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ABSTRACT

EXPLORING TURKISH PARENTS’ INVOLVEMENT IN LANGUAGE
EDUCATION AT AN EARLY AGE

Merve COPUR

Master Thesis, Department of English Language Education
Supervisor: Dr. Senem ZAIMOGLU
April 2022, 67 Pages

The first five years of a child's life are very important in terms of social and language
development. Therefore, foreign language learning at an early age has become
widespread in many countries around the world, including our country. While English
education starts in the second grade in public schools in our country, it starts in
kindergartens in private schools. However, the environment is as important as starting
language education at an early age. Parents are the first to create this environment. The
purpose of this study is to investigate the extent to which parents participate in their
children's language education. The study was carried out in 3 schools in Tarsus. The
questionnaire was applied to the parents of preschool and primary school 1-2. grade
students on a voluntary basis. The data obtained were analyzed with the SPSS program
and it was concluded in a concrete way whether the demographic characteristics of the
parents had an effect on their participation in English education. Afterwards, interviews
were conducted with the parents. These interviews were recorded after a short briefing.
The themes that emerged from the interview transcript were analyzed and read one by
one and codes were extracted from them. Re-read and citations extracted, categorized

and commented on to support the themes.

Keywords: parental involvement, young learners, foreign language learning
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TURK EBEVEYNLERIN ERKEN YASTA DiL EGITIMINE KATILIMINI
KESFETMEK

Merve COPUR

Yiiksek Lisans Tezi, Ingiliz Dili Egitimi Ana Bilim Dah
Tez Damismani: Dr. Ogr. Uyesi Senem ZAIMOGLU
Nisan 2022, 67 Sayfa

Cocugun hayatinda ilk bes y1l sosyal ve dil gelisimi agisindan ¢ok 6nemlidir. Bu yiizden
erken yasta yabanct dil 6grenimi iilkemiz dahil olmak {izere diinyada bir ¢ok iilkede
yayginlasmustir. Ulkemizde devlet okullarinda ikinci siifta ingilizce egitimi baslarken
0zel okullarda anasiniflarinda baglamaktadir. Ancak dil egitimine erken yasta baglamak
kadar ¢evre de oldukca Onemlidir. Bu g¢evreyi olusturan en basta ebeveynlerdir. Bu
calismanin amaci da ebeveynlerin cocuklarmin dil egitimine ne oOlgiide katilim
sagladiklarini arastirmaktir. Calisma Tarsus'ta bulunan 3 okulda gerceklestirilmistir. Bu
okullarin okul 6ncesi ve ilkokul 1-2.sinif 6grenci velilerine anket goniilliiliik esasina
gore uygulanmistir. Elde edilen veriler SPSS programu ile analiz edilip ebeveynlerin
demografik 6zelliklerinin Ingilizce egitimine katilimlari {izerinde bir etkisinin olup
olmadigr somut bir sekilde sonuca baglanmistir. Daha sonra velilerle goriisme de
yapilmistir. Bu goriismeler kisa bir bilgilendirme ardindan kayit altina alinmustir.
Gorlisme transkriptinden ortaya ¢ikan temalar tek tek analiz edilerek okunup onlardan
kodlar ¢ikarilmistir. Temalar1 desteklemek igin tekrar tekrar okunup alintilar ¢ikarildi,

kategorize edildi ve yorumlandi.

Anahtar kelimeler: ebeveyn katilimi, geng 6grenciler, yabanci dil 6grenimi
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1. INTRODUCTION

This study examines Turkish parents' involvement in their children's language
education at an early age. In this chapter, the background of the research, the purpose of

the research, the research questions and the statement of the research are included.

Background of the Study

People can acquire knowledge at any age; however, acquiring skills at any age is not
easy. For example, the first five years of a child's life are the most important for the
development of learning and social skills. During this period, the child develops basic
skills and behaviors that form lifelong learning patterns (Rubenstein, 2002). For this
reason, the child needs to acquire a foreign language based on knowledge and skills at
an early age (Geng, 2004).

In parallel with the better understanding of the importance of knowing a foreign
language almost all over the world, especially in Europe, research and discussions are
carried out on the questions of how to teach a foreign language better and under what
conditions. Accordingly, the acquisitions in foreign languages have increased
considerably in recent years. In this context, the findings obtained as a result of research
and observations have shown that children can acquire a foreign language more easily
and permanently.

In this context, most parents who are aware of the need for their child to learn
English at an early age send their children to private kindergartens or primary schools
that provide intensive English lessons. However, in Turkey, most parents complain that
students cannot speak English well, despite the fact that they start at an early age and
are taught English for years. Many attribute this directly to their child's teacher and
school. However, English is a language, not a course. And the environment is a big
factor in language learning. Especially for the permanence of language learning, the
child should repeat the new English concepts learned at school at home, hear and use
the language. Parental support has a great impact on this as well. Based on this, I took it
as a research topic to what extent parents with children at this level participate in
English education and how they support their children in this regard, depending on my

5-year preschool and primary school experience.



Statement of the Problem

The subject of foreign language teaching/learning at an early age is an issue whose
importance is increasing day by day, especially in recent years, in line with the
intensification of researches and the increase in knowledge on this subject, as well as
the needs emerging in the globalizing world.

In this context, the importance given to foreign language education has increased in
Turkey, which aims to be a part of a multicultural society, and innovations have been
made in line with the European Union regulations. Perhaps the most radical change
regarding foreign language education in Turkey is that foreign language education starts
in the second grade of primary school, not in secondary schools. Children of
kindergarten age are given English education in private schools. With this change, the
starting age for foreign language education was lowered and students were introduced to
foreign languages at a young age.

But will it be enough to start language education at an early age on its own? The
language learning process is a very complex and multi-layered, multivariate cognitive
process, and many different factors such as gender, age, motivation, readiness and
anxiety level, learning style, learning environment, equipment and teacher play a role
here. According to Gaonac'h, it is not possible to deal with the age factor alone in a
process where so many factors play a role, and the studies mostly focus on children who
learn languages at an early age in countries where the learned language is spoken (cited
by Onursal, 2019).

For the child to acquire the language effectively, the child must be present in an
intense and effective educational and living environment enriched with the target
language visually and audibly. It is recommended to use materials that will mobilize the
child and to have an understanding of education suitable for the child. Singleton states
that a language acquisition process experienced in a natural environment yields results
roughly equivalent to an 18-year learning/teaching process carried out in an institutional
context (cited by Gaonac'h 2006, p. 98). This shows how different the language
acquisition in the natural environment and the learning that develops in a limited time in
the classroom environment are different from each other.

It is not possible to talk about the advantages of starting language learning at an early
age, especially in a foreign language teaching environment where classes are crowded

or limited to a few hours a week. In such conditions, it is very difficult to activate the



'natural' acquisition mechanisms that are still active in young children” (Gaonac'h, 2006,
p.6).

In the context of these considerations, the early foreign language education applied in
public schools in Turkey is not sufficient in terms of the educational environment and
time allocated to it. For this reason, most of the parents who want their children to
receive adequate English education prefer private schools with foreign language

lessons.

Purpose of the Study and Research Questions

The perceptions and attitudes of parents, whose children are greeted with English at
an early age, are of great importance, because researching the views and experiences of
parents who receive this education will help to reveal new perspectives within the
framework of the subject. In this context, parents who can see the pros and cons of their
children's acquisition of a foreign language can contribute to the education at school
when they express their opinions. This study examines parents' involvement in their
children’s learning English as a foreign language at an early age. For this purpose,

answers to the following research questions are sought:

1) To what extent do parents get involved in their children's English education?

2) Are there significant differences in parents’ involvement in their children English
education based on their demographic characteristics such as age, occupation, and
education level?

3) What are the perceptions of Turkish parents regarding their involvement in

English education of their children at early age?

Literature Review
Language Acquisition Stages of Children
First Language Acquisition

The teaching of living languages presupposes that there are some similarities
between the behavior of the child who gradually acquires his mother tongue, that is, the
language of the environment in which he lives, and the behavior of the student, who
tends to learn a foreign language, although not exactly parallel. These two behaviors are

similar in some ways, just as all learning is similar in a more general whole.



There are some relationships between the psychological and brain development of

the child and the learning of one or more languages. The individual's phonetic and

syntactic development is at its peak during the first five years after birth. Because the

individual gradually acquires the phonetic structures of his own language between the

ages of one and four years. (Denham & Lobeck, 2013)

Language development stages in children occur as follows.

1-2 Months

Responds to mother and human voice. When
he has any request or problem, he cries and
begins to distinguish different sounds.

First four months

Can distinguish different sounds.

4-8 Months

It responds to sounds. Responds to the speech
of others with a growl. It detects different
tones of voice and with it begins to imitate the
sounds it hears.

Up to the ninth month

Cries, smiles, makes vowel sounds. He extends
his hand; Giving, pointing, showing gestures.

9-12 Months

They start to sound like adults, their
vocabulary develops in parallel with what they
hear. A 12-month-old baby has 5-10 word
memory and this doubles in the first six
months.

