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ABSTRACT
THE EFFECT OF E-TWINNING IMPLEMENTATION ON THE PROFICIENCY
AND ATTITUDES OF 10™ GRADE VOCATIONAL AND TECHNICAL
ANATOLIAN HIGH SCHOOL EFL STUDENTS TOWARDS ENGLISH COURSES
IN TURKEY
Nesrin AHMETOGLU ACIKGOZ
Department of Foreign Language Education
Programme in English Language Teaching
Anadolu University, Graduate School of Educational Sciences, July 2019

Supervisor: Asst. Prof. Dr. Selma KARA

The purpose of the study was to investigate the effect of an international e-
Twinning project on proficiency and attitudes towards English course of 10" grade
vocational and technical Anatolian high school students. Moreover, the perceptions of
students about the e-Twinning process were explored. A mixed-methods design was
run, applying both quantitative and qualitative research. The study was conducted with
seventy 10th grade vocational and technical Anatolian high school students in Istanbul,
in 2018-2019 academic year. ‘The Attitudes towards English Lesson Scale’ was used to
determine the attitudes of students. In order to determine the proficiency of the students,
two different A2 level proficiency tests were used as pretest and posttest. E-Twinning
process lasted for 11 weeks and at the end, the experimental group students were given
written interview questions to explore their perceptions and attitudes about the e-
Twinning process. The quantitative data were analyzed by using 22.0 package of
SPSS’s Paired Samples t-test and Independent Samples t-test.

The results of the study revealed that there is not a significant difference
between the attitudes of experimental and control groups at the end of the e-Twinning
process. However, the results of the experimental group showed that their attitudes
remained at the same level while the control group’s attitudes decreased at the end of
the term. The proficiency results in reading& writing tests showed that there is not a
significant difference between the experimental and control groups. There is
considerable difference in listening proficiency test scores between two groups even if
it’s not statistically significant. The perceptions of the students were generally positive
and e-Twinning was regarded as beneficial especially for their proficiency. E- Twinning
supplied a true-reason for students to communicate and it is effective for listening skill
which is an important skill to communicate. E-twinning might be used to improve
students’ listening skill in vocational and technical high schools.

Keywords: Attitude towards English Lesson, E- Twinning, Proficiency in Language,
Perceptions of Students on e- Twinning.



OZET
E-TWINNING UYGULAMASININ 10. SINIF MESLEKIi VE TEKNiK ANADOLU

LISESI OGRENCILERININ INGILiZCE DERSINE YONELIK TUTUMLARINA VE
DIL YETERLIKLERINE OLAN ETKISI
Nesrin AHMETOGLU ACIKGOZ
Yabanci Diller Egitimi Anabilim Dal1
Ingilizce Egitimi Bilim Dal1
Anadolu Universitesi, Egitim Bilimleri Enstitiisii, Temmuz 2019
Danisman: Dr. Ogretim Uyesi Selma KARA

Bu ¢alismanin amaci uluslararasi bir e-Twinning projesinin 10. Sinif mesleki ve
teknik Anadolu lisesi dgrencilerinin Ingilizce dersine karsi tutumlarina ve Ingilizce dil
yeterliklerine etkisini arastirmaktir. Ayrica e-Twinning uygulamasina katilan
ogrencilerin slire¢ hakkindaki goriisleri de incelenmistir. Calismada nicel ve nitel
arastirma yontemlerinin bir arada kullanildigi karma yontemler arastirma modeli
kullanilmistir. Calisma, 2018/ 2019 egitim-dgretim yilinda Istanbul’da bir mesleki ve
teknik Anadolu Lisesi’nde toplam 70 oOgrenciyle gergeklestirilmistir. Ogrenci
tutumlarini belirlemek icin ‘Ingilizce dersine yonelik tutum 6lgegi’ ve dil yeterliklerini
belirlemek igin A2 seviyesinde iki standart (biri 6n-test, biri son-test) yeterlik sinavi
kullanilmistir. E-Twinning uygulamast 11 hafta stirmiistiir ve uygulamanin sonunda
tutum Olgegi tekrar uygulanarak 6grenci tutumlarinda istatiksel olarak anlamli bir fark
olup olmadigina bakilmistir. E-Twinning siirecinin dil yeterligine etkisi incelenmistir.
E-twinning uygulamasi ile ilgili 68renci goriisleri agik uclu sorularla yazili olarak
almmistir. Veriler SPSS 22.0° in eslesmis gruplar t-testi ve bagimsiz gruplar t-testi
kullanilarak analiz edilmistir.

Sonuglar, e-Twinning uygulamasmin dgrencilerin Ingilizce dersine olan
tutumlarinda istatistiksel olarak anlaml bir fark olusturmadigini gostermektedir. Ancak,
Ogrenci tutumlarint donem boyunca bastaki seviyede sabit tuttugu gézlemlenmistir. E-
Twinning’ in dgrenci dil yeterligine olan katkist incelendiginde, okuma-yazma becerisi
tizerinde gruplar arasinda anlamli fark olusturmadig1 saptanmis; dinleme becerisinde de
anlamli fark gozlemlenmemesine ragmen dinleme-son-test sonuglarinda deney
grubunda artis gdzlenirken kontrol grubunda diisiis yasanmistir. Ogrenci goriisleri
analizleri, Ogrencilerin genel olarak e-Twinning uygulamasina olumlu baktigim
gostermektedir ve oOzellikle dil becerilerine olan katkist vurgulanmistir. E-Twinning
ogrencilere Ingilizceyi kullanmalar1 igin gercek bir neden olusturmustur. Ozellikle
iletisim i¢in 6nemli olan dinleme becerisinin gelismesi igin mesleki ve teknik lise
ogrencilerinde e-Twinning uygulamasindan faydalanilabilecegi goriilmektedir.

Anahtar Sozciikler: Ingilizce dersine yonelik 6grenci tutumu, Ingilizce Dil Yeterligi,

E- Twinning, e- Twining hakkinda 6grenci goriisleri.
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CHAPTER I
INTRODUCTION
In this chapter, the statement of the problem, the purpose of the study, research

questions, the significance and the limitations of the study are presented.

1.1. Background of the Study
English is a worldwide language that is used in all fields, for all kinds of

information and it is important for the people who want to keep in touch with the other
people around the world no matter what they are doing. As Smith (1971) puts forward,;
““‘One language sets you in a corridor for life. Two languages open every door along the
way.”” A foreign language, mostly English in our context, brings better job
opportunities to the people in this globalized world that even just knowing a foreign
language is regarded as insufficient. Besides these, English is important for personal
and social development, too. One can improve personal and social skills if he/ she can
communicate in English and have contacts with people around the world to widen
his/her world. In Turkish there is a saying; ‘‘One who knows only one language is one
person, but one who knows two languages is two people.”’ Since learning English is
important from different aspects for an individual, teaching it as a foreign language
gains importance. Therefore, educational policies encourage teaching English as a
foreign language in most of the countries. However, in some cases, with the imposed
school curriculum, students are to fulfill involuntary requirements beyond their will;
hence, several factors have emerged to discuss. For instance, motivating students and
fostering positive attitudes to learn English have become important concerns of
teachers. The attitude of students to the target language is vital to trigger learning it and
replacing the negative attitudes with the positive ones is a really hard job. Time is also a
key element to create motivation to learn something new no matter what it is because
arousing affective elements like positive feelings or attitudes takes a considerable
amount of time especially with the students who have had a bad experience before.
Berberoglu (2001) argues that students’ attitude on the English course is a dominant
subcomponent for achievement in English.

As a policy of language teaching, the Ministry of National Education in Turkey

offers two hours a week to the 10™ grades in vocational and technical high schools. This

limited time to teach makes it difficult for teachers to motivate students to learn. To be



able to teach effectively in such a limited amount of time, teachers try to use a range of
techniques. The limited hour of the English course in vocational and technical high
schools in 10" grade and the intention to promote positive attitudes towards English
lesson caused researcher to experiment with a new online tool along with the formal
English course. The effect of the use of this web-tool, e- Twinning, on English
proficiency and attitude of learners towards English course was a matter of this study.
How students feel and what they think about English course and the proficiency of the
students in English may be promoted with the implementation of the e-Twinning project
along with the current curriculum. E-Twinning implementation may improve the
student attitudes towards English lesson and it will be investigated in the study.
Pratdesaba (2014, pg. 10) states;

“E- Twinning offers teachers and pupils the opportunity to teach and learn content in a foreign

language in collaboration with other teachers and pupils in other countries in Europe, a suitable
environment where language comes alive, pupils become more confident and autonomous, and

they acquire new ICT skills and learn about other cultures.”’

On the web-page of E-Twinning portal it is described as follows:

“E-Twinning offers a platform for staff (teachers, head-teachers, librarians, etc.), working in a

school in one of the European countries involved, to communicate, collaborate, develop projects,
share and to be part of the most exciting learning community in Europe. E-Twinning promotes
school collaboration in Europe through the use of Information and Communication Technologies

(ICT) by providing support, tools and services for schools. E-Twinning also offers opportunities

for free and continuing online Professional Development for educators.”

https://www.etwinning.net/en/pub/about.htm. The following Screenshot 1.1 shows the

E-Twinning portal.

eTwinning is ©

S O Yodube {2

693187 192119

Screenshot 1. 1. Website of e- Twinning (https://www.etwinning.net/tr/pub/index.htm)
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https://www.etwinning.net/en/pub/about.htm.%20The%20following%20Screenshot%201.1
https://www.etwinning.net/tr/pub/index.htm

E- Twinning provides students an open and real area to improve their skills and
thoughts via communicating with different cultures and schools and accomplishing

some tasks there with partner schools.

1.2. Statement of the Problem
Language learning is a general focus all around the world. Due to globalization,

many people around the world try to learn and teach languages, especially English, to
catch up with the world. In many countries, educational policies encourage language
learning and to make language learning better, authorities are in search of innovation.
Turkey is one of those countries trying to improve education in general. English
teaching curriculum, for example, is often revised and there is an effort to improve it
with the changing policies. With the current educational policies in Turkey, English is
taught as a foreign language starting from the 2" grade in primary schools and language
teaching continues until the end of 12" grade in all public schools. According to the
latest curriculum, in Anatolian high schools, students have English classes for 4 hours a
week (160 minutes in total) in grades from 9" to 12"". However, in vocational and
technical Anatolian high schools, the number of English lessons decreased by half and it
turned to be 2 hours a week (80 minutes in total) from 10" to 12" grades. In this case,
English takes a backseat as a compulsory lesson especially in vocational and technical
high schools since the primary aim is to develop students’ vocational skills throughout
the learning process. However, learning English is important for their personal, social
and vocational improvement.

Having just two lessons of English in a week and with a focus on vocational skills
by the encouragement of educational policies, in vocational and technical high schools,
students are not motivated to learn a foreign language. With the educational changes
applied in the English curriculum in 2018-2019 academic year, we can say that students
in those schools have less opportunity to learn a foreign language when compared to the
other Anatolian high schools. Moreover, teachers of English teaching at vocational and
technical high schools most often complain that their students have a negative attitude
towards English course and have a lower degree of motivation. Due to these problems,
both students and the teachers are caught in a cleft stick. Teachers spend a lot of time to

motivate the students and allocated time is very limited for the planned curriculum;



some students are so unwilling that their behaviors affect the class environment and the
other students negatively.

Another problem that is observed during lessons is that students do not feel a
reason to communicate in English among themselves. They most generally tend to
convert to their mother tongue during the class sessions. They say it is meaningless to
use another language to convey what they want to express. However, implementing a
web-tool that will provide communication with students who do not use their mother
tongue would help them have a real reason to communicate. Therefore, using the e-
twinning portal was assumed to help students to have a reason to communicate in
English as they will have foreign partners who try to learn English as a foreign
language, as well.

On the other hand, there are a lot of studies concerning attitude in language
learning both in our country and around the world. However, the scope of the studies is
very limited and they are generally limited to just describing the whole picture; as
determining the attitudes of EFL/ ESL learners (Atli, 2008; Ellis, 1994; Ceylaner, 2016;
Erarslan, 2011) or showing the relation between attitude and achievement (Inal, Evin
and Saracaloglu, 2000; Kuhlemeier, Bergh and Melse, 1996; Bain, McCallum, Bell,
Cochran, Sawyer, 2010; Mantle- Bromley & Miller, 1991). It is hard to find studies
focusing on whether there will be a difference of attitude through an e- Twinning
implementation in English lesson, especially in EFL context. The current study may be
beneficial to fill a gap in the literature related to the effect of e-twinning project on

attitude and proficiency.

1.3. Purpose of the Study
Classroom observations and teacher comments about the motivation, attitude and

proficiency of students studying at vocational and technical high schools brought about
the idea of using a web-tool, e- Twinning, to motivate students and change their
attitudes into positive ones and thus help them improve their language skills. This study
sets out to examine the effect of an e-Twinning online international project on the
proficiency and the attitudes of 10" grade vocational and technical Anatolian high
school students towards English course. Specifically, the following research questions

were posed:



1.4. Research Questions
1. Does the implementation of e- Twinning along with the curriculum have an

impact on 10" grade vocational and technical high school EFL students’ attitude

towards English course?

a) Is there a statistically significant difference in the attitudes of 10" grade
vocational and technical high school EFL students towards English language
course before the e-twinning process and after the e-twinning process?

b) Is there a statistically significant difference between the attitudes of the students
who are enrolled in e-twinning project along with the curriculum and attitudes of
the students who are not enrolled in e-twinning project?

2.Does the implementation of e-twinning along with the curriculum have an impact

on 10" grade vocational and technical high school EFL students’ proficiency in
English?
3. What are the individual attitudes and perceptions of the students towards the

implementation of e-twinning project?

1.5. Significance of the Study
Information and Communication Technologies (ICT) and language learning are

like two sides of a coin, they support one another a lot and cannot be separated in this
technology era. However, the research conducted in this specific area is very limited
and more research should be conducted. Along with the shortage of studies on the effect
of e-Twinning, there is a gap in the literature that is lacking a study focusing on the
effect of e-Twinning use on attitudes and proficiency of students in vocational and
technical Anatolian high schools in Turkey. Thus, the results might contribute to the
literature. What is more, in the literature, there is a very few studies focusing on
vocational and technical high school students as they are not motivated enough but they

should be examined to get them to improve and get better.

The students, in vocational and technical high schools in Turkey, are not
motivated to learn a foreign language and have a resistance to change their ideas on a
language course and language learning as they have negative experience before. They
are generally unenthusiastic to learn a foreign language and as it is observed, they think
a foreign language would not help them in the future in their professional work life.
They do not really engage in the lesson in the allocated lesson time and the teachers

complain about their unwillingness to learn. However, there should be ways to make the
5



students eager to learn a foreign language and show them that they need and they have a
chance to use the foreign language in their everyday life and in professional life in the
future, as well. E- Twinning can be a tool to be used to make students eager to learn
English. E-Twinning may have a positive impact on the improvement of student’s
proficiency and attitude as it provides students a secure and totally safe place to
participate and share their work and ideas on a topic.

