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OZET

5.SINIF YABANCI DiL AGIRLIKLI INGILIZCE OGRETIM PROGRAMI
HAKKINDA INGILiZCE OGRETMENLERININ GORUSLERI

DIDEM ERKAN
Yiiksek Lisans Tezi, Yabanci Diller Egitimi Anabilim Dal
Tez Damismani: Prof. Dr. Sevki Komiir
Aralik, 2020, 97 sayfa

Bu ¢alisma, 2017 yilinda uygulanmaya baglayan 5. sinif yabanci dil agirlikli Ingilizce
dgretim programinin isleyisine, uygulanabilirligine, ulasabildigi 6grenme c¢iktilarina,
zayif ve giiclii yonlerine dair Ingilizce 6gretmenlerinin goriiglerini ortaya ¢ikarmay1
hedeflemistir.

Calisma 2019-2020 egitim-6gretim yilinin bahar doneminde Denizli il merkezi ve
ilelerinde bakanlik tarafindan belirlenen (23) pilot okullardaki Ingilizce gretmenlerinin
katilmiyla tamamlanmistir. Calismanin verilerine 29 Ingilizce &gretmeniyle yapilan
goriismeler sonucunda ulagiimistir.

Calismaya dair veriler nitel arastirma yontemi kullanilarak toplanmigtir. Bu y6ntem
dogrultusunda, 7 sorudan olusan bir yari-yapilandirilmis goriisme formu kullanilmisgtir.
Toplanan nitel veri kod ve temalar1 kapsayan igerik ¢6ztimleme yoluyla analiz edilmisgtir.

Calismanin sonucuna goére, programin en giiglii yonii ¢ocugun erken yasta yabanci dile
uzun siire maruz kalmasidir. Ayrica, erken yasta 6grenmeyi olumsuz etkileyen duygusal
filtrelerin az olmasi dil grenimini kolaylastirmistir.15 saatlik Ingilizce dersi sayesinde
iletisim temelli etkinlerin artt1g1, beceri temelli 6grenmenin 6n plana ¢iktig1, sarki ve oyun
gibi etkinliklerin artmasiyla 6grenci temelli egitimin de benimsendigi gézlenmistir.
Bunun yani sira, dil 6grenmeye yatkin ve motivasyonu yiiksek dgrenciler igin programin
biiyiik avantaj sagladigi sonucuna ulagilmistir. Ancak, calismayla olumlu siiregleri
golgeleyen birtakim problemler de tespit edilmistir. Bunlarin baginda 6gretmenlerin
hizmet-i¢i kurs ve seminer eksikligi yer almaktadir. Programla ve islenisi ile ilgili
ogretmenlere herhangi bir egitim verilmemis, rehberlik edilmemistir. Diger 6nem teskil
eden problem ise kitap ve materyal konusunda birlik olmamasi, her okulun kendi
sistemini kurmus olmasidir. Ayrica,5.smif yabanci dil agirhikli Ingilizce 6gretim
programinin siirdiiriilebilir olmamas1 ve ilerleyen yillarda sinav odakli yaklagimlarin
artmasi Ingilizce 6gretimde kopukluk olusturmaktadir.

Sonug olarak, programin erken yas dil Ogretimine biiylik katki sagladigi ancak
uygulamadaki eksiklikler sebebiyle sonuglarin istenilen diizeyde olmadig1 saptanmustir.

Anahtar Kkelimeler: Ingilizce 6gretim programi, erken yasta dil &gretimi, program
degerlendirme




ABSTRACT

THE VIEWS OF EFL TEACHERS ON THE STH GRADE
INTENSIVE ENGLISH TEACHING PROGRAM

DIDEM ERKAN

Master’s Thesis, Department of Foreign Language Education

Supervisor: Prof. Dr. Sevki Kémiir
December, 2020, 97 pages

This study aims to reveal the views of English language teachers about the
implementation, applicability, the reached learning outcomes, the weak and strong points
of the 5% grade intensive English language teaching program which was introduced in
2017.

The research was completed during the spring term of 2019-2020 educational year in the
schools (23) which were piloted by the ministry in Denizli city center and its towns with
the participation of English language teachers. The data were collected through the
interviews that were conducted with 29 English language teachers.

The data about the study were collected by using qualitative research design. Under this
research design, a semi-structured interview form consisting of 7 questions was used. The
data collected were analyzed with the help of content analysis techniques including codes

and themes.

The views of the teachers point out that the strongest aspect of the program is that the
children are exposed to foreign language at young ages for long hours. Moreover, the low
affective filters at younger ages facilitated the language learning.

With the contribution of 15-hour English classes, the increase of communicative based
activities, the adoption of skill-based learning and the student centered education with
songs and games were observed. Besides, it was concluded that this intensive program
provided a great opportunity for the students who are motivated and talented for language
learning. Despite the positive aspects, some problems and challenges overshadowing the
success of the program were detected. One of them was listed as the lack of the in-service
training courses and seminars. It was often stated that the teachers did not take any kind
of informative and supportive seminars and were not trained about the program and its
application neither at the beginning nor during the implementation.

Another crucial issue was the lack of the unity in books and materials as every school
runs their own system. In addition, the unsustainability of the 5™ grade intensive English
language teaching program and the increase of the exam-based approaches in the
following years created a disconnection in the secondary English language education.

vi




Finally, in spite of the great contribution to the young learners’ education, the intended
outcomes were not reached at the desired level due to the deficiencies in the

implementation.

Key words: English language teaching program, young learner education, program
evaluation

v




ACKNOWLEGEMENT

It is hard to express my gratitude to many people supporting me during this difficult
process. Firstly, I owe my heartfelt thanks to my thesis supervisor, Prof. Dr. Sevki
KOMUR for his help, patience, invaluable guidance and feedback. Also, I would like to
thank to the members of my thesis jury Asst. Prof. Dr. Sabriye SENER and Asst. Prof. Dr.
Ali ERARSLAN because of their great contribution and support.

I am also deeply indebted to my beloved friend, Jesse who inspired me to set out this
inevitable journey; without him, I wouldn’t have attempted to take my way. Also, I would
like to thank to another precious person, George, who encouraged me from miles away.

My sincere appreciation is also for Hiillya SAYGI, who could light up my way with her
heart and poems when I felt stuck desperately. And, I am most grateful to my dear friend,
Seving TUYSUZ, who witnessed my inner journey and accompanied me with her candid

support.

I want to thank to Sema Yaylagesme DIKEN for her friendship and collaboration and to
Nigar GURBUZ for her worthy suggestions and assistance.

Besides, I am really thankful to the teachers in Denizli for their participation and
contribution to my study voluntarily and willingly.

Lastly, my greatest and biggest thanks are for my dear parents who understood and backed
me up; for my sisters Songiil and Cigdem ERKAN who always counted on me with my
every step and never hesitated to help whenever I am in need.

viii




CONTENTS

OZET oo e %
BB TR s msssonscs0083 55500 A P N A T B o B30 A HE vi
ACKNOWLEDGEMENT i smmmsssmmsamsss s ar s s vii
LIST OF TABLES. ...ttt ettt ettt Xi
LIST OF FIGURES .......ocoiiitiiiicietertninteiceees ittt ettt Xii
LIST OF ABBREVIATIONS ..ottt st Xiii
APPENDICIES ........oiiiitiieieteiet ettt ettt ettt ettt ees Xiv

CHAPTER 1

INTRODUCTION

1.1. Bagkeranmnd, of The SHdY swsmsonvsnmaansonsmmmsnmmssomunivasesames s s s s 1
[0t rn TR o T U T — 3
1.3. Significance of the StUAY ........cooeiiriiiiii e 4
1.4. Assumptions of the StUAY ........cccooiiiiriiiiiiiiii e 5
1.5.Limitations of the StAY. ......cccccoviriiriiieee e 5
1.6, DEfINITIONS ....oiiiiiiiiieiiitieieie ettt sttt et 6

CHAPTER II

THEORETICAL FRAMEWORK AND RELATED RESEARCH

2.1 CUITICUIUIN ...ttt sttt ettt e et e e s e essaesbaessseensaanseeennenns 7
2.2, SYIIADUS. ..ottt ettt sttt et aaesaaeennaen D
2.2.1 Product-orietited SYTIABIE. o aanmmisnsns iastomisssassinsmsssnseesssmsssssassns 10
2o Provess-oricited SYIADUE. s nmmmmso ars s s s s 10
2.3 TN PIOSPEIE 5 anscosconsornsonsstsni eemes o A e 0 580 5SS G E AR R N RS 11
2.4. English Language Teaching Program...........c.cccceeiiiiiiiiiniinieniineniecieieseeee 18
2.4.1. Innovations on ELTP Abroad ..........ccccoceviniiiininiiiiiccecee e 13
2.4.2. Innovations on ELTP in Turkey ........cccccoveevievieniieiieeieeeieeeeeeeeee 14
2.3, PEOPTati ECPRIRCION ..o i kst i siimkmumironesimAmiecnm ames R 24
2.5.1. Types of Program BEvaluation .. wasescsmssemmmssisssmmssssssmins s ansmia s 25
T O R OO 26

X




2.5.1.2 Summative EVAIUGITON ........cccceeeeeeeeeeeeeeeeeeeeeeeeeeeee e eeeeeeeeee e e e e e aaaaaans 27

2.6. Program Evaluation Approaches ...........ccceecueerieriieieerieeieeiieecieesieeiee e v 27
2.6.1. Expertise Oriented Approach ..........ccccoeeeiiviriininiiiiinieceeeceieee e, 28
2:6.2. ConstumerOfiented APPIGARH. ... nuumminimnsnnismmmsimstmiisimmmmmmmnsarenssmmeons 28
2.6.3. Objextive Oriented ADPIOBEH wmmsssnmmmsmmsissasesssmsssmesssmsss st 28
2.6.4. Decision Oriented APProach ...........ccccecvevieiiieiieiieeieceeece e 29
2.6.5. Participant Oriented APProach ..........cccccevveeviieiinieeiienieeie e e 29

2.7. English Language Teaching Program Evaluation Studies ............c..ccccoevvvevveenennne.. 31

2.7.1. Studies ADIOAd .........c.cooeieiriiiiieiiieeeee e s 31
2.7.2. StUdies IN TUIKEY ..c.vvveriieiieeie et eaee e aee e 33
CHAPTER III
METHOD

3.1. Design of the ReS€arch ..........ccccooviiiiiiiiiiiiiiinicieeeseee e 44

3.2. Instrument of the ReSearch ............ccccceeiieiiiiiiieiieeececceeee e 45
Bt ) PV P IO ccmmssusn oo . 5550555558, 55.5.55.38 45050 08,5505 i B mnemcnrmmicsms 46

B3, Participaris ot SEIIND wsmmessosssmsmmimmnessessmseesess s e i 6 6 46

3.4 Dala Colleelion Procelife wwwsoamenmsensmmsewasmssmmammnsessss sismmsss s samemss 48

3.5. Analysis of Qualitative Data...........ccccoverieriiiiiiiniecieecceee e 49

CHAPTER IV
FINDINGS
4.1, Ohjeetives and Research QUeSlionS. cusvsmmsmsnesmmnmosammssymsimss s s 52
O M e — 52
4.2. Findings of the StUAy ......ccccoceoiiiiiiiiiiiiiecec e 53
4.2.1.Findings of Research QUestion 1 ...........cccccviiviiininiininiiinieneeicceeiee e 53
4.2.2 Findings of Research QUEStiON 2 ...........cccceeuiriieriiiieienieieeeeereeeeeee e 56
4.2.3.Finditigs 6f Researoh OUESHOTLY i 55 iassmasss soiiasass snks stssnmmanensmnemsneerns 60
4.2.4.Findings of Research Ouesliond mmmesesmmmvosvammmrsesvossomss i s 6 o i 65
4.2.5.Findings of Research QUEStiONn 5 ........ccccocceeiiiiiniiinieriinieie e 69




CHAPTER V
DISCUSSION, CONCLUSION AND SUGGESTIONS

8 LI ISCUSEION: OF P ATITES wicsmsiosasansismastonsonssssnssaseeos s 55:5s 0o 3 258700 235 A H3AS SRR TS 485 5554 74
5.1 . Diseussion af Research Deslion | sososemsmsnsssamammmmmnnssssomsmssss 74
5.1.2. Discussion of Research QUEeStion 2 ...........cccoeeeveerinenieniiinienciescese e 75
5.1.3. Discussion of Research QUestion 3 ..........cccoocvveeeiieeciieeniieeceeee e 77
5.1.4. Discussion of Research QUEStion 4 ...........ccccoevveeviievienriieeeiieeieceesee e 78
5.1.4. Discussion of Research QUestion 5 ...........ccccoveviinininiiniinieneiccceee e 79

5.2 Conclusions of the StUAY. .......ccevverierieriiiieee e 81

5.3, INDIICATIONE BF TS SITINE ... ceiorisoissss s st i 680855 it e s 84

54. Suggestions of the: S s sonsanmmmmsmrnmsavmrssssmseis s s s 86

REFERENCES ...ttt ettt et sttt et e s e ssaesaenneeneas 87

APPENDICES ...ttt ettt enas 94

PERSONAL BACKGROUND........ocoitiiieieiieieinieeeeie ettt 97

X1




LIST OF TABLES

Table 1. An example design for English language curriculum in primary level .......
Tablo 2. A comparison of English language programs in primary level ....................
Tablo 3. Contrasting of formative and summative evaluation................ccc.cevenenenn....
Tablo 4. Demographic characteristics of the participant .............ccccoevvevieceinnriennnnnnn..
Tablo 5. Demographic Characteristics of the Participants...........ccccoccevveviiereenennnne.
Tablo 6. Themes about strengths of 5% grade intensive ELTP ...........cccooeveveeveennnn.
Tablo 7. Themes about weaknesses of 5 grade intensive ELTP................................
Tablo 8. Themes about implementation of 5™ grade intensive ELTP ........................
Tablo 9. Themes about the outcomes of 5* grade intensive ELTP ...........cccocoenu.....

Tablo 10.Themes about the implementation of 5® grade intensive ELTP.................

Xii




LIST OF FIGURES

Figowe: 1. Dirnensions of COPACUINM w i nnisassssmansssssass s 1
Eignme 2, Types af 6 SYIAPS sunecmumessmsssmnmm s o s st sssisse i omaonsns 2
Figure 3. The Relationship between Curriculum, Syllabus and Teaching Program....3

Xiii




LIST OF ABBREVIATIONS

CEFR: Common European Framework of Reference
EFL: English as a Foreign Language

ELTP: English Language Teaching Program

IELTP: Intensive English Langauge Teaching Program
MOoNE: Ministry of National Education

Xiv




APPENDICES

Appendix 1. The list of the pilot schools included in the study...........cccoeeurenrennnen.
Appendix 2, The permisson granted by MONE .onusaasussamamsnsmnmasasmonmmss

Appendix 3. The semi structured interview form ...........cccoceovveiieniiniiniecienenen,

XV




CHAPTER 1

INTRODUCTION

This chapter presents an overall background information of the study about teaching
English to young learners; policies, reforms, curricula and evaluation studies on young
learner education. It gives details about the purpose, the research questions, the
assumptions and the limitations, the significance of study; moreover, necessary

abbreviations and important definitions are remarked.

1.1. Background Information of the Study

In today’s world, being able to speak one or more languages is seen as a necessity for
many different reasons such as communication, economic prosperity, education, social
mobility etc. Resulting from these various motivations and addressing to probable
aims, people have recently been getting more interested in learning a language. Zarifi
(2015) pointed out that English is just the unquestionable bridge language and the
access to the expected different worlds even though there has been much effort to

spread the variety of spoken languages.

While learning English has already been so important for long years, learning English
at younger levels caught great attention with the motto of ‘the younger the better’. As
Giirsoy and Eken (2018) stated, the starting age for language learning and exposure to
the language may be one of the determining factors for a successful language

acquisition. Across the world, there has a popular trend for learning a foreign language




much earlier. According to the project Early Language Learning in Europe, the
implications, policies and programs of education has been shaped by the needs of
society for a language learning at a younger age and governments have been taking
steps for designing teaching programs and curriculum by taking such demands into
consideration (Evener, 2011). Not only in Europe but also in Northern and Asian
countries innovations in primary language education have been set up with the thought

that the nations will be involved in great achievements universally with the children

full of successful language education.

Turkey has also been dealing with primary language curriculum and teaching
programs and The Turkish Ministry of National Education (MoNE) has published new

programs and revised the existing ones so far.

All these innovations and reforms make the program evaluations essential. To see what
strengths and weaknesses we have encountered so far; especially, what should be
known is to learn what the language teachers are experiencing in the classes, how they
include the new improvements into their class atmosphere, how effectively they can
use the materials sent by MoNE, how much they are aware of the techniques and

methods to teach for long hours in primary level or if they are really aware of what the

outcomes are.

To achieve a successful language teaching at younger levels, effective curricula and
teaching programs are needed. The importance of the curricula and teaching programs
cannot be denied as they are the devices making the goals and plans to be performed

in an effective and organized way (Topkaya and Kiigiik, 2010).

Across the world, governments, policy makers, stakeholders and program developers
have been in process to make changes in the language teaching programs in primary
level to catch the global trends. Fitzpatrick, Sanders and Worthen (2017) stated that
policy makers should be aware of the crucial effect of conducting budget, limited

sources and program components reasonably to experience the workability of the
program.

According to Owen (2006), there are some basic questions to be answered to measure
the capability of the programs: What strengths and weakness have been faced? Which
parts are falling short? What is needed for better implementations? Giving answer to

these questions is the biggest duty of program evaluation.




A language teaching program is the basement of all learning outcomes; if
inconsistencies between its basic parts about its application occur, the desired learning
outputs cannot be mentioned. During the process, the missing and weak points need to
be developed and moreover; so many advantages are provided with the inclusion of

fresh innovations or the extraction of useless contents (Erarslan, 2018).

The curricula and teaching programs play critical role in language teaching; for this
reason, the evaluation of the program in terms of its content, aims, methods, techniques
and measurement types contributes to the progress of the education system with the

help of teachers’ views as the first hand users of the program.

1.2. Purpose of the Study

Turkish education has experienced radical changes in English language teaching
programs (ELTPS) with the changing needs of the world. These reforms have brought
us the necessity of evaluation of the teaching programs; because the evaluation helps
us to understand what is strong to take advantage of it and what is weak to find ways
to improve it for the sake of development of language education for all members. For
this reason, this study aims to evaluate the 5* grade Intensive English Teaching
Program which has been used since September, 2017 in pilot schools addressed by the
ministry of education from perspectives of language teachers in the secondary state

schools in a Turkish context who are implementing it at first hand.

This study will question the 5* grade Intensive English Teaching Program to find out
the effectiveness of the program with the help of the opinions of teachers to contribute

to foreign language education teaching program especially at younger ages.

Changing the world brings needs and requires innovations and the governments try to
carry out these demands. Language policies are one of these needs that are always
changing and make the reforms necessary. The curricula and teaching programs play
critical role in language teaching; for this reason, the evaluation of the program in
terms of its content, aims, methods, techniques and assessment types contributes to the
progress of the education system. To see the outcomes of the 5 grade intensive

English teaching program from the eyes of language teachers;




The questions given below will be addressed:

1. What are the views of the teachers on the of the 5th grade intensive English TP;
a) about the implementation of the program,

b) about the strengths and weaknesses of the program,

c) about the attainability of the outcomes of the program,

d) suggestions about better implementations?

1.3. Significance of the study

Teaching programs are not fixed and constant; on the contrary, they are obliged to
change with the needs of the society and modern world. Moreover, they need to be
evaluated from the point of view of their efficiency, powerful points and shortcomings
so that the stakeholders can contribute to its quality by mending the weak parts and
restoring the effective parts with the help of opinions of the program users (Erarslan,

2016).