1-2 Years

Makes one or two word sentences. Creates
negative sentences and interrogative sentences

2-3 Years

This is the period when the child's vocabulary
increases rapidly. The child builds sentences of
three to four words and has a vocabulary of
about 250 by the age of two, and this can go
up to 1000 words by the third year.

3-5 Years

When asked a question, he gives the necessary
answer. Can change topics while speaking.
Creates self-made question-answer dialogs.
He/she can talk to himself/herself in order to
solve the problems or get the answers he/she
wants. Can reduce an idea to a sentence and
ask “Why” and “Why” questions.

5-6 years old

He/she did not have many problems in using
the language. Can form passive sentences. Can
express feelings and thoughts using words
such as “Because”, “Therefore”, ‘“Later”,
“But”, “Only”, “Still”, “Not Yet”, “Already”

(Asici, 2004; Kolb & Bryan, 2008).




The Effect of Environment on Language Acquisition

During the mother tongue acquisition, the individual and the environment are face-
to-face in a continuous interactive way. There is constant cooperation between the
individual and his/her environment during this acquisition, which has been going on day
by day for years. Piaget (1956) emphasizes the importance of parents in language
acquisition as follows: “Undoubtedly, without imitation from others and without the
help of parents, a child may never learn to speak. The child is unaware of being
imitated. And he speaks to himself as much as he speaks to others.”

Vocabulary Development

It is difficult to determine the number of words a child has acquired, because it is not
sufficient to produce a word exactly once to know its meaning. Some average data can

be presented on the number of words acquired by the child by age.

e 10 months = 1 word

e | year =3 words

e 18 months =20 words

e 21 months = more than 110 words
e 2 years = more than 200 words

e 3 years =up to 900 words

e 6 years = more than 2500 words

Acquisition of Sounds

The first vowel spoken is "a". The first consonant is “p” or “m”. Other sounds are
then gradually acquired in all children in a relatively continuous pattern. However, even
if the order is the same, the pace (thythm) can vary from child to child. Some children

speak fairly well at the age of three, while others acquire sounds such as "sh" or "z

towards the age of 7.

Second Language Acquisition

The process of learning a second language is called “Second Language Acquisition”
(Denham & Lobeck, 2013). In this spectrum, a person has already acquired a first
language and is now trying to learn another language. One is faced with new

grammatical rules that do not conform to the original style. Generally, cross-language



grammar occurs in this scenario. Interlanguage grammar is the use of the first language
grammar rules that are intertwined with the new language (Denham & Lobeck, 2013).
This distinction can be heard with the phonology similar to the first language used by
the speaker.

When discussing second language acquisition, two concepts emerge which are
simultaneous bilingualism and sequential bilingualism (Denham & Lobeck, 2013).
Sequential bilingualism is often found in people learning another language in schools:
the first language is learned and then the second language is learned. This can also be
called a second language acquisition. However, simultaneous bilingualism occurs when

a person learns two languages at the same time.

Differences between Native and Foreign Language Acquisition

According to Dornyei (2009), there are differences between mother tongue
acquisition and foreign language acquisition. If there is no health problem in the mother
tongue acquisition process, the child will definitely acquire language. No matter how
well the child wants to learn in foreign language acquisition, he may not reach the
desired level. The child does not have a cognitive knowledge of language while
acquiring his mother tongue. Mother tongue is acquired with cognitive development.
However, the child is based on his mother tongue while acquiring a foreign language.
While acquiring a foreign language, he/she transfers his/her cognitive knowledge in
his/her mother tongue. This transfer can be a facilitating factor as well as a complicating
factor for the child's foreign language acquisition. While the mother tongue acquisition
process progresses with the child's discovery of the world, in foreign language
acquisition, the child acquires his mother tongue and is equipped with thinking and
problem-solving skills.

While the child receives linguistic inputs from his/her parents, caregivers or
environment in mother tongue acquisition, he/she receives foreign language inputs from
the classroom environment, which is an artificial social environment, and it is not clear
that this input will provide linguistic benefits. Motivation does not matter, as mother
tongue acquisition is an automatic process. However, motivation is a very important
factor in foreign language learning. While the mother tongue provides the child with a
sense of identity and belonging to a community, a foreign language means a new

identity and the child does not have to accept this new identity.



In addition, while the mother tongue is acquired in the form of implicit learning
without any conscious effort in parallel with maturation, the foreign language is learned
by transferring it from the mother tongue in the form of explicit learning. As a result,
the child who acquires the mother tongue learns the foreign language through feedback,
ability, motivation and education while developing natural speaking competence
through mutual interactions (Dornyei, 2009).

For all these reasons, it is quite clear that there is a need for different ways and
methods from mother tongue education, especially when teaching a foreign language in
early childhood. In particular, teachers who provide foreign language input to children
with limited opportunities should have sufficient education and experience in foreign

language teaching and have a command of the pedagogical characteristics of young

children.

How Young Learners Learn?

» Children are active learners and thinkers (Piaget, 1970) :

During various growth phases, children build knowledge by actively engaging with

the physical environment. They gain knowledge by their own acts and observations.

» Social engagement is how children learn (Vygotsky, 1962) :

Children learn from other individuals and interact with adults to build their
knowledge. In the Zone of Proximal Development, adults/teachers effectively

collaborate with children.

» Adult scaffolding helps children learn more successfully (Bruner, 1983) :

The importance of the adult in a child's learning process cannot be overstated.
Bruner, like Vygotsky, emphasized the role of language in a child's cognitive
development. It demonstrates how an adult guides a child's language learning through

fine-tuned speech using "scaffolding." (Cameron, 2001).



Learning Theories and Language Teaching Methods for Children

In this section, the three schools, which were active in the last century and on which
many works were written in the field of educational sciences in general and language
education in particular, will be discussed in their historical order. The following table,
adapted from Brown (2007), is used for the historical periods of these three schools and

the keywords describing them:

Table 1
Effective Theories in Teaching Foreign Languages to Children

Time period Discipline Key words
The period from the 1900s to Behaviorism observable performance
the 1950s scientific method
empiricism
conditioning
reinforcer
1960s-1980s Nativism acquisition

intermediate language
Universal Grammar
1980s-2000s Constructivism socio-cultural variables
cooperative learning
learning through invention

creation of meaning

Behaviorism: Richards and Rodgers (1999) argue that behaviorism is a prominent
American school. B. F. Skinner became the pioneer of American Behaviorists with his
book Behavior of Organisms, published in 1938 (Brown, 2007). Behaviorists were
researchers who claimed to have discovered the mysteries of human learning. Man is
capable of taking many behaviors into his repertoire. The establishment or
internalization of these behaviors in humans depends on the completion of the stimulus,
reaction and reinforcement chain. The most dominant reflection of behaviorism on
language education is that the first priority in language education is ear training and this
education should be continued with pronunciation, speaking, reading and writing
education and the behaviorism school was popular in the history of psychology in the

years between 1900-1960 in the field of language education. One of the most popular



methods is the hear-hearing method. University of Michigan professor Charles Fries
applied the principles of structural linguistics to this method and contributed to its
development; for this reason, this method has sometimes been called the 'Michigan
Method' (Larsen-Freeman & Anderson, 2011).

Nativism: Nativism, as the term itself suggests, asserts that the ability to acquire
language is an innate human trait. In other words, people are born with a tendency to
perceive the language spoken around them, to create the rules in that language, that is,
to establish an internal grammar (Brown, 2007). Nativist ideas have also had reflections
on language teaching. The most obvious of these reflections is task-based language
teaching, which is a language teaching approach that emerged as a different approach in
language teaching and matured over time with the contributions of researchers.

Constructivism: Constructivism theory emerged as an alternative after understanding
the weak points of education and training activities, which were shaped according to
behavioral theories for many years in Europe and the USA. The main difference
between constructivism and behaviorism is that; While constructivism argues that
knowledge is a phenomenon constructed by the student, behaviorism sees knowledge as
a phenomenon that can be transferred from one person's mind to another's mind. Piaget,
in his work written in 1967, states that “all knowledge depends on action and to know
an object or an event is to use that object or event by assimilating it in an action plan”
(von Glaserfeld, 1982).

Social Constructivism: A slightly different version of constructivism is seen in
Vygotsky. Where Vygotsky differs from Piaget is his emphasis on the social dimension
of learning. While Piaget argued that the individual himself creates knowledge,
Vygotsky argued that environmental factors are also effective factors in learning, saying
that the individual creates knowledge in interaction with the individuals around him.
This idea, which Vygotsky advocated, was not only theoretical but also influenced the
design of educational activities. Teaching models based on this theory of social
constructivism put forward by Vygotsky drew attention to the need for cooperation
among students, and also benefited from techniques such as mutual learning and peer
cooperation. As stated in Table 1 above, constructivism is an approach that continues to
be influential today.

With the rapid development and increase in communication opportunities in our age,
people have now had the opportunity to use a foreign language more in daily life. When

we look at a few principles of the communicative approach in foreign language
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teaching, it can be seen to what extent this approach is compatible with constructivism.

communicative approach,

a) realization of learning by communicating in the target language

b) encouraging students to find grammar rules deductively,

c) being tolerant of the student's mistakes, because through these mistakes the
student develops his/her communication skills,

d) reminiscent of constructivism in that it tries to link classroom learning with

activities outside the classroom (Richard, 2006).