““Learning is a collaborative process. Students learn not solely from experts and
teachers, but also from each other. They test ideas with each other and help each other
build elaborate and refined knowledge structures.”” (Grabinger& Dunlap, 1995)
Learner- learner interaction is also important for the social development of the students.
Of course learner to learner interaction can take place in traditional face to face setting
of class; however, students generally tend to switch to their L1 to communicate with
their pairs or groups to fulfill a task or just to interact in foreign language environments.
They do not feel the need to speak in the target language because they can better
manage the activity if they use their L1 from their point of view. In the present study,
the partner school is a foreigner and the target language for both schools is English;
hence, students will feel the need to use the target language to manage the activities, to
write in journals or to contribute to the forums, etc. While learning a foreign language,
the most important and basic thing is the need to use the target language for
communication. Otherwise, an artificial classroom setting is constructed and it is also
really hard to motivate the students to use it. Students act artificially in an artificial
classroom setting; they just try to seem to use the target language or just make very
basic structured activities or tasks without focusing on the meaning or regardless of
using upper-level skills.

By virtue of this e-Twinning practice, students will use the language to
communicate with foreign friends and share their thoughts/ messages with them in the
target language. They would try to fulfill common tasks and be able to get in touch with
other students from a foreign country. This would be the driving force behind to learn
and change the negative attitudes into positive ones. Using an international web-tool, e-
twinning portal may help students to be more eager to participate in the course and
improve their skills in English.

“‘Large class size is a common phenomenon which is often perceived as one of the main barriers

to achieving quality education as it poses numerous problems of teaching and learning. In spite of



several efforts made to overcome the challenges, large classes remain a reality in institutions of
higher learning. This does not; however, mean that there are no ways of making learning easy in a

large class. Large classes may trigger you as a teacher but you can find a way with ICT.”

(Sharndama, 2013)

This phenomenon is, unfortunately, similar in Turkey, too. The class sizes in
public schools are very large in number; that’s why it’s really hard to reach each student
in a very limited time. In this study, by using an e-Twinning project, we had a chance to
enroll all students in the class and see their improvement and willingness. Besides,
students have a chance to practice the language out of the class; apart from the lesson,
they spend extra time and effort on language by completing the tasks/ activities
required. By this means; we can overcome the time concern in the class.

Swan (2002) emphasizes, ‘‘Asynchronous discussion affords participants the
opportunity to reflect on their classmates’ contributions while creating their own, and on
their own writing before posting them.”” Especially with lower-level students; like in
our setting, the allocated time to communicate their ideas/ perceptions/ etc. is very
important for the learner to feel relaxed and feel ready to speak and it takes time. In
asynchronous discussions, they have a chance to make a draft, revise it, then rewrite and
edit it; so that they feel free from time pressure and share their ideas in a more relaxed
way and autonomously.

Autonomy is ‘taking the responsibility for one’s own learning’ as Holec (1981)
asserts. Language learning cannot be restricted to the classroom only, it needs more to
develop language skills and it is up to learners that how much time they allocate to
practice the learned items or try to improve their language skills. In e-twinning, learner
autonomy is also fostered in a way that students themselves decide on the time
consumed in the site or they determine how many sharing they read or which one to
comment on or even to chat with the partners apart from the required posts or sharing
they have done according to the purpose of the project. Along with language skills, it is
also important to develop learner independence and engrain in the way how to learn

something because learning is an ongoing and life-long endeavor.



CHAPTER 11
LITERATURE REVIEW
““Attitude is a little thing that makes a big difference.”’ Winston Churchill

2.1. What is Attitude?
According to Merriam Webster’s online dictionary, attitude is a mental position,

feeling or emotion toward a fact or state. As Collins dictionary defines;
““Your attitude to something is the way that you think and feel about it, especially when
this shows in the way you behave.”” Attitude is a psychological stance of mind or
emotion which shapes, characterizes a person. It is a more durable complex state and it
is shaped by previous experience. Psychological elements such as ideas, beliefs,
perceptions, values, feelings, etc. all have a complex effect on forming ones’ attitude
and attitude has an important impact on one’s behavior. However, in the literature, there
are many different definitions of attitude and different emphasis on particular meanings.
According to one of the most cited definitions of Thurstone (1928); “*...attitude is the
intensity of positive or negative affect for or against a psychological object.”” (p.39) and
he puts emphasis on the ‘affect’. Droba (1933, p. 451) defines attitude as ‘‘...an
attitude is a mental disposition of the human individual to act toward or against
something in the environment.”” and shows a tripartite action towards attitude with the
opinion that affect, cognition and behavior are the intrinsic aspects of attitude. Droba
(1933) goes on to say, the ‘disposition’, mentioned above is composed predominantly of
feeling elements and are not totally conscious or reasoned activities that are more
complex and too intimate to understand. As Allport (1935, p.798) states, ‘‘Attitude is
the most distinctive and indispensable concept of contemporary social psychology.”’
According to Allport (as cited in Gardner, 1985, p.8), attitude is “a mental and neural
state of readiness, organized through experience, exerting a directive or dynamic
influence upon the individual’s response to all objects and situations with which is
related.”” As Eagly& Chaiken (1993, p. 1) express ‘‘...attitude is a psychological
tendency that is expressed by evaluating a particular entity with some degree of favor or
disfavor.”” Among many different definitions of ‘attitude’ over time, a core assumption
of all is that attitudes are concerned with evaluation and many psychologists
(Albarracin, Johnson, Zanna, & Kumkale, 2005; Zanna & Rempel, 1988) support the

idea that attitudes are evaluated so learned tendencies to appraise some events, people,
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topics or things in a particular way; sometimes positive, sometimes negative and at
times it can be neutral or mixed, too. Zanna and Rempel (1988) assert that attitude is
constructed with an evaluative dimension along with a stimulus object. They further
emphasize that the evaluation is a result of affective, cognitive information and
information about the behavior or some combination of the three (in Cooper, Blackman
and Keller, 2015).

‘“...an attitude represents an evaluative integration of cognitions and affects experienced in
relation to an object. Attitudes are the evaluative judgments that integrate and summarize these
cognitive/affective reactions. These evaluative abstractions vary in strength, which in turn has

implications for persistence, resistance, and attitude-behavior consistency.”” (Crano& Prislin,

2006, p.347)

In a broader sense LaPiere (1934) says, ‘‘By definition, a social attitude is a
behavior pattern, anticipatory set or tendency, predisposition to specific adjustment to
designated social situations or more simply, a conditioned response to social stimuli.”’
And he focuses on the idea that one’s attitude can be demonstrated by not just his/ her
judgments/ saying but through his actions mostly and goes on the idea that the
judgments do not always comply with the behavior (In Cooper, Blackman& Keller,
2015, p. 7). Currently Cooper, Blackman and Keller (2015) agree upon the idea that
attitudes give shape to our behavior and claim that attitudes guide our behavior by
influencing our perceptions through expressed evaluations. The matter of fact is about
how to change them. Attitudes and behavior are so interrelated that in some
circumstances attitudes predict the behavior; but in some circumstances, behavior
predicts the attitude and sometimes just emotions predict the behavior as mentioned by
Cooper, Blackman and Keller (2015). Abarracin et al. (2005) focus on the fact that
attitudes are not stable but can change by telling while attitudes are represented by
permanent memory; one can manifest a more temporary state of mind according to the
particular available situation to them. As knowing attitudes provides insights into the
behavior, Cooper, Blackman& Keller (2015) notes that ‘understanding how attitudes
change can provide insights for changing behavior.” That’s why studying attitude is

important for social psychology and for us as language researchers.

Different researchers have identified different characteristics of attitude and these

are given in the following list:



1.  Attitudes have an object. Attitudes have an object that is favored or
disfavored, liked or disliked and it can be a person, an object or a situation.

2. Attitudes are learned. Perloff (2016) puts forward, ‘’People are not born
with attitudes. They acquire attitudes over the course of socialization in childhood
and adolescence. Over time, kids acquire prejudiced attitudes.”’

3. Attitudes are predispositions that are determined previously or learned view
of a thing or tendency to act in a specified way.

4,  Attitudes are relatively stable; it’s not a momentary phenomenon but rather
a long-held view of a thing.

5. Attitudes influence human behavior.

6.  All people, irrespective of their status or intelligence, hold attitudes. An
attitude exists in every person’s mind. It helps to define our identity, guide our
actions, and influence how we judge people.

7.  Attitudes are gradually acquired over a time.

2.1.1. Attitude functions
Attitudes serve various functions. Being one of the most prominent functional

theorists, Katz (1960) proposes four functions of attitudes; which are the knowledge
function, instrumental/ utilitarian function, ego-defensive function and value-expressive
function. Knowledge function serves for helping to understand the world around us
better. Attitudes provide us information about life. Through this function, we can
predict what is likely to happen and get a control mechanism in this way. The utilitarian
function helps us to adapt in a particular social group. Katz (1960, p. 170) specifies on
this function, *“...this function is a recognition of the fact that people strive to maximize
the rewards in their external environment and to minimize the penalties.”” This function
leads people to the pleasurable, desired objects and keeps them away from the
undesired, unpleasant ones. The ego- defensive function refers to having attitudes which
protect our self-esteem. People use a self-defense mechanism to protect themselves
from psychological harm. Lastly, value-expressive function serves to express who we
are and Katz (1960, p. 173) emphasizes, ‘‘Value-expressive attitudes not only give
clarity to the self-image but also mold that self-image closer to the heart's desire.”’
Smith (1971) adds social- adjustment function to the list of attitude functions and it
helps to identify with the ones we like and de-identify with the ones we dislike. (In
Albarracin, Sunderrrajan, Lohmann, Chan & Jiang, 2018)
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2.1.2. Components of attitude
The most prominent framework on the topic of attitude is the tripartite view in the

literature. In this view, attitude is an unobservable psychological construct because the
attitude can just exist within the mind of a person. The components of attitude are
generally known as the ABC model of attitude; A for affect, B for behavior and C for
cognition. Thurstone (1934) and Zanna& Rempel (1988) agree upon the idea that
affective, behavioral and cognitive processes may form one’s attitudes. Despite the fact
that each attitude has three components, a specific attitude may be based upon a
particular component more than the other. Components of attitude refer to where a
particular attitude is based on. The affective component of the attitude refers to an
emotional reaction towards an attitude object. It can be whether liking, disliking;
favoring, disfavoring; positive or negative evaluation towards an object, person, idea,
thought or situation. To better illustrate the scene we can give some examples like; I
am scared of insects. I like fruits.”” This component becomes stronger if one has more
direct or frequent experience with that object, person or situation. The affective
component can be measured by physiological indicators like galvanic skin response.
The behavioral component consists of tendencies of a person to act towards the attitude
object. It refers to how you behave towards a particular situation, person, object or idea
with the impact of affective and cognitive components. We can give the following
expressions as examples showing behavioral component; “‘I’ll avoid insects and scream
if | see. | eat fruits every day.”” The behavioral component can be measured by
observation of behaviors or by asking a person about the behavior or intentions. Lastly,
cognitive component includes the beliefs, thoughts and perceptions of a person towards
a particular object, situation or person. They are evaluative beliefs and can be measured
by attitude scales or by asking about thoughts. Examine the sentences; ‘I believe
insects are dangerous. Fruits are healthy and good for health.”” As it can be better
understood from the examples; if one says that s/he likes fruits that’s why s/he eats
fruits every day, the behavior is shaped by affective component and if one says fruits
are healthy and good for us that’s why I eat fruits every day, the cognitive component is
dominant; also, your evaluation can be a complex judgment of a combination of two
components. Cherry (2019) asserts that attitudes may also be explicit or implicit.
Explicit attitudes are the ones which clearly affect the behavior and beliefs and we are

consciously aware of; however, implicit attitudes are unconscious ones but they still
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have an influence on the behavior or beliefs and behaviors. Moreover, there are lots of
factors lying under the concepts which influence attitude formation like previous

experience, social factors, economic background, etc.

2.1.3. Attitude formation
Attitude formation is the process that a person’s attitude takes shape. Albarracin et

al. assert (2018, p.17),

““Many attitudes are formed early in life. Others are formed as we encounter new products, new
places, and new people throughout our lives, and yet others change as a result of experience, hew
information, or social influence. It is important to understand both how attitudes are formed, as

well as when and how they can be changed.”’

In psychology, there are three basic attitude formation theories, which help us
understand how a particular attitude was gained and why a person has that attitude and
how it came out. By learning these theories, we can learn where attitudes come from.
As Albarracin et al. (2018) categorize, the foundations of attitude are as follows; direct
experience, mere exposure and evaluative conditioning.

Obviously, having a direct experience with an attitude object is the very basic way
of forming an attitude. Fazio, Powell& Herr (1983) note that when direct experience
takes place, the correlation between the attitude and behavior becomes higher as it is
easier to retrieve the direct experience from the permanent memory. Mere exposure is
the process in which attitude becomes more favorable through the exposure to the
stimulus with high frequency. The fashion trends can be a good example for this type of
formation. When a new trend comes out, it may seem very weird or eccentric; however,
as you are more exposed to it over time, you may even like it and be one of the
followers. Evaluative conditioning is a kind of classical conditioning in which an
unconditioned stimulus turns into a conditioned stimulus with consistent presentation of
unconditioned stimulus before the conditioned one; however, it changes with some
aspects. For example, in Classical (Pavlovian) Conditioning, a person should be aware
of the process whereas evaluative conditioning may happen whether being aware of the
process or unaware of it. Evaluative conditioning also differs in the process of how
conditioning disappears; classical conditioning disappears when there is no accompany
of conditioned stimulus with unconditioned stimulus, but evaluative conditioning is
more resistant to extinct. Dijksterhuis& Aarts (2010) also suggest that evaluative
conditioning is goal dependent. Crano& Prislin (2006, p. 348) take attention to the
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difference between attitude formation and change uttering, ‘‘It must be emphasized that
mere exposure and conditioning are concerned with attitude formation, not change.
Indeed, considerable evidence indicates that these “below conscious awareness”

processes are unlikely to produce change.”’

