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ABSTRACT

EXAMINING THE PROGRAM-BASED EXPERIENCES OF PRESCHOOL
TEACHERS ABOUT SUPPORTING CHILDREN’S SOCIAL SKILLS

DEMIRCI UNAL, Zeliha
M.S., The Department of Elementary and Early Childhood Education, Early
Childhood Education
Supervisor: Prof. Dr. Feyza TANTEKIN ERDEN

June, 2022, 258 pages

The purpose of this research was to investigate how preschool teachers further
the development of children’s social skills including communication, empathy, social
problem solving, sharing, and helping in the scope of Ministry of National Education
[MoNE] Preschool Education Program. The researcher prepared a qualitative
phenomenological study to determine teachers’ views and self-reported practices and
obtained documentary evidence of how they had sought to support children’s social
skills.

Data for this study were obtained from interviews with 13 in-service preschool
teachers working with 5-6-year-old children in public preschools in Ankara, Turkey,
and a review of the education plans they had used throughout the semester. As the data
collection source, the interview questions and the document review codebook were
prepared by the researcher. It was found that all participants consider early childhood
education program to be very important for the development of children’s social skills.
All reported that they include social skills activities regularly in their education plans
and consider program-based factors such as gains/indicators, materials, parent

involvement and assessment while planning social skills activities. When the content
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of teachers’ education plans is examined, some similarities with teachers’ self-reported
practices in terms of activity type, material, and social skill type are seen. However, it
was found that there were considerable inconsistencies between two data types
regarding learning environment, interval of activities, gains/indicators, parent
involvement and assessment. The study concludes with recommendations for further
research and suggestions for all stakeholders involved in promoting preschoolers’
social skills.

Keywords: Early childhood education, early childhood education program, social

skills, preschool teachers, activity plans
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OKUL ONCESI OGRETMENLERININ COCUKLARIN SOSYAL
BECERILERINI DESTEKLEMEYE YONELIK PROGRAMA DAYALI
DENEYIMLERININ INCELENMESI

DEMIRCI UNAL, Zeliha
Yiiksek Lisans, Temel Egitim, Okul Oncesi Egitimi Béliimii
Tez Yéneticisi: Prof. Dr. Feyza TANTEKIN ERDEN

Haziran 2022, 258 sayfa

Bu arastirmanin amaci, okul 6ncesi 6gretmenlerinin Milli Egitim Bakanliginin
(MEB) okul 6ncesi egitim programi kapsaminda ¢ocuklarin iletisim, empati, sosyal
problem ¢ozme, paylasma ve yardimlasma gibi sosyal becerilerini nasil
gelistirdiklerini incelemektir. Arastirmaci, nitel bir olgu bilim ¢alismasi ile gocuklarin
sosyal becerilerinin gelistirilmesine yonelik Ogretmenlerin gortsleri ve kendi
soylemlerine dayanan uygulamalarini incelemis ve bu olgu ile ilgili belgesel kanitlar
elde etmistir.

Bu c¢aligmanin verileri, Ankara'da bulunan devlet anaokullarinda 5-6 yas
cocuklarla ¢alisan 13 okul dncesi 6gretmeniyle yapilan goriismeler ve donem boyunca
uygulanan egitim planlarinin gézden gegirilmesi yoluyla elde edilmistir. Veri toplama
araclar1 olan goriisme sorular1 ve dokiiman inceleme kontrol listesi arastirmaci
tarafindan hazirlanmistir. Tiim katilimeilarin okul 6ncesi egitim programini ¢ocuklarin
sosyal becerilerinin gelisimi i¢in ¢cok 6nemli bulduklari tespit edilmistir. Katilimcilarin
hepsi egitim planlarinda diizenli olarak sosyal beceri etkinliklerine yer verdiklerini ve
sosyal beceri etkinliklerini planlarken kazanimlar/gostergeler, materyaller, aile
katilmi ve degerlendirme gibi program temelli faktdrleri gz Oniinde
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bulundurduklarini  bildirmistir. ~ Ogretmenlerin ~ egitim  planlarinin  igerigi
incelendiginde, etkinlik tiirli, materyal ve sosyal beceri tiirii agisindan 6gretmenlerin
kendi bildirdikleri uygulamalar: ile bazi benzerlikler goriillmektedir. Ancak 6grenme
ortami, sosyal beceri etkinliklerinin sikligi, kazanimlar/gostergeler, aile katilimi ve
degerlendirme ile ilgili iki veri tiirli arasinda ciddi tutarsizlik oldugu tespit edilmistir.
Bu c¢alisma, ¢ocuklarin sosyal becerilerini gelistirmeye dahil olan tiim paydaslar ve

gelecekte yapilacak olan arastirmalar i¢in dneriler verilerek sonlandirilmaktadir.

Anahtar Kelimeler: Okul Oncesi Egitimi, Okul oncesi egitim programi, sosyal

beceri, okul dncesi 6gretmeni, etkinlik plani
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CHAPTER 1

INTRODUCTION

“Education is a social process. Education is growth. Education is not a preparation
for life; Education is life itself.”
(John Dewey)

The essential objectives of early childhood education are to facilitate the
development of children’s social and emotional skills alongside the growth in their
cognitive, language, and physical abilities (Essa, 2003; Ministry of National Education
[MoNE], 2013; Willis et al., 2015). Social and emotional development is a learning
process where children attain the skills to manage their emotions, have goals, display
empathy, establish long-lasting positive relationships, and make responsible decisions
(Collaborative for Academic, Social, and Emotional [CASEL], 2020). Moreover, it
involves several different concepts which are temperament, attachment, social
competence, emotional regulation, and social skills (Martin et al., 2020). Social skills
especially are thought necessary for a child to advance their social and emotional
development (Denham et al., 2014; Schmitt et al., 2018).

Social skills are expressed as verbal or non-verbal behaviors that initiate and
maintain social relationships and facilitate the solution of problems in social relations
(Giilay & Akman, 2009). Also, Elliot and Busse (1991) defined social skills as
“socially desirable behaviors like sharing, helping, asking for help from others, starting
relationships, congratulating, and using some words or phrases like ‘please’ and 'thank
you'. Almost everyone would agree with the significance of these social skills” (p. 63).
In daily life, people pursue their lives by interacting with other individuals. They find
place in society only through the acceptance of other members of the community.
Therefore, exhibiting social skills accepted by the society in which people live
facilitates adaptation to the society (Topaloglu, 2013).



Social skills are significant for young children, as their acquisition is an
important step in their overall development with lifelong inferences for the quality of
their social experiences (Danielson & Phelps, 2003; Fieldman & Eidelman, 2009;
Luiselli et al., 2005; Quesenberry et al., 2016). Moreover, future success in life is
founded on the social skills attained during early childhood (Maleki et al., 2019). Also,
social skills are mentioned as part of a larger group of personality and cognitive
characteristics which increase the likelihood of academic and social success (Kennedy,
2010; Salcedo, 2017). Besides these, while thinking broadly, social skills not only help
to socialize children but are also effective in continuing society in a healthy way
because the better our interrelationships, the stronger our social structure becomes
(Akbas, 2019).

Considering the importance of social skills in both early years and future life,
early childhood education is a critical developmental window for improving social
skills (Ferreira et al., 2021; Palmer, 2019). In other words, determining the social skill
levels of children, and conducting activities in early childhood program to support
these skills is an important step for them to find solutions to the adaptation problems
they may experience in the future (Denham, 2016). Social skills can be improved
through different ways in early childhood education such as supporting relationship
between peers (Gander & Gardiner, 2007), teacher-student relationship and classroom
discipline (Lin, 2016), using effective instructional strategies (Breen, 2018), and
creating a safe learning environment (Gold, 2020). In addition, one of the most
important ways to promote social skills is well planning and intentionally
implementing the program (Church, 2015; Gobena, 2020; NAEYC, 2011). Program is
about what should occur in the teaching program related to teachers’ intention, the way
they implement their intentions and assess the results (Quirk & Harden, 2017). In early
childhood education, program, refers to what of children’s learning as
developmentally appropriate, is the responsibility of teachers in the school (Krogh &
Slentz, 2008). Over time a variety of mainstream (Giilgigek et al., 2019; Lunenburg,
2011) and national early childhood programs (Ministry of Women and Child
Development of India, 2012; Finnish National Agency for Education, 2018) have

emerged.



In Turkey, in-service preschool teachers follow the national early childhood
education program issued by the Ministry of National Education in 2013 (MoNE,
2013). According to some general principles of this program,

Preschool education should be appropriate to the needs and individual
differences of the child. Preschool education should support the child's motor,
social and emotional, language and cognitive development. While preparing
the programs, the characteristics of the family and the environment should be
taken into account. The active participation of the child and family in the
education process should be ensured. The development of the child and the
educational program should be evaluated regularly. (p.11)

Moreover, according to the principles of the program related to supporting social

skills,

With the preschool education, children's behaviors such as tolerance,
cooperation, solidarity, and sharing should be developed. Children's
imagination, creative and critical thinking skills, communication, and
behaviors to express their feelings should be developed. (p.11)

Accordingly, the MoNE Preschool education program covers the learning
process, parent involvement, assessment, and adaptation parts of the educational
activities. Furthermore, the program specifies various gains and indicators which
should be reached by children during the learning process in terms of their social and
emotional development. Some of these are related to social skills such as “they express
feelings and opinions about an event or situation in unique ways”, “they express
other’s feelings about an event or situations”, “they solve their problems with others”.
To support these gains and indicators regarding social skills, teachers are planning and
implementing different kinds of activities like early literacy activities, music activities,
language activities, movement activities (MoNE, 2013). While planning these
activities, teachers are required to plan, implement, and assess activity plans using an
“Activity Plan Template” (see Appendix G) for the purposes of improving children’s
social skills, as required for the other skills.

From another perspective about the relationship between educational program
and social skills, numerous researchers emphasized the significance of an educational
program in terms of advancing the social skills of young children. According to

Johnson et al. (2016), social skills instruction must take precedence as part of a well-



completed school program for educators. Moreover, learning important social skills
should not be done randomly, rather it should be done in a planned and scheduled
manner starting from childhood (Johnson et al., 2016; MclIntosh & Mackay, 2008;
Pekdogan, 2016; Rebaque-Gomez et al., 2019; Williams and Reisberg, 2003).
Pekdogan (2016) stated that it is possible to support social skills development of
preschoolers and contribute to bringing up well-adjusted and high achieving
individuals by providing appropriate materials and educational programs.
Furthermore, Rebaque-Gomez et al. (2019) confirmed that it is critical to present social
skills as a compulsory subject into the early childhood to develop some capabilities
like relationship, communication, decision making, listening, assertiveness, emotional
control, and empathy from the beginnings of education. Similarly, Williams and
Reisberg (2003) pointed out that teaching social skills must be part of daily instruction
like other subjects like math, arts, English/language, and science.

While considering the education program related to social skills, the
importance of teachers cannot be denied (Lynch & Simpson, 2010). Preschool teachers
learn theoretical and practical skills to plan and implement their own educational
activities throughout their undergraduate education (Duman, 2013). The reason for this
is that the success of early childhood education is directly related to the quality of the
planned educational activities (Kogak, 2018). Therefore, preschool teachers play a
critical role in developing the social skills of children as program planners and appliers
through implementing different kinds of activities, maintaining good parent-school
relationships, and assessing children’s social skills (MclIntosh & Mackay, 2008). In the
related literature, several studies also support the positive role of teachers on
improving the social skills of children (Oneren-Sendil & Tantekin-Erden, 2012; Hu et
al., 2017; Lynch & Simpson, 2010; Wu et al., 2018; Wu et al., 2020). According to
Lynch and Simpson (2010), even everyday events often become teachable moments
for teachers to teach appropriate social behaviors to young children during the
educational process. Moreover, Palmer (2019) mentioned that teachers build
children’s social skills by conducting day-to-day activities and lessons with books,
music, games, and group discussions and considering each child’s individual needs in

the context of their culture and family. Christenson (2004) highlighted that teachers
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collobarate with the family to ensure the permanence of the learned social skills and
inform families about how to reinforce them. In a similar way, the relationship between
parents and preschool teachers is critical for the social skills development of children
(Henrich & Blackman-Jones, 2006; Powell et al., 2010). Teachers can also document
the social skill development of children by using different techniques to have detailed
information about the progress of children (McLaughlin et al., 2017). Thus, it rests

with preschool teachers to support social skills within the program.

1.1. Statement of the problem

The acquisition of social skills is closely related to children’s academic
(Frogner etal., 2021) and social development (Kennedy, 2010; Salcedo, 2017; Ferreira
et al., 2021). It follows that the acquisition and advancement of social skills within
early childhood education programs (Johnson et al., 2016; MclIntosh & Mackay, 2008;
Pekdogan, 2016; Rebaque-Gomez et al., 2019; Williams and Reisberg, 2003) depends
significantly on the teachers who plan and implement the program (Conroy et al.,
2014; Palmer, 2019; Quesenberry et al., 2016). According to Mcintosh and Mackay
(2008), teachers must consider three significant steps while implementing educational
program to improve social skills of children. Firstly, they should consider the planning
and designing step based on which skills will be taught or who will join the activity.
This is because written plans clarify the thinking of teachers and aid them in
articulating their rationale for what they plan to do (Jackman, 2005). The second step
is depending on the process of teaching social skills by conducting activities and
practicing these skills. Lastly, teachers should consider assessing student progress after
instruction using different assessment techniques like observation (Mclntosh &
Mackay, 2008).

And yet, according to Bierman et al. (2016) and Gallegos (2014) social skill
development can be ignored by prioritizing different areas in children’s development
although social skills are significant in an individual's life starting from the first years.
Such oversights may arise when teachers prioritize the field in which they are
academically competent and keep social skills teaching in the background. The second

reason might be that parents don’t see their children’s social skills as important skills
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in the foreground and they are, in terms of their expectations, focused on academic
success (Aksoy, 2021). The other problem is that most teachers support these skills
randomly through everyday interactions with children. However, it should be made a
point to elevate the development of these skills to an explicit place in the program
(Katz, 2014) because the education program related to social skills can improve those
skills of children (Landry et al., 2014).

For this reason, it is of great importance that teachers should support children’s
social skills in the program besides the other developmental areas. Teaching social
skills should not be done randomly, favorably it should be undertaken in a planned and
systematic manner beginning from childhood for the strength of the social structure
(MclIntosh & Mackay, 2008). Besides this, the opinions, and experiences of preschool
teachers, who are in the position of planning, implementing, and assessing all kinds of
activities within the scope of program, on social skills are extremely important
(Hollingsworth and Winter, 2013). For this reason, firstly it is necessary to investigate
the views of teachers on the importance of the educational program to improve social
skills of children and the interval of social skills activities in the education program.
Secondly, it is essential to examine teachers’ self-reported practices in planning,
implementing their plans, assessing children’s social skills. Last but not the least, it is
critical to analyze the content of teachers’ educational plans to be able to understand

whether the self-reported practices of teachers are consistent with their written plans.

1.2. Purpose of the Study

The aim of this study is to investigate the program-based views and
experiences of preschool teachers to support children’s five social skills including
communication, empathy, social problem solving, sharing, and helping. When the
literature was scrutinized, it was seen that social skills were categorized differently by
researchers (Caldarella & Merrell, 1997; Goldstein et al., 1980; Gresham & Elliott,
1990). There are a lot of social skills and all of them cannot be considered when
executing a study (Smogorzewska & Szumski, 2017). Due to the diversity about
classification and types of social skills, the researcher decided to select social skills to

be researched within the scope of this study, both by taking information from the field
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and by looking at related literature. In the literature, the most studied social skills have
been determined as communication, empathy, social problem solving, helping, and
sharing skills (Breen, 2018; Caldarella & Merrell, 1997; CASEL, 2020; Davis & Qi,
2020; Goldstein et al., 1980; Gresham & Elliott, 1990; Karakus-Ozdemir, 2015; Lynch
& Simpson, 2010). Moreover, the researcher asked 12 early childhood teachers who
are working in public and private preschools to share their opinions about what the
most important social skills would be in early childhood education. The answers of
teachers and the social skills most frequently mentioned in the literature were
compatible with each other. That is why social skills including communication,
empathy, social problem solving, sharing, and helping skills are selected for this study.
In consideration of these five skills, to reach the purpose of this study, the following
research questions will be emphasized;

1. What are the views of preschool teachers about MoNE Preschool Education

Program in terms of supporting children’s social skills?

2. What are the self-reported practices of preschool teachers based on MoNE
Preschool Education Program to support children’s social skills?

3. What is the content of social skills activities in the educational plans of

preschool teachers?

4. Are the self-reported practices of preschool teachers related to MoNE
Preschool Education Program to support children’s social skills compatible

with the content of their education plans?

1.3. Significance of the study

This study aimed to add to knowledge of the field of early childhood education
in the following ways. Firstly, experience means the essence of knowledge which it is
in the first person (Lewis, 1934). Investigating the experiences of teachers are very
essential because they influence the effectiveness of teachers and the capacity of
education systems (Avvisati, 2018). Moreover, educational program can be developed
and shaped by listening the experiences of teachers through asking questions regarding

the constraints and conditions under which teachers explain about their stories
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(Clandinin, 2007). From this perspective, the experiences of preschool teachers were
investigated through taking the views, self-reported practices of them, and analyzing
the content of their education plans in the scope of this study.

Studying the views of teachers aids researchers to comprehend the working and
non-working dimensions of educational practice related to social skills and to find out
influential solutions for the profits of all stakeholders in the education system. Also, it
is known that teachers’ views about social skills have an impact on their practices in
the classroom (Viitaniemi, 2020). Therefore, it becomes very significant to investigate
teachers’ views because it is one of the factors influencing teachers’ practices about
supporting social skills of children. Moreover, not only the views of teachers but also
self-reported practices of them should be investigated to elicit a comprehensive
perspective. Self-reported practices, that are stated directly by the participants, are
investigated by researchers to understand, and examined the current practices of
people (Stone, 2000). However, according to some researchers, there are limited
studies focusing on the views, experiences, and practices of teachers regarding the
social skills of preschool children (Ferreira et al., 2021; Gallegos, 2014; Lane et al.,
2007). Accordingly, it is significant to learn both the views of teachers, and their self-
reported practices related to social skills to understand the program-based experiences
of teachers effectively.

To increase the value of studies regarding social skills in the context of
preschoolers, some researchers have highlighted the need to undertake studies with
teachers regarding the promotion of social skills. For example, Ozyiirek and Ceylan
(2014) concluded that a comprehensive study was needed to specify the needs of
preschool teachers related to the development of children based on social skills.
Another study recommended researchers examine the views of preschool teachers to
improve theoretical and practical information, skills and experiences related to social
skills by using multi-source data collection tools including observations, interviews,
documents, and reports (Aksoy, 2021). Moreover, Gallegos (2014) made
recommendations that more studies are needed that are related with best practices in
the educational program to provide for the positive and healthy social-emotional

development of preschool children and the role of the program on the development of
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social skills of children. Furthermore, Cimen and Kogyigit (2010) emphasized that
future studies related to the preschool program are needed to investigate social skills
including cooperation, interpersonal skills, and the problem-solving skills of preschool
children. Considering all these recommendations, this study set out to address the gap
in the literature in terms of taking the views and self-reported practices of teachers
related to educational program on supporting the social skills of preschool children by
using more than one data collection source.

Secondly, some researchers give voice to the inadequacy of practical
information that teachers can use to support children’s social skills. For instance,
Ferreira et al., (2021) stated that teachers demonstrated to make use of limited
strategies in terms of practicing social skills. This situation shows the requirement for
greater attention to social skill practices in teachers’ continuing professional
development and their initial training. Katz (2014) confirmed this requirement by
stating that it is imperative for early childhood educators to have a repertoire of
practical strategies to promote social skills. Similarly, Sazak Pinar’s (2014) study also
revealed that according to teachers’ opinions, the information is not given, and the way
is not shown to the teacher about how those skills should be taught although social
skills were included to a small extent in the program. Besides, it is recommended that
how to teach social skills should be explained to teachers step by step and different
resources should be provided for them (Sazak Pinar, 2014). Considering the necessity
for demonstrably more social skill practices and resources mentioned in the related
literature, it is thought that in the future, this study will probably be informative and
helpful to pre-service and in-service teachers in terms of how they create their
educational plans to promote the social skills of children. It is hoped that the findings
of this study can serve an archive for teachers and teacher candidates within the scope
of the social skills activity content.

Thirdly, planning and scheduling are significant in early childhood classrooms
(Jackman, 2005; NAEYC, 2020). Although program planning may take a long time, it
Is very good idea to plan for better learning. Writing down several components and
elements for each activity such as gains and indicators, evaluating the learning, the

actual content of the activity, teaching procedures that will be used, the needed
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materials, and the variations of children that should be considered is helpful for
teachers to teach effectively (Krogh & Slentz, 2008). Huaranga and Arnaldo (2021)
supported this perspective by mentioning a similar finding in their study that curricular
planning for learning conducted by the teacher has positive effect on teachers’
performance in the classroom and the achievement of students’ learning (Huaranga &
Arnaldo, 2021). Also, according to the Directorate General for Teacher Training
(2017) among the professional skills of teachers, the ability of planning the education
comes first. Therefore, teachers should be in charge of the writing of the daily and
monthly curricular program, the designing activity plans and the implementing of the
learning sessions that empower the teaching process related to social skills (MoNE,
2013; Huaranga & Arnaldo, 2021; Jackman, 2005). Considering the significance of
program planning for better learning, it is important to investigate the content of
preschool teachers’ education plans consisting of activity plans, daily plans and
monthly plans to understand whether teachers are doing effective planning to support
children’s social skills or not. Regarding the requirement of investigating teachers’
plans, Kogak (2018) recommended to examine the content of activities planned in pre-
school education so that the quality of education can be determined.

Moreover, considering the responsibility of teachers in program planning, it is
very significant to investigate the consistency between the views, self-reported
practices of preschool teachers and the content of their program planning to understand
whether teachers plan social skills activities as they mentioned and whether they
include activities for social skills in their plans regularly. Hence, this study will likely
be unique to guide policy makers about strengthening preschool program for teachers’

program planning in terms of social skills development of children in the future.

1.4. Definitions of Key Terms

Early childhood: Early childhood, is a period of significant growth, defined
as the process from birth to 8 years old (United National Educational, Scientific and
Cultural Organization [UNESCOQ], 2021).

Early childhood education: This term refers to the program, programs, and

settings that serve young children, from birth through the eight year of life (Jackman,
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2005) and involves particular activities to improve socialization, cognitive skills and
focusing on the overall development of children (Essa & Burnham, 2020)

Preschool children: The largest part of children in early childhood programs
are preschool-age children involving young children from 2-3 years of ages or children
been out of diapers until start formal schooling (Essa & Burnham, 2020).

Social skills; Social skills are expressed as verbal or non-verbal behaviors that
initiate and maintain social relationships and facilitate the solution of problems in
social relations (Giilay & Akman, 2009).

> Communicating skills; Those skills include both non-verbal and verbal
communications which are used to initiate or respond to other people (Elliott
& Busse, 1991; Oden & Asher, 1977).

1 Empathy; It is defined as the ability to vicariously experience another’s
emotional state or condition (Vasta et al., 2004).

1 Social Problem Solving; This is referring to people’s ability of producing,
selecting, and implementing solutions to the problems faced in everyday life
(D’Zurilla et al., 2004; Spence, 2003).

71 Sharing; Although sharing is defined as child’s giving or offering objects into
the peer’s hands or lap (Hay et al., 1999), sharing takes various forms like
emotion sharing, attention sharing, resource sharing, and information sharing
(Brownell et al., 2013).

1 Helping; This prosocial behavior is defined as the ability of thinking about ‘is
there a need for help, how and when to help’ and offering to help (Gibbs et al.,
1995).

In-service teacher; In service teacher is defined as having teacher certification
or already teaching in a classroom (Koellner & Greenblatt, 2018).

Program: The word program defined as the collection of courses designated
by a university or a school (Krogh & Slentz, 2008). Program is a multileveled process
which encompasses what happens in an early education classroom each day, reflecting
the philosophy, goals, and objectives of the early childhood program (Jackman, 2005).

For early years, program refers to what of children’s learning as developmentally
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appropriate is the responsibility of teachers through working alone or in cooperation
with others in the school (Krogh & Slentz, 2008).

> Activity Plan: Itis referred to a plan focused on clearly describing the activity,
the objectives, concepts, and skills of the activity, the space and materials
needed, the step-by-step procedure of the activity, and the evaluation and
follow-up of the specific activity (Jackman, 2005).

1 Learning process: This is defined as the process and activity of attaining
knowledge or skill through being taught, practicing, and experiencing
something. This is about what children do or learn rather than what teachers do
or teach (Stellenbosh, 2013).

1 Parent involvement: This broad term involves a variety of participation form
in the education like attending and responding to school activities, providing
encouragements, modeling desired behavior, actively supporting their children
at home, volunteering to help school activities, and taking an active role in
decision making processes (Cotton & Reed Wikelund, 1989).

1 Assessment: It is the collection of information or data on young children
through observation and recordkeeping of what they do and how they do it as
a basis for making educational decisions (Jackman, 2005)

Program-based experiences: This term refers to the experiences of teachers

encountered during planning, implementing, assessing the program.

1.5. Summary

In this chapter, an introduction to the study including the statement of the
problem, purpose of the study and research questions, significance of the study, and
finally definitions of key terms were presented. The following chapter involves related
literature review about the social skills development of children through program
including the headings of theoretical background, social and emotional development,
conceptualization, history, classifications and domains of social skills, social skills in
early childhood education, the importance of school to improve social skills of

children, how social skills can be supported in early childhood education program,
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program models focused on the importance of social skills and finally national and

international studies about social skills in early childhood education.
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CHAPTER 2

LITERATURE REVIEW

2.1. Theoretical Framework

Sociocultural Theory, Psychosocial Theory and Ecological Systems Theory are
considered to be best suitable to guide the current study. In this part of the study, the
connections between these theories and the current study are explained respectively.

Firstly, the Sociocultural theory of Lev VVygotsky identifies learning as a social
process (Vygotsky, 1978). Specifically, he focused on zone of proximal development
(ZPD) term to describe the idea that learning occurs as a social process with the
assistance of adult or more capable peers. ZPD was explained by Vygotsky as “it is
the distance between the actual developmental level as determined by independent
problem solving and the level of potential development as determined through problem
solving under adult guidance or in collaboration with more capable peers” (Vygotsky,
1978, 131).

From this point of view, the first link between this current study and
sociocultural theory is based on “learning as a social process” and “zone of proximal
development”. The teacher is a most-qualified person who supports and teaches social
skills to children in a social environment so that they improve their skills to perform
without assistance some time later. In parallel with this opinion, Vygotsky (1978)
expressed that guidance provided to children is significant because the person who can
do with assistance today, will be the one that he or she will be engaging independently
tomorrow. In the educational process, teachers are providing different kinds of
opportunities and preparing learning activities for children. This is going on not with
one child, instead all the children who are in the classroom are participating in these
activities. Hence, teachers support children’s social learning and skills through
interaction and relationship between children in activities. Moreover, if children lack

social skills or they have difficulty performing these skills, teachers can help them to
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gain these by creating an appropriate learning environment, enriching the materials,
and increasing the number of activities related to those skills. In a similar way, Thomas
(2000) mentioned that such a notion of ZPD significantly affects the decision of
teachers regarding what kinds of learning activities to provide children so that they can
master the skills they lack.

Vygotsky also focused on the importance of planning these social experiences
regarding the development of children. Specifically, he indicated that both the content
of what is being taught as well as the role of the specially trained adult who teaches
children is carefully planned in the schools to internalize socially available skills for
children (Vygotsky, 1978). The second reason why Vygotsky’s theory emerged as
theoretical framework for this study is because it supports program planning and the
content of teachers’ education plans is investigated in this study. Besides, the
consistency between the teachers’ self-reported practices and those education plans is
examined in order to see whether teachers’ education plans are similar to their self-
reported practices. Thus, there is a clear connection between this theory and the
planning aspect of this study.

Besides Sociocultural Theory, the Psychosocial theory of Erikson is useful to
the present study. Erikson supported the idea that children need to adopt and adapt the
various patterns of behavior that different cultures consider desirable if they want to
be approved of by the society they live in (Thomas, 2000). Similarly, the nature of this
study depends on the idea that children should gain social skills including
communication skills, social problem-solving skills, or sharing skills to adapt to the
society in which they live.

Moreover, according to Erikson, personality develops across our whole
lifespan in a series of stages. For Erikson there are 8 stages in which there is a
psychological conflict which must be successfully overcome in each stage for a child
to develop into a healthy and well-adjusted adult (Erikson, 1987). The first three stages
are “trust vs. mistrust” referring to a period from birth to 12 months old, “autonomy
vs. shame and doubt” which occurs from 12 months to 3 years old, and “initiative vs.
guilt” referring to a stage encountered between the age of 3 and 6 years old (Thomas,

2000). Especially, according to Erikson, the third stage is confronted in the preschool
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years. Children are interacting socially and playing with other children in this stage. If
children interact with peers socially, they can develop self-confidence and learn to
enjoy having a sense of purpose. However, if children are not supported to interact
with others and make their own decisions at this stage, they may lack ambition, take
initiative, and feel guilt (Erikson, 1998). Social interaction, experiences, and
relationships played a role in the beliefs, actions, and behaviors of children (Erikson,
1987).

This stage that fits with the approach used in the current study which takes as
its starting point the notion that early childhood education is a very important period
for supporting children’s social skills. Children are strengthening their existing social
skills in this period and learning how to deal with developmental challenges and
successfully resolve inevitable conflicts (Leyden & Shale, 2012). In this period, if
teachers foster the social skills of children such as communicating well with others,
offering help, sharing through the educational program, children can continue their life
with developed social skills. This enables children to lead a healthy social life.

The study is also supported by the ideas of Urie Bronfenbrenner who proposed
the Ecological Systems Theory which explains how everything in the child’s
environment influences the development of children (Bronfenbrenner, 1979).
According to the four structures including microsystem, mesosystem, exosystem and
macrosystem, different elements which are the school, family, peer groups, neighbors,
culture, religious, and the interactions between those elements affect the development
of the child (Bronfenbrenner, 1979). The first two elements of this theory which are
school, and family is directly linked to the current study. The educational program,
teacher, and the family are focused on and related to the school element. The
experiences of teachers are explained based on their educational program including
parent involvement and educational activities in a detailed way to improve children’s
social skills within the scope of this study. The researcher believes in the importance
of the interaction between teachers, educational program, and family on the social
skills development of children.

Especially in a microsystem, Bronfenbrenner (1993) proposed two broad kinds

of processes which support development. The first concerns children’s interactions
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with people and the second the activities in which children engage (as cited in Thomas,
2000). These two processes explain the theoretical framework of this study which
investigates the education activities planned by teachers and their self-reported
practices and related activities in support of developing the social skills of young
children.

2.2. Social and Emotional Development

In the early years, social and emotional development is associated with
developing satisfying and close relationships with adults and other children,
experiencing, regulating, and expressing a variety of emotions (Palmer, 2019). Social
and emotional development is described as a learning process where children attain
the skills to manage their emotions, have goals, display empathy, establish long-lasting
positive relationships, and make responsible decisions (CASEL, 2020). Social
development is defined in this study as a learning area in which the individual uses
several social skills like communication with the people, empathy developed towards
people, solving the problems encountered, sharing, and helping during the
socialization process. In the light of this knowledge, social skills will be explained in

a more detailed way in this part of the study.

2.3. Social Skills
Here, social skill will be expressed in terms of its conceptualization, historical and

theoretical background, classification, and domains.

2.3.1. Conceptualization of Social Skills

Social skills were placed under the social competence which includes both
social skills and other adaptive behaviors like independent functioning, self-direction,
personal responsibility, and functional academic skills (Gresham & Elliott, 1987).
Social skills are defined as learned and composed of specific behaviors including
initiations and responses that maximize social reinforcement (Merrell & Gimpel,
1998). Also, they are conceptualized as adaptive behaviors, whereas the failure to use

them has been explained as social skill deficits (Hupp et al., 2009). Moreover, social
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skills are described as verbal or non-verbal behaviors that initiate and maintain social
relationships and facilitate solutions to the problems in social relationships (Giilay &
Akman, 2009).

Therefore, significant outcomes of social skills may consist of psychological
adjustment, and school adjustment, acceptance by others like teachers, parents, and
peers (Gresham & Elliot, 1987) and coping with and adapting to demanding social
environments (Walker et al., 1995). It may be said that social skills are learned, include
specific behaviors, are composed of initiations and responses, maximize social
reinforcement, are interactive and situation-specific (Merrell & Gimpel, 2014). If it is
necessary to define social skills within scope of this study, they can be defined as
behaviors in which social rules and relationships are formed, conveyed and changed
through verbal and non-verbal means, and facilitating interaction and communication

with others.

2.3.2. History of Social Skills

The history of socialization dates back to the method of social reconstruction
proposed by John Dewey in 1890s. He viewed the school as a social institution and
the role of teacher as forming of the proper social life. Also, he included social life
skills to the program of his school to be a useful member of larger social group for
children (Lascarides & Hinitz, 2000). Then, in the 1960's, socio-political movements
against the “war on poverty” along with the development of Piaget's theories sparked
heightened interest in child social behaviors. It was during this time that the federally
funded Head Start Program was conceived for disadvantaged preschool children. Head
Start Program paved the way for the development of other social emotional learning
programs with the aim of aiding children acquire the skills of self and social awareness,
emotional regulation, responsible decision making, problem solving and relationship
management (Zins et al., 2004, as cited in Breen, 2018). By the 1970's, social behavior
became a central theme in the fields of education and psychology (Henry, 2006) with
the need to treat social skill deficits and maladaptive social behaviors (Matson, 2017).

Therefore, the development of modern approaches to social skills training dates
to the 1970s (McFall & Twentyman, 1973, as cited in Matson, 2017). Dr. Arnold P.
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Goldstein developed structured learning therapy which is a pioneer of social skills
(Goldstein, 1973). Structural learning methods stated that the behaviors based on anger
and ineffective behaviors can be changed with learning new and alternative skills
(McGinnis, 2016). In the 1980's, emphasis shifted to screening, assessment, and
intervention of social skills (Henry, 2006). Then, social skills were conceptualized and
defined by different researchers (Caldarella & Merrell 1997; Gresham & Elliott, 1984;
McFall, 1982). Studies focused on a range of activities about social adjustment,
problem-solving and interactions with others showed that this approach can be used in
educational models for many groups although it was initially an intervention approach
for special populations including intellectual disabilities, emotionally disturbed
children (Matson, 2017). With time, the development of social skills became important
for both children exhibiting no developmental disabilities and the children with
disabilities (Erbay and Yildirnrm Dogru, 2010; Smogorzewska & Grzegorz, 2017).
Right after, the learning based didactic programs and entire programs related to social

skills have emerged (Matson, 2017).

2.3.3. Classification and domains of social skills

Social skills are categorized differently by researchers (Caldarella & Merrell,
1997; Goldstein et al., 1980; Gresham & Elliott, 1990; Omeroglu et al., 2014). One of
the earliest classifications belong to Goldstein et al. (1980). According to him, there
are basic social skills (listening, starting a conversation), advance social skills (asking
for help), skills to cope with emotions (being aware of the feelings), skills for
developing alternatives to aggression (sharing and helping), skills to cope with stress
(accepting the answer of “no”), and planning skills (deciding to do something). Also,
Caldarella and Merrell (1997) stated five domains of social skills. These are offered as
positive peer behaviors (offering help), self-management skills (controlling temper),
academic skills (accomplishment of the tasks independently), compliance (complying
with social rules, sharing), and assertion (making friends, initiating conversations).

Elsewhere, the CARES model offered by Gresham and Elliott (1990) identifies
five major types of social skills. These are cooperation (sharing materials, complying

with the rules, and helping others), assertion, responsibility, empathy, self-control.
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Later, Omeroglu et al., 2014 divided social skills into four different categories during
the OSBEP project conducted in Turkey. These categories of social skills are
beginning skills (listening to others, greetings), academic support skills (asking
questions, solving encountered problems), friendship skills (sharing, understanding
friends’ feelings), and skills to manage emotions.

As mentioned, there are several social skills and all of them cannot be
considered when executing a study (Smogorzewska & Grzegorz, 2017). Due to this
diversity in the classification of social skills, the researcher decided to focus on five
social skills which are communication, empathy, social problem solving, sharing, and

helping skills.

2.3.3.1. Communication

Matson (2017) expresses communication by dividing into receptive,
expressive, and written subdomains. The expressive and receptive subdomains are
most related to social skills. Communication is the process by which meaningful
information is exchanged among individuals (Katz, 2014). Social communication
includes social reciprocity and behaviors of communication which result in one’s
ability to communicate socially like using “yes” and “no” appropriately, initiating
conversations with peers and adults, and using the word of “I”” appropriately (Matson,
2017). It can be said that effective communication is the basis of positive relations
between individuals (Atabey, 2018). Also, Kaffemaniene (2018) stated that
communication skills are essential in the structure of social skills. For this reason, it is
important to support communication skills of children by helping them to use volume
effectively, to find the words to say, to express themselves through different

opportunities like art experiences and make-believe play opportunities (Katz, 2014).

2.3.3.2. Empathy

Denham (1998) expressed empathy as the ability to feel the emotions of others
and to care toward other people in need. Preschool children can feel empathy, they can
demonstrate it with the expressions, words, and actions of them (Denham, 1998). It is

critically important for early childhood professionals to support the development of
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empathy (Katz, 2014). Also, supporting parents and other caregivers to realize the
early developing empathic responses of children is a significant step toward promoting

social development of children (Benson & Haith, 2009).

2.3.3.3. Social problem solving

Social problem solving involves problem definition, creating of alternative
solutions, predicting consequences, selecting, and planning of appropriate responses
(Spence, 2003). Also, social problem-solving skills can be defined as the ability of
dealing with conflict situations people encounter in daily life by finding some solutions
(Dinger et al., 2019). Social problem-solving processes of young children are

implicated in their kindergarten and early school success (Denham et al., 2014).

2.3.3.4. Sharing

Although sharing is identified as child’s giving or offering objects into the
peer’s hands or lap (Hay et al., 1999), sharing takes a variety of forms like emotion
sharing, attention sharing, resource sharing, and information sharing (Brownell et al.,
2013). Children share all kinds of things with another person. For instance, a child can
share the cookies with his friend when he is crying to make him happy although some
children cannot share due to some reasons involving not understanding the need and
desire of their friends or not feeling possessive about their own food (Brownell et al.,
2013). Sharing skill is one of the significant social skills that should be improved in

early childhood education.

2.3.3.5. Helping

This social behavior is defined as the ability of thinking about ‘is there a need
for help, how and when to help’ and offering to help (Gibbs et al., 1995). In the
construction of social skills taxonomy, Calderalla and Merrell (1997) included
offering help and assistance to peers when required in the dimension of peer relations
skills. Therefore, children should internalize the helping skills in the early years to
adapt the society.
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2.4. Social skills in Early Childhood Education

Early childhood is a significant developmental window to learn social and
emotional skills (Ferreira et al., 2021; Palmer, 2019). Social skills are acquired from
the first years of life and continue throughout life. Therefore, social skills should be
taught to children to be able to have a peaceful, healthy, successful, harmonious, and
happy life throughout their childhood, adulthood, and older ages (Smogorzewska &
Grzegorz, 2017). Also, it was indicated that the influential mastery of social skills in
early childhood promotes the successful life outcomes, involving social wellbeing and
good health, educational attainment, the avoidance of social difficulties, and
employment (Clarke at al., 2015). Similarly, social skill acquisition is a critical step in
the development of young children with long lasting implications for the quality of
social experiences during life (Ferreira et al., 2021; Fieldman & Eidelman, 2009;
Ozbey & Koycegiz-Gozeler, 2020), school performance (Frogner et al., 2021), and
academic success (Denham et al., 2014; Schmitt et al., 2018). Moreover, it is seen that
children who are taking social skills education are at peace with themselves and others
(Richardson et al., 2009), solving problems and are self-confident individuals
(Jamison-Kristen et al., 2012). Hence, Atmaca et al. (2020) indicated that not being
able to acquire social skills that should be learned at critical times can only make it
difficult to learn in the future, but also negatively affect the social lives of people.

Social skill deficiencies can lead to many negative consequences in the life of
children. According to Odom et al. (2008), if children have difficulties about social
skills acquisition, they might have delays in physical development, communication
and social awareness that limit their abilities to progress along a typical social
developmental trajectory. Similarly, it is possible that children who have poor social
skills are rejected by their friends more (Lovitt, 2007). For this reason, starting from
the preschool period, determining the social skill levels of children, and conducting
activities in this direction is an important step for them to find solutions to the

adaptation problems they may experience in the future.

22



2.5. The importance of school to improve social skills of children

According to Frogner et al. (2021), school was found to be effective for the
social skills of children. Also, Viitaniemi (2020) emphasized the role of the school for
children’s social skills development. The importance of school is expressed based on
peer relations, teachers, and educational program to improve children’s social skills.

Interaction with peers establishes social communication which shapes the
experiences of young children with the social world throughout their lifetime
(Jamison-Kristen et al., 2012). Moreover, with peer relationships, children can find the
opportunity to practice verbal skills. They can learn various social skills including
sharing, helping each other, asking for help, asking for suggestions, respecting the
rights of others, and accepting the consequences of their behaviors (Akbas, 2019).

One of the vital guides of children is teachers in early years (Mbugua, 2009).
Specifically, the role of preschool teachers on improving social skills of children is
very critical (Conroy et al., 2014; Palmer, 2019). During the educational process,
everyday events often become teachable moments for teachers to teach appropriate
social behaviors to young children (Lynch & Simpson, 2010). Thus, the teacher's role
Is essential in the creation of the classes that need to be enriched with activities that
encourage the cooperation and mutual respect between the children (Gobena, 2020).
Likewise, Palmer (2019) mentioned that teachers build children’s social and emotional
skills by conducting day-to-day activities and lessons with books, music, games, and
group discussions and considering each child’s individual needs in the context of their
culture and family.

In addition to this, in terms of the program, teachers implement family
involvement in the educational environment and at home to ensure the permanence of
the learned skill and inform families about how to reinforce this learned skill (Akbas,
2019). Moreover, they can document the social skill development of children by using
different techniques to have detailed information about the progress of children
(McLaughlin et al., 2017).

Moreover, Breen (2018) specified some instructional strategies as effective to
support and promote the development of empathy and emotion regulation in preschool

classrooms for teachers. These strategies, which are building positive relationships
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with students, modeling, implementing role play, providing a quiet area, identifying
feelings, and grouping students, are very critical to improve social skills of children
(Conroy et al., 2014). Also, teachers can take a purposeful role in encouraging children
to understand the value of peer relationships. They can identify, model, and highlight
the skills of children required to enact positive social interactions with their peers
(McLaughlin et al., 2017).

While social skill definitions may vary somewhat, there is a basic agreement
as to how social skills are developed (Matson, 2017). The learning of social skills,
which is very critical for the strength of the social structure, should not be at random.
On the contrary, it should be in a planned and programmed manner starting from
childhood (Johnson et al., 2016; Mclntosh & Mackay, 2008; Pekdogan, 2016;
Rebaque-Gomez et al., 2019; Williams and Reisberg, 2003). Therefore, it can be
argued that participating in structured social skills education, especially in pre-school
education institutions, has an important effect on the development of children's social
adaptation skills and eliminating potential problem behaviors (Topaloglu, 2013).

Also, the effect of the relevant program is very significant on social skills
development in the period of early childhood education because it is the period when
friendships are first created (Gobena, 2020). According to a study conducted by
Gobena in Ethiopia in 2020, 85% of preprimary-school teachers rated the program
which is irrelevant for social skills in early childhood education to be either moderately
or highly affecting children’s social skills development negatively.

2.6. How social skills of young children can be supported in the preschools
Social skills can be supported through different ways in early childhood
education like supporting relationship between peers (Gander & Gardiner, 2007),
teacher-student relationship and classroom discipline (Lin, 2016), using effective
instructional strategies (Breen, 2018), and creating a safe learning environment (Gold,
2020). In addition, one of the most significant ways to promote social skills is well
planning and intentionally implementing the program (Church, 2015; Gobena, 2020;
NAEYC, 2011). Preschool teachers must consider three significant steps while

implementing social skills activities in the scope of educational program (Mclntosh &
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Mackay, 2008). Firstly, teachers should consider the planning and designing step
based on which skills will be taught. Planning is very significant in early childhood
education. Teachers should use an activity plan format that clearly describes the
activity, the objectives, concepts, and skills needed for the activity, the space and
materials needed, the step-by-step procedure of the activity, and the assessment and
follow-up of the specific activity (Jackman, 2005). The reason for this is that a written
plan clarifies the thinking of teachers and helps them to articulate the rationale for what
they plan to do. Moreover, a wide variety of well-planned activities should reinforce
the objectives and theme of the program (Jackman, 2005). The second step is
depending on the implementation process of social skills activities while considering
some factors like different types of activities, materials, parent involvement, and
organization of learning environment. Lastly, teachers should take into account
assessing student progress after instruction with the help of different assessment
techniques like observation (McIntosh & Mackay, 2008).

These steps are also specified in the MoNE Preschool Education program in
Turkey. According to this program, teachers consider the needs of children and the
environment in which children live while planning their social skills activities. They
are also meant to focus on different program-based items including gains and
indicators, concepts, materials, learning environment, types of activities, learning
process, parent involvement, assessment, and adaptation throughout the processes of
planning, implementing, and assessing activities (MoNE, 2013). In the following
section, the relationship between these program-based items and supporting social

skills is expressed in detail in accordance with the related literature.

