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ABSTRACT

THE ATTITUDES OF ENGLISH LANGUAGE LEARNERS TOWARD
FLIPPED CLASSROOM MODEL

Merih OZBAYRAK

Master Thesis, Department of English Language Education
Supervisor: Dr. Semiha KAHYALAR GURSOY
June 2022, 104 Pages

The present study examined the attitudes of English Language Learners in Flipped
Classroom and provided detailed information about their views on the pre-class
learning materials and activities utilized in this flipped classroom experience. The study
also aimed to investigate the benefits and drawbacks of the model. Lastly, the study
also looked at English Language Learners’ attitudes about the pre-class learning
experience and materials. The present study followed a pre-experimental One Group
Pretest-Posttest research design. There was a four-week intervention of flipped
classroom implementation between the pre-test and the post-test. To obtain these aims
to benefit sequentially from both quantitative and qualitative data collection methods.
The study was conducted with 133 English language learners at the School of Foreign
Languages at Cag University. The participants of the study were selected through
purposive sampling for collecting quantitative data and through simp random sampling
for collecting qualitative data. The participant students had hybrid education for a
whole year at Cag University. The results indicated that English Language Learners’
attitudes toward the FC model were mostly negative. However, The participants were
more positive about in-class applied activities, experiential learning, peer learning, and
group learning after FC experience. On the other hand, the problems they faced were
mainly about the absence of immediate feedback from the teacher and the workload of
pre-class preparation. It was discovered that the student and instructors should be
prepared for flipped education in modest increments, and the curriculum should be
meticulously designed to accommodate flipped education.

Keywords: Flipped classroom, blended learning, English Language Learners, teacher

education, student perceptions.
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INGILiZCE DIiL OGRENENLERIN TERS YUZ EDIiLMi$ SINIF MODELINE
KARSI ALGILARI

Merih OZBAYRAK

Yiiksek Lisans Tezi, Ingiliz Dili Egitimi Anabilim Dah
Tez Damismani: Dr. Ogr. Uyesi Semiha KAHYALAR GURSOY
Haziran 2022, 104 Sayfa

Bu calisma, Ingilizce 6grenenlerin Ters Yiiz Edilmis Simf modeli hakkindaki
goriiglerini incelemis ve bu ters yiiz edilmis simif modeli deneyiminde kullanilan ders
Oncesi 6grenme materyalleri ve etkinlikleri hakkindaki goriislerini detayli bir sekilde
arastirmistir. Ayni1 zamanda modelin avantajlarin1 ve dezavantajlarini aragtirmayi da
amaglamigtir. Son olarak, katilimecilarin  ders o©ncesi Ogrenme deneyimi ve
materyallerine ydnelik tutumuna da bakmustir. Mevcut ¢aligma, Tek-Grup Ontest-
Sontest yar1 deneysel arastirma desenini izlemistir. Dort haftalik ters-yiiz sinif modeli
On test ve son test arasinda uygulanmistir. Bu amagclari elde etmek i¢in hem nicel hem
de nitel veri toplama araglarindan sirasiyla yaralanmaktadir. Calisma, Cag Universitesi
Yabanci Diller Yiiksekokulunda 6grenim goren 133 Ingilizce 6grenen ogrenci ile
gerceklestirilmistir. Arastirmanin katilimcilart nitel veri toplamak igin basit rastgele
orneklem ve nicel veri toplamak icin amaglh 6rneklem yoluyla secilmistir. Katilimei
ogrenciler Cag Universitesi’nde tam bir yi1l karma egitim gormiislerdir. Sonuglar,
Ingilizce ©6grenenlerin Ters Yiiz Edilmis Egitim modeline yonelik algilarmin
cogunlukla olumsuz oldugunu gdstermistir. Ancak katilimci O6grencilerin, siif igi
uygulamali etkinlikler, deneyimsel 6grenme, isbirlik¢i 6grenme ve grup Ogrenmesi
konusunda daha olumlu olduklar1 gériilmiistiir. Ote yandan karsilastiklar1 sorunlar ise
agirliklt olarak ogretmenlerinden anlik geri bildirim alamamalar1 ve ders Oncesi
hazirliklarindaki is yiki ile ilgiliydi. Sonu¢ olarak 6grenci ve 6gretim elemaninin
kiigiik adimlarla ters-yiiz egitime hazirlanmasi ve miifredatin ters-yiiz egitim modeline
uyum saglayacak sekilde tasarlanmasi gerektigi kesfedilmistir.

Anahtar Kelimeler: ters-yiiz sinif modeli, karma egitim, Ingilizce dil 6grenenler,

Ogretmen egitimi, 0grenci goriisleri
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1. INTRODUCTION

Learning a foreign language has become essential for intercultural communication
in the contemporary global community. For this reason, numerous strategies and
techniques have been applied to language learning. However, shifting global conditions
and advancing technology necessitated the modification of traditional educational
strategies and practices. Thus, the necessity of a method that deepens learning with a
more innovative and reinforcing method rather than traditional teaching has become
essential. In traditional teaching, the teacher lectures in the classroom. In the remaining
time, reinforcement is made on the subject. However, this period is very limited.
However, in flipped education, students learn the lesson from the course materials
provided by the teacher in the online environment and reinforce the subject by
discussing it during class hours. Thus, it is a method in which knowledge transfer is
shifted out of the classroom, and more effective and social learning activities are
carried out in the classroom environment. Consequently, a flipped classroom is a
teaching model that will completely reverse this traditional teaching process and

support students' high-level learning skills.

Research Problem

In education, traditional lecturing is a common way to teach. However, with the
developing technology, there are many changes and developments in every area of life.
Therefore, teaching is inevitably affected. As a result, learners are considered the heart
of this developing educational system in every aspect, physically and cognitively. In
today’s conditions, English as a Foreign Language has crucial factors and roles for
adapting to the rapidly changing world and education system. Therefore, using the
English language communicatively is accepted as necessary to construct a bridge for
developing social, scientific, and educational dimensions. In addition, there have also
been several studies on students' attitudes in EFL learning and teaching. Results show
that most of the reason behind EFL teaching and learning failure or success is related to
the classroom atmosphere and students’ perceptions of themselves as an individual.
Students in a study conducted by Chen, Wang, Kinshuk, and Chen (2014) said they
preferred the FC model, were more likely to attend class and were more willing to put
forth the effort. Although some students had difficulty adapting, this may have been

due to their passive learning habits from earlier in their lives. As a result of their



inability to keep up with class discussions and practical tasks, these pupils fell behind.
Also, a study was conducted by Galway, Corbett, Takaro, Tairyan, and Frank (2014) to
investigate the FC's public health students' learning experiences and attitudes. One of
the goals of the study was to see a significant rise in students' self-perceived
knowledge. Students were enthusiastic about the flipped form of teaching, and the
majority of them said they would rather take a flipped course than a regular one. All
students need enough time to practice learning outcomes of the new language; however,
overcrowded classrooms and not using modern technology are components of
unsuccessful EFL learning. Within this perspective, some steps are necessary to apply
new teaching styles in this developing educational system. Additionally, technology-
embedded courses would be alternative ways to apply appropriate learning techniques.
Therefore, implementing the FC model seems possible to create a good teaching
process for the 21st century.

In this way, the present study attempted to understand English Language Learners’
perceptions of flipped classroom models compared to the traditional education system.

In addition, this study aims to describe the benefits and drawbacks of the FC model.

Purpose Statement

Numerous studies have been conducted with different numbers of schools, students
and at different times. The common results showed that significant findings; flipped
classrooms have pedagogical benefits in time, learner autonomy, and positive attitudes
about students' achievements. This study was conducted with English Language
Learners (ELL) studying at Cag University in the School of Foreign Languages.
Students are the vital component of the education system. Therefore, the FC model is
an important tool for the education system for these students in their future classes.
Furthermore, designing the courses with the new FC model would be a chance to meet
the educational expectations of the 21% century skills. For this reason, this research is
expected to support improving the English teaching-learning process and contribute to
the enrichment of flipped learning theories.

The following research questions were investigated in the study:

1- What are the level of attitudes of English Language Learners on the Flipped
Classroom?

2- What are the attitudes of English Language Learners on the Flipped Classroom?



3- Is there a significant difference between the pre-test and post-test scores after the
FC model experience?
4- What are English Language Learners’ attitudes toward the pre-class learning

materials and activities in this experience?

Significance of the Study

One of the main issues for using flipped classrooms is the time gained by removing
the in-class lecture, which allows for interaction between teacher and students in one-
on-one relations. The time gained may be used to solve students’ problems actively and
focus on the assignments of students who have difficulty completing them. Besides, the
learning pace and level of each student differ is another vital issue to require
implementation FC model. Almost every teacher is struggling with the fact that they
adjust their teaching process to each student. Flipped classrooms provide self-paced
learning, meaning that the students adjust their learning pace to meet their needs. Also,
students who hesitate to ask questions may seek individual feedback to clarify the
problem. In the flipped learning approach, the traditional teacher role has changed as a
guide to give direct instruction to the students during class time, and it has been a
position that enables one-to-one communication. In this guide, teachers can
immediately engage with the problem and give feedback. Another essential factor for
flipping the classroom is creating learner autonomy that enhances students'
responsibilities for developing their purposes. They should be aware of their strengths
and weaknesses. They seek to utilise their weaknesses with their intrinsic motivation
when conscious of their weaknesses (Jacobs & Farrell, 2003). Another benefit of the
flipped classroom pedagogy is collaborative learning that enhances learning by working
with peers or groups. When individuals are tasked with working in a group to achieve a
common goal, they learn how to manage both themselves and others. Also,
collaborative learning promotes critical thinking skills that are crucial for self-reflection
and creativity. Thus, the flipped classroom strategy improves powerful learning
experiences and catches Millenial students' attention.

The significance of the study also reveals the role of the FC model in teacher
education. FC model is a vital example for embedded-technology curriculum to apply
in current education expectations. It is crucial for teachers to experience these
techniques with their students for their future applications. This study provides a chance

to see the applicability of the FC model in the School of Foreign Languages.



Lastly, the most critical view for the study is the Covid-19 pandemic, which has
been affecting the whole world for about 2 years has brought Flipped Classroom Model
to the fore. Due to the pandemic, on-campus classes have been wholly or partly
replaced by distance education models during the 2019-2022 academic years. Although
the universities were not fully prepared for distance education, as a necessity of the age,
it has come to the fore. Many countries around the world, including Turkey, have been
continuing the academic year 2021-2022 via distance education, and the Flipped
Classroom has proved to be an inseparable component of this new education system.

Taking these features mentioned above of the FC model and its necessity, the
present study is significant in contributing to the literature and shedding light on the

uncertainities about the issue.

Limitations of the Study

Each step was taken by the researcher to carry out the study and protect participants'
privacy. In this way, the research provides insight into Flipped Classroom's
implementation in the School of Foreign Languages’ curriculum. However, this
research was limited to the Al level students at Cag University. This is the level that
devotes the most time for lecturing in-class time. For this reason, in-class activities
were more limited to practising the topic. This study was applied for four weeks which
consists of 6 units. Therefore, the number of FC model implementations made it
impossible to generalize the results for the pre-class experiences and reflections of all

model practices.

Definitions

The following definitions were clarified to ensure that the study is understood
clearly:

English language learner: Following the suggestion of the National Research
Council (August & Hakuta, 1998), the term English language learner (ELL) is used
throughout this document to refer to students from a non-English-speaking background
who have not yet developed sufficient proficiency to master an English-only curriculum
and instruction in school.

Blended Learning: According to Launer (2010), it’s the blend of technology-

supported self-or distant learning settings and face-to-face settings.



Flipped Classroom: The flipped classroom paradigm is part of a more significant
educational trend that contains both blended learning and inquiry-based learning also
other educational techniques and tools that combine flexible, efficient students
(Johnson, Becker, Estrada, and Freeman, 2014)

Active Learning: In this way learning, students are engaged in meaningful activities,
which enables students to promote their higher-order thinking skills, contrary to
listening to lectures in a passive way, (Freeman et al., 2014).

Student-centered learning: It is a way of learning which students choose what, how
and why to study topics which are found attractive to them (Rogers, 1983).

Digital Natives: Marc Prensky (2001) used the term "Digital Natives", to describe a
generation of people who are "native speakers" of the digital language of computers
and the Internet.

Traditional Learning: Traditional Learning information that is not dynamic and
cannot be applied to actual life; instead, the sole purpose of this material is to prepare
students for exams. (Tynjéld, 1999,)

Constructivism: Throughout this stage of the knowledge-building process,
individuals have the opportunity to both acquire new information and develop their

own interpretations of that information. (Tynjild, 1999)

Review of the Literature

This chapter mainly included general information about Flipped Classroom Model in
education, focused on the relationship between Bloom’s Taxonomy and FC model,
compared the characteristics of Flipped classrooms and Traditional classrooms,
discussed the constructivist approach of FC model and finally mentioned about benefits

and drawbacks of FC model respectively.

Flipped Classroom Model in Education

With the development of technology, the teaching-learning process has significantly
changed. Passive learning in traditional classrooms has been replaced by active learning
in modern classrooms (Adam & Nel, 2009). With the advancement of computer
technologies, some terms have arisen, such as Online learning, distance education,
synchronous -asynchronous learning, Information and Communication Technologies,

and Blended Learning. Blended learning is an approach that combines face-to-face



classroom activities with multimedia technology and focuses on student activity and
engagement.

As Poon (2014) states, blended learning is a major redesign of the educational model
that involves a move from lecture-centred to student-centred instruction in which
students become active, interactive learners. The Flipped Classroom is a pedagogical
approach and instructional strategy component of blended learning. In flipped
classrooms, the main idea is to transform teacher-centred instruction into learner-
centred instruction, and students are supposed to be prepared before the class. Unlike
traditional methods, a teacher takes the role of a guide who stands behind, observes,
and lets them be more active, independent, critical thinkers and responsible for their
learning.

The two pioneers in the flipped classroom area, Jonathan Bergmann and Aaron
Sams (2012), state that flipped classrooms are centred around the students, not the
teacher. Students are introduced to learning materials, such as some videos they are
responsible for watching before the class, with classroom time; they are to be used for
asking appropriate questions to evaluate students’ comprehension deeply through
discussions with peers and expert feedback from teachers (Bergmann and Sams, 2012).
Morgan (2014), as cited in (Zainuddi & Attaran, 2016), states that when the teacher
instructs for the first time in the class, students at different levels may not learn at the
same pace and level. Flipped classrooms provide such kinds of students a chance to
learn at their own pace and needs. Students may manage their learning by repeating and
pausing each point of supplemental video lectures based on their needs. Therefore,
teachers also have a chance to give feedback personally to improve students’ academic
achievements. (Bergman & Sams,2012).