2.1.4. Attitude change
Attitude change occurs when an attitude is modified. Since the nature of the

attitude is not stable, it is a very normal phenomenon that it changes over time by the
influence of others, by observing or by personal motivation. Albarracin, Chan & Jiang
state (2018, p. 34), ‘‘Attitude change is a result of perceptual process. When the
position of the communication is close to the recipients’ attitude, people become closer
to the position advocated in the communication by assimilating their own attitude to the
advocacy.”” Bohner & Dickel note that (2011, p. 397), ‘‘...we assume that attitude
change involves both the retrieval of stored evaluations and the consideration of new
evaluative information to varying extents.”’ Albarracin, Chan & Jiang also add (2018),
‘‘Attitudes are often learned from others, make individuals similar to members of their
groups, and are affected by social pressure and by persuasion (i.e. the act of attempting

to change the attitudes of another person.)’’.

2.1.4.1. The Yale Attitude Change Approach
According to The Yale Attitude Change Approach of Hovland, Janis& Kelley

(1953), attitude change is affected by 3 factors: source, message and the audience.
Source means the person by whom the communication is started; message is the desired
knowledge to convey the meaning through a specific way; and lastly the audience is the
characteristics of a person who receives the message. When we say characteristic of a
source, we mean credibility of the person (expertise, trustworthiness) and the
attractiveness; about the message one-sided or two sided message, order of message or
repetition can be a factor; intelligence, self-esteem and age can be a factor for the
characteristics of the audience. The attitude may be changed about a subject when the
message is conveyed by a very well-known academician while the same message
provided by an unknowledgeable friend may not have any effect to change your
attitude. Ajzen& Fishbein (2011) asserts, “‘Implicit in their approach was the
assumption that attitudes are based on information about the attitude object, and that
attitudes can therefore be changed by imparting new information in the form of a
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persuasive communication. Reception and acceptance of this new information would
lead to attitude change.’” This approach can be regarded as a very simplified form of
persuasion. Persuasion is a deliberate way of changing the opinion and attitudes of

people.

2.1.4.2. Dual- Process Approach (Elaboration Likelihood Model of Persuasion
(ELM)

Petty & Cacioppo (1986) outline two basic routes for persuasion; one is built upon
thoughtful consideration of arguments, while the other is based on the affective
associations or simple inferences tied to peripheral cues in the persuasion context.
Baumeister& Vohs (2007) emphasize that ““...research on this topic can be organized
according to two general types of processes: (1) those that occur when one puts forth
relatively little cognitive effort, and (2) those that occur with relatively high cognitive
effort.”” The first route that they mention above is peripheral route to persuasion which
arises if you do not do much thinking but instead heuristics go into play on the basis of
non-content cues like ‘experts know best’; whereas the second, central route to
persuasion happens when you think critically on a message content and it takes its roots
from the strength and the quality of its argument. Regardless of thinking about which
route is in play (whether central or peripheral route) in the process of persuasion,
persuasion process, in both ways, depends upon motivation (how much one want &
personal involvement) and ability (attention span& receiving) of that person. There are
many variables; such as the perceived personal relevance of the issue, general
enjoyment of thinking or personal involvement, which determine the thoughts and
efforts of the person in any situation and all of which are affected by one’s motivation
and ability. Rucker& Petty (2006) and Wagner& Petty (2011) agree on the topic and
say,

““For example, if a person has a family history of cancer, he or she might be particularly motivated
to carefully consider information on new cancer screening technologies, especially if they are
charged with passing this information on to other family members looking for guidance. Ability
refers to an individual needing the resources and skills to understand and attend to a message.
Several factors impact on this ability, such as intelligence, time available to engage in the message,
a person’s level of actual or perceived knowledge (e.g., an individual is likely to elaborate and
respond more to messages when they are aligned to pre-existing knowledge structures), the
amount of distraction in the communication environment (e.g., a noisy environment might inhibit a

person’s ability to think), and the number of message repetitions.”’
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Here, in Figure 1, you can see a depiction of Petty& Cacioppo (1986)’s ELM

model’s central and peripheral routes to persuasion.
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Figure 2.1. Central & peripheral routes to persuasion (ELM) (Petty& Cacioppo, 1986, p. 126)

2.1.4.3. Cognitive Dissonance Theory

According to Festinger (1954)’s Cognitive Dissonance Theory, people have an
inner drive to hold their attitudes and behavior in harmony and they avoid dissonance of
these two. This is actually known as the principle of cognitive consistency of attitude.
For example, when someone knows that eating junk-food is unhealthy but he/ she
cannot help eating junk food, there is a cognitive dissonance between the attitude and
the behavior. If something inconsistent happens between attitudes and behavior, there
must be a change to eliminate this dissonance. Cognitive inconsistency creates a kind of
tension and this tension acts as a booster and motivates the person to change it. While
changing the easiest way of dissonance reduction will be applied. We can mention three
ways to reduce the dissonance between attitude and behavior. The first one is, reducing

the importance of dissonant belief/ cognition; second one is acquiring new belief or
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information that outweighs the dissonant belief; and the third one is to change the belief
or attitude so that it will not be inconsistent anymore.

2.1.4.4. Bem’s Self- Perception Theory

“Bem (1965) offered a non-motivational explanation for dissonance reduction. His ‘self-
perception theory’ stated that one’s attitudes are not pre-determined, but instead are established by
observing one’s own behavior and inferring one’s underlying attitudes based on those
observations. Consequently, the way an individual infers his or her own attitudes is ‘functionally

equivalent’ to the way an outside observer would infer his or her attitudes. Thus, attitude change

occurs through a non-motivational assessment of previous behaviors.”” (Miller, Clark & Jehle,

2015)

Regan& Fazio (1977) elaborate the issue; when there is a large discrepancy
between the attitude and the behavior, cognitive dissonance theory comes into play;

however, if there is not a large discrepancy, self-perception theory takes the place.

2.1.5. Relation between Attitude and Behavior
According to the expectancy- value model, attitudes affect behavior. Ajzen (1993)

states that ““As a result of experience, we form beliefs about an object that combine to
produce an attitude towards it, an attitude that remains relatively stable across time and
situations.”” He goes on to say that those attitudes are to shape the behavior according to
the consistency matter, but it may not be the real action. One of the underlying
assumptions of the link between attitude and behavior is consistency which means that a
particular behavior is expected to be consistent with the attitude one holds. Cooper,
Blackman& Keller (2015) state, ‘‘Explicit behaviors affect attitudes and attitude
change. Looking inwards, observing our own behavior and attempting to rationalize,
justify or explain it motivates us to do so in a way that maintains consistency between
our attitudes, our actions and the self.”” However, in the literature there are also some
different approaches to that issue. For example, being one of the initial researchers of
attitude- behavior consistency, LaPiere (1934) argues that cognitive or affective
components do not always match with the behavior. For instance, one knows that coke
is an unhealthy beverage but still he drinks it very often. Ajzen (1985) agrees with
LaPiere (1934) on this issue and depicts the concept of behavioral control in which
perceived and actual behavior may differ according to circumstances. He puts forward
that if one does not feel confident to perform the action; neither norms nor attitude
could predict the behavior. Cooper, Blackman& Keller (2015) assert that ‘‘Perceived
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behavioral control is a psychological variable that influences people’s intention to
behave. By contrast, actual control refers to limiting or facilitating conditions that
permit or prevent the behavior in question.”” Actual control may have an influencing
factor in perceived behavior in some conditions like when you cannot reach or find the

necessary conditions, you cannot perform the perceived right action according to you.

Ajzen (1993) expresses, ““Theory of Planned Behavior specifies a small set of
variables needed for the prediction and explanation of relatively specific behavioral
tendencies.”” And he adds, ‘“... a central factor in Theory of Planned Action is the
individual’s intention to perform the behavior and it deals with perceived, rather than
actual, behavior control.”” Intentions are, in a way, motivational indicators of a person
and they have an impact on behavior. They are the signs which show how much you are
eager to try; how much you endeavor in order to perform the behavior. The theory
postulates three conceptually independent determinants of intention. The first is the
attitude toward the behavior and refers to the degree to which the person has a favorable
and unfavorable evaluation of the behavior in question. The second predictor is a social
factor termed subjective norm; it refers to the perceived social pressure to perform or
not to perform the behavior. The third and novel antecedent of intention is the degree of
perceived behavioral control. “°‘As a general rule, the more favorable the attitude and
subjective norm with respect to a behavior, and the greater the perceived behavioral
control, the stronger should be an individual’s intention to perform the behavior under
consideration.”” (Ajzen, 1993, p. 49) Here you can see the depiction of Ajzen’s Theory
of Planned Behavior (1985, 1991 vs. 2006);
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Figure 2.2. Theory of planned behavior (Ajzen, 1985, 1991 vs. 2006)
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According to Fishbein and Ajzen (2010), there are a few variables predicting
behavior and these variables are to predict the behavioral intentions and behavior
regardless of a condition or circumstance. Under certain circumstances, attitudes predict
behavior. One of the conditions to predict the behavior argued in the literature is that the
strength of attitude may affect the consistency of the link between behavior and attitude.
The stronger attitude you have, the more consistent your behavior is with the attitude
you hold. In the literature, most researchers agreed upon the idea that strong attitudes
are more likely to predict the behavior. Holland,Verplanken & Van Knippenberg (2002)
support the strength of attitude with an empirical study which investigates the
moderating effect of attitude strength to predict behavior and also the persistency and
asserts, ‘‘strong attitudes were also found to be more stable over time than weak
attitudes.”” Similarly, Petty& Krosnick (1995) emphasize that strong attitudes are
persistent over time and they are hard to change and have a strong influence on action
and also information processing. Holland et al. (2002) further add, ‘‘In investigating the
outcomes of attitudes, researchers have focused on several attributes of attitudes that
indicate the strength of an attitude, such as attitude certainty, importance, accessibility,
centrality, ambivalence and several others.”” Visser, Bizer& Krosnick (2006) are in the
same point with Holland by saying, ‘“Strength-related attitude attributes include attitude
importance, knowledge, elaboration, certainty, ambivalence, accessibility, intensity,
extremity, structural consistency, and others.”” Moreover, they focus on each factor in
their study and conclude that combinations of strength- related attributes can interact to
produce a stronger link between attitude and behavior than any of the strength- related

attributes produce alone.

McLeod (2018) focuses on knowledge for the strength of attitude by uttering,
“‘Attitudes based on direct experience are more strongly held and influence behavior
more than attitudes formed indirectly.”” Furthermore, in iresearchnet.com (2019) it was
emphasized, ‘*...attitudes that a person considers personally important predict his or her
behavior much more accurately than do less-important attitudes. Important attitudes are
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also more resistant to change.”” We can conclude that there are many factors
determining the attitude strength and the behavior and it changes according to time,

need and some other factors mentioned above.
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Along with The theory of Planned Behavior, ‘The MODE model’ has been
introduced by Fazio (1990), and it describes the multiple processes by which attitudes
can affect judgments and behavior. As explained by Azjen& Fishbein (2000), MODE
means that attitudes which one has can guide behavior in two ways; one way is in a
controlled or deliberate fashion and another is in an automatic or spontaneous fashion.
Fazio (1990) emphasizes, ‘“The model focuses on a basic distinction between two
general classes of attitude to behavior processes — spontaneous versus deliberative — and
considers Motivation and Opportunity to serve as the major Determinants of which is
likely to Operate.”” Actually not all behaviors are deliberate or planned; we quite often
act spontaneously without conscious intention. To be able to understand the influence of
attitude on spontaneous behavior Fazio (1990) introduced The MODE Model.
According to Fazio& Olson (2014), someone’s behavioral response to an object can be
guided by the attitude through a process initiated automatically without any conscious
consideration of the attitude or necessary awareness of its impact. Thus, it can be said
that behavior emerges as a downstream consequence of the automatically activated
attitude. Haddock& Maio (2004) add on this idea as,

““The MODE model suggests that if people are motivated and have the opportunity, they can base
their behavior on a planned and deliberative consideration of available information. However,

when either the motivation or the opportunity to make a reasoned decision is low, only strong

attitudes will predict behavior (Haddock& Maio, 2004).”

As for the roles of motivation and opportunity in the MODE model, Fazio and
Olson (2008) state,

¢¢...the impact of attitudes will be reduced when individuals have both the motivation and the
opportunity to deliberate about the available information and, in so doing, overcome the influence
of any pre-existing attitude. Research indicates that under appropriate conditions individuals faced
with the need to make a decision will expand the effort to consider the available details, instead of

relying upon earlier-formed attitudes.”’

2.1.5. Importance of Attitude in Language Learning
Language learning cannot be restricted only with cognitive abilities, theories, etc.

Non-intelligent factors like motivation and attitude play a vital role in language learning
process. Oroujlou& Vahedi (2011) express, motivation and attitude are the two major
driving forces to begin learning a second language and then, they are the impetus to
support the learning process which is long and tiresome. Gardner& Lambert (1972)
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generally use these two terms together ‘attitude and motivation’ but to have a deeper
understanding, we had better define them separately to avoid any confusion. In this
manner, we can say that two terms are closely related to each other and affect one
another in many circumstances, but they are different concepts. That’s why we should
clear these concepts well. Feldman (2004) defines motivation as, ‘‘the factors that
directs and energizes the behavior of humans and other organisms.”” According to
Wade& Tavris (1998), “Motivation is an inferred process within a person, which causes
that organism to move toward a goal or away from an unpleasant situation.” Motivation
Is a drive to do something caused by either through your own will or from an external
element. According to Gardner (1985), attitudes are a component of motivation, which
"refers to the combination of effort plus desire to achieve the goal of learning plus
favorable attitudes towards learning the language.” For instance; while learning a
language, your motivation may be a result of your positive attitudes to your teacher or
the culture of the target language. Shortly, attitude is a set of beliefs and they shape who
we are and the life we are leading; however, motivation, whether internal or external, is
the reason why you act in a particular way. It is confused because a set of beliefs may
be the reason why you do something. Oroujlou& Vahedi (2011) state, ““...you may be
motivated to learn English because your attitude towards English culture, or towards
your teacher.”” Simply speaking, your attitudes determine what you are motivated for
and with some proper motivation you can change your attitude towards a certain object
or person, too. Luciani (2013) comments on the issue as; ‘‘Motivation is simply the
ability and energy required to sustain a positive attitude. If a positive attitude is the fire,
then motivation is what fans it.”” Oroujlou& Vahedi (2011) concluded in their research
that motivation and attitude has a lot of impact on achieving proficiency and efficiency
of the students in language learning and there is a direct relation between the efficiency
of the students and motivation and attitude; furthermore, they recommend some tips to
create good attitudes and improve motivation. Attitudes we hold towards a language or
the atmosphere in which this learning of language happens, have a big role to play
throughout the whole learning process since attitudes determine the characters (whether
an enthusiastic learner or an unwilling participant of the process) who are into play
during the learning and teaching process; the materials and techniques one uses to

achieve the goal and how much effort one takes into action, etc.
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Baumeister& Vohs (2007) note, ‘“Attitudes are important because they can guide
thought, behavior and feelings.”” With this perspective, it is very clear that attitudes are
crucial elements for teachers and must be treated if necessary. Smith (1971) supports
the idea as, “*...it is the student's good or poor attitude that makes life easy or difficult
in the foreign language classroom.’” Because the attitudes are ‘relatively enduring’ and
they are learnt as its characteristics, they can be unlearnt and can be taught, too. Thus,
we can manage to help them like language classes as language teachers. For instance,
Kirkiz (2010) investigated the relation between the attitudes of students of 8" and 11™
grade students and their academic achievement. The results indicated a moderately
positive relation between the students’ attitudes towards English course and their
academic achievements of both groups. However, when the difference between the
grades was examined, it was observed that 8" grade students had more positive attitudes
towards English lesson than 11" graders. Similarly, with different grades, Atli (2008)
conducted a study to determine the attitudes of elementary school EFL learners towards
English and English course. Two questionnaires were applied to determine the attitudes
of 551 4™ grade elementary school students towards English itself outside the class and
towards the English lesson in the class in seven different cities of Turkey. As the results
revealed, the students developed positive attitude towards English language, but the
attitudes of students from different cities changed significantly. This study does not
focus on the change in the attitudes of students but nice to see the difference between

the grades. The procedures of the current study might be applied in different stages