We can answer the question ‘Why should we evaluate the teaching programs?’ in
different aspects. When we exemplify these aspects, it can also be mentioned that

importance of the feedback that we get from the teachers are very crucial.

Besides all these, it can be added that the improvement of the programs can exist with
the arrangements implemented after evaluation. With the help of all these evaluation
studies, the program makers can form a real scheme about language learning education
in primary level that is crucial for the language acquisition rather than language

learning.

This study will be one of the first few studies focusing on the evaluation of the 5th
Grade Intensive ELTP that has been in use since September in 2017 and that has been
introduced by Turkish Ministry of National Education (MoNE) aiming that the

younger the students are exposed to the language the better they will be in production.

The 5% grade intensive ELTP is one of the scarcest language programs during which
the young children can take English courses till 15 hours. This program is kind of

benchmark for language education in Turkey and to search its effectiveness is




important as the program itself. And so this study will contribute to its development,

efficiency and implementation.

1.4. Assumptions of the Study

In this study, there are some assumptions in respect to the participants, the data

collection tool and the researcher.

First of all, participants who took part in the research are assumed to express their
opinions in an objective way during the interview; also they are assumed to be free
from bias and not to have any prejudices against the research. After taking their

consent, it is assumed that they answered the questions and gave details about the

implementation of the program willingly.

Secondly, the open ended questionnaire (as the data collection tool) used to get views

of teachers is assumed to reliable and valid to reveal comprehensive information about

all the components of the program.

All in all, the researcher herself doesn’t have any bias, she pursued ethical rules and
behaved objectively during the whole process (designing, developing the instrument,
collecting and analyzing the data). The study is expected to give significant

suggestions about the 5* grade Intensive English Teaching Program and to contribute

to the field.

1.5. Limitations of the Study

The 5% grade intensive English program has been used in pilot schools addressed by
ministry of education since 2017. For this study, the schools were visited and the
teachers were interviewed in 2019-2020 academic year spring term in Denizli
province. As seen, the sample and collected data are limited with the pilot schools that

have been using the 5th grade intensive English program in Denizli, the results cannot

be generalized.

Moreover, this program is quite new and the teachers may not have enough time and

competencies to get ideas about the functions of the program; so it may be needed to




be applied for longer hours to be evaluated properly.

Every year the level of the students, the teacher competences and class size can differ,
so the results of the study are limited to 2019-2020 teaching year spring term and may

not be generalized.

1.6. Definitions

Intensive English Teaching Program: It is organized set of planned educational
activities to teach English in the classes where lesson hours can go till 15 in a week.

(www.oise.com/intensive-english-program)




CHAPTER 2

THEORETICAL FRAMEWORK AND RELATED RESEARCH

This chapter gives details about the basic components of curriculum, types of syllabus,
teaching program and innovations about teaching programs both in Turkey and abroad.
Following teaching program innovations, the program evaluation methods and
approaches are explained. After theoretical review, a wide literature review of studies

about program evaluation conducted abroad and in Turkey is presented.

2.1. Curriculum

It is seen that there have many definitions about what curriculum is; what it consists
of; what it should include or not; what basic components are highlighted in a
curriculum; when a detailed literature review has been completed and as complex issue

it is not easy to define it; there will be some definitions and designs about curriculum

below to be able to conceive it properly.

Ornstein and Hunkins (2009) point out that a curriculum with its main elements
(objectives, content, learning experiences and evaluation) includes the learning
philosophies about how a language, subject or information should be taught and
moreover it highlights what should be taught. And they figure out the origins -political
and philosophical opinions of society and people- laying the foundations of a

curriculum.

Portelli (1987 cited in Mitchell, 2016) argues the term of curriculum in three basic
categories; first of these is content (related to lessons, subjects, issues), as a second
phase he mentions experiences (related to learning process, classroom atmosphere,

student centered teaching) and the last one is plan (includes techniques, approaches,




methods).

According to the summary pointed out by Ormeci (2009), curriculum has four subtitles
such as emphasizing a planned information, dealing with a procedure, including
learning processes and acquiring an output. No matter how curriculum is defined, what
is expected from it to cover all educational components such as learning process,

materials, content, products and evaluation.

Erarslan (2016) revealed that curriculum is the connection between theory and
practice; he reckons that the curriculum is such kind of implementation of language
policies in learning atmosphere. He asserts that the classroom implementation is the

core of experienced curriculum since all abstract points turn into reality while teaching.

The norms defined globally and locally determine how to implement effective learning
and teaching and these are the foundations for a curriculum. Curriculum is not only a
to-do list or a list of laws but also it a diagram or plan to acquire the expected

achievement in student progress by using effective learning and assessment methods

(Wiggins and McTighe, 2006).

Diindar and Mer¢ (2017) underline the fact that curriculum covers techniques, syllabi,
activities, learning ways, approaches and it is decision taken universally following a

baseline philosophy ignoring the conducted approaches.

Curriculum suggests what is worth teaching, what the expected results can be, what
the product will be by drawing a frame. They also cleared out the different curriculum

types such as explicit, implicit, hidden, and experienced.

Richards (2013) summarizes the elements of curriculum by starting with the content
defining it ‘input’. He clarifies the input as the data that will be taught in the class
atmosphere. The teachable information must be in an order and sequence. And this
sequence is related to the ‘syllabus’. Syllabus symbolizes what vocabulary, grammar,
structure, form, function will be given. The next step is ‘process’ during which
methods, teaching activities, types of activities are determined. This phase is crucial
as teaching and learning philosophy, teaching materials are chosen. And the last term

is ‘output’ which can be defined as the proficiency results.

At the end of the learning process, the learners reach to a point where they get the

outcomes of the curriculum. Below the elements of a curriculum is given in a table.
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Figure 1. Dimensions of Curriculum by Richards 2013

In language teaching, one of the notable topics taking attention is curriculum design
and its evaluation. To teach a language is not only to present a list of vocabulary and
grammar points, but also to create an effective curriculum basing on needs of the
society and individuals; including attainable goals and objectives; presenting a
syllabus (content) congruent with the needs; comprising the class activities, classroom
and material design, learning strategies, methods-techniques, and evaluation-
assessment tools both for classroom process and for mending the weak parts —fostering

the strong parts of the curriculum itself.

2.2. Syllabus

In similar way to the definitions of curriculum, there are some different expressions
about syllabus. Basically, syllabus displays what will be given as a content. Nunan
(1988) points out that syllabus is a mechanism fostering learning within a scheme all
class activities are conducted; also adds that teaching language is not an issue that can
be handled easily, so choice of objectives and related material are all in the concept of

syllabus design.
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According to Ur (1996), a syllabus is a script including a list that gives details about
the content and tasks of the course. She suggests a table revealing the basic
characteristics of a syllabus. She advocates that a syllabus is comprehensive for both
content and process; organized (starting from the easiest); explicit; official; planned in

a schedule; indicative for used methods and teaching materials.

Erarslan (2016) mentions that different content, learning philosophy, approaches call
for different syllabi. Various learning atmospheres and different needs require more
than one type of syllabuses. Although there are categories about types of syllabuses,

there are main distinct categories given as product-oriented and process-oriented

syllabuses.

2.2.1. Product-oriented Syllabus

Product oriented syllabus focuses on the result of education process, mostly deals with:

the outcomes. There are three sub categories under the title of product-oriented
syllabus.

Structural (formal) Syllabus: It is based on the criteria as synthetic stated by Nunan
(1988) underlining the fact that language learning is restricted with formulas, rules,
forms, vocabulary, structures.

Situational Syllabus: This kind of syllabus offers list of situations instead of grammar
lists like at a café, at the train station, at the airport. While the grammar may not be
visible at first sight, in fact it is founded on structures, the language used in the

situation. It doesn’t give the message of communication.

Notional / Functional Syllabus: With aim to turning the form to function, notional
syllabus offers both language and its usage under some basic titles like greeting,

suggesting, accepting or place, time, quantity.

2.2.2. Process-oriented Syllabus

On the contrary to product oriented syllabus, process oriented syllabus is designed to

meet the individuals’ communication needs. What is underlined is that the language is
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a device to communication, it is not the aim. There are three sub categories for process

oriented syllabus.

Task-based Syllabus: Ormeci (2009) summarizes that task based syllabus is based on
Krashen’s acquisition theory suggesting meaningful experience with the real life tasks
suitable for the students’ levels to complete a communicative process. The aim is not
to transfer the rules; instead to understand and to be understood. According to this

syllabus type, learning is experience with the usage of language.

Content-based Syllabus: While task based learning is related to communication,

content based learning is circled around the information that is aimed to be learnt

(Sanal, 2016).

Skill-based Syllabus: To foster learning rather than as a whole unit this syllabus offers
language skills to be divided into main parts. Robinson (2009) advocates the idea that
exposure to L2 with divided skills and tasks makes acquisition easier. Syllabus types

can be seen as a whole in the diagram given below:
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= Content-based
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- Skill-based

Figure 2: Types of a Syllabus (Reilley, 1988)

2.3. Teaching Program

As a core in the curriculum, program can be defined in various ways; but basically it
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is an arranged list consisting of activities with aim of reaching a linguistic output
(Lynch, 1996). A program includes two main elements such as recorded form and an
implementation following the rules given in the form (Owen, 2006). In a similar way,
a language teaching program is a document including language courses and their
method-techniques to reach a goal like exams, daily life language (Topkaya and
Kigiik, 2010).

Erarslan and Topkaya (2019) figure out the definition and borders of teaching program
by indicating its content, objectives, teaching methods, evaluation scope. Teaching
programs are key elements of education since it paves a way for learning process and

they are in the middle of the circle made up of syllabus and curriculum.
Within a teaching program there are some main component answering such questions

‘What is the reason to teach? What do we teach? How do we conduct teaching? How
do we carry out implementation? How do we evaluate? As answers to these questions,
a teaching program has four components objectives, content, learning process and
evaluation (Cankaya, 2015).

A teaching program should bear the traits of learning philosophy, needs of the society,

effective linguistic content forming the curriculum; and it should be valid and efficient

to reach the aims. The relationship between three crucial terms is given below:

Teaching
Program
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Figure 3: The Relationship between Curriculum, Syllabus and Teaching
Program(Erarslan,2016).

2.4. English Language Teaching Program

English language teaching programs bring the blueprints of language such as forms,
functions, themes and competences with the aim of teaching a foreign language; it
mostly consists of objectives, content, methodology and evaluation steps (Topkaya
and Kiigiik, 2010). To catch the needs of the changing world and to get a functional
education programs, revisions and innovations are needed for the content and
methodology (MoNE, 2017). With the rising attention for young learner education and
the theories insisting on learning a foreign language before puberty, the innovations
and changes conducted on ELTPs have been inclined to the primary level language

programs both in Turkey and abroad.

Common European Framework of Reference (CEFR) advocates that language learning
is an ongoing process through the life and the children meeting English at earlier stages
have tendency to get more positive attitude to learn a foreign language. From this
perspective, the studies on conducted on program innovations focus on primary level

to a large extent.

2.4.1. Innovations on ELTP Abroad

Kennedy (1996) underlined the fact that innovations, changes are needed to maintain
an effective education system. A large amount of money is devoted to the education

as it is seen that an educated person can cope with the challenges of the evolving world.

Across the world, teaching English to younger children has gained great importance
and English has been accepted as a compulsory lesson in the primary level curricula
in many countries with the effect of global events and the need for English resulting
from the neo-liberalist economy. The demand for communicative skills made different
implementations obligatory. Each country has reacted in various ways for this need.
Poland and Croatia lowered the age for learning English to grade 1; Japan employs

native speakers; Korea and Taiwan have been training their teachers with
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supplementary intensive courses and China has accepted official start age for English

at 3" grade (Enever, Moon and Raman, 2009).

In the past years, Enever (2011) pointed out that about 27 countries that are members
of European Union lowered the starting age for learning a foreign language and in

some countries policies have been conducted about compulsory grade for starting

learning a foreign language.

In Asian context, some countries like Korea, Malaysia have been adapting their
curricula and teaching programs according to the needs of the modern world. In
Malaysia where English is second language with the effect of British rule, the
government has been redesigning the curriculum. In the earlier years, the teaching
philosophy was mostly GTM (Grammar Translation Method) like many other
countries; however, the focus on teaching method, design of the syllabi and teaching

programs have been rearranged in the perspective of communicative competence

(Selvaraj, 2010).

As an another example for Asian context, Korea, where English is taught as a foreign
language, has been developing its curriculum and altering its past techniques about
teaching language from structure- based approach to experience-based ones with the
idea that language is for communication. Min (2007) reviewed the language education
in Korea; he expressed the gap between policy and practice and the innovations to

balance these inequalities.

2.4.2. Innovations on ELTP in Turkey

Language education in Turkey had distinct periods differing according to the
economic, political conditions of the country; Ottoman period had its own features;
during Tanzimat Period, education paved various ways; and the proclamation of
republic brought new processes. Turkey with its statue, need for improvement,
intention for EU membership and attempts to attain a communicative society has been
striving to adopt and change some policies on foreign language education through the
history (Sarigoban, 2012). Teaching English in Turkey can be traced to the period of
Tanzimat with some movements of westernization (Kirkgdz, 2007; Segkin, 2010).
Until that time, learning a foreign language was based on mainly two languages French

and Arabic. With some economic and political reasons French besides German had a
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great popularity in the schools (Keklik, 2019). Ottoman Empire had three different
schools such as primary schools, madrasahs and special schools. The students in all
these schools were educated in Arabic language; however, the special schools provide

French education in addition to Arabic (Harman, 1999).

Sarigoban (2012) reviewed the history of learning foreign language in Turkey and he
outlined that Tanzimat Period is a duration when foreign language education gained a
different perspective. At this period, Galatasaray High School which was the first state
school to use French its education language was founded in 1868.In later years,
education system witnessed the marks of the west flow; especially that the first

institution —Robert College- who was using English for communication was founded

was one of these prominent examples.

Kirkgéz (2007) gave a detailed description of the period which lasted until 1997;
Turkey had five-year primary schools, three-year secondary schools and three-year
high schools, the pioneer schools in teaching English were Anatolian high schools with
one-year prep classes and the language used in other lessons was mainly English.
These schools provided the students high proficiency level of English by the means of
the materials and intensive courses. The 1980s were the uprising of English as a
foreign language since it was stated that there about 193 secondary schools which
provide English education between 1987-1988 years. In the early years of republic,
Unification of Education law was introduced; in addition to unity of the courses, the
intensity of foreign language classes was increased. Instead of Arabic and Persian
languages, western languages were added to the curriculum. In some big cities private
schools with intensive English education were opened (Seckin, 2010). In addition to
reforms implemented in primary and secondary level, there were some improvements
in universities as an example Middle Eastern Technical University was the first state
university using English in all classes as a communication tool. With uprising need for
English, private universities were founded; Bilkent was the first one to provide English

medium education (Kirkgoz, 2007).

1997 English Language Teaching Program: In Tanzimat and Republic periods, Turkey
made drastic changes and put effective steps to improve the language education across
the country; however, the education program introduced in 1997 was a milestone with
its many innovative implications. Basically, this program was based on the

philosophies of constructivism and communicative; it was aimed that the students
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could reach at a point where they could read, write and speak in the target language.
Moreover, an individual was expected to pursue the developments around the world
with the help of English. It is advocated that an individual learning a language younger
can use the language more efficiently; the language can be turned from learning to
acquisition (Biiytikduman, 2001). There are some reasons behind this program as a
nation to improve English level; thus people could compete with the other nations
(especially European countries) and maintain the relation between countries (Incecay,
2012). With this program, compulsory primary education was extended from 5 to 8
years; as a foreign language policy, English was introduced to 4™ and 5" grades for 2
hours in week and 1t was accepted as 4 hours for 6%, 7% and 8% grades. The age for
learning a foreign language was lowered from 11 to 9. The ministry of national

education specified the objectives of this language program as given below:
-To promote learners’ comprehension on a foreign language

-To make the students gain a positive attitude to learning language

-To foster the interest and eagerness in learning English

-To establish a meaningful activity

-To form an enjoyable atmosphere in learning contexts (Sarigoban, 2012).

Supposing that foreign language education should bear communicative learning
features like student centered classes and teachers as facilitator; also, students can
transfer their learning into daily life in a communicative way and main objective
should be about communicative competence rather than linguistic, language should be
only a device to make the communication easier instead of an aim (ince, 2018; Keklik,
2019; Kirkgoz, 2009).This reform affected the curricula and syllabi of the higher
education programs; the methodology courses were designed in English language
departments; a new course with name of Teaching English to Young Learners was
added to the curriculum; the importance of teacher training courses was underlined,;
also the under graduate students were provided to observe and experience the real

classes in primary level with the course School Experience (Cankaya, 2015; Sarigoban,

2012).

Until 1997 ELTP, the contents of the books were designed as syllabus and the

necessary elements of a language program weren’t represented in a comprehensive




17

way; from this perspective all objectives, expectations were introduced with an
organized plan in the program; however, its design was formed under the light of
communicative approach, it was a good representative for behaviorism suggesting
habit formation with mechanic drills, question-answer activities, structured based unit

plan, memorization ( Erarslan, 2016).

Topkaya and Kiigiik (2010) highlighted the view that 1997 ELTP continued to use
similar ways in language education following the facts of behavioristic approach
though it was emphasized that the program was framed according to the rules
communicative approach. And the communicative oriented curriculum was placed in

Turkish system with the similar techniques of previous habit formation approaches.

Celik (2009) expressed that the main objective was to raise awareness for language
learning by combining information with experience in a constructivist way with a well-
designed teaching program; however, related literature studies presented a wide gap
between theory and practice. Until 2006, MoNE applied 1997 ELTP in the schools;
but the studies evaluating this program showed that it has some deficiencies (intensity
of the curriculum, the lack of communicative approach in the textbooks, insufficient
class hours, crowded classes, lack of materials) to be improved while it had positive
aspects like learning English younger; moreover, the report published by Education
Research Development Unit of MoNE illustrated the curriculum to be renewed

(Ormeci, 2009).

1997 ELTP was a milestone considering the age factor, cognitive development of the
young learners. Kirkg6z (2009) affirmed the inconsistency between ideal policy aims
and the reality in the classrooms. Arslan (2012) revealed that implementation of
foreign language was always in the line of criticism in spite of the attempts to innovate
the conditions in Turkish state schools; furthermore, the curriculum was re-designed

and innovated on the basis of the rules of CEFR by offering new methods for English

teachers about teaching to young learners.

2006 English Language Teaching Program: Similar to Turkey’s steps for EU
membership, innovations were conducted on language policy too. As a revision for
1997 ELTP, with this program-2006 ELTP- blending different syllabi (structural,
notional, theme-based, situational), it was aimed to create an eclectic learning model

to foster learning competence of the students instead focusing on only one type of
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syllabus(structural) adopted in 1997 ELTP (Arslan,2012). This program allowed 2
hours of elective English in addition to 2 hours of compulsory English at 4™ and 5%

grades.

Kirkgoz, Celik and Arikan (2016) spelled out the changes and revision of 1997 ELTP
by highlighting the basic features of constructivism, multiple intelligence theory,
cognitive learning, task based learning and referring to reach the teaching conditions
of European Union. 2006 ELTP offers constructivism for learning process rather than
behaviorism adopted in previous teaching programs. As this theory supports, learning
comes out of interaction between the key elements teacher, student, task and context.
William and Burden (1997) illustrated that language learning cannot be isolated from
this dynamic essence of interplays. The students construct their own learning with

previous experience and form a meaningful interpretation.