Besides, today’s students obtain information primarily via phones, computers and
some technological devices. It is thought that thanks to the inclusion of developing
technology in our lives, flipped classrooms allow them to feel comfortable. Prensky
(2001) states that today’s modernised individuals are born as "digital natives" and that a
bachelor digital native has played 10,000 hours of online video games. Based on this
perspective, most researchers believe they need to transform this time efficiently. The
flipped classroom is becoming accessible content for students beyond traditional
learning. Students may access the content in presentations or videos whenever they
want, and also, they can stop, reply to, and rewind online content. It allows them to take

notes when studying online content and be prepared to ask questions when they deem



necessary. This situation may enable teachers to deal with the students individually and
create an environment for teachers to discuss the questions in the classroom. In this
method, teachers move around the classroom comfortably and deal with their needs
individually because the flipped classroom gives the teacher this opportunity.

Since each student is individual and unique, each individual’s needs, strengths,
weaknesses, and learning speeds vary. The Flipped Classroom creates a learning
environment. In this environment, created by the teacher, the students are taught
content, course materials, measuring instruments, course-related videos and podcasts.
Furthermore, the process allows them to ask the teacher questions at any time.

In the early 1980s, Baker began using electronic devices to provide non-classroom
materials outside the classroom (Baker, 2000). Baker published the lecture notes online
and waited for them to come to class with an idea of the lesson's subject. When giving
the subject matter online, he noticed they were familiar with it and used the lesson time
efficiently. Baker described this concept as "The Flipped Classroom" (Baker, 2011).
Ropchan ve Stutt (2013) indicated that, in flipped classrooms, students are first exposed
to the main components of the active learning process, such as content, activities, and
laboratories. Then understanding content would be better achieved. Students come to
class prepared with English course content; therefore, class time is used efficiently to
develop their critical thinking skills and establish interactive dialogues with their
teacher and peers (Fisher, 2009). When they are interested in the subject, they move to
the upper level (Bloom, 1956).

In a flipped classroom, students regulate their learning styles, pace, and habits as
well as create an out-of-class study plan and style accordingly. In this case, flipped
classroom improves learner autonomy and raises awareness of individual responsibility
for learning. Students plan their learning and achieve their goals in line with the plan.
Planning and managing the whole learning process constitute basic autonomous
learning stages. In a student-centred education program, creating these skills in the

individual results in multifaceted benefit learning opportunities outside the classroom.

The Flipped Classroom Model and Bloom’s Taxonomy

Bloom’s Taxonomy is applied in the traditional classroom vs the Flipped classroom.
Flipped classroom is designed so that students complete the lower level of cognitive
thinking skills outside the class, whereas the higher cognitive thinking skills are done

during the interactive classroom session. The flipped approach inverts Bloom's



taxonomy of cognitive tasks so that lower-order cognitive functions, such as
comprehending and remembering, are completed before class, and students have ample
time for deep learning before class (Khadri Ahmed, 2016). On the whole, in the FC
model, "remembering" and "understanding," which are the lowest steps of Bloom’s
Taxonomy, are for students to take responsibility for the personalization of learning
according to their learning speed. On the other hand, the steps of "application, analysis,
evaluation and creation" of the taxonomy that require more time and effort may be

spent in the classroom to internalize their learning.

Evaluate
Make judgements based on criteria or standards.

Analyze

Break information into parts and detect their
interrelationships.

Apply
Carry out a procedure or apply learning.

Understand

Determine the meaning of information.

Remember

Retrieve information from long-term memory.

Figure 1. Bloom’s Taxonomy

Following is a summary of example steps roughly: In a traditional classroom, the
teacher lectures the new subject in the classroom in remembering and understanding
steps in Bloom’s Taxonomy; in analysis, evaluation, and creation steps, students are
expected to continue their studies as homework. Contrary to traditional lecturing, the
new subject is learned by students before coming to class as individuals in

remembering and understanding steps; in applying, analyzing, evaluating and creating



steps, they work with the teacher and their peers with active learning techniques. In the
flipped classroom, the students are familiar with the subject beforehand and participate

actively in-class time.

Characteristics of Flipped Classroom vs Traditional Classroom

The differences between Flipped Classroom (FC) vs Traditional Classroom (TC)
models can briefly be described as follows:

In a traditional classroom, education is a one-way process from teacher to student.
The teacher is the only source for explaining a term, asking questions and finally,
waiting for an answer to move on to the other question. However, in a flipped
classroom, the teacher is a guide on the students' side to create a student-centred
environment. Furthermore, his guidance encourages them to be more active in their
learning process and use the class time more engaging and meaningfully (Cheng-lin &
Jian-wei, 2016). Unlike the TC model, which is aimed at didactic lecturing, the FC
model establishes individualized learning and inclusive education and gives them a
chance to learn at their speed and improve learner autonomy (Bijlani, Chatterjee, &
Anand, 2013). In a traditional classroom environment, lecturing is at the centre of the
classroom. In other words, students are passive learners who only listen to their teacher
and take some notes. Bligh (1998) defines this model; They are typically engaged in
selecting information from what is spoken, sometimes simplifying it in their own words
or recording it. The teacher is the only source of accessing knowledge. However,
nowadays, students are expected to access information on the internet to ensure active
learning that is not memorization but to "apply conceptual knowledge to problem-
solving" (Knight & Wood, 2005, p. 298). Active learning is defined by Prince (2004)
as, in this teaching strategy, students actively participate in the learning process.

On the contrary, in lecturing teaching, students are not active learners but passive
listeners. Some studies revealed that if students have a chance to engage in some
discussions, brainstorming sessions, and practical learning opportunities, they will
improve their learning skills and be more motivated and engaged. The most productive
educational environments activate the learners' current knowledge and experience,
demonstrate the required abilities, and assist them in applying and integrating these
talents into real-world situations (Merrill, 2002). It strengthens a person's critical
thinking skills by allowing them to be more independent of a teacher's control and

accountable for their own learning process (Garrison & Kanuka, 2004).
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Mostly TC method requires a specific time and place, whereas in the FC model,
there is no need to be in the same location, and it allows students to learn in various
contexts other than the same class environment. They can start their learning activities
at home before coming to class with their own learning pace and pathways. (Zainuddin
& Perera, 2019). In traditional education, students are passive listeners; they do not use
their higher-order thinking skills because of the inefficiency of lecturing, whereas the
21st century focuses on active learning.

Technologically equipped classrooms appear to increase students' engagement,
interest, encouragement and motivation. Teachers need to enrich the commonly used
materials among digital natives to raise learners' motivation and encouragement.
Contrary to traditional classrooms, Web.2 tools, multimedia and technological devices
can be used in flipped classrooms to improve autonomous learning capacity.

A detailed comparison of the two models is listed in Table 1 below.
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Table 1

A Comparative Analysis Between Traditional Learning and Flipped Learning

Comparative points Traditional learning Flipped learning

Environment 1. Inside the classroom, 1. Inside the classroom,
lectures are the only means Practice  exercises &
2. Outside the classroom, problem-solving 2. outside
Practice  exercises & the classroom, Video /
problem-solving PowerPoint lectures,

closed-ended quizzes &
practice exercises

Teacher’s role Represents the authority, Prepares materials at home,
source of information, a supervisor, developer,
delivers lecture and researcher, guide and a
answers students’ helper.
questions.

Students” roles Inside the classroom and 1. They do higher-level
beign own outside the analysis/ critical thinking
class. 2. guided support,

providing examples — links
between content and real

world
Teaching tools Classroom setting; boards, 1. Storages; dropbox,
projector, marks, Mediafire, etc., for sending
video files, podcasts and
presentations, web.2.0
tools

2. Social media programs,
WhatsApp, Facebook, etc.,
for discussions 3. Mail;
Gmail, Yahoo, for
receiving home
assignments.

Source: Abdel-Fattah (2017).

Constructivism in Flipped Learning

In flipped classrooms, flipped learning should be successfully implemented;
therefore, The Flipped Learning Network (2014) states the four pillars of F-L-I-P™.,
The first pillar is that establish a Flexible Environment. It means teachers arrange their
learning spaces, materials and times to provide students with independent study in
terms of place and time. The second pillar is a variation of Learning culture in which
students take responsibility for their learning and evaluation. As a result, students have
opportunities to engage in meaningful activities without the teacher’s support. The third

pillar is Intentional content for students. Educators use Intentional content, which
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involves appropriate materials for use online and in the classroom. The critical point is
maximizing student-centred activities based on their level and subject matter. Finally,
the fourth pillar is about the role of a Profesional Educator. The teacher functions as a
mentor in flipped learning. Teachers should be reflective, facilitating thinking over their
practices and analyzing their work. Also, they encourage students to improve for better
learning outcomes. Implementing flipped learning helps teachers prioritize active
learning by assigning relevant materials for students during class time, and thanks to
this model, students learn more effectively. Flipped learning inspires teachers to modify
traditional learning methods, create an active, flexible, cooperative learning
environment, and engage new digital learning technologies.

Another prominent term is Blended Learning (BL) which takes place as Horn and
Staker (2011), Whenever a student learns in part at any location away from home and
in part through online delivery with some aspect of student autonomy over time, place,
path, and/or pace. BL combines face-to-face lecturing and e-learning technology and
"can merge web-based instruction, streaming video, audio, synchronous and
asynchronous communication with face-to-face learning" (Quevedo, 2011, p.198).
Some studies related to blended learning revealed that a BL environment increases
students” motivation and participation and offers some advantages such as self-
regulated learning, gives more responsibility, suitability for each student's needs,
repeatability, and allows for accessing information easily.

The key component of blended learning is Flipped Classroom Model, which is
defined as a pedagogical method as “that which is traditionally done in class is now
done at home, and that which is traditionally done as homework is now completed in
class” (Bergmann & Sams, 2012, p.13). The approach requires students to have
theoretical knowledge of the content before coming to the class at home; class time
should be split into interactive, cooperative and engaging activities. Therefore, its name
suggests that out-of-class time is for lecturing, the class time is allocated to discussions,

working on problem-solving, collaborative tasks, and games related to the content.

Benefits of Flipped Classroom

Some studies have demonstrated that the FC model has numerous benefits that are
not achievable through the traditional lecturing model. Today’s learners who grow up
with technology must mingle with FC since technology is an inseparable part of their

lives. (Bergmann & Sams, 2012). Therefore, students are eager to learn in this new
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format and feel more free if they can access the information on their mobile phones.
Another benefit is self-paced learning. Students have a chance to learn at their own
pace. Making the content accessible online allows students to look over the subject,
revise it any time they want, and pause any point they are confused (Horn, 2013).
Furthermore, students develop a sense of responsibility by controlling their learning
process. Also, they have a chance to decide on pre-class material to study the subject.
Finally, the nature of FC allows to shape and update the curriculum according to
students’ needs. Fulton (2012) lists six significant benefits of an FC: 1) Students can
arrange the class at their own pace 2) Being involved in "homework" during class time
provides teachers to understand students’ needs and difficulties. 3) the curriculum can
be redesigned according to students’ needs, and lessons can be accessible for students
on 7/24. 4) In-class time becomes meaningful for observing, guiding, helping and
trying new things. 5) Students' achievement and engagement increase with the FC
model as compared to the traditional lecturing classroom model. 6) Learning can occur

anywhere and at any time with technological devices.

Disadvantages of Flipped Classroom

As with anything, FC also has some drawbacks as well. The first disadvantage is the
technology available, as commonly mentioned in the studies. Some students may not
have personal computers and the internet, which is the most requirement of the FC
model (Siegle, 2014). Another drawback is that all "homework time" is spent in front of
a computer monitor, which increases the amount of time students are exposed to
technology devices. (Wang, Fu & DU, 2014). Students may get bored while watching
videos without interaction and become detached from the usual social school
environment. Another concern is poor-quality videos. Some conditions may not be
appropriate for some students to watch a video and connect to the internet. Moreover,
inherent in the teaching process, such as giving feedback, checking students’
understanding, and providing support, may not be utilized enough with the FC model.

One of the FC model's most common and vital concerns is whether the students
come to class prepared. In this model, which supports the students’ responsibility for
their learning process, not every student may fulfil the responsibility. Bergmann and
Sams (2012) suggest that teachers prepare some interesting questions about the videos
and teach how to take effective notes when watching the videos via Cornell note-taking

system (Bergmann & Sams, 2012).
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Lastly, the most disadvantageous issue for teachers in planning and creating their
videos and then updating them according to students’ needs. These kinds of
preparations might be very time-consuming. Therefore, teachers should learn how to

create videos and redesign instructions according to students' questions.
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2. METHODOLOGY

This chapter presents the overall design and methodology by dealing with the key
concepts of the study. First of all, the Research paradigm is clarified. Next, the
theoretical framework and research design are explained concerning the rationale for
using a mixed methods design. Following that, the description of the setting and
participants are presented. Furthermore, data collection instruments and a thorough
description of the data collection process are depicted. Finally, the chapter ends with
the data analysis procedures, including the qualitative data coding process. Ultimately,

this chapter refers to the ethical considerations and trustworthiness of the study.

2.1. Research Paradigm

The term paradigm describes a set of intersections where the data used in the
research is understood and interpreted, reflecting shared thoughts and beliefs (Kivunja
& Kuyini, 2017). Selection of paradigm provides a researcher to formulate the nature of
the reality and knowledge. All pragmatic approaches guide the researchers to find the
answer to assumptions, beliefs, and research questions s/he use in the research. There
is no one correct paradigm, the most appropriate paradigm is the one that can reflect the
researcher’s value system, find the best answers to the research questions, how and in
what way she perceives reality and directs it to the truth and provides the most
appropriate research literature. (Chilisa & Kawulich, 2012).

For pragmatic researchers, the existence of reality and participants’ perceptions of
this reality is vital. By describing the perceptions of social actors in this reality and
even providing practical solutions, obtaining more profound insight into-the causes of
these perceptions would be handled with the paradigm. (Maarouf, 2019).

This study adopted a pragmatic paradigm. In this study, foreign language learners
and classroom reverse are active actors in reality, and its main goal is to understand the
participants' perceptions and to change their minds. This study aims to understand the
participants’ perceptions about their own unique interpretation of reality and to provide

a deeper understanding of the context.

2.2. Research Design
Research Design is a plan for proposed research work from collecting the data and

processing data analysis and reporting them respectively (Zikmund, 1988).
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Qualitative research is a method for investigating and comprehending the
significance that individuals or groups attach to a social or human situation. (Creswell,
2014). By investigating the relationship between variables, quantitative research is a
method for testing objective theories. In turn, these variables can be monitored, often
using tools, to evaluate numerical data with statistical methods (Creswell, 2014).

"Mixed methods research is an approach to an inquiry involving collecting
quantitative and qualitative data, integrating the two forms of data, and using distinct
designs that may involve philosophical assumptions and theoretical frameworks"
(Creswell, 2014, p.32).

Table 2 shows research approaches by Creswell (2014).