If we look into the formation of student attitudes, first they construct a cognitive
concept of a foreign language and foreign language classroom and then develop feelings
about language classroom. Then, they develop evaluative attitudes towards language
and language class. Smith (1971) exemplifies this by saying, ‘‘...the student who is
angry when he sees the "F" on his test may evaluate this way: "French is hard, and
because it is too hard for me, | do not like it."”> Moreover, he focuses on following
issue, “’...students with high anxiety levels (up-tight people) do not respond to
motivational instruction as well as people with lower anxiety level.”” Also, attitudes
may also be affected by personality traits. Smith (1971) concludes in his research that,
teachers should create a friendly atmosphere and provide acceptance to each student in
the class to be able to alter their attitudes in positive ones. And if teachers know what
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makes highly motivated students so thick, they can better help the ones with negative
attitudes. Liu (2004, p. 1252) states, ‘“There is a general consensus that a positive
attitude lays the foundation for learning and vice versa.”” Starting from this point of
view, we should look into the relation between attitudes and language proficiency&

achievement.

2.1.5.1. Positive attitude and the relation with achievement/ proficiency in language
learning

In the literature, both proficiency and achievement were used according to the
type of study. Proficiency in language learning refers to the ability to use the language
for real world aims, to perform well on different tasks and topics. On the other hand,
achievement refers to the knowledge of a specific information, topic, etc. Achievement
tests measure what someone knows, whereas proficiency tests measure what someone
can do. In the present study, the proficiency levels of students are dealt with regarding

the performances of students based on language skills of listening and reading-writing.

Ellis (1994) emphasizes the importance of attitude by focusing on the influence of
attitude on student’s ability to learn a second language. He asserts that student’s attitude
towards the target language and culture, and toward the social value of learning
language; also attitudes towards themselves can influence the ability of learning a
language. Inal, Evin and Saracaloglu (2000) reveal that there is a close relation between
the attitudes of students and their academic achievement through a wide study
conducted with 421 high school students in Turkey. Liu (2014, p. 1253) concludes in
the study, “*...a positive attitude implies better foreign language performance, and vice
versa.”” Hogg& Vaughan (2005, p. 150-151) defines positive and negative attitude as it

follows;

“‘Positive attitude is taking decision of acceptance or reaction that agrees the attitude we met or it
is the attitude that reveals the advantages of the subject to take up its value. Negative attitude is the

attitude that reveals the disadvantages of the subject to dismiss it and to weaken its strong attitude
Hogg& Vaughan (2005, p. 150-151).”

Unal & Sari (2013) claim that teaching core values like determination, creative
thinking, positive thinking, etc. is effective to turn the negative attitudes of learners into
positive ones and make the students more active in L2 learning. Krashen (1981, p. 23)

says, ‘‘...a positive attitude towards the teacher may make students more at ease and
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relaxed, in which case they will seek out intake by volunteering and may be more
accepting of the teacher as a source of intake.’’, which makes the learning and teaching
environment more effective and fruitful. Kuhlemeier, Bergh, & Melse (1996) agree on
the issue that students having more positive attitudes achieved more than the ones with
negative attitudes both at the beginning and at the end of the semester in learning a
foreign language which is German in their context. Bain et al. (2010) investigate 95
university students’ aptitude, attitudes, attributions and achievements in learning a
foreign language which is Spanish in their context. They classify students as gifted and
non-gifted in the study and according to the results on attitude and achievement relation,
gifted students show more positive attitudes towards learning a foreign language. They
suggest language teachers to focus more on forming positive attitudes towards learning
a foreign language. Scott, Bell& McCallum (2009) focus on a different variable, which
Is native language, about the impact on attitudes. The results obtained from 278
university students show that students whose performance is high in their native
language display more positive attitudes towards learning a foreign language than the
ones with poor performance in their native language. Similarly, Sparks, Ganschow&
Javorsky (1993) categorize 79 students as low-risk, high-risk and students with learning
disabilities according to their native language performance and examine their attitudes
about foreign language learning. Using Foreign Language Attitudes and Perceptions
Survey, it was concluded that low risk students reported higher estimated grades in
foreign language course and have more positive attitudes about their academic skills in
foreign language course than high-risk students and learning disabled ones. Mantle-
Bromley (1995) applies an experimental study on secondary students’ attitudes and
beliefs about language learning. The experimental group has culture-related lessons
with the aim of changing their attitudes towards language learning and as the results
suggest, the students participating to the experimental lessons have more positive
attitudes than the control group.

Mantle- Bromley& Miller (1991) conducted a study on multicultural classes and
the attitudes of students on their achievement using an attitude-change model
experimental design. As the results given in the study, the students whose attitude
scores increased in the study showed higher achievement on success measures. Bloom

(1976) studied on the schooling of students on a task-specific issue and found out that
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there is a mutual relation between attitude and achievement, in which attitudes influence
achievement and achievement influence attitudes. Kruver and Brandma (1993) specify
the issue with younger age group-pupils aged 5-8 and observed a relatively small but a

positive correlation between attitudes and achievement.

““According to Gardner (1985), there are two types of attitudes in language learning: attitude
toward learning the language, which are relevant to educational attitudes, and attitudes towards the
language community, which are relevant to social attitudes. Educational attitudes include attitudes toward
the teacher, the course, and learning the language. Social attitudes, on the other hand, focus on the
cultural implication of SLA, such as attitudes toward French Canadians and ethnocentrism. Gardner
believes that these two types of attitudes influence the achievement in second language learning.

However, he claims that attitudes towards learning the language are more closely related with

achievement than attitudes toward the second language community.”” (In Darmah, 2011, p. 3)

Gardner (1985) believes that the most important predictors of achievement in
language are attitude and motivation. They are the significant elements to determine
success or failure in second language learning. However, Hermann (1980) contradicts
with the idea that attitudes may determine language proficiency. He asserts that success
in language learning may cause and precede the motivation and forming the positive
attitudes. He claims that many highly motivated students who also have positive
attitudes can show low language proficiency and in her study, it was found out that
children with low- proficiency hold positive attitudes. This finding contrasts with
Gardner’s motivational hypothesis. Kim (1993) also studying on attitudes and
motivation in language learning as a second language, identifies the role of attitude on
students who are learning Korean. The research concludes that student perceptions to
Korean language make them have positive attitudes and be highly- motivated; as a
result, this brings them success. He asserts that attitudes and motivation are not the
predictors of Korean language proficiency. Lightbown and Spanda (2003) support the
idea by saying that identifying the preceding factor, whether successful achievement
causes positive attitudes or positive attitudes cause achievement, is very hard. Actually,
it is hard to define which one comes first. However, the aim in the present study is to

help students develop positive attitudes.
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2.2. Information and Communication Technologies (ICT) in Teaching&
Learning

Teaching itself is an ongoing and constantly changing art depending on the era.
Prensky (2004, p. 88) states that ‘“This online life is a whole lot bigger than just the
Internet. It has become an entire strategy for how to live, survive and thrive in the
twenty-first century where cyberspace is a part of everyday life.”’. The era that we are
living in is called either as Information Era or Digital Era and the way we share and
reach information has completely changed over the years. The changes, of course, have
an important effect on teaching and learning processes, too. Prensky (2010) specifies
that it is inevitable for the change to come to the education of the youngsters. Martinez
(2014) emphasizes, ‘‘“Nowadays education cannot be based only on transmission of
knowledge because we are in a society that is constantly evolving and we need an
education where both cultural diversity and new technologies converge.”” Innovations
are conveyed through information and communication technologies. Besides, social
networks/tools are frequently used in teaching and learning processes with the purpose
of participating in the activities and collaborating with others; most frequently, the
collaboration is with other countries all around the world and may involve different age
groups; yet, the developments in formal education are not as much as in that of informal
learning. Technology is society and today society can never be understood presented
without its technological tools. Thus, a critical analysis is needed to understand and
improve the function and the power of the new technologies and communication
technologies. Students go online, surf the net and log in cyber networks, read blogs,
watch videos and share them in their everyday lives. They are used to using technology
a lot in their lives; hence, they are generally willing to use technology in their learning
processes, too. Information and Communication Technologies (ICTs) play a vital role in
teaching and learning processes. Shandu (2011) emphasizes, ‘‘ICT use has great
potential in providing creativity and innovativeness to facilitate language teaching and
learning.”” Not only the approaches we use in teaching process has changed a lot with
the advance of ICT, but the way we reach the information has changed a lot, as well.
Parra (2012) claims that school is one of the venues where technology has had the
greatest impact, which in turn has had an effect on the role of the teacher and become a
part of the school’ s everyday life. Fu (2013) claims that, ““ICT integration in education

cannot be implemented in isolation.”” And he adds, ““To achieve successful integration
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of technology requires an effort from three sides: teachers, students, and school
administrators.”’

Today, the era we are living in, learners are not an empty bucket to be filled with
information, rather they are active. The transformation of information is not the
precious goal of teaching since the information is everywhere by virtue of ICT.
Ammani & Aparanjani (2016) state that with the use of ICT, learners can learn English
anywhere at any time, whenever and however they want. It also offers instant feedback
to the learners which improve the learning experience of them. Hidayati (2016) takes
attention to the benefits of ICT use in language learning and teaching process by
focusing on increase in learner motivation, opportunities for communication, immediate
feedback and access to various materials by a single click and ICT provides students a
place to sit in the center of teaching with allows them to practice more and be more
actively involved in English learning process. Lestari (2015) claims that ““ICT is a
strong alternative strategy to increase the motivation, the fluency, the confidence and
the ability to learn language.”’

Dreyer & Nel (2003) examine the effectiveness of ICT by focusing on the reading
strategies and comprehension in a technologically enhanced environment and claim that
students who has received strategic reading instruction in a technologically enhanced
environment, showed statistically significant difference in reading comprehension.
Hofer & Swan (2005) emphasize on the digital moviemaking and the positive effect of
it on students academic performance. Moreover, Gromik (2012) states that it is effective
on students’ speaking performance to record videos via the cell phones of students. He
concluded that the use of words and the counts of used words increased by virtue of
video recordings. Similarly, Baytak, Tarman, and Ayas (2011)’s study showed that
learners improved themselves through the integration of technology into the regular
English instruction as well as increasing students motivation and fostering social
interaction. Yusof and Saadon (2012) assert that integrated grammar teaching method is
the most effective one of three methods which are truly face-to face method, truly web-
based method and integration of both. They support not just web-based instruction but
the integration of traditional and ICT use of methods, which is the best and the most
effective method. However, the integration of ICT in traditional teaching and learning
environment requires some changes in the attitudes, roles and thoughts of students and

teachers, as well. ‘*Accompanied by technological tools, use of ICT in education is to
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become an increasingly ever-present reality in society, hence expansion to embrace
students, teachers and educational institutions will result in optimization of the
teaching-learning process’’ (Hernandez, 2017, pg. 343).

As Drigas& Charami (2014, pg. 7) express “’In order to comprehend the changes
that technologically integrated classrooms have brought to today’s ways of teaching and
learning, a variety of sources have been employed, such as digital game production,
digital storytelling, digital moviemaking, classroom observation, and teacher lesson
plans.”” Ammani& Aparanjani (2016) underline that with the emergence of ICT, there
are various tools that teachers and learners can use in their teaching and learning
process such as blogs, interactive white board, web 2.0 applications, webinars, mobile
apps, audio books etc. Akhtar (2017) adds to this list; internet, social media, online
facilities for English Language Learning like e-books, e-tutoring and online training.
For a while now, with the emergence of social networking, online learning communities
raise interest to support online cooperation and collaboration with the purpose of

teaching and learning especially with web 2.0 applications.

2.2.1. Social networks for learning purpose

Since primary or high school students, in this era, are born into the technology, it
is wise to use it appropriately with the aim of teaching and learning. They are ‘digital
natives’ as Prensky (2001) stated and they have been very familiar with the concepts of
technology since they were very little babies. As Boyd& Ellison (2007) define, social
network sites (SNSs) are web-based services that give chance to construct personal
profiles in a system, create content, share it with others, send messages to them by the
connection in the system. Hayton (2009) believes social network sites provide users to
contact and stay in touch with other users, who become your friends. It also brings the
opportunity for language practice as there is a possible interaction via messaging,
posting status, etc. Arnold & Paulus (2010) note that ‘“Social networking sites are
playing an increasingly important role in today's society and educators are exploring
how they can be used as a teaching and learning tool.”” According to Kapuler (2016),
some of the very frequently used SNSs for education are as follows; Facebook, Twitter,

Edmodo, Twiducate, Edwic, Tioki, Clivir, TeachQuest, etc.

