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ÖZET 

 

İNGİLİZCE ÖĞRETMENLERİ İÇİN MESLEKİ GELİŞİM ARACI OLARAK 

BİR FACEBOOK MENTÖR GRUBUNUN ANALİZİ  

 

ERDOĞAN, Ceylan 

Yüksek Lisans, İngiliz Dili Eğitimi 

Tez Danışmanı:  Doç. Dr. Emrah CİNKARA 

Temmuz - 2021, 100 sayfa 

Mesleki gelişim bir öğretmen için hayat boyu devam eden ve aktif bir şekilde 

öğrenmeyi gerektiren bir süreçtir. Mentörlük, öğretmenlerin mesleki gelişiminde 

önemli bir rol oynar. Facebook grupları öğretmenler tarafından mentörlük aracı olarak 

tercih edilmektedir. Bu çalışmada, öğretmenlerinin çevrimiçi bir mesleki gelişim aracı 

olarak Facebook gruplarına ilişkin algılarını ve Facebook'tan nasıl 

yararlanabileceklerini öğrenmek amaçlanmıştır. Bu amaçla araştırmacı tarafından 

belirlenen kriterler çerçevesinde “Innovative Teachers of English” (ITE) adlı bir 

Facebook grubu seçilmiştir. Veri toplama, karma yöntemli bir araştırma tasarımı ile 

gerçekleştirilmiştir. Çalışmaya katılanlar ITE grup üyeleridir. Veriler iki veri toplama 

aracı ile toplanmıştır. İlk olarak, öğretmenlerin 6 hafta boyunca yaptıkları paylaşımlar 

ve yorumlar kaydedilmiştir. Toplam 174 gönderi ve 1935 yorum kaydedilmiş ve bu 

veriler diğer araştırmacıların ve uzmanların görüşleri dikkate alınarak içerik analizi 

yöntemi ile tümdengelimli olarak analiz edilmiştir. Veriler, önceki bir çalışmadan elde 

edilen kodlardan yararlanarak kategorize edilmiştir. İkinci olarak, bu grubun 

kullanımına ilişkin algılarını araştırmak için 10 katılımcı ile yarı yapılandırılmış 

görüşmeler yapılmıştır. Bu içerikte diğer araştırmacı ve uzmanların katkılarıyla 7 

mülakat sorusu oluşturulmuştur. Öğretmenlerin mülakat sorularına verdiği yanıtları 

içeren veriler, araştırmacının kendisi de dahil olmak üzere İngilizce öğretmenleri 

tarafından analiz edilmiş ve kodlanmıştır. Nitel veriler içerik analizi kullanılarak 

tümevarım yöntemş ile analiz edilmiştir. Analizin sonunda, sonuçlar öğretmenlerin bu 

grubu çoğunlukla dersleriyle ilgili yeni etkinlikler ve materyaller bulmak için 

kullandıklarını göstermiştir. Öğretmenler ayrıca grubu derslere entegre edilebilecek 

farklı eğitim teknikleri ve stratejileri için kullanmışlardır. Ayrıca, bir başka bulgu da 

öğretmenlerin mesleki gelişimleri için bu gruba katıldıklarını ve öğretimle ilgili 

yenilikleri takip ettiklerini göstermiştir. Öğretmenler, bu tür grupları hizmet içi 

eğitimlerden daha yararlı bulduklarını belirtmiştir. Son olarak, bu gruptaki 

öğretmenlerin birbirleriyle iletişim kurdukları ve sınıflarında karşılaştıkları bazı 

durumlarla ilgili duygularını paylaştıkları görülmüştür. Sonuç olarak, bu grubun 

öğretmenler için mesleki gelişimleri açısından çok yararlı olduğu söylenebilir. 

Anahtar Kelimeler: Facebook, hizmet içi eğitim, İngilizce öğretmenleri, mentörlük, 

mesleki gelişim 
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ABSTRACT 

 

AN ANALYSIS OF A FACEBOOK MENTORING GROUP AS A 

PROFESSIONAL DEVELOPMENT TOOL FOR EFL TEACHERS 

 

ERDOĞAN, Ceylan 

MA Thesis, Department of English Language Teaching 

Supervisor: Assoc. Prof. Dr. Emrah CİNKARA 

July-2021, 100 pages 

 

Professional development is a lifelong process for a teacher that requires active 

learning. Mentoring plays a significant role in teachers’ professional development. 

Facebook groups are preferred by teachers as a mentoring tool. The purpose of the 

study was to find out EFL teachers’ perceptions on a Facebook mentoring group and 

how teachers could benefit from Facebook as an online professional development tool. 

In accordance with this purpose, a Facebook group called “Innovative Teachers of 

English” (ITE) was selected within the frame of criteria defined by the researcher. Data 

collection was conducted through a mixed-method research design. The participants 

of the study were group members of ITE. The data was collected through two data 

collection tools. Firstly, teachers’ posts and comments shared during 6 weeks were 

recorded. In total, 174 posts and 1935 comments were saved and analyzed deductively 

with the help of content analysis method by regarding other researchers’ and experts’ 

opinions. The data were analyzed with the help of the codes which were obtained from 

a previous study. Secondly, semi structured interviews were conducted with 10 

participants to explore their perceptions on usage of this group. In this content, 7 

interview questions were created with the contribution of other researchers and 

experts. The data including teachers’ responses for interview questions were analyzed 

and coded by English teachers including the researcher himself. The qualitative data 

were analyzed inductively using content analysis. At the end of the analysis, the results 

showed that teachers used this group mostly to find new activities and materials related 

to their lessons. It was also found that teachers also used the group for different 

education techniques and strategies that could be integrated into lessons. Moreover, 

another finding showed that teachers also joined this group for their professional 

development and follow innovations related to teaching. Additionally, teachers stated 

that they found these kinds of groups more useful than in-service trainings. Finally, it 

was seen that teachers in this group communicated with each other and shared their 

feelings about some situations they came across in their classrooms. As a result, it can 

be said that this group is very useful for teachers in terms of their professional 

development. 

Key Words: EFL teachers, Facebook, in-service training, mentoring, professional 

development 
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CHAPTER I 

INTRODUCTION 

 

 

1.1 Presentation 

     The purpose of this study is to find out how teachers can benefit from a group 

on Facebook (FB) and what their perceptions are on the usage of FB groups as an 

online professional development tool. In the first chapter, the background information, 

the purpose of this study, research questions, the significance of the study, 

assumptions, and limitations are introduced in detail. 

 

1.2 Background of the Study 

Teacher education is a vital component of the education system. It is necessary 

for teachers to support their students and encourage them to achieve their goals.  

Therefore, it is important that teachers improve themselves in harmony with the digital 

era and developing world.  

Technology is an indispensable tool which promotes human development. 

Moreover, with the help of technology, people have reached such a great number of 

different platforms as social media. Through social media, people can have various 

opportunities; they can communicate, share various ideas and learn new things every 

day. Online tools play an important role on teachers’ professional development which 

is why they should be implemented to lessons. They have a considerable effect on 

learning, teaching, and development of teachers. Most of the social media tools 
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provide a platform to teachers where they can learn different things from each other 

(Loucks-Horsley et al., 1998). In the 21st century, some popular social media tools are 

used by millions of teachers for several reasons. E-mentoring is one of these reasons 

supporting the transition of knowledge between pre-service and experienced teachers. 

E-mentoring is preferred and used more than face-to-face mentoring because teachers 

can use e-mentoring programs when and where they want (Cinkara & Arslan, 2017). 

On the other hand, Watson (2006) claims that e- mentoring is less effective than face-

to-face mentoring although e- mentoring offers flexibility to teachers in terms of time 

and location. E-mentoring gives teachers from all around the world a chance to talk 

about their teaching skills and the problems they face in their classes. In another study 

(Smith & Israel, 2010), it is claimed that teachers prefer online learning and social 

media tools for peer support. Moreover, Bierema and Merriam (2002) state that e-

mentoring provides an opportunity for teachers to communicate among each other 

regardless of their geography and culture.  

Facebook (FB) is a kind of social media, used for interactive, educational, 

informational, and entertainment purposes. It is considered as the most common 

platform that could be a great help for teachers.  There are some e-mentoring groups 

on FB used by EFL teachers in which teachers share their ideas, lesson plans and 

materials by creating entries.  

A few studies were carried out on why teachers used these groups on FB in the 

past (Cinkara & Arslan, 2017; Duncan-Howell, 2010; Hou et al., 2010; Hur & Hara, 

2007; Hur & Brush, 2009; Rutherford, 2010; Tseng & Kuo, 2014;). Still, it is necessary 

to find out the current situation of groups on FB since the needs and purposes of 

teachers changed over time, and each FB e-mentoring group could give different 

results compared to previous ones.  Hence, it is hoped that this research will contribute 

to a deeper understanding of what purposes teachers use FB groups as an e-mentoring 

tool now. 

 

1.3 Statement of the Problem  

According to Hart and Steinbrecher (2011), conducting studies on e- mentoring 

groups used by teachers as a PD tool is significant. Nacu et al. (2014) indicated that 

using e-mentoring groups on social media is one of the most important ways of teacher 
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development and these groups should be used by all teachers to learn new ideas and 

methods. Those who have FB accounts are generally members of some groups, which 

can be informative and entertaining, on FB. People choose different groups related to 

their jobs, activities or hobbies depending on their interests. FB has various e-

mentoring groups in which members of these groups generally work as teachers all 

over the world. Teachers do not have an equal chance to improve themselves due to 

their location and they may have difficulties having face-to-face support; therefore, 

teachers may need and create these groups on FB. Teachers share various posts about 

different topics such as classroom management, pedagogical knowledge, content 

knowledge, and their career development on these groups. Other teachers comment 

and give feedback to these posts, thereby they can have a chance to share their 

problems, solutions, or different ideas and activities with other teachers in these 

groups. Moreover, teachers share their materials such as games, songs, videos, books, 

documents, and useful websites here. When they have difficulty applying a different 

method in their classes, they usually ask and get help from these groups. Thanks to 

these groups, they can get in touch with each other and learn new things. Therefore, 

the usage of these social media tools should be generalized by all teachers. For this 

reason, FB groups should be supported and likewise, teachers should be encouraged 

to be a member of these groups.  

There are thousands of teachers from various nations in these groups which need 

to be analyzed (Rutherford, 2010).  Some studies indicate the purpose of using these 

e-mentoring groups on social media (Cinkara & Arslan, 2017; Duncan-Howell, 2010; 

Hou et al., 2010; Hur & Hara, 2007; Hur & Brush, 2009; Rutherford, 2010; Tseng & 

Kuo, 2014;). In these studies, data have been obtained from posts and comments that 

teachers share in these e-mentoring groups and these data have been classified 

according to the purposes of teachers. However, the current studies have not analyzed 

the opinions of teachers using these groups. For this reason, this study will reveal both 

the purposes of teachers using a certain group and their opinions on the usage of this 

group.  

 

1.4 Purpose of the Study 

There are thousands of teachers who are members of e-mentoring groups on FB, 

and they frequently use these groups. The main purpose of this study is to determine 
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for what purposes teachers use this group as a professional development tool and the 

frequency of these purposes by analyzing EFL teachers’ posts on the group called as 

“Innovative Teachers of English (ITE)”. The second goal of the study is to reveal 

perceptions of EFL teachers on usage of mentoring groups on FB with the help of 

interviews applied to the teachers. 

 

1.5 Research Questions  

  This study has been guided with the following questions; 

Research Question #1 What are the topics EFL teachers post on ITE? 

Research Question #2 Which topics attract the most interaction, determined 

by the number of comments and words-per-entry? 

Research Question #3 What are the EFL teachers’ perceptions about the use 

of E-mentoring groups on Facebook in English language teaching? 

 

1.6 Significance of the Study  

In the 21st century, teaching is a complex and multidimensional occupation. 

Because there is not only one type of teaching, each teaching style includes different 

approaches, techniques, and methods. The world is evolving, people are evolving and 

the things we used yesterday do not meet our needs today. In order to keep up with the 

times and improve their teaching skills, teachers benefit from various strategies. They 

benefit from course books, curriculum, workshops, technology, and social media, 

which provide a lot of advantages to teachers. Social media tools like FB utilize both 

learning and teaching. There are many e-mentoring groups on FB and EFL teachers 

share their experiences, suggestions, and knowledge on various topics such as 

pedagogical knowledge (PK), content knowledge (CK) , resources, and career 

development there (Cinkara & Arslan, 2017). The significance of e-mentoring groups 

on teachers’ development is considerable. Mentoring groups ensure the transition of 

knowledge and pedagogical skills continuously. These groups increase teachers’ self-

awareness, develop their interpersonal and communication skills and enhance their 

reflection abilities (Cinkara & Arslan, 2017).  Philips and Fragoulis (2010) claim that 

mentoring strengthens teachers’ knowledge, improves communication skills, enhances 
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leadership, teaching and coaching skills, and encourages the personal and professional 

development of teachers. Moreover, mentoring programs not only increase inclusion 

and participation but also enhance personal and professional empowerment (Ellinger 

et al., 2008). 

Among recent studies, there are few types of research on the nature and 

functionality of informal e-mentoring for English-language teachers. However, they 

only focus on the creation of online teacher communities. For instance, Schlager and 

Schank (1997) pointed that being a member of online communities was crucial but, 

they did not identify the reasons why teachers stayed in these groups for a long time.  

Moreover, Hur and Hara (2007) revealed the aims of using these e-mentoring groups 

on social media but they did not emphasize perceptions of teachers on using these 

groups. In this study, in order to overcome these deficiencies, an interview was applied 

to EFL teachers to show teachers’ perceptions on using mentoring groups on FB and 

demonstrate whether the usage of FB mentoring groups affects teachers’ professional 

development and teaching skills. This study provides data on the use of FB as a tool 

for mentoring. The study also shows that usage of FB mentoring groups has varieties 

in terms of functionality. Moreover, the current study reveals the usage of an e-

mentoring group from different perspectives. Significantly, it facilitates interactions 

among EFL teachers in these mentoring groups. Moreover, the data obtained from EFL 

teachers could support the mentoring components of teacher education. In this way, 

this study has great importance as it may fill the gap in this field.  

 

1.7 Assumptions and Limitations 

This study investigates the use of social media in Turkey as a form of informal 

e-mentoring for English-language teachers. In line with the data obtained from the 

study, some limitations need to be considered. Regarding the current data of the study, 

it can be said that the sample may not enough to generalize the findings. An analysis 

of entries shared by teachers between different dates may give different results. If more 

participants had shared more posts during the determined duration, the results could 

have been different from the current ones.  
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1.8 Key Terms and Abbreviations  

To make this study clearer, the following key terms are defined:  

Mentoring: In mentoring, one colleague supports another’s development of 

skill and knowledge and it provides guidance in which experiences and best practices 

are shared (Hudson, 2012).   

TD (Teacher Development): Teacher development is “the process whereby 

teachers’ professionalism and/ or professionality may be considered to be enhanced” 

(Evans, 2002). 

PF: Professional Development 

ITE: An abbreviation for the name of the group called “Innovative Teachers 

of English” 

EFL: English as a Foreign Language 

FB: Facebook 

CK: Content Knowledge 

PK: Pedagogical Knowledge 

PCK: Pedagogical Content Knowledge  

 

1.9. Summary 

Teachers need endless education to train students well and support their 

achievements. They always need to improve themselves in order to keep up with the 

digital era and developing world. During their development process, they generally 

need mentoring from their colleagues about different topics such as classroom 

management, CK, PK or PCK. It is possible for teachers to have a mentoring 

environment on social media and they do not necessarily have to get mentoring face 

to face. FB is a platform where teachers have countless opportunities to mentor one 

another. Each day, it is frequently used by thousands of EFL teachers. Previous studies 

point that using these FB groups are crucial for teacher development. They revealed 

teachers’ purposes for using these tools. However, the current study aimed to show 

both the use of a group on FB as an e-mentoring tool and reveal perceptions of EFL 

teachers on the effectiveness of this group by interviewing them. 
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CHAPTER II 

LITERATURE REVIEW 

 

2.1 Presentation 

This chapter provides information about studies on formal and informal 

mentoring, professional development (PD), PD models, PD activities, PD activities on 

social media, FB as a professional development tool, and related studies. Moreover, 

professional development and PD models are explained in detail. 

 

2.2 Professional Development 

Professional development (PD) is a fundamental part of the ongoing learning 

and improvement of people during their whole life. Diaz-Maggioli (2004) defines 

professional development as a consistent process of maintaining individuals’ skills, 

learning, or knowledge in their profession. It is a key concept especially for teachers 

to improve their teaching skills during their teaching process. It should be always and 

regular for teachers if they want to apply current and modern teaching skills and 

strategies to students. Teachers can enhance their teaching or classroom management 

skills with PD workshops, seminars, or conferences. Teachers also develop their 

teaching skills by interacting with teacher trainers to learn new tips and techniques. 

Cohen & Hill (2001) describe PD as collaboration and cooperation among teachers. 

