USING YOUTUBE IN EARLY CHILDHOOD CLASSROOM: AN
INVESTIGATION ON EARLY CHILDHOOD TEACHERS’ SELF REPORTED
PRACTICES

A THESIS SUBMITTED TO
THE GRADUATE SCHOOL OF SOCIAL SCIENCES
OF
MIDDLE EAST TECHNICAL UNIVERSITY

BY

AYSE SUSAM

IN PARTIAL FULFILLMENT OF THE REQUIREMENTS
FOR
THE DEGREE OF MASTER OF SCIENCE
IN
THE DEPARTMENT OF ELEMENTARY AND EARLY CHILDHOOD
EDUCATION, EARLY CHILDHOOD EDUCATION

JANUARY 2024






Approval of the thesis:

USING YOUTUBE IN EARLY CHILDHOOD CLASSROOM: AN
INVESTIGATION ON EARLY CHILDHOOD TEACHERS’ SELF
REPORTED PRACTICES

submitted by AYSE SUSAM in partial fulfillment of the requirements for the
degree of Master of Science in Elementary and Early Childhood Education,
Early Childhood Education, the Graduate School of Social Sciences of
Middle East Technical University by,

Prof. Dr. Sadettin KIRAZCI
Dean
Graduate School of Social Sciences

Prof. Dr. Feyza TANTEKIN ERDEN
Head of Department
Department of Elementary and Early Childhood Education

Assist. Prof. Dr. Volkan SAHIN
Supervisor
Department of Elementary and Early Childhood Education

Examining Committee Members:

Assist. Prof. Dr. Sule ALICI (Head of the Examining Committee)
Kirsehir Ahi Evran University
Department of Elementary and Early Childhood Education

Assist. Prof. Dr. Volkan SAHIN (Supervisor)
Middle East Technical University
Department of Elementary and Early Childhood Education

Assoc. Prof. Dr. Hasibe Ozlen DEMIRCAN
Middle East Technical University
Department of Elementary and Early Childhood Education







I hereby declare that all information in this document has been obtained and
presented in accordance with academic rules and ethical conduct. I also declare
that, as required by these rules and conduct, | have fully cited and referenced

all material and results that are not original to this work.

Name, Last Name: Ayse, SUSAM

Signature:



ABSTRACT

USING YOUTUBE IN EARLY CHILDHOOD CLASSROOM: AN
INVESTIGATION ON EARLY CHILDHOOD TEACHERS’ SELF REPORTED
PRACTICES

SUSAM, Ayse
M.S., The Department of Elementary and Early Childhood Education, Early
Childhood Education
Supervisor: Assist. Prof. Dr. Volkan SAHIN

January 2024, 191 pages

This qualitative study aims to reveal to what extent early childhood teachers use
YouTube © in their classrooms. It is investigated which YouTube channels and types
of videos teachers use most frequently and which teaching technigques they use when
using videos in the classroom. It is aimed to reveal the purposes of teachers to use
YouTube © videos, what they pay attention to while choosing the YouTube ©
videos, and the reasons for not using YouTube © in the classroom. The data of the
study was obtained through a semi-structured interview protocol prepared in line
with expert opinions and relevant literature. The participants were 19 early childhood
teachers working in Nevsehir, a small city located in the central Anatolia region of
Tiirkiye. The sampling technique in this study is convenience sampling. It was
conducted as a phenomenology study within the scope of qualitative research

method. Thematic analysis was used in the data analysis.

According to the self-reports of early childhood teachers, it was revealed that most of

them use YouTube © videos in their classrooms. Teachers stated that they use the
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YouTube © video platform in the classroom for educational purposes and most

frequently use educational and music videos.

Keywords: early childhood, early childhood teachers, YouTube ©



0z

OKUL ONCESI SINIFLARDA YOUTUBE KULLANIMI: OKUL ONCESI
OGRETMENLERININ Oz BILDIRIMLERINE DAYALI UYGULAMALARI
HAKKINDA BIR ARASTIRMA

SUSAM, Ayse
Yiiksek Lisans, Temel Egitim, Okul Oncesi Egitimi Boliimii

Tez Yoneticisi: Dr. Ogr. Uyesi Volkan SAHIN

Ocak 2024, 191 sayfa

Bu nitel calisma, okul dncesi 6gretmenlerinin siniflarinda ne 6l¢iide YouTube ©
kullandiklarin1 ortaya cikarmayr amaclamaktadir. Ogretmenlerin en sik hangi
YouTube kanallarim1 ve video tiirlerini kullandiklari, sinifta videolar1 kullanirken
hangi 6gretim tekniklerini kullandiklar1 arastirilmistir. Ogretmenlerin YouTube ©
videolarin1 kullanma amagclari, YouTube © videolarin1 segerken nelere dikkat
ettikleri ve simifta YouTube © kullanmama nedenlerinin ortaya ¢ikarilmasi
amaglanmaktadir. Arastirmanin verileri, uzman gorisleri ve 1ilgili literatiir
dogrultusunda hazirlanan yar1 yapilandirilmis goriisme protokolii araciligiyla elde
edilmistir. Katilimcilar, Tiirkiye'nin orta Anadolu bélgesinde yer alan kiigiik bir sehir
olan Nevsehir'de calisan 19 okul Oncesi 6gretmenidir. Bu arastirmada Ornekleme
teknigi uygun veya elverislilik (convenience) orneklemedir. Nitel arastirma yontemi
kapsaminda fenomenoloji calismasi olarak yiiriitiilmiistiir. Verilerin analizinde
tematik analiz kullanilmistir. Okul 6ncesi 6gretmenlerinin 6z bildirimlerine gore
cogunun siiflarinda YouTube © videolarin1 kullandiklar1 ortaya ¢ikmistir. Okul
oncesi Ogretmenleri YouTube © video platformunu simifta egitim amach

kullandiklarini, en sik egitim ve miizik videolarindan yararlandiklarini belirttiler.
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CHAPTER 1

INTRODUCTION

As a result of the developments in technology, social media has now become an
integral part of most people's lives (Kaplan and Haenlein, 2009). The prevalence of
social media use affects and changes human life in many aspects, as in many areas. It
seems that social media will be important in education in the future, just as it is
today. The growth rate of social media has increased greatly and has seriously

affected the ways of teaching and learning (Beckman et al., 2014).

Fleck et al. (2014) stated that the use of media in the classroom is not a new
phenomenon, but the type of media used has changed with technological
innovations. Educators have used various types of media in the classroom for
decades since the 1920s (Snelson and Perkins, 2009). In the 1950s, teachers used
16mm projectors; The 1980s and 1990s led to VHS and DVDs that provided visual
aids and increased student engagement (Berk, 2008; Kaplan and Haenlein, 2010). In
the 21st century, there has been a revolutionary development in the use of
technology, namely the emergence of mobile phones, tablets, and laptops (Jones &
Healing, 2010). Media content is now accessed via the Internet and technologies
where users interact and collaborate to create content (Harris and Rea, 2010).
According to Leyrer-Jackson and Wilson (2018), “social media” is defined as
websites and technological applications that allow their users to share content. The
concept of social media can be summarized as a concept that encompasses
applications that support the creation and sharing of user-generated content, require
self-disclosure, and allow a certain level of social presence (Kaplan and Haenlein,
2010). Olagbaju & Popoola (2020) stated that social media are computer-assisted

technologies intended to facilitate the seamless exchange of information and ideas



and that the use of social media encourages innovation in knowledge sharing.
According to Olagbaju & Popoola (2020), social media allows people, especially
teachers and students, to access educational content. Fleck et al. (2014) underline
that social media platforms allow people to share and produce information. The
platform “YouTube ©” is one of the social media resources that has increased in
popularity in the last five years and has also been used as an educational tool in the
classroom (Fleck et al., 2014; Shere & Shea, 2011).

Izci et al. (2019) stated that since the first episode of Sesame Street aired in the
1960s, watching videos has become a daily activity for young children. According to
Muhammad and Boushehry (2023), the use of videos as an easy teaching material as
one of the technologies that promote learning in school is common because a video
player is widely available in schools. DVDs, televisions, and computers have been
used to watch videos. With developing technology, some video platforms are now
used for video watching. Video monitoring and video-sharing platforms are widely
used today. YouTube ©, one of the video-sharing platforms, was launched in 2005 as
a place where individuals could record and share their own videos for free
(Terantino, 2011). YouTube © is the most popular social media platform in many
countries (DeWitt et al., 2013; Fyfield et al., 2021). While television dominates the
screen time of toddlers and preschoolers, a study shows that in homes with touch-
screen devices, television is no longer the primary choice for screen viewing among
very young children, but has been overtaken by online viewing platforms such as
YouTube (Miner, 2015). According to the results of various recent studies, YouTube
© (Saed et al., 2021; Szeto et al., 2016; Yaacob and Saad, 2020) can facilitate the
learning process. Trishu Sharma and Shruti Sharma (2021) stated that YouTube ©
has proven to be an effective educational tool by connecting academics, educators,
and researchers from all over the world and by providing interesting, informative,
and engaging content that adds a new dimension to education by being creative and
innovative. YouTube © may be an option teachers can use to create a more

meaningful learning experience (Deori et al., 2023).

In order to benefit from these positive aspects, teachers also use YouTube © videos
in the education of children. Among social media tools, YouTube © was widely used
along with other social media and non-social media tools for teaching (Szeto et al.,
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2016). According to Rangarajan et al. (2019), video use in education is common
among teachers. Teachers have used videos in classrooms from the early days of
storyboards to the current digital video trend (Hammond & Lee, 2009). According to
Pattier (2021), it was revealed that 9 out of 10 teachers among the participants in his
study used video in the classroom. YouTube can also be used by preschool teachers.
According to Neumann and Herodotou (2020), YouTube has the potential to benefit
early learning by increasing children's knowledge, supporting their creativity and
idea sharing, and improving their self-confidence. Teachers can use YouTube videos
to inspire and motivate young children about play and creativity (Neumann and
Herodotou, 2020).

It is possible to find many popular children's videos on YouTube © (Papadamou et
al., 2020). While the content may be harmless and entertaining or educational,
reports on this issue have indicated a trend of inappropriate content targeting children
(Subedar & Yates, 2017; Maheshwari, 2017). A notable example of this trend is the
Elsagate controversy, where malicious users uploaded videos featuring popular
cartoon characters such as Spider-Man, Disney's Frozen, and Mickey Mouse, along
with disturbing content containing violence (Brandom, 2017). It can be said that
today's widespread use of YouTube © and the prevalence of inappropriate content in
YouTube © show the need to raise awareness about the media. Thus; Instead of
being a passive recipient, one can take part in the communication phenomenon as an
active participant by reaching the level of consciousness that can decipher the
language of the media (MEB, 2006A). Media literacy refers to the ability to access,
analyze, evaluate and transmit messages (Aufderheide, 1993). It is stated that
teachers must be media literate in order to guide and be a model for increasing the
positive effect of the media and reducing its negative effect on students (Adigiizel,

2005).

According to Anastasiades and Vitalaki (2011), people who feel competent in their
use of technology are more effective models for the correct use of technology. In
addition, teachers who use technology competently implement a more student-
centered education in educational activities (Blackwell, 2013). In integrating
technology into the education of young children in a developmentally appropriate

manner, it is necessary to plan an educational process in which children’s creativity,
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curiosity, cognitive skills, and social skills are supported and child-centered learning
and educational activities are prioritized (McManis and Gunnewig, 2012; Rosen and
Jaruszewicz, 2009). Naz and Akbar (2008) stated that teaching and learning are
considered complex processes influenced by many different factors, including the
use of media or teaching aids, resulting in the active participation of students and
making teaching more interactive. Tok (2008) stated that teaching strategy guides the
use of appropriate methods and techniques to serve the question of how to teach.
According to Tok (2008), teaching methods are the planning of the learning-teaching
process, and teaching techniques are the implementation of this plan. Research
advocates teaching techniques that encourage students to actively engage with the
material, and this is because active engagement has been found to encourage deeper
levels of thinking and facilitate encoding, storage, and retrieval better compared to
traditional lectures (McGlynn, 2005). As a result, most educators are likely to try to
incorporate techniques that involve students and enable students to practice the
material (Michel, et al., 2009). Puspitarini and Hanif (2019) argue that the commonly
used teaching methods in learning are discussions, demonstrations, etc., and the use
of these learning methods cannot be isolated from others because media is also
required as a means of conveying material or information to students. Learning
media is used as material to support the learning process in order to achieve learning
goals (Puspitarini & Hanif, 2019). The current research examines what teaching
techniques preschool teachers use while video viewing. For example, when a teacher
IS using an instructional video in the classroom, he or she can pause the video and

ask students questions to see if they understand what is happening in the video.

According to Fyfield et al. (2021), teachers regularly use YouTube © to select videos
for students, but there are relatively limited studies on the processes they use to
select these resources. According to Fyfield et al. (2021), the video selection task is a
complex task that takes into consideration issues such as the specific content to be
taught, the academic and cultural structure of the class, and the design of the video
and consciously selecting videos relies on what Shulman (1987) describes as

pedagogical content knowledge.

Considering the theories and studies on child development, it is seen that children's

immediate environment has a significant impact on their developmental periods.
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Bronfenbrenner (1979) stated that, from the perspective of ecological systems,
teachers are one of the important factors in the child's immediate environment. In this
context, it can be said that teachers' practices and the materials they present to
children in the classroom are likely to affect the child's development. Bandura (1977)
emphasized that children learn through observation and modeling and that adults
around them serve as their models. Observational learning refers to how individuals
learn new behaviors by paying attention to the behavior of others who serve as
intentional or unintentional models of those behaviors (Bandura, 1986). Bandura
(1986) also claimed that the acquisition of new behaviors through observational
learning requires completing the four-stage process, and he referred to these stages as
attention, retention, production, and motivation. Bandura and Jeffery (1973) stated
that the acquisition of modeled patterns is primarily controlled by attention and
retention processes. Attentional processes have been described as cognitive abilities
that “organize the sensory record of modeled actions,” and retention processes as
processes that “receive transient effects and translate them into permanent internal
guides for memory representation” (Bandura and Jeffery, 1973, p. 122). According
to Bayrake1 (2007), since the first and most important stage of the learning process
through observation, on which social learning theory is based, is "attention™, it can be
recommended to increase the number of visual elements and real-life models that
attract students' attention to the subject to be learned. YouTube media is suitable
educational material for a variety of courses because it encourages retention and

enhances learning (Nacak et al., 2020).

In the light of the information given above, it can be said that YouTube is widely
used in education, but to the researcher's knowledge, no previous study has been
found in the literature addressing early childhood teachers' use of YouTube in the
classroom in a manner similar to the current study. Therefore, the current study
aimed to contribute to this field by investigating early childhood teachers' use of
YouTube in the classroom.

1.1. Statement of Problem

According to Burbules (2016), social media is widely used by teachers and students

in different ways such as related to education, and is generally used as a direct
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teaching resource. In their study, Cicek and Sahin (2022) found that Turkish
preschool children are exposed to a certain type of media for about 30 minutes on a
typical school day. Szeto et al. (2016), stated that the majority of the teachers use
social media with a high frequency, and according to the preferences of the

participants, the YouTube video platform is the most popular tool.

Britto et al. (2017) stated that early childhood is a period of particular sensitivity to
experiences that foster development, and there are critical time windows during
which the benefits of early childhood development interventions are heightened. So
the high sensitivity to these experiences that foster development necessitates
attention to what they are exposed to. It is now widely accepted that the adverse life
events children are exposed to in their first years of life put them at increased risk of
various neural, behavioral, and psychological problems (Nelson & Gabard-Durnam,
2020). In the current study, it is desired to reveal the use of YouTube in the
classrooms of early childhood teachers. Although there are studies showing the
extent and how teachers use YouTube, these studies are relatively limited to the
researcher’s knowledge. This gap in the literature has shown that there is a need for

studies on the use of YouTube in the classroom by teachers.

The aim of the study is explained in the next section, which is designed considering

the problem statement.

1.2. Purpose of Study

Decades of research have revealed that childhood experiences shape lifelong
development (Cicchetti & Toth, 2009; Masten, 2006). According to McDool (2016)
et al., what has changed dramatically over the past 10 years is the emergence of
social media, which are computer-mediated tools that enable people and
organizations to create, share, or exchange information in networks. Hadjipanayis et
al. (2019) state that social media use has become an integral part of children's and
adolescents' lives. According to Hadjipanayis et al. (2019), children live in a rapidly
changing, ever-changing world, and social media use is one of the main factors

driving this. Hadjipanayis et al. (2019) indicated that young children are increasingly
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becoming social media users; while the minimum user age requirement on most sites
Is 13, very few sites require verification. Svobodova (2016) stated that social
networks are used in personal life and play an integral role in education. While
YouTube is used in personal life to play movies, songs, and demos, recording
samples and unusual situations that cannot be exhibited in the classroom can be used
in the educational process in all areas of education (Svobodova, 2016).

Srinivasacharlu (2020) stated that YouTube offers quality education and that one can
search YouTube to find any information on a given topic. Using YouTube in the
classroom can provide efficiency in teaching and learning, and considering this
aspect, it is not surprising that YouTube ranks top as the preferred learning tool
(Srinivasacharlu, 2020).

There are studies in the literature on the use of social media in education (Edwards,
2016; Vidal-Hall et al.,2020; Knauf, 2020). The use of YouTube, one of the most
commonly used social media platforms (Fyfield et al., 2021), in early childhood
classrooms is important because early childhood is an important period for children
as it affects their future development (Ting, 2007). Studies focusing on this subject

are relatively limited according to the knowledge of the researcher.

This research aims to examine to what extent preschool teachers use YouTube in the
classroom (whether they use or not and frequency of their use, the YouTube channels
teachers use most frequently, the type of YouTube videos teachers use most
frequently, what teaching techniques teachers use while viewing YouTube videos
and why), the main goals of teachers to use YouTube, and the criteria teachers

consider when choosing YouTube videos to use in the classroom.

1.3. Research Questions

In line with this purpose, this study seeks to answer the following research questions.

1. To what extent do early childhood teachers utilize YouTube in the

classrooms?



a) Which YouTube channels do early childhood teachers most
frequently use in the classrooms?

b) What type of YouTube videos (including, but not limited to, video
tutorials and “How To” videos, educational videos, challenge videos,
unboxing videos, rhyme genre videos, animation videos, music
videos, cartoons) do early childhood teachers mostly use in the
classrooms?

¢) What teaching techniques/ strategies do early childhood teachers use
when viewing YouTube videos in the classroom? (Direct instruction,
active teaching strategies, question-answer method) Why?

2. What are the main aims of early childhood teachers who utilize YouTube
videos in the classrooms? (Preparation for the lesson, for fun, to motivate
children)

3. What criteria do early childhood teachers consider while choosing YouTube
videos they use in the classrooms?

4. What are the reasons for not using YouTube videos in the classrooms among

early childhood teachers?

1.4. Significance of Study

Social media has now become an integral part of the lives of most of the world's
people, especially the younger generation (McMillan & Morrison, 2006; Kaplan &
Haenlein, 2009). Social media has been shown to be effective for learning (DeWitt et
al., 2013). There are some benefits of social media in education, including; according
to McLoughlin and Lee (2008), the possible benefits of social media tools in the
context of education are providing social support, easily sharing information, and
providing opportunities to produce and share content. Social media allows people,
especially teachers and students, to access educational content (Olagbaju & Popoola,
2020). The YouTube video-sharing platform is one of these social media platforms
and is very popular (Fyfield et al., 2021). Created in 2005, YouTube provides a
publicly accessible platform that allows people to easily view content (YouTube,
2008). Pires et al. (2021) stated that YouTube has been one of the most disruptive

platforms in the media ecology since its founding in 2005 and has become one of the
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world's largest platforms for accessing, searching, and viewing video content. It has
more than 1.9 million monthly users (YouTube, 2019).

“YouTube ©” is a social media platform that has increased in popularity in recent
years and is used for education in classrooms (Fleck et al., 2013; Shere and Shea,
2011). YouTube © includes a structure that tries to support each other in learning
that each user has a contribution and value, and this is different from other sharing
sites. (Skiba, 2007). This feature also shows that apart from its widespread use,
YouTube should be examined as a separate research topic. Several previous studies
have investigated the role of YouTube as a social media platform in learning
(Kristiawan et al., 2021). However, Khan (2017) indicated that YouTube has been
researched less compared to other forms of screen media. Besides, when the
literature is examined, studies on social media (Ahn, 2011; Kert, 2011; Sisman Eren,
2014) and the use of social media in education (Acar & Yenmis, 2014; Sarsar et al.,
2015; Zachos et al., 2018) are mostly conducted with secondary school, high school
and university students. However, determining YouTube use of early childhood
teachers in educational environments can contribute to meeting the needs of teachers

by early childhood education stakeholders.

Although there are studies in the literature on the use of YouTube in early childhood
education (for example: Inan, 2021; Ali et al., 2022), these studies have differences
with the current research. In Inan's (2021) dissertation study, which has a similar
subject to the current study, early childhood teachers' screen use in early childhood
environments was investigated. While Inan's (2021) study examined early childhood
teachers' use of screen media, the current study aims to specifically (2021)
investigate the use of the YouTube video platform. Another difference between the
studies is that Inan's (2021) study investigated screen use in early childhood
education settings, the current study investigates early childhood teachers' use of
YouTube in the classroom. Inan's (2021) research results revealed that early
childhood teachers prefer to use screen media most frequently in the classroom
among early childhood education environments. This shows the importance of
investigating media use in the early childhood classroom. There is a difference

between the data collection tools of these two studies. In the study conducted by Inan
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(2021), the data was collected by a survey. On the other hand, the current study aims
to investigate participants' YouTube usage in depth using semi-structured interviews.
In Inan's study, answers were sought to what extent early childhood educators use
screen media in their education and to what extent they mediate screen media. In the
current study, the extent of usage of early childhood teachers was investigated, in
common with Inan's study. However, in the current study, early childhood teachers'
use was investigated from several different aspects. For example, it has been
investigated what teaching techniques/strategies early childhood teachers use when
viewing YouTube videos in the classroom and why. Research advocates teaching
techniques that encourage students to actively engage with the material because
active engagement encourages deeper thinking (McGlynn, 2005). Therefore,
teaching techniques that early childhood teachers use when using YouTube are
important for children. In the current research, it is aimed to reveal the techniques
that teachers use while investigating their use of YouTube. The researcher could not
find any research similar to the current study regarding YouTube use in the early
childhood classroom. It is hoped that this gap in the field will be filled with the

current research.

Ali et al.'s (2022) study investigated how preschool teachers use YouTube to
reinforce teaching and learning. Ali et al. (2022)'s study, how teachers use
educational songs on YouTube while teaching, how they improvise with teacher-
made songs while using YouTube, and the reasons why teachers do not use YouTube
are discussed. There are differences between the current study and Ali et al's (2022)
study. In Ali et al's (2022) study, it is aimed to find out how teachers use educational
song videos while teaching, and in the current study, it is aimed to find out for what

purposes and which channels and video types they use in the classroom.

In the current study, early childhood teachers are the primary sources that reveal the
context of YouTube usage practices implemented in the classroom. According to
Szeto and Cheng (2014), it is important to understand how YouTube is used by
teachers to teach students in and outside the classroom. The current study examines
teachers' use of YouTube. In this context, it can be concluded that it is important to

reveal the use of YouTube in the classroom by early childhood teachers, who are the
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children’s first educational encounter. Accordingly, learning how teachers use

YouTube in the classrooms gives clues to both stakeholders and researchers.

Moreover, Dong and Mertala (2019) stated that, considering the importance of
providing opportunities for children to learn through technology and digital media, it
Is important that teacher education programs provide teachers with the knowledge
and skills for the effective use of technology and digital media in classrooms. At this
point, the current study reveals the number of teachers who use and do not use
YouTube in the classroom among the participants. Teachers who state that they do
not use YouTube in the classroom may need information and resources on how to
use YouTube in the classroom. For example; There may be a participant in the class
who does not have the technological equipment to open a YouTube video, and this
teacher may not use YouTube because she or he does not have enough resources. Or,
a teacher may need training because she or he lacks the knowledge and skills to use
social media, including the YouTube video platform, in the classroom. However,
even if teachers know how to use YouTube, they may not have the knowledge to use
it in the classroom. With the results of the current study, teachers can have an idea
about the YouTube channels and video types that teachers use most frequently in the
classroom, the purposes of YouTube use, and what they pay attention to while
choosing a YouTube video to use in the classroom. Additionally, in this study,
teachers were asked why they did not use YouTube in the classroom. These reasons
can be investigated and if teachers have equipment or training deficiencies, these can
be minimized by stakeholders. Research shows that the effective and appropriate use
of media tools in early childhood environments can support children's development
and learning (Ihmeideh, 2014; Ihmeideh and Al-Khawaldeh, 2017; Palaiologou,
2016). In this context, it is clear that there is a need for research that includes early
childhood teachers' use of YouTube in the classroom, the purposes for which they
use YouTube in the classroom, and the reasons for not using it. Considering the
potential benefits of media to children, it is important to uncover early childhood

teachers' use of YouTube in the classroom.

On the other hand, research suggests that earlier and longer exposure to media is

associated with an increased risk of psychiatric symptomology, including attention

11



problems, hyperactivity, anxiety disorders, and depression (Maras et al. 2015; Yen et
al. 2009). Madigan et al. (2019) stated that early childhood children exposed to
excessive screen time show delays in learning and cannot meet developmental
milestones in problem-solving, language, and motor skills. In order to prevent
children from being exposed to the screen too much, it would be effective for early
childhood teachers not to use videos in the classroom too often. In this context, it is

important to reveal the extent of use of early childhood teachers.

In the extent of teachers' use of YouTube videos, it is aimed to reveal the YouTube
channels and video types that teachers use most frequently in the classrooms.
Revealing the YouTube channels that early childhood teachers use most frequently
in the classrooms may provide insight into what type of channels teachers prefer. For
example, if the channels that teachers use most are channels where content is
produced by educators with pedagogical training and expert teams, it can be inferred
that teachers choose the video channel by paying attention to its appropriateness for
children. Thus, media content producers can benefit from findings about the video
channel and type characteristics that teachers use most frequently in the classroom

while producing media content.

Moreover, a study on preschool teachers' media use shows that preschool teachers
choose quality content to use with children. In Inan's (2021) study, among the media
products most used by preschool teachers, the most popular aloum among music
videos was Onur Erol - Karamela Sepeti album (8.05%, n=86), followed by; Pepee
cartoons (7.12%, n=76), Sevimli Dostlar music videos (3.28%, n=35), Adisebaba
fairy tale videos (3.09%, n=35) and documentaries about animals (3%, 09, n=35).
Karamela Sepeti is a channel containing music video content prepared by an
educator (Karamela Sepeti, n.d.). In the study conducted by Coskun and Koroglu
(2016), Pepee cartoons were evaluated in terms of concept teaching. According to
Coskun and Koroglu (2016), it is seen that the concepts are repeated in various ways
in Pepee, and this is positive in terms of making it easier for children to learn the
concepts. According to Yorulmaz (2013), Pepee program has been found to be
beneficial to values education. As a result of Inan's (2021) study, it can be said that

teachers use quality content that will positively support children's development.
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Thanks to the current study result, media content creators can see which content
teachers choose from videos on YouTube. Thus, media content creators can produce
content by paying attention to the elements included in the quality content chosen by

teachers.

In education, YouTube can be used to showcase subject content, encourage students
to seek information for projects, and inspire innovative teaching methods (Agazio
and Buckley, 2009). Duffy (2008) argues that YouTube is in demand for supporting
collaborative and creative learning and for critical evaluation. Clifton and Mann
(2011) suggested that YouTube can be utilized in a variety of ways, including as a
learning resource for searching for information to aid learning and as a tool to
compare and analyze ideas and facilitate learning. In order to benefit from what
YouTube offers, it is important to reveal the purposes of early childhood teachers'
use of YouTube. With result of the current study, teachers' different purposes for
using YouTube in the classroom have been revealed. When teachers learn these
purposes, they can make evaluations and obtain information about the use of

YouTube for different purposes.

The current study investigates what criteria early childhood teachers consider when
choosing videos to use in the classroom. It is important to reveal the criteria that
early childhood teachers’ pay attention to when choosing the videos they use in the
classroom for several reasons. Firstly, as a result of the current study, the criteria that
early childhood teachers take into consideration while choosing videos to use in the
classroom have been revealed. With the result of current study, media content
creators can create their content by taking these criteria into consideration. For
example, if teachers consider the video to be interesting for children when choosing a
video to use in the classroom, media content creators can make their content
interesting for children by using characters or songs that interest children. Secondly,
although there is a lot of positive content on YouTube, there are also a lot of
inappropriate videos (Subedar & Yates, 2017; Maheshwari, 2017). As a result of the
current research, if negative content control is included among the video selection
criteria of early childhood teachers, it can be inferred that teachers are aware of the

prevalence of these inappropriate contents. However, if a similar criterion is not
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found, it can be inferred that teachers may not be aware of inappropriate content. If it
Is not found that teachers have criteria for not containing inappropriate content,
policy makers can provide in-service training to teachers in line with the results of
this research, so that teachers become aware of inappropriate content on the social
media platform YouTube. By revealing the criteria that early childhood teachers take
into consideration while choosing the videos they will use in the classroom, an
inference can be made regarding teachers' awareness of the factors to be considered
when choosing videos, and policy makers can take steps to increase this awareness in
line with the results of this research. Therefore, it is important to investigate early

childhood teacher’s video selection criteria from YouTube.

1.5. Definition of Important Terms

Early Childhood Education: Early childhood has been defined by UNESCO (2012)
as the period from birth to age eight, it is an important period of growth in which
brain development is at its peak. Early childhood education is the education given to
children in this period and is a term defined using the developmental definition of
birth to approximately age 8, regardless of programmatic, regulatory, or delivery
sectors or mechanisms (NAEYC, 2016, p.12).

Video: The meaning of video is given as “A recording of a motion picture or

television program for playing through a television set.” (Merriam-Webster, n.d.)

The YouTube video platform: According to Alp and Kaleci (2018), the YouTube
video platform is a Google company used to connect users, provide information and
inspire other users. According to Jones and Cuthrell (2011), YouTube, which was
founded in 2005 and acquired by Google in 2006, is a video sharing site that allows

its users to upload, watch, share and communicate with other users.

Cartoons: Cartoons are fictions portrayed by animated figures and scenes that were

broadcast on television (Oglesby, 1998).

Animations: Animation refers to a simulated motion picture depicting the movement

of drawn (or simulated) objects. (Mayer and Moreno, 2002)
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Technology: Generally defined as anything human-made that is used to solve a
problem (NAEYC, 2020).

Media: The basic tools of mass communication (broadcast, broadcasting, and the

Internet) are considered collectively (Oxford Dictionary, 2023).

Social Media: “As a term, social media represents all the tools and applications that

enable users to interact using network technologies” (Boyd, 2008, p. 92).

Screen time: Screen time refers to the time spent on screen-based behaviors,
including but not limited to TV watching, recreational computer use, video games,

and more recently, smartphone and tablet use (LeBlanc et al. 2017).

Screen viewing: Behaviors such as watching television, using computers, mobile
phones, tablets, and playing video games were seen as screen viewing (Thompson et
al., 2017).

Media Literacy: According to Suminas & Jastramskis (2020), media literacy is
understood as the knowledge, competencies, and skills required to access media
messages, analyze and evaluate messages, and participate in contemporary society.
According to RTUK (2016), media literacy is, according to its widely accepted
definition, the ability to access media messages of various types (visual, audio,
printed, etc.), to analyze and evaluate accessed media with a critical perspective, and

to produce their own media messages.
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CHAPTER 2

LITERATURE REVIEW

In this part of the thesis, a literature review was conducted to provide a basis for the
study presented herein. This chapter offers the necessary background including the
Ecological Systems Theory by Urie Bronfenbrenner, Bandura’s Social Cognitive
Theory, the YouTube © video platform, and the connection between YouTube © and
Early Childhood Education.

2.1. Theoretical Background

In this part of the literature review, the theoretical framework of the study is
presented. The Ecological System Theory developed by Urie Bronfenbrenner (1979)
and Bandura’s Social Cognitive Theory (1978) are considered to guide this research.
For both, explanations regarding the theories will be presented first. Then, the
connection between these theories and preschool teachers' use of YouTube © in the

classroom will be provided.

2.1.1. Ecological Systems Theory

The ecological systems theory was developed from the work of Urie Bronfenbrenner
(1977) in the field of psychology. Human development is understood by
Bronfenbrenner (1977) as “the progressive, mutual adaptation over the lifespan
between a growing human organism and the changing immediate environments in
which it lives” (p. 514). He put forward the idea that dynamic environments have
important effects on individuals who are still in the development stage and that
individuals can, in turn, affect their environments (Bronfenbrenner, 2004;
Bronfenbrenner & Morris, 2006). Bronfenbrenner identified the four components of
process, people, context, and time as the basic components in the development of
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individuals (Bronfenbrenner & Morris, 1998). Considering these four components,
he developed two propositions in his theory. The first proposition is that developing
individuals go through "processes of progressively more complex reciprocal
interaction™ with objects and symbols in the environment and other active,

developing individuals. (Bronfenbrenner, 1995).