There have been several studies which focus on the integration of SNSs and

teaching& learning. Arnold & Paulus (2010) conducted a study on blended learning.
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Blended learning is defined as a combination of face-to-face learning and teaching with
technology. In their qualitative case study Arnold & Paulus (2010) examined the
blended learning environment, using a SNS, Ning. The perspectives of learners and
teachers were examined for intended or unintended outcomes of integration of a SNS,
Ning, to the course. As the findings suggest, students find this integration useful as an
alternative to the traditional way of teaching. English & Howel (2008) focus on
Facebook use throughout a practicum period with fourth grade University students and
add, “‘Students undertaking practicum studies would appear to need more support from
their peers and lecturers during this period, however, it is difficult to provide this type of
personalized care. Perhaps Web 2.0 may offer a solution to this problem.’”” The
mentioned social network site was chosen because the learners are the habitual users of
this network, already. Having examined the posts, it was observed that encouragement,
motivation and reinforcement seem to be high. At the end of the study it was found that
many of the problems were solved by their peers but not the lecturer. Kabilan, Ahmad
& Abidin (2010) claim Facebook as the most popular social network among university
students and search for the perceptions of the students whether they consider it as a
meaningful& useful learning environment to enhance their learning of English or not.
They conducted a survey with 300 students and the results show that students in the
study are able to foster their learning, motivation and positive attitude towards learning
English. Yancey (2009) argues that Facebook, or other similar tools like blogs, forums,
etc. lead students to become better writers; so better users of English. Huang, Huang&
Yu (2011) focus on the impact of incorporating a blog into the lesson in a university
using a quasi-experimental model. As the results illustrate, the perceptions of
experimental group on the cooperative work are more positive than the control group
and as they reported they feel freer from peer pressure while posting and sharing their
works. Raut & Patil (2016) state “Social media tools and networking sites encourage
students to engage with each other and to express and share their creativity. Such
personal interactions are vital to creating and sustaining a sense of belonging”. Even
very young learners use social networks and social media in their ordinary lives today;
that’s why we can conclude that integration of social network sites is as ordinary as life
itself. Social network sites, naturally, allow for communities of learners because social

network sites give a big opportunity for communication and interaction.

28



2.2.2. Online learning communities

Holmes (2013) claims ““The advent of social networking has provoked a renewed
interest in the social concept of ‘community’ to support online learning.”” Online
learning is defined by most of the researchers as the learning experience gained through
the use of some technology. (Benson, 2002; Conrad, 2002). As Conrad (2002, p. 1)
asserts, ‘‘Online learning has opened avenues for alternative modes of study by
providing increased accessibility to previously disenfranchised learners.”” Along with
this accessibility of technology, some other authors like Hiltz and Turoff (2005)
emphasize further on the connectivity, flexibility and providence of opportunities for
interactions. It’s obvious that online environments provide opportunities for learners to
interact with each other and share their feelings, thoughts, beliefs, etc. Online learning
communities are now being used to support groups of learners to collaborate, critically
reflect and develop shared meaning with peers. Online learning communities are groups
of people who come together in the light of the same goals via online forum kind of
social networks. People in these communities, support their encouragement, share their
ideas, updates and help each other to motivate in the process of learning. Gabelnick,
MacGregor, Matthews, & Smith (1990, p. 19) state that;

““A learning community is any one of a variety of curricular structures that link together several

existing courses--or actually restructure the curricular material entirely--so that students have
opportunities for deeper understanding and integration of the material they are learning, and more

interaction with one another and their teachers as fellow participants in the learning enterprise.’’

In a broader sense, Wenger (1998) defines Community as a way of talking about
the social configurations in which our enterprise is defined and our participation is
recognizable as competence in social theory of learning. Wenger (1998) notes that
‘“‘Negotiating a joint enterprise gives rise to relations of mutual accountability among
those involved’’. Wenger (1998) develops a different perspective to learning and
focuses on the idea that learning is a part of human nature and happens through lived
experience. As he suggests, learning is a ‘fundamentally social phenomenon.” His

assumptions to the learning are as follows;

1. We are social beings. Far from being trivially true, this fact is a central aspect of learning.
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2. Knowledge is a matter of competence with respect to valued enterprises — such as singing in
tune, discovering scientific facts, fixing machines, writing poetry, being convivial, and

growing up as a boy or a girl, and so forth.

3. Knowing is a matter of participating in the pursuit of such enterprises, that is, of active

engagement in the world.

4, Meaning — our ability to experience the world and our engagement with it as meaningful — is

ultimately what learning is to produce. (Wenger, 2009, p. 210)

The primary focus of these assumptions is on learning as participation and has
four components; one is meaning, learning as experience; practice, learning as doing;
community, learning as belonging and identity, learning as becoming. Smith (2004)
utters that, “‘Guided by Wenger’s conception, learning in teacher education is evidenced
when there is increased participation in: mutual and meaningful activities; negotiating
and making meaning; and developing a sense of becoming and belonging within
multiple communities of practice.”” The communities of practice is emphasized in

Wenger’s theory is a light for this study, as well.

Shrivastava (1999, p. 692) later defines online learning communities as it follows;

““Learning communities in online context refer to groups of people engaged in collective inquiry
and enhancing their personal knowledge and application of the knowledge to work situations. In
these communities, co-learners share knowledge and inquiry and find ways of using knowledge to

pursue their cognitive and practical interests.”

A contradictory claim may come up as a negative effect of online learning, which
you fulfill the requirements of the lesson on your own on the contrary to the traditional
way of crowded classes as communities of learning. However, this can also take place
with the help of online learning communities as they construct a kind learning
environment in online concept. It is a well-known fact that a person wants to be a part
of a society and belong to a group. It’s important to be a part of group especially if you
are learning a language because you need a real engagement, to communicate and
collaborate with someone to use the target language. Donovan (2015) emphasizes that
in online learning communities learning happens through discussion, reflection,
collaborative teamwork and taking responsibility to listen, question and think critically.
Boud (2000, p. 9) points out, ‘‘Students learn a great deal by explaining their ideas to
others and by participating in activities from which they can learn from their peers.”

What is more important from all is that learners take their own responsibility to learn as
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taking an active role in the progress. Killion (2010) agreed upon this by saying,
““Successful learning communities depend on more than shared goals, expectations for
collaboration, and time to interact.”” She believes that learning communities foster
learner autonomy and autonomy increases sense of worth and commitment to the work.
Shrivastava (1999) focuses on the matter that online learning communities are not
bounded to time and space, so it isn’t a matter of fact wherever you live or whenever
you want to contribute; which means this enhances learner autonomy in the learning
process. McConnel (2006) puts forward that online learning communities are being
used increasingly day by day to enhance collaboration between students and also
between students and teachers in online learning. Holmes (2013) points out that, online
learning communities provide many opportunities that support the context of teaching
practice; thus, they can also support teacher development but it takes time according to
the results of his study which focuses on continuous teacher development in online
communities. Vescio, Ross and Adams (2008) suggest that there are many studies
displaying the positive impact of online learning community model both for teachers
and learners. As Swan (2002) suggests online course discussions that she focused on her
study as building online learning community, have shown that students have more
verbal immediacy than that of in normal traditional face to face classes. Holder (2005)
aims to determine the motivational effect of learning communities and found out that
learning communities have a motivational impact on learners but it cannot be
transferable to attitudinal change. Vescio, et al. (2008) reveal by reviewing 11 studies
that a well-developed learning community has an important effect on teaching practice
and student achievement. Yale agrees upon the issue by stating, ‘‘Students involved in
learning communities show an increase in academic achievement, retention, motivation,

intellectual development, learning, and involvement and community.”’

2.2.2.1. Characteristics of online learning communities
According to Charalambos, Michalino& Chamberlain (2004, p. 138-139), the

characteristics of communities are as it follows;
e They consist of people who cannot meet face-to-face because of place and time constraints and
who meet online to work together on a shared task.
e The tasks and sub-tasks on which members work online are clearly defined and participants have
a clear understanding of the expectations.

e A common sense of responsibility exists among participants towards the assigned task and peers.
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e Easy access to technology and Computer Supported Collaborative Work tools is available to all
members.

¢ The tools for communication are accessible and usable.

e There are good leadership and co-ordination of online activities.

e There are capable moderators that provide facilitation, help, guidance and support as needed to
the members of the community.

¢ Ongoing interaction among members is based on constructive dialogue.

¢ A joint vision, control and ownership of the community, its goals and artifacts are equally shared
among the members of the community.

e There is mutual support among its members and sub-groups.

e The rules that govern participation in the community are clearly defined.

e A system is in place monitoring member participation and behavior and a system to sanction
certain inappropriate behaviors.

e It is a safe environment where participants can freely express their opinion and ask questions
without the fear of being ‘attacked’ by others.

o Activities completed are evaluated regularly and feedback is provided in a timely manner.

e There is a certain degree of structural dependence that establishes the need for members to

interact and share resources.

In short, as Ludwig- Hardman (2003) summarizes, online learning communities
should have the following characteristics; firstly and may be the most importantly
shared goals, collaboration, respectful involvement, safe and supportive environment,
ongoing knowledge building and lastly mutual appropriation.

Online learning communities mainly provide many opportunities to enrich the
learners themselves and the learning process itself. However, learners from specific age
groups need a secure platform to support their work, share their knowledge and ideas,
communicate and collaborate with other learners sharing the same purposes just like

themselves. One of the important tools to meet this need is E-Twinning platform.

2.2.3. What is e-Twinning?
E-Twinning program was launched in 2005 as part of the European Commission’s

e-Learning Program and since 2007 it has been fully integrated into the European
Union’s Lifelong Learning Program. It is also co-funded by the Erasmus+, the
European program for Education, Training, Youth and Sport, since 2014.
(https://www.etwinning.net/en/pub/about.htm)
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Twinning countries

™ eTuinning Plus countries

Screenshot 2. 2. Countries of e- Twinning around the world (https://www.etwinning.net/en/pub/index.htm)

As Screenshot 2.2. displays, e-Twinning is a community for teachers and learners
in or around the Europe that allows students to communicate, share, collaborate,
cooperate with each other and involve in the learning experience wholly via the use of
ICT in joint with educational projects. It gives schools an opportunity to collaborate
with each other via some projects and make students work on the process based on
some specific purposes. As focused in e-Twinning General Guidelines (2010), e-
Twinning is a virtual community for teachers which allow them to access many
opportunities like using e-Twinning tools to communicate and collaborate, to share
resources and experience, to take part in online learning events or groups, to find project
partners, and to become a member of a thematic group and make new friends. E-
Twinning is a free online community for schools in Europe which allows you to find
partners and collaborate on projects within a secure network and platform (British
Council, 2018). Students need a secure network to fulfill the requirements that
curriculum, project or their educators assign. The key word here is actually ‘a secure
network’. Just the teachers who work in a formal school can sign up and log in the
portal; and the students of those teachers can join projects in specified age categories. E-
Twinning projects are open to every field, grade and subject and also to different

languages with various age groups.
As it is stated in general guidelines of e-Twinning (2010);

““E-Twinning is an opportunity to think big or keep it simple. E-Twinning can be used by teachers

in a number of ways. To name a few: as an online resource for ideas and inspiration, as a

networking and community building tool, as a partner-finding solution for international projects,

33


https://www.etwinning.net/en/pub/index.htm

as a collaborative platform for pupils to work on projects, as a means of professional development,

etc which can be multiplied more.”’

E- Twinning is one of the ICT tools and for ICT, Coutinho & Rocha (2007)
suggests, Students are provided with many opportunities to foster communication
between different regions of the world with the help of ICT and this is an invaluable
opportunity both for learners and teachers. However, of course, this brings a need to
change in pedagogical perspectives. Within this e- Twinning platform, teachers set up
some projects with partner school teachers within the borders of e- Twinning, and then
their learners participate in the activities that teachers have organized in conformity
with the aims of the project or topic of the week/ month, etc through their own e-
Twinning accounts. So that they have a chance to practice the newly learnt items, to
share their ideas/ knowledge, their culture specific items/traditions and to cooperate&

collaborate on a task/activity, etc to complete it or create something.

From another perspective, Saglam (2009, p. 58) claims ‘‘In line with the necessity
of economic and political integration, it can be stated that in EU education policies, it is
aimed to raise individuals with a multi-lingual and multicultural shared living space on
the European scale and common values and awareness of European citizenship.”” E-

twinning is a tool that can be used to achieve this aim, as well.

2.2.3.1. Studies on e-Twinning
Cook (2013) conducted a study analyzing 240 successful Quality Label

applications made between 2010 and 2013 upon fourteen in-depth case studies. Cook
(2013) claims that there are immediate outcomes of the e-Twinning projects and long-
term impacts from the learners’ perspectives. Some of the given immediate outcomes in
the study are expressed as it follows; a better motivation, improvement in their
performance and quality of the work they have fulfilled, and enriched working relations
between the learners and educators. As Prace (2013) notes the greatest benefit for pupils
is the use of language to communicate. However, students can benefit it not just from
the academic point of view but also social and personal perspectives since they
communicate with other learners from other cultures around the world (in Cook, 2013).
According to the results of a survey conducted via etwinning.net, 92 % of teachers
reported a positive impact on students’ motivation and 87% of teachers claim that e-

Twinning has had a moderate or large impact on student interaction and personal
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relations among them. The projects open up new opportunities and new perspectives in
their world. As for the long-term impacts of the projects in Cook (2013)’s study; we can
say that learners have better communication skills as well as better ICT skills, they have
a better understanding of the lives of others and other cultures, they improve their
literacy and language skills and more than those, they develop their lifelong abilities
like working in a team, cooperation and individual learning skills. According to Cook
(2013), the results showed that e-Twinning can be more beneficial particularly for the
students with low self-esteem, poor social skills, the ones who do not enjoy the general

lesson period and who are difficult to motivate.

Yilmaz & Yilmaz (2012) conducted a study in Turkey to get the ideas of 20
secondary school students about what e-Twinning actually is; the definition, benefit and
the problems faced throughout the project process. As the results suggested, students
defined e-Twinning as ‘International Project, seeing differences, cooperation with
different countries, speaking a foreign language, foreign friendship, sharing, continuous
friendship, national unity, working together/ collaborating, project fair, entertainment
and adventure.” As for the benefits of e- Twinning, secondary class students think that
e-Twinning give them the opportunity to meet and know other cultures, improve their
foreign language skills, have friends around the world and empower their self-
confidence and collaboration skills. And lastly, the students were on the opinion that
they faced with foreign language problems, not understanding e-Twinning, fear of
failure, economic problems, difficulty in task distribution and confidence problem about
the problems encountered during the e-Twinning process. The students improve their
cultural awareness and become open-minded through the multicultural e-Twinning
projects which are conducted in different parts of the Europe and this is the benefit and
for the advantage of students in their future as citizens belonging to a multicultural

world. Holder (2005, p.141) focuses on the importance of e-Twinning and claims that:

“With proper design, the use of online learning communities will continue to enhance the learning
experiences of all students. The resulting increase in motivation has potentially powerful benefits
not only to the student but also to the group, the instructor, and the university. More importantly,
such collaboration will lead to better classes and a greater sense of intrinsic, personal satisfaction

for students and faculty.”’
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Along with the learners’ development, e-Twinning provides some benefits for the
educators, as well. E-Twinning is a good opportunity to communicate with teachers
from all over the world. It gives educators the chance to find partners, set up some
projects, share ideas and good practice with each other, collaborate on a free platform
that provides an on-going professional development. As stated in Cook (2013), teaching
staff also get some immediate outcomes and long-term impacts on completing e-
Twinning projects. We may regard improved ICT skills and technical expertise, having
more motivated students and a professional boost over the external validation of their
work as the immediate outcomes of e-Twinning projects from the educators’
perspective. Whilst improved repertoire of teaching ideas and skills, enriched problem-
solving abilities, boosted professional profile and having greater enthusiasm and
confidence may be regarded as some of the long-term impacts for them. Even the school
has some benefits from the projects that have been held. As learning and teaching
cannot be regarded as a linear or finite process, e- Twinning provides many
opportunities for student development. By means of the present study, the effect of e-
Twinning will be investigated on the attitude and proficiency of 10" grade vocational

and technical high school students.
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CHAPTER 111
METHODOLOGY
In this chapter, the overall design of the study, participants, materials and
instruments used in the study, pilot study and finally the procedures of the current study

and data analysis parts are described.