They also claim that it provides informal mentoring among teachers; it is a planned 

and ongoing process, and includes an active learning process. Professional 

development must be improved according to the needs of teachers in particular settings 

which consist of CK, PK, or PCK (Shulman, 1986). According to Shulman (1986), 

CK, PK and PCK of teachers are explained briefly below. 
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2.2.1 Pedagogical Knowledge 

Pedagogical knowledge is a necessity for teaching and it completely concerns 

the teachers (Shulman, 1986). PK includes classroom management skills, teaching 

skills, and classroom assessment skills of teachers (Voss et al., 2011). Shulman (1986), 

also supports that PK is the ability of teachers creating a suitable learning atmosphere 

and learning experience. It enables students’ management according to the applied 

curriculum. Moreover, pedagogic knowledge supports the learning process which 

includes design of the lessons, effective planning, implementation, learning outcomes, 

assessment, and students’ development (Shulman, 1986).   

 

2.2.2 Content Knowledge  

Content knowledge is teachers’ general knowledge in a particular subject. CK 

of teachers determines the teaching-learning process and learners’ achievement 

significantly. Darling-Hammond (2000) support that teachers’ strong CK is a 

significant part of teaching. Shulman (1986) also supports that CK improves teachers’ 

knowledge and it is essential for teacher qualification because the teachers not 

knowing a subject well cannot help students learn the content well enough (Shulman, 

1986). 

 

2.2.3 Pedagogical Content Knowledge 

Pedagogical content knowledge (PCK) is a type of knowledge that includes 

both teachers’ CK and their skills to guide students (Mayne, 2019).  Shulman (1986) 

describes PCK as a form of CK supported by teachers’ strategies and skills and also 

states that PCK is a combination of content and pedagogy dealing with how teachers 

adapt and transform their knowledge into strategies or skills applied in the classroom 

(Shulman, 1987). PCK provides teachers knowledge which they can apply during 

classroom practice. Similarly, Richards (1991) describes PCK as theories and practices 

which form the content of second language teacher education. Moreover, it is also 

claimed that PCK makes the comprehension process easier for learners (Depaepe et 

al., 2013). 
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2.3 Reflection Models 

Reflection practice is used to improve the work of practitioners in different 

professions (Caldwell & Grobbel, 2013). In reflective practice, practitioners can have 

a chance to observe and evaluate themselves to understand their own actions and 

reactions (Brookfield, 1995). Reflective practice can be applied for teachers who want 

to improve themselves effectively. Teachers apply reflection in classroom practice to 

learn from their own performance and to relate teaching theory to teaching practice. 

Additionally, this process encourages teachers to apply existing theories and their own 

opinions of teaching, which is essential for their teaching careers.   

Han (1995) emphasizes that reflection helps teachers while making decisions 

and learning how to be a good teacher. Jacobs et al. (2011) suggest that reflective 

process for teachers is important as it gives the opportunity to renew their knowledge 

and to understand impact of their teaching on students. Akbari (2007) also suggests 

that reflective teaching will develop more informed practice for teachers and teachers 

will make their own choices during the situations they are in. 

Schön (1983) states that reflective teaching practice is an ongoing process and it 

includes practitioners’ considering their own experience carefully in order to practice 

what they have learned from professionals. This helps them improve their own 

teaching process. Schön (1983) also defines reflection practice as ‘professional 

artistry’ where practitioners deal with unexpected conflicts and undetermined 

conditions.  

There are different forms of reflection models. Schön (1983) describes two types 

of reflection models that are important in the development of teaching practice: 

reflection-in-action and reflection-on-action. Reflection-on-action involves actions 

thinking after the event (writing down in a journal about what you feel, speaking with 

a colleague or a mentor, learning for advice and support) while reflection-in-action is 

thinking while doing (taking notes, gathering feedback, group discussion) (Schön, 

1983). However, both models must be linked to previous and current learning. In other 

words, evaluating and extracting meaning from teaching process in order to make 

positive changes for both conditions is significant. Kolb (1984) models reflection 

practice as a formal cycle called the ‘Experiential Learning Cycle.’ This cycle is given 

below in Figure 1. 
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Figure 1.  A Model of Experiential Learning by Kolb (1984) 

 

The cycle in Figure 1 consists of four processes named concrete experience, 

reflective observation, abstract conceptualization and active experimentation (Kolb, 

1984). This model helps teachers draw and reflect conclusions from their experiences 

while teaching. It encourages teachers to plan their lessons in order to do something 

different and test them. It integrates daily experience with evidence-based educational 

research. In Concrete Experience, an event could occur during teaching process, and 

this experience may pause teacher for reflection. This experience can either be 

unexpectedly or consciously carried out. Reflective Observation is provided with these 

questions: What was I trying to do? What did I do? Why did I do it? For Abstract 

Conceptualisation stage, teachers explore their initial reflections to understand what 

happened and they draw conclusions and make decisions on whether a change is 

required. This stage can be supported by other colleagues. During Actively Experiment 

stage, teachers practice new ideas and strategies that they have gained during their 

teaching period. 

Gibbs supports that reflection in teaching and he points that learning needs 

suitable structured conditions (Gibbs, 1998). Therefore, it must be in an intentionally 

structured method that facilitates teaching improvement and have a clear purpose. 
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Gibbs advanced Kolb’s model and created a more comprehensible cycle providing 

more detailed questions. This cycle is given in Figure 2. 

 

 

Figure 2. Reflective Cycle Model by Gibbs (1998) 

 

As Figure 2 shows, Gibbs’ reflective cycle includes personal reflection on how 

one feels about what happened, what was good or bad about the experience of it. As 

for Description stage, practitioners describe in detail what happened during the event 

by answering these questions: Where was I at the time? What was I doing? Who else 

was there and what were they doing? What happened?  What was my part in this?  

What was the result?  Then, practitioners consider their personal reflection answering 

these questions:  How were you feeling when the event started?  What were you 

thinking about at the time?  How did it make you feel? How did other people make 

you feel? How did you feel about the outcome of the event? What do you think about 

it now? In Evaluation stage, practitioners get a chance to consider their own and 

students’ needs. In Analysis stage, practitioners make sense of the process and support 

it with research from the literature with these questions: What went well?  What did I 

do well? What did others do well?  What did not go well, or turn out as I had planned?  
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What did I or others contribute to this outcome? In Conclusion stage, they draw 

meaning from the process and think about what they need to improve and how they 

might achieve this. In Action plan stage, they draw up an action plan and ask 

themselves this question: If it occurs again, what would I do? (Gibbs, 1998).   

On the other hand, Rolfe et al.’s (2001) “What” reflective model consists of three 

simple questions: What? So what? Now what? Practitioners think about the problems 

they face, their roles in the situation, actions they take, and responses of others in this 

model. 

 

2.4 Teacher Professional Development Models 

Teacher professional development is a continuous process where teachers 

engage permanently. It includes experience, related learning, new practices as well as 

contemporary attitudes and beliefs on learners. It should not be one time practice but 

needs to be carried out throughout their whole life. Several authors have stated 

different models to define teacher professional development. One of them, Guskey 

(2002) claims that teachers’ adjustments or implementations can be observed through 

changes in students’ learning. Likewise, Eraut (1994) states that teacher professional 

development can be realized by introducing or improving knowledge, skills, and 

manners. Similarly, Kennedy (2005) argues that continuing professional development 

empowers teachers who want to shape their practice as well as those who want to be a 

model for teacher development.  

 

 

Figure 3. Guskey’s Model of Teacher Change (2002, p. 383) 

 

As seen in Figure 3, Guskey (2002) emphasizes that the Professional 

Development process creates some changes in teachers’ classroom practices, student 

learning outcomes, and teachers’ beliefs and attitudes. Similarly, there are teacher 
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professional development models outlined by Kennedy (2005). These models are 

given in Table 1. 

 

Table 1. The spectrum of CPD Models by Kennedy (2005) 

Model of CPD                                                            Purpose of model 

The training model 

The award-bearing model                                                 Transmission 

The deficit model 

The cascade model 

The standards-based model 

The coaching/mentoring model                                         Transitional 

The community model 

The action research model                                                 Transformative 

The transformative model 

 

Table 1 shows the model consisting of teachers’ skills and theoretical 

knowledge. This model provides teachers the chance of updating and developing their 

skills. It is given to the teachers by an expert and it can take place in a setting where 

the participants work. The models were categorized as followed; ‘Training Model’ is 

the most common professional development (CPD) model for teachers (Little, 1994). 

‘An award-bearing model’ of CPD is usually validated by higher education 

institutions. This validation can be regarded as a mark of quality. However, this model 

can cause teachers to be worried compared to the other models. ‘Deficit Model’ deals 

with the weaknesses of each teacher and it tends to adapt individually. It may not be 

effective for confidence and is lack of supporting the development of collective 

knowledge. ‘Cascade model’ includes ‘training events’ and teachers cascade and share 

the information with other colleagues at such events. Furthermore, this model is the 

relatively cheap one in terms of resources among others and it supports teachers’ skills 

and knowledge. However, it is lack of principles of participation, collaboration. 

‘Standards-based model’ claims that there must be an effective teaching method, and 

it must be provided by each and every teacher. According to this model, developing a 

common language should be used by teachers even though it may be very narrow and 

limited. ‘Community of practice model’ supports communities to work well through 

combining the knowledge and experience of members. This model generally involves 

Increasing  

capacity for  

Professional  

autonomy 
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more than two people and does not contain confidentiality. ‘Action research model’ is 

related to the classroom, and it enables teachers to practice within the situation. 

‘Transformation model’ covers different types of PD models. This model also requires 

teachers to be aware of the integration of various processes and conditions which make 

them better as teachers. ‘Coaching/mentoring model’ plays a significant role in the 

career, retention, and leadership development of teachers. This is vital for unqualified 

teachers (Saluja et al., 2002). Mentoring provides teachers to improve their 

qualifications (Ryan et al., 2004). Moreover, this model has been seen as instructive, 

intentional, and supportive between a more experienced person and a less experienced 

one. This term has recently been used as a guide, teacher, adviser, couch, and helper 

to another (Shea, 1994). However, it should also be noted that there are some 

differences between coaching and mentoring. While coaching is more skills-based, 

mentoring involves an element of ‘counseling and professional friendship’ (Rhodes & 

Beneicke, 2002). Additionally, mentoring occurs between one who is a novice and the 

other who is more experienced (Clutterbuck, 2004). It is the development of a friendly 

relationship and it needs good communication skills.  

Additionally, Diaz-Maggioli (2004) states that teacher development is a 

collaborative and continuous process in which teachers empower and improve their 

practices by analyzing students’ needs and adjusting their teaching styles. Teachers’ 

awareness of needs and their lack of knowledge in establishing a teacher development 

framework makes this model different from previous ones. Thanks to this model, the 

teachers who are aware of their lack and need in improving teaching skills can meet 

these specific needs. The model was given in Figure 5. 
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Figure 4. The Four Quadrants of the Teacher’s Choice Framework (Diaz-

Maggoli, 2004, p. 15) 

 

Figure 4 represents the Four Quadrants of the Teacher’s Choice Framework 

which guides the design of a teacher development plan based on this model (Diaz-

Maggioli, 2004). 

 

2.5 Teacher Professional Development Activities  

Teacher professional development is any type of continuing education effort 

for all teachers in the lifelong learning process. It enables teachers to improve their 

skills while helping them improve their students’. If teachers continuously improve 

themselves, follow learning opportunities, seek professional development resources, 

and provide their students’ learning needs, they can be more willing to be effective 

teachers. These teachers focus on the needs of their students and learn everything 

necessary to solve problems in order to ensure success of students. 

PD can help new and experienced teachers develop their skills and shape their 

career-long learning. PD enables teachers to be confident and active participants in their 

learning. According to Mann (2015), innovation and change are indispensable parts of 

teacher development, and it is a process of conscious choices including personal, moral, 

and value dimensions. Moreover, Padwad and Dixtid (2011) emphasize that PD 
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empowers teachers’ personal and professional qualities and the improvement of their 

pupils.  

 

Professional development for teachers can take place in formal or informal 

settings. There are formal activities which support teachers’ professional development 

including courses, seminars, online podcasts, conferences, workshops, in-service days. 

On the other hand, informal opportunities for teacher PD include research, 

investigation, peer learning initiatives, chatting with a colleague, and using social 

media. Teachers overcomes such difficulties as time, money, engagement by using social 

media and they can be effective teachers.  

 

2.6 PD on Social Media 

In today’s world, technology is developing rapidly and it provides various 

solutions for each field. Education in the 21st century cannot be separated from 

technology-based solutions. Recently, technology has been an essential tool for 

teachers, especially those who have grown up with digital technologies (Prensky, 

2005). Thanks to technology, teachers and students have online state assessments, 

online games, technology-rich classrooms, internet-based course books, which shows 

that technology is a way of life for teachers and their students. Social media and social 

networking sites are used as a popular context by teachers for PD purposes (Greenhow 

et al., 2018). Teachers benefit from a range of different social media sites including 

Twitter, Linkedin, Instagram, Pinterest, YouTube, and FB. Teachers use Twitter to 

follow teaching trends and learn from other educators; Linkedin to build their network; 

Instagram to post and share images and resources; Pinterest to post and share 

classroom resources and discover new classroom ideas; FB to combine all of them, 

and YouTube for their professional development (Greenhow et al., 2018).  All these 

sites enable teachers’ discovering new trends in teaching and through these social 

media tools teachers share various information, ideas, and techniques with each other 

(Harvey & Hyndman, 2018). In this way, teachers facilitate their coordination and 

cooperation among themselves by exchanging resources, sharing their knowledge. 

 

             Social media tools make communication between students and teachers easier, 

and teachers can provide announcements, assignments, and resources related to a 
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course through these tools (Mazman & Usluel, 2010). Thanks to these tools, teachers 

can review, update and edit the content easily, quickly, at anytime and anywhere. In 

this way, each student can study on their own and they feel more comfortable (Jalal & 

Zaidieh, 2012). It is also emphasized that the use of social media has various positive 

effects for both students and teachers when it is well-planned; therefore, the 

effectiveness of using various social media should be introduced to teachers (Doğan 

& Gülbahar, 2018). 

 

2.7 Formal and Informal Mentoring    

Mentoring plays a significant role in the career development of teachers. 

Teachers who aim to develop themselves professionally, mentoring programs are 

accepted very important and they improve teachers’ qualifications (Ryan et al., 2004). 

Mentoring programs provide communicational, motivational, reflexive, educational, 

and intellectual qualities to the teachers. Similarly, mentoring has recently been 

mentioned as a guide, teacher, adviser, and helper to another (Shea, 1994). Moreover, 

mentoring is identified as a mutual relationship between someone who is more 

experienced and someone who is less experienced (Jeruchim & Shapiro, 1992).  

Mentoring consists of two different models; formal mentoring, which is 

governed by a third person and informal mentoring, which has no support by a third 

person (Cinkara & Arslan, 2017). Formal mentoring includes frequent face-to-face 

mentoring sessions over a long period and it is well-structured (Cinkara & Arslan, 

2017). The mentorships in formal mentoring are much longer and there are goals they 

are to achieve between mentees and mentors. On the other hand, informal mentoring 

is flexible and there may not be goals to achieve. The relationships between mentees 

and mentors last only one or two sessions (Raggins & Cotton, 1999). Furthermore, one 

of the other differences between informal and formal mentoring is motivation. 

Informal mentors are more motivated than formal mentors in terms of supporting the 

professional development of mentees (Raggins & Cotton, 1999). Informal mentors are 

more volunteer and willing to enhance mentees’ development. Thanks to this friendly 

atmosphere, they can provide more psychosocial and professional support to mentees. 

Regarding these definitions, e-mentoring can be considered informal mentoring. 

E-mentoring is described as a relationship between more experienced and less 

experienced people regardless of their locations (Mihram, 2004). Also, Bierema and 
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Merriam (2002) state that e-mentoring is provided on online platforms, and mentors 

support mentees by counseling, modeling, sharing knowledge on these platforms. 

Similarly, Jaffe et al. (2006) define e-mentoring as a relationship between a more 

experienced individual (mentor) and a less skilled or experienced individual (mentee) 

to improve each mentee’s skills, confidence, and knowledge. Furthermore, e-

mentoring is defined by Single and Muller (1999) as a paired relationship to improve 

mentees’ knowledge, confidence, and cultural understanding. E-mentoring is regarded 

as the use of computer-based communications such as e-mail, Web conferencing, chat 

rooms, blogs that provide interaction between mentors and mentees. E-mentoring does 

not have traditional intensive programs like face-to-face mentoring programs. E-

mentors can be matched to mentees from anywhere. Contrary to face to face mentoring 

programs, e-mentoring programs can be carried out from different towns, regions, or 

countries (Jaffe et al., 2006). The mentor is selected regarding mentees’ needs rather 

than location issues (Hebert et al., 2008). It has been also stated that it differs from 

face-to-face mentoring in terms of timing and geography (Cinkara & Arslan, 2017).  

The distance cannot prevent mentees and mentors from meeting and communicating. 

While e-mentoring has some advantages, it has also some disadvantages; e-mentoring 

can be realized on computers or mobile phones which are electronic and, this feature 

may make the mentoring process slower. Still, e-mentoring is preferred by teachers, 

especially who use e-mentoring programs instead of face-to-face mentoring programs. 

