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TARTISMANIN iNGILiZCE OGRENENLERIN OKUMA BECERILERi UZERINDEKIi
ETKILERI
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Agustos 2023, 91 Sayfa

Amagc: Bu calisma, okuma &ncesi aktiviteler olarak video izlemenin ve tartismanin Ingilizce
Ogrenenlerin okuma becerileri iizerindeki etkilerini aragtirmayr amaglamaktadir. Caligma,
bahsedilen 6n okuma etkinliklerinin Ingilizce 6grencilerin okudugunu anlama ve akici okuma
becerileri iizerindeki etkisini karsilastirmak igin tasarlanmustir. Ayrica, calismada, Ingilizce
ogrenenlerin  okuma Oncesi etkinliklere yonelik goriis ve duygularmin  kesfedilmesi
amaclanmaktadir.

Yontem: Bu calismada, hem nicel hem de nitel verilerin kullanildigi karma yontem deseni
kullanilmis ve calismanin katilimcilar1 olarak Erzurum'daki 6zel bir dil merkezinden BI1
seviyesindeki 20 Ingilizce dgrencisi segilmistir. Nicel veriler, okuma parcalarina yonelik okuma
anlama testleri ve ses kayitlar1 araciligiyla toplanmis ve bagimli oérneklemler t-testi ile analiz
edilmistir. Arastirmanin nitel verilerini toplamak i¢in goriismeler yapilmis ve goriisme sonuglari
ise betimsel analiz yontemi ile temalara ve kodlara doniistiiriilerek analiz edilmistir.

Bulgular: Caligmanin bulgulari, okuma dncesi aktivite olarak tartisma uygulamasinin, Ingilizce
ogrenenlerin sozlii okuma akiciligimi gelistirmede okuma Oncesi aktivite olarak video klipler
uygulamaktan daha etkili oldugunu gostermektedir. Istatistiksel olarak anlamli bir fark olmamasina
ragmen, bulgular 6grencilerin okuma Oncesi tartisma uygulamasinda, okuma Oncesi etkinligi
olarak video klipte uygulamasina gére okudugunu anlama testinde daha iyi performans gosterdigini
gostermektedir. Ayrica uygulama sonrasi goriisme sonuglari, katilimcilarin okuma Oncesi
etkinliklerden memnun olduklarin1 gdstermektedir. Okuma oncesi etkinliklerin kendileri igin ilging
ve yeni bir deneyim oldugunu belirtmislerdir. Ayrica katilimcilar hem okuma 6ncesi etkinliklerin
okudugunu anlama becerilerini hem de sozlii okuma akiciligini gelistirmede etkili oldugunu ifade
etmislerdir.

Sonuclar: Bu calismadan, video izlemeye kiyasla okuma oncesi etkinlik olarak tartismanin
Ingilizce 6grencilerinin okudugunu anlamalarini  gelistirmede ve sdzli okuma akicilig
performanslarinda énemli dl¢iide etkili oldugu sonucuna varilabilir. Ek olarak, ingilizce 6grenenler
okuma oOncesi etkinliklere olumlu bakmaktalar. Ayrica katilimcilar, hem okuma Oncesi
etkinliklerin okudugunu anlama becerilerini hem de sesli okuma akiciligini gelistirmede etkili
oldugunu belirtmektedirler. Buna gore, 6gretmenler bu ¢alismanin bulgularini dikkate alarak daha
etkili bir 6n okuma stratejisi planlayabilir ve tasarlayabilirler.

Anahtar Kelimeler: okuma éncesi aktiviteler, Ingilizce dgrenenler, okuma becerileri,
okudugunu anlama, akici okuma
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ABSTRACT

MASTER’S THESIS

Effects of Watching Videos and Discussion as Pre-reading Activities on the
Reading Skills of EFL Learners

Lida AZIMI
August 2023, 91 Pages

Purpose: This study aims to investigate the effects of watching video and discussion as
pre-reading activities on the reading skills of EFL learners. The study is designed to examine
the effects of those pre-reading activities on EFL learners' reading comprehension and reading
fluency. In addition, the study is purposed to explore the opinions and feelings of the EFL
learners toward the pre-reading activities.