3.1. The Design of the Study
This study mainly investigated the impact of an international e-Twinning

implementation, which was held along with the current curriculum, on 10" grade EFL
learners’ attitudes towards English course in a vocational and technical Anatolian high
school in Turkey. Besides, it examined the proficiency levels of the students before and
after e-Twinning implementation in the experimental group and the results were

compared to the proficiency levels of the students in the control group.

The mixed-methods design which combines quantitative and qualitative research
approaches was used in the present study. In order to investigate the impact of e-
Twinning implementation, an experimental model was used. An experimental group
and a control group were formed and pre-/post-test design was applied. The main focus
was to examine the difference between the attitude results of the experimental group,
for which an e-twinning implementation was applied along with the current curriculum
and control group, for which a traditional way of teaching English was led with the
current curriculum. Besides the attitudes of students towards English lesson, it
examined whether there was a statistically significant difference between the
proficiency levels of experimental and control groups at the end of the semester.
Moreover, to gather the perceptions of the students who were enrolled in the e-

Twinning procedure, qualitative research took place with a written interview sheet.

3.2. Pilot Study
Before the actual application of the ATELES and the e-Twinning implementation,

a piloting phase was applied with another 10" grade vocational and technical Anatolian
high school class in the same school to promote the success of the actual process.
Except for the proficiency exam, the whole actual procedure was applied in a shorter
period of time and with a different field of 10" grade students at the same school with a
different e- Twinning project. The class was randomly chosen from the classes that the
researcher had. Firstly, The Attitudes towards English Lessons Scale (ATELES) was
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administered to 33 students of the food and beverage department to examine the
reliability of the scale. Thus, we had a chance to examine the understandability and
appropriateness of the items on the scale for the targeted group. Then, in order to check
and observe the actual procedure of the study, an e-Twinning project was applied along
with English lesson for 4 weeks. In e- Twinning project, the students were to post the
vocabulary they had newly learned and record short videos using the terms and verbs
they learned. Later, ATELES was administered again as the post-test in order to observe
the difference between two applications, pre- and post-. The perceptions of the students
were also asked using the same interview questions of the study prepared by the
researcher and it was checked for understandability. A scene from the e-Twinning

project was presented in Screenshot 3.3. below.
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@

®

Screenshot 3. 3. E-Twinning project of piloting phase

3.3. The Study

The study itself was constructed as a mixed-methods design using quantitative
and qualitative research together; hence, there are both experimental and descriptive
phases of the study. There were experimental and control groups in which pre and post-
test design was applied. The purpose of the present study was to determine whether an
international e-Twinning project had an effect on improving the attitudes and
proficiencies of 10" grade vocational and technical high school students towards
English course. The other aim of this research was to examine the perceptions of
experimental group students about the process of e-Twinning procedure, contribution to
their proficiency and their attitudes. The details of the actual study will be given in the

following part.
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3.3.1. Research questions
1. Does the implementation of e- Twinning along with the curriculum have an
impact on 10" grade vocational and technical high school EFL students’ attitude

towards English course?

a) Is there a statistically significant difference in the attitudes of 10" grade
vocational and technical high school EFL students towards English language
course before the e-twinning process and after the e-twinning process?

b) Is there a statistically significant difference between the attitudes of the students
who are enrolled in e-twinning project along with the curriculum and attitudes of
the students who are not enrolled in e-twinning project?

2. Does the implementation of e-twinning along with the curriculum have an
impact on 10" grade vocational and technical high school EFL students’

proficiency in English?

3. What are the individual attitudes and perceptions of the students about the

implementation of e-twinning project?

3.3.2. Participants

The participants of the study consisted of seventy 10th grade vocational and
technical Anatolian public high school (for girls) students in Istanbul, Turkey. The
study was conducted during the first term of the academic year of 2018-2019. The
convenience sampling procedure was used for selecting the participants by the
researcher. Two child development and training department classes were chosen as the
target group since the researcher was teaching these groups in the year when the study
was conducted. The groups were chosen randomly as the experimental group and the
control group. In the next term, the e- Twinning process will be implemented in the
control group apart from the study to give the students the same chance to practice. The
reason why child development and training department was chosen is that their overall
scores of the previous year were highest and they volunteered to take part in the study.
The academic levels of the students were similar to each other in two classes, as well.
The researcher had two hours of English course for both classes. Moreover, 10" grade
students were chosen as the participants in order to examine the probable difference
between the groups after the implementation of an outer improvement to meet the

deficit due to the decrease of allocated English lesson hours in vocational and technical
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high schools. Using e- Twinning projects might bring a solution to the time problem for
English lesson especially in vocational and technical high schools from 10" to 12%

grade students.

Each group had nearly the same number of students, one with 38 and the other
with 37 students. All students participated in the study voluntarily except for two
students in each group and one of the students in the experimental group with 38
students did not participate in all steps of the procedure; therefore, she was excluded
from the study. Thus, in total, 70 students participated in the study; 35 students in the

experimental group and 35 students in the control group.

3.3.3. Materials and instruments

In order to investigate the attitudes of students towards English course, Attitudes
towards English Lesson Scale (Appendix A) which was developed for high school
students by Tulgar (2018) was used. The scale was in Turkish and it was used in
Turkish to avoid possible language problems and to get more accurate results. The
ATELES had 26 items in a five-point Likert-type Scale ranging from totally agree to
totally disagree. The ATELES was chosen because it had high validity and reliability
scores from tests applied by Tulgar in her study; also it is a current, newly constructed
scale developed for high school students so that the needs of students may be reflected
better. Moreover, the age group of students in Tulgar’s study was similar to the students
in this study. The items were understandable and the number of items was appropriate

to gather data without losing students’ attention.

Secondly, in order to measure the proficiency of the students, A2 level KEY for
schools sample proficiency tests of Cambridge were given at the beginning and the end
of the semester as pre and post-tests. Since they were standardized tests, they were used
to determine the proficiency of the students. The level of the proficiency tests was A2
according to the Common European Framework (CEFR). Both exams (pre- and post-
proficiency tests) were at the same level (A2) to better observe the possible difference
and improvement between two applications and between two groups. Proficiency exams
were formed in four parts as reading, writing, listening and speaking. The speaking part
of the exam was excluded from the project of the study and the test because of technical
problems that the project partner had. The e-Twinning project partner informed about
the technological insufficiency of their school in Romania and demanded not to have
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synchronous video conference kind of elements in the project. As there could not be a
real-time conversational communication between two partners, real-time speaking could
not be examined and measured. Instead of synchronous conferences, asynchronous
video records were used in the study. The tests were given in two sessions both in pre
and post applications. The reading and writing parts were given together in a 70-minute
lesson time and there were also grammar and vocabulary item questions in reading&
writing part of the test. Listening part of the exam was given in a 30-minute English
lesson time in another day. The reading and writing part of the study consisted of 60
items to fulfill and in listening part of the study, there were 25 questions. The
proficiency exams were given by the researcher and a colleague at school during lesson

hours.

An observation form was used to measure the participation degree of the students,
in the experimental group during e-Twinning project by the researcher in order to
provide participation. As the last instrument, students in the experimental group were
asked to write their opinions about e-Twinning process in a written interview sheet
(Appendix B); to investigate whether their perceptions have changed towards English
course or not after the project. Eight questions were asking the perceptions of students
in the experimental group about e-Twinning project and their attitudes before and after
the procedures. The questions were constructed by the researcher in Turkish and
reviewed by a colleague and a professional academician was consulted about the

guestions for an expert opinion.

Lastly, the treatment implemented in the study was e- Twinning project for the
experimental group. E-Twinning project was constructed by the researcher according to
the current English curriculum and following the units for 10" graders. The first five
units were chosen as the target project topics, which were planned to be applied in 11
weeks. E- Twinning process was held with the partnership of a Romanian school, in
which the students in Romania were trying to learn English as a foreign language like
the students in our context. The project was constructed on paragraph and video sharing
between two countries and joining in some forums along with their posts. Further

information about the project can be found below in Project Details.
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3.3.4. Procedures
The steps of the procedure will be presented below very shortly as a preview and

then they will be presented in a detailed way under each heading.

Step 1. Piloting Phase for Reliability Test

Step 2. Applying Proficiency test in both experimental& control group as PRE-TEST
Step 3. Applying Attitudes towards English Lesson Scale as PRE- TEST in both groups
(Implementing E- Twinning Procedure for 11 weeks in Experimental Group)

Step 4. Applying Attitudes towards English Lesson Scale as POST- TEST in both

groups

Step 5. Applying 2" Proficiency test in both experimental& control group as POST-
TEST

Step 6. Written interview sheets for Experimental Group
Step 7. Data Analysis

3.3.4.1. Applying proficiency tests for the participants as PRE-TEST

The first step of the study was to investigate the proficiency of the students both
in the experimental and control group via Cambridge key for schools sample test in A2
level. The proficiency test was conducted as two separate parts on different days as it
took a lot of time to apply them together. The first phase applied was reading and
writing part and it was instructed by Cambridge to use 70 minutes for these parts so it
was applied accordingly. In the next lesson listening part of the test was conducted in 30
minutes which was the instructed time limit for the exam. In order to write answers,
students had separate answer sheets. The researcher and a colleague applied the tests
together in both classes during English lesson time. The students gave themselves a
special number and used the same number in each application; so the researcher did not
know which result was whose. The accompanying colleague helped in this process to
check the accuracy of the numbering system in each application.

Speaking part of the exam was excluded from the study as the partner group had
technological difficulties at school and they reported that they could not manage to do
live conversations.
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3.3.4.2. The Attitudes towards English Lesson Scale (ATELES) as PRE- TEST

The second step of the study was to examine the English course attitudes of 10™
grade vocational and technical high school students. The Attitudes towards English
Lesson Scale (ATELES- Appendix A) was handed out in both experimental group and
control group by the researcher. The Scale was given in their mother tongue, Turkish
and the students were informed about the research in both classes and they signed the
consent forms. They applied the numbering system mentioned above to hide their
names. They were told how to fill in the scale individually and the scales were gathered
after 15-20 minutes. Upon the completion of ATELES, students in experimental group
were informed about the international e-Twinning project and students were motivated
to participate in the project. 36 students out of 38 were eager to participate in the project
and handed in the parents’ consent forms to attend it. Later, during the study one student
could not participate in all sessions of the e-twinning project; therefore, she was
excluded from the study.

3.3.4.3. E-twinning procedure (Treatment in Experimental group)
E-Twinning procedure starts with writing the project and it is sent for approval,

which will be elaborated in the following headings.

3.3.4.3.1. How to access e- Twinning website
In order to use e-Twinning, a learner should follow several steps to register and to

take part in a project task, before-during and after steps should be followed. First of all,
to be able to sign up the platform, you should be a real-time working teacher in a school
because teachers are the basic elements in e-Twinning platform. You create an account
with the name of your school and using your personal information from

www.etwinning.net. Upon confirming your e-mail address, you can sign in your

account and fulfill your personal information and search for partners, colleagues from
other schools and countries who share the same purpose with you. When you log in the
website, you access your personal ‘e-Twinning Live’ page and you can see the
“Projects” that are planned to act or processing projects, etc., you can send a contact
request to the colleagues and join in some groups, events, etc. E- Twinning Live page

can be seen in Screenshot 3.4. below.
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Screenshot 3. 4. E- Twinning Live page

To be able to write a project, first you should find a partner school sharing the
same ideas and after discussing the basic elements, you can write the project steps
together with your partner. The most important thing here is that the aims, benefits and
the output should be clear for both teachers and you should write the steps one by one,
using a clear language by giving all details from deadlines to the allocated time-span for
each step. After the project is approved, you gain access to a secure online page called
Twinspace with the name of your project. From now on you and your pupils can work
on this page on the project. The first step the teacher should take in this process is to add
the student names to the platform and create a password for them to provide them
access to the Twinspace page of the project throughout the whole project in e-Twinning
platform. Then, teachers share this password and names with the students and tell the
process how to sign in, how to behave and communicate in the project, etc. not to cause
an inconvenient situation. British Council (2019) emphasizes; ‘‘Using the Twinspace -a
privately shared workspace- you will be able to upload and share resources in project
folders, use a calendar, a live chat forum, bulletin boards, and the facility to build your
own project pages.”’ In project page, the process and the steps are already shared by
teachers and students to follow the guidelines that the teachers already give by the
observance of deadlines and allocated time-span. At this point, the most important thing
is to be in touch with the students very closely so that they can better understand and
practice the stages. Students can share pictures, videos, their ideas/ materials and post
their opinions in forum pages according to the aim and the procedures of the project
itself. They can also like each other’s work and comment on them. When the project is
over, you make an evaluation and close the project page and no participant can enter the

platform with the passwords given.
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3.3.4.3.2. How to write a project

Constructing a project starts before the design of the project itself because there
must be a project partner first. You can search for a partner with the idea of a project in
mind with some restrictions like age profile and the target objects on ‘project
partnership’ page in e-Twinning Live. Thus, the first job is to find at least one project
partner to be able to write the project as there should be at least two partners in a
project. The projects can be international as well as being national according to the
partnership. The researcher, first, wrote the idea of project on partnership search page
and some of the replies were investigated if they were appropriate for the purpose or
not. Later, the researcher met a teacher, who was had the similar ideas and purposes,
from Romania and decided to write the project together. First of all, the curriculum and
the purposes were shared via e-mail privately, and then the project was written by the
researcher wholly getting the ideas of the project partner. The purposes, stages and the
outcomes of the project should be clearly written in order to get approval from the
national support service. Once the project was written, it was sent for approval and
partners waited for a week to be approved. When the project was approved by the
support service, partners got the names and the passwords of their students to provide
them an access in the platform. When the students got their password and the names,
they easily signed in the platform whenever and however they liked. In order to be more
organized and clear to each other, some deadlines were clearly given for each step in the
study and they were strictly applied. The headings mentioned in the project page were

as follows; about the project, the aims, procedures and expected results.