Online mentoring programs including suggestions for lesson plans, classroom 

management skills, resources are popular among teachers (Miller, 1999). Miller (1999) 

also states that throughout their teaching life, teachers need support for their 

knowledge and this can be provided by a mentor. In this study, mentees are the teachers 

who are looking for new ideas or suggestions for their classes in the group. On the 

other hand, mentors are also the teachers are giving advice and supporting other 

teachers with their help and knowledge.  

 

2.8 Facebook Groups as PD Activity  

FB is one of the most popular social media sites including more than 900 

million users (Facebook, n.d.). It has been used for different purposes such as sharing 

photos or videos with others, gathering information about current news, 

communicating. People use FB for participation, communicating, sharing, community, 
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and connectedness (Mayfield, 2008). FB is also used as an effective learning 

environment these days. It has been indicated that FB is used as a tool for teaching as 

well as learning (Ekoc, 2014). Many researchers support that FB is not only used for 

socializing but also for PD (Vassilakaki & Garoufallou, 2015). Chen (2014) claims 

that FB groups are regarded as an educational tool, and they can be used as a Learning 

Management System (LMS) substitute or as a supplemental tool. The fact that FB has 

a great many members makes it an important interaction area which anyone cannot 

ignore. FB offers members to create a group on their interest and share information on 

these groups. There is useful information being shared by members on FB where 

various groups of people gather, share and talk about their concerns (Wassen, 2016). 

Teachers can take advantage of groups created on FB. By using these groups on FB, 

teachers engage in beneficial interaction with other members who are teachers (Madge 

et al., 2009). It has been also stated that people do not have to travel or participate in 

events to collect information (Meyrowitz, 1997). Furthermore, FB provides the flow 

of information to everyone that wants to benefit from it (Lin, 2002). All those above 

show that FB enables interaction among teachers without the constraints of time and 

location. 

Compared to the other sites, FB has been used by educators more than others 

(Ellison et al., 2007). The researchers have mostly investigated students’ educational 

use of FB, teachers’ use of FB in pedagogic practice. It is pointed that FB has positive 

effects on teachers to provide a well-designed classroom environment (Mazer et al., 

2007).  While some studies have explored the use of FB in the context of curriculum-

related activities (Anderson et al., 2010), other studies have investigated how FB 

contributes to learning environments (Arnold & Paulus, 2010). For this research, 

because the speed in communication and sharing is better in FB, and it is more 

common than other sites, FB was chosen as a professional development tool to be 

investigated. 

 

2.9 Related Studies 

Previous studies worked on social media websites as online professional 

development tools. Bicen and Uzunboylu (2013) investigated teachers’ perceptions on 

FB as a tool for teaching skills. This research was conducted according to the empirical 

research design. It was carried out in 30 hours with 35 teachers using FB. The teachers 
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were the participants of the study who were working in primary and secondary schools. 

In this study, the data were collected through a five-likert-type scale developed by 

researchers called "Teachers’ Views on FB in Education". In the research, data were 

collected both at the beginning and the end of the study. The results showed that 

teachers’ perceptions on the use of FB as an educational tool were positive.  

Alemdağ (2015) designed an e-mentoring application that teachers would 

provide online mentoring support to each other. In the study, teachers’ interactions in 

the application process were examined and the teachers’ satisfaction on the application 

was determined. The participants of this study were 14 mentee teachers in the first year 

of their profession, 14 mentor teachers having at least 5 years’ experience, 

academicians, and the researcher conducting the study. The data were obtained during 

the 9-week process. In the data analysis, the content analysis method was conducted. 

The results showed that the frequency of interaction in the group changing depending 

on the time and the group of participants. It was also observed that there were different 

support processes in the group consisting of seeking support, providing support, and 

meeting support. Additionally, teachers provided three types of support to each other 

in the group; they are cognitive, affective, and instrumental support. In addition, when 

Alemdağ (2015) evaluated opinions of the participants including their satisfaction with 

the application, he found that the positive views about the satisfaction levels of the 

participants were more frequent than the negative views.  As a result of this study, it 

was revealed that mentors and mentees are satisfied with the practice of e-mentoring 

and that e-mentoring practice provides different cognitive and affective contributions 

to both mentees and mentor teachers in the context of professional development. He 

stated that such an application could be effective in providing support and finding 

solutions to their problems for teachers in different parts of the country. 

Kelly and Antonio (2016) have researched social communication platforms in 

which teachers support each other and analyzed teacher peer support. In this research, 

they aimed to define the features and types of online peer supports of teachers by 

observing group works in these social communication platforms. They observed that 

teachers preferred usage of FB since it was more common and popular among teachers. 

Kelly and Antonio (2016) have studied teacher support in FB groups in two stages. 

They gathered the data by investigating the interaction of teachers in the group during 

12 weeks. While analyzing the data, the comments written under the group posts were 
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counted and coded. The codes and qualitative analyses showed that teachers support 

each other in an open FB group in six different ways. While creating categories, the 

researchers benefited from the social support category of House (1981), and the data 

gathered by Clarke (2014). Kelly and Antonio (2016) concluded that teachers used 

these kinds of groups in social communication platforms to support each other and to 

share educational materials and advice.     

Keleş (2018) investigated a group on FB which was created by pre-service 

teachers for a course of Community Services in the Faculty of Education in Karadeniz 

Technical University. The researcher investigated the FB posts and prospective 

teachers’ opinions to research the learning process of this course. The researcher 

applied a case study consisting of 92 prospective teachers and these teachers involved 

in the discussion topics, social activities, and community service projects on the FB 

group. The researcher chose the discussion topics weekly to make prospective teachers 

think about community problems and groups.  The prospective teachers not only 

answered the related questions but also shared their ideas about these topics. The data 

was gathered thanks to the analysis of screen shots taken from the group on FB. In the 

study, the researcher also applied 12 questionnaires to provide more considerable 

results about what prospective teachers think on these topics.  As a result, Keleş (2018) 

observed that there was a social, cognitive, and learning environment in the group of 

FB. Moreover, it was stated that FB supported the teaching process for both teachers 

and students and ensures that responsibilities were shared during the teaching process. 

It was also observed that the learning groups created through social media contributed 

to communication and socialization among prospective teachers. Furthermore, it was 

stated that the studies carried out on FB contributed to the increase of social awareness 

among pre-service teachers in that group.  

Bexheti et al. (2014) investigated teachers’ use of social media as a tool of 

learning and teaching process. As a result of his analysis, it was found that teachers 

used social media to teach for different purposes. It was stated in the study that teachers 

used online video most in the class among other social media tools. Additionally, it 

was revealed that teachers found social media tools beneficial to their teaching skills. 

Çelik (2002) investigated prospective teachers’ use of FB, their perceptions on 

the usage of FB as an educational tool, frequency of their FB usage, the effect of FB 

on academic processes of teachers, and their tendency to use social networks. 1066 
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prospective teachers who are members of FB and who study at different departments 

of an education faculty participated in the study. The pre-service teachers answered 

the interview form consisting of 5 scales with 15 sub-dimensions and 6 semi-structured 

open-ended questions. Research findings showed a significant difference in many 

variables including female/male students’ perceptions on the use of FB as an 

educational tool, the purpose of teachers’ using FB, frequency of teachers’ FB usage, 

the effect of FB on academic processes of teachers. Opinions of the pre-service 

teachers about using social networks were obtained through a semi-structured 

interview form and content analysis method was applied in the study. Communication 

was the most repeated theme in students’ use of social networks. The responses of pre-

service teachers regarding the benefits of using social networks were placed under the 

themes of communication, sharing information about the subject, following 

innovation, knowing, and helping students. The answers given to the question of using 

social networking sites for the benefit of students were gathered under 6 themes. While 

“Communication” took first place in the frequency distribution, and “Cooperation” 

was the last. 

In recent years, Hur and Hara (2007) have investigated the community of 

teachers, “INDISCHOOL” to find the factors empowering online communities for K-

12 teachers. Through interviews, post reviews, and participation in discussions, the 

researchers revealed eight supporting and four obstructive factors that strengthen an 

ongoing online community for K-12 teachers. For each category, factors were divided 

into three subgroups: internal factors, external factors, and outcome factors. 

Supporting Internal factors: a) autonomy (the group’s self-management without being 

dependent on the outside) b) having a sense of ownership, (members’ owning the 

group) c) accepting the values of the group (the idea that joining the group results in 

self-learning and the idea that students learn better with the ideas and resources they 

have acquired from the group). Supporting external factors: a) online and offline 

communication (both online and face-to-face communication); b) providing an easy 

way to use technological systems. Supporting outcome factors are: a) helping new 

teachers become confident teachers; b) helping to overcome teacher isolation; c) 

meeting the individual needs of teachers. Obstructive internal factors are a) lack of 

self-confidence of teachers; b) teachers’ negative experiences in previous online 

environments. While obstructive external factors are lack of technological support, 
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obstructive outcome factors are; to discourage teachers from active learning, that is, 

teachers are information consumers instead of being producers of information and 

resources; to use resources without adapting them or considering their benefits; to 

ignore the theoretical dimension of teaching and to focus only on the application 

dimension.  

Hur and Brush (2009) carried out a research investigating an online community 

of literacy teachers. In this research, the researchers conducted this study to show what 

activities teachers communicate with each other, what kind of information they share, 

and what motivates teachers to share information online. The data of the study was 

gathered through online observation of the messages of the Literacy teachers and 

interviews with volunteer members. Thanks to these data, the type, and frequency of 

the activities that teachers are interested in were observed. 576 messages were 

observed and collected from the first weeks of February of 2003, 2004, 2005, and 2006 

for the data. Moreover, teachers were interviewed through semi-structured interviews 

about the factors motivating or hindering their collaboration. 20 volunteer teachers (3 

male, 17 female) participated in the interviews. As a result of the data analysis, 9 kinds 

of activities have emerged regarding for what kinds of activities teachers interact with 

each other: a) request: request for information, opinion or participation; b) 

appreciation: giving thanks for the work done (such as sharing of activities); c) 

administrative: administrative purposes of a listserv, using listserv as a communication 

tool; d) announcement: announcement of related news; e) apology: apologizing for the 

mistake; f) explanation: providing detailed information on the topic; g) compliment; 

h) empathy; i) sharing information. Among these activities, the study showed that 

teachers use the tool at most to share information (60.8%). It has been stated that there 

are two types of information-sharing regarding what kind of information teachers 

share: a) book knowledge: theories (laws, principles, standards and printed 

publications); b) practical knowledge: it has been divided into three categories; 

personal opinion, personal suggestion, and institutional practice. Institutional practice 

knowledge refers to the idea that an organization has implemented now or in the past. 

In this study, it has been found that 7 different motivation types motivate teachers. The 

motivation types were related to participation in society, respectful environment, 

teachers’ interest, and technology. In addition, it has also been found that five 

obstructive factors prevent teachers from sharing information: lack of knowledge, lack 
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of time, technology, reluctance to cause discussion, and the participants’ negative 

attitude.  

Hur (2007) investigated the reasons why teachers participate in online 

communities to improve their professional development. A case study was used as a 

research method in this study. The data was collected from 4 different sources. They 

are interviews with 31 K-12 teachers who take part in online communities, online 

posts, member profiles, and community principles. As a result of data analysis, Hur 

(2007) concluded that teachers joined online teacher communities for 6 reasons: (a) 

sharing emotions; (b) discovery of new ideas; (c) search for suggestions; (d) 

experiencing a sense of friendship; (e) dealing with teacher isolation; (f) taking 

advantage of online environments. Hur (2007) stated that in previous studies, sharing 

information among teachers in online environments was investigated, but sharing 

feelings among teachers was rarely investigated. Therefore, this research has shown 

how teachers supported each other by providing emotional support in online 

communities. 

Duncan-Howell (2010) examined 3 online communities which are Australian 

local state-based, national Australian community, and the international community. A 

survey was applied to show teachers’ professional development, attitudes, skills, and 

teachers’ demographic information in these professional communities. 98 members of 

these communities responded to the survey. The survey included 25 open-ended and 

closed-ended questions related to three topics; background, professional development, 

and online communities.  Regarding the research results, it was seen that teachers tried 

to improve their professional development by attending conferences, seminars, and 

courses. It was found that the teachers who were members of the online community 

spent 1-3 hours a week in these communities. Moreover, it was shown that teachers 

searched for the classroom management strategies that were related to their own goals 

and their professional development goals were to have positive changes in teaching 

practices and improvement in student learning. The survey results also showed that 

teachers wanted to have control in choosing the content of their professional 

development program. Also, the research results revealed the fact that being a member 

of online communities offers teachers various resources for their professional 

development. Additionally, 86.7% of the participants thought that online communities 

were an essential part of professional development. 
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Köşkeroğlu Büyükimdat et al. (2011) investigated how pre-service IT teachers 

benefit from FB and their opinions on the use of FB as a professional development 

tool. For the quantitative part of the study, 338 pre-service IT teachers from three 

different universities participated. In this study, the mixed research method was 

applied. The participants responded to a twelve-item questionnaire including two 

parts; personal information and the use of FB. The qualitative part of the study aimed 

to examine students’ views on the use of FB as a professional development tool. For 

this part, a structured interview consisting of four questions was applied to four pre-

service teachers who were intentionally selected and the interviews were coded 

according to content analysis, and the codes were categorized under the headings of 

three themes. They are “FB as a communication tool”, “FB use for sharing”, and “FB 

use for socializing”. The survey results showed that 87.9% of the students were FB 

members, and teachers used FB at most to share interesting links (46.1%) and to chat 

(17.8%). In addition, teachers also used FB for educational purposes (76.4%). On the 

other hand, it has been stated that pre-service teachers may have positive effects on 

their professional development by communicating with teachers and colleagues and 

FB will help them in their professional development. Moreover, it was concluded that 

being a member of academic groups would help socialization in these groups. As a 

result, the pre-service teachers believe that FB will be effective as a professional 

development tool when they use FB to share and socialize. 

Çam (2012) analyzed and interpreted the responses of 1494 prospective 

teachers for three scales to investigate their addictions and general purposes for FB 

usage. The results of the study revealed that pre-service teachers used FB for 

educational purposes, for collaborating, and for sharing resources and materials. 

Atabek (2013) conducted a research in which he investigated the usage of FB 

by prospective teachers in Turkey and The USA. While 641 prospective teachers from 

Turkey participated in the research, 121 prospective teachers from The USA 

participated in the research. The researcher has wanted to shed a light on the 

prospective teachers’ perceptions on FB, whether they like FB or not, whether they are 

motivated to use FB or not, what factors motivate them to use FB. The study showed 

that most of the prospective teachers had a positive attitude towards FB except for 

some problems and most of the prospective teachers associated FB with learning. As 

a result of the research, it was observed that pre-service teachers were motivated to use 
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FB, and one of the factors that motivated them to use FB was learning. Moreover, it 

was observed that most of the prospective teachers associated FB with the teaching 

profession and indicated that the use of FB had some advantages on their teaching 

skills. They mentioned that the use of FB allowed various groups and pages to be 

implemented for educational purposes. In addition, the prospective teachers stated that 

FB was more advantageous than other social media sites, and it was better in quality, 

practicality, and usefulness. 

Şumuer et al. (2014) investigated FB use of primary, secondary and high school 

teachers. The researchers investigated how often and how much teachers used FB. The 

researchers also examined the personal, educational and professional activities of 

teachers on FB. According to the research results, it was revealed that teachers see FB 

as a part of their daily activities FB; they leave most of their information public on 

their profile, they think it is important to adjust the settings. It was revealed that more 

than 95% of the teachers in the study use FB to communicate with others, read and 

share posts. Moreover, it was concluded that 61.7% of the teachers use FB for fun. The 

study also showed that teachers use FB to share information (61.9%), to share 

resources (48.7%), to reach other sites or applications (%11.9),  to participate in 

discussions (1.4%). On the other hand, the analysis of the interviews included that 

teachers used FB as material, activity, sharing information, student activities, and 

announcements. Regarding the purposes non-related to the teachers’ professional 

development, it was also concluded that they used FB to obtain current information 

(65.1%), to share information with other teachers (62.0%), to follow events (51.9%), 

and to share their project ideas (45.6%). The qualitative analysis results of the study 

also supported these results. 

Selvi (2021) investigated Facebook groups used as a professional development 

tool for English teachers. In this study, the number of members of FB groups, FB group 

names, their descriptions, and profile photos were analyzed. Moreover, the posts and 

group activities shared in July in two different groups were examined. The results 

revealed that these FB groups could be defined as utilitarian and socially-oriented. The 

results also showed that these groups could be used for interaction with each other and 

giving or asking for help on professional and administrative matters. 
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2.10 Summary  

              In this chapter, the literature on formal and informal mentoring, professional 

development, PD models, PD activities, PD activities on social media, FB as a PD tool 

was reviewed and the studies carried out about these topics are presented. 

