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ABSTRACT

TURKISH EFL TEACHERS’ KNOWLEDGE, PERCEPTIONS AND
PRACTICES REGARDING SOCIAL AND EMOTIONAL LEARNING IN
ELEMENTARY, SECONDARY AND HIGH SCHOOL CONTEXTS

Deger DALDAL

Master Thesis, Department of English Language Education
Supervisor: Dr. Seden TUYAN

September 2022, 190 pages

The current study seeks to provide a comprehensive picture of Turkish EFL teachers’
perceptions regarding their understanding, experiences and practices in relation to social
and emotional learning in three separate contexts including elementary, secondary and
high school. This research study mainly adopted a mixed methods research design
making use of a quantitative approach integrated with a qualitative research. In total, the
research sample constituted 238 Turkish EFL teachers. The study was based on two
different data collection sources including a teacher survey and a semi-structured
interview guide. Our data analysis process was conducted in three distinct phases. The
preliminary stage focused on the analysis of quantitative data which was conducted
through descriptive statistical analyses using SPSS. The second stage involved the
inferential statistical analysis in which a one-way multivariate analysis of variance
(MANOVA) was performed. The third stage was centered around the analysis of
qualitative data. Upon a comprehensive examination of descriptive findings, teachers’
perceptions of their comfort level with teaching SEL were found to be at a moderate
level. teachers’ perceptions of their commitment to teaching and learning about SEL at
a high level and teachers’ perceptions of administrative support for SEL at a moderate
level. According to MANOVA findings, with the exception of the age groups,
statistically significant differences were observed in teachers’ perception of SEL among
all the other independent variables. Lastly, the key qualitative findings were reported

under three different categories which were determined within the responses of the



sample group, namely teachers’ perceptions on the importance of SEL, factors hindering
the implementation of SEL and teachers’ recommendations on how to best serve

students’ social and emotional needs.

Key words: Social and Emotional Learning (SEL), Social and Emotional Competence
(SEC), Turkish EFL teachers, primary school, secondary school, high school



OZET

ILKOKUL, ORTAOKUL VE LiSE BAGLAMLARINDA TURK iNGILiZCE
OGRETMENLERININ SOSYAL VE DUYGUSAL OGRENMEYE
ILISKIN BILGI, ALGI VE UYGULAMALARI

Deger DALDAL

Yiiksek Lisans Tezi , Ingiliz Dili Egitimi Ana Bilim Dal
Tez Damismani: Dr. Ogr. Uyesi Seden TUYAN
Eylal 2022, 190 sayfa

Bu ¢ahigma, Tiirk Ingilizce 6gretmenlerinin sosyal ve duygusal dgrenmeye iliskin
anlayislari, deneyimleri ve uygulamalar1 hakkindaki algilarinin ilkokul, ortaokul ve lise
olmak {izere ii¢ ayr1 baglamda kapsamli bir resmini sunmay1 amaclamaktadir. Bu
arastirma caligmas1 esas olarak nitel arastirma ile biitlinlestirilmis nicel bir yaklasimdan
yararlanan karma yOntem arastirma desenini benimsemistir. Toplamda, arastirma
orneklemini 238 Tiirk Ingilizce 6gretmeni olusturmustur. Ayrica ¢alisma, dgretmen
anketi ve yar1 yapilandirilmis goriisme kilavuzu olmak iizere iki farkl veri toplama
kaynagina dayanmaktadir. Veri analiz siirecimiz ii¢ farkli asamada gergeklestirilmistir.
[Ik asama, SPSS kullanilarak betimsel istatistiksel analiz yoluyla gerceklestirilen nicel
verilerin analizine odaklanmustir. Ikinci asama, tek yonlii ¢ok degiskenli varyans
analizinin (MANOVA) gerceklestirildigi ¢cikarimsal istatistiksel analizi kapsamaktadir.
Uciincii asama, igerik analizi yontemi kullanilarak gerceklestirilen nitel verilerin
analizine odaklanmigtir. Tanimlayicit bulgularin kapsamli incelemesi sonucunda,
Ogretmenlerin sosyal ve duygusal 6gretimi ile ilgili rahatlik diizeylerine iliskin algilarinin
orta diizeyde, sosyal ve duygusal ile ilgili 6retme ve 6grenmeye bagliliklarina iliskin
algilarmin yiiksek diizeyde ve sosyal-duygusal Ogrenmeye yonelik idari destek
hakkindaki algilarinin orta diizeyde oldugu goriilmiistiir. MANOVA bulgularina gore,
yas gruplar1 disinda, diger tim bagimsiz degiskenler arasinda Ogretmenlerin sosyal-
duygusal 6grenme algilarinda istatistiksel olarak anlamli farklhiliklar gézlemlenmistir.