Method: In this study, a mixed-method design that uses both quantitative and
qualitative data was used, and a group of 20 B1 Level EFL learners were selected from a private
language center in Erzurum as the participants of the study. The quantitative data were collected
through reading comprehension tests and voice recordings of reading passages and analyzed
using paired samples t-tests. In addition, structured-interviews were conducted to collect the
qualitative data of the study, and the interview results were transformed into themes and codes
for descriptive analysis.

Findings: The findings of the study show that the implementation of discussion as pre-
reading activity is more effective than implementing video clips as pre-reading activity in
improving oral reading fluency of EFL learners. Although there are no statistically significant
differences, the results indicate that the students in the pre-reading discussion performed
slightly better on the reading comprehension test than they did in the video clip as a pre-reading
activity. In addition, the results of the post-experiment interview indicate that the participants
were satisfied with the pre-reading activities. They stated that the activities were interesting and
a new experience for them. Furthermore, the participants expressed that both pre-reading
activities were effective in improving their reading comprehension and oral reading fluency.

Conclusion: It can be concluded from this study that discussion as pre-reading activity
was slightly effective in improving the reading comprehension of EFL students and
significantly effective in improving oral reading fluency performance of the EFL students rather
than watching video clips as a pre-reading activity. In addition, the EFL learners looked positive
toward the pre-reading activities. Moreover, participants believed that both pre-reading
activities were effective in improving their reading comprehension and oral reading fluency.
Accordingly, teachers can plan and design a more effective pre-reading strategy considering
the findings of this study.

Keywords: pre-reading activities, EFL learners, reading skills, reading

comprehension, oral reading fluency.
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CHAPTER ONE

Introduction

Pre-reading activities are exercises that are used before reading to help readers better
understand the content of the written text and improve their reading skills (Carrell, 1984).
Meanwhile, pre-reading activities have a positive effect on improving reading skills,
particularly for EFL students (Cotter, 2012). These activities can help learners activate their
prior knowledge, gain motivation, and become more engaged with the text, which can improve
their reading skills (Cotter, 2012). Studies show that pre-reading activities are helpful in
preparing EFL learners for the text before starting to read and are effective in improving EFL
students' reading skills (Pourhosein Gilakjani & Sabouri, 2016). Considering the effectiveness
of pre-reading activities on the reading skills of EFL learners, the thesis aims to explore the
effects of two pre-reading activities: watching video clips before reading and pre-reading
discussion, on EFL students' reading skills. The study compares the effects of the mentioned
pre-reading activities as well as their impact on EFL learners' reading comprehension and oral

reading fluency.

Background of the Study

In order to learn a foreign language, the learner must develop various skills such as
reading, writing, speaking, and listening. Reading is considered one of the most important
skills, as it forms the basis for gaining knowledge and improving language proficiency (Kormos
& Csizér, 2014). To improve reading skills, one should know what reading is. Reading can be
defined as the process of understanding a written passage accurately and properly (Somadayo
et al., 2013). The objective of the reading activity is to understand the message of the written

text and extract knowledge and information from the passage.

Improving the reading skill, which is a necessity for being a professional EFL learner,
is linked to the development of the learner's reading comprehension, which is described as the
ability to understand the meaning of the words used in the passage as well as the concept of the
written text (Somadayo et al., 2013). Pourhosein Gilakjani and Sabouri (2016) state that the
ability to get the meaning of a reading passage is related to the readers' comprehension skills.
Readers with better comprehension abilities can be more accurate in decoding and extracting

information from a written passage (Rahimpour et al., 2013). Furthermore, reading



comprehension plays a significant role in the process of learning English as a foreign language
(EFL). EFL students struggle a lot when it comes to understanding English texts, but by
improving their reading comprehension skills, they can speed up the process of learning the
language more effectively (Catts et al., 2015). It should be mentioned that comprehending a
text can be difficult sometimes because it is not only related to the vocabulary used in the text

but also to the subject, content, and cultural references of the written text (Maghsoudi, 2012).