Teacher education is an indispensable component of learner education. In order to 

support their professional development, teachers apply different methods. E-mentoring 

is one of these methods teachers apply. Teachers use various online platforms to share 

and get knowledge for their teaching skills. Moreover, teacher professional development 

was outlined in this chapter through some Teacher PD Models explained by Guskey 

(2002), Kennedy (2005), Diaz-Maggioli (2004). They stated that these models provide 

meeting needs and lacks related to PD for teachers. Reflection is also applied by teachers 

in classroom practice to learn from their own performance. Schön (1983), Kolb (1984), 

Gibbs (1998) described types and stages of reflection models. Additionally, social media 

is another aspect that teachers enhance their PD. Teachers make use of different social 

media platforms to improve their teaching skills. They share and get various resources, 

mentor each other and follow new innovations about teaching by using these platforms. 

FB is the most popular platform used by teachers as an educational tool.  It has been 

clearly reflected in the literature that use of social media as an educational tool has a 

great significance for teaching and learning process. Moreover, it has been found use of 

social media, especially FB groups contribute teachers in many aspects. And these 

aspects were given in the studies. However, there is a lack of related study to reveal 

perceptions of EFL teachers who are member of FB e-mentoring groups. Therefore, the 

findings of this study may fill a gap in the literature and explore understanding of 

teachers using these groups.  
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CHAPTER III 

METHODOLOGY 

 

3.1 Presentation 

In this chapter, detailed information about research design, participants, data 

collection, data analysis and validity/reliability are provided. 

 

3.2 Research Design  

Case study is applied to explore a real life and a multiple bounded cases and 

collect detailed information using different data collection tool. Case studies may be a 

single individual or the activities of several individuals (Creswell, 2009).  Since this 

research aimed to analyze a FB mentoring group as a PD tool for teachers, case study 

design was conducted in this research study. Simons (2009) emphasizes that a case study 

is research-based and consist of different methods. In this study, a case study consisted 

of a mixed method research design. Mixed method design contains both qualitative and 

quantitative points of views (Shorten & Smith, 2017). In this study, a quantitative 

perspective was obtained through teachers’ entries and comments shared on ITE. Their 

frequencies were analyzed both qualitatively and quantitatively. On the other hand, the 

qualitative data were provided through interviews conducted to teachers in order to 

understand their perceptions on e-mentoring groups as a PD tool.  

. 
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3.3 Characteristics of the group    

ITE (https://www.facebook.com/groups/InnovativeToE/) is an e-mentoring 

group in FB for English Language teachers founded on the 7th of July in 2009. It has 

274.559 members and 4 admins today. ITE is an open group where everyone can see 

the posts shared and can interact with others in this group. However, sharing any posts 

there requires being a member of this group. In this group, only posts that are related to 

English language teaching and learning are approved; therefore, it was chosen for the 

current research. The group members are accepted to the group by the admins. The basic 

criterion to be accepted to the group is being an English teacher. In addition, students 

who are enthusiastic to learn English are accepted into the group as well. The members 

can share posts including photos, videos, surveys, and links. Moreover, they can ask 

questions about different topics and they can add their locations to these posts. The 

members can edit or delete their posts whenever they want. If the members delete their 

posts, all comments are deleted herewith. Figure 5 shows the area where the posts are 

shared in the group. 

 

 

Figure 5.  Post area on Facebook 

 

Comments can be made under posts, and every member can write their 

comments. Moreover, they can add photos, videos, or stickers to their comments. Figure 

6 shows the area where comments are written under the posts in the group. 

 

https://www.facebook.com/groups/InnovativeToE/
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Figure 6. Comment area on Facebook 

 

Everyone whether they are members of this group or not can like the posts or 

comments individually. Clicking “Like” shows that you enjoy this comment or the 

post. If the member changes his mind, they can click “Like” and then select “Unlike”. 

Figure 7 shows the comments written under a post in the group. 

 

 

Figure 7. Samples of comments written under a post 

 

The posts are shared in “Discussion” section in the group. The members share 

their posts in this section. Moreover, they can add photos, videos, surveys, links, and 

files here. Apart from this section, there are other sections in this group such as 

“Events, Files, Albums, Photos, and Recommendations”. There are members and 

admins in the “Members” section. It is possible to see here when and by whom the 
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members were added. To see any member’s page, the name of the member should be 

clicked. There is not anything in the events section. “Photos” section includes all 

chronological photos and videos. Files section contains all shared documents such as 

texts, lists, informative documents, and surveys.  They are uploaded by the members 

to the group on the discussion page in which the files are ordered chronologically. 

There are 3 different options on the discussion page to get the news; they are 

“New Activity, Recent Posts, Top Posts”.  There is no opportunity to look at what is 

shared in the group in any month or year. The most recent post and the most recent 

comment about a post are seen first on the discussion page. For example, when a new 

comment is written under a post in 2012, it is seen again on the discussion page. 

Therefore, the flow of posts is changeable and not ranks according to their dates. The 

data were gathered from the discussion page. Although the researcher wants to get the 

data chronologically, this was not possible. But, the researcher still tried to gather the 

data between determined dates. If a teacher wants to get ideas about a topic, they can 

write a keyword to the search section. With the right keyword, teachers can reach the 

topics that they want to get ideas or information about. Apart from keyword research, 

it is rather difficult to get the posts shared before. The lack of topic titles and subtitles 

in this group is a need that must be improved by admins. Therefore, he researcher made 

contact with the admin and indicated this need.  

Consequently, this group aims that English teachers from all around the world 

to exchange ideas, tips, and materials to improve their teaching and achieve their 

professional goals. This group approves the posts that are directly related to English 

teaching and learning. Except for these posts, any posts will not be approved to the 

page because the admins want a peaceful, informative, and improving platform in this 

group. When anyone shares a post not related to the purpose of this group, admins 

directly delete it. Moreover, admins expect the members are respectful and considerate 

to each other. The members in the group are between the age between 20 and 55 while 

the active users of this group are between the age between 25 and 35 considering the 

posts shared on the discussion page. Apart from experienced teachers, pre-service 

teachers and the students of the university are also members of this group to benefit 

from the skills and ideas of experienced teachers. Additionally, some academic staffs 

from different universities contribute to the group with their various ideas. 

 



32 

 

3.4 Participants 

In this study, an e-mentoring group on FB called as “Innovative Teachers of 

English” (ITE) was investigated. It is a very crowded group used by 290.044 members 

who are English teachers from all around the world to exchange ideas, tips, and 

materials to improve their teaching and achieve their professional goals. A purposive 

selection was used to determine this group for this study. Because the group has 

thousands of members and the majority of group members are EFL teachers, this group 

was selected among other similar groups on FB. Participants in this study are the 

people who are members of this e-mentoring group on FB. But, the data was gathered 

from the members who created an entry or made a comment between the given study 

period in the study. 

 

Table 2. Demographic information of participants who shared posts on ITE  

 

Number of group members 

 

297.524 

Number of members who posted 113 

Gender of members who posted 50 males / 63 females 

 

For the interview part of the study, convenience sampling model was used, and 

10 participants were selected among the teachers who are members of ITE and 

volunteered to participate in the interview. While determining participants, the criteria 

including being a member of ITE, active on the group, easy accessibility and 

availability at a given time was taken into account.  
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  Table 3.  Demographic information of participants who interviewed 

 

Demographic information of 10 participants including gender, teaching 

experiences, and school levels of the participants are shown in Table 3. As Table 3 

shows, the participants have 7-3 years’ experience. The school levels that they teach 

are different. Their ages rank between 31-25. They have been using this group for at 

least 6 months.  

 

3.5 Data Collection Tools 

In this study, data was collected from two different instruments. The first 

instrument of this study is the comments, posts, and entries shared by members of this 

group between 3rd March and 15th April. The data was obtained from members’ entries 

and comments that were shared by them voluntarily. The entries and comments shared 

between determined dates were saved to the word documents. 174 entries and 1935 

comments were recorded and the data were analyzed in detail. 

In the qualitative collection process, semi-structured interview with 7 open-

ended questions was conducted to 10 participants who are members of ITE. The 

interview included 7 questions to gain a deeper understanding of participants’ opinions 

on usage of FB groups as an educational tool. In order to determine interview questions 

of the study, the relevant studies were revised and the first draft of the questions was 

constructed. Then, this draft was shown to the colleagues with master and doctorate 

degree in English Language Teaching and the final version of questions were properly 

Gender   Age Teaching            

experience 

School-level Membership  

duration 

Female 25 4 Primary 2 year 

Male 30 7 High School 1 year 

Male 25 3 High School 3 year 

Female 25 4 Higher Education 2 year 

Female 31 7 High School 2 year 

Female 25 3 Primary 1 year 

Female 29 7 Secondary School 3 year 

Female 29 5 High School 6 month 

Female 29 5 High School 9 month 

Female 28 5 Secondary School 3 year 
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created in light of the comments and feedback provided by them. At first, the questions 

were tried out with several educators to avoid any ambiguities. It was understood that 

the questions used in the interview were clear and appropriate for the current study. 

The interview questions aimed to explore participants’ general feelings about use of 

FB e-mentoring groups to as a PD tool. The questions used in the interview were given 

in detail in Appendix C. 

  

3.6 Data Collection Procedure  

In this study, the group members’ entries and related comments were 

investigated to understand their purposes of using ITE. In this context, a message was 

sent via FB messenger to the admin of this group and given information about the 

research. The data collection process started after written permission from the admin 

of ITE. The data collection process was conducted in 2 different ways. Firstly, the 

entries shared during the given period were examined and recorded. Because it is very 

difficult to analyze the whole entries in the group, a six-week duration was selected 

randomly. The duration was selected between March 2nd and April 13th in 2019. When 

the records were completed, the final document was 320 pages with a 129,947-word 

count. Then, the data were analyzed according to the codes obtained from the previous 

study (Cinkara & Arslan, 2017).  Each entry was tagged by looking at its purpose. 

Moreover, the number of comments and the total number of words for each entry were 

recorded to see interaction on them. This data constructed the basis for this study.  

A semi-structured interview was conducted to learn about teachers’ opinions 

about FB groups as an educational tool. The interviews took place in Turkish to help 

teachers feel relaxed and express themselves better. The interviews were carried out 

over mobile phone. The recordings of the interviews were listened and scripted to the 

word documents. All transcriptions were checked twice. The interviews lasted 3-5 

minutes on average and all participants were willing to express their ideas for each 

question. 

3.7 Data Analysis Procedure    

In this study, the content analysis method was used to analyze the data. Content 

analysis can be used in an inductive or deductive way according to the purpose of the 

study. An inductive approach is recommended when there is not enough former 
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knowledge about the knowledge (Lauri & Kyngäs, 2005). The  headings and categories 

were organized to describe all aspects of the content (Burnard, 1996). This process 

allows open coding and the creation of new categories. The aim of creating categories 

is to increase understanding of the knowledge (Cavanagh, 1997).  Deductive content 

analysis is used if the researcher wishes to retest existing data in a new context 

(Catanzaro, 1988). This may include testing concepts, categories, models, or 

hypotheses (Marshall & Rossman, 1995). In this study, both deductive and inductive 

content analysis was conducted. The code headings based on entries’ content and 

purpose created by Cinkara and Arslan (2017) were reorganized. The codes consist of 

PK, CK, PCK, Resource, Career development, Collaboration, Reflection, and Not 

Applicable. The head categories and sub-categories are given detailed in Appendix C. 

The data were examined deductively regarding the codes. Then, they were checked by 

other researchers to increase the reliability of the study. 

Regarding 8 main codes and 24 sub-codes, the posts were analyzed and were 

recorded to the table on Excel Processor. After that, each entry was examined and 

categorized according to the codes. For example, if the entry is about classroom 

management, it was recorded under PK category. At the same time, the number of 

comments and words for each entry was counted and recorded on Excel Processor. For 

each entry, only one code was determined and recorded. After the analysis of data, the 

entries recorded with the same code were gathered. The number of these entries was 

collected and recorded to the chart on Excel Processor under each category. 

Additionally, the number of words and comments for these entries were collected and 

recorded to this chart. The frequency rates of categories were determined through 

Excel Processor. (See Appendix A) 

The qualitative data were analyzed inductively and with the help of content 

analysis method. The ultimate purpose of the content analysis is to provide the reader 

with interpreted findings; thus, the gathered data is examined and interpreted to reach 

certain results (Yıldırım & Şimşek, 2013). Regarding the research questions, several 

English teachers including the researcher himself examined the transcriptions 

independently, generated code lists for each question. After that, possible codes were 

determined. Lastly, agreed statements were grouped into codes. In this context, the 

gathered data obtained from the teachers’ responses were examined according to the 

https://onlinelibrary.wiley.com/doi/full/10.1111/j.1365-2648.2007.04569.x?casa_token=-kX9xrHHj9AAAAAA%3AbeWFt3NezDMgkIiNsNb7diDB9Hxg1Dhe-Di30NwjW_gzauG2mFPa6A8UOAB3E9cwZDpGzbY4bD9gTKhV#b29
https://onlinelibrary.wiley.com/doi/full/10.1111/j.1365-2648.2007.04569.x?casa_token=-kX9xrHHj9AAAAAA%3AbeWFt3NezDMgkIiNsNb7diDB9Hxg1Dhe-Di30NwjW_gzauG2mFPa6A8UOAB3E9cwZDpGzbY4bD9gTKhV#b3%20#b4
https://onlinelibrary.wiley.com/doi/full/10.1111/j.1365-2648.2007.04569.x?casa_token=-kX9xrHHj9AAAAAA%3AbeWFt3NezDMgkIiNsNb7diDB9Hxg1Dhe-Di30NwjW_gzauG2mFPa6A8UOAB3E9cwZDpGzbY4bD9gTKhV#b3%20#b4
https://onlinelibrary.wiley.com/doi/full/10.1111/j.1365-2648.2007.04569.x?casa_token=-kX9xrHHj9AAAAAA%3AbeWFt3NezDMgkIiNsNb7diDB9Hxg1Dhe-Di30NwjW_gzauG2mFPa6A8UOAB3E9cwZDpGzbY4bD9gTKhV#b7
https://onlinelibrary.wiley.com/doi/full/10.1111/j.1365-2648.2007.04569.x?casa_token=-kX9xrHHj9AAAAAA%3AbeWFt3NezDMgkIiNsNb7diDB9Hxg1Dhe-Di30NwjW_gzauG2mFPa6A8UOAB3E9cwZDpGzbY4bD9gTKhV#b6
https://onlinelibrary.wiley.com/doi/full/10.1111/j.1365-2648.2007.04569.x?casa_token=-kX9xrHHj9AAAAAA%3AbeWFt3NezDMgkIiNsNb7diDB9Hxg1Dhe-Di30NwjW_gzauG2mFPa6A8UOAB3E9cwZDpGzbY4bD9gTKhV#b31
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determined codes. The findings were interpreted by quoting directly from the 

responses obtained from teachers. 

 

3.8 Validity and Reliability  

Validity and reliability are criteria defining research’s quality. Validity is 

defined as the appropriateness, meaningfulness of a study while reliability is defined 

as the consistency of scores or answers in a study (Fraenkel & Wallen, 2010).  On the 

other hand the reliability of a study shows the consistency of data. Validity and 

reliability are necessary to make correct conclusions and to be sure of the consistency 

of scores obtained in research.  

In qualitative studies, there are 4 criteria to enable validity and reliability. They 

are Credibility, Transferability, Conformability, and Dependability (Lincoln & Guba, 

1985). In order to enable a study credible, the techniques, such as long-term 

interaction, continuous observation, expert opinion, are used (Lincoln & Guba, 1985). 

Polit and Beck (2004) claim that to increase the reliability of the study, it is necessary 

to show a relationship between the results and the data. Appendices, figures, and tables 

are used to show links between the data and results. The results are described with the 

help of the contents of the categories (Marshall & Rossman, 1995). In the current 

study, expert and other researchers’ opinions are used during data collection and 

analysis process to make the study reliable. In order to show the reliability of the 

current study, questions constructed by Miles and Huberman (1994) to determine 

reliability of a study were responded and given in the Table 4.  

 

 

 

 

 

 

 

 

https://onlinelibrary.wiley.com/doi/full/10.1111/j.1365-2648.2007.04569.x?casa_token=-kX9xrHHj9AAAAAA%3AbeWFt3NezDMgkIiNsNb7diDB9Hxg1Dhe-Di30NwjW_gzauG2mFPa6A8UOAB3E9cwZDpGzbY4bD9gTKhV#b31


37 

 

Table 4. Questions determining reliability of a study by Miles and Huberman (1994) 

 

 

As given in Table 4, the questions related to reliability of the study were tried 

to be answered. For the current study, researchers’, experts’ opinions and comments 

were taken into consideration in order to determine research questions, interview 

questions and codes. Moreover the findings were examined with the help of other 

researchers.  

 

3.9 Summary  

In this study, a FB group called ITE was researched. This group consists of 

thousands of English teachers who are around the world. The participants of the study 

are both the members who shared posts and commented for these posts during defined 

dates and the members who were interviewed. For this study, a mixed method was 

applied and the data was collected from two different instruments. Firstly, 6-week 

Questions The answers given by the researcher 

1. Are the research questions 

clear enough? 