Son olarak, temel nitel bulgular, 6rneklem grubunun yanitlar1 goz Oniine alinarak
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belirlenen ii¢ farkli kategori altinda raporlanmistir. Bunlar &gretmenlerin sosyal-
duygusal Ogrenmenin Onemine ilisgkin algilar, sosyal-duygusal Ogrenmenin
uygulanmasini dnleyen faktorler ve 6grencilerin sosyal-duygusal ihtiyaglari agisindan en

iyi nasil hizmet verilecegine iliskin 6gretmenlerin onerileridir.

Anahtar_Kelimeler: Sosyal ve Duygusal Ogrenme, Sosyal ve Duygusal Yetkinlik,

Ingilizceyi yabanci dil olarak dgreten Tiirk 6gretmenleri, ilkokul, ortaokul, lise
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CHAPTER 1

1. INTRODUCTION

1.1. General Background of the Study

For years, the academic achievement of students was recognized as the main priority
among educators and instructors, especially in classrooms which were mostly based on
traditional methods (Brackett, Reyes, Rivers, Elbertson & Salovey, 2011; Aygun, 2017;
Agirkan, 2021). However, with the significant changes and developments which have
occurred in the field of education in recent years, additional needs have emerged in order
for learners to achieve their full potential (Buchanan, Gueldner, Tran & Merrell, 2009).
It has become not enough for instructors to equip their learners with excellent education
only through necessary knowledge related to their field (Goleman, 2003, as cited in Isik,
2019). In order to integrate well-being individuals into society and find them a role in the
community, an emerging demand has grown to take into consideration not only learners’
academic needs but also their personal growth and development (Agirkan, 2021). Thus,
educators have now realized that their role in the classroom should go beyond academics.

Even the standards for language teaching and learning in the 21st century are
redesigned in accordance with social and emotional learning principles in order to mirror
these changes and now, most of the focus of attention is shifted towards fostering the
essential social and emotional learning skills in learners including self-awareness, social
awareness, relationship skills, self-management and responsible-decision making skills,
all of which make a great contribution to the healthy development of learners (Durlak et
al., 2011; Cristévao et al., 2017, as cited in Rakap, Balik¢i, Kalkan & Aydimn, 2018).
Taking all these skills into account, teachers have started to make some adjustments and
improvements in their teaching styles and strategies and they have arranged their
teaching, teaching materials and activities in such a way that they can provide a learning
environment in which they can serve learners’ critical social and emotional needs in order
for them to make use of the educational opportunities, maintain a healthy life and assure
success in the rest of their lives (Durlak, Weissberg, Dymnicki, Taylor, & Schellinger,
2011; Joseph & Strain, 2003, Beelmann & Ldsel, 2006, Zins & Elias, 2007, as cited in
Kigikdzdemir, 2019).



1.2. Statement of the Problem

Just as the 21st century has brought some radical changes in foreign language teaching
throughout the world, so foreign language education in Turkey has undergone a
renovation. However, some research studies note that despite the increasing recognition
of the significance of SEL, the main way of teaching English in some schools has not
changed much to serve students’ needs (Najafi, 2006; Kuclkdzdemir, 2019). Some
English classes in Turkey are still based on traditional and teacher-centered way of
instruction according to some research studies (Soylu, 2008; Kizildag, 2009; Dilek,
2010; Gokdemir, 2010; Kartal, 2012; Batdi, 2013; Kartal, 2014; Baris, 2017; Bozkurt,
2019; Kil, 2019). In spite of the evidence revealing an association between social and
emotional wellbeing and positive student learning outcomes, social and emotional
learning skills are ignored or pushed into the background in such classrooms most of the
time and the focus of attention is directed solely towards academic achievement and
performance (Tiirniikli, 2004, Kabak¢1 & Korkut, 2008, Kabake¢1 & Korkut-Owen, 2010,
as cited in Aygiin, 2017; Isik, 2019; Agirkan, 2021).