Bronfenbrenner identified processes as a special form of interaction between the
individual and their environment which is called proximal processes, and defined as
the basic mechanism of human development (Bronfenbrenner and Morris, 1998).
These processes occur in the close relations between the child and the parent, and in
the relations with the peers and teachers around the developing individual in the
years following. Bronfenbrenner conceptualized proximal processes as drivers of
development (Bronfenbrenner & Morris, 2006). Examples of proximal processes
include playing or reading activities with a child, relationships between people, and
the objects and symbols they come into contact with (Bronfenbrenner and Morris,
1998). The second proposition is that the impact of proximal processes varies greatly
in relation to the changes that occur in developing individuals, their characteristics,
the close and distant environments they participate in, and developmental factors.
(Bronfenbrenner, 1994).

Bronfenbrenner (1989) conceptualized child development contexts as five nested
environmental systems with bidirectional effects within and between systems: These
systems are microsystems, mesosystems, exosystems, macrosystems, and

chronosystems.

The Microsystem includes the child's relationships and interactions with her
immediate environment (Berk, 2000). According to Rus et al. (2010), the
microsystem includes family, peer group, classroom, and sometimes the church,
temple, or mosque. Paquette and Ryan stated that (2001), in this layer, relationships
have a two-way effect, both away from the child and towards the child. For instance,
a child's parents can influence their behavior; however, the child also influences the

parent's behavior and Bronfenbrenner calls these effects bi-directional influences.

Mesosystem refers to the layer that provides the connection between the child's

microsystem structures (Berk, 2000). The mesosystem includes “the relationship
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between the main environments that include the developing person at a certain point
in their life” (Bronfenbrenner, 1977). Ettekal and Maholey (2017) stated that the
mesosystem, the second system in Bronfenbrenner's ecological levels, includes
processes that occur between multiple microsystems in which individuals are
embedded.

Exosystems is a system that includes the units that the child is not in a direct
relationship with but affects the development of the child through the people in the
microsystems (Bronfenbrenner & Ceci, 1994). For example, although the parent's
workplace and work are not directly related to the child, the change in the working
hours of the parent affects the child. Therefore, the parent's job and workplace
indirectly affected the child.

According to Bronfenbrenner and Ceci (1994), the Macrosystem includes the cultural

values, belief systems, and lifestyles of the society in which the individual lives.

The other layer of ecological systems is the Chronosystem. This system includes the
time framework individuals live in. Bronfenbrenner (1977) highlighted the

significance of time to various environmental systems.

In conclusion, Bronfenbrenner's theory of ecological systems deals with the
environments in which people live in and the effects of the interactions between

these environments on human development.

2.1.1.1. Ecological Systems Theory and Social Media

In his description of the ecology of human development, Bronfenbrenner (1979)
emphasized the developmental importance of everyday activities. Daily activities are
a reflection of development, as the daily lives of people of different ages or growing
up in different places and times vary significantly (Larson and Verma, 1999).
According to Bronfenbrenner (1979), daily activities have a significant impact on
human development. Nowadays, watching videos has become a daily activity for
children (lzci et al, 2019). The results of Elias and Sulkin's (2017) study show high
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rates of online monitoring of young children; Almost half of the children in the
sample watch online content on a standard day. There are also studies showing that
children are also exposed to media in schools (Ci¢ek & Sahin, 2022; Szeto, 2016).
Cicek and Sahin (2022) found in their study that preschool children are exposed to
one type of media for approximately 30 minutes during a typical school day. Media
tools and media messages have significant effects on people's daily activities
(Mchale et al., 2009). Considering the development of the child, the effects of media
on physical, cognitive, and social development can be observed (Jordan, 2004). In
this context, it can be said that media has an unquestionably great impact on
children's development because they are present in children's daily lives. That is,
according to ecological theory, it can be said that the videos children watch affect

their development when it is a daily activity.

Since humans are characterized by the use of increasingly complex tools (Maynard et
al., 2005), theoretical models of child development require conceptual attention to
contemporary tools, especially those commonly used by children (Johnson &
Puplampu, 2018). The ecological systems theory (Bronfenbrenner, 1979) emerged
before the Internet, and the impact of technology then (e.g., television) on

development was conceptually located within the child's microsystem.

According to McHale et al. (2009), in Bronfenbrenner's ecological model, the
microsystem, the closest level of influence, encompasses the environments in which
people are directly involved, for example, ranging from the number of television sets
in the home to the patterns of parents and siblings. Schools can play an important
role in people's use of media through modeling and explicit encouragement (e.g., use
of news media or videos in the classroom) through instruction on how media should

be used (e.g., teaching educational rules) (McHale et al., 2009).

The mesosystem focuses on the connections between two or more systems, such as
the home, play environments, and school (basically, connections between different
microsystems) (Krishnan, 2010). For example, what happens in a microsystem, such
as the home where a child lives in, can affect him or her, and what happens at school

can affect interactions at home (Krishnan, 2010).
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At this environmental layer, media-related regulations in school environments can
have an impact on children's development (Mchale et al., 2009). An example of this
is school internet portals that allow parents to view their children's homework
(Johnson and Puplampu, 2008). Additionally, school administrations may have
different opinions about the use of social media in the classroom. This situation
affects the media that children will be exposed to in schools.

While there are direct effects on the child in the microsystem and mesosystem, the
effects of other systems are indirect (Bronfenbrenner & Ceci, 1994). In the
exosystem, for example, parents' Internet use at work may affect the child's Internet
access at home (Johnson and Puplampu, 2008). In the macrosystem, media tools can
be used to spread ideas, and these ideas can have an impact on human development

(Johnson and Puplampu, 2008).

Johnson & Puplampu (2018) propose the ecological technosubsystem, a dimension
of the microsystem, given the ever-increasing availability of childhood technology.
The technosubsystem involves the child's interaction with communication,
information, and entertainment technologies, both living (e.g., peers) and nonliving

(e.g., hardware) in immediate or direct environments (Johnson & Puplampu, 2018).

In summary, this section of the literature review examines social media and
Bronfenbrenner's Ecological Systems Theory. The impact of the media is located in
the microsystem and has a direct effect on the child. However, in other systems, the
impact of media may be indirect, if not direct, on the child. The reason for this is
that, according to the ecological systems theory, each system has effects on each
other and on the child. As presented above, systems that are close to the child, such
as the microsystem, have a direct effect on the child, while systems that are far away

from the child, such as the macrosystem, have indirect effects on the child.

2.1.2. Bandura’s Social Cognitive Theory

In Bandura's social cognitive theory, children can learn through "observational

learning” in which they imitate certain behaviors with adult and peer modeling
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(Bandura et al. 1961). Bandura (1971) argued that in the social learning system, new
behavior patterns can be gained through direct experience or by observing the
behavior of others. Bandura (1971) argued that the more primitive form of learning,
based on direct experience, is largely driven by the rewarding or punishing
consequences that follow any action. In social learning theory, Albert Bandura
(1977) agreed with the behavioral learning theories of classical conditioning and
operant conditioning but added the following: There are mediating processes
between stimuli and responses, and behavior is learned from the environment
through the observational learning process. Muro and Jeffrey (2008) stated that this
theory is often referred to as a bridge between behavioral learning theories and

cognitive learning theories.

Bandura (1971) claimed that most of the behaviors exhibited are learned
intentionally or unintentionally, through the influence of example. Navabi and
Bijandi (2012) stated that people observed in this theory are called models, and the

learning process is called modeling.

According to Bandura (1971), there are several reasons why the effects of modeling
are prominently embedded in human learning in everyday life. When errors are
costly, new forms of response can be developed by providing qualified models who
show how required actions should be performed. Moreover, some complex behaviors
can only be produced by the influence of models. For instance, it would be
impossible to teach linguistic skills to a child who has never had the opportunity to

hear speech before.

Navabi and Bijandi reported that (2012), previous studies confirmed that many
behaviors can be learned at least in part through modeling. Bandura (2006) stated
that students' ability to watch their parents' reading and the representations of math

problems are some examples that can be given in this regard.

Bandura et al. (1961) argued that aggression can be learned with models. Navabi and
Bijandi (2012) stated that many studies have found that children become more

aggressive when they observe aggressive patterns. Bandura’s famous experiment,
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known as the Bobo doll experiment, which demonstrated that similar behaviors are
learned by individuals who shape their own behavior after the models' actions
(Bandura et al., 1961). In Bandura's famous Bobo Baby experiment, when children
who observed aggressive behavior (for example, an adult hits Bobo Baby with a
hammer) were asked to play with toys, they induced more aggressive behavior than
children who observed nonaggressive behavior (Bandura et al., 1961). In studies on
young children's imitative aggression, exposure to aggressive models, live or in film,

consistently leads to high levels of aggressive behavior (Bandura, 1969).

Bandura stated that (1971), the social cognitive theory assumes that modeling effects
produce learning through their informative function and that observers gain symbolic
representation of modeled activities rather than stimulus-response associations.
Navabi and Bijandi (2012) stated that in this experiment, children received no
incentives to beat the baby and simply imitate the behavior they observed. Navabi
and Bijandi (2012) stated that Bandura named this phenomenon as observational
learning and explained the elements of effective observational learning as attention,
retention, reciprocation, and motivation. Bandura and Jeffery (1973) stated that
““Within this framework, acquisition of modeled patterns is primarily controlled by
attention and retention processes. Whereas the performance of observationally

learned responses is regulated by motor reproduction and incentive processes’’.

Attentional processes were described as cognitive abilities that ‘‘regulate sensory
registration of modeled actions” (Bandura & Jeffery, 1973, p. 122). Bandura (1971)
stated that if the basic features of the behavior of the model are not taken into
account or not noticed, not much can be learned through observation, therefore, one
of the component functions of learning by example is related to attention processes.
Bandura argued (1971) that, exposure to models alone will not make them
participate, they will surely choose the most relevant among many features, and even
accurately perceive the aspects they notice. According to Bandura (1971), although
models with interesting characteristics are sought, those with unpleasant features are
ignored. According to Navabi and Bijandi (2012), Bandura identified three basic
observational learning models in this process: a live model that includes a real

person performing a behavior, a verbal model that includes descriptions of a
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behavior, and a symbolic model that includes real or fictional characters displaying

behaviors in books, movies, television shows, or online media.

According to Bandura (1971), some forms of modeling are so rewarding that they
can hold the attention of people of all ages for a long time, and nowhere is this better
demonstrated than in televised modeling. Bandura et al. (1966) stated that the models
presented on television are effective in attracting attention and that viewers learn the
behavior depicted regardless of whether they are given additional incentives.

Retention processes were processes that took “transitory influences and converted to
enduring internal guides for memory representation” (Bandura & Jeffery, 1973, p.
122). Bandura (1971) stated that if a person has no memory of a model's behavior, he
or she is not much affected by observing it, and a second main function involved in

observational learning is the long-term retention of modeled activities.

Fryling et al. (2011) explained motor reproduction processes as processes that carry
component actions stored in memory into explicit actions similar to those of modeled
behaviors. According to Bandura (1971), the amount of observational learning a
person can exhibit behaviorally depends on whether they have acquired the
component skills. Bandura (1971) explained that once a person has the constituent
elements, they can combine them to produce new behavioral patterns, but if the

component response is missing, behavioral reproduction will be faulty.

Fryling et al. (2011) state that motivational processes determine whether behavior
will emerge as an overt action. According to Boeree (2006), unless you have the
motivation to imitate, that is, you have a reason to imitate, you will do nothing.
According to Boeree (2006), Bandura mentions the following set of motives: past
reinforcement, promising reinforcements (incentives) that we can imagine, and
indirect reinforcement, which refers to seeing and remembering the reinforced
pattern. When positive incentives are offered, observational learning takes action
immediately (Bandura, 1965b).

In the next part, the connection between these theories and the current study is
presented.
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2.1.3. The Connection Between Bandura’s and Bronfenbrenner’s Theories and

Preschool Teachers' Use of YouTube © in the Classroom

There are several connections between the current study and the Ecological Systems
Theory proposed by Bronfenbrenner (1979). When the four circles of the
microsystem, mesosystem, exosystem, and macrosystem are considered, different
elements such as family, teachers, peers, neighbors, and culture as well as the
interactions between these elements directly or indirectly affect the development of
the child (Bronfenbrenner, 1979). The first circle, the microsystem, directly affects
the child as a circle close to the child (Bronfenbrenner, 1979). The classroom and
teacher in the first circle, the microsystem, are related to this study. The teachers
used as samples in the current study are an element that directly affects children in
Bronfenbrenner's theory. Moreover, Bronfenbrenner conceptualized proximal
processes as drivers of development (Bronfenbrenner & Morris, 2006), and examples
of proximal processes include play and reading activities with the child, and
relationships between people and the objects they come into contact with
(Bronfenbrenner & Morris, 1998). The current study investigates preschool teachers'
use of YouTube videos in the classroom. Teachers' use of YouTube videos with
children in the classroom was considered a proximal process. These processes

constitute the theoretical framework of the current study.

The macrosystem includes the cultural values, belief systems, and lifestyles of the
society in which the child lives (Bronfenbrenner and Ceci, 1994). While the cultural
difference between societies was more evident when media such as newspapers,
radio, television, and the Internet were not widespread, today, with the development
of media, people can now see how people on the other side of the world live like
(Altun et al., 2011). This actually ensures that cultures are influenced by and
resemble each other (Altun et al., 2011). In this context, it can be said that through
social media, children can get to know other cultures other than the one they are in

and be influenced by these cultures.

There are several connections between this study and Bandura's social cognitive

theory. It is also important to emphasize that, according to this theory, children more
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often choose role models that have meaning for them, can stand as strong figures,
and have common characteristics with them, such as teachers (Bandura, 1977).
Children can learn their teachers' behaviors by observing and imitating them.
Drawing on Bandura's Social Learning Theory (1977), it can be concluded that if
teachers choose videos suitable for children, use them in their classrooms, and act as
role models, children are more likely to choose and watch similar videos. Besides,
Bandura's theory states that children can acquire behaviors through symbolic models.
In this context, it can be said that children can acquire a certain behavior by
observing and imitating the models in the videos that teachers use in the classroom
(Bandura, 1976).

Young children's exposure to aggressive models in film consistently leads to high
levels of aggressive behavior (Bandura, 1969). In this context, preschool children's
exposure to aggressive behavior in YouTube videos may lead to enacting these
behaviors. With Bandura's theory (1969), it can be said that the current study is
related to being exposed to videos containing aggressive behavior in children,
leading to aggressive behavior. For example, a child who watches violent films
receives the message that violence "works" even if it is to punish the bad people, and
adopts violent behavior through "observational learning.” (Ministry of National
Education, 2013).

As mentioned before, according to Bandura (1977), children more often choose role
models who can stand as powerful figures. In addition, according to the findings of
the research titled "Students' Perception of Violence" conducted by the Ministry of
National Education in 2008, 58.6% of the students stated that the primary source of
violence was "the desire to be strong like the movie heroes on television™ (Ministry
of National Education, 2008). In this context, it can be said that the characters in the
videos that teachers choose for children to watch are important. The current study
investigates the criteria that preschool teachers pay attention to when choosing

videos.

The degree of observational learning may be governed in part by incentive-related

clusters that exert selective control over the direction, intensity, and frequency of
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observational responses (Bandura et al., 1966). In this context, the frequency of
video use of the participants in the current study is important because the degree of
observational learning may increase as the frequency of participants' use of videos

increases.

2.2. Media Literacy

It has been revealed that children, who are vulnerable recipients of visual, audio, and
written media, need to be made aware of the media they consume, starting from
primary education, and so that they would be able to assess the media at hand and
reach a level of awareness that can enable them to decipher the language of the
media and take part in the communication phenomenon as an active individual

instead of being a passive receiver (MEB, 2006).

In one of his studies, Morley (2005) explains the effectiveness of today's audience as

follows:

"...it has been discovered that people in front of the TV set are active in every
way, reading dominant cultural forms critically, perceiving ideological
messages selectively and subversively. Recent audience research, as Evans
says, can be characterized by two basic assumptions: (a) The audience is
always active, (b) The content of the communication tool is always
polysemous or open to interpretation™ (Morley, 2005:98). In this context, it
can be inferred from the words of Morley (2005) that the audience has the
power to effectively interpret the message being presented through its own
filter. Social media can be defined as “forms of electronic communication” in
which users create online communities to share information, ideas, personal
messages, and other content (such as videos).” (Merriam-Webster, 2021).
Social media has become a medium used by many people and institutions
today (Carlsson, 2019). With the spread of social media in today's world, it
can be said that people can be exposed to different messages and therefore it
is important for the audience to filter media messages.

Media literacy has been defined as the ability to use, analyze, and evaluate media in
various ways (Aufderheide, 1997) and generally involves asking questions about
what media consumers watch, see, and read (Hobbs, 2001). Ofcom defined media
literacy as “the ability to access, understand, and create communications in a variety

of contexts” (Ofcom, 2006). Adams and Hamm (2001) defined media literacy as the
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ability to create personal meaning from the visual and verbal symbols we receive

every day through television, advertising, film, and digital media.

Media literacy includes not only accessing information sources but also
understanding and interpreting the sources (Bawden, 2001)There are four basic
dimensions of media literacy: access, analysis, evaluation, and formation. Access
involves accessing relevant resources; analysis involves examining media messages;
evaluation involves making judgments about the message based on personal
experiences; and creation involves creating new messages about the media’s message

(Livingstone, 2003; Thoman and Jolls, 2004).

Adams and Hamm (2001) stated that media literacy is more than challenging
students to decipher knowledge. They must be critical thinkers who can understand
and produce the media culture that revolves around them” (p. 33). “Critical
thinking” about the media is a central goal in media literacy (Buckingham, 1998).
Kurfiss (1988) defined critical thinking as what occurs when teachers ask problems
or questions as an "entry point" to a subject, using techniques that bring up topics for
discussion or evaluation rather than providing information with a lesson-centered
approach. Ediger (2001) claimed that critical thinking “creates the consumer wanting
to know whether the content is presented accurately, adequately researched, and
whether the intent is honest (p. 124).”. In a study conducted by Arke (2005) with the
participation of 34 students from Duquesne University, a test consisting of multiple
choice and open-ended questions regarding three different forms of media literacy
(television, radio, and printed sources) and the California Critical Thinking
Dispositions Scale were used. Arke (2005) stated that as a result of the research, it
has been determined that there is a significant relationship between media literacy
and critical thinking and that media literacy education is an important tool for

acquiring critical thinking skills.

According to many studies, the impact of media begins in childhood and appears
positive or negative in later life (RTUK, 2016). For this reason, it is important to
acquire media literacy skills from an early age, and parents and schools are two
important channels that can support the acquisition of media literacy skills at a young
age (RTUK, 2016). The fact that this skill is acquired by parents calls into question
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the existence of media awareness and the ability to analyze media culture in families
with various socio-economic conditions (education, income, age, etc.), and therefore,
the inclusion of media literacy into the education system paves the way for equal
opportunities for children in this regard (RTUK, 2016).

The earlier individuals learn and begin to perceive the difference between the
existing reality and the reality presented in the media, the more negative effects of
the media can be reduced (MEB, 2006). Therefore, it can be said that teachers need
to have media literacy awareness in order to raise media-literate individuals who can

think critically.

Media produces content in three basic groups such as news, entertainment, and
advertising; it presents such content through mediums like the radio, television,
computer, and the Internet; and informs, entertains, and promotes with this content
(Altun et al., 2018). Media can create positive and negative experiences (Altun et al.,
2018). Just as adequate sleep, balanced nutrition, and sports are necessary for a
healthy life, healthy media use is also necessary. It is necessary to act consciously,
selectively, and responsibly when using media. Using media healthily means being
aware of when, for how long, and for what purpose we use media and technology
(Altun et al., 2018). In this context, it can be said that when teachers use appropriate
videos for the right purposes, they can set an example for children in terms of
choosing the right content from media sources and using it for the right purposes.

2.3. The Use of Video in the Classroom

Cruse (2006) stated that using audiovisual materials in the classroom is nothing new.
The wide availability of videos makes them attractive for using them for educational
purposes (Jones and Cuthrell, 2011). The use of educational videos in classrooms has
increased steadily over the past 20 to 30 years, according to a series of studies
conducted by the Corporation for Public Broadcasting (1997). According to Winslett
(2014) the popularity of video in educational settings was established almost a
decade ago. Allison (2015) argued that 80 — 90% of educators regularly use videos in

the classroom. Many teachers use documentaries, TV shows, or fictional films as
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“enrichment” to enhance the coverage of subject areas (Weller & Burcham, 1990).
Teachers use videos in the classroom because these materials can help explore
cultural contexts, are easy to integrate into the curriculum, and provide flexibility in
materials and teaching techniques (Aiex, 1999). According to the research, videos
are not only widely used but are also seen as highly valuable as a more effective and
creative teaching tool (CPB, 1997).

Research supports the theory that viewing is an active process, "an ongoing and
interconnected process of monitoring and comprehending™ and can be "a cognitive
activity that develops with the child's development to promote learning” (Marshall,
2002, p. 7). Mayer (2001) states that, although it may seem passive, viewing can
involve the high cognitive activity necessary for active learning: “Well-designed
multimedia instructional messages can encourage active cognitive processes in
students even if they appear to be behaviorally inactive” (p. 19). Many studies
suggest that video, as an instructional resource, contributes to improving learning
directly or indirectly through increased student engagement (Berk, 2009; Tuong et
al., 2014; Chatti et al., 2014).

According to Gardner's theory of multiple intelligences, an individual has at least
eight distinct intelligences of varying strengths and preferences: linguistic, logical
mathematical, spatial, musical, bodily-kinesthetic, interpersonal, intrapersonal, and
naturalistic (Gardner, 2006). Gardner's theory claims that the way the subject is
conveyed will affect the individual's ability to learn and teachers should take all these
intelligences into consideration when planning instruction (Brualdi, 1996). While
traditional textbooks generally take a linguistic approach to learning, the multiple
modes of video can embrace a variety of approaches, such as aesthetic, logical, or
narrative, along with the linguistic approach, and can address the needs of a wider
range of students (CPB, 2004). Video is seen by teachers as particularly effective for

reaching visual learners and special groups (CPB, 1997).

Barron (1989) argues that video not only creates learning contexts that would
otherwise be inaccessible but can be re-watched in some cases to enable learning by

those with learning disabilities or at risk of poor school performance. Educational
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television and video improve students' comprehension and discussion skills, adapt
better to different learning styles, increase student motivation, and support teacher
effectiveness (CPB, 2004). Fisch (2005) summarizes research conducted since the
early 1970s as providing important basis for the educational effectiveness of Sesame
Street. Middle and high school students who watched Sesame Street and other
educational TV during preschool received higher grades and showed higher
academic self-esteem than their peers who did not watch educational television
(Anderson et al., 2001). “There is strong evidence that the simultaneous presentation
of pictures and speech improves learning (known as the multimedia effect)” (Mayer,

2002, p. 105).

Studies show that positive learning and affective outcomes increase significantly
when video is integrated into the rest of the course (CPB, 2004; Mares, 1996).
Effectively integrating video into classroom teaching involves preparations and
activities before, during, and after viewing (National Teacher Training Institute,
n.d.). According to Cruse (2006), teachers can prepare for video use by previewing
the content, setting purposes for viewing, and deciding which choices will best
support that purpose. The quality of the content and its appropriateness for the
purpose affect the effectiveness of its use (Derbel and Al-Mohammadi, 2015).

Children's education programs are a type of program prepared for educational
purposes by evaluating the needs of children (RTUK, 2014). Educational videos are
rich content that combines visual and verbal learning processes (Kiling et al., 2017).
By making the videos created by combining moving images with sound educational,
the usability of educational videos has been demonstrated, and educational videos
can be an effective learning material (Ata & Atik, 2017). Educational videos that
appeal to more senses can be effective in understanding and visualizing the subjects
more easily (Yildirrm & Ozmen, 2012). By providing a rich content environment,
educational videos are also effective in attracting students' interest in the subject and

increasing their motivation (Yildirrm & Ozmen, 2012).

RTUK (2014) defined cartoon and animated films are types of programs that animate

objects with single frame shots, using movement and line forms, and are mostly used
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to convey messages to child audiences. According to TDK (n.d.), a cartoon is a
cinema film consisting of consecutively drawn images that indicate the movements
of the characters on a subject. A music video is a video recording of a performance
of popular music (Merriam Webster, n.d.). RTUK defined (2014) documentary
programs as a type of program that takes its subject from real events and nature,
deals with the event in its own environment and flow or in selected places within the
arrangements established later, and presents the situation determined by certain

classifications based on science to the audience.

2.4. Social Media

With the development of technology and the invention of smartphones and internet-
connected devices, the use of social media has become popular among people all
over the world (Boyd and Ellison, 2007). Social media is a group of Internet-based
applications that enable the creation and sharing of user-generated content. (Kaplan
and Haenlein, 2010). The basis of social media is social interaction, which provides
participants with the opportunity to share ideas, thoughts, and information, where
time and place are not important (Carlsson, 2010).. Some features of social media is

given below (Zafarmand, 2010, p. 10):

Participation: Social media eliminates the distance between the audience, listener,
and media by encouraging people's participation.

Conversation: Since social media includes comments, it appears as a two-way
communication.

Openness: Most social media services are open to participation and encourage voting
and commenting.

Community: People who form communities in the social media environment
effectively establish relationships with each other.

Connectivity: Many forms of social media thrive because they are connected to other
websites and people.

Creating Content in the Media: Today, creating content in the media is not limited to
journalists and organizations; anyone with computer knowledge can publish and

share their thoughts, videos, and everything they produce.
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Creating a New Influencer Layer: Social media users are known as the new

influencer layer.

Erkul (2009) listed the requirements for an application to be considered as social
media as follows: having users independent of the publisher, user-generated content,

interaction between users, and no time and space limitations.

The factors that make social media powerful can be listed as having low cost, fast
access and up-to-date information, sincerity, introducing the target audience, making
measurement and evaluation easier, providing the opportunity for direct
communication, and the reliability of the information obtained through reference
(Bostanci, 2010). Thanks to the developing technology in recent years, the ability to
access social media environments through devices such as tablets and phones, as
well as computers, has enabled it to reach more users easily. The past decade has
witnessed the significant impact of social media technologies on educational
practices (Eysenbach, 2008; Yost and Fan, 2014). Kreutzer and Hinz (2010)
identified several types of social media platforms: microblogging sites (e.g., Twitter),
media sharing sites (e.g., YouTube), and social networking sites (e.g., Facebook).
Examples of social media tools used for educational purposes can be seen in
Facebook pages, Twitter accounts, Blogs and wikis created by schools or classrooms
and made available to closed user groups (e.g. Ranieri et al., 2012). Detailed content
about social media and education is presented under the title "Social Media and

Education".

2.4.1. Social Media and Education

It has been stated that social media can be considered a pedagogical tool, and the
possible benefits that these tools can provide in the educational context are listed as
follows (McLoughlin & Lee, 2008, p. 69):

Social support and connectivity:  Applications, such as Facebook, support
individuals in creating networks and also enable them to establish ties between these

networks.
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The discovery and sharing of collaborative knowledge: Sharing data with many
applications becomes quite easy. In this way, individuals with similar interests can

learn from each other.

Content creation: Individuals in social media environments play the role of

producers and consumers of information.

The aggregation of knowledge and information and content modification: The

content is taken and consumed according to the learner's wishes.

Faizi et al. (2013) stated that the rapid growth of social media due to technological
factors is extraordinary and that social media has become a part of the lives of
millions of people and has a great impact on every aspect of our lives. Considering
that the majority of its users are teachers and students, it seems that social media

affects the way of teaching and learning. (Faizi et al., 2013).

Research on social media in education shows that integrating social media into
learning and teaching environments can reveal new forms of inquiry,
communication, and collaboration or have positive cognitive, social, and emotional
effects (Gao et al., 2012; Greenhow and Robelia, 2009a; Pimmer et al., 2012).

There are some potential benefits of using social media in education. Firstly,
according to Faizi et al (2013), studies have shown that the successful execution of a
learning experience depends on many things. One of these is effective
communication between teachers and their students. According to Jones, V. F. &
Jones, L. (1981), if teachers are connected to their students, they are more likely to
help students learn quickly and at a high level. Faizi et al. (2013) argue that social
media can also improve communication both between students and teachers and
among students, and thanks to communication between students, students can use

social networks to talk to each other about upcoming assignments.

Secondly, Faizi et al. (2013) stated that social media tools are effective ways to

increase students' participation. Lottering's study (2020) concluded that student
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performance improved with the use of social media as a tool for student engagement.
A student who does not attend class may participate in structuring the learning
experience with their teacher and feel more comfortable sharing their ideas on

Facebook, YouTube, or similar platforms (Faizi et al., 2013).

According to Faizi et al. (2013), another benefit of social media is that it enables
collaboration. Collaboration within an online learning community refers to any
teaching method in which students work together in groups toward a common goal
(Mattessich et al., 2001).

2.4.2. Social Media Impact on Children

Media exposure has been discussed in terms of its impact on early childhood
development (Madigan et al., 2019; Tomopoulos, 2010). LeBlanc et al. (2017) stated
that screen time refers to the time spent doing behaviors such as watching TV and
using smartphones and tablets. The World Health Organization (WHQ) guidelines
recommend limiting screen time to no more than 1 hour per day for children (World
Health Organization, 2019). There are studies on the effects of excessive media
exposure on children's health (e.g.: Twenge & Campbell, 2018; Hancox et al, 2004).
These studies have shown that excessive screen time is not only associated with
poorer physical health and obesity in later life but also is associated with mental
health problems in children (Twenge & Campbell, 2018; Poulain et al., 2019).
Moreover, research shows that high media use in preschool children is linked to
behavioral problems and hyperactivity in the coming years (Poulain et al., 2019;
Christakis et al., 2004).

On the other hand, other studies have revealed links between young children’s media
use and developmental outcomes (Bittman et al., 2011; Rice et al., 1990).
Participating in various forms of social media is an activity that research has shown
benefits children by improving communication, social connection, and technical
skills (Ito et al., 2008).

2.4.3. Social Media and Early Childhood Education

High-quality preschool education has long-term educational, social and economic
benefits (Barnett, 2003). Preschool education needs to follow innovations and current
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information (Marklund, 2015). Therefore, it is important to use social media
platforms in education (Giilmez, 2019). The use of social media platforms in early
childhood education has benefits for teachers and children in both the planning and
evaluation processes of the learning-teaching process (Uyanik Aktulun and Elmas,
2019). On the other hand, as mentioned before, there are research results in the
literature showing that excessive screen viewing and exposure to inappropriate
content have some negative effects on children (e.g., Twenge & Campbell, 2018;
Poulain et al., 2019). In this context, it can be said that it is important for preschool

teachers to use social media in a way that is beneficial to children.

It is thought that when teachers use social media, the educational process will be
enriched and students’ creativity will be improved (Mentese, 2013). Possible benefits
of using social media for preschool teachers can be listed as being able to follow
experts, receiving material support and exchanging information, ensuring more
active participation of the family in the education process, and reporting problems
more easily. (Uyanik Aktulun and Elmas, 2019).

Early Childhood Education Program (2013) has a "developmental”, "spiral" and
"eclectic” structure that takes into account children's developmental characteristics,
interests and needs, and environmental conditions. It is also a program that
encourages the use of daily life experiences and immediate environmental
opportunities in the field of education, where the subjects are tools rather than goals
(Ministry of National Education, 2013). Thanks to the features of social media, it can
be used as a material that meets the needs of children. Besides, they can create
opportunities for children to engage in daily life experiences. For example, a child
who watches a cartoon about a day in the life of the characters in a cartoon can watch
the characters' daily activities such as waking up in the morning, having breakfast
with their family, brushing their teeth and going to school, and thus gain daily life
experiences. Besides, by watching how two friends solve a problem in class together
in a cartoon, they can get an idea about how to solve a similar problem when a

similar problem arises in their class.

Hadjipanayis et al. (2019) stated that social media use has become an integral part of

children's lives. In recent years, the use of social media is also increasing in early
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childhood education (Lu, 2022). Hadjipanayis et al. (2019) conveyed that social
media provides many benefits to children. A wide range of benefits have been
reported in children who regularly interact with social media, including increased
socialization, increased sense of emotional connection with peers, and improved
communication (Ito et al., 2018; Reich, 2010). Additionally, social media can have a
positive impact on children's education (Hadjipanayis, 2019). Research has shown
that quality educational media can enhance young children’s learning (e.g., Fisch and
Truglio, 2001; Jennings et al., 2009). In their study on Sesame Street, Anderson et
al. (2001) demonstrated how viewing quality educational television during the early
childhood years can lead to academic and social benefits. In recent years, social
media tools have been increasingly used in language and literacy teaching (e.g.,
Wang & Va’squez, 2012; Istifci and Dogan Ucar, 2021). Penuel et al. (2012), using
content from educational programs, investigated whether a curriculum supplement
organized as a series of teacher-led literacy activities could improve early literacy
outcomes for low-income preschoolers. 80 preschool teachers implemented a 10-
week media-rich early literacy intervention or a comparison condition using clips
from Sesame Street, Among the Lions, and SuperWhy! (Penuel et al.,2012). Media-
rich literacy support has been shown to have positive effects on children's ability to

recognize letters, letter sounds, and initial sounds of words (Penuel et al., 2012).

According to Yildirrm and Ozmen (2011); sharing videos to support lessons,
following educational videos and using video sharing sites will contribute greatly to
increasing the quality of education. There is an increase in the use of video sharing
platforms (Keskin and Sayikli, 2017; Kili¢ and Celik, 2014).