3.3.4.3.3. Project itself/ details

e About the Project
The project was introduced on the e- Twinning page as in the following: English

is a worldwide language that should be learned no matter where you are and no matter
in which field you are studying/ working in. The more practice means the better
proficiency in English. In our project ‘Believe in yourself and practice English’,
vocational and technical EFL students will be actively participating for the practice
periods weekly and collaborate with other students around the world. Language is a
whole and cannot be separated as chunks. With the help of this project, students can
practice target language as a whole including all skills; reading, writing, listening and

speaking. The students are expected to post an item each week on specific themes. The
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posts will be both in written/ paragraph form about the topic of the week and a video
recorded by the participants who involve in the project about the same topic next week.
So that students will have a chance to practice their English besides knowing a new
culture and other people around the world. The introduction page of the project is given

in Screenshot 3.5.

EEE  BELIEVEIN YOURSELF AND PRACTL.

j Twinning [winSpace

HOME

BELIEVE IN YOURSELF AND PRACTICE ENGLISH Online members

The more practice means the better
proficiency in English. In our project
‘Believe in yourself and practice English’,

vocational and technical EFL students will

be actively participating for the practice

periods weekly and collaborate with other

students around the world. With the help of

this project, students can practice target

language as a whole including all skills; J

reading, writing, listening and speaking. The

students are expected to post an item each
week on specific themes. So that students Join the chat room
will have a chanee to practice their English

besides knowing a new culture and people

around the world

Screenshot 3. 5. Project introduction page

E- Twinning project enrolled 60 students in total; 35 students from Turkey and 25
students from Romania and Screenshot 3.6. displays the number of participants of the

project.

https://twinspace.etwinning.net/73790/members

::E BELIEVE IN YOURSELF AND PRACTL.
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3 Teachers 60 students 0 guests 1 online
Join the chat room

Screenshot 3. 6. Participants of the e- Twinning project

e Aims (As stated in the E-Twinning portal)
In this project, our purpose is; to write well- prepared paragraphs on the given

theme, to use the language effectively and appropriately, to pronounce the newly
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learned vocabulary appropriately, to change their attitudes into positive towards
learning English, to get in touch with foreign people/ culture, to organize their thoughts
according to the importance/ strategy or necessity, to control their feelings, excitement
while getting across something, to improve their abilities to learn effectively, to develop
critical and creative thinking, to learn how to collaborate with people around the world,
to meet new people and new culture, to represent our country well, to enhance the

students’ world knowledge and point of view.

e Procedures of the Project
Each student was asked to send ten posts in total, five written paragraphs and five

videos on the given themes which were previously determined. However, because of the
exam weeks and other unexpected projects of the school, the last topic could not be
focused in the planned time; so students had eight posts, four paragraphs and four
videos on the four given topics below in 11 weeks of project time. The fifth theme
which we couldn’t deal with was ‘Travel’. Students posted their videos and paragraphs
after they worked on the related topic in the class and each student posted a paragraph
one week and a video in the following week for each topic. Thus; the previously
planned e-twinning project lasted for 11 weeks; the first week was used as a trial stage
to get students accustomed to the portal itself, the other 8 weeks for the students’ posts
(if we had the chance the posts would be 10) and the last 2 weeks were used as the
revision and follow-up weeks for the previously posted items. Students were free on the
specific topic or issue they wanted to get across within the borders of the themes below.
They could add whichever detail they wanted to add or focus on as long as they did not
lose the idea of the theme. Students could also post some photos, songs, or voice notes

if they wanted to add them in their performance that week.

¢ The themes were:

e Theme 1- School life (1 week- paragraph, 2" week- video)

e Theme 2- Plans (3™ week- paragraph, 4" week- video)

e Theme 3- Legendary Figures (5" week- paragraph, 6" week- video)

e Theme 4- Traditional food (7" week- paragraph, 8" week- video)
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The teachers were the main managers of the project and they followed the steps
and maintained the continuity of the project. Students were to post their items until the

deadline and they were reminded before it.

At the very beginning of the project, students were to sign in their accounts with
the given names and passwords to ensure their access and send a message to their
friends in the first week of the project to get used to the portal. Before e-Twinning phase
of the study, the target theme was completed and the target vocabulary was given to the
experimental group students in the class. So, we can say that the lesson in experimental
group went on as the following line; the first theme was completed, then paragraphs
were written after the completion of the theme and the following week videos were
prepared and shared on e- Twinning platform and it continued with the second theme
learning first, paragraphs and videos’ sharing and it came to the third theme, etc. For the
first paragraph part of the project, students read an example paragraph about the theme.
Then, the students were lectured on how to write a paragraph, what to care for and they
were asked to write a paragraph about the theme of the week. Later, especially for the
first application, the students handed down their paragraphs to the researcher teacher
and they were given feedback for each paragraph by the researcher teacher. Finally, the
students wrote their second drafts according to the feedback and with some editions.
The paragraphs were shared again and proofread by the peers and edited if necessary.
Once the paragraph writing process finished, the students posted their paragraphs on the
Twinspace project page with their friends and with Romanian partner. Both Romanian
and Turkish teams were to stick to the deadlines and students were warned about the

time matter. An example post page is given for paragraphs in Screenshot 3.7. below.

Screenshot 3. 7. Students’ paragraph posts
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An example paragraph from the students’ posts is displayed in Screenshot 3.8.

MY LAST SUMMER HOLIDAY

I want to talk about my last summer holiday. As usual, I went to Elazi§ in the
summer. My grandparents live in Elazig. My father bought our tickets before one
month. When we arrived to Elazi§, my uncle took my mother, my brothersand I
to the city center. We stayed at city center for one week. Then, we went to our
village. We spent most of our time in the village. I like spending my time in the
village because in the village we have a natural life, silence environment and very
few people around us. I had a lot of friends. We rode our bicycles, walked,
talked at the lakeside. They were the same age with me. Some of them came fo
the village just for summer but the others lived in there. In the feast of
sacrifice my aunts, grandparents, cousins, uncles in short, my all family were
together. This was very good. We went to our summer house to swim. When my
summer holiday finished, I really miss my hometown and I look forward to going
there again.

Screenshot 3. 8. An example paragraph of student posts

After sharing their paragraphs, students prepared their videos for the following
week. The students watched an example video about the target topic and they were to
focus on a point that they wanted in the theme and record a video after their preparation
stage. As they did not feel safe to talk spontaneously in the video, they wanted to write
scripts for themselves and brought it to the teacher for feedback. For the first posts, the
researcher gave feedback especially for the major meaning problems to each student and
in the next steps, they were just given feedback for the major problems, not the minor
ones. But, the students were to find their own mistakes with their peers. The videos
were recorded in groups on condition that each student would have a say in the video.
They shared their videos in the following week after the paragraphs. The steps were
repeated for each theme. An example scene was given from the videos of students’

posts below in Screenshot 3.9.
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twinspace.etwinning.net ! b

VIDEO 2018 10 27 17 18 09

Screenshot 3. 9. An example of students’ posts as videos
(https://www.youtube.com/watch?v=Ftl61vBul 7o&feature=youtu.be)

The communication among the experimental group students was established
through a Whatsapp group as they all had their own mobile phones and the students
could reach the researcher teacher whenever they wanted apart from the allocated lesson
and school time. Besides, the communication with the partnering teacher from Romania
was established through Whatsapp as well as e- Twinning messaging system. The
partnering teacher organized her students as she could manage and tried to complete the
assigned tasks. Since they had problems with technological devices and because of the
deficiency, they had some delays and could not catch up with the deadlines sometimes.
Moreover, they could not manage to fulfill the four themes. They posted 3 paragraphs
about three themes and 3 videos about the first three themes. The whole work of both
teams could be seen on Twinspace page and could be downloaded to their own devices
to be read or watched. Besides seeing the partner students’ works, the students could
also see and revise their own & peers’ works.

The paragraphs of the partner group were downloaded and by the researcher and
one or two of the paragraphs were read and examined together with the students during
the lesson time, the other paragraphs were left for the students to be read and examined
at home on their own. For the videos, the same procedure was applied; one or two
example videos were watched and commented on together with the students in the
lesson. The students also had a chance to like or comment on the others’ posts. Apart
from the general themes determined before, some of the students were eager to use the

platform actively and titled two forums to share their opinions about the topics they
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chose themselves. Students themselves decided on the time they spent on the platform.
While most of them just posted their work and sign out of the platform, some of them
spent more time and read many paragraphs and watched the videos posted and also
participated in the forums. Just one student was observed to send a private message for
one of the partner group’s students and chatted in English. The autonomy of the
students was activated in this process, they were not forced or urged to watch all the
videos or read all the paragraphs shared and comment. They used the platform as they

wished with the guidance of the researcher teacher.

The students in the control group did not join in an extra project or work for the
course but they just followed the curriculum from the book and did the same activities
(except for e- Twinning) with the experimental group in the lesson time to fulfill the

goals of the curriculum.

3.3.4.4. The Attitudes towards English Lesson Scale (ATELES) as POST- TEST
The same Attitude Scale (ATELES) was administered both in the experimental

and control group at the end of the semester in order to see the effect of treatment in

experimental group by the researcher.

3.3.4.5. Applying proficiency tests for the participants as POST-TEST

Students were given a different Cambridge key for schools proficiency test at A2
level at the end of the semester. The test was given in two parts as reading& writing and
listening. Reading & writing was applied in 70 minutes and another day listening phase
was completed in 30 minutes. Speaking phase was excluded again because it was not
applied in the pre-test. The exams were administered together with a colleague and the
answer sheets were gathered at the end of the allocated time. Each student numbered the
answer sheets in accordance with the previous labeling type not to share their names. In
this process the accompanying colleague helped to observe their number whether they

wrote the same numbers with the previous ones or not.

3.3.4.6. Gathering perceptions about e-Twinning procedure and their attitudes
towards English Course

After the completion of e-Twinning project, the students who were in
experimental group were asked to share their perceptions about the procedure they had
experienced and the attitudes they held before and after the project. The students were

handed out the questions on a sheet of paper and given time to answer the posed
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questions. The questions (Appendix B) were posed in their mother tongue, in Turkish
not to cause confusion and gather more reliable data. The answers were given in
Turkish, too. In the questionnaire, there were 8 questions, asking the perceptions and
attitudes about the process that they had gone through in an open-ended question
format; about whether their attitudes after the implementation changed or not and how it
affected their proficiency and the difficulties they faced. The questionnaire was
administered by the researcher within 20 minutes and as the code numbers of the
person, the same numbers were given with the ones they had used in Proficiency exam
answer sheets before. As for the results part, the perceptions that were written in
participants’ mother tongue, were translated into English by the researcher and a
colleague separately, and then they were compared to choose the best one. The students
were also asked to comment as clear as possible and for the sentences that were not
clear enough the students were contacted for further explanation. Moreover, the general
perceptions of the partner school students were gathered by their teacher who was the

partner of researcher teacher in e- Twinning project.

3.4. Data Analysis
After the completion of the data collection process, the collected items were

categorized first as the attitude, proficiency and perceptions. Then, the quantitative data
were analyzed using Statistical Package for Social Sciences (SPSS for Windows 22.0)
to answer each research question. At the very beginning, Shapiro- Wilk Normality Test
was administered to see the distribution of the data. Seeing the normality results, firstly,
in order to examine the difference between the pre- and post-applications of the
Attitudes towards English Lesson Scale (ATELES) and to see the difference between
Proficiency pre- and post-test scores within the groups, Paired Samples t-test was run.
Then, for the comparison of two groups, the experimental and control group,
Independent Samples t-test was used to examine the difference between the groups both
for attitude and proficiency post scores. For the qualitative part of the study, the written
interviews were analyzed; most frequently used perceptions were selected and shared
using frequency counts of idea chunks. The idea units were determined by the
researcher and a colleague separately and then compared and the best-suited units were
selected together to count idea frequencies. The written interviews were coded
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separately and then the inter-rater reliability was calculated by using Miles &

Hubermann (1994)’s formula to measure consistency between coders.

3.5. Analysis of Piloting Phase
Before moving to the results of the study, we need to analyze the gathered data

from the pilot study and especially we need to know the reliability of ATELES
especially whether the items in the scale were understandable and appropriate for the
target group of students. Furthermore, it was examined for the foreshadowing procedure

of the actual study as it may give a clue for the actual study itself.

3.5.1. Reliability analysis of the questionnaire

The ATELES was administered to 33 students of 10" grade food and beverage
department in a vocational and technical Anatolian high school. The gathered data was
analyzed using SPSS Cronbach’s Alpha Reliability Test. The result is presented in
Table 3.1 below;

Tablo 3.1. Reliability test results of attitude towards English lesson scale (ATELES)

Cronbach's Alpha

874

In the study’s piloting phase, the Cronbach’s Alpha reliability coefficient result of
ATELES was calculated as .874. From the results, it can be concluded that the ATELES
was reliable as the result is above .70 which is the case, the scale is regarded as reliable

in the literature.

3.5.2. Attitudes of students before and after the e-Twinning procedure in the pilot
study

The purpose of the piloting phase was to see whether there would be a difference
between the English course attitudes of 10" grade vocational and technical high school
students or not after an e-Twinning procedure. The pre- and post-ATELES scores were

analyzed using Paired Samples t-test of SPSS. The results are given in Table 3.2.

Tablo 3.2. Paired- samples statistics of piloted attitude towards English lesson scale (ATELES)

Mean N Std. Deviation p
Piloting Attitude_pre 91.81 33 16.780 0.733
Attitude_post 93.30 33 18.390
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Although the mean scores increased from pre (M = 91.81, SD = 16.78) to post
treatment (M = 93.30, SD = 18.39), the change has been found to be insignificant (p>
.05). Even if it was not significant, there was a difference between pre- and post scores
of English lesson attitudes of 10™" grade vocational and technical high school students in
piloting phase, and it may imply that in a longer period of time, the treatment might
affect the attitudes of students towards English course more. Here the insignificance
might be caused due to a short period of implementation and might be because of the

unfamiliarity of the students to the platform.