How to Teach Children a Foreign Language?

In the programs prepared for foreign language teaching in early childhood, starting
from the planning stage, the developmental characteristics of children and pedagogical
methods suitable for these characteristics should be taken into account. Since children
are more energetic and active than adults, activities that require long listening in the
classroom should be given through active games (for example, storytelling with
animations with movements may be appropriate). Since the attention span of children of
this age is short, it is necessary to pay attention to the short duration of the planned
activities. Scott and Ytreberg (1990) write "Their own understanding emerges through
hands, eyes, and ears. At all times, the actual world is in charge." In early childhood,
children have a natural curiosity. Based on this natural curiosity of children, the teacher
should use activities that will keep children's interest alive (for example, children can be
aroused and guessed at a picture they have not seen. Or they can be aroused and
interested in the game). Since children's imaginations are very wide, activity times
should be adjusted accordingly. In addition, it should be kept in mind that children in
early childhood enjoy colorful environments and are not yet mature in controlling their
behavior. Since play is the way to make sense of the world for children of this age, it is
necessary to make sense of language through play.

[lter and Er (2007) emphasized that preschool teachers should give foreign language
teaching with songs and games, so that children's mind-language development will be
faster. As Halliwell (1993) states, the important thing in early childhood is that children
are exposed to a foreign language and acquire it through games, songs and rhymes.
Brewster, Ellis, and Girard (2004) also state that children can be prepared for foreign

language education at an early age with nursery rhymes, games and short stories. Cakici
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(2010) also states in his research that language education with songs, drama and artistic
activities will be more beneficial for children. In similar studies on foreign language
teaching in early childhood, it was seen that the same emphasis was made, but some
concerns were also noted. For example, Oguzkan and Oral (1989) stated that a good

mother tongue acquisition will contribute to foreign language education.

Foreign Language Teaching at an Early Age

The period when the brain functions of children are most intense is the age of 0-5
(Bikgentayev, 2005). According to Lambert (1972), if the child, who has started to
acquire a mother tongue, starts foreign language education before passing the critical
age period, he will be more successful in his future education life than his peers. This
predisposition towards a foreign language acquired in early childhood also contributes
greatly to the cognitive development of children. In a study (ilter & Siihendan, 2007) it
is mentioned that children who learn a foreign language at an early age are
psychologically more mature than their peers. Similarly, Chastain (1976) states that
foreign language, which should be taught to children at an early age, provides the
individual with various skills such as understanding the world as a whole, learning the
worlds outside of himself, moving between cultures and languages, and making sense of
life.

Language development in the brains of children begins around the age of two and
continues until adolescence. If the child begins learning a foreign language during this
time, he or she can learn the foreign language as easily as his or her native language.
(Krashen, 1973). According to Vos (1997), for years it was believed that it was wrong
to teach a preschool child a foreign language. However, recent research shows that the
best time for a child to learn a foreign language is the first three to four years of his life.
Angin (2006) states that early foreign language learning improves a child's agile
intelligence and increases his/her ability to comprehend in his/her native language.
Therefore, if a child who starts acquiring the mother tongue learns a foreign language
before he/she passes the critical age, he/she becomes more successful in his/her future
educational life than his/her peers. This predisposition to a foreign language, acquired in
early childhood, also contributes significantly to children's cognitive development.
Linguists believe that the problem-solving abilities of preschool children who learn
foreign languages are also very strong (Ilter & Siihendan, 2007). Kara (1999), on the

other hand, believes that a child who is exposed to a foreign language at a young age by
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approaching foreign language education from a cultural point of view can become a
more tolerant, universal, and communicative individual by comparing his or her own
cultural values with the cultural values in foreign countries. In other words, early
language education has positive effects on the child's social, individual and cultural
development.

In line with the belief in the importance of foreign language education, foreign
language teaching has been included in the educational programs of many developed
and developing countries. In Turkey, the teaching of one or more foreign languages is
considered appropriate in all educational institutions and foreign language teaching is a
compulsory subject at all levels from primary school onwards. In accordance with the
Education and Discipline Board Decision dated 30.03.2000 and numbered 32 published
in the Ministry of National Education Newspaper No. 2511 in April 2000, the foreign
language support program with the desired features in pre-school education institutions
was put into practice together with the framework program for children aged 5 and 6
years. This change lowered the age to take foreign language courses and enabled
students to introduce foreign language at a young age.

As the examples given above, the acquisition of a foreign language, participation in
the learner's life and early exposure to the target language are of great importance.
Considering the importance of the preschool years, it is obvious that the education to be
imparted during this time lays the foundation for the child's success in later life. If the
child gets off to a good start during this time and spends this time productively, he or
she will be so strong, equipped, and ready to go into life. Increasing productivity during

this time is also possible through family involvement (Unliier Ozbay, 2014, p.85-93).

Parental Involvement in Education

In the most general sense, family involvement can be defined as parents' investment
in the resources they devote to their children's education. While Morrison (2003, p.449)
defines family involvement as "the process of helping parents and family members use
their skills to benefit themselves, their children, and the early childhood program,”
Mcbride, Bea, and Wright (2002, p.107-125) define it as "a process that enhances a
child's learning through collaboration between school and family". Children begin to
learn first in the family. Children first develop the concept of emotion and value with
the family. Parents educate their children not only directly, but also indirectly by

affirming, rejecting, directing what their children have learned elsewhere. Therefore,
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parents have to assume important responsibilities for their children (Kostelnik et al.,
2004, p.209).

In order to ensure a productive education life for the child, the education given at
school should be supported at home, and the education given at home should be
supported at school through communication with the family. This will contribute to the
overall development of the child and enable him to make the best use of his abilities. In
addition, the success of education is increased by taking precautions against the
problems that may arise in the future for the child and family (Koksal Egmez, 2008).

Weiss et al. (2006) developed a Harvard family research project (HAAP-HFRP) and
reviewed documents to examine family involvement in early childhood education.
Within the scope of the project, 38 articles and reports published in the last six years
were examined. Electronic information sources such as Eric training summaries and
thesis summaries were used to reach the articles. The articles are divided into family
involvement practices and children's behavior patterns. In the study, it was concluded
that the academic achievement and social development of children are affected from

early childhood to higher education by family involvement.

Factors Affecting Parental Involvement

There are studies showing that parental involvement is related to psychological
variables and other variables that contribute to academic success. According to these
studies; students' self-efficacy and their perceptions of their educational life (Bandura et
al., 1996; Hoover-Dempsey et al., 2005); result-oriented (Gonzalez et al., 2002); self-
control perceptions, self-regulation knowledge and abilities related to school life
(Grolnick & Slowiaczek, 1994); Appropriate-positive school behaviours, level of
interest in school-related work, and beliefs about the importance of education (Sheldon
& Epstein, 2002) are affected by parental involvement. Most of the studies showing the
significant and positive relationship between parent involvement and the student's
school success and development level are insufficient to explain why parents participate
in their children's educational life and how this participation contributes positively to
the child. Based on this deficiency in the literature, according to Hoover-Dempsey and
Sandler (1995), who studied how parents participate in their children's educational life,
there are four psychological factors that cause the family to decide to participate in the
child's life. These are parents' role structure, self-efficacy perception, perceived

participation invitation from the school administration and perceived participation
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invitation from the child. The parent decides to participate according to these four
psychological factors, and after deciding to participate, the factors related to resources
(parent's perception of time and energy, parental perception of knowledge and skills,
and parent's perception of invitation from child and teacher) determine the parent's
participation style.

Walker et al. (2005) also identified three major factors that are effective in the
decision of the parent to participate, and they discussed other variables under these
factors: Parent role structure, past school experience and self-efficacy perception
variables are under the factor of parent's motivational beliefs; The general invitation
perception perceived by the parent from the school and the child and the special
invitation perception perceived by the child's teacher variables are under the factor of
participation invitation perceived by the parent from the others; with the parent's
perception of time and energy available for participation.

The variables of perception of knowledge and skills required for participation are
under the factor of perceived life resources. Parental role structure comes first among
the factors that motivate parents to participate in the educational life of the child.
Parental role structure is the parent's beliefs about what their child should do about
his/her educational life and the behaviour patterns in line with these beliefs (Hoover-
Dempsey & Sandler, 1995). The role structure for participation is determined by
parents' beliefs about how their children develop, how to raise their children effectively,
and how to help their children succeed.