2.5. The YouTube © Video Platform

YouTube © is the most popular social media platform (Fyfield et al., 2021).
YouTube © provides opportunities to watch and share videos. Additionally, people
can make comments about the videos under them. YouTube © contains videos about
many subjects. In this way, many people can find the video they are looking for
through this platform. At the same time, thanks to this platform, everyone who is a
member of the platform can share the videos they have made in a way that allows
people living all over the world to watch them.
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YouTube © is the most popular video-sharing site in the world and the site is named
a "social phenomenon” (Long, 2008 cited by Mayora, 2009: 4). There are several
reasons for the popularity of this video-sharing site. Webb (2007) stated that
YouTube © has a feature that allows you to send videos to a mobile phone, allowing
easy access anywhere at anytime. According to Alon and Herath (2014), YouTube
©'s low cost, fast access, and potential to reach a global audience have allowed
educational, entertainment, marketing, and science-related videos to be uploaded to

the platform since 2005.

Recent research studies have reported that approximately 87% of YouTube © users
find YouTube © useful for how-to and learning content (Perrin and Anderson, 2018;
Smith et al. 2019). Educators have incorporated YouTube © videos as a dynamic
element of course instruction to enhance knowledge transfer and skill development
(Clifton and Mann, 2011; Copper and Semich, 2019).

Ofcom (2017) has stated that cartoons, animations, funny videos, music videos,
game narrations, and "how-to" videos from video genres are determined as the most
preferred videos by children aged 3-7. Although the YouTube © video platform has
become one of the most popular apps in the world for young children to interact with
(Marsh et al. 2019; Rideout, 2017), it has been little researched compared to other
forms of media (Khan, 2017).

2.5.1. YouTube © Videos

Cheng et al. (2008) stated that users can choose from one of the 12 categories when
uploading videos to YouTube ©, and stated that the distribution of these categories is
skewed. The most popular category is “Music” with approximately 22.9%; the
second i1s “Entertainment” with approximately 17.8%; and the third is “Comedy”
with approximately 12.1%. "Not available" refers to videos that are set as private and
"Removed" refers to videos that have been deleted by the uploader or a YouTube

moderator (due to violation of terms of use), but are still linked by other videos.

According to Wilson (2020), many television networks that focus on children's

programming, such as Nickelodeon and Cartoon Network, have their own channels
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on the YouTube © video platform where viewers can watch clips of their favorite
shows. The national channel TRT Cocuk offers content for preschool and school-age
children (TRT Cocuk, n.d.). The TRT Cocuk channel has a channel on YouTube ©.
According to the findings of Inan's (2021) thesis study, it was revealed that cartoons
were the most preferred media type by the participants. According to the responses,
Pepee, Kukuli, and Niloya stood out the most in the cartoon category, and these three
cartoon series are shown on the TRT Cocuk channel, Turkey's national television
channel (Inan, 2021). In their research, Arslan and Duman (2018) examined the
motor development objectives in the Early Childhood Education Program in
cartoons. As a result of the research in which 230 cartoons were watched, Pepee was
the cartoon that featured the most motor development area (Arslan & Duman, 2018).
In a study examining the cartoons broadcast on the TRT Cocuk channel, it was

revealed that cartoons mostly contain values and kindness (Akinci and Giiven, 2014).

As explained above, many television networks have their own channels on YouTube
© where people can watch their videos (Wilson, 2020), but these networks do not
make up the majority of children's content on YouTube ©. Wilson (2020) stated that
independent ‘“content creators” provide a video supply that tends to superimpose
many characters by using recognizable programs' characters in unauthorized ways

(such as Spiderman).

Wilson (2020) stated that many of the most popular videos for children are known as
"unboxing" videos, which are actually product placement ads. According to Wilson
(2020), for example, a video titled “20 Surprise Eggs, Kinder Surprise Cars 2
Thomas SpongeBob Disney Pixar” has over 900,000,000 views and in this video, a

pair of hands open a chocolate egg with a small toy inside.

2.6. The Videos on the YouTube © Video Platform and Early Childhood

Education

In this section, the research and their results in the literature on YouTube © and
Early Childhood Education are presented. The limited number of studies on this

subject reveals the importance of the current study in terms of literature.
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2.6.1. Potential Benefits of the Videos on the YouTube © Video Platform

Neumann and Herodotou (2020) claimed that videos can be used to support learning
and as an engaging springboard for classroom activities, inspire children's creativity,
and help them research and prepare projects on an interesting and exciting topic (for
example, building a volcano at a science activity). Constructive conversations with
children about what they watch on the YouTube © video platform can support the
development of 21st-century skills such as critical thinking in children, and adults
can share moral themes and make connections with the real world with their children

through these videos (Neumann & Herodotou, 2020).

Using YouTube © videos in education has many benefits such as attracting students'
attention, encouraging creativity, facilitating difficult-to-observe experiences, and
making learning fun (Alhudaydi, 2018). Thorpe (2006) argued that video increases
student and teacher performance and improves student-teacher interaction,
facilitating student achievement. According to Naigles and Mayeux (2001), although
it is not clear that social media can support their learning of more complex language
skills such as grammar, it can encourage children to understand and use new words.
Watching programs that promote language development by tagging, encouraging
repetition, and interacting with characters can nurture positive learning outcomes.
(Moussiades et al. 2019).

Szeto and Cheng (2014) examined pre-service teachers' use of YouTube © for
teaching purposes during their teaching practice and found that YouTube © was

perceived as useful for teaching in kindergarten.

Chtouki et al. (2012) stated that one of the advantages of YouTube © is that it is a
free web-based service that contains videos about concepts so that teachers can easily

search for a video about a particular concept and then share it with students.

In a study on preschool children's viewing of "Sesame Street" and their vocabulary
development, television viewing diaries were collected from two groups of children,
aged 3-5 and 5-7, for 2 years (Rice et al., 1990). The results show that the content
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and presentation formats of "Sesame Street” are well suited to preschool children's
vocabulary development, regardless of parental education, attitudes, and the child's
gender, and reveal the instructional uses of the video (Rice et al., 1990). Therefore, it
can be said that if appropriate content is selected, as in the Sesame Street example, it

can be beneficial to children's development.

There are other advantages of using video in education in the literature: improving
the understanding of the content and the academic performance of students (Fuller
and France, 2016); improving communication skills (Karami, 2019); and providing
motivation and learning (Yildirim, 2018). The other advantage of using video is the
possibility of students experiencing watching themselves and their peers on video
(Leung et al., 2019).

Zakarian’s (2013) thesis study investigates educators' use of social media in their
classrooms and examines the use of three social media sites (Facebook, Twitter and
YouTube) and the use of these technologies in education. The results of the study
show that educators are more likely to implement YouTube into course curricula
than Facebook and Twitter (Zakarian, 2013). The results also show that such use has
a positive relationship with student participation (Zakarian, 2013). Besides, the
findings reveal that educators recognize the educational benefits of incorporating
social media into their teaching (Zakarian, 2013).

YouTube is thought to provide three types of opportunities: the first is information
opportunity, concerned with searching for information and communicating to
improve one's subject knowledge; the second is demonstration, concerned with the
demonstration of information through the use of computers; third is open-ended
constructivist relevance related to constructivist ways in which interaction between
students provides a flexible student-directed study of information and subject content

(such as student-initiated discussions) (Szeto and Cheng, 2014).

2.6.2. The Risks and Limitations of Using YouTube © in the Classroom

Technology tools such as YouTube © cannot completely replace traditional teaching
methods (Debevec et al. 2006). Jia (2019) stated that while YouTube © provides
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many advantages as a teaching tool, there are some limitations and risks in the use of
this technology.

According to Jia (2019), the most important limitation of using YouTube © in
education is reliability or accuracy because YouTube © updates videos on YouTube
© without checking the content of the user.

As mentioned in the previous part, while there are many harmless and educational
videos on YouTube ©, there are also many videos that are inappropriate for children
(Papadamou et al., 2020). These contain inappropriate content, for instance those that
feature popular characters involved in the Elsagate controversy (Brandom, 2017).
Moreover, parodies of other videos pose a risk to children because these videos may

not be noticed by an ordinary viewer (Jones & Cuthrell, 2011).

Moreover, YouTube's design allows any user to upload videos, and this feature of
YouTube has led to a steady growth of freely available content of different levels of
quality (Shoufan & Mohamed, 2022). This situation is further complicated by
YouTube's popularity-driven search and recommendation system (Ciampaglia et al.,
2018). This feature in particular poses a problem for students who are increasingly
exposed to unverified and partially misleading content (Helming et al., 2021; Curran
et al., 2020).

The first years of life are crucial for critical brain development and lay the
foundation for healthy habits and socioemotional relationships (Ponti, 2017).
Excessive screen use has negative effects on various developmental areas (Reid
Chassiakos, 2016) and also causes behavioral problems in the preschool period,
which can continue as the child grows (Tamana, 2019). For example, while children
used to play outdoor games in environments that would help them develop friendship
and support their development, nowadays, with the introduction of technological
devices, children have less time to play outside and establish social relationships
(Arnas, 2005; Tuncer, 2000). Since the Early Childhood Education Program aims to
support children's development in many aspects, objectives and indicators related to

all development areas should be addressed in a balanced manner in education plans
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(Ministry of National Education, 2013). In this context, it can be said that teachers
who use YouTube videos in the classroom should allocate sufficient time for
different activities that will support children's development and should be careful not

to have too much screen time.

2.6.3. Potential Reasons to use the YouTube © Video Platform in the Early
Childhood

YouTube © offers opportunities to support students' learning process by enriching
the learning and teaching processes with video materials (Pollara and Zhu, 2011). In
this context, teachers can use YouTube © videos to support the learning process in

the classroom.

Jones and Cuthrell (2011) stated that teachers can find ideas for their lesson planning
on YouTube ©. YouTube © has videos of teachers presenting lessons that have
proven effective in their own classrooms (Jones & Cuthrell, 2011). According to
Jones and Cuthrell (2011), since the roots of YouTube © are based on social
networking and sharing, it is natural for teachers to publish innovative ideas for the
use of other teachers. These videos may include an animated video suitable for the
kindergarten curriculum, a video that teaches about current events using news media,
and even a social studies teacher rapping about history. Morever, the replayability of
video content and the easy accessibility of YouTube © allow teachers to expand their

understanding when it comes to lesson ideas as needed (Jones & Cuthrell, 2011).

Davidson et al. (2014) stated that the majority of what is written about technologies
in preschool contexts is about the acquisition of skills rather than children's
construction of meaning during the use of technologies. Davidson et al (2014)
conducted a study on how watching a YouTube © video is used by teachers and
children to create shared understandings about the video. Producing shared
understandings means that watching videos is an interactive activity (Davidson et al.,
2014). This study by Davidson et al (2014), which focused on a conversational
analysis of conversation and interaction during video viewing, illustrates some of the
ways in which individual accounts of events are produced for others and then

validated as shared understanding. In the context of this study, it can be said that
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teachers can use YouTube © in the classroom to create shared understandings with
children.

Brillante and Mankiw (2015) stated that understanding geography is important for
people and that geography is often taught within the scope of social studies because
it has a very important role in developing children's awareness of the relationships
between people and the environment. Lewis and Park (2017) also supported this by
conveying that YouTube © videos are effective tools for teaching geography. In this
regard, YouTube © videos can be used in early childhood education for geography

teaching.

In education, YouTube can be used to display subject content, encourage students to
seek information for projects, and inspire innovative teaching methods (Agazio and
Buckley 2009). Duffy (2008) argues that YouTube is in demand for critical
evaluation, supporting collaborative and creative learning. Looking at these studies,
it can be seen that YouTube is used for different purposes. Teachers around the
world are using YouTube movies for different purposes (Tamim, 2013). The study
conducted by Tamim (2013) is a preliminary research on teachers' opinions on the
advantages and current applications of YouTube in the classroom. The analysis of
data collected through an open-ended survey from forty-five teachers shows that the
perceived advantages include supporting the learning process, increasing interest and
efficiency, and enriching the content. Additionally, the findings revealed that the
majority of participants used videos for presentation purposes in teacher-led

classrooms.

There are also studies conducted with families regarding the use of videos with
children. Preliminary research has revealed that the YouTube © video platform is a
well-known platform used for different reasons such as educating, engaging, or
entertaining children (Elias and Sulkin, 2017; Ofcom, 2017; Marsh et al., 2015;
Yadav et al., 2018). According to Elias and Sulkin (2017), it has been determined
that online video platforms (such as YouTube ©) are used for various purposes such
as calming children, entertaining or educating children, and providing something to
watch at mealtimes. Teachers' reasons for using videos in the classroom may be

similar to the parents' reasons for using videos in these studies.
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The study conducted by Elias and Sulkin (2017) aimed to identify the profile of
toddler online audiences based on child, parent, and family-related characteristics
and find predictors that could explain higher online exposure. The study, whose data
were collected through a survey of 289 parents of young children aged 18 to 36
months in Israel, finds that online monitoring has become normative behavior among
toddlers and it shows how online monitoring integrates platforms into the basic daily

routines of parents of young children to meet a wide range of childrearing needs.

Yadav et al. (2018) examined the interaction of 55 children watching YouTube
videos between the ages of 6 and 24 months. This study recorded children’s ability to
interact with touch screens and identify people in videos and observed which videos
attracted them the most. According to Yadav et al. (2018), children became
interested in music at 6 months and watching videos at 12 months. Children
preferred to watch videos showing artists' dance performances accompanied by
music and toys and balloons (Yadav et al., 2018). Children up to two years old can
be entertained by showing YouTube clips on their smartphones, but they do not learn
anything from the videos (Yadav et al., 2018). As a result of this research, it can be
said that some videos on YouTube attract the attention of children and entertain
them, and in line with the results of this research, it can be inferred that they can be

used by teachers to attract children's attention and to entertain them.

2.6.4. Practical Strategies for Using the YouTube © Video Platform

Neumann (2015) argued that strict screen time guidelines with a "one size fits all"
approach should be reassessed, considering the individual needs and backgrounds of
children. Sweetser et al. (2014) state that there needs to be a more comprehensive
measurement to assess various aspects of screen time. In this context, by revealing
preschool teachers’ YouTube use in the classroom, various aspects of the time

preschool children spend in front of the screen can be observed.

Davidson et al. (2014) explained that teacher and children interaction concerning the
videos watched together can lead to the development of shared understandings.

Davidson et al. (2014) explained that a study examining how watching a video from
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the YouTube © video platform used by a teacher and children to build shared
understandings about the topic revealed that the analysis of the conversations held
between the teacher and children provides insight into learning potentially delivered
through conversations that build shared understandings about the video. According
to Davidson et al. (2014), the importance of multimodal sources for interaction was
evident in the forms of gestures, looks, and facial expressions that children and

adults use to generate shared understandings of the YouTube © video they watch.

Neumann and Herodotou (2020) stated that families can interact with the videos they
watch with their children by performing the physical movements and actions shown
in the videos. A similar interaction can be seen between teachers and children.
Teachers can interact with children in their classrooms through YouTube videos they

use in the classroom.

Neumann (2020) recommends that adults act as consistent and positive role models
and set rules and goals around YouTube © screen time by choosing quality YouTube
© videos. Thus, while children can benefit from YouTube efficiently, they can also

be protected from its harmful aspects.

According to Neumann and Herodotou (2020), talking with children about what they
are doing on their screens can support the development of language skills, and this
conversational approach can be achieved by using the 5Ws (Who, What, Where,
Why, and When). Neumann and Herodotou (2020) explained 5W as follows. Who
means that it is recommended that children watch videos with someone (adults,
peers); what means that the videos children watch should be appropriate for the
children; where means that videos should not be watched in an isolated place; why
means that it is appropriate to ensure that children have a meaningful experience
while watching a video; and when means that it is appropriate to ensure that children
have a meaningful experience and that it is appropriate for children to watch videos

for 15-20 minutes.

As mentioned above, Neumann and Hederadue (2020) suggested that what children
watch, that is, the video they watch, should be appropriate. Below, information is

presented on choosing the right video from YouTube.
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2.6.4.1. Selecting the Right Video

According to Jones and Cuthrell (2011), given the wide-open reach of most social
networking sites, it is important to critically select appropriate materials with
educational value when deciding to use YouTube © videos in the classroom.
YouTube © is a treasure trove of videos and materials that have the ability to
enhance learning by stimulating multiple senses and anchoring material in students'
prior knowledge, but YouTube © is also a vast wasteland full of garbage and social

parodies that add nothing to the learning process (Jones & Cuthrell, 2011).

Papadamou et al. (2020) stated that there are harmless and educational videos on
hundreds of channels aimed at young children on YouTube ©, but inappropriate
content targeting children is also significantly common. Considering the risk of early
childhood development and the increase in young children's consumption of
YouTube © media, inappropriate content is a worrying problem (Papadamou et al.,
2020). Although there are harmless and educational videos on YouTube ©, studies
on this subject have stated that there is inappropriate content (Subedar and Yates,
2017; Maheshwari, 2017). An important example of this is the Elsagate controversy,
where users uploaded videos featuring disturbing content along with popular cartoon
characters such as Spider-Man (Brandom, 2017). In this context, it is important to
choose the right videos and content to prevent young children from being exposed to
inappropriate content.

Another important situation on YouTube © is the existence of videos and original-
looking parodies of the same videos, and parodies are extremely inappropriate for
children (Jones & Cuthrell, 2011). Additionally, because parodies are modeled so
closely to the original cartoon shorts, an ordinary viewer will not be able to tell the
difference. For instance, a YouTube © search for School House Rock (ABC, 2008)
videos will likely reveal both the original animations and the parodies (Jones &
Cuthrell, 2011).

According to Neumann and Herodotou (2020), deeper and more differentiated

analyzes should be conducted on what a child watches on YouTube (e.g., nursery
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rhymes, unboxing videos, science lessons) and how what they watch is related to

learning.

Neumann and Herodotou (2020) claimed that there was not enough research to
evaluate the quality of the videos on the YouTube © video platform for children, so
they developed a set of design principles that inform the production of a rubric.
Neumann and Herodotou (2020) stated that the assessment rubric they developed has
the potential to be used by teachers to assess the quality of videos for early learning.
According to Neumann and Herodotou (2020), these are the key factors in this rubric

to consider when selecting YouTube © videos:

Age appropriateness

Content quality

Video design features

Learning outcomes

Figure 1. Key Factors to Consider When Selecting Videos from the YouTube ©
Video Platform for Children

Adapted from Neumann, M. M., & Herodotou, C. (2020)

Neumann and Herodotou (2020) explained the key factors as follows. Age
appropriateness refers to whether or not the video is appropriate for the age and
needs of the children watching it, and that the actors on the screen have positive
behaviors. Content quality means that the content of the video is in a way that
encourages children to engage in positive activities and that the video has content
that the child can understand. Video design features is concerned with whether or not
the words and images in the video are engaging and is matched with appropriate
sound. Learning outcomes refers to whether or not the video supports learning in one

or more developmental areas (See Figure 1).
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Papadamou et al. (2020) stated that to distinguish between the videos on the
YouTube © video platform, age-related general ratings are used to classify videos as
appropriate or inappropriate for children. According to Papadamou et al. (2020),
these ratings include the following Suitable for children, categorized under the
general audience classification, means that the content is suitable for children aged 1
to 5 and is appropriate to the interests of young children. Disturbing, categorized
under the adult audience classification, means that the content of the video is not
suitable for children under the age of 15 and contains inappropriate elements.
Restricted, categorized under the restricted audience classification, means that is not
suitable for children under 17.

According to Neumann and Herodotou (2020), although YouTube © requires
creators to notify the platform about whether their videos are made for children or
not, the YouTube © video platform's guidelines for determining whether a video is
intended for children are general and can be interpreted differently. The guidelines
convey that content should be educational, the video should include characters and
toys, the language should be suitable for children and the video should present
activities for children such as play-acting, and songs. However, a video may not be
suitable for children even though it provides all these features, for example, if the
video encourages bullying. Research reveals that certain design principles used in the
creation of videos for children can affect learning and educational outcomes (lzci et
al. 2019; Veblen et al. 2018).

Harris (2010) warned educators when choosing media materials to be used in the
classroom and said that educators should critically examine the internet material in
terms of credibility, accuracy, reasonableness, and support. The credibility of the
video is supported by precise information about the creator of the video and the
source of the video, the accuracy of the information should be questioned. Harris
(2010) also identified the reasonableness of Web resources, which refers to the
objectivity and moderation of the work, for example, videos containing general
statements should be avoided. Finally, Harris (2010) stated that educators should be
aware of the supporting materials behind any Web resource, that is, videos supported

by documentation are more appropriate than videos without appropriate resources.

48



According to Harris (2010), all of these factors should be taken into account when

choosing YouTube © videos to be used in class.

2.6.5. Concerns Regarding the Use of the YouTube © Video Platform in the

Classroom

Izci et al. (2019) stated that when children's YouTube © video platform use is
considered, researchers have different concerns such as the platform's algorithm,
finding quality content, advertising, commodification of childhood, and protection of
children's rights. One concern, according to Lafrance (2017), is that children like to
watch the same videos over and over again, and the YouTube © video platform's
algorithm recommends videos to children that are similar to what they've watched

before.

Papadamou et al. (2020) stated that hundreds of child-directed channels on the
YouTube © video platform contain well-crafted and educational videos that are not
offensive, but inappropriate content targeted at children is also common. Considering
YouTube © algorithmic recommendation system, this situation unfortunately means
that the platform would recommend more inappropriate content. Papadamou et al.
(2020) refer to this new class of content as "disturbing”, borrowing terminology from

early press articles on the subject.

For instance, Papadamou et al. (2020) point to uploaded videos featuring popular
child characters (Spiderman, Frozen movie characters etc.) with mildly violent and
sexually offensive content. According to Neumann and Herodotou (2020), children
were asked questions about watching the YouTube © video platform in phone
interviews and it was found that while older children can understand and avoid
inappropriate content, it is important for younger children to receive adult support in
improving their digital literacy. Considering the results of this research, it can be said
that it is beneficial to keep inappropriate content away from younger children, as

children cannot notice inappropriate content on their own in early childhood.

The other concern about the YouTube © video platform is in relation to the ads in

the videos. Unboxing videos include reviews by other children or adults on a range
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of objects in a box (Craig & Cunningham, 2017). According to Marsh (2015),
unboxing videos attract the attention of young children because children love the
element of mystery or surprise. lzci et al. (2019) stated that the popularity of
unboxing videos is a bit of a concern because viewing young children as consumers
of digital content contributes to the commodification of childhood. According to lzci
et al. (2019), YouTube © channels with unboxing videos or product reviews may
provide free entertainment for young children, although the quality or educational

content of these videos is somewhat questionable.

Some research has been done on advertisements found in videos on the YouTube ©
video platform. Jorda (2016) reported that 37.5 percent of advertisements in
children's videos are not suitable for children because videos contain physical or
moral hazards. Tan et al. (2018) stated that food and beverage advertisements (more
than half of them are about unhealthy foods) target children. According to Steinberg
(2008), this product placement ads model is often criticized for being deceptive.
According to Ortiz (2016) young children do not have the cognitive capacity to know

how they are targeted.

According to Liu et al. (2022), many channels for children are trending on YouTube
and there are many educational and meaningful videos on these channels. Blippi, one
of these trending channels with more than 15 million subscribers, teaches children
numbers, colors, and crafts. (Liu et al., 2022). However, videos on these channels
targeting young children can be viewed with inappropriate advertisements containing
content such as violence (Statista, 2021). These inappropriate advertisements have
raised serious concerns about the mental and physical health of young children
(Kunkel et al., 2004).

2.7. Related Studies on YouTube © Use in the Classroom

There are various studies in the literature regarding the use of YouTube in the
classroom (For example Fleck et al., 2014; Watkins & Wilkins, 2011; Wlison, 2015;
Roodt & Peier, 2013). There are also studies examining the use of YouTube by

preschool teachers (For example Inan, 2021; Cicek and Sahin, 2022; Szeto et al.,
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2016; Szeto and Cheng, 2014; Pattier, 2021). In their study, Szeto et al. (2016) aimed
to gain a more detailed understanding of teachers' pedagogy by discovering their
preferred social media as teaching tools for their teaching practices. According to
Szeto et al. (2016), this study aimed to reveal how often teachers use social media as
a pedagogical tool in their teaching practices, which social media they prefer to use,
and what teachers' teaching strategies are for integrating the media to formulate
teachers' pedagogies. In this study, in which Szeto et al. (2016) used multiple
qualitative methods, it was found that the majority of the participants use social
media with a high frequency, and according to the preferences of the participants, the
YouTube © video platform is the most popular tool, as a response to the first
research question. In response to the second research question, it was found that
participants using direct instruction pedagogy integrated social media with
information seeking and topic sharing; those using constructivist teaching pedagogy
integrated social media with information seeking, content sharing, and content
creation; and participants using instructional pedagogy integrated social media with
information seeking, topic sharing, content creation, and social engagement. Szeto et
al. (2016) stated that as a result of their study, it was seen that most of the
participants had a direct instruction pedagogy. Confrey (1990) identified the three
main elements of direct instruction as the goals aiming to achieve short-term results,
the teachers directing the lesson according to the plans and routines they have, and
the teachers being the only determinant of whether the understanding is achieved at
the appropriate level. Considering these 3 elements, it can be said that the teacher is

the authority in the classroom in lessons based on direct instruction pedagogy.

Existing studies on YouTube are mostly on teachers' use of YouTube in education
(For example, Szeto and Cheng, 2014; Ali et al., 2022). A study was conducted on
the YouTube © video platform usage by preschool teachers in Hong Kong. In Szeto
and Cheng's (2014) study, the research questions were about how often teacher
candidates use YouTube in their teaching practices, what are the perceived
opportunities and limitations of YouTube in teaching, and what is the scope of using
YouTube for teaching and learning purposes in the classroom. According to Szeto
and Cheng (2014), multiple data sources in this research were collected at a teacher

education institution in Hong Kong, including interviews, observation of classroom
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sessions, a questionnaire, and related materials. Szeto and Cheng (2014) stated that
their research results revealed that YouTube © is useful for kindergarten-level
teaching. The results obtained from the collected data were analyzed by dividing
them into categories. According to the results of the study conducted by Szeto and
Cheng (2015), YouTube © was the most popular independent social media among
the teachers participating in the study and was also used in conjunction with other

social media and Internet-based tools.

Ali et al. (2022) claimed that their study aimed to find answers regarding the use of
the YouTube © video platform regarding the type of content chosen by teachers
when using the platform, and the types of activities that require them to use the
channel for teaching and learning purposes. Ali et al. (2022) stated that they were
trying to find out how preschool teachers use YouTube © to combine teaching and
learning, how they use YouTube © educational songs when they teach their younger
students, how they use YouTube © to play teacher-made songs, and what the reasons
were for teachers not using YouTube ©. Ali et al. (2022) stated that the findings of
this study show that YouTube © is used by participating teachers to reinforce
teaching and learning, teach educational songs, and improvise teacher-made songs.
The research of Ali et al. (2022) focused on whether or not teachers could find what
they were looking for on the internet and in course-related resources while using the
YouTube © video platform. This study, unlike the research above, focused on the
use and non-use of YouTube © by early childhood teachers working in Tiirkiye and
to what extent they use it. Another research on the YouTube © video platform and
early childhood education in the literature is about learning English vocabulary from
YouTube © videos for young learners. Hariyono (2020) explained that the findings
of this research are considered in two categories: Students' reactions to classroom
activities and teacher instructions, and student participation in the video use from
YouTube ©. According to Hariyono (2020), most of the young students in the
English course were engaged during the implementation of the video from YouTube

© with the intent of teaching vocabulary.

Although the YouTube © video platform is widely used and there are many studies

on YouTube ©, there is not enough research in the field on the relation between early
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childhood education and YouTube © to the researcher’s knowledge. Some research
can be found on social media and early childhood education. Although these studies
did not specifically examine YouTube ©, some studies have also included this

platform.

Pattier (2021) conducted research that aims to understand the use of video in today's
education from the perspective of teachers and to determine the factors that affect its
application in the classroom environment. In a survey with teachers, Pattier (2021)
examined topics such as the number of videos they used, the selection criteria, the
content types of the videos, the tool that recommends these videos, and the most used
platforms. According to the results based on the data in the survey, 9 out of 10

participants in this research use videos in their classroom.

In Pattier’s (2021) research, different participants were included in the stages from
kindergarten to university teachers. According to the research results, there is a
polarity in the answers of kindergarten teachers. At this stage, the usage of more than
15 videos per week and, on the other extreme, not using videos at all, were
emphasized at the highest rates. According to Pattier (2021), this result implies two
types of teachers working at the kindergarten stage: teachers who use videos as a
primary source for their lessons through content such as songs, and teachers who are

reluctant.

According to the result of the research conducted by Pattier (2021), there are 3-4
criteria for each teacher's video selection. The most emphasized criterion by the
participants as the criteria for selecting videos was motivation. The least emphasized
criterion was authorship. Pattier (2021) claimed that it can be concluded that teachers
choose videos from the YouTube © video platform search engine, not from specific
YouTube © channels. According to Pattier (2021), this study shows that YouTube ©
is the platform that teachers use most often to search for and implement videos in

their lessons.

In this research, we can conclude that the process of applying educational videos in

the teaching-learning process is considered effective from the teachers' point of view,
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and nine out of 10 teachers surveyed use them in the classroom (Pattier, 2021).
Another finding of this research underlines that song videos are popular among the
kindergarten teachers who participated in the research. In Pattier's (2021) study,
where data was collected through a survey, it was determined that 70.3% of the most
used video content during the kindergarten education phase was songs, 10.4% was
explanatory videos, and 7.7% was cartoons.

Neumann and Herodotou (2020) argued that instead of focusing on the time the child
spends in front of a screen, an analysis should be conducted that focuses on what
device the child is using, what they watch on the YouTube © video platform (e.g.
nursery rhymes, unboxing videos) and how what they are viewing is related to

learning.

One other research is about determining the audio-visual media product preferences
of early childhood teachers. Cigek and Sahin (2022) explained that the study aims to
understand the general use of children's media in early childhood education settings,
with basic questions about how audiovisual media products are used in early
childhood classrooms in Tiirkiye. In this study, Cigek and Sahin (2022) stated that
the data on early childhood educators' screen mediation strategies and teacher
preferences in choosing media content that children would watch in the classroom is
collected by using a 20-item questionnaire. According to Cigek and Sahin (2022), the
results of the study revealed that many children in preschool education environments
are exposed to screen media during school hours, and while this practice is primarily
carried out for educational purposes, it is generally limited to less than 30 minutes in
a day. Cigek and Sahin (2022) stated that the study showed that teachers mostly
choose to use screen media in the classroom, taking into account the criteria of
appropriateness for age and development, the educational value of the content, and

the attractiveness and other formal characteristics.

Inan's (2021) thesis study investigated to what extent screen media was used in early
childhood education and to what extent early childhood educators mediate screen
media in their classrooms. Inan (2021) stated that while there are many studies in the

literature about children's screen viewing time at home, information on the use of
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screen media in educational environments is relatively limited, and Inan stated that
the research she conducted provides some important information that will contribute
to the literature on the relevant subject. In Inan's study (2021), data was collected
through a survey with 639 teachers to find answers to the research questions.
According to the results of this research, the majority of teachers stated that they use
screen media and the environment in which teachers use screen media the most was
determined to be the classroom (Inan, 2021). As a result of Inan's study (2021), it
was revealed that most of the participants commonly used music clips, cartoons and
educational videos, respectively. In this research, the most watched media product
names are also presented. As a result of Inan's (2021) study, it is seen that the most
popular alboum among the music videos is Onur Erol - Karamela Sepeti album
(8.05%, n=86), and Pepee cartoons (%7.12, n=76), Sevimli Dostlar music video clips
(3.28%, n=35), Adisebaba fairy tale videos (3.09%, n=35) and documentaries about
animals (3.09%, n=35), respectively, are the common media products that educators
choose for children to watch on screen. Among cartoons, after Pepee, Kukuli (2.8%,
n=30) and Niloya (2.72%, n=29) are common (Inan, 2021). Among animated films,
the Ice According to Inan (2021), Ice Age series (2.34%, n=25) and the Frozen series
(2.53%, n=27) were chosen at a higher rate compared to other films.

When the literature is examined in detail, it has been seen that there is not enough
research on the YouTube © video platform and Early Childhood Education and the
use of YouTube © in early childhood education. In the literature, YouTube © has
been discussed as a subcategory pertaining to social media. This has limited any kind
of a detailed analysis of YouTube ©. Adequate studies on preschool teachers’
YouTube © video selections have not been found by the researcher. There are a few
studies that have been located, but the preference of the questionnaire as the data
collection method in the research prevented a more detailed research result from
being obtained. For these reasons, a special study of early childhood teachers'
selection and use of YouTube © videos in the classroom would fill the gap in this

area.

In summary, there are many studies in the existing literature on the use of social

media in education. There are many studies in the literature on the use of social
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media platforms in the school or classroom in the education of children or adults.
Although the target audience of some of these studies is children, the subject of the
studies is not aimed at a specific social media platform. The current study focuses on
the YouTube platform and thus it is hoped that it will contribute to the literature.
There are few studies in the literature focusing on the use of YouTube in education
for preschool children. These studies show that YouTube is widely used by teachers.
However, these studies do not cover uses of YouTube outside of education in schools
or classrooms. In the current research, preschool teachers' use of YouTube is
investigated.
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CHAPTER 3

METHOD

In this part, the methodology of the study will be presented. There will be six sub-
titles. These sub-titles are; the research questions, the design of the study, the
participants, the pilot study, instrumentation and data collection, the data analysis,

and the trustworthiness of the study.