Table 2

Research Approaches

Quantitative Methods

Qualitative Methods

Mixed Methods

Pre-determined

Emerging methods

Both pre-determined and

emerging methods

Instruments based on

Questions

Open-ended questions

Both open-ended and close-

ended questions

Performance, attitude,
observational and census

data

Interview, observation,
document and audiovisual

data

Multiple forms of data

Statistical analysis

Text and image analysis

Both statistical and text

analysis

Statistical interpretation

Themes, patterns

interpretation

Across databases

interpretation

Source: Cresswell, 2014, p.45
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This study followed a pre-experimental research design. Pre-experimental research
design involving the One-Group Pre-test-Post-test Design lacks a control group where a
fulfilment a pre-test, an intervention, and a post-test is only applied to a single group of
participants (Faulkner & Taylor, 2005). With the pre-experimental design, the
researcher conducts the study by intervening in the experimental process of a single
group of participants. In this study, the design evaluated the differences in Language
Learners’ attitudes toward the FC after the intervention. The participants were selected
through simple random sampling for collecting qualitative data and through purposive
sampling for collecting quantitative data. In this study, the pre-test (O1) that included a
questionnaire about Language Learners’ attitudes toward the FC model was followed
by a 4-week intervention of FC implementation (X). In addition to the questionnaire
used as a pre-test, a post-test (O2) was administered after a 4-week intervention. In
addition to the post-test, a survey was administered to determine participants’
impressions of pre-class learning materials and activities for the FC model experience.

o1 X 02

The research approach taken in this study is a mixed-methods design that
integrates two forms, both qualitative and quantitative data. "The core assumption of
this form of inquiry is that the combination of qualitative and quantitative approaches
provides a more complete understanding of a research problem than either approach
alone" (Creswell, 2014, p.32). Based on a sample taken from a pile, inferential statistics
examine the overall characteristics of the heap, possible developments, and the

relationships between variables. Consequently, this was an inferential study.

2.3. Mixed Methods Research Design

This study's methodology approach is a mixed-method approach to an inquiry
involving collecting both quantitative and qualitative approaches. Creswell (2012)
defines mixed methods research as combining qualitative and quantitative approaches
to obtain a deeper understanding. Creswell (2012) explains numerous reasons to use a
mixed-methods design. "The overall goal of mixed methods research, combining
qualitative and quantitative research components, is to expand and strengthen a study’s
conclusions and, therefore, contribute to the published literature" (Schoonenboom &

Johnson, 2017, p.110). One type of research design is insufficient to address the
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research problem and answer the research questions. Mixed methods research has

started to be widely used recently to obtain more detailed information.

2.3.1. Mixed-Methods Sequential Explanatory Design

The mixed-methods sequential explanatory design consists of two dis- tinct phases:
quantitative followed by qualitative (Creswell et al. 2003). The design involves
collecting quantitative data and its analysis first, followed by qualitative data collection
and analysis second in two consecutive phases within one study. The researcher used
this design to conduct quantitative research then, analyze the results, and build on them
to identify them straightforwardly with qualitative research. "The rationale for this
approach is that the quantitative data and results provide a general picture of the
research problem; more analysis, specifically through qualitative data collection, is
needed to refine, extend or explain the general picture" (Subedi, 2016, p.572).

The research was conducted quantitatively to identify the data results and was
connected to the second phase, which included collecting and analyzing the qualitative
data. Lastly, the qualitative results explained were interpreted and added to the initial

quantitative results to shed light on the purpose of the study.

2.4. Research Setting and Participants

This study section presents detailed information about the research site and the
research participants.

The study was taken place at the School of Foreign Languages at Cag University in
Yenice, Mersin. The School of Foreign Languages provides English education to
students who have their first year. Students must take a proficiency exam to test
whether their English is sufficient to start their actual departments. The students whose
score is at least 70 out of 100 in this exam have a chance to start their departments at
the faculties they have enrolled in. If not, they are required to register for the
preparatory program, take a placement test to determine their level of English, and
study for a maximum of four semesters. At the end of the year, students who meet the
particular standards are qualified to proceed to their departments at the University. In
addition, the School of Foreign Languages at the University gives one-year compulsory
English Language Education. Twelve lecturers in the Preparatory School are native
speakers, so the students have a great chance to practice their English. Level Exit tests

are given at the end of each level, and students were scoring an average of a minimum
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of 50 out of 100 continue to the following level. If the students take grades under 50,
they are given extra work to make up for the parts they cannot do. During the first
semester of the 16-week English Language Education, listening, reading, speaking, and
writing skills are also given to make the students understand what is listened to and
read and provide them with the skills to express their thoughts in written and oral form.
The students have 14 quizzes, four progress tests per semester, and one final exam at
the end of the year. The School of Foreign Languages at Cag University has 21 classes,
13 of which are at the beginner level (A1). Their ages are from 18 to 26.

The participants of the study were selected through simple random sampling for
collecting qualitative data and through purposive sampling for quantitative data. The
number of participants in the study was 133, 73 of who are female, while 60 of whom
were male in the classes. Their ages range from 19 to 26. Although some students come
from different cities, they mostly live in Adana, Mersin and Tarsus.

Because of the Pandemic, in the 2021-2022 whole semester, all departments at
University implemented hybrid education, which is a form of training that includes both
face-to-face and online education. In the School of Foreign Languages, hybrid
education occurred as follows: While A2 and B1 level students had face-to-face lessons
on the first two days of the week, only Al level students had face-to-face lessons on the
latter two days of the week. On days other than face-to-face classes, all three groups
had online classes via Zoom.

As mentioned earlier, cause of the epidemic, participant students had online classes
for a whole year at Cag University. In order to conform to the university's flipped
education model, they reorganized some weekly course schedules according to hybrid
education concepts. In summary, to describe the operation of a weekly online course
and the technological tools provided by Cag University, online education was
supported by the videos following the Flipped Classroom principles prepared by the
course teachers. Creating course videos is a standard way of Flipped Classroom model.
The instructor prerecorded the course content and assigned it to students to study before
coming to the class preparedly. Online activities that are acceptable for the material
covered in the class as determined by the instructors in charge of teaching it were
assigned to students; during online class time, they could connect to some web 2.0 tools
to reinforce their understanding of the subject. Mini quizzes were prepared to apply
during online class time after working on problems and tasks. The instructors pursued

the following purpose: using technology is crucial for Millenials. Therefore, prerecord
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videos were not the only way to apply a technology-embedded curriculum. In the
model, fostering active learning, critical thinking, and problem-solving skills are vital
to success flip their classes. Flipping the class pursues creating a flexible learning
environment, student-centred classrooms, problem-based learning, active learning

strategies, and giving feedback if they need it immediately.

2.5. Data Collection Tools

The instruments used in the study were a questionnaire, survey and semi-structured
interviews. In order to provide enough information besides increasing validity and
reliability, data was collected from different tools.

The data collection tools are presented below:

2.5.1. The Perceptions of English Language Learners about Flipped Classroom
Model

According to Brown (2001), questionnaires are a series of questions or statements
that present all participants' views to gather the data on a large-scale basis.

Questionnaires provide participants to respond by writing or selecting among
existing answers. Mackey and Gass (2005) state that a questionnaire can include two
types of items. One of them is open-ended items that allow participants to answer with
a text format and include flexible ideas, while close-ended items include pre-
determined possible answers.

To measure the attitudes of English Language Learners about Flipped Classroom
Model, a questionnaire (Appendix A) developed by Chen Hsieh and Wu, Marek (2017)
was used in the study. The questionnaire is a 5-point Likert scale which varies from
"strongly agree" to "strongly disagree". The Likert-scale instrument includes 14 items
based on four issues which are motivation (items 2,4,7,9,11), effectiveness (items
1,3,8,10), engagement (items 5,6,12,13) and overall satisfaction (item14). In this study,
Cronbach’s alpha coefficient for reliability was found as a =.89 for the Perception of
Flipped Learning Experience Questionnaire at the pre-test step. In the post-test stage,
Cronbach’s alpha coefficient for reliability was a=.96 for the Perception of Flipped
Learning Experience Questionnaire.

At the beginning of the questionnaire, the aim of the current study and the ethical
issues were identified briefly. The participants were informed in this part that they were

free to skip the questions without any reason if they do not want to answer them. In



21

addition, the consent form was created on an entirely voluntary basis and presented to

the participants.

2.5.2. Participants' Attitudes and Perceptions of Their Pre-class Learning
Experience Survey

The survey gathered information about School of Foreign Languages students’
attitudes and perceptions about the pre-class learning experiences and materials. It was
adapted by Long, Logan, and Waugh (2016) from Kay’s and Kletskin’s study (2012).
The 5-point Likert scale includes seven items asking students to evaluate how much the
pre-class learning materials and activities are helpful and supportive for the course
content, ease of helping in learning a subject, and whether the subject explanations
were well for their FC model experience. The 5-point Likert scale varies from "strongly

agree" to "strongly disagree".

2.5.3. Semi-Structured Interview

Seidman states that interviewing is a way of "understanding the lived experience of
other people and the meaning they make of that experience" (2006, p.9). Interview
questions aim to obtain answers in more detail. Therefore, to elicit the School of
Foreign Languages students’ attitudes toward Flipped Classroom Model in detail, a
semi-structured interview was conducted with 13 participants. The participants were
selected simple random sampling technique. Each student was assigned a number from
1 to 18 since the class size is at most 18, and interview participants for each class were
selected at random using these numbers. The Semi-structured interview (Appendix B)
includes seven questions and six sub-questions. The interview questions were adapted
from Akgor (2018) was used in the study. The pre-determined questions on the
interview asked participants in the same order to be consistent. The interview with each
participant was conducted after filling in the questionnaire. There was no time
limitation, yet the interview took nearly 18 minutes. On the other hand, the interview
was in the native language of the participants so that there was no language barrier and
a clear understanding of the questions. All the interviews were online on the Zoom

platform with an open camera with the participants' permission.

2.6. Data Collection Procedure

The data collection process took place in 3 phases.
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Data Collection Procedure
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15t phase: Before
implementation

Introduction to FC model

Pre-test (Perception of Flipped
Classroom Model
Questionnaire)

22d phase: Implementation

Pre-class preparation:

Powerpoint, Audio, Visual
Materials, Online quizzes,
Reading passages,

Ready-made videos.
In-class Preparation:
Meaningful Activities
After-class Preparation:

Check for understanding
activities

Assigned homework for
practice

3rd phase: After
Implementation

Post-test (Perception of
Flipped Classroom Model
Questionnaire)

Survey on Pre-class materials

Interviews

The data collection process started after Cag University Ethics Commission granted

the necessary approval.

At the very beginning of the study, the participant students were informed about the

research study. At the same time, they were announced that classes at the Al level

would be taught in a new teaching model for the next four weeks in each classroom.

The FC model was described so that any judgmental views were avoided.

The participant students were informed about the purpose of the study, voluntary

basis, confidentially, and ethical issues. Furthermore, they were informed that the

questionnaire and the interview would be used only for scientific purposes, and their
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results would not be precisely related to their grades. In addition, if they agreed to
participate in the interview, they were also asked whether they would like to participate
in the survey. After briefly informing the participants, the researcher handed them an
official consent form expressing their rights (Appendix D). Then, The questionnaire
was distributed to all participants studying at the School of Foreign Languages at the
Al level to determine the participants’ perceptions of the FC as a pre-scale test for
starting point of the study. As mentioned earlier in the Setting and Participant section,
the School of Foreign Languages implemented hybrid education because of the
pandemic. For this reason, the study was carried out with all Al level students who
came face to face on the same days on Campus. Therefore, enough time was set out to
complete the consent form and questionnaire.

It was considered that the Coursebook course would be more appropriate for flipping
the class since the coursebook has an intense schedule and also requires more practice.
According to common knowledge, flipped classroom applications are a paradigm of
instruction that saves time and exposes students to more linguistic materials. For this
reason, the grammar course with the most time constraints and the shortest exposure
period to the target language in the School of Foreign Languages was selected for this
study. Therefore, the course syllabus was rearranged according to the new model for
four weeks, including six units. It is vital to sketch a general outline of the model before
expressing the details of each week’s procedure of the FC model. As discussed in the
literature review, the FC model is particularly beneficial for students whose personality
types and preferred learning styles make it difficult to succeed in a traditional
classroom environment (Wang, Fu & Du, 2014). FC model can be described as an
inverted model based on collaborative and cooperative learning activities. These
activities and interactions positively impact students' meaningful learning and memory,
which is not generally possible when merely information is delivered. In other words,
in-class and out-of-class work roles are switched around. Therefore, It is often briefly
defined as "school work at home and homework at school". In the Traditional
Classroom, most in-class time is spent on lecturing the content, and teachers use this
time to introduce new materials to students. Due to a lack of activity time, student
participation is limited. If this lesson is delivered traditionally, it would look like in

table 4.
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Table 4

Traditional Classroom

Traditional Classroom (In-class)

15t hour Getting started

214 hour Lecturing of grammar
3rd hour Lecturing of grammar
4t hour Mini mechanic exercises

In traditional lecturing, students acquire knowledge in the classroom context and
have to synthesize, analyze, and evaluate the grammar after class. Students are expected
to practice their grammar at home and be responsible for homework for their
understanding. On the other hand, new material is introduced to students outside of
class as their homework in the FC model. Students and teachers work together during
in-class time. Thus, students have a chance to participate actively in constructing
knowledge that can maximize learning in a meaningful way. Each week, instructors
were fully prepared for both pre-class and in-class materials for lectures. According to
the syllabus, each topic was arranged for flipping by covering materials, technology
integration, online and offline activities, and anything about FC. All the preparation for
FC was the same for each class in Al level. Before using this new model, the students
were given a thorough explanation of the procedure and orientation. According to the
topic of the week, the instructors informed the students that they are responsible for FC
materials, including related reading passages in their textbooks and from the internet,
PPT presentations, uploaded videos, some related ready-made videos, and some links,
and audios about the topic. Also, instructors prepared some online quizzes for checking
their understanding via Quizizz and Quizlet and shared their links through the academic
personal pages of each instructor. Personal academic pages and Moodle were actively
used to upload all the materials and announcements. Students were required to read the
given chapters, review the presentation, if available, watch the videos, listen to the
audio, take some notes, and write down some questions that are incomprehensible facts.
Here the underlying premise is that students are aware of their understanding and are
more autonomous learners. The part described above is about the instructors’

preparations of the pre-class learning procedure. Instructors assigned students materials
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to be investigated at home. Students were expected to come to class prepared, using all
the tools to cover the lesson content at home. They worked in groups, engaged in
meaningful activities, discussed ideas, and worked collaboratively and cooperatively.
As instructors, they had to plan each step of the flipped environment by thinking
carefully about what they wanted to flip, stimulating students’ attention, preparing
appropriate materials and available resources, building her materials to be provided
online and follow-up activities for an in-class time. Each week’s procedure was
discussed below, but a summary of the implementation was also provided (Table 5).