First of all, the relevant studies were analyzed to formulate the 

first draft of research questions. Secondly, this draft was also 

shown to the supervisor of the research. Then, in light of the 

comments and remarks provided by the supervisor, the 

questions were properly created based on the purpose of the 

study.  

2. Is the data proper in terms of 

participants, context, and time? 

The data of this study was obtained from a group called as 

“Innovative Teachers of English” which English teachers 

actively use. Before the study, the researcher often visited ITE 

and followed the posts which were mostly related to teaching 

English. Additionally, the researchers analyzed the group posts 

and decided that 6-week collected data could meet the purpose 

of the study.  

3. Have the data been obtained 

according to the research 

questions? 

In light of research questions, the data was obtained from posts 

shared in the group and interviews applied to 10 participants. 

Regarding the research questions, the findings were analyzed 

and discussed by the researcher. 

4. Have the codes been checked? In this study, deductive content analysis was conducted. The 

codes created based on entries’ content and purpose were 

obtained from a study by Cinkara and Arslan (2017). And they 

were re-organized by the researcher and supervisor. 

5. Has any expert observed the 

codes? 

In this study, the last versions of codes were constructed by 

regarding expert opinions. 
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group entries were gathered and recorded on Excel Processor. The data was analyzed 

and categorized under the codes taken from a study (Cinkara & Arslan, 2017). Then, 

an interview on teachers’ perceptions on use of FB groups was applied to 10 teachers 

who are member of ITE. The content analysis method was used to categorize these 

entries and define the themes used most in interviews. The findings were interpreted 

by exampling some entries gathered for the data and by quoting directly from the 

answers obtained from teachers participating in the interview. The data was observed 

and the findings were checked by another researcher for validity and reliability of the 

study. 
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CHAPTER IV 

FINDINGS 

 

4.1 Presentation   

In this study, it was aimed to investigate for what purposes members of ITE use 

the group as an educational tool and what the perceptions of members on usage of this 

group. In this section, quantitative data obtained through Excel Processor and 

qualitative data obtained through interviews are provided. 

 

4.2. Quantitative Findings of the ITE Entries 

4.2.1 Findings Related to First Research Question: What are the topics 

EFL teachers post on ITE? 

  ITE is an open group whose members and everyone can use to improve 

themselves on their teaching skills. In this study, 6-week entries of members were 

recorded, and these entries were examined according to their purpose and analyzed 

under 8 main categories and 24 sub-categories on Excel Processor. According to the 

analysis of entries in ITE, eight main categories observed are PK, CK, PCK, resources, 

career development, collaboration, reflection, and unrelated. 

 Table 5 shows the analysis of entries quantitatively including the number of 

entries, comments, and words during the 6 weeks. The results are given in Table 5 

below: 
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Table 5. Summary of initial quantitative findings 

 

 

 

 

 Table 5 demonstrates the total number of entries by teachers is 174 and the total 

number of comments made for these entries is 1974. The total number of words used 

for entries and comments is 62.281. The data collected and analyzed is given in detail 

in Appendix A. A simpler view of the data including thematic codes is given in the 

figures below. Figure 8, 9, 10 shows the number of entries, comments, and words for 

each category. 

 

                      

Figure 8. Number of entries for each category 

 

Figure 8 shows the number of entries for each category. Resources (N=87) is 

the most active category in the given 6-week period. PCK (N=34) is the second most 

common category. The least active category in terms of the number of entries was 

Reflection with only 2 entries in the 6 weeks. Further analysis revealed the results in 
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terms of the number of comments in each category and the results are given in Figure 

9. 

 

 

Figure 9. Number of comments for each category 

 

As indicated in Figure 9, the results for the most common category in terms of 

number of comments are mostly parallel with the category most common in terms of 

number of entries. The most active category in terms of the number of comments was 

Resource (N=695), in which members ask or share different materials to teach English. 

The second most active category was Collaboration (N=386) which is different from 

Figure 8. On the other hand, the least active category for the number of comments is 

not Reflection (N=45) but CK (N=36). For each category, the number of comments is 

different. That is; although the number of entries is high for a category, the number of 

comments could be low. Figure 10 shows the number of words for each category. 
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Figure 10. Number of words for each category 

 

As Figure 10 shows, the most active category in terms of the total number of 

words in comments is still Resource (N=24179). The closest number of words was 

observed in PCK with 12647 words similar to the result in Figure 8. Figures 8, 9, 10, 

revealed that Resource is the most commonly used category among members. They 

actively share their entries and write their comments on Resource category. This shows 

that members of ITE mostly need different materials for their teaching. They share 

their various materials on discussion page in this group. 

 In this section, the data obtained from ITE group during the given time and the 

interviews conducted with the participants were analyzed qualitatively. Each main 

category and subcategory were examined separately. Each category was explained 

clearly including entries, comments and words during the given 6-week time period. 

The entries and comments were directly taken from the data and they were not edited 

in terms of grammar. The name of members on entries and comments were deleted. 
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4.2.1.1 Pedagogical Knowledge 

Pedagogical competence is the ability of a teacher including their theoretical 

knowledge and its application on their teaching skills. As Mulyasa (2004) said, 

teachers should have the ability to provide good classroom management, time 

management, discipline, teaching strategies in the classroom. EFL teachers deliver and 

get information from ITE to improve their classroom management skills. And the data 

under this category included entries that are about PK of ITE members.  

The 2 major subcategories created for this category were classroom 

management and other issues. Almost 4% of the 174 total entries were recorded under 

PK Category (N=7).   

 

Classroom management 

ITE members use the group to find new solutions to keep classrooms more 

peaceful and manage the class more effectively. The participant in Entry 5 below 

aimed to request classroom management strategies while teaching preschool and 

primary school kids.   

Hi amazing teachers! One of our teachers is doing a short Teacher training session on 

classroom management. What do you think are the main points she should focus on to help both 

preschool and primary school kids? I would like to avoid labels such as misbehavioured children 

and terms such as discipline. More focus on positive methods and strategies. Please share any 

articles, webinars, websites or youtube videos that may be useful.  (Entry 5) 

 

 Other issues 

The participant in Entry 150 below aimed to get information about how to 

motivate secondary students. 

 

Hello. I would like to ask you for a piece of advice. How do you motivate secondary 

students? They seem to be so distracted, chatty, noisy, making jokes and laughing at each other. 

Not just in my class but also at school. What’s going on with this generation?? How can we calm 

them down and make them think??? There are nice activities in British council learning 

teens but I am slowly running out of ideas. Share your experience (Entry 150) 

 



44 

 

4.2.1.2 Content Knowledge  

Teacher CK is what teachers know to teach a subject to learners. According to 

Shulman (1986), CK is a kind of professional knowledge. It represents teachers’ 

knowledge, skills, and understanding of the subject matter. Almost 2% of the 174 total 

entries were recorded under CK Category (N=5). The 2 major subcategories created 

for this category were vocabulary and grammar. Teachers ask some questions about 

the usage of some words or grammar. Under this category, it was seen that entries were 

created as a link or visuals. Seeing that the number of entries of this category, it can 

be said that teachers do not usually ask their questions about the language itself. The 

entries under this category are given below.  

 

Does "not going to not" make your head spin? e.g. Well...I’m not going to NOT eat the 

red velvet cupcake. On the other hand, I’m not going to not have a huge wedding just because 

it’s causing Ricky and Amy problems. President Trump ‘not going to not accept money for a 

border wall’. I’m not going to not wear makeup or do my hair to avoid people thinking I’m 

superficial. We’re not going to not be part of that conversation. (Entry 78) 

 

The participant in Entry 78 above had difficulty in grammar structure and aimed 

to get information about the usage of the defined grammar structure. 

 

4.2.1.3 Pedagogical Content Knowledge 

Shulman (1986) proposed that PCK is a bridge between knowledge and the 

practice of teaching. PCK includes its own knowledge for teaching. It combines 

content and pedagogy with each other and represents knowledge of both particular 

topics, problems, or issues and how to adapt them with the interests and abilities of 

learners. Furthermore, PCK is almost everything a teacher has in teaching a particular 

topic, and it is a transition between teacher actions, reasoning, beliefs, and knowledge. 

There were 34 entries in the following eight sub-categories: reading, writing, speaking, 

listening, assessment, use of English, pronunciation, young learners, and general.  

Almost 19 % of the 174 total entries were recorded under PCK Category (N=34). 

Members of the ITE mostly shared ideas about how to teach use of English (N=7, 

20.59%) and pronunciation (N=7, 20.59%), and it shows that these two sub-categories 
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comprised half of the entries in this category. The entries under this category were 

given below. Members in entry 8 and 42 asked advice from other members on how to 

teach lengthy articles in EFL classes. 

 

Teachers, give me some unusual ideas of what I can do with a lengthy article at B2 level 

- it is quite meaty with lots of new vocab, too long for a running dictation or to be cut up and put 

back together... but it is interesting and culturally relevant so it might generate some interesting 

discussion. Plot twist : no tv or computer in the classroom, haha. (Entry 8) 

 

             What is the best way to teach reading comprehension for senior high school? give me 

some advices. (Entry 42) 

 

A member in entry 172 asked for materials for young learners. 

Please where can I get material for five-year-old children? Thanks! (Entry 172) 

 

In entry 72, a member asked for colleagues’ suggestions for a speaking activity.  

Hello fellow teachers, any suggestions for a fun speaking activity to practice       

Conditionals? (0, 1st, 2nd, 3rd) (Entry 72) 

 

In entry 62, a member asks for suggestions to create an assessment to evaluate 

the English level of employees. 

Hello everyone! I’m an English teacher in Hungary. I’d like to ask for suggestions about 

how to create my own English assessment test for a company, or where I can find useful 

resources in this respect. I will have to evaluate the level of 10 employees, whose English is quite 

low. I thought grammar-vocabulary and reading should be checked, yet I’m open to tips and info. 

Many thanks! (Enrty 62) 

In entry 83, a member asks for colleagues’ ideas about different activities which 

can be applied in EFL classes.  

Hi guys ! Greetings from Honduras, Nice to meet you. Guys I really need your help, 

I’m taking the English methodology subject at college, so I’m supposed to teach this topic next 

week " the simple present tense Affirmative sentences with action verbs" What I need is your 

advices and your ideas about what activities can I use with the students. It is going to be my first 
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time at teaching so I would like to know your thoughts. My audience would be 6th graders. 

Please guys help me I will appreciate your help. Regards. (Entry 83) 

 

In entry 132, a member wants to learn the latest innovative approach to teach a 

grammar form to ESL learners. The member also criticizes grammar books because 

the grammar rules are not given in detail in these books.   

Hello everyone! I would like to know what are the latest innovative approaches in 

teaching the present perfect tense to ESL learners ? Also, why is it that most grammar books 

don`t even mention the four different readings of the present perfect tense like - 1. Experiental 

2. Continuative 3. Resultative and Perfect of recent past ?(Entry 132) 

 

In entry 9, a member asks a way to introduce some letters to young learners.  

Any ideas for introducing long /I/ (Y- ie- igh) for grade 1? Thanks (Entry 9) 

 

In entry 43, a member wants to learn English words pronounced difficultly by 

students. 

I’m writing an English pronunciation course and I’d like to help you as much as 

possible. I have a question for you: Can you tell me two English words you find difficult to 

pronounce? (Entry 43) 

 

In entry 131, a member asks for suggestions from other teachers to improve his 

survey assessing the usage of chants by young learners. 

 

Hi I am working on an action research project on using chants with young learners. I 

am designing the observation tools and a survey for the students. What do you suggest I should 

pay attention to? I want to see how using chants may improve the oral performance of students 

(Entry 131) 

 

In Entry 16, a member wonders what different methods are used to teach 

English by other teachers. 
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Hello everybody. Please I need your help. Can anybody tell me what are the different 

methods of teaching English ? since I have to choose one method and make a project presentation 

in the university and I have no idea about any one of them (Entry 16) 

 

In Entry 68, a member wants to learn new activities to teach days of a week. 

Good morning! I have a group of students of 16 years old and I teach them the last day of 

the week at the last hour of the morning and so they are so tired. I need new and engaging 

activities so that they pay attention. Any ideas? (Entry 68) 

 

In Entry 102, a member asks for ways, activities, and games to have students 

work together. 

Hello, fellow English teachers, I have been trying for a while now to have my students 

work together, co-operate and build things together. I’ve been trying to avoid competition. But 

we have all been so used to competing ourselves and have been taught this way and have been 

taught to teach this way, that I cannot imagine how to give up this "strategy’ and replace it with 

co-operation. For me, it is particularly difficult to imagine how to use board games or card games 

- which I have plenty of - in a co-operative manner. I have classes of about 30 students. Thank 

you for your ideas (Entry 102) 

 

A few participants who attended the interview have stated that they applied the 

strategies or techniques shared in the group in their lessons. 

I generally apply the techniques or strategies about teaching shared in the group. Before 

I apply them, I review them and try to integrate them into my lessons.  

 

4.2.1.4 Resource 

 In this category, entries include resources that members share.  The resources 

are divided into eight sub-categories.  For each category, the number of entries, 

comments, and words were defined. The usage percentage of these sub-categories by 

teachers are; textbooks (N=1, 1,1%), resource books (N=4, 4,5%), online materials 

(N=15, 17,2%), tests (N=1, 1,1%), visuals and charts (N=21, 24,1%), plays to act out 

(N=1, 1,1%),  games (N=13, 14,9%),  songs and videos  (N=25, 28,7%).  Totally, there 

were 87 entries and 695 comments in this category. Almost 50 % of the 174 total 

entries were recorded under Resource. This showed that the percentage of this category 
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in all entries was highest among all categories. The entries under this category were 

given below.  

In entry 50, the member asks for the materials and sites that he can improve his 

teaching. 

Dear colleagues, in order to improve my teaching English, I am looking for short stories 

which can be used in the classroom for levels A1 to B2. Can you please suggest a site or any 

material you have in mind? Thank you in advance.(Entry 50) 

 

In entry 67, the member wants to learn suitable movies or series for his students 

to improve their language skills. 

 

Hello dear friends, I am looking for movies, series or TV programs which are suitable for 

5th graders students to watch at home. Any suggestions will be appreciated :) (Entry 67) 

 

In entry 99, the member asks for books that can be useful for his teenage 

students. 

Could you recommend me an interesting book with good monologues for teenage 

students? I’d like one of my students to take part in a reciting competition. 

(Entry 99) 

 

In entry 169, the member asks for books for himself that improve his 

knowledge of English. 

 

Hey guys I’m looking for some reading material to improve as a teacher. I’m looking for 

more books on things like linguistics and education / learning in general rather than a "100 

exercises to do with your student" kind of thing. Have you found any particular books you’ve 

read that have stood out?(Entry 169) 

 

In entry 6, the member wants to learn other teachers’ opinions about an 

application. 
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What is your opinion about Duolingo as English teachers??(Entry 6) 

 

 In entry 71, the member shares a site that is full of different interactive games 

that he created for children. 

  

I have created a bunch of board game templates for teachers to use with students. Please 

feel free to use them, modify them, and share them with your colleagues and students. I have 

been sitting on them for 17 years, so I figured it was time to stop hoarding and share! I hope you 

find them useful. 

 

BLOG.VİRTUALWRİTİNGTUTOR.COM 

Create your own board games and card games from templates 

Grab these free downloadable MS Word docx resources. Use them yourself to create a 

review game for your kids or students, or ask them to design their own games. There are 10 

templates to choose from, and they are free from the Virtual Writing Tutor. 

(Entry 71) 

 

In entry 104, the member shares his website with other teachers including 

different worksheets which can be used in EFL classrooms. 