In addition to reading comprehension, oral reading fluency is another factor that has an
impact on learners' reading skills (Rasinski et al., 2005). Reading fluency is defined as the
capacity to comprehend a text while speaking, according to Samuels (2006). A fluent reader
should understand the reading passage in addition to being able to read quickly. Moreover,
improving one's reading fluency will have a direct impact on one's reading comprehension, and
if a learner does not develop reading fluency, his or her reading comprehension may be affected
as a result (Cotter, 2012).

For students to have the chance to improve their reading skills, teachers must provide
an appropriate kind of material (Fontasiewicz & Dahdouli, 2020). To address students'
difficulties with reading comprehension and fluency, it may be possible to use an effective
technique while teaching English. Green (2013) states that, according to studies, the success of
a reader depends on their capacity to link the proper reading approach with the intended reading
goals. Pre-reading activities as an effective approach to improving reading skills can enhance
readers' background knowledge, which is essential for reading comprehension (Carrell, 1984).
Pre-reading activities not only help readers get ready for the concepts that will follow but also
make it easier and more fun for them to create connections between new concepts and what
they already know (Mihara, 2011). Meanwhile, pre-reading activities can assist students in
mastering their reading skills. Some pre-reading exercises are created to help with the formation
of prior knowledge, which is crucial for enhancing reading comprehension (Wijaya, 2016). At
the same time, pre-reading exercises are crucial for motivating readers to read the material and
preparing them for the reading activity (Moghaddam & Mahmoudi, 2016). Additionally, with
pre-reading activities, readers may gain confidence, can execute the activity more quickly and
easily, and are more likely to engage in it (Lailiyah et al., 2019).

Among the other pre-reading activities, watching video clips before reading has gained
the attention of EFL learners in recent years (Ahmadian et al., 2016; Osei et al., 2016). Videos
as pre-reading activities give students a chance to see how the language is used in real life and

interact with it in a meaningful way (Ismaili, 2013). In addition, video clips as pre-reading
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activities can be used to get learners interested and motivated toward the text, which makes
learning more fun and enjoyable for them (Chiu & Lee, 2009). Moreover, video clips may also
help students understand what they are reading better because they give them both visual and

audio information (Mekheimer, 2011).

Additionally, discussion is another pre-reading activity that has been used to help
improve the reading skills of EFL learners. Discussion as a pre-reading activity creates the
opportunity for learners to share their ideas in a group and get the ideas of other participants,
which will help them learn new words, gain an idea about the written text before reading it, and
conclude with a better understanding of the text (Nantiesteban Naranjo et al., 2021). Moreover,
discussions also help learners think critically and give them chances to improve their
comprehension, fluency, and listening skills (Guthrie & Wigfield, 2000).

In conclusion, pre-reading activities are used to improve the reading skills of learners,
and despite the potential benefits of discussions and watching videos as pre-reading activities
on the reading skills of EFL learners, their level of impact is not clearly examined in the
literature. Therefore, this study aims to examine and compare the effects of watching video
clips and discussions as pre-reading activities on the reading skills of EFL learners. The focus
of the study is on comparing the effects of these two pre-reading activities on reading

comprehension and fluency in B1-level EFL students.