The first week of the implementation covered the Simple Past Tense in the A2 level
book, the sixth Unit. The instructor prepared a PowerPoint presentation and audio,
uploaded them to her own academic personal page (Appendix G), and announced all
materials regarding uploading pre-class materials and a podcast about childhood
memories related to the reading passage. The online pre-class mini-quizzes were
created via Google Forms (Appendix H), and their links were shared on academic
pages of instructors. The students already had their coursebooks in which they could
read the assigned readings in them. Because this was the technique to be followed each
week in the flipped model, the explanation of each succeeded week was not presented
in detail. In the classroom, at the beginning of the first class, the instructor briefly
introduced the topic and reviewed the pre-class activities to identify common gaps at
the beginning of the class. Past tense sentence structures were analyzed by discussing
the reading passage in the related chapter of the book. Then, the instructor delivered an
exercise that included reading, listening, matching and writing activities for pair work.
Students actively participated in the race against each other by completing the partner’s
sentences. In the last activity of the lesson, they talked about their childhood memories
by using basic simple past sentences. The fellow classmates explained the wrong
sentences. The instructor was able to revise the lecture topic after the class was
completed by answering the pre-class quiz for assessment.

The second week of implementation started with a story order game. The stripped
story written in the irregular past tense was distributed to the students randomly, and
they memorized their sentences for 2 or 3 minutes. Then they would walk around the
classroom, say their sentences to their classmates, and try to figure out the order of the
sentences. The sentences were written on the board by the students. The instructor
monitored the activity and offered some help if the students had difficulty. Here, the

instructor focused on students' grammatical, capitalization or spelling mistakes and
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corrected them. During the game, they asked some questions about grammatical points
each other, and some misunderstood or unclear points of the tense were clarified by
their classmates and the instructor with the help of other example sentences. This class
was followed by creating a story competition that required two groups. Twelve prompt
pictures were given to each group, and they created a story according to the pictures in
12 minutes. The competition’s winner was the good story closest to the original one.
The task was a resource that culminated in a writing and speaking activity. After the
activity, the students and the instructor analysed the sentences. The session ended with
answering the pre-class quiz questions.

The third week of the implementation started with group discussions. In the pre-
class period, three reading texts about clothes and shopping were given to 3 groups of
students in each class and had them read and set a scene for the role play game based
on that text. Each group presented their conversations; when they presented, some
visuals they chose were used as prompts. In their presentations, simple present and
present continuous tenses were revised. At the end of the presentation, each group
asked some questions to other group members and discussed where the shop was set,
which clothes were bought, and their preferences about shopping online or at the mall.
Additionally, they checked the phrases that were used for simple present and present
continuous tenses in the conversations. This session was followed by a Lemon Tree
song worksheet. The song worksheet was distributed to all students, and the music was
played. While the music was playing, all the students tried to complete the gaps on the
sheet. Song worksheets provided students with many resources for teaching tenses,
sentence structures, vocabularies, and even pronunciation in those tenses.

Additionally, the class finished with an online game: Quizizz, which can be found at
www.quizizz.com. The game provided students to practice the topic entertainingly. At
the end of the class, the pre-class quiz questions were answered.

The fourth and the last week of the implementation started with an interview game.
Before starting the game, the instructor chose a topic to discuss and asked students to
think about how banking has changed in the last five years. The instructor and the class
discussed the topic, and when they reached a consensus, they wrote it on the board. The
instructor gave each student a copy of worksheets that included three-column headings
in starting the game. The instructor told the students to look at the topics in the box and
thought about how things have changed in the last five years. Students then wrote their

answers in the appropriate column. When everyone finished, the students were divided
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into pairs. The instructor explained that the students would use present perfect to
interview their partner and then complete the chart with their answers. The example
sentence was written on the board: how do you think... Has it changed in the last five
years? In this way, students interviewed each other and marked down their partner’s
answers on the sheet. At the end of the activity, the present perfect sentences were
highlighted in both questions and the answers. The session was followed by
conversation cards. Each student chose the face-down conversation cards, and each one
asked the question on the card to a classmate. From time to time, the discussion was
stopped, and some unclear points and wrong sentences were clarified by the instructor.
Finally, the class finished an online game, KAHOOT, which can be found at

http://kahoot.com/. The game provided students to revise the topic of the session.
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Summary of In-class Implementation of FC
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Time

Ist hour

2nd hour
3rd hour

4th hour

1st hour
2nd hour
3rd hour

4hour

1st hour
2nd hour
3rd hour

4th hour

1st hour
2nd hour
3rd hour

4th hour

In-class

Brief introduction of past tense

Practicing topic with a race game

Group discussion about their childhood memories

Review of pre-class quiz questions for assessment

Analysis of irregular past tense sentences with a story order game
Writing and Speaking activity
Analysis of created story sentences

Revision pf pre-class quiz questions for assessment

Group discussion and presentation
Analysis of Present simple and present continous sentence structure
A song worksheet and online game

Revision of pre-class quiz questions

Group discussion and interview game
Analysis of Present perfect tense sentence structures
Group discussion with conversation cards

Online game

Week

After the last implementation week, the Perception of Flipped Learning Experience

Questionnaire (Appendix A) was distributed again as a post-test scale. The aim was to

clarify any changes in their perceptions after implementation. In addition, to obtain the

opinions of English language learners on pre-class learning experience and materials,

the Participants Attitudes and Perceptions of Their Pre-class Learning Experience

Survey (Appendix B) was distributed simultaneously.

After the intervention was completed and the post-test was conducted, the interviews

were held with 13 participants randomly selected. One participant was selected

randomly from each of the 13 classes at the Al level where the survey was conducted,
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and a total of 13 participants were interviewed. The guided semi-structured interview
included nine main questions and ten sub-questions that asked details regarding their
perspectives, impression of the FC, its benefits and drawbacks, the best and the least
liked components of the method, materials for pre-class preparation as well as materials
for use to be applied in the classroom. In addition, they were also asked to compare and
contrast the interaction with the instructor and student roles in TC and FC. Each
interview lasted for approximately 18 minutes. During the appointment hours set for
them, each interviewee was received individually to the Zoom meeting room created
for the interview. Anonymity was also assured. Each interview was a tool for gathering
qualitative data to better understand through the reflection of lived experiences. In
addition, the study seeks to explain and expand on the particularly appropriate data

(quantitative outcome data) by applying qualitative inquiry techniques.

2.7. Data Analysis

Data were analyzed both quantitatively and qualitatively. The Perception of Flipped
Learning Experience Questionnaire attitude scale was analyzed using the Statistical
Packages for the Social Sciences (SPSS) program in the examination of quantitative
data.

To analyze the qualitative data, content analysis was utilized to allow the researcher
to recap ideas (Creswell, 2012). Each participant's responses were listened sentence by
sentence, and data were categorized under main categories and themes. In addition,
member checking and colleague support were received to increase the validity and
reliability of the data.

2.7.1. The Rationale for the Use of Non-parametric Tests

Normality tests using the Kolmogorov-Smirnov statistic were used to assess whether
the provided data needed to be analyzed using parametric or non-parametric tests. Since
Kurtosis and Skewness values were out of the range -1 and +1, normality assumptions
were violated. The number of participants in the study is 133 (n=133). The
Kolmogorov-Smirnov test is recommended for larger sample sizes above 50 to

determine the distribution's normality since it is the most sensitive and powerful.
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Normality Test for Pre-test Scale
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Tests of Normality

Kolmogorov-Smirnov*

Shapiro-Wilk

Statistic Df Sig. Statistic Df Sig.

Pretest-Total ,076 133 ,05 ,962 133 ,001
a. Lilliefors Significance Correction
Table 7
Normality Test for Post-test Scale
Tests of Normality

Kolmogorov-Smirnov* Shapiro-Wilk

Statistic Df Sig. Statistic Df Sig.
Posttest-Total ,047 133 ,04 ,976 133 ,018

a. Lilliefors Significance Correction

The Wilcoxon Signed Ranks test, a non-parametric measurement, was employed to

analyze the study's data that did not exhibit normal distribution for pre-test and post-

test.
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3. FINDINGS

This chapter aims to present the research data results and the analyses based on the
research questions. In the study, each data was explained using the qualitative and

quantitative data analysis methods.

Quantitative Findings

The goal of this section of the study is to address research questions.

The attitudes of English Language Learners on the FC.

"What are the level of attitudes of English Language Learners on the FC?" is the first
study question. To address this issue, it is necessary to examine their attitudes both
before and after the intervention. The quantitative results of the pre-test and post-test

were examined using descriptive statistics, and their frequencies were also estimated.

Before the Intervention
Motivation. The questionnaire 2, 4, 7, 9, and 11 items evaluated participants'

motivation prior to the implementation of FC.

Table 8

Descriptive Statistics of Pre-motivation Items

Items Strongly Disagree Neutral Agree Strongly descriptive
disagree agree
f % F % f % £ % f % M SD

2.1 enjoyed the flipped
classroom teaching approach 15 11.3 39 29.3 48 36.1 26 19.55 3.8 2.75 1.01
more

4.] feel more motivated in a
flipped classroom 11 83 34 256 48 36.1 2921.8 11 83 2.96 1.06

7.1 thought the time and effort

I'spent in the flipped 14 1059 6.8 4836.1 5037.6129.0 327 1.07
classroom was worthwhile

9. I prefer the flipped
classroom to a lecture-based 19 14.3 35 26.3 42 31.6 24 18.0 13 9.8 2.82 1.17
classroom

11.I experienced pleasure in 14 10.5 18 13.5 55 41.4 41 30.85 3.8 3.03 1.01
the flipped classroom
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When the results of the motivation sub-category of the questionnaire were examined,
it was revealed that 26 participants (19.5%) agreed with item 2 indicated: "I enjoyed the
flipped classroom teaching approach more". 48 of 133 participants responded to this
item with neutral. For the same statement, there were again minority participants
(29.3%) who taught that they would not enjoy the FC experience more. The majority's
neutral thinking about this model may result from their lack of direct experience with it.
For item 4, which stated:"I feel more motivated in a flipped classroom", again, the
neutral participants (48 of 133) were prevalent. However, the number of the
participants who either agreed or strongly agreed were less (30,1%), while the ones
who either disagreed or strongly disagreed were more (33.9%). Item 7 stated: “I think
the time and effort I spend in the flipped classroom is worthwhile”. The approximate
number of participants either were neutral again (36.1%) or agreed with the item
(37.6%). On the other hand, the approximate number of participants either strongly
disagreed (10.5%) or strongly agreed (9%) with the statement. The participants (42 of
133) were neutral toward item 9: “I prefer the flipped classroom to a lecture-based
classroom”. The results showed that 40.6% of the participants did not promote the idea.
Lastly, most participants (41.4%) were neutral toward item 11: “I experience pleasure
in the flipped classroom”. The number of the participants who agreed with the item
(34.6%) outnumbered the ones who either disagreed or strongly disagreed (24%).

Effectiveness. Items 1, 3, 8, 10 investigated the effectiveness of the FC model.
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Table 9

Descriptive Statistics of Pre-effectiveness Items

Strongly
disagree
F % f % f % f % f % M SD

Items Disagree Neutral Agree Strongly descriptive
agree

1.A flipped classroom is a
better way of learning 16 12.0 19 143 53 39.8 38 286 7 53 3 1.06

3.1 think the flipped

classroom is a more

effective and efficient way 16 12.0 26 19.5 48 36.1 33 24.8 10 6.9 3.25 1.72
to learn

8.1 learned more and

bajjer in theiggped 14 105 21 158 56 42.1 37 278 5 38 298 1
classroom

10.1 think the flipped

classroom learning guided

me toward better 18 13.5 21 158 53 398 35 263 6 4.5 292 1.07

understanding of the
course topics

In table 9, 39.8 % of the participants were neutral toward item 1, which stated: "A
flipped classroom is a better way of learning". However, the number of the participants
who either agreed or strongly agreed (33.9%) were more than the ones who either
disagreed or strongly disagreed (26.3%). The participants predominantly responded that
they were neutral (36.1%) toward item 3, which stated:" I think the FC is a more
effective and efficient way to learn". Besides, 16 participants (12%) strongly disagreed
with the statement. Only a few participants (6.9%) strongly disagreed. The participants
overwhelmingly responded that they were neutral (42.1%) toward item 8: "I learn more
and better in the flipped classroom". Lastly, results indicate that nearly half of the
participants (39.8 %) were neutral about the idea that flipped classroom learning would
guide them toward a better understanding of the course topics. Interestingly, the
participants who disagreed and strongly disagreed (29.3%) or agreed and strongly
agreed (30.8 %) had close percentages. As seen in this table, neutral attitudes regarding
this new model are predominant, and the cause is regarded as not being in experience
with the FC model.

Engagement. The items that evaluated the engagement of participants in the FC were

5,6,12,and 13.
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Table 10

Descriptive Statistics of Pre-engagement Items

Items Strongly - Disagre Neutral Agree Strongly descriptive

disagree ¢ agree

F % f % f % f % f % M SD

5.1 participated and

engaged myself more in

learning in the flipped 17 12.8 30 22.6 39 29.3 36 27.1 11 83 295 1.16
classroom

6.1 became a more active
learner in the flipped 14 10.5 30 22.6 51 38329 21.8 9 6.1 292 1.08
classroom

12.1 devoted myself more
to the instructional/class
activities in the flipped 14 10.5 24 18.0 41 30.8 41 30.8 13 9.8 3.11 1.13
classroom

13.1 spent more time and
effort than usual on my
flipped classroom learning
activities

12.8 31 23.3 41 30.8 30 22.6 14 10.5 2.94 1.18

As seen from the table above, the analysis reveals the results for item 5, "I
participate and engage myself more in learning in the flipped classroom", with a
plurality of the participants’ neutral attitude again. (29.3%). In the table, the most
striking point is the 35.4% of participants who held a negative attitude toward the item;
they had the same percentage as the 35.4% of participants who appeared to be the
opposite opinion. For item 6, that stated "I become a more active learner in the flipped
classroom", the table showed that the participants of those (38.3%) who taught
neutrally on this issue were the majority. Just a few (6.1%) of the participants strongly
agreed. Once again, the participants (40.6%) who either agreed or strongly agreed were
the majority for item 12, "I devote myself more to the instructional/class activities in
the flipped classroom". The ones who strongly agreed were in the minority (9.8%).
Finally, the last item 13 of the engagement sub-scale held neutral views (30.8%). While
33.1% were of positive opinions, 36.1% of them held some negative thoughts. It can be
noticed that the participants offered nearly identical responses to these sub-category’s

statements.
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Table 11

Descriptive Statistics of Pre-overall Satisfaction Items

Items Strongly  Disagree  Neutral Agree Strongly  descriptive
disagree agree
F % f % F % f % f % M SD
14.Generally,
[ am happy
and satisfied
with this 17 128 23 173 58 43,6 29 218 6 45 287 1.03
flipped
learning
experience

Overall Satisfaction. This sub-category has only one item, which is 14. It stated:
“Generally, I am happy and satisfied with this flipped learning experience”. It is related
to those who are satisfied with this new teaching approach overall at the end of the
implementation. As seen from Table 11, the majority of the participants (43.6%) were
neutral once again. The participants who either agreed or strongly agreed (26.3%) were

still less than the ones who were in disagreement (30.1%).