3.1. The Design of the Study

In this part of the method chapter, the design of the study will be described, and the

reasons why qualitative research is chosen will be explained in detail.

Human beings are complex creatures. According to Merriam and Grenier (2019), it
was thought that it would be more appropriate to explain the human being with a
holistic approach, considering the ever-changing emotional, thought, and mental
structure and the complexity of their response to their dynamic relationships in the
social field. Qualitative research is, “the systematic collection, organization, and
interpretation of textual material derived from talk or conversation. It is used in the
exploration of meanings of social phenomena as experienced by individuals
themselves, in their natural context” (Malterud, 2001, p. 483). Qualitative research,
broadly defined, means “any kind of research that produces findings that are not
reached by statistical procedures or other quantification tools” (Strauss and Corbin,
1990). Some scholars define qualitative research as “a natural research process that
requires an in-depth understanding of social phenomena.” (Ahmad et al., 2019).
Storey (2007) states that qualitative research aims to discover people's subjective
perspectives on events.Looking at these explanations, qualitative research can be
used to explore human emotions, thoughts, and choices in more detail. This study

aimed to find out, in the participants' own words, to what extent teachers use
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YouTube © in the classroom, for what purposes, the criteria they consider when
choosing videos to use, and the reasons for not using videos. Therefore, the
qualitative study was chosen to provide a deeper understanding of teachers' use of
YouTube © in the classroom, which is difficult to obtain from a closed

questionnaire.

According to Yildirim and Simsek (2005), qualitative research is research in which
qualitative data collection techniques such as unstructured observation, unstructured
interview, and document review are used, and a qualitative process is followed to
reveal facts and events in their natural environment in a realistic and holistic way.
This makes the world more observable and noticeable (Creswell, 2007). According
to Bogdan and Biklen (1997), they tend to collect their data by constantly
communicating with people in environments where subjects normally spend time in
classrooms, cafeterias, teacher lounges, dormitories, and street corners, and the best-
known representatives of qualitative research studies are those who use in-depth
interview techniques. For these reasons, semi-structured interview was chosen as the

data collection tool in the current study.

Data collection in phenomenological studies mostly consists of in-depth interviews
with participants (Creswell, 2013). The researcher conducted a qualitative
phenomenological study to examine preschool teachers' use of YouTube © in the
classroom. A phenomenological study describes participants' feelings about their
involvement with and practices of a phenomenon or concept. (Creswell, 2007). The
best type of study to obtain participants' participation, perspectives, thoughts, and
experiences regarding a concept is a phenomenological study (Gay et al., 2009). In
the current study, phenomenological research was chosen because it was aimed to
determine preschool teachers' use of YouTube © in the classroom. In this study,
applying the phenomenological approach has allowed the researcher to understand
early childhood teachers' “lived experiences” of YouTube © use in the classroom

from their perspectives (Moustakas, 1994).

The aim of this type of research is to become deeply involved in the data and thus the
phenomenon (Armour et al., 2009). According to Creswell (2013), one of the
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features of the phenomenological study is that this phenomenon is investigated with
a group that has all experienced this phenomenon, and thus a heterogeneous group
that can vary from 3 - 4 people to 10-15 people is defined (Creswell, 2013).
According to Connely (2010) although this phenomenon is being studied in fewer
people, it is being studied in more depth than is possible in a survey or other type of
research. Data collection in phenomenological studies mostly consists of in-depth
interviews with participants (Creswell, 2013). Polkinghorne (1989) recommends that
researchers interview 5 to 25 people who have experienced this phenomenon. On the
other hand, according to Eberle (2014), in a phenomenological study, an exact
number of participants is not specified and the sampling process should be continued
until various aspects of the phenomenon under study are explored. Accordingly, in
the current study, the interviews reached saturation when no new information was
received. When no new information was received, the interviews were terminated.
Thus, data was collected through 19 interviews, each lasting an average of 10-15

minutes.

Van Manen (1990) talks about recorded conversations, formally written responses,
and vicarious experiences in drama, film, poetry, and novels. Face-to-face semi-
structured interviews were conducted with 19 preschool teachers working in central
schools in Nevsehir. The interviews were recorded with a voice recorder and then

transcribed by the researcher.

In line with the design, the present study had four objectives: (1) examining to what
extent early childhood teachers utilize the YouTube © video platform in the
classrooms (e.g., YouTube © channels most used by teachers, the type of YouTube
© videos most commonly used by teachers, and teaching techniques most used by
teachers when viewing YouTube © videos); (2) examining the main aims of early
childhood teachers who utilize YouTube © videos in the classrooms, (3) examining
the criteria early childhood teachers consider while choosing the YouTube © videos
they use in the classrooms, and (4) examining the reasons for not using YouTube ©

videos in the classrooms among early childhood teachers.

In line with these objectives, this study seeks to answer the following research

questions:
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1. To what extent do early childhood teachers utilize the YouTube © video
platform in the classrooms?

a) Which YouTube © channels do early childhood teachers mostly use
in the classrooms?

b) What type of YouTube © videos (Video Tutorials/ How to videos,
Educational Videos, Challenge Videos, Unboxing Videos, Rhyme
Genre Videos, Animation Videos, Music Videos, Cartoons, etc.) do
early childhood teachers mostly use in the classrooms?

c) What strategies/teaching techniques do early childhood teachers use
when viewing YouTube © videos in the classroom? (Direct
instruction, active teaching strategies, question-answer method, etc.)
Why?

2. What are the main aims of the early childhood teachers who utilize YouTube
© videos in the classrooms? (Preparation for the lesson, for fun, to motivate
children, etc.)

3. What criteria do early childhood teachers consider while choosing the
YouTube © videos they use in the classrooms?

4. What are the reasons for not using YouTube © videos in the classrooms

among early childhood teachers?

3.2. Data Collection Instrument

3.2.1 Interview Protocol

In order to collect detailed data from the participants, the researcher used semi-
structured interviews that aimed to reveal the teachers’ YouTube © use in the

classroom in sufficient detail.

An interview protocol (see Appendix C) was created by the researcher. During the
preparation of the questions, attention was paid to ensure that the questions were in
accordance with ethical principles and were easily understood. The protocol was
created by the researcher, in the light of the relevant literature, by taking the opinions

of 5 academicians and 5 early childhood teachers.
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In the current study, the researcher first conducted a literature review and created a
first interview protocol in line with the relevant literature. A table containing the
studies examined by the researcher while creating the interview protocol used in the

current study is presented below (see table 1).

Table 1. Conceptual Framework of the Semi-Structured Interview Protocol

Item Conceptual Authors
Questions
Teachers' use of YouTube in  Whether? Inan, 2021

the classroom/ Whether or
not they use YouTube

The reason for not using Why? Ali et al., 2022

YouTube

Frequency of using videos How often? Hwang & llari, 2019, Inan,
2021

Video type What? Inan, 2021

Channels What? Pattier, 2021; Inan, 2021

Teaching technique / Which? Pattier, 2021

strategies

Main aims to use YouTube  Why? Inan, 2021

Whether or not pre-review Whether? Inan, 2021

Selection criteria Why? Hwang & llari, 2019; Neumann

& Herodotou, 2020, Pattier,
2021, Inan, 2021

In Inan's (2021) thesis study, it was questioned which media products children watch
most in preschool education institutions and how often. Teachers' skills in mediating

media were investigated with questions such as the criteria taken into consideration
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when choosing the product to be shown, the purposes of showing it, whether a
preview was made, and whether they had received media literacy training before
(Inan, 2021). In Inan's dissertation (2021), preschool teachers were asked via a
survey data collection tool whether they use audiovisual media, the duration of their
use, the purposes of media content selection, where they consume media content,
what type of media products they prefer, and what type of mediating strategies they
utilize while choosing media products. In the current study, similar to inan's study
(2021), whether teachers use YouTube in the classroom, and if not, the reasons for
not using YouTube, the teaching techniques they use when using videos, the video
types and channels they use most, their purposes of using them, and video selection
criteria are investigated. In this context, since similar things were researched, the
researcher benefited from Inan's (2021) thesis study while creating the interview
questions. The data collection tool that Inan (2021) used in her research was a
survey, but it served as a guide in preparing the interview questions aligned with the
research questions with similar content for the current research. In the current study,
questions in similar studies in the literature were not directly added to the interview
protocol. The researcher used the literature to determine what type of interview
questions should be asked and the dimensions of these questions in order to answer a
research question in relation to the question. For example, one of Inan's research
questions was concerned with the extent to which screen media is utilized in early
childhood education settings. To answer this research question, teachers were asked
whether they let children watch videos in their classrooms, how many hours in a
week they let children watch videos, and what videos they watched (cartoons,
movies, TV programs, documentaries, educational videos, entertaining videos, etc.).
The current study investigates the extent of YouTube usage of preschool teachers in
the classroom. In order to reveal the extent of usage, similar to Inan's (2021) study,
teachers were asked whether they use YouTube in the classroom, how often they use
it, and the types of videos and channels they use most frequently. In the current
study, there was no question about the participants’ frequency of YouTube use in the
first interview protocol, but with the suggestion of an expert, the researcher re-
examined the relevant literature and added a question about the frequency of use.
Inan's (2021) other research question concerns the extent to which early childhood

educators mediate screen media in their classrooms. To answer this question, the
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survey includes questions about teachers' purposes for making children watch videos,
what they pay attention to when choosing the videos to watch, and whether they
preview the videos before the children in their class watch them. The current study
investigates preschool teachers' main purposes of using YouTube in the classroom
and what they pay attention to when choosing videos. In this context, questions were
added to the interview protocol regarding the purposes for which teachers use
YouTube and what they pay attention to when choosing videos. At the same time,
the researcher wanted to support data on what teachers’ pay attention to when
choosing videos by asking whether they previewed the videos or not, and then also

asked their reasons for previewing or not previewing the videos.

The research conducted by Ali et al. (2022) aims to investigate the use of YouTube
among preschool teachers when integrated into teaching and learning among
preschool children. It seeks to find answers about the materials teachers choose on
YouTube and what types of activities require them to use the channel for teaching
and learning purposes. In Ali et al. (2022)'s study, one of the research questions was,
“what are the reasons preschool teachers do not use YouTube?”. Since the research
subject of the current study is teachers' YouTube use, similar to Ali et al.'s (2022)
study subject, a question about the reasons why teachers do not use YouTube was

added to the interview protocol in line with Ali et al.'s (2022) study.

Hwang and llari (2019) conducted an exploratory study on music teachers' use of
online video platforms such as YouTube in lesson design and teaching and found out
through an online survey of 21 music teachers the frequency of the use of videos in
lesson design and teaching and the types of videos used by teachers. Considering that
in the current study, preschool teachers' use of YouTube in the classroom was
investigated, the study conducted by Hwang and llari (2019) and the survey that was
used in their study was important since this study also investigated video use in the
classroom. Hwang and llari (2019) stated that this survey was divided into four main
categories and explained the categories as 1) frequency of use, (2) qualities of the
videos, (3) teachers' beliefs about the use of online video platforms, and (4)
demographic questions. In the current study, it was deemed appropriate to include
the frequency of video use among the categories of interview questions in order to
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determine the extent of YouTube usage of preschool teachers. In their research on
music teachers' use of video platforms in the classroom, one category of data
collection tools they use is video qualities. Regarding this, participants in research
conducted by Hwang and Ilari (2019) were asked what they consider when choosing
videos for effective use in the classroom. Since the current study investigates
preschool teachers' YouTube usage, what they consider when choosing a video is
important. In this context, a question was added to the interview protocol about what

teachers’ pay attention to when choosing a video.

The research conducted by Pattier (2021) aims to understand the use of video in
education from the teachers' perspective and to determine the factors affecting its
implementation in the classroom. In Pattier's study (2021), the following items were
examined with a survey in which 1,150 teachers participated: the number of videos
they used, the selection criteria, content types of the videos, the representative who
recommended them, the most used platforms and the satisfaction level. Since the
current study investigated preschool teachers' YouTube use in the classroom, the
selection criteria and types of videos items included in the survey in Pattier's study
(2021) were added to the interview protocol, which is the data collection tool of the
current study.

Neumann and Herodotou (2020) argued that there is a lack of research and
theoretical discussion on how best to evaluate the quality of children's YouTube
videos and in their study, they developed a set of design principles that informed the
production of a YouTube video rubric used to evaluate the quality of YouTube
videos targeted to young children aged 0 to 8 years. In their study, Neumann and
Herodotou (2020) developed a rubric to evaluate video quality because they claimed
that despite the widespread use of YouTube videos, there is not enough research in
this field, and emphasized the importance of evaluating video quality by mentioning
that inappropriate videos are common. According to Neumann and Herodotou
(2020), this evaluation tool can be used by educators to guide them in evaluating the
quality of videos for early learning. Four key criteria were used to evaluate a video:
Age appropriateness, content quality, design features and learning objectives
(Neumann and Herodotou, 2020). In line with the study of Neumann and Herodotou

(2020), in the current study, it was aimed to determine the video selection criteria
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related to teachers' YouTube use, and the question for this was added to the interview

protocol.

The questions included in the interview protocol but not in the table above were
added after the researcher reviewed the literature, considering that they were within
the scope of research questions, but were not added based on a specific research or
study. One of these questions is about what teachers do when using YouTube videos
in the classroom and having children watch the videos they choose. The reason for
adding this question in the current research is to obtain more detailed information
about teachers' use of it in the classroom. The researcher did not find a similar
question used in any research in the relevant literature, but it was added because
what teachers did while using videos could contribute to answering the research

question about the extent to which teachers use YouTube.

After taking the opinion of 5 early childhood education teachers and 5 academicians
in the field of early childhood education about these questions, the necessary changes
in the questions were made by the researcher. All 5 experts work as assistant
professors or associate professors. The first of these experts is an associate professor
in the field of Early Childhood Education and has studies in the field of children and
media. The first expert's suggestion was that instead of using the term “media tools”
when asked whether there are media tools in your classroom, he stated that the scope
of the expression media tools is very broad and that a distinction or explanation
could be made. It could rather be paraphrased as “written (print), audio, and audio-
visual media”. Based on this expert opinion, the term “audiovisual media tools”,
which was thought to be more suitable for the research, was used in the interview
protocol instead of the term “media tools”. Another suggestion from the expert is to
add 2 interview questions to the protocol. These questions are, "What are the positive
effects of YouTube © videos on children?", and "What are the negative effects of
YouTube © videos on children?". These questions were not included in the protocol
because they were not thought to address the research questions of the study. An
expert with expertise in the field of early childhood education stated that
explanations regarding the types of videos and teaching techniques included in the

interview questions may be necessary. In the current study, no explanatory sentences

65



were made to these questions in order not to direct teachers. The researcher thought
that if the participants asked questions about teaching techniques and video types

during the interview, an explanation could be made.

Another expert, who is an expert in the field of early childhood education and has
studies on media, stated that criteria such as frequency of use, which is another factor
taken into account in the evaluation of media use, should also be considered. This
expert suggested that a question regarding the frequency of use should be added to
the interview questions. Based on this opinion of the expert, a question regarding the
frequency of use was added to the interview protocol. In the question related to the
channel teachers use most frequently in the classroom, it was explained that there
may not be a need to ask questions about video types, as the researcher can classify
the type of this channel when the preferred channel information is received. In this
research, this question is also included in the protocol because the aim was to learn,
in teachers’ own words, what types of videos they use. Besides, since some video
channels may contain more than one type of video, these two questions are also
included in the interview protocol. Expert opinion regarding the interview protocol
was obtained from an expert who is an associate professor in the field of Turkish
education. The expert did not suggest any changes to the interview questions. The
expert suggested using the question "What do you do while students in your class are
watching YouTube © videos?" instead of "What do you do when you use YouTube
© videos in your classroom?". Based on the expert's suggestion, the question was
changed as suggested. Along with these experts, the expert opinions of 5 preschool
teachers were also taken. One of the teachers stated that an alternative to the question
" What do you do when you use YouTube © videos in your classroom?" could be
“What role do you play in getting the YouTube © videos watched?”. No changes
were made to this question because it constitutes a more general statement about
what the teachers do while viewing the video. The reason for asking such a general
question is not to limit teachers but to allow them to express what they are doing
while using the YouTube © video in the classroom.

Appendix D includes the questions created by the researcher before receiving expert
opinions, expert suggestions, and final interview questions arranged according to

expert suggestions.
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The semi-structured interview protocol consists of two parts: the demographic part,
which includes demographic information such as the participant's features, and the
second part, which includes 10 questions about the research questions such as the
extent to which teachers use YouTube © in the classroom, for what purposes
teachers use YouTube © in the classroom, what are the criteria teachers’ consider to
when choosing YouTube © videos, and what are the reasons for teachers not using
YouTube © in the classroom. Information regarding the question distribution is
included in Table 2. These interview questions consist of questions aimed at
answering the research questions along with the demographic information of the
participants. In the interviews, the questions were directed to the volunteer early
childhood teachers, and the audio recordings of these interviews were taken by the

researcher.

Table 2. Distribution of the Semi-Structured Interview Protocol Questions

Dimensions Interview Questions

Demografic Questions 5 questions (1 to 5)

Questions related with first research question: 6 questions (7 to 12)
the extent of teachers’ use of YouTube © in the

classroom

Question related to the first research question: 1 question (13)
the teachers’ purposes for using YouTube © in

the classroom

Questions related to the first research question: 2 questions (14 to 15)
the criteria that teachers consider while
choosing a YouTube © video to use in the

classroom

Question related to the first research question: 1 question (16)
the reasons why teachers do not use YouTube

© in the classroom
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3.3. Data Collection Procedure

Creswell (2013) stated that he sees the interview steps in the data collection process
as follows: Decide on the research questions to be answered through interviews that
are focused on understanding the central phenomenon in the study. Identify
interviewees. Determine what type of interview is practical and will clarify the most
useful information to answer the research questions. Use adequate recording
procedures when conducting interviews. Design and use an interview protocol,

which is a form approximately four or five pages long (Kvale and Brinkmann, 2009).

In the current study, the researcher created the research questions and these questions
were later reedited. After the interview questions related to the research questions
were created, an expert opinion form was prepared and sent to the experts. After
receiving the opinions of the experts, the interview questions were rearranged in line
with these opinions. A pilot study was conducted. The pilot study enabled the
feasibility of the research to be seen and also provided experience of interviews for
the researcher.

Ethical permissions were obtained from the Middle East Technical University
Human Research Ethics Committee. Before the interviews began, the researcher
informed all participants that what they shared would remain confidential and that
they could leave the study if they wished to do so. Demographic information of the
participants was taken during the interview so that participants get used to the
interview and the researcher. It is aimed to create a warm environment. The
researcher came to the classroom to interview the participants and gave
understandable explanations to each participant about the interview. Questions from

the participants were answered by the researcher.

In the interviews, no time limit was set in order not to disrupt the natural flow of the
semi-structured interview, but the interviews generally lasted 10 to 15 minutes.
Within the scope of the research, interviews were conducted with each participant at
the schools. The audio recordings taken during the interview were transcribed by the

researcher herself. This practice aimed to both protect the confidentiality of the
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answers of the participants and to understand the research in more detail. Audio
recordings of 5 interviews were transcribed by another researcher and these
transcriptions were compared with the researcher's own transcriptions. The data
collection method was the semi-structured interview. When the data collection was
completed, the data were categorised into themes and the findings of the research

were reached.

3.4. Pilot Study

According to Connelly (2008), a pilot study has multiple purposes, such as
developing and testing the adequacy of research instruments, assessing the feasibility
of a full study, and creating and testing sampling strategies. According to Fraenkel et
al. (2011), the purpose of a small-scale study before an actual study is conducted is
to reveal flaws in the research plan so that they can be remedied before the study is
done. Saldana (2011) stated that pilot studies can help the researcher evaluate how

understandable the interview questions are.

For the reasons given above, a pilot study was conducted with 5 teachers in this
research to finalize the interview protocol which was used to determine preschool
teachers' use of YouTube © videos in their classrooms, their frequency of using
them, what types of videos and channels they used most frequently, for what
purposes they used YouTube © videos in the classroom, the teaching techniques they
use while viewing videos in the classroom, and why they do not use YouTube ©

videos in the classroom.

3.4.1. Sampling Procedure and Participants for the Pilot Study

The participants of the pilot study were selected by using a convenience sampling
technique. According to the definition of Fraenkel and Wallen (2006), a convenience
sample is a group of individuals who are suitable for the study. Therefore, as a result
of convenience sampling, 5 teachers voluntarily participated in the pilot study. All of
the preschool teachers in this study were women. All participants were teachers with

5-10 years or more of teaching experience. All of the teachers are graduates of the
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Early Childhood Education undergraduate program of different universities. In the
pilot study, all of the participants were preschool teachers who worked in schools
(preschools or early childhood classrooms within the primary schools) in central

Nevsehir, a small city located in the central Anatolia region of Tirkiye.

3.5. Sampling Procedure and Participants for the Main Study

This section contains the sampling procedure and descriptive information about the

early childhood teachers in the present study.

3.5.1. Sampling

In the present study, early childhood teachers working with the 3-6 age group in
Nevsehir, a small city located in the central Anatolia region of Tiirkiye, were

selected as the population.

In this study, interviews were conducted with the participants who volunteered. The
participants in this study are early childhood teachers working in schools (preschool
and early childhood classrooms within the primary school). All participants work in

early childhood classrooms affiliated with the Ministry of National Education.

According to Fraenkel et al. (2011), it is often extremely difficult (or sometimes
impossible) to randomly select a sample, and at such times, a researcher can use
convenience sampling. Fraenkel et al. (2011) stated that the convenient sample is a
group of individuals who are suitable for the study. In line with this, convenience
sampling was used in this study. The researcher conducted interviews with early
childhood teachers working in schools (preschool and early childhood classrooms
within the primary school) located in the center of Nevsehir, a small city located in
the central Anatolia region of Tiirkiye. According to Fraenkel et al. (2011), when
convenience sampling is used, the researcher should be particularly careful to include
information on the demographic and other characteristics of the sample studied. For
this reason, the researcher included the demographic characteristics of preschool

teachers, who are the participants of the present study.
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3.5.1.1. Descriptive Information about Participants

This section contains descriptive information about preschool teachers who
participated in the present study. In this study, 19 preschool teachers participated in a
semi-structured interview. Due to ethical concerns, pseudonyms were chosen instead
of participants' names. Accordingly, all teachers are marked with a "P" and
numbered according to their order. Looking at the descriptive factors of the
participants, teachers worked in public schools (n=14), preschool and early
childhood classrooms within the primary school, and private schools (n=5) in
Nevsehir, a small city located in the central Anatolia region of Tiirkiye. There are
teachers who are graduates of Early Childhood Education (n=12) and teachers who
are graduates of other departments (Child Development and Child Development and
Education) (n=7). Nearly all teachers have undergraduate degrees (n=18). Only one
teacher has an associate degree. The years of teaching experience of the 19
participants were as follows: 6 of them have 0-10 years of experience, 10 of them
have 11-20 years of experience, and 3 of them have 21-30 years of experience (see
table 3). It was also examined whether the teachers received training on media
literacy. In this context, there are teachers who have received media literacy training
(n=8), as well as teachers who have not received media literacy training (n=11).
Early childhood teachers working with the 3-6 age group participated in this study as

participants.

Table 3. Descriptive Information of Teachers

Frequency (f)

Highest Education Level Attained by the Teacher

Undergraduate 18
Associate 1
Program

Teachers who are graduates of Early Childhood Education 12
Teachers who are graduates of other departments 7
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Table 3. (continued)

Schools
The participants who work in public schools 14
The participants who work in private schools 5

The years of experience

0-10 years (n=6) 6
11-20 years (n=10) 10
21-30 years (n=3) 3

The media literacy background

Teachers who have received media literacy training 8

Teachers who have not received media literacy training 11

Analysis of the responses revealed that the majority of preschool teachers (n=12) had
computers in their classrooms. Some teachers stated that they have smart boards
(n=5). In addition, some teachers indicated that there were projections in their
classrooms (n=5). Early childhood teachers stated that there are televisions (n=2) in
their classrooms. Early childhood teachers stated that there are LCD monitors (n=2)

in their classrooms (see Table 4).

Table 4. Audio-Visual Media Tools in the Classroom

n %
Computer 12 63,16
Smart board 5 26,32
Projection 5 26,32
Television 2 10,53
Lcd Monitor 2 10,53

3.6. Data Analysis

In analyzing the qualitative data, the researcher used thematic analysis. According to

Braun and Clarke (2006), thematic analysis is a method of identifying, analyzing,
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and reporting patterns (themes) in data and it minimally describes the dataset with its
details. Boyatzis (1998) stated that thematic analysis often goes further than this and
interprets various aspects of the research topic. According to Varpio and Kiger
(2020), thematic analysis is a method of describing data, but it also includes

interpretation in the processes of choosing codes and creating themes.

According to Boyatzis (1998), thematic analysis presents data in detail and addresses
various issues through interpretations. Since this research is qualitative research, it is
open to interpretation, as it includes questions in which the participants should state
their personal comments and preferences in their own words. Therefore, thematic

analysis was chosen for data analysis in this study.

According to Creswell, J. W., & Creswell, J. D. (2007), after data collection is
completed, the researcher reviews and interprets all data, and organizes all data
sources into relevant codes and themes. In this study, voice recordings were
transcribed after data collection was completed. The researcher has completed the
coding. The answers given to the open-ended questions in the semi-structured
interview form were examined in depth and categories and themes were created. The

categories obtained are presented with graphics and tables.

Braun and Clarke (2012) stated that thematic analysis is a convenient and powerful
method to use when trying to understand a set of experiences, thoughts, or behaviors
in a dataset. In this study, the thematic analysis method was preferred because it was
desired to reveal the experiences and thoughts of early childhood educators. A
qualitative thematic analysis technique was applied to identify significant meanings

from the answers of the participants.

There are several reasons for choosing thematic analysis. Braun and Clarke stated
that (2006), the advantages of using thematic analysis include providing flexibility,
being an easy-to-learn method, having the ability to summarize the main features of
the data, lending itself to emphasizing the similarities and differences in the data and
having the ability to produce unexpected insights. According to Braun and Clarke
(2006), themes in data can be identified in one of two ways in thematic analysis:
either in an inductive or a deductive way. Patton (1990) explained that an inductive
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approach states that the identified themes are strongly related to the data. According
to Braun and Clarke (2006), in the inductive approach, if the data were gathered
specifically for research (for example, by interview), the themes identified may have
little relevance to the specific questions asked of the participants, and therefore
inductive analysis is the process of coding the data without trying to fit it into an

existing coding framework or the researcher's biases.

Braun and Clarke (2006) stated that some stages of thematic analysis are similar to
those of other qualitative research, and the process begins when the analyst starts to
notice and search for patterns of meaning. This may happen during data collection.
According to Braun and Clarke (2006), writing in thematic analysis is not something
that happens at the end, as in statistical analysis, and so writing should begin early
with the notation of potential coding schemes and continue throughout the entire
analysis process. In this study, when the researcher started collecting data, she also
started the analysis of the data. According to Ryan and Bernard (2000), the endpoint
is to report the meaning of the patterns (themes) in the data, in which ‘themes are
abstract, [meaning that they form] the constructs that researchers define before,

during, and after the analysis’.

Figure 2. Qualitative Data Analysis Procedure

Adapted from Braun and Clarke (2006)
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According to Braun and Clarke (2006), analysis involves constantly moving back
and forth between all the data, the coded parts of the data one analyzes, and the

analysis of the data one produces.

Braun and Clarke (2006) provided an outline guide for the six stages of analysis: 1)
familiarizing oneself with the data, 2) generating initial codes, 3) searching for
themes, 4) reviewing themes, 5) defining and naming themes, and 6) producing the

report (see Figure 2).

Patton (1990) stated that it is important to recognize that qualitative analysis
guidelines are not strictly rules and will need to be applied flexibly to suit research
questions, following basic principles. Varpio and Kiger (2020) have argued that it is
important to note that Clarke and Braun's thematic analysis is designed as a non-
linear, iterative process where the next steps can lead the researcher to return to
previous steps in the light of new data or emerging themes. In this study, the
researcher followed an iterative process instead of proceeding with a linear process
while following 6 stages. In the current study, the interviews were transcribed shortly
after they were conducted, both to begin the analysis process and to be able to
communicate with the participants in case there were any unclear points in the
answers. The interview records were transcribed by the researcher and in this way, it
was aimed to become familiar with the data. Afterwards, all the data were read by
the researcher to get a general idea. Saldana (2011) explained that there are many
coding methods and that the method that best suits the purpose, research questions
and subject of the study can be chosen. As previously mentioned, the inductive
coding method was used to obtain codes from the data and the codes were assigned
to relevant categories in the current study because inductive analysis is the process of
coding data without trying to fit it into a coding framework or the researcher's biases
(Braun & Clarke, 2006).

In the current study, participants’ quotes are included to explain how themes,
categories, and codes were determined. In the findings section, the themes,
categories and codes are presented as a summary in the table 5. In the discussion
section, different theories and research studies were used to make correct

interpretations of the findings.
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3.7. Validity

Qualitative validity means that the researcher checks for the accuracy of the findings
by employing certain procedures (Gibbs, 2007). Creswell (2007) explained that he is
interested in validation strategies, often multiple strategies, that include verifying or
triangulating data from a variety of sources, having the study reviewed by
participants, and enlisting other researchers to review their procedures. Fraenkel et
al. (2011) stated that validity is the most important idea to consider when preparing
or selecting an instrument for use. Therefore, in order to satisfy validity, some
methods are applied by the researcher. Prior to the study, the researcher conducted a
pilot study using the questions and procedures that she intended to use in the
interview. This pilot study was carried out with 5 preschool teachers. The

effectiveness of the questions was assessed through the study.

Fraenkel et al. (2011) stated that sometimes it is not possible to obtain a random
sample, and when this is the case, researchers should describe the sample as
comprehensively as possible so that other interested parties can judge for themselves
the extent to which any finding is valid and to whom it applies to. In this study,
demographic information such as the department from which the participants
graduated, how many years they spent in the profession, and whether or not they
received education on media literacy were included. Moreover, in order to prevent
the threat of interval validity, interviews were conducted with each participant

separately.

According to Cresswell (2007), there are some methods to ensure validity, also
referred to as trustworthiness and credibility. These methods are member checking
(respondent validation), peer review, and rich and thick description (Creswell, 2007).
According to Creswell (2007), validity can be achieved if two of these methods are

used. In this research, three of them were used.

First, the researcher asked another researcher to transcribe 5 interview audio
recordings and thus used Creswell's method of providing peer review validity. In this

way, researcher biases were sought to be reduced.
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Second, participant verification was conducted to ensure the validity of the research.
According to Creswell (2009), the final report of participants' answers can be sent to
them to verify that it reflects what they actually meant during the interview. In the
current study, all interview recordings were listened to after the interview. Three
teachers were contacted to confirm the meaning of the answers in the interview. All

3 teachers confirmed the meaning of their answers.

Third, the researcher used rich and thick descriptions to ensure the validity of this
study. Denzin (1989b) mentions the importance of using "thick description™ when
writing qualitative research. The researcher included explanations while writing the
research findings. For rich and thick descriptions, the researcher initially researched
the literature and became familiar with the data to create themes. The researcher uses
the emerging themes to draw conclusions and includes sample sentences from the

participants.

Finally, before preparing the research questions, the literature review on this subject
was made by the researcher in detail. After the literature review, initial interview
questions were created and then reedited. While preparing a semi-structured
interview protocol, the opinions of 5 experts and 5 preschool teachers were taken
regarding the interview questions. Three experts are experts in the field of early
childhood education and work in the field of media. Suggestions were received from
these experts regarding the appropriateness of the questions for the purpose.
Suggestions were received from a Turkish education expert regarding the clarity and
understandability of the questions in the protocol. Recommendations regarding the
appropriateness of the questions were received from a measurement and evaluation
expert. Before the actual study began, a pilot study was conducted with 5 participants
to assess how understandable the interview questions were and to identify potential
problems with the interview questions. The revisions were made in line with expert

opinions and a pilot study.

3.8. Reliability

Qualitative reliability indicates that the researcher’s approach is consistent across

different researchers and different projects (Gibbs, 2007). Gibbs (2007) recommends
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several reliability procedures. These include, checking transcripts to make sure they
do not contain mistakes made during transcription in the coding process; be careful
not to categorize codes in subsequent or prior sections; not to shift the meaning of
the codes, and constantly compare the data with the codes. In the present study, the
researcher checked the transcripts both to avoid errors in the transcripts and to be
familiar with the data.

Creswell (2009) suggested some strategies for researchers to ensure qualitative
reliability in their studies. Two frequently used strategies recommended by Creswell
(2009) for researchers working alone are checking the transcriptions to ensure that no
errors have been made and ensuring that the meaning of the codes has not changed
during the coding process. The current study was conducted with two suggestions in
mind. Transcriptions were checked by both the researcher and another researcher.
The coding process of the analysis was done carefully by constantly comparing the

data and codes.

3.9. Ethical Consideration of the Study

Orb et al. (2020) stated that ethics is about doing good and avoiding harm, and harm
can be avoided by applying appropriate ethical principles, so it is imperative to
protect human subjects or participants in any research study. Researchers must be
aware of the rules, including the codes of conduct, that determine the entire research
process (Pittenger, 2003). Thus, the researcher has considered ethical issues while
designing the present study. Firstly, before the data collection, the researcher
requested a review from the METU Human Research Ethics Committee and received
the necessary approvals from the Middle East Technical University Ethics
Committee (see Appendix A).