Tasks and contexts provided by the teachers as facilitator advance learners’ bridge
between known and unknown. Language doesn’t bear meaning in isolation instead it
should be given in a setting where the student can build the personal learning. As being
complicated, bearing personal traits, creating own understanding, including various

forms, interacting within the context, learning is basically based on meaning.
Ormeci (2009) explains what the general characteristics of 2006 ELTP are:

1. One of the main objectives of the program is to facilitate communicative ability of
the students in an authentic context; thus; to be able to raise individuals who can

compete in different fields (science, economy, social studies etc.) across the world.

2. The program marks the importance of contextual language combining interpretation,

expression and negotiation meaning.

3. The students are to gain awareness for both their own culture and other nations’
cultures; especially, they are to be conscious of the international languages, firstly,
English.

4. Process-oriented syllabus is emphasized in the curriculum; as for the assessment

procedure, it is consistent with European Language Portfolio suggesting process

evaluation techniques such as classroom, portfolio assessment.

5. In the program, it is underlined that authentic material, visual aids, supplementary

material must be integrated into the class atmosphere.
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In theory, the new program is supposed to facilitate the conditions, but related studies
conducted on 2006 ELTP suggest that lack of qualified teachers, low students’
performance, physical circumstances prevent the program to meet the expectations.

Unfortunately, practice doesn’t match the theories written in the documents.

2013 English Language Teaching Program: Turkish educational system was innovated
and instead of 8+4 system, it was transferred to 4+4+4 system (compulsory education
including primary, secondary and high school). The age both for starting school and
learning a foreign language was lowered; respectively, to 5, 5 years and to 7 years.
Based on the younger the better philosophy the students were to learn English at the
2" orade (lyitoglu and Alc1, 2015). Giirsoy and Eken (2018) revealed that the
regulation is designed in the perspective of young learners’ needs; it also reflects the
importance of communicative competence. Listening and speaking are the basic skills;
the other two skills reading and writing are expected to start at the 3™ grade in a limited
way.

In the program, what is aimed is that the children can learn to use language in a fun
context enriched with visual, auditory and kinesthetic materials and game based
activities. Into the content of the course books, visual dictionary, songs, tales, cartoon
characters, storytelling, games, cut-paste activities and puzzles are added. Rather than
focusing only on approach, eclectic style is adopted allowing the students to improve
their creativeness in addition to development of their productive skills (Bulut and
Atabey, 2016). The program is process oriented targeting self and peer evaluation with
portfolio assessment rather than product oriented processes to help the students
manage their learning and be autonomous by underlining the cultural and intercultural
facts. The themes covered in the program are related to the daily and motivating for
the students. To strengthen the learning, the previous units are repeated in the
following chapters. The new curriculum is dynamic in that the students consider
English as way to reach daily life communication being part of European citizenship

(Kirkgoz et al., 2016).

2" grade English teaching program started in 2013-2014 education year is based on
the rules and disciplines of CEFR (Common European Framework of Reference). With
this program it is aimed that the students can be exposed to language longer starting
from the earlier ages (Stier, 2014). CEFR accepts language as a tool easing

communication in a real atmosphere instead of getting proficiency in the language
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structure. One of the statements emphasized by CEFR is to make the students eager
for learning a foreign language, gain them positive attitude toward the language. The
outside tasks are also important in terms of helping children be autonomous learner
(MoNE, 2017). Task based learning is the one of the most underlined technique in the
program and task is defined as an individual activity including abilities or skills to
reach an aim. Tasks vary from writing a postcard, presenting a topic, painting a picture
to solving a problem or a discussion; moreover, communication is the indispensable
part of these tasks where all productive and receptive skills coordinate together. To
take part in the communicative tasks contribute to the development of competences
permanently (CEFR, 2001). As Ince (2018) stated, the new curriculum put the young
learners ‘needs into the core supporting physical activities, games, songs, visually
enriched environments. The main objective of the program is to develop
communicative competence for this reason listening and speaking skills are highly

recommended with all kind of appropriate materials.

2017 English Language Teaching Program: After the big reform conducted in 2012
educational with 4+4+4 curriculum, a revision was introduced to the country education
system in 2017-2018 educational year. In terms of language teaching, revision of
academic scheme and groundwork including values, chapters about skills, grades,
aimed linguistic competences, syllabus design, tasks-contexts and assessment
procedure were completed to reach an effective implementation in class atmosphere.
2017 teaching program is not a radical change instead it aims to improve the program
by fostering deficiencies encountered during the implementation with the opinions of

teachers, parents, program users and academicians (MoNE, 2018).

This change does not offer revision for the class hours, class hours are compatible with
the ones given in 2013 teaching program; instead, this program provide some revision
on syllabus design of each grade and key competences are included into the syllabus
with the aim of encouraging teachers to form useful classroom contexts with
supporting materials. In the program, an eclectic way is adopted rather than a single
theory. Similarly, the disciplines of CEFR are closely followed in the curriculum
suggesting real life language acquisition, contextual and task based learning. For the
assessment procedure, both formal written exams and process evaluation are offered;
2" and 3™ grade students aren’t included in the formal evaluation since their age

doesn’t allow a paper-pan exam about foreign language learning but to reach reliable
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and valid results formal exams should be given in addition to the process evaluation
techniques (portfolio, project based). An example chart about English language

curriculum in primary level is given below:

Table 1
An Example Design for English Language Curriculum in Primary Level

(MoNE, 2018)

Weekly
CEFR ) ) Techniques,
Grades Class Aimed Skills o
Levels Activities
Hour
o ) Art-craft activities/
2 2 Listening-Speaking
Drama
Listening-Speaking
3 ) Very Limited Art-craft activities/
Reading and Drama
Al Writing
Listening-Speaking
4 , Very Limited Art-craft activities/
Reading and Drama
Writing
Listening and
Speaking
5 3 Limited Reading Drama/Role-play
Very Limited
Al Writing
Listening and
Speaking
6 3 Limited Reading Drame/Role play
Limited Writing

As Lenneberg (1969) stated in his study, the brain is devoted for learning with its both
hemispheres as it isn’t not separated yet in the early childhood, language learning is
strongly advised to be started at younger ages; there are some indications that children
can acquire a foreign language easily like a mother tongue if they are exposed to the
language adequately. So, young learner language education is a hot point that should
be attached importance in curriculum design. The cognitive, emotional, physical needs

of children are included in the curriculum policies, syllabus design; besides, the main
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skills placed into the syllabus are productive skills —listening and speaking- facilitating

communicative competence.

2017, 5" grade Intensive English Teaching Program: With the aim of the students
being able to communicate accurately and fluently both in an oral and written way in
the foreign language, MoNE have been conducting studies and policies to increase the
quality in the schools and to implement the theories efficiently in the real atmosphere.
The last change and revision 2017 English teaching program is one of these innovation
steps; especially for young learners. Another important point included in this program,

intensive English language teaching program for 5% grades.

As a first phase, in 2017-2018 education year in the piloted schools 5% grade students
would start to take English courses till 15 hours in a week referring to the official letter
sent to the governorships of 81 provinces with the date 15.09.2017. In these schools,
the 5® grade students can take 15 hours English, 6 hours Turkish, 4 hours Math, and
3hours Science and Technology, 3hours Social Studies, 2 hours Religion and 2 hours’
elective class per week. Besides course books and story books provided by the
ministry, the teachers are to use the supportive materials published in EBA, Dyned
English language education system and necessary materials agreed by the English
teacher’s committee meeting. The implementation carried out in the pilot schools is
based on four skills both in the activities and evaluation process. Currently, the
program has still been in use both in piloted schools and other schools which have

been conducting it with parental and administrative approval.

Turkey has been in search for alternative roads to make the learners of primary and
secondary levels be proficient in English to reach to the expectations of workplace
with the title of world citizen who is be able to comprehend a foreign language in all
aspects. This underlying element behind the system resulted in designing an intensive
program for 5™ grade to teach English to the young learners based on a well-structured
way. The rules and principles of CEFR are also closely followed in design of the
program suggesting lifelong learning philosophy. What is attached importance in the
program is the competence for communication; listening and speaking skills are
strongly highlighted; in addition to the skills, the learners are expected to be
autonomous, problem solver, aware of their own and other nations’ cultures, motivated
to learn, eager to take part in the tasks, creative, literate in mother tongue and foreign

language, skilled basically in math and science and to take responsibility for their
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learning ,social and environmental events. An eclectic teaching model is adopted in
the program allowing suitable methods, combining alternative ways better learning; as
for the assessment, both product and process evaluation are suggested with paper-pen
exams in addition to portfolio, peer and self-assessment procedure.5™ grade intensive
English teaching program involving 40 units with themes, function, materials and
language uses is designed based on the needs of young learners taking into account the
comprehensible and meaningful input. The students are expected to reach B1.1 level
at the end of the program and to maintain this proficiency into the higher grades. The
young students are thought to be acquainted with the selected themes such as animals,
friends, movies, sports activities and so on (MoNE, 2017). A comparison of English

language programs conducted in primary level is given below:

Table 2
A comparison of English Language Programs in Primary Level
Comparison
1997 ELTP 2006 ELTP 2013 ELTP 2017 ELTP
of the ELTPs
Learning . . 4 .
Behaviorism Constructivism | Constructivism | Constructivism
Theory
Starting
Grade For
Tanguegs 4™ Grade 4™ Grade 2% Grade 2% Grade
Learning
Class Hours
For 5% 2 Hours 3 Hours 3 Hours 3/ 15 Hours
Grade
. Topic, skills,
Function, Function, Function,
Unit Design structure context, communicative | communicative
vocabulary funetions; skills skills
tasks
Art crafts
o . Drama, role
Memorization Conversation Drama, role
] play, Art
‘ . ay,
Techniques Question- Role play play i, SoHs
Answer Storytelling
Chants, songs Chants, games
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2.5. Program Evaluation

Currently, to seek ecological and financial objectives; to establish a peaceful and fertile
world conditions in developing countries have gained importance. Besides developing
countries, other countries also struggle with harsh financial troubles occurring in each
part of the community. The alternative ways like programs or policies created to solve
the problems need to be evaluated to understand which policies should go or which
ones should be changed or what is demanded to improve the conditions (Fitzpatrick,
Sanders and Worthen, 2011). Evaluation basically can be defined to reach a verdict
about value, importance or benefit of a product or a process (Scriven, 2007).
Particularly, in the foreign language context, program evaluation is much more
important owing to obvious absence of investment in professional development of
teachers. For this reason, to see what is done in the real condition, evaluation may be
the only choice (Rodriguez, 2019).

Patton (2015) asserts that program evaluation is a data collection about the
implementation of the program to reach a verdict for the future of the program with a
similar definition by Lynch (1996) stating that well-structured or organized step to

collect data for a conclusion.

Owen (2006) affirms that evaluation yields much more than designing an experiment;
what is expected is that discussing the evaluation plan, considering moral issues,
distributing and assessing. And he adds that the value of a program can be decided

with some bases given below:

-The aim of the program

-The requests of the applicants

-The aims of governmental policy

-The desires and choices of program stakeholders
-Feedback on the implementation

The main objective of program evaluation is to contribute the process of decision
making and program advancement. Evaluations have a close relationship with policies
and programs planned to develop a country. The findings collected during the
evaluation supply data for program makers, policy makers and other holders related to

the program. In every sector the objectives of evaluation may slightly differ. In
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education, it can be listed like deciding on the quality of school curriculum,
contributing teacher professional development, informing the parents about its

implementation (Fitzpatrick, Sanders and Worthen, 2011).

Cinkavuk and Cesur (2018) summarize the effect and importance of evaluation during
program development; evaluation is the crucial element of teaching program as it
paves a way for a professional and well-structured program. This can be done with

help of analysis of findings to detect the shortages and deficiencies and to enhance the

quality by mending the failures.

2.5.1. Types of Program Evaluation

In the previous part, there are some scientific definitions and explanations about why
to evaluate or the reasons behind the evaluation; here information about how to
evaluate is given in detail under the title of evaluation types. Scriven (1967, cited in
William 2006) offered fundamentally two types of evaluation; one for on-going
process and the other is completed action with the definitions formative and summative
evaluations; this distinction proposed between two types has been still supported by

many program evaluators.

Iyitoglu and Giirol (2017) summarized the contribution of Scriven to the field of
program evaluation and they mentioned that the point the determining the separation

in the types of program evaluation is about the objectives and why it is evaluated.

2.5.1.1. Formative evaluation

As the aim of the evaluation determines the style, the evaluation is accepted as

formative if it is about the development and improvement of the program during the

implementation.

Fitzpatrick, Sanders and Worthen (2011) concluded that the main aim is to provide
data collected during the early stages to find out the defective parts to reshape or adapt.
The people who are responsible for implementing the program can demand training,
additional material to conduct it efficiently or students can need various learning ways

or the teaching methods, syllabus design may have deficiencies; in such circumstances
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the program has to be rearranged to reach the goals.

The underlying aim behind this kind evaluation is to detect probable problems, to find
solutions for the encountered troubles and to perceive how the program is performed
particularly through the evolution of the program. From this point, formative
evaluation provides information for program makers and users to make adaptation on

the basis of its goals and objectives (Erarslan, 2016; Topkaya and Kiigiik, 2010).

lyitoglu and Giirol (2017) gave a list of evaluation studies conducted to test the
implementation and to understand if it meets the expectations during the early stages
of program developments and give feedback as examples under the shed of formative
evaluation. Also, it is underlined that the assessment tests benefitted by the teachers

can be added to the examples if it is used to assist the learning process rather than to

grade the students’ levels.
2.5.1.2. Summative evaluation

The evaluation is accepted as summative on the contrary to the formative if it is mostly
conducted after the implementation by independent evaluators for the stakeholders or
decision makers. This kind of evaluation contributes to make decision about the

quality, merit and future of the program (lyitoglu and Giirol, 2017).

Summative evaluations are related to the maintenance, progression or dissemination
depending upon the findings compiled following the implementation. This evaluation
is centered on the fulfillment, effectiveness and advance of the program; besides,

summative evaluation is carried out during the last stages.

The individuals who are probable consumers such as students, teachers, employees,
administrators in fact constitute the audience of the program while the program makers
can be seen as main audience (Fitzpatrick, Sanders and Worthen, 2011). No matter
which type is used for evaluation, the basic goal is to understand the functioning and
process of the program and the reflections of the teachers. Moreover, it is obvious that

both types are important and both should be included to get more valid and reliable

results.

Below, it is given a table differentiating the characteristics of formative and summative

evaluation:
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Table 3
Contrasting of Formative and Summative Evaluation

(adapted by Fitzpatrick, Sanders and Worthen, 2011).

Summative Evaluation

Formative Evaluation

To reach a decision about

Use To improve the program
the program

Policy makers,

Audience Program administrators
stakeholders

External evaluators
Internal evaluators supported

Evaluators supported by
by external evaluators .
internal evaluators

. Give feedback for Decide on the future of the
Characteristics )
improvement program
Size of sample Small Large
Aim of data ) .
. Diagnostic Judgmental
collection

2.6. Program Evaluation Approaches

Program evaluation is a well-structured action whose goal is to assess the efficiency
of the program with the help of different data collection tools, techniques or ways; but
this action is not effortless as it includes a great variety of alternatives elements
affecting the process. Indeed, one of the hardest part is to decide on the approach to
carry out the evaluation since each approach has its own definition, perspective, views,
terminology or background for the evaluation. The model to be used depends on how
it conceives evaluation or what is searched. Tung (2010) emphasizes the philosophy
lying behind this variety; she concludes that the methodological choices and ideologies
of the evaluators define the type or approach by adding that it may be not probable to

reach only one model.

Fitzpatrick, Sanders and Worthen (2011) generate categories and sub-categories for
evaluation approaches. They form four main titles and give details about the

approaches they offer:
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1. Approaches directed to decisions for the value of the program: Expertise and

consumer oriented
2. Approaches directed to the features of the program: Objectives oriented
3. Approaches directed to judgments about the program: Decision oriented

4. Approached directed to participants of the program: Participant oriented

2.6.1. Expertise Oriented Approach

Expertise oriented approach is known widely and commonly as the oldest evaluation
approach. It is mainly built on the judgments of field experts to understand the value
or merit of a program and a product. Instead of one person, a group of experts can
come to point of evaluation. Doctoral examinations managed by an official assembly,
submission of peer reviews to the professional journals, verdicts proposed by

professional accreditation institutions may exemplify this kind of evaluation approach.

2.6.2. Consumer Oriented Approach

In a similar way to expertise oriented approach, it dates back to decisions about
economic factors, trade or shopping. Its main goal is to determine the value or merit
of the program, product or something else. The evaluator doesn’t have a specific
audience instead, public is the main audience. As an example for this kind of

evaluation, consumer reports can be said.

2.6.3. Objective Oriented Approach

The basic difference in this approach is that the aim is designated and the evaluation
is conducted according to these specified objectives. The question asked during the
evaluation process is whether aims have been reached or not. The data collected bear
importance as it gives clues about the future of the program in terms of funding,
implementation. In educational context, the aims can be about lesson, training course

or competences of the students.

There are two pioneers for this approach Ralph Tyler and Malcolm Provus;
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respectively, Tyler contributed to elementary and secondary education with his studies.
His objective based conception offers the teachers to set the goals to achieve, because
curricula and programs can be conducted efficiently only if specific goals are

determined. By working teachers, he sets a list for a successful evaluation:
1. Build reachable goals, categorize the goal or aims

2. Outline the objectives in observable ways

3. Arrange circumstances where success of the goals may be presented

4. Choose suitable assessment or evaluation method

~ 2.6.4. Decision Oriented Approach

This kind of evaluation is designed to serve information for decision makers, program
staff, and administrators. There are two main program developers who are supporting
the evaluative decision; Stufflebeam and Patton. According to Stufflebeam CIPP
model (context, input, process and product) evaluation comprises 4 different and
important stages. Context evaluation involves needs, expected goals or outcomes;
input evaluation involves syllabi, plans; process evaluation involves learning condition
and process; and product evaluation involves outcomes. With involving all the stages,
data collected during each stages contribute the development of the program. By
considering all stages and offering suggestions, evaluators can provide assist for
decision makers. As for Patton Utilization-Focused model, the central element is the
personal factor; in that, the cooperation of the voluntary stakeholders who want to

support the evaluation increases the quality of decision making process.

2.6.5. Participant Oriented Approach

As one of the naturalistic approach, participant oriented approach is based on the
nature of the human beings not only objective or outcomes; instead, the process bears
importance. The father of this approach Robert Stake advocates the participation of
the stakeholders (teachers, students, policy makers...) in the evaluation process. His
responsive evaluation is distinctive in many ways such as flexible, adaptable, proper

for local needs, holistic. According to him, case studies or qualitative research are
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crucial as they reflect the process in a holistic way with all program components.
Description of the all elements and understanding the other factors affecting the

implementation of the program improve the quality of the program.

Mentioned earlier parts, evaluation approaches differ in terms of its conception, basis
and terminology. So far mostly, the categories formed by Fitzpatrick, Sanders and
Worthen (2011) are given under program evaluation approaches title. Another
program evaluation theorist Owen (2006) proposed five groups for evaluation models
such as proactive, clarificative, interactive, monitoring and impact. As related to this

study, short explanations are given below about clarificative and interactive models.

Clarificative Evaluation: The rationale of a program associates the objectives,
activities, theories and hypothesis of the program. This approach inquires the balance
between the theory and implementation by asking such questions: ‘Is the program
reasonable? What components should be adapted? What is the philosophy behind it?

Clarificative evaluation is conducted to reach the expected the outcomes.

Interactive Evaluation: The framework of this model is similar to that of the
participatory evaluation. Some innovation studies like action research, responsive or
developmental evaluation are such examples that can be used to define this model. The
aim here is to ask how the implementation is going, what can be done for more
effective process, what is aimed to achieve. Besides its focus on process, the views of
the different participants are taken into consideration. It has similarities with Stake
responsive evaluation due to the fact that both suggest quality review, qualitative and

action research for the development of the program.