2.6.1. Considering the needs of children and environment in which the program
is being prepared

The personal characteristics of children are significant in the development of
their social skills (Samanci, 2010). Instruction is more influential when the lessons are
implemented according to the skills needed by children (Khusnidakhon, 2021,
Mclntosh & Mackay, 2008) because children learn at varying speeds and have
different needs (Johnson et al., 2016). Silva Gomes and Sousa Pereira (2014)
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confirmed the requirement of considering children’s needs while planning by saying
that differentiated instruction in educational practices based on the age and gender
variables of children can improve their social skills development. Also, Katz (2014)
said that the process must be individualized to meet the unique needs of each child
because children differ from one another in so many ways. Thus, the process must take
into account the developmental differences between children as well as developmental
variability within a given child. Also, the process must be culturally appropriate for
each child (Viitaniemi, 2020).

2.6.2. Organizing the learning environment and materials

Teachers should create opportunities to practice and develop children’s social
skills in early childhood education by arranging space to develop social play and
selecting materials appropriately (LeBlanc, 1989). Based on the learning environment,
Heyworth (2013) stated that the school philosophy regarding supporting the resilience
of children in their social and academic learning is represented by the classroom
environment through using charts and posters. Moreover, LeBlanc (1989) mentioned
that preschool teachers can support positive peer interactions through making
modifications in the physical environment and learning centers. Similarly, McGinnis
(2016) stated that it is important to arrange the tables, desks, the place where children
can sit cross-legged on the floor in a semi-circle, and the playgrounds and learning
centers in the classroom. In addition, alternative school locations like corridors,
playgrounds, or school buses are suitable places for practicing and teaching social
skills (McGinnis, 2016).

Regarding organization of outdoor learning environments, Dowdell et al.
(2011) stated that outdoor play provides more opportunities to promote the
development of social interactions and socialization. Regarding this issue, Anggraeni
(2018) revealed that outdoor activities can strengthen children’s social skills including
communication, cooperation, and sharing. Similarly, lower levels of outdoor play are
related with poorer social skills despite higher levels of outdoor play are related with
higher levels of social skills in the preschool children (Hinkley et al., 2018). Moreover,

Loukatari et al. (2019) found that there is a statistically important correlation between
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the participation of children in a structured program based on playful activities in the
schoolyard and the development of their social skills.

In addition to the learning environment, the researchers mentioned the
importance of material selection to support children’s social skills. According to
Mecha and Ayaga (2020), availability and utilization of functional play materials and
frequency of children’s participation in play activities supports preschool children’s
social skills. That’s why, it is recommended that preschools must provide a variety of
play materials for children because this approach probably enhances children’s social
development (Mecha & Ayaga, 2020). Furthermore, Goénen et al. (2012)
recommended the use of language and literacy materials like storybooks by stating that
one of the most influential ways for preschool teachers to teach social skills is using
pictured story books and creating the book corners in their classroom.

Moreover, according to Krach et al. (2021), based on technological materials,
a website called “the social express” can be used to teach social situations. Learning
is divided into the comprehension of concepts. Children can learn how these concepts
are explained in social situations and why these prosocial explanations are significant
with the help of this website used by a variety of schools in African-American
communities (Krach et al., 2021). Similarly, Caballero-Gonzalez et al. (2019) reported
that using educational robotics and problem-solving activities in a playful way
promotes the development of social interaction and the development of a learning
experience in computational thinking.

In another approach, the National Council for Special Education (n.d.)
proposed that visual materials consisting of a visual item, photograph, an object, black
and white line drawings aid, and picture or sign improve communication because
visual materials aid children to explain their needs and wishes. For instance, children
can express their emotions and tell people how they are feeling with the help of visuals
including emotions (National Council for Special Education, n.d.). Regarding visual
materials, Odom et al. (1997) recommended using posters as reminders because it is
useful to list the descriptive phrases and skills on a poster to be displayed in the play

area where children engage in social interaction. Also, limiting materials like using
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one set of cooking utensils for every two children is an effective way to strengthen
interactions and joint projects (Odom et al., 1997).

Church (2015) recommended real-world materials to invite children to express
their ideas, thoughts, and feelings during play. Therefore, children learn by
investigating the world through interacting with it.

2.6.3. Gains and indicators

Regarding gains and indicators, Cimen and Kogyigit (2010) found that
activities based on gains and indicators related to social skills in the early childhood
education program are influential and supportive to acquire social skills for preschool
children. Also, Odom et al. (1997), recommended to describe the activity goal which
should identify the things children will do at the beginning of the activity. Similarly,
according to the national preschool education program of Turkey (MoNE, 2013), it is
important to prepare educational activities in light of the gains and indicators
mentioned in the program. Also, it should be monitored to what extent the learning
outcomes have been reached at the end of the process (MoNE, 2013). However, in the
study on planning the gains and indicators conducted in Turkey by Basaran and Ulubey
(2018), it was found that if the gains and indicators included in the MoNE program are
organized according to the age groups, the program will contribute to its full potential.
A study by Ozsirkint1 et al. (2014), reported that preschool teachers felt that more gains
can be added to the MoNE program and doing so would support the social and

emotional development area.

2.6.4. Words and Concepts

According to MoNE (2013), key words and concepts must be incorporated into
all activity plans. “Words” are new words that will enrich the vocabulary of children
in the learning process and need to be specified, and “concepts” include new ideas to
be encountered during the learning process, these two need to be specified and
categorised (MoNE, 2013). Becoming familiar with the key words and concepts is
critical for children since they use them as tools for furthering conceptual
understanding when they discuss their thoughts (Haug & Odegaard, 2014). Thus,
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preschool teachers should specify the level of children’s word and concept knowledge
related to social skills and implement educational activities to develop conceptual

understanding of them.

2.6.5. Using a child-centered approach
Child-centered teaching methods and techniques are very important in the
development of children’s social skills (Samanci, 2010). As an example, according to
Gholamalizadeh et al. (2018), child-centered play therapy helps to reduce social
anxiety and increase the communication skills of preschool children. Also, one of the
features of MoNE Preschool Education program is child-centeredness of it. This
feature was expressed as:
“Teachers are expected to let children plan, do, organize, examine, search,
discuss and produce things as much as possible during the period of learning.
It is important for the children to develop positive attitudes toward school,
learning and research, he/she should a positive sense of self and establish
interactions with peers and teachers. Also, we should let children participate in
activities and choose the activities and materials he/she will play with in the

learning environment (MoNE, 2013, p. 10).

2.6.6. Different kinds of activities

According to McArthur (2002), teachers cannot assume that students will
automatically act in an acceptable manner. Instead, children need a variety of
opportunities to develop and practice social skills; however, these opportunities must
be carefully structured (Deborah, 2008). For this reason, educators, administrators, and
parents must decide what social skills they should teach and what kind of activities
they will use. Implementing various activities can improve the social skills of children
(McArthur, 2002).

2.6.6.1. Play activities
Numerous research studies proved the importance of play to improve the social

skills of children. For example, according to Deborah (2008), social skills games are
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helpful to promote language skills, listening skills, cooperation skills, problem-solving
skills, communication skills, understanding concepts of fairness, empathy, tolerance,
ability to tolerate waiting and to take turns. Also, Siregar et al. (2016) indicated that
there is a correlation between educational games and social skills development in
children aged 3-4 years. Similar to this study, there is a strong positive correlation
between the social skills of preschool children and the availability of cooperative plays
(Mecha & Ayaga, 2020), which means that if more cooperative play is included in the
program, children are more likely to develop their social skills at preschool. In
addition, social play develops children’s social competence and social interaction
through interacting with peers and adults, solving conflict, and mutually helping and
sharing (Khusnidakhon, 2021).

Additionally, teachers can assist children to know each other and to build a
sense of community in the classroom through play. For example, getting-acquainted
games assist children to learn the names of others quickly (McArthur, 2002). Similarly,
Deborah (2008) stated numerous games based on social skills including;

e (Games about getting to know each other through warm-ups and ice-breakers
games,

e Games about communication skills consisting of silent greetings, questions
and answers, personal interviews, surprise stores,

e Games related to developing empathy including musical drawings, ladder of
feelings, mirror talking,

e (Games based on building cooperation and negotiation skills including drawing
together, big ball parachute game,

e Games on solving problems in group interactions including the rule of the
realm, story sharing.

From a different perspective, traditional games are useful for the social skills
development of children involving cooperation, following the rules, communication,
and accepting criticism (Ali et al., 2021). From a different perspective, modern games
can importantly develop early childhood social skills (Utoyo, 2019). Also, Nissa et al.,
(2018) demonstrated that jump rope games are effective in learning and enhancing the

motor and social skills of children.
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2.6.6.2. Art activities

According to Arda (2009), children develop their social skills through
establishing new friendships and learning to speak, listen, have empathy, await her/his
turn, share, help each other and cooperate during art activities. Likewise, this study,
Yazici1 (2017) revealed that art education program influenced preschool children’s
social skills in a positive way. Specifically, the artworks created in groups help
children to make plans and realize them together in cooperation. Therefore, children
can learn such skills including sharing objects, listening to others while working in
cooperation with the help of art activities. Also, children can express their feelings and
have peace by using dramatic art (Yazici, 2017). Similarly, visual arts such as painting,
sculpting with various materials, pounding clay, and drawing are offering enjoyable
opportunities for children to express themselves (Katz, 2014). Lastly, Coskun et al.
(2019) mentioned that art-based classroom teaching importantly develops children’s

empathy skills.

2.6.6.3. Language activities

A study conducted by Bonnie et al. (2000) with classroom teachers
demonstrated that children’s literature increases children’s appropriate usage of social
skills including empathy, self-control, responsibility, and conflict resolution. Also,
Pekdogan (2016) mentions story-based social skills training programs enhance 5-6
years old children’s social skills. Similarly, Deborah (2008) stated that stories
including different social situations can be an inestimable tool to promote the
awareness of social competence. These stories can be both commercially produced and
invented by children individually or in a peer group. For example, Katz (2014)
mentioned that it would be useful for you to share your own stories, including mistakes
you have made and how you could have handled a situation more effectively (Katz,
2014). Differently, Basdas and Akar Vural (2017) found that drama-based digital
storytelling programs affected the social skills involving interpersonal skills, peer
pressure coping skills, and verbal explanation skills of six years old children

positively.
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2.6.6.4. Drama activities

It is recommended that drama can be used to support the social skills of
children (Ceylan et al., 2019) because drama activities influenced five-year old
children’s social skills positively. Similarly, Cetingdz and Cantiirk Giingan (2012)
found that drama activities that were integrated into the program as a part of the daily
plan result in the acquisition of social skills for six-years old children.

Salcedo (2017) suggested using creative dramatics activities like role playing
to enhance the social skills of children in preschools because such activities improve
cooperation, teamwork, and communication through portraying various roles by
children. Role-playing is a useful intervention to promote children’s social skills and
via creative dramatics, children can learn the conversation dynamics like turn taking,
asking, and answering questions, reading facial cues, and listening and comprehension
(Salcedo, 2017). Likewise, Johnson et al. (2016) stated that role-playing scenarios
make the social skills more accessible for children and such scenarios can help children
become more comfortable while using the social skills across school settings. In
addition to these, Nahar et al. (2020) investigated that social skills of 5-6 years old
children affected positively with the help of macro roles in which children can
experience real roles in a direct way through playing roles or characters. Moreover,
social skills like cooperation, friendship, communication, and sharing can be enhanced
by practicing the role-playing activities for 4 years old children (Hasan & Hazwani
Zaini, 2021). Lastly, McArthur (2002) mentioned children can practice how to explain

themselves when they are angry, or someone hurts their feelings with the use of role

play.

2.6.6.5. Science activities

Children can improve their social skills with the help of science activities.
According to Norman and Combs-Richardson (2001), cooperative learning in science
activities enhances communication between group members. For example, children
can be assigned different tasks to learn interdependence skills as well as independence
in hands-on activities (Norman & Combs-Richarson, 2001). To exemplify, Kara and

Aslan (2018) conducted a research study focused on determining the effect of drama-
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based science activities on social skills in teaching five years old children about
nutrients. The results of the study showed that the use of drama methods in teaching
the subject of foods increased children’s social skills including self-control,
interpersonal skills, listening skills and verbal explanation skills (Kara and Aslan,
2018).

2.6.6.6. Math activities

Preschool teachers can also use math activities to support the social skills of
children. Quesenberry et al. (2016) found that math activities promote the social skills
development of preschool children and explained this by giving an example;

e One activity is depending on problem solving and peer interactions. In this
activity, there are small groups of two or three children, and they move around
the room while measuring objects and recording their answers on a computer
or tablet. In this way, they can express their ideas to their friends and improve
their social skills.

Moreover, Church (2015) stated math activities including sorting, classifying,
patterning, seriating, graphing, counting, and measuring that can be utilized to build
the essential social skills of cooperation, sharing, asking for help, acceptance in the

group, listening, controlling oneself and playing fair.

2.6.6.7. Music activities

Music education is useful for cognitive, social, emotional, and physical
development of children (Terracciano, 2011). Specifically, music lessons provide to
increase the development of social skills (Terracciano, 2011; Yetti & Anggraini,
2019), self-esteem, and cooperation (Heyworth, 2013). Moreover, some children are
more comfortable expressing themselves through music than through words (Katz,
2014). For this reason, music provides preschool children with fun and engaging

activities that support their social interactions (Terracciano, 2011).
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2.6.6.8. Movement activities

Increasing movement activities in teachers’ practices also affect positively the
social development of children (Yapar et al., 2018). Similarly, Katz (2014) stated that
dance and movement are natural ways for children to express themselves, children can

communicate emotions and ideas through movement.

2.6.6.9. Free Play time activities

Free play time is specifically included in the daily educational flow under the
national preschool education program (MoNE, 2013). Accordingly, when starting the
day, the teacher introduces the children to learning centers, and asks them to express
their preferences by asking questions such as “Where do you want to play today?” The
children go to the learning centers they have chosen and start their activities. In terms
of the relationship between social skills and free play time, Meran (2019) stated that
free play activities contributed more to the social development of children. Also,
according to Berk et al. (2006), children gain significant real-life experiences and
awareness of self and others through imitating adult roles in free play. For instance, a
child can play the role of mother and imitate how she controls the behavior of her
child, while another can imagine being an astronaut and observing the rules for a

spacewalk.

2.6.6.10. Field-trips activities

Kiziltas and Sak (2018) made recommendations that preschool teachers should
be educated more to support the social and emotional development of children by using
out-of-class activities. Such activities can be implemented even in school environs.
Integrating field-trip activities into other activities in early childhood program affected
social skills of children positively (Kiziltas & Sak, 2018). However, according to a
study by Kiziltas et al. (2018), field-trips activities were mentioned the least in terms

of the social gains and indicators used by preschool teachers.
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2.6.7. Parent involvement for social skills activities

Open communication between the school and the home would facilitate greater
opportunities for both parents, teachers, and stakeholders to create clearer
understandings of the practices, expectations, and responsibilities related with
children’s social development in early years (King & Boardman, 2006). The
foundation of social skills is formed at home; however, school has a significant
function of improving and maintaining such skills (Pulkkinen, 2002). According to
Webster-Stratton (2011), parent involvement in education influences social skills of
children and their success in a positive way. That is why, teachers should hearten
parents to involve in the education of their children and work with them closely.

MoNE (2013) stated the importance of parent involvement for all
developmental areas in early childhood education. It also provided a “Family Support
Education Guide integrated with preschool education program” known as OBADER
which included knowledge and recommendations for use in parent involvement
processes. Also, Epstein offered six types of parent involvement for parents and
schools to work together to maximize the development of children (Epstein et al.,
2005). These types are as follows;

Type 1 Parenting: One of the basic responsibilities of the family is creating
positive home conditions to support the school success (Epstein et al., 2005).
Regarding this type, Olger and Giingdr-Aytar (2014) stated that informing parents
about their interaction with children and improving their educational levels are critical
for correcting the behaviors of parents positively. The reason for this is that positive
parenting practices are associated with higher scores for social behaviors in children
(Hosokawa & Katsura, 2017).

Type 2 Communicating: Communication between school and home facilitates
the flow of knowledge about children’s progress and the school program (Epstein et
al., 2005). In this context, it was determined that there is a significant relationship
between children’s social skills and family-teacher communication and cooperation
(Gozct Binbir & Ertiirk Kara, 2020). Moreover, Adams et al. (2010) revealed that
parent involvement is related to increased success of children when it involves two-

way information exchange between the school and home. Specifically, parents have
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reported that home notes assist to enhance social skills (Adams et al., 2010). In
summary, Siperstein and Bak (1988) indicated that if schools give information to
parents regarding their attempts to teach social skills, families are more likely to
reinforce and practice these social skills at home (as cited in Adams et al., 2010).

Type 3 Volunteering: The amelioration of parents to act as volunteers to
support and help school functions and initiatives is significant (Epstein et al., 2005).
In terms of volunteering, researchers have conducted some studies related to social
skills. For example, Boz et al. (2018) mentioned social skills games took place in-class
and with family participation depending on various dimensions of social skills.
Preschool teachers can help families to contribute to the development and education
of their children, can work with them and enable them to participate in education
actively through creating social skills activities with parent involvement (Boz et al.,
2018). In a similar way, Gozcii Binbir and Ertiirk Kara (2020) supported that involving
parents in classroom activities based on their abilities and interest must be considered
as an indispensable part in the preparation of activity plans.

Type 4 Learning at home: Parent involvement at home like assisting children
with learning activities and homework depending on the knowledge provided by
school is important (Epstein et al., 2005). Regarding the type of learning at home, a
study carried out by Yurtseven and Kurt (2013) found that there is an important
relationship between the social skills of children and the mothers’ frequency of reading
storybooks at home.

Type 5 Decision making: This type is related to parent involvement actively
in school decisions and advocacy for the improvements of school (Epstein et al., 2005).

Type 6 Collaborating with the community: This aspect concerns the
dissemination and identification of an available services network and resources in the
community to help parents and schools in their efforts to enhance the education of
children (Epstein et al., 2005).

In addition to the above types, Katz and Helm (2001) focused on a different
way for parents to participate in the educational process of their children. This type is

mentioned as;
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Getting support from families in finding resources: In this parent involvement
type, parents generally participate in the educational process by purchasing books or
materials related to the subject learned at school or bringing resource books or
materials from home to school (Katz & Helm, 2001).

Considering all these types and the related studies, it was recommended to
support parent engagement in early childhood education and increase the
understanding of parent engagements’ important role as a way of supporting children’s
social skills (Bartz & Karnes, 2018; Connell & Prinz, 2002; Deloatche et al., 2015).

2.6.8. Assessment in social skills activities

Preschool teachers must assess the development of children’s social skills
(Johnson et al., 2016; Luiselli et al., 2005). This includes prioritizing the selection of
skills and aiding the design of the program-based on the needs of children (Buldu &
Buldu, 2021; Isaacs, 2015; Johnson et al., 2016; Sahin-Sak, 2021). For this reason,
there is a great requirement to find influential ways for social skills assessment
(Merrell, 2001). Numerous types of assessment methods are used to assess children’s
social skills. These methods involve peer evaluations, direct observation, rating forms,
and behavioral interviews (Elliott & Gresham, 1987).

According to the literature, generally there are several effective assessment
strategies to assess the development of children (Gullo, 2005; Wortham, 2014). These
are explained in detail below.

2.6.8.1. Observation

Observation is one of the most useful ways to be aware of young children’s
individual characteristics and their developmental milestones. Teachers can reveal
how social behavior and development of children are improving through observation
at natural settings (Gresham, 2016; Mclntosh & Mackay, 2008; Merrell, 2001) at play
or interacting in classroom centers (Wortham, 2014). Similarly, observation of
preschool children’s social and emotional competencies must be considered because
it is both highlighting specific needs of children and showing total impacts of
programming (Denham et al., 2009; Denham et al., 2010). Specifically, LeBlanc
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(1989) stated that it can be understood which child is experiencing problems while

establishing positive peer relationships by observing the children’s play behaviors.

2.6.8.2. Performance-based assessment
Performance based assessment involves games, activities, projects (Wortham
& Hardin, 2020). These assessment types are as follows;

e Games: Games may be used to be aware of children’s progress with a concept
or a skill. The teacher can use observation to evaluate the abilities and thinking
of the children.

e Teacher-designed activities: A performance measure that needs the children

to apply knowledge in an activity specified by the teacher.

2.6.8.3. Portfolio and exhibitions

Portfolios are methods or processes in which information related to children's
performance can be interpreted and stored (Wortham, 2014). They can be used to
collect the children’s works, teacher assessments, and other information contributing
to the entire picture of children’s progress. In addition, they are vehicles used to assess
and report the progress and accomplishments of children to the parents and
administrators. Work samples of children are examples demonstrating the
developmental progress of children (Wortham, 2014). Regarding this issue, Yus et al.
(2017) proved the effectiveness and feasibility of portfolio-based assessment to
improve social skills of children in early years. For this reason, teachers are using
portfolio-based assessment strategies effectively while choosing activities which
children will perform and present the children’s works to enhance social skills of
kindergarten children (Yus et al., 2017). Moreover, specifically, Merrell (2001) stated
that drawing can be useful for portfolios to gain reports about the social skills of
children.

Different from gaining information about child development, the
documentation of children’s learning experiences through using portfolio guides the
further planning of teachers and informs the program through assessment (Yilmaz et
al., 2021).
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2.6.8.4. Technology-based assessment

According to Wortham (2014) early childhood educators have access to the
technology and assessments which are available via technology in the 21st century.
One of the technological assessment sources is assessment software. Assessment with
computer software which is linked to a particular program can be used by designing
the lesson plans and activities (Wortham, 2014). Moreover, teachers can use various
technological materials such as videos and animations to assess social skills of

children.

2.6.8.5. Self-assessment of children

Teachers can also use self-assessment for children (Wortham, 2014). It is an
assessment technique in which the individual reports about herself or himself. It is
widely used because it is easy to implement, answer and evaluate (Omeroglu et al.,
2014). On this issue, Mclntosh and Mackay (2008) mentioned children can monitor
the social behavior of themselves via recording if they perform targeted social skills

correctly or not.

2.6.8.6. Assessment based on questioning
The Ministry of National Education (2013) stated that the discussions held
during and at the end of the activity can be directed with different types of questions
including descriptive questions, sensual questions, questions related to gains and
indicators, and daily life questions. The example questions are given below:
e Descriptive questions:
Who was in the game we played?
What was your role in the game?
e Sensual questions:
Are you excited to watch the fishes in the aquarium?
Which of the movements did you find the most difficult?
e Questions related to gains and indicators
What types of materials can the sculptures be made up of?

Why is being lined up necessary?
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e Daily life questions
Do you go to crowded places like markets with your family?

What do you pay attention to in the places you go?

2.7. Approaches to early childhood education focused on the importance of
social skills

There are various and widely utilized early childhood education program
models and approaches including High/Scope, Reggio Emilia, Montessori, Primary
Years Program, Waldorf approach, Creative Program (Anne Cocuk Egitim Vakfi
[ACEV], 2020; Giilgigek et al., 2019; Lunenburg, 2011). These program models and
approaches highlight the importance of supporting social skills.

High/Scope approach focused on adult-child interaction that includes positive
interaction strategies and problem-solving approach to social conflict. In this way,
children in High/Scope programs significantly outperformed children in the social
relations area including social problem-solving skills (High/Scope, 2013). In Reggio
Emilia Approach, children should be supported to learn the cultural values and roles
in the society. Thus, this approach focuses on children's relationships with their peers,
parents, teachers, and society, rather than approaching each child individually
(Cadwell, 1997).

Moreover, Montessori puts emphasis on personal, social, and emotional
development by promoting children to form positive relationships and develop respect
for others and to develop social skills and have confidence in their own abilities
(Isaacs, 2015). In Primary Years Program, social skills are explained as one of the five
skills for learning approaches, and various program-based strategies are mentioned
that can be used by teachers (International Baccalaureate Organization, 2018). For
example, they create opportunities to practice and develop social skills, they reflect
and give feedback to children about their social skills, they give different examples
about social skills (International Baccalaureate Organization, 2018).

In Waldorf approach, the importance of social competence has been
emphasized so that children can easily engage in human relations when they grow up

without getting confused in social life. In this context, children in Waldorf schools
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practice living in harmony with activities such as problem solving, role playing and
working in cooperation (Lang, 2002). In addition, various social skills including
communication, social problem solving, understanding the rights of one’s own and
others are included in the language and social-emotional developmental area of
Creative Program (Teaching Strategies, 2020). Also, this program supports strategies
to organize the physical environment effectively and provide different kinds of
materials to support socialization of children (Dodge et al., 2014; Teaching Strategies,
2020).

Finally, the MoNE Preschool Education Program of Turkey offered by the
Ministry of National Education in 2013 focused on promoting children’s social skills.
This program is compulsory for preschool teachers working in public preschools to
apply. This program is expressed below in detail since this study was carried out within
the scope of this program.

2.8. The MoNE Preschool Education Program of Turkey

In Turkey, preschool teachers use the national early childhood education
program created by Ministry of National Education in 2013 (MoNE, 2013). Teachers
plan their monthly education plan to organize all educational activities in a month
using “monthly plan template” (see Appendix E), daily educational flow using a “daily
plan template” (see Appendix F) regarding what they will do during the day based on
this program. It includes times to start the day, play time, activity time and day
evaluation time and routine activities such as eating and resting time. Specifically,
teachers are preparing the activity plans while paying attention to the developmental
characteristics, interests and needs of the children by using the “activity plan template”
(see Appendix G). They consider different part of the activity plans including learning
process (gains and indicators, concepts, type of the activity, materials, learning
environment), parent involvement, assessment, adaptation for children who require
special needs.

When the program is considered in terms of social skills, there are various gains
and indicators which should be reached by children during the learning process in

terms of their social and emotional development. The examples of these gains and

41



indicators related to social skills are “solving problems with others”, “expressing the
emotions of others about an event or a situation”, “using the language with the aim of
communication”, and “understanding the others’ emotions”. Moreover, it is
recommended that teachers support the children’s social and emotional development
by implementing different kinds of activities like early literacy activities, music

activities, language activities, movement activities in the program (MoNE, 2013).

2.9. Studies about social skills in Early Childhood Education

Here, existing studies conducted in international and national perspective are
presented. These are associated with the importance of social skills for the current and
later development of children, the importance of the teacher's role and practices on
social skills of children, and the importance of the educational program on social skills.

When international studies on supporting social skills were investigated, the
researcher found that most are correlational and rarely review studies based on the
importance of social skills for children’s development.

King and Boardman investigated the significance of children’ social skills from
both parents’ and teachers’ perspectives in 2006. Their study included 16 preschool
teachers and 63 preschool parents from government schools in Tasmania. The data
were collected via mailed questionnaires and the Kindergarten Development check.
The results of this study emphasized the importance of children’s social skills to
prepare them for school. Also, there was an inconsistency between the expectations of
school and home that impacted children’s social skills negatively.

In 2021, Frogner et al. conducted correlational research with the aim of
examining the developmental path of social skills in early childhood, its effect on later
school performance and the associated predictors. This longitudinal study involved
2,121 children aged 3-5 in a mid-sized Swedish municipality from the general
population. The results of the study indicated that the risk of poor school performance
increased with stable low social skills while the chance for good school performance
was increased by stable high social skills in primary school.

A review study was conducted in 2021 by Khusnidakhon to provide basic

knowledge related to the importance of supporting children’s social skills. According
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to the results of this study, social emotional skills consisting of self-management, self-
awareness, relationship skills, social awareness, and responsible decision-making
assist children to have better performance, better adjustments, and better transition
both at school and in their life.

Two longitudinal research studies were found that focused on teachers’
effectiveness on supporting children’s social skills and the association between
teacher-related variables and children’s social skills.

A study conducted by Lin as a master thesis investigated teacher effectiveness
on improving not only student’s academic achievement but also social and emotional
skills. The hierarchical linear modeling was used in this early childhood longitudinal
study. The sample of the study included 18,174 children from kindergarten through
elementary school years. According to the results of this study, teaching characteristics
such as teacher expectation, teacher-student relationship and classroom discipline are
importantly related to not only academic achievement gains but also social and
emotional skill development (2016).

In 2018, Wu et al., conducted another longitudinal study in Guangdong to
understand the associations between teacher-child relationships and the social skills of
Chinese preschool children. The sample of the study consisted of 59 preschools, 656
children, 59 lead teachers. The children were evaluated three times during the second
and third preschool years. During the study, teachers reported on teacher-child
relationships and parents rated the social skills of preschool children. The results
indicated that there is an association between the social skills development of children
and some teacher-related variables including teachers’ characteristics, teachers’ years
of experience, and teacher-child interaction.

Also, there are mostly experimental and intervention studies and rarely
descriptive and review studies based on the program and teacher practices on
promoting the social skills of children.

A study conducted in Delphi explored social and emotional skills in early
childhood instruction with a focus on identifying the methods that preschool teachers
use to support the development of empathy and emotion regulation and to identify

specific activities used to implement the six most highly rated methods (Breen, 2018).
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The findings of this study show that building positive relationships with students,
modeling, role play, providing a quiet area, identifying, and labeling feelings and
group time are mentioned as effective instructional strategies by teachers to promote
empathy and emotion regulation for children (Breen, 2018).

Loukatari et al. performed a study to understand the effect of a structured
playfulness program on kindergarten children’s social skills during breaktime in the
schoolyard in 2019. The sample group of the study consisted of 28 boys and 32 girls
aged between 5 and 6. This was an experimental study, and the participants were
divided randomly into two groups as the control group and treatment group. The
treatment group joined in a four weeks’ playful program although the control group
did not join in any type of structured activity. Results showed that there was a
significant difference between social skills development level of children and their
participation in the playful activities program in the schoolyard.

Gobena conducted a descriptive survey research design study in 2020 to assess
social skills problems in the early childhood education program in Ethiopia. This study
was performed by using a stratified random sampling procedure to gather data from
280 preschool teachers. It was found that the early childhood program was
significantly affecting the social skills of children. Moreover, children did not have the
competency to cooperate with their classmates when learning social skills and they
were unable to solve their social problems during playing. Also, the researcher
mentioned the suggestion that for early childhood education quality, the parents,
administrators, teachers, non-government, and ministry of education of the country,
all stakeholders must improve the program and training of teachers to improve the
social skills of children in early childhood education.

Gold (2020) conducted a study with the aim of examining strategies that would
aid create a safe learning environment for students such as a place where children
could interact appropriately and work together to solve their problems and to reach a
solution. The researcher modeled and introduced two solution centers before opening
them to use in the classroom. The data was collected by using pre and post intervention
behavior checklists, peace table surveys, observational notes, and feelings chart forms.

According to the results of this study, the use of solution centers including a peace
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table with solution cards and a feelings chart with a wheel of choice allowed students
to utilize them and had an advantageous effect on problem-solving with a peer.

Mancha and Ahmad examined how extra-curricular activities influence
children’s social skills in a review study in 2016. They revealed a relationship between
the levels of children’s social skills and extracurricular activities. For this reason, they
recommended that these kinds of activities should be included in Malaysia's education
system.

Gresham published an article based on evidence-based literature on social
skills intervention and assessment strategies for children in 2016. The study describes
a variety of both conceptual and methodological issues in the interventions of social
skills and details regarding specific strategies of social skills assessment. Also, at the
end of the study, the discussion based on social skills intervention programs and
implication to teach social skills in the school were provided.

Yus et al. presented their study about the models of portfolio-based teaching as
an early childhood social emotional skills strategy in the second annual international
seminar on transformative education and educational leadership in 2017. The first aim
of this study was to develop a portfolio-based teaching model as a social emotional
development strategy in early childhood education. The second aim of the study was
to examine the feasibility and effectiveness of the portfolio-based teaching model as a
strategy for social and emotional development in early childhood. This research started
with need analysis, performing model design and revisions depending on advice of
experts and teachers. The study included 89 children and 12 preschool teachers as
participants and data were collected through observation method with document
analysis, checklist instrument and discussion of continued focus group. The results
demonstrated that portfolio-based teaching design emphasizing the components of
child document preparation and assessment criteria was effective to enhance social
emotional skills of children in early childhood.

In terms of national studies, various correlational and experimental studies and
limited review and qualitative studies have been undertaken in terms of children’s

social skills in early childhood education.
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In 2014, Giilay Ogelman conducted a descriptive study to review the theses
investigating preschool children’s social skills in Turkey for the time between 2000
and 2013. The study involved 23 postgraduate theses and 8 doctoral theses written on
the social skills of preschool children. According to the results of this descriptive
study, postgraduate theses generally used the survey method and doctoral theses
focused on the experimental method. Moreover, the researcher recommended that
more studies should be carried out with teachers and parents and more review studies
should be conducted.

Aside from this review study, there are various national studies based on how
social skill acquisition is effective to improve other skills for children. Giizel and
Kurtulan (2017) investigated the relationship between cognitive and social skills of
children aged 4-7 years old. The sample group included 420 children participating in
preschool education and 1% grade of primary school in Istanbul. The “Word reasoning
sub-scale of “Wechsler Preschool and Primary Scale of Intelligence-I11"" was utilized
to determine the cognitive skills of children. The researchers adapted this for use in
Turkey and called it the “Marmara Social and Emotional Adaptation Scale”. The
results of this quantitative study showed that as the social skill scores of children
increase, the cognitive skill scores also increase.

A study conducted by Sahin (2020) examined the problem-solving skills of
children in a group based on their social skill levels in early childhood education. This
study was conducted with 5-6 years old children who are selected randomly from
Bahgelievler district in Istanbul. An explanatory mixed methods design was utilized,
and the “Social Skill Scale” was used in the study. Based on the scores of the scale,
the children were divided into 3 groups as low, medium, and high. A box of 100 pieces
of colorful geometric wooden blocks was given to them and they were asked to solve
relevant problems based on the instructions. According to results of this study, it was
observed that as the level of social skills increased, the interaction and communication
between children and problem-solving skills with the group also increased.

Some researchers have also studied the views of teachers about supporting
children’s social skills. In 2014, Ozyiirek and Ceylan performed a study with the

purpose of evaluating the views of families and teachers about supporting the social
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skills of preschool children. For this purpose, a focus group interview technique was
used as one of the qualitative research methods. The working group included seven
teachers working in official pre-school education institutions and eight parents having
4-6 years old children in Karabiik. The results showed that preschool teachers and
parents stated that they have educational needs because the methods that they use are
not always effective for developing the social skills of children. Moreover, it was
concluded that a comprehensive study is needed to determine their needs in terms of
social skills development.

Aksoy (2021) studied a multi-directional evaluation of social skills in
preschool from the perspectives of teachers. This study was conducted as a case study
design from qualitative research. The sample group consisted of 58 preschool teachers
from Tokat. According to the views of teachers, the most required social skills include
initiating and maintaining communication and being respectful. Also, the frequency of
teachers placing social skills activities in the education process was not sufficient. It
was mentioned that the challenges confronted in supporting the social skills of
preschool children are mostly included in situations regarding the parents’ lack of
support at home and their negative attitudes.

Some studies have also investigated the effectiveness of different programs in
national literature. Pekdogan conducted an experimental study with pre-test/post-test
and retention test experimental design to investigate the impact of a story-based social
skills training program on 5-6 years old children’s social skill development in 2016.
The experimental group involved 30 children and the control group consisted of 30
children. A story-based social skills training program was applied to the preschool
children in the experimental group twice a week for five weeks and a “social skills
evaluation scale” was used to collect data. The results of the study indicated that the
difference between the scores of the control group and experimental group was
significant and this training program was effective.

Kilig and Giingor-Aytar (2017) examined the effect of social skill training for
preschool children on social skill levels. The subjects were 55 preschool children aged
57-66 months in a study carried out with a pretest-posttest control group design. In the

experimental group, a social skills training program was applied to children three times
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a week for 8 weeks as well as a preschool educational program, while only the
preschool educational program was implemented in the control group. The result
indicated that the posttest average scores of children participating in the social skills
training program were higher than the posttest average scores of the children in the
control group.

Ergin and Ozkan conducted a semi-experimental study with pretest-posttest
control groups to examine the impacts of activities published in TUBITAK Merakli
Minik Magazine on preschool children’s social skill levels in 2021. This research
involved 40 children and a social skill assessment scale was used to specify the social
skill levels of preschool children from Balikesir. The findings of the research showed
that the scores of social scales of children in the experimental group significantly
increase as compared with the final scores of children in the control group.

Besides these, a variety of studies were carried out to understand the effect of
program-based items on the social skills of children with correlational and intervention
studies. In 2010, Cimen and Kogyigit investigated whether or not the objectives and
outcomes regarding teaching social skills in a preschool program for 23 preschool
children had an impact on the acquisition of six-years-old children’s social skills in
Erzurum. The study used a pretest-posttest model without a control group. The results
indicated that the activities depending on the objectives and outcomes in terms of the
teaching of social skills in the program were influential on social skills acquisition of
preschool children.

Regarding the material dimension of the program, Goénen et al. investigated
story books published by different publishers for children in the early childhood
education period in Turkey in terms of their social skills’ level. In this study conducted
in 2012, the researcher used a document analyze method and social skills categories
were specified based on the categories of Calderalla and Merrell (1997) as an
evaluation instrument. The findings of this study of 100 illustrated story books
published by 40 different publishing firms for 2-12 years old children mostly focused
on skills related to the peer’s category however less focused on the skills related to
other categories.
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In 2017, Yazici investigated the effect of an art education program on preschool
children’s social skills. This experimental study with a pre/post-test control group
consisted of 51 children in total. 26 of them were in the experimental group while 25
of them were in the control group. In the experiment group, the researcher applied “Art
Education Program” for 40 minutes-one hour in 3 week days for 8 weeks in total. The
result showed that the art education program was effective in favor of the experimental
group based on the mean scores of the children in not only the experimental group but
also the control group regarding their social skills.

In 2018, Kiziltas and Sak performed a static-group pretest-posttest design to
examine how social and emotional skills of children were influenced by integrating
field trip activities with others in the preschool program. The sample group of the study
consisted of 16 Turkish children between 48-66 months old. The activities were
administered in the preschool institutions of Agri over twelve weeks during the 2015-
2016 school year. The experimental group participated in field trips including
activities in the existing program while the control group did not participate in any
such interventions. The researchers used “the preschool social skill evaluation scale”,
“teacher form and the emotional skills evaluation scales" to collect data. The post-test
results showed an important positive impact of field-trip activities on children’s social
and emotional skills in the experimental group. Initially there was no difference in
pretest scores between the experimental and control groups.

Ceylan et al. investigated the impacts of drama activities on five-year-old
children’s social skills in 2019. An experimental design with a pretest/post-test control
group was used in the study. The sample group included 32 preschool children from
Istanbul. 16 children were randomly selected for the experimental group and 16 for
the control group. The “general information form and preschool social skills
assessment scale-PSSAS" were used to collect the data. 24 drama activities were
applied to the children who attended the experimental group 3 times a week for 8
weeks. A statistically important difference was revealed between the pre-test/post-test
total scores pertaining to the social skills of children in the control group and

experimental group in favor of the experimental group.
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Boz et al. carried out a study with the aim of revealing the effect of social skills
games with family participation on the social skills of children in preschool in 2018.
This research was an experimental quantitative study with a pretest-posttest control
group design. The study sample consisted of 60-72 months old children attending
independent kindergartens. A “Demographic information form” was used to obtain
information about the child and the parent and “Kindergarten and Kindergarten Scale”
was used to determine children’s social skill levels. It was found that social skills
games with parent participation had a significant effect on the social skills level of
children.

2.10. Summary

In this chapter, the literature pertaining to the acquisition of social skills in early
childhood education based on different aspects was reviewed. The literature review
encompassed studies relevant to social and emotional development, social skills, social
skills in Early Childhood Education, the importance of school to improve social skills
of children, how social skills can be supported in Early Childhood Education program,
approaches to early childhood education focused on the importance of social skills,
and the National Early Childhood Education program of Turkey. National and
international studies about social skills in early childhood were also included in this
section.

When the literature is examined, it is possible to conclude that the present study
can contribute to the field of program-based and qualitative studies by focusing on all
dimensions of the early childhood education program such as gains and indicators,
materials, learning environment, learning process, parent involvement and assessment
by asking teacher’s views and experiences about supporting social skills. Additionally,
this study uses various theories along with the findings and recommendations of
previous research studies and widely accepted program approaches related to social
skills. The current study collected different types of data from samples by using two
different instruments to determine how the development of children’s social skills is
supported in the MoNE Preschool Education Program of Turkey by preschool

teachers.
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CHAPTER 3

METHOD

In this chapter, research questions, the design of this study, participants and
research context, instrumentation, data collection procedure, data analysis,
trustworthiness of the study including validity and reliability, the ethical consideration

and limitations will be described.

3.1. Research Questions

The purpose of this study was to investigate the views and experiences of
preschool teachers based on the MoNE preschool education program to support
children’s five social skills including communication, empathy, social problem
solving, sharing, and helping. In keeping with its purpose, this study made an attempt
to answer the following research questions:

1. What are the views of preschool teachers about MoNE Preschool Education

Program in terms of supporting children’s social skills?

2. What are the self-reported practices of preschool teachers based on MoNE

Preschool Education Program to support children’s social skills?

3. What is the content of social skills activities in the educational plans of

preschool teachers?

4. Are the self-reported practices of preschool teachers related to MoNE
Preschool Education Program to support children’s social skills compatible

with the content of their plans?

3.2. The Design of the Study
Merriam and Tisdell (2016) expressed about qualitative research that “it is

interested in understanding the meaning people have constructed; that is, how people
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make sense of their world and the experiences they have in the world.” (p. 15).
Considered this definition, the researcher carried out qualitative phenomenological
research in this current study to investigate the views and experiences of preschool
teachers about supporting social skills of children in the scope of the educational
program. In a phenomenological research design that is one of the qualitative research
types (Creswell, 2007; Fraenkel et al., 2012), the researcher explains how people
experience a phenomenon, how they describe it, perceive it, judge it, feel about it,
make sense of it, remember it, and talk about it with others (Patton 2015).

In qualitative research, the relevant information can be obtained by using
interviews, field notes or recordings by the researcher, so this makes the world more
noticeable and observable (Creswell, 2007). Even though data collection tools are
often interviews in phenomenological studies, documents, observations, and art may
also be used (Maustakas, 1944, as cited in Creswell, 2007). Therefore, for this study,
the experiences of preschool teachers in terms of supporting the social skills of
children were examined through the application of semi-structured interviews and
analysis of teachers’ educational plans and associated documentation. In the first stage,
semi-structured interview process was utilized to examine how participants express
their program-based experiences about supporting the development of children’s
social skills. After that, the researcher investigated teachers’ educational plans in order
to reveal more detailed information, support the interview data and understand how
participants experienced social skills activities including activity process, parent

involvement and the assessment aspects in their plans.

3.3. Participants and Research Context

3.3.1. Participants

Saldana (2011) stated that a minimum of one to twenty participants is needed
to make certain more credible and trustworthy findings for the interview in qualitative
studies. Moreover, Patton (2015) mentioned abouut saturation sampling which permits
the researchers to investigate the data and maintain to add new samples until there is

no different data. Therefore, the researcher took into account both the needed number
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of participants and saturation sampling for this current study. After data collection
started, the researcher continued to interview teachers until the researcher realized that
there was no new data after 13 participants and completed the interview process. The

demographic information of the 13 participants is presented in Table 1.

Table 1 Demographic Information of the Participants

Participants Age Gender Years of Experience Age group District of Ankara

P1 32 Female 9 6 years Yenimahalle
P2 32 Female 10 5 years Etimesgut
P3 41  Female 20 5-6 years  Sincan

P4 28 Female 6 5 years Sincan

P5 36 Female 12 5 years Etimesgut
P6 43  Female 20 5 years Altindag

P7 38 Female 16 5-6 years Cankaya

P8 44  Female 23 5 years Yenimahalle
P9 45  Female 22 5 years Cankaya
P10 31 Female 8 S5 years Altindag
P11 44  Female 20 5-6 years Sincan

P12 35 Female 12 5 years Elmadag
P13 40 Female 17 5-6 years  Golbasi

Creswell (2015) explained that if the intention is not to generalize to a
population in qualitative research, rather, to promote a deep understanding of a central
phenomenon and to have useful information about a topic, the researcher chooses
participants and sites in a purposeful or intentional way to be able to best explore this
phenomenon. Hence, the participants were selected with the help of purposeful
sampling. There are two main reasons for this. The first is that the researcher wants to
best understand the central phenomenon which is supporting social skills in the
program. Secondly, the researcher wishes to be able to access useful information and
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different experiences about this phenomenon from participants and to share this
knowledge and experiences with other pre-service and in-service teachers.

At this stage the researcher drafted some criteria for the selection of
participants: (1) all participants should enthusiastically volunteer to participate in the
current study; (2) all participants should have employment and educate 5-6 years old
children in public preschools, under the supervision of Ministry of National Education,
from different districts of Ankara province; (3) all participants should share their
educational plans to be able to investigate the content of these documents; (4) all
participants should hold a bachelor degree in Early Childhood Education; (5) all
participants should have at least 5 and at most 25 years of teaching experience in the
preschool.