With this ethics committee approval, it has been confirmed that the instrument used
in the research (Appendix C) and the data collection process comply with ethical
standards. In addition, the researcher obtained the necessary permission from the

Ministry of National Education to collect data from schools in Nevsehir (see

Appendix B).
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Secondly, the researcher read the consent form before the interviews to inform the
participants about the ethical considerations and the purpose of the study.
Participants were informed at the beginning of the study that they could withdraw
from the study at any time. Each participant was informed by the researcher that the
confidentiality of what they would share would be protected. In addition, the
interviews were recorded after obtaining the consent of each participant for audio
recording of the interview. Third, the researcher maintained data confidentiality at
every stage of the research. The researcher used pseudonyms instead of participants'
names during data analysis. Finally, it is also important to ensure that the participant
would give their consent. The researcher asked the participants for their written
consent. Participants who gave their informed consent to participate in the study

answered the questions.

3.10. Limitations of the Study

Some limitations were identified in order to evaluate the findings of the current study

more accurately.

The first limitation of this research is the selection of convenience sampling to select
the participants for this research. According to Fraenkel et al. (2011), convenience
samples cannot be considered representative of any particular population and should
be avoided, if possible, but unfortunately, it is sometimes the only option a
researcher has. According to Fraenkel et al. (2011), particular care should be taken to
include information on demographic and other characteristics of the sample studied
where appropriate sampling is used. For this reason, the researcher included the
demographic characteristics (department graduated, years spent in the profession,
having received media literacy education, etc.) of the early childhood teachers who
are the participants of this study.

The second limitation of this study is that the data in this study are based on teachers'
self-report. According to O’'Leary (2004), in studies involving interviews, the honesty
of the participant is assumed, but it is a known fact that people want to be liked and

want privacy. In this study, user names were kept confidential in order to prevent
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participants from giving honest answers for purposes such as being liked and a
comfortable environment was sought to be created during the interview. The
researcher went to the schools to make an appointment before the interview and met

the participants beforehand.

Moreover, observation as another data collection procedure can make the data richer
because the process of collecting data through interviews yielded teachers' self-
reported uses. Observation, in addition to interviews, can provide clear answers to

teachers' use in real-time situations.
In conclusion, random sampling can be used in future studies, and by using more

than one data collection tool, data can be enriched and data dependence on

participant self-reports can be reduced.
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CHAPTER 4

FINDINGS

4.1. Findings

The present study has included semi-structured interviews. In this section, the main
findings that emerged from the analysis of the data obtained from the semi-structured
interviews with 19 early childhood teachers who expressed their willingness to
participate in the present study, both in writing and verbally, is presented. While
analyzing the data, the researcher used thematic analysis for qualitative data (Braun
& Clarke, 2006). The MAXQDA 2020 software was used for thematic analysis. In
this section, the findings are presented. An in-depth description of the findings is

presented herein, taking into account the research questions respectively.

The framework of the current study consists of four different objectives. The first
aim is to determine the extent to which preschool teachers use YouTube © in the
classroom. The second aim is to determine the purposes for which teachers use
YouTube © in the classroom. The third aim is to determine the criteria that teachers
pay attention to when choosing what type of YouTube © videos to use in the
classroom. The fourth aim of the research is to shed light on the reasons why
teachers do not use YouTube © videos in the classroom. The fifth and final purpose
of the research is to determine preschool teachers' use of YouTube © in the

classroom.

Semi-structured individual interviews were used to collect data. A detailed
explanation of the results of these interviews is given below. A summary of the main
findings is provided at the end of this section. In this section, there are four chapters.
The first part will address the findings of the research question detailing the extent to
which Preschool Teachers use YouTube © in terms of the following subsections: the
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most frequently used YouTube © video types; the most frequently used YouTube ©
video channels; and criteria to consider when choosing videos. The second chapter
presents findings that answer preschool teachers’ purposes for utilizing YouTube ©
in the classroom. The third chapter presents findings that respond to the criteria that
preschool teachers consider when choosing YouTube © videos to use in their
classrooms. In the fourth and final part, findings are presented regarding the reasons

why preschool teachers do not use YouTube © in the classroom.

The results obtained from the interview protocol with preschool teachers are used to
answer the research question. When the responses to these interview questions were
analyzed, a theme emerged: (1) Teachers’ Self- Reported Use of YouTube © in the
Classroom. In this section, the subthemes that emerged within this theme are
discussed, supported by quotes from the interview transcripts. The number of

occurrences in which these sub-themes are mentioned is also given in parentheses.

Table 5. The Summary of the Results

Theme Subthemes Category Codes
Teachers’  The extent of Teacher’s Use of |use(15)
Self- preschool teachers’ use YouTube © I don’t use (4)
Reported of YouTube © in the
Use of classroom
YouTube
© in the
Classroom
The extent of The frequency of use Every day (n=4)

preschool teachers’ use
of YouTube © in the
classroom

of YouTube © in the
classroom

2-3 days a week (n=4)
4 days a week (n=1)
3-4 days a week (n=1)

3 days in a week (n=1)
1-2 days a week (n=1)

1 day a week (n=1)

1 in two weeks (n=1)
2-3 times a month (n=1)

The extent of
preschool teachers’ use
of YouTube © in the
classroom

The video channels
that are most
frequently by
teachers

used

Trt Cocuk (n=8)
Karamela Sepeti (n=6)
No channel name (n=4)
Adisebaba (n=3)
Hakan Abi (n=2)

Bam Bam Tam (n=1)
Miniyo (n=1)

Anne bu ne? (n=1)
Mor Elma (n=1)

Bilge Ogretmen (n=1)
Ezo Sunal (n=1)
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Table 5. (continued)

The extent of
preschool teachers’ use
of YouTube © in the
classroom

The type of videos that
are most frequently
used by teachers

Educational videos (n=13)
Music videos (n=12)
Animation (n=4)

Cartoons (n=3)
Experimental videos (n=3)
Dance videos (n=2)
Movement videos (n=2)
Documentary videos (n=1)
Do it yourself videos (n=1)
Look and draw videos

(n=1)
The extent of The things teachers do To observe the children
preschool teachers’ use when they use (n=7)
of YouTube © in the YouTube in the To watch together (n=6)

classroom

classroom

To accompany the children
(n=3)

To check videos (n=2)
Other jobs (n=1)

To guide the children
(n=1)

The extent of
preschool teachers’ use
of YouTube © in the
classroom

Teaching techniques
that preschool teachers
use when using
YouTube in the
classroom

Question answer (n=9)
Demonstration (n=8)
Brainstorming (n=2)
Repetition (n=2)

Drama (n=1)
Experiment (n=1)
Narration (n=1)

Riddle (n=1)

Learning by doing (n=1)

Preschool teachers'

Educational (n=11)

purposes for using Both  educational and
YouTube in the entertainment (n=3)
classroom Other (n=3)
Entertainment (n=1)
Whether or not | examine (n=15)
teachers conduct a pre-
review of selected
YouTube © videos
Criteria that preschool  Reasons to review Appropriateness for

teachers consider when
choosing videos to use
in the classroom

videos

student (7)

Negative content control
(n=6)
Inappropriate
(n=4)

Ads (n=3)
Attractiveness to the child
(n=2)
Reliable
important (2)
Unlimited content (n=2)

content

content is
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Table 5. (continued)

Content that can affect
their imagination
differently (n=1)
Suitability for objective
(n=1)

Video features (n=1)
Video usefulness (n=1)
Video is important (n=1)
Unaudited (n=1)

Criteria that preschool  The things teachers
teachers pay attention  consider to when

to when choosing choosing YouTube ©
videos to use in the videos to use in their
classroom classroom

Does not contain negative
content (n=8)

Interesting for the children
(n=5)

Contains educational
content (n=4)

Relevance to the subject
(n=4)

Appropriate content (n=2)
Does not set a negative
example (n=2)

Fitness for purpose (n=2)
To have entertainment

(n=2)
Not too deep (n=1)
Teaching something

positive (n=1)

To be ethical (n=1)

Does not contain false
information (n=1)

To be useful (n=1)

Teachers' Reasons for
Not Using YouTube ©

Advertisements (n=1)

Not to set a negative
example for children (n=1)
Harmful content (n=1)

To complete other content
(n=1)

Jamieson (2016) notes that coding is when you start marking your transcript, and this

is when you really start analyzing your data: breaking it down and looking for

meaning. A code is a label related to a particular theme, and thus a code attaches

meaning to the coded text (Jamieson, 2016). In the current study, during the data

collection process, the researcher started to transcribe the interviews. During the

transcription process, the first codes began to be created. Codes appropriate to the

participants' answers were selected. For example, while codes were created in the

video types section, when the participants stated that they mostly used educational
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video types in the classroom, the data was coded with the educational video code.
Teachers were asked what they did when using YouTube videos in the classroom,
and the answers were coded using 6 codes. Among these 6 codes, the "to accompany
children” code was seen as an application in which the child is at the center, as it
meant that the participants accompanied the children's actions, and it was not coded
with the "to guide children™ code. This was because the code "guiding children” was
used to code the answers in which the teacher was a guide. Four codes were created
regarding teachers' purposes of using YouTube in the classroom, and these codes
were educational, entertaining, both educational and entertaining and other. Among
these codes, there are subcodes of the "education” code. One of those subcodes, "to
enrich education”, was used to include the meaning of contributing to education and
enriching education. In order to repeat what was learned, the answer was coded with
"to review and repeat”. According to Saldana (2021), there is no formula for
averaging words, but there are ways to synthesize a common result of qualitative
data that leads to a unified meaning, and this unified meaning can take the form of a
category and a theme. For example, in a study conducted by Harry et al. (2005), data
coded as classroom materials, computers and textbooks were categorized under the
main heading of "resources”. In the current study, codes such as educational videos,
music videos and experiments were categorized under the main heading of " The

type of videos that are most frequently used by teachers".

4.1.1. Findings about the Extent of Early Childhood Teachers' Use of YouTube

© in the Classrooms

This section includes the findings obtained to answer the question of to what extent
preschool teachers use YouTube ©. In-depth research findings are presented
regarding the extent to which early childhood teachers use YouTube © in the
classroom, including which YouTube © channels are most frequently used by early
childhood teachers in the classroom, what types of YouTube © videos teachers use
most frequently in the classroom, what teaching techniques teachers use when

viewing YouTube © videos in the classroom, and why.

Table 6 contains information about teachers' answers regarding their YouTube © use

as well as findings about how often teachers use YouTube © videos in the classroom
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and are included in Table 7. The findings are presented in the order shown in Table 6
and Table 7.

Table 6. Teacher’s Use of YouTube © in the Classroom

n %
| don't use it 4 21,05
| use it 15 78,95

When the answers of the early childhood teachers were analyzed, it was found that
more than most of the early childhood teachers (n=15) used videos from the
YouTube © video platform in their classrooms, and some early childhood teachers

did not use YouTube © videos in their classrooms (n=4). (See table 6)

Table 7. The Frequency of Use of YouTube © in the Classroom

n %
Every day 4 26,67
2-3 days a week 4 26,67
4 days a week 1 6,67
3-4 days a week 1 6,67
3 days in a week 1 6,67
1-2 days a week 1 6,67
1 day a week 1 6,67
1 in two weeks 1 6,67
2-3timesamonth 1 6,67

To answer the research question about to what extent preschool teachers use
YouTube © in the classroom, teachers were asked how often they use YouTube © in
the classroom. Among the participants consisting of 19 teachers, 15 participants who
stated that they use YouTube © in the classroom were asked how often they use
YouTube © in the classroom, some teachers (n = 4) answered this question as "every
day of the week", and some teachers (n = 4) answered this question as "Twice a

week". They answered, "2-3 days."” One of the preschool teachers (n = 1) answered
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this question as "3-4 days a week". Additionally, preschool teachers reported the
frequency of use as "3 days a week™ (n=1), "1-2 days a week" (n=1), "1 day a week"
(n=1), "1 day for 2 weeks" (n=1) "2-3 times a month" (n=1) (see table 7).

Table 8. Teachers' Reasons for Not Using YouTube © in the Classroom

Theme Category Codes n %
Teachers Self Teachers' Advertisements 1 16,67
Reported Use of  Reasons for Not to set a negative 1 16,67
YouTube inthe  Not Using example

Classroom YouTube © Not appropriate for 1 16,67

children's development

Do not want children to 1 16,67

spend time in front of the

screen
To complete other content 1 16,67
Harmful content 1 16,67

*Some teachers gave more than one answer.

In order to find answers to the research question about the reasons why teachers do
not use YouTube, teachers were asked why they do not use YouTube videos in the
classroom. Some of the teachers gave more than one answer in this section (See table
8). Teachers P5 and P7, who stated that they did not use the YouTube © video

platform in their classes, gave more than one answer to this question.

One of the preschool teachers stated that she did not use YouTube © videos in her

class due to advertisements by saying;

There are ads on YouTube ©. An ad pops up. There may be things that are
not suitable for children. I mean, I don't use YouTube © videos just for that
reason. We do not know what is in its content, even if I look at it before, even
if it is a video | watched before, there may be irrelevant advertisements. Here,
children can be exposed to a variety of images. That's why | don't use
YouTube © videos in my classroom. I do not prefer it. I don't find it
appropriate. (P5)
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One teacher stated that she does not use videos from the YouTube © video platform
in her classroom in order not to set a negative example for children. The teacher
commented on the reason for not using YouTube © videos in her classroom as

follows;

We are against screen addiction in early childhood. | do not welcome screen
addiction. While I don't like this addiction, | think it's not very healthy to
educate children with this kind of stuff... (P7)

One of the teachers stated that she does not use videos from the YouTube © video

platform in her class because of harmful content by saying;

...and we can't predict what will happen to us. All of a sudden, things can
happen that are very different, and harmful to children. (P7)

One of the teachers stated that the reason for not using YouTube © in her classroom

was because she thought it was not appropriate for children's development.

As | said, | think it is not appropriate for the development of children. (P7)

P16 stated that she did not use videos from the YouTube © video platform in her
class and the reason for this was to complete other content. She stated that there was

not enough time left for YouTube © by saying;

Since we have activities and magazine sets suitable for the age group of
children in the classroom, we use them during an education period and we do
not use YouTube © because we do the trainings sent by the Ministry of
National Education. We do not use YouTube © to complete these trainings.
(P16)

One teacher stated that she does not use the YouTube © video platform because she

does not want children to spend time in front of the screen by saying;

| don't like putting children in front of the screen. So, never. | just use the
smart board when I make magazines with kids, there is something for their
magazines. | just open it and direct the children from there. But | never make
children watch anything from YouTube ©. (P10)

Preschool teachers were asked, "Which YouTube © channels do you use most

frequently in the classroom? Can you give an example?" By asking this question, it is
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aimed to find an answer to the research question of the YouTube © channels that
preschool teachers use most frequently in the classroom. The teachers’ answers to

this question were divided into 11 categories (see table 9).

Table 9. The Video Channels that Used Most Frequently by Teachers in the

Classroom

n %
Trt Cocuk 8 53,33
Karamela Sepeti 6 40,00
No channel name 4 26,67
Adisebaba 3 20,00
Hakan abi 2 13,33
Bam Bam Tam 1 6,67
Miniyo 1 6,67
Anne bu ne? 1 6,67
Mor elma 1 6,67
Bilge 6gretmen 1 6,67
Ezo sunal 1 6,67

*Some of the teachers gave more than one answer.
In this section, first of all, the characteristics of the channels that teachers stated they
use most frequently in the classroom are explained (see table 10). Then, the findings

that emerged after the analysis of the teachers' answers are presented (see table 9).

Table 10. Characteristics of Channels that Used Most Frequently by Teachers

Characteristics of Channels

Trt Cocuk Content for preschool and school-age children
Combines entertainment and education (TRT, n.d.)

Karamela Sepeti Includes music videos prepared by an educator (Karamela
Sepeti, n.d.)
Adisebaba Contains clips of cartoon children's songs made with classic

children's fairy tales (Adisebaba, n.d.).
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Table 10. (continued)

Hakan abi

Includes children's songs, rhythm exercises, dances for
children, nursery rhymes, English children's songs,
entertaining children's songs, educational children's songs
(Hakan Abi ve Gitar1 Boncuk, n.d.)

Bam Bam Tam

Includes songs were designed in a way that children would
actively participate in

Combines entertainment and education with songs (Bam
Bam Tam, n.d.)

Miniyo Includes educational songs and animations
Aims to support the development of children's rhythmic and
musical skills
Aims to nurture children’s imagination (Miniyo, n.d.)
Anne bu ne? Includes educational, instructive, and entertaining cartoons
(Anne bu ne?, n.d.)
Mor elma Includes educational, instructive, and entertaining content
for children (Mor Elma Yayncilik, n.d.)
Bilgece Contains videos about a teacher's classroom activities
Paylasimlar (Bilgece Paylagimlar, n.d.)
LALALA Diinyas1  Contains songs, games and stories prepared for preschool

children (LALALA Diinyasi, n.d.)

TRT Cocuk contains content for preschool and school-age children, and the contents

are designed in accordance with the perception levels and needs of children (TRT,

n.d.). TRT Cocuk offers content that combines entertainment and education. (TRT,

n.d.). Karamela Sepeti is a channel that includes music videos prepared by an

educator in the field of Music Education (Karamela Sepeti, n.d.). The content

producers of the YouTube © channel "Bam Bam Tam" stated that their songs were

designed in a way that children would actively participate in and that children

developed their musical aptitude with these songs and had fun as well as learning

(Bam Bam Tam, n.d.). “Adisebaba Masal” YouTube © channel contains clips of

cartoon children's songs made with classic children's fairy tales and fairy tale heroes

(Adisebaba, n.d.). “Hakan Abi ve Gitar1 Boncuk” channel includes preschool songs,

children's songs, rhythm exercises, dances for children, lullabies, nursery rhymes,
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English children’s songs, entertaining children's songs, educational children's songs,
and songs about sports (Hakan Abi ve Gitar1 Boncuk, n.d.). The aims of the Miniyo
channel are to provide fun, educational songs and animations to children, supporting
the development of children's rhythmic and musical skills, and nurturing their
imagination (Miniyo, n.d.). Mor Elma Publishing is a publishing house that prepares
educational, instructive, and entertaining content for children (Mor Elma Yayincilik,
n.d.). The “Anne bu ne?” YouTube channel is specially designed for preschool
children, based on the questions that children constantly ask and it is an educational,
instructive, and entertaining cartoon channel (Anne bu ne?, n.d.). The YouTube ©
channel named "Bilge Ogretmen", which the participants stated under the name
"Bilgece Paylagimlar", is a channel containing videos about a teacher's classroom
activities (Bilgece Paylasimlar, n.d.). The YouTube © channel named “LALALA
Diinyas1”, which was identified by a teacher as Ezo Sunal who creates content in the
channel, contains songs, games, stories, and lullabies prepared for preschool children
between the ages of 2-7 (LALALA Diinyasi, n.d.). (See table 10)

According to the analysis of the answers of the teachers, more than half (n=8) of the
teachers who said that they use YouTube © videos in their class stated that they used
the Trt Cocuk channel. Some teachers stated that they use the YouTube © channel
called Karamela Sepeti (n=6). Some teachers used the name of Onur Erol, who
shared on the channel instead of saying the name of the channel Karamela Sepeti.
This name is also coded as Karamela Sepeti (see table 9). Some teachers stated that

they use more than one channel. P4, P6, and P11 each commented as follows:

Karamela Sepeti, Trt Cocuk, Hakan Abi, Mor Elma, then Bilge Ogretmen.
But primarily Trt Cocuk. (P4)

Miniyo, Karamela Sepeti. There is a channel called “Anne bu ne?". These are
generally what I use, but of course, there are different ones, but I don't know
all of them. (P6)

There is Trt Cocuk. Well, was it Karamela Sepeti? That one too. With Onur
Erol. (P11)

On the other hand, some teachers (n=4) stated that they do not have a specific
channel they use. Regarding not using a particular channel, P1, P12, P13 and P14

each commented as follows:
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Not an official channel. When we start searching, we can benefit from
everything that we come across when we enter the subject and that we deem
appropriate and that is educational. (P1)

So, I'm not using a specific channel. In general, | start and watch videos in the
form of songs and fun games. Because of them, | start from the videos I
know. That's why I can't say for sure this or that channel. (P12)

I don't have a specific YouTube © channel because I go by doing research. I
mean, I'm looking at the content on YouTube © from different channels. I'm
not obsessed with a channel. So, | am not fixated on a channel as | am using it
for research purposes. (P13)

| usually start with educational videos, so | don't have any channels. What am
| doing today? For example, | am experimenting. | can give an example of a
wind panel. (P14)

Some teachers (n=3) stated that they used Adisebaba, and some teachers (n=2) stated
that they used the Hakan Abi channel. Other answers from the teachers are; "Bam
Bam Tam" (n=1), "Miniyo" (n=1), "Anne bu ne?" (n=1), "Mor Elma" (n=1), "Bilge
Ogretmen" (n=1), and "Ezo Sunal" (n=1). (See table 9)

To find an answer to the research question about which types of videos teachers use
most in the classroom, teachers were asked "What are the types of YouTube © videos
you use most in the classroom?". In the analysis of the answers from the teachers to
this question, it was revealed in the analysis of the answers that teachers stated that

they used more than one video type.

According to the answers of the teachers in this part, video types are discussed under
10 different headings; movement videos, experiment videos, documentaries, dance
videos, look and draw videos, do it yourself videos, animation, cartoons, educational
videos, and music videos. In this part, it was revealed that most of the teachers
(n=13) used educational videos and music videos (n=12). Some teachers (n=4) stated
that they use animation. Some teachers (n=3) stated that they use experimental
videos and some of them stated that they use cartoons (n=3). Few teachers (n=2)
stated that they used movement videos. One of the teachers stated that she uses
documentary videos, one of them stated she uses look and draw videos and one of

them stated she uses do it yourself videos (see table 11).
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Table 11. The Type of Videos that are Used Most Frequently by Teachers

n %
Educational videos 13 86,67
Music videos 12 80,00
Animation 4 26,67
Cartoons 3 20,00
Experimental videos 3 20,00
Dance videos 2 13,33
Movement videos 2 13,33
Documentary videos 1 6,67
Do it yourself videos 1 6,67
Look and draw videos 1 6,67

*Some of the teachers gave more than one answer.

In order to learn what teachers are doing while using videos from the YouTube ©
video platform in the classroom, the teachers were asked "What do you do when

children are watching YouTube © videos in your class?".

Table 12. The Things Teachers Do When Children are Watching YouTube © Videos
in the Classroom

n %
To observe the children 7 46,67
To watch together 6 40,00
To accompany the children 3 20,00
To check videos 2 13,33
Other jobs 1 6,67
To guide the children 1 6,67

Teachers' answers to this question were coded using 6 codes: To observe the children
(n=7), to watch together (n=6), to accompany the children (n=3), to check videos
(n=2), other jobs (n=1), to guide the children (n=1) (see tablel2).
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In order to answer the research question about to what extent preschool teachers use
YouTube © in the classroom, the teachers were asked “What teaching techniques do

you use when using YouTube © videos in your classroom? Why?”.

As a result of the analysis of teachers' answers, question and answer (n=9) and
demonstration (n=8) were the two most commonly used teaching techniques.

P6, P13, and P19 commented on the teaching techniques as follows:

After closing the video, | ask questions. They answer. Just like that. (P6)

I do question and answer with the children while I use YouTube © videos. |
pause the video and ask the question. (P13)

If they are educational videos, | can pause and ask questions to the children.
(P19)

P2 and P3 commented on the teaching techniques as follows:

We are using the demonstration activity. We watch first and then we can do
the activity ourselves, especially in experiments. (P2)

For example, there was a mushroom activity today. Here's red and white or
something... “We'll do that, but these colors don't have to be the same”, I use
the demonstration in this way. (P3)

A small number of teachers stated that they use brainstorming (n=2). One of the
teachers stated that she used narration, one of them stated she used drama, one of
them stated she used learning by experience, one of them stated she used experiment

and one of them stated she used teaching techniques (see table 12).

Table 13. Teaching Techniques/Strategies that Teachers Use Most Frequently When
Using YouTube in the Classroom

n %
Question answer 9 60,00
Demonstration 8 53,33
Brainstorming 2 13,33
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Table 13. (continued)

Repetition 2 13,33
Drama 1 6,67
Experiment 1 6,67
Narration 1 6,67
Riddle 1 6,67
Learning by doing 1 6,67

*Some of the teachers gave more than one answer.

In the research question about which teaching techniques preschool teachers use
when viewing YouTube ©, and the reason for this was asked as a probing question.
As a result of the analysis of the answers of the teachers, it was revealed that the
reason for using question and answer frequently was to make an evaluation (n=6).
Other stated reasons are; Permanent learning (n=2), repetition (n=1), and

understanding the cause-effect relationship (n=1) (see table13).

Table 14. Reason for Using Question and Answer

n %
To evaluate 6 66,67
To provide permanent learning 2 22,22
To understand the cause-effect relationship 1 11,11
To repeat 1 11,11

According to the analysis of the data, the most popular reason for teachers to use the
question and answer technique is to evaluate (See table 13). P9, P13, P14, P15 and

P18 commented on the teaching techniques as follows:

To understand whether it is understood by children or how it makes an
impression on their world. (P9)

| often use the question and answer techniques for children. The reason for
this is to decipher whether my children have perceived it or not. (P13)

| use the question and answer technique, | need to stop because | should
understand whether they understand or not, because | explain the subject
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beforehand, I start a video to reinforce it. We also do activity after everything.
So | use the question and answer technique to find out if they understand or
not. (P14)

| wonder if they learned or not, in order to determine how much they learned.
(P15)

Can he make a flashback? Can they remember what they have learned? Can
they give meaningful, accurate answers? Can they accurately convey what
they are watching? | do this to evaluate. (P18)

To see how permanent it is. (P19)

In the analysis of the answers of the teachers, the reasons for using demonstration are
divided into 9 categories: to learn by living, to reinforce creativity, to use in
activities, to make teaching easier, to make something concrete, to present a visual,
to show the result to the children, to speak to the majority, to do physical activity.
Teachers stated their reasons for using demonstration; to present a visual (n = 3), to
learn by living (n = 1), to reinforce creativity (n = 1), to use in activities (1), to make
teaching easier (n = 1), to make something concrete (n = 1), to show the result to the
children (n = 1), to speak to the majority (n = 1), to do physical activity (n = 1) (see
table 14). The teachers gave different answers for the reasons for using the
demonstration technique, the only common answer was "presenting a visual" (see
table 14).

Table 15. Reasons for Using the Demonstration Method

n %
To present a visual 3 37,50
To learn by living 1 12,50
To reinforce creativity 1 12,50
To use in activities 1 12,50
To make teaching easier 1 12,50
To make something concrete 1 12,50
To show the result to the children 1 12,50
To speak to the majority 1 12,50
To do physical activity 1 12,50
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One of the two teachers who stated that they use brainstorming stated that she uses

brainstorming to reach a conclusion by saying:

I'm listening to their predictions. Later, let's see if it is as they have predicted
it? So that's how we reach the conclusion. Whose statement turned out to be
true? Whose prediction is right? (P15)

One teacher stated that the reason for using brainstorming was to make an evaluation
(see table 15)

Table 16. Reason for Using Brainstorming

n %
To reach the conclusion 1 50,00
To evaluate 1 50,00

One of the teachers stated that she used the riddle teaching technique while using
videos from the YouTube © video platform and the reason for using this technique

was to make evaluations (see table 16) by saying:

The reason for this is to see if children can really pay attention to the video, to
see if the purpose of the video is fulfilled. (P13)

Table 17. Reason to Use Riddle

n %

To evaluate 1 100,00

One of the teachers who participated in the current study stated that he used the
narration teaching technique while using YouTube © in her classes and explained the
reason for this by saying that the narration is the technique that is used frequently
(see table 17).

Table 18. Reason for Using Narration

n %

Already frequently used 1 100,00
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One teacher stated that she used drama as a teaching technique while using YouTube
© videos in her classroom (See table 18). She explained the reason for this by

saying:
| use drama as a teaching technique to reach the children more easily. (P4)

Table 19. Reason for Using Drama

n %

Easy access to children 1 100,00

One teacher stated that she used the experiment as a teaching technique while using
videos from the YouTube © video platform in her classroom. She stated that she
benefited from the experimental techniques according to the content. In other words,
she stated that the reason for using the experiment was that the content was suitable

for using this method (see table 19).

Table 20. Reason for Using Experiment

n %

Relevance to the content 1 100,00

4.1.2. Findings on the Teachers' Purposes of Using YouTube © Videos

To answer the research question about teachers’ purposes of using YouTube ©
videos in the classroom, preschool teachers were asked "For what purposes do you
use YouTube © videos in the classroom?". With the help of this question, it is aimed
to get deeper answers about teachers' purposes for using YouTube © in the
classroom. After all the answers of the interviewees were taken, it was revealed that
the teachers explained the purposes of using YouTube © videos in the classroom
under four headings: "educational purposes, entertaining purposes, both educational
and entertaining purposes, and other purposes” as seen in table 20. In the analysis of
teachers' answers regarding the purposes of using YouTube ©, sub-codes were to
support the development, to motivate children, to appeal to many senses, to make
sense of what is taught to the teacher, to use in matters that are out of reach, and

these sub-codes are placed under the "other" code. (See table 24)
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The analysis of the teachers' answers indicated that the majority of the 15 teachers
who said that they use YouTube © videos in their classrooms use YouTube © videos
for educational purposes in their classrooms (n=11) (see Table 20). While some
teachers stated that they had both educational and entertainment purposes for using
YouTube © (n=3), some teachers stated that they had other purposes (n=3). One of
the teachers (n=1) has stated that they use YouTube © for entertainment (See table
20).

Table 21. Teachers' Purposes for Using YouTube in the Classroom

Documents Percent (valid)

Educational 11 73,33
Both educational and entertainment 3 20,00
Other 3 20,00
Entertainment 1 6,67

A teacher (P12) who stated that she used videos from the YouTube © video platform
for entertainment purposes in her classroom stated that she handled educational
purposes in the activities she applied and explained that she used YouTube © videos
for purposes such as allowing children an outlet to express excess energy and

dancing (see table 21).

Table 22. Preschool Teachers' YouTube Usage Purposes and Exemplary Quotes

Usage Purposes n Exemplary Quotes

For educational 11 | use educational videos for educational purposes. | use
purposes it so children can learn something new. (P6)

For both 3 | also use it for entertainment. To dance, to allow
educational and children an outlet to express excess energy. As | said, |
entertainment also use it for educational purposes. (P15)

purposes

For entertainment 1 Not for very educational purposes. | usually use it in
purposes entertainment time because | take the educational ones

into activities that | have done according to my own
plan. That's why I use YouTube © for entertainment,
not educationally. So that they can release their energy,
so that they can dance. That's how I use it. (P12)
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In the analysis of the answers, the data that could not be coded as "education”,
"entertainment™ or "both education and entertainment” purposes were coded with the

"other" code (n=3).

Table 23. Preschool Teachers” Educational Purposes for Using YouTube in the

Classroom
Theme Category Code Subcodes n %
Teachers  Preschool To review and repeat 2 25,00
Self teachers' To enrich education 2 25,00
Reported  purposes Education To provide better 1 12,50
Use of for using understanding
YouTube YouTube To deliver a visual impression 1 12,50
in the in the To reinforce the topic 1 12,50
Classroom  classroom To attract children's attention 1 12,50
For lesson preparation 1 12,50

There are seven subcodes under the "Education” code, and these subcodes are: to
review and repeat, to enrich education, to provide better understanding, to deliver a
visual impression, to reinforce the topic, to attract children's attention, and for lesson
preparation. (see table 22) Among the sub-codes under the "Education” code, the

most popular code was the "review and repeat” code (n=2).

In Table 23, the comments of the teachers and the sub-codes in which these

comments were coded are given.

Table 24. Preschool Teachers' Educational Purposes for Using YouTube in the
Classroom and Exemplary Quotes

Education n Exemplary Quotes
Toreviewand 2 For example, if 1 am going to teach music to children; I
repeat use it to first perceive it audibly, listen, and then repeat

after me. (P6)
As | said, 1 use it to review and repeat what we have
learned. (P18)
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Table 24. (continued)

To enrich 2 I use YouTube © videos to enrich teaching and learning.
education (P2)

I use YouTube © videos to contribute to the lesson. (P4)

To provide 1 I use YouTube © videos to help children better
better understand. (P9)

understanding

To deliver a 1 I use YouTube © videos to give children a visual
visual impression of the lessons and topics we teach. (P9)
impression

To reinforcing 1 It can be used to reinforce the topic. (P19)

the topic

To attract 1 | use it to involve the child in the activity to be done, to
children's get their attention. (P3)

attention

*Some of the teachers gave more than one answer.

The answers of the teachers were coded with the code "other", except for the codes
"Education”, "entertainment” and "both education and entertainment” (n=3). The
"Other" code contains five subcodes (see table 24). These subcodes are "to support
the development of children, to motivate children, to appeal to their many senses, to
make sense of what is taught for the teacher, to use in matters that are out of reach™.
The answers of the teachers could be coded with more than one code. For example,
participant 8 stated that she uses YouTube © video platform videos in her classroom

to both motivate students and make sense of what they teach as a teacher:

When we do the activity verbally throughout the activity, it motivates
children visually. It also makes some of what we teach more meaningful for
us. (P8)

P9 stated that she uses YouTube © both to motivate children and to reach impossible

subjects by saying that:

....In order to appeal to them both visually and audibly, ... we use the
opportunity of economically and visually accessing subjects that cannot be
otherwise accessed. (P9)

101



Table 25. Preschool Teachers' Other Purposes for Using YouTube in the Classroom

n %
To support the development of children 1 33,33
To motivate children 1 3333
To appeal to their many senses 1 33,33
To make sense of what is taught for the teacher 1 33,33
To use in matters that are out of reach 1 3333

*Some of the teachers gave more than one answer.