After the Intervention
Motivation. Five items evaluated participants’ motivation after implementing FC,

the items 2,4, 7,9, and 11.
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Descriptive Statistics of Post-motivation Items

36

[tems

Strongly
disagree

F

%

Disagree

F

%

Neutral

F

%

Agree

f

%

Strongly
agree
f

%

descriptive

M

SD

2.1 enjoyed
the flipped
classroom
teaching
approach
more

4.1 feel more
motivated in
a flipped
classroom

7.1 thought
the time and
effort I spent
in the flipped
classroom
was
worthwhile

9. 1 prefer
the flipped
classroom
to a lecture-
based
classroom

11.1

experienced
pleasure in
the flipped

classroom

26

21

49

25

22.6

19.5

15.8

36.8

18.8

41

38

24

34

31

30.8

28.6

18.0

25.6

233

35

34

39

23

39

26,3

25,6

29,3

17,3

29,3

19

25

41

19

30

14.3

18.8

30.8

14.3

22.6

10

6.0

7.5

6.0

6.0

6.0

2.5

2.66

2.93

227

2.73

1.16

1.2

1.16

1.26

1.17

After the implementation, results from the motivation sub-category in Table 12

showed that the overall response to this item was negative. The FC teaching approach

was not enjoyed by about half of the participants (53.4 %). Participants (48.1%) who

responded either disagreed or strongly disagreed attitudes were similar to item 4 which

stated, "I feel more motivated in a FC". Interestingly, the respondents (30.8%) who
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agreed with item 7 stated "I thought the time and effort I spent in the FC was

worthwhile" were more. On the contrary, the vast majority of the participants (62.4%)

disagreed or strongly disagreed with item 9, which stated "I prefer the FC to a lecture-

based classroom". Only 8 of 133 participants strongly agreed. Item 11, "I experienced

pleasure in the flipped classroom" showed that similar responses included the majority

of neutral and negative opinions on FC model by 70.9% of the participants.

Effectiveness. Items 1, 3, 8, 10 addressed the effectiveness of the FC model.

Table 13

Descriptive Statistics of Post-effectiveness Items

Items

Strongly

disagree

f

%

Disagree

f

%

Neutral

F

%

Agree

%

Strongly

agree
f %

Descriptive

M

SD

1.A flipped
classroom is a
better way of 29
learning

3.1 think the
flipped

classroom is a
more effective 24
and efficient

way to learn

8.1 learned
more and
better in the
flipped
classroom

10.1 think the
flipped

classroom
learning

guided me 24
toward Dbetter
understanding

of the course
topics

21.8

18.0

24.1

18.0

41

41

35

37

30.8

30.8

26.3

27.8

36

37

36

40

27.1

27.8

27.1

30.1

19

23

23

25

14.3

17.3

17.3

18.8

2.51

2.62

2.53

2.65

1.15

1.14

1.18

1.13
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As shown in table 13, most of the participants (70 of 133) strongly disagreed and
disagreed with item 1. Of the 133 participants who responded to this item, only 27
(20.3%) reported that "A FC is a better way of learning" by showing agreement with
the item; however, 36 participants (27.1%) were neutral. Similarly, in answer to item 3
which stated "I think the FC is a more effective and efficient way to learn", many of
them responded (48.8%) that they either strongly disagreed and disagreed; however, the
minority of the participants(23.3%) were strongly agreed and agreed. For item 8, which
stated, “I learned more and better in the flipped classroom”, only 22.6 % of the
participants believed that they learned more and better in this new model of teaching.
36 of them were neutral. Half of the participants (50.4%) claimed they did not learn
more and better in the new teaching model. The last item stating "I think the FC
learning guided me toward a better understanding of the course topics" of the
effectiveness sub-category was surveyed in neutral by (30.1%) of participants. Only 7
(5.3%) participants were strongly agreed. 45.8% participants were either strongly
disagreed or disagreed with the item. Similar to their responses to other statements, the
majority held a negative attitude towards the item.

Engagement. The items that evaluated the engagement of participants in the FC were

5,6,12, and 13.



39

Table 14

Descriptive Statistics of Post-engagement Items

Items Strongly Disagree = Neutral Agree Strongly descriptive
disagree agree
F % F % F % f % f % M SD

5.1 participated
and engaged
myself more in
learning in the
flipped classroom

28 21.1 35 263 36 271 23 173 11 83 265 122

6.1 became a

more active

learner in the 25 188 36 271 45 338 19 143 8 6.0 261 1.12
flipped classroom

12.1 devoted

myself more to

the

instructional/class 23 173 37 27.8 36 27.1 24 180 13 9.8 275 1.22
activities in the

flipped classroom

13.1 spent more

time and effort

than usual on

my flipped 17 128 23 173 42 31.6 45 338 6 45 3.00 1.1
classroom

learning

activities

When looked at the results presented in Table 14, almost half of the participants
(47.4%) either disagreed or strongly disagreed with the item 5 which stated "I
participated and engaged myself more in learning in the FC". While 36 participants
(27.1%) were neutral, 34 of them were either agreed and strongly agreed. Likewise, for
item 6, 61 of 133 participants were strongly disagreed or disagreed with the opinion
that they became a more active learner in the FC. On the other hand, only 27
participants (20.3%) were agreed and strongly agreed. Less than half of the participants
(33.8%) were neutral.

Similarly, results for the item 12, "I devoted myself more to the instructional/class
activities in the FC" showed that 60 of 133 (45.1%) participants had negative idea for

the item. They did not dedicate themselves to in-class activities in FC. While 36
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participants (27.1%) were neutral, 37 of them were either agreed or strongly agreed.
One-third of the participants were agreed with the last item(13), stating "I spent more
time and effort than usual on my FC learning activities". Besides, only 6 participants
were strongly agreed with the same item. 23 participants were disagreed, whereas 17 of
them were strongly disagreed. 42 (31.6%) of them were neutral.

Overall Satisfaction. This sub-category has only one item (14): "Generally, I am
happy and satisfied with this flipped learning experience".

Table 15

Descriptive Statistics of Post-overall satisfaction Items

Items Strongly  Disagree  Neutral Agree Strongly  Descriptive
disagree agree
F % F % F % f % f % M SD
14.
Generally, 1
am  happy
and

satisfied 30 226 39 293 31 233 25 188 8 6,0 256 1.2
with  this

flipped

learning

experience

This item is related to the participants' overall satisfaction with this new teaching
model. The minority participants (24.8%) claimed they were satisfied with the new
approach, whereas the majority (51.9%) had opposite ideas; finally, 31 of them were

neutral.

Changes in English Language Learners’ Attitude. Research question 3: " Is there a
significant difference between the pre-test and post-test scores after the FC model

experience?



41

Table 16

Descriptive Statitistics (Pre-test & Post-test)

N Mean SD Min. Max.
Pretest_total 133 41.84 12.97 14.00 95.00
Posttest total 133 37.02 13.78 14.00 70.00

To determine whether there are any changes in ELLs’ attitudes towards FC
before and after the experimenting, Perception of Flipped Learning Experience
Questionnaire results were analyzed through a non-parametric Wilcoxon Signed Rank
Test. As seen in Table 16, the median score on the Perception of Flipped Learning
Experience Questionnaire decreased from pre-test scale before the intervention (Md =
42) to the post-test scale after the intervention (Md = 38), which shows that there is
slight changes in their attitudes towards FC after the implementation. As shown below
in Table 17, results of the Wilcoxon Signed Rank Test revealed that this was a
statistically significant difference in participants’ perceptions (p=-000 < p=.05).

Table 17

The Results of the Wilcoxon Signed Rank Test (Pre-test & Post-test)

Posttest Total
Pretest Total

Z -3.94
Asymp. Sig. (2-tailed) .000

As presented in Table 18 below, the highest level of decrease was seen in
participants’ motivation levels before the intervention (Md=15) and after the
intervention (Md=13). Similarly, the effectiveness of FC follows the motivation of
participants as the second-highest level of increase (from Md = 12 to Md =10). The
lowest level of decrease belonged to the engagement of participants (from Md=12 to

Md=11) and overall satisfaction of participants (from Md=2 to Md=1).
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Table 18

Descriptive Statistics of Sub Constructs of Perception of Flipped Learning Experience

Questionnaire

N Mean SD Min. Max.
Pre_motivation 133 14.85 4.34 5.00 25.00
Post_motivation 133 13.10 5.20 5.00 25.00
Pre effectiveness 133 12.17 5.36 4.00 56.00
Post_effectiveness 133 10.33 4.21 4.00 20.00
Pre engagement 133 11.93 3.81 4.00 20.00
Post_engagement 133 11.02 3.83 4.00 20.00
Pre overallsatisfaction 133 2.87 1.03 1.00 5.00
Post overallsatisfaction 133 2.56 1.20 1.00 5.00

When looked into Table 19 below, results of the Wilcoxon Signed Rank Test
showed statistically significant differences in each sub-category of the Perception of
Flipped Learning Experience Questionnaire: Post motivation-pre_motivation, p=.000
< p=.05; Post effectiveness- pre effectiveness, p=.000 <p=.05; Post engagement-
pre_engagement, p=.011 < p= .05; post overallsatisfaction- pre overallsatisfaction,

p=.003 <p=.05.

Table 19
The Results of the Wilcoxon Signed Rank Test (Sub Constructs of Perception of Flipped

Learning Experience Questionnaire)

Post_motivatio Post effectivene Post engageme Post overallsatisfacti

n ss nt on
Pre motivatio Pre effectivenes Pre engagemen Post overallsatisfacti
n S t on

z -4.11 -4.07 -2.53 -2.94

Asymp .000 .000 011 .003

. Sig.
(2-
tailed)
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ELLSs’ Attitudes toward the Pre-class Learning Experience and Materials.
Research question 4: " What are English Language Learners’ attitudes of the pre-class
learning materials and activities in this experience?

The Participants' Attitudes and Perceptions of Their Pre-class Learning Experience
Survey was used to acquire information regarding pre-class learning experience and
materials. Here pre-class learning materials refer to assigned not only readings but also
videos, audios and PPTs. In this survey, participants are expected to express their
thoughts on the materials' utility. Perceptions of the participants regarding the pre-class

learning materials were evaluated through descriptive analysis.
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Descriptive Statistics of Participants Attitudes and Perceptions of Their Pre-class

Learning Experience Survey

Items

Strongly
disagree

F

%

Disagree

F

%

Neutral

F

%

Agree

%

Strongly

agree
f

%

Descriptive

M SD

1.1 like
viewing
pre-class
videos
better than
reading text
materials
2.The
videos
helped me
understand
the  topic
knowledge
better
3.The
videos were
helpful
because |
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As presented in Table 20 above, the number of participants who either agreed
(23.3%) or disagreed (26.3%) were approximately the same as with the item 1 that
stated "I like viewing pre-class videos better than reading text materials". 16 of them
were strongly disagreed, and 13 of them were strongly agreed with the same item.
Similar results were found for the item 2 which stated "The videos helped me
understand the topic knowledge better". 52 participants (39.1%) who either strongly
disagreed and disagreed, while 49 of them (36.8%) were agreed and strongly agreed to
the item. 32 participants were neutral. Almost half of the participant (43.6%) had a
positive attitude about the item 3 stating "The videos were helpful because I could do
them on my own time".

On the other hand, (32.4%) participants who either strongly had an opposite idea
about the same item. 32 of them were neutral. Item 4, which stated "the videos were
easy to learn from", appeared to be neutral on by 31.6 % of the participants. 28
participants disagreed with the item, and 31 of them were agreed. Item 5 had most
neutral response: "The topics were well-explained in the videos". 39.8% participants
had a neutral idea about the content of pre-class materials well-explained. 32 of them
did not find these materials were well-explained, whereas 48 were agreed with the item.
The item 6 which stated "The videos were helpful for completing the quizzes", 52
participants (39.1) thought that way; however, 38 of them (28.5%) surveyed that the
videos were not useful for quizzes. 43 participants stayed neutral. The last item showed
mixed results. It stated: “The quizzes helped me understand the knowledge covered in
the videos”. 47.4% of the participants either agreed or strongly agreed with the
statement. While 13 participants strongly disagreed with this item, 12 of them

disagreed. 45 of them, on the other hand, remained neutral.

Qualitative Findings

The goal of this section of the study is to address research question 2. In this
study, content analysis was used to qualitatively examine the attitudes of the participant
students toward the FC model, which was the second research question, and eight major
themes emerged as a result. The qualitative themes were deducted from the transcribed
data. Peer coders read the transcriptions of the interviews many times and categorized
them, which was followed by the identification of broader representations of categories
and themes. As suggested by Miles and Huberman (1994), the purpose was to reach at

least 80% percent agreement of coding. The consensus among peer coders was reliable,
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qualitative data analysis as presented in Figure 3. The codes created were as follows:
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ELLSs’ Perceptions of the FC

In the second research question, “What are ELLs’ attitudes toward the FC?”
Qualitative data aimed to provide deeper insights and further understanding of the
quantitative findings. In terms of ELLs’ general attitudes toward the FC, content
analysis of the qualitative data revealed eight categories: (1)Positive and negative
emotional inference, (2) the most liked aspects, (3) the least liked aspects, (4) the
advantages and disadvantages of FC, (5) teachers roles in TC and FC, (6) students
roles in TC and FC, (7) ELLs’ perceptions of in-class materials, and finally (8)
suggestions to improve FC. They are mentioned below, along with the excerpt from the

interviewees’ answers.

Table 21

The Positive and Negative Emotional Inference

Category F
Emotional Inference 22

Emotional inference of FC is one of the main categories. The positive and negative
feelings of FC coexist. Although they coexist, the first noticeable aspect of this
category is "motivating, enjoyable and eagerness" for FC. Both were reported in the

following students’ answers.