There were some reasons to use these criteria while selecting the participants
in this study. The first reason is that the researcher’s intent is to reach different
experiences and views, that is why in-service teachers were selected from different
districts of Ankara including Etimesgut, Cankaya, Yenimahalle, Sincan, Altindag,
Elmadag and Golbasi. Secondly, teachers from public preschools were selected for the
current study because teachers from private schools are hesitant to share their activity
plans due to the policies of private schools. Another criterion is that the researcher
decided to focus the study on teachers educating 5-6 years old children. The reason for
this is that the social and emotional developmental characteristics of 60-72 months old
children are more developed compared to younger children (MoNE, 2013). Moreover,
the researcher selected those participants who had completed a bachelor’s degree in
early childhood education. The reasoning being that pre-service preschool teachers
who attend a teacher education program given by early childhood education
departments are required to undertake a compulsory “Program Course”. In this course,
teacher candidates learn how to plan program-based activities in line with the
expectations of the national early childhood education programs (Council of Higher
Education, 2018). That is why the researcher wanted to conduct the study with the
participants who know the expectations of current MoNE preschool education
program and plan their education activities based on these expectations for young

children.
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Finally, the researcher wanted to include teachers who have at least 5 and at
most 25 years of teaching experience because a study conducted about teachers’
productivity by Tedmem in 2014 stated that the average productivity of teachers whose
tenure is between 11 and 15 years is higher than the average of teachers whose tenure
is between 1 and 5 and more than 25 years.

3.3.2. Research Context

The current phenomenological study was undertaken with 13 preschool
teachers from public preschools in Etimesgut, Cankaya, Yenimahalle, Sincan,
Altindag, Elmadag and Golbasi districts of Ankara. All the participating preschools
are subject to the Ministry of National Education (MoNE). Only one teacher from each
school participated in the study in order to minimize the impact of teachers on each
other. Nine of these schools were kindergartens attached to primary schools, and four
were independent preschools. The kindergartens attached to the primary schools only
cater for 57-68 months old children while independent preschools cater for children
between the age of 3 and 6 years old (National Education Statistics, 2020/°21).
Moreover, all the preschool teachers participating into this study have to plan their
educational activities according to the requirements of the MoNE Preschool Education
Program of Turkey.

Both dimensions of the study, the interview and document analysis of teacher’s
activity plans over the period of the first semester, were applied to all participants. All
interviews, as preferred by participants, were conducted online using the video
conferencing platform called Zoom. All participants were interviewed when they were
at home, outside of working hours. Thus, teachers did not have any time constraints
and did not have to think and manage the education process of children during the
interview. This allowed them to freely answer interview questions. Thereafter, the
researcher investigated the content of each participant’s first-term activity plans after
the participants had completed them and sent a copy to the researcher via e-mail. In
this study, a total of 2,652 activity plans, 1,222 daily plan, and 65 monthly plans were
examined by the researcher.
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3.4. Instrumentation

There are three main data collection sources which are interviews, observations
and documents or artifacts for qualitative research study (Merriam & Grenier, 2019).
In this study, the semi-structured interview was used with the aim of hearing firsthand
and understanding the program-based views and self-reported practices of teachers
regarding the promotion of children’s social skills. The semi-structured interview is
one of the most commonly used methods in qualitative inquiry (Saldana & Omasta,
2018) and especially in phenomenological studies (Creswell, 2007) as it offers some
useful advantages. The first advantage is that interviews enable us to provide
information about the attitudes, values, perspectives, feelings, and opinions of
individuals or what they think about what they experience (Fraenkel et al., 2012;
Saldana, 2011). Secondly, the researcher can carefully focus on not only the answers
of participants but also other indicators such as body language and vocal tone through
analyzing interviews (Saldana & Omasta, 2018).

From another perspective, according to Patton (2015), for qualitative research
studies, although interview can be regarded as one of the most useful data collection
methods, it is mentioned an irrefutable fact about this method. People can be selective
while sharing their ideas and experiences instead of explaining their ideas with all
details in the interviews (Patton, 2015). To overcome such prejudice, together with
interview, data collection from documents was utilized to analyze the contents of
activity plans of teachers related to their experiences on supporting social skills of
children. According to Merriam (2018), document analysis, is considered as
considerably consistent and documentary data, is more objective compared to other
data source formats. Also, documents are real-world based because they are products
of the context in which they were created (Merriam, 2018). Moreover, the products
created by people also reflect their values, attitudes, and experiences because humans
write things which transfer their thoughts and ways of thinking onto paper or digital
formats (Saldana & Omasta, 2018). Given these benefits, the researcher deployed the
document analysis method to analyze the activity plans of teachers with the aim of
reaching objective knowledge. Using this data collection method enabled the

researcher to supply additional descriptions and numerous examples of social skills
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activities that might not have been shared in the interviews alone. In this way the
researcher could enrich the findings of the semi-structured interview protocol and
compare them with the self-reported practices of teachers and the content of their plans
about the phenomenon.

Research questions of this study and the sources for data collection used to

answer them are shown in Table 2.

Table 2 Research Questions and Data Sources

Research Questions Data Sources

What are the views of preschool teachers about MoNE Interview
Preschool Education Program in terms of supporting
children’s social skills?

What are the self-reported practices of preschool teachers Interview
based on MoNE Preschool Education Program to support
children’s social skills?

What is the content of social skills activities in the educational Document analysis
plans of preschool teachers?

Avre the self-reported practices of preschool teachers related to Interview
MoNE Preschool Education Program to support children’s Document analysis
social skills compatible with the content of their plans?

3.4.1. Semi-structured interview protocol

For this current study, a semi-structured interview protocol was used (see
Appendix C) which contains a series of questions designed to elicit specific answers
from respondents (Merriam, 2018). While preparing the semi-structured interview
protocol, the researcher first sought to categorize the social skills that are thought
necessary to be promoted in early childhood education by scanning the body of
literature. However, there are many aspects to social skills and all of them cannot be
considered when undertaking a research study (Smogorzewska & Grzegorz, 2017).

Furthermore, it was seen that the categories and sub-categories of social skills are
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explained in different ways (Caldarella & Merrell 1997; Goldstein et al., 1980;
Gresham & Elliott 1990; Omeroglu et al., 2014). For this reason, the researcher
approached 12 preschool teachers who are working in public and private preschools
in Turkey to shape the content of the study. These teachers shared their opinions about
the most important social skills for preschoolers to learn. The results of this
consultation were then shared with a researcher who has completed several studies on
social and emotional development. This expert confirmed the relevant social skills
mentioned by the teachers in the preliminary fact-finding activity. The frequency of
social skills they were mentioned as shown in Table 3.

Table 3 Social Skills and Frequency

Social Skills The Frequency

Communicating

Empathy

Social problem solving

Sharing

Helping

Obeying the social rules

Having self confidence

Understanding own feelings

Protecting herself/himself

Comprehending the rules during play

Cooperation in the group

Being able to manage the play

N NN DD DN DWW o101 OO O] ©

Self-management

Being respectful for the others’ opinions 1

Adaptability to the environment 1
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The first five skills most pronounced by preschool teachers and the social skills
most frequently mentioned in the literature were compatible with each other. For this
reason, the researcher decided to study the five skills of communicating, empathy,
social problem solving, sharing, and helping skills in preschool children.

After selecting specific social skills for the study, the researcher prepared the
semi-structured interview questions for the interview protocol. In the process of
creating a semi-structured interview protocol, the researcher benefited from both
literature review related to social skills (Atmaca et al., 2020; Cook, et al., 2008;
Church, 2015; Conroy et al., 2014; Elliot & Busse, 1991; Fieldman & Eidelman, 2009;
Gobena, 2020; Kennedy, 2010; Omeroglu et al., 2014; Oneren-Sendil & Tantekin-
Erden, 2012) and the content of different early childhood education approaches
including Reggio Emilia, Montessori, High/Scope, Waldorf, Primary Years Program,
Creative Program, and MoNE Program of Turkey (Cadwell, 1997; High/Scope, 2013;
International Baccalaureate Organization, 2018; Isaacs, 2015; Lang, 2002; MoNE,
2013; Teaching Strategies, 2020). The information so obtained was used to structure
the nature of the phenomenon and to determine program-based items that would be
discussed during the interview, such as the learning process, parent involvement,
assessment, materials, and the learning environment. After scanning the related
literature and programs in early childhood education, 15 interview questions were
created in Turkish.

Thereafter, the researcher obtained expert opinions to validate the questions
and discover any amendments thought necessary. Three experts shared their ideas to
evaluate the understandability and appropriateness of interview gquestions. One of the
experts is an early childhood practitioner in a preschool and the others are members of
early childhood education department in a public university. Following their feedback,
one more question was included, and the structure of some sentences was edited for
the interview questions.

In the next step, a pilot study was conducted with the intent to gain opinions
on the effectiveness and appropriateness of testing the interview questions. Merriam
and Grenier (2018) stated the importance of pilot study as “the key to getting good

data from interviewing is to ask good questions and asking good questions is based on
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practice. Pilot interviews are crucial for trying out your questions. Not only do you get
some practice in interviewing, but you also quickly learn which questions are
confusing and need rewording, which questions yield useless data, and which
questions, suggested by your respondents, you should have thought to include in the
first place.” (p. 117). For this reason, the researcher decided to test the clarity of the
interview questions. The pilot study was implemented with 6 preschool teachers based
on their availability. Following the pilot study, one question was excluded from the
interview protocol because it did not yield useful data, and the structures of two
questions were revised to make them more understandable.

The final semi-structured interview protocol contained 15 questions in three
parts including some demographic information about the participants, teachers’ views
about the program in terms of supporting children’s social skills, and their self-
reported practices about planning, performing, and assessing social skills activities in
class. The distribution of the semi-structured interview questions can be observed in
table 4.

Table 4 Distribution of semi-structured interview questions

Sections Questions

Demographic information 6 questions

Teachers” views about MoNE Preschool Education 2 questions (1 to 2)
Program in terms of supporting social skills

Teachers’ self-reported practices based on planning and 2 questions (3 to 4)
the interval of social skills activities

Teachers’ self-reported practices based on the learning 3 questions (5 to 7)
process of social skills activities

Teachers”  self-reported practices about parent 2 questions (8 to 9)
involvement and assessment processes related to social
skills activities
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As seen in table 4, the interview begins with 6 questions related to demographic
information comprising age, gender, years of teaching experience, age group, type of
school and in which district of Ankara it is located. The aim was to ensure that the
demography of the participants was balanced in terms of their background, experience,
and current activities.

With the help of the first two questions, the researcher wanted to learn teachers’
views about the importance, sufficiency, and requirement of the program on
supporting the social skills of children. The purpose of the following two questions is
to understand the experiences of teachers about planning and the interval of social
skills activities. With the next three questions, the researcher intended to learn the
experiences of teachers about learning process of social skills activities depending on
materials and the learning environment, what social skills they support and how do
they do so in the scope of the program. Questions related to parent involvement part
involved teachers’ experiences about the parent involvement process regarding social
skills activities. Also, questions related to assessment included teachers’ experiences
about the assessment process they used for social skills activities. Table 5 contains
sample questions for each section for the interview protocol.

Table 5 Sample questions for semi-structured interview protocol

Sections of Interview Example of interview questions
Demographic information What is your age?
How many years of teaching experience do
you have?

In which district of Ankara do you work?

Teacher’s views about the program What do you think about the importance of
regarding supporting social skills early childhood education program on
supporting social skills?

Teachers’ self-reported practices for When preparing an activity plan on social
planning and the interval of social skills, which factors do you pay attention
skills activities related to program?

How often do you conduct social skills
activities?
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Table 5 Sample questions for semi-structured interview protocol cont’d

Teachers” self-reported practices What kind of materials do you use for social
based on the learning process of skills activities?
social skills activities

Teachers” self-reported practices What kind of parent involvement activities do
about parent involvement process you implement to support social skills of
related to social skills activities children?

Teachers” self-reported practices How do you assess the social skills of the
about assessment process related to children?
social skills activities

3.4.2. Document Analysis protocol

While interviewing is the main source of data collection strategy designed to
gather data, documents are also valid sources of data in qualitative research studies
(Saldana, 2011). Documents are most typically a natural part of the research setting
and don’t intrude upon or change the setting in the ways that the presence of the
investigator might when implementing interviews or observations. Moreover,
documents are easily accessible and contain information which would take an
investigator enormous time and effort to gather otherwise (Merriam & Tisdell, 2016).
For these reasons, the researcher created a codebook for document analysis to
investigate the preschool teacher’s educational plans related to supporting social skills
following the semi-structured interview.

Document analysis yields data that are organized into major themes, categories,
and case examples specifically through content analysis (Labuschagne, 2003).
Mayring (2014) described the main features of categories as such coming from theory,
previous studies, defining clearly, covering every aspect of the research topic, focusing
on specific areas and being accurate and comprehensive. For this reason, the researcher
separated the codebook into 4 categories which are general information about the
selected activity, learning process, parent involvement, and assessment processes.
These categories were included into both the interview questions and the document
analysis codebook for this study. Due to the fact that the researcher investigated the
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same research phenomenon, the content of these two data collection tools is related to
each other. Therefore, these tools supported the results of each other. Similar to the
semi-structured interview protocol, the researcher benefited from both literature
review and the content of different early childhood education approaches while
creating the categories and codes that took part in the document analysis protocol.

In the next step, the document analysis codebook was evaluated by experts for
their opinions in terms of clarity, appropriateness, and the reliability of this instrument.
After expert opinions were obtained, some words were revised in the codebook based
on the nature of the data collection procedure that would be used in the study. For
instance, the code for selecting the concepts and words related to social skills activity
was changed to planning the concepts and words related to social skills activity
because the researcher sought to investigate the plans of teachers rather than observing
the activities in the procedure.

After this step, the document analysis codebook was piloted with 6 teachers
mentioned in the semi-structured interview pilot study in order to gain their opinions
on the effectuality, applicability, and appropriateness of the instrument. Following the
administration of the pilot study, the codebook was rearranged while excluding one
code from the category of activity process and combining three codes into one code in
the assessment category. Also, some additional sub-codes were included. For instance,
under the code for which activity type/s focused on social skills activity, the sub codes
based on numerous activity types like drama, movement, music, science, and math
were included in the codebook to be more applicable during the activity plan
investigation process. After administering the interview protocol in the main study, the
codes of the document analysis codebook were revised again. For instance, three codes
from the category of activity process were excluded from the codebook based on the
categories and codes emerging from the transcripts of the participants in the interview.
In this context, according to Bowen (2009), predetermined codes can be used,
especially if the document analysis is supplementary to other research methods
conducted in the study. For instance, the codes used in interview transcripts may be
applied to the content of documents (Bowen, 2009).
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The final version of document analysis codebook can be observed in Appendix

D and Table 6 presents sample codes for each category of the document analysis

protocol.

Table 6 The sample categories and codes for document analysis protocol

Categories

Sample codes

General information
about the selected
activity

The number of social skills activities

The pseudonyms of the social skills activity (P1.3, P5.7,
2)

Learning process

Activity type/s focused on social skills activity (Drama,
science, movement, ...)

Planning gains and indicators in accordance with the
social skills (yes, no)

Planning about which materials to be used in relation to
the social skills activities (language activities, math
activities, music activities, ...)

Parent Involvement

Methods used to create school-family cooperation in the
process of supporting social skills (educating parents
about child development and parenting in terms of social
skills, providing for families to enrich the learning
process at home in terms of social skills, no parent
involvement activity, ...)

Assessment

Methods used for the assessment of social skills (making
observations, children’s self-assessment, no assessment
process, ...)

3.5. Data Collection Procedure

The researcher collected data for the current study by carrying out one

interview with each participant and then investigating each participant’s activity plans

recorded over the period of one semester. Ethical permission was obtained by the

researcher from the Research Center for Applied Ethics of a public university (see

Appendix 1). Thereafter, both the semi-structured interview questions and document
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analysis codebook were tested in the pilot study. After rearranging the semi-structured
interview protocol and document analysis codebook based on the pilot study, the
researcher obtained permission from MoNE to implement the main study with
preschool teachers working in public preschools in Ankara (see Appendix J).
Thereafter, participants were invited to participate in this study with the help of
invitation text (see Appendix A). To be able to reach the participants, the researcher
contacted the manager of public preschools via telephone and e-mail in Ankara
province. The managers announced the study to their teachers and ask them to respond
to the researcher if they wished to volunteer as a participant. In this way, the volunteer
participants were included in both the interview and document analysis procedure of
the study.

The study was implemented in two phases, firstly interviews were conducted
with 13 preschool teachers using the Zoom online platform. At the beginning of each
interview, the researcher explained the aim and details of the research study. Then, the
consent form (see Appendix B) was presented to each participant with a link created
by google form for both being able to implement the study and to record the interview
process. After each participant completed the consent form, the researcher also
informed them about their privacy protection throughout the study. After taking
permission to record the interview, the researcher began recording the interview to
prevent spending time noting down teacher’s responses and to include all knowledge
in the study without losing data (Yildirim & Simsek, 2005). According to Saldana and
Omasta (2018) whenever possible, it is advisable to record interviews so there is a
tangible record of the discussion that researchers can refer back to in case they have
guestions about what was said. Moreover, before the interviews, the researcher tested
all needed equipment and internet connections because Saldana and Omasta (2018)
strongly advise that interviewers should test all equipment or Internet connections
before the interview to ensure a successful recording. With all these necessary steps
kept in mind, the interview protocol was conducted in November and December 2021.
During the interviews, the researcher asked the same questions in the same order to
each participant. Each interview lasted between 25 and 30 minutes.
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After carrying out the interviews, in the second part of the study, the researcher
requested the same teachers share their education plans for the first semester of the
2021-2022 academic year including the months of September, October, November,
December, January. These plans were written records pertaining to the activities they
undertook in class including activity process, parent involvement and the assessment
components that teachers planned to implement in their early childhood education
class. According to Merriam and Tisdell (2015), document is often used as an umbrella
term to refer to a wide range of written, visual, digital, and physical material relevant
to the study. Teachers shared their documentation via e-mail with the researcher in
January of 2022, at the end of the first semester.

Once all the study data had been assembled, the researcher started to select the
activities related to the five social skills from all activities (n of activities= 2652) in
teachers’ plans. While selecting these, the researcher used three inclusion criteria
which are (1) social skills-based word or words taking place anywhere in the activity
process, parent involvement and assessment parts; and/or (2) social skills-based gains
and indicators taking place in the gains and indicators part; and/or (3) use of a social
skills-based word or concept taking place in the word and concept part. For example,
“sharing” or “share” was considered as a social skill-based word. Inclusion criteria are
a set of predefined characteristics to include contents in a study and should respond to
the scientific objective of the study and are critical to accomplish it (Velasco, 2010).
These selected activities (n of activities=384) were examined by using a document
analysis codebook prepared by the researcher. This codebook includes one category
depending on the general information about the activity and three categories based on
the program consisting of learning process, parent involvement and assessment.
Therefore, all the content of the documents was investigated in relation to these

categories.

3.6. Data Analysis
The researcher analyzed the interview data through conventional content
analysis to interpret the meaning from the content of text data. Conventional content

analysis is used with a research study design whose purpose is to explain a
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phenomenon (Hsieh & Shannon, 2005). Thus, conventional content analysis was
conducted in the scope of this study because it was implemented with the design of
phenomenological study and tried to describe a phenomenon which is supporting
social skills. While analysing the content of interview data, Creswell’s (2007) data
analysis descriptions for interview protocol were implemented. Firstly, interview
transcripts were prepared and significant statements including sentences or quotes
were highlighted by the researcher. In this way, the researcher could understand how
the participants experienced and thought about the phenomenon. Secondly, these
significant statements were classified into categories by using codes and shortening
the codes. Finally, the researcher presented the data by using figures, tables, or a
discussion (Creswell, 2007). All these steps were utilized from the perspectives of two
different coders at different places. Then, these two researchers came together to
discuss their perspectives based on the transcripts, categories, codes, and tables.

For the second part of the study, teachers’ activity plans were analyzed by
using a document analysis codebook. During the examination process, firstly the
researcher selected and separated the activities about five social skills which are
communication, empathy, social problem solving, sharing, and helping from all
activities shared by all participants. Then, these selected activities were analyzed one
by one according to the categories and codes in the document analysis codebook. For
example, the researcher interpreted one activity based on the code of “selecting gains
and indicators in accordance with the social skills” and this code was evaluated with
the “yes” rather than “no” sub code for this activity. Another example is that the
researcher evaluated the activity in terms of “which activity type/s focused on social
skills activity” and this code was noted as “Drama” and “Science” sub codes for this
activity. All activities were investigated alternately in this way.

After investigating all activities, content analysis of descriptive statistical
procedures was undertaken to analyze the data obtained from activity plans. This is
because the findings of this study were aimed to be presented as frequencies and
percentages of totals. According to Fraenkel et al. (2012), results can be finalized and
presented through the use of frequencies or proportions of the certain data in

recognition of whole data in content analysis studies. Hence, the data was analyzed by

67



using Microsoft Excel from the version of 2021. All the results of documents were
recorded in Excel and reported through frequencies and proportions. The type of social
skills, learning process, parent involvement and assessment were presented as the
essential categories while reporting the results. In the current study, the researcher
preferred to use categories and codes as they assist the researcher while organizing
content and arriving at a narrative description of findings (Fraenkel et al., 2012).

To conclude, the practical aim of data analysis is to find answers to the research
questions (Merriam & Tisdell, 2015). The researcher tried to answer the research
questions with the help of these two data analysis processes. The researcher answered
the first and second research questions through the interview data analysis process and
the third research question was answered by using the document analysis process.
Finally, the researcher answered the last research question by comparing the
consequences gained from data analysis process of both interview and document
analysis to interpret the consistency between teacher’s self-reported practices and the

content of their plans in terms of supporting children’s five social skills.

3.7. The trustworthiness of the Study
The validity and reliability of data are very significant for trustworthiness of
the study in qualitative studies (Fraenkel, et al., 2012). For this reason, in this section

the validity and reliability of the current study will be reported.

3.7.1. Validity

Validation in qualitative research is an attempt to assess the accuracy of the
findings, as best described by the researcher (Creswell, 2007). Some validation
strategies were suggested to protect and document the accuracy of the study. Creswell
(2007) mentions that triangulation, prolonged engagement, clarifying researcher bias,
peer review, rich and thick description, member checking, and external audits are
useful methods be able to establish the validity of the studies. Also, it is recommended
by him that at least two of these strategies should be used to protect the validity of
qualitative studies. Based on this suggestion, to document the accuracy of this current

study, several validation strategies were applied.
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Firstly, this study was executed with triangulation of data collection methods
by using semi-structured interviews and document analysis because the researcher
focused on strengthening and enriching the data of the study. Using more than one
method of data collection (triangulation) including interviews, observation or
document analysis is encouraged because it is significant to check the correctness and
ensure validity of the data and that they can empower each other (Frankel et al., 2012;
Merriam & Grenier, 2019). Moreover, according to Patton (2015), triangulation is
useful for not only providing various ways of interpreting the same phenomenon, but
also adding to credibility by reinforcing confidence in whatever conclusions are
drawn. Through triangulation, the researcher could gain information from multiple
data collection sources with multiple methods of data collection (Merriam & Tisdell,
2015) to shed light on the phenomenon of this study which is supporting social skills
through program. Moreover, analyzing the documents after the interview protocol
enabled the researcher to acquire supportive evidence as to whether teachers plan their
educational activities in parallel with their self-reported practices with regard to
supporting social skills or not. Furthermore, the researcher could attain numerous
activity examples related to social skills with the help of document analysis instead of
being content with the activity examples mentioned by the teachers in their interviews
alone.

The second common strategy which is called member checks or respondent
validation was used to ensure the internal validity of the study (Merriam & Tisdell,
2015). In this strategy, the researcher asks one or more participants in the study to
check the accuracy of the account (Creswell, 2012). The researcher implemented
member checks as a way of confirming the results and answers of participants. To
secure respondent validation, the researcher sent back the transcribed version of the
data and summary of the findings to one participant through e-mail and asked her if
she did not concur with any perspective or answer. This participant confirmed her
answers and the summary of findings accurately. In this way, the researcher could
eliminate any misunderstanding and misinterpreting responses from the interview

protocol.
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From another perspective, according to Bowen (2009), the researcher should
specify the relevance of documents to the research problems and purpose. Also, the
researcher must ascertain whether the content of the documents fits the conceptual
framework of the study (Bowen, 2009). Therefore, it is an essential requirement to
determine the credibility, accuracy, and representativeness of the selected documents
(Bowen, 2009). To increase external and internal validity of the study, the researcher
used several inclusion criteria while selecting the activities regarding social skills
among all activity plans for one semester of preschool teachers. According to Velasco
(2012), appropriate selection of inclusion criteria will optimize the internal and
external validity, minimize ethical concerns, and improve the feasibility of the study.

In addition, the researcher collected expert opinions from 3 experts in the early
childhood education field to ensure the internal validity of the data collection sources
which are semi-structured interview and document analysis codebook. After that, the
pilot study was carried out with 6 participants. With the help of expert opinions and
the pilot study, the researcher could revise and rearrange the interview questions and

the content of the document analysis codebook.

3.7.2. Reliability

Reliability refers to the consistency of the scores obtained, based on how
consistent they are for each individual from one administration of an instrument to
another and from one set of items to another (Fraenkel et al., 2012). In addition,
Creswell (2007) expressed that in qualitative research, “reliability” often refers to the
stability of responses to multiple coders of a data set. Accordingly, he mentioned
intercoder agreement when using multiple coders to analyze transcript data reliably.

This issue was taken into account to ensure the reliability of the current study.
A second coder, different from the researcher, participated in both the coding process
of the interview and document analysis process using a codebook independently. The
second coder is a research assistant who is studying for a postgraduate degree at a
public university. The reliability was evaluated by a subsample chosen from among
all samples of main study with the help of random sampling. O’Connor and Joffe
(2020) offered that based on the size of the data set, 10-25% of data units would be
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ideal to be multiply coded, and it is critical to select the subsample randomly to assure
the representativeness of the entire data set. According to this percentage, 2 of 13
participants for the interview and 62 of 384 social skills activities for document
analysis were selected randomly for analysis by the second coder.

In the first section of the study, when the coders finished the coding process
for the interview, they controlled to see if the same codes were assigned to the same
situations. The percentage of agreement was calculated as 94% for the interview.
Secondly, the researcher and the second coder analyzed the subsample of activity plans
without knowing the assessment of each other. After the activities related to social
skills were examined by two coders, they came together and determined the
similarities and differences of their opinions on which activities with which codes.
They discussed together to agree on these disagreeable activities. The final percentage
of agreement was estimated as 93% for the document analysis. According to Miles et
al. (2014), intercoder agreement should be within the 85% to 90% range, depending
on the size and range of the coding scheme. Moreover, coefficients .90 or greater are
considered highly reliable, and .80 or greater may be acceptable in most studies (Cho,
2011). Considering this range and percentages, the reliability of this study depending

on both interview and document analysis was considerably assured.

3.8. The Ethical Consideration

The researcher took permission from the Ethical Board of a public university
in Ankara numbered 249-ODTU-2021 to be able to carry out both the pilot study and
the main study. After this step, permission from MoNE was taken by sending the
ministry a form about the content of the research. After all permissions had been
obtained, the researcher explained the purpose of the study to participants while
inviting them to the study. If they agreed to participate in the study, the researcher sent
a consent form with a link to the preschool teachers. In the consent form, it was stated
that the answers of the participants will be kept completely confidential and will only
be evaluated by the researchers. Also, it was mentioned that participants would be able
to leave the study by informing the researcher if they changed their minds. After the
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participants agreed to participate in the study, the researcher started to collect data

from them.

3.9. Limitations

The researcher identified a number of limitations that should be considered
regarding the interpretation of the results of the study. Firstly, this study was carried
out only with the data collected by interview and document analysis to interpret the
phenomenon of supporting children’s social skills. Using observation as a different
data collection tool could have enriched the data of this study.

The second issue is that the researcher included only activity plans for one
semester for each participant in the current study rather than investigating all of them
over the year. The reason for this situation is that teachers in early childhood education
do not write all their activity plans at the beginning of the year. Instead, they tend to
plan on a monthly cycle as suggested in the MoNE Preschool Education Program
(MoNE, 2013). The researcher collected data at the end of the first semester and only
the activity plans for one semester were available.

The program of Turkey is comprised of four main components which are the
learning process, parent involvement, assessment, and adaptation. The present study
addressed the learning process, parent involvement and assessment but not adaptation
because there is no data related to it in both the interview part and teachers’ activity
plans. The reason for this is thought to be that there are no special needs children in
the teachers' classes.

Another limitation is that this study consisted of only female participants
because of the high number of female teachers in early childhood education, although
this is not intended. According to National Education Statistics (2020/°21), while the
number of female teachers working in preschool education institutions is 3.782, the
number of male teachers is only 138 across Ankara province. This is thought to be the

reason why all of the volunteer teachers are female in this study.

72



3.10. Summary

The methodology of the current study was reported in this chapter. At the
beginning of the chapter, research questions were presented and then information
about the design of the study was given. In addition, the participants and research
context of the study were explained. Instruments to be used in the study, the semi-
structured interview and document analysis were then presented by the researcher.
Moreover, details about the data collection procedure and data analysis of this research
study were set out. Detailed information about the arrangements put in place to ensure
the trustworthiness of the study and its validity and reliability was presented followed
by ethical considerations and explanations for some limitations were set out.

The following chapter involves the findings of the study. The findings are

presented based on research questions through tables and figures to clarify the results.
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CHAPTER 4

FINDINGS

This phenomenological study aimed to investigate the views and experiences
of in-service preschool teachers regarding promoting children’s social skills involving
communication, empathy, social problem solving, sharing, and helping through MoNE
Preschool Education program. In the first section of this chapter, the researcher will
present the participants’ demographic information. Secondly, the findings obtained
with the semi-structured interview will be organized by using themes, categories,
codes, and sub codes. The codes and sub codes will be presented under the related
categories that were created while coding data. This will be followed by the data
obtained with document analysis, and these will be introduced through tables and
figures including frequencies and percentages of categories, codes, and sub codes.
Later on, the researcher will present the data related to the comparison of two data
types through tables.

The findings of these two data analysis processes will be presented respectively
to be able to answer the research questions. The interview data will be reported under
the first two research questions while the document analysis data will be introduced
under the third research question. Lastly, the fourth research question will be presented
by combining and comparing the data from both the interview and the document
analysis. Additionally, the researcher will use the transcripts from the interview
protocol and the written activity plans from the document analysis in order to illustrate
the connection of the data with the categories and codes. Findings order summary is

presented in Figure 1.
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Findings based on the views of preschool teachers about supporting schildren's
social skills in the scope of MoNE Early Childhood Education program

» The views of teachers about the importance of program to support children's
social skills

» The views of teachers about the interval of social skills activities

Findings based on self-reported practices of preschool teachers about supporting
children's social skills in the program

« Planning social skills activities

» The interval of social skills activities

« Using different activity types to support different types of social skills

« Using different types of materials to support children's social skills

« Organization of learning environment to support children's social skillsd

« Parent involvement processes to support children's social skills

* Assessments processes to support children's social skills

Findings based on the analyzing the content of teachers' education plans regarding
supporting children's social skills

» General information about social skills activities

« Types of social skills

« Interval of social skills activities

» Gains and indicators selected in the social skills activities

« Words and concepts selected in the social skills activities

« Types of materials planned to use in the social skills activities

« Types of activities planned to use in the social skills activities

» The organization of learning environment for social skills activities

« Instructional approach (child-centered/teacher-centered) in social skills
activities

« Types of parent involvement planned to use in the social skills activities

« Tvpes of assessment planned to use in the social skills activities

Findings based on the comparison of self-reported practices of teachers and the
content of their education plans

* Types of social skills

* The interval of social skills activities

+ Gains and indicators

« Words and concepts

* The types of materials

» Organization of learning environment

* The types of activities

« Instructional approach (child-centered/teacher-centered)
* The types of parent involvement

* The types of assessment

Figure 1 Findings Order Summary

75



4.1. Demographic Information of the Participants

The researcher used pseudonyms like P1, P5, P13 as opposed to real names to
conceal participants’ real identity. Also, the activity plans shared by the participants
were anonymously ascribed titles such as P1.1, P3.8, P10.12. The data were collected
from 13 in-service preschool teachers working with 5- and 6-years old children in
public preschools in different districts of Ankara, Turkey. The demographic data about
the in-service preschool teachers were collected prior to the interview protocol.

According to the data, the participants’ age range was between 28 and 45. All
participants had a bachelor’s degree from the department of early childhood education.
One participant was continuing her master’s level education in the early childhood
education department of a public university, and another had completed her master’s
degree in the department of elementary and early childhood education of a public
university. The participants’ years of experience ranged between 6 and 23 years

although most specified their years of experience as above 10 years.

4.2. The views of preschool teachers about MoNE Preschool Education Program
in terms of supporting children’s social skills
The answers of the participants to the first research question fell under the two
themes of “teachers’ views related to the importance of the program in supporting the
social skills of children” and “teachers’ views on the requirement of including social
skills activities systematically in their education plans”. The answers of teachers
related to these themes will be explained respectively by dividing them into categories

and codes to make the meaning clear.

4.2.1. The views of teachers about the importance of the program in supporting
social skills

At the beginning of the interview, the participants were asked to share their
opinions regarding the importance of the program in promoting the social skills of
preschool children. The views of the teachers were divided into two categories, which
were “the program is important and sufficient” and “the program is important and

but not sufficient”. The researcher analyzed the views of teachers by using codes
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related to these two categories. Table 7 represents the categories and codes associated

with the teachers’ views on the mentioned issue.
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4.2.1.1. The program is important and sufficient

Most of the participants (N=10) expressed the opinion that the program is very
important and sufficient in promoting the social skills of children. Specifically, as
presented in table 7, preschool teachers emphasized the importance of the content,
features, and qualifications of the program regarding this mentioned issue.

4.2.1.1.1. The content of the program

Six of thirteen participants mentioned that “daily educational flow”, “gains
and indicators”, and “the concepts” are important related to the content of the program
to support the social skills of children. Four of them emphasized that through daily
educational flow including activity time, play time, and evaluation time for the day,
children can get acquainted with skills and learn to become individuals by socializing.
As an example, P6 stated her opinion about activity time as follows:

As we know, the communication problems of today are many. We live in a
time when we lack empathy, sharing, and cooperation. We always see this as a
social problem. For this reason, I think the program is important for children’s
social skills, and the activities we implement are very important to me. So, for
example, we work on empathy and helping skills in language activities via
stories and integrative activities.

P10 expressed the following about play time:

In the educational plan that | use, free play time is very important to support
the communication skills of children, which is a social skill. Because | can
observe their communication with each other during free play times.

Lastly, about evaluation time of the day, P6 stated:

| prefer to support social skills, especially in evaluation time of the day by

asking questions such as “what would you do if you were in the bird's place

today?”. In this way, | support their empathy and social problem-solving skills.

Also, two teachers expressed that “gains and indicators” under social and
emotional developmental area help children to gain social skills such as expressing
themselves, protecting the rights of themselves and others, understanding problems
and solving them. In this context, P4 shared the following opinion:

We have gains and indicators under the area of social emotional development,
which is included in the program. These gains and indicators enable children
to recognize the characteristics of themselves and others. They make children
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express themselves. They enable the formation of competencies such as

understanding and solving problems with others. We support children in

reaching these gains by preparing activity processes....I think that our
education program is very important because it aims to support social skills
with both gains and indicators.

Moreover, two teachers mentioned the importance of “concepts” being
available in the program by saying “I think that we are trying to implement all of these
skills in our plans. Since we implement the plan, these are the topics that we go through
almost every day, the concepts that are in our plans” (P12), and “our education
program is significant because it aims to provide children with social skills with the

help of concepts like sharing and cooperation” (P4).

4.2.1.1.2. The features of the program

The ideas of teachers about the significance of the program in promoting
preschool children’s social skills were not limited to the content of it. Four participants
stated that the features of the program involving child-centeredness, flexibility, and
being cyclical are important to support the children’s communication, empathy and
sharing skills, solving their problems, and helping with the skills of each individual
child. Regarding child-centeredness of the program, P2 shared the opinion below:

When | think about the current version of the program, I see it as a child-
centered program that encourages children to be more active, especially to
solve their own social problems. I think they become more active with the help
child-centered program, which enables them to think differently, especially
about empathy and communication skills.

P9 stated her idea about flexibility of the program as follows:

Since the program has a flexible structure, we can make additions and
subtractions. In that sense, | think it is an easily managed program, and it is a
supportive program in terms of social skills.

Regarding the program being cyclical, the following was stated by P8:

I would like to talk about the repetition of gains in the program. Since children's
development is not all at the same level, | think that it is of course beneficial
for children's development to revisit skills such as communication, .... | do not
pass gains after one activity implementation because I look at whether children
have attained these gains and indicators that month. When 2 or 3 children do
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not attain the gains, | feel I must include the same gains and indicators into the

plan again.

The last but not the least category that two teachers focused on was the
“importance of the qualification of the program . They expressed that the applicability
of the program helps promote children’s social skills. Regarding this issue, P13 said
“I can say that our program is applicable at this point, and I can see that it is effective

when applied in terms of social skills”.

4.2.1.2. The program is important but not sufficient

When asked the question “what do you think about the importance of the
program in supporting social skills?”, several participants (n=5) stated that the
program is essential. However, they also added that there were several points where
the MoNE preschool education program is not sufficient in supporting social skills.
These included the “insufficiency of the gains and indicators concerning social skills”,
“Insufficiency of the program % content regarding social skills”, and “lack of support

for social skills activities by stakeholders”.

4.2.1.2.1. Gains and indicators related to social skills are not sufficient

Three of these five participants emphasized that the gains and indicators
related to social skills are not sufficient and gains and indicators based on age
differences are not sufficient in the program. P1 stated the following:

| think the gains and indicators are insufficient. They can be further elaborated
because social skills are very wide-ranging. When we sometimes do a social
skills activity with children, there is actually no gain or indicator in the program
related to this activity...That's why we write this closest gain by saying this
may fit. For example, it would be better if the topic of communication was
detailed and taught more comprehensively to children.

Regarding the same issue, P13 expressed her idea by focusing on “the
requirement of enriching and elaborating gains and indicators related to
communication skills . In addition, P5 highlighted the importance of separating gains

and indicators by age group as follows:

If we are limited to the formal early childhood education program, we do not
find it sufficient because of developmental areas. For example, the program
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provides the same educational content and gains and indicators to ages 3, 4,
and 5. As pre-school teachers, we do not find this appropriate at all. The same
social skills for 3-year-olds, the same skills for 4-year-olds, should not be the
same gains and indicators related to social skills for 5-year-olds...

4.2.1.2.2. Insufficiency of the program’s content regarding social skills
Only one of the participants (P7) shared her opinion on the insufficiency of the
program s content regarding social skills by saying:

| think the program is insufficient in this regard. In my opinion, free time
activities focus more on social skills because the activity plans we write in the
program may not include such activities. The reason of it may be the
insufficiency of the program’s content. | think the most important feature of
preschool is the social and emotional development of children, so we should
include them in the program.

4.2.1.2.3. Lack of support from stakeholders for social skills activities

Also, another participant (P11) focused on the lack of support from
stakeholders for social skills activities in the program. She stated the importance of
field-trips to social environments like public places for the socialization of children.
She added that although she likes to organize field-trips, the Ministry of National
Education did not give permission for these trips due to the pandemic. She stated:

| think the program is not enough. We are doing something with our own
efforts. | was organizing very diverse field-trips ranging from those to
Anitkabir to certain museums. But after the pandemic, the national education
immediately sent a letter saying not to take children to public places. And the
things we do with our own efforts for the sake of socialization have also been
prevented. As we know, socialization involves children's ability to act together,
to learn the rules to be followed in the society. These are major things.

4.2.2. The views of teachers about the frequency of social skills activities in their
education plans

In-service preschool teachers reflected their views on whether social skills
activities should be included in their education plans systematically or not. Their views
were divided into two categories, which are “they should be included systematically”
and “no need to include them systematically”. These categories are reported in

connection with specific codes as shown in Table 8.
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Table 8 The views of teachers about including social skills activities in their education
plans systematically

Theme Categories Codes Participants

S 9 Should  be included Constantly  P1, P2, P3, P4,
= systematically (N=10) Systematic ~ P7, P8, P9, P11,

> 2 P13

S &

qg).g Periodica_llly P10

& < systematic

2 g No need to include P5, P6, P12

- 3 systematically (N=3)

4.2.2.1. Should be included systematically

When asked their views about including social skills activities systematically
in their education plans, almost all of the participants (n=10) stated that they should be
systematically included in education plans. Regarding this category, the opinions of
the participants were divided into two codes as “should be constantly systematic” and

“should be periodically systematic .

4.2.2.1.1. Should be constantly systematic

Most of the participants (n=9) specified that social skills activities must be
integrated into the plans in a constantly systematic way owing to several reasons. The
participants specified these reasons as social life being the most basic fact of human
life, the most important goal of early childhood being preparing children for the social
environment, the most significant skills in the 21% century for children being social
skills rather than knowing colors and shapes, social skills activities supporting not only
children’s but also teacher’s social skills. Regarding this issue, P1 stated:

Yes, | think these skills are not behaviors that can be gained with one activity.
For example, | cannot say that today | implemented an activity with children
and | taught them how to empathize. When we look at behavior change, it takes
an average of one and a half to two months. There are many social skills that
we try to improve, and we need to give them regularly in our activities in a
cyclical way, so that children can acquire them.

Moreover, P4 expressed herself as follows:
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| definitely think it should be this way... When we look at children with social
skills, we can see that they are more self-confident, active participants, and
active listeners. They can adapt to their friends and social environments thanks
to these skills. Of course, we see that they have learned how to solve problems.
So that's why we absolutely have to support these skills in our plans on an
ongoing basis.

4.2.2.1.2. Should be included in a periodically systematic way

Only one of the participants (P10) thought that social skills activities should be
included in the plans in a periodically systematic way so as to support the adaptation
of children to the rules and routines of the school at the beginning of the school year.
She explained her opinion as follows:

At first, kids don't know any rules when they just start school. First, they learn
the rules, | set the rules together with the children. For example, the rules based
on not hitting friends, not breaking toys, or sharing their toys. Also, as we
practice communication skills, children practice words such as “thank you,
sorry, good morning, see you, goodbye” at the beginning. It is important to
include these in the first place as the children do not know each other. So, |
prefer that.

4.2.2.2. No need to include systematically

On the other hand, very few of the participants (n=3) thought that it is not
necessary to implement social skills activities systematically in the program due to
some causes. These causes include the flexible structure of the program, the easily
changing interests of children, and inclusion of spontaneous activities in the program.
For example, P5 reflected herself as;

There is no need to include social skills in a systematic way in our plans
because we have a flexible structure. At that moment, a different situation may
emerge according to the interests of the children. So, we should be able to add
something else.

Moreover, P12 stated the following:

| do not say that this week we are going to teach empathy, that week we are
going to teach communication, | cannot think like that. However, if it is the
week of the elderly, we go out to have a conversation with an elderly person in
our neighborhood. This is a communication skill. Also, ... These are implicitly
interspersed in every activity. However, | do not need to check in the plan that
we talked about communication this week, or about empathy that week.
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4.3. Self-reported practices of preschool teachers related to supporting
children’s social skills in the MoNE preschool education program
For the second research question, the answers of early childhood education
were elicited depending on seven themes: “the factors teachers pay attention to when
planning social skills activities”, “the interval of social skills activities in the
program”, “using different activity types to support different types of social skills”,
“using different types of materials”, “organization of learning environment” “using
different types of parent involvement”, and finally “using different types of assessment
to assess social skills of children”. These themes will be expressed by separating them

into smaller units as categories, and codes in order to ensure more detail and clarity.

4.3.1. Program-based factors regarded by preschool teachers when planning
social skills activities

Preschool teachers expressed that they pay attention to certain program-based
items related to the principles, features, and content of the program while planning a
social skills activity. Table 9 shows the distribution of participants’ answers, as well
as the categories and codes based on program-based factors.

Table 9 Program-based factors regarded when planning social skills activities

Theme Categories Codes Participants

The content of  Gains and indicators P1, P4, P7, P9, P10

the program .
(N=10) Parent involvement P2, P4, P9, P11

Learning environmentand P2, P7, P10, P13
materials

Learning process P4, P8, P9
Field-trips P9, P12
Words/Concepts P10, P12

Assessment p2

The principles of  The needs and individual P3, P5, P6, P7,
the program (N=8) differences of children P8, P10, P13

Program-based factors paid attention
when planning social skills activities
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Table 9 Program-based factors regarded when planning social skills activities cont’d

S s The characteristics of the P2, P6
=8 family and the environment in
g° which the programs are being

2= 28 repared

85 =S Prep

‘é S8 % The features  Child-centeredness P4

S =S ofthe

85 2%  program

as 25 (N=1)

4.3.1.1. The content of the program

As presented in table 9, the vast majority of the participants (n=10) mentioned
that they take into account the content of the program including “gains and
indicators”, “parent involvement”, “learning environment”, ‘“learning process”,

“field-trips”,” assessment”’, and “words/concepts”.

4.3.1.1.1. Gains and indicators

Five of the participants emphasized that they look for gains and indicators
placed under social and emotional development and try to reach these gains and
indicators while planning a social skills activity. P1 supported this view by saying:

| look at gains and indicators. In general, | first look at the social and emotional
development gains and indicators. If there are other areas where | can support
social and emotional development gains, | turn it into an integrated activity.
Basically, after placing social-emotional gains and indicators in the activity, |
supplement these gains and indicators with additional ones under other
developmental areas.

P9 added:

| pay attention to the gains because we already consider them. The gains and
indicators are a compass for us, and we implement different activities in order
to reach those gains. For example, we do this with language activities, we do
this with drama, we even do this with the science and nature activities, so the
aim for us is to meet the gains and indicators there.