In some of the research on role structure about parent involvement in the child's
education, role structure is considered together with the parent's past school experience.
According to these studies, parents with successful school experience feel more
competent and knowledgeable when communicating with school personnel (Manz et al.,
2004), while parents with negative school experiences tend to perceive their children's
school life more negatively (Raty, 2007). In addition to being influenced by
motivational factors such as role structure and past school experiences, parent
involvement is also affected by self-efficacy level, which means "belief in one's ability
to act in a way that achieves desired results" as expressed by Bandura (1997). Self-
efficacy affects the emotions, thoughts and behaviours of individuals (Green et al.,

2007).
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2. METHODOLOGY

2.1. Context of the Study

This study examines the participation of parents in their children's English language
education at an early age. The study involves parents of children studying in private
kindergartens and private primary schools in Tarsus, where English is taught as a
foreign language. In these schools, the earliest age for children to receive English
education is three, and the English courses hours are average four hours a week.
However, children in public primary schools start to receive foreign language education
from the second grade. One of the reasons why families prefer these private schools is

that foreign language education starts at an early age.

2.2. Research Design

In this study, mixed method was designed. A questionnaire, one of the quantitative
research methods, was used to investigate parents' participation in English education at
an early age, and randomly selected parents were interviewed as a qualitative research
method to examine their perceptions on this issue. Giannakaki (2005) described mixed
method research as the simultaneous but independent use of qualitative and quantitative
data to examine the same event. The opinion of testing the existence of close or

consistent results is dominant.

2.3. Participants

For this study, three private schools in Tarsus were randomly selected and the
parents of children aged 3-7 in these schools were examined. A total of 100 parents
participated in the questionnaire. The age range of the participants is 24-51.

The children of these parents receive at least four hours of English education per
week. Most of the parents in these schools have jobs (see Figure 1.) and therefore they
wanted to choose full-time private schools. One of the reasons why these parents prefer
private schools is that foreign language teaching in these schools is more comprehensive
than in public schools. The teachers of these schools assign homework to children to

ensure family involvement and support children's development.
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10 randomly selected parents were interviewed to examine the third research

question. Volunteers were selected regardless of the characteristics of the participants.

The demographic information of the interviewers is shown in Table 2.

Table 2

Demographic Background of Interviewers

Inferviewers Gender Age Occupation Number of Children
Interviewee 1 Female 38 Housewife 2
Interviewee 2 Female 24 Teacher 1
Interviewee 3 Female 35 Housewife 3
Interviewee 4 Female 36 Teacher 2
Interviewee 5 Male 47 Teacher 1
Interviewee 6 Female 30 Housewife 2
Interviewee 7 Female 36 Housewife 2
Interviewee 8 Male 36 Comissioned 3
officer
Interviewee 9 Male 40 Bank staff 2
Interviewee 10 Male 37 Teacher 2
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2.4. Instruments

The questionnaire used in the study designed by Mahmoud (2018) and adapted by

a. There are four interview questions prepared for the interview. These questions
were prepared in parallel with the questions in the questionnaire and in order to increase
the validity. (See Appendix B) The interview after the data obtained through the survey

strengthened the results.

2.5. Data Analysis

The combination of quantitative and qualitative approaches was used in data
analysis. Quantitative data analysis was performed for research questions. The data was
analyzed using the IBM SPSS statistic package. ANOVA was conducted to find out
whether demographic factors such as age, occupation, and education level have an
impact on parental involvement in children's English education development.

The content analysis of the interview was divided into certain themes and described
accordingly. These main themes are child-parent relationship, parents’ homework

involvement and parents' contribution to the child's English education.

2.6. Procedure of the Study

As the first step of the research, necessary permissions were obtained by the
university. These permissions were approved by the schools where the research would
be conducted. To start the application, the participants were informed with a consent
form, and then the questionnaire link created via "google forms" on the internet was
delivered to the parents and it was applied voluntarily. Since the mother tongue of the
parents is Turkish, the Turkish version of the questionnaire was applied so that the
participants could express themselves more easily. The resulting data was analyzed with
the SPSS program and the some demographic characteristics of the parents have an
effect on their participation in English education.

Then, the interview was made with randomly selected parents from the responders of
the questionnaire, via “Zoom” application due to the Covidl9 epidemic measures.
These interviews were recorded by taking their permissions after a briefing about the
research on the parents. The interviews lasted about 10 minutes and after the
preliminary interview, 5 minutes containing the answers to 4 questions were recorded.

Themes that emerge from the interview transcripts were analyzed and read one by one
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and codes were extracted from them. And they are re-arrowed and cited, categorized

and interpreted to support themes.

2.7. Trustworthiness

To ensure reliability, both quantitative and qualitative data collection tools were
used. Johnson and Onwuegbuzie (2004) claim that the mixed method is an accepted
method in educational research. The reliability of the questionnaire, which is a
quantitative data collection tool, was tested and evaluated. The Cronbach's Alpha value
of the questionnaire is 0.87. Ethical permission was obtained from the university for the
research. These permissions were approved by the schools and put into practice. The

school administration and parents were informed about the results.
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3. RESULTS

In this section, the answers to the following three research questions that are the aim

of the thesis are described in detail:

1) To what extent do parents get involved in their children's English education?

2) Are there significant differences in parents’ involvement in their children English
education based on their demographic characteristics such as age, occupation, and
education level?

3) What are the perceptions of Turkish parents regarding their involvement in

English education of their children at early age?

Quantitative Results of the Study
Demographic Profiles of Participants

The answers given by the parents to the demographic characteristics questions in the
first part of the questionnaire were examined and the table below was formed. In this
study, demographic characteristics of the participating parents such as age, gender,
occupation, educational status, English level, and the number of children were taken as

independent variables and revealed in Table 3.



Table 3

Frequencies including demographic characteristics of participant parents

Frequency Percent
Age (N=100)
24-33 48 48,0
34-42 41 41,0
43+ 11 11,0
Gender (N=100)
Female 71 71,0
Male 29 29,0
Occupation
Housewife 8 8,0
Civil servant 19 19,0
Private sector employment 24 24,0
Self-employment 9 9,0
Teacher 36 36,0
None 4 4,0
Education Level
Primary school 3 3,0
Secondary school 1 1,0
High school 20 20,0
Associate degree 11 11,0
Bachelor’s degree 53 53,0
Master degree 12 12,0
English level
Beginner 17 17,0
Intermediate 47 47,0
Upper-intermediate 15 15,0
Advance 17 17,0
None 4 4.0
Number of children
1 52 52,0
2 34 34,0
3 12 12,0
4 2 2,0

20
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According to Table 3, it is obvious that the majority of the participants in the survey
are female parents (71%). Children of the participants are between 3-7 years old.
Accordingly, while the age range of these parents is between 24-51, most of them (48%)
are between 24-33 years old. While 88 participants have various occupations such as
civil servant, private sector employment, self-employed and teacher, 8 participants are
housewives and 4 participants have no occupation. In addition, looking at the education
level of the participating parents, more than half of them have a bachelor's degree or

higher.

Descriptive Statistics for Research Question 1

In order to find out what extent to parents are involved in their children's English
education(RQ1), the answers given by the participant parents to the questionnaire
questions were examined in detail in 3 sections.(see Table 4,5,6)

When we look at the analysis of the answers given to the items in the first part (Table

nn

3), a leaning towards "always", "usually" and "sometimes" is observed.



Table 4

Parent-teacher relationship
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+= Parent-teacher relationship Mean SD N = 4 Tg s &£ 2
% % % % %

1 Iam in dialogue with the teachers. 4,42 755 100 54 37 7 1 1

2 Teachers call me when my child doesn't 3,60 1,287 100 27 37 17 7 12
do an assignment or gets a bad grade on
the exam.

3 Il inform the teacher of my child's attitude 4,29 ,891 100 51 32 14 1 2
towards school and study habits.

4 I ask the teacher how I can help my child 3,94 1,052 100 37 32 22 6 3
in the areas he needs.

5 I share any information that might help 4,14 1,035 100 48 29 14 7 2
the teacher understand my child

6 I get a teacher to tutor my kid if he has 3,58 1,357 100 35 21 22 11 11
gaps in certain areas.

7  Ithank the teacher when I appreciate 4,55 ,730 100 66 25 8 0 1
something he has done for my child.

8  The first man to consult is the teacher if 4,03 1,193 100 48 25 15 6 6
my child is struggling with homework.

9 I make sure that my teaching strategies 4,01 ,959 100 35 39 21 2 3

go with the teachers’ strategies.

According to Table 4, while 1% of the parents do not communicate with their child's

teacher, the remaining 99% are in contact, albeit rarely. The teacher-parent relationship

was found to be strong, such as informing the teacher about the child's behavior(97%),

sharing the information that will help the child understand with the teacher(98%),

appreciating the teacher when he/she does something good for his/her child(99%),

keeping his/her teaching strategies similar to the teacher of his/her child(97%). This

indicates that parents are aware of the importance of being in contact with their child's

teacher.
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Table 5
Parents’ contribution on child’s learning process

Mean SD N

" b
» =
P_,E) Parents’ contribution on child’s learning 2 c:? T = 5
o = 3 E £ z
process < 3 3 & zZ
% % % % %
10 Whenever he has a difficult word in 401 1,040 100 41 31 17 10 1

English I give him the Turkish meaning.
11 I make him read texts and give him the 3,55 1,086 100 21 35 25 16 3

Turkish translation.