It is obvious that there are a lot of program evaluation approaches to be used for
carrying out educational program evaluation. Moreover, a limited of number of these
approaches are mentioned here. To choose one approach for the evaluation can be
challenging, it can require to use an eclectic model in terms of the purpose of the
evaluation. This study aims to see the outcomes of the 5 grade intensive English
teaching program from the eyes of English language teachers. From this perspective,
the characteristics of participatory (Stake responsive evaluation), clarificative and
interactive evaluation suit with the objectives of this study as it questions if the
program is plausible or not with the opinions of the participants (first hand users/

teachers) of the program.
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2.7. English Language Teaching Program Evaluation Studies

2.7.1. Studies Abroad

Across the world, evaluation studies have gained importance with rising demand for
learning English. As a part of program development, countries where English is spoken
foreign or second language have been innovating their teaching curriculum in terms of
the needs of the era; and there are some examples about these studies conducted abroad
(Chen, 2013; Garton, Copland and Burns, 2011; Gutierrez Eugenio and Saville, 2017;
Iemjinda, 2007; Karavas- Doukas, 1996; Kelch, 2010; Murdoch, 2007; Orafi, 2013;
Zhetpisbayeva, Shelestova and Abildina, 2016).

As a first example for evaluation studies, a case study in Kazakhstan, a country with
three Languages-Kazakh-Russian-English, Zhetpisbayeva, Shelestova and Abildina
(2016) focused on English curriculum as L3(as Russian was accepted their L2). This
research explored the views of the teachers about starting age, professional
development, teaching materials and 105 English teachers took part in the study with
closed and open ended questions. It was revealed that a strong transition wasn’t’

completed yet for an organized system of teaching English.

Orafi (2013) detailed the studies showing the crucial factors in implementation of ELT
curriculum reforms. He listed many elements that should be attached importance by
policy makers. Although there are a great number of points affecting the
implementation, the most important one is the disconnection between curriculum
objectives and real class atmosphere. In the design of curriculum, communicative
approaches and theories are highlighted but their adoption and transfer into teacher
belief may show difference. Also, social context, exceedingly ambitious national
exams, the desire to be mastered in English rather than the wish to use it for

communication, lack of training course for teachers influence the process adversely.

Karavas Doukas (1996) used a ratio to learn the views of teachers for the
communicative approach in Greek context with 14 Greek teachers by using classroom
observation tools. He pointed out teachers interpreted reforms according their existing

class activities and a mismatch occurred between what was aimed and what was done.
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Garton, Copland and Burns (2011) assessed international activities in teaching English
young learners by designing a mixed method research covering a survey and case
studies from various continents (Africa, Asia, Europe, the Middle East and South
Africa). Local British Council offices organized a system to collect data and twelve
countries provided 100 responses for the survey. For the qual data, 5 case studies from
Colombia, Italy, South Korea, Tanzania and The UAE were included. The study
illuminated that a great majority of teachers did not speak English as their mother
tongue instead they were all educated in the foreign language departments;73 % of
them didn’t receive in service training in teaching to young learners; teachers mostly
used local documents in their lesson plan. In the case studies it was seen that the
elements of CEFR influenced the teachers’ class performance; also, teachers used great

variety of activities in the classes.

Gutierrez Eugenio and Saville (2017) examined European language policies starting
with The Council of Europe and the pursuit of Common European Framework of
Reference; they pointed that the tendency in language studies was headed for
multilingualism, cultural awareness, technological attempts and lifelong language
learning.

Chen (2013) evaluated primary English education in Taiwan and revised the policies
on language learning. He pointed out that there was an unbalanced distribution of
educational facilities across the country; that there wasn’t a unity ignoring social

economic and cultural factors; that the lack of collaboration of macro and micro levels.

Kelch (2010) searched the challenges encountered during the implementation of
communicative curriculum reforms and the types of these challenges. First category
was related to the teachers that the teachers didn’t have training courses, didn’t have
high proficiency level in English, and didn’t have competences to turn the class context
into communicative places. Another category was related to educational system that
the number of the students in the classes was high, the exam system was based on

grammar rules, lack of management support led to poor implementation.

Murdoch (2007) questioned the effect of native speakers introduced to South Korean
language education system to increase the productivity of English language teaching.
Native teachers, non-native teachers and high school students took part in the study. It

was concluded that almost all participants favored this kind of education and it was
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thought to have contributed to language education.

As a final study, Iemjinda (2007) assessed the curriculum innovation and its effect on
teacher development. He figured out most of Asian countries have similar problems
about teacher developments. It was such listed that there was a mismatch between
suggested reforms and beliefs of teachers; that sufficient in service training wasn’t
provided; that micro teaching and classroom observation weren’t applied; that teachers

didn’t need to improve their competences.

2.7.2. Studies in Turkey

In Turkey starting with 1997 English teaching program, there have been attempts to
innovate and improve the curricula and the programs. The changes and reforms
conducted in teaching programs make the evaluation studies necessary with an
increasing motivation as evaluation is the core of the program developments. In this

part, here is given a literature review about evaluation studies implemented so far in

Turkish context.

Evaluation studies on 1997 ELTP: To improve the existing program, evaluation
studies have been always on the stage, the implementation, objectives, the content, and
learning context have been investigated. There are great number of evaluation studies
and 1997 ELTP studies can be addressed as a starting point (Aribas and Tok, 2004;
Biiyiikduman, 2001; Biiyiikduman, 2005; Harman, 1999; incecay, 2012; Mersinligil,
2002; Yiiksel, 2001). When these studies are reviewed, it is seen that the teachers and
the students have positive attitudes for the program; but all studies reveal that the
expected results did not occur as it was planned due to the lack of technological
equipment, large classes, insufficient teacher training, need for language teachers,

inadequate lesson materials.

Biiyiikduman (2001) evaluated 1997 teaching program with the opinions of English
teachers employed in primary level in Istanbul province by using a questionnaire. 55
teachers in different randomly chosen schools participated and expressed their
opinions about the program in terms of its general characteristics, content, techniques
and assessment. It was concluded that the general characteristics of the program were
compatible with the emotional level of the students, there were lack of technology and

large classes, the communicative skills may hardly be achieved. With a similar study
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conducted by Biiyiikduman (2005), 4th grade compulsory English program was
investigated with the opinions of 54 teachers in Istanbul. It was found that there needed
technological support, in service training for the teachers, material support, inclusion

of more teacher in the phase of program development, revision of course books.

Yiiksel (2001) carried out a study in Elazig about the implementation of English
teaching program (4th grade) with a questionnaire for 64 teachers. She found that that
class size and in service training needed to revised. Listening is ignored in the program
and student’s cognitive level for assignments are not appropriate. In Sanliurfa, as one
the earliest studies about 1997 ELTP, Harman (1999) focused on the problems
encountered in teaching English in primary level, 29 teachers and 384 students (6,7,8%
grades) took part in study and he deduced that the objectives weren’t met in the
expected way. Another study was completed by Mersinligil (2002) about 4™ and 5%
grade English teaching program in Adana with teachers, students and administrators
by using both qual and quant data (questionnaire and classroom observation). Results
showed that the awareness for language learning needed to be improved and also,
training courses for teachers should be increased, enough technological equipment

should be provided, the learning and teaching quality should be innovated.

About 1997 English teaching program, Aribas and Tok (2004) searched the challenges
encountered in foreign language teaching by taking opinions of the students in 4% and
5% grades in Malatya. Totally, 589 students participated by answering 29 open ended
questions and it was concluded that the students had high motivation in learning a
foreign language; however, the teachers lecturing in the classes were not English
teachers (from different departments), teaching materials were not sufficient and the
techniques used were not appropriate for foreign language learning. Finally, incecay
(2012) implemented a qualitative study with 10 teachers in Istanbul province. He

found that curriculum hadn’t been well planned; need analysis hadn’t been done

effectively.

Evaluation studies on 2006 ELTP: Global changes and deficiencies in the existing
program have made the reforms indispensable. Following the teaching program
published in 2005, English teaching program was renewed in 2006. As a part of
program development, evaluation studies were completed about the new program.
These studies reveal that learning English at younger ages has been a crucial step; that

communicative methods are strong elements of language learning; that teachers and
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students have positive attitudes about the changes. However, theory and practice have
not matched in expected level in terms of training course, necessary teaching materials,
classroom sizes, class conditions and learning process. With aim of improving the
program, there are numerous evaluation studies conducted on 2006 ELTP (Arslan,
2012; Celik, 2009; Dénmez, 2010; Er, 2006; Giines, 2009; Kirkgéz, 2007, 2008, 2009;
Meral, 2009; Ormeci, 2009; Sak, 2008; Seckin, 2010; Sarigoban, 2012 Topkaya and
Kiigtik, 2010; Yanik, 2007; Yanik, 2008; Yorii, 2012).

With their study, Topkaya and Kiigiik (2010) illuminate the 4-5 grade English teaching
program under the light of opinions of 72 primary school English teachers in Istanbul
with a self-report questionnaire which was developed by the researchers. According to
the results, it was underlined that the teachers found the program clear and
understandable but they mentioned they had encountered challenges during
implementation because of the large classes, limited time duration, lack of materials.
In a similar way, Er (2006) investigated 4™ and 5% grade English curriculum besides
to the opinions of the teachers, the views of the inspectors were analyzed. Moreover,
the data were collected from 14 cities and with 595 teachers and 535 inspectors by
using a questionnaire. It was concluded that there are differences between content and
teaching process and daily language. Relevant curricula aren’t adequate, time isn’t

enough, there is not enough guidance for teachers.

Seckin (2010) and Celik (2009) both evaluated 4™ grade English teaching program in
different cities respectively in Antalya and Aydin. Seckin (2010) investigated the
program from a different perspective categorizing the school low, medium and high
levels according to results of SBS exam.415 students and 147 teachers participated in
the study and data was collected with tests, self-confidence scale, questionnaires,
interviews and observations. It was revealed that medium group was in highest level
at reaching the expected level and teachers in all levels had positive views on the
elements of the program; but they suggested it should be developed and redesigned.
On the other hand, in another study highlighting the views of 83 teachers about English
4th grade teaching program by using a questionnaire was conducted by Celik (2009).
It was concluded that the implementation was congruent with the aims of program and
the competences of the students; however, the content of the course book, in service
training and support material were criticized. In the article written by Arslan (2012),

basic differences between policies and implementations in terms of teaching English
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in younger levels were handled. What was mentioned was that there was not only one
factor causing this; on the contrary, the education of English teachers, material support

and course book designs all affected the process.

Yanik (2008) aimed to find out what the perceptions of the teachers from different
background are about the curriculum across Turkey’s seven regions.368 teachers
participated in the study by filling the questionnaire including objectives and content
of the teaching program. It was found that there were different factors affecting
language learning such as resources, the students’ motivation, and class atmosphere.
With numerous studies, Kirkgéz (2007, 2008 and 2009) questioned the curriculum
innovation about English language teaching in Turkish primary education. In a two-
year case study with 32 teachers about communicative oriented curriculum with a
triangular qual data collection (observation, interview and lesson transcripts) was
completed by Kirkgoz (2008). Different implementation of teachers (transmission,
interpretation, eclectic) in classes, various approaches of each teacher were
emphasized and it was concluded that urgent support for material, technological
equipment and teacher training should be provided. Likewise, Kirkgdz’s studies on
program innovations, Sarigoban (2012) summarized the historical background,

Tanzimat period, republican period, 1997 and 2006 reform reforms in Turkish foreign

language teaching.

Sak (2008) analyzed the primary English teaching program by taking the views of 50
language teachers in Bolu province. Teachers participated into the study by filling a
questionnaire about the characteristics of the program. It was underlined that teachers
had positive attitude towards the program but there were differences resulting from
gender and experiences. Ormeci (2009) examined English language curricula of 4,
5,6th grades with the opinions of 70 teachers in primary state schools in Burdur. It was
inferred that inadequate teacher manuals, insufficient class hours, content intensity,
difficulty of objectives and linguistic items were strongly mentioned in spite of the

positive feelings for the general characteristics of the program.

Yérii (2012) investigated 8™ grade English teaching program by taking opinions of
138 teachers with a questionnaire in Eskisehir. In the study, it was underlined that four
skills and sub skills weren’t learnt adequately especially the teachers encountered
challenges about speaking and listening skills; moreover, the students were not good

at pronunciation and grammar items. The complaints uttered by the teachers were




37

inadequate lesson hours, teacher from different departments; one of the positive point
was that teachers thought in service training managed effectively. Yamk (2007)
evaluated 6™, 7 and 8" grades curriculum from the eyes of teachers and students from
different regions in Turkey. Randomly selected 21 cities and 42 towns were included
and 368 teachers and 1235 students participated in the study. According to the results
analyzed, skills were attained at moderate level; opinions differed from region to
region; lack of materials and resources were mentioned; it was added that classroom

environments and course books should be redesigned.

In 2009, two different investigations were noted to the literature. Firstly, Meral (2009)
intended to see the critical and reflective thinking of teachers in terms of new 2006
ELTP as it required innovative competences for all stakeholders. It was completed in
Elazig with 120 teachers and it was concluded that teachers thought critically and
reflectively partially. Secondly, Giines (2009) aimed to evaluate 5* grade English
teaching program with the views of 288 teachers (with a questionnaire) and 9 teachers
(interview) in Ankara. Teachers mostly expressed positive opinions for the objectives
(appropriate to the level of the students), content (from easy to hard, entertaining),

process (suitable teaching materials) and evaluation methods (self and peer

evaluation).

As a final example for the evaluation studies, Dénmez (2010) revealed the views of
teachers and students about the new 8% grade curriculum in state primary schools in
Polatli, Ankara with a qualitative method. 10 teachers and 73 8% grade students took
part in the study through in-depth interviews. The results pointed out the
communicative objectives and alternative evaluation methods weren’t implemented
effectively resulting from many challenges like lack of guidance, learning materials,

equipment.

Evaluation studies on 2013 ELTP: Following 2006 ELTP innovations and reforms
about foreign have never stopped; evaluation studies have continued with the rising
reform actions .A great quantity of evaluation studies have been completed on 2013
ELTP (Adigiizel and Oziidogru, 2014; Acar, 2016; Alkan and Arslan, 2014; Bulut and
Atabey, 2016; Cinkavuk and Cesur, 2018; Cankaya,2015; Celik and Kasapoglu, 2014;
Damar and Korkmaz, 2013; Damar, Giirsoy and Korkmaz, 2017; Demirtas and Erdem,
2015; Demirtag, 2017; Erarslan, 2016; Erarslan, 2018; Erarslan, 2019; Erarslan and
Topkaya, 2019; Giirsoy, 2015; Giirsoy and Eken, 2018; ince, 2018; lyitoglu and Alc,
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2015; Keklik, 2019; Kirkgdz, Celik and Arikan, 2016; Siier, 2014; Unal, Sar1 and
Giirol, 2017; Yildiran and Tanriseven, 2015).

From these various evaluation studies, Giirsoy and Eken (2018) intended to search
what the teachers’ understanding and implementations are about the innovation
implemented in teaching program. 232 EFL teachers participated in the study by filling
a questionnaire composing three parts (starting age/ language instruction /
implementations) about 4+4+4. As a conclusion, it was found that the teachers had the
same opinion that learning language at a younger level was crucial; they were not eager
to receive training about the new program,; there were serious differences between their
understanding and class implementations, it was needed more in service training for
teachers especially who were not familiar with young learner strategies. Unal, Sar1 and
Giirol, 2017 focused on the evaluation English language curriculum implemented in
different departments of universities in Istanbul. The data collected both quantitatively
and qualitatively from university learners and their teachers with skills exam, content
analysis form, observation form and semi-structured group interview showed that the
curriculum was satisfying. It was found that curriculum design, implementation,

assessment had been designed carefully and in a detailed way.

There are many studies analyzing 2™ grade English teaching program (Adigiizel and
Oziidogru, 2014; Alkan and Arslan, 2014; Bulut and Atabey, 2016; Cinkavuk and
Cesur, 2018; Erarslan, 2016; Erarslan and Topkaya, 2019; lyitoglu and Alci, 2015;
Keklik, 2019; Siier, 2014; Yildiran and Tanriseven, 2015) by using different research
method instruments such as questionnaires, in depth interviews, classroom
observations, group sessions. When the findings and conclusions are reviews, familiar
scenes were observed. Teachers and the other participants of the program favored the
program in terms of its basis on communicative way of teaching, CEFR rules and
disciplines ,general unit design ,the content of syllabus ,suggested materials and task
based learning; however, a great majority of the teachers criticized the class hours,
physical conditions ,classroom size, lack of training course, lack of professional
support, economic and social conditions in different cities in Turkey in the studies held
on 2™ grade English curriculum.

Along with all these studies, differently, Adigiizel and Oziidogru (2014) focused on

developing a valid and reliable scale to determine the teachers’ views about 2" grade

English curriculum within the course of illuminative evaluation model. They formed
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a scale with 71 items and four likert types. To get accurate scale, it was tested with

study which 348 primary school English teachers at 2nd grade participated in.

Erarslan (2018) in his study completed a wide literature review about program
evaluations after three major program reforms in Turkey (1997, 2006, and 2013). He
analyzed the studies in detail in terms of their outcomes, content, and assessments. He
found that 1997 and 2005 teaching programs had many shortcomings in many aspects
but 2013 has stronger points compared to previous programs. Cankaya (2015)
evaluated 3rd grade English teaching program with a mixed method research (a
questionnaire and semi-structured interview). 38 English teachers from 20 state
schools in Tekirdag participated and expressed that the teachers moderately had
positive opinions but they needed in service training to understand fully what the
program asks for. Giirsoy, Korkmaz and Damar (2013) questioned the thoughts of the
teachers about early age language learning and their classroom practices. 203 primary
school teachers participated with a questionnaire across Turkey in seven regions. It
was found that the teachers had positive feelings towards learning English at early age
but there are differences between their attitudes and their class practices. The problems
-about the class hours of English language and the lack of in service training were
mentioned. Rather than teachers, Damar, Giirsoy and Korkmaz (2017) focused on
teacher trainers about their opinions on teaching English to young learners with the
new system. 72 EFL teacher trainers from seven different public and private
universities contributed to the study with help of a questionnaire. Teacher trainers
emphasized the importance of appropriate methodology and assessment techniques for

the development of cognitive, emotional levels of the children.

Ince (2018) investigated the new 4+4+4 curriculum by taking English teachers’
opinions, by questioning their awareness about English as a lingua franca and by
searching if the new curriculum achieved the aimed levels. This study included both
questionnaire (167 teachers) and semi-structured interview (14 teachers) and revealed
that teachers were aware of the communicative approached adopted but they had

challenges in implementing these communicative ways.

Kirkgéz, Celik and Arikan (2016) laid out the realities of new English curriculum and
its implementation. They portrayed the phases of new curriculum and its framework;
they suggested that course books and teaching materials should connect the classroom

context with the principles of the program for the effective implementation.
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Erarslan (2019) pointed out the elements influencing the implementation of English
language teaching program in primary level. He listed the factors according to the
major English teaching programs in Turkey (1997, 2006 and 2013). Firstly, main
problems about 1997 ELTP were resulting from teacher related factors such as lack of
professional competence, awareness about the curriculum and textbooks. Secondly,
similar problems were encountered during the implementation of 2006 ELTP.
Necessary support in terms of in service training wasn’t provided for the teachers; they
had challenges in transforming behaviorism to constructivism. Lastly, with 4+4+4
system young learners’ education gained more importance and required competent
teachers who are able to teach effectively in 2" and 3™ grades. Also, limited class
hours, crowded classes, inadequate use of communicative materials were underlined
as negative aspect of the exiting program. As for the positive features, the tendency to

communication was accepted as the most important step in program development.