Statement of the Problem

EFL students can improve their reading skills with the help of pre-reading activities and
strategies. Peregoy and Boyle (2000) stated that pre-reading activities can help EFL students
improve their oral reading fluency and the ability to comprehend English texts more easily and
accurately. Moreover, Brown and Lee (2001) found that pre-reading activities help EFL
students understand what they are reading by recalling their past knowledge, building their
vocabulary, and having prior preparation before reading the text. Pre-reading discussions and
pre-reading videos have gained attention in recent years (Ahmadian et al., 2016; Osei et al.,
2016). Pre-reading discussions can be utilized to create interest in the subject, activate past
knowledge, and encourage critical thinking (Fathman & Whalley, 1990). Besides, according to
Branigan and Pickering (2017), the act of watching video clips prior to engaging in reading
activities enhances students' reading comprehension by facilitating the activation of the reader's
background knowledge. Knowing that both pre-reading activities are effective in improving the
reading skills of EFL learners, there is not a clear agreement on which of the two pre-reading

tasks helps EFL students improve their reading skills the most. Therefore, this thesis looks at
3



how watching video clips before reading and participating in discussion before reading affect
EFL students' reading skills. It also tries to figure out which of the two pre-reading practices is
more effective in improving EFL students' reading comprehension and fluency. The findings
of this study are likely to help EFL instructors design effective pre-reading activities that can

improve their students’ reading skills and overall academic performance.

Aim of the Study and Research Questions

Pre-reading activities are used to improve the reading skills of EFL learners. The study
aims to explore the effects of two pre-reading activities: watching video clips before reading
and pre-reading discussion, on EFL learners' reading skills. Taking into account the relationship
between pre-reading activities, reading fluency, and reading comprehension of EFL students
(Cotter, 2012), this study addresses the following research questions to compare the effects of
the two pre-reading activities — watching video clips before reading and pre-reading discussion

— in terms of the reading skills of EFL learners:

1. Which of the two pre-reading activities (watching videos and discussions) is more
effective in improving the reading skills of EFL learners?

a. Which of the two pre-reading activities (watching videos and discussions) is

more effective in improving the reading comprehension of EFL learners?

b. Which of the two pre-reading activities (watching videos and discussions) is

more effective in improving the oral fluency of EFL learners?

2. What do EFL learners feel about the two pre-reading activities (watching videos and

pre-reading discussions)?

The Significance of the Study

The use of pre-reading activities as a strategy for improving the reading skills of EFL
learners has proven to be effective (Wigfield, 2000), but there is a need for more research to
determine which types of pre-reading activities are most effective and have the most significant
impact on the reading skills of L2 learners. This study aims to compare the effects of two pre-
reading activities (watching video clips and discussion) on the reading comprehension and
fluency of EFL students. It seems this is the first study conducted to compare the effects of
watching video clips as a pre-reading activity and pre-reading discussion on the reading fluency
and comprehension of EFL students, which adds to the significance of the study. The findings

of this study will help students better understand the effect of pre-reading activities on the
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reading skills of EFL learners. Moreover, EFL students would be able to improve their reading
comprehension and fluency and become better readers with the help of the results of this study.
Additionally, in light of this research, teachers can learn more about how pre-reading activities
help EFL learners understand English through pre-reading exercises. Furthermore, as a result
of close observation, the researcher can gain new knowledge from this investigation and
comprehend the advantages or functions of pre-reading activities in Turkish EFL learners’
English reading skills. Meanwhile, the study's findings can help learners become better readers,
especially in English reading comprehension and fluency, and give them experience in the

learning process through pre-reading exercises.