In Table 25, the comments of the teachers which were coded with the "other" code

are given.

Table 26. Preschool Teachers' Other Purposes for Using YouTube in the Classroom

and Exemplary Quotes

Codes

Exemplary Quotes

To support the

development

From time to time, I use YouTube © videos in my
classroom to support their body development and
to support their physical development with sports
videos. (P18)

To motivate ...when we do it verbally throughout the activity, it
children motivates children more visually. (P8)
To appeal to ... We use ... to address both visually and audibly.

many senses

(P9)

To make sense

It also makes some of what we teach more

of what is meaningful for us. (P8)

taught for the

teacher

Touse in ..., We use it on issues that are not accessible both

matters that are

out of reach

economically and visually. (P9)

*Two teachers gave more than one answer.
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4.1.3. Findings about the Criteria of Early Childhood Teachers While Choosing
YouTube © Videos

In this section, there are two questions. Firstly, the following question was asked in
order to reveal whether the teachers examined the videos on the YouTube © video
platform they used in their classrooms before using them: "Do you review the

YouTube © videos you use in your classroom before using them? Why?".

In the analysis of the teachers' answers, all 15 teachers (n=15) who stated that they
used YouTube © in their classrooms stated that they reviewed the videos before

using them in their classrooms (see table 26).

Table 27. Whether or not Teachers Conduct a Pre-review of Selected YouTube ©
Videos

n %

| examine 15 100,00

Teachers were asked why they viewed YouTube © videos before use. While some
teachers gave a single reason for the why question, some teachers gave more than
one answer. As for the reasons for their answers, "appropriateness to the student
(n=7), negative content control (n=6), inappropriate content (n=4), ads (n=3),
attractiveness to the child (n=2), reliable content is important (n=2), unlimited
content (n=2), content that can affect their imagination differently (n=1), suitability
for target (n=1), video features (n=1), video usefulness (n=1), video is important
(n=1), unaudited (n=1) (see table 27).

Seven teachers indicated that "appropriateness to the child" was their reason for
reviewing the videos beforehand (see table 27). Two of the teachers commented on

this issue as follows:
Because some content is not suitable for children and is not suitable for their
age and development. That's why | always choose. (P9)
It is important whether it is suitable for the level of children. (P17)
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The analysis of the answers showed that six of the teachers stated that the reason for
examining the videos before use was negative content control (see table 27).
"Negative content control” code contains seven subcodes such as "wrong content,
negative examples, scary content, unpleasant words, violent content, harmful
content, bad messages"”. Four teachers stated that they reviewed YouTube © videos
before using them in their classrooms because of inappropriate content.

Talking about this topic, two of teacher said:

| review it over and over because there may be some unnoticed and
inappropriate images. (P2)

Sometimes there may be inappropriate content. (P8)

Other review reasons cited were advertisements (n=3) (see table 27). Teachers

commented on this by saying:

There are ads between YouTube © videos, which is very disturbing. (P2)

| need to know its content because | can see something very different in the
ad that comes out suddenly, even if it's a children's video. (P3)

It's important to me that there are no ads. (P4)
Two teachers stated that they reviewed YouTube © video platform videos before

using them in the classroom, and this was because secure content was important. P4

stated that she reviewed the videos and explained why by saying:

Because it is important to me that the content is secure. (P4)

Two of the teachers indicated that their reason for viewing the videos was to see if

the videos appealed to children.

I'll definitely look into it to see if it will appeal to them. (P19)

Two of the teachers said that there is unlimited content on the YouTube © video
platform and therefore they review the videos they will use in the classroom
beforehand.
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As you know, the internet is an ocean, so there is no limit. (P3)

Because YouTube © is a very large field. (P5)

One of the teachers stated that she reviewed the videos before use to see if the videos

were beneficial to children.

So, I wonder if it will be able to educate children. I wonder if that video will
be useful, I'm looking at it to see beforehand. (P13)

One teacher stated that the videos contain things that can affect children's
imaginations differently, and therefore she examines the videos from the front by

saying:

Well, | think that in some videos, there are things that will affect children's
imaginations differently. (P12)

One teacher pointed out that the subject of the videos is important and stated that she
therefore examines the videos. One of the teachers stated that she reviewed the
videos to see if they were suitable for the objectives by saying:

...does the video really deliver what I intend to teach? (P8)

One of the teachers explained that because the videos on the YouTube © video

platform were not checked, she reviewed them before use.

Because there are channels that have not been reviewed by the Board of
Education. (P4)

Table 28. Reasons to Review Videos

Documents %

Appropriateness to the child 7 46,67
Negative content control 6 40,00
Inappropriate content 4 26,67
Ads 3 20,00
Attractiveness to the child 2 13,33
Reliable content is important 2 13,33
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Table 28. (continued)

Unlimited content 2 13,33
Content that can affect their imagination differently 1 6,67
Suitability for objective 1 6,67
Video features 1 6,67
Video usefulness 1 6,67
Video is important 1 6,67
Unaudited 1 6,67

Analysis of the teachers' answers showed that negative examples (n=2), scary
content (n=2), unpleasant words (n=2), and violent content (n=2) were the reasons
for teachers to pre-review the videos. Few teachers stated that wrong content (n=1),
harmful content (n=1), and bad messages (n=1) were reasons to review videos before

using them.

One teacher stated that she viewed the videos before using them to see the video
features. She mentioned the sound and image of the video as video features by

saying:

... sometimes the pictures and characters are very small. The tone of voice is
not appropriate at all. That's why I'm definitely watching. (P18)

Table 29. Appropriateness to the Child

n %

Appropriateness for the age group 10 100,00

Compliance with developmental 3 30,00

characteristics

Compliance with their level 1 10,00

*Each teacher has more than one answer.
One of the teachers mentioned the negative content control by saying:

As | said, it should be away from negative examples or negative content. (P1)

Table 29 contains the sub-codes of the negative content control.
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Table 30. The Sub-codes of Negative Content Control

n %
Negative examples 2 33,33
Frightening content 2 33,33
Unpleasant words 2 33,33
Violent content 2 33,33
Harmful content 1 16,67
Bad messages 1 16,67
Incorrect contents 1 16,67

In Table 30, the code included in the analysis of preschool teachers' answers

regarding the reasons for reviewing videos before use and the teachers' quotes

regarding this code are included.

Table 31. The Sub-codes of Negative Content Control and Exemplary Quotes

Sub-Codes

Exemplary Quotes

incorrect contents

In other words, even as YouTube © Kids, I
do not watch it at home, nor do | open it.
I've heard that YouTube © Kids also has
very wrong content. (P13)

negative examples

... there may be negative examples, | pay
attention to them and then | can use them if |

find it appropriate. (P19)

frightening content

I think there are scary things. (P12)

unpleasant words

Because sometimes, for example, some

videos may contain unpleasant words. (P6)

violent content

I think there are scary things... (P11)

harmful content

...In the sense that there is no content that is
very harmful to the child... (P1)

bad messages

...1n the sense that there is no content with

bad messages. (P1)

*Some of the teachers have more than one answer.
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To answer the research question about what criteria teachers use when choosing the
video they will use in the classroom, the question "What do you consider to when
choosing a YouTube © video to use in the classroom?" has been asked. This question
aims to get deeper answers about the criteria that teachers consider in the videos that
preschool teachers choose to use in the classroom. After all the answers from the
interviewees were received, the teachers' video selection criteria are as stated in table
31: “Not contain negative content, interesting for the children, contain educational
content, relevance to the subject, appropriate content, not to set a negative example,
fitness for purpose, to have entertainment, not too deep, teaching the positive, to be
ethical, not contain false information, to be useful".

Table 32. The Criteria Teachers Consider to When Choosing YouTube © Videos to
Use in the Classroom

n %
Not contain negative content 8 53,33
Interesting for the children 5 33,33
Contain educational content 4 26,67
Relevance to the subject 4 26,67
Appropriate content 2 13,33
Not to set a negative example 2 13,33
Fitness for purpose 2 13,33
To have entertainment 2 13,33
Not too deep 1 6,67
Teaching the positive 1 6,67
To be ethical 1 6,67
Not contain false information 1 6,67
To be useful 1 6,67

Eight teachers who stated that they use videos from the YouTube © video sharing
platform in their classrooms (n=15) indicated that they paid attention to the absence

of negative content when choosing YouTube © videos to use in their classrooms.
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First of all, it should not create a negative image for children... There should
not be a negative symbol or expression. (P4)

We're looking to see if the video contains any negative content. (P17)

Analysis of the teachers' answers shows that the teachers considered whether the

video was attractive to children by saying:

... It needs to attract the attention of children. (P1)
| pay special attention to whether it will attract the attention of children. (P15)

...and we're looking to see if it can get the attention of children. (P17)

One of the teachers mentions video features (see table 32) as follows:

The image needs to be vivid and attract children's attention. Audio content
needs to be good. (P1)

Table 33. Video Features

n %
Good image 2 66,67
Good audio content 1 33,33
Video duration 1 33,33

Eight teachers stated that they paid attention to not having negative content while
choosing the videos (See table 31). In the previous question, six teachers stated that
the reason for previewing YouTube © videos was negative content control (see table
27). In this respect, it can be said that the answers of the teachers to different

questions are consistent.

Five teachers stated that when choosing videos from the YouTube © video platform
to use in their classrooms, they paid attention to attracting children's attention.

Four teachers stated that while choosing videos from the YouTube © video platform

to use in their classrooms, they paid attention to the fact that the videos contain
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educational content. Four teachers stated that when choosing YouTube © videos to

use in their classrooms, they made sure that the videos were relevant to the subject.

The teachers stated that they paid attention to the following criteria while they
selected videos from the YouTube © video sharing platform to use in their
classrooms: that they have appropriate content (n=2), that they do not set a negative
example (n=2), that they fulfill fitness for purpose (n=2), and that they provide

entertainment (n=2).

Other teachers stated that they paid attention to the following criteria when choosing
YouTube © videos to use in their classrooms: that the videos are not too deep (n=1),
teach the positive (n=1), are ethical (n=1), do not contain false information (n=1), are

useful (n=1).
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CHAPTER 5

DISCUSSION AND CONCLUSION

In this section, firstly, a summary of the study is presented. Then, preschool teachers'
self-reported use of YouTube © in the classroom was discussed in depth and
implications were made regarding the findings of the study. Finally, suggestions
were made for policymakers, preschool teachers, families, content producers, and

future studies.

5.1. Summary of the Study

The purpose of the study was to investigate early childhood teachers' use of
YouTube © in the classroom. The participants of the research consist of preschool
teachers working in the center of Nevsehir. A semi-structured interview protocol was
conducted with 19 volunteer preschool teachers who agreed to participate in the
research. After the data collection process was completed, the MAXQDA 2020

program was used for the results.

5.2. Discussion of Findings

The discussion of the findings includes a part on preschool teachers' use of YouTube
© in the classroom. This part also has other subheadings, as will be explained in the

following sections.

5.2.1. The Extent of Early Childhood Teachers' Use of YouTube © in the

Classrooms

To what extent preschool teachers use YouTube © in the classroom was examined

under four main headings: status and frequency of use, video channels teachers use

111



most frequently, types of videos teachers use most frequently, and teaching methods

teachers use while viewing the videos.

5.2.1.1. Early Childhood Teachers' Use of YouTube © in the Classrooms and

Frequency of Use

Findings on early childhood teachers' use of the YouTube © video platform in
classrooms are quite similar to other studies in the literature on early childhood
teachers' use of social media and YouTube © (e.g. Szeto and Cheng, 2015; Pattier,
2021; Cigek & Sahin, 2022). In their study, Szeto and Cheng (2015) aim to gain a
deeper understanding of teachers' pedagogy by exploring the social media they prefer
in their teaching practices, and a qualitative case study was conducted of a group of
preservice teachers who integrated technology into their teaching in kindergartens,
primary and secondary schools. The results show that among social media tools,
YouTube © is widely used together with other social media and non-social media
tools for teaching purposes. As a result of Szeto et al.'s research (2016), it was found
that the majority of the participants use social media with a high frequency, and
according to the preferences of the participants, the YouTube © video platform is the
most popular tool. According to the findings of the current research, most of the
teachers who participated in the research stated that they use YouTube © in their
classrooms. According to Pattier (2021), 9 out of 10 participants in this study use
videos in their classrooms. According to the research results of Cicek and Sahin
(2022), many children in preschool education environments are exposed to screen
media during school hours. A similar result was also found in the present study. 15
out of 19 teachers stated that they use YouTube © videos in the classroom. In this
context, it can be said that these studies and the current research suggest that
preschool teachers use YouTube © in the classroom. When compared with the
findings of the research and the relevant literature, it is possible to infer that teachers
use YouTube in the classroom, based on the above-mentioned studies conducted at

different times and countries.

Previous studies and reveals that teachers use technology and media to offer children

more effective learning experiences and provide a positive attitude towards learning
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(Brooks et al., 2006; Lim and Tay, 2003). The results of current research indicate
that 15 out of 19 participants, namely 78.95%, use YouTube © videos in their

classrooms.

The use of social media in educational settings is a debatable issue. There are
questions regarding the impact of such early media use on children’s cognitive and
social development, including questions regarding just how and when children learn
from screen media (Wartella et al., 2005). Rice et al. (1990) stated that the results of
a study they conducted showed that the content and presentation formats of “Sesame
Street” were very suitable for the vocabulary development of preschool children,
regardless of parent education, family size, child's gender, and parental attitudes. In
this context, it can be said that some video contents are effective in children's
development and learning. The current study revealed that 15 out of 19 participants
used YouTube in their classrooms. In this regard, it can be inferred that the
participants in the current study know the positive effects of video content on
children's development and learning.

Looking at the use of video as an educational resource in education, it is seen that it
is quite common among teachers at all stages of education (Rangarajan, et al., 2019).
In his study, Pattier (2021) aims to understand the use of video in education from the
teachers' perspective and to determine the factors affecting its implementation in the
classroom. A survey was conducted with the participation of 1,150 teachers.
According to Pattier (2021), it can be concluded that the process of applying
educational videos in the teaching process is considered effective according to
teachers, and nine out of 10 teachers participating in the survey use them in the
classroom. Considering that 15 out of 19 participants used YouTube videos in the
classroom as a result of the current study, it can be said that the videos are seen as

effective in the teaching process according to the participants of the current study.

According to the Preschool Education Program (2013), using the opportunities in the
immediate environment provides diversity and economic benefits in providing tools
and materials. For this reason, it is important for the teacher to know and monitor the
immediate environment and the child's life experiences (Ministry of National
Education, 2013). As a result of the current study, it can be inferred that the 15
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participants who were found to use YouTube videos in their classes used YouTube
as a close circle opportunity in the context of this feature of the program because
YouTube is accessible and economical wherever there is a computer and internet

aCcCess.

The frequency of teachers' use of videos from the YouTube © video platform in the
classroom is important because of how intensely the videos affect children's lives,
perceptions, and development. In the study of Pattier (2021), polarization emerged in
the results of the frequency of video use. According to Pattier (2021), this result
shows that there are two types of teachers working at the kindergarten stage: teachers
who use content such as songs and videos as primary resources in their lessons, and
teachers who are reluctant to use videos. In the current study, the majority of the
participants, that is, 15 out of 19 teachers, stated that they used YouTube videos in
the classroom. Moreover, although there are differences between the frequency of
participants' use of YouTube videos, there is no polarization. According to the
findings of current research, 4 of the teachers who said that they use YouTube ©
videos in their classrooms stated that they used them every day, and 4 of them stated
that they used them 2-3 days a week. In the current study, no generalization can be
made since the number of participants consists of 19 teachers, but the fact that 4 of
the participants stated that they use YouTube every day and 4 of them stated that
they it 2-3 days a week does not indicate that there is a polarization between the
frequency of YouTube usage of the participants in this study. In terms of
participants' frequency of YouTube use in the classroom, the results of Pattier's

(2021) study are not similar to the results of the current study.

Research explains that long screen viewing will have negative effects on children
(Twenge & Campbell, 2018; Poulain et al., 2019). At the same time, according to
Bandura's (1974) observational learning model, not using screens excessively in the
classroom may be effective in being a positive model for children. As a result of the
studies of Cigek and Inan (2022), it was revealed that students were exposed to
screens for 30 minutes on a typical school day. When the findings on this subject are
examined, it is seen that 4 of the research participants stated that they use YouTube

© in their classes every day and 4 of them say that they use YouTube © in their
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classes every 2-3 days. This finding shows that teachers' frequency of media and

screen use in the classroom is similar to the results of Cicek and Inan's (2022) study.

The research revealed that the reasons why preschool teachers do not use videos on
the YouTube © video platform in their classrooms are to avoid exposing children to
advertisements, not to set a negative example, because they contain potentially
harmful content, and because the content is not suitable for children's development.
Bandura (1986) claimed that individuals can learn many things by observing the
experiences of others. “The Bobo Doll experiment has serious implications for how
children will be affected by viewing violent media products” (Bandura, 1977). In this
context, it can be said that teachers who stated that they do not use YouTube © in
order not to present negative examples are conscious about observational learning in

Bandura's theory.

The finding of the current study is that the teachers who stated that they did not use
videos from the YouTube © video platform in their classrooms did not receive any
training on media literacy. Based on this information, it can be said that teachers with
media literacy awareness in this study use YouTube © in their classrooms, while
those who do not have a media literacy education prefer not to use it. In this context,
it can be inferred that teachers with media literacy training are more positive towards

using YouTube, a social media platform, in the classroom.

According to Pattier (2021), the recommendations of the World Health Organization,
campaigns against technological addictions, or naturalist movements in education
that indicate the risks of exposure to screens at an early age (Lin et al., 2019; Nergiz
et al., 2020; Wolf et al., 2018) divide kindergarten teachers into two (in a study
conducted by Pattier (2021): those who generally do not use videos in their lessons
by following such recommendations, and those who apply a large number of videos
in their classes. In the current study, it was revealed that 15 of the 19 participants, the
majority of the participants, used YouTube videos in the classroom, but 4
participants did not use YouTube videos. Two of the participants' reasons for not
using YouTube was "not to set a negative example™ and the other was "do not want
children to spend time in front of the screen”. In this context, it can be said that the

participants in the current study who stated that they do not use YouTube for these
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two reasons may not be using YouTube videos in their classroom by following the
thoughts and recommendations mentioned by Pattier (2021).

One of the current study participants stated that she did not use YouTube videos in
her classroom to complement other activities. In this context, it can be inferred that
the participant in the current study did not use YouTube in the classroom in order to

spare time for other activities that would support children's development.

This teacher stated that there was not enough time left for YouTube © by saying;

Since we have activities and magazine sets suitable for the age group of
children in the classroom, we use them during an education period and we do
not use YouTube © because we do the trainings sent by the Ministry of
National Education. We do not use YouTube © to complete these trainings.

(P16)

This teacher stated that she did not use YouTube in her classroom and ran out of time
to complete the preschool education magazines prepared by the Ministry of National
Education. Considering that the educational contents prepared by the Ministry of
National Education are prepared by expert teams, it can be inferred that the activities
that this teacher will do with the magazine prepared by the Ministry of National
Education for preschool children are considered a priority for this teacher. In this
context, it can be noted that the teacher did not use YouTube videos to complement
the resources provided by the ministry.

As a result of Ali et al.'s (2020) study, it was revealed that the reason why YouTube
videos were not used as teaching and learning materials by the participants was that
they relied on the materials provided by the relevant curricula of preschool children.
In the current study, it can be inferred that one of the preschool teachers stated that
she did not use YouTube to complete other content because she relied on her existing

content.

5.2.1.2. Video Channels Teachers Use Most Frequently

Pattier (2021) claimed that teachers choose videos from the YouTube © search

engine, not from specific YouTube © channels. According to the results of the
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current research, when asked about the YouTube © channels they use the most, 4
teachers stated that they do not use a particular YouTube © channel. Conversely, 11
teachers gave the names of the YouTube © channels they use the most frequently,
and some teachers mentioned more than one YouTube © channel. At this point,
while a few teachers do not use certain channels, most of them stated that they do.
Therefore, a different result was obtained in the present study.

As a result of Inan's (2021) study, it was seen that the channels most used by
preschool teachers were TRT Cocuk and Karamela Sepeti. As mentioned before, the
TRT Cocuk channel is a channel that contains educational videos suitable for the
development of children and whose content is prepared by an expert team (TRT
Cocuk, n.d.), and Karamela Sepeti channel is a channel that contains music videos
prepared by an educator in the field of Music Education named Onur Erol (Karamela
Sepeti, n.d.). TRT Cocuk offers content for preschool and school-age children, and
the contents are designed to meet the perception levels and needs of children, and
attention is paid to ensure that educational and learning contents are active and
interactive (TRT Cocuk, n.d.). TRT Cocuk provides content that is in line with the
basic views and aims of national education, combines entertainment and education,
and positively affects the lives of children. It prepares and contributes to the
production of these contents, taking into account its own policy standards, quality,
and publication integrity (TRT, n.d.). As a similar result in the current study, it was
determined that the channels most used by teachers were TRT Cocuk (n=8) and
Karamela Sepeti (n=6). In this context, the results of the two studies show
parallelism in terms of teachers' video channels. Both studies found that teachers
selected quality content to use with children in the classroom. This finding shows
that current participants in both studies were knowledgeable in YouTube © channel
selection and they mostly use quality content prepared by educators or expert teams.
Besides, judging by the characteristics of the channels that teachers stated they use
most frequently in the classroom, it can be said that they consider it being

educational and entertaining, which is one of the aims of national education.

According to the results of Inan's (2021) study, Karamela Sepeti music album, the

clips of which were prepared and performed by Onur Erol, has been the most
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preferred media product by educators in schools. A similar result was obtained in the
current study and Karamela Sepeti was stated as one of the most used YouTube ©
video platform channel. Inan’s research (2018) on screen media use in the classroom
revealed that early childhood educators use technology and media mostly in music
videos. In the current study, the Karamela Sepeti channel, one of the channels that
preschool teachers stated they used most, is a music video channel, and it can be said
that these studies are parallel in this respect. Moreover, considering that people can
improve their musical knowledge and skills by interacting with a musical
environment (Sloboda, 1996), it can be said that it is important to use musical
content in preschool education environments. In this context, it can be explained that
the participating teachers in the current study used channels that could help children
acquire musical skills. It was revealed that the Adisebaba Fairy Tales channel was
used by 3 teachers who participated in the current study. The “Adisebaba Masal”
Youtube © channel contains videos consisting of children's songs and cartoons based
on classic children's fairy tales (Adisebaba, n.d.). Fairy tale is a literary genre that
conveys extraordinary events that mostly happen to people, animals, and beings such
as witches, genies, giants, and fairies, and it is usually created by the people, based
on imagination, living in oral tradition. (TDK, n.d.) Fairy tales attract the attention of
children, especially preschool children and all children who have just started school
(Dilidiizgiin, 1994). There are opinions about whether fairy tales are useful or
harmful. Karatay (2007) explained that the fairy tale enriches the imagination of
children and provides education on values such as kindness, honesty, and
helpfulness. Works that contain violence and death are very dangerous for children,
so they should be chosen considering the age, sensitivity, and mental health of the
child, books that cannot harm children's sensitivity should be chosen, and studies to
the contrary should not be recommended to children (Aytekin, 2008). According to
Karatay (2007), tales will benefit educators in transferring national and universal
values to younger generations and will determine the reason for their use in

educational environments.
5.2.1.3. Type of Videos Teachers Use Most Frequently

Neumann and Herodotou (2020) stated that instead of focusing on the time the child

spends in front of the screen, it is necessary to focus on what she or he watches on
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the YouTube © video platform. In the current study, it was investigated which video
types teachers use and thus which videos children are exposed to. The video types
that teachers stated they use the most frequently are educational videos and music

videos.

According to the results based on the data in Pattier's study (2021), 9 out of 10
participants in the study use video in their classrooms. In this research, we can
conclude that the process of applying educational videos in the teaching process is
seen as effective for teachers and 9 out of 10 teachers participating in the survey use
them in the classroom. In the current study, it was revealed as a result of the analysis
of the data that the majority of the participants, 15 out of 19 participants, used
YouTube videos in their classes. The fact that 15 out of 19 participants stated that
they use educational videos the most is similar to Pattier's (2021) study in the current
research, and therefore, it can be concluded that the participants in the current
research also found the application of educational videos in the teaching process

effective.

Computer addiction has become a rapidly spreading public health problem all over
the world, especially for children (Gentile et al., 2017; Wu et al., 2018). In this
context, it is possible to say that teachers' encouragement of their students to use the
internet for educational purposes has a preventive feature against risky situations in
this field (Kasike1 et al., 2014). As a result of the current study, it is possible to say
that the fact that teachers mostly use educational videos may be aimed at

encouraging children to use YouTube videos educationally.

In the study of Inan (2021), the most preferred audio-visual video types in schools
are music clips (25.5%, n=453) and cartoons (24.5%, n=437). According to inan
(2021), other most watched video types are educational videos (17.7%, n=310),
animated videos (12.7%, n=226), and documentaries (9.6%, n=171). In the study of
Inan (2021), the fact that the other most used video types are music videos and
educational videos is in parallel with the findings of the current study. In the current
study, the 5 most used video types in the classroom from YouTube © are;

educational videos (n=13), music videos (n=12), animations (n=4), cartoons (n=3),
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and experiment videos (n=3). In the study of Inan (2021), documentaries are a rare

response, in line with the current study.

In the study of Dogan and Goker (2012), 165 people (34.4%) in the selected sample
group preferred to watch cartoons the most. inan (2021) stated that while the
educational videos category was expected to be the first choice of the educators
according to the answers given by the educators to the question of the purpose of
watching, it turned out that cartoons were the first choice of the teachers. Cartoons
have a great role in improving children's learning skills (Ozer & Avci, 2015). In
addition to teaching children interpersonal issues such as family relationships,
friendships, communication, and playing games, cartoons also help them adopt the
cultural and social elements presented in films (Yavuzer, 2007, p.80). In Basar and
Elyildirim's (2022) study conducted with 21 participants from seven different regions
of Turkey, it was revealed that YouTube, which is associated with multimedia,
supports children in learning basic concepts by accessing multimedia content. In the
study conducted by Basar and Elyildirim (2022) with parents, they stated that
children learned many concepts by watching cartoons on YouTube, for example,
they learned some critical ideas about earthquakes. In the current study, only 3
teachers stated that they used cartoons and the most used video type is educational
videos (n=13). In this context, there is a difference between the two studies.
However, as mentioned before, cartoons can improve educational skills (Ozer &
Avect, 2015) and TRT Cocuk, which is one of the channels that the participants in the

current study stated they use most frequently, contains many cartoons.

Research shows that children who watch well-designed educational videos engage
cognitively and gain many benefits from it (Anderson and Kirkorian, 2015). Since
the type of video that the participants in the current study stated that they used most
was educational, it can be said that the participants in current study may have

knowledge that educational videos have positive effects on children.

At the same time, TRT Cocuk and Karamela Sepeti include music videos and
educational videos, and in the current study, teachers stated that they used music

videos and educational videos the most. In this context, the YouTube © video
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channels and types that teachers stated they use most are similar. Therefore, it can be
said that teachers are knowledgeable about their own use.

In the current research, many teachers stated that they use YouTube © videos in their
classrooms for educational purposes and they use educational videos. The answers
given by the participants to different questions, namely their intended use of
YouTube © videos and the types of videos they use, match up with each other. That

is, this data match up with participants’ answers to different question.

As a result of the analysis of the data collected by Pattier (2021) with the survey data
collection tool, it was revealed that 70.3% of the most used video content in the
kindergarten education stage was songs, 10.4% was explanatory videos and 7.7%
was cartoons. In the current study, it was found that the most used video types were
educational videos (n = 13) and music videos (n = 12). The research results are
parallel in that Pattier's (2021) research found that songs were frequently used, and in
the current research, music videos were frequently used. In this context, it can be
said that the participants in both studies are aware of the benefits of including music
in the education of preschool children and use it with children. YouTube offers
explanatory videos on a wide range of everyday and science-related topics (Wolf and
Kratzer, 2015 cited by Bitzenbauer et al., 2023). Explanatory videos are short videos,
usually 10 minutes or less, that aim to introduce and explain a specific topic of
interest (Wolf and Kratzer, 2015 cited by Bitzenbauer et al., 2023). It can be said
that explanatory videos have educational features as they contain explanations about
a topic of interest. In this context, as a result of the two studies, it can be said that the
most used video types by the participants are videos with educational content and
that the participants regard educational videos as efficient tools in the education

process.

A study in the literature investigating the types of videos that parents let their
children watch conducted by Ofcom (2017), parents of 3-7 year olds who use
YouTube were asked to indicate their favorite type of content on YouTube. For
parents of 3-4 year olds, the category shown as cartoons/animations/mini movies or

songs is the most watched content category on YouTube (52%); Less than a fifth of
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parents mentioned funny videos or challenges (11%) or unboxing videos (15%). As a
similar result in the current study, music videos are among the most watched video
types, and unboxing and challenging videos were not stated to be preferred by
teachers. Considering this, it can be inferred that the teachers in the current study and
the parents in the study conducted by Ofcom (2017) do not prefer video types such
as unboxing for children and they are likely to be knowledgeable about the harms of

such type of video.

5.2.1.4. Teaching Methods Teachers Use While Viewing the YouTube © Videos

Teachers were asked which teaching techniques they use while using videos fom the
YouTube © video platform. Findings reveal that teachers mostly stated that they use
question-answer and demonstration while using YouTube © videos in the classroom.
The majority (n=6) of 9 teachers who stated that they used question and answer
stated that the reason for this was to make evaluations. The findings showed that the
most stated reason for teachers to use the demonstration teaching technique was

visual presentation.

Bozbolat et al (2016) stated that some educators use learning strategies, teaching
methods, and techniques in the same sense, but all three are different concepts. Tok
(2008) stated that the teaching strategy has pioneered the selection of appropriate
methods and techniques to answer the question, "How shall we teach?". Teaching
methods are the way to plan the learning-teaching process, and teaching techniques
are the way to implement this plan (Tok, 2008). According to Yesilyurt (2020), one
of the general principles of teaching is the action principle, the work principle, and
the active participation principle. Additionally, the concept of "through one’s own
life" entails the active participation of the student in the learning-teaching process,

emphasizing learning by doing and living.

Taking cognitive learning into consideration, Oztiirk (1995) determined the learning
strategies as "Attention Strategy”, "Repetition Strategy”, "Interpretation Strategy",
"Embedding Strategy"”, "Remembering Strategy", "Cognitive Management Strategy"
and "Affective Strategy". Eggen and Kauchak (1994) defined repetition as repeatedly
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expressing information verbally or mentally without changing the meaning and
structure of the information. Yildizlar (2012) stated that repetition strategies such as
repeating information verbatim support the more appropriate processing of
information in long-term memory. That is, while according to Oztiitk (1995),
repetition is a learning method and according to Yesilyurt (2020), learning by doing
Is a teaching principle, in this study, teachers stated that they used these two concepts

as a teaching technique. In this context, there is a misconception among teachers.

According to the research results of Szeto et al. (2016), the majority of participants,
that is, 23 out of 32 people, primarily integrate social media affordances of
information search into direct instruction. Confrey (1990, p.107) identified three
main elements for direct instruction: (a) the goals are aimed at obtaining short-term
results, (b) the teacher directs the lesson according to the plans and routines at hand,
(c) the teacher is the only determinant of whether understanding occurs at the
appropriate level. Considering these 3 elements, it can be said that in classes based
on direct expression, the teacher is the authority in the classroom in terms of
evaluating information and the students are not activated. In the current study,
through analysis of the data, it was determined that most participants used YouTube
teaching techniques such as demonstration and question answer in the current study.
The question answer technique was developed based on the desire to eliminate the
boringness of the narration technique and to carry out teaching more effectively
(Karamustafaoglu and Yaman, 2006, p.101). In this context, it can be said that there
is no similarity between the results of Szeto et al.'s (2016) study and the current
study in terms of the teaching techniques used by teachers. This is because, in Szeto
et al.'s (2016) study, while direct education pedagogy was common among teachers,
in the current study it was revealed that the question-answer technique, which makes
education productive, was widely used. However, there are also studies with similar
results to the current study regarding the use of teaching techniques in education. In
the study conducted by Karasakaloglu and Saracaloglu (2011), when teachers'
opinions were examined, it was observed that all of the teachers (n=13) used the
question-answer technique. In the current study, findings regarding the reasons why
participants benefit from question answer when using YouTube show that it is for

evaluation and permanent learning purposes. Assessment and evaluation in early
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childhood education should be carried out continuously and should support the
child's learning and development (Gullo & Hughes, 2011). It is also recommended
that teachers ask questions in lessons, especially as it will improve students' skills
such as analytical thinking, evaluation, creativity and summarization (Morgan &
Saxton, 1991). According to the results of the current study, the teaching technique
that teachers use most when utilizing YouTube is question and answer, and the
reason for using this technique may be evaluation because the participants have the
knowledge that evaluation should be continuous in early childhood education. At the
same time, it can be said that the participants in the current study may be informed
that the question and answer technique was appropriate for evaluation.