4.3.1.1.2. Parent involvement
Four participants stressed that they pay attention to the parent involvement

process before planning the social skills activities based on some issues. These issues
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are whether the parents will support the social learning of children or not, whether they
will participate in the learning process actively or not, whether parents need to be
directed about development of children’s social skills or not. P2 gave countenance to
her approach by stating:

| pay attention to the profiles of parents because this is very important to me.
In the first phase of school, about 1 month, we get to know the class before we
start to implement the program. With the help of parent meetings, individual
activities with children, | first look at my classroom profile. Whether the family
supports me in this regard or not. If they do, | make an activity plan so that the
families can support it at home. If | think that they will not support it, I will
provide additional support to the child at school. If the family does not provide
any support, I plan in a way that will enable me to fulfill the duty of the family
at school.

Additionally, P9 said:

I think parent involvement is important in this sense. For example, most parents
need guidance in terms of social skills, no matter how well their education level
is.

4.3.1.1.3. Learning environment and materials

Besides the points mentioned above, several participants (n=4) emphasized the
need to consider the appropriateness of the learning environment including the indoor
and outdoor physical environment, the layout, and materials in the planning process of
activities related to social skills.
In this context, P13 highlighted the following:

If I am going to support children to gain some social skills at that moment, |
look to see if there is any kind of material in the classroom or if the environment
is suitable. For example, we plan a garden game, but our garden is not suitable.
| think there are such things that I consider.

Parallel to this view, P2 stated:

First of all, I think about whether my classroom environment can handle this
activity or not. Also, I look at the material | have. The physical conditions of
the classroom or the weather may be important to me. Because if the classroom
IS not suitable for the activity and | must do it in a larger environment. ...The
activities | have done have always varied according to the classroom
environment.
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4.3.1.1.4. Learning process

In addition to these, three participants in the sample added that they consider
the learning process in the activities to enhance children’s social skills. For example,
P8 emphasized the significance of art activities. She gave an example about recycling
and mentioned supporting children’s empathy skills with this art activity related to
recycling. P8 detailed her view as follows:

Since this age group learns through activities, | also focus on art activities a lot.
| think, art activities are effective in terms of social skill development in
children. For example, today we focused on recycling, it is more effective to
give social skills to the child by doing an activity, rather than only explaining
recycling. As recycling, we made a pencil holder by adding a figure from a
toilet paper roll... There are social skills involved here, and it goes into sharing,
empathy, helping, problem solving. For example, there are paper collectors,
they come and collect the papers, then take them away and earn money.
Children learn to empathize with paper collectors...

4.3.1.1.5. Field-trips, word/concepts, and assessment

Very few participants (n=2) focused on field-trips while reporting the factors
given attention when planning social skills activities for preschool children. P12 gave
an example about field-trips and mentioned visiting the garden of a neighbor.
According to her, empathy and sharing skills of children were supported in this
process. She explained herself in detail as follows:

I work in a residential school where everyone has a garden, so | generally focus
on field-trips. | can give an example. There was a garden I liked very much,
and the host said | could visit with my students...Before going, | asked the
children, "If someone came to visit your garden, what would you share with
them?". One of them said "I would let them ride my bike”. | told them there
are very nice swings, tables, and chairs in this place where we are going. | said
that the owner of the house wanted to share these with you, but they are not
ours, we should use them carefully, we should not litter the environment. And
I actually taught empathy in this way...For this reason, field-trips are crucial.

Moreover, only two participants focused on words/concepts. For example, P10
said “I try to touch on the concepts in our monthly plan before implementing the social
skills activity”.

Lastly, while planning a social skills activity, the least mentioned item was

assessment (n=1) among the program-based factors that teachers paid attention to. P2
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mentioned assessment by saying “I consider the feedback that I get from the children

in the assessment process to plan social skills activities for children’s needs”.

4.3.1.2. The principles of the program

In the second category, preschool teachers indicated to focus on “the needs and
individual differences of children” and “the characteristics of the family and
environment in which the programs are being prepared” while planning social skills

activities.

4.3.1.2.1. The needs and individual differences of children

More than half of the participants (n=7) gave voice to planning social skills
activities by realizing the importance of individual differences, the readiness of
children, age differences, gender differences, and their developmental level. For
example, P5 stated:

| look to see if social skills activity is suitable for children's readiness, so | think

this is the most important thing. Or is it suitable for the age group, these two

are almost parallel to each other. For example, distribution of boys and girls is

very important, so | make sure the activity | prepare is suitable for these issues.
P6 added on that:

| decide on the appropriateness of activities based on children's developmental
levels. That is, | cannot carry out every activity related to empathy skills in my
classroom, | have to ensure that it is appropriate for the age and development
level of the children.

4.3.1.2.2. The characteristics of the family and environment in which the
program is being prepared

Only two participants emphasized the principle of the program which is “the
characteristics of the family and environment in which the programs are being
prepared” in the planning process of social skills activity. Regarding this principle, P6
said:

| consider whether the activity is suitable for the environment in which children
live or not. For me, cultural differences are primary as we are in a
disadvantaged area. Accordingly, we do certain activities, maybe if 1 worked
in a different district, | could do other activities. For example, maybe there is
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no Syrian child in Cankaya and teachers in Cankaya work differently. But since
we have Syrian children, we do a lot of activities on communication skills. Or
sometimes there are children who do not have parents. We need to prepare
more carefully when doing activities about them or on a Mother’s Day.

4.3.1.3. The features of the program

Within the scope of the last category, only one teacher mentioned that she was
careful about the child-centeredness, which is one of the features of the program,
during the planning process of the social skills activity. She said, “I plan to organize
social skills activities in a child-centered way so that they can take an active role in

these activities” (P4).

4.3.2. Self-reported practices of teachers about the interval of social skills
activities

Related to this theme, the researcher also asked the in-service preschool
teachers how often they include social skills activities in the program. The findings
from this question are presented in accordance with the categories derived from codes
and sub-codes. The codes were arranged under two categories, which are “including
the social skills activity systematically” and “not systematically”. The categories,

codes and sub-codes are shown in table 10.

Table 10 The experiences of teachers regarding the interval of performing social skills
activities

Theme Categories Codes Sub-codes  Participants
Systematic (n=12) Constantly Everyday P2, P3, P5, P6, P7,P9, P12

£ systematic

X At least P1, P4, P10

< twice a week

8w

Rl At least once P11

o2 a month

S

> Periodical P1, P8, P10

1= systematic

&

= Not  systematic P1, P13

(n=2)
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4.3.2.1. Systematic
Almost every participant (n=12) pointed out that social skills activities are
indispensable, and they try to include social skills in the program systematically. They

reported to carry out constantly or periodically systematic activities.

4.3.2.1.1. Constantly systematic

Most of the participants (n=11) responded that they implement social skills
activities regularly at different periods, such as everyday, at least twice a week, or at
least once a month.

Predominantly, many teachers (n=7) mentioned that they implement social
skills activities daily in a systematic way by using play time or activity time that
includes different types of activities like science, art, or math, and throughout every
moment of the day. One of the participants (P3) stated that they use “activity time”
everyday to promote children’s social skills:

Every day, we have a lot of activities such as play or art activities, where
children will definitely communicate with each other. | aim to reinforce social
skills even while teaching math skills. | always consider placing social gain in
every activity.

Secondly, some participants (n=2) highlighted “the requirement of free play

time” for promoting the social skills of children. Regarding this issue, P9 stated:

| think our free play time activity that we routinely practice every day is a
perfect social skills activity. For example, we do this every day and there is
great social communication there, it is actually a period of time when children
can easily communicate with their peers and teachers, open up their inner
world, and perhaps express the problems they are trying to solve through
games. That's why it's so important and we do it every day anyway.

Two other participants expressed their interval of conducting social skills
activities as “every moment of the day”. One of them (P12) reported to include these
skills in every activity rather than planning a specific activity. She gave the following

example:

In almost every activity, all skills are involved, namely sharing, helping, or
communication. Because these are the things that should simply be supported.
Frankly, I don’t think it's about spending time on these concepts individually,
but rather these are topics that should be included in every activity. For
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example, | usually use the method of putting a water bottle between two

children even when they do watercolor painting. In this way, | reinforce the

sharing skill, in every moment of the day.

Secondly, a few participants (n=3) declared their interval of performing social
skills in the program as ““at least twice a week”. P1 expressed that “there are 2 or 3
activities during the week, even if it is not in the plan.” P10 corroborated her by saying:

There are definitely such activities at least 3 times a week. We also implement

play activities, finger games, nursery rhymes to improve communication skills,

but we touch upon social skills at least 3 times a week.

Thirdly, only one participant (P11) explained that she carried out social skills
activities “at least once a month” by saying; “I can say that I am implementing social
skills activities at least once a month by visiting sick people, organizing field-trips to

markets, bazaars, or the post office with my students”.

4.3.2.1.2. Periodical systematic

Three of the participants mentioned a different point of view about the interval
of conducting social skills activities in the program. They mentioned that the interval
changes completely based on the periodical needs of children. Regarding this issue,
P1 reported to include activities on the communication skill in the first weeks of
school, then moving on to activities based on empathy in the program. She stated:

About communication skills, in the first weeks of the school, for example, we
play meeting games based on how to meet, how to socialize. Bu then we
continue with learning empathy a little later. Because children cannot shake
their self-centeredness until the 2" semester. As the first step of empathy, there
are games like “doing the same thing I did”, “imitating the other person” in the
first semester. In the second semester, | try to introduce activities such as what
the other person felt, how they would feel if they were in their friend's place.

Moreover, P8 added:

In the first place, until the children get used to school, there can be social skills
activities almost every day, especially until November. But we can reduce them
later on. Especially with regard to communication skills, children start
preschool for the first time, or some children may not even go to kindergarten
before. Considering this, | encourage them to have a nice dialogue and listen
to each other for communication skill since they are meeting for the first time.
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4.3.2.2. Not Systematic

Two of the participants indicated that they do not carry out social skills
activities systematically, instead the interval of implementing such kinds of activities
change based on the types of social skills and the instant needs of children. For
example, P13 focused on social problem solving, sharing and empathy skills by
explaining the interval of social skills activities. She claimed to implement a lot of
social problem solving and sharing activities as her students need these skills.
However, she mentioned that empathy is more complicated than other skills for this
age group, so it is included in the program a little bit later. Therefore, her social skills
activities depend on the type of skill and needs of children. She stated:

First of all, social problem-solving skill is a problem that | always face. We
must help children develop in this regard. I've been doing a lot of activities
about it. The second skill is sharing. Unfortunately, children today do not know
what sharing is due to the introversion brought along by the pandemic, whether
at home or in other environments. | have a daily activity about it and generally
use free play time...However, they just don't understand what empathy means
yet. When | say put yourself in your friend's shoes and think about how you
would feel, they sometimes answer “I can't do it, I'm not him”. But | think |
will implement empathy activities a lot later on, especially in play activities. |
think that activities such as mirror games and sculpture games are very good
for empathy.

Moreover, P1 explained her view by focusing on the instantaneous needs of

children about the interval of social skills activities:

In this regard, sometimes spontaneous situations arise even if they are not
included in the educational plan. You know, our plans are flexible. For
example, when a kid makes fun of his friend because he falls off his chair.
While confronting this kind of situation, | say let's play a game. In this game, |
try to explain that it is wrong to laugh when their friend falls off her chair. I do
small activities to show them how they would feel if their friends laughed at
them when they fell off a chair.

4.3.3. Using different activity types to support different types of social skills
Preschool teachers reported to use “different activity types” while conducting
social skills activities and supporting different types of social skills. The researcher
divided the answers of participants into eleven categories: “language, art, drama, play,
science, music, math activities, free play time, special days and weeks, field-trips, and
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instantaneous situations”. Types of social skills supported by teachers will be

explained under the categorizations of these activity types. The categories and

participants are presented in table 11.

Table 11 The types of activities used by teachers to support children’s social skills

Theme Categories

Participants

Language activities (N=10)

P1, P2, P3, P4, P5, P7, P9, P10, P12
P13

Art activities (N=5)

P2, P3, P11, P12, P13

Drama activities (N=5)

P3, P4, P7, P9, P13

skills of children

Play activities (N=4) P1, P2, P8, P13
Field-trips (N=2) P11, P12
Science activities (N=1) P12

Music activities (N=1) P3

Math activities (N=1) P9

The types of activities to support social

Free play time (N=8)

P2, P3, P4, P5, P6, P8, P9, P10

Instantaneous situations (N=6)

P1, P2, P3, P5, P6, P12

Special days and weeks (N=5)

P1, P4, P6, P10, P12

4.3.3.1. Language activities

Most of the participants (n=10) put emphasis on implementing language

activities by giving some examples like using storybooks, having a talk, and practicing

show and tell activities to support children’s social skills. Specifically, six of them

focused on communication skills by giving examples about language activities.

Regarding this issue, P12 gave a detailed activity example based on show-and-tell:

| strongly believe in the power of show-and-tell activities for communication
skills. Every Monday, | want the children to tell something and give a
presentation. For example, they bring photos for a week and introduce their
families. Thanks to these activities, they communicate more closely with their
friends. For example, last week, the children drew the map of their house on an
A4 paper. Then each child presented where their house was, and they created
sentences such as “there is a pharmacy next to our house” and “my friend's
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house is in front of our house. I think this can be a very good example for
language activities related to communication skills.

In addition, some participants (n=4) stated that they support social problem-
solving skills by using language activities. In this context, the example of P1 was as
follows:

My students constantly say that others don't want to play with them. They
always come with a complaint. Then, | tell them to ask their friend why he
might not want to play with them. When they ask, the friend says “no, | want
to play with you, but you didn't say “can | play with you” to me”. Then we start
a story activity by saying “look, there is such a child, and he wants to play with
his friend. However, he is waiting for his friend to invite him, then he decided
to ask his friend “what are you playing? And can I play with you?” In this way,
both children learn how to communicate to play with each other, and problems
are solved.

Also, very few participants (n=2) emphasized that they support children’s

empathy skills with the help of language activities. In this context, P2 said:

While telling stories to children, especially in language activities, | try to
develop their empathy skills by enabling them to empathize with the characters
in the story. I try to include more empathy activities with questions such as
“what would you do if you were” or “what would you do if you were faced
with such a situation” in these activities.

4.3.3.2. Art activities

Many participants (n=5) stated that they use art activities with techniques like
drawing and painting to improve children’s social skills. Most of those participants
(n=4) specifically gave activity examples related to helping skills under this code. For
example, P12 shared a detailed example:

| develop helping skills with group work. For example, world dot day is very
popular, and I love “dot” book. For example, in the dot work as a group, we
place a large cardboard on the table. Then I cut the cardboard in half. I divide
the class into 2 groups of ten and tell them “Those who think they draw circles
well can draw circles, but those who say no, | do not want to draw circles, they
are better at painting, can also paint the inside of the circles”. | say, “this is also
a form of helping based on what one of us cannot do that the other can”. | want
to create a group feeling where children complement each other, not compete.

Also, one participant (P11) focused on supporting communication skills

through art activities by telling:
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For example, after a museum trip, | ask the children, "Let's take a picture of

our trip. What did you see, what did we do, for example, what did you see when

we visited Atatiirk, how did you feel there, could you paint me a picture of it?”

Then, they make presentations about their drawings, which improves their

communication skills.

Only one teacher (P2) made a mention of sharing skills by stating “although
art activities may seem as individual, I usually try to make children to share more in

those activities by implementing small group activities”

4.3.3.3. Drama activities

Some participants (n=5) expressed that they promote empathy,
communication, sharing and helping skills with the help of drama activities that
involve role playing and improvisation. Three of these participants stressed empathy
skills while explaining drama activities. For example, P3 expressed herself as follows:

Sometimes | let children be teachers, they take on the role of teacher. I think
this is a very effective method. | say, “you are the teacher of the class right
now”. | don't use empathy as a direct word, but I give them such opportunities
to understand how | feel as the teacher. The phrase "if you were in your friend's
place” might be a bit heavy for them. However, | usually do this with drama
activities with some specific questions such as "what would happen if you were
Ayse and Fatma", when they are in the role.

Moreover, two participants mentioned that they are trying to improve

children’s communication skills with drama activities. Regarding this, P7 stated:

Since | received drama training, I’ve been trying to improve communication
skills by combining drama activities with language activities, mostly via
improvisation activities. We usually do story reenactments. Here | assign arole
to almost every child in the classroom, and the children are already motivated
beforehand. Because they care about the story much more, they listen better to
improvise the characters of the story.

4.3.3.4. Play activities
Few of the participants (n=4) highlighted the importance of play activities
including meeting games, sharing games, mirror games, and musical chairs to improve
communication, empathy, and social problem-solving skills of children. Three of the
participants indicated that they use play activities to promote children’s
communication skills. In this context, P2 stated:
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We have some games, especially for the purpose of improving communication

skills, for example, meeting games or sharing games. | use them to support

one-to-one communication between children.

On the other hand, very few participants (n=2) concentrated on the critical role
of play activities in improving the empathy skills of children. P13 expressed herself
with an example:

| am trying to improve empathy by implementing play activities. For example,
children try to repeat the movements of the other person with mirror games. In
addition, they try to shape the other person with clay or play dough by viewing
him as a sculptor. Children try to understand the perspective of another person
with the help of these activities.

4.3.3.5. Music, math, and science activities

For each of the music, math, and science activities, only one participant
mentioned that they use these activity types to improve the social skills of children.
For instance, P12 explained that she helps the sharing skills of children through science
activities:

Our school has a lot of green space because it is a very nice factory school. We
always go out to pick pinecones, leaves, apples, pears from garden. In this
process, | usually give a bag to two children so that they can learn to share it.

4.3.3.6. Free play time

More than half of the participants (n=8) put emphasis on free play time for
promoting the social skills of children. Five of those teachers stated that they use free
play time to improve children’s social problem-solving skills. In this context, P6 said:

Playtime is very important to solve problems for children. For example, the
children may argue like "Let me be a mother, no, | will be a mother" while
playing games. Another friend may say, "Okay, Ayse, you be a mother, Fatma
can also be a mother, and | will be the girl next door”. Thus, they can naturally
solve the problem among themselves...In other words, during free play time, a
problem situation occurs but then this problem is solved.

In addition, P5 discussed how to strengthen the empathy skills of children with

the help of free play time:

| think free play time is very important in the program. For example, we have
a rocking chair in our book center and children have trouble sharing this chair.
They love to review books there, and while one child is sitting in the chair,
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another comes and wants to force him out of it. Then I ask the one who tries to
forcefully remove his friend, "What would you do if you were in your friend's
place”. He says "I'm sorry"”. And | say, "But look, your friend is upset too, he
wants to use the chair, just like you". In this way, they can empathize with and
understand each other immediately. If you explain the reasons rather than
telling them not to do something, it is easier to convince them.

4.3.3.7. Instantaneous situations

Almost half of the participants (n=6) answered the question “How do you
support social skills of children with the program?” by saying that they support them
with instantaneous events and ordinary conversations in the classroom. Two of the
participants focused on social problem-solving skills through instantaneous situations.
P3 stated;

In fact, we solve problems socially from the moment we enter the school until
we leave, because children are in constant interaction and communication.
They are constantly faced with a problem...I try to make them understand how
they can solve problems in every aspect of the day, based on these
instantaneous events. | usually direct them by saying "you should handle this
problem on your own”. I'm actually getting them to think about it. | give
directions such as "think about it, take a breath, think about what you need to
do in this situation, go to your friend and talk about this situation™.

Also, P12 gave an example about encouraging sharing skills in children in these

instantaneous situations:

For example, if | want to encourage children to help or share their food when
there is a child who has forgotten to bring his food, I immediately give
examples from myself. For example, | say "I forgot my food one day when |
was in kindergarten” so that the forgetful child knows that even the teacher can
forget things. Then | use expressions like "A friend like Emre gave me his food,
| was very happy, and | thanked him". Then other children compete to help
their friends. I really think it makes the children very happy. When they think
that this has also happened to the teacher, they may be more willing to share
their food.

4.3.3.8. Special days and weeks

Some participants (n=5) focused on special days and weeks including world
disability week, and animal protection day to support children’s empathy, helping, and
sharing skills. Very few participants (n=2) pointed out that they focus on special days
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and weeks to improve the empathy skills of children. For example, P10 shared her
example activity related to empathy as follows:

During the world disability week, | focus on activities such as making children
draw with closed eyes, or drawing with their arms, or painting by holding the
brush in their nose and mouth, with the aim of improving their empathy skills.
It is necessary to also ask questions such as "how did you feel? If you were in
their shoes, how would you like them to help you?”. This can be a good
example for instilling empathy.

From a different perspective, one participant (P4) supplied the following

example activity related to sharing and helping:

For example, there was the animal protection day recently. | told the children
that animals also live in the nature, that they are our friends, that they also have
the right to live, that we should help them, that we should give them food.
Afterwards, we prepared cat food together, and | asked them to feed their
animal friends.

4.3.3.9. Field-trip activities

Only one participant (P11) concentrated on field trips while explaining how to
support children’s communication through the program. She claimed to support
children so that they can ask their questions to people and communicate with them
freely during the field trip. She expressed her opinion as follows:

When we organize a museum field-trip, | say "Children, definitely ask
questions while we are there”. We went to “Anitkabir” for example, and |
talked to the soldiers beforehand. I said, “I’1l bring young students, but you
should definitely tell them about Atatiirk.” They said, “No problem, we'll tell
them." | also asked for help from the parents. For example, | said, "Help them
about the kind of questions they will ask. But let them think for themselves, of
course, set them free". Such field-trips are very important in terms of
communication skills.

In summary, Table 12 presents which part of the program the participants focused on

while supporting children’s social skills and the social skills they focused on more.
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4.3.4. Using different kinds of materials

Besides the other interview questions, the researcher also asked the in-service
preschool teachers which materials they used to support the social skills of children
through the educational program. The findings related to this theme were presented in
accordance with the categories derived from codes. The codes were arranged under
six categories, which are “materials used based on different activity types ”, “materials
created by the teacher”, “no material use”, “technological materials”, “natural
materials”, and “recycling materials”. The categories and codes are shown in table
13.

Table 13 The types of materials used by teachers to support the social skills of children

Theme Categories Codes Participants
Materials used based on Language Materials P1, P2, P3, P4, P9,
- different activity types (n=7) P10, P12
L (N=9) )
k=) Play materials P2, P7, P13
5 (n=3)
; Drama materials P3, P10, P13
= (n=3)
w
2 Art materials P2
2 (n=1)
% Materials created by the P2, P4, P10
? teacher (N=3)
@]
% No material use (N=3) P2, P3, P11
% Technological materials P4, P10
£ (N=2)
%_ Natural materials (N=1) P5
>
E Recycling materials (N=1) P8
= Multiple use of the materials P6
(N=1)
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4.3.4.1. Materials used based on different activity types

Among the materials that teachers use to support children's social skills,
materials associated with different activity types like “language materials”, “drama
materials”, “play materials”, and “art materials” are in the first place (N=9). These

codes are expressed in detail by using quotations from the participants.

4.3.4.1.1. Language materials

A lot of participants (n=7) made a mention of using materials related to
language activities including books, puppets, visuals/cards, and show-and-tell
materials to promote the social skills of children. P4 mentioned “There are actually
very good story books with which we can teach social skills easily to children. In
language activities, | usually share story books with the children.” Also, P10 focused
on puppets by saying:

We use puppets a lot in problem solving. We give a problem, and we ask them

to solve it. We have puppets in the drama class and in our classrooms. | want

the children to talk to themselves by using puppets first. Then | present a

problem situation and lead them like, "Let's talk about it with each other and

solve it together™.

Different from books and puppets, P1 expressed how to use visuals and cards
to support the social skills of children:

Let's say I'm going to do an activity about empathy. | prepare some posters and
visuals and hang them on the walls. Let's say there is an activity about sharing,
| hang a picture of two children pulling toys from each other’s hands. Next to
it, I hang images of children sharing their toys and playing together. Then we
talk about these visuals. | ask them, "What do you think these might be about?"
They describe what they see in the pictures, such as “there are children fighting,
or there are children sharing their toys".

4.3.4.1.2. Drama materials

Few participants (n=3) put emphasis on using drama materials based on
improvisation materials like drama stage, costumes, and our body to support children’s
social skills. For example, P10 stated that “We have a stage for drama there. We also
have clothes and costumes. | do activities with them. When we read a story, we can

also improvise it by using those materials.”. Concerning the same issue, P13 added
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that “you know, you can dramatize a book without the need to use any material other
than your body.” In contrast, P3 focused on a fairy tale cloth curtain:

For example, I have a fairy tale curtain of 7-8 meters that covers the entire wall
of the classroom. There is a door that opens from inside of this fairy tale curtain.
| use it a lot, especially when | switch to drama activities, | make a transition
to the land of fairy tales with it, passing through the door. Using this curtain,
children present their ideas or work in front of their friends, showing off to
their friends. First, we distribute the roles, then they go behind the curtain and
play different roles there. Here we actually develop the empathy skills of
children, or some of them forget what to say and other friends help them. It's a
nice environment.

4.3.4.1.3. Play materials

Few participants (n=3) laid stress on using play materials including balls,
ropes, and hula-hoops to improve the social skills of children. Regarding using ball
and rope materials, P2 stated:

If I'm going to do play activities, | use some play materials. For example, if |
want to support sharing especially in games, | use balls so that they can share
asingle ball. I use rope, for example, we make a spider web with it by throwing
it to each other. In this way, they share a single ball of yarn.

Different to this, P13 underlined the significance of hula-hoops for social skills:

With a Hula-hoop, we can support sharing and helping skills. For example, the
children hold their hands, and I run the hula-hoop through the head of the first
child. That boy tries to pass it to next friend without removing it. In other
words, he tries to pass the hula-hoop from his head to his legs without letting
go of his hands. In the meantime, | actually observe how they help each other
to transfer the hula-hoop.

4.3.4.1.4. Art Materials

Only one participant (P2) concentrated on art materials while explaining how
to support children’s sharing and communication skills in the classroom. She
expressed her opinion as follows:

For each table, I have one material box where | put art materials in it. Everyone
uses the materials from there by sharing them with each other. | also put the
scissors there, one child helps the other and cuts while the other asks him for
help. In this way, they both develop their communication skills and learn to
share.
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4.3.4.2.Materials created by the teacher

Few of the participants (n=3) stated that they use different kinds of materials
created by themselves like a puppet or toy used throughout the year, charts hung on
the board, or visuals of emotions to support social skills of children. P2 mentioned
focusing on a puppet or toy used throughout the year:

| have a puppet or toy that | choose or create every year. We give a name to it
with the children. With that name, I say, “Come on children, look, he came too,
you should come too". Sometimes | create different fictions. For example, |
can say that "such a thing happened to him today, his friend did not understand
his feelings at all, what would you do if you were in his place?"... Children
sometimes take it with themselves, make him talk, try to establish
communication.
P10 also gave an example related to a material that she created:

| make a television to improve empathy. Children can sing any song they want
on the television | make. Or they can present the news. In which case they can
pretend to be a singer or a news anchor.

4.3.4.3. Technological materials

Very few of the participants (n=2) mentioned technology-based materials like
slideshows, videos, and animations among the materials they use to promote children’s
social skills. As an exception, P4 said:

| use slide shows. For example, | put a visual related to the problem situation
such as how to solve it in the first slide, and then we try to solve this problem
step by step. Apart from that, | provide them with some supporting videos and
beautiful cartoon animations. They can also learn by watching them.
Similarly, P10 stated “Related to empathy, sharing and helping skills, videos are the

things we use very often”.

4.3.4.4.No material use
Three participants mentioned that they do not use any specific material to
enhance the social skills of children. One of them (P2) said:

Sometimes | don't need materials because | think that the social skill is the
person himself, so the person gains that skill himself, the biggest material is
the person. My students themselves or me.

P3 supported this view by saying:
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| prefer to use the child himself. And I prefer to use “speaking”... Therefore, it
is very important for me that they communicate with each other, communicate
with me. So, I tell them "you can talk to me no matter what, you can share with
me no matter what". In other words, the first material that | use to develop
social skills is people, that is, myself and my students, and secondly, their
communication with each other.

4.3.5. Organization of the learning environment

Lastly, the participants were asked to share their experiences regarding how
they use and organize the learning environment to support the social skills of children.
The views of teachers were divided into two categories which are “indoors” and
“outdoors”. The codes gained from the interview were grouped under these two
categories. Table 14 represents the categories and the codes of teachers’ views about

the mentioned issue.

Table 14 Organizing the learning environment related to social skills activities

Theme Categories Codes Participants

Indoors In-class (n=10) P1, P2, P3, P4,
(N=11) (Visuals on the walls and the floor, P5, P6, P7, P8,
using learning centers, organizing P9, P12
seating arrangement of the children)

Out of the class (n=3) P6, P7, P10
(Drama room, library, play area,
hallway, other classrooms)

skills of children

Outdoors  School Yard (n=3) P7,P12, P13
N=4
(N=4) Out of the school (n=1) P11

Organization of the learning
environment to support social

4.3.5.1. Indoors

While the participants shared their experiences about organizing the learning
environment during the social skills activities, almost all of them (n=11) focused on
the indoor learning environment including “in-class” and “out of the class”

environment.
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4.3.5.1.1. In-class

A majority of the participants (n=10) stated that they use their own classrooms
by organizing the seating arrangement of the classroom depending on different types
of activities, such as hanging some visuals and boards on the walls and spreading them
on the floor, arranging learning centers to promote children’s social skills. P1
expressed her views about “decorations of walls and the floor” by mentioning:

For example, | hang a visual on the wall including children fighting. Then,
when the children notice this picture, | say to them with the puppet in my hand,
"Look children, this guest puppet has come to give us information about this
visual". The puppet says, “Look at the children in this picture, they couldn't
share their toy and they both feel very sad and angry because they had a fight".
Then I say, "let's be those kids now". | divide the class into 2 groups, make 2
pairs, put an object in the class and say, "let's see what happens when we share
the toy". I let them play with it for a while. Then | say, “let's see what happens
when we don't share it". The students start to fight, it becomes messy. Then |
say, "So it's better to share things”. Therefore, this is an example of how I teach
sharing skills with an activity and using the classroom.

On the other hand, P4 mentioned “arranging learning centers

In general, | use learning centers. If there is a flash card or storybook, I display
it in the book center and let the children examine it. When | say flash cards, |
mean images related to the subject, for example, we can have cards with the
right communication words, or there can be images of helping. When we look
at social problem solving, we actually have cards about rules. Since obeying
the classroom rules is actually effective in problem solving. There may be such
cards in order to avoid problems in the classroom. When we hang these in
learning centers, we support their learning.

4.3.5.1.2. Out of the class

Few participants (n=3) stated that they use out of class places including other
classrooms, drama room, library, play area, and hallways while implementing social
skills activities. For example, P6 made a mention of using another classroom by
saying:

Sometimes | go to the next classroom, by saying “let's go to the classroom of
Betiil teacher, let's see what they think about this situation”. We go to the next
classroom and various social activities are held in this way.

In a similar vein, P10 stated that she uses the library to support the social skills of

children:
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Regarding the learning environment, for example, if we are going to read a
book about sharing, the environment needs to be calmer. We have a library at
our school, we go there anyway, the children love the library very much, they
say, teacher, let's read our story there. Therefore, we read there in a quiet
environment.

4.3.5.2.0utdoors
Some participants (n=4) highlighted the importance of outdoor places to
improve children’s social skills. They stated that they use the “school yard” and “out

of school places” such as supermarkets, shopping centers, or post offices.

4.3.5.2.1. School Yard

Few of the participants (n=3) mentioned that they use the school yard during
the process of performing social skills activities. Regarding this issue, P12 gave an
example:

For example, there are goats in our school yard. The goat shed is also there.
The children wanted to feed the goats. One of the children wanted to pick pears,
but could not reach them, the other found pears on the ground and brought
them. They thought goats would eat them. But because they couldn't give the
pears directly to the goats, another boy attached sticks to the pears. That is, to
extend it to the goat, because the holes in the goat shed were small. | think this
is something that cannot be taught in the classroom. So, | think this is a very
good example of helping each other.

Besides this, P13 stated:

There is a forest behind our school. It is not a very big one, but there is nice
forest air, pines, acorns. We also use this area while doing social skills
activities. For example, we all collect cones together. We bring the cones
together. A lot of cones are gathered by helping each other. Then we think
about what we can do with these cones. They share their ideas. They make a
circle using cones, for example, and ask, what else can we do?... They learn
both how to come together by helping each other and what they can do
individually with their imaginations.

4.3.5.2.2. Out of school
Only one participant (P11) reflected her experiences about how to use out-of-
school learning environments while implementing social skills activities:

For example, we visit sick people with my students. It's also a form of
socialization, isn't it? Apart from that, there are big supermarkets around us,
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everything is available in them. We go there with the children, and I teach them
how to shop and spend money. Or we take a trip to the post office. ... When we
take an envelope to the post office, the children can see their surroundings and
discover what is happening around them. They learn how to behave and how
to interact with people in these places...

4.3.6. The types of parent involvement

The participants were asked to share their experiences regarding what kind of
parent involvement types they use to support children’s social skills. The experiences
of teachers were divided into five categories, which are ‘“communicating with
families”, “providing activities for families to enrich the learning process at home”,
“involving volunteer families”, “educating parents about child development and
parenting”, and “getting support from families in finding resources”. The codes
gained from the interview were grouped under these categories. Table 15 shows the
categories, and the codes of teachers’ experiences related to the parent involvement

process in detail.

Table 15 Parent involvement types used by teachers to support children’s social skills

Themes Categories Codes Participants
Communicating with families One-way P1, P4, P6, P7, P9

= (N=11) communication

s (n=5)

7

Q Two-way P1, P2, P3, P6, P10,

3 communication P11, P12, P13

58 (n=8)

e

g5 Providing activities  for P1, P2, P4, P6, P8,

L 4 families to enrich the learning P9, P12

g &2 process at home (N=7)

= f Involving volunteer families P2, P5, P11, P12

25 (N=4)

85

5 @ Educating parents about child P2, P3, P7

3 development and parenting

S (N=9)

()

= Getting support from families P5, P7, P11

to find resources (N=3)
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4.3.6.1. Communicating with families

Among the types of parent involvement that preschool teachers use to support
children’s social skills, the most frequently mentioned type in this study is
“communicating with families” (n=11). Regarding this type, the answers of teachers
were separated into two codes including “two-way communication” and “one-way

communication”.

4.3.6.1.1. Two-way communication

A significant portion of the participants (n=8) stated that they communicate
with families in two-way communication about the social skills development of
children. They stated that they use various methods like phone calls, WhatsApp
groups, breakfast with families, individual parent meetings, and parent meetings. For
instance, P1 stated her opinion related to using phone calls as follows:

| use phone calls to communicate with families, and | say that I am
implementing these activities or methods in the classroom. Please try these at
home. When the child gets angry, give him time to calm down, tell him to share
things with his friends. For example, children often have problems with
sharing. That's why | try to inform families as much as possible and include
them in my plan.

Regarding individual parent meeting and parent meetings, P10 stated:

We have a meeting with our parents at the beginning of the semester. Apart
from that, | regularly communicate with them individually on this subject. In
terms of developing social skills, I definitely talk to the families of my children
who are shy. | want the family to cooperate with me on this issue. In fact, | had
a student who never raised his hand and remained silent at the beginning of this
term, and now, after we cooperated with the father and mother, the child gained
a significant amount of self-confidence. The child really makes himself noticed
and communicates with his friends.

4.3.6.1.2. One-way communication

Several participants (n=5) mentioned that they communicate with parents in
one-way communication by using different methods such as sending them informative
brochures and posters, educational bulletins, articles of experts, notes about child

development, and informative messages related to classroom activities. For example,
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P6 focused on the importance of informative brochures to support the sharing skills of
children:

We sometimes send informative brochures to families. For example, |

remember | had a brochure about sharing. This brochure included the features

of sharing for children in this age group, what they share or what to do if they

do not share.

In addition to this, P4 expressed her experience related to sending informative
messages to parents so that children can be supported by their families in the light of
the activities carried out at school:

For example, if there is an activity related to social skills that we practice in the
classroom that day, | can send something like a newsletter to encourage
families to support it at home. Of course, we use an online communication
platform called as WhatsApp. Therefore, | write an informative text through
this platform by saying we did such an activity in the classroom to support
children’s communication skills, please support it at home.

4.3.6.2. Providing activities for families to enrich the learning process at home

The second most preferred type of parent involvement to promote the social
skills of children was providing activities for families to enrich the learning process at
home (n=7) by teachers. Teachers explained that they send different activity examples
and materials like SCAMPER questions, visuals, online version of books related to
activities to the parents. In this way, they said that parents can both understand school
activities and know how to support the social skills of children at home. Regarding
this issue, P8 gave an example of sending activity examples to parents:

I had a project with the “TEMA foundation” called “the small TEMA”. The
foundation gave us books, too. I provide activities to parents included in those
books. For example, when | send an activity to parents, | say that you can do
research with your children about it, the children will then present this topic to
their friends in classroom. Children do research together with their parents.
Then they present their research to their friends. This affects the child's self-
expression, and communication skills in front of an audience.

Furthermore, P6 focused on sending SCAMPER questions to the parents to promote

children’s social skills. She said:

| send SCAMPER questions to families. For example, | send a picture. There
IS a story in the picture. Ali and his mother are going to the market, Ali wants
a balloon, his mother buys him one. Later, his mother tells Ali to hold the
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balloon tightly, but when Ali sees the park and starts to run, he misses his
balloon. This picture has a small story and asks children to create or continue
the story. This is an example of empathy. | want parents to ask questions to
their children about the picture. For example, what would you do if you were
in Ali's place? How would you feel when the balloon flew off? Apart from that,
| send a picture about helping and sharing. This picture is...

4.3.6.3. Involving volunteer families

Some of the participants (n=4) mentioned volunteering parent involvement
while practicing social skills activities. They focused on implementing activities with
volunteer parents like knitting or pickling in the classroom and going on field-trips
with a volunteer parent. They said that this parent involvement type is important to
improve children’s social skills with the help of parents. P12 expressed her experience
related to implementing activities with volunteer parents in the classroom by saying:

| usually invite parents to the school to implement different activities so that
they can closely observe their children’s social skills development. For
example, someone was pickling very well, or someone was knitting, showing
the sweaters she knitted and showing how she knitted. In this way, they could
both communicate with children and observe their children.
Also, P11 stated her opinion about going on field-trips with a volunteer parent as
follows:

For example, I go on trips with my volunteer parents. Parents are very helpful
to us on field-trips. They also support children by telling them what kind of
questions they should ask in the places they go and how they should behave.
In fact, they also develop their children's social skills in this process.

4.3.6.4. Educating parents about child development and parenting

“Educating parents about child development and parenting” type is the least
preferred parent involvement type (n=3) to promote the social skills of children from
the perspectives of preschool teachers. They stated that they provide informative
meetings or seminars for parents on child development and especially social
development of children with the help of the school counselor. Related to this issue,
one of the participants (P7) stated “we conduct seminars together with our guidance
teachers. We inform families about the age, development levels and the social

development of children at this age”. Moreover, P2 added the following experience:
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Our families fill out a form at the beginning of the school each year. Together
with our guidance teacher, we try to provide training, usually once a month,
based on the subjects that they think they lack and want to be educated in.
These seminars may be about preparing children for social life or supporting
their self-confidence.

4.3.6.5. Getting support from families in finding resources

According to teachers, besides educating parents and parenting type, the other
least mentioned parent involvement type is “getting support from families in finding
resources” (N=3) while improving the social skills of preschool children. They
generally mentioned that they ask parents to bring some materials and sources such as
books or food for the social skills activities. P7 said the following regarding parents
bringing books from home:

We share resources with our parents. We also organize storybook days that is
special for families. Families send books and bring the books they read at
home. This improves children's social skills, language skills, and children's
protection of each other's belongings. So, this activity has responsibility,
sharing, and helping skills.

Moreover, P11 stated:

For example, | ask families to send something to eat with their children. The
child brings enough food for all the children from the house and distributes it.
| talk to the parents, | say “look, don't think of it as simply sweetening children's
mouths. There is sharing here because your child will share the food with his
friends. In this way, the children will be very happy, and your child will say |
gave it to my friend, my friend was happy because of this”.

4.3.7. The types of assessment

The participants reflected their experiences about the types of assessments they
use while assessing the social skills of children in the preschool. The answers were
divided into six categories, which are “observation”, “asking questions”, “portfolios”,
“performance-based assessments”, “technology-based assessments”, and “self-
assessments of children”. These categories and the participants that expressed these

categories are presented in table 16.
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Table 16 The type of assessments used by teachers to assess children’s social skills

Theme Categories Participants
Observation (N=12) P1, P2, P3, P4, P5, P6, P7, P8, P9,
P10, P12, P13
Asking questions (N=6) P2, P4, P6, P8, P9, P13
Portfolios (N=3) P3, P5, P13
Performance-based P11, P13

assessments (N=2)

Technology-based P3, P11
assessments (N=2)

social skills of children

Self-assessments of children P7
(N=1)

The types of assessments to assess

4.3.7.1. Observation

Almost every participant (n=12) mentioned that they use the observation
technique to assess the social skills of children. The participants stated that they keep
anecdotal notes and fill observation forms to get to know the children and assess their
social skills. After that, they wrote development reports according to these observation
forms they fill. Regarding this issue, P1 stated:

| observe children and keep anecdotes. Already in preschool, regular anecdotes
are kept, as a result of which our development reports are formed. For example,
| have a paper in front of me and observe the children...I can see the behavior
of each child. I looked at how the child has progressed or regressed. Sometimes
| can understand that | am doing something wrong with the help of this
technique. Sometimes, | evaluate all children and try to compensate for any
loss with extra activities.

Also, P13 described her similar experience as follows:

If a problem arises between two children, | say, "You can handle it with your
friend, you can do it”, so that they can solve their problems on their own. Then
| watch them from afar, | observe them. I observe how their social skills have
developed. If they can't handle a problem, then I try to intervene.
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4.3.7.2. Asking questions

Several participants (n=6) focused on assessment with the technique of asking
questions. They mentioned that they ask some assessment questions related to the
activities to evaluate the social skills development of children. In this context, P4 said:

In terms of assessment, you know, we have assessment questions at the end of
the activity processes. When | do a social skills activity, by asking these
assessment questions, it is possible to get answers from the children about the
activity and understand whether it achieved the gains in this sense.

Differently, P2 put emphasis on SCAMPER technique regarding asking questions for
the assessment of children’s social skills by saying:

For example, 1 use SCAMPER for assessment. | have some scamper questions
that | have been using constantly over the years. These questions usually
encourage children to express their opinions about a social situation. For
example, in free play time, | ask some questions to children, I show a
photograph of an elderly man crossing the street and I ask “If you saw this man,
what would you do?” In this way, | try to follow the development process of
children.

4.3.7.3. Portfolios

Few of the participants (n=3) mentioned that they use portfolio assessment to
see the social skills development of each child from the beginning of the year to the
end. To exemplify, P3 said:

As an assessment, when you come to the end of the year, you can see the
development in the social skills of children since the beginning of the year.
That's how you see it clearly in the portfolio. For example, if a child draws only
her mother and herself in the first picture, while in the last picture she draws
all the people in the classroom, this means that she is socializing.

Also, P5 expressed herself in detail as follows:

The portfolio is very valuable to me because it is something that happens from
the beginning to the end of the semester, and | follow it closely. I also explain
the importance of the portfolio to the parents, and we make a portfolio
presentation to them. In social skills, I mostly take photographs and record the
behaviors of children and share it with them. For this reason, | get a consent
form at the beginning of the semester before I do that. In this way, we share the
development of children's social skills with parents in a concrete way.
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4.3.7.4. Performance-based assessment

Very few of the teachers (n=2) concentrate on performance-based assessment
like drama or play activities designed by themselves to be able to assess children’s
social skills. For example, P11 stated:

For example, I implement a drama activity after the field-trip. It is very
effective. | can understand how children communicated with people in the
places we visit on a trip, or whether they learn how to communicate with the
help of this little drama activity as an assessment.

Also, P13 gave examples regarding this issue:

We teach the classroom rules, for example, we plan a game about it, to see if
they have learned the rules. Or on special days and weeks, for example, we can
assess the gains of children such as sharing, helping, and empathy by doing the
“Kizilay” drama. This is about what they learned and what they did not learn.

4.3.7.5. Technology-based assessments

Besides the performance-based assessment, technology-based assessment was
mentioned by only two participants while they were sharing their experiences in
assessing the social skills of children. For example, P11 explained how to use
technology-based assessment in the classroom.

We go on a field-trip for example. Afterwards, if there is a video related to the
places we visited, | turn it on and have children watch it. | use technology
because | wonder how much is left in the minds of children. So, | play the video
on YouTube and ask questions to the children such as “let's see, do you
remember this place?”” The children remember and they say “teacher, we went
to there, did you take a video of that place?”...

Moreover, P3 supported the idea of P11 by stating:

| use technology very actively in the classroom in terms of assessing social
skills and all other developmental areas of children. As children were born into
technology, they should not grow up apart from technology.

4.3.7.6. Self-assessment of children

Apart from all these assessment types, the least mentioned assessment type is
self-assessment of children. Only P7 stated the significance of this technique by
saying:

I like children's self-evaluation more in this regard. We make such assessments
daily by asking questions such as “what made you happy today, is there
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anything upsetting you, in this case, how did you solve this problem?” Then
they share their opinions about themselves.

4.4. The content of education plans of preschool teachers to support children’s
social skills

The activity plans of teachers were investigated in terms of five social skills
regarding eleven themes of “general information about social skills activities ”, “types
of social skills”, “interval of social skills activities”, “gains and indicators”, “words
and concepts”, “types of materials”, “types of activities”, “organization of learning
environment, “instructional approach (child-centered/teacher-centered)”, “parent
involvement”, and “assessment Of the activities”. In this way, the researcher tried to
understand how and to what extent preschool teachers include social skills in their
plans. The findings of this research question will be reported in accordance with the

themes with the help of graphs and charts.