12 When he can’t answer comprehension 2,64 1,210 100 7 20 23 30 20
questions I answer for him.

13 I give him the instructions in Turkish 3,51 1,059 100 19 33 32 12 4

14 I encourage my child to work 4,17 ,922 100 44 37 11 8 0

independently. If my child asks for help, I
listen and provide guidance, not answers.

15 I watch my children for signs of 4,40 ,620 100 47 46 7 0 0
frustration or failure. I let them take a
break or talk through difficulties.

16 1 have my children do harder work first, 3,65 1,086 100 19 48 19 7 7
when they are most alert. Easier work will
seem to go faster after that.

17 1check my child’s diary to know his 4,12 967 100 41 40 11 6 2
assignments every day.

18 Ijoin SMS groups with parents to follow 3,57 1,225 100 28 30 18 19 5

up with assignments and exams.

When we look at the analysis of the answers given to the items in the second part
(Table 5), there is a tendency towards "always" and "often", except for item 12. The
items with the highest percentages, respectively, are: 15, 14, 17, 18, 16, 11, and 13.
According to this tendency, the item with the highest percentage is 15 "I watch my
children for signs of frustration or failure. I let them take a break or talk through
difficulties." demonstrates that the participants stand by their children against their
failures and disappointments. The answers to the item 12, "When he can’t answer

comprehension questions I answer for him." tended to “sometimes”, “rarely” and
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“never” (73%). From this result, we can deduce that the participants encouraged their
children to answer the comprehension questions themselves, and that they wanted their

children to find the answer themselves.

Table 6
Parents — Child Relationship

= Parents — Child Relationship Mean SD N < D »n (¥ iZ

C
% % % % %
19 I attend PTA meetings to give suggestions 3,96 1,238 100 42 35 9 5 9

and discuss ideas related to improving

<

teaching strategies.

20 I take time to understand my children’s 437 774 100 49 44 3 3 1
world— their friends, activities, etc.

21 I go with my children to places where 440 974 100 62 26 5 4 3
learning is a family activity.

22 1 make daily study time a “family value,” 3,51 ,990 100 20 26 40 13 1
something each child does with or without
homework assignments from school.

23 I make sure the home environment is 4,12 ,808 100 35 45 18 1 1
welcoming and motivating to study.

24 [ establish a family routine with regular 395 ,968 100 31 45 13 10 1
mealtimes, bedtimes, homework time, and
outdoor play/exercise time

25 Ishow and model courtesy when talking 4,61 ,618 100 67 28 4 1 0
with my children by using please, thank
you.

26 1 spend a few minutes daily with each 4,60 ,586 100 64 33 2 1 0
child, talking and listening with patience
and love.

27 1praise my child for real effort and good 4,50 ,644 100 57 37 5 1 0
attitudes about school work.

28 I pick a time when my children will study 3,87 1,060 100 32 38 18 9 3
each evening; [ don’t let them wait until
just before bedtime

29 Itry to do some of my own “homework” 3,57 1,121 100 21 39 21 14 5
while my child studies, such as bill

paying, reading, and writing.
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According to Table 6, the majority of the answers given to the items in this section,
which includes items 19 to 29, are in the direction of "always", "often", and
“sometimes". The items with the highest percentages, respectively, are: 25, 26, 27, 21,
23, 20, 24, 28, 19, 22, and 29. Item 25 "I show and model courtesy when talking with
my children by using please, thank you", to which 67% of the participants answered
"always" and 32% "often" and "sometimes" revealed that the participants care about the
rules of courtesy in their communication with their children. At the same time, item 22
I make daily study time a “family value,” something each child does with or without
homework assignments from school.”, to which 40% of the participants answered
"sometimes", "rarely" and "never", revealed that the participants did not make regular

2

studying time a family value for their children.

Descriptive Statistics for Research Question 2
In this section, in order to answer the second research question, the demographic
factors in the first part of the questionnaire and the answers given by the participants in

the second part were compared.

Table 7

The effect of age factor on parent involvement

Age N Mean SD F P
24-33 48  4,0352 ,39442 1,168 315
34-42 41  3,9041 ,54120
43+ 11 4,0909 47237
Total 100 3,9876 ,46894

The ages of the parents and their answers to the questionnaire questions were
analyzed by ANOVA and when Table 7 was examined, no significant difference was
found for the relationship between these two(P=0,315>0,05). This indicates that the age
factor does not have any effect on the involvement of parents in their children's English

education.
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Table 8

The effect of education level factor on parent involvement

N Mean SD F P

Primary school 3 3,6207 , 37931 ,880 ,498
Secondary school 1 3,7586

High school 20 4,0931 ,63574

Associate degree 11 4,0063 , 30758

Bachelor’s degree 53  3,9414 ,43547

Master degree 12 4,1092 ,42889

Total 100  3,9876 ,46894

In Table 8, it is clear that the differences in education levels of participants do not
make a significant difference in the involvement of the parents in their children's
English education(P=0,498>0,05). In this case, regardless of the education level of the

participants, their attitudes towards English education remain the same.

Table 9

The effect of the profession factor on parent involvement

N Mean SD F P

Housewife 8 4,1034 ,57671 1,253 ,291
Civil servant 19 3,9927 ,39360

Private sector 24 4,0776 , 46333

employment

Self-employment 9 3,6475 ,76908

Teacher 36 3,9914 , 39578

None 4 39224 ,21695

Total 100 3,9876 ,46894

According to Table 9, the fact that the participants are in different occupational
groups has no effect on the involvement of the parents in their children's English

education (P=0,291>0,05). In this questionnaire question, the profession of teachers was
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not included in the state or private sector institutions, and teacher parents were asked to
be marked separately. It was desired to observe whether the teaching profession would
make a difference in parent involvement. However, looking at the results, it is apparent

that it is not much different from other occupational groups in this regard.

Table 10

The effect of parents' English level on parent involvement

N Mean SD F P
Beginner 17 3,8458 ,42829 3,009 ,022
Intermediate 47 4,0396 ,43416
Upper-intermediate 15 4,0391 ,50878
Advance 17 4,0953 ,32222
None 4 3,3276 ,90030
Total 100 3,9876 ,46894

The English levels of the participants were analyzed in Table 10, and according to
this, the English level of the parents has a significant effect on the involvement of the
parents in their children's English education. (P=0.022>0.05). When we look at the
means to find out which level creates the significant difference, it is seen that the level
with the highest mean is "advanced". This means that the parents with improved English
are more involved in their children's English education.

As a result, it is seen that there is no significant effect on parent involvement in all
factors except English level. This shows that the participants are generally aware of the
importance of English education, but due to the insufficient level of English of the
participants, they are not more involved in their children's English education compared

to those who know English well.

Qualitative Results of the Study

In order to investigate the last research question (RQ3) of this thesis, the
participation of 10 parents who volunteered among the survey participants in English
education and their perceptions in this direction were examined through interviews. The
interview consists of 4 main open-ended questions (see Appendix B). First of all, the

responses given by the parents in the interviews were analyzed under 3 main themes:
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parents' contribution to their children's English education, homework involvement, and

parent-child relationship. Accordingly, the themes, codes and frequencies are shown in

Table 11

General responses given by the parents in the interviews

Themes Codes F
Parents' contribution to Songs 6
their children's English Flashcards 3
education Videos 5
Course 2
Homework involvement Communication with teacher 4
Research on the internet 5
Helping with parents' own knowledge 4
Enabling the child to find a solution on his/her own 5
Playing game 3
Parent-child relationship Speaking 3
Helping his/her homework 6

Parents' Contribution to Their Children's English Education

Parents think that they make a reasonable contribution to their children's English
education. They stated that they somehow support their children in learning English,
regardless of their good English level. For example, interviewee 5 who is an English
teacher talked about how he supported his child in learning English at an early age as
follows:

“During the day, I contribute to her learning the English language by talking about
daily things together, watching the things we will watch in English, reading small
storybooks, and occasionally doing dictation because he has some difficulties in
writing. I say, he writes. But we generally work on watching and listening.”

Likewise, interviewee 1, who is a housewife, stated that although her English level is
not very good, she contributes to her child's English education as follows:

“When he asks a question, if I have knowledge about the subject, I try to help, if I do

not have knowledge about the subject, I make sure that he gets information by
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researching it through the internet or with auxiliary books, and then by measuring how
much he understands the subject. By doing research in this way, I try to help their
subjects or send him to the course; we get help from the course.”

However, interviewee 4 thinks that she does not contribute much to her child's
English education.

“I did not contribute to my child's English education, until now I only had him do his
homework. I supported a little, but I don't think I gave much education. I don't think [

’

contributed much to his education.’

Homework involvement

All of the parents stated that they help their children with their homework, whether
they have their own knowledge about their children's homework or not, by encouraging
their children to find a solution on their own, by searching the internet or by contacting
the teacher and getting help. The following quotation of interviewee 3 is just one of
those who lead their child on homework:

“I get him to repeat the lessons, especially through the publications that run parallel
to the schools, such as “Okulistik”. I make him watch the re-video of the subject that he
is stuck on retrospectively and solve the trial tests. I encourage him and help him reach
this solution anyway. Other than that, I don't do much for his homework. As parents, we
don't interfere much with their homework. I'm just helping him understand.”