"My favourite aspect is that boring, mechanic activities of the lesson has decreased,
and a fun environment has been created, rather than the traditional study"(S8, M)
"After watching the lecture, I had a lot of fun while learning because the activities
were given in an enjoyable way"(S2, F)

"I think activities are crucial to improve learning and having fun while learning is
just as important. This is why my learning process was very enjoyable" (S10, F)

"I enjoyed the process very much as I reinforced the subject with different and

entertaining examples" (S12, F)
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"Instead of the traditional education that we have been accustomed to for a long
time, learning became more interesting and more entertaining with the innovation of
flipped learning"(S7, M)

"Thanks to this new learning model, learning was more fun, I was more motivated
and enthusiastic"(S3, F)

"I came to class more eagerly because preparedness before class made me feel
confident" (S3, F)

"My self-confidence increased during the process of learning alone in FC model"
(S4, M)

Two participants added some negative ideas concerning FC. (S9, S13)

"The sound level of videos was low, and I was bored because it was not interactive"
(S9, M)

Only one participant reported that he did not catch the same atmosphere as the
traditional classroom environment. (S13)

"Contrary to traditional education, in FC the most lacking in my point of view was,

no intimacy was created as compared to traditional classroom environment"(S13, F)

Table 22

ELLs’ Perceptions of the Most liked and the Least liked Aspect of FC

Category F
The most liked aspects 23
The least liked aspect 18

As seen from Table 23, participants were asked about the most and the least liked
aspects of FC, and answers were alined above. As for the aspects they most liked,
coming to class prepared (f=4), learning by having fun (f=4), unlimited repetition (f=3),
and access to materials easily (f=3). Participants’ opinions examples about this subject

are as follows:
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"The thing I liked most was getting the information before the class"(S1, F)

"After the grammar subject is explained and the activities which provide to reinforce
the subject are done, the subject is being reinforced permanent; Thus, when we
prepared before coming to class, there is more time to do more practice in the
class"(S2, F)

"Since I came to class ready, I understood more easily in-class time, I was able to
comment and had fun" (S5, F)

"It helped me come to class prepared. I dedicated myself more to the lesson in the
class when I learnt about the subject in advance" (S12, F)

"Normally, I see English as a language and culture is normal, so having fun while
learning is the thing I liked most about this new model"(S9, M)

"The fun, especially musical activities done in the class, were my favourite part"
(S7, M)

"I liked that I had the chance to watch videos as much as I wanted when I did not
understand the subject" (S6, F)

"I loved that we had a chance to go back and watch even after the class is over.
Sometimes I watched lecture videos again, even before the exam" (S5, F)
"Practicality and being able to access resources that were uploaded whenever I
wanted was the most important factor I liked in this method" (S1, F)

"I liked that training can be carried out practically. I mean, the accessibility and
availability of the materials were very easy. It would be much better if it was
continuous"(S13, F)

Concerning the least liked aspects, the absence of my teacher to ask questions
immediately (f=5), and having a heavy workload at home (f=4) were uttered as

follows:
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"I did not like it because the thing I found most lacking compared to the traditional
method was not being able to ask the question to my teacher when I did not
comprehend it in the videos. Because the unanswered question at that moment
makes the rest more difficult for me" (S13, F).

"I think the most missing aspect is that the student cannot find an answer to the
question she/he asks instantly. I did not like it." (S11, M)

"While watching the video, there were some points that I did not fully understand. I
couldn’t ask those parts at that moment, which reduced my motivation"(S8, M)

"I didn’t like the fact that I could not ask questions when I did not understand during
the video lecture. Because when I didn’t understand that part, it was very difficult
for me to focus on the rest of the subject" (S6, F)

"Clearly, I was asking my questions in the class, but I would prefer asking at that
moment" (S1, F)

"I did not like my increased workload at home" (S2, F)

"In this model, it is necessary to constantly spend time in front of the computer and
stay connected to the internet. This increased my workload and limited my social life
outside" (S3, F)

"Our responsibility has increased tremendously" (S4, M)

"My prejudice increased with increased course load"( S8, M)

Table 23

ELLs’ Perceptions of the Advantages and Disadvantages of FC

Category F
Advantages of FC 19
Disadvantages of FC 12
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When the participants were asked about the advantages and disadvantages of FC, the
responses in Table 24 were given. With respect to the advantages of being practical,
enjoyable and comfortable (f=4), unlimited repetition (f=4) were reported most

frequently. Participants’ responses about the advantages of FC were as follow:

"Practical and accessibility of materials are advantages of FC for me" (S1, F)

"We have a chance to rewatch the video lectures after finishing the course” (S5, F)
"It is a model that is suitable for each student’s learning way. Visual and audial
materials were all used. The subject became more enjoyable" (S12, F)

"I think when I compare two models, the FC model has more advantages. In FC, we
are prepared in advance. In-class time sometimes we cannot concentrate on that
moment and feel not good enough. However, during a day, we can watch the videos
many times and study whenever we want" (S2, F)

"This model’s advantage is completely giving a chance to more practice in-class
time. Getting prepared beforehand and reinforcing the topic through in-class
activities are the most important advantage" (S4, M)

"It enables us to use time more efficiently, improves responsibility and even allows
students to reach pre-class materials anytime and anywhere. Therefore, it is possible
for doing more exercises and being more active" (S10, F)

"Watching videos again and again is the most useful advantage of FC for me" (S6,
F)

"Doing more exercises in-class time is one of the advantages of the model, I think"
(S9, M)

With the regard to disadvantages, not being able to ask questions immediately (n=4),
having no computers and internet access (n=3) were mentioned frequently. The

frequent disadvantages reported are as follows:
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"The disadvantage of this model was that I did not have my teacher, who was the
person I could directly address my questions to" (S1, F)

"Even if this model is fun, learning is limited as the student cannot find my teacher
to ask questions" (S8, M)

"I think the necessity of having computer and internet access is a disadvantage.
Financially, this situation may not provide equal conditions for every student" (S10,
F)

"I live in the dormitory, and I have to listen to lessons in the common library of the
dormitory, respectively. For this reason, my lesson time for myself is very limited,
however, this method was a system where I had to spend a lot of time in that

common area "(S12, F)

Table 24

Comparison of TC and FC
Category f
Interaction in TC 7
Interaction in FC 12
Student roles in TC 6
Student roles in FC 13
Teacher roles in TC 11
Teacher roles in FC 11

When the participants were asked to compare interaction and roles of student and
teacher in FC and TC, the responses in Table 25 were given. With regard to interaction,

teacher-centered (f=4), weak/less interaction (f=3) were uttered for TC as follows:
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"In traditional teaching, I had almost no interaction with my teacher and classmates"
(S13, F)

"I did not interact with my friends in TC" (S11, M)

"Clearly, I was only listening to the lessons and taking notes in the traditional
method, I was not in continuous communication" (S2, F)

"When compared with traditional education, I had more contact with my friends and
teacher in this new model. For example, we discussed the points that are missing for
our understanding" (S8, M)

"Since we had learned beforehand, we could exchange information with classmates
in the classroom environment. We also had more time to communicate with our
teacher" (S3, F)

On the other hand, some students thought that there were more interaction, while
according to others, they were no interaction in FC. Also, there were no significant
differences between FC and TC in terms of interaction. Those ideas were reported as

follows:

"Actually, I cannot say that there were much more contact with my classmates in
FC, even with my teacher, too. Just to ask some question, or ask for some similar
video links to study, we interacted with my teacher, not more" (S1, F)

"My only communication was to ask the points that I could not understand to my
teacher, with my classmates; I had no interaction in this new model" (S6, F)

As for students’ roles, passive (f=2), answerer (f=1), and nonpreparation for class
(f=1) were used to refer to students' roles in TC; however, more active (f=5) and more
motivated (f =4) were reported for FC model. With regard to teacher roles, friendly
(f=4) and lecturer (f=3) were the most frequent response for TC, guide (f=4), and

leader (f=3) were used for FC like in the following examples:
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"Before this new model was implemented, as a student, I never worked on a subject
alone without any help of someone. So, this model scared me at first but now I can
describe myself as a much more active learner as it teaches to take responsibility and
work independently" (S3, F)

"Compared to traditional education, in FC, I attended the class more, and my
speaking ability improved more" (S9, M)

"In FC, as students had an idea about that day’s topic, so, in-class time, those can be
more active. For this reason, both the students improve their self-responsibility and
can be more active" (S4, M)

"I was more participatory in traditional education, I think I listened more in this
model. Even I had no communication with my friends nor with my teacher, because
I always studied and learned by myself " (S13, F)

"My interaction with my teacher was very good; he took a very helpful role in every
point I did not understand" (S9, M)

"My teacher was very helpful, guide and leader in this process for all my classmates"
(S5, F)

"there was no live class environment; there was a problem of focusing, and also
there were times I felt like a robot. We had to prepare before the course, but it was a
happy process thanks to the communication and guidance of our teacher" (S6, F)

"In traditional teaching, the teacher is like a provider, but in flipped classroom, she is

more like a guide" (S3, F)
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Table 25

Perceptions of the In-class Materials

Category
Positive aspects of in-class materials 18
Negative aspects of in-class materials 3

Regarding in-class materials, the majority of participants were mostly of the opinion
that in-class materials were more supportive for permanent learning/ effective (f=3) and
more enjoyable/not bored-boring (f=7), while negative opinions were less (f=3). The
responses were as follows:

"I think activities are one of the most important factors that improve learning.
Learning in the classroom was much more effective when the pre-class activities
were done and studied, and we came to the classroom in this way"(S10, F)

"I think it was a method that appealed to every student's way of understanding.
Thanks to many visual and auditory materials that were presented before class, we
had a more enjoyable process" (S12, F)

Two students were reported some similar negative ideas as given below:

"The videos volume was low; there was no vitality and attention, so I had a problem
understanding the topic because of this problem I mentioned" (S9, M)

"The videos were not attractive and interesting. While I was watching, I could not

concentrate"(S6, F)

Table 26

Suggestions to improve the FC

Category
Suggestions 12

In the last category, there are responses of the participants about possible

suggestions to improve FC model; majority of participants had no suggestion to
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improve FC (F=7), while minority of participants suggested more interactive videos
(f=2) and taking own class lecturer videos (f=2). The responses are as follows:

"more remarkable examples from daily life can be added to the videos" (S9, M)

Trustworthiness of the Study

Guba and Lincoln (1981) state that different criteria must be used for the
quantitative and qualitative methods to enrich trustworthiness. According to them, the
criteria for quantitative research quality can be assessed by its validity, reliability and
objectivity. However, the criteria for qualitative research design are credibility,
transferability, dependability and confirmability (Guba & Lincoln, 1981).

Creswell (2012) defines reliability is the consistency of scores that refers to nearly
the same score for repeated testing. Validity is measurement accuracy is truly matched
with the instrument. Lastly, the criterion for quantitative research design is objectivity
which is about being independent in the study of researcher’s beliefs, opinions and
personality (Payne & Payne, 2004).

For the quantitative section of the study, the statements in the questionnaire were
consistent because the items in the questionnaire had the same concepts. Additionally,
the original study measured the items according to Cronbach’s Alpha, which was
shown as a=934. The score of Cronbach Alpha shows the reliability of the instrument.
In order to achieve validity of the questionnaire, there are a number of statements about
FC model. Finally, in the study, the researcher was the only person to conduct the
questionnaire in order not to create bias in the data collection.

For qualitative studies, credibility is a major issue to increase trustworthiness. In the
study, member checking was utilized to enable credibility. Additionally, to ensure
transferability, the research setting, participant students' information and method were
explained to guide the audience. Member checking and colleague support are processes

to ensure confirmability.

Ethical Issues

According to Mackey and Gass (2005), there are two main ethical issues for
conducting research. The first one is an informed consent form for participants. In the
form, participants should be informed about the aim of the study, procedures, possible

risks, confidentiality of the study and participants’ rights. Therefore, the participants
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were informed about the study and each participant filled out the form at the very
beginning of the study in the questionnaire phase and secondly before the semi-
structured interview. The consent form included an explanation part about participants’
rights and voluntary based. They were also informed about the study that was used only
for scientific purposes. The second issue is institution approval. For the study, the
researcher got approval from the institution by providing information about the study

entirely in order to conduct the study on the research site.
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4. DISCUSSION AND CONCLUSION

Introduction

In this section, the discussion of the findings was offered using the research
questions as a framework, such as "Language Learners’ attitudes on the FC",
"Changing in Language Learners’ attitudes after intervention", and "Their attitudes
toward the pre-class materials and activities after FC experience". Data analysis and

findings comprised a basis for the interpretations of the findings.

Language Learners’ Perceptions of the FC

This study aimed to investigate the perceptions of English Language Learners’ on
FC model before and after a four-week pre-experimental study; however, the results
contradicted the literature. In earlier research, the majority of evaluations and
educational experiences were deemed favourable. The findings of the present study do
not support certain earlier research. According to studies, FC students have
substantially more positive perspectives and more productive learning experiences than
those in traditional classrooms (Adnan, 2017; Akgiin & Atici, 2017; Al-Zahrani, 2015;
Asiksoy & Ozdamli, 2016; Chen et al., 2014; Cay, 2020; Kurt, 2017; Lage et al., 2000;
Mason et al., 2013; Musib, 2014; Ozpinar et al., 2016; Roach, 2014; Schultz et al.,
2014; Sengel, 2016; Turan & Goktas, 2015).

The quantitative findings indicated that most English Language Learners were
poorly motivated by the FC model. As a consequence of the research, although they
genuinely found the flipped training amusing, their motivation offered low results
against it. English Language Learners reported that they appreciated the FC teaching
technique more but were less motivated and experienced less pleasure compared to the
TC. In fact, Learners' motivation scores were lower. However, they reported that the
instructor's activities were entertaining, unique and interesting. This circumstance
causes the students to pay close attention to the lecture on processed FC. This may be
because students frequently claimed that the teacher's communication with them was
distinct from the classroom environment. According to their qualitative survey results,
they believed that the communication level was insufficient, hindering their growth. In
this light, the qualitative data confirmed the quantitative data about communication
constraints. This may be due to their difficulty adjusting to the new habits acquired

through traditional educational approaches.



59

According to Fulton (2013), the effectiveness of a flipped classroom is entirely
reliant on the students' strong preference for face-to-face interaction with their teacher.
Also, Fulton (2013) argues that children learn more efficiently in a classroom setting
because they may ask direct questions to their teachers and peers, whereas this may not
be possible in the flipped classroom compared to the TC. According to Riley (2014),
only teachers are in a position to successfully create relationships with their students,
which is one of the skills that contributes to good teaching. Johnson (2013) argues that
a significant critique of the flipped classroom is that students cannot ask immediate
questions when uncertain.