All the teaching resources on my website are FREE. Take a look and tell me what you 

think. www.davlae.co.uk 

            (Entry 104) 

  

In entry 69, the member shares an assessment test with others in the group. 

http://englishxp.co.uk/teaching-res…/grammar-placement-test/  

A grammar placement test consisting of 50 questions to test level from A1 - C1 

ENGLİSHXP.CO.UK 

Grammar Placement Test 

This Grammar placement test is designed to find out your level of grammar and to get 

a general idea of your level of English. The questions start easy and gradually increase 

in difficulty towards t… (Entry 69) 

https://l.facebook.com/l.php?u=https%3A%2F%2Fblog.virtualwritingtutor.com%2Fcreate-your-own-board-games-and-card-games%2F%3Ffbclid%3DIwAR1jSb39lqu0Ocg8j6M8yTYriw4glXPpLSviZ22zy4_ekbtPVRHA-qCU0jQ&h=AT28OF8FXKr60ZVQmHfvU4P693NNTSlgEVV2QAewY9pD0al0Md6G-c5NawdEjOymrpNqFc99jSg2rZNrZ_-K38RIR7IgrlIPD3Equ6BRBluNmn8XB6suOCoU3oUwfbLfeeLxMb2lFQ
https://l.facebook.com/l.php?u=http%3A%2F%2Fwww.davlae.co.uk%2F%3Ffbclid%3DIwAR2QTMCMXaih7GcrU1E1WFRj91uFrQTwUr56NN8Ilfj5YwQ8YKbDzC0renU&h=AT3IO8FfNdA1sPrIebU6GUnmeLRNo0z8txcs2IU7QyfhHsybkvu2l6L0hhhArCWN-ZiY6CE1BkUZAfZMOkM2Az124emERBEb9mcWGenAgvwL6Dppton7KT4l5E22jHbPIgdPcwwZvluI6iMb6QvoRQ
https://l.facebook.com/l.php?u=http%3A%2F%2Fwww.davlae.co.uk%2F%3Ffbclid%3DIwAR2QTMCMXaih7GcrU1E1WFRj91uFrQTwUr56NN8Ilfj5YwQ8YKbDzC0renU&h=AT3IO8FfNdA1sPrIebU6GUnmeLRNo0z8txcs2IU7QyfhHsybkvu2l6L0hhhArCWN-ZiY6CE1BkUZAfZMOkM2Az124emERBEb9mcWGenAgvwL6Dppton7KT4l5E22jHbPIgdPcwwZvluI6iMb6QvoRQ
https://www.facebook.com/photo.php?fbid=305876246771004&set=gm.10156347716812061&type=3&eid=ARDyj9Q-NXkJK4CdSGLH9iLZBJOJ_7Ot2NFa7lHm4YgzsCfsO8kGp8JeSS1lItk8bVsTFDiA7XBQhP8U&ifg=1
http://englishxp.co.uk/teaching-resources/grammar-placement-test/?fbclid=IwAR09QupJEvc9vMFKxo1ASI1zdkV9wx2vTwHgCkUSwe8mFgJOOexgjnNOiiA
https://l.facebook.com/l.php?u=http%3A%2F%2Fenglishxp.co.uk%2Fteaching-resources%2Fgrammar-placement-test%2F%3Ffbclid%3DIwAR0b5wsDQb60eFk8o-zsp8tFFjL1d7MpOpNqLVLmWBEBxbSJ5LiwHpnDxQ0&h=AT2PExkcQlsAHx4oBejvb6lwzYp4Rck4T7tgi5XO6SzsogKY1H-yIzny5nIJsNqrbVBsXSh44qbHlAoj5QzlMx1gCOL5QSGFPrIWsFGrU94zwUidhdlTeun4oR18He1fMwV3w9XIHQ
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In entry 27, the member shares a poster including various dialogs that can be 

useful for students. 

 

(Entry 27) 

 

In entry 36, a member shares a poster including English idioms about fruits. 

 

(Entry 36) 

In entry 2, a member asks for different drama activities that can be useful for 

her adult students. 

https://www.facebook.com/photo.php?fbid=2216647008651782&set=gm.10156389307492061&type=3&eid=ARCW4Nl_2VIYxteP1HShn21Lz1L5cVZ4bnIIBuAVG5iuGLQJ-AyRk-PlBcFwHeQDo6mZaEN-KRx9za4a&ifg=1
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I’ve started a class teaching English to adult drama students. I’ve found some good 

material online, but is anyone here using drama with mature students? If so, do you have any 

ideas for activities? Role-plays and dramatic drills are a first port of call, but if you’re doing 

something that works well, then please let me know.  (Entry 2) 

 

In Entry 1, the member shares a site including language games for teaching and 

practicing vocabulary. 

Again shortlisted for the award. Please click the below link read the post and give a like, and 

share. Your support is very precious. Thanks to all. 

https://www.facebook.com/117741954907367/posts/2536788649669340/ 

RAJCLASSROOM.COM 

Language Games for Teaching and Practicing Vocabulary. 

Topic: Language games Skill: Vocabulary Grade: Primary or Young Learners. Learn

 ing a language require... 

(Entry 1) 

In entry 7, the member asks for different level games and activities for her 

students. 

hello, what would you suggest (theme, games, activities..) for a short event      (2-3 

hours) in which students will participate from different levels (age 16-25)?  (Entry 7) 

 

In entry 46, the member shares a site including various games to learn English. 

 

In the second most popular post at engames.eu, you will find an infographic explaining 

the formation of questions with HOW. Check it out at 

How in questions - Games to learn English 

The word “HOW” is one of the most productive words in English. It helps us create 

meaningful questions and sentences. The word “HOW” combines with many other words to 

create these questions. In this post I try to introduce the basic phrases “How much”, “How 

many”, “How often”, ..... (Entry 46) 

 

In Entry 20, the member shares a song that can be applicable for EFL lessons. 

https://www.facebook.com/TeachingEnglish.BritishCouncil/posts/2536788649669340
https://l.facebook.com/l.php?u=http%3A%2F%2Fwww.rajclassroom.com%2F2019%2F03%2Flanguage-games-for-teaching-and.html%3Ffbclid%3DIwAR13KwOfV4TR6ptsmFoWRortI4FxsPapdu7_RusHsSXSHbfkLJYhhdQvQgo&h=AT0d3d_guS9DJm9UsEqFtFVImoKqtMdjZI5UFdFHVXXN8E39J9EtuSqA4GBPy-hWgrrTN3Ae7GC88lD_ArUOVUDp6J_6yBNKg8yJymvHRUojfRejAHzNGLhFQQXT8swEWavjhlu5Wg
https://l.facebook.com/l.php?u=http%3A%2F%2Fwww.engames.eu%2Fhow-in-questions%2F%3Ffbclid%3DIwAR2w4TzIPygsoLyJUbXdErPOgD_xypq1AuLyC6xznmdllJWF3J6G4Q4WPZc&h=AT2u2q8q0PLTiULxjIFMFWLjSB7lt9s25Z4z456DPSHezQdvV1TSFUWJfcrCo8E0oYztpH7I-qoKI5tPdN_JchdQLqmgUil7d5UGIg0gbDyYaY4SAvJnIUYHY7V0JRVkfsFd7BlO0Q
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Hey Innovative Teachers, bring some fun into the classroom teaching English with this 

catchy song! 🎵🎧🎶 

YOUTUBE.COM 

Learn English with Taylor Swift - Shake It Off 

If you love to learn English with songs, this is a great one: Taylor Swift - Shake It Off! 

This song is… 

(Entry 20) 

 

In entry 80, a member asks for songs that can be useful for his students. 

Hello everyone! Hope you are all doing well. 

Can you provide me with some good songs to play them for my students? Thanks in advance! 

(Entry 80) 

 

4.2.1.5 Career development 

Teachers have head roles of an effective education system and their career 

development should be always constant and contemporary. In order to make difference 

in students’ achievement, teachers should always improve their knowledge and teaching 

skills. Therefore, teachers’ career development is an important part of the teaching 

profession.  

This category contains entries and comments in which teachers exchange 

information for their career development. They ask for advice or share good ideas about 

how they can contribute to their career development. The entries and comments were 

investigated regarding career development and it was found that only 6 entries and 87 

comments were shared under this category. This category was divided 4 sub-categories; 

overall professional-teaching (N=1, 0,57%), specific (N=0 0 %),  degree and certificate 

programs(N=1, 0,57%), academic research (N=4, 0,2%). As it can be seen from the 

results, there were not related entries about specific categories contrary to the results of 

previous studies.  Teachers did not share any posts asking for specific issues such as 

about the culture, people, between the defined dates. The members’ entries to improve 

their careers were given below. For example, in entry 173 below, the member wants to 

learn the features of teaching English in some countries and asks for anyone that can 

help him to write his article. 

 

https://l.facebook.com/l.php?u=https%3A%2F%2Fyoutu.be%2FbmN0Vie3Yzc%3Ffbclid%3DIwAR0Evvc4B3BBXpRLeqnxG-Wtr3NmHo5i6-Mn-vU4MJ8Uou0JxctIacRm5Ls&h=AT05xnLPYkrV5wOZMgeb66-1mqFC1lNuPKfBYJwQjGbT56QC8PRgGO2MUy0Vyq0du77-0lQkXRYKMhVLA1qB15vDcCvDKI_jwY3EudhkzaTMYqNfLwAnezGaSVJ_opm8yblMf23ayw


53 

 
Hello all! I’m currently writing an article about teaching English in Portugal and 

Singapore which will include approximate earnings in different types of ESL teacher positions, 

government requirements for teachers, and best places to teach. If you teach there or know 

someone that does and can help me, please get in touch with me asap! (My deadline in Sunday 

night) Thank you. :)(Entry 173) 

 

Many teachers search for certificate courses to know much about the English 

language and how it works. Especially, the teachers who are willing to make their 

grammar, lexis, and pronunciation better are looking for useful courses for themselves. 

In entry 54, the member asks for suggestions about the best place for getting an 

English teaching certificate.  

Hello everyone ! My warm regards to the admins of this group for taking out time to 

manage the content and people on this page. I have a query. I’m planning to do CELTA outside 

India. Can anyone please recommend me some of the best countries in terms of learning and 

exposure ?(Entry 54) 

This illustrates that this group provides good suggestions for the teachers who 

want to continue to learn and improve themselves. 

In the academic research sub-category, members mostly share their research 

questions on teaching English in the group and ask other teachers to answer these 

questions. This sub-category constructed more than half of the entries in this category, 

which illustrates the teachers who are doing research use this group as a platform 

where they can get answers to their research questions.  For example, the post below 

shows how researcher EFL teachers benefit from the group on FB. In Entry 76, the 

member shares some questions on the group and wants others to answer these 

questions for his research. 

Hi everyone. I’m currently doing research in native-speaker bias in ELT as part of my 

MA degree. I’m looking for teachers’ experiences of being a ‘native’ teacher to support my own 

experiences. If anyone could answer these few questions, I’d really appreciate it! Thank you  

1. If you’ve ever had experience of working with non-native English teachers, did you 

feel that there were any expectations of you as a native speaker? (For example, knowledge, 

qualification, education, accent, leadership skills etc. These could be positive or negative) 

2.Have you ever noticed your students reacting/responding differently to different 

teachers because of the teacher’s first language or accent/dialect? (If not other teachers, then 

examiners, members of staff, or even voices in listening exercises!) 
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3. Have you ever felt advantaged or disadvantaged for being a native speaker? (This can 

be during classes, in job interviews, or on school trips etc.) 

4. As a teacher of English, what is your opinion on being a native English teacher? Do 

you think ‘nativeness’ matters? (Entry 76) 

 

4.2.1.6 Collaboration 

Teachers collaborate in various ways when they interact with each other 

exchanging their opinions and resources, creating a good learning environment for 

students, and using innovative activities. Building relationships with other teachers, 

supports students’ learning. This category contains entries and comments in which 

teachers support each other using collaborative activities. Under this category, 23 

entries and 386 comments were shared by teachers regarding the content analysis of 

the study. This category did not have any sub-categories and the entries shared in this 

category constructed 13% of those in all categories. This shows that collaboration 

activities among teachers are more common in this group compared with the other 

groups in previous studies.  

It can be seen from the example in Entry 24, teachers prefer this group as a tool 

to find collaboration practices for their students. The member asks teachers if they can 

work together. He wants to make groups including his own students and other teachers’ 

students so that they speak English. 

Hello everybody! I have 30 students who are volunteer to make friends from any part 

of the world. We want to make groups through messenger and they write to each other,,  

Edit: I am a teacher and I want to work with teachers who have 11-12 year old 

students.  (I thought that this platform belong to only teachers, so I turn off commenting and 

please as teachers, send me message through messenger!) (Entry 24) 

 

4.2.1.7 Reflection 

Reflection is necessary for all teachers to maintain their professional 

development. It was stated that without regular teachers’ reflections, it was not 

possible to understand teachers’ motivations, prejudices, and opinions (Day, 2001). 

By giving reflections, teachers can manage uncertainties and unexpected situations in 

the classroom and school because reflection provides them feedback about their beliefs 

and attitudes and their relationships with the students and others in the school (Boud 
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et al., 1985). Giving reflection also provides teachers new perspectives, and a new 

awareness or understanding of their behaviors (Osterman, 1990). Thus, reflection has 

always had an important role in effective teaching (Korthagen & Wubbels, 1995). 

In this category, the entries and comments were mainly about teachers’ 

reflections on their practice, values, beliefs, and personal, social, and professional 

experiences. There were 2 entries in this category and they constitute 1.14% of all 

categories. This shows that teachers rarely prefer providing their feedback and 

reflection about EFL teachers’ professional lives in this group.  

In Entry 74 below, a member shares his feelings and opinions about a situation 

disturbing him by giving examples in detail.  

Most students of English, both at beginner and advanced levels, find speaking the most 

difficult skill to learn. But think about it that way. When two strangers meet, their purpose is to 

communicate a message to one another. So the fact that you have a common language between 

you is already an immense advantage you should celebrate it rather than fear! Most native 

English speakers I’ve met, do not (unfortunately) speak another language so they are full of 

admiration and patience for people who do. I have come across situations in which somebody 

was apologising “I’m sorry, my English isn’t good” to which the other person responded, “Don’t 

worry, it’s so much better than my Polish.” Vast majority of English speakers understand that 

you are doing your best to communicate in a language which is not your own and appreciate the 

effort you are making. So, there are no reasons for being embarrassed or stressed, nobody is 

judging you, really. Just try to do your best. As one of my favourite writers, Maya Angelou, once 

said “Do the best you can until you know better. Then when you know better, do better.” 

(Entry 74) 

In entry 118, the member wonders teachers’ opinions about the challenges and 

joys of teaching.  

Hi everyone, I am working on a presentation on the "challenges and joys of teaching" , 

I am asking my coworkers some key concepts in the issue: 3 challenges and 3 joys but I haven’t 

gathered enough data, would you help me by answering the two questions? I would really 

appreciate, thank you :) (Entry 118) 

 

4.2.1.8 Not Applicable 

This category includes entries unrelated to EFL teachers’ professional 

development. There were 9 entries with 82 comments in this category, most of which 

were the entries by group admins to warn the member about some issues. Thus they 
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were not evaluated for this study. For example, in Entry 84, the group admin asks for 

the members to share their opinions, questions in a friendly manner in the group. And 

it is not related to the research. 

Hi everyone. Please be brave to continue sharing your questions with our group. I know 

there are some people here who try to bring negativity and intimidate us from having a 

discussion. That is perhaps their right. But please continue to ask and discuss. Let’s build a 

positive, helpful and caring community. Thank you. (Entry 84) 

 

4.2.2 Findings Related to Second Research Question: Which topics attract 

the most interaction, determined by the number of comments and words-per-

entry?  

The findings of the study were gathered on an analytical view including the 

number of comments per entry, i.e. comment-to-entry ratio (CER), and the number of 

words per entry, i.e. word-to-entry ratio (WER). The number of comments and words 

were counted and divided by the number of entries in each category and their ratios were 

calculated. The results on Table 6 indicate the number of comments and words for each 

category. 

 

  Table 6. Number of comments and words per entry in each category. 

 comment to entry ratio (CER) word to entry ratio 

(WER) 

1.Pedagogical Knowledge 16,7                857,7 

2. Content Knowledge 7,2 223 

3.Pedagogical Content 

Knowledge 

9,2 371,9 

4. Resource 7,9 277,9 

5. Career development 14,5 583,3 

6. Collaboration 16,7 419,9 

7. Reflection 22,5 773,5 

8. Not Applicable 9,11 390,2 

Overall total 11,1 357,9 

 

As Table 6 indicated, the highest CER was observed in Reflection with 22,5 

comments per entry which has only 2 entries. Collaboration and PK followed it with 
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16,7 comments per entry. On the other hand, the highest WER was observed in PK 

(N=857,7). The lowest CER (N=7,2) and the lowest WER (223) were observed in 

Content Knowledge. Table 6 also shows that the number of comments (N=9,11) and 

words (N=390,9) per entry is average for Not Applicable.   

 

4.3 Qualitative Findings of Interviews  

4.3.1 Findings Related to Third Research Question: What are the EFL 

teachers’ perceptions about the use of E-mentoring   groups on Facebook in 

English language teaching? 

The perceptions of teachers on usage of groups on FB was tried to be identified 

through the semi-structured interview carried out with 10 English teachers. To analyze 

all the answers obtained through interviews, the content analysis method was used in 

the study. Instead of participants’ real names, names were coded with numbers to 

enable confidentiality principle. Findings from descriptive analysis are provided 

below. 

 

4.3.1.1 Information Sources of Getting ITE 

With the first interview question, it was aimed to find out how teachers are 

aware of ITE and a member. The data obtained from participants were categorized and 

given in Table 7. 

 

    Table 7.  

               Information Sources of Getting ITE 

 Information Sources  Teachers 

Recommendation from a friend T1, T3, T4, T5, T8 

Social media T1, T6, T7, T8, T10 

 

As seen in Table 7, 5 English teachers stated they heard about ITE thanks to 

their friends and others were aware of this group by chance while surfing on FB. 
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4.3.1.2 Purpose of ITE Usage  

The second question was aimed to unearth for what purposes the participants 

use ITE. The data was categorized to themes by regarding teachers’ answers for 

interviews. The themes were coded as Resource an content sharing, being current and 

mentoring. The themes were given in Table 8 below. 

 

  Table 8. Purpose of ITE Usage 

Themes                                 Teachers 

Resource and Content sharing T1, T6,T7,T8,T9 

Being current T2,T3,T4,T5,T6,T10 

Mentoring T2 T8 

 

As Table 8 shows, teachers use ITE to find new materials, books, and games. 