There might be many reasons why social and emotional learning is not integrated into
such traditional classrooms. After a lot of thinking with regards to the reasons lying
behind this issue, willingly or unwillingly, our attention is directed towards the crucial
question of whether teachers in Turkey are familiar with the concept of SEL or not and
at this point, this requires us to conduct an extensive literature search in order to reach
reseach studies which aimed to explore Turkish teachers’ perceptions on social and
emotional learning. When we attempt to examine research studies conducted in Turkey
in relation to this topic, one worth-reading research study carried out by Aygun and
Taskin (2017) achieves to grab our attention as it brings greater insight into how Turkish
teachers perceive social and emotional learning. However, when we examine the results
closely, we do not reach satisfactory outcomes regarding this subject topic. According to
Aygiin and Taskin (2017), despite the fact that most teachers have heard of social and
emotional learning before in their lives, they fail to provide a detailed explanation of this
concept. Considering the results derived from this research study, it seems apparent that
most of the teachers’ knowledge of social and emotional learning is limited, which might,
in turn, result in a lack of social and emotional care for learners. Furthermore, Aygin and
Taskin (2017) point out that there has been a program being implemented in Turkey,

namely the Emotional and Social Development Program which was promulgated and put



into practice by the Board of Education in 2012 to be implemented in primary and
secondary schools in an attempt to strengthen social and emotional learning skills of
students. However, their results demonstrate that there has not been sufficient attempt
and effort to raise awareness among teachers regarding this program (Aygiin & Taskin,
2017).

When we want to broaden our search in order to reach more references or studies apart
from Aygilin and Taskin’s work, we encounter various studies examining teachers’
perceptions of social and emotional learning closely. However, much of the literature
constitutes studies of foreign origin (Buchanan, Gueldner, Tran & Merrell, 2009;
Bracket, Reyes, Rivers, Elbertson and Salovey, 2011; Ee and Cheng, 2013;
Hollingsworth and Winter, 2013; Madueke, 2014; Youngblood, 2015; Martinez, 2016;
Reynolds, 2016; Dolzhenko, 2017; Fischer, 2017; Holmes, 2017; Allison, 2018; Borner,
2018; Humphries, Williams & May, 2018; Calkins, 2019; Dyson, Howley & Shen, 2019;
Loinaz, 2019; Pelton, 2019; Forrester, 2020; Louis, 2020; Wenling & Sidhu, 2020;
Ziernwald, 2021). On the other hand, for years, there have been some research studies
investigating social and emotional learning in Turkey but in other contexts. (Kabakgi,
2006; Najafi, 2006; Baydan, 2010; Merter, 2013; Celik, 2014; Sharif, 2015; Ugur, 2015;
Iseri, 2016; Aygiin, 2017; Giirkan, 2018; Isik, 2019; Urhan, 2019; Uslu, 2019; Berk,
2020; Melikoglu, 2020; Mutlu, 2020; Simsek, 2020; Agirkan, 2021; Sevin, 2021).
Involving a wide range of students, from pre-school to university, a growing body of
research in Turkish literature mostly tended to lay emphasis on student outcomes
investigating their social and emotional learning competencies from various dimensions.
However, when we put a special emphasis on teachers’ views on social and emotional
learning in the Turkish EFL context considering how much they know about it, the
literature seems not to be in a good position to offer us sufficient research studies. It is
noteworthy to mention that this is not the first study that accentuates this research gap in
the literature. The issue with regards to the ongoing shortage of research which aims to
examine teachers’ understanding of SEL is addressed in an abundant number of previous
studies as well (Buchanan, Gueldner, Tran & Merrell, 2009; Madueke, 2014; Kabak¢1 &
Korkut, 2010, Totan & Kabakg1, 2010, Samur, 2011, as cited in Aygiin & Taskin, 2017;
Forrester, 2020; WenLing & Sidhu, 2020). This research gap on Turkish teachers’
perceptions of social and emotional learning might serve as one of the reasons for
teachers’ unawareness of social and emotional learning and for their limited knowledge

of how to incorporate it into their current teaching practices.



1.3. Purpose of the Study and Research Questions

Considering the fact that this type of research on social and emotional learning has
not been carried out extensively in the field of language teaching and learning in Turkey,
it is of great necessity to accumulate more data and knowledge in order to deepen our
understanding of the perceptions of Turkish EFL teachers in our country on this subject.
Undoubtedly, more investigation and observation are required in this field in order to
achieve a more satisfactory outcome and acquire a better understanding of how familiar
foreign language teachers in Turkey are with social and emotional learning as well as
how much importance and value is placed on social and emotional learning in language
classrooms. Therefore, the current study seeks to fill this gap by providing a
comprehensive picture of Turkish EFL teachers’ perceptions regarding their
understanding, experiences and practices related to social and emotional learning in three
separate contexts including elementary, secondary and high school. In order to shed some
light on the issue of the lack of research study on Turkish EFL teachers’ views on social
and emotional learning and in order to achieve the aim of the study, the following
research questions will provide the basis for the conduct of our research:

1) What are the perceptions of foreign language teachers in Turkey concerning
social and emotional learning?