4.4.1. General information about social skills activities

In the current study, a total of 2,652 activity plans written by the participants
in one semester over five months (94 working days) were evaluated to see whether the
activities are related to social skills or not. In addition, daily plans and monthly plans
of teachers were also reviewed in order to fully evaluate the data. As a result, 384 of
the activities were separated from the whole data as they were related to the five
identified social skills, which are communication, empathy, social problem solving,
sharing, and helping. The researcher used pseudonyms like P3.25, P6.3, P10.18 for
these selected social skills activities to analyze the findings with ease and in order not
to reveal the identities of the participants.

First of all, the researcher analyzed the data regarding the distribution of social

skills activities related to the participants. The findings are presented in figure 2.
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Figure 2 The distribution of social skills activities related to participants

As demonstrated in Figure 2, the participant who gave the most place to social
skills activities with a total of 52 activities was P3, while the participant who gave the
least place was P9 with 18 activities.

4.4.2. The types of social skills in the activities

Secondly, activity plans were examined according to the social skill they were
associated with. Detailed information about the distribution of social skills activities
among the participants is presented in Figure 3.
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Figure 3 Distribution of social skills in the activity plans

As seen in Figure 3, although the distribution of social skills activities varied across
different participants, the social skills activities included in the teachers’ activity plans
were mostly based on communication skills (45%). This was followed by helping
skills (23.9%), and social problem-solving skills (13.2%). It can be observed that
activities related to empathy (12.1%) and sharing skills (5.8%) were the least included
types in activity plans of teachers. In order to be clearer about how activities are coded
based on different social skills, two example activities are presented. The first example
activity which is related to communication skills can be seen in table 17.
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Table 17 Example social skills activity based on communication skills

P4.6

Date: 09.09.2021

MAGIC WORDS
Type of activity: Turkish- Language activity (Large Group Activity)

Age Group: 5 years old

Gains and indicators: (In the example, only related gains and indicators based
on social skills are given due to the big number of gains)

Language Development

Gain 5: Use language for the purpose of communication. (Indicators: Make eye
contact while speaking. Comprehend gesture and facial expressions. Use gesture
and facial expressions while speaking. Start the conversation. Continue the
conversation. End the conversation. Use courtesy words in speech. Get involved

in a conversation. Wait for their turn to speak. State feelings, thoughts, and dreams.)
Gain 8: Expresses what has been heard / watched in various ways. (Indicators:
Children ask questions about what they heard and watched. Children answer
questions about they heard and watched. They tell what they heard and watched to
the others. They depict what they heard and watched by means of drawings, music,
drama, poem, stories, etc.

Materials: -
Words: Magic words
Concepts: -

Learning process:

The teacher tells the children to sit at the table for the activity and helps to remember
a characters in the story read in the previous activity. The teacher asks the children
what happened to Monti, what Monti did to the animals he encountered, or what he
forgot to do. Later, the teacher explains “Kids, Monti forgot to smile and say hello,
which is the basis of communication, some words are precious to us, they are just
like magic words". “Some words can be the beginning of a friendship, and when
you say certain words, people's hearts open to you forever,” he adds. He asks
children what these magic words can be. Children are given time to think. Magic
words are found together by eliciting the ideas of those who want to speak. The
teacher tries to get the children to find the magic words one by one. All of the magic
words are found through brainstorming, for example, by giving clues about what
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Table 17 Example social skills activity based on communication skills cont’d

magic word to say to someone who is sick or who has had an accident. The children
talk about the importance of magic words and engage in a short role play. For
example, a first encounter is enacted and two people communicate with each other
by saying hello, how are you. A person who is sick is encountered and is told to get
well soon. Finally, magic words banners are prepared together.

Assessment

What are the magic words?

Have you used magic words before?
Why should we use magic words?
Parent Involvement —

Adaptation -

Also, some activities planned by teachers include more than one skill. These
kinds of activities were coded separately for more than one skill. For example, if
communication, empathy, and sharing skills were included in the same activity, this
activity was investigated and coded separately for these three social skills in terms of
program-based items. When such activities are considered as separate activities
because of focusing on different skills, more than 384 activities can be calculated in
some part of the findings such as consistency between gains and indicators and
learning process of the activity. On the contrary, such activities were considered as
one activity among 384 social skills activities while coding the interval of social skills
activities. Another activity example involving more than one social skill is presented
in Table 37 (see Appendix H).

Also, all parts (activity type, material, word) of the activity plans were coded
exactly as the teachers wrote in their plans. For example, if the teacher did not specify
the type of activity as drama but performed a drama activity, the researcher likewise

did not code the activity as drama.

4.4.3. The interval of social skills in the activity plans
The sample of this study was coded according to the interval of social skills

activities planned by teachers by considering the date of the activities. Table 18
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demonstrates the interval of social skills activities across the weeks based on six codes,
which are everyday, four times a week, three times a week, twice a week, once a week,

and no social skills activity.
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4.4.4. Gains and indicators

The researcher coded the social skills activities in terms of the consistency
between gains and indicators and the learning process of activities under two
categories, which are “there are gains and indicators related to social skills” and
“there are no gains and indicators related to social skills”. Figure 4 demonstrates the
distribution of these categories depending on different participants. It can be seen that
there is no consistency between gains and indicators and the learning process of social

skills activities in approximately half of the sample (49.8%).

100%
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25%

0%

PL P2 P3 P4 P5 P6 P7 P8 P9 P10 P11 P12 P13 Total
The participants
= There are no gains and indicators related to social skills
m There are gains and indicators related to social skills

The frequency of the activities

Figure 4 The distribution of the activities based on the consistency between gains
and indicators and the learning process of social skills activities

Following this result that cannot be ignored, social skills activities were
analyzed based on the consistency between gains and indicators and assessment
processes in teachers’ plans. The researcher coded the activities as “no consistence
between gains and indicators and assessment processes”, if the gains and indicators
included in planned activities were not assessed or the gains and indicators were not
included even though they were assessed in the activity plans. As presented in Figure

5, the findings demonstrated that there is no consistence between gains and indicators
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and the assessment processes (55.1%) in social skills activities planned by most of the

participants.
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Figure 5 The distribution of the activities based on the consistency between gains
and indicators and the assessment of social skills activities

To explain in more detailed way, the researcher investigated which type of
social skills activities is consistent with the gains and indicators and which social skill
is not consistent with them. Figure 6 demonstrates the detailed distribution of data

regarding this issue.

126



100%
90%
80%
70%
60%

8B

= 50%

>

5 40%

(4]

2 30%

% 20%
10%

0%

PO M MR R R R A e R AR

The distribution of different kinds of social

The participants
m Helping ®m Communication = Social Problem solving = Empathy = Sharing

Figure 6 The distribution of the activities based on the consistency between gains
and indicators and the learning processes regarding different types of social skills

According to the results, there was consistency between the gains and
indicators and the learning process in most activities based on communication skills
(77.7%). Activities based on empathy was the second type (12.2%), and social
problem solving was the third type (10.4%). However, it was found that not all of the
participants planned both helping and sharing activities by paying attention to the
consistency between gains and indicators and the learning process.

The example activity reflecting the consistency between gains and indicators
and the learning process, and assessment will be presented in Table 19. This activity

is based on the empathy skill.
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Table 19 Example empathy activity based on the consistency between gains and
indicators and the learning process, and assessment

P7.23

Date: 03.12.2021

EMPATHY
Type of activity: Play integrated with art and Turkish-language activity

Age Group: 5 years old

Gains and indicators: (In the example, only related gains and indicators based on
social skills are given due to the big number of gains)

Social and Emotional Development:
Gain 4: They express others’ feelings about an event or situation. (Indicators: They
express others’ feelings, reasons, and their results)

Language Development

Gain 2: Use their voice properly. (Indicators: While speaking/singing, use breath
properly. While speaking/singing, arrange the tone of voice. While speaking/singing,
arrange the speed of voice. While speaking/singing, arrange the intensity of voice.)

Materials: Blindfold
Words and Concepts: Disability, Disability Day, empathy

Learning process:

Play activity

Children are directed to an empty area. Children are asked to work in pairs. When
they are paired, the teacher says, "Whoever | choose, they will close their eyes, those
who close their eyes will never open their eyes, your partner will guide you by
talking, take you somewhere, tell you something”. Also, teacher tells other children
that “you will introduce the class to your friend without bumping into your other
friends when walking around. You will explain all the centers of the class, the
curtain, the toys, the carpet, what color they are, what shape they look like, what is
different and similar”. After the game finishes, the teacher says "now open your eyes,
let your friend close their eyes. Now you walk around the class and explain”. The
game finishes in this way.

Art activity

Children sit on the floor and take off their socks. The teacher distributes paper and
crayons. Ask the children to draw a picture by holding the crayons with their toes.
At the end of the activity, they talk about the difficulties and feelings experienced.
Turkish-language activity
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Table 19 Example empathy activity based on the consistency between gains and
indicators and the learning process, and assessment cont’d

The children sit in a half-moon shape and the teacher says to play the "Disabled"
finger game.

We are disabled (Everybody is shown with hands)

Some of us don't hear (Ears are covered)

Some of us don't see (Eyes are closed)

Some of us can't walk (Trying to stand up)

Some of us walk with a stick (Walking with a stick is done)
But we are happy (Laughs)

We are all one (Everyone is shown)

Assessment

What was the significance of today?

How did feel while painting with your toes?
Did you like the finger game?

Parent Involvement —

Adaptation -

Also, the example activity based on the helping skill can be seen in table 38
(see Appendix H). This activity reflects the inconsistency between gains and

indicators, the learning process, and assessment.

4.4.5. Words and Concepts

The consistency between words and concepts and learning process was
investigated under two categories, which are “there is consistency”” and “there is no
consistency”. As shown in Figure 7, the results indicate that there is no consistency
between words and concepts and the learning process in the majority of social skills
activities (78.1%) included in teachers’ activity plans. More than half of the
participants did not plan words and concepts related to social skills in more than 3 out
of 4 of their activities. Also, none of the teachers planned words and concepts for more

than 50 percent of their social skills activities.
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Figure 7 The distribution of social skills activities based on the consistency between
words/concepts and the learning process of the activity

A communication activity is presented below to illustrate the consistency

between words and concepts and the learning process of the activity in Table 20.

Table 20 Example communication activity based on the consistency between
words/concepts and the learning process

P12.23

Date: 05.11.2021

WHEN SHOULD | APOLOGIZE?
Type of activity: Language integrated with drama and play activities (Large group
activity)

Age Group: 5 years old

Gains and indicators: (In the example, only related gains and indicators are given
based on social skills)

Language Development
Gain 5: Use language for the purpose of communication. (Indicators: Make eye
contact while speaking. Comprehend gesture and facial expressions. Use gesture and
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Table 20 Example communication activity based on the consistency between
words/concepts and the learning process cont’d

facial expressions while speaking. Start the conversation. Continue the conversation.
End the conversations. Use courtesy words in speech. Get involved
in a conversation. Wait for their turn to speak. State feelings, thoughts, and dreams.)

Materials: Objects and toys in the classroom, play doughs, board marker
Words and Concepts: mistake, apologizing

Learning process:

Children sit at the table. The teacher starts the conversation by talking about various
situations (the child bumping into someone while running, the ball hitting someone
else while playing). The teacher asks “How might these people feel?” to help
children to empathize. The teacher says to the children, “Sometimes, we may
unintentionally or unconsciously upset the people around us, hurt them, and make
mistakes. We can apologize to the people if we upset them in order to correct our
unpleasant behavior. By saying that we realize our mistake, we can promise not to
do it again. It helps those people forgive us”. Then she starts the video named
Apologize. Then she sings the poem "Apologize".

APOLOGIZE

It's not right to make mistakes,

The important thing is

understanding your mistake, know that.

if you made a mistake

You should apologize.

You must be forgiven yourself by apologizing.
But don't forget,

Don't make the same mistake again.

The teacher asks the children, “What does it mean to make a mistake? Who makes
more mistakes? In what situations do we make mistakes? Sometimes we
unconsciously hurt our friends, siblings, or other people around us. So, what can we
do in this situation? How should we behave? How can we fix the mistake we made?"
Teacher asks these questions to make children think. Then she says “What should
we do and say in the following situations?”

— We accidentally dropped our friend's belongings on the floor.

—When we stood in line to wash hands, we stepped on our friend's foot.
— We broke the tip of the pen we borrowed from our friend.

— We accidentally bumped into our friend while running... as an example.
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Table 20 Example communication activity based on the consistency between
words/concepts and the learning process cont’d

Improvisations are made in accordance with the social distance rules regarding these
situations.

Assessment

What did we do in our activity today?

How did you feel when you put yourself in someone else's shoes?

Can you tell me about an unforgettable event that you were very sad / very happy
before?

Have you ever apologized before?

Parent Involvement
Teacher wants from parents to talk to their children about the importance of
apologizing.

Adaptation -

Also, another example of a social problem-solving activity showing the
incompatibility between the learning process and the word and concept will be
demonstrated in Table 39 (see Appendix H).

4.4.6. The types of materials

The content of teachers’ activity plans was examined in terms of the materials
they planned to use while planning the social skills activities. The findings will be
reported based on twelve categories, which are “language”, “art”, “play”,

EZ TS }2 Y]

“technological”, “drama”, “recycling materials”, “materials created by teachers”,
“science materials”, “materials came from home”, “math materials”, and “materials
based on literacy preparation” and “no material”’. Figure 8 demonstrates the results
depending on the numbers of different materials planned by preschool teachers for use

in their social skills activities.
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Figure 8 The types of materials planned by teachers for use in social skills activities

As shown in Figure 8, the most planned material type in teachers’ activity plans
related to social skills is language materials with 148 activities. The following material
types are art materials (n=129), play materials (n=63), and technological materials
(n=62). Also, the researcher determined that the teachers did not plan to use any
materials in 51 social skills activities. The least type of materials that teachers planned
to use are natural materials (n=5), math materials (n=11), science materials (n=15),
materials created by teachers (n=21), recycling materials (n=39), and drama materials
(n=41).

4.4.7. The types of activities

In the current study, the researcher coded the data based on the types of
activities preferred in teachers’ social skills activity plans. The results were divided
into twelve categories that are “language”, “art”, “play”, “drama”, “music”,

IS TS

“science”,

I TS

math”, “movement”, “literacy preparation activities”, “special days and
weeks”, “field-trips”, and “play time”. Figure 9 presented the findings depending on

the activity types planned by teachers in their social skills activity plans.
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Figure 9 The activity plans planned by teachers to support social skills of children

According to Figure 9, an analysis of the activity plans of in-service preschool
teachers showed that they mostly planned to use the language activity type in
developing social skills with 234 activities. This was followed by art activities
(n=130), play activities (n=124), special days and weeks (n=93), drama activities
(n=83) respectively. An activity related to communication and social problem solving
will be given in Table 40 (see Appendix H) to illustrate the type of language materials
and the type of language activity.

On the other hand, the least planned activity types for use in social skills
activities are field-trips (n=5), movement activities (n=14), math activities (n=19),
literacy preparation activities (n=27), science activities (n=36), play time (n=58), and
music activities (n=68). An activity based on social problem solving and sharing skills
will be shown in Table 21, coded as math materials and math activity type.
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Table 21 Example activity based on sharing and social problem-solving skills in
terms of using math materials and math activity type

P3.31

Date: 22.10.2021

I KNOW THE NUMBER OF 3 “TRIPLETS” (Problem solving, Sharing)
Type of activity: Drama, play, math activities (Big Group Activity)
Age Group: 5 years old

Gains and indicators: (Only the related gains and indicators based on social
skills are given in this section)

Cognitive Development

Gain 19: Solve the problems. (Indicators: State the problem. Propose various keys
of solution. Choose one of the keys of solution. State the reason of choosing that key
of solution. Try the chosen key of the solution. On condition that you fail to reach a
solution, choose a new key of solution.)

Materials: Types of paints (Pastel, dry, finger), a card showing the number of 3

Words: Problem, solution
Concepts: Count: Numbers 1-20
The education of value: Sharing

Learning process:

The children dance freely to a song for a while. The music is turned off at intervals,
and each time it is turned off, the children are given instructions such as “Jump three
times, say hello to three friends, say hi to three different friends.” In the final
instruction, children are asked to form groups of three. Then they are shown the
number 3. The instructional video "We are learning the number 3" is watched. It is
said that various studies will be done about the number 3 and these studies are placed
on the tables. (Works such as drawing with finger paints, line completion, trio
grouping). Groups are told that they can work at whichever tables they preferred.
With the work of each group, the "Three" board is created. The groups are asked
whether they have any problems while doing their work, and they talk about the
values of friendship and sharing over the problems that can be experienced in
friendship relations and solutions. By establishing a connection with the values,
drama is started. Problem situations may arise from the fact that there are three
people in the groups (such as the third person wanting to participate in the game for
two, the lack of seats for the third person in the cinema where there is an empty place
for two, three people hungry and there is only a plate of food). Children are given
sufficient time to prepare. When the groups are ready, their improvisations are
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Table 21 Example activity based on sharing and social problem-solving skills in
terms of using math materials and math activity type cont’d

watched and they discuss possible problem situations, how solutions are found, and
how people in different roles feel.

Assessment

How many people were in the groups in our activity?

Who has three people in his/her family?

How many lights are in the traffic light?

What kind of problems do you have with your friends?

What kind of solutions do you find for the problems you have with your friends?
Was the solution you found your common idea?

Parent Involvement
The teacher says families to play games to reinforce the number 3 with their children.

Adaptation -

4.4.8. Organization of learning environment

When it comes to the organization of learning environment in teachers’ social
skills activity plans, the sample of the current study was separated into three categories,
which are “organization of indoor learning environment”, “organization of outdoor
learning environment”, and “no specified organization in the learning environment”.
Figure 10 reflects the numbers of activities related to different learning environments

in the activity plans of teachers.
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Figure 10 Learning environments planned by teachers for social skills activities

According to the findings shown in Figure 10, teachers planned mostly to
organize indoor learning environments for their social skills activities in their activity
plans. They use different techniques like adjusting the seating arrangement in the
classroom in 173 activities, organizing the learning centers in the classroom (n=61),
using decorations of the walls and the floor of the classroom (n=38), and using other
parts of the school outside of the classroom (n=4). An example activity based on
communication skills related to the arrangement of indoor learning environment by
decoration of the walls and the floor of the classroom is given in Table 41 (see
Appendix H).

Also, it was found that the organization of outside learning environment was
planned the least in social skills activities by the participants. They used the school
yard in 13 activities and planned field-trips (n=4). Furthermore, the researcher
observed that there is no specified organization in the learning environment in social

skills activities in a significant part of the data (n=105). An example activity related to
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the social problem-solving skill for organizing a field trip (outdoor) will be presented
in Table 22.

Table 22 Example social problem-solving activity in terms of organizing a field-trip

P3.18

Date: 27.09.2021

VISIT TO FIRE MAN
Type of activity: Art activity

Age Group: 5 years old

Gains and indicators: (Only the related gains and indicators based on social
skills are given in this section)

Materials: Fire pattern, yellow-red finger paint
Words: Fire station Concepts: colors (Red, Yellow)

Learning process:

The teacher takes the necessary permissions beforehand and takes the children to the
fire department in the city. The environment is examined, and the necessary
information is obtained from the firefighters and on-site learning is provided. After
returning from the trip, the children are asked what the firefighters do. They are asked
what to do if they see a fire or if there is a fire in their home. Then, they are informed
about what they should do in these situations and whom they should call, and the
children are given the opportunity to express their feelings about this issue. The
teacher says, let's focus on this subject today, and for the fire activity, fire patterns
and yellow and red finger paints are distributed to the children. Children are allowed
to paint the fire patterns with their fingers in such a way that there is no empty space.
After this, the edges of the fire patterns may be cut, or they can be displayed on the
board in this way. The teacher reminds the children again what to do in risky
situations.

Assessment

What do firefighters do?

Which number should we call for firefighters when we see a fire?
What should we do in a fire or other dangerous situations?

Parent Involvement
You can talk about what to do in case of fire and tell your child how to take the
necessary precautions in this regard at home.
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4.4.9. Instructional Approaches (Child-centered/Teacher-centered)

The researcher examined the content of teachers’ social skills activity plans
related to their instructional approaches under two categories, which are “child-
centered” and “teacher-centered”. The findings showed that the activities related to
social skills were mostly planned as child-centered (70.5%) in the activity plans of
participants. The detailed information based on the percentage of instructional
approaches in social skills activities with regards to different participants is presented

in Figure 11.
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Figure 11 The distribution of teachers’ instructional approaches for social skills
activities

An example of a child-centered activity based on helping skills is demonstrated in
Table 23.
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Table 23 Example child-centered activity based on helping skills

P2.1

Date: 01.11.2021

RED WEEK
Type of activity: Language, Play, and Drama activities (Integrated Large group,
and small group activity)

Age Group: 5 years old

Gains and indicators: (Only the related gains and indicators based on social
skills are given in this section)

Materials: A photo taken after an earthquake, emergency Kit, instructional video,
white cover, whistle

Words and Concepts: Kizilay, help, disaster, natural disaster, tornado, flood,
earthquake, fire, nurse, tent

Learning process:

A drama about Kizilay is made with the children. The teacher explains the subject
of the drama to the children. Children distribute tasks among themselves. A small
toy tent is set up somewhere in the classroom, or they cover one of the tables with a
white cloth and make a tent. Then some of the children go to the tables and pretend
to study. When the teacher says, "There is an earthquake,” the children begin to
shake. Then they pretend to be cramped for space between chairs, books, and the
furniture. Meanwhile, emergency bags made in the previous activity can be used.
Later, children acting as rescuers come and rescue them. Then the child who plays
the role of Kizilay officer comes, helps them, and heals the patients. He places them
in tents. He gives them food. At the end of the activity, the teacher asks questions
about the drama (how did you feel when you were helped? Were you afraid when
the earthquake happened?)

Assessment

What kind of an institution is the Kizilay?

What is a natural disaster?

In which situations does the Kizilay Institution help people?
How did you feel during the activities?

What is in the emergency kit?

Why is an emergency kit necessary?

What was your role in the drama?

Parent Involvement —

Adaptation -
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4.4.10. The types of parent involvement

In this current study, the researcher analyzed the content of teachers’ activity
plans related to social skills in terms of a main element of the MoNE preschool
education program, which is parent involvement. The parent involvement processes of
social skills activities were divided into eight categories, which are “no parent
involvement”, “providing activities for families to enrich the learning process at
home”, “getting support from families in finding resources”, ‘“one-way
communication with families ”, “two-way communication with families”, “educating
parents about child development and parenting”, “involving volunteer families in the
learning process”, and “getting support from families in benefiting from community
resources and collaborating with the community”. The distribution of each category

can be seen in Figure 12.
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Figure 12 The distribution of methods used to ensure parent-school cooperation to
support social skills

As presented in Figure 12, almost all teachers mostly did not plan any parent
involvement activity related to social skills activities in their activity plans (68.2%).
Also, it can be observed that providing activities for families to enrich the learning
process at home was the most common planned parent involvement type (17.2%). This
is followed by getting support from families in finding resources (4.7%), one-way
communication with families (3.7%), and getting support from families in benefiting
from community resources and collaborating with the community (2.2%). The least

planned parent involvement type is two-way communication with families and
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educating parents about child development and parenting with the same percentage of
0.7%. An example activity about the helping skill will be shown in Table 24 to depict

the method of providing activities to enrich the learning process at home.

Table 24 Example helping activity showing the method of providing activities to
enrich the learning process at home

P5.12

Date: 04.10.2021

ANIMALS ARE MY FRIEND

Type of activity: Art integrated literacy preparation activity (Large Group
Activity)

Age Group: 5 years old

Gains and indicators: (Only the related gains and indicators based on social
skills are given in this section)

Materials: Paint, paper, cat food, small bags, water can, 2 wooden spoons, bird
food

Words: Responsibility
Concepts: Hungry-full

Learning process:

The teacher directs the children to the tables and asks them to draw a picture about
the love of animals. After paper and paint is distributed to everyone, children make
a picture and the works are hung on the board. The song "Let's love animals" is
played and the children try to learn it by repeating. A coloring page about the animal
protection day is distributed to the children and it is completed with the song they
have just learned. The teacher asks the children if they would like to feed birds and
says let's prepare a nice package for them. After breakfast, leftovers and breadcrumbs
spilled on the table are shown to children. They are invited to share ideas about what
can be done with these breadcrumbs. There is a discussion on the difficulty birds
may have in finding food during cold weather. Teachers asks how can we help the
birds in this situation? Leftovers are collected in a bowl and placed in a suitable place
in the garden. Then teacher asks the children “How did you feel while helping the
birds? What was it like to go through our food scraps? What else can we do to help
the birds?”” Pre-prepared bird food, water cans and wooden spoons are shown to the
children. The teacher talks to the children about what can be done with these
materials. As an answer, it is said that a food station may be built for the birds. First,
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Table 24 Example helping activity showing the method of providing activities to
enrich the learning process at home cont’d

the teacher cuts off the parts of the water drum where wooden spoons will be placed.
The children put bird food in it. Wooden spoons are placed by the teacher. Finally,
the food station is hung on an appropriate tree.

Assessment

What did we do today?

What do these animals need?

What are animal rights?

What are our responsibilities towards animals?

How did you feel when you prepared food for stray cats? Why is that?

Parent Involvement

Families are told to talk to their children about stray animals and to place a bowl of
water and food outside their door.

Families are said to build shelters for animals with their children using leftover
materials.

Adaptation -

An example activity on the method of getting support from families in
cooperation with the community can be seen in table 42 (see Appendix H). This

example is related to empathy skills.

4.4.11. The types of assessment to assess social skills of children

Assessment processes of social skills activities were investigated as well under
the six categories of assessment based on “questioning”, “no assessment”,
“performance-based assessment”, “observation”, “portfolios and exhibitions”, and
“technology-based assessment”. The distribution of assessment types for the social

skills activities of teachers can be observed in Figure 13.
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Figure 13 The distribution of assessment types planned by teachers for social skills
activities

According to the results, the most planned assessment type regarding social skills
activities was assessment based on questioning (42.91%). This was followed by the
“no assessment” category which means that teachers did not plan any assessment
process for social skills activities (38.6%). It is also noteworthy that teachers used the
following methods least commonly: daily plan evaluation (9.01%), technology-based
assessment (3.21%) which was followed by portfolios and exhibitions (2.78%),
observation (2.57%) and technology-based assessment (0.85%). A helping activity
coded as assessment based on questioning is presented in Table 43 (see Appendix H).

In addition, an empathy activity that illustrates assessment based on portfolio and

exhibitions is given below (see Table 25).
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Table 25 Example empathy activity showing assessment based on portfolio and
exhibitions

P13.19

Date: 03.12.2021

DIFFERENT BUT THE SAME
Type of activity: Art integrated with language (Large and small group activity)

Age Group: 5 years old

Gains and indicators: (Only the related gains and indicators based on social
skills are given in this section)

Social and Emotional Development
Gain 4: They express others’ feelings about an event or situation. (Indicators: They
express others’ feelings, reasons, and their results).

Materials: Drawing paper, coloring pages, crayons, eye patch, storybook
Words and Concepts: -

Learning process:

The class is divided into two groups. The first group is asked to take off their shoes
and socks. Drawing paper is hung on the wall or spread on the floor in suitable
positions. The children are asked to draw a picture by holding the crayons with their
toes. The eyes of the students in the other group are covered with an eye patch.
Various coloring pages are distributed, and they are asked to paint. After the painting
activity, they sit in a circle. Children share how they felt during the activity and the
difficulties they experienced.

Assessment
Together with the children, banners are created with various slogans for “Disability
Day”. Banners are decorated and exhibited in various parts of the school.

Parent Involvement -

Adaptation -
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4.5. Comparison of preschool teachers’ self-reported practices and the content

of their education plans

The researcher evaluated the self-reported practices of thirteen preschool teachers
and the content of their education plans regarding social skills activities together in
this section. The findings are compared and tabulated to specify the similarities and
differences referring to ten themes which are “the types of social skills”, “the interval
of social skills activities”, “gains and indicators”, “words and concepts”, “the types of
materials”, “organization of learning environment”, “the types of activity types”,
“instructional approach (child-centered/teacher-centered)”, “the types of parent

involvement”, and finally “the types of assessment”.

4.5.1. The type of social skills

Both consistency and inconsistency were encountered between self-reported
practices and the activity plans of preschool teachers about including different types
of social skills in the educational program. Firstly, there was consistency between self-
reported practices and teacher plans about activities addressing different types of social
skills when the data was evaluated based on the rate of social skill types. For instance,
almost all teachers (n=11) reported that they include activities related to
communication skills in the educational program. A review of the contents of all
teachers’ activity plans showed that they mostly included activities related to
communication skills. On the other hand, there was no consistency between self-
reported practices and education plans when the data was examined by focusing on
each participant. For example, most teachers (n=9) reported to include activities
related to sharing skills in the educational program. However, as can be seen in Table
26, only four teachers actually included activities related to sharing skills in their plans.
By the same token, although five of the teachers (P2, P4, P5, P10, P11) stated to
support the sharing skills of children in their self-reported practices, they did not

include any activity related to social skills in their education plans.
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Table 26 The comparison of self-reported practices and the content of the activity
plans in terms of social skills activity types

The type of Self-reported practices  The content of the activity plans
social skills

Communication P1, P2, P3, P6, P7,P9, P1, P2, P3, P4, P5, P6, P7, P8, P9,

P10, P11, P12, P13 P10, P11, P12, P13 (n=13)
(N=11) Percentage of activities: 45,1%
Helping P1, P2, P3, P4,P6, P9, P1, P2, P3, P4, P5, P6, P7, P8, P9,
P10, P11, P12, P13 P10, P11, P12, P13 (n=13)
(N=10) Percentage of activities: 23,9%
Empathy P1, P2, P3, P4, P5,P6, P1,P2,P3, P4, P5, P6, P7, P8, P9,
P9, P10, P12, P13 P10, P11, P12, P13 (n=13)
(N=10) Percentage of activities: 11,9%

Social Problem  P1, P2, P3, P4, P6, P8, P3, P4, P5, P6, P8, P9, P11, P12 (n=8)

solving P10, P12, P13 Percentage of activities: 13,3%
(N=9)

Sharing P1, P2, P3, P4,P5,P6, P1,P3,P6,P12 (n=4)
P10, P11, P12 Percentage of activities: 5,75%
(N=9)

4.5.2. The interval of social skills activities

There was an inconsistency between teachers’ self-reported practices and the
content of their plans as demonstrated in Table 27. They were quite different from
each other. Although most of the teachers (n=11) reported to include social skills
activities constantly and systematically in their educational plan, in reality it was found
that social skills activities were planned not systematically in all teachers’ educational
plans. Moreover, an analysis of the content of activity plans showed that almost every
participant (n=11) planned periodically systematic social skills activities, despite only

few of the teachers (n=3) specifying this in their self-reported practices.

148



Table 27 The comparison of teachers’ self-reported practices and the content of
their plans in terms of the interval of social skills activities

The interval of social skills Self-reported practices  The content of the
activities activity plans
constantly systematic P1, P2, P3, P4, P5,P6, -
P7, P9, P10, P11, P12
(n=11)
periodically systematic P1, P8, P10 (n=3) P1, P2, P3, P4, P5, P6,
P8, P10, P11, P12, P13
(n=11)
Not included systematically P1, P13 (n=2) P1, P2, P3, P4, P5, P6,

P7, P8, P9, P10, P11,
P12, P13 (n=13)

4.5.3. Gains and indicators

The analysis of data indicates no consistency between self-reported practices
of teachers and their activity plans regarding gains and indicators. Only five teachers
stated that they pay attention to gains and indicators as a program-based factor while
planning social skills activities. However, it was discovered from activity plans that
all teachers paid attention to gains and indicators in half of the data. Differently, as
Table 28 shows, half of the social skills activities planned by the teachers were not
consistent with gains and indicators. None of the teachers mentioned it in their self-
reported practices.

Table 28 The comparison between teachers’ self-reported practices and the content
of their plans in terms of gains and indicators

Paying attention to gainsand  Self-reported The content of the activity plans
indicators while planning practices
social skills activities

Yes P1, P4,P7,P9, P1,P2, P3,P4,P5,P6,P7, P8,
P10 (n=5) P9, P10, P11, P12, P13 (n=13)
Percentage of activities: 50,2%
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Table 28 The comparison between teachers’ self-reported practices and the content
of their plans in terms of gains and indicators cont’d

No - P1, P2, P3, P4, P5, P6, P7, P8,
P9, P10, P11, P12, P13 (n=13)
Percentage of activities: 49,8%

4.5.4. Words and concepts

There seems to be a negative consistency between self-reported practices and
the content of activity plans about words and concepts. To illustrate, only two
participants reported to pay attention to words/concepts as a program-based factor as
they planned social skills activities, while the other eleven did not mention anything
related to words/concepts in their self-reported practices. Similarly, the analysis of
teachers’ plans presented in table 29 shows that not all teachers paid attention to words

and concepts in their plans as they planned social skills activities.

Table 29 The comparison between teachers’ self-reported practices and the content
of their plans in terms of words and concepts

Paying attention to Self-reported  The content of the activity plans

words/concepts while practices

planning social skills

activities

Yes P10, P12 P1, P2, P3, P4, P5, P6, P7, P8,
(n=2) P9, P10, P11, P12, P13 (n=13)

Percentage of activities: 21,9%

No - P1, P2, P3, P4, P5, P6, P7, P8,
P9, P10, P11, P12, P13 (n=13)
Percentage of activities: 78,1%

4.5.5. The types of materials
On the one hand, there is apparent inconsistency between self-reported
practices and the content of teachers’ activity plans regarding the types of materials if
the data from the participants is analyzed separately. The findings vary and are
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completely different from each other. On the other hand, when the ratio of materials is
compared to other materials in general, there is a consistency between self-reported
practices and the content of teachers’ plan. For example, teachers reported that they
mostly use language materials in social skills activities. Parallel to teachers’ self-
reported practices, it was seen that in most of the social skills activities (n of
activities=148), teachers planned language materials to use. Comparative details

regarding materials can be observed in Table 30.

Table 30 The comparison between teachers’ self~reported practices and the content
of their plans in terms of materials

The types of Self-reported The content of the activity plans
materials practices
Language P1, P2, P3, P4, P1,P2,P3, P4, P5, P6, P7, P8, P9, P10, P11,
materials P9, P10, P12 P12, P13 (n=13)
(n=7) Percentage of activities: 25,2%
Art materials P2 P1, P2, P3, P4, P5, P6, P7, P8, P9, P10, P11,
(n=1) P12, P13 (n=13)
Percentage of activities: 21,9%
Play materials P2, P7, P13 P1, P2, P3, P4, P5, P6, P7, P9, P10, P11,
(n=3) P12, P13 (n=12)
Percentage of activities: 10,7%
Technological P4,P10 (n=2) P1, P2, P3, P4, P5, P6, P10, P11, P12, P13
materials (n=10)
Percentage of activities: 10,5%
No material use P2, P3, P11 P2, P3, P5, P7, P8, P9, P10, P11, P12, P13
(n=3) (n=10)
Percentage of activities: 8,7%
Drama materials P3, P10, P13 P1, P3, P4, P6, P7, P9, P12 (n=7)
(n=3) Percentage of activities: 7%
Recycling P8 P1, P2, P3, P5, P6, P9, P10, P11, P12, P13
materials (n=1) (n=10)

Percentage of activities: 6,6%
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Table 30 The comparison between teachers’ self-reported practices and the content
of their plans in terms of materials cont’d

Materials created P2, P4, P10 P4, P5, P7, P11 (n=4)

by the teacher (n=3) Percentage of activities: 3,7%
Science - P3, P5, P9, P12 (n=4)
materials Percentage of activities: 2,7%
Math - P1, P3, P6 (n=3)
materials Percentage of activities: 1,8%
Natural materials P5 P1, P5 (n=2)

(n=1) Percentage of activities: 0,8%

4.5.6. The learning environment

There were some differences and commonalities between self-reported
practices of teachers and the content of their activity plans related to the learning
environment. For instance, most of the preschool teachers stated that they mostly use
indoor learning environments while performing social skills activities (n=10).
Similarly, as demonstrated in Table 31, it was observed that teachers planned their
activities mostly in an indoor learning environment (n=13 and n of activities=272).
However, although not specified by teachers in their self-reported experiences, it was
seen through content analysis that there is no specific planning regarding learning

environment in a crucial number of social skills activities (n of activities=105).

Table 31 The comparison between teachers’ self-reported practices and the content
of their plans in terms of the learning environment

Learning environment Self-reported  The content of the activity
practices plans
Indoor P1, P2, P3, P1, P2, P3, P4, P5, P6, P7,
e Adjusting the seating P4, P5, PG, P8, P9, P10, P11, P12, P13
arrangement P7, P8, P9, (n=13)
e Organization of learning P12 (n=10) Percentage of activities:
centers 68,1%

e Decoration of the walls
and the floor of the
classroom
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Table 31 The comparison between teachers’ self-reported practices and the content
of their plans in terms of the learning environment cont’d

Indoor P6, P7, P10 P6, P7, P8, P9 (n=4)
e Using other parts of the ~ (n=3) Percentage of activities: 1%
school outside of the
classroom
Outdoor P7,P12,P13 P2, P3, P10, P12, P13 (n=5)
e Using the school yard (n=3) Percentage of activities:
3,2%
Outdoor P11 (n=1) P3, P6, P7 (n=3)
e Planning field-trips Percentage of activities:
1,2%
There is no specific organization - P2, P3, P4, P5, P7, P8, P10,
in the learning environment P11, P12, P13 (n=10)
during social skills activities Percentage of activities:
26,3%

4.5.7. The types of activities

Although self-reported practices of preschool teachers and the content of their
plans about activity types generally differed, there were some similarities. For
example, most of the teachers stated that they support children’s social skills in most
language activities (n=10). Similarly, it was seen that the majority of social skills
activities (n of activities=234) was planned as language activities in the plans of
teachers. As a difference, only five teachers reported that they use special days and
weeks to plan social skills activities, but all teachers included social skills activities in
their plans during special days and weeks, as shown in Table 32. This shows that there

are inconsistencies specific to single participants.

Table 32 The comparison between teachers’ self~reported practices and the content
of their plans in terms of activity types

Activity types Self-reported practices  The content of the activity plans

Language P1, P2, P3, P4, P5, P7, P1,P2,P3, P4, P5, P6, P7, P8, P9,
activities P9, P10, P12, P13 P10, P11, P12, P13 (n=13)
(n=10) Percentage of activities: 26,2%
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Table 32 The comparison between teachers’ self-reported practices and the content
of their plans in terms of activity types cont’d

Art activities P2, P3, P11, P12, P13 P1, P2, P3, P4, P5, P6, P7, P8, P9,
(n=5) P10, P11, P12, P13 (n=13)
Percentage of activities: 14,6%

Drama activities P3, P4, P7, P9, P13 P1, P3, P4, P5, P6, P7, P8, P9, P11,
(n=5) P12 (n=10)
Percentage of activities: 9,3%

Play activities P1, P2, P8, P13 (n=4) P1, P2, P3, P4, P5, P6, P7, P8, P9,
P10, P11, P12, P13 (n=13)
Percentage of activities: 13,9%

Science activities P12 (n=1) P2, P3, P4, P5, P7, P9, P10, P12,
P13 (n=9)
Percentage of activities: 4%

Music activities P3 (n=1) P1, P2, P3, P4, P5, P6, P7, P8, P9,
P10, P11, P12, P13 (n=13)
Percentage of activities: 7,6%

Literacy - P1, P6, P7, P8 (n=4)
preparation Percentage of activities: 3%
activities
Math activities P9 (n=1) P3 (n=1)

Percentage of activities: 2,1%
Movement - P3 (n=1)
activities Percentage of activities: 1,5%

Free Play time P2, P3, P4, P5,P6, P8, P2, P6, P10, P13 (n=4)
P9, P10 (n=8) Percentage of activities: 6,5%

Special days and P1, P4, P6, P10, P12 P1, P2, P3, P4, P5, P6, P7, P8, P9,
weeks (n=5) P10, P11, P12, P13 (n=13)
Percentage of activities: 10,4%

Field-trips P11 (n=1) P3, P6, P7, P8, P9 (n=5)
Percentage of activities: 0,5%

4.5.8. Instructional approach (Child-centered/Teacher-centered)
There seems to be inconsistency between teachers’ self-reported practices and

the content of their activity plans about instructional approaches. For example, only
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one participant (P4) reported that she pays attention to child-centered planning of
social skills activities as a program-based factor. However, a completely different
finding was found in the content of teachers’ plans. As presented in table 33, all

teachers mostly paid attention to child-centered planning in social skills activities.

Table 33 The comparison between teachers’ self-reported practices and the content
of their plans in terms of instructional approach (child-centered/teacher-centered)

Instructional Self-reported  The content of the activity plans
Approach practices
Teacher-centered - P1, P2, P3, P4, P5, P6, P7, P8, P9, P10, P11,

P12, P13 (n=13)
Percentage of activities: 29,4%

Child-centered P4 (n=1) P1, P2, P3, P4, P5, P6, P7, P8, P9, P10, P11,
P12, P13 (n=13)
Percentage of activities: 70,6%

4.5.9. The types of parent involvement

As can be seen in Table 34, the self-reported practices of teachers and the
content of their activity plans about parent involvement types are completely different
from each other. For example, although none of the participants mentioned not
planning parent involvement in social skills activities in their self-reported practices,
there was actually no parent involvement activity in most of the social skills activities

in their plans.

Table 34 The comparison between teachers’ self-reported practices and the content
of their plans regarding the type of parent involvement

The type of parent Self-reported The content of the activity plans
involvement practices

No parent involvement P1, P2, P3, P4, P5, P6, P7, P8,
activity P9, P10, P11, P12, P13 (n=13)
Percentage of activities: 68,7%
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Table 34 The comparison between teachers’ self-reported practices and the content
of their plans regarding the type of parent involvement cont’d

Providing activities for P1, P2, P4, P6, P8, P1, P2, P3, P4,P5, P6, P7, P9,

families to enrich the P9, P12 (n=7) P10, P11, P12, P13 (n=12)
learning process at home Percentage of activities: 17,3%
Getting support from P5, P7, P11 (n=3) P3, P7, P9 (n=3)

families in finding Percentage of activities: 4,7%
resources

One-way communication P1, P4, P6, P7, P9 P1, P3, P6, P12 (n=4)

with families (n=5) Percentage of activities: 3,7%
Involving volunteer P2, P5, P11,P12 P8, P9, P11 (n=3)

families (n=4) Percentage of activities: 2,5%
Getting support from - P7, P9 (n=2)

families in benefiting Percentage of activities: 2,2%

from community
resources and
collaborating with the

community
Two-way communication P1, P2, P3, P6, P5, P8, P11 (n=3)
with families P10, P11, P12, P13 Percentage of activities: 0,7%

(n=8)

Educating parents about P2, P3,P7 (n=3) -
child development and
parenting

4.5.10. The types of assessment

Similar to the parent involvement category, there was no apparent consistency
between the self-reported practices and the content of teachers’ plans about types of
assessment. As shown in Table 35, almost all participants reported to use the
observation method in the activities to assess the social skills of children. However,
only five participants included observation as an assessment method in very few social
skills activities (n of activities=13) in their plans. For another example, less than half
of the participants (n=6) mentioned that they used assessment based on questioning in

social skills activities. On the contrary, it was seen that all participants included this
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assessment type in most of the social skills activities (n of the activities=200) in their

plans.

Table 35 The comparison between teachers’ self-reported practices and the content
of their plans regarding the types of assessment

The types of Self-reported The content of the activity plans
assessment activities

Assessment based P2, P4, P6, P8, P9,  P1, P2, P3, P4, P5, P6, P7, P8, P9,
on questioning P13 (n=6) P10, P11, P12, P13 (n=13)
Percentage of activities: 47,1%

No assessment

P1, P2, P3, P4, P5, P6, P7, P8, P9,
P10, P11, P12, P13 (n=13)
Percentage of activities: 42,4%

Performance-based P11, P13 (n=2) P1, P6, P12 (n=3)
assessment Percentage of activities: 3,5%
Observation P1, P2, P3, P4, P5, P1, P3, P6, P8, P12 (n=5)

P6, P7, P8, P9, P10, Percentage of activities: 3,0%
P12, P13 (n=12)

Portfolios and P3, P5, P13 (n=3) P3, P7, P12 (n=3)

exhibitions Percentage of activities: 2,8%
Technology-based  P3, P11 (n=2) P1, P6 (n=2)

assessment Percentage of activities: 0,9%

Self-assessments of P7 (n=1) -
children

In summary, as shown in table 36, on the one hand, there were consistencies,
inconsistencies, and partial consistencies between the self-reported practices and
education plans of teachers when the data was interpreted based on the rate of codes.
On the other hand, there were generally partial consistency or inconsistency between

the two data sets when the data was interpreted on a per participant basis.
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Table 36 The consistency between the self-reported practices and the contents of
teachers’ education plans

Consistency between self-reported Program-based items
practices and education plans of teachers

Evaluating data based  Consistent Types of social skills
on the ratio of codes Types of activities
Types of materials
Words/concepts
Partial Learning environment
consistent

Inconsistent  Interval of social skills activities
Gains/indicators
Instructional approach
Parent involvement
Assessment

Evaluating the data  Consistent Types of social skills (n=6)
based on specific to Learning environment (n=3)

each participant : i .
P P Partial Types of social skills (n=5)

consistent Interval of social skills activities (n=4)
Types of activities (n=7)
Types of materials (n=4)
Words/concepts (n=2)
Learning environment (n=>5)
Gains/indicators (n=5)
Instructional approach (n=1)
Parent involvement (n=4)
Assessment (n=6)

Inconsistent  Types of social skills (n=2)
Interval of social skills activities (n=9)
Types of activities (n=6)
Types of materials (n=9)
Words/concepts (n=11)
Learning environment (n=5)
Gains/indicators (n=8)
Instructional approach (n=12)
Parent Involvement (n=9)
Assessment (n=7)
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4.6. Key findings

4.6.1. Views of preschool teachers about supporting children’s social skills in the

scope of the MoNE program

Preschool teachers stated that the program is important to support children’s
social skills.