They also stated that they are benefit from the group to be current and get ideas about 

new innovations in education. Additionally, they indicated that they use the group for 

mentoring. 

 I use it for activity, information sharing, question sharing, creativity, everything. (T1) 

 I mostly use this group for sharing information and ideas to follow innovations. 

Because, in general, teachers talk to this group about innovations, events that are different from the 

events that happened on their own. Teachers are both aware of different strategies, different meetings, 

etc. In this group, activities related to professional development are shared. (T6) 

 

As the abovementioned statements indicate, T1 and T6 underlined that they try 

to use the group to follow innovations, share new ideas and resources.  

 

4.3.1.3 Frequency of ITE Usage 

 The third question aimed to understand how often participants use the group. 

The answers for this question were given in Table 9. 
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  Table 9. Frequency of ITE usage 

Frequency Teachers 

Once a day T1, T7, T9 

Once in two days T3,T5 

Once a week T2 

While using FB T6, T8 

Often T4, T10 

 

As Table 9 shows, participants actively use the group and keep informed about 

new posts shared on ITE. 

 

Since I follow this group on social media, I follow it almost every other day, I can see 

it without any effort since it takes place on the main page, so I am satisfied. Although 

sometimes things are shared that are not suitable for their purpose, I mostly look at them once 

in two days.(T2) 

 

T2 explains that he/she use the group every other day to follow entries. He/She 

also mentions about there is no difficulty to use the group. 

 

4.3.1.4 Frequency of Use of Resources Seen in ITE. 

The fourth question was to determine how often participants use or apply they 

see in the group. For this question, teachers indicated they often apply the new ideas 

and resources shared in the group.  

 

I apply it often, because there is a curriculum that I have to follow right now, my 

friends share very good activities and materials so I use them as long as they are suitable for 

the curriculum. (T1) 

 

I apply them in general, I try to apply them in my lessons. Some activities and some 

applications are shared here, I try to use these applications especially if I can integrate them 

into my own lesson. (T7) 
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T1 and T7 mention that they apply the activities and materials shared in the 

group. They also add that they integrate these materials to their curriculum and lessons.  

 

4.3.1.5 Teachers’ opinions on Using ITE 

The fifth question was to find out advantages and disadvantages of usage of 

ITE in terms of career development. As a result of the descriptive analysis of the data 

obtained from the interview, codes were defined as Career development, Peer support, 

Resource sharing for advantages while Waste of time and Not-related things and Bad 

mentoring are defined as codes for disadvantages of use of ITE. 

 

Table 10. Teachers’ opinions on advantages of using ITE 

                 Themes Teachers 

Career development T1, T6,T7,T8,T9 

Peer support T3 

Resource sharing T2,T3,T4,T5,T6,T10 

 

As Table 10 shows, participants involved in the interview part of the study find 

ITE very useful in terms of getting new resources, career development and peer 

support.  

For me, exchanging information among teachers is very important. And, I find this 

group significant because this group enables teachers to share videos, songs, pictures that can 

be creative and useful for our English courses. (T10) 

 

I find it useful. I learn lots of activity-designing ideas in such pages. (T2) 

 

T10 and T2 state that thanks to this group they reach different materials and 

these materials enrich their teaching environment and enable students to actively 

participate in the lesson. 

 

Teachers should improve themselves keeping up the times in terms of career 

development. Yes, we all graduated from different universities but our development must 

continue. Therefore, we need to be aware of differences in education. We need to help each 
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other. People may not get together at the same time and at the same place and, this kinds of 

groups make people get together. So, I find them very useful. (T7) 

 

T7 indicates that this group is very helpful for career development since there 

are a great many teachers in the group and they all have different knowledge. 

While teachers support some advantages for using ITE, they also state that 

using this group has a few disadvantages. They were given in Table 11.  

 

Table 11.  

Teachers’ opinions on disadvantages of using ITE 

Themes Teachers 

Not-related things T3 

Waste of time T5, T7 

Bad mentoring T6, T2 

 

Table 11 shows that teachers have opinions on disadvantage of use of this 

group. They support that some teachers share irrelevant things in the group, spending 

so much time in the group is waste of time and some teachers mislead each other about 

some issues. In addition teachers mention that applying resources directly without 

adapting to their own lessons has some bad effects on students. 

 

I think there are lots of advantages; sometimes people don’t think about the activities 

they will apply. On the other hand, if you are not an experienced teacher, if you try to 

implement every activity you see in your classroom, this can sometimes be a problem. It can 

cause problems according to the readiness of children. (T1) 

There are some disadvantages, there may be people who share very silly things, and 

this can take our time. (T3) 

T1 and T3 state that using this group has some disadvantages: T1 supports that 

teachers shouldn’t apply the activity they see directly, they should adapt them firstly 

for their students. 
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4.3.1.6 Evaluation of posts and comments shared in ITE 

The sixth question was to understand how participants evaluate posts and 

comments shared in ITE. As a result of the descriptive analysis of the data obtained 

from the interview, codes were defined as collaborative, motivating, and practical. 

They were given in Table 12. 

 

  Table 12. Evaluation of posts and comments shared in ITE 

 

 

 

As seen in Table 12, teachers evaluate group posts and comments            

positively. They mention that these posts and comments are collaborative, motivating 

and practical. 

 

 

The comments generally include positive reviews. There are people who actually 

respond with very reasonable answers. As I read about those problems, I think I am not alone. 

And it feels good to me. When I see the solutions written, I think it will work if I apply this. 

We have teachers who really work with dedication.(T3) 

 

People generally try to help eachother in the group and I really like this. (T1) 

 

 

4.3.1.7 Similarities and differences between FB groups and in-service 

training 

The last question was to determine teachers’ perceptions on differences and 

similarities between FB groups and in-service trainings. Generally, participants 

responds show that they find FB groups more useful and they have some reasons. The 

Themes Teachers 

Collaborative T1, T7 

Motivating T1, T2,T3,T10, T4 

Practical T2, T5,T6,T8,T9 



63 

 

codes were defined according to the data attained as a result of the descriptive analysis 

of the interview transcripts. They were given in the Table 12. 

 

 

Table 13. Similarities and differences between FB groups and in-service training 

 

Themes Teachers 

Flexibility in terms of time and location T2, T6, T7 

Creativity T10, T5 

Sincerity T9, T3 

Career Development T3,T6,T4, T7, T3 

 

 

Table 13 shows that teachers mention about 4 themes in terms of similarities 

and differences between in-service trainings and FB groups. They indicated that FB 

groups are flexible in terms of time and location. Additionally, they added that FB 

groups are more creative than in-service trainings and they stated that in-service 

trainings are useless and waste of time. They also emphasized that in FB groups, 

people share and comment comfortably and the reviews are more sincere. Lastly, they 

explained that both of them are useful for their career development. However, they 

stated that FB groups are more effective than in-service trainings. 

 

Certainly, this group is more effective and useful than the seminars that we attended at 

the beginning and end of the year. I don’t think the seminars that we attended are effective for 

us. They don’t have any contribution to us. To be honest, I benefit from these groups more than 

the seminars.(T1) 

 

FB groups are more useful than the seminars we attended at schools. Because there are 

thousands of people in the group. And, they share very useful things.(T8) 

 

This group also shares the things about professional and personal development. Unlike 

others, it is an online platform. While providing the convenience of following anywhere, 

anytime, it also allows a wide variety of sharing. (T6) 

 

T1, T8 and T6 find FB groups very useful in terms of career development. They 

claim that these kinds of groups are more effective for their career development than 
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the seminars organized in schools. They emphasized that online platforms were more 

suitable in terms of flexibility. 

4.4 Summary   

The findings of the current study were given in this chapter. The findings were 

grouped under two headings, as the current study has two dimensions. First of all, the 

quantitative analysis of findings obtained from 6-week entries of ITE members were 

given in tables and figures to reveal use of ITE as an educational tool by EFL teachers.  

The findings showed the total number of entries (174), comments (1974) and words 

(62281) shared by EFL teachers during 6-week. They also showed the number of 

entries (Resource 87, PCK 34, Collaboration 23, Not applicable 9, Career 

Development 6, CK 5, Reflection 2) comments (Resource 695, PCK 314, 

Collaboration 386, Not applicable 82, Career Development 386, CK 36, Reflection 45) 

and words (Resource 24.179, PCK 6004, Collaboration 9658, Not applicable 3512, 

Career Development 3500, CK 1115, Reflection 1547) for each category.  Each 

category used as codes were explained in detail and exemplified by entries of EFL 

teachers. Moreover, it was also given as a table which topics attracted the most/ least 

interaction determined by the number of comments and words per entry. The results 

of number of comments and words per entry were not same with the number of 

comments and words. The findings show that Reflection, including only 2 entries, has 

45 comments and 1547 words, which makes it the most interacted category in terms 

of CER (22,5). It was found that the highest WER was observed in PK 

(N=857,7).while the least interacted category in terms of number words per entry was 

observed in CK (223). The qualitative findings was obtained through semi-structured 

interviews including 7 open-ended questions. For each question, the themes were 

determined through content analysis of findings. The themes were checked by another 

researcher for reliability of the study. As a result of findings, it was seen that teachers 

interviewed heard about the group with recommendation of their friends or while 

surfing on social media. It was found that they generally use the group and apply the 

activities shared in the group. It was also seen that teachers use the group to follow up 

innovation about teaching, to get peer support and share resources with each other. 

Moreover, teachers think that use of this group sometimes can be waste of time and 

they are sometimes exposed to unrelated posts in the group. Additionally, teachers 

believe that the comments under posts are very motivating, collaborative and practical. 
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Finally, teachers interviewed support that use of FB groups is more effective than in-

service trainings in terms of their career development. 
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CHAPTER V 

DISCUSSION 

 

5.1 Presentation  

This study tried to identify for what purposes the teachers of ITE preferred this 

group and explore teachers’ opinions on the use of FB as an educational tool. This 

chapter provides a discussion of the findings of the study introduced in the previous 

section. The quantitative and qualitative findings obtained in this study are discussed in 

detail by comparing them with previous studies in this field.  

 

5.2 Discussion of Quantitative Findings 

5.2.1 Discussion for First Research Question: What are the topics EFL 

teachers post on ITE? 

According to the findings given in the previous chapter showing the total number 

of entries, comments and words (see Figure 9, 10, 11), it can be said that ITE has been 

used by teachers for various topics. The topics were determined as PK, CK, PCK, 

Resource, Reflection, Collaboration, Career Development and Not applicable. In this 

study, the topics categorized were evaluated to their frequency. Regarding the results, it 

can be concluded that teachers mostly use this group for sharing new ideas, new 

methods, consulting some issues, giving advice to each other, or searching for new 

materials. As Figure 9 showed above, the posts in “Resources” were dominant of all and 

had the highest percentage. Totally 174 posts were analyzed and 87 of these posts 

belonged to this category. Moreover, the percentages of words and comments for 

resources were higher than the others. Therefore, it can be concluded that the teachers 

of this group apply this group to look for new ideas and materials that could be useful 

for their lessons. They prefer ITE mostly to share and get new resources such as text, 

book, song, game.  It was seen that some participants shared the activities they applied 
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or would apply in their classes. Moreover, it was revealed that teachers apply the new 

ideas or activities according to their class level and profile. In the same way, Hur and 

Brush (2009) had similar results. They have stated that teachers who are members of an 

online community group help each other in terms of new ideas and activities. 

Additionally, Hur and Hara (2007) have indicated that students can learn better thanks 

to the activities, materials, and ideas teachers get on these groups. Similarly, Rutherford 

(2010) has found that teachers are looking for new ideas and materials to capture 

students’ attention and have lessons more fun. A similar pattern of results was obtained 

in the study of Duncan-Howell (2010) which claimed that online communities provided 

various materials in terms of professional development. They have emphasized that use 

of FB groups provides various resources for teachers that could be applied to their 

lessons. A similar conclusion was reached by Çam (2012), Tseng and Kuo (2014) in 

their studies which have pointed out teachers attend online communities to share and 

find materials and activities related to their lessons. However, the results obtained from 

the study by Çelik (2012) are not consistent with the results of the current study. Çelik 

(2012) has found that resources had the least effect on the use of online communities by 

teachers.  Similarly, Hou et al. (2010) have found that teachers shared unrelated posts 

in online communities and the rate of posting teaching strategies and materials was low.  

PCK, including pedagogical tools and techniques that can be used by teachers to 

make their lessons more effective, followed Resources in terms of the number of entries, 

comments, and words. The participants apply this online community group to get new 

ideas about teaching strategies for reading, writing, speaking activities, pronunciation, 

assessment, and young learners. Regarding the rates of sub-categories of PCK, Use of 

English and Pronunciation has the highest percentage for this category. Therefore, the 

current findings highlight that the teachers preferred this group to enhance their teaching 

skills and their knowledge on usage of language. From these results, it is clear that the 

participants wanted to be members of this FB group to improve themselves, use CK 

more efficiently. A similar conclusion was reached by Schulman (1987), who claimed 

that having CK and PK alone is not enough to be a good teacher. It was claimed that 

teachers needed PCK to teach effectively as well as CK Schulman (1987). 

On the other hand, the results show that CK, which includes specific professional 

knowledge, had lower percentage than PCK. This result highlights that the participants 

of this group have knowledge about grammar and vocabulary of English but they have 
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some difficulties how to teach them in the class. The findings are directly in line with 

previous findings of Atabek (2013) who pointed that teachers used FB as an educational 

tool and took advantage of it for educational purposes.  

Career development is also another reason for teachers to use this group. They 

get and share information for their Career Development. In this group, there are 

members from around the world, so teachers may have thought they could get 

knowledge directly and support themselves in terms of career development Cinkara 

and Arslan (2017). Similarly, Köşkeroğlu Büyükimdat et al. (2011) have found that 

teachers regarded FB groups as a professional development tool. Therefore, 

participants might feel that they can develop themselves thanks to these groups and 

they need to attend these groups to follow advances of career development. However, 

contrary to the findings of the study by Cinkara and Arslan (2017), the percentage of 

Career Development is lower in the current study. It was seen that Specific sub-

category, which deals with teachers’ culture, salary, countries, and job opportunities, 

includes no entry. Teachers did not talk about these issues in the group during 6 weeks. 

The highest number of words for the current study was followed by 

Collaboration. Totally, 23 posts were shared under this category and the total comment 

number was 386. Teachers asked for partner schools so that they could find pen-pal 

for their students. Because this group was a group of English teachers, and 

communication is very important for this subject, teachers needed to collaborate and 

find foreign friends for their students so that they could speak English.  

Moreover, it can be seen from the results that teachers shared not related posts 

about teaching and learning process under Not Applicable category. This shows that 

they also use the group to share their personal issues, advertisements or to chat below 

these posts.  

5.2.2 Discussion for Second Research Question: Which topics attract the 

most interaction, determined by the number of comments and words-per-entry?  

The analysis of second and third question was carried out with the analytic view 

including the number of comments per entry / comment-to-entry ratio (CER), and the 

number of words per entry / word-to-entry ratio (WER). The results of this analytic view 

revealed that the highest CER was observed in Reflection while the lowest CER 

observed in CK. On the other hand, the highest WER was observed in PK while the 
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lowest WER was observed in CK. Regarding the results, it can be said that results of 

number of comments and words for each category are different from the results of 

number of comments and words per entry. Results show that reflection including only 

2 entries has the most interaction while resources has the most number of entries. The 

results show that participants preferred to be members of this online community because 

they reflected how they felt during lessons or shared their opinions on some issues. 

Although Resource has the most number of entries among all entries, the number 

of comments and words per entry for this category is rather low. The results were similar 

to the findings of Cinkara and Arslan (2017) in which the number of posts for the 

resources category had the highest percentage while the total number of comments and 

words for per entry was very low. It shows that EFL teachers do not interact the posts 

related to resources. These current findings emphasize that there was not enough 

interaction among the participants for this category.  

Another result shows that teachers of ITE interact mostly under the posts related 

to their PK including the highest percentage of WER. Therefore, it can be said that 

teachers should have more knowledge about how to teach. When comparing the results 

to those of older studies, it must be pointed out the results were similar, and PK was one 

of the most interacted category by teachers.   

The other result reveals that although PCK has one of the highest number of 

entries in this study, it was seen that one of the lowest CER was observed in PCK. These 

results reveal that the teachers of this group mostly have difficulty in how to teach use 

of English and pronunciation to the students. However, interaction for this category is 

not enough for teachers to get new ideas to apply to their classes.  

In short, it can be concluded that teachers use ITE to support their academic 

career, find solutions to their classroom management problems, get new ideas and 

activities related to their lessons, and become socialized with other colleagues from all 

around the world. Additionally, it was found that 1935 comments were written for 174 

entries. Except for one entry, all entries had comments by members of this group. The 

result shows that the members of ITE are very active and usually interacted with each 

other. Therefore, it can be concluded that ITE is an effective group that supports 

teachers’ academic careers. 
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5.3 Discussion of Qualitative Findings 

5.3.1 Discussion for Third Research Question: What are the EFL teachers’ 

perceptions about the use of E-mentoring groups on Facebook in English 

language teaching? 