Since all stakeholders play important roles in the implementation of the program, Celik
and Kasapoglu (2014) questioned the opinions of nine school principals relating to the
changes about teaching English to young learners. By using a qualitative research
method, they found out that the principal favored the general characteristics of the
current program but they thought there should be some revision for the necessary parts;
another crucial point mentioned in the study was to learn exactly what the school

principals thought about foreign language learning, further studies were suggested.

Giirsoy (2015) raised concerned about the actions made following 4+4+4 education
system and she conducted a study with 100 prospective teachers in a big public
university to understand their belief about teaching to young learners. The results
implied that the participants were aware of the lifelong effect of learning a foreign
language but they didn’t feel confident with their language levels to be able to teach
in young learner classes. With a very much alike study, Acar (2016) focused on the
views of undergraduate English teachers related to their readiness for teaching English
to young learners. 110 third level university students of ELT departments took part in
study by answering an open-ended questionnaire and writing reflective essays. The
results displayed that the undergraduate students expressed their positive comments
about their school experience and they said they could have the opportunity to see
themselves in real class atmosphere as teaching to young learners had both strengths

and weaknesses.




41

Demirtas and Erdem (2015) compared two 5" grade English teaching programs (2006-
2013) by completing a document analysis and collecting qualitative data from 19
teachers in Istanbul. The results of the study revealed the changes in the new program
and the mostly negative opinions of English teachers. About 2013 ELTP, the teachers
expressed that they hadn’t been informed and been trained for the implementation of
the new program. It was implied that speaking, listening and reading skills were above
the level of the students; moreover, writing skill wasn’t included adequately. The
teaching and learning process didn’t meet the expectations, vocabulary and grammar

items were overwhelmed; the teachers weren’t content with the lesson hours and the

course books, either.

As a final example for the evaluation studies in this part, Demirtas (2017) completed
a review about the basic characteristics of evaluation approaches and she highlighted
that the program evaluation should give feedback to many stakeholders such as the

program developers, scientists, teachers, administrators, policy makers and so on.

In 2017 education year, new changes and revision were conducted on ELTP, the
philosophy, methods, CEFR rules, teaching process and content didn’t differ from
those introduced in 2013. A major action was completed on 5" grade and some pilot
schools addressed by the ministry started to implement intensive English teaching
program in 2017; still, it has been in use. Since it is rather new, there are limited
evaluation studies about this program. The existing studies will be presented under the

title of 2017 IELTP evaluation studies below.

Evaluation studies on 2017 5% grade IELTP: Evaluation studies listed here searched
general characteristics of the programs, its needs and concerns of language teachers
about the program (Canlier and Biimen, 2018; Dilekli, 2018; Erdem and Toy, 2017;
Gling6r, 2019; Kambur, 2018; Kara, 2019; Kayabagi and Ké&se; 2019).

Dilekli (2018) investigated 5™ grade intensive English teaching program introduced in
2017 in terms of its characteristics (objectives, content, process and evaluation) with
17 teachers by using a semi structured interview consisting of 6 questions in Aksaray.
In general, the teachers had positive opinions about the program as it allows exposure
to foreign language earlier with the help of 15 hours’ lesson. It was concluded that the
children at this age are eager to learn and are highly motivated; this program should

be disseminated by improving deficiencies encountered during the implementation.
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Kambur (2018) carried out a study with 90 English teachers by using quantitative
method in Istanbul to understand the reality of 5™ grade intensive English teaching
program. The results showed that curriculum was clear and understandable; that
curriculum guided well; that the objectives were appropriate for the level of the
students as positive effects. As for the negative aspects, they were listed that class
technology wasn’t adequate; that lack of training course wasn’t designed; that the
teachers were not informed well; previous problems encountered in teaching program
were unfortunately solved; that teaching activities weren’t appropriate in the physical

conditions of the class.

Giingdr (2019) compared 5™ grade students who didn’t complete intensive English
course and 5" grade students who completed this course with casual comparative
research method (cause and consequences) by including 920 male and 883 female
students into his study in Igdir province. He investigated the affective differences
between the students and he analyzed the data and pointed out that there wasn’t big
difference in students ‘attitude to learning a foreign language. Although the students

in the pilot school had 15 hours English, it was observed that intended outcomes

weren’t achieved.

Kara (2019) indicated the worries of English teachers about 5% intensive English
teaching program in pilot schools in izmir by using qual and quant data. Various
concerns were detected about 5™ grade English teaching program. The underlined ones
in the study were professional competence, lack of awareness, readiness of the
students, low level of motivation, the expectations of parents, lesson hours, intensity
of the content, central exam addressed by the ministry, inclusive students and personal

concerns.

Canlier and Biimen (2018) completed a document analysis on 5% grade intensive
English teaching program and gave a detailed description about the design
principles.5" grade intensive English teaching program was identified as
communicative curriculum following CEFR rules, focusing on daily life language.
Moreover, the program included 40 units connected but independent themes, four

language skills were equally emphasized; it was aimed that the students could reach o

B1 level starting from Al.

Erdem and Toy (2017) approached the process from a different angle and they planned
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a need analysis for 5 grade intensive English teaching program a year before. Both
including students and teachers into the study with qual and quant data, they implied
that the class size and physical conditions must be revised. As students thought success
in English to be successful in exams and course, the readiness and awareness of the
students for language learning was the one of most crucial needs. Likewise, inclusion

of the games, songs and technology into the curriculum was another important issue.

As final example for evaluation studies on 2017 5™ grade intensive English teaching
program, Kayabagsi and Kose (2019) designed a qualitative research with 16 teachers
and 4 administrators to take their opinions about the program. The results indicated
that teachers and administrators both favored the implementation in terms of its general
characteristics and added that it was a great opportunity for the students to learn a
foreign language in younger ages. While teachers expressed some negative parts for
the program like lack of necessary teaching materials, the administrators were neutral.
The administrators mentioned that the inclusion of physical education lesson should
be revised because young learners needed much more physical activities compared to
other secondary students. Both sides suggested the dissemination of this program by

improving the weak elements.
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CHAPTER 3

METHOD

This chapter gives detailed description about the design, participants, setting and

instruments of the research. At the same time, data collection and analysis procedure

are mentioned step by step.

3.1. Design of the Research

In this study with the attempt to seek the 5™ grade intensive English teaching program,
the qualitative research design was used with a semi-structured interview to get more

details about the program through the thoughts of teachers.

According to Creswell (2007), qualitative research should be implemented when there
is a need for deep exploration of a field. This kind of research method requires detailed

and complex comprehension of a problem.

Dérnyei (2007) points out that qualitative research is totally interpretive since the
qualitative data is the subjective interpretation of the researcher and adds that the
researcher can distinguish the reality from the artificial facts with the help of
qualitative research. Moreover, it is advantageous to make sense of bulky and
complicated circumstances alongside its being a long-run investigation of an active

process.

Qualitative research deals with different kind of data such as recorded interviews, field
notes, journal and documents. These help the research to get an exact and detailed
understanding about the research. As one of the interview types, semi-structured

interview ensures to obtain comprehensive data thanks to the questions posed by the




45

researcher (Mackey and Gass, 2016).

Birjandi and Mosallanejad (2016) mentioned that in this research type, there a is need
for a deep understanding about what the nature is, how the participants’ lives are, what

their meanings are to conceive and interpret the data faithfully.

As qualitative research emphasizes on meaning, duration and conception, the

outcomes of this type are really descriptive, flexible and contextual.

In a qualitative research design, in spite of the prepared questions and the plan designed

for open ended questions and it leaves flexibility for the management of the interview.

Especially, in studies evaluating the programs, in-depth interviews reveal intense
negotiation with limited number of participants to find out their views on a specific
issue or program by taking advantage of their experiences during the implementation.
Interviews contribute to form a whole portrait of what is happening in real atmosphere

(Erarslan,2016).

3.2. Instrument of the Research

In order to attain recognition about the implementation of 5™ grade intensive English
teaching program in terms of the challenges the teachers encountered, the strong and

weak parts, the applicability of the program, a semi-structure interview was used to
collect data.

Especially, in evaluation studies, it is obviously seen that the preference of in-depth
interviews fulfills the needs of program users.

During the development of the instrument, a wide literature review was completed,

related studies and their scales were checked. To manage the process effectively and

to provide clear and valid questions, a pilot study was carried out with a participant.

3.2.1. Piloting Process

With the aim to find out how much time is needed, how the interview should be
managed, what the necessary arrangements should be completed, whether the

questions can reveal the details of the program, how the interview should be recorded,
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one of the participants from the piloted schools was interviewed. The demographic

characteristics of the participant are given below in the table.

Table 4
Demographic Characteristics of the Participant

Gender Age Department Seminar Attendance

Female 33 ELT No

After completing the piloting interview, changes about third and fourth questions were
completed as it was seen that they did not help to get the important points about the
program. Then the open ended questions were renewed and edited. The final semi-
structured interview consisted of two parts; respectively, the part including the
demographic features of the participants; the part including 7 open ended questions
formed to understand the effectiveness of the program was prepared. Following all
editing procedure about the research instrument, two experts from Mugla Sitki

Kogman University were consulted. The final version of the interview questions is

given below:
1. What are the strengths of the 5* grade IELTP based on your implementation?

2. What do you think about the weaknesses of the implementation of the program?

What challenges and troubles have you faced?

3. Can you give positive and negative specific examples for the learning outcomes and

the applicability of the program?

4. Do you think the practice will increase the success in EL teaching?

5. What kind of support mechanism is needed for a successful implementation?
6. Do you think that the students will be competent communicatively after the
implementation of the program? In what ways?

7. What do you suggest for better implementations?

3.3. Participants and Setting

This study was carried out during the spring term of 2019-2020 education year in

Denizli province with an inclusion of the teachers who are still teaching or have
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experienced the 5™ grade Intensive English teaching program in previous years. The
teachers took part in the study both from the city center and towns based on the piloted
secondary schools (see in the appendix) by MoNE in September in 2017.

After the permission process with MoNE was completed, 29 teachers from piloted 23

schools in Denizli were interviewed and the table below shows the general

characteristics of the teachers.

As seen in table 7 in the study 65,5 % of the teachers were female and 34,4 % were
male. All of the participants were above 25 and there is no accumulation point .41,3
% of them were between 35 and 40, the least percentage 10 % was between 25 and
30,24,1 % percentage was the same for 30-35 and 40-45 ranges. As for the duration of
experience of the teachers, 31 % of the teachers were teaching from 5 to 10 years; 41,3
% of the them were teaching from 11 to 15 years; 27,5 % of the participants were
teaching from 16 to 21 years. None of the teachers had attended any seminar or course

about 5™ grade intensive English teaching program.

This program has been in use for 3 years and more than half of the teachers have been
conducting the program at least for 2 years. 10,3 % of the participants had been using
the program for one year 27,5 % of them had been using the program for 2 years and
62 % of the participants had been implementing the program for 3 years. Almost all of
the teachers graduated from ELT departments, only 2 participants were from ELL

departments and the other 2 participants graduated from other departments.

Table 5
Demographic Characteristics of the Participants
Categories Label f %
65,5
Female 19
Gender 34,4
Male 10
25-30 3 10,3
30-35 7 24,1
Age
35-40 12 41,3

40-45 7 24,1




48

9
5-10 years 31
12
Experience 11-15 years 41,3
8
16-21 years 27,5
25
86,2
ELT )
Department ELL 6.8
OTHERSs 2 6,8
Yes 0 0
Seminar Attendance
No 29 100
1 year
3 10,3
2 years
Implementation Duration 8 27,5
3 years
18 62

3.4. Data Collection Procedure

The data collection procedure was completed in Denizli city center and the towns. The
piloted schools addressed by MoNE were visited and in total there were 23 schools; 6
of them were located in the city center, 17 schools were located in the different towns
of Denizli. These schools were visited with the aim of collecting data by using semi-

structured interview in spring term of 2019-2020 educational year (List of the schools

were given in the appendix).

With the permission granted by MoNe , the data collection procedure started. The
schools were organized in terms of their location and their distance to the city center.
English teachers who were still teaching or had taught 5™ grade intensive English
teaching program in previous years took part in the study. The schools were visited a

week earlier to check the available hours of the teachers and the interview appointment
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was formed according to the weekly schedule of the teachers. In order to prevent
distraction, quiet and available places such as counselling room and teachers’ room
were used. Informing the participants that their information would be kept secret and

their answers were recorded with their consent.

All the teachers were informed about the background and aim of the research. Almost
all of them cared about the research and wanted to contribute to the progress of the
program. The researcher formed a relax interview atmosphere and they expressed their
views free and willingly. After the interview, the participants checked and confirmed

their answers.

While 29 teachers participated in face to face interview by being audio-recorded,5 of
them didn’t prefer to be recorded by claiming different reasons. Accordingly, 5

participants handed in their answers in a written way.

The interview lasted for at least 20 minutes, some lasted for 50 minutes. The interview
of 24 teachers was recorded. When considered overall, the average duration was

between 25-30 minutes.

3.5. Analysis of the data

The analysis of qualitative data includes inductive and deductive ways to hypothesize
and to test these hypotheses. Before starting the analysis, the researcher who has the
set of qualitative data must be sure that the data can be generalizable and verifiable.
From this perspective, inductive analysis comprises a line from specific codes or small

items to general abstract themes or topics (Baltac1,2018).

In the analysis of qualitative data, there are various models and methods; in this current
study, Miles and Huberman model was chosen as it includes inductive analysis and
theoretical framework for the application of inductive analysis. This analysis method
has three basic phases such as the regulation or reduction of bulky data, the

demonstration of data and the verification of data.

In Miles and Huberman qualitative data analysis model, coding is the first and most
crucial step directing the following stages of the analysis. In coding phase, data is

presented with the help of specific markers or signals. Thanks to codes, data can bear
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meaningful unites. As codes are subjective, they must be compatible with the ones
completed by another researcher. As the second step, the demonstration of data is
conducted with the graphs, tables and figures; the final step is the verification of the
data to show the reliability and validity of the research (Miles and Hubersman,1994).
To eliminate the subjectivity and get reliable and valid results, the codes formed by
different researchers should be compared and the inter-rater reliability should be

measured. The rate of similarity between codes determines the reliability of the

qualitative research.

In Miles and Huberman model, the inter-rater reliability is calculated with the formula
A=C= ((+0) x100. According to the formula, the meaning of the symbols is listed such
as A: Reliability co-efficient, C: the number of agreed codes, 0: the number of disagreed
codes. The ratio of inter-rater reliability should be at least 80 % to state the study as a

reliable research.

Viewing the system and characteristics of qualitative data analysis by Miles and

Huberman given above, content analysis was carried out in this current study.

The recorded interviews were transcribed as the initial step. The answers based on
seven open ended questions were read several times to comprehend a general meaning
to ease the coding process. Firstly, unrelated parts in the transcript were extracted to

reach an appropriate analysis with the related responses.

Based on research and interview questions of the evaluation of 5" grade intensive

English teaching program, 5 basic categories were formed:
1.Themes about the strengths of the program

2.Themes about the weaknesses and challenges of the program
3.Themes about the implementation examples

4. Themes about the learning outcomes

5. Themes about supporting mechanisms and suggestions

According to these titles, by identifying similar themes, ideas, concepts and schemes
under the identical classification, open-coding was implemented. This process was
completed in the first phase and another researcher from Dumlupinar University in
Kiitahya conducted the same procedure by coding the similar items uttered by the

participants. Afterwards, the themes found by two researchers were compared and
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contrasted by using the inter-rater reliability formula by Miles and Huberman, the
inter-rater reliability for each category was calculated. The average consistency
between raters of 5 categories was found as 0.89 which was above the accepted level.

This results show that the findings of the research were reliable.
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CHAPTER 4

FINDINGS

This chapter displays the results of the research collected with the interviews.
Following the analysis procedure by coding and categorizing, the findings are given

in details.

4.1. Objectives and Research Questions

The objective of implementing this study is to see the outcomes of the 5" grade English
teaching program from the eyes of language teachers. What is aimed is to shed some
light on the strong and weak parts of 5% grade intensive English program, challenges
the language teachers encountered, concrete implementation examples about the

programs, the needed supporting mechanisms with help of the research questions given

below:

4.1.1. Research questions

1. What are the views of the teachers on the 5th grade intensive ELTP;
a) about the strengths of the program

b) about the weaknesses of the program

c¢) about the implementation of the program

d) about the attainability of the outcomes of the program

€) suggestions about better implementations?
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4.2. Findings of the Study

In this part, the responses given to the research questions are displayed by one by.

4.2.1. Findings of Research Question 1

R.Q.1. What are the views of the teachers on the 5th grade intensive ELTP about the

strengths of the program?

As an answer to this question, the responses of teachers’ on the interview were coded

according to the categorized themes. They are given in the table below:

Table 6

Themes about Strengths of 5" Grade Intensive ELTP

Themes Participant Code

Exposure to
foreign language
in early age T1,T2,T6, T7, T8, T10, T11, T15, T16, T18, T19,

T21, T22, T24, T26, T27, T28, T29

Activity-based

learning

Student centered
education

Skill-based
learning

High motivated
students

Affective Filters

Process-oriented
assessment

T1,T4,T7,T11,T12, T14, T16, T18, T19, T20,
T23, T27

T1,T3,T4,T5,T7,T9, T12, T17, T18, T19, T20,
T25,T26, T27, T28, T29

T1,T2,1T3,T4,T8,T9,T10,T11,T12,T13,T14,T15,T1
7,T18,T19,T21,T24,1T25,T26,T27,T28

T1, T2, T3, T8, T21, T24
13, TG, T10, T22, T25, T26, T29
T1,12,13,7T4,T26,T27,T28.T29

When the table is viewed, first category that teachers strongly underlined is the

importance of young learners’ education. 62 % of the language teachers mentioned the
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exposure to foreign language in early ages as the strongest point of the program. Of

the teachers who were interviewed:

T1 expressed ‘It is a good step for the students who can be exposed to foreign language
in an early age with 15 hours of classes.’

T28 said ‘Providing this early language education on the secondary level is a huge
advantage.’

T10 claimed “The strongest part of the program is that the students are exposed to
English intensively in early age immediately after primary level education.’

T29 mentioned about ‘This program was introduced with the idea of critical period
when the children can learn language efficiently.’

Another point emphasized strongly is activity based learning which 41 % of the
teachers supported by exemplifying their classroom activities. 12 teachers out of 29
stood behind the idea that language classroom should contain different types of
activities fostering the children’s learning. For this issue:

T7 affirmed *The children who are in the play age are learning the language with
entertaining activities like game, song.’

T10 added ‘It is easier to use amusing activities more often as the children are ready
Jor physical activities at this age.’

T12 asserted ‘As we have the flexibility in terms of class hours, we are able to do many
different activities.’

Besides activity-based learning, another topic underlined by the teachers in the table
is student-centered education which was mentioned by 16 teachers out of 29
(approximately 46 %). The participants offered various angels for this theme and they
gave examples for the sub-title of student-centered learning:

T26 conveyed ‘The children take classes where 80% English is used; I observe peer

assessment, also it is a good point.’
T18 expressed ‘The students can talk each other in an interactive way.’
T9 said ‘The children learnt the language by using.’

5" grade intensive English teaching program particularly underlines the teaching and

learning based on skills as it is noted in the program that all skills are equally given in
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the curriculum. Likewise, almost all of the interviewees told that the program offers
skill-based learning. 21 teachers out of 29 approved that one of the strongest parts of
the program is its foundation on skills. 72 % of the participants mentioned skill-based

implementations in their class and class-out activities. Of them:
T2 expressed ‘We have the opportunity to include all skills in our exams.’