Although all participants mentioned the importance of the program in
supporting social skills, some of them emphasized the insufficiency of gains
and indicators, insufficiency of the program about social skills, and lack of
support from stakeholders for social skills activities in the program.

Most teachers viewed that social skills activities should be integrated into their

plans in a constantly systematic way and a periodically systematic way.

4.6.2. Self-reported practices of preschool teachers to support children’s social

skills based on the MoNE program

Most participants shared that they pay attention to the gains and indicators,
parent involvement, learning environment, materials, the learning process,
field-trips, assessment, words/concepts, and the needs and individual
differences of children while planning social skills activities in the program.
According to the self-reported practices of teachers, they try to include social
skills activities regularly at different time periods, such as everyday, at least
twice a week, at least once a month.

Teachers shared that they use different activity types like language, art, drama,
play, science, music, math, field-trips to promote children’s social skills. Also,
it was stated by the teachers that they support children’s social skills with free
play time, special days and weeks, and instantaneous situations in the program.
According to the self-reported practices of teachers, they mostly support
communication skills in the educational program. The least supported social
skills in the educational program were sharing and social problem solving.
The self-reported practices of teachers showed that they use different kinds of

materials such as language materials, play materials, drama materials,
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materials created by teachers, technological materials while enhancing
children’s social skills.

Teachers stated that they generally organize the indoor learning environment
to support the social skills of children.

Teachers reported that different kinds of parent involvement are used in social
skills activities. These include communicating with families, providing
activities for families to enrich the learning process at home, involving
volunteer families, educating parents about child development and parenting,
and getting support from families in finding resources.

Finally, their reports indicated that preschool teachers use observation, asking
questions, portfolios, performance-based assessment, technology-based
assessment, and self-assessment by children to assess children’s social skills in

the program.

4.6.3. The content of teachers’ activity plans related to social skills

The content analysis of teachers’ plans showed that their social skills activities
mostly focused on communication skills. It was also observed that activities
related to sharing skills were the least commonly included type in the activity
plans.
It was seen in teachers’ plans that the interval of including social skills
activities was highly irregular.
With the help of the content analysis of teachers’ plans, it was discovered that
there is no consistency between gains and indicators and social skills activities
in half of the data.
It was found that there is no consistency between words and concepts and the
learning process in the majority of social skills activities.
The content of teachers’ plan indicated that the most commonly planned
materials in social skills activities are language materials, art materials, play
materials and technological materials respectively. On the other hand, the least
materials that teachers use are natural materials, math materials, science
materials, and recycling materials.
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e According to the content analysis, teachers planned mostly to organize the
indoor learning environment for social skills activities rather than outdoor.
Also, no specified organization was found in the learning environment in a
significant part of the data.

e The findings show that the activities related to social skills were mostly
planned as child-centered.

e The researcher discovered that almost all preschool teachers did not plan parent
involvement activities for most of their social skills activities.

e It was seen that the most planned assessment type in social skills activities was
assessment based on questioning. On the other hand, the least commonly
planned types were technology-based assessment, portfolios and exhibition,

and observation.

4.6.4. Comparison of preschool teachers’ self-reported practices and the content
of their activity plans
e The findings demonstrated consistency between the self-reported practices and
activity plans in types of social skills, types of activities, types of materials,
and words/concepts.
e It was found that the self-reported practices of thirteen preschool teachers and
the content of their plans about the learning environment was partial consistent.
e The researcher found that the interval of social skills activities, gains and
indicators, instructional approaches, parent involvement and assessment
seemed inconsistent between teachers’ self-reported practices and the content
of their education plans.
¢ Finally, when the comparison results were evaluated based on each participant
separately, partial consistency or inconsistency was found between the self-
reported practices and education plans of most of the teachers.
In summary, all these findings provide significant insights into the phenomenon of
supporting social skills in the program. The following chapter will continue with a

discussion of these findings.

161



CHAPTER 5

DISCUSSION, IMPLICATIONS AND RECOMMENDATIONS

The discussion of the findings, implications that arose with this study, and
recommendations for further studies are presented in this chapter. The findings are
discussed in four parts in parallel with the research questions. Firstly, the findings
related to first research question concerning the views of thirteen preschool teachers
about the relevance of the program in terms of supporting social skills are discussed.
It is followed by the discussion of the findings related to second and third research
questions regarding the self-reported practices and the content of teachers’ education
plans separately. Finally, the researcher discusses the fourth research question
depending on the consistency between teachers’ self-reported practices and the content
of their plans regarding supporting social skills in the last part.

5.1. The views of preschool teachers related to supporting children’s social skills
in the MoNE program

The views of in-service preschool teachers about the importance of program
with regards to promoting the social skills of children are very similar to those found
in other studies in the literature (Johnson et al., 2016; Mclintosh & Mackay, 2008;
Palmer, 2019; Pekdogan, 2016; Rebaque-Gomez et al., 2019). In the present study,
preschool teachers stated that the program is significant to support children’s social
skills by emphasizing the importance of gains and indicators, concepts, activity time,
playing time, being flexibility, child-centeredness, and its cyclical nature. Similar to
this finding related to activity time, Palmer (2019) stated the importance of the
program by saying that children’s social skills are built with the help of teachers
conducting activities and lessons in the program. Also, like the finding regarding gains
and indicators, according to Cimen and Kogyigit (2010), the activities based on gains

and indicators related to social skills in the program are effective to acquire social
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skills for preschool children. These similarities with the literature show that teachers
seem to understand the importance of the program and program-based items for
supporting social skills.

Although all participants mentioned the importance of the program, some also
focused on the insufficiencies of the program in terms of supporting the social skills
of children. Specifically, teachers emphasized that the program is not sufficient in
terms of specifying gains and indicators regarding the age differences of children, the
content of the program related to social skills, gains and indicators about those skills,
and taking support from stakeholders for social skills activities. These findings are
similar to those in previous studies carried out to learn the views of preschool teachers
about early childhood education program based on gains and indicators (Ozsirkint1 et
al., 2014), specifying gains and indicators based on age differences of children, and
taking support from stakeholders (Basaran & Ulubey, 2018). In consideration of this
similarity, the participants in this study focused on some important and improvable
points of the program alike the participants in other studies. For example, the
participants in the study conducted by Basaran and Ulubey (2018) stated that if the
gains and indicators of the program are organized according to the age differences of
children, it can contribute to realizing the full potential of the program.

Concerning the interval of social skills activities, numerous researchers
highlighted the necessity of teaching social skills to children systematically in the
program by stating that social skills should not be done randomly, rather it should be
done in a planned and systematic manner starting from childhood (Johnson et al., 2016;
Mclintosh & Mackay, 2008; Pekdogan, 2016; Rebaque-Gomez et al., 2019; Williams
and Reisberg, 2003). In alignment with the literature, the majority of teachers viewed
that social skills activities should be integrated into the plans consistently in a
systematic way rather than implemented randomly.

Moreover, the participants mentioned some reasons why they integrate such
activities into the plans in a consistent and systematic way. The first reason was that
the most significant skills are social skills in the early years. This reason coincides
with the explanation of Erikson in his theory. According to the Erikson (1998),

children begin to interact socially with other children between the age of 3 to 6. This
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stage is very significant for supporting interactions of children with each other so that
they don’t lack self-confidence in social situations (Erikson, 1998). The other reasons
were indicated as social life is the most basic situation of human life and the most
important goal of early childhood is preparing children for their social environment.
This finding is compatible with the literature because according to researchers, social
skill acquisition is a critical step in the development of young children with long
lasting implications for the quality of social experiences during life (Ferreira et al.,
2021; Fieldman & Eidelman, 2009; Ozbey & Koycegiz-Gozeler, 2020). Thus, these
similarities show that the views of teachers regarding the inclusion of social skills

activities into education plans are consistent with the related literature.

5.2. Self-reported practices of preschool teachers related to supporting
children’s social skills in the MoNE program

Teachers reported that they consider the content of the program including gains
and indicators, parent involvement, learning environment, materials, learning process,
and assessment while planning social skills activities, along with their views on these
issues. In parallel with these findings, the requirement of paying attention to the
learning environment and materials (McGinnis, 2016; Mecha & Ayaga, 2020), gains
and indicators (Cimen & Kogyigit, 2010), different kinds of activities (Deborah, 2008),
parent involvement (Adams et al., 2010), and assessment (Johnson et al., 2016) is
found in the literature regarding the preparation of social skills activities. Thus, it can
be deduced that in-service teachers seem to be aware of the importance of the program
and the requirement of program-based items in the process of planning social skills
activities. Also, the participants stated they consider the principles of the program like
needs, individual differences of children and the characteristics of the family and
environment as program-based items while planning social skills activities. Similarly,
previous researchers highlighted the importance of paying attention to the needs of
children (Khusnidakhon, 2021), the characteristics of the family and environment
(Bronfenbrenner, 1979; Katz, 2014). For example, according to Katz (2014), the
process must be individualized to meet the unique needs of each child because children
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differ from one another in so many ways and the process must be culturally appropriate
for each child.

In terms of supporting different types of social skills, teachers reported that
children’s communication skills are supported mostly in the program, in parallel with
the result mentioned in the study by Aksoy (2021). The reason for this similarity might
be that teachers think that the ability to communicate effectively is the key foundation
for the development of other skills. Katz (2014) confirmed this assumption by stating
that conflict resolution, including taking turns, sharing, problem solving and
negotiating all require the ability to express oneself and listen. Also, Kaffemaniene
(2018) stated that communication skills are essential in the structure of social skills.
On the contrary, the least supported social skills in the program were expressed as
sharing and social problem solving by teachers. The reasoning for this situation, as
participants mention, can be that teachers are focusing on these skills if children have
difficulty to share or solve their problems rather than planning and implementing
specific activities to teach these skills. However, it can be possibly said that preschool
teachers should also give importance to sharing and social problem-solving skills and
prepare activities for these skills in the program, since deficiencies in sharing and
social problem-solving skills were found to be among the most common social skill
deficiencies in preschool children (Aksoy, 2021). Also, Leyden and Shale (2012)
mentioned that children have difficulty sharing and solving conflicts with others, and
they need help to acquire these important skills.

Concerning the interval of social skills activities, numerous researchers
highlighted the necessity of teaching social skills to children systematically in the
program. Similar to the literature, teachers’ views related to including social skills
activities into their plans regularly were supported also by their self-reported practices.
Almost all teachers pointed out that social skills activities are indispensable activities,
and they are trying to include them every day, twice a week or once a month in the
program regularly. In a similar way, Aksoy (2021) found that preschool teachers
include social skills activities in the education mostly every day. Therefore, it seems
that teachers value to include social skills activities into the program according to their

self-reported practices.
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However, few participants pointed out that they are planning social skills
activities as periodically systematic based on the periodical needs of children.
Periodical needs of children were expressed by the teachers in terms of the idea that
children need different social skills at different times. The issue of preparing the
activities depending on the needs of children is supported by several researchers
(Samanci, 2010; Khusnidakhon, 2021; MclIntosh & Mackay, 2008). For example,
Khusnidakhon (2021) stated that instruction is more influential when the lessons are
implemented according to the skills needed by children. Apart from that, the
participants specifically mentioned that they include social skills activities almost
every day in the program throughout the first weeks in the beginning of the school. To
the knowledge of the researcher, this finding related to including social skills in the
program much more often during the first weeks of the school has not been discussed
in the literature before. The reason of this new finding might be that children need to
get used to the school and to meet their friends in the beginning of the school. For this
reason, teachers might try to include social skills activities and games more often in
the program in the first few weeks. This argument can be supported with the
suggestions of McArthur (2002). As teachers also mentioned to use, McArthur (2002)
recommended teachers deploy getting-acquainted games related to social skills
including silent greetings, personal interviews, mirror talking so that children can learn
each other’s names and build a sense of community in the classroom.

About using different kinds of activities, it seems that teachers are supporting
children’s social skills through appropriate activity types in accordance with the
literature. It was expressed by the participants that language, art, drama, and play
activities are the most used activity types in implementing social skills activities
respectively. This is quite similar to findings of other studies conducted with preschool
teachers because the participants from other studies mentioned to use play, drama,
stories, and art mostly in the activities related to social development (Aksoy, 2021;
Kiziltas et al., 2018; Yapar et al., 2021). The reason why teachers are using mostly
these activity types might be explained with the help of different studies in the
literature. Regarding language activities, a study conducted by Bonnie et al. (2000)

with classroom teachers demonstrated that children’s literature increases children’s
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appropriate usage of social skills including empathy, self-control, responsibility, and
conflict resolution. Also, it is recommended that drama can be used to support social
skills of children (Ceylan et al., 2019) because such activities influenced the five-year
old children’s social skills positively. In addition to these, According to Arda (2009),
children develop their social skills through establishing new friendships and learning
to speak, listen, have empathy, await her/his turn, share, help each other and cooperate
during art activities. Lastly, Deborah (2008) stated that social skills games are helpful
to promote language skills, listening skills, cooperation skills, problem-solving skills,
communication skills, understanding concepts of fairness, empathy, tolerance, ability
to tolerate waiting and to take turns.

Another of the findings in parallel with previous studies (Aksoy, 2021; Yapar
etal., 2021) is that preschool teachers reported that math, science, field-trip, and music
activities are given little place in social skills activities. However, there is a great need
to use various types of activities in order for learning to be effective for children with
different learning potentials and interests. In the limited literature, it is stated that
different types of activities can be used as alternatives to support children’s social
skills. For example, although teachers reported to include very few science activities
for social skills activities in this study, it was found that drama-based science activities
are effective on the social skills of preschool children (Kara & Aslan, 2018). This
finding demonstrated that science activities can be an alternative in the process of
developing children's social skills. Moreover, different from the finding of using math
activities the least to support social skills of children in this study, Church (2015) stated
math activities including sorting, classifying, patterning, seriating, graphing, counting,
and measuring build the essential social skills of cooperation, sharing, asking for help,
acceptance in the group, and listening. Also, some children are more comfortable
expressing themselves through music than through words (Katz, 2014). Therefore,
music is another alternative activity type for promoting children’s social skills
although preschool teachers stated to use music activities the least regarding enhancing
children’s social skills in the current study. The last but not least finding related to
activity types is that teachers did not mention the movement activity type as one they

have used to develop children's social skills. Contrary to this finding, Katz (2014)
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stated that dance and movement are natural ways for children to express themselves,
children can communicate emotions and ideas through movement. Considering the
result that teachers give little place to some types of activities and do not give any
place to some types to enhance children’s social skills, teachers might not know how
to integrate social skills into different disciplines like math, movement, science, and
music. Thus, it is possibly necessary to support and educate teachers to perform social
skills activities integrated with different disciplines.

The results of the study also show that more than half of the teachers are using
free play time to enhance children’s social skills. The reason for this might be that free
play activities contributed more to social and emotional development of children
(Meran, 2019). Furthermore, it is an unusual result that special days and weeks were
used to perform social skills activities by 38% of the teachers. The first reason why
teachers perform social skills activities on special days and weeks may be that the
topics of special days and weeks including “animal protection week”, “week of
disabilities”, or “Kizilay week” that are easily adapted to social skills activities
especially by including helping and sharing skills. The second reason might be that the
specific days and weeks section is especially included in the monthly plan template of
the preschool education program in Turkey (MoNE, 2013). Therefore, the fact that the
MoNE preschool education program supports special days and weeks is a positive
situation in terms of enhancing the social skills of children.

Concerning using different kinds of materials in social skills activities,
Hollingsworth and Winter (2013) found that preschool teachers stated to use stories,
puppets, and games to teach social skills. Similar to the study of Hollingsworth and
Winter, in-service teachers in this study shared that they are using mostly materials
based on different activity types like language materials, play materials, drama
materials and art materials. When it is remembered that teachers mostly use language,
art, drama and play activity types in social skills activity, this is an expected result that
language, play, drama, and art material types are used the most. The related literature
IS supporting to use play materials (Mecha & Ayaga, 2020), language materials
(Gonen et al., 2012), art materials (Katz, 2014), and drama materials (Wu et al., 2020)

to promote social skills of children. However, the result of reporting very little use of
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technological materials, natural materials, and materials collected for recycling and no
use of math, science, movement, and music materials by teachers is not a negligible
result. Since the importance of these activity types such as technological materials
(Caballero-Gonzalez et al., 2019; Krach et al., 2021), and math materials (Quesenberry
et al., 2016) to support social skills of children is also emphasized in the literature.

Regarding the issue of organizing the learning environment, it might be said that
preschool teachers are using the indoor learning environment in an appropriate way to
promote children’s social skills because there was a similarity between the literature
and the results of this study. Teachers reported that they generally organize the indoor
learning environment by regulating the seating arrangement of the classroom to
provide opportunities for children to be able to see and learn from each other. This
method is supported by Bandura with social learning theory because he (1977) stated
that children learn new behaviors, skills, and information by observing each other in a
social context. Moreover, teachers mentioned the decoration of the walls and the floor,
arrangement of learning centers, and out of the class places like other classrooms,
drama room, or hallway in terms of using the indoor learning environment in the study.
All these methods used by teachers are in line with the recommendations in the
literature related to social skills (Heyworth, 2013; LeBlanc, 1989; McGinnis, 2016).
For example, Heyworth (2013) mentioned that using charts and posters in the
classroom supports social learning of children. From a different perspective, McGinnis
(2016) stated that it is important to arrange the tables, desks, the place where children
can sit cross-legged on the floor in a semi-circle, and the playgrounds and learning
centers in the classroom. In addition, alternative school locations like corridors, and
playgrounds are suitable places for practicing and teaching social skills (McGinnis,
2016).

However, contrary to the information recommended in the literature (Anggraeni,
2018; Dowdell et al., 2021; Hinkley et al., 2018; Loukatari et al., 2019), only a few
participants focused on arranging an outdoor learning environment for social skills
activities in this study. This finding is similar to the finding of another study conducted
by Sak (2013) with in-service teachers. He found that none of the preschool teachers

mentioned outdoor activities during the day. This similarity might be the result of
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thinking outdoor activities as only for free play activities and not being aware of the
activities that can be planned and carried out in the playground (Sak, 2013). However,
several researchers emphasized the importance of creating opportunities that can be
provided for children’s social skills development in outdoor settings. For instance,
Dowdell et al. (2011) stated that outdoor play provides more opportunities to promote
the development of social interactions and socialization, as highlighted by a few of the
participants in this study. Similarly, Anggraeni (2018) revealed that outdoor activities
can strengthen children’s social skills including communication, cooperation, and
sharing. Since it is a very significant fact that outdoor learning environment should
also be used and designed for activities to enhance children’s social skills.

In terms of providing parent-school cooperation to promote the social skills of
children, teachers reported that that different kinds of parent involvement activities are
used that are related to social skills activities in the current study. They focused mostly
on the types of communicating with families, providing activities for families to enrich
the learning process at home, and involving volunteer families to promote children’s
social skills. These parent involvement types are recommended for use in the literature
for enhancing social skills (Adams et al., 2010; Boz et al., 2018; Gozcii Binbir &
Ertiirk Kara, 2020; Yurtseven & Kurt, 2013). The reason why teachers use mostly
communication type might be that open communication between the school and the
home would facilitate greater opportunities for both parents and teachers to create
clearer understandings of the practices, expectations, and responsibilities related with
children’s social development (King & Boardman, 2006). Also, Bronfenbrenner
(1979) stated that the interactions between family and school affect the development
of the child.

However, according to the result of this study, some parent involvement types
which are “parenting” and “getting support from families in finding resources” were
stated least to use in terms of supporting social skills of children. These mentioned
types which are parenting (Olcer & Giingdr-Aytar, 2014) and getting support from
families in finding resources (Katz & Helm, 2001) are also important for social skills
development of children in the literature. The reason why teachers use these types less

may be due to the fact that they are not explained in detail neither in “MoNE Preschool
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Education Program” nor in the “Family Support Education Guide integrated with
MoNE program” [OBADER]. In OBADER, only the types of communicating with
families, involving volunteer parents in education, trips to home, making awareness
about special needs children and suggesting activities for families are provided for
preschool teachers (MoNE, 2013). Hence, it is thought that it would be beneficial to
educate teachers on different types of parent involvement especially on “parenting”
and “getting support from families in finding resources™ and to develop resources on
this subject.

About assessment of children’s social skills, on the one hand, observation and
asking question types of assessment are used mostly to assess social skills of children
according to the self-reported practices of teachers. This finding is very similar with
the literature. The importance of observation is stated in the literature as one of the
most useful ways to be aware of young children’s social development, individual
characteristics, and their developmental milestones (Gresham, 2016; Mclntosh &
Mackay, 2008; Merrell, 2001). This might be the reason why teachers are using mostly
the observation method to assess the social skills of children. Also, it is thought that
the reason why teachers use the questioning method as an assessment in the second
place is possibly due to the fact that it is emphasized and exemplified in detail as one
of the program requirements in the program (MoNE, 2013).

On the other hand, the other assessment types which are portfolios, performance-
based assessments, technology-based assessments, and self-assessments of children
were mentioned to be used the least by the participants in their self-reported practices.
Different from this finding, the literature gave information about the importance of
portfolio and exhibitions (Wortham, 2014; Yus et al., 2017), performance-based
assessment (Worham & Hardin, 2020), technology-based assessment (Wortham,
2014), and self-assessment of children (Mclntosh & Mackay, 2008; Omeroglu et al.,
2014) to assess social skills of children in early childhood education. In this regard, it
seems that teachers don’t have much knowledge about different types of assessment
to assess the social skills of children. For this reason, teachers might be educated in
terms of using several types rather than using limited types to assess social skills of

children appropriately.
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5.3. The content of teachers’ educational plans regarding supporting children’s
social skills

While discussing the content of teachers’ education plans, the MoNE Preschool
Education Program of Turkey (MoNE, 2013) was considered as the main source
because in-service preschool teachers, working in public preschools in Turkey, apply
this program to plan their activities. In addition, several sources from the literature
related to supporting social skills and program planning were consulted.

In terms of including different types of social skills in the program, the content
analysis of teachers’ education plans showed that the social skills activities were
mostly based on communication skill. Also, it can be observed that activities related
to the sharing skill were least included in the activity plans. However, it is significant
to include all types of social skills in the program because according to Johnson et al.
(2016), all children have different needs. For this reason, instruction is more influential
when the lessons are implemented according to the skills needed by children
(Khusnidakhon, 2021; Mclntosh & Mackay, 2008). Katz (2014) confirmed this by
stating that the lesson plans of teachers should include a variety of activities that target
the social developmental needs of each child and specific skills such as sharing,
problem solving, and cooperation.

Regarding the interval of social skills activities, it was seen that the interval of
social skills activities included in the plans of teachers is highly irregular. On the one
hand, in the beginning of the year, almost all participants included social skills
activities into their education plan, mostly every day. On the other hand, they did not
include any activity related to social skills in their education plans in some weeks or
only one activity was included in some months. Hence it was seen that teachers
planned social skills activities randomly in their education plans. However, there is a
lot of argument based on the requirement of planning social skills activities
systematically rather than randomly in the education plan (Johnson et al., 2016;
Mclintosh & Mackay, 2008; Pekdogan, 2016; Rebaque-Gomez et al., 2019; Williams
and Reisberg, 2003). Based on this difference with the literature, it seems that teachers

have deficiencies in regularly planning social skills activities in their education plans.
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This finding can be interpreted as teachers have limited planning knowledge to
develop children’s social skills. However, according to the Directorate General for
Teacher Training (2017), the ability of planning education comes first among the
professional skills of teachers. Accordingly, the teacher should be able to plan the
education processes effectively.

Regarding the types of materials, when looked at the literature, it was seen that
planning different kinds of materials for social skills in the program for 3- to 5-year-
olds have a significant role (Wortham, 2006). It has been found that the needs of
children are different from each other, and they express themselves through different
materials (Katz, 2014). In the present study, the content of teachers’ plans indicated
that language materials, play materials, art materials, and drama materials are mostly
planned for use in promoting social skills activities, while natural materials, math,
science, and recycling materials are planned the least. This finding differs from those
reported in the literature and suggests that locally teachers could extend the variety of
materials children encounter when learning important social skills.

The program of Turkey is based on gains and indicators. Specifically, the aim of
the program is to support children by creating different educational processes to
achieve various gains and indicators so as to carry them from their level of
development to the highest level they can reach (MoNE, 2013). Similarly, the
importance of gains and indicators (called as goals and objectives) is specified in other
national programs by stating that they guide the learning process (Ministry of Women
and Child Development of India, 2012; Teaching Strategies, 2020). Special emphasis
is placed on requiring teachers to refer to and incorporate gains and indicators while
creating their plans related to social skills. However, in the current study, when the
content of teachers’ plans was analyzed, it was observed that half of the activity plans
made no reference to related gains and indicators for the social skill that was
emphasized in the learning process. Not surprisingly, no gains and indicators to fit the
assessment of social skills activities could be found in more than half of the data.
Detailed analysis demonstrated that related gains and indicators were mentioned

mostly in the activities based on communication skills. However, it was found that
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there were no related gains and indicators in all plans concerning activities to promote
helping and sharing.

There may be several reasons for the omission of appropriate gains and
indicators from the teachers’ plans relating to social skills activities. First, it might be
that teachers select the gains and indicators by looking at the program, where many
are already specified for inclusion in terms of all developmental areas included in the
program. Where no specific gains and indicators related to the social skill that they
want to teach are set out, it might be that teachers try to select the ones they think as
most appropriate to her program for the activities, as confirmed in the interviews. The
current program does make mention of several gains related to communication skills
like “use language on the purpose of the communication”, “they express feelings and
opinions about event or situation in unique ways”, “expresses What has been
listened/watched in various ways”. Also, there are gains related to empathy like “they
express other’s feelings about and event or situation”, social problem-solving skill like
“they solve their problems with others”, “solve the problems”. However, no gains and
indicators related to the skills of sharing and helping are specifically mentioned and
this may explain why participants do not include related gains and indicators for such
activities in their plans, and why they tend mostly to associate related gains and
indicators with communication activities. Earlier studies that were conducted to assess
the program also confirm that the program can be developed by adding new gains and
indicators related to social development (Basaran & Ulubey, 2018; Ozsirkint1 et al.,
2014). The present study confirms that the program needs to be augmented to include
additional gains and indicators for all social skills so as to encourage teachers to
include them in their education plans.

A second reason for why teachers did not include gains and indicators related
to social skills may be that they were not sure how to specify them themselves.
Guidance for use of the present program states that a gain and/or indicators which are
not present in the program can be determined and added to the education plan by the
teacher (MoNE, 2013). In this current study, only one participant (P3) added gains and
indicators which are not present in the program (see Table 40). It therefore seems that

teachers do not fully internalize the content of the program in terms of gains and
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indicators, and they have difficulty incorporating them into their planning of social
skills activities.

Like gains and indicators, it seems that teachers also face challenges while
planning words and concepts associated with social skills activities. No words and
concepts related to social skills were specified in most of the teachers’ activity plans
although becoming familiar with the key words and concepts related to subject is
critical for children (Haug & Odegaard, 2014). Moreover, the requirement to specify
words and concept is indicated in the program. It is stated in the activity plan template
that teachers should identify the words and concepts that will enrich the vocabulary of
children in the learning process (MoNE, 2013). As with gains and indicators, it seems
likely that teachers did not include related words and concepts about social skills
because none appear in the schedule of example words and concepts demonstrated in
program. However, it is specified in the program that some of the concepts could also
be included by teachers under different categories (MoNE, 2013). Hence, both the
teachers and the policy makers preparing the program should take responsibility for
not including related words and concepts in the social skills activities of teachers since
children use words and concepts as tools for furthering conceptual understanding when
they discuss their thoughts (Haug & Odegaard, 2014).

Another aspect is instructional approach, where using a child-centered techniques
is thought very important in the development of children’s social skills (Samanci,
2010). This approach is given prominence and is considered as one of the core features
of our program (MoNE, 2013). It can be inferred from this study that teachers adopt a
child-centered approach while planning their social skills activities since the findings
show that the activities related to social skills were mostly planned as child-centered.

In terms of organizing the learning environment, it was found that preschool
teachers are mostly organizing indoor learning environment for social skills activities
compared to outdoor in education plans of them. Although it is a positive situation to
include indoor activities in the plans for teachers, it should be considered that outdoor
activities don’t take place in most of the social skills activities. The reason for not
including outdoor activities in the education plans for social skills activities can be that

teachers prefer to take children outside if there is time left after indoor activities.
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However, it is known that planning and organizing not only indoor but also outdoor
learning environments benefits the social skills development of children (Wortham,
2006). In addition, it is set out that the planning of educational activities should be
balanced among basic features of the program (MoNE, 2013). Accordingly, as the
program aims to support children in multiple developmental areas, all developmental
gains and indicators should be addressed in a balanced manner in education plans.
Likewise, it is important to spend time for place of implementation of the activity
(indoor and outdoor) in a balanced way (MoNE, 2013). The fact that teachers appear
to carry out less activities in the outdoors is an issue that deserves special attention.

Another reason why teachers don’t focus on social skills activities in outdoor
settings might be that they don’t know how to use them for promoting social skills
activities, or their administrators and other stakeholders don’t support them to arrange
activities in outdoor settings. In this regard, it is necessary for preschool teachers,
administrators as well as the provincial directorate of national education and other
stakeholders undertake the responsibility (Kiziltas et al., 2018). It has also previously
been found that in order to be able to organize outdoor learning environments
appropriately, it was recommended that preschool teachers should be educated more
to support the social and emotional development of children by using out-of-class
activities (Kiziltas & Sak 2018). In this way, teachers can understand why and how to
plan outdoor activities in their education plans to develop children’s social skills.

The present study also found a lack of references to specified regulations regarding
the learning environment in a significant part of the data in teachers’ education plans.
Taking into account this finding, it can possibly be inferred that teachers are not paying
sufficient attention to planning for the safe and beneficial use of appropriate learning
environments for social skills activities while creating their activity plans. MoNE
(2013) highlights the importance of this issue by stating that careful and meticulously
planned education environments carry great importance for educational curricula to
succeed. Also, in Creative Program used around the world, the planning of organizing
learning environment is very important for socialization of children (Dodge et al.,
2014; Teaching Strategies, 2020). Therefore, it should not be forgotten that teachers
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should also pay attention to the learning environment while planning their education
programs.

In terms of the types of activities, language, art, drama, play activities, and special
days and weeks were seen to be used mostly to support the social skills of children.
Previous research concerning the promotion of social skills among preschoolers
supports types like play activities (Deborah, 2008), art activities (Yazici, 2017),
language activities (Katz, 2014), or drama activities (Salcedo, 2017). The current
research found positive evidence that teachers plan social skill activities appropriately
for some activity types, while others such as science, math, movement, literacy
preparation activities, and field-trips were used the least according to the content
analysis of teachers’ education plans. When considered, the balanced feature of the
program requires teachers to plan both passive and active activities by being careful
about including all kinds of activity types like language, mathematics, and play
(MoNE, 2013). The reason for the least planning of these activity types might be that
they are not able to find appropriate resources and they do not know how to plan and
integrate social skills into these disciplines. In this context, it is known that there are
limited resources in the literature (Kara & Aslan, 2018; Quesenberry et al., 2016;
Church, 2015; Kiziltas & Sak, 2018) to guide teachers while planning their social skills
activities.

Parent involvement was not included in most of the social skills activities in the
plans of teachers. As opposed to this finding, the importance of parent involvement in
supporting the social skills development of children is emphasized in the literature
(Adams et al., 2010; Bartz & Karnes, 2018; Boz et al., 2018; Connell & Prinz, 2002;
Deloatche et al., 2015; King & Boardman, 2006; Yurtseven & Kurt, 2013). Depending
on the difference between the finding of this study and the literature, it can be noted
that teachers are recommended to specify parent involvement activities in their
education plans. Concerning the requirement of including parent involvement
activities into the plans, several mainstream and national early childhood education
programs (Ministry of Women and Child Development of India, 2012; Katz & Helm,
2001; Teaching Strategies, 2016; HighScope, 2013) which contain a variety of

resources for teachers. Besides, In Turkey, the program (MoNE, 2013) was
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accompanied by a specific parental involvement program known as OBADER which
was prepared as integrated with the program and teachers are advised to use this source
as well as the program. However, it was also indicated that there was no need to
organize a family engagement activity for every activity in the program of Turkey
(MoNE, 2013). This might account for why teachers fail to mention parent
involvement activities adequately in their education plans. However, the absence of
parent involvement activity from most of the education activities associated with social
skills remains a result that cannot be ignored.

Concerning the assessment of children’s social skills, teachers probably need to
understand appropriate planning regarding different kinds of assessment because no
method was found to assess social skills in almost half of the data obtained from
teachers' activity plans. However, in the literature, the importance of the assessment
process about social skills development of children is highlighted by several
researchers (Johnson et al., 2016; Luiselli et al., 2005; Merrell, 2001). For instance,
Merrell (2001) stated that there is a great requirement to find influential ways for social
skills assessment. Also, different from the requirement for the use of different
assessment types in the literature (Gresham, 2016; Mclntosh & Mackay, 2008;
Merrell, 2001; Wortham, 2014; Yus et al., 2017; Wortham & Hardin, 2020), and our
program (MoNE, 2013) teachers planned the least to use observation, portfolios and
exhibitions, technology-based assessment, and performance-based assessment. This
may be the reason why teachers’ plans do not include any kind of assessment in almost
half of the data. However, it is important for teachers to include different kinds of
assessments into their education plans to be able design future activities depending on
the needs of children. Regarding this issue, Yilmaz et al. (2021) stated that the
documentation of children’s learning experiences guides the further planning of
teachers and informs the program through assessment.

The only issue that teachers plan assessment process in accordance with the
MoNE program is that the assessment type of asking questions was included in more
than half of the social skills activities by all participants. MoNE (2013) stated that the
discussion at the end of the activity may be directed through some questions based on

descriptive questions, affective questions, questions for gains, and questions related to
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daily life. Hence, teachers are aware of planning questions to assess social skills

activities as stated in the program.

5.4. The consistency between self-reported practices and the content of teachers’
activity plans related to social skills

When the consistency between self-reported practices and the content of
teachers’ education plans are considered in terms of the ratio of answers and activity
plans to the total, there were some consistencies, partial consistencies, and
inconsistencies. Firstly, it was established that there is a consistency between the self-
reported practices of teachers and the content of their education plans regarding the
types of social skills, the types of activities, the types of materials, and words/concepts
Issues.

The study found that of the types of social skills included in the program, most of
the social skills activities that teachers planned were focused on communication skills.
It was also observed that activities related to sharing were the least included in
teachers’ activity plans. This result is consistent with the self-reported practices of the
study participants. Therefore, finding a consistency between their self-reported
practices and the content of their education plans might be thought as a positive issue
because this shows that teachers are careful about planning the types of social skills
they specify in their self-reported practices. Regarding the importance of planning,
Vygotsky (1978) indicates that the content of what is being taught must carefully
planned in schools to internalize socially available skills for children.

Regarding the types of materials, the current research found a consistency between
self-reported practices and the content of teachers’ plans. Both the content of teachers’
plans, and self-reported practices indicated that the most planned materials to use in
social skills activities are based on different activity types like language materials, play
materials, art materials, and drama materials. The least planned materials are natural
materials, math, science, and recycling materials. However, there is only one
difference between two types of data based on using technological materials. Although
only two participants reported to use technological materials for social skills activities,

considerable technological materials like videos and animations appeared in the plans
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of teachers. The reason for these differences might be that teachers plan their activities
before implementation, and they may think to be able to easily acquire these materials.
However, they may also be experiencing technical difficulties about playing videos
and lack suitable materials when implementing their planned activities. The issue of
inequalities of materials was discussed by Can and Kili¢ (2019) who conducted a study
with in-service preschool teachers in Turkey. According to the results of their study,
several preschool teachers stated that they have great shortage of materials, and the
applicability of the preschool education program depends on the availability of
materials and physical conditions.

In terms of the types of activities, there was a consistency between self-reported
practices and the activity plans of teachers. Most noted in the findings are language,
art, drama, play activities, special days and weeks, while science, math, movement,
literacy preparation activities, and field-trips were used the least according to both self-
reported practices and the education plans of teachers. This consistency probably
demonstrates that teachers are paying attention to specify the types of activities while
planning their social skills activities, as stated in the program (MoNE, 2013).

Regarding words and concepts, most of the teachers probably do not consider
the importance of concepts and words while both planning and practicing social skills
activities because there is a consistency in a negative way between views, self-reported
practices of teachers and the content of their activity plans. Only two participants
viewed the words and concepts as important for supporting social skills of children,
aside from mentioning words and concepts as program-based factor paid attention
through planning in their self-reported practices. Similarly, mostly the teachers’
activity plans were devoid of words and concepts related to the social skills they sought
to promote in class.

Secondly, the researchers found a partial consistency between the self-reported
practices of teachers and the content of their plans about the learning environment.
The study found preschool teachers mostly organize for an indoor learning
environment for social skills activities as opposed to an outdoor one in both their self-
reported practices and education plans. This consistency is a positive in the sense that

it demonstrates that teachers are implementing their thoughts while planning.
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Furthermore, no participants stated that they did not make any changes in the learning
environment to promote social skills activities in their self-reported practices.
However, no specific mentions of regulations regarding the use of a learning
environment are made in the data extracted from teachers’ education plans. This
difference does not mean that teachers don’t organize their learning environments as
they report. However, it means that they may not plan how to organize transitions in
the learning environment. There might be several possible reasons for this situation.
For example, teachers might not have enough time to do plan learning environment in
activity plan template, or they might not be aware of the requirement to plan the
learning environment, or they may regulate the learning environment instantaneously
at the time of learning.

Finally, it was seen that there is an inconsistency between the self-reported
practices of teachers and the content of their education plans regarding the interval of
social skills, gains and indicators, instructional approaches, parent involvement, and
assessment.

Regarding the interval of social skills activities, almost all teachers viewed that
social skills should be supported systematically in the program and they stated that
they are including social skills activities regularly in their plans in their self-reported
practices. On the contrary, it was seen that the interval of social skills activities
included in the plans of teachers is highly irregular. Therefore, there is an
inconsistency between views, self-reported practices of teachers and the content of
their education plans. However, the consistency between views, self-reported practices
of teachers and their educational plans’ content is very important to promote the social
skills of children in the light of the knowledge gained from the literature. According
to the researchers, to be able to promote the social skills of children, the role of early
childhood education program (Johnson et al., 2016; Mclntosh & Mackay, 2008;
Pekdogan, 2016; Rebaque-Gomez et al., 2019; Williams and Reisberg, 2003) and
teachers who plan and implement this program is quite significant (Conroy et al., 2014;
Palmer, 2019; Quesenberry et al., 2016). For instance, according to Mclntosh and
Mackay (2008), teachers must consider planning while implementing program to

improve social skills. Planning and designing the program should be done based on
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some criteria like which skills will be taught or how the materials will be used in the
learning process. Planning is critical because written plans clarify the thinking of
teachers and aid them in articulating their rationale for what they plan to do (Jackman,
2005). Therefore, it is important for teachers to include what they stated in self-
reported practices into their plans regarding the interval of social skills activities.
Despite the importance of the consistency between views, self-reported practices,
and the written plans, there can be a reason for the opposite finding on this issue. As a
few of the participant stated, the reason might be that teachers may be teaching
children spontaneously based on some instantaneous situations that emerged in other
activities without including specific social skills activities in the plan. For this reason,
although teachers said that they implement social skills activities everyday or at least
two times in a week, this could not be found in their plans. But even so, teachers should
have written these emerging situations in the evaluation of daily plan related to
activities at the end of the day. According to MoNE (2013), teachers can add notes to
the evaluation part of daily plan if something new is discovered that children need.
Hence, while planning the education plan for the following day, a teacher selects the
activities considering the evaluation of the previous day as well as the gains and
indicators he/she would like to realize. However, no such daily plan evaluation of the
education plans was encountered in the data. Only one participant included a daily
plan evaluation in their plans, but she wrote down the same evaluation for each day.
In this case, it possibly revealed that teachers are not using the daily plan evaluation
effectively. In conclusion, it seems that teachers are possibly not planning their self-
reported practices appropriately regarding the interval of social skills activities.
Teachers stated to consider gains and indicators included in the program while
planning social skills activities in their self-reported practices and they viewed gains
and indicators as significant for promoting social skills of children. However, when
the content of teachers’ plans was analyzed, it was seen that there were no related gains
and indicators for the social skill that was emphasized in the activity in half of the data.
This shows an inconsistency between self-reported practices and the education plans
of teachers. However, what is particularly emphasized in the literature is the opposite
of this finding (Cimen & Kogyigit, 2010; Jackman, 2005). For instance, Jackman
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(2005) stated that the core of program development is the teacher’s capability to
integrate the needs, abilities, and interests of young children with their planning to
implement goals and objectives. Accordingly, it is important to include gains and
indicators in the plans for teachers to develop social skills of children, as specified in
the views and self-reported practices.

For instructional approach, only one teacher focused on the child-centeredness of
the program while specifying the program-based factors that she paid attention to
during the planning process of social skills activities in her self-reported practices.
Also, only one participant viewed the child-centeredness feature of the program as
important to supporting the acquisition of social skills. However, the content analysis
findings show that the activities related to social skills were mostly planned as child
centered. Thus, there is no consistency between the self-reported practices of teachers
and the content of their activity plans regarding instructional approach. Consistency
between self-reported practices of teachers and the content of their activity plans is
very significant. Elsewhere it is common for preschool teachers to be responsible for
writing a daily and monthly curricular program by designing activity plans and
implementing learning sessions (Huaranga & Arnaldo, 2021; Jackman, 2005).
Moreover, such activities should be planned and implemented as child-centered
(MoNE, 2013). As for the possible reasons for inconsistency between self-reported
practices and the content of activity plans regarding child-centeredness, it may be that
teachers are not aware of the need to include child-centered activities in their plans.
As second reason, while teachers may undertake child-centered planning, they may
not have been able to implement these plans in their classrooms because of principal’s
expectations and other limitations which prevented them from being child-centered
(Sak, 2013).

In respect to the inclusion of parent involvement processes in social skills
activities, there was inconsistency between self-reported practices and the education
plans of the study participants. For example, no parent involvement activity appeared
in the plans for most of the social skills activities they had undertaken, however none
of the participants did not mention that they do not plan parent involvement activities

for social skills activities in their self-reported practices. Thus, this finding
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demonstrated that preschool teachers do not plan which activities to implement for
parent involvement. This finding of this current study differs from the findings of
another study which was conducted by (Basaran & Ulubey, 2018), where it was found
that teachers mostly reached the planning criteria specified in the program regarding
parent involvement. The reason for this difference between two studies might be that
Basaran and Ulubey (2018) used a survey and interview as data collection sources in
their study. However, in the present study, the interview and content analysis methods
were used. Therefore, the difference is thought to be due to method differences.

If it is necessary to focus on the reason for a difference between two data types in
this current study, there might be several reasons behind this finding. For instance,
although teachers reported that they implemented parent involvement activities, they
might not plan these activities in their educational plans because of their lack of
knowledge to make an appropriate plan based on the region and school, or time
limitation. However, it should not be forgotten that teachers should make more efforts
to plan their parent involvement processes in their written education plans. This is
significant because if teachers cannot come to school due to an emergency, another
teacher could come to the class and do the same activity appropriately with the help of
these written plans. This argument was supported by Ozsirkint1 (2014) by stating that
writing the points to be considered in activity plan can be a guide for teachers who will
re-apply the activity plan.

The other difference between self-reported practices and the educational plans’
content about parent involvement is based on the type of two-way communication with
families. While there is almost no type of two-way communication included in the
education plans of teachers, they reported to use mostly two-way communication with
families to support the social skills of children. Similar to self-reported practices, the
importance of two-way communication is emphasized in the literature (Adams et al.,
2010). However, the reason for the difference between self-reported practices and the
education plans might be that teachers are generally communicate with families and
give information to parent about their children spontaneously through using phone
calls, communicating groups on various social media platforms, as some participants

mentioned. Teachers possibly are not planning these communication types and writing
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them in their education plans. However, teachers should note about which topics they
communicated with families in the monthly plans to be able to plan future activity
plans to develop children’s social skills. Since MoNE (2013) stated that the monthly
plan should include not only gains and indicators, concepts, field-trips, special days
and weeks, assessment but also parent involvement processes to improve the
developments of children.

Concerning the assessment processes used to monitor the progress of children’s
social skills, there was no consistency between self-reported practices and the content
of teachers’ plans. For instance, although all the teachers stated that they used at least
one method to assess children's social skills in their self-reported practices, no method
was found to assess social skills in almost half of the data extracted from teachers'
activity plans. In the literature, the importance of an assessment process was
highlighted to develop the social skills of children by several researchers (Johnson et
al., 2016; Luiselli et al., 2005; Merrell, 2001). Similar to the literature, it seems that
teachers are aware of the importance to assess children’s social skills because they
viewed that assessment is a program-based factor which should be considered while
planning social skills activities. Moreover, similar to the literature, they reported in
their self-reported practices to use different assessment techniques like observation
(Gresham, 2016; MclIntosh & Mackay, 2008; Merrell, 2001), portfolios and
exhibitions (Wortham, 2014; Yus et al.,, 2017), technology-based assessment
(Wortham, 2014), self-assessment of children (McIntosh & Mackay, 2008; Omeroglu
et al., 2014; Wortham, 2014), asking questions (MoNE, 2013).