Another (interviewee 7) expresses the same issue as follows:

“First of all, I encourage her to investigate and find a solution. I let her find
solutions online or from her own resources. If she still can't do it, I contact her teacher
and ask her for help with the homework.”

The following quotation of the interviewee 4 is the expression of a parent who
directly supports her child's homework with her own knowledge:

“I help him with his homework, for example, if he does not have vocabulary, I help
him with vocabulary in English, I tell the meanings of words he does not know. Because

he is too small right now, he cannot look it up in the dictionary.”

Parent - child relationship
According to the responses of the parents, most of them are in close contact with
their children about education. Some (interviewee 10) wanted to teach English by

playing games with their children.
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“We were playing games with him. For example, if he didn't know a word, I was
showing a flash card, then I was turning the back of the card, he was trying to know the
word, we were racing like this.”

Some (interviewee 5) helped her learn English vocabulary by watching something
with her and with visual materials.

“I taught my child when she reached the end of the first 6 months of infancy, by
opening English educational cartoons, showing them the English of the newly learned
words from here, giving the English names of the toys, the sounds they make, etc., by
making use of more visual materials.”

Some of them (interviewee 8) wanted their child to learn English by talking to their
child because of his good level of English.

“I speak to him in English. Since I know English, I also make him read English
books. And I ask what you understand. I make him watch English videos.”

The following quotation contains the words of the same parent about encouraging
their child to learn English:

“I explain that because English is a universal language and one of the biggest valid
languages worldwide, job opportunities will be more for him when he knows the English
language. I say that knowing the English language will be important when he has a
profession in the future. At the same time, I also had my child talk to teachers on some

platforms like Cambly, etc to encourage him to be comfortable with English”
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4. DISCUSSION AND CONCLUSION

In this section, the findings of the research questions were discussed in detail and

compared with similar studies in the literature.

Discussion for the Research Question 1

Considering both the questionnaire results and the interviews, parents indicate that
they participate in their children's English education frequently. In line with my
findings, Akkok(1999) also states in his study that parents in many countries such as
Canada, England and Germany are willing to participate in their children's education.
The fact that the study was conducted in preschool and elementary school is an
important factor for this. Aslanargun (2007) states that the level of communication
between students and families is directly related to the quality of communication
between child and family in the preschool period. Based on this, pre-school and primary
school parents were chosen as participants in my study.

In examining the levels of studies on parental involvement in education, it is found
that studies on parental involvement are mainly examined at the preschool education
level and then at the elementary education level. In the "Pre-School Education Program"
issued by the Ministry of National Education in 2006, the importance of school-family
collaboration and family involvement is emphasized, noting that children who grow up
in programs with family involvement acquire lasting and positive characteristics. It was
also highlighted that children can more easily transfer the skills they acquire to their
daily lives (Cakmak, 2010). According to this program developed by the Ministry of
National Education, it was found that family participation in education became more
important and studies on this topic increased. For this reason, the importance of family
participation in preschool education was recognized and studies were conducted on this
issue. Moreover, children in the younger age group need external support, i.e. support
from the family, from the moment they enter the formal education process. It can be
concluded that this external support is important when considering both intellectual
developmental characteristics and affective characteristics. This is because it will not be
easy for a child entering the academic learning process for the first time to process his
or her experiences in school and to get used to school discipline. In order for these
processes to be managed in a healthy way, the experiences he or she has in the school

environment should be supported both mentally and emotionally. As children progress,
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their resistance to such situations increases. So, these reasons could be the reason why
the studies on parents' involvement in education are conducted mainly in preschools and
elementary schools.

On the other hand, the number of negative answers parents give to a question in the
study is high. Based on the results, it can be said that parents do not directly take the
role of the teacher in their children's work, and when their children have difficulties
with homework, they only support and assist their children. Unlike Mahmood's study,
some qualitative data also support this conclusion. The majority supports this finding,
while some qualitative findings are consistent with the above study. By enabling the
student to find his own solution, he/she acquires problem-solving skills, metacognitive
skills, and affective skills related to emotions and senses. These findings are consistent
with the study of Kalayci and Oz (2018).

When parents encourage their children to learn, let them repeat the course, help and
guide them, it contributes positively to their children's success. The way to do this is to
learn from the school what is learned in school, what needs to be learned, what tools are

needed, and what needs to be done to help (Giimiiseli, 2004).

Discussion for the Research Question 2

In this study, no significant influence of factors such as parents' age, occupation, and
educational level on parents' involvement in their children's English language learning
was found. However, when examining the literature, studies have shown that parents'
educational level influences parental involvement and expectations of success for their
children. The higher the parents' educational level, the more they contributed to school
activities, supported their children in problem solving, and had high expectations for
their success (Englund et al., 2004, McNealJr., 2001, Okpala et al., 2001, Salici-
Ahioglu, 2006, Trivette & Anderson, 1995, Zellman, 1998). This study was conducted
in private schools, and 96% of the participants who preferred these schools were
working parents, and 76% had associate, undergraduate, or master's degrees. These
features could be the reason why the above-mentioned factors do not make a significant
difference between parents in their involvement in education because they have similar
features.

On the other hand, demographic characteristics such as age, occupation and
education level do not have a statistically significant effect on parental involvement

which is similar to the findings of many studies while Erdener and Knoeppel's (2018)



33

findings indicates that these factors have an impact on parent involvement. This means
that regardless of age, profession and education, parents give importance to their
children's English education and show their support by involving the education.

Among the factors whose effects were investigated, only the English level of the
parents made a significant difference in their involvement in their children’s English
education. Baeza(2012) mentions in his study that the lack of English language skills is
an obstacle for parents to participate in their children's education. Families should give
their children the importance they need to learn a foreign language and encourage them
to do so. They should do this by explaining the benefits of learning a foreign language
and by using materials such as books, music, etc. that promote learning a foreign
language. In this way, students' desire to learn a foreign language will be increased by
the thought that learning a foreign language will be beneficial to them, and this will
ensure their motivation. A motivated student will be more willing to participate in the
foreign language course, which will increase his academic success. Thus, involving the
family in the educational process facilitates the student's motivation and naturally
increases the academic success of the English course. Although parents are aware of it,
their English level also affects their involvement in their children's education. The
reason for this could be that the parent who can speak English well believes that this
will be of additional benefit to their child, because the parent who cannot speak English
will not understand their child's homework and will not be able to help them much in

this regard.

Discussion for the Research Question 3

Families, who are at the forefront of the child's greatest supporters in education,
should encourage the child to learn a foreign language and cooperate with teachers by
showing the necessary interest in school. When teachers are aware of the student's
motivation to learn a foreign language, they can more easily find the right way to
motivate the student. Family involvement has a positive effect on academic
achievement (Argon & Kiyici, 2012). The results of the interviews conducted for this
research question (RQ3) demonstrate that parents encourage their children to learn
English and provide them with the necessary support. It can be concluded that the
parents are aware that English is an international language and that it is necessary to
speak English in most private business institutions. Similar to Baeza's study, it was

found that parents encourage their children to learn English by telling their children that
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English language skills will provide them with many good job opportunities in the
future. At the same time, it is clear that parents contribute to their children's English
education mostly by using songs and videos, according to the findings of the interviews.
This reveals that parents are active and conscious in using today's technology for the
education of their children.

In addition, the findings show that parents tend to take teacher guidance for their
involvement in their children's English education. For example, they want to be in
contact with the teacher on issues such as getting homework help or sharing information
about their children. These findings are also similar to the study of Kalayc1 and Oz
(2018). This reveals that parents trust the knowledge of teachers and want to act within
their guidance.

On the other hand, when their children have difficulties in their homework, they
resort to internet research. This indicates that they think that their own knowledge will
be insufficient and they try to reach information by using technology.

On the other hand, when their children have difficulties in their homework, they
resort to internet research. This indicates that they think that their own knowledge will

be insufficient and they try to reach information by using technology.

Conclusion

This study was conducted to investigate Turkish parents' involvement in the English
education of their children aged 3-7 years. It also aimed to investigate their perceptions
on the subject. The present study revealed that Turkish parents attach importance and
involve in their children's English education, with a questionnaire applied to 100
parents. It was found that parents only involve more in their children's English
education when their English level increases. In addition, these parents indicated in the
interviews that they closely support their children in learning English. This research was
supported by a semi-structured interview. Finally, parents with low English proficiency
also emphasized the importance of English language learning for their children and that

they try to support their children in this regard.

Limitations of the Study
This study has some limitations. Some of the data were collected with a quantitative
research design. During data collection, a web-based questionnaire was prepared and

applied for this study due to the Covid19 epidemic throughout the country. While access
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to participation was easier, there was a limited ability to reach more people and collect
more data. This directly impacted the research findings. In addition, due to Covid-19,
the interviews for the qualitative part of the research were conducted online via Zoom.
This limited eye contact, gestures, and facial expressions, and the natural atmosphere of
the interview. Therefore, the participants may not have been able to express themselves

clearly and sincerely.