T8 said ‘15 class hours’ program is a big advantage as we have enough time for all

skills such as writing, reading, listening and speaking.’
T9 mentioned ‘We paid attention the equal distribution of all skills in the lesson plan.’

As known, some affectional factors are one of the most important component in
language learning. If a leaner feels ready and motivated, the possibility of a successful
learning will be high and vice versa. Especially, young learners need these affectional
elements more than others do. 5 grade students (10-11 aged) are inclined to be keen
and enthusiastic. For this reason, feeling motivated for English fosters their learning.

20% of the participants in the interview declared this idea:

T21 stated ‘It is a great opportunity for the students who have great interest in

language learning. 15 class hours’ program is a huge advantage.’

T24 uttered ‘5" grade students are ideal when we have motivated students. The

children at this age are really willing and enthusiastic.’

As Krashen’s theory of affective filter claims, there are some emotional elements such
as stress, self-confidence and motivation hindering learning. Young learners don’t
have these filters preventing language acquisition. The language teachers propose that
5™ grade students are lack of filters hampering learning; on the contrary, they aren’t
shy, they are ready to learn, they are energetic, they don’t feel offended by outside

elements. Of them:

T10 stated ‘As these students are still in primary level, they aren’t offended and they

aren’t shy. This situation helps the teacher to conduct all kind of activities in the class.’

T22 and T26 claimed ‘The children at younger ages don’t have filters hindering

learning and they aren’t reluctant. They are ready to learn whatever they are taught.’

The last theme given by the teachers is process-oriented assessment; 8 out of 29
teachers mentioned about process oriented assessment besides to product

assessment.27 % of the participants stated that they evaluated the process especially
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for speaking skill:

T3 claimed ‘We evaluate the students’ performance and participation in the classes.

We most focus on process for assessment.’

T28 asserted ‘I assess students’ learning according to the philosophy of process based

evaluation.’

T4 mentioned ‘We use portfolio to evaluate the process and we prepare a product file
at the end of each unit. 'T27 expressed ‘At the end of each unit, the students prepare
project works and we prefer recording these digitally like e-portfolio instead of files.

Digital recording takes more attention of the students and we can save papers.’

4.2.2. Findings of research question 2

R.Q.2. What are the views of the teachers on the 5th grade intensive ELTP about the
weaknesses of the program? As an answer to this question, the responses of teachers’

on the interview were coded according to the categorized themes. They are given in

the table below:
Table 7
Themes about Weaknesses of 5" Grade Intensive ELTP
Themes Participant Code
Insufficient usage
of daily language T1, T3, T4, T13, T16, T20, T21, T22
Lack of interest and
motivation
) T1, T3, T4, T6, T7, T9, T10, T11, T15, T16,
Unsustainable T21, T22, T23, T24
program
T2, T4, Te6, T7, T8, T11, T14, T18, T20, T22,
T23, T24, T28
National ~ exam T2, T4, T6, T9, T11, T15, T22, T24
concerns
T7,T10,T12, T14, Tl6, T18, T19, T22, T23,
Program T24, T25, T29
management

T5,17,18,T11,T14,T15,T18,T19,T20,T22,T23.T

problems
24,T25,T27,T28

Lack of unity in
materials and book

Tntensiiy of T6, T7,T11,T14,T19,T20,T29

Program Content
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The table displays the common themes uttered by the teachers. 5% grade intensive
English teaching program aims the usage of daily language and the transfer of class
language into the daily life. However, the expectations about this weren’t met
ultimately. One of the weak parts of the program is deficiency in using daily language
as many teachers complain that relationship with English is limited to the classes.8 out

of 29 (27 %) teachers mentioned about this challenge by quoting:

T1 stated ‘As for weaknesses, the program has deficiencies about using language

daily. The students only can speak basic sentences in daily language.’

T4 expressed ‘For the sustainability of language learning, the students better go on
using language out of class. The children use their mother tongue at home, at street

and they don 't need to use English. Need for learning English is important.’
T21 added ‘There is no support for class-out activities in terms of movies, songs.’

On the contrary to the high motivated students’ contribution to the learning, low
motivation and interest affect the education process negatively. 14 teachers out of 29
(48 %-almost half of the teachers) objected to the inclusion of all students into English
prep classes ignoring their readiness or willingness (some students attend these classes
just for the desire of their parents). Especially, in the first years of the program, all
students were to attend to the program, but this hampers the progress of the program
as low motivation decreases the efficient learning. Still some school don’t offer options
for 5™ grade (3 hours’ program), the students only can attend the intensive program.

The participants complained by expressing:

T11 uttered ‘T am working in a village school. Unfortunately, neither my students nor
their parents are interested in language learning. They are not aware of the
importance of English.’

T6 and T24 declared ‘Long hours of English can turn into a torture with low motivated
students. Sometimes you can feel desperate and helpless to motivate these students
since all your effort can be in vain. Also, different levels can affect the teaching
adversely and you can have difficulty in reaching a balance. Background knowledge

based on primary school education differs.’

Majority of the participants highlighted the unsustainable program as one of the
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weakest part as it was introduced as limited 5™ grade program; conversely, it was
emphasized that language learning is life long and spiral. The most criticized aspect
was that long hours and intense content are only given at 5 grade but following grades
don’t pursue same procedure and philosophy. After 15 hours’ lessons, only 3 hours of
English classes don’t satisfy the needs of the students.13 out of 29 participants
supported this opinion by proclaiming:

T2 said “Yes, we laid the strong base for English but it is not enough. We can’t spare
sufficient time for speaking. We have to follow the curriculum and we feel under
pressure of central exams. Our students are expected to perform more successfully so
we are compelled to follow the 3 hour-program at the same time. Unfortunately,
success is only evaluated according to exam results even at 5" grade. We strive really
hard but at 6" grade we come across classes with only 3 hours. For this reason, I find

this program packaged and limited.’

T4, T6, T14 and T18 advocated ‘Our biggest trouble is that 6" and following grades
don’t have enough class hours afier 5" grade intensity. It is a serious decline and
unsustainable. A spiral learning philosophy is adopted in the program but it isn’t

implemented through secondary level language learning.’

When the table is viewed, the concerns of the teachers about the education and exam
system are apparently obvious. Even if 5" grade students who are in the prep classes
take 15 hours’ program, they are also responsible for the other 5% grade program (3
hours) and its exam held by the ministry. The themes and syllab1 differ between these
two programs, both teachers and students can have confusion about the
implementation. Parents have high expectations as their children take long hours

English. 8 (27 %) teachers stated their challenges about this issue:

T2, T4, T6,T9, T11, T22 and T24 expressed ‘Our students take the same central exam
with other 5" grade students. If we don'’t teach the other syllabus, our students make
mistakes; and then, we take criticism and bad response from the parents concerning
about mistakes despite long hours English. We are urged to use both programs and it
is really tiring. Moreover, we have an intense program at 5" grade, we can practice
English in all skills; but we encounter an exam at the 8 grade. At that time, we teach
exam techniques not skills and everybody feel confused about the system. We can’t go

on efficiently due systematical problems even though we complete a good starting
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point at the 5" grade.’

One of the aspects taking attention in the table uttered by the teachers during the
interview is about systemic problems such as book distribution, class hours, lack of
unity, lack of teaching competence. Besides, economic and geographic factors also can
affect the duration as the teachers can take parental and economic support, however it
is not a case for the teachers working rural and countryside parts of the city. 12 teachers
out of 29 (41 %) declared their problems resulting from system and conditions by
saying:

T12 proclaimed ‘Our course books were distributed too late. This program was
introduced so abruptly without any investigation in the schools. The readiness of the
students was ignored. The teachers weren’t trained; we didn’t take any course or
seminar about the program. Nobody knew what to do in the first year. Every teacher

used their own background and competence.

T14 stated ‘The success of the system is left to chance. The teacher should be facilitator

with efficient content and materials.

T18 and T19 explained ‘I couldn 't use the support materials published on EBA actively
because it wasn’t adapted to the interactive white boards, the voice records for
listening parts weren't sent and published and we weren’t allowed to use extra
materials in the town where I work. The teachers have great burden and they feel

under pressure. I have some concerns about the implementation as it is my first year.’

T25 uttered To be honest, nobody knows how to manage the process. The teachers

have big deficiencies in speaking skill.’

The results show that a great majority of the participants stated problems about books
and materials as one of the weakest points. Previous studies pointed about shortages
about books and materials but the problem in this program is not about the lack of
materials instead lack of unity. The ministry distributed two different course books to
the piloted schools. Following years, the distribution of course books stopped and
some supporting materials were published on EBA. There is still a problem about unity
of materials. Compared to the previous, the teachers stated they had enough online
materials but they requested a unity on material sent by the ministry. 15 out 29 teachers

(52%) gave voice to this issue:
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T20 uttered *The supporting materials published on EBA didn’t satisfy our needs. The
book doesn’t have voice parts and the intensity of vocabulary was high. As if it was
designed at one night and 1t wasn’t compatible with the program. Themes weren't

interrelated. 40 unites were far beyond the students’ levels.’

T24 explained ‘The ministry couldn’t find a solution for course books. We need to
provide extra materials and we can have some financial problems due to the price of
Joreign publishing books.’

T28 added ‘The weak part of the program is the lack of unity of materials supported
by the ministry. The late distribution, the deficiencies in the content, unsustainability
of distribution force us to supply our books ourselves. We meet our needs by
ourselves.’

The findings of the research show that a group of teachers complained the intense
content of the program. A syllabus with 40 units was too much to teach to the young
learners especially, grammatical subjects were designed for prep classes at high school
level. It is mentioned that it is getting harder to teach the units following 20% unit.
Later the number of the units lowered to 36 by ignoring the last four ones. 7

participants out of 29(24 %) assessed this aspect as a weak one by saying:
T6 asserted ‘The intensive English program consists of 40 units and it is tough to
complete it.’

T11 said ‘Even at the beginning, it was obvious that it would be challenging to finish
all units. It was above the level of 5" grade students, because it was far beyond the

world knowledge of the children.’

T14 proclaimed ‘The content issue is also problematic as the number and difficulty

level of the units are not appropriate for the children. I reorganize the content and

prepare extra activities.’

4.2.3. Findings of research question 3

R.Q.3. What are the views of the teachers on the 5th grade intensive ELTP about the

implementation of the program?

As an answer to this question, the responses of teachers’ on the interview were coded
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according to the categorized themes. They are given in the table below:

Table 8

Themes about Implementation of 5* Grade Intensive ELTP

Themes Participant Code

Good Examples

Communication
based activities T1,T2,T4,T6,18,19,T10,T12,T13,T14,T15,T17,T19,T2

0,T22,T23,T25,1T26,T27,T28,T29

Long term
effects on  T2,T57T6,T7,T9,T10,T11,T13,T17,T22,T23,T28
learning
Reading  based T3,T5,T13,T16,T17,T27,T28,T29
activities

) T4,T8,T9,T25,T29
Foreign

teachers’ support
T1,T8,T10,T15,T22,T23,T24,T25

Management
problems

T7,T8,T10,T13,T24
Unbalanced
dlass hiours T4,T11,T12,T13,T14,T16,T19,T20,T22,T29
Dyned

As for the answers given to the question ‘concrete positive examples and troubles
experienced during the implementation’, the participants mentioned about the
activities they implemented. It can be seen that both positive and negative aspects are
displayed. When generally evaluated, the teachers had a positive attitude to the

program, they demanded its continuity by mending the troublesome parts.

One of the mostly emphasized strong examples is communication based activities in
and out classes. Thanks to long hours, high motivation and management support, the
teachers and students exhibited different kind of activities based on communication
like English street, children theatre in English, abroad and touristic attractions visiting,
shows including English songs, games or stories. Almost all participants mentioned
about these good concrete examples. 21 out 29 (72 %) teachers gave details about the

activities they conducted within this 5 grade intensive English program:

T2 stated ‘We organized English night at the first year of the program. It was praised
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across the town. There were dance shows, songs, theatre and all was in English. The
students wore various costumes from different countries. They were confident and had
Jun. They got rid of their speaking anxiety. Besides, we are thinking of designing

English street in springtime.’

T13 spoke out ‘I contacted with my friend who has been teaching the same program
in Antalya. Our students sent letters each other 4 or 5 times. They talked about the
themes they learnt. They had fun and developed their writing skills. It was long term
and successful project, we included it into TUBITAK.’

T27 expressed ‘Our students went abroad last year. They were eager for participating
into the language course in England. They gained awareness of the importance of
learning English. I observe them listening to English songs. They try to use the words
they learnt in their daily language. The children read English books.’

Second positive concrete example of the program is its long term effect on students’
performance. English learning is a long term process; its effect can be observed better
in the following years. The teachers stated that children who took 5% grade intensive
English program could perform very well at 7% grade. Learning English requires time

and its product can be seen after a while.

The participant mostly emphasized that the children can produce at the 7" grade what
they received at the 5% grade. 12 out of 29 teachers (41%) approved this long term
effects with some expressions:

T17 proclaimed ‘When we evaluate our 7" grade students, the great difference
between the students who took 5" grade intensive program and not can be seen
clearly.’

T22 uttered ‘We witness the basic concrete examples at the 7" grade. We can take the
advantage of the product at the 7" grade thanks to 15 hours’ program which makes
easier the exposure to the language.’

T23 highlighted ‘We watch English cartoon, animations or movies with English

subtitles. Especially,7" grade students can easily understand what they hear.’
P g

According to the responses given by the teachers, reading skill of the students
developed thanks to the story books provided by the ministry and their school teachers.

To turn reading ability into a habitual activity, the teachers organize in and out class
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reading activities to improve students’ comprehension. 8 out of 29 teachers (27 %)

talked about their activities about reading:

T3 stated ‘We read book once a week. It is useful for reading skill. They read both at

home and school. We assign them to write its summary and to read the book loudly at

home.’

T28 expressed ‘Reading improves their comprehension as we aim to understand the

whole, not into the pieces.’

T29 responded ‘We have a class library including story books which they read either
at home or at school. I want them to summarize the book in English or Turkish in a
short way. We have also some online applications with which our students can read

and take notes. We sometimes check it out.’

As clearly seen in the table and mentioned by the teachers, some schools, particularly
in the city center, arrange native and native-like teachers for the speaking class of 5%
grade intensive program. They were really satisfied with this implementation as they
thought that the students were forced to use the language. Since the students know that
their Turkish teachers can speak Turkish when necessary, they can abuse this and they
continue to speak Turkish. On the other hand, a foreign teacher who doesn’t know
Turkish compel them to speak English; hence, their speaking ability can improve. This
support can be provided only with the help of parents; so limited schools whose
financial conditions are suitable can afford to do this. The administrative and teachers
advocated with the idea that it helps the improvement of students’ speaking ability.5

out of 29 (17 teachers) teachers gave details about this process:

T4 asserted ‘We have a native teacher who has lessons twice a week in our school. It

is really helpful for pronunciation.’

T9 claimed ‘We arranged a native-speaker to improve the speaking ability of the
students’. I think it is fotally efficient. Since he doesn’t know Turkish, our students have
to speak English to communicate. The parents talk about the children’ effort at home
to practice English. It is a great happiness to hear that. We demand our parents to

support the children at home to improve their skills.

T29 mentioned ‘A foreign teacher from Ukraine has lessons twice a week in our

school. That the teacher speaks English all the time is motivating. We preferred her as
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she is also English language teacher. The students have fun in her lessons.’

Besides strong examples, the teachers stated particular problems and challenges they
encountered. When the participants evaluated the program in a general way, three basic
titles can be seen in the table. What most of the teachers highlighted was that they
didn’t encounter so many difficulties. The most highlighted obstacles were about the
education system that the teachers had to implement its rules. 8 out of 29 (27 %)

teachers gave details about the difficulties about the system they had:

T22 revealed ‘We conduct the program with my colleague at school and we also
responsible for 3- hour-5" grade program. Our students take central exams and they
are asked according to the themes given in 3-hour program. This causes a concern for
the teachers to balance the content of the lessons, there is a great burden on the
teachers. We can’t follow a schedule focusing only students’ development. We have
systemic problems. Prep school idea is precious but to be honest to reach its main

goals is tough. As teachers, we find ourselves all the time organizing new things.’

T24 announced ‘Class organizing in the schools must be changed, in our school, all

5" grade classes are prep, it is not efficient.’
&r prep. >

T25 asserted ‘The obstacles we had aren’t about classes or students, mostly,
difficulties resulting from system make the things worse like lack of unity in

implementation.’

According responses given by the teachers, it can be viewed that there is an unbalance
between class hours. The students are expected to perform in Math, Science, Social
Studies and Turkish besides to 15-hour English class but they don’t have music and
physical education lessons. This is one of the criticisms made by the teachers that the
students at this age need more physical and art craft activities. They are enthusiastic

and energetic as they are just ten or eleven

The teachers claim that we have to compensate what the students are supposed to do
in Art and P.E classes by providing them coloring, jumping or art craft activities. 5 (17

%)out of 29 teachers expressed their opinions about this theme.

T7 stated ‘The students are also tested about the abilities on Math, Science, Social
Studies and Turkish in spite of their attention on language learning. The common

central exams cause the lack of interest in English due to the fact that their focus is on
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the other lessons.’

T10 answered ‘In this program, 5" grade students don’t have classes like Music or
P.E, so we prefer colored or entertaining materials including cut, color and paste

activities to fulfill their such needs.’

T13 responded ‘The decrease of Music and P.E class hours is exactly bad for
children.’

The table reveals that the another challenge the teachers dealt is Dyned which has been
conducted in all levels of state school by English teachers. Despite the pressure of
administrators, English teachers aren’t satisfied with this application with the idea that

it doesn’t meet the expectations of language learning.

Dyned has been in use for years; yet it isn’t appreciated as it hasn’t revised itself for

years. 10 teachers out of 29 (34%) expressed their views:

T4 pointed out ‘Dyned can be more efficient with necessary arrangements. We can

conduct this application only at school.’

T14 announced ‘In the early years of Dyned, we tried to carry out in spite of
technological facilities. We have interactive whiteboards but Dyned is only helpful if
every student has their own computer. The students log in and they are active in the
system; yet, is being active enough? Only if the students have headphones with
appropriate conditions, they can succeed. Dyned is based on language skills differing

Jfrom the curriculum. It contributes to listening and pronunciation.’

T16 reported ‘If Dyned is reorganized on the basis of the needs of all levels, it can be
more efficient. We strive to sustain but it isn’t compatible with the curriculum and is
same for all grades. Dyned should be adapted to the system. After a while, the students

lose their motivation.’

4.2.4. Findings of Research Question 4

R.Q.4. What are the views of the teachers on the 5th grade intensive ELTP about the

attainability of the outcomes of the program?

As an answer to this question, the responses of teachers’ on the interview were coded
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according to the categorized themes. They are given in the table below:

Table 9

Themes about the Applicability of the Outcomes of 5" Grade Intensive ELTP

Themes Participant Code
Success in language
learning
Communicative
Competence T5,T6,T8,19,T11,T13,T14,T15,T17,T1

8,T22,T25,T26,T27,T28,T29

Awareness of language T7,18,T10,T11,T13,T14,T15,T17,T18,
learning and attainment T19,T20,T22,T23,T25,T27,T28,T29
of positive attitude TS, T6, T9, T13, T14, T15, T17, T25,
Achievement in Exams 126, T27

Deficiencies in
language learning T1, T3, T10, T16, T19, T20, T23, T24

Limited communication

T1, T10, T12, T16, T20, T21, T25

Failure to reach the
desired goals

5" grade intensive English teaching program is a communicative based program and
its outcomes are expected to be related real life communication. With this research
question, what is searched is to what extent the students can be able to achieve the
expected goals. Also, whether success in foreign language education in the country
will increase or not is examined. The students are supposed to communicate in the
target language in four skills but particularly in speaking. Out of the answers to these
questions ,16 participants out of 29 (55%) agreed on the great effect of the program
about the communicative competence by comparing previous years. They supported
that the students gained a comprehension on the behalf of communication, so they can

understand much easier and they can react to what they hear:

T9 proclaimed ‘I totally support the idea of prep class at 5" grade. If it is implemented

efficiently, there is no way of its ending with failure. I try to make the students gain an
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awareness and give tips for them. Even with these conditions, it will be an increase in

success as the students are exposed to English.’