The current research results regarding the teaching technique that teachers use most
when using YouTube are compatible with the literature on the teaching techniques
that teachers use most. The question and answer technique is the second technique
that teachers frequently use during teaching, after the narrative technique (Cotton,
2003). Researchers stated that teachers ask 300-400 questions in a day (Leven &
Long, 1981), and the number of questions they ask in a lesson hour is between 30
and 120 (Graesser & Person,1994). However, while the narrative technique is the
most used technique by teachers in the literature, the analysis of the current research
data revealed that only one teacher used the narrative technique while using
YouTube. Narrative is an instructor-centered teaching technique (Sonmez, 1994).
Although this technique is an economical technique, allowing many topics to be
explained to large groups in a short time, it has low power to ensure effective
learning because it makes classroom interaction one-way (inandi, 2013). In this
context, the fact that the participants in the current study did not use the instructor-
centered narrative technique may be because they were aware that this technique, in
which the instructor is active, does not provide effective education.

The methods and techniques used in creating learning experiences and increasing its
quality have a great function (Oguzkan, 1985). The method in education is to talk
about how the processes of teaching students new behaviors are created because
education works to achieve its goals with appropriate methods (Akto, A., & Akto, S,

2017). Teaching techniques are the application forms of the method (Ozden, 2000).
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The teaching method and teaching techniques are tools to help students to facilitate
learning (Gtileryiiz, 2000). In the results of this research, the techniques that the
participants stated that they used most were question and answer (n = 9) and
demonstration (n = 8). Question and answer (n=9), one of the teaching techniques,
was preferred by the participants for evaluation (n=6) because it ensures learning
performance (n=2). Asking questions has become a basic way of learning and an
important method of satisfying curiosity (Kabas, 2009). Teachers are advised to ask
questions in lessons as it will develop students' analytical thinking, evaluation,
creativity, summarization, theory, and similar skills (Morgan & Saxton, 1991). In
this context, it can be said that preschool teachers have knowledge about the question
and answer technique and while viewing YouTube © in the classroom, they use it
considering what this technique will provide. Questions can be used to measure
learning at the levels of knowledge, comprehension, application, analysis, synthesis
and evaluation (Kubat, 2018). In parallel, teachers stated that they used this method
for evaluation (n=6). In this context, it can be said that teachers use the question and

answer method in accordance with their ways of using it.

In the demonstration, the teacher shows students how to do what is expected to be
done at the end of the lesson and explains the process step by step (Ameh et al.,
2007). Some of the advantages of this method, as outlined by Olaitan (1984) and
Mundi (2006), are: that it saves time and provides an economy of materials;
increases attention in lectures and is a strong motivator; students receive immediate
feedback through their products; and is good at pointing out proper ways to do
things. According to the answers of 3 preschool teachers in the current study, the
reason for using demonstrations was to use visuals. Two of the other reasons given
by teachers are to make teaching easier and to show the results to the children. It can
be said that one of the participants in the current study aimed to show the result to
the children in accordance with the definition of demonstration by Ameh et al
(2007). It can be said that teaching techniques make learning easier for students
(Giilerytiz, 2000), which is parallel to teachers' use of the demonstration method to

facilitate learning.

When teachers were asked what they did while children were watching videos in

their classrooms, the most common answers were to observe children and to watch
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with children. Findings about what preschool teachers do while using YouTube ©
are as follows: observing children, watching videos together, accompanying children,
checking videos, and other related activities. What teachers said they did most was to
observe children and watch videos together. According to Smidt (2005), observation
means watching what people do and listening to what they say. Observation is
defined as one of the informal assessment tools in early childhood education
(Wortham, 2005). According to Neisworth and Bagnato (2004), observation has been
identified as the heart of informal assessment. Dunphy (2010) explained the tradition
of child observation in early childhood education with the following words: “Many
of the pioneers in the field such as Froebel, Piaget, and Vygosky strongly supported
the process of watching, listening to, and thinking about children's actions (p.41). In
this context, it can be said that preschool teachers observe and evaluate children's
actions while using YouTube © in the classroom. Flottman et al. (2010) state that
evaluations should be made regarding the progress in children's learning and
development, especially what children are ready to learn and how early childhood
teachers can support this progress. In this context, it can be said that because the
teachers in the current study were knowledgeable about the importance of evaluation,
they observed children while using videos and they may benefit from this

observation on how to support children.

5.2.2. Teachers' Purposes of Using Videos from the YouTube © Video Platform

According to Cigek and Sahin (2022), as a result of their research, it was found that
many children were exposed to screen media during school hours and that this
practice was primarily carried out for educational purposes. In the study of Inan
(2021) with preschool teachers, the aims of teachers' screen watching were found to
be educational reasons (484), spending time (n=43), entertaining (n=36), and
classroom management (n=36). Findings of the current research are in parallel with
the results of this research, and these are educational (n=11), both educational and

entertainment (n=3), other (n=3), and entertainment (n=1).

Screen viewing for entertainment purposes in schools has been found to be one of the

less popular purposes of teachers (Inan, 2021). Current research shows 3 teachers
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using the YouTube © video platform for entertainment purposes only and the results
of previous studies are similar to the findings of the current study. On the other hand,
in the study of Inan (2021), "spending time", which is the second goal of preschool
educators for screen viewing, was never mentioned by the current research
participants. This may be because the teachers in the current study did not use
YouTube in their classrooms to pass time. Besides, this may be due to teachers'
concerns that their answers will not be liked or they may not actually use the video

for this purpose.

Teachers' purposes for using YouTube © were coded with 3 different codes in this
research, and one of these codes is the other purposes code. Other purposes include
the subcode to motivate children. According to Sardiman (2012), motivation can be
explained as the driving force that emerges in students, leads to learning activities,
ensures the continuity of the learning process, and guides the learning process.
Puspitarini and Hanif (2019) stated that teachers have a major role in the process of
increasing students' learning motivation because they spend a lot of time with

students at school.

In Tamim's (2013) study, which collected the opinions of 45 teachers with an open-
ended survey, participants' responses regarding their perceptions of the general
advantages of using YouTube for teaching purposes were mostly positive. As a result
of the analysis, the answers were collected under four main themes: (a) supporting
the learning process, (b) increasing interest, (c) increasing efficiency and (d)
enriching the content (Tamim, 2013). In the current study, it was observed that
participants used YouTube mostly for educational purposes (n=11). Sub codes under
educational purposes are to review and repeat (n=2), to enrich education (n=1), to
provide better understanding (n=1), to deliver a visual impression (n=1), to reinforce
the topic (n=1), to attract children's attention (n=1), and for lesson preparation (n=1).
When the codes in the two studies are examined, it is seen that there is parallelism
between the codes. In particular, the code “enriching education™ is included in both
studies. It can be said that the results of the two studies, that is, the answers of the
participants, are similar. In this context, it can be inferred that the participants in both
studies used YouTube in education for similar purposes. In both studies, it can be
inferred that the teachers used YouTube in their classrooms for educational purposes.
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5.2.3. The Criteria of Early Childhood Teachers While Choosing YouTube ©
Videos

According to Inan (2021), in the context of controlling what to watch and content,
when early childhood educators were asked whether they previewed their media
products, it was revealed that the vast majority of respondents did. In the current
study, all of the teachers who stated that they used videos from the YouTube © video

platform in their classrooms stated that they previewed them.

An important part of this study is about what preschool teachers pay attention to
when choosing YouTube © videos. Teachers were asked what they paid attention to
when choosing videos. In the current research, it has been revealed that there are
many things that preschool teachers consider when choosing YouTube © videos to
be used in their classrooms. According to the findings of the current study, the
teachers participating in the research mostly paid attention to the appropriateness of
the videos for the child, that they do not contain negative content, and that they are
attractive to the children. According to Pattier (2021), each teacher has 3-4 criteria in
video selection, and while the criterion they emphasize most as a video selection
criterion is motivation, the least emphasized criterion is authorship. In the current
study, teachers stated one or more criteria. Motivation is not stated as a criterion. In
this context, teachers may not have seen children's motivation as a criterion, or it
may be thought that other criteria may also include motivation. For example, the
codes of being interesting for the child (n=5) and containing entertaining content
(n=2) may include motivation, or teachers may not have specified motivation as a

separate criterion because these codes directly or indirectly motivate children.

In the current study, it was revealed that the teachers paid attention to the fact that
the video is appropriate for the child, that there is no negative content in the video,
that it is attractive for children, that the video is suitable for the subject, that the
video contains educational content, and the overall video features. Cicek and Sahin
(2022) stated that in their study, it was revealed that the teachers mostly chose to use
the screen environment in the classroom, taking into account the criteria of the

appropriateness for age and development, the educational value of the content, the
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attractiveness and the formal features. In the current research, it is seen that a similar
result is obtained in terms of teachers' attention to the appropriateness of the video
for the child, its attractiveness for the children, the educational content of the video,

and the video features.

In the study of Inan (2021), the most frequent response in the frequencies of the
criteria under the age or development category is that video should not being
frightening or violent. In the current study, the teachers paid the most attention to
"appropriateness for the student” followed by "negative content control”. Violent
content is one of the sub-codes of negative content control. The children’s programs
have a higher frequency of violence compared to comedy programs, music videos,
and reality shows (Gentile et al., 2007). Studies show that children aged 0-6 tend to
reflect what they see on television without considering whether the actions are good
or bad (Rideout et al., 2003). According to Anderson et al. (2012), media violence is
a risk factor for future aggressive behavior. In this context, it can be said that
teachers may be aware that negative content such as violence can negatively affect

children or lead them to perform negative behavior.

Neumann and Herodotou (2020) explained the key factors for choosing the right
video, which are age appropriateness, content quality, video design features, and
learning outcomes. The findings revealed that the teachers paid attention to the fact
that the videos contained educational content and that the video content was
appropriate when choosing videos. At the same time, teachers stated that the reasons
for making pre-reviews were to determine the videos’ suitability for the child,
content control, and to screen video features. In this context, it has been seen that

teachers take these key factors into consideration in video selection.

According to the Early Childhood Education Program of the Ministry of National
Education (2013), the teacher should always keep in mind that each child has
different developmental and individual characteristics. For this reason, it is important
for teachers to look for appropriateness for the child in the video selection process.
According to Papadamou et al. (2020), appropriateness to children means that the

general audience classification is used, the content is suitable for children aged 1 to 5
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years, and it is appropriate to the interests of young children. According to Neumann
and Herodotou (2020), for a video to be appropriate for children, the content must be

educational and include activities such as play-acting and songs.

The selection and use of videos are important to consider when integrating YouTube
videos into teaching and learning (Snelson, 2018). Klobas et al. (2018) suggested
that the pedagogical use of YouTube should select relevant resources, embed them
within other learning materials and activities, and reduce the risk of students being
distracted by entertainment. In the current study, the majority of the participants
(n=13) use educational videos, which can be inferred that the participants in the
current study were aware of the risk of distracting children with entertainment. In
addition, 4 of the participants in the current study stated that they paid attention to
the criteria of relevance to the subject when choosing the videos they would use in
the classroom, and 4 participants stated that they paid attention to the criteria of
containing educational content. In this context, it can be inferred that the participants
in the current study are aware of the importance of choosing relevant videos when
choosing YouTube videos. Besides, the participants in the current study are aware
that there is a risk of children being distracted by entertainment and it can be said

that they may choose educational videos to prevent this.

In Inan's thesis study (2021), early childhood educators were asked whether they
preview media products, in the context of controlling what they watch and its
content. Of the 602 respondents, the majority (88.2%, n=537) reported previewing,
while 8.6% (n=52) reported sometimes doing it. Additionally, 3.2% (n=19) stated
that they did not watch media products before letting children watch them. It can be
said that the results of the two studies are similar and that the participants in the two
studies previewed the videos they would use in the classroom. In the current study, it
was determined that all participants watched the videos before using them in the
classroom. The most frequently cited reasons for previewing are appropriateness for
children (n=7), negative content control (n=6), inappropriate content (n=4) and
advertisements (n=3). As a result of the analysis of the data, it was revealed that 8 of
the participants paid attention to the absence of negative content when choosing the

videos (see table 31). 6 teachers stated that the reason for previewing YouTube©
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videos was to control negative content (see table 27). In this respect, it can be said
that the answers given by the teachers to different questions were consistent and the
analysis of the answers to both questions showed that the teachers paid attention to
the absence of negative content in the video. There are many children's videos on
YouTube © (Papadamou et al., 2020). Studies indicate a trend of inappropriate
content targeting children (Subedar and Yates, 2017; Maheshwari, 2017), and an
example of this trend is the uploading of videos featuring popular cartoon characters
such as Spider-Man, as well as disturbing content that includes violence (Brandom,
2017). Existing literature reveals that children's exposure to inappropriate media
content causes many negative consequences, including increased aggression, fear,
depersonalization, poor school performance, the prevalence of psychological trauma
symptoms, antisocial behavior, negative self-perception, and low self-esteem (e.g.,
Donnerstein et al., 1994; Fleming and Rickwood, 2001; Funk and Buchman, 1996;
Wartella et al., 2000). Research shows that food marketing increases children's
current and future consumption and childhood obesity is associated with
advertisement viewing (Harris, 2014). Considering the negative effects that negative
and inappropriate content can cause on young children, it can be said that teachers
are knowledgeable about the content and protect children from negative content by

pre-reviewing it in line with this knowledge.

As mentioned above, considering the fact that there is a lot of inappropriate content
targeting children on YouTube and the negative effects that these inappropriate
contents can have on young children, it can be said that the participants of current
study are aware of the presence of inappropriate content on YouTube and with this
awareness they choose the videos they use in the classroom and they try to protect

children from negative content by conducting a prereview.

5.3. Implications

This study was applied to investigate early childhood teachers' use of videos from the
YouTube © video platform in their classrooms. It has been proven that the majority
of early childhood teachers use YouTube © videos in their classrooms and pay

attention to choosing appropriate videos for children. In line with the findings of this
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study, this section offers implications for educators and policymakers in charge of
education and media content creators. In the last part, implications for further studies

are provided.

5.3.1. Implications for Early Childhood Teachers

The findings of the current study offer different implications for preschool teachers.
To begin with, this study found that teachers use YouTube © for educational
purposes mostly with educational videos and music videos. The fact that the
participants stated that they used YouTube © for educational purposes and that they
mostly used educational videos showed that there were parallel answers to two
different questions, and in this respect, teachers gave consistent answers about their
own use. In this context, it can be said that the participants' goals and video type
choices are compatible. However, while the other type of video that the participants
stated they used most frequently was music videos, the teachers did not specify any
purpose of use of the music. It can be said that music videos can also have
educational features. Therefore, although teachers used music videos, they may have
described these videos as educational videos. For this reason, in-service training or
seminars can be given to teachers to inform them about video types, so that they can
better learn the features of the videos they use in the classroom and make it easier for

them to choose the video types that are suitable for their intended use.

The findings of the current study show that the channels that the participants used
most in the classroom were the TRT Cocuk and Karamela Sepeti channels. TRT
Cocuk is a national channel and contains educational videos suitable for children
prepared by an expert team (TRT, n.d.). Karamela Sepeti is a channel containing
music video content prepared by an educator (Karamela Sepeti, n.d.). In this context,
it can be said that when teachers have quality content prepared by experts and
educators on YouTube ©, they choose to use these videos in the classroom. In this
context, it can be said that preschool teachers are knowledgeable about choosing
videos suitable for children. On the other hand, research shows that even educational
media use can have negative effects on children's development, depending on the

child's age, screen content, as well as the degree of screen exposure (Christakis et al.,
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2018). Therefore, it can be said that teachers should pay attention to factors such as
screen time and the age of the child even when using quality educational content.

According to the current research results, the majority of teachers stated that they pay
attention to the absence of inappropriate content while choosing YouTube videos.
Similarly, a teacher who stated that she did not use YouTube in her class also stated
that she did not use YouTube due to harmful content. Teachers who want to benefit
from YouTube videos in their classroom but avoid inappropriate content can enable

YouTube restricted mode to filter out inappropriate content.

There is a participant who stated that while choosing YouTube videos to use in her
classroom, she was careful not to contain misinformation. Teachers can watch the
videos before use to check that the videos do not contain incorrect information and
can check the accuracy of the information in the video beforehand. In order to check
the accuracy of the information, they can use platforms and applications that check

the accuracy of the information on the internet and social media.

According to Oztiirk (1995), repetition is a learning method, and according to
Yesilyurt (2020), learning by doing refers to the action principle, which is a teaching
principle. In this study, teachers stated that they used these two concepts as a
teaching technique. In this context, there is a misconception among teachers in the
current study. Early childhood teachers can attend trainings and seminars to refresh

and enrich their knowledge of teaching techniques.

5.3.2. Implications for Policy Makers

It was found that among the preschool teachers who participated in the current study,
those who received media literacy education used YouTube in their classes. It has
been observed that teachers who have not received media literacy education use
YouTube less frequently or do not use YouTube in their classrooms. In line with this
finding in the current study, The Council of Higher Education (YOK) may offer a

media literacy course as a compulsory course in the undergraduate program of the
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Department of Early Childhood Education in order to increase the awareness of early

childhood teachers on media and media’s effects.

As a result of the current research, it has been revealed that negative content control
is among the criteria that preschool teachers pay most attention to when choosing
videos. In line with this finding, teachers can be supported to acquire media literacy
skills to distinguish negative content in the media and to present better content to
children by providing guides prepared with the help of experts in the field.

5.3.3. Implication for Content Creators

Those responsible for the production of children's media should consider the holistic
development of children. They should take steps to ensure equality for children,
especially in underdeveloped societies, by using the advantages of the media for the
benefit of children. According to Lemish and Kolucki (2013), the media is the
storyteller of our time and a source of information and entertainment for people of all

ages.

Chunna (2006), based on the four stages of the cognitive development theory,
suggested that the child's perception structure is different from adults. Piaget stated
that children in the preoperational period cannot think logically (Heatherly, 1974).
Therefore, producers of children's media must provide accurate and reliable

information to children.

In the current study, it was found that the video channels that preschool teachers use
most on YouTube are channels prepared by educators and contain quality content for
children. When the literature was examined, Neumann and Herodotou (2020) stated
that the videos that children watch should be appropriate for children. In this context,
content producers should make sure that the videos they produce are appropriate for
the development of children.

According to Lemish and Kolucki (2013), media content producers should follow the
basics and principles of media development. Using interactive, creative and

respectful communication; using strength-based communication which focuses on
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nurturing the potential of children, including age- appropriate things such as age-
appropriate puppet shows, songs; and ensuring communication is free of stereotypes
can be given as examples of the principles of media development that support
children's development. According to the results of the current research, all preschool
teachers participating in the study watch the YouTube video before using it in the
classroom. The most common reasons given by teachers for this review were
appropriateness for children. With this result, it can be said that the appropriateness
of the videos for children is considered important according to preschool teachers. In
this context, media content creators should produce content appropriate to the
development and needs of preschool children. Media content creators can use current

study results in order to produce appropriate content for children.

5.3.4. Implications for Further Studies

The findings of this study revealed important recommendations for further studies.
First of all, there are suggestions regarding the research design. In the current study,
qualitative data was collected through interviews. Having another data collection
tool, such as observation, will enrich the data. At this point, teachers' YouTube ©
usage in the classroom was recorded through teacher’s self-reporting. Therefore, it
may be useful to observe preschool teachers' YouTube © use in future studies. In
order to evaluate teachers' statements regarding their use of YouTube ©, they can be

observed in terms of the types of videos, channels and teaching techniques they use.

Additionally, a longitudinal study could be conducted to examine the long-term
consequences of YouTube © use in the classroom on both teachers and children.
This may provide clues as to how professional training regarding media and

YouTube © use in the classroom can be developed.

Secondly, this study examined whether teachers use YouTube © in their classrooms
and what channels and video types the teachers use. With a more detailed study, the
consistency of teachers in choosing these channels and video types can be revealed.

Moreover, the study was conducted in schools located in the center of Nevsehir, a

small city located in the central Anatolia region of Tiirkiye. The researcher made
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such a choice due to easy accessibility and to save time. In future studies, research
can be conducted with participants from different regions and provinces in Tiirkiye.
Thus, other researchers can analyze the similarities and differences between

participants from different regions and provinces.

Lastly, as a result of their study, Wozney et al. (2006) stated that private school
teachers reported significantly more use of computers for all functional uses, except
for “recreational” and “expansive” purposes, compared to public school teachers. In
the current study, a difference has been found between the use of YouTube © by
teachers working in private and public schools, but the number of participants in this
study has been limited. Therefore, this research can be conducted with more
participants. In the current study, it was found that teachers working in private
schools do not use YouTube in the classroom for various reasons or use it less

frequently.
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C. SEMI-STRUCTURED INTERVIEW PROTOCOL

LUTFEN SORULARI CEVAPLAMADAN ONCE OKUYUNUZ

Bu arastirmada vermis oldugunuz bilgiler arastirmacinin giivencesi altindadir. Arastirmanin
verileri hicbir kurum, kurulus, kisi ile paylasilmayacaktir. Katiimcilardan aliman veriler
katihmeilarin  kimliklerinden bagimsiz olarak degerlendirip, sadece bilimsel amaclarla
kullanilacaktir.

Béliim I — Demografik Bilgiler

1) Isim- Soyadi: ..........cooooveiiiii

2)Egitim Durumunuz: ...................

Lise [ On lisans [ Lisans [ Lisansiistii []

3) Mezun Olunan BOIUM: ........oooiii e e

4) Meslekte kagmer yiliniz? .............ocoiiiiiiiiininn,

5) Medya Okuryazarligi ile ilgili herhangi bir egitim aldimz mi? (Liitfen size uygun olan segenegi
isaretleyiniz.)

Evet [ Hayir [

Boliim II

6) Smifinizda gorsel- isitsel medya araglar1 var mi1? Eger varsa hangileri oldugunu
aciklaymiz.

7) Sinifta YouTube videolar: kullaniyor musunuz? (Soruya cevabiniz evet ise sonraki
sorulara devam edilir. Cevap hayir ise son soruya gegilir.)

8) Ne siklikla smifta YouTube videolar1 kullantyorsunuz?

9) Sinifta en ¢ok kullandiginiz YouTube kanallar1 hangileridir? Birkag 6rnek verir
misiniz?

10) Smifta en ¢ok kullandigimiz YouTube video tiirleri ("Kendin yap" videolari,
Egitici igerikler, miizik videolari, ¢izgi filmler, animasyonlar, iiriin inceleme ve kutu
acilim videolar1 vb.) hangileridir? Birka¢ 6rnek veriniz.

11) Smifinizdaki 6grenciler YouTube videolar izledigi sirada siz ne yaparsiniz?

12) Siifimizda YouTube videolar: kullandiginiz sirada hangi 6gretim tekniklerinden
faydalanirsiniz? Neden?

13) Sinifta YouTube videolarini hangi amaglarla kullaniyorsunuz?

14) Smifinizda kullandiginiz YouTube videolarim1 kullanim Oncesinde inceler
misiniz? Neden?

15) Smifimizda kullanmak igin YouTube videolarin1 segerken nelere dikkat
edersiniz? Orneklerle agiklaymiz.

16) Sinifinizda YouTube videolar: kullanmama nedenleriniz nelerdir?
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D. INTERVIEW QUESTIONS BEFORE AND AFTER EXPERT OPINIONS

Questions Before
Getting Expert
Opinion

Suggestions From

Experts

Interview Questions

Do you have media tools
in your classroom? If so,
please explain which
ones they are.

In this question, perhaps a
distinction or explanation
can be made as written
(printed), auditory, audio-
visual. Because the scope
of the expression media
tools is very broad.

Do you have audiovisual media tools in
your classroom? If so, please explain
which ones they are.

Do you use YouTube ©
videos in class? (If your
answer to the question is
yes, continue with the
next questions. If the
answer is no, proceed to
the last question.)

Do you use YouTube © videos in class? (If
your answer to the question is yes,
continue with the next questions. If the
answer is no, proceed to the last question.)

Questions regarding the
frequency of use can be
added.

How often do you use YouTube © videos
in class?

Which  YouTube ©
channels do you use
most in class? Can you
give a few examples?
(Research question
regarding the extent to
which  teachers  use
YouTube)

Which YouTube © channels do you use
most in class? Can you give a few
examples?

What are the types of
YouTube © videos you
use most in class ("Do it
yourself" videos,
educational content,
music videos, cartoons,
animations, product
reviews and unboxing
videos)? Give a few
examples. (Research
question regarding the
extent to which teachers
use YouTube)

What types of YouTube © videos (Do-it-
yourself videos, educational content, music
videos, cartoons, animations, product
reviews and unboxing videos, etc.) do you
use most in the classroom? Give a few
examples.

What do you do when
you use YouTube ©
videos in your
classroom?  (Research
question regarding the
extent to which teachers
use YouTube)

What do you do while students in your
class are watching YouTube © videos?
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What teaching
techniques do you use
when using YouTube ©
videos in your
classroom?  (Research
question regarding the
extent to which teachers
use YouTube)

What teaching techniques do you use when
using YouTube © videos in your
classroom?

For what purposes do
you use YouTube ©
videos in the classroom?
(Research question
regarding the main aims
of early childhood
teachers who utilize
YouTube videos in the
classrooms)

For what purposes do you use YouTube ©
videos in the classroom?

Do you review the
YouTube © videos you
use in your classroom
before  using  them?
(Research question
regarding the criteria of
early childhood teachers
consider while choosing
YouTube videos they
use in the classrooms)

Do you review the YouTube © videos you
use in your classroom before using them?

What do you look for
when  choosing  the
YouTube © videos to
use in your classroom?
Explain with examples.
(Research question
regarding the criteria of
early childhood teachers
consider while choosing
YouTube videos they
use in the classrooms)

What do you look for when choosing the
YouTube © videos to use in your
classroom? Explain with examples.

What are your reasons
for not using YouTube ©
videos in your
classroom?  (Research
question regarding the
reasons for not using
YouTube videos in the
classrooms among early
childhood teachers)

What are your reasons for not using
YouTube © videos in your classroom?
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E. TURKISH SUMMARY / TURKCE OZET

OKUL ONCESI SINIFLARDA YOUTUBE KULLANIMI: OKUL ONCESI
OGRETMENLERININ Oz BILDIRIMLERINE DAYALI UYGULAMALARI
HAKKINDA BIR ARASTIRMA

GIRIS

Gilinlimiizde teknoloji her zamankinden daha gelismis durumdadir. Teknolojideki
gelismeler sonucunda sosyal medya yayginlasmistir. Sosyal medya artik cogu
insanin yagaminin ayrilmaz bir par¢asi haline gelmistir (Kaplan ve Haenlein, 2009).
Teknolojinin hizla gelismesiyle ortaya ¢ikan sosyal medya kullaniminin yayginligi,
bir¢ok alanda oldugu gibi insan hayatini da pek ¢ok acidan etkiliyor ve degistiriyor.
Goriiniise gore sosyal medya bugiin oldugu gibi gelecekte de egitimde Onemli
olacaktir. Sosyal medyanin biiyiime hizi biiyilk oranda artmistir ve Ogretme ve

ogrenme bigimlerini ciddi bicimde etkilemistir (Beckman vd., 2014).

Fleck ve digerleri (2014) sinifta medya kullaniminin yeni bir olgu olmadigin1 ancak
teknolojik yeniliklerle birlikte kullanilan medya tiiriiniin degistigini belirtmistir.
Egitimciler 1920'lerden beri onlarca yildir smfta g¢esitli medya tiirlerini
kullanmiglardir (Snelson ve Perkins, 2009). 1950'lerde oOgretmenler 16mm
projektorler kullaniyordu; 1980'ler ve 1990'lar gorsel yardimlar saglayan ve dgrenci
katiliminm1 artiran VHS ve DVD'lerin ortaya ¢ikmasina yol agmistir (Berk, 2008;
Kaplan ve Haenlein, 2010). 21. yiizyilda teknoloji kullaniminda devrim niteliginde
bir gelisme yasanmustir; cep telefonlari, tabletler ve diziistii bilgisayarlar ortaya
ctkmistir (Jones ve Healing, 2010). Medya icerigine artik Internet ve kullanicilarin
icerik olusturmak icin etkilesimde bulundugu ve isbirligi yaptig1 teknolojiler
araciligiyla erisilmektedir (Harris ve Rea, 2010). Leyrer-Jackson ve Wilson'a (2018)
gore “sosyal medya”, kullanicilarin igerik paylagsmasina olanak saglayan web siteleri

ve teknolojik uygulamalar olarak tanimlanmaktadir. Sosyal medya kavrami, kullanici
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tarafindan olusturulan igerigin olusturulmasini ve paylasilmasini destekleyen, belirli
diizeyde sosyal varliga izin veren uygulamalari kapsayan bir kavram olarak
Ozetlenebilir (Kaplan ve Haenlein, 2010). Olagbaju ve Popoola (2020), sosyal
medyanin kesintisiz bilgi ve fikir aligverisini kolaylastirmay1 amaclayan bilgisayar
destekli teknolojiler oldugunu ve sosyal medya kullaniminin bilgi paylasiminda
yeniligi tesvik ettigini belirtmistir. Olagbaju ve Popoola'ya (2020) gore sosyal medya
insanlarin, Ozellikle de Ogretmenlerin ve Ogrencilerin egitim igerigine erismesine
olanak saglamaktadir. Fleck ve digerleri (2014) sosyal medya platformlarinin
insanlarin bilgi paylagsmasina ve iliretmesine olanak tanidiginin altin1 ¢izmektedir.
“YouTube ©” platformu son bes yilda popiilaritesi artan ve siniflarda egitim araci
olarak da kullanilan sosyal medya kaynaklarindan biridir (Fleck vd., 2013; Shere ve
Shea, 2011).

Izci ve digerleri (2019), Susam Sokagi'min ilk béliimiiniin yaymlandigi 19601
yillardan bu yana video izlemenin kiigiik ¢ocuklar i¢in giinliik bir aktivite haline
geldigini belirtmistir. Muhammad ve Boushehry'ye (2023) gbre video oynaticinin
okullarda yaygin olarak bulunmasi nedeniyle okulda o6grenmeyi tesvik eden
teknolojilerden biri olarak videolarin kolay bir 6gretim materyali olarak kullanilmasi
yaygindir. Video izlemek icin DVD'ler, televizyonlar ve bilgisayarlar kullanildi.
Gelisen teknolojiyle birlikte artik bazi video platformlar1 video izlemek igin
kullaniliyor. Video izleme ve video paylasim platformlar1 giinlimiizde yaygin olarak
kullanilmaktadir. Video paylasim platformlarindan biri olan YouTube ©, bireylerin
kendi videolarini {icretsiz olarak kaydedip paylasabilecekleri bir yer olarak 2005
yilinda hayata gecirilmistir (Terantino, 2011). YouTube ©, bir¢ok iilkede en popiiler
sosyal medya platformudur (DeWitt vd., 2013; Fyfield vd., 2021). Televizyon, kiigiik
cocuklarin ve okul oncesi ¢ocuklarin ekran basinda gecirdikleri siirenin hakimi olsa
da, bir aragtirma, dokunmatik ekranli cihazlarin bulundugu evlerde televizyonun
artik ¢ok kiiclik ¢ocuklar arasinda ekran izleme i¢in birincil tercih olmadigini, ancak
YouTube gibi ¢evrimi¢i izleme platformlarinin onu geride biraktigini géstermektedir

(Madenci, 2015).

Son donemde yapilan ¢esitli arastirmalarin sonuglarina gére YouTube © (Saed vd.,

2021; Szeto vd., 2016; Yaacob ve Saad, 2020) 6grenme siirecini kolaylastirabilir.
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Trishu Sharma ve Shruti Sharma (2021), YouTube ©’un diinyanin her yerinden
akademisyenleri, egitimcileri ve arastirmacilar1 birbirine baglayarak ve egitime yeni
bir boyut katan bilgilendirici ve ilgi ¢ekici igerikler sunarak etkili bir egitim araci
oldugunu kanitladigini belirtti. YouTube ©, 6gretmenlerin daha anlamli bir 6grenme

deneyimi olusturmak i¢in kullanabilecegi bir segenek olabilir (Deori vd., 2023).

Ogretmenler de bu olumlu yonlerden yararlanmak adma cocuklarin egitiminde
YouTube © videolarindan faydalanmaktadir. Sosyal medya araglar1 arasinda
YouTube ©, diger sosyal medya ve sosyal medya dis1 6gretim araglariyla birlikte
yaygin olarak kullanildigi bulunmustur (Szeto vd., 2016). Rangarajan ve digerleri
(2019), egitimde video kullanimiin O&gretmenler arasinda yaygin oldugunu
belirtmektedir. Ogretmenler, resimli taslaklarin ilk giinlerinden mevcut dijital video
trendine kadar siniflarda videolar1 kullanmislardir (Hammond ve Lee, 2009).
Pattier'e (2021) gore arastirmasina katilan 10 6gretmenden 9unun sinifta video
kullandig1 ortaya cikmistir. YouTube © okul Oncesi Ogretmenleri tarafindan da
kullanilabilir. Neumann ve Herodotou'ya (2020) goére YouTube, c¢ocuklarin
bilgilerini artirarak, yaraticiliklarint ve fikir paylasimlarini  destekleyerek,
ozglivenlerini gelistirerek erken 6grenmeye fayda saglama potansiyeline sahiptir.
Ogretmenler, kiiciik ¢ocuklara oyun ve yaraticilik konusunda ilham vermek ve

motive etmek icin YouTube © videolarin1 kullanabilir (Neumann ve Herodotou,
2020).