2) Are there any statistically significant differences in Turkish EFL teachers’

perceptions of social and emotional learning based upon their demographic
characteristics including;

gender,

T o

age,

educational level,

o o

field of training,
their current employment status,
the type of school they are working in,

the grade level they are teaching to,

> @ - oo

years of teaching experience
3) What do Turkish EFL teachers think about the place of social-emotional

education in their current teaching practices?



1.4. Significance of the Study

This current study can be deemed to be significant in some ways. To start with, this
research study is built upon teachers’ opinions about a relatively new topic introduced
into the field of education, namely Social and Emotional Learning. Therefore, this study
is conducted with the hope of acquiring some insights into how much EFL teachers are
familiar with social and emotional learning as well as with the intention of expanding our
understanding of to what extent they integrate social and emotional learning into their
language classrooms. The findings obtained through a close examination of teachers’
perceptions can be utilized as a way to reveal the embedded shortcomings in the area of
social and emotional learning, thereby, helping to determine the areas of strength as well
as the areas where more support and effort is needed in order to empower teachers’
competencies in the field of social and emotional learning. With this goal in mind, this
study might be a good start to guide the Ministry of Education and district and school
leaders in grasping an extended and in-depth understanding of teachers’ experiences and
perceptions of SEL, thus helping to contribute to their decisions about whether further
training programs and professional development activities are required for teachers or
not.

Furthermore, it is hoped that this research study will hold the key to raising awareness
of unsatisfactory conditions which might serve as an obstacle to implementing social and
emotional learning strategies in the classrooms. With the elucidation of challenges
proposed by teachers, this study might hopefully provide assistance and guidance for
producing some constructive and satisfactory resolutions in order to cope with or
minimize the undesirable factors hindering the implementation of social and emotional
learning.

In addition to enlightening problems leading to a disregard for social and emotional
learning, this research study is carried out with the expectation of offering new
alternatives to language teaching and learning for teachers who are in search of new ways
to improve their teaching style. Hoping that teachers involved in this study will provide
a source of inspiration with their positive and encouraging responses, this research might
boost enthusiasm among the teachers outside the project for paying more attention to
their students’ social and emotional needs rather than fulfilling academic purposes only.
For instance, after reading this thesis, teachers who have never experienced incorporating

social and emotional learning into their curriculum and teaching practices might be



encouraged to develop some effective strategies and creative lesson plans designed to
promote and foster SEL competences among language learners. In this respect, it is
intended that this research study will expand teachers’ understanding of the significance
of social and emotional learning, which will in turn lead them to make necessary
adjustments in their current teaching practices. In this way, this research study is expected
to make a significant contribution to the efforts aimed at making notable improvements
in terms of the quality of foreign language education in Turkey and it is expected to bring
in a new perspective on language teaching and learning as it might shape the way students
learn the language.

What is more, considering that there is not much established knowledge in the area of
teachers’ perceptions and beliefs regarding social and emotional learning and program
implementation within their school systems, it is hoped that this research study will have
the potential to provide an important step in making a contribution to literature and field
of language education to some extent as it might add to the knowledge gap and attempt
to fill in some pieces of information missing in the literature. Besides broadening the
limited research in this area, it is hoped that the findings of our current study will lay a
strong foundation for further investigation, thereby helping to serve as a guiding
reference as well as providing a source of inspiration for future researchers to further
extend their research in a different direction to come up with various conclusions and to
shed some more light on teachers’ perceptions of social and emotional learning from
different and multiple dimensions, which will also contribute to the decrease in the
knowledge gap in our field and literature. In this way, this research study is expected to
lead to new studies and pave the way for future researchers to move forward and make a
difference in the field of research.

Last but not the least, the data accumulated from both the quantitative and qualitative
phase is hoped to have equal value and significance in achieving the research objective,
hence, enabling the researcher to gather a vast amount of credible and fruitful information
and enrich the outcomes. In other words, it is expected that both the statistical analysis
of the obtained numerical data and the data consisting largely of words gathered through

interviews will allow for an in-depth analysis of teachers’ perspectives.



1.5. The Concept of Social and Emotional Learning

Considering all the needs and demands that our new era has brought to our life, a new
term has emerged in education recently, namely social and emotional learning which is
increasingly recognized as critical and crucial to the healthy development of learners. In
fact, social and emotional learning is not something new. As Berk (2020) states in his
work, although the history of social and emotional learning dates back to ancient times,
the modern definition of SEL has come into existence recently. In line with this, Smetana
(2020) notes that even though social-emotional competence has been a universal concept
that has always existed historically, it has achieved unprecedented popularity and
mainstream acceptance in recent years and now it has become a new educational
buzzword with an interest continuing to expand far beyond the borders.

As the concept of social and emotional learning has received much attention and
gained prominence 