However, it is important for teachers not only to know the importance of
assessment but also to include these assessment methods, which they stated to use, in
their education plans to be able design future activities depending on the needs of
children. Johnson et al. (2016) confirmed this idea by mentioning that assessment is
prioritizing the selection of skills and aiding to design of the program-based on the
needs of children. Also, a majority of program models like Montessori (Isaacs, 2015),
Waldorf (Sahin-Sak, 2021), and Reggio Emilia (Buldu & Buldu, 2021) emphasized
that assessment is one of the cornerstones of the program in order to plan future

educational activities much better in the process of supporting children’s development.
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For example, Sahin-Sak (2021) stated that in Waldorf approach, teachers make daily
or weekly evaluations to review their work, taking into account the records they have
kept for a specific purpose, as well as planned observations and notes. According to
the judgments made as a result of these evaluations, new plans can be made for the
whole group, part of the group or individually. Despite the importance of assessment
in planning program according to literature, the reason why teachers might not be
including an assessment process for social skills activities might be that they mostly
use the observation method. Also, they might not record these observation results.
However according to MoNE (2013), they should record their observations and they
should evaluate the children, the program and himself/herself in the monthly plan
evaluation based on the information recorded during that month in the parts for the
evaluation of the day and in the child development observation forms. However, no
such monthly plan evaluation of the education plans was encountered in the data. This
result contradicting MoNE preschool education program possibly shows that teachers
do not make appropriate planning regarding assessment and evaluation.

The other difference between self-reported practices and the content of their
education plan is based on the assessment type of asking questions. Although the
asking question type was included in more than half of the social skills activities by
all participants, only six teachers reported that they assess children’s social skills
through asking questions. This difference might be explained by the fact that teachers
write too many questions for an activity in their plans, and they cannot ask all the
questions in the learning process and at the end of the activity due to time constraints.
Moreover, they might not want to bore the children by asking too many questions.
Since they did not ask these questions, all participants may not have talked much about
assessment based on questioning in their self reported practices. The main reason why
too many questions are written in activity plans may be that teachers include too many
learning gains and indicators for an activity. As it can be seen in the example placed
in Table 19, only related gains and indicators based on social skill are given due to the
large number of gains in the example. Including too many gains and indicators in an
activity plan and trying to give children too many gains in a short time may not be

suitable for their developmental levels. At the core of the matter, asking the assessment
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questions based on too many gains and indicators may also be seen as not suitable for
children’s ages and development by teachers. However, it is vital that the activities are
planned in accordance with the developmental levels and ages of the children
(NAEYC, 2020).

Finally, there were some apparent inconsistencies between self-reported
practices and the content of teachers’ education plans considering each participant in
particular based on all codes like parent involvement, assessment, activity types, and
others except for a few participants. In other words, most of the participants did not
include their practices in their plans although they were mentioned in self-reported
practices. Also, they did not mention some practices in their self-reported practices
though these are included in the education plans. These findings indicate that teachers
are not preparing their plans effectively. As opposed to this implication, it was found
that teachers highly reached the planning criteria of the program in Turkey (Basaran
& Ulubey, 2018). The difference between this study and this current study may be that
Basaran and Ulubey (2018) coded the using ready-made plans under the category of
reaching the planning criteria and the frequency of this code is very high in this
category. However, this is completely against the principles of the program. In the
program, it was stated that the plans should be prepared specially according to the
individual needs of children and the conditions of the school and environment (MoNE,
2013). Therefore, not every plan can be applied to every child and every classroom.

When the difference between the two data types in this study are considered, it
is thought that the reason might be that teachers may be using ready-made plans as
stated in previous studies (Basaran & Ulubey, 2018; Sak, 2013). Therefore, the issue
of teachers’ planning should be discussed more seriously, since preschool teachers
play a critical role in developing social skills of children as program planners and
appliers through implementing different kinds of activities, maintaining good parent-
school relationships, and assessing children’s social skills (Mclntosh & Mackay,
2008). Also, more efforts are made throughout the undergraduate years of preschool
teachers so that they learn theoretical and practical skills to prepare and implement
their own activities (Duman, 2013). The reason behind this is that the success of early

childhood education is directly connected to the quality of the prepared educational
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activities (Kogak, 2018). For this reason, it should be investigated the reasons why

teachers are not doing effective planning and these reasons should be eliminated.

5.5. Implications

The researcher revealed a significant number of findings with this qualitative
study. Through the findings, several educational implications for teachers, school
administrators, teacher education programs, researchers, and Ministry of National
Education (MoNE) are discussed below.

Firstly, preschool teachers specified the importance of social skills in the early
years in this study by stating that social life is the most basic fact of human, and the
most significant skills are social skills in the early years. Moreover, according to them,
early childhood education program is very significant to improve social skills of
children. In addition, they highlighted the requirement of systematically teaching
social skills in the program. Hence, the views of teachers are appropriate to be able to
support social skills of children. However, only thinking about the importance of
program may not be sufficient for children’s social skills development, also teachers
should be aware of their responsibility about planning, implementing, and assessing
these thoughts effectively.

From a different perspective, it was found that teachers mentioned some
insufficiencies of the program like insufficiencies of gains and indicators related to
social skills, insufficiency of the program’s content about social skills, and lack of
support for social skills activities from stakeholders. Regarding these insufficiencies
related to the program, all stakeholders including the Ministry of National Education,
administrators, parents, and teachers should take responsibility for addressing these
inequalities together.

Secondly, it was found that preschool teachers are mostly focusing on ways to
promote the communication skills of children. Whereas this is a positive method to
promote communication skills of children, they are not supporting children’s sharing,
and social problem-solving skills in the program adequately and properly. Hence,
teachers can participate in some conferences and attend several in-service training

programs so that they can obtain valuable knowledge to create developmentally
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appropriate practices related to all social skills of children. Moreover, they can share
their ideas and practices with other teachers in their school to improve their practices,
expand their knowledge related to supporting social skills of children, and find ways
to solve problems regarding materials, and physical environment. Also, the findings
of this study offer much practical information and activity examples that may be
helpful to plan and prepare social skills activities for both pre-service and in-service
preschool teachers.

Another finding is that the activities reported by teachers and included in their
plans were very limited in terms of some program-based items like types of activities,
types of materials, learning environment, parent involvement and assessment. It is
thought that teachers have a lack of knowledge on how to create different kinds of
social skills activities depending on these program-based items. In order to improve
teachers in this respect, the Ministry of National Education can organize several in-
service trainings, workshops, seminars, and projects for teachers’ professional
development.

Moreover, teacher training programs can also provide solutions to the possible
reasons that prevent teachers from preparing social skills activities effectively. Since
well-trained preschool teachers have a critical role in providing quality early childhood
education for children (Mbugua, 2009). With the help of effective preparation of pre-
service teachers, they can both have theoretical but also practical knowledge regarding
using different kind of activities, materials, learning environment, parent involvement,
and assessment for social skills activities. Therefore, it might be possible that teachers
can be assisted to apply such theoretical and practical knowledge in their future
practices. For example, opportunities can be afforded to pre-service teachers to search
and discuss about different social skills practices in some courses like “Social and
Emotional Development”, “Supporting Social Skills of Children in the Early Years”.

One of the most important conclusions drawn from this study is that teachers
perform their social skills activities mostly in the indoor learning environment rather
than outdoors. Preschool teachers and other practitioners should be aware of providing
more opportunities to promote socializations of children through organizing outdoor

settings. For example, they can plan social skills activities in a way that they can be
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implemented in outdoor environments like public places where children can interact
with the community. In this context, school administrators as well as the provincial
directorate of national education and other stakeholders undertake the responsibility
(Kiziltas et al., 2018). Hence, they should encourage teachers to use the outdoor
environment and organize field-trips to be able to promote children’s socialization
specifically social skills.

This study shows the deficiencies of teachers about planning assessment
processes to develop social skills of children. In order to deal with these deficiencies,
MoNE can prepare detailed examples in the early childhood education program to
guide teachers how to use different assessment types to develop social skills and how
to plan assessment processes effectively. For example, it can prepare an additional
assessment booklet including different types of examples for assessment similar to the
OBADER booklet prepared specifically for parent involvement.

As for the issue of gains and indicators, though teachers are known to regard
them as significant to support the social skills of children, this study found many
deficiencies regarding gains and indicators in their education plans. This finding
makes it possible to make educational implications for both policy makers who
develop and update the program and teachers. On the one hand, policy makers can add
gains and indicators related to different social skills like sharing, helping and they can
elaborate the gains and indicators already included in the program related to different
social skills like communication, empathy, social problem solving, and other skills.
On the other hand, teachers should be aware of having a chance to write additional
gains and indicators if they do not find related gains and indicators in the program.

The last but by no means the least important implication is that there were
serious differences and inconsistencies between each teacher’s self-reported practices
and education plans. It can be inferred that teachers are not planning their social skills
activities effectively according to the expectations of MoNE preschool education
program and related literature. It is thought that this may be due to the fact that not
most of the teachers prepare their own plans, instead they seek ready-made plans from
the internet or someone else, or don’t know how to plan effectively. In this regard, the

first task belongs to the researchers. They should investigate the underlying causes for
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this situation and learn suggestions from teachers on how planning issues can be
improved because according to the NAEYC (2020), planning is the heart of the

program.

5.6. Recommendations for Further Studies

In this study, the program-based views, and experiences of teachers regarding
promoting social skills of children were investigated. It is thought that this study might
possibly make useful contributions to the literature, educators, and teachers education
programs about supporting the social skills of children. In the light of this study,
several recommendations for further studies are presented in this section in order to
contribute more to the literature.

Firstly, this study focused on teachers’ experiences, but did not explore the
underlying causes of their experiences. Accordingly, it is recommended that further
studies can explore the reasons that led to teachers’ program-based experiences related
to promoting the social skills of children. Specifically, it is suggested that researchers
need to obtain the views of teachers about why they are not planning their social skills
activities effectively, why they are not planning parent involvement processes,
assessment processes of social skills activities effectively, or why they are not planning
social skills in outdoor settings.

Furthermore, in this study, the adaptation part of the program could not be
focused on because of the lack of related data. Herewith, the researcher is strongly
recommended to repeat this study with different teachers who have children with
special needs in their classrooms to be able to reveal the adaptation practices for these
children.

From a different perspective, it can be also useful to undertake studies to
increase awareness of teachers about how social skills activities can be planned and
implemented for refugee children and their families. One of the participants focused
on refugee children by mentioning their need to pay attention to the region of origin
of refugee families and the types of families while planning social skills activities.

Also, in this study, the experiences of teachers were compiled only in terms of

five of the social skills, namely communication, empathy, social problem solving,
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sharing, and helping skills were examined. However, the experiences of teachers also
require them to address other social skills like respecting the differences of others or
defending their own right, and these can be studied with different participants. In this
way, the findings of further studies and this study can be compared.

Moreover, when looked at the literature, to date mostly experimental and
correlational studies have been undertaken regarding the phenomenon of supporting
children’s social skills. However, as mentioned in the introduction part of the study,
there are only a limited number of studies based on the views, experiences, and
practices of teachers on this phenomenon. Specifically, the researcher found very few
qualitative studies related to social skills in terms of program. For this reason, it is
recommended to elaborate this current study by studying on each item of the program
separately regarding this phenomenon through learning the views, experiences, and
practices of teachers.

Lastly, it is recommended to study on the theoretical and practical knowledge
of pre-service preschool teachers in terms of supporting children’s social skills and it
can be understood whether teacher candidates need theoretical or practical knowledge
on this subject.
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APPENDICES

A. INVITATION TEXT

Merhaba Degerli Ogretmenlerimiz, ben ODTU okul dncesi egitimi béliiminde arastirma
gorevlisi ve ayni zamanda yilksek lisans Ggrencisi olan Zeliha Demirci. ODTU Ogretim
Uyelerinden Prof. Dr. Feyza Tantekin Erden damismanhginda yiiriitiiyor oldugum yiiksek
lisans tezim kapsaminda ‘Anaokulu cocuklarinin sosyal becerilerini desteklemek icin
Ogretmenlerin programa dayali deneyimlerinin incelenmesine’ ne yonelik bir calisma
gerceklestirmekteyim. Bu ¢alisma kapsaminda telefon ya da Zoom araciligy ile 9 soruluk bir
miilakat gerceklestirmek isterim. Ek olarak calismam i¢in egitim planlarinizi incelemem icin
benimle paylasabilir misiniz? Planlarimizin ve gériismelerinizin igerigi ve kisisel bilgileriniz
kimse ile paylasiimayacak olup yalmizca arastwmacilar tarafindan degerlendirilip, bilimsel

calismalarda kullanilacaktir. Bu zorlu Pandemi stirecinde destek olursaniz ok mutlu olurum.
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B. ARASTIRMAYA GONULLU KATILIM FORMU

Bu arastirma, ODTU Temel Egitim Boliimi Erken Cocukluk Egitimi Anabilim Dali
Ogretim Uyesi Prof. Dr. Feyza Tantekin Erden’in damigmanhfinda viritilen ‘Anackulu
cocuklannm sosyal becerilerini desteklemek icin Sgretmenlerin programa dayali gériiglerinin
ve deneyimlerinin incelenmesi’ konulu bir arastirmaya bilgi toplamak amaciyla hazirlanmastar.

Cahsmanin Amaci Nedir?

Arastirmanin amacy, ¢ocuklann sosyal becerilerini gelistirmek igin okul Gncesi
dgretmenlerinin  programa dayali gdriiglerinin, deneyimlerinin ve program kapsammda
vazdiklan planlann incelenmesidir.

Bize Nasil Yardima Olmamiz: Isteyecegiz?

Araghirmaya katlmayi kabul ederseniz, sizden beklenen, Online platform/yiiz viize
gergeklestirilecek olan miilakat siiresince sorulan sorulan yamitlamamz ve miilakat sonrasmda
vl igerisinde yazmig ve uygulamig oldufunuz giinliik planlan bizimle pavlasmamzdir. Miilakat
siiresi vaklasik olarak 25-30 dakika arasidir ve miilakat siiresince sdyledikleriniz ses kaydina
alinacaktir.

Sizden Topladigimiz Bilgileri Nasil Kullanacagz?

Araghirmaya katthmmmz tamamen goniillilik temelinde olmalidir Cevaplarmiz
tamamuyla gizli tutulacak, sadece arastirmacilar tarafindan degerlendirilecektir. Katilimeilardan
elde edilecek bilgiler toplu halde degerlendirilecek ve bilimsel yayinlarda kullamlacaktir.

Kanlhmimzla ilgili bilmeniz gerekenler:

Miilakat, genel olarak kisisel rahatsizlik verecek sorular icermemektedir. Ancak, kathm
sirasinda sorulardan ya da herhangi baska bir nedenden Gtiiri kendinizi rahatsiz hissederseniz
cevaplama i5ini varida barakap cikmakta serbestsiniz. Bévle bir durumda midlakatt uygulayan
kisive, millakati tamamlamadifiniz séylemek veterli olacaktir.

Arastirmayla ilgili daha fazla hilgi almak isterseniz:

Eatihim somunda, bu caligmayla ilgili somilanmiz cevaplanacakiiwr. Bu ¢aligmaya
katildiiniz igin simdiden tegekkiir ederiz. Caligma hakkinda daha fazla bilgi almak igin ODTU
Temel Egitim Boliimii arastirma gorevlilerinden Zeliha Demirci Unal
: _le iletigim kurabilirsiniz.

Bu calismaya tamamen goniillii olarak katliyorum ve verdigim bilgilerin bilimsel
amach yaymnlarda knllamlmastn kabul edivorum.

Isim Sovad Tarih Imza
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C. SEMI-STRUCTURED INTERVIEW QUESTIONS

Kisisel ve Mesleki Bilgilere Yinelik Sorular
Yasiniz, cinsiyetiniz nedir?
Calistiginiz okul tipi nedir? Ozel okul/devlet okulu
Egitim durumunuz nedir?
Kac yillik 6gretmenlik deneyiminiz var?
Su an da hangi yas grubunun 6gretmenligini yapiyorsunuz?

Sosyal beceri egitimi ile ilgili sorular

(Sosyal beceriler; iletigim, empati, sosyal problem ¢6zme, paylasma ve yardimlasma
becerileri olarak ele alinacaktir. Sorularimzi cevaplarken liitfen bu ciimleyi goz dniinde
bulundurunuz.)

1.

2.

o

Uyguladigimz okul 6ncesi egitim programinin sosyal becerileri destekleme
konusundaki 6nemi hakkinda ne diisiintiyorsunuz?

Egitim planlariniz igerisinde sosyal beceri etkinliklerinin ve kazanimlarinin sistemli
bir sekilde yer almasi gerektigini diistintiyor musunuz? Neden?

Siz ne kadar siklikla bu sosyal becerilere yonelik etkinlikler gerceklestiriyorsunuz?
Sinifinizda program kapsaminda etkinliklerle hangi sosyal becerileri
destekliyorsunuz? Nasil?

Sosyal beceri ile ilgili bir etkinlik plani hazirlarken programda yer alan hangi
etmenlere dikkat ediyorsunuz?

Sosyal beceri etkinliklerini uygularken ne tiir materyaller kullantyorsunuz? Biraz
aciklar misiniz?

Sosyal beceri etkinliklerinizi uygularken 6grenme ortamini nasil kullaniyorsunuz?
Sosyal becerileri desteklemek amaciyla ailelerle ne gibi calismalar yapryorsunuz?
Cocuklarin sosyal becerilerini degerlendirme anlaminda neler yapiyorsunuz?
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D. CODEBOOK FOR DOCUMENT ANALYSIS

I. ETKINLIKLER

1.1 Etkinlik planlarinda odaklamlan sosyal becerinin/lerin, kag kez ve ne kadar sikhkla yer

aldii
1.1.1. Netisim,
1.1.2. Empat,
1.1

.3. Sosyal problem gieme,

1.1.4. Paylasma ve
1.1.5 ¥Yardimlasma
1.2. Kazanim ve gistergelerin sosyal becerilere uygun planlanmas:

1.2.1.  Evet
1.2.2.  Hayirr
1.3, Kavramlann/kelimelenn sosyal becenler ile ilgili planlanmas
1.3.1.  Evet
1.3.2.  Hayrr
1.4, Sosyal beceri etkinlikleninde kullanilan materyaller
1.4.1.  Teknolojik materyaller
142, Artik materyaller
143 Ogretmenin olusturdugu materyaller
1.44.  Oyun Materyallen
1.4.5.  Drama materyalleri
1.4.6. Sanat materyallen
1.4.7.  Matematik materyalleri
1.4.8.  Fen materyallen
1.49.  Tirkge-Dil materyallen (kitap, kukla)
1.4.10. Miizik materyallen
1.4.11. Okuma yazmaya hazirhk materyalleri
1.4.12. Dogal Materyaller
1.4.13. Evden getinlen materyaller
1.4.14. Materyal yok
1.4.15. Harcket materyalleri
1.5, Ofrenme ortaminmin etkinlife yEnelik planlanmas:
1.5.1.  Ig Mekan
1.5.1.1. Smfigi
1.5.1.1.1 Oturma diizeninin ayarlanmasy
1.5.1.1.2. Simf duvarlanmin ve zemininin
dekorasyonu
1.5.1.1.3. Ogrenme merkezlerinin diizenlenmesi
1.5.12. Sumf disa
1.5.1.2.1. Okulun bélimlen
1.5.1.2.2.  Dhger simflar
1.52. Ihs Mekan
1.5.2.1. Okul bahges:
1.5.22. Alan gerisi
1.53. Belirtilmemis
1.6, Sosyal beceri gelisimi igin 6zel gereksinimi veva yetenegi olan oculdar igin uyarlama
yapilmas:
1.6.1. Evet
Lo.1.1. Zihnsel yetersizhk
1.6.12. Dl ve konusma bozuklugu
L.6.1.3. Otizm spektrum bozuklugu
L6144, Ortopedik yetersizlik
L6.1.5. Isitme yetersizligi
6,16, Girme yetersizlign
1.6.1.7. Ustiin yetenekli
618, Dnkkat eksikhi ve hiperaktivite
1.6.2.  Hayir

1.7. Sosyal becern etkinlifinde odaklamlan etkinlik cesidigesitlen: (Drama, fen, ..}

L.7.1.

Drama
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D. CODEBOOK FOR DOCUMENT ANALYSIS CONT’D

Fen

Matematik

Tiirkge

Sanat

Hareket

Miizik

Oyun

1.79.  Okuma yazmaya hanrhk
1710, Alan geasi

1.7.11. Belirtilmemis

oE - R LA fu Led b

1.8, Sosyal beceri etkinliinin ¢ocuk merkezli/agretmen merkezli olmas

181, Cocuk merkezli
1.8.2.  Ogretmen merkezli

1.9, Belirh giin ve haflalar

2. AILE KATILIMI

191, Evet
192, Hayr

2.1, Aile katilimm galismalannda odaklanilan sosyal becermin/lenin gesidi

210
212
215
214
215

lletisim,

Empati,

Sosyal problem geme,
Paylasma
Yardimlasma

22 Sosyal becenlen destekleme siirecinde okul-mile 15 birligini olugturmak igin kullamilan

viintemler

221
213
213

114
215
216
227
2218

Adle katili yok
Cocuk gelisimi ve ebeveynlik ile ilgili aile egitimi (seminerler) verme
Adlelerle iletisim kurma
1231, Tek vinli iletigim kurma (notlar, mektuplar, okul gazetesi vh.)
2232 Cift vénli iletisim kurma (e-mail, telefon gérismeleri, simf ziyaretleri,
toplant:, kahvalt vb.)
Giniillii aileleri dahil etme (kitap okuma, meslek tanitim vb.)
Evde dgrenme siirecim zenginlestirmek 1gin ailelere ethinlik saglama
Aileler karar verme siirecine dahil etme
Kaynak bulma konusunda ailelerden destek alma (kitap, dergi, materyal vb.)
Toplum kaynaklarmdan yararlanma ve toplumla is-birlig yapma konusunda
ailelerden destek alma (Uzmanlan veya ig-merkezlerini zivaret etme gibi geziler)

3. DEGERLENDIRME
i.l.  Degerlendirme gahsmalarnda odaklamlan sosyal beceri/becerilerin tini

il
LN
ila
il4
ilA

lletigim,

Empati,

Sosyal problem cizme,
Paylasma
Yardimlasma

32, Sosyal becenlenn degerlendinlmes: igin kullamlan yintemler:;

£ N
3xa
R

314
315
ila.
3x
318

Degerlendirme yok

Gizlem ( Anckdot kaydy, siirekli kayit, video, ses kaydi)

Soru sorma (Betimleyici Sorular, Duyugsal Sorular, Kazammlara Yionelik Sorular,
Yasamla lliskilendirme Sorulan)

Portfolyo, sergiler

Degerlendirme etkinlikleri ya da ovunlar

Teknoloji odakh degerlendirme

Cocuklarmn dz-degerlendirmelen

Akran degerlendirmes:
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E. MoNE MONTHLY PLAN TEMPLATE

Annex 3.
MINISTRY OF NATIONAL EDUCATION PRE-SCHOOL EDUCATION CURRICULUM
MONTHLY EDUCATION PLAN TEMPLATE

MName of the School E
Date O
Age Group (Month) . -
MName of the Teacher : ... ..
MONTHS | GAINS AND INDICATORS
The gains and indicators that are expected to be reached within a month,
considering the developmental characteristics of children, are selected within each
developmental area and recorded openly with the name of the developmental area
specified in the education Curriculum.
COMNCEPTS
The concepts to be associated with the prospective gains of a specific month are
identified and indicated.
When required, new concepts are included in the list of concepts,

SPECIAL DAYS AND FIELD VISITS FAMILY
WEEKS PARTICIPATION
Special days and weeks The observation activities | The activities that will be
that will be celebrated that will be organized in made at school or home
within a specific month line with the gains with families, in line with
are identified and identified for a specific the gains identified for a
indicated, month, are indicated. specific month, are
i indicated.
EVALUATION

The monthly evaluations are conducted on child, Curriculum and teacher levels on a general
basis, taking the daily evaluations into consideration,

Children; are evaluated considering the observations recorded in “Development Observation
Form®.

The Curriculum; is evaluated considering gains and indicators, concepts, field trips, family
participation, materials and adaptation levels.

Teacher; evaluates his/her performance considering all the aspects of the education
Curriculum that he/she prepares for a specific month,

As a result of these evaluations, the gains and indicators of the following month are
identified and indicated in the respective plan.

**Forms Included in the File of School Orientation and Parent Meeting”, “Need Identification Form
for Parenting Education” and "Family Participation Preference Form” are filled in September. During
the education year, a “Development Observation Form” is filled for every child. At the end of each
term, a "Development Report” is prepared for every child.

Signature of the Teacher: Signature of the Principal:
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F. MoNE DAILY PLAN TEMPLATE

MINISTRY OF NATIONAL EDUCATION PRE-SCHOOL EDUCATION CURRICULUM
SAMPLE for HALF DAY EDUCATION CURRICULUM

Name of the School
Date

Age Group (Month)
Name of the Teacher :
Time to Start the Day

Playtime
Playing in the open air

Breakfast, Cleaning

Activity Time
Integrated activity for preparation to reading-writing in Turkish, named "Guess Which Ball"

Daily Evaluation Time

Time to Return Home

General Evaluation:

225



G. MoNE ACTIVITY PLAN TEMPLATE

MINISTRY OF NATIOMAL EDUCATION PRE-SCHOOL EDUCATION CURRICULUM
ACTIVITY PLAN TEMPLATE
(Mame of the Activity)
Type of the Activity : . (Manner of Implementation)

Age group S Manth/s

GAINS AND INDICATORS

The gains and indicators that are selected
among the ones identified considering the
developmental characteristics of children and
expected to be reached in a specific month,
are recorded openly with the name of the
developmental area specified in the education
Curriculum,

MATERIALS
The materials that will be used in the learning
process are indicated,

WORDS
Mew words that will enrich the vocabulary of
children in the learning process are identified,

COMCEPTS

Mew concepts to be studied during the
learning process are identified, indicating
their categories,

LEARMINEG PROCESS

While making an explanation regarding the gains as
per the learning process,

. It is explained how the educational
environment will be arranged,

. It is explained how children will be guided,

. It isindicated how the materials will be
used,

. The roles of the teacher and the child in
this process are identified,

FAMILY PARTICIPATION (%)
Froposals about supportive activities that families
could do, are indicated,
(*) It might not be necessary to encourage family
participation for every activity,

EVALUATION

At the end of the activity, children are asked questions similar

to the ones given below;

*» Questions that ensure the revision of the activity as a process

(Descriptive Questions),

+ Children are encouraged to share their experiences and

emotions, (Emational Questions),

+ Open-ended questions related to the gains and indicatars

obtained on that specific day, are asked, (Questions about Gains),

ADAPTATION
If there is a child with
special needs (diagnosed)
in the classroom, the
necessary actions that
should be exercised during
the material/method
development and learning
process, are indicated,

+ Children are asked questions that help them to make o connection
between their experiences in these activities and their normal
lives in order to ensure the permanence of learning, (Questions
Related to Daily Life),

Evaluation could be conducted in various ways, such as;

* Preparing worksheets/memaory cards

+ Drawing pictures, preparing posters, examining the photographs
taken during the activities with children,

+ Children talk about the activities and make presentation abolrt
them to each other,

* Organizing exhibitiognistry of National Education Pre-School Eduegtion Curriculum - 2013
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H. EXAMPLE ACTIVITY PLANS

Table 37 Example social skills activity based on sharing, empathy, and social
problem-solving

P3.14

Date: 20.09.2021

| AM SHARING MY TOY
Type of the activity: Drama, preparation to literacy, play, music activities

Age Group: 5-6 years old

Gains and indicators: (In the example, only related gains and indicators based
on social skill are given due to a lot of number of gains)

Cognitive Development:

Gain 19: Solve the problems. (Indicators: State the problem. Propose various keys
of the solution. Choose of the keys of the solution. State the reason of choosing that
key of solution. Try the chosen key of the solution. On the condition of failing to
reach a solution, choose a new key of solution.)

Gain added by teacher: He can ask questions about the subjects he wants to be
informed about. (Indicators: He turns to the person to whom he will ask a question.
He uses a question expression regarding the information he wants to reach. He asks
a question with the appropriate tone of voice. After asking a question, he listens to
the answer.)

Gain added by teacher: He can understand the feelings of others. (Indicators: He
shows that he understands the emotions with gestures and facial expressions. He
tells the feelings of another by looking at his facial expression. He tells the feelings
of another by looking at his body posture).

Social and Emotional Development:

Gain 4: They express other’s feelings about an event or situation. (Indicators: They
express other’s feelings, reasons and results of them).

Gain 17: They solve their problems with others. (Indicators: They solve problems
with others by speaking with them. When they cannot solve problems with their
friends, they ask for help of adults).

Language development

Gain added by teacher: He can speak in an understandable tone of voice.
(Indicators: Uses a tone that another person can hear. Speaks at a speed that the other
person can understand.)

Gain added by teacher: He can take the floor when he wants to talk. (Indicators:
He raises his hand to indicate that he wants to talk. He uses facial expressions to
indicate that he wants to talk. He says that he wants to talk with a kind expression.)
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Table 37 Example social skills activity based on sharing, empathy, and social
problem-solving cont’d

Materials: Sharing image on a card, toys in the classroom, images showing what to
do with hands, happy and sad hand puppet, scissors, glue, crayons, finger paint

Words: Sharing, helpful, kind, harmful, hurt
Concepts: Opposite: True-False, Education of Value: Sharing

Learning process:

Children take a toy from the class and form a circle. A music is played, and children
are asked to dance with their toys. When the music stops, each child shares the toy
with their chosen friend and continues the dance. Make sure that all children change
their toys. After the game, the children are asked to take the toys they chose at first
and sit in a semi-circle. A conversation about "l share my toy" is started. Children
are asked questions about why it is necessary to share and what the other person
might feel if we do not share. Two pictures of children who cannot share their toy
are shown and the children are asked to describe what they see in the picture. Ask
what the problem situation is in the picture based on why they could not share the
toy, what the child might have felt when the toy was taken away. Then, the children
are guided to find solutions for how they could share the toy. They are then told to
"pretend" to act out two children who are not sharing the toy. Two volunteer children
are selected, one of the children is given a toy, and the other child takes the role of
forcibly taking the toy from his friend's hand. Then, improvisations are evaluated
based on "How did you feel when your friend took your toy away? What else do
you think your friend could have done instead of forcibly taking the toy? What can
you do when you don't have a toy?" children are discussing about sharing, problem
solving and friendship. Then, the pictures of children sharing their toys are
examined, and a conversation is made about how the children can feel while sharing.
Then, by going to the tables, a literacy worksheet about sharing is made. Then the
story about "Sharing" is played on the computer. Then the song "I Love Sharing™ is
played. Then, teacher discusses with the children that it is possible to discuss to
share not only toys but also emotions.

Assessment

What does the sharing mean?, Why is sharing important?

What solutions can be produced so that both children can play with the toy?
How did you feel when your friend got the toy?

How did you feel when you saw that your friend was upset?

What do you share with your family? What does your family share with you?

Parent Involvement

* Families are asked to send a toy they chose with their children to the class so that
their children can share it with their friends.

* Families are asked to talk to their children about right and wrong behavior.
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Table 38 Example helping activity based on the inconsistency between gains and
indicators and learning process, and assessment

P11.13

Date: 08.10.2021

WE ARE BEAUTIFUL TOGETHER
Type of the activity: Art activity

Age Group: 5 years old

Gains and indicators: (In the example, only related gains and indicators are
given based on social skill)

Materials: puzzle sheets, crayons, glue
Words and Concepts: puzzle

Learning process:

The teacher says the names of all children who is in the class. After the names are
counted one by one, a beautiful feature or skill of each child is explained. For
example, Ayse paints very well, Omer can make beautiful shapes with Lego, Ozlem
sings very well. Attention is drawn to the different characteristics of each child. The
teacher then said that "we live together in this class, we learn something together in
this class, and we all have different characteristics. But it is our differences that
make us special and beautiful, and we are very strong together"”. Each child is asked
to hug each other by saying that we are beautiful together. Then the teacher shows
the puzzle pages and asks, "Do you know what a puzzle is?" After the answers of
children, the teacher says, "Now you will create a picture based on friendship on
these puzzle pages, then we will combine these pictures to create a great work™ and
distributes pages to the children. All children are guided to make their pictures, and
after they are finished, these pages are combined to complete the puzzle,
emphasizing how well they can work together thanks to cooperation and helping.

Assessment

Have you done any activity related to puzzle?
Why is it important to be together?

Why is it good to be different?

Why is helping important?

What did you say about your picture?

Why did you choose to paint this picture?

Parent Involvement —

Adaptation -
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Table 39 Example social problem-solving activity based on inconsistency between
words/concepts and learning process

P12.9

Date: 16.09.2021

DOES BEING OFFENDED WORK?
Type of the activity: Drama integrated with play and music activities

Age Group: 5 years old

Gains and indicators: (Only the related gains and indicators based on social skill
are given in this section)

Materials: Scarf for blindfold
Words and Concepts: Crow

Learning process:

The teacher opens a song called as "on the way to school one day". While listening
to the song for the second time, parts of the song are dramatized with the children.
At the end of the song, it is mentioned that we come to school for 5 days in a week
and spend a long time at school. It is said that children may have problems at home
as well as at school. The conversation is started by asking the children the question
"What do we do in the face of problems?" After listening to the children's answers,
the educational video called "Learning not to be offended" is watched and discussed
about the video. At the end of the conversation, the teacher tells the children that
they will play the game "my crowing bird". One of the children is chosen and his
eyes are closed. Another child comes to the blindfolded child. The blindfolded child
says to the other child “crow my bird, crow”. The other child only makes a 'cik-cik’
sound. The child opens her eyes, and this child tries to find his friend who sings 'cik-
cik”. This game continues until all children take charge.

Assessment

Do you think it's okay to be offended?

How can we solve our problems without getting offended?

Did you like the game, was it easy to recognize your friend with your eyes closed?
Parent Involvement —

Adaptation -
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Table 40 Example activity based on communication and social problem-solving
skills in terms of using language materials and language activity type

P3.8

Date: 08.09.2021

LOOK AT THE BEHAVIOR IN MY CLASS
Type of the activity: Turkish-Language activity

Age Group: 5 years old

Gains and indicators: (Only the related gains and indicators based on social skill
are given in this section)

Social and emotional development:

Gain added by teacher: He can listen to other people (Indicators: Makes eye
contact with the person he is talking to. He listens without interrupting the person
speaking. He waits his turn to speak. He uses gestures and facial expressions to
indicate that he is listening to the speaker.)

Language development

Gain 5: Use language on the purpose of the communication. (Indicators: Make eye
contact while speaking. Comprehend gesture and facial expressions. Use gesture
and facial expressions while speaking. Start the conversation. Continue the
conversation. End the conversations. Use courtesy words in speech. Get involved
in a conversation. Wait for their turn to speak. State feelings, thoughts, and dreams.)
Gain added by teacher: He can answer the question asked to him. (Indicators:
Responds in a tone that the other person can hear.)

Gain added by teacher: Can speak in an understandable tone of voice. (Indicators:
Uses a tone that another person can hear. Speaks at a speed that the other person can
understand.)

Gain added by teacher: He can take the floor when he wants to talk. (Indicators:
He raises his hand to indicate that he wants to speak. Uses facial expressions to
indicate that he wants to speak. Says with a kind expression that he wants to speak.)

Materials: Puppetry, images related to “5 things to do when your friend bothers
you”, pencil

Words: Breathing, distancing, asking for help
Concept:

Emotion: Sad, Angry

Opposite: True-False

Learning process:

“Puppet time, puppet time. What the puppet is telling us, sit quietly and listen”” and
the children are asked to sit in a semi-circle. Talking with the children is
accompanied by puppets. The puppet named 'Dordor" introduces himself. She says
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Table 40 Example activity based on communication and social problem-solving
skills in terms of using language materials and language activity type cont’d

that she is very sad and angry, she doesn't know what to do, a friend hit her while
she was playing and forcibly took her toy from her. Then the children are asked
questions about this situation. “Why do you think his friend might have hit him?
How "Dordor" might have felt when his friend hit him?" such questions are asked
to children. Children are given the opportunity to think about how they feel when
they are disturbed and how they can deal with this situation. In order to cope with
the problem situations that children experience with each other, the visual called "5
things to do when your friend bothers you" brought by the teacher is examined. Ask
what each image might represent. Then the images are explained.

In image 1, Take a deep breath

In image 2, Tell your friend to stop

In image 3, Kindly say how you feel ‘it makes me sad / angry if you do it'
In image 4, Distance from the environment

In image 5, Ask your teacher for help.

Teacher emphasizes the importance of children's self-confidence in overcoming the
problems they experience with their friends. Children are divided into five groups.
Groups are given pictures showing the steps in the image. Going through the
pictures with the groups, conversations are made about when and how to behave, by
asking the ideas of the children. Attention is paid to the fact that other groups listen
respectfully to the speaking group.

1. When my friend bothers me, I first take a deep breath and calm down.
2. | tell my friend who hurt me to stop.

3. I say how | feel (sad/angry) when my friend bothers me.

4. If my friend continues to harm me, | stay away from the environment.
5. I ask my teacher for help.

“Children, let's get these steps in the right order. What were we doing first when
our friend bothered us?” The groups are guided to sort the images correctly. The
listed images are pasted on a cardboard and hung in a place where everyone can see
them in the classroom.

Assessment

What does disturb mean?

What are the things you should do when your friend treats you in a way you don't
want? How would you feel if your friend hurt you?

Which behaviors of your friend you do not like while playing games? Why is that?
How did you feel when you saw that your friend was upset?

Parent Involvement -  Adaptation -

232



Table 41 Example communication activity showing the organization of indoor
learning environment

P1.6

Date: 15.09.2021

HERE IS MY FAMILY
Type of the activity: Language, Music, Math, and Art activities (Integrated Large
and Small Group Activity

Age Group: 5 years old

Gains and indicators: (Only the related gains and indicators based on social skill
are given in this section)

Social and emotional development:

Gain 2: They recognize features of their families. (Indicators: They tell mother’s
and father’s name, last name, occupation etc. They tell their physical features such
as skin color, hair color, length, eye color. They tell name of close relatives such as
aunt and uncle. They tell telephone number and home address)

Materials: Family photos, clipboard, cardboard/poster paper

Words:
Family, occupation, society, physical feature, gender, graphic

Concepts:
Same-Similar-Different
Before-Now-After
Old-Young

Learning process:

The teacher draws the children's attention by showing the photo of himself and his
family. He also shows his own baby photo to the children, if any, and asks them to
guess who this person is. He then says that this photo belongs to me and talks about
some memories of his infancy. Children are asked some family-themed riddles.

The pillar of the warm house,
Makes the heart pound.
Efforts work

brings home the bread
(Father)

Warm wraps,

Hugs with love.

is always with us,

There is no one like him.
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Table 41 Example communication activity showing the organization of indoor
learning environment cont’d

(Mother)

chirping joy,

Makes everyone laugh.

little in house,

The one and only of the parents.
(Child)

mother, father, children,
They live in happiness.
(Family)

After the riddles, the child who wants to introduce his family in the "I'm introducing
my family" activity, introduces his family to his friends, gives information about his
life at home with the help of the board with pictures taken with their families.
They share information about their family, siblings, grandparents, other relatives,
home life, pets, if any. A conversation is made about the responsibilities of family
members towards their families and society. The song “My Family” is sung with
children.

My family

mom dad brother

i love my home
We all live together
We share together.

I also have a cat,

I love him too

We all live together
We share together.

Assessment
During or at the end of the activity, the following questions can be asked to the
children;

» Why isn't everyone's eyes and hair the same color?

* Do your parents and siblings look alike?

« What are our responsibilities in our society?

» How do we express our feelings to our family members?

» What differences do you see between your infancy and your current state?

Parent Involvement
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Table 41 Example communication activity showing the organization of indoor
learning environment cont’d

The family is said to prepare a cardboard including the pictures of their children
taken together from the infancy to today and send them to school.

Families are said to prepare for the presentation of their children about the photos
and objects used in the period of infancy.

Adaptation -

Table 42 Example empathy activity based on the parent involvement type of getting
support from families in cooperation with the community

P7.8

Date: 24.09.2021

FIREFIGHTING WEEK
Type of the activity: Language integrated with art, drama, literacy preparation
activity

Age Group: 5 years old

Gains and indicators: (Only the related gains and indicators based on social skill
are given in this section)

Materials: Red cardboards
Words and Concepts: Firefighter, 110, fire, fire station, flood, rescue
Learning process:

Turkish and Art

The teacher asks the children to sit in the shape of a half moon. Then teacher asks
that what does the firefighters do, have you ever seen a firefighter? In this way the
conversation starts. After conversation, the fireman's poem is read.

FIREMAN

Bracing every danger
Extinguish fires

Hero firefighters.
Disregarding your own life
Saves lives in fire

Hero Firefighters
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Table 42 Example empathy activity based on the parent involvement type of getting
support from families in cooperation with the community cont’d

After the poem is read, the teacher tells the children that they are going to call the
fire station and learn the number of the fire department. He gives the cardboards to
the children to create a firefighter hat and costume. In this process, children are
encouraged to produce original products by being guided. After everyone completes
their own firefighter, they complete the activity by sticking the 110-firefighter
number on their chest. Children are informed that they can reach the fire station with
110.

Drama

The teacher tells the children that they will have a little conversation by sitting them
in a half-moon shape. They are asked whether they have ever seen a fire station
before, what does the fire station do, in which cases the fire statiton is called, and
children’s estimates are listened. It is said that we will be firefighters and we will
save a cat that is stuck in a tree, we pass together in a distance and go from one
corner of the classroom to the other corner of the classroom, making a sound like
the siren of the fire truck. It is asked how we can save the cat is stuck in the tree,
and ideas are listened. The drama is continued with the guidance of the children.

Literacy Preparation

The teacher takes the children to the tables and asks what numbers to call if we need
to call the fire department. It is repeated loudly, “one one zero”. Then the relevant
coloring page is given, and the fire department number is learned.

Assessment
When should the fire department be called?
What is the fire department number?

Parent Involvement
Families communicated with people working in fire station and organized a trip to
go to there with children.

Adaptation -
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Table 43 Example helping activity demonstrating assessment based on questioning

P11.17

Date: 09.11.2021

HELPING GAME
Type of the activity: Play activity

Age Group: 5 years old

Gains and indicators: (Only the related gains and indicators based on social skill
are given in this section)

Materials: cardboard cups, sticks, glue gun, balls, legos
Words and Concepts: Helping
Learning process:

The teacher takes the children to the playground and says we will play a nice game
today. The teacher brings the colored balls in the classroom to the playground and
asks them to separate these balls according to their colors. Then, he brings colored
background cardboards and asks them to group the balls according to these colored
background cardboards. After these short games, the teacher creates two square
areas from the Lego in the classroom. She puts equal number of balls in two squares.
The teacher says we have to get the balls out of this square we made with Legos
with this glass. But it is a little difficult to get the ball out without any help. The
teacher asks the children how they can overcome this problem and asks them to
suggest solutions. Solutions are discussed and tried. Later, they decide that they can
do this by helping each other. Then two children standing opposite each other grasp
the ball together with the glasses in their hands and take the balls out of the Legos.
The game can be played again according to the interest of the children. Finally,
teacher talks about why it is important to help each other.

Assessment

Why couldn't we play our game alone?

How did we find a solution to our game?

How did you feel while playing together?

Why is helping important?

What would happen if we didn't help each other?

Parent Involvement
The families are said that you can visit the families and the people who need help
and talk with your child about this issue.

Adaptation -

237



I. APPROVAL OF THE METU HUMAN SUBJECTS ETHICS COMMITTEE

UVELILAMAL I ETIK ARASTIAM & WERKEE A ORTA OOGU TEKHIK ONIVERSITESI
A PLICH ETRICE, REAERRCHE HTER I/ MIDOLE EAST TECHMICAL UNIVERSITY

Say: 28620816 r
Eomu  : Degedendirme Somucu
Gonderen: ODTU Insan Araghrmalan Ftik Eurulu (TAFE)

15 NISAN 2021

ilgi - Insan Arastrmalan Etik Kurulu Bagvurusu

Saym Feyza Tantekin ERDEN

Damgmanlfim yirittigintiz Zeliha DEMIRCImin “Anackulu ¢ocuklarimn sosyal
becerilerini desteklemek igin kullamlan programa dayah stratejilerin Ggretmenlerin
balay aplarndan incelenmesi® baghkh araghrmamz Insan Arastumalan Etik Eurula
tarafindan uygun gérilmiis ve 155-0DTU-2021 protokel numaras: 1le onaylanmmshr.

Sayglanmzla bilgilennize sunanz.