YouTube ©’da pek ¢ok popiiler cocuk videosunu bulmak miimkiindiir (Papadamou
vd., 2020). Igerik zararsiz, eglenceli veya egitici olsa da, bu konudaki raporlar
cocuklar1 hedef alan uygunsuz icerik egilimine isaret etmektedir (Subedar ve Yates,
2017; Maheshwari, 2017). Bu egilimin dikkate deger bir Ornegi, kot niyetli
kullanicilarin Oriimcek Adam, Disney Frozen ve Mickey Mouse gibi popiiler ¢izgi
film karakterlerinin yer aldigi videolar1 ve siddet iceren rahatsiz edici igerikleri
yiikledigi Elsagate tartismasidir (Brandom, 2017). Giiniimiizde YouTube ©
kullaniminin ve YouTube ©'da uygunsuz igeriklerin yayginlasmasinin medya
konusunda farkindalik yaratma ihtiyacin1 ortaya koydugu soOylenebilir. Boylece;
Birey pasif bir alict olmak yerine, medyanin dilini ¢6zebilecek biling diizeyine

ulagarak, aktif bir birey olarak iletisim olgusunun i¢inde yer alabilmektedir (MEB,
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2006A). Medya okuryazarligi, mesajlara erisme, bunlar1 analiz etme, degerlendirme
ve iletme yetenegini ifade etmektedir (Aufderheide, 1993). Medyanin Ogrenciler
tizerindeki olumlu etkisinin arttirilmasi ve olumsuz etkisinin azaltilmasi konusunda
yol gosterici ve model olabilmek icin 6gretmenlerin etkili bir sekilde medya

okuryazari olmalar1 gerektigi belirtilmektedir (Adigiizel, 2005).

Anastasiades ve Vitalaki'ye (2011) gore teknolojiyi kullanma konusunda kendini
yetkin hisseden kisiler, teknolojinin dogru kullanimi konusunda daha etkili
modellerdir. Ayrica teknolojiyi yetkin bir sekilde kullanan Ogretmenler egitim-
Ogretim faaliyetlerinde daha 6grenci merkezli bir egitim uygulamaktadir (Blackwell,
2013). Teknolojinin kii¢iik ¢ocuklarin egitimine gelisimsel acidan uygun bir sekilde
entegre edilmesinde ¢ocuklarin yaraticiliginin, merakinin, bilissel becerilerinin ve
sosyal becerilerinin desteklendigi, ¢ocuk merkezli 6grenme ve egitim etkinliklerinin
on planda tutuldugu bir egitim siirecinin planlanmasi gerekmektedir (McManis ve
Gunnewig, 2012; Rosen ve Jaruszewicz, 2009). Naz ve Akbar (2008), d6gretme ve
O6grenmenin, medya veya 0gretim araclarinin kullanimi da dahil olmak {izere bir¢ok
farkli faktorden etkilenen, 6grencilerin aktif katilimiyla sonug¢lanan ve 6gretimi daha
etkilesimli hale getiren karmasik stiregler olarak kabul edildigini belirtmislerdir. Tok
(2008) ogretim stratejisinin, nasil 6gretilecegi sorusuna hizmet edecek uygun yontem
ve tekniklerin kullanimina rehberlik ettigini belirtmistir. Tok'a (2008) gbre 6gretim
yontemleri 6grenme-0gretme siirecinin planlanmasi, 6gretim teknikleri ise bu planin
uygulanmasidir. Arastirmalar, 6grencileri materyalle aktif olarak ilgilenmeye tesvik
eden Ogretim tekniklerini savunmaktadir ve bunun nedeni, aktif katilimin daha derin
diistinme diizeylerini tesvik ettigi ve geleneksel derslerle karsilastirildiginda
kodlamay1, depolamay1 ve geri almayi daha iyi kolaylastirdiginin bulunmasidir
(McGlynn, 2005). Sonug olarak, ¢ogu egitimci muhtemelen 6grencileri dahil eden ve
Ogrencilerin materyali uygulamalarin1 saglayan teknikleri birlestirmeye calisacaktir
(Michel, vd., 2009). Puspitarini ve Hanif (2019), 6grenmede yaygin olarak kullanilan
Ogretim yontemlerinin tartigma, gosteri vb. oldugunu ve bu 6grenme ydntemlerinin
kullaniminin digerlerinden izole edilemeyecegini, ¢linkii medyanin Ogrencilere
materyal veya bilgi aktarma araci olarak da gerekli oldugunu savunmaktadir.
Ogrenme ortamlari, ogrenme hedeflerine ulasmak icin Ogrenme siirecini

destekleyecek materyal olarak kullanilmaktadir (Puspitarini ve Hanif, 2019). Mevcut
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aragtirma, okul Oncesi Ogretmenlerinin video izlerken hangi 6gretim tekniklerini

kullandiklarini incelemektedir.

Cocuk gelisimi ile ilgili teori ve ¢aligmalara bakildiginda ¢ocuklarin yakin ¢evresinin
gelisim donemleri ilizerinde ©nemli bir etkiye sahip oldugu goriilmektedir.
Bronfenbrenner (1979) ekolojik sistemler acisindan bakildiginda Ogretmenlerin
cocugun yakin ¢evresindeki onemli faktorlerden biri oldugunu belirtmistir. Bu
baglamda Ogretmenlerin  uygulamalarmin  ve smifta ¢ocuklara sunduklar
materyallerin ¢ocugun gelisimini etkileyebilecegi soOylenebilir. Bandura (1977),
cocuklarin gozlemleyerek ve model alarak oOgrendiklerini ve etraflarindaki
yetiskinlerin onlara model olduklarin1 vurgulamistir. Gézlemsel 6grenme, bireylerin
yeni davranislari, bu davranislarin kasith veya kasitsiz modeli olarak hizmet eden
diger kisilerin davraniglarina dikkat ederek nasil 6grendiklerini ifade eder (Bandura,
1986). Bandura (1986) da gozlemleyerek O0grenme yoluyla yeni davraniglarin
kazanilmasiin dort agsamali bir siirecin tamamlanmasin1 gerektirdigini ileri siirmiis
ve bu asamalarn dikkat, akilda tutma, davranis olusturma ve motivasyon olarak
adlandirmistir. Bandura ve Jeffery (1973), modellenen oriintiilerin ediniminin
oncelikle dikkat ve akilda tutma siiregleri tarafindan kontrol edildigini belirtmistir.
Dikkat stirecleri, “modellenen eylemlerin duyusal kaydini diizenleyen” bilissel
yetenekler olarak tanimlanirken, akilda tutma siiregleri, “gecici etkileri alan ve
bunlar1 hafiza temsili i¢in kalict i¢ rehberlere c¢eviren” siiregler olarak
tanimlanmaktadir (Bandura ve Jeffery, 1973, s. 122). Bayrake¢i'ya (2007) gore sosyal
O0grenme teorisinin dayandigi gézlem yoluyla 6grenme siirecinin ilk ve en onemli
asamas1 "dikkat" oldugundan gorsel 6gelerin ve gergek hayattan modellerin sayisinin
arttirilmas1 6nerilebilir. Ogrencilerin dikkatini dgrenilecek konuya ¢ekmeyi saglar.
YouTube medyasi, kalicilig1 tesvik ettigi ve 6grenmeyi gelistirdigi i¢in cesitli dersler

i¢cin uygun bir egitim materyalidir (Nacak vd., 2020).

Yukarida verilen bilgiler 1518inda YouTube'un egitimde yaygin olarak kullanildig:
sOylenebilir ancak aragtirmacinin bilgisi dahilinde okul 6ncesi 6gretmenlerinin sinifta
YouTube kullanimlarin1 mevcut ¢alismaya benzer sekilde ele alan bir calismaya
literatlirde rastlanmamistir. Bu nedenle mevcut ¢alisma, okul 6ncesi 6gretmenlerinin

smifta YouTube kullanimini arastirarak bu alana katki saglamay1 amaglamaktadir.
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Arastirmanin Amaci ve Arastirma Sorulari

Bu calismanin amaci, okul oOncesi 6gretmenlerinin smifta YouTube © video
platformunu ne 6l¢iide kullandiklarini, en ¢ok kullandiklar1 YouTube © kanallarini,
en c¢ok hangi tiir YouTube © videolarint kullandiklarint ve YouTube © videolar
kullanirken hangi ogretim tekniklerinden faydalandiklarini  aragtirmaktadir.
Aragtirmanin diger amaglari, okul dncesi 6gretmenlerinin YouTube © videolarini
kullanmaktaki temel amaglarinin neler oldugunu ve YouTube © videolarini se¢erken
hangi kriterleri géz 6niinde bulundurduklarini ortaya ¢ikarmaktir. Son olarak, okul
oncesi 6gretmenlerinin YouTube © videolar1 kullanmamalarinin nedenlerinin neler
oldugunu ortaya ¢ikarmak amaclanmaktadir. Arastirmanin amacina uygun olarak, bu

calismada asagidaki arastirma sorularina yanit aranmistir:

1. Okul 6ncesi d6gretmenleri YouTube'u siniflarinda ne 6l¢iide kullantyor?

a) Okul oncesi Ogretmenleri siniflarda en ¢ok hangi YouTube kanallarini

kullaniyor?

b) Okul 6ncesi 6gretmenleri simiflarinda en ¢ok hangi tiir YouTube videolarini
(Egitim Videolari, Kutu Ag¢ma Videolari, Animasyon Videolari, Miizik
Videolar1, Cizgi Filmler) kullaniyor?

c) Okul oncesi 6gretmenleri sinifta YouTube videolarini goriintiilerken hangi
ogretim yontem ve tekniklerini kullaniyor? (Dogrudan anlatim, aktif 6gretim

stratejileri, soru-cevap yontemi vb.) Neden?

2. Siniflarinda YouTube videolarini kullanan okul 6ncesi 6gretmenlerinin temel

amaglart nelerdir? (Derse hazirlik, eglenmek, ¢ocuklari motive etmek i¢in

vb.)

3. Okul oncesi 0gretmenleri, siniflarinda kullanacaklari YouTube videolarini

secerken hangi kriterleri dikkate altyor?

4. Okul oncesi Ogretmenlerinin YouTube videolarmi siniflarda kullanmama

nedenleri nelerdir?
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YONTEM

Arastirmanin Deseni

Arastirmaci, okul oncesi 0gretmenlerinin sinifta YouTube © kullanimini incelemek
icin nitel bir fenomenolojik calisma ylriitmiistiir. Fenomenolojik bir caligma,
katilimcilarin  bir olgu veya kavrama katilimlar1 ve uygulamalar1 hakkindaki
duygularini tanimlar (Creswell, 2007). Katilimcilarin bir kavrama iligskin katilimin,
bakis agilarini, diisiincelerini ve deneyimlerini elde etmeye yonelik en iyi ¢alisma
tirii fenomenolojik ¢alismalardir (Gay vd., 2009). Bu c¢alismada okul &ncesi
Ogretmenlerinin sinifta YouTube © kullanimlarinin belirlenmesi amaglandigi i¢in

fenomenolojik arastirma se¢ilmistir.

Fenomenolojik ¢aligmalarda veri toplama ¢ogunlukla katilimcilarla yapilan
derinlemesine goriismelerden olusmaktadir (Creswell, 2013). Polkinghorne (1989),
arastirmacilarin bu fenomeni deneyimlemis 5 ila 25 kisiyle goriisme yapmasini
onermektedir. Mevcut c¢aligmada 19 okul Oncesi Ogretmeni ile goriismeler

gerceklestirilmistir.

Arastirmanin Orneklemi

Aragtirmanin evrenini, 2022-2023 egitim-dgretim yilinda Nevsehir merkezinde Il
Milli Egitim Midiirliigii’'ne bagh devlet ve 6zel okul 6ncesi kurumlarinda ¢alisan
okul Oncesi Ogretmenleri, orneklemini ise evrenden kolay ulasilabilir 6rnekleme
yoluyla belirlenen Nevsehir il Merkez okullarinda ¢alisan 19 Ggretmen
olusturmaktadir. Veri toplama siirecinde farkli veriler gelmemeye basladiginda ve
doyuma ulasildiginda veri toplama sonlandirilmistir ve boylece dérneklem biiyiikligi

ortaya ¢ikmistir.

Veri Toplama Siireci ve Veri Toplama Araglari

Arastirmanin veri toplama siirecinde, giincel literatiir taranarak, 5 akademisyenin ve

5 okul 6ncesi 6gretmeninin goriisleri alinarak aragtirmaci tarafindan hazirlanan yari
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yapilandirilmig goriisme protokolii kullanilmigtir. Bu goriisme protokoliinde birinci
kisim Ogretmenlerin mesleki ve kisisel bilgilerini edinmek amaciyla demografik
sorulardan olusmaktadir ve protokoliin ikinci kismi arastirma sorularina yonelik
sorulardan olusmaktadir. Okul Oncesi 6gretmenlerinin  smifta YouTube ©

kullanimlarini aragtirmak amaciyla yar1 yapilandirilmis goériismeler yapilmustir.

Verilerin Analizi

Mevcut calismada, verilerin analizinde tematik analiz kullanilmistir ve veriler

MAXQDA 2020 yazilimi kullanilarak analiz edilmistir.

BULGULAR

Mevcut calismada, Ogretmenler siniflarinda gorsel-isitsel medya araglarindan
bilgisayar (n=12), akilli tahta (n=5), projeksiyon (n=5), televizyon (n=2) ve LCD
monitor (n=2) oldugunu belirtmislerdir. Bu c¢aligmada yer alan okul oncesi
Ogretmenlerinin ¢ogu (n=15), smiflarinda YouTube © video platform videolar
kullandiklarini belirtmislerdir. Mevcut aragtirmaya katilan okul 6ncesi 6gretmenleri
en fazla kullandiklar1 YouTube © kanallarinin TRT Cocuk (n=8) ve Karamela Sepeti
(n=6) oldugunu belirtmislerdir. 4 G6gretmen ise kullandiklar1 belirli bir kanalin
olmadigint belirtmislerdir. Sinifta YouTube © videolar1 kullandigini belirten
ogretmenlerin ¢ogu, videolar tiirleri arasindan egitici (n=13) ve miizik videolar1
(n=12) kullandiklarin1 belirtmislerdir. Ogretmenlere siniflarinda gocuklar YouTube
© videolar1 izledigi sirada ne yaptiklart sorulmustur. Ogretmenler ¢ocuklart
gbzlemlediklerini (n=7) ve cocuklarla beraber izlediklerini (n=6) belirtmislerdir.
Ogretmenlere YouTube © videolarin1 smiflarinda kullanirken hangi 6gretim
tekniginden faydalandiklar1 sorulmustur. Bulgular, smifta YouTube © videolar
kullandigin1  belirten 6gretmenlerin yarisindan fazlasmin (n=9) soru cevap
tekniginden faydalandiklarini ortaya koymustur. Sekiz 6gretmen gdsterip yaptirma
tekniginden faydalandiklarindan bahsetmislerdir ve bu teknigi kullanma nedeni
olarak en yaygin cevabimn gorsel sunma oldugu goriilmektedir. Ogretmenlere
YouTube © video platform videolarin1 kullanma amaglart sorulmustur. Sinifta

YouTube © video platform videolar: kullandigini belirten 6gretmenlerin ¢ogunlugu
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(n=11) YouTube © video platform’u egitici amaclarla kullandiklarindan
bahsetmislerdir. Ogretmenlerin YouTube © video platform videolar1 kullanim
amaclarina yonelik bes ana kategori ortaya ¢ikmistir: 1) egitici, 2) hem egitici hem
eglence 3) eglence ve 4) diger. Smifta YouTube © video platform videolar
kullandiklarin1 belirten 6gretmenlerin hepsi (n=15) videolar1 sinifta kullanmadan
once On inceleme yaptiklarini belirtmiglerdir. Bulgular, 6gretmenlerin videolarin
O0grenciye uygunlugunu (n=7) ve olumsuz igerik bulundurmamasini kontrol etmek
(n=6) amaciyla incelediklerini ortaya koymustur. Ogretmenlerin yanitlarindan,
Ogretmenlerin  smifta  kullanmak i¢in video segerken olumsuz igerik
bulundurmamasina (n=8) ve ¢ocuklar i¢in ilgi ¢ekici olmasina (n=5) dikkat ettikleri

ortaya ¢ikmistir.

TARTISMA

Erken Cocukluk Ogretmenlerinin Siniflarda YouTube © Kullanim Kapsami

Okul oncesi O0gretmenlerinin smifta YouTube © video platformunu kullanimina
iliskin bulgular, literatiirde okul 6ncesi 6gretmenlerinin sosyal medya ve YouTube©
kullanimina iligkin diger calismalarla olduk¢a benzerlik gostermektedir (6rn. Szeto
ve Cheng, 2015; Pattier, 2021; Cigek & & Sahin, 2022). Szeto ve digerlerinin (2016)
aragtirmasi sonucunda katilimcilarin ¢ogunlugunun sosyal medyay1 yiiksek siklikta
kullandig1, katilimcilarin tercihlerine gore en popiiler platformun YouTube © video
platformu oldugu tespit edilmistir. Pattier'in (2021) calismasma katilan 10
katilimcidan 9'u siiflarinda video kullandigi bulunmustur. Cicek ve Sahin'in (2022)
aragtirma sonuglarina gore okul Oncesi egitim ortamlarinda pek c¢ok c¢ocuk okul
saatleri icerisinde ekran medyasina maruz kalmaktadir. Mevcut ¢alismada da benzer
bir sonuca ulasilmistir. 19 o68retmenden 151 smifta YouTube © videolarim
kullandigin1 belirtmistir. Bu baglamda bu c¢alismalarin ve mevcut calismanin
katildig1 okul oncesi 6gretmenlerinin sinifta YouTube © kullandigini 6ne siirdiigii
sOylenebilir. Arastirmanin bulgular1 ve ilgili literatiirle karsilastirildiginda farkl
zaman ve lilkelerde yapilan yukarida belirtilen ¢aligsmalara dayanarak dgretmenlerin

YouTube'u sinifta kullandiklarini séylemek miimkiindiir.
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Rice ve digerlerinin (1990) yaptiklart bir g¢alismanin sonuglarinda, “Susam
Sokagi’nin igerik ve sunum formatlarinin, anne-baba egitimi, aile biytkligi,
¢ocugun cinsiyeti ve anne-baba tutumlar1 ne olursa olsun, okul Oncesi donem
cocuklariin sozciik dagarcigr gelisimine olduk¢a uygun oldugunu gosterdigini
belirtmiglerdir. Bu baglamda bazi video igeriklerinin g¢ocuklarin gelisiminde ve
ogrenmesinde etkili oldugu sdylenebilir. Mevcut calisma, 19 katilimcidan 15'inin
siniflarinda YouTube kullandigini ortaya ¢ikardi. Bu baglamda, mevcut caligmaya
katilanlarin video igeriklerinin ¢ocuklarin gelisimi ve 68renmesi iizerindeki olumlu

etkilerini bildikleri ¢ikarim1 yapilabilir.

Videonun egitimde bir egitim kaynagi olarak kullanimina bakildiginda, egitimin her
asamasindaki Ogretmenler arasinda oldukca yaygin oldugu goriilmektedir
(Rangarajan vd., 2019). Pattier (2021) ¢alismasinda videonun egitimde kullanimini
Ogretmenlerin bakis agisiyla anlamay1 ve sinifta uygulanmasini etkileyen faktorleri
belirlemeyi amaglamaktadir. Bu amagla, 1.150 Ogretmenin katilimiyla anket
yapilmistir. Pattier (2021) arastirmasina katilan on dgretmenden dokuzunun sinifta
videolar1 kullandig1 agiklamigtir ve Ogretmenlere gore egitici videolarin &gretim
siirecinde uygulanmasiin etkili oldugu sonucuna varilabilecegini belirtmistir. Bu
calismaya paralel olarak mevcut ¢alisma sonucunda 19 katilimcidan 15'inin sinifta
YouTube videolar1 kullandigi g6z Oniline alindiginda, mevcut arastirmanin

katilimcilarina gore videolarin dgretim siirecinde etkili goriildiigii sdylenebilir.

Pattier’e (2021) gore Diinya Saghk Orgiitii'niin 6nerileri, teknolojik bagimliliklara
kars1 yiriitiilen kampanyalar ya da egitimde erken yasta ekranlara maruz kalmanin
risklerine isaret eden natiiralist hareketler (Lin vd., 2019; Nergiz vd., 2020; Wolf vd.,
2018) anaokulu 6gretmenlerini ikiye ayirmaktadir (Pattier (2021) tarafindan yapilan
bir calismada: genellikle bu tavsiyelere uyarak derslerinde video kullanmayanlar ve
derslerinde ¢ok sayida video uygulayanlar) Mevcut calismada katilimecilarin
cogunlugunu olusturan 19 katilimcidan 15'inin sinifta YouTube videolar1 kullandigi,
ancak 4 katilmcinin  YouTube videosu kullanmadigi ortaya c¢ikmustir.
Katilimcilardan ikisinin  YouTube kullanmama nedenleri "Olumsuz o6rnek
olusturmamak", digeri ise "¢ocuklarin ekran karsisinda vakit ge¢irmesini istememek"

seklindedir. Bu baglamda mevcut arastirmada ekran basinda ekran kullanmadiklarini
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belirten katilimcilarin YouTube bu iki nedenden dolay1 Pattier'in (2021) belirttigi

diisiince ve Onerilere uyarak siniflarinda YouTube videolarini kullanmiyor olabilir.

Inan'm (2021) arastirmasi sonucunda okul &ncesi Ogretmenlerinin en ¢ok
kullandiklar1 kanallarin TRT Cocuk ve Karamela Sepeti oldugu goriilmiistiir. TRT
Cocuk kanali, ¢ocuklarin gelisimine uygun egitici videolarin yer aldig1 ve igerikleri
uzman bir ekip tarafindan hazirlanan bir kanaldir (TRT Cocuk, n.d.). Karamela
Sepeti kanali ise Onur Erol adinda tarafindan hazirlanan miizik videolarinin yer
aldig1 bir kanaldir (Karamela Sepeti, n.d.) TRT Cocuk, okul 6ncesi ve okul ¢agindaki
cocuklara yonelik igerikler sunmakta olup, igerikler cocuklarin algi diizeylerine ve
ithtiyaglarina uygun sekilde tasarlanmaktadir (TRT Cocuk, n.d.). Bu ¢alismada da
benzer bir sonu¢ olarak 6gretmenlerin en ¢ok kullandiklar1 kanallarin TRT Cocuk
(n=8) ve Karamela Sepeti (n=6) oldugu tespit edilmistir. Bu baglamda iki ¢alismanin
sonuclart  6gretmenlerin  kullandigt  video kanallar1  acisindan  paralellik
gostermektedir. Her iki arastirmada da 6gretmenlerin sinifta kullanmak icin kaliteli
video iceriklerini sectikleri bulunmustur. Bu durum, her iki calismada da
katilimcilarin YouTube © kanal se¢imi konusunda bilgili olduklarint ve ¢ogunlukla
egitimciler veya uzman ekipler tarafindan hazirlanan kaliteli igerikleri kullandiklarini

gostermektedir.

Bilgisayar bagimliligi tiim diinyada o6zellikle ¢ocuklar agisindan hizla yayilan bir
halk saglig1 sorunu haline gelmistir (Gentile vd., 2017; Wu vd., 2018). Bu baglamda
ogretmenlerin 0grencilerini interneti egitim amacl kullanmaya tesvik etmelerinin bu
alandaki riskli durumlara kars1 Onleyici bir Ozellige sahip oldugunu sdylemek
miimkiindiir (Kasik¢r vd., 2014). Mevcut calisma sonucunda Ogretmenlerin
cogunlukla egitici videolar kullanmasinin, ¢ocuklar1 YouTube videolarini egitici

amacli kullanmaya tesvik etme amagli olabilecegini sdylemek miimkiindiir.

Ogretmenlerin YouTube'u kullanirken en ¢ok kullandiklar1 6gretim teknigine iliskin
mevcut arastirma sonuglari, 6gretmenlerin en ¢ok kullandiklar1 6gretim tekniklerine
ile ilgili literatiirle uyumludur. Soru-cevap teknigi, O6gretmenlerin anlatim
tekniginden sonra 6gretim sirasinda siklikla kullandiklar: ikinci tekniktir (Cotton,

2003). Aragtirmacilar, 6gretmenlerin giinde 300-400 soru sordugunu (Leven ve Long
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1981), ders saatinde sorduklari soru sayisinin ise 30 ile 120 arasinda oldugunu
(Graesser ve Person,1994) belirtmislerdir. Ancak literatiirde 6gretmenler tarafindan
en ¢ok kullanilan teknik anlatim teknigi iken, mevcut arastirma verilerinin analizi
YouTube'u kullanirken sadece bir 6gretmenin anlatim teknigini kullandigini ortaya
koymustur. Anlatim, &gretici merkezli bir 6gretim teknigidir (Sonmez, 1994). Bu
teknik, bir¢ok konunun kisa siirede biiylik gruplara anlatilmasina olanak taniyan
ekonomik bir teknik olmasina ragmen sinif i¢i etkilesimi tek yonlii hale getirdigi icin
etkili 6grenmeyi saglama giicii diisiiktiir (Inandi, 2013). Bu baglamda, mevcut
caligmadaki katilimcilarin anlatim teknigini kullanmamalari, bu teknigin etkili bir

egitim vermediginin farkinda olmalarindan kaynaklaniyor olabilir.

Ogretmenlerin YouTube © Video Platformundaki Videolar1 Kullanma

Amaclan

Okullarda eglence amacglhi ekran izlemenin 6gretmenlerin daha az popiiler olan
amaglarindan biri oldugu tespit edilmistir (Inan, 2021). Mevcut arastirma, 3
ogretmenin YouTube© video platformunu yalnizca eglence amagli kullandigini
gostermektedir ve daha oOnce yapilan caligmalarin sonuglari, mevcut c¢alismanin
bulgulariyla benzerlik gostermektedir. Ote yandan Inan'm (2021) ¢alismasinda okul
oncesi egitimcilerinin ekran izleme konusundaki ikinci hedefi olan "zaman
gecirmek" konusu mevcut arastirma katilimcilart tarafindan hi¢ dile getirilmemistir.
Bunun nedeni, mevcut ¢aligmadaki Ogretmenlerin YouTube'u siniflarinda zaman
gecirmek icin kullanmamis olmalar1 olabilir. Ayrica 6gretmenlerin cevaplarinin
begenilmeyecedi endisesi ya da videoyu bu amagla kullanmamalarindan da

kaynaklaniyor olabilir.

Tamim'in (2013) agik uglu bir anketle 45 Ogretmenin goriislerini topladigt
calismasinda, katilimcilarin  YouTube'u ogretim amacgli  kullanmanin  genel
avantajlarna iliskin algilarina iligkin yanitlar1 ¢ogunlukla olumlu oldugu
belirtilmistir. Analiz sonucunda cevaplar dort ana tema altinda toplanmustir: (a)
ogrenme siirecini destekleme, (b) ilgiyi artirma, (c) verimliligi artirma ve (d) icerigi
zenginlestirme (Tamim, 2013). Mevcut arastirmada katilimcilarin YouTube'u

cogunlukla egitim amacli (n=11) kullandiklar1 goriilmiistiir. Egitsel amach alt kodlar;
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gozden gegirme ve tekrarlama (n=2), egitimi zenginlestirme (n=1), daha iyi
anlagilmasin1 saglama (n=1), gorsel izlenim verme (n=1), konuyu pekistirmedir.
(n=1), cocuklarin dikkatini ¢ekmek (n=1) ve derse hazirlik amacli (n=1). Her iki
calismadaki kodlar incelendiginde kodlar arasinda paralellik oldugu goriilmektedir.
Her iki calismada da ozellikle “egitimin zenginlestirilmesi” koduna yer verilmistir.
Bu baglamda her iki ¢aligmada da o6gretmenlerin YouTube'u siniflarinda egitim

amagch kullandiklar1 sonucuna varilabilir.

Ogretmenlerin YouTube © Video Platformundan Video Secerken Dikkat
Ettikleri Kriterler

Arastirmanin bulgularina gore arastirmaya katilan 6gretmenler cogunlukla videolarin
¢ocuga uygunluguna, olumsuz igerik barindirmamasma ve ¢ocuklarin ilgisini
cekecek nitelikte olmasma dikkat etmiglerdir. Pattier'e (2021) gore Ogretmenlerin
video se¢im kriteri olarak en ¢ok vurguladiklari kriter motivasyondur. Mevcut
calismada motivasyon bir kriter olarak belirtilmemistir. Bu baglamda 6gretmenler
cocuklarin motivasyonunu bir kriter olarak gérmemis olabilir veya diger kriterlerin
de motivasyonu igerebilecegi diisiiniilebilir. Ornegin, cocugun ilgisini ¢ekmesi (n=5)
ve eglenceli igerik barindirmasi (n=2) kodlar1 motivasyonu igerebilir ya da bu kodlar
cocuklar1 dogrudan veya dolayli olarak motive ettigi i¢cin dgretmenler motivasyonu

ayr1 bir kriter olarak belirtmemis olabilir.

Inan'in (2021) ¢alismasinda yas veya gelisim kategorisi altinda yer alan kriterlerin
frekanslarinda en sik verilen yanit, videonun korkutucu veya siddet icermemesi
gerektigi yoOnilindedir. Arastirmada Ogretmenlerin en fazla dikkat ettigi konu
"0grenciye uygunluk" ve ardindan "olumsuz igerik kontrolii" olmustur. Siddet igeren
igerik, olumsuz igerik kontroliiniin alt kodlarindan biridir. Arastirmalar 0-6 yas arasi
cocuklarin televizyonda gordiiklerini eylemlerin iyi ya da kotii olup olmadigina
bakmadan yansitma egiliminde olduklarin1 gostermektedir (Rideout vd., 2003).
Anderson ve digerleri (2012), medyadaki siddetin gelecekteki saldirgan davraniglar
i¢in bir risk faktorii oldugunu belirtmektedir. Bu baglamda 6gretmenlerin siddet gibi
olumsuz igeriklerin g¢ocuklar1 olumsuz etkileyebileceginin veya onlart olumsuz

davraniglar sergilemeye yoneltebileceginin farkinda oldugu sdylenebilir.
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SONUC VE ONERILER

Bu c¢alismanin bulgular1 daha sonraki arastirmalar i¢in Onemli Oneriler ortaya
cikarmistir. Oncelikle arastirma tasarimina iliskin Oneriler bulunmaktadir. Bu
arastirmada nitel veriler goriismeler yoluyla toplanmistir. Gozlem gibi baska bir veri
toplama aracinin olmasi verileri zenginlestirecektir. Bu noktada Ogretmenlerin
siniftaki YouTube © kullanimlari, 6gretmenin 6z bildirimi yoluyla kayit altina
alinmistir. Bu nedenle, gelecek ¢alismalarda okul 6ncesi 6gretmenlerinin YouTube ©

kullanimlarinin gézlemlenmesi faydali olabilir.

Ayrica sinifta YouTube© kullaniminin hem 6gretmenler hem de ¢ocuklar tizerindeki
uzun vadeli sonuglarini incelemek igin boylamsal bir ¢alisma yapilabilir. Bu, medya
ve YouTube ©wun smifta kullanimina iliskin  mesleki egitimin nasil

gelistirilebilecegine dair ipuglari saglayabilir.

Ikinci olarak bu calismada Ogretmenlerin siniflarinda  YouTube© kullanip
kullanmadiklart aragtiritlmistir. Okul 6ncesi 6gretmenlerin hangi YouTube kanallarini
ve video tiirlerini kullandiklar1 incelenmistir. Daha detayli bir c¢alisma ile
ogretmenlerin bu kanallar1 ve video tiirlerini tercih etmelerindeki tutarliliklari ortaya

cikarilabilir.

Ayrica calisma Tiirkiye'nin I¢ Anadolu bodlgesinde yer alan kiiciik bir il olan
Nevsehir'in merkezinde bulunan okullarda gerceklestirilmistir. Arastirmaci, kolay
ulagilabilirlik ve zamandan tasarruf saglamasi nedeniyle boyle bir tercihte
bulunmustur. Gelecek c¢aligmalarda Tirkiye'nin farkli bolge ve illerinden
katilimcilarla aragtirma yapilabilir. Boylece diger arastirmacilar farkli bolge ve

illerden gelen katilimcilar arasindaki benzerlik ve farkliliklar analiz edebilirler.

Son olarak yaptiklart ¢alisma sonucunda Wozney ve digerleri (2006), 6zel okul
ogretmenlerinin, devlet okulu 6gretmenlerine kiyasla "eglence" ve "genis kapsamli"
amaclar disinda tiim islevsel kullanimlar i¢in bilgisayarlar1 6nemli 6l¢lide daha fazla
kullandiklarii bildirdiklerini belirtmistir. Mevcut arastirmada 6zel okullarda ve

devlet okullarinda gorev yapan o6gretmenlerin YouTube © kullanimlar1 arasinda
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farklilik bulunmus ancak bu arastirmada katilimer sayisi oldukca azdir. Bu nedenle
bu arastirma daha fazla katilimciyla yapilabilir. Mevcut calismada 6zel okullarda
gorev yapan Ogretmenlerin ¢esitli nedenlerle sinifta YouTube'u kullanmadiklar1 ya

da daha az kullandiklar1 tespit edilmistir.
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