CHAPTER TWO

Literature Review

Reading and Reading Skills

Reading is one of the fundamental language skills and a significant means to improve
oneself, as well as important for society, the economy, and civic life (Kormos & Csizér, 2014).
Moreover, researchers have always talked about how important reading is for learning a foreign
language, and reading has been a rich subject for many experts. Since reading is not easy to
understand or describe (Aebersold & Field, 2003), scholars have tried to come up with a
definition of reading using new studies and opinions. Widdowson (1984) stated that reading is
a way to get information from a written text. Some researchers, on the other hand, think this
definition is too easy because they think reading is a more complicated process (Aebersold &
Field, 2003; Grabe & Stoller, 2002). From this point of view, reading has been described as a
cognitive, social, and interactive process in which the reader, who has specific goals and
purposes in mind, understands, comprehends, and interprets a written message given by the
writer (Grellet, 2006). According to Henry (1990), reading is a complicated task that needs both
awareness and intelligence and is formed of two related steps: recognizing words and
comprehension of their meaning. Word recognition is the process of matching written symbols
to the spoken language, whereas comprehension is the act of extracting and understanding the
meaning of words and phrases used in the written text and relating these meanings to the
information hidden behind the content of the text (Henry, 1990). To facilitate reading
comprehension, teachers should select texts that are suitable for the readers’ emotions, thoughts,
age, capacity, and socio-cultural characteristics. They should also determine the target of the
reading activity and plan it with interesting texts. The main target behaviors for reading skills
include transforming reading principles into knowledge and skills, understanding the meaning
and messages of the text correctly, and expressing ideas of the written passage orally or in

written form (Kormos & Csizér, 2014).

Additionally, reading is crucial for students' communication, learning, and development
in the target language. Meanwhile, motivation in the reading process can make it a natural
pleasure for the reader and is helpful in improving reading skills (Widdowson, 1984). Research

has consistently shown that reading proficiency is closely linked to overall language
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proficiency, vocabulary development, and grammatical accuracy (Day et al., 1998). Moreover,
reading exposes learners to a variety of sentence structures and grammatical patterns, which
can enhance their understanding and production of English grammar (Elley, 1991). To help
students understand what they are reading, teachers should choose texts that match the readers'
feelings, thoughts, age, abilities, and social and cultural backgrounds. They should also decide
what learners want to learn from the reading task, and the text should be chosen according to
the interests of the readers. Indeed, improving reading skills is essential for students to better
understand the specific types of texts that are taught in schools. To improve their reading skills,

learners can follow the reading strategies that will help them develop their skills.

Reading Strategies

Reading can be an efficient method for learning knowledge; however, the success of
this method is dependent on the reading strategies that are used. Reading strategies are several
approaches that readers take in order to achieve an understanding of the material that they are
reading (Beydogan, 2010). These strategies are used to improve the reading skills of learners
and are more focused on reading comprehension development, which is the most essential part
of reading skills. Individuals with strong reading comprehension skills are able to learn
knowledge more easily and quickly (Armagan, 2017). Moreover, reading comprehension
abilities are a major indicator of future success in all aspects of life; as a result, the application
of reading strategies that are most effective in improving reading skills, especially reading
comprehension, is of the utmost importance (Chamot, 2018). A variety of reading strategies
have been presented by a number of authors. Block (1986) divides reading strategies into two
categories: general comprehension strategies, which help readers recognize text structure or
integrate background knowledge at the text level, and local linguistic strategies, which help
readers understand specific linguistic units in the text (Block et al., 2004). In another study by
Ehrman and Oxford (1990), the reading strategies were divided into two primary categories and
then further subdivided into a total of six subcategories. The first category includes direct
strategies such as memory strategies, cognitive strategies, and comprehension strategies, all of
which are designed to assist readers in better comprehending the material they are reading. The
second type of strategy is known as indirect strategies, and it is comprised of metacognitive
strategies, affective strategies, and social strategies. The purpose of these strategies is to assist
readers in evaluating and reflecting on their own learning. The following are some of the

reading strategies that Wright (1989) offer for the readers to improve their reading skills:

e Skimming: Skimming is a technique for gaining a general understanding of a text

by quickly scanning through it. It is useful for gaining an overview of a text, locating
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the most important information, and determining whether it is beneficial to read in
detail or not.

Scanning: The process of scanning is a method that requires searching for particular
information hidden inside the text. Without having to read the full text, readers may
identify specific words, phrases, or concepts by using a scanning strategy. In the
scanning strategy, it is important to find the key words and generate the main idea
of the written text using those key words.