Despite their low motivation due to the absence of instructor contact in the FC
model, the students were pleased with the class activities. This was very unexpected, as
lower figures were anticipated in quantitative data results. In qualitative data, the
students believed that the meaningful activities kept them engaged and attentive in
class. While traditional education includes mechanical exercises in the remaining time
after the lecture, the new teaching model encourages students to engage in collaborative
work during this period. This situation could be interpreted as the students thought
mechanical exercises in TC were insufficient for comprehension of the subject matter.
In FC, they both had fun and learned while engaged in the process. The cognitive
constructivist theory (Bruner, 1966) and the social constructivist learning theory are
learning theories that support the flipped classroom notion (Vygotsky 1978) based on
the view that meaningful learning can only occur when the student actively interacts
with learning resources and engages in the integration and communication of
knowledge and techniques (Moroney 2013; Ng 2014). According to the qualitative
research findings, the model's perceived usefulness was most strongly connected to the
presence of a stimulating and engaging learning environment in the classroom and the
process of acquiring knowledge through practice. It is believed that the discrepancy
between these results is due to the small sample size relative to the total number of
participants. Therefore, it is probable that the in-class activities were more appealing to
the student groups that gave quantitative results. Additionally, according to Alsancak
Sirakaya (2015), learning materials that would appeal to a wide variety of learning
styles and senses could be the reason why some forms of learning would be more
lasting than others. The use of the flipped classroom model may have varying results
for students with different learning styles. Flipped classrooms in foreign language

learning must be tailored to individual students in accordance with Ahmed (2012),
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Dornyei & Sekhan (2003), and Saville-Troike’s (2006) ideas. Consequently, it is
important to consider what types of activities and how much online and in-class time is

appropriate for each student.

Changes in English Language Learners’ Attitudes

The attitudes of English Language Learners towards the FC model were studied
using both quantitative and qualitative techniques. In the present study, English
Language Learners’ perceptions of FC were analyzed before (Md=42) and after the
implementation (Md= 38), and this decrease in the scores demonstrated that following
the implementation, there was a slight change in the participants' attitudes in the
direction of being more pessimistic. During the interview, most of the students
indicated that they were hesitant, uncertain of the utility and prejudiced and mostly
mentioned workload before trying the new model. Therefore, it may be difficult for
many students to adapt to this new approach, which is completely different from the
traditional classroom setting, and simultaneously perform the required assigned tasks.
According to Clark (2015), it was difficult for students to adopt a new learning strategy
and comprehend course material simultaneously. Due to this reason, before full
implementation of the flipped classroom, it would be a good idea to practice it
gradually using a basic lesson plan based on the FC model as an initial. As cited in Lo
& Hew (2017), In Kirvan et al.’s (2015) practice, The teacher instructed the students to
watch the video lecture throughout class time, and at the same time, they were expected
to take their own notes, which promote cognitive skills while watching the video. Note-
taking is a self-directed learning approach that students rarely experience and are
unfamiliar with because they are accustomed to traditional learning strategies. This
strategy permits students to achieve their own learning, and it would be the initial step
in becoming acquainted with the new model. Thus, instructors would begin gradually
and proceed at a reasonable pace. However, according to qualitative research results,
having to take responsibility for their own learning might have intimidated them. It is
most likely because they were accustomed to traditional instructional models. There
were many who indicated that the pre-class workload exhausted them compared to the
traditional learning process; the increase in responsibility caused them to lose
enthusiasm, and the time spent on it even hampered their social life outside of class.
Teachers can use time requirements as a reference for arranging out-of-class FC

learning activities, such as limiting the total pre-class learning time to 20 minutes.
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(McGivney-Burelle and Xue 2013; Vazquez and Chiang 2015). Thus, teachers may

ensure that students are not overburdened to the point of frustration.

English Language Learners’ Attitudes toward the Pre-class Learning Experience
and Materials.

The present study also attemped to examine what the English Language Learners’
attitudes were on pre-class learning materials used in FC model. The lesson video is
one of the most essential educational tools of the Flipped Classroom model. As stated
in many studies, because it appeals to various senses, is impactful, is flexible in terms
of moving at any time, and is easily recalled, it brings the course material to life
(Adnan, 2017; Akgiin & Atici, 2017; Basal, 2015; Davies et al., 2013; Johnson, 2013;
Kocabatmaz, 2016; Kurt, 2017; Turan and Goktas, 2015). For this reason, quantitative
and qualitative research was conducted to determine how students felt about the pre-
lesson lecture videos.

In terms of the positive sentiments that surfaced during interviews, it was discovered
that English Language Learners valued the ability to move at their own pace the most.
According to Steed (2012), this form of learning is especially advantageous for slower
students, who can often revisit the content at any convenient time in order to improve
their comprehension. However, some students reported instructional videos bored them
because of the monotonous tone of voice of the instructor and were generally criticized
because of taking too much time. Ozpinar et al. (2016) advise that the instructor's entire
body, in addition to his or her voice, should be featured in video lectures in order to
make students feel engaged and part of the class. Furthermore, concerning the video
presentation, students stated that the videos were neither interactive nor more
interesting. It is believed that the use of language that would impede student learning is
inappropriate in this circumstance because it is evident that students learn more
effectively when their mother tongue is utilized to a certain extent, including in the
classroom. In fact, as teachers occasionally utilize L1 to clarify what s/he intend to
convey to the students, to grab the students' attention, and to explain the meaning of
new vocabulary. However, all courses are conducted in English in the School of
Foreign Languages. With the framework of this school decision, the language in the
videos was also English. As the lessons were taught in English, It is thought that the
students may have been triggered by the idea and felt bored. Atkinson (1987) claims

that “while giving instructions talking about the classroom methodology, while
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presenting and reinforcing the language, L1 is mostly used with the early stages of
proficiency levels” (p. 244). In the present study, since the participants were selected as
beginner-level students, it was thought that the mother tongue should be minimally
included in the videos.

The poor internet connection was cited most frequently regarding the other
challenges students encountered with pre-class materials. They had trouble obtaining
the pre-class materials due to a lack of, or a bad internet connection, as was also shown
in prior studies (Boyraz, 2014; Gorii Doan, 2015; Kocabatmaz, 2016; Zengin, 2017).
Students are required access to the internet and a computer or mobile device at home in
order to participate in flipped learning. However, this is not always the case, and this
learning model creates obstacles for students who lack the appropriate technology.
Additionally, students' challenge of adapting to technological learning is occasionally
the most significant obstacle. Because they were not required to self-discipline in the
traditional education to which they were accustomed from an early age. Typically, it is
believed that some students can learn in a self-directed manner, and those students with
a high level of self-regulation tend to perform well in any educational setting,
regardless of how the setting is organized ( Boevé et al., 2017). However, these ideal
students are rare, and many students lack the skills and motivation to learn
independently. On the whole, they were responsible for school work or other assigned
tasks, and these students were closely monitored to ensure they completed their allotted
homework. Additionally, being constantly confronted with homework assignments they
were busy with, they did not have the motivation to research new information
independently. They may not have been able to rapidly adapt to this new strategy,
which involves their own learning process and cultivating optimistic thought.
Therefore, the pre-lesson preparation required by flipped education may have appeared
burdensome to them, and their qualitative study responses may have been largely

neutral.

Conclusion

The current study aimed to examine English Language Learners’ attitudes of the FC
model. The study also investigated their attitudes towards pre-class learning materials
for the FC model experiences. This investigation aimed to determine English Language
Learners’ overall views after the intervention of the FC model in the School of Foreign

Languages. As a result of this study, it was found that the participants generally had
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negative perceptions of the flipped classroom in terms of motivation, effectiveness,
engagement and overall satisfaction. Although the majority of students stated that the
best aspect of the FC model was the ability to learn at their own pace, they stated that
they did not feel more active outside of the classroom; their communication with their
teachers or classmates was limited, and they were unable to immediately ask questions
of their teachers while performing the activities outside of the classroom. Furthermore,
this unfamiliar workload significantly decreased their motivation. Furthermore, it was
observed that the flipped classroom technique has no positive effect on students' self-
directed learning. In reality, many students have reported that the pre-class work
necessary outside of the classroom increases their burden and that they struggle to
complete all pre-class materials due to limited technological resources and
unfamiliarity with e-learning. It is important to note that teachers play many roles, such
as facilitators, guides, communicators, collaborators, and problem-solver in the learning
process, but could not primarily be responsible for providing students with quick
feedback.

These findings show that teachers should encourage their students to become
independent learners, assist them in achieving their learning objectives, and be aware of
their students' unique learning styles. Web 2.0 technology that is used for pre-class and
in-class materials plays a crucial role in students' utilization of their language skills.
These tools should be chosen and implemented effectively by teachers because they
increase not only students' language abilities but also their communication,
collaboration, creativity and critical thinking.

Students in Turkey are facing the washback effect which refers to the impact of
testing on curriculum design, teaching practices, and learning behaviours. Since
elementary school is always test-oriented, anxiety impedes the successful
implementation of innovative teaching approaches. It is inevitable that students,
particularly in language classes, prioritize exam preparation over language acquisition.
This research can serve as an appropriate source of inspiration for educators, not merely
as a means to enhance their instruction. It can also help students incorporate language
into their everyday lives. The highlighted learning environment facilitates our
comprehension of the function of constructivist theory in learning and content delivery
and highlights the significance of constructivist principles that promote collaborative
learning and allow continuous access to knowledge even outside of class time. An

important part of this outcome is likely attributable to the factors mentioned above.
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Implications for Practice

The current studies’ results pointed out that English Language Learners at the
School of Foreign Languages have overall perceptions of the FC model at a low level.

Teachers should become cognizant of their role in supporting different learning
styles while creating a learner-friendly environment and designing courses that
capitalize on the positive effects of group work, which can increase learner engagement
in classroom activities and outside school. Teachers should also positively support
students' beliefs towards this new model, even though this method requires
considerable sacrifice, responsibility and dedication for students. Because students may
be biased against this new method from the outset of the practice. It is advised that all
teachers should be informed about the FC model’s future use and the advantages of
technology-enhanced learning beforehand. Additionally, they should also be prepared
to use new strategies and various learning models to adjust their instruction to the
unique needs and expectations of each student, taking into account the most recent
technology advancements in the field of education and their students' learning

experiences.

Recommendation for Future Studies

The current study has several recommendations for further research based on the
findings.

Firstly, further research should focus on teacher and student readiness for the
successful implementation of the FC model, considering language class students’
perceptions about improving their language skills and increasing their motivation using
the FC Model.

This research was conducted with a single-level (A1) English language class. Future
research should be undertaken with higher levels of students to confirm the results
obtained in this research.

Before submitting an application, students should be informed in-depth about the
application process and the internet. The application procedure should be meticulously
organized to avoid problems with technological concerns such as computers.

This study utilised only a few technological instruments and resources (Google

Forms, Quizizz, Quizlet, and WhatsApp). Due to the ever-evolving nature of
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technology, various methods and materials should be used to explore the performance
of various Web.2 tools.

Instead of flipping the entire course at the beginning of the year, the researcher can
flip small units stepwise and build them up throughout the year. In addition, quizzes
and interactive exercises relating to the video material can encourage students to come

to class well-prepared and make the classroom more exciting.
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Appendix-B. Perception of flipped Learning Experience Queationnaire
Gender (Cinsiyet): Female............ Male.............

Department (Boliim): ..........ooivininnnn.

Please circle the answer which best reflects your overall thoughts about each statement.
There is no right or wrong answers.

Strongly Strongly
Disagree Disagree Neutral Agree Agree
(Kesinlikle  |(katilmiyorum)((tarafsizim)|(Katihyorum)|(Kesinlikle
katulmivorum) katliyorum)

1 |A flipped classroom is a
better way of learning. (
Ters yliz efitim modeli
Ggrenmenin daha iyi bir
yoludur.)

2 |l enjoyed the classroom
teaching flipped approach
more. ( Ters yliz edilmis
sinif modelinden daha ¢ok
kevif aldim.)

3 |1 think the flipped classroom|
is a more effective and
efficient way to leam. (Ters
yiiz edilmis simif modeli
Ogrenmenin daha etkili ve
verimli bir yoludur.)

4 |l feel more motivated in a
flipped classroom. (Ters yiiz
edilmis simf modelinde
kendimi daha motive
hissediyorum. )

5 |1 participated and engaged
myself more in leaming in
the flipped classroom. ( Ters|
yiiz edilmis sinif modelinde
kendimi daha katilimer ve
dersi 6frenmeye daha ilgili
hissedivorum.)

6 |l became a more active
learner in the flipped
classroom. ( Ters yiiz
egitimde daha aktif bir
ogrenci oldum.)

7 |l thought the time and effort
I spent in the flipped
classroom was worthwhile.
(Ters yliz edilmis simf
modelinde harcadifim




zaman ve ¢abanin faydal
oldugunu diisiiniiyorum.)

I learned more better in
the flipped and classroom.
(Ters yiiz edilmis simf
modelinde daha iyi ve daha
fazla 6grendim.)

| prefer the flipped
classroom to a lecture-
based classroom. (Ters yiiz
edilmis sinif modelini,
sinifta ders anlatma tabanl
modele tercih ederim.)

10

I  think the flipped
classroom learning guided
me toward better
understanding of the course
topics. ( Ters yiiz edilmis
simf modeli bana ders
konularini daha iyi anlama
konusunda yol gdsterdi.)

1"

I experienced pleasure in the]
flipped classroom. (Ters yiiz
edilmis sinif modelinde
denevimlerim keyifliydi.)

12

I devoted myself more to the
instructional/class activities
in the flipped classroom.
(Ters yiiz edilmis simf
modelinde kendimi simif igi
aktivitelere daha ¢ok
adadim.)

13

I spent more time and effort
than usual on my flipped
classroom leaming
activities. (Ters yiliz edilmis
simf dgrenme
etkinliklerimde normalden
daha fazla zaman ve ¢aba
harcadim.)

14

Generally, | am happy and
satisfied with this flipped
learning experience. (Genel
olarak, Ters yiiz edilmis
sinif modeli deneyiminden
mutlu ve memnun olmusg
hissediyorum.)
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Appendix C: Interview Questions for Participant Students

1) What do you think about your flipped classroom experience?
- What did you like most in Flipped Classroom? Why?
- What did you like least in Flipped Classroom? Why?
2) When you compare the Traditional Classroom and Flipped Classroom
- What are the advantages of FC model?
- What are the disadvantages of FC model?
- What was your role as a student in Traditional Classroom and FC?
- What was your interaction with your teacher?
- What was your interaction with your classmates?
3) Do you think FC model is an effective way of learning?
- If yes, why?
- If no, why not?
- How has FC model influenced your learning?
4) Were there any problems you encountered during FC? What are they?
5) What kind of preparation you have done before coming to the class?
6) What would you suggest to improve learning in FC model?
7) What do you suggest in order to use FC model more effectively in the course?
8) To sum up your FC model experience in one sentence, what would it be?
9) Is there anything you would like to add?
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Appendix D: Participants Attitudes and Perceptions of Their Pre-class Learning

Experience Survey

Please circle the answer which best reflects your overall thoughts about each statement.
There is no right or wrong answers.

Strongly
Disagree

Strongly

Disagree Neutral Agree Agree

1 | Ilike viewing pre-class videos better than
reading text materials.

2 | The videos helped me understand the
topic knowledge better.

3 | The videos were helpful because | could
do them on my own time.

4 | The videos were easy to learn from.

5 | The topics were well-explained in the
videos.

6 | The videos were helpful for completing
the quizzes.

7 | The quizzes helped me understand the
knowledge covered in the videos.