Recommendations for Further Research

Considering the results and limitations of the current study, several suggestions can
be made for further studies. First, this study was limited to the context of kindergarten
and primary school. Further studies, broader contexts such as kindergarten, elementary
school, secondary school, and university can be considered and more data can be
collected with more participants. And the results of studies in these different contexts
can be compared. In this way, more effective conclusions can be drawn by observing
the differences between the effects of the findings from context to context on parental
involvement.

Another recommendation is that further studies should include an equal number of
participants for both genders. In this way, finding a significant difference between
genders can be achieved.

Finally, in further studies, additional data collection instruments or a more detailed
questionnaire and interview questions may be devised to measure parental involvement

and attitudes toward this issue.

Implications

In the light of this research, language education gained at an early age will provide
the child with many opportunities in the future. And in this context, the participation of
parents in foreign language education, especially at an early age, is extremely important.
In order to increase awareness of this, information can be given to parents about
education in cooperation between parents and schools. For example, teachers can
prepare a language portfolio about the student and this can be followed regularly by
both parents and teachers. These portfolios can be transferred to the following years.

In addition, according to the findings, although parents are aware of the importance
of involvement in education, there is a perception that due to their lack of English skills,

they cannot help their children with their children's homework in English education and
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cannot support them enough in this issue. In this regard, schools can give seminars to
parents on how they can support their children's English education. Thus, parents should
know that they can support their children to participate in English education even

without sufficient English skills.
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Imzas: : Enstiti Midiirligiinde Enstiti Enstitii Enstiti Enstiti
Miidiirligiinde evrak aslt Midiirli- | Midiirlii- | Midiirli- | imzas: : Enstitii | Miidiirlii-
evrak ash imzalidir. | imzahdir. giinde evrak | giinde giinde Miidiirliigiinde | giinde
ash evrak asl evrak asli | evrak ash evrak ash
imzalidir. imzalidir. imzahdir. | imzalidir. imzalidir.
...... /
...... /o] v ] O AR A IO A R A R
...... /... /20..... 20..... 20..... 20..... 20..... 20..... 20.....
Etik Etik Etik Etik
Kurulu Kurulu Kurulu Kurulu
Etik Kurulu Jiiri Etik Kurulu Jiiri Asil Jiiri Asil Jiiri Asil | Etik Kurulu Jiiri Asil
Bagkani - Asil Uye | Jiiri Asil Uyesi Uyesi Uyesi Uyesi Jiiri Asil Uyesi | Uyesi
X
OY BIiRLIGIi iLE
Caliyma yapilacak olan tez i¢cin uygulayacak oldugu
Anketleri/Formlari/Ol¢ekleri Cag Universitesi Etik Kurulu Asil Jiiri
Uyelerince incelenmis olup, ...... [ eeees /20...... EIT PR /
OY COKLUGU 20...... tarihleri arasinda uygulanmak iizere gerekli iznin verilmesi
iLE taraflarimizca uygundur.

ACIKLAMA: BU FORM O(‘;R};NCiLER TARAFINDAN HAZIRLANDIKTAN SONRA ENSTITU
MUDURLUGU SEKRETERLIGINE ONAYLAR ALINMAK UZERE TESLiM EDIiLECEKTIR. AYRICA
FORMDAKI YAZI ON iKi PUNTO OLACAK SEKILDE YAZILACAKTIR.




Appendix B: Ethics Committee Request

TC.
CAG UNIVERSITESI

/ Sosyal Bilimler Enstitiisii

Say1 : E-23867972-050.01.04-2100002906 19.04.2021
Konu : Bilimsel Arashrma ve Yaym Etigi
Kurulu Karan Alinmas: Hakkinda
REKTORLUK MAKAMINA

Tigi: 09.03.2021 tarih ve E-81570533-050.01.01-2100001828 sayih Bilimsel Arastirma ve
Yaymn Etigi Kurulu konulu yazimz.

Ilgi tarihli yazimz kapsaminda Universitemiz Sosyal Bilimler Enstitiisii biinyesindeki
Lisansiistii Programlarda halen tez asamasinda kayith olan Ayzit Asena Meydan, Ezgi
Avtok, Merve Copur, Mervem Aslan, Zeliha Dilek Acet isimli 6grencilerimize ait tez
evraklanmn "Universitemiz Bilimsel Aragtrma ve Yaym Etigi Kurulu Onaylan” alinmak
fizere Ek'lerde sunulmug oldugunu arz ederim.

Dog. Dr. Murat KOC
Sosyal Bilimler Enstitiisii Miidiirii

Ek : 5 Adet 6grenciye ait tez evraklan listesi.
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Appendix C: Ethics Committee Approval

TC
7 GAG UNIVERSITES}

Rektorlik

Say1 : E-81570533-044-2100003294 01.05.2021
Konu : Bilimsel Aragtirma ve Yaym Etigi
Kurul [zni Hk.

SOSYAL BILIMLER ENSTITUSU MUDURLUGUNE

Iigi : 19.04.2021 tarih ve E-23867972- 050.01.04-2100002906 sayth yazimz.

Ilgi yazida s6z konusu edilen Ayzit Asena MEYDAN, Ezgi AYTOK, Merve COPUR,
Meryem ASLAN, Zeliha Dilek ACET isimli 6grencilerin tez evraklan Bilimsel Aragtirma ve
Yaym Etigi Kurulunda incelenerek uygun gortilmiigtiir.

Bilgilerinizi ve geregini rica ederim.

Prof Dr. Unal AY
Rektor
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Appendix D: Consent Form of Conducting Questionnaires and Interviews (Cag

University)

TEC.
' CAG UNIVERSITESI

Sosyal Bilimler Enstitiisti

Sayr1 : E-23867972-044-2100003339 04.05.2021
Konu : Merve COPUR'un Tez Anket Izni

DAGITIM YERLERINE

Ingiliz Dili Egitimi Tezli Yiiksek Lisans Programinda kayith Merve COPUR isimli
o6grencimiz, “Tiirk Ebevevnlerin Erken Yasta Dil Egitimine Katilimini
Kesfetmek” konulu tez ¢aliymasin Universitemiz dgretim iiyesi Dr. Ogr. Uyesi Senem
ZAIMOGLU damgymanliginda halen yiuriitmektedir. Ad: gecen 6grenci tez ¢aliymasinda
Gokkusag1 Kres ve Giindiiz Bakimevi, Akilh Cocuklar Kres ve Giindiiz Bakumevi, Ay
Koleji ile Cag Kolejinde 6grenim gioren okul éncesi ve ilkokul 1. ve 2.simif 6grencilerin
velilerini kapsamak iizere kopyas: Ek’lerde sunulan anket uygulamasini yapmay:
planlamaktadir. Universitemiz Etik Kurulunda yer alan tiyelerin onaylar: alinnmg olup, gerekli
iznin verilmesi hususunu bilgilerinize sunarm.

Prof Dr. Unal AY
Rektor
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Appendix E: Official Permission from Akilli Cocuklar Kindergarten

10.05.2021

GAG UNIVERSITESI SOSYAL BILIMLER ENSTITUSU MUDURLUGUNE

YENICE
Universitenizde Ingliz Dili Egitimi Tezli Yitksek Lisans Programunda dgxenci olan

Merve COPUR'wn “Tiuk . Ebeveynlenn Edken Yagta Dil Egtiming Katdummg
Kesfetmek™ konulu tez ¢alismasmda okulumuzda dZrenim goren okul dncesi dgrencilennin
vellermi kapsayan Ekte sunulan anketin uygwlanmass icin gerekli izinlepn venldigini

bilglennize sunanm.

Enstitii Miiduirligiinde evrak ash
imzalidir.

Merve COPUR
Akilli Cocuklar Kres ve Giindiiz Bakmmevi
Kurum Miidiiri
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Appendix F: Official Permission from Gokkusag1 Kindergarten

11.05.2021

GAG UNIVERSITESI SOSYAL BILIMLER ENSTITUSU MUDURLUGUNE

YENICE

Universitenizde, Ingiliz Dili Egitimi Tezli Yilksek Lisans Programunda, 6zenci olan
Kesfetmek™ konulu tez calismasmda okulumuzda oZenim goren okul ncesi dZxencilerinin

Enstitii Miidiirliigiinde evrak ash
imzalidir.

Esin GOPUR
Gokkuga s Kres ve Giindiiz Bakimevi
Kurum Miidini



Appendix G: Official Permission from Ay College Primary School

GAG UNIVERSITESI SOSYAL BILIMLER ENSTITUSU MUDURLUGUNE

YENICE

Universitenizde Inglliz Dili Egitimi Tezli Yikksek Lisans Programunda §zenci olan
Merve GCOPUR'un“Tigk . Ebeveynlenn Edken Yasta Dil Egtimine Katmmg
Kesfetmek”™ konubutez calismasimda okulumuzda dgrenim goren okul dncesi ve ilkokul 1.smuf
Sgzencilerinin veblenni kapsayan Ek’te sunulan anketin uygulanmas: icin gerekli izinlenn

Enstitii Midiirliigiinde evrak ash
imzalidir.