Dr Ogretim Uyesi Ali Emre TURGUT
IAEK Baskan Vekili

238



J. PERMISSION FROM MoNE

T.C.
ANKARA VALILIGI
Milli Egitim Midtrliga
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K. TURKISH SUMMARY / TURKCE OZET

OKUL ONCESI OGRETMENLERININ COCUKLARIN SOSYAL
BECERILERINI DESTEKLEMEYE YONELIK PROGRAMA DAYALI
DENEYIMLERININ INCELENMESI

BOLUM 1
Giris

Sosyal beceriler, sosyal iliskileri baslatan, siirdiiren ve sorunlarin ¢éziimiinii
kolaylagtiran sozlii veya sozsiiz davraniglar olarak ifade edilmektedir (Giilay &
Akman, 2009). Erken cocukluk egitiminde sosyal beceri kazanimi, g¢ocuklarin
gelisiminde 6nemli bir adim olup onlara yasam boyu kullanabilecekleri kaliteli sosyal
deneyimler saglar (Danielson & Phelps, 2003; Quesenberry vd., 2016). Ayrica erken
yaslarda edinilen sosyal beceriler, cocuklarin ilerideki sosyal ve akademik basarisini
da artirir (Salcedo, 2017).

Okul 6ncesinde sosyal becerileri gelistirmenin en onemli yollarindan biri iyi
planlanan ve uygulanan egitim programidir (Church, 2015; NAEYC, 2011). Erken
cocukluk egitiminde program, Ogretmenler tarafindan hazirlanir ve ¢ocuklarin
gelisimsel olarak uygun Ogrenmelerini saglar (Krogh & Slentz, 2008). Diinya
genelinde birgok ulusal ve uluslararasi erken cocukluk egitimine yonelik egitim
programlar1 bulunmaktadir (Finlandiya Egitim Bakanligi, 2018; Giilgicek vd., 2019).
Tiirkiye’de ise hizmet i¢i okul oOncesi Ogretmenleri, 2013 yilinda Milli Egitim
Bakanligi tarafindan gelistirilen ulusal okul Oncesi egitimi programini
kullanmaktadirlar (MEB, 2013). Bu program kapsaminda 6gretmenler tarafindan,
cocuklarin biitiin gelisim alanlar1 gibi sosyal becerilerini de desteklemek adina etkinlik
planlari, giinliik planlar ve aylik planlar hazirlanmaktadir. Etkinlik planlar
hazirlanirken programda yer alan kazanim gosterge, etkinlik cesitleri, kelime ve
kavramlar, materyal, 6grenme ortami, aile katilimi, degerlendirme ve uyarlama gibi

bir¢ok faktor géz 6niinde bulundurulmaktadir (MEB, 2013). Ulusal okul 6ncesi egitim

240



programinin sosyal beceriler ile olan iliskisine gelindiginde ise, programda sosyal
becerilerin desteklenmesi i¢in de bir¢ok kazanim ve gosterge yer aldig1 goriilmektedir.
Bu kazanimlara 6rnek olarak; “dili iletisim amaciyla kullanir”, “bir olay veya durumla
ilgili olarak bagkalarinin duygularini agiklar”, “baskalariyla sorunlarimi ¢ozer”
verilebilir.

Ulusal okul oOncesi egitim programimizda iizerinde duruldugu gibi,
aragtirmacilar da sosyal becerilerin desteklenmesi i¢in egitim programinin ¢ok dnemli
oldugunu ve bu becerilerin gelistirilmesine yonelik etkinliklere programda sikg¢a yer
verilmesi gerektigini vurgulamiglardir (Johnson et al., 2016; Mclintosh & Mackay,
2008; Rebaque-Gomez et al., 2019). Sosyal becerilerin desteklenmesi ile ilgili egitim
programindan bahsederken, program planlayicisi ve uygulayicisi olarak 6gretmenlerin
oneminden de bahsetmek gerekmektedir (Lynch & Simpson, 2010). Ciinkii okul
oncesi egitimin kalitesi hazirlanan egitim planlarinin igerigi ile dogru olantilidir
(Kogak, 2018). Bu durumda okul oncesi O6gretmenleri programin planlanmasi,
uygulanmasi, program ile ilgili aileler ile isbirligi yapmasi ve programin
degerlendirilmesi asamasinda ¢ok biiyiik bir Sneme sahiptir (Omeroglu vd., 2014).
Yani program kapsaminda c¢ocuklarin sosyal becerilerinin desteklenmesi

Ogretmenlerin sorumlulugundadir.

Problem Durumu

Erken cocukluk egitiminde sosyal becerilerin desteklenmesi konusunda egitim
programinin (Johnson et al., 2016; Williams and Reisberg, 2003) ve bu egitim
programinin planlayicist ve uygulayicist olarak 6gretmenin (Conroy et al., 2014;
Palmer, 2019; Quesenberry et al., 2016) 6nemi biiyiiktiir. Fakat, Aksoy (2021)’e gore,
sosyal becerilerin bireyin yagaminda ilk yillardan itibaren énemli olmasina ragmen
¢ogu Ogretmen bu becerileri giinliik etkilesimler ve anlik olaylar yoluyla
desteklemektedir. Bu durumun sebeplerinden birisi ¢ocuklarin gelisiminde farkl
alanlara oncelik verilerek sosyal beceri gelisiminin g6z ardi edilmesidir (Bierman et
al., 2016; Gallegos, 2014). Ancak, sosyal becerilere egitim programinda rastgele degil,
planh ve sistemli olarak yer verilmesi gerekmektedir (Mclntosh & Mackay, 2008). Bu
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nedenle hem okul 6ncesi 6gretmenlerinin gortisleri, hem uygulamalari hem de egitim

planlarinin igeriginin bu agidan incelenmesi ¢ok 6nemlidir.

Calismanin 6nemi

Bu calismanin 6nemi farkli acilardan ele alinabilir. Ilk olarak, 6gretmen
goriislerinin incelenmesi ¢ok onemlidir ¢iinkii 6gretmenlerin bir konudaki goriisleri
onlarin siniftaki uygulamalarini etkilemektedir (Viitaniemi, 2020). Ayrica, 6gretmen
goriislerini incelemek arastirmacilarin egitim uygulamalarinda galisan ve galismayan
boyutlar1 kavramalarina ve egitim sistemindeki tiim paydaslarin yararina olacak
sekilde etkili ¢Ozlimler bulmalarina yardimei olur. Fakat sadece Ogretmenlerin
goriisleri degil ayn1 zamanda onlarin uygulamalarinin aragtiritlmasi da ¢ok 6nemlidir
(Avvisati, 2018). Buna gore dgretmenlerin programa dayali deneyimlerini etkili bir
sekilde anlamak i¢in hem 6gretmenlerin goriislerinin hem de sosyal becerilere iligskin
onlarin kendi sodylemlerine dayanan uygulamalarinin 6grenilmesi gerekir. Zaten
literatiirde, cocuklarin sosyal becerilerine iliskin O6gretmenlerin beklentilerine,
deneyimlerine ve uygulamalarina odaklanan smirli sayida arastirma oldugu
belirtilmektedir (Ferreira vd., 2021; Gallegos, 2014; Lane vd., 2007).

Ayrica literatiirde 6gretmenlerin ¢ocuklarin sosyal becerilerini desteklemek
icin kullanacaklar1 pratik bilgilerin ve stratejilerin de yetersiz oldugu belirtilmistir
(Ferreira vd., 2021). Buna karsin Katz (2014), egitimciler i¢in ¢ocuklarin sosyal
becerilerini gelistirebilmek adina pratige dayali stratejilerini igeren bir arsivin zorunlu
oldugundan bahsetmistir. Bu calisma Ogretmenlerin bu konuda deneyimlerine ve
uygulamalarina odaklanmaktadir. Dolayisiyla bu calismanin gelecekte hem
Ogretmenlere hem de Ogretmen adaylarina c¢ocuklarin sosyal becerilerini
destekleyebilmeleri i¢in pratik bilgi anlaminda katki saglayacag diistiniilmektedir.

Son olarak, bu ¢alismada 6gretmenlerin sosyal beceriye dayal etkinliklerinin
icerigi incelenmis ve daha sonrasinda Ogretmenlerin kendi sdylemlerine dayali
uygulamalar ile bu igerik analizi arasindaki uyum ve uyumsuzluklara bakilmistir.
Planlama okul dncesi egitiminde oldukg¢a 6nemlidir (Jackman, 2005; NAEYC, 2020).
Planlama sirasinda ogretmenlerin kazanim gosterge, degerlendirme, Ogrenme

slirecinin icerigi, materyaller gibi programa dayali faktorleri géz 6niinde bulundurmasi
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ve yazilt hale getirmesi egitim siirecini daha etkili hale getirir (Krogh & Slentz, 2008).
Bu baglamda egitim kalitesinin belirlenebilmesi i¢in okul oncesi 0gretmenlerinin
planlarinin igeriginin incelenmesi Onerilmektedir (Kogak, 2018). Bu nedenle bu
calismanin ayn1 zamanda okul dncesi 6gretmenlerinin planlama deneyimleri ile ilgili
literatiirdeki boslugu dolduracag: diisiiniilmekte ve ileride programin hazirlanma ve

glincellenme asamasinda yetkililere yol gdsterecegi Ongoriilmektedir.

BOLUM 2

Yontem

Calismanin Amaci

Bu calismanin amaci, ¢ocuklarin iletisim, empati, sosyal problem ¢ozme,
paylasma ve yardimlagma olmak iizere bes sosyal becerisini desteklemek i¢in okul
Oncesi 6gretmenlerinin programa dayali goriis ve deneyimlerini incelemektir. Bu amag
dogrultusunda bu ¢aligmada, asagida bulunan arastirma sorularina cevap aranacaktir.
1. Okul 6ncesi 6gretmenlerinin ¢ocuklarin sosyal becerilerini destekleme agisindan
MEB okul 6ncesi egitim programi hakkinda goriisleri nelerdir?
2. Okul 6ncesi 6gretmenlerinin ¢ocuklarin sosyal becerilerileri desteklemeye yonelik
MEB programi kapsaminda kendi sdylemlerine dayanan uygulamalar1 nelerdir?
3. Okul 6ncesi 6gretmenlerinin egitim planlarinda yer alan sosyal beceri etkinliklerinin
igerigi nasildir?
4. Okul oncesi 6gretmenlerinin ¢ocuklarin sosyal becerilerini desteklemeye yonelik
program kapsaminda kendi sdylemlerine dayanan uygulamalari ile planlariin igerigi

uyumlu mudur?

Arastirmanin modeli

Bu calismada arastirmacinin amaci, okul Oncesi 0gretmenlerinin program
kapsaminda cocuklarin sosyal becerilerinin desteklenmesine yonelik goriis ve
uygulamalarini arastirmak oldugu igin nitel arastirma tiirlerinden fenomenolojik

arastirma deseni kullanilacaktir.
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Katihmcilar

Bu calisma Ankara ilinin Cankaya, Yenimahalle, Etimesgut, Altindag,
Elmadag, Golbas1 ve Sincan ilgelerindeki devlet anaokullarinda ve ilkokula bagl
anasiniflarinda 6gretmenlik yapan 13 okul Oncesi 6gretmeni ile gerceklestirilmistir.
Ogretmenler amacli &rnekleme ydntemi kullanilarak segilmistir. Bu nedenle
O0gretmenlerin se¢iminde; biitiin 6gretmenlerin okul oncesi 6gretmenligi boliimiinden
lisans mezunu olmasit ve 5-6 yas ogrencilerin 6gretmenligini yapiyor olmasi; biitlin
katilimcilarin - aragtirmaya istekli ve goniillii olarak katiliyor olmalari; biitiin
katilimcilarin  e8itim planlarint igeren dosyalar1 arastirmacinin incelemesi icin
paylastyor olmalar1 ve katilimcilarin 5 ile 25 yil arasinda 6gretmenlik deneyimine

sahip olmalar1 gibi bazi kriterler kullanilmistir.

Veri toplama araclarn

Bu aragtirmada iicgenleme kullanilmistir. Bu kapsamda oOgretmenlerle
goriismeler gerceklestirmek icin yar1 yapilandirilmig miilakat sorular1 (Ek C) ve aym
zamanda Ogretmenlerin egitim planlarini incelemek i¢in bir degerlendirme kontrol
listesi (Ek D) kullanilmistir. Bu iki 6lgme aract hem sosyal beceri literatiiriinden hem
de farkli okul 6ncesi egitimi yaklagimi ve programlarindan faydalanilarak arastirmaci
tarafindan olusturulmustur. Ayn1 zamanda bu yaklasim ve programlar, veri toplama
araclarinda yer alan kazanim ve gostergeler, kavramlar, 6grenme siireci, aile katilima,
degerlendirme, materyaller ve 6grenme ortami dahil olmak iizere programa dayali
Ogelerin boyutlarini olusturmak i¢in de kullanilmistir. Bu maddeler, bu calisma
kapsaminda hem goriisme sorularina hem de belge analizi kontrol listesine dahil
edilmistir. Arastirmaci ayni arastirma olgusunu arastiracagindan bu iki veri toplama
aracinin igerigi birbiri ile iligkilidir. Dolayisiyla bu araglar birbirlerinin sonuglarini
destekleyecektir.

Aragtirmaci, veri toplama araglarmi olusturduktan sonra, bu araglarin
anlagilirhgint ve uygunlugunu degerlendirmek i¢in ii¢ farkli uzman fikirlerini
arastirmaci ile paylasmistir. Uzman goriisleri alinip 6lgme araclari buna gore
yenilendikten sonra hem goriisme sorularinin hem de dokiiman analizi kontrol

listesinin etkinligi ve uygunlugu konusunda goriis sahibi olmak amaciyla bir pilot
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calisma yapilmistir. Pilot c¢aligmanin ardindan bu veri toplama araglar1 tekrar

diizenlenmistir.

Verilerin toplanmasi

Calismaya dahil olmak isteyen goniillii katilimeilar ¢alismanin hem goriigme
hem de belge inceleme prosediiriine dahil edilmistir. Her goriismeden Once,
arastirmaci c¢aligmasinin amacint ve detaylarini agiklamis ve her katilimciya onam
formunu sunmustur (Ek B). Arastirmact ayrica tim katilimcilart ¢alisma boyunca
gizliligin korunmasi1 hakkinda bilgilendirmistir. Gorlismeler yapildiktan sonra
arastirmanin ikinci kismu i¢in 6gretmenler, belgelerini e-posta araciligiyla arastirmaci
ile paylagsmistir. Bu siiregten sonra arastirmaci Ogretmenlerin egitim planlarini
incelemeye baslamistir. Belgelerin igeriginin arastirilmasi siirecinde arastirmaci

tarafindan hazirlanan belge analizi kontrol listesi kullanilmistir.

Verilerin Analizi

Veri analizi siirecinde arastirmaci, arastirma kitaplarinda nitel aragtirmalar i¢in
bahsedilen genel siireci ve adimlar1 kullanilmistir (Creswell, 2007). ilk olarak
goriismelerin yazi dokiimleri hazirlanmis ve o©nemli ifadeler igeren climleler
vurgulanmistir. Ikinci olarak, bu ifadeler kodlar kullamlarak farkli kategorilere gore
smiflandirilmigtir.  Tiim bu adimlar iki farklt kodlayicinin bakis acisindan
gerceklestirmis ve daha sonra bu iki arastirmaci bir araya gelerek transkriptler,
kategoriler ve kodlar ilizerinden bakis acilarini tartismislardir. Ayrica, bu benzer
adimlar belge incelemesi i¢in de gergeklestirilmistir. Bdylece arastirmaci,
Ogretmenlerin program kapsaminda ¢ocuklarin sosyal becerilerini desteklemek i¢in
yasadig1 deneyimlere dayali kendi sdylemleri ile etkinlik planlarinda rapor ettikleri

uygulamalar arasindaki tutarliligi anlayabilmistir.

SONUC VE TARTISMA
Bu boliimde ¢aligmanin sonuglar1 ve sonuglara dayali tartisma, her arastirma
sorusu 6zelinde sunulmustur. Bulgular rapor edilirken daha anlasilir olabilmek i¢in

bazi boliimlerde tablolar kullanilmustir.
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Ogretmenlerin ¢ocuklarin sosyal becerilerini desteklemek icin okul 6ncesi
egitim programi hakkindaki goriisleri

Bu caligmada, 6gretmenlerin tamami okul dncesi egitim programinin sosyal
becerileri desteleme agisindan 6nemli oldugunu belirtmislerdir. Bu sonug literatiirle
benzerlik gostermektedir (Johnson et al., 2016; Mclntosh & Mackay, 2008; Palmer,
2019; Rebagque-Gomez et al., 2019). Ayrica Ogretmenler tarafindan, programin
iceriginin (giinliik egitim akisi, kazanimlar ve kavramlar) ve ozelliklerinin (g¢ocuk
merkezli, esnek ve sarmal olmasi) bu acidan Onemli ve yeterli oldugu da
vurgulanmistir. Bu durumda 6gretmenlerin okul 6ncesi egitim programinin sosyal
becerileri destekleme agisindan 6nemini kavradiklar1 sGylenebilir.

Diger bir taraftan katilimcilarin bazilari, okul Oncesi egitim programinin
kazanim gostergeler, programin igerigi ve egitim paydaslar1 tarafindan destek
verilmesi agisindan programin sosyal becerileri desteklemekte eksik kaldigin
sOylemislerdir. Benzer sonuglar farkli arastirmalarda da bulunmustur (Basaran &
Ulubey, 2018; Ozsirkint1 vd., 2014). Bu durumda katilimeilar, diger arastirmalarda
oldugu gibi programin bazi 6nemli ve gelistirilebilir noktalarina da odaklanmiglardir.

Bunun yaninda, sosyal beceri etkinliklerine egitim planlarinda diizenli olarak
yer verilmesi konusunda Ogretmenlerin ¢ogu ‘“kesinlikle yer almali” diye cevap
verirken; digerleri “diizenli olarak yer almasina gerek yok” diye gorislerini
belirtmislerdir. Sosyal beceri etkinliklerinin programda sistemli olarak yer almasi
gerektigi literatiirde birgok farkli arastirmaci tarafindan vurgulanmistir (Akbas, 2019;
Johnson et al., 2016; McIntosh & Mackay, 2008; Pekdogan, 2016; Rebaque-Gomez et
al., 2019). Bu durumda c¢alismadaki 6gretmenlerin ¢cogu literature uygun sekilde,
sosyal beceri etkinliklerini rastgele uygulamak yerine siirekli sistematik bir sekilde

planlara entegre etmek gerektigini diigiinmiislerdir.
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Okul dncesi 6gretmenlerinin sosyal becerileri desteklemeye yonelik olarak

program kapsaminda kendi soylemlerine dayanan uygulamalari

» Sosyal beceri etkinliklerinin planlanmasi ve programa dahil edilmesi

Ogretmenler genel olarak, sosyal beceri etkinliklerini planlarken programda
bulunan kazanim gosterge, aile katilimi, 6grenme ortami ve materyaller, 6grenme
stireci, kelime ve kavramlar ve degerlendirme gibi faktorlere dikkat ettiklerini
sOylemiglerdir. Ayrica katilimcilarin yarisindan fazlasi, planlama yaparken programin
ilkeleri arasinda yer alan “Ogrencilerin ihtiyaglar1 ve bireysel farkliliklar1” ve
“programin hazirlandig1 egitim c¢evresi ve ailenin ozellikleri” ne dikkat ederek
planlama yaptiklarindan s6z etmislerdir. Bu durumda, okul 6ncesi dgretmenlerinin
sosyal beceri etkinliklerini hazirlarken programa dayali bir¢ok faktorii géz ontinde
bulundurmalari gerektiginin farkinda olduklar1 gériilmiistiir.

Sosyal beceri etkinliklerinin programa dahil edilmesi ve uygulanmasi
konusunda ise; 6gretmenlerin neredeyse hepsi, sistemli bir sekilde hatta hergiin olacak
sekilde bu etkinliklere yer verdiklerini sdylemislerdir. Bu sonug, Aksoy (2021)’in
caligmasindaki bulgular ile paralellik gostermektedir. Bu benzerlikten yola ¢ikarak, bu
calismada Ogretmenlerin neredeyse hepsinin, sosyal beceri etkinliklerinin diizenli
olarak programa dahil edilmesi gerektigini bildikleri ve uyguladiklar1 sdylenebilir. Ek
olarak katilimcilarin ¢ok azi, sosyal beceri etkinliklerini ¢ocuklarin ihtiyaglarina gore
periodik olarak diizenli ele aldiklarini vurgulamistir. Bu konuda katilimcilar, okulun
ilk basladig1 zamanlarda c¢ocuklarin okula aligsabilmeleri ve birbirleriyle iletisim

kurabilmeleri i¢in sosyal beceri etkinliklerine sikca yer verildiginden bahsetmislerdir.

» Sosyal beceri etkinliklerinin 6@renme siireci
Okul 6ncesi 6gretmenlerinin cevaplarina bakildiginda, program kapsaminda en
cok iletisim becerisinin desteklendigini, sosyal problem ¢6zme ve paylasma
becerilerinin ise daha az desteklendigi goriilmiistiir. Bunun sebebi olarak, iletisim
becerilerinin diger sosyal becerilerin temeli oldugu diisiiniilebilir (Kaffemaniene,
2018). Fakat bu konuda biitiin 6grencilerin ihtiyaglar1 farkli oldugu igin biitiin sosyal

becerilere dengeli olarak yer verilmesi gerektigi diigiiniilmektedir.
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Tablo 1 Sosyal becerileri gelistirmeye yonelik kullanilan etkinlik tiirleri ve rutinler

Kategoriler Katilimcilar

Dil etkinlikleri (N=10) P1, P2, P3, P4, P5, P7, P9, P10, P12, P13
Sanat etkinlikleri (N=5) P2, P3, P11, P12, P13

Drama etkinlikleri (N=5) P3, P4, P7, P9, P13

Oyun etkinlikleri (N=4) P1, P2, P8, P13

Fen etkinlikleri (N=1) P12

Miizik etkinlikleri (N=1) P3

Matematik etkinlikleri (N=1) P9

Serbest oyun zamanlar1 (N=8) P2, P3, P4, P5, P6, P8, P9, P10
Alan gezileri (N=2) P11, P12

Anlik durumlar (N=6) P1, P2, P3, P5, P6, P12

Ozel giinler ve haftalar (N=5) P1, P4, P6, P10, P12

Katilimcilarin ¢ogu sosyal beceri etkinliklerini gergeklestirirken etkinlik tiirti
olarak daha ¢ok Tiirkge-dil, sanat, drama ve oyun etkinliklerini kullandiklarindan sz
etmislerdir. Buna ek olarak katilimcilarin bazilar1 serbest oyun zamanini, 6zel giin ve
haftalar1 ve anlik gelisen olaylari ¢ocuklarin sosyal becerilerini desteklemek icin
kullandiklarindan bahsetmislerdir. Ogretmenlerin cevaplar1 diger bir bakis acisindan
degerlendirildiginde ise matematik, fen, alan gezisi ve miizik gibi etkinlik tiirlerinin
cok az kullanildig1 goriilmiistiir. Bazi etkinlik tiirlerinin daha az bazi etkinlik tiirlerinin
ise daha ¢ok ele alinmasi yapilan diger calismalar ile paralellik gostermektedir (Aksoy,
2021; Yapar vd., 2021). Bu durumun sebebi, 6gretmenlerin baz1 disiplinleri sosyal
beceri etkinliklerine nasil dahil edeceklerini bilememelerinden kaynaklaniyor olabilir.
Fakat biitiin disiplinlerin sosyal beceri egitimi acisindan O©nemli oldugu
diisiiniildiiginde (Church, 2015; Kara and Aslan, 2018; Katz, 2014) okul oncesi
ogretmenlerine bu disiplinleri sosyal beceri etkinliklerine nasil entegre edebilecekleri
izerine egitimler verilmesi onerilmektedir.

Etkinlik tiirlerine benzer bir sekilde, Ogretmenlerin sosyal beceri

etkinliklerinde daha ¢ok dil, oyun, drama ve sanat materyallerini kullandiklari, dogal
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materyaller, teknolojik materyaller, kendi tarafindan olusturulan materyalleri veya geri
doniisiim materyallerini ise daha az kullandiklar tespit edilmistir.

Son olarak aragtirmaci, katilimeilarin sosyal beceri etkinliklerinde 6grenme
ortamini nasil diizenlediklerine yonelik deneyimlerini paylagsmalar: istemistir. Buna

yonelik 6gretmenlerin cevaplar1 Tablo 1’de gdsterilmistir.

Tablo 2 Sosyal beceri etkinliklerine yonelik olarak 6grenme ortaminin diizenlenmesi

Kategoriler Kodlar Katilimcilar

I¢c mekan Sinif i¢i (n=10) P1, P2, P3, P4, P5,

(N=11) (Smif zemininin ve duvarlarin dekore PG6, P7, P8, P9, P12
edilmesi, O0grenme merkezlerinin

diizenlenmesi, oturma diizeninin etkinlik

tiirline gore ayarlanmasi)

Sinif dist (n=3) P6, P7, P10
(Drama sinifi, kiitiiphane, oyun alani, koridor,

diger siniflar)

Di1s mekan  Okul bahgesi (n=3) P7, P12, P13
(N=4) Okul dist (n=1) P11

Katilimcilarin  sosyal beceri etkinliklerine yonelik Ogrenme ortamlarini
diizenlemeleri konusunda neredeyse biitiin 6gretmenler “i¢ mekan” 1 ve 6zellikle “sinif
ici’ni kullandiklar1 yoniinde uygulamalarmi paylasmislardir. Ama “dis mekan”
kullanimina bakildiginda katilimcilarin  ¢ok azmmin buna odaklandigi goze
carpmaktadir. Bu sonugtan hareketle 6gretmenlerin i¢ mekan diizenlemesine dikkat
ettikleri fakat dis mekan kullanimi1 ve diizenlenmesine yeterince odaklanmadiklar
goriilmiistiir. Ogretmenlerin i¢ mekani kullanmasi ama dis mekam kullanmamasi
baska bir caligmadaki bulgular ile olduk¢a benzerdir (Sak, 2013). Buradan hareketle,
ogretmenlere dig mekan etkinliklerinde nasil etkin bir sekilde kullanabilecekleri

konusunda yol gostermek gereklilik olarak goriilmektedir.
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» Sosyal beceri etkinliklerine yonelik gerceklestirilen aile katilim ve

degerlendirme cesitleri

Tablo 3 Sosyal beceri etkinlikleri ile iliskili olarak gerceklestirilen aile katilimi
cesitleri

Kategoriler Kodlar Katilimcilar

Ailelerle iletisim kurma (N=11) Tek yonlii iletisim  P1, P4, P6, P7, P9
(n=5)
Cift yonlii iletisim  P1, P2, P3, P6, P10, P11,
(n=8) P12, P13

Evde O0grenme surecini P1, P2, P4, P6, P8, P9, P12

zenginlestirmek icin ailelere
etkinlik saglama (N=7)

Goniilli  aileleri dahil etme P2, P5, P11, P12
(N=4)

Cocuk gelisimi ve ebeveynlik P2, P3, P7

ile ilgili ailelere egitim verme

(N=3)

Kaynak bulma konusunda P5, P7, P11

ailelerden destek alma (N=3)

Tablo 3’teki sonuglara gore, 6gretmenlerin sosyal beceri etkinlikleri ile alakali
olarak kullandiklarmi belirttikleri aile katilimi  tiirleri literatlir tarafindan
desteklenmektedir (Adams et al., 2010; Boz et al., 2018; Gozcii Binbir & Ertiirk Kara,
2020; Yurtseven & Kurt, 2013). Fakat 6gretmenler aile katilimi tiirlerinden iletisim
kurma yontemini en fazla kullandiklarin1 belirtmiglerdir. Fakat 6gretmenlerin biitiin
aile katilim tiirleri hakkinda yeterince bilgi sahibi olmasi ve kullanabilmesi i¢in egitim

almalar1 ve buna dayali kaynaklarin gelistirilmesi gerekmektedir.

Tablo 4 Sosyal beceri etkinlikleri ile iligkili olarak gerceklestirilen degerlendirme
cesitleri

Categories Participants
Gozlem (N=12) P1, P2, P3, P4, P5, P6, P7, P8, P9, P10, P12, P13
Soru sorma (N=6) P2, P4, P6, P8, P9, P13

Portfolyo ve sergiler (N=3) P3, P5, P13
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Tablo 4 Sosyal beceri etkinlikleri ile iligkili olarak gerceklestirilen degerlendirme
cesitleri devami

Degerlendirme etkinlikleri ve P11, P13
oyunlar (N=2)

Teknolojiye dayali P3, P11
degerlendirme (N=2)

Ogrencilerin 6z P7
degerlendirmesi (N=1)

Cocuklarin  sosyal becerilerinin degerlendirilmesine bakildiginda ise,
ogretmenlerin ¢ogunlukla gozlem yontemini kullandiklar1 goriilmektedir. Fakat
literatiirden farkli bir sekilde 6zellikle portfolyo (Wortham, 2014; Yus et al., 2017),
degerlendirme etkinlikleri (Worham & Hardin, 2020), teknolojiye dayali
degerlendirme (Wortham, 2014) ve 6grencilerin 6z degerlendirmesi (Mclntosh &
Mackay, 2008; Omeroglu et al., 2014) yontemlerin ¢ok az kullamldigi goze
carpmaktadir. Bu kapsamda, Ogretmenlerin yalnmizca kisith degerlendirme
yontemlerini  kullanmalart  yerine daha c¢esitli degerlendirme yontemleri

kullanabilmeleri i¢in bilgiye ihtiya¢ duyduklar: diistiniilmektedir.

Okul oncesi 6gretmenlerinin egitim planlarinda yer alan sosyal beceri

etkinliklerinin iceriginin incelenmesi

» Sosyal beceri etkinliklerinin genel 6zellikleri

Bu caligma kapsaminda dgretmenlerin egitim planlarinin birinci dénemine ait
(eylil, ekim, kasim, aralik, ocak) toplamda 2652 etkinlik plani incelenmis ve sosyal
beceri ile ilgili olan 384 etkinlik plan1 daha detayl olarak analiz edilmistir. Ek olarak
ogretmenlerin ulastirmis olduklar1 giinlik ve aylik planlar da datamin etkili
yorumlanabilmesi i¢in incelenmistir. Egitim planlarina dayali bulgulardan hareketle,
Ogretmenlerin sosyal beceri etkinliklerinde en fazla iletisim becerisine yer verdikleri
ve en az empati ve paylasma becerilerine yer verdikleri goriilmiistiir. Fakat bu agamada

biitiin sosyal becerilere dengeli bir sekilde yer vermenin ¢ok 6nemli oldugu
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vurgulanmalidir ¢linkii Johnson vd. (2016)’ya gore; biitiin ¢ocuklarin farkli ihtiyaglar
birbirinden farklidir.

Bunun yaninda sosyal beceri etkinliklerinin 6gretmenlerin egitim planlarinda
yer alma sikligina bakildiginda ise son derece diizensiz oldugu tespit edilmistir. Fakat
literature bakildiginda bu durumun tam tersi yoniinde, sosyal becerilerin egitim
planlarinda diizenli bir sekilde yer almasi gerektiginden bahsedilmistir (2016;
Rebaque-Gomez et al., 2019; Williams and Reisberg, 2003). Literatiir ve bulgular
arasinda olusan bu farkliliktan yola ¢ikarak, 6gretmenlerin sosyal beceri etkinliklerini

egitim planlarinda planlama konusunda eksiklik yasadigi diisiiniilebilir.

» Sosyal beceri etkinliklerinin 6grenme siireclerinin incelenmesi

Bu aragtirma sorusu kazanim gosterge ve etkinlik siireci arasinda uyum,
kavramlar ve etkinlik siireci arasindaki uyum, materyaller, etkinlik ¢esitleri, 6grenme
ortami ve O0gretimsel yaklasim basliklarina dayali olarak agiklanmaistir.

Ilk olarak sosyal beceri etkinliklerinde yer alan kazanim gdstergelere
bakildiginda, 6grenme siire¢leri ile (49.8%) oraninda ve degerlendirme siiregleri ile
(55.1%) oraninda uyumsuz oldugu goriilmiistir. Daha detayli bir inceleme
yapildiginda ise kazanim gostergeler ile 6grenme siireci arasindaki uyum en fazla
iletisim becerisinde (77.7%) goriilmiis, paylasma ve yardimlasma becerisine dayali
etkinliklerin hicbirinde herhangi bir uyum goriilememistir. Ulusal okul 6ncesi egitim
programina (MoNE, 2013) bakildiginda kazanim ve gostergelerin egitimi planlama
noktasinda ¢ok onemli oldugu goriilmektedir. Buna ragmen Ogretmenlerin sosyal
beceri etkinliklerine uygun kazanim gosterge eklememelerinin sebebi, bazi
ogretmenlerin de belirttigi gibi program icerisinde halihazirda yer alan kazanimlarin
bu anlamda yeterli bulunmamasi olabilir.

Kavramlar ile etkinlik siireci arasindaki uyuma bakildiginda etkinliklerin
biiylik bir kesiminde uyumsuzluk oldugu sonucuna ulasilmistir. Bu bulguya gore
katilimcilarin - hepsinin etkinliklerinin ¢ogunda kelime ve kavramlar1 uygun
se¢cmedikleri sonucuna ulasilabilir.

Bunun yaninda arastirmaci tarafindan sosyal beceri etkinliklerinin igerisinde

hangi etkinlik tiirlerinin yer aldig1 da arastirilmistir. Bu analizin sonuglaria gore

252



tiirkge-dil, sanat, oyun, 6zel giin ve haftalar ve drama etkinliklerine daha ¢ok yerildigi
ama alan gezileri, hareket, matematik, fen gibi etkinlik tiirlerine daha az yer verildigi
goriilmiistiir. MoNE (2013) egitim planlarinda etkinlik cesitlerine dengeli bir sekilde
yer verilmesi gerektigini belirtmistir. Buna ragmen ogretmenlerin bazi etkinlik
cesitlerini az kullantyor olmalarinin sebebi bunlar1 nasil kullanacaklarini ve
planlayacaklarin1 bilmemelerinden kaynaklaniyor olabilir. Buna yonelik c¢esitli
kaynaklarin gelistirilmesi gerektigi diistiniilmektedir.

Etkinlik gesitlerine ek olarak, sosyal beceri etkinliklerinde hangi materyaller
tizerine planlama yapildigi da analiz edilmistir. Etkinlik planlarinin igerigine
bakildiginda, 6gretmenlerin daha c¢ok tiirk¢e dil, sanat, oyun materyalleri, teknolojik
materyaller ve drama materyalleri kullandiklar1 sonucuna ulasilmistir. Diger bir
taraftan dogal materyaller, matematik, fen, geri doniisim materyalleri egitim
planlarina en az eklenen materyaller olmustur.

Ogrenme ortamu ile ilgili yapilan inceleme sonuglarinda, égretmenlerin daha
cok i¢c mekana yonelik planlama ve hazirlik yaptiklart ve dis mekana yonelik
neredeyse hi¢ planlama yapmadiklart goriilmiistiir. Bunun yaninda 6gretmenlerin
etkinliklerinin 6nemli bir bdliimiinde O0grenme ortamina yonelik bir planlama
yapilmadigi goriilmektedir. Bu durumda neden planlama yapilmadigina dair arastirma
yapilmali ve bu sebeplerin ortadan kaldirilarak 6gretmenlerin 6grenme ortamin
planlamalar1 desteklenmelidir.

Son olarak Ogretmenlerin egitim planlar1 6gretimsel yaklasim acisindan da
incelenmistir. Sonuglara goére; okul dncesi 6gretmenlerinin sosyal beceri etkinliklerini
genel olarak cocuk merkezli bir sekilde planladiklari tespit edilmistir. Cocuk merkezli
yaklagimin ¢ocuklarin sosyal beceri gelisimleri i¢in ne kadar 6nemli oldugu literatiirde
de vurgulanmistir (Samanci, 2010). Bu ylizden 6gretmenlerin planlarinda daha ¢ok
cocuk merkezli yaklasimin yer aliyor olmasi pozitif bir durum olarak

yorumlanmaktadir.
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» Sosyal beceri etkinliklerinin aile katihmi ve degerlendirme siireglerinin
incelenmesi

Bu boélimde ogretmenlerin ¢ogunun aile katilimina dair bir planlama
yapmadiklar1 goriilmiistiir. Fakat hem ulusal hem uluslararasi egitim programlarina
bakildiginda aile katiliminin planlanmasi gerektigi belirtilmistir (Ministry of Women
and Child Development of India, 2012; MoNE, 2013; Katz & Helm, 2001; Teaching
Strategies, 2016; HighScope, 2013). Buna ragmen, etkinliklerin ¢ogunda aile katilim1
ile 1ilgili planlama yapilmamasi konusu g6z ardi edilmemeli ve sebepleri
arastirilmalidir. Bunun yaninda 6gretmenler tarafindan en ¢ok kullanilan aile katilimi
tiirli ise “evde 6grenme siirecini desteklemek i¢in aielelere etkinlik saglama” olmustur.
Diger bir taraftan 6gretmenlerin en az “ailelerle ¢ift yonlii iletisim kurma” ve “gocuk
gelisimi ve ebeveynlik ile ilgili ailelere egitim verme” tiirlerine egitim planlarinda yer
verdikleri tespit edilmistir.

Degerlendirme konusunda, 68retmenlerin etkinlik planlarinda en fazla soru
sormaya dayali degerlendirme tiiriine en az ise teknolojiye dayali degerlendirme
tiiriine yer verdikleri sonucuna ulasilmistir. Bunun yaninda etkinliklerin neredeyse
yarisinda sosyal becerilere dayali degerlendirme yapilmasi konusunda herhangi bir
planlama yapilmadig1 goriilmiistiir. Fakat Yilmaz (2021)’e gore ¢ocuklarin 6grenme
deneyimlerini belgelendirme yoluyla degerlendirme yapilmasi hem 6gretmenlerin
gelecekte yapacaklari planlar1 hakkinda rehberlik etmekte hem de programi
bilgilendirmektedir. Bu nedenle, 6gretmenlerin farkli degerlendirme tiirlerini anlamasi

ve planlamasi gerekmektedir.

Okul oncesi 6gretmenlerinin ¢ocuklarin sosyal becerilerini desteklemeye yonelik
program kapsaminda kendi sdylemlerine dayanan uygulamalari ile egitim

planlarimin uyumu

» Genel ozellikleri acisindan uyumu
Sosyal becerilerin tiirii ile ilgili 6gretmenlerin kendi sOylemlerine dayanan
uygulamalar ile igerik analizi arasinda uyumdan s6z etmek miimkiindiir. Clinkii her

iki veri tiirlinde de iletisim becerilerine en ¢ok, paylasma becerilerine en az yer
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verilmistir. Bu durumda, sosyal beceri etkinlik tiirii ile ilgili 6gretmenlerin sdyledikleri
uygulamalar ile ilgili planlama yapmaya 6zen gosterdikleri soylenebilir.

Sosyal beceri etkinliklerinin sikligi ile ilgili, 6gretmenlerin goriisleri ve kendi
sOylemlerine dayanan uygulamalari ile igerik analizi arasinda uyumsuzluk
bulunmaktadir. Igerik analizine bakildiginda etkinliklerin siklig1 konusunda agik bir
sekilde diizensizlik goriiliirken, 6gretmenler tam tersi yonde ¢ok sik ve diizenli olarak

sosyal beceri etkinliklerine yer verdiklerini rapor etmislerdir.

> Ogrenme siireci acisindan uyumu

Kelime ve kavramlar acisindan bakildiginda olumsuz yonde bir uyumdan sz
etmek mimkiindiir. Kendi sdylemlerine dayanan uygulamalarinda, yalnizca 2
Ogretmen sosyal beceri etkinliklerini planlarken kelime ve kavramlara dikkat ettigini
belirtmistir. Egitim planlarinin igeriginde ise yine etkinliklerin ¢ok az bir kisminda
kelime ve kavramlara dikkat edildigi, ¢ok biiyiik bir kisminda ise dikkat edilmedigi
tespit edilmistir.

Ogretimsel yaklasim acisindan degerlendirildiginde, yalnizca 1 6gretmen
“sosyal beceri etkinliklerini planlarken programin ¢ocuk merkezli olmasini goz
ontinde bulunduruyorum” demesine ragmen, egitim planlarinin igerigine bakildiginda
Ogretmenlerin hepsinin ¢ocuk merkezli yaklasima uygun olarak etkinliklerinin
planladig1 goriilmiistiir. Bu durumda iki veri tiirii arasinda ¢ok agik bir sekilde
uyumsuzluk oldugu sdylenebilir.

Buna ek olarak arastirmaci, kazanim gosterge agisindan da iki veri tiirli
arasinda karsilastirma yapmistir. Egitim planlarimin neredeyse yarisinda kazanim
gostergeler sosyal beceri etkinlikleri ile alakasiz bir sekilde yer almistir. Ama
ogretmenler, kendi sdylemlerine dayanan uygulamalarinda sosyal beceri etkinliklerini
hazirlarken kazanim gostergelere dikkat ettiklerini sdylemislerdir. Bu sonuclara
bakildiginda 6gretmenlerin kendi sdylemlerine dayanan uygulamalari ile egitim
planlarinin igerigi arasinda ciddi bir sekilde uyumsuzluk vardir.

Sosyal beceri etkinliklerinde kullanilan materyal ¢esitleri, biitiin materyallere
oranlandiginda 6gretmenlerin kendi sdylemlerine dayanan uygulamalar ile igerik

analizi arasinda belli bir uyumdan s6z edilebilir. Ciinkii her iki veri tiiriine bakildiginda
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Ogretmenlerin en ¢ok tiirkge-dil, sanat, oyun, drama gibi materyalleri, en az ise
matematik, fen, alan gezisi gibi materyalleri kullandiklar1 gériilmektedir. Materyal
cesitlerine benzer bir sekilde etkinlik tiirleri agisindan da igerik analizi ile
ogretmenlerin kendi sOylemlerine dayanan uygulamalari benzerdir.

Ek olarak egitim ortami agisindan hem Ogretmenlerin kendi belirttikleri
uygulamalar1 hem de egitim planlarinin igerigi karsilastirildiginda, hem uyumdan hem
de uyumsuzluktan s6z etmek miimkiindiir. Icerik analizinde 6gretmenlerin genel
olarak sosyal beceri etkinliklerini i¢ mekana yonelik planladiklart bulunmustur.
Benzer sekilde, ogretmenler sosyal beceri etkinliklerini daha ¢ok i¢ mekanda
gerceklestirdiklerini kendileri de belirtmislerdir. Uyumsuzluga gelindiginde ise; icerik
analizinde, 6gretmenlerin kendi rapor ettikleri uygulamalarindan farkli olarak, egitim
planlarinin énemli bir béliimiinde 6grenme ortamina dair herhangi bir planlamadan

s0z edilmedigi gorilmiistiir.

» Aile katilmi ve degerlendirme agisindan uyumu

Aile katilimi konusunda sosyal beceri etkinlik planlarmnin igerigi analiz
edildiginde, ogretmenlerin kendi rapor ettikleri uygulamalar1 ile tamamen farkl
sonuclar elde edilmistir. Cilinkii 6gretmenlerin hepsi sosyal beceri etkinliklerinde
mutlaka bir aile katilim tiirlinii gergeklestirdiginden bahsetmigken, igerik analizinde
egitim planlarinin biliylik ¢ogunlugunda aile katilimi etkinligine rastlanamamustir.
Ayrica 6gretmenler en ¢ok ailelerle ¢ift yonlii iletisim kurma yontemini kullandiklarim
kendileri sdylemisken, egitim planlarinda ailelerle ¢ift yonlii iletisim kurma yontemi
en az yer verilen yontem olmustur.

Degerlendirme agisindan iki veri tiirii karsilagtirildiginda, yine uyumdan soz
edilememektedir. Ciinkii biitiin 6gretmenler sosyal beceri etkinliklerinde mutlaka
degerlendirme yaptiklarindan bahsetmisken, egitim planlarinda yer alan sosyal beceri
etkinlik planlarinin neredeyse yarisinda sosyal becerilerin degerlendirilmesine iliskin
planlama yapilmadig1 goriilmiistiir. Buna ek olarak soru sormaya dayali degerlendirme
yontemi icerik analizinde en sik rastlanan tiir olmasma karsin, Ogretmenlerin

yarisindan azi1 soru sormaya dayali degerlendirme kullandigini rapor etmistir.
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Sonug olarak iki veri tiirli arasinda bazi uyumsuzluklar goriilmiistiir. Bunun
yaninda birkag¢ katilimci disinda her bir 68retmen 6zelinde diisiiniildiiglinde, etkinlik
planlarinin igerigi ve kendi sdylemlerine dayanan uygulamalar1 arasinda oldukga fazla
uyumsuzluk s6z konusudur. Diger bir deyisle katilimcilarin ¢ogunun, goriisme
sirasinda gergeklestirdiklerini ya da planladiklarini sdyledikleri uygulamalar: etkinlik
planlarina dahil etmedikleri goriilmektedir. Bu bulgular 6gretmenlerin planlarini etkili
bir sekilde hazirlamadiklarini géstermektedir. Bunun sebebi olarak da 6gretmenlerin
planlarin1 kendilerinin hazirlamalar1 yerine hazir planlar1 kullanmalar1 olabilir
(Basaran & Ulubey, 2018; Sak, 2013). Fakat okul oncesi egitim programinda egitim
planlarinin siniftaki ¢ocuklarin ihtiyaglarina, ilgisine ve onlarin biliyiidiigli ¢evreye
uygun sekilde hazirlanmasi gerektigi 6zellikle belirtilmektedir (MoNE, 2013). Ayrica
okul dncesi 6gretmenleri lisans 6grenimleri boyunca nasil plan hazirlamalart gerektigi
ile ilgili hem teori hem de pratige dayali dersler almaktadirlar. Buna ragmen
ogretmenlerin planlarin1 uygun ve etkili bir sekilde hazirlamiyor oluslar1 ciddi bir

sekilde arastirilmasi ve tartisilmasi gereken bir konudur.
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