Appendix E: Consent Form

Dear participant,

First of all, I would like to thank you for your participation &)

You are being asked to participate in research by me who is conducting this
research as a part of a Master's Degree in English Language Teaching Program
supervised by Dr. Ogr. Uyesi Semiha Kahyalar Giirsoy at Cag University. The necessary
permission for my study was granted by Cag University Ethics Commission.

The study aims to explore preparatory school students’ perceptions of the flipped
classroom. Participation is totally based on principle of voluntariness. If you agree to
participate in this study, you will be asked to answer some open-ended questions, fill in
a few questionnaires, and take part in an interview which is estimated to take 15-18
minutes. All the data provided from questionnaires, interview and open-ended questions
will be kept strictly confidential and only used for scientific purposes. Taking part in this
study is completely voluntary and you may choose to stop participating at any time. This
is not a test so there is no ‘right’ or “wrong’ answer. It is essential to give honest and
sincere responses so that the results of this study can be more reliable. Your name will
not be attached to any of the data you provide. I hope you will be willing to participate
because your responses are important and a valued part of the study. If you have any
questions concerning the research study or wonder about the results of the study, please
e-mail me at

Thank you!
Sincerely,

"I understand that my participtaion in this study totally voluntarily and I am free to reject
to participate, without consequence, at any time during the study. I accept that any
information given by me used only for scientific purposes and my identity will be kept
confidential. By signing below and returning this form, I hereby give my consent to
participate in this study.”

Principal researcher:
Dr. Ogr. Uyesi Semiha Kahyalar Giirsoy
Faculty of Art and Sciences

Signature:
Researcher:
Merih Ozbayrak

School of Foreign Languages

Signature:
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Appendix F: Pre-class Quiz

Sorular  Yanitlar  Ayarlar

EMPOWER A2- Mini quiz - Unit 6

Please circle correct answer below.
In the last part write the past forms of the verbs.

1. My classmate and | our teacher a question about the test.

() ask

() asked

() asking

() were asked

2. John wanted to to work yesterday but he was sick. *

O g

I Window



81

Appendix G: Pre-class Materials Uploaded to Academic personel page

QsiteiciArama  #)Personel Girisi @

s CAG UNIVERSITESI 25.
&" . 00000 D @I =

GAG UNIVERSITY vil

- UNIVERSITEMIZ KURUCUMUZ AKADEMIK iDARI ARASTIRMA CUZEM-LMS ULUSLARARASI OFIS LETISIM

Akademik Kodre | O9r. Gor. Merih OZBAYRAK

S Haklanda  [@ Akademik £ Dosyalar

FLIPEED CLASSROOM FUPPED CLASSROOM FLIPPED CLASSROOM FUPPED CLASSROOM FUPPED CLASSROOM FLIPPED CLASSROOM
UNIT7ALTB UNIT 10A & 108 UNIT 11A & 118 UNIT 6A & 68 UNT8A LSS UNIT 9AL 98

Ogr. Gér. Merih
OZBAYRAK

Yabana Diller Yiksek Okulu
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Appendix H: Quizizz

Quizizz Q search

Have an account?

Login INSTRUCTOR-LED SESSION ASYNCHRONOUS LEARNING

Start a live quiz ° Assign homework

= 42 questions @ Show answers P Preview

& Explore

& 1. Multiple-chaice ® 30 seconds
M My library
@i Reports \

Q. Steve Jobs ....... in 5an Francisco in 1955.
ki Classes
@ Settings
born was born

~  More

& 2. Multiple-choice © 30 seconds

Q. My childhood hobbies ....... sports. | loved them.

answer choices

did were
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Appendix I: Group Work Discussion Material

GRAMMAR DISCUSSION

PAST TIME WORDS

Student ‘A’

W 0 N O 0 b W KN =

-
(=]

Discuss the questions below with your partner.

. What time did you get up yesterday morning?

. What did you eat for lunch yesterday afternoon?

. What did you do last Friday night?

. Where did you live five years ago?

. Where were you an hour ago?

. Did you travel last summer? If 'yes’, where? Did you have a good time?
. Did you do homework last night? If 'yes’, what kind?

. Were you at a shopping mall a few days ago? If ‘yes', what did you buy?
. Were you happy last week? If ‘yes’, why? If ‘no’, why not?

. Finish this sentence: “A few minutes ago, | ... because ...."

e

GRAMMAR DISCUSSION

PAST TIME WORDS

Student ‘B’

1.

Discuss the questions below with your partner.

What did you have for breakfast yesterday morning?




Appendix J: Race Activity

e e MythBusters
| A I power sleep have fake consider fail call wear are discover
1. George Washington .............ccocvevennen wooden teeth.
2. A sheep, a duck and a rooster ................. .. the first passengers in a hot air balloon.
3. KNG HeNtV VI e nnncvans wnth a gngantlc axe beside him.
4. Albert Einstein ..............c..oeueee. math.
5. PHates ...c.ccissiinminaiins earrings because they believed it improved their eyesight.
6. Christopher Columbus _........................ America.
7.1In 2007, Corey Taylor .........ccevueueenenns his own death in order to get out of his cell phone
contract without paying a fee.
8. In England, in the 1880's, people ........cc.cevvvenvnrnenn "Pants"” as a dirty word.
9 SallE s e the first Egyptian chariots.
10. There is a glacier ...........cccvuvenvennen "Blood Falls" in Antarctica that regularly pours out
red liquid.

|B| create issue break originate discover slice request paint win wear

1. Samuel L. Jackson .......cccorececiniannens to have a purple light saber in Star Wars in order for
him to accept the part as Mace Windu.

2. Spanish Influenza ........................ in Spain.

3. The White House was grey before they ... ...........c.c........ it white

ANINES o all black costumes.

5. In 2008, scientists . wEeseas . a new species of bacteria that lives in hairspray.

6. An epidemic of Iaughlng that Iasted aimust ] out in Tanganyika in
1962.

7. Shakespeare ........ccsssssisiviss the story "Hamlet."

8. The State of California ...........cccoeuvunnens 6 driving licenses to people named Jesus Christ.

9. In 1923, jockey Frank Hayes ......................... a race at Belmont Park in New York despite
being dead.

10. Vincent Van Gogh .........cuneenvnvenans off his ear.

x ________________________________________________

| G | decide is snow sell propose make wear build invent persuade

1. iThe TEANIG .ocoscunsmssmmmsnsanvas the first ship to use the SOS signal.

2. A coin toss ......................... Hewlett-Packard's name.

3. Jewish Slaves ... L. it the pyramids.

- T { AR T in the Sahara desert for 30 minutes in 1979.

5. Beniamin Franklin the turkev as the national bird of the United States.



Appendix K: Reading Passage for Pre-Class Activity

3 Gap year

) in June last year, eighteen year old Francs Thumber bought a 'World Traveller’ ticket and
et aff on the adventure of a life time. Look at the pictures and 1l the story.

:» Here are some words (o help you ..
10 pick grapes (1) templas () thief (9) seesick (7) carnival (10)

3 GAP VEAR o o - 03

@) Correct the sentences about each picture 10 retell the story. Use these wards o help.

suled
1 Francis bought a “World Traveller” ticket and ummm@xf sarnial

onsida
2 Me picked grapes in Australla and swam with delphins. pasta
3 He saw old temples in Greece and ate sausages in Maly. P‘b‘jﬁ
4 A thief stole his dothes. y
3 e had 0 sy inie uider U stars. paranta

danced
€ He took lots of trains in India. ——
7 He dimbed trees in Tibet. sharks
8 He went from Hong Kong to China by plane and was seasick. e
9 In China he walked to the Great Wall

10 in Rio he went to the 200.

11 He met a beautiful girl and they worked all night.

12 He arrived home this morming and went to see s friends.
3) () Uisten 10 the story and check your answers 10 Exercise 2.

l) Write the past tenses, then join the two halves to make full
sentences.

1 He (dimb) climbad \ & with sharks in Australia.

2 Mafarive) . b bigh mountains in Tibet
3 He (eat) — € a 'world traveller’ ticket.
- aal 0. Tl
e e Extra activity
SHelwimi . ealotof pasta in taly. = Packing
You are going on 3 ‘Gap year’
& He (visit) 1 home this moming. In small groups, make a list of the
20 most important items to take
7 He (buy) . . 9 Rioat Camival time. With you i your ncksack
8 e (dance) 10 the Great Wall n Ching, | Check your [t with anather

group. Did you forget anything?
5) (5) Listen to the interview with a ifeguard.
& Answer the questions:

1 What did the kfeguard do when he saw a shark?
2 What does he think of Francis?

b Work in pairs and prepare an interview with Francis’s mum.
Student & it the interviewer and Student B is his mother.

Ask questions kke ...

Where did you aof”
What did you see / eat / doin ...7

i oa Totalkabout

like 10 visit - and why?
b Write 'Gap year' in your
own werds.

Which countrics would you ¢
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Appendix L: Story Order Game

GRAMMAR GAME (STORY ORDER)
PAST TENSE

B What happened to Sue? Have your students put the 11 events below in order.

&

On Monday, I bought a lottery ticket at a shopping mall.

I put the ticket in the pocket of my jacket, and went home.

After I got home, I went to bed and forgot about the ticket.

On Tuesday morning, I got into my car and drove to work.

On the way to work [ turned on the radio.

A man on the radio said my lottery ticket number.

After he said my number, [ put my hand into my jacket
pocket.

Oh no! The ticket wasn’t in my pocket!

Next, I drove back home and looked for the ticket.

I found the ticket. It was on a table.

Finally, I looked at the ticket. Oh no! It was the wrong
number!
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Appendix M: Cag University Thesis Survey Application and Permission Request

T.C.
’ CAG ONIveRsi

AL UNIversITY

Sayi: zjssfan':ré 26.11.2021

Konu : Bilimsel Arastinma ve Yaymn Etigi Kurulu Karar Alinmasi Hk.

Letter

REKTORLUK MAKAMINA

ilgi: 09.03.2021 tarih ve E-81570533-050.01.01-210000
Yaym Etigi Kurulu konulu vaziniz,

llgi tarihli yazmiz kapsaminda Universitemiz Sosyal Bilimler FEnstitiisii biinyesindeki
Lisanslsti  Programlarda halen tez agamasinda  kayith olan Merih Ozbayrak isimli
ogrencimize ait tez evraklanmin "Universitemiz Bilimsel Aragtirma ve Yaym Etigi Kurulu
Onaylan" alinmak Gzere Ek'te sunulmus oldugunu arz ederim,

Dog. Dr. Murat KOG
Sosyal Bilimler Enstitiisii Midrii

Eki: 1 Adet 8grenciye ait tez evraklan listesi.



Appendix N: Moodle Platform

{3 Son- Torkpe (i)~

88

s B1UNIT6/7-28-02.2022- 04-03.2022
Hello everyone

This week you are responsible for stiidying on pra-class materials befors coming fo class. Please taks nales the lopics That are nol clear for you while studying

Hope you will enjoy. |}

009000000



Appendix O: Ethics Approval

T
¢AG UNIVERSITESI

Sosyal Bilirler Enstitiisii
Say : E-23867972-000-2100010094 08.12.2021
Komu: NMerhOZBAYRAK':n Tez Anket
Izni Hak.
DAGITIM YERLERINE

Ingiliz Dili Egitiri Tezli Yitksek Lisans Prograrunda kayth Merih OZBAYRAK isinli
ogrenci, “The Perceptions Of English Language Learners' On Flipped Classroom
Model" konulutez gahgmasina Universiteraiz ogretina iyesi Dx. Ogr. Uyesi Semiha
KAHYALAR GURSOY'un tez darigraanhifinda halen yiiritmektedir. Adi gegen
dgrenci tez gahigmas) kapsaminda Universitemiz Yabanci Diller Yiiksekokulunda
ogrenim goren ogrencileri kapsamak iizere kopyasi Ek’lerde sunulan anket
uyz ulamasin yapraay planlamaktadir. Tez cahsmas: kapsaminda yukanda belirtilen
anketin uygulanabilmesi igin gerekli iznin verilmesind arz edeim.

Dog. Dr. Ivharat KOG

Sosyal Biliraler Enstitiisii Ivhidira
Ek : Etik Kurul Dosyas:
Dagitin:
Geredi: Bilgi:

Yabancl Diller Yitksekokulu Mudinligime  Rektorlik Makamina
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Appendix P: Permission of Thesis Survery Application

TC.

¢AG UNIVERSITESI
Yabanc1 Diller YVitksekokulu

o

Saw : E-12345673-000-2100010138 10.12.2021
Konu: Tez Anketlzi Hak.

REKTORLUK MAKAMING

Nlgi : 08.12.2021 tarihlive E-23267972-000-2100010094 sasnl belge.

~ Sosyal Bilimlex Enstitiisii Ingiliz Dili Egitird Béliimi Yitksek Lisans dgrencisi Merih
OZBAYRAK'm uygulamak istedig i anketi uygulamas1 uygun gorilmiis olup Hamrhk Birimd
Koordinator ¥ardicis: Betiill GOKBILEN nezaretinde yiritilece ktir,

Saygilanmla arz ederira.

Prof. Dr. Jilide INOZ(
Yabaner Diller Yitksek Okulu Miadiiria
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Appendix R: Permission of Thesis Approval

TC.

” (40 UNIVERSITES

Eonn

Mgi

Bekitirlik

E-21570533-044- 2100002651 02122021

Bilimsel Araghrma ve Yayin Etifi
Fournl Tzni Hk.

5057 AL BILIMLER ENSTITUS U MUDURLUGTNE

a) 24.11 2021 tarthve 23267972065 sawih vammz,
b 2411 2021 tarihove 2356797286 samh vamrz.
o) 16.11.2021 tarthwe 23267972057 sawih vammz,
) 26.10.2021 tarthve E-23867972-050.01.04-2100005866-44 sawh yamme.
o) 25102021 tarib ve E-23867972-050.01 04-21000028827-45 savnh wmmraz,
el 28.10.2021 tarithve E-23867972-050.01 .04-2100005956-46 sawh yanmz.
£ 12.11.2021 tarih ve 2326T9T4E sapl vammz,
2112112021 taribive 23267072047 sanh vamrz.
5126.11.2021 tarih ve 23267972076 sanh vamrz.

1z vazilards soz korusu edilen Can Toraran, Meltera Bulut Korkmaz, Duygu Uver,
Hayda Born, Vasemin Extik, Fata Kaykhk, [ittin Tasderedr, ¥akup Basak, Polen Boyacy,
Bahar Aksoy Gogis, Hilal Ipen, Esra Cetinkaya, Avpe Durnan we Ilerih Czbayrak izl
dgrencilernizin ter evraklan Bilimsel Araghrna ve Yaym Etik Eurulunda incelenere k nygun
girill riigtir.

Bilzilerirazi ve geregind rica edenna,

Piof Dr. Unal £Y
Rekiar