T14 asserted ‘We had a grammar based language education in previous years. We
changed it with this prep school education. The students have learnt English is not just
a set of rules instead, it is a device that they can use school, work or daily life. We need
to teach how necessary English in life is. The goal must be to know a language rather
than to take marks. The students can get the awareness of knowing a foreign language

when they recognize 15-hours English classes.’

T17 exemplified ‘We had a trip to Pamukkale last year. Our students were eager to
speak with the tourists. They tried to communicate with basic sentences. They didn’t
have any anxiety or fear of speaking. I could observe that they improved in
communicative skills. They talked about their conversation with the tourists. I could
see that this program contributed to them and they got rid of their speaking anxiety.

We are implementing a successful program compared to the previous one.’

The basic goal of the program is to make the students gain a positive attitude to
learning a foreign language in primary levels with the help of the fun, entertaining and
amusing class atmosphere. As can been in the table, 17 participants (out of 29) stressed
the great contribution of the program to the attitude towards learning English. 58 % of
teachers underlined the fact that young learners acquire the language unconsciously by

gaining a positive belief thanks to fascination learning activities:

T7 stressed ‘There is an increase in learning a foreign language. Even parents are
aware of the process. The importance of knowing English can be seen easier by all the
stakeholders. The children are more motivated with the enthusiasm resulting from
their ages. They aim to learn the language without exam anxiety. Target language

takes their attention more at this age.’

T22 asserted ‘Before prep classes, we had an increase in success even with the help of
elective English classes. I can’t define the effect of this program. We all gained a

different vision and viewpoint for learning and teaching English.’

T28 pointed out ‘We lowered the degree of the shame and fear of making mistake.
Thanks to long hours, every child has the same chance to take part in and they show
progress compared to September when they first started. The children have changed

their attitude and approach so far. In a period of 5 months, we can get rid of these
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affective filters. They can express their opinions free.’

The reality of education system forces the teachers, students and parents to be ready
for the central exams monitored by the ministry. No matter how important is to gain a
communicative perspective in this program, no one can’t ignore the exams. According
to the expressions of the teachers, it can be understood that the teachers spare 1-2 hours
in their weekly schedule for the exams to meet the expectations. 10 teachers out of 29

(34 %)

T6 stressed This program will definitely increase the success. We can witness it has
accomplished so far. When we compare the classes who have taken this program or
not, we can see the difference. The classes with this intensive English program
presented 80 % achievement on the other hand; the other classes remained the percent

of 30.” T25 proclaimed ‘There will be success both in exams and communication.’

T27 pointed out ‘In our school, we have a high degree in exam success. We can reach
what we aim. Even though the students don’t study so hard, they can be successful in
English easily. I attribute it to the program (5" grade intensive English) exposing to

English with 15-hours classes.’

The program closely follows the rules and principles of CEFR suggesting lifelong
learning philosophy. What is strongly attached importance in the program is the
competence for communication. The table shows us that there are some shortages in
terms of reaching these goals. The participants pointed out that limited students can
acquire the communicative competence as the prep classes aren’t defined according to
the motivation or readiness of the students. A small number of students can
communicate in the target language. 8 out of 29 teachers (28 %) about this issue and
as for failure to reach the desired goals 7 out of 29 participants (24 %) shared their
opinions:

T3 reported ‘Nearly 25 % of the students can use English as a communication device.
These students can integrate English into their lives exactly, but the others don’t care.
1 think this is resulting from not being studying regularly. For sure, not all the students
are expected to succeed; but, even unmotivated students can learn something

unconsciously.’

T10 announced ‘We have a limited success in these current circumstances. This

program is designed basically for the improvement of listening and speaking
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competence. The aim is good but not planned. Every student isn’t ready for the prep
class with different interest and talent. Probably, we may not meet the expectations

but it is absolutely helpful. We can take more advantage if the necessities are revised.’

T16 revealed ‘We can’t be successful in my own school. I try to prepare different

activities but it doesn’t work.’

T21 declared ‘I don'’t think we improved so much. We had similar results when we
implemented 5" grade (3hours) program. It is sad to see that the students are the same

level in spite of long hours of English.’

T25 reported ‘I can’t get a natural answer that I want from a student who had intensive
English program. If we can use suitable books for language education, I believe we

can accomplish. We need to focus on the skills instead of mechanical drills.’

4.2.5. Findings of research question 5

R.Q.5. What are the suggestions of the teachers on the 5th grade intensive ELTP about

better implementations?

As an answer to this question, the responses of teachers’ on the interview were coded

according to the categorized themes. They are given in the table below:

Table 10

Themes about Suggestions for Better Implementations

Themes Participant Code

In service training T1,T7,T10,T11,T12,T13,T14,T15,T16,T19,T20,T

and seminars 25
Enriched e- books T5,T6,T7,T8,T10,T11,T12,T13,T14,T15,T18,T19
and materials support ,122,T23,T24,T25,T26,T29
Seminars for students  T3,T5,T7,T8,T10,T14,T20,T26
s parguis T7,T13,T14,T16,T26,T27
Inclusion of native
teachers
. . T2,T3,T4,1T7,1T8,T10,T11,T12,T15,T18,T19,T21
Sustainable and spiral
program

Implementations T2,1T3,T4,T6,T7,T9,T11,T18,T19,T20,T22,T23,T
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based on daily life 25,T28
Elective classes T10,T11,T15,T16,T20,T23,T24,T29

As can be seen in the table, responses of the teachers about better implementations and
supporting mechanisms needed during the process are coded under the related themes.
The need for in-service training and enriched e-books or materials were mostly
mentioned by the teachers. 12 teachers out of 29 (41%) stressed out that they needed
course or seminars especially at the beginning of the program as they didn’t know what

was expected exactly and what should be done:

T10 announced ‘I think all program stakeholders should be trained for an effective
implementation. The importance and awareness of learning a foreign language should
be highlighted. I urgently need some support about materials. We don’t have a proper
book to reach the expected outcomes. The story books were ideal; it must be continued.
The books distributed by the ministry were intense in terms of content. These books

should be redesigned and re-distributed.’

T 20 reported ‘We could have been informed about the program content. We need a
well-planned training course as every school has their own techniques or system.
Every year I feel anxious about 5" grade program as for its planning and methodology.
Teachers are not the only component responsible for an efficient implementation,
parents or administrators should be informed and trained at the beginning. The
administration can be more supportive about materials. At the group teachers’

meeting, these issues are evaluated but then ignored. We can have a more useful

communication network.’

T25 stated ‘The ministry can organize in-service training or online education. The
ministry can prepare a well-designed and interactive enriched e-book. The program
was introduced ignoring our needs, there was lack of seminars about introducing the

program. We seriously need a training-course, sometimes we can have problems about

program management.’

The table displays that a great majority of the teachers need and suggest a unity for the
usage of enriched e book and materials. Almost all secondary schools have interactive
white boards opportunity for language education and if they are supported with

suitable enriched e-books and materials, it is assumed that language learning and
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teaching will meet the expectations.18 out of 29 teachers (62%) pointed out the fact
that not every school running this intensive program has appropriate enriched e-book

provided by the ministry:

T10 reported ‘We need enriched e-books distributed by the ministry. We can’t reach
voice records of the books on the net easily. These must be sent with the books. All

burden is left on the teachers.’

T12 expressed ‘We shouldn’t have troubles in supplying the materials. There must be
a unity in the materials provided by the ministry. There are a lot of materials which

are suitable for English classes, the proper ones should be distributed by the ministry.”’

T15 and T16 supported the idea ‘We prepare our materials with the help of EBA and
other online platforms. The course books are sent without voice records. This prep

class is really advantageous but simple things are neglected.’

According to the statements of the teachers, to reach the goals of a program, all
stakeholders should be aware and conscious of what is expected or what is aimed. The
table present a percentage of 30 who supporting the idea of seminars for students and

parents. 9 out of 29 teachers emphasized:

T3 asserted ‘The students can only practice the language at school. The students can’t
be exposed to the language out of the classes. There is little support from family and

parents, in that, they should be included into the process.’

T10 revealed ‘I assume the administrators, parents, teachers and even students should
be trained for an effective program. All program participants should be aware of the

importance of language learning.’

T14 declared ‘The implementation of the program must be under responsibility of all
participants. Regular in-service trainings and seminars should be organized. Parents
should be included into the management. I didn’t take any negative reaction from the
parents but anyway, all stakeholders should participate for a common sense rather

than only teachers.’

Previous charts showed that there was an agreement on the contribution of native and
native-like teachers about the inclusion to the programs. Some schools especially
located in Denizli city center had the opportunity to arrange foreign teachers with the

help of the parents.5™ grade intensive English teaching program has the flexibility with
ty
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15 hours in terms of sparing 1-2 hours for speaking class conducted by a foreign
teacher. When the last interview questioned was directed, the suggestion of foreign

teacher’ support was raised often by the teachers.9 out of 29 participants (31 %):

T13 mentioned ‘The students need a foreign source to deduce the meaning; for this a

foreign teacher can be arranged for speaking classes.’

T14 stressed ‘Native teachers can be included into the program to contribute the
pronunciation and speaking. The students can have the chance to meet new people

from different cultures. The children can acquire the language.’

T27 underlined ‘MoNE can assign the foreign teachers for 1-2 hours within a week to
the schools which are implementing this intensive English program. The ministry

should support it financially.’

The results show that the teachers expressed the lack or the need of a spiral program
in their interviews. As the last research question was directed to the participants,
almost all teachers complained the limited effect of this intensive program suggesting
that it’s not sustainable and spiral. It was mentioned that it is effective at 5% grade but

language learning has lifelong effects. Out of 29 teachers, 12 participants (41%):

T2 asserted The best thing we can do is to strengthen the connection between 5" and
following grades by mending the defective parts. The curriculum of MoNE should be
in accordance with the intensive English programs even in 6,7 and 8" grades. There
should be a frame on which content and program can be shaped and continued at

every level. This program should include all secondary levels from 5 to 8.’

T4 stressed ‘What I can suggest is that the program should continue and the children

must feel the language learning as a necessity.’

T21 announced ‘We can integrate class English into real life English in order to get
the students to feel the need for learning a foreign language. Class hours drop abruptly
after 5" grade from 15 to 3 hours and this create a negative attitude among the
students. The program should be sustainable and adaptable to the levels of the
students. There must be a general frame where all grades can be designed according

to the rules of this frame.’

14 participants suggest that English should be adapted to the daily lives of the children

with English street, music, games or movies somehow. The results display 48% of
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teachers were in a demand of such activities improving in-class and out-class activities.

Out of 29 participants, 14 supported this suggestion by:

T18 declared ‘ Where the students use this language is so important; we should create
such conditions as English street or city where they can use language actively. The
school should organize similar activities. English reading and speaking hours can be

planned with the participation of the school students. The activities shouldn’t be

restricted into classes.’

T20 proposed ‘The collaboration between the schools which are conducting this
program can be strengthened; but not only with musicals or songs, instead, the
activities through which the students can interact each other from different schools.

The cafes or bazaars where the students only speak English can contribute to the

process.’

T28 explained ‘4!l schools which are implementing intensive English program should
build a unity collaboratively. Language festivals and touristic trips to Pamukkale (in

the city) can be organized. The number of language courses can be increased.’

The last theme categorized in the table is related to the obstacles emphasized often
during the interviews. 8 out of 29 teachers (28%) complained the fact that all students
ignoring their interest or talent for English (just out of insistence of their parents) were
registered to 5™ grade intensive English program. What is suggested by the teachers is
that the intensive 5™ grade class is elective with the help of a placement test at the
beginning. Also what is added as a suggestion is that the students who have talent and

interest in English should be in these classes.8 teachers raised their voice about this

issue:

T16 suggested ‘If the motivated and interested students can take 5" grade intensive

program and the others can go on the other program, we can reach to the success.’

T24 proposed ‘At the beginning of the term, 5" grade intensive class can be organized
with motivated and interested students who take placement tests. We strive hard to
make our goals come true. If we study with the students who are willing to learn, we
can achieve our goals.’T29 offered ‘If we include all 5" grade students into intensive
one, it is difficult to be successful. Instead of including all students into compulsory
prep classes, local prep secondary schools can be one of the options. The last but not

the least, voluntary students and parents are really helpful for this process.’




74

Chapter 5

DISCUSSION, CONCLUSION AND SUGGESTIONS

This chapter gives us the discussion of the findings; moreover, the views concluded

from the study. Also, the implications and suggestions are offered for further studies.

5.1. Discussions of the Findings

5.1.1 Discussion of RQ1.

It was intended to search the views of the teachers on the 5* grade intensive ELTP in

terms of its strengths.

29 teachers who took part in the study stated quite positive opinions about the
programs. 7 categories were formed according the responses of the teachers. 62 % of
the language teachers mentioned the exposure to foreign language in early ages as the
strongest point of the program.41 % of the teachers supported activity-based learning.
Approximately 46 % of the participants favored student-centered learning. As a great
majority of the participants, 72 % of the teachers mentioned skill-based
implementations in their class and class-out activities. By supporting affectional
elements, 20 % of the teachers pointed out the success of the motivated students and
24 % of the participants highlighted the low affective filters thanks to young age

learning. As a final theme listed in the table, 27 % of the teachers stated the process-
oriented assessment.
In a similar way, in the studies conducted by Dilekli (2018) and Kayabas1 and Kose

(2019) on 5™ grade intensive ELTP, the conclusion that exposure to foreign language

at younger age is a great opportunity and young learners are eager to learn and highly
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motivated overlaps with this study’s results about the strengths of the program.
Moreover, Giirsoy and Eken (2018) supported the importance of early foreign

language education in their study on 4+4+4 education program.

Besides, the themes found under the title of strong points such as low affective filters
,motivation, activity and skill based learning are about the characteristics of the young
learners education; in the studies by Biiyiikduman (2001); Aribag and Tok (2004) on
the 1997 primary language teaching program; Yildiran and Tanriseven (2015), Iyitoglu
and Alci (2015), Erarslan and Topkaya (2019), Erarslan (2016), Keklik (2019), Bulut
and Atabey (2016) on 2™ grade ELTP; Cankaya (2015) on 3™ grade ELTP; Celik
(2009) on 4" grade ELTP these themes correspondingly were concluded.

Likewise, Giines (2009) evaluated 5% grade ELTP and pointed out evaluation methods
(self and peer evaluation) supporting the theme process-oriented evaluation
highlighted in this study. As final alike example, in the study implemented by Garton,
Copland and Burns (2011) from different countries, it was seen that the elements of
CEFR influenced the teachers’ class performance; also, teachers used great variety of
activities in the classes. These have the similarities with student-centered and activity

based learning philosophy coded in this study.

5.1.2. Discussion of R.Q.2.

What are the views of the teachers on the 5th grade intensive ELTP about the

weaknesses of the program?

The challenges and problems encountered during the process by 29 teachers were
listed as categories in the table as for the weaknesses of 5 grade intensive ELTP. 27
% of the teachers mentioned about deficiency in using daily language as one of the
weak parts of the program as many teachers complain that English is limited to the
classes. 48 % of the participants objected to the inclusion of all students into English
prep classes ignoring their readiness or willingness in terms of low motivation and
interest. 44 % (a great majority) of the participants highlighted the unsustainable and
circular program; 27 % of the teachers stated their challenges about national exams;
41 % of the teachers declared program management problems; 52 % of them stated the

lack of book and material unity; 29 % uttered the intensity of the content as the last

weak part.
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In this study, 27 % of the teachers stated the shortages of communicative competence
and transfer of class language into daily life; in the all parallel studies by Giingér
(2019) on 5" grade intensive ELTP; Demirtas and Erdem (2015) on 5% grade English
teaching programs; Ince (2018) on the new 4+4+4 curriculum; Arslan (2012); Harman
(1999) on 1997 ELTP ; Er (2006) on 4% and 5 grade ELTP; Kelch (2010) on
curriculum reforms; Karavas Doukas (1996) on Greek communicative curriculum;
Orafi ( 2013) on ELT curriculum reforms; the mismatch between theory and practice
in addition to deficiencies in turning class context into communicative places were
underlined. Likewise, Zhetpisbayeva, Shelestova and Abildina (2016) on English
curriculum as L3 that a strong transition hasn’t completed yet for an organized system
of teaching English. In the design of curriculum, communicative approaches and
theories are highlighted but their adoption and transfer into teacher belief may show
difference. With a very alike study, Kara (2019) indicated the worries of English
teachers about 5™ intensive English teaching program in pilot schools in Izmir. Various
concerns were detected about 5 grade English teaching program like professional
competence, lack of awareness, readiness of the students, low level of motivation, the
expectations of parents, lesson hours, intensity of the content, central exam addressed

by the ministry, inclusive students.

Another theme highlighted in the study with a percentage of 48 teachers is the low
motivation and the inclusion all 5 grade students into prep classes. Emotional factors
are more important in early language conditions like in this study, the effect of
motivation was found in similar program evaluation. Yanik (2008) in her study with
different background across seven regions on the curriculum of 6,7 and 8* grades
stated that motivation is one of the crucial factors affecting language learning. Also,
Damar, Giirsoy and Korkmaz (2017) pointed out the importance of emotional level of
children on the study focusing on teaching English to young learners. However, the
inclusion of the students is limited to this study as there are limited studies about 5%

grade intensive ELTP and moreover, it has just been in use for 3 years.

According the results, 44 % (a great majority) of the participants highlighted the
unsustainable and circular program due the fact that 5% grade intensive ELTP has 15
hours English class within a week focusing mostly communication. However, in the
upper grades, the lesson hours drop abruptly to 3 hours circled around the central

exams. As it is a specific issue resulting from this program, the studies in the literature
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have not indicated any result about the unsustainable and spiral program
characteristics. Nevertheless, there are some studies supporting sustainable and long
life learning philosophy, Gutierrez Eugenio and Saville (2017) pointed lifelong
language learning in their examination of European language policies. Also, Ingecay
(2012) with a qualitative study indicated that curriculum wasn’t well planned and need

analysis was not completed efficiently for lifelong language learning.

On the contrary to many previous studies about lack of necessary materials, the
teachers in this study expressed that they had a great variety of online materials thanks
to technology but they had difficulty in creating a unity due to different applications
in the piloted schools. Basic weak parts of the 5™ grade intensive ELTP were stated as
national exams, program management problems and intensity of the content by the
participants. Likewise, Arslan (2012) supported the deficiencies in course book
designs in his article about policy and practice in teaching English to young learners.
In a compatible way with the challenge of program management problems, Chen
(2013) found the lack of collaboration of macro and micro levels by evaluating primary
English education in Taiwan and revising the policies on language learning. Also,
Kelch (2010) brought similar results such as lack of management support and
education system based on exams. As an another Asian example for these issues,
Iemjinda (2007) listed some problems resulting from mismatch between suggested

reforms and beliefs of teachers.

5.1.3. Discussion of R.Q.3

What are the views of the teachers on the 5th grade intensive ELTP about the

implementation of the program?

The study results show that almost all participants mentioned about good concrete
examples thanks to long hours such as high motivation and management support,
different kind of activities based on communication, English street, children theatre in
English, abroad and touristic attractions visiting, English songs, games or stories. 72
% of teachers stated communication based activities;41 % of the participants approved
the long term effects of the program; 27 % of the teachers talked about reading
activities; 58 % of the teachers pointed out the positive effect of native teachers. On

the other hand, basic problems and challenges were stated; 27 % of the teachers gave
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details about the difficulties resulting from management system; 17 % of the teachers

announced unbalanced class hours; 34 % of the teachers uttered Dyned problem.