The main aim of the interview in this study is to understand the opinions and 

beliefs of teachers on the usage of this group. For this reason, 10 teachers chosen 

randomly from ITE were interviewed. It was a semi-structured interview and consisted 

of seven open-ended questions. The first questions aimed to understand how the 

teachers heard about the group. The themes were determined to the answers obtained 

from the teachers participating in the interview as “recommendation from a friend” 

and “social media”. It can be concluded that teachers advise each other this group 

because they find them useful and effective for their lessons. Moreover, it can be said 

that using social media enables teachers to be aware of some useful groups for their 

teaching skills. The second question was to determine for what purposes participants 

used this group. The teachers participating in the interview gave different answers to 

this question. Therefore, this question was examined with separate themes. These were 

getting resource, content sharing, being current, and mentoring. Generally teachers 

stated that they used the group to find new resources for their lessons. Similarly, Doğan 

and Gülbahar (2018) indicated that teachers preferred FB and other social media tools 

to find ready-made materials for their lessons. Abe and Jordon (2013) supported that 

effective social media should be integrated into the curriculum. It can be concluded 

from the current study that teachers use the group to get creative ideas and new 

resources related to their subjects, to be current, to share information and to mentor 

each other. The third and fourth question aimed to have a deeper understanding of how 

often they use this group and how often they apply what they see in the group. 

Teachers’ indicated that they often use the group and, they also stated that they usually 

apply what they see in the group because the activities shared are very effective.  

Therefore, it can be said that that the teachers who participated the interviews actively 

use this group. Because there is no time - location limitation and they can use the group 

whenever they want, the frequency of use of the group is high. The fifth question was 

to determine the advantages and disadvantages of the usage of FB groups. The teachers 

pointed that usage of FB groups for their lessons had some advantages on their 
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teaching skills and professional development; and the answers were similar. The 

themes determined to teachers’ answers are “peer support, getting resources, career 

development”. Some of teachers emphasized that they improved themselves by 

following posts related innovations about education. They can follow seminars, 

trainings thanks to this group. Additionally, teachers stated that they shared their 

feelings when they had difficulty during their lessons and they felt better thanks to 

support from their colleagues. In this context, Wellman and Gulia (2002) pointed that 

teachers used these online community groups not only for sharing new ideas about 

teaching but also looking for new friendships and social support. Similarly, it was 

stated that teachers of the same communities developed a sense of belonging (Lloyd 

& Duncan-Howell, 2010). It was also pointed that one of the reasons why teachers 

participated in these kinds of online communities was that teachers wanted to develop 

feelings of friendship (Hur, 2007; Hur & Brush, 2009). Moreover, Köşkeroğlu 

Büyükimdat et al. (2011) revealed that teachers got social in these communities by 

participating them. On the other hand teachers added using FB has some 

disadvantages. According to their answers, these themes were determined “sharing not 

related things, waste of time, false mentoring. Teachers claimed that they were 

sometimes exposed to see unrelated posts about teaching and learning process and that 

was bothersome but still they continued to use the group. They also added that 

excessive using this group can be waste of time because this is a type of social media 

and they can lose themselves surfing on the group. Moreover, teachers stated that using 

materials they see in the group directly can cause bad results in terms of students. They 

believed that they should observe and adapt all resources for their students’ level. The 

sixth question aimed to understand how the teachers interviewed evaluate the posts 

and comments shared in the group. With the help of content analysis of the answers 

obtained from the teachers who participated in the interview, the themes were 

determined as “collaborative, motivating, and practical.  Teachers have stated that 

teachers try to help each other and they try to solve their problems they face during 

their lessons. In addition, they appreciate and motivate each other when someone 

shares a resource. As explained above, they find the activities and resources very 

practical. The last question was to determine what the teachers thought about the 

differences and similarities between FB groups and in-service training. The themes 

determined to teachers’ answers are “flexibility in terms of time and location, 
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creativity, sincerity, and career development”. The teachers interviewed in the study 

emphasized that those kinds of groups were more useful and effective than in-service 

teacher training. They added that there was no time and place limitations and they 

could get new resources and ideas whenever they wanted. They emphasized that they 

share and comment without hesitation and the reviews were more sincere. Moreover, 

they stated that face-to-face training was waste of time and they did not want to attend 

these trainings. They also explained that they preferred online mentoring groups as a 

mentoring tool instead of in-service trainings at the end of and at the beginning of 

every year. 

 

5.4 Summary 

In this chapter, the results of both qualitative and quantitative findings which 

were presented in the previous chapter have been discussed in relation to the research 

questions in the study. 

The quantitative results showed that teachers use ITE to support their academic 

career, find solutions to their classroom management problems, get new ideas and 

activities related to their lessons, and become socialized with other colleagues from all 

around the world. It was found that teachers of ITE mostly used the group to find new 

resources for their lessons. Another result showed that Reflection had the most 

interaction by teachers. Teachers usually use the group to reflect themselves and their 

feelings in the group about the issues they faced. Additionally, it was found that 1935 

comments were written for 174 entries. This shows that the members of ITE are very 

active and usually interacted with each other.  

The qualitative results revealed the opinions of EFL teachers on use of ITE. The 

results showed that teachers found ITE very useful since they could follow new 

techniques, methods related to teaching, find new resources, get peer support from 

their colleagues. They also stated that the comments written under posts were very 

motivating, collaborative and practical. Moreover they emphasized that using FB 

groups are more useful than in-service trainings for them in terms of flexibility of time 

and location, creativity, sincerity and career development. 
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CHAPTER VI 

CONCLUSION 

 

6.1 Presentation  

This chapter provides the summary of the current study and the conclusion will 

present the interpretation of the results obtained from the findings of the study. Then, 

limitations of the current study and suggestions for further studies are provided. 

 

6.2 Summary of the Study 

The purpose of this study was to find out how teachers could benefit from FB, a 

common social media tool by teachers compared to others, as an online professional 

development tool and to find out their beliefs on the usage of FB. In order to determine 

the purposes of teachers’ use of FB and what their beliefs on the usage of FB are, the 

mixed research method was carried out. This study included content analysis and 

interviews with ten teachers. “Innovative Teachers of English” (ITE), a FB group, was 

chosen within the frame of criteria, and the posts and comments shared in the selected 

group were saved between the dates. The posts and comments were analyzed 

according to codes defined by Cinkara and Arslan (2017). The findings were stated 

and discussed under each code. In addition, an interview was conducted to take a few 

participants’ opinions on this group. The results of the interview were also discussed 

under the codes defined for content analysis. At the end of the analysis, the results 

showed that teachers mostly use this group to exchange knowledge about activities 

and materials. It was also found that teachers used the group for different education 

strategies that could be integrated into lessons. Moreover, teachers also made use of 

this group in terms of career development and teacher support in this group. 

Furthermore, it was seen that teachers communicated with each other in the group and 

shared their feelings about some situations they came across in their lessons. 
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6.3 Conclusion 

FB is a tool for participants to contact friends, family, and play games, share 

photos, videos, and links, follow friends’ photos and videos. However, FB is also can 

be used for educational purposes. There are a lot of informative groups on FB. 

Teachers use some FB groups as tools of informal mentoring. Because all teachers do 

not have a chance to improve themselves due to their location and they have difficulty 

having face-to-face support, teachers use these groups. 

The purpose of this study was to discover for what purposes teachers used a FB 

group and what the teachers of this current group think about the usage of this group. 

This study was conducted through a FB group called “ITE”. Teachers share various 

posts about different topics of classroom management, PK, CK, and their career 

development. Comments and posts shared by teachers in the group were analyzed to 

the codes determined in the study of Cinkara and Arslan (2017).  

The most obvious finding of this study is that teachers mostly prefer this group 

to find new ideas and materials. They use ITE to share and get new resources such as 

text, books, songs, games. The results of this research support the idea of Rutherford 

(2010) in which he has found that teachers are looking for new ideas and materials to 

capture students’ attention and have lessons more fun. 

Moreover, it was shown that teachers used ITE for pedagogical purposes. They 

needed the group to improve their teaching strategies for reading, writing, speaking 

activities, pronunciation, assessment, and young learners. These results suggest that 

the teachers of this group mostly have difficulty in how to teach the use of English and 

pronunciation to the students. It was seen that thanks to this group, they can get new 

ideas about teaching pronunciation or other skills in their classes. In addition, this 

study showed that the participants wanted to be members of this FB group to improve 

themselves and use CK more efficiently. Additionally, it was stated in the study that 

the participants of the study used ITE for their career development. The teachers from 

all around the world share upcoming conferences, workshops, or trainings in the group. 

From the result, it can be said that teachers support each other in terms of career 

development (Cinkara & Arslan, 2017). 

The current results also highlighted the importance of collaboration in the use of 

this group. The results suggest that teachers preferred the group because they needed 
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to collaborate and find foreign friends for their students so that they could speak 

English. The results also show that participants preferred to be members of this online 

community because they reflected how they felt during lessons or shared their opinions 

on some issues. 

Moreover, teachers interviewed stated that the use of FB for educational 

purposes was effective for their teaching skills. They emphasized that those kinds of 

groups were more useful than face-to-face teacher trainings. They also supported that 

use of this group provided an e-mentoring tool that they could benefit from it 

regardless of time and location In addition, they stated that face-to-face trainings were 

waste of time and they preferred online communities instead of these training.  

To sum up, it can be concluded that teachers prefer this online group to support 

their teaching skills, academic career, find solutions to their classroom management 

problems, get new ideas and activities related to their lessons, and become socialized 

with other colleagues from all around the world. Therefore, it can be said that use of 

these kinds of groups have some advantages for teaching process and can be 

popularized among all teachers. 

 

6.4 Implications and Suggestions for Further Studies 

In this part, some recommendations in the light of findings of the current study 

are provided to teachers and researchers for their further studies and teacher practices. 

 

6.4.1 Implications  

Regarding the data obtained from this study, some implications have been 

suggested in the educational environment. The results of the current study show that 

teachers can enhance their professional development process by using e-mentoring 

groups. They even find e-mentoring groups more beneficial than face-to-face 

mentoring. They prefer these groups since they trust them and they can share whatever 

they want related to group purpose on these groups. In this way, following these kinds 

of groups helps teachers to update themselves and interact with other teachers. Also, 

it gives a chance to be aware of innovations in English language teaching. 
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6.4.2 Suggestions for Researchers  

As a result of findings and consequence of limitations of the study, the study has 

some recommendations which will be useful for further studies. First, demographic 

features of participants can be regarded and the frequency of online communities to 

the demographic features can be considered in further studies. Secondly, the frequency 

of usage of online communities by pre-service and in-service teachers can be 

distinguished in further studies. Moreover, useful FB groups for the teaching and 

learning process can be presented and introduced to schools and teachers’ participation 

in these kinds of groups can be encouraged. Also, the perceptions of teachers working 

as primary and secondary school teachers in 81 provinces of Turkey on the usage of 

FB as a tool of mentoring can be studied. Lastly, teachers’ motivation, success, and 

attitudes can be analyzed regarding their usage of FB in further studies. 

 

6.4.3 Suggestions for Teachers 

First of all, teachers can provide their materials to their students by creating these 

online communities on FB. Secondly, the announcements related to school 

organizations or meetings can be shared on these online communities. Additionally, 

every school can have a FB page and give information about the school, which can be 

good for pre-service teachers and parents. Furthermore, school administrations can 

have FB groups and share current news on these groups. Finally, thanks to feedbacks 

given by teachers on curriculums, the curriculums can be developed and more effective 

activities can be added to them. 
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Appendix A 

 

 

 

 

entry 

%in 

category %in total comments %in category %in total words %in category %in total 

          

1. Pedagogical Knowledge          

1.1 Classroom management 2 28,57 1,149425287 66 56,41025641 3,410852713 2798 46,6022652 4,49254187 

1.2 Other issues 5 71,43 2,873563218 51 43,58974359 2,635658915 3206 53,3977348 5,14763732 

 Category total 7  4,022988506 117  6,046511628 6004  9,64017919 

2. Content Knowledge           

2.1 Vocabulary 2 40 1,149425287 4 11,11111111 0,206718346 288 25,8295964 0,46242032 

2.2 Grammar (use of English) 3 60 1,724137931 32 88,88888889 1,65374677 827 74,1704036 1,3278528 

 Category total 5  2,873563218 36  1,860465116 1115  1,79027312 

3. Pedagogical Content 

Knowledge          

3.1 Reading 3 8,824 1,724137931 52 16,56050955 2,687338501 1942 15,3554203 3,11812591 

3.2 Writing 2 5,882 1,149425287 42 13,37579618 2,170542636 1403 11,09354 2,25269344 

3.3 Speaking 1 2,941 0,574712644 17 5,414012739 0,878552972 712 5,62979363 1,14320579 

3.4 Assessment 2 5,882 1,149425287 19 6,050955414 0,981912145 512 4,04839092 0,82208057 

3.5 Use Of English 7 20,59 4,022988506 31 9,872611465 1,602067183 2436 19,2614849 3,91130521 

3.6 Pronunciation 7 20,59 4,022988506 43 13,69426752 2,222222222 1276 10,0893493 2,04877892 

3.7 Young Learners 3 8,824 1,724137931 18 5,732484076 0,930232558 773 6,11212145 1,24114899 

3.8 General –Type Not Specified 9 26,47 5,172413793 92 29,29936306 4,754521964 3593 28,4098996 5,76901463 

 Category total 34  19,54022989 314  16,22739018 12647  20,3063535 

4. Resource 6 6,897 3,448275862 60 8,633093525 3,100775194 1635 6,76206626 2,6251987 

4.1 Textbook 1 1,149 0,574712644 14 2,014388489 0,723514212 350 1,44753712 0,56196914 

4.2 Resource book 4 4,598 2,298850575 25 3,597122302 1,291989664 1070 4,42532776 1,71801994 

4.3 Online material 15 17,24 8,620689655 129 18,56115108 6,666666667 3711 15,3480293 5,95847851 

4.4 Tests 1 1,149 0,574712644 6 0,863309353 0,310077519 247 1,02154762 0,39658965 

4.5 Visuals and charts 21 24,14 12,06896552 226 32,51798561 11,67958656 6312 26,105298 10,134712 

4.6 Play to act 1 1,149 0,574712644 27 3,884892086 1,395348837 845 3,49476819 1,35675407 

4.7 Games 13 14,94 7,471264368 2 0,287769784 0,103359173 3372 13,9459862 5,41417126 

4.8 Songs and videos       25 28,74 14,36781609 206 29,64028777 10,64599483 6637 27,4494396 10,6565405 

 Category total 87  50 695  35,91731266 24179  38,8224338 

5. Career development          

5.1 Overall professional-teaching 1 16,67 0,574712644 13 14,94252874 0,671834625 380 10,8571429 0,61013792 

5.2 Specific (about the culture, 

people, salary, opportunities, etc.) 0 0 0 0 0 0 0 0 0 

 

5.3 Degree and Certificate 

Programs (MA, TEFL, CELTA, 

DELTA, Conference, Online) 1 16,67 0,574712644 2 2,298850575 0,103359173 66 1,88571429 0,10597132 

5.4 Academic  Research 4 66,67 2,298850575 72 82,75862069 3,720930233 3054 87,2571429 4,90358215 

 Category total 6  3,448275862 87  4,496124031 3500  5,6196914 

6. Collaboration 23  13,2183908 386  19,94832041 9658  15,507137 

7. Reflection 2  1,149425287 45  2,325581395 1547  2,4839036 

8. Not Applicable 9  5,172413793 82  4,237726098 3512  5,63895891 

 Overall total 174   1935   62281   
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Appendix B 

 

Interview  

Gender: Female / Male 

Age: 

Experience:  

School: Primary / Secondary / High 

Membership duration in ITE: 

 

Questions: 

 

1) How did you hear about ITE? 

2) For what purposes do you use ITE? 

3) How often do you use ITE? 

4) How do you apply the activities you see in ITE? 

5) What do you think about the effects of using FB groups on teachers’ PD? 

6) How do you find the posts and comments shared in the group? 

7) What are the differences between ITE and other PD activities? 
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Appendix C 

 1. Pedagogical Knowledge 

1.1 Classroom management 

1.2 Other issues 

2. Content Knowledge  

2.1 Vocabulary 

2.2 Grammar (use of English) 

3. Pedagogical Content Knowledge 

3.1 Reading 

3.2 Writing 

3.3 Speaking 

3.4 Assessment 

3.5 Use Of English 

3.6 Pronunciation 

3.7 Young Learners 

3.8 General –Type Not Specified 

4. Resource 

4.1 Textbook 

4.2 Resource book 

4.3 Online material 

4.4 Tests 

4.5 Visuals and charts 

4.6 Play to act 

4.7 Games 

4.8 Songs and videos       

5. Career development 

5.1 Overall professional-teaching 

5.3 Degree and Certificate Programs (MA, TEFL, CELTA, DELTA, Conference, Online) 

5.2 Specific (about the culture, people, salary, opportunities, etc.) 

5.3 Degree and Certificate Programs (MA, TEFL, CELTA, DELTA, Conference, Online) 

5.4 Academic  Research 

6. Collaboration 

7. Reflection 

8. Not Applicable 
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