Predicting: The process of predicting involves making intelligent assumptions about
what will happen in the text based on the title, headings, or other signals. Predicting
IS a strategy that can be used to improve reading comprehension. Moreover, the
ability to predict can assist readers in remaining engaged with the text and in
understanding the content of the text.

Activating Prior Knowledge: Using the existing knowledge and experience of a
reader to understand the text is what is meant by "activating prior knowledge.” In
this strategy, readers are able to draw conclusions, create connections, and recognize
patterns by using the prior knowledge they already have and applying it to the text.
Visualizing: The process of producing mental pictures or impressions of the text
through one's senses is referred to as "visualizing." Visualization is a strategy that
can help readers more easily catch and remember the content of a text, as well as
make the text more interesting for the reader.

Asking Questions: By asking questions, readers will come up with questions whose
answers will help them comprehend what they are reading and get them to think
critically about the topic. These questions can be generated before, during, and after
reading to clarify the meaning of the text. Meanwhile, readers can think about the
text's purpose, characters, and ideas by asking themselves questions about the text.
Summarizing: Summarizing means to say in your own words what the main points
of the text are about. The readers can use summarizing to verify whether or not they
have understood the material, determine what the main points of the text are, and
remember significant information in the text.

Making Inferences: To make inferences, you use clues from the text and what you
already know to figure out what the text is trying to say. Readers can use inferences
to make predictions, figure out what people are thinking, and figure out things that

are not said clearly.



It should be mentioned that sometimes using only one of the strategies is not enough,
and most readers need to employ multiple reading strategies rather than a single reading strategy
(Goh, 2012).

Reading Stages

Reading can be divided into stages, and each stage is critical to the whole process. If
EFL students understand these procedures, they will be able to interpret and comprehend what
they are reading more effectively. Ur (1996) says that the different stages of reading, such as
the pre-reading stage, the during-reading stage, and the post-reading stage, are important parts
of the reading process. According to Wallace (2001), the success of reading activities is
dependent on these stages, which require interaction between students and instructors and are
believed to facilitate readers' interpretation of the text. Moreover, the teacher can get students
to use effective strategies when reading in a foreign language by designing simple activities
that will guide them in selecting an effective strategy while reading. The stages of the reading

strategies can be classified as follows (Ur, 1996):
Pre-reading Stage

During this stage, the learner will be prepared to read by gaining an overview of the
text, engaging his or her prior knowledge, and determining his or her reading objectives. EFL
learners can gain an overall understanding of what the text is about by previewing it, reading
just the headings and subheadings, and using visualization. They can also consider what they
already know about the subject and what they intend to gain from reading the content as another

option at this stage.

In the pre-reading stage, reading instruction typically begins with a phase known as
"pre-reading activities,” during which students participate in activities designed to help them
better comprehend the points of the reading. Pre-reading activities can assist teachers in
overcoming issues such as reading comprehension challenges, attention problems, and passive
background information. To solve these issues, appropriate activities should be adopted. For
instance, pre-questions regarding the text can help students gain attention, motivate them
toward the text, and bring any prior knowledge they may have on the subject (Carrell &
Eisterhold, 2000). It is possible to say, in summary, that the primary objective of the pre-reading
stage is to construct a bridge between the background information and the foreknowledge that
the reader already possesses (Kang, 2004). As a result, it is essential that relevant activities be

selected with the intention of motivating the readers. Sarigoban (2001) says that the pre-reading
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stage can help students become good readers in a number of ways. Some of the benefits of the

pre-reading stage are as follows:

e encourage learners to have an interest in reading.

e encourage learners to make use of the knowledge they already have.

« familiarize learners with various challenges that may be found in the text.

o ensure that learners have the opportunity to become familiar with the context.

o assist learners in the acquisition of new vocabulary and encourage them to concentrate

on difficult terms.
During-Reading