In the studies by Dilekli (2018) on 5™ grade intensive English teaching program,
Canlier and Biimen (2018) on 5% grade intensive English, the results about skill-based
approaches of program overlaps with those of this study. What was highlighted in all
studies, the students could be included into communication based activities thanks to
15 hours of lesson. In the same way, Erarslan (2019) in his evaluation study of ELTP
reforms (1997-2006-2013), the tendency to communication was accepted as the most

important step in program development.

With a different aspect from previous studies, the participants in this study strongly
repeated that the actual and basic effects of this program could be observed easier at
7™ grades as a contribution of long term exposure to the language. Another issue often

underlined here is Dyned problem unlike the other 5% grade evaluation studies.

As for the management and system problems, Kelch (2010) found out the challenges
encountered during the implementation of communicative curriculum reforms. His
findings about lack of management support corresponds with this study. Moreover,
with another similar study conducted by Murdoch (2007) on South Korean language

education system, the contribution of native speakers to the program was also stated.

As a final similar example, Kara (2019) indicated the worries of English teachers about
5™ intensive English teaching program in pilot schools in izmir. The underlined ones

in the study were lesson hours, intensity of the content, central exam addressed by the

ministry.

5.1.4. Discussion of R.Q.4.

What are the views of the teachers on the 5th grade intensive ELTP about the

applicability of the outcomes of the program?

5™ grade intensive English teaching program is a communication based program and
its outcomes are expected to be related real life communication. With this research
question, what is searched is to what extent the students can be able to achieve the
expected goals.55% of the teachers agreed on the great effect of the program about the

communicative competence; 58 % of the participants stressed the great contribution of
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the program to the attitude towards learning English; 34 % of the teachers expressed
exam success; 28 % of the participants stated that a small number of students can
communicate in the target language and as for failure to reach the desired goals 24 %

of the teachers shared their opinions.

When literature was reviewed, the result about the shift from grammar-translation
method to communicative method was obvious almost all studies. Similarly, Erarslan
(2019) pointed out the elements influencing the implementation of English language
teaching program in primary level. The tendency to communication was underlined
as the most important step in program development with 4+4+4 system in his study.
Ince (2018) with the study on the new 4+4+4 curriculum and Orafi (2013) with the
study on ELT curriculum reforms in Libya supported the idea that teachers were aware
of the communicative approached adopted. Also,58 % of the teachers stated that
attitude towards language learning has changed positively. The studies by Erarslan
(2016) on 2™ grade English teaching program and by Aribas and Tok (2004) on 1997
primary language teaching program overlap in terms of the finding about gaining
positive attitude to foreign language education. Conversely, Giingsr (2019) with his
study on 5% grade intensive ELTP pointed that there wasn’t big difference in students’
attitude to learning a foreign language by comparing 5* grade students who took the
program or not.

This study displays limited number of students can attain this and the teachers had
challenges in implementing these communicative ways even though there has been a
tendency to communication based learning. The studies conducted by Zhetpisbayeva,
Shelestova and Abildina (2016) on English curriculum in Kazakh-Russian-English
context; by Dénmez (2010) on the new 8™ grade curriculum in primary schools in
Ankara; by Harman (1999) on 1997 ELTP in $anlurfa and by Kambur (2018) on 5%

grade intensive ELTP have similar results that limited students have communicative

competence and expectations weren’t met fully.

5.1.5. Discussion of R.Q.5.

What are the suggestions of the teachers on the 5th grade intensive ELTP about better

implementations?

Responses of the teachers about better implementations and supporting mechanisms
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needed during the process are coded under the related themes in the findings part. 41%
of the teachers stressed out that they needed course or seminars especially at the
beginning of the program; 62% of the participants pointed out the fact that not every
school running this intensive program has appropriate enriched e-book provided by
the ministry; 31 % of them supported the need for foreign teachers; 41% of the
participants suggested that the program is not sustainable and circular;48% of teachers
were in a demand of improving in and out communicative activities; 28% of the

teachers pointed the need for elective prep classes with voluntary students.

In this study, 41 % of the teachers underlined the need for in-service training or
seminars to follow more efficient implementation. Similar abroad studies such as Orafi
(2013) on ELT curriculum reforms, Garton, Copland and Burns (2011) with a survey
about teaching English young learners from various continents, Kelch (2010) on
challenges about implementation of communicative curriculum reforms, Iemjinda
(2007) with a research on Asian countries about teacher development pointed the lack
of necessary in service training for teacher development and better program
implementation. In accordance with abroad researches, Turkish studies display the
same deficiencies in providing seminars, in service training courses. The studies by
Biiyiikduman (2005) on 4th grade compulsory English program; by Mersinligil (2002)
about 4™ and 5™ grade English teaching program in Adana with teachers, students and
administrators; by Er (2006) on 4™ and 5" grade English curriculum; by Celik (2009)
on 4™ grade English teaching program; by Kirkgsoz (2007, 2008, 2009) on English
teaching curriculum with different case studies; Dénmez (2010) on the new 8% grade
curriculum in state primary schools in Ankara; Giirsoy and Eken (2018) on the new
4+4+4 curriculum ; Cankaya ( 2015) on 3™ grade English teaching program; Demirtas
and Erdem (2015) on two 5™ grade English teaching programs 2006-2013 ; Kambur
(2018) on 5™ grade intensive English teaching program ; Kara (2019) on 5% grade
intensive English teaching program reinforced the view that teachers need regular in-
service trainings or seminars for the sake of progress of the teaching programs.
However, as opposed to the need for in-service training, in the study conducted by
Yérii (2012) on 8™ grade English teaching program, it was stated that the management

of the in-service trainings was handled successfully.

In literature review, it can be seen that the teachers had complaints and problems about

necessary materials and books; likewise, this study displayed the lack of unity in
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enriched e-books and materials. With the development of technology, it is easier to
find e materials; but the problem is the absence of the unity in enriched e materials and
the setbacks in the distribution of necessary language materials by the ministry.
Donmez (2010) also revealed the problems about learning materials with her study on
the new 8™ grade curriculum in state primary schools in Ankara. Similarly, Kirkgsz
(2007, 2008, 2009) with a great number of studies stated that there was an urgency in
providing support materials and technological equipment. Arslan (2012) with his
article on curriculum innovations and English teaching agreed on the necessary
support in terms of learning materials. Another example for this issue, the study
implemented by Celik (2009) on 4" grade English teaching program concluded that
the teachers criticized the lack of support materials. And the results about the absence
of material support found in the study by Biiyiikduman (2005) on 4% compulsory

English program are congruent, too.

As this 5™ grade intensive English teaching program has different aspects with regard
to class hours and is based on teaching English young learner’s philosophy, the results
brought different suggestions and support mechanisms needed by the teachers. Besides
to in service training for teachers, seminars for students and parents were suggested to
turn learning English language into a daily life experience. Furthermore, the inclusion
of native teachers and the implementation more sustainable program were highlighted

for better language education and long life effects.

5.2. Conclusions of the Study

In a general way, there are a group of conclusions inferred from this study and they

are given below.

First of all, this program is based on the motto ‘the younger the better’. Referring to
this idea, the most obvious conclusion of the 5 grade intensive English teaching
program stated by the teachers is the exposure to foreign language at younger ages.
Most of the teachers asserted the great contribution of this program to the foreign
language education at primary level thanks to long hours of English classes. It was
found that the teachers could take advantage of skill-based and activity-based learning

in addition to process-oriented evaluation with the help of low affective filters of
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young students and intensive English class hours.

According to the analysis of the findings, it was underlined that motivated and
interested students could improve their language with in and out class activities. Also,
the statements of the teachers about enriching the language learning context with
songs, rhymes, stories, act outs, games, riddles and any kind of entertaining language
activities pointed the strength of the program especially in terms of student-centered

education.

Secondly, a number of challenges and difficulties were detected about the
implementation of the 5™ grade intensive English teaching program from the
perspective of the teachers. The biggest problem was about the lack of unity in books
and material distribution; on the contrary to previous material deficiencies. It was
found that there was a discrepancy between the schools which can use enrichened e-
materials or books with the support of the parents. Another mostly stated complaint
about the implementation of 5% grade intensive ELTP was management problems
resulting from late material distribution, differing class hours. Like the problems
caused by the education system, the concern about the national exams was stated to be
the negative effect on the 5" grade intensive ELTP. Unfortunately, the difference
between practice and theory was also detected in this program. Although this program
paved an important way in primary level language education, communicative
competence and transfer the language into real life wasn’t at the expected and aimed
level. Considering the weak parts revealed by the teachers, the inclusion of all 5% grade
students into prep classes ignoring the motivation and the unsustainability of the
communicative program that is only limited to 5% grade was asserted to decrease the

progress and improvement of the students alongside the program itself,

Another aspect found within the current study about the implementation of the 5%
grade intensive ELTP are the concrete examples allowing the students to improve their
communication skills like abroad visiting, touristic trips, English town or street and
children theatre in English. The teachers were content with these activities as the
students could find the opportunity to use the language. The common example that the
teachers were satisfied with was the long term effect of the program; in that, the 7%
grade students who took this program can perform better than the others. Also, a great
number of the teachers revealed the supportive effect of foreign teachers particularly

for speaking skills. While positive sides were addressed, difficulties about
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management system, unbalanced class hours and Dyned were pointed out by the

teachers.

In terms of the outcomes of the program, a great majority of the teachers agreed on the
fact that the students gained a positive attitude to learning a foreign language. Also it
was concluded that the program contributed to the improvement of the communicative
competence even if desired goals were reached to only some extent. What was implied
was that the language learning and teaching approaches were more compatible with
the rules of CEFR when compared to previous program implementations. It can be
seen from the results that both the teachers and students were aware of the importance
of real life communication; hence, the teachers underlined that they strived to foster
the communicative activities and opportunities besides to the effort of the students. As
final example for the learning outcomes, a small group of the teachers stated the exam

success following the implementation of the program.

To get better results during and after the implementation of the program, necessary
supporting mechanisms may be needed and the lack of these mechanisms can hinder
the progress. One of the biggest criticisms made by the teachers was about the training
courses and seminars. Neither at the beginning nor during the implementation, any
kind of informative and supportive training courses were provided by the ministry.
The answers of the teachers suggested that they had hesitations what and how to do to
achieve the expected goals. As known teaching to young learners can require different
techniques and methods and the teachers can feel incompetent. For this reason, it was
concluded that the teachers needed to be trained regularly in terms of program
implementations and learning techniques. With the interactive white boards in the
classes, English lessons can be conducted technology-based applications such as
enrichened e-books or materials; however, the point that the most of the teachers
criticized was the lack of unity in distribution of the materials and the unbalance among
the schools. On the other hand, the teachers whose schools don’t support the inclusion
of foreign teachers into the programs, demanded that the ministry should manage this
issue for the sake of the improvement of speaking skill on the black list. Alongside, it
was suggested that this connection between this intensive program and the secondary
English program should be strengthened in a circular and sustainable way in order that
this communicative approach shouldn’t be limited to the 5" grade and should be

continued. For long years, it has been known that motivation and interest are the key
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words for a successful language education; but another important point revealed by
this current study is that all 5" grade students were included to the prep classes
ignoring their wishes and motivation instead of voluntary students for language
learning. Besides to motivation factor, the decrease of the hours of physical education,

art and music classes was also found as one the weakest parts of the program.

5.3. Implications of the Study

The results of the current study aiming to evaluate the 5" grade intensive ELTP
introduced in 2017 offer some implications for educators, program developers,

teachers and teacher trainers.

1.The results show that most of the teachers weren’t aware of the curriculum and they
perceive it as their lesson plans and course books. A written booklet containing the
aims, learning outcomes, evaluation methods, classroom activities should be prepared
and sent to the schools. Considering the complaints of the teachers, they didn’t take
any training course or seminars about what expectations they would meet. If 15 hours
of classes are allocated for this program, the management of the program should be
conducted properly by providing seminars, workshops and supporting necessary

mechanisms when they are need.

In the early year of the program, the late distribution of the course books and story
books created some difficulties causing the lack of unity in using the materials. Each
school has their own system in terms of books and enrichened e-materials. Also, as not
all the schools have the similar financial opportunities, it can be seen that the teachers
were in demand of supplementary materials that they can use for their young students
in their classes. The ministry should design an enriched e-book, story books and
supplementary primary level materials applicable with the interactive white boards

(they are available in all schools) so that they can reach to a unity in the

implementation.

2. This 5™ grade intensive ELTP was introduced with 40 units at first, later it was
lowered to 36 units. In spite of the decrease of the units, it was highlighted by the
teachers that the intensity of the content was beyond the levels of the students. To the

end of the program, the teachers are expected to teach hard grammatical topics such as
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‘Passive Voice’, ‘Reported Speech’. The content of the program should be revised
considering the needs and levels of the young learners. Moreover, the mostly
underlined philosophy is communicative learning but grammar topics can prevent this

aim. The ministry should revise the content, activities and course books.

Another crucial point that should be held immediately is the unsustainable program
only limited to the 5 grade. The students are expected to communicate in the target
language during this intensive program; but even a year later in the 6% grade, the class
hours drop abruptly and the students are to reach to the high exam goals instead of
communication. Parental concerns, exam system, changing class hours demotivate the
students who can lose their interest in language learning. Moreover, the students who
took intensive program don’t pay attention to the 6™ grade ELTP as it is too easy.
Considering all these factors, one of the important suggestions made by the teachers is
that language learning should be a lifelong process and there should be a frame
consisting of structure, vocabulary, themes and the difficulty of this frame should be
increased grade by grade. The gap between 5" grade and 8" grade should be closed;
all grades from 5% to 8% should be in a spiral system based on communication instead

of exam success to reach the expected goals.

3. The analysis of the results displays that this 5% grade intensive ELTP was seen as
big step to gain a communicative way for teaching and learning. It was noted by all
the teachers that the students have a great opportunity for the exposure to the foreign
language with long hours soon after 4% grade before puberty. Also it contributes to
have a positive attitude for learning foreign language at younger ages. For this reason,
it should be continued and disseminated by mending its weak parts. During the
dissemination, another suggestion can be done for elective classes. Currently, in the
pilot schools which are using the program, all 5* grade students have to take part in
the prep classes. For better implementations, voluntary and motivated learners for

learning language should be included into these classes.

4. The results imply that the transfer of target language-mostly limited to the classes-
into the real life can’t be done as required. This is one of the most essential aspects
that should be addressed by program developers, educators or the ministry.
Communication based activities should be organized locally with the participation of
the 5% grade students who are included into this intensive program. The language

workshops or festivals where the students can use the language can be planned. For
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this issue, one more suggestion was made by the teachers about the inclusion of foreign
teachers into the program. As seen from the results, the schools working with foreign

teachers are satisfied with speaking skills. This can be supported by the ministry.

The last but not the least, all program stakeholders should be aware of the importance
of learning language. Alongside teachers’ seminars, the other participants of the
program such as students, parents, administrators should be trained to support the
progress of the program. In some circumstances, all success can be expected from

teachers, instead all team workers should be included into the development of the

program.

5.4. Suggestions of the Study

This study can be implemented in different contexts with different participants with

the aim of further research on the 5™ grade intensive ELTP.

This current study basically aims to gain opinions from the teachers about the
effectiveness of 5 grade intensive ELTP in terms of its weak and strong parts, learning
outcomes, challenges that teachers encountered, implementation examples. Further
studies can be completed with other participants of the program like students, parents,
administrators and also by analyzing basic components of education program such as

aims, content, learning process and assessment.

This study was conducted with qualitative research method, if adequate participants
can take part in, quantitative or mixed method research may be used. Besides, to find
out more details about classroom practices, action and classroom-based research can
be implemented and diary notes, self-report, observation scales can be used as

instrument. Moreover, 7" and 8" grade students can be included into the studies to see

the long term effects of the program.
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APPENDICES
Appendix 1. The list of the pilot schools included in the study in Denizli
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Appendix 2. The permission granted by MoNE

TG
DENIZLI VALILIGI

I1 Milli Egitim Mudiirliigu

07/01/2020
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16605029/444339222
Konu : Anket Uygulama
Izni

VALILIK MAKAMINA
flgi :Mugla Sitki Kogman Universitesi Rektorliigii‘niin 27/12/2019 tarih ve 133978 sayil yazilari.

Mugla Sitki Kogman Universitesi Egitim Bilimleri Enstitiisii Yabanci Diller Egitimi
Anabilim Dali Ingiliz Dili Egitimi Tezli Yiiksek Lisans Programi 6grencisi Didem ERKAN, "The
Views of EFL Teachers on The 5th Grade Intensive Engilsh Teaching Program" konulu tez
¢alismasina yonelik hazirlamis oldugu anket/Slgek formlarini {lgi yaz1 geregi Miidiirliigiimiize bagli
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istemektedir.
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konular ile ilgili anket ¢alismalarinin "Aragtirma, Yarigma ve Sosyal Etkinlik izinleri" Genelgesinde
belirtilen esaslar geregince; Okul ve kurumlarin egitim-6gretim faaliyetlerini aksatmayacak sekilde
2019/2020 egitim-6gretim y1l1 igerisinde uygulamalar1 Miidiirliigiimiizce uygun goriilmiistiir.

Olurlariniza arz ederim.
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Milli Egitim Miidiirii
OLUR
07/01/2020
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Vali Yardimcisi
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DENIZLI VALILIGI il Milli Egitim Miidiirligii
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Geregini rica ederim.
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Appendix 3. The semi structured interview form
Yan Yapilandirilmis Goriisme Formu

Aragtirmact 2017 yilinda uygulanmaya baslayan Yabanci Dil Agirlikli 5. Sinif
Ingilizce 8gretim programinin etkinligi ve istenen hedefe ulasip ulasmadigi konusunda
Ingilizce 6gretmenlerinin diisiincelerini ve goriislerini 5grenmeyi amaglamaktadir.

Sorulara nesnel ve gergege uygun bir sekilde cevap vermeniz ¢alismanin gegerligi ve
glivenirligi agisindan 6nem arz etmektedir Bu kapsamda da cevaplariniz gizli
tutulacaktir. Ayrica, verdiginiz cevaplar ¢alismanin amacina ulasmasi bakimindan
onem tagimaktadir. Katiliminiz igin tesekkiirler.

1. Cinsiyet

2. Yas

3. Mezun oldugu bolim/ tiniversite/ yan dal:

4. Meslekte Caligsma Siiresi: |

5. 5.smuf agirlikli yabanci dil programina dair katildiginiz seminer ve kurslar :

6. Programi uygulama siiresi:

Goriisme Sorulari

1. Yabanci dil agirhkl 5. sinif Ingilizce 6gretim programini uygulama siirecinde
programin gii¢lii yanlart nelerdir? ?

2. Programin zayif yonleri nelerdir? ?

3. 5. Smf Yabanct Dil Agirlikli Program’mn giglii ve zayif yonlerini
uygulamalarinizdan 6rnekler vererek somutlastirir misiniz?

4. Sizce yiiriirliikte olan bu uygulama Ingilizce 6gretimindeki basariy1 artirabilecek
mi? Hangi yonlerden?
5. Bagaril1 bir uygulama i¢in ne tiir destek mekanizmalari gerekli?

6. Sizce programin uygulanmasinin ardindan &grenciler iletisimsel anlamda yeterli
olacak m1?

Yabanci dilde kendilerini ifade edebilecekler mi?

7. Daha iyi smif i¢i ve siif dis1 uygulamalar i¢in 6nerileriniz nelerdir?
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