Senay COPUR
Ay Koleji Ilkokulu Kurum Midiri
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Appendix H: Parent Involvement Questionnaire

Degerli katilimet,

Bu anket bir veli olarak ¢ocuklarimizin Ingilizce egitimine katilmaya yonelik
bakis aginizi ve katilma siireci ile ilgili fikirlerinizi 6grenmek amaciyla tasarlanmistir.
Anketin ilk boliimiinde bazi1 demografik bilgilerinizi almaya ydnelik sorular, ikinci
boliimde ise cocuklarimizin egitim siirecine katiliminizla ilgili goriisler sizlere
sunulmustur.

Bu bdliimlerde size yoneltilen sorularda dogru veya yanlig cevaplar bulunmamaktadir.
Sizlerden alinan bilgiler tamamen gizli tutulacak ve kimlik bilgileriniz aciga
cikarilmayacaktir. Bu yiizden sorulara vereceginiz i¢ten ve samimi cevaplariniz bu
calismanin saglikli sonuglar verebilmesi i¢in ¢cok dnemlidir. Katkilariniz i¢in simdiden

tesekkiir ederim.

Boliim 1

Bu boéliimdeki sorulara kisa cevaplar veriniz.

1 Yasmz:
Cinsiyetiniz() kadmO

Egitim durumunuz:

ilkok() lise ortaokul 6n lisdng lisans yiiksek lisans doktora

4. Mesleginiz:

5. Ingilizce diizeyiniz:

6. Cocuklarinizin sayisti:

7. Burada bahsettiginiz cocugunuzun;
a. yast
b. siifi:

c. dogum sirast:

d. cinsiyeti: O kiz(Q) erkek




Boliim 2
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Bu boliimde verilen ifadelere ne 6l¢iide katildiginiz1 anlamlar1 verilen numaralarla

derecelendiriniz. Liitfen tek bir cevap veriniz. Biitiin sorular1 cevaplamaya 6zen

gosteriniz.
1. Asla 2. Nadiren 3. Bazen 4. Cogunlukla 5. Her
zaman
= =
No Madde o 2 g
= g 5 §
i 3 § % 3
] < 4 =2 o =
1. Ogretmenlerle diyalog halindeyimdir. O @ & @ 06
e Cocugum bir ddevi yapmadiginda veya smavdan kéti (1) 2@ (B @ (&)
not aldiginda 6gretmenler beni arar.
3. Cocugumun okula karsi tutumundan ve ¢aligma O @ & @ 06
aliskanliklarindan 6gretmenini haberdar ederim.
4. Cocugumun ihtiyact oldugu alanlarda ona nasil yaraim (1) @ 3 @® G
edebilecegimi 6gretmenine sorarim.
5. Cocugumun anlamasma katkida bulunacak herhangi bir 1) @ 3 @ 6
bilgiyi 6gretmeniyle paylasirim.
6. Belirli alanlarda eksigi bulunmasi durumunda O @ & ®@ 06
¢ocuguma ek (6zel) ders aldiririm.
7. Cocugum igin bir sey yaptiginda dgretmenini takdir (1) @ @ @ G
ederim.
8. Cocugumun odevlerinde sorun yasamasi durumunda (1) @ @G @ (G
danisacagim ilk kisi 6gretmenidir.
9. Ogretim stratejilerimin dgretmenlerin stratejileriyle O @ & @ 06
paralel gittiginden emin olurum.
10.  Ingilizce bir kelimede zorluk yasamasi durumunda O @ & @ 06
¢ocuguma Tiirk¢e anlamini séylerim.
11.  Metni ¢ocuguma okutup ona Tiirkge terclimesini O @ & @ 6o
sOylerim.
12.  Cocugum degerlendirme sorularinda cevap O @ & @ 06
veremediginde onun i¢in cevaplarim.
13.  Cocuguma ydnergeleri Tiirk¢e veririm. O @ & @ 06
14.  Cocugumu yalniz g¢aligmasi ig¢in cesaretlendiririm. Eger
@ & ® 6

yardim isterse dinler ve rehberlik ederim, cevaplari(1)
vermem.



15.

16.

17.

18.

19.

20.

21.

22.

23.

24.

25.

26.

27.

28.

29.

Cocugumun basarisizlik ve bikkinlik belirtilerini izler,

mola vermesine miisaade eder ve onunla zorlandizi (1)

konular hakkinda konusurum.

Cocugum oncelikle, daha verimli ve uyanik oldugunda,

zor alistirmalar1 yapmasini isterim. Bdylece kolay olan (1)

alistirmalar daha hizl bitecektir.

Giinliik 6devlerini bilmek i¢in ¢cocugumun ajandasini
her giin kontrol ederim.

Odev ve sinavlari takip etmek icin diger ebeveynlerle
iletisim gruplarina katilirim.

Ogretme stratejilerini gelistirmekle ilgili fikirleri
tartigmak ve Onerilerde bulunmak i¢in 6gretmenler
toplantisina katilirim.

Cocugumun; arkadas, yaptig1 aktivite vb. diinyasini
anlamak i¢in zaman harcarim.

Ogrenmenin ailesel bir aktivite oldugu yerlere
¢ocugumla beraber giderim.

Odev konusu olsun veya olmasin her giin “aile
degerleri” ¢calisma saati yaparim.

Ev ortaminin cazip ve motive edici oldugundan emin
olurum.

Yemek, uyku, 6dev ve oyun saati gibi diizenli aile
rutinleri kurarim.

Cocugumla konusurken “liitfen, tesekkiirler” gibi
ifadeler kullanarak onlara nezaket gdsterir ve 6rnek
olurum.

Cocugumla; onu sevgi ve sabirla konusup dinleyerek
giinde birkag¢ dakika gegiririm.

Okul ¢aligmalarindaki ¢abalarindan ve iyi
davraniglarindan dolay1 ¢ocuguma 6vgiide bulunurum.

Her aksam g¢ocugumun ne zaman ders calisacagini
belirler ve ¢alismak i¢in uyku saatine dek beklemesine

miisaade etmem.

Cocugum ders calisirken ben de fatura 6demek,

®

©
®
@)
®
©@

® 6 6 6060 6 & 6 6

®

okumak veya yazmak gibi kendi “6devlerimi” yapmaya (1)

calisirim.

®
@)
®
©@

® ® & 00 66 ® ® ©

®
©
®
@

@ ® ® ® e © ®

®» ® 6 &6 6 & ® 6

®
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Appendix I: Interview Questions

1. How do you contribute to your child's English language education?

2. What do you do to support your child when he / she has difficulty with his / her
homework?

3. How often do you meet with your child's teacher?

4. How do you encourage your child to learn the English language?
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Appendix J: Informed Consent Form for the Interview
CAG UNIVERSITESI
SOSYAL BILIMLER ENSTITUSU
ETiK KURULU

BILGILENDIRILMIiS ONAM FORMU

Bu formun amaci katilmaniz rica edilen aragtirma ile ilgili olarak sizi
bilgilendirmek ve katilmaniz ile ilgili izin almaktir.

Bu kapsamda “Tiirk Ebeveynlerin Erken Yasta Dil Egitimine Katilimim
Kesfetmek™ baslikli arastirma “Merve COPUR” tarafindan goniillii_katihimcilarla
yuriitiilmektedir. Aragtirma sirasinda sizden alinacak bilgiler gizli tutulacak ve sadece

arastirma amagh kullanilacaktir. Aragtirma siirecinde konu ile ilgili her tiirli soru ve
goriisleriniz icin asagida iletisim bilgisi bulunan arastirmaciyla goriisebilirsiniz. Bu
aragtirmaya katilmama hakkiniz bulunmaktadir. Ayn1 zamanda caligmaya katildiktan
sonra ¢alismadan ¢ikabilirsiniz. Bu formu onaylamaniz, arastirmaya katiim icin
onam verdiginiz anlamina gelecektir.

Arastirmayla Tlgili Bilgiler:

Aragtirmanin Amaci: Tiirk ebeveynlerin ¢ocuklarin erken yasta yabanci dil olarak
Ingilizce 6grenmelerine katilimini incelemek.

Aragtirmanin Yiirttiilecegi Yer: Tarsus

Caligmaya Katilim Onay1:

Katilmam beklenen ¢aligmanin amacini, nedenini, katilmam gereken siireyi ve
yeri ile ilgili bilgileri okudum ve goniilli olarak c¢alisma siiresince iizerime diisen
sorumluluklar1 anladim. Calisma ile ilgili ayrintili agiklamalar yazili ve sozlii olarak
tarafima sunuldu. Bu ¢alisma ile ilgili faydalar ve riskler ile ilgili bilgilendirildim.

Bu arastirmaya kendi istegimle, hi¢cbir baski ve zorlama olmaksizin katilmay1
kabul ediyorum.

sk

Katilimeciin (Islak imzasi ile )

Adi-Soyadi:
imzasi

Arastirmacinin
Adi-Soyadi: Merve COPUR

Imzas1: Enstitii Miidiirliigiinde evrak asli imzalidur.