54



CHAPTER IV
RESULTS

This chapter gives the results of data analysis of the present study. An
experimental and control group participated to examine the effectiveness of the
treatment well in a experimental design. The main purpose of the study was to examine
the attitudes of 10" grade vocational and technical high school students towards English
language course with an implementation of an international e- Twinning project.
Moreover, the proficiency levels of two groups (experimental and control) were
determined and investigated on whether there was a significant difference between
experimental and control group in terms of proficiency scores. Lastly, the perceptions of
the students were asked after the e- Twinning implementation in experimental group.
An international e- Twinning project was implemented in the experimental group to
investigate the attitudes of 10" grade vocational and technical high school EFL students
towards English course along with the standard curriculum studies in the lesson,
whereas in control group, just curricular activities were applied depending on the book.
In order to observe the difference in the groups, pre- and post-test design was applied.
The ATELES was run before and after the e- Twinning process in experimental group
and at the beginning and the end of the term of English course in the control group.
Moreover, a proficiency level test was taken by the students both in the experimental
and control group at the beginning and at the end of the term to observe the progress of
two groups. The research aimed to answer the questions of whether an international e-
Twinning project has an effect on attitude, proficiency and the thoughts of 10" grade
vocational and technical high school students in Turkey.

In the study, SPSS 22.0 package program was used in the analysis of quantitative
data collected before and after the treatment procedure. First of all, before starting the
analysis part of the study, Shapiro-Wilk normality test was applied since the number of
students in the groups was less than 50 in order to test whether the experimental and
control groups showed normal distribution. After the analysis, it was observed that both
the experimental group and the control group showed normal distribution (p> .05) in
terms of attitude score means and proficiency test mean scores and the analyses were

decided accordingly. The following part presents the results of analyses.
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4.1. The Effect of e- Twinning Implementation on Student Attitudes
towards English Course

The first research question asked ‘‘Does the implementation of e- Twinning along
with the curriculum have an impact on 10th grade vocational and technical high school
EFL students’ attitude towards English course?’” The attitudes of 10" grade vocational
and technical Anatolian high school students towards English course were investigated.
In order to find the answer, the ATELES scores were gathered both before and after the
implementation of the international e- Twinning project and the scores were analyzed
by using SPSS 22.0 package; Paired Samples t- test was run in order to see the
difference between the pre- and post- applications of the Attitude Scale in experimental
and control group separately. Moreover, in order to see whether there is a significant
difference in attitude scores between experimental and control groups, Independent
Samples t-test was run. For the interpretation of the results, the significance level of the
difference between the mean scores of the experimental and control groups was

accepted as .05 and it was interpreted at this level in the study.

4.1.1. The attitudes towards English course results of experimental and control
group (Pre- post comparisons)

In order to answer the sub-question of the first research question; “‘Is there a
statistically significant difference in the attitudes of 10" grade vocational and technical
high school EFL students towards English language course, before the e-twinning
process and after the e-twinning process?’’, a Paired-Samples t-test was used and the

related descriptive results of the analysis are displayed in Table 4.1.

Table 4.1. Descriptive statistics of attitude towards English course in experimental group

Mean N Std. Deviation Std. Error Mean
) Pre-Test 85,31 35 14,14 2,39
Experimenta
I Group PostTest 85,43 35 13,71 2,32

The descriptive results of experimental group for pre and post applications of
ATELES shows that post- test mean score (M: 85.43, SD: 13.71) is slightly above the
pre-test mean score (M: 85.31, SD: 14.14) in experimental group in terms of gathered
ATELES scores in experimental group before and after the treatment. In order to

investigate whether there is a statistically significant difference between pre and post
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applications of the ATELES results in experimental group; a paired samples t-test was
run and the results of t-test are displayed in Table 4.2.

Table 4.2. Paired- samples t- test results of attitude towards English course in experimental group

Attitude Paired Differences t df Sig.
towards Mean Std. Std. 95% Confidence Interval of
Eng. Lesson Deviation Error the Difference (2-
: Mean
Lower Upper tailed)
Experi Pre-
mental Post -,114 11,789 1,99 - 4,164 3,935 ,057 34 ,95

As it is seen in Table 4.2, since the p value has been found insignificant (p: .95,
df: 34, (p>.05)), there is not a statistically significant difference between the pre and
post test scores of English course attitudes of 10" grade vocational and technical high

school students upon the treatment of e- Twinning in experimental group.

Paired- Samples t-test results indicate that there is a very slight change between
pre- and post-applications of ATELES after e- Twinning implementation in
experimental group but the difference is not significant (p>.05). The attitude towards
English course scores nearly remains the same in experimental group pre and post test

results comparison.

In order to investigate the attitude change in control group towards English
course, Paired-Samples t-test was run to compare pre and post ATELES scores of
control group. The results of descriptive analysis within the control group are presented
in Table 4.3.

Table 4.3. Descriptive statistics of attitude towards English course in control group

Mean N Std. Deviation Std. Error Mean
Control Pre-Test 86,63 35 20,78 3,51
Group
Post-Test 81,09 35 18,19 3,07

According to the descriptive statistics displayed above, it is clear that pre- test
mean score (M: 86.63, SD: 20.78) is higher than the post-test mean score (M: 81.09,
SD: 18.19) of ATELES in control group.
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In order to investigate whether there is a statistically significant difference
between pre and post applications of the ATELES scores in control group, Paired

Samples t-test was run. The results of Paired Samples t-test are given in Table 4.4.

Table 4.4. Paired- samples t-test results of attitude towards English course in control group

Attitude Paired Differences t df Sig.
towards Eng. -
Lesson Mean Std. Std.  95% Confidence Interval (2-
Deviation  Error of the Difference ;
tailed)
Mean Lower  Upper
Control  Fre
Post 5,542 23,463 3,966 -2,51 13,602 1,398 34 171

The results of t-test in Table 4.4. show that there is not a statistically significant
difference (p: .171, df: 34, (p>.05)) between the pre- and post- application (at the
beginning and end of the English lesson in the term) scores of scale for English course

attitudes of 10" grade vocational and technical high school students in control group.

The results of descriptive statistics and Paired-Samples t-test results reveal that in
control group, there is not a statistically significant change in the attitudes of 10th grade
vocational and technical high school students towards English course at the end of the
term. However, the English course attitudes of 10" grade vocational and technical high
school control group students have decreased at the end of the term whereas the attitude

scores remain the same in experimental group.

4.1.2. The Comparison of attitudes towards English course pre- & post- test results
of experimental and control group

In order to examine whether there is a statistically significant difference between
experimental and control groups before the implementation of e- Twinning project or
not, an Independent Samples t- test was run over pre- ATELES scores of experimental
and control group. The descriptive results of Independent Samples t- test statistics are

presented in Table 4.5. between experimental group and control group.

Table 4.5. Descriptive statistics of pre-application of ATELES between experimental & control group

Group N Mean Std. Deviation ~ Std. Error Mean
Pre- Experimental 35 85,31 14,14 2,39
ATELES Control 35 86,63 20,78 3,51
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According to descriptive statistic displayed in Table 4.5., it is obvious that control
group students’ (N: 35) attitude towards English course mean score (M: 86.63, SD:
20.78) is slightly above the experimental group students’ (N: 35) attitude towards
English course mean score (M: 85.31, SD: 14.14) in pre- application of ATELES both
in experimental and control group before the treatment phase started. Mean scores of
ATELES in experimental and control group is above average (M: 35.31, 86,63) as the
highest mean score is 130. It seems that the mean scores of both groups are very close to
each other in pre-application. In order to search for the significance between two

groups, the Independent Sample t-test was run and the results are given in Table 4.6.

Table 4.6. Independent samples t-test results of pre- application of ATELES between experimental &
control group

Group M SD t p Mean Difference
Experimental 85,31 14,14 -31 ,76 -1, 31
Control 86,63 20,78

As the results display, there is not a statistically significant difference (p: .76)
between the mean scores of two groups in terms of attitudes towards English course
before the implementation process began (tes): -0.31; p: .76 (p>.05)). Thus, it is clear
that experimental and control groups were equal to each other in terms of attitudes

towards English course before the treatment procedure.

In order to investigate the question; “‘Is there a statistically significant difference
in the attitudes towards English language course between the students who take part in
the e-twinning project along with the curriculum and the students who do not take part
in the e-twinning project?’’, and to see the effect of implementation, the post- ATELES
scores of experimental and control groups were compared; for this, Independent-
Samples t-test was run and the descriptive statistics of the analysis are presented in
Table 4.7.

Table 4.7. Descriptive statistics of post-application of ATELES between experimental & control group

Group N Mean Std. Deviation Std. Error Mean
Experimental 35 85,43 13,71 2,31
Post-Test
Control 35 81,08 18,19 3,07
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The results show that 10" grade high school EFL students’ (N: 35) English course
attitude mean score in experimental group (M: 85.43, SD: 13.71) is higher than the
attitude mean score (M: 81.08, SD: 18.19) of control group students (N: 35). In order to
examine whether this result is statistically significant or not, Independent Samples t-test

was run and the results are displayed in Table 4.8.

Table 4.8. Independent samples t-test results of post- application of ATELES between experimental &
control group

Group M SD t p Mean Difference
Experimental 85,43 13,71 1,12 ,26 4,34
Control 81,08 18,19

The results of t-test in Table 4.8. show that there is not a statistically significant
difference (tes): 1.12; p: .26 (p>.05)) between the attitudes of control group and the
attitudes of experimental group in which the e- Twinning implementation was run along
with the current curriculum in English course after the treatment part of the study. Even
if the mean score of experimental group is higher than the control group’s mean score,

the difference is not significant between two groups as the p value is above .05.

4.2. Students’ Proficiency Test Results and the Comparison of
Experimental& Control Group

The 2" research question of the study was: “‘Does the implementation of e-
twinning along with the curriculum have an impact on 10" grade vocational and
technical high school EFL students’ proficiency in English when compared to those
students who do not take part in the e-twinning project along with the curriculum?”’,
proficiency test was applied as pre- and post-tests both in experimental and control
groups. The proficiency test was given in two parts; one part was listening and the other
was reading& writing. The data were gathered separately as listening proficiency test
and reading- writing proficiency test in different days; so, the results will be presented
under these two headings accordingly. The numbers shared as the proficiency mean
scores are the means of students’ true answer numbers of the target part of the
proficiency exam. Thus, ‘score’ is used for the correct item number in the present study.
For the analysis of the data, SPSS 22.0 package was used and for the interpretation of

the results, the significance level of the difference between the mean scores of the
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experimental and control groups was accepted as .05 and in the study it was interpreted
at this level.

4.2.1. Students’ Reading & Writing Proficiency Test Results According to Pre- &
Post- Application within Experimental and Control Groups

In order to determine whether there is a statistically significant difference between
the proficiency scores of experimental group in pre- and post-reading& writing
proficiency tests, Paired- Samples t-test was run by using SPSS 22.0 package and the
results are displayed in Table 4.9.

Table 4.9. Paired- samples t-test results of reading& writing proficiency pre and post test scores in
experimental group

Experimental N M S Sd T p
Group

Pre- test 35 13.54 5.13 68 -6.10 .00
Post- test 35 19.26 6.10

The results show that the mean score in the post-test (M: 19.25) is significantly
higher than the pre-test mean score (M: 13.54) after the treatment procedure. The mean
scores of students give the correct item means of the reading& writing test, so it is
obvious that the proficiency of students are low; 13.54 in pre-test and 19.26 in post-test
out of 60. The analysis reveals that there is a statistically significant difference between
the mean scores obtained from the reading& writing proficiency tests before and after
the implementation (tes)=-6.10: p<.05). This significant difference is found to be in
favor of post-test scores of experimental group students. This indicates that
experimental group performed better in the post- reading& writing test and the
difference is significant. As the difference is significant between the pre- and post-
reading& writing test in experimental group, the effect size was calculated using
Hedge’s g statistic. The result indicates that the effect size of the difference between
pre- and post- reading& writing proficiency test is moderate (n2: 0.44). 0.20 and smaller
value is regarded a small effect size, the values between 0.21-0.80 means a moderate
effect size and 0.81 and more value means a strong effect size of a significant difference
(Cohen, Manion, &Morrison, 2007; Cohen, Welkowitz, & Ewen, 2000).
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In order to examine the difference between the scores of pre- and post- reading&
writing test of control group, Paired- Samples t-test was run and the results are

presented in the following Table 4.10.

Table 4.10. Paired- samples t-test results of reading& writing proficiency pre and post test scores in
control group

Control Group N M S Sd T p
Pre- test 35 13.10 4.88 68 -7.35 .00
Post- test 35 18.42 7.13

The results of the Paired- samples t-test display that the mean scores of the post-
reading& writing proficiency test (M: 18.42) is higher than the pre-test reading&
writing proficiency test scores (M: 13.10) of control group students (N: 35) at the end of
the term. The proficiency of the students seems low according to the mean score of
13.10 or 18.42 out of 60. The results show that there is a statistically significant
difference between the mean scores of pre- and post-reading& writing proficiency test
before and after the application (t (68)). = -7.35: p <.05). Regarding the mean scores,
this significant difference is found to be in favor of the post-test scores of the control
group students. This means that control group students performed better in post-
reading& writing proficiency test than pre-reading& writing proficiency test and the
difference is significant. Since the difference is significant between the pre- and post-
reading& writing test in control group, the effect size was calculated using Hedge’s g.
The result indicates that the effect size of the difference between pre- and post-
reading& writing proficiency test is moderate (n2: 0.35) in control group.

In both experimental and control group students’ pre- and post- reading& writing
proficiency test mean scores, there is a significant difference. However, experimental
group post- reading& writing proficiency test mean score is higher than the control

group post- reading& writing proficiency test mean score.

4.2.2. Students’ Listening Proficiency Test Results According to Pre- & Post-
Application within Experimental and Control Groups

In order to determine whether there is a significant difference in experimental and
control group as pre- and post- listening proficiency tests Paired-samples t-test was run

for the analysis using SPSS 22.0 package and the results are displayed in the following
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part. The analysis of Paired-samples t-test between the pre- and post- listening

proficiency test scores in experimental group are presented in Table 4.11.

Table 4.11. Paired- samples t-test results of listening proficiency pre and post test scores in

experimental group

Experimental N M S Sd T p
Group

Pre- test 35 7.69 2.43 68 -3.63 .00
Post- test 35 9.28 3.38

The table shows that the mean score of the listening proficiency post- test (M:
9.28) is higher than the listening proficiency pre- test mean score (M: 7.69) in
experimental group (N: 35). The proficiency of experimental group students is
(regarded) low as the mean of correct item is 7.69 and 9.28 out of 25. The results reveal
that there is a statistically significant difference between the pre- and post- listening
proficiency mean score of the experimental group (t (68) = -3.63: p <.05). This
significant difference is found to be in favor of post-test score of experimental group
students, which means the post-listening proficiency test mean score is significantly
higher than the pre- listening proficiency test mean score. In order to see the magnitude
of the statistics between pre-& post- listening proficiency exam, Hedge’s g was used
and the results show a small effect-size (n2: 0.16) for the effect of E- Twinning.

For the control group, the results of Paired- samples t-test between the pre- and

post- application of listening proficiency test are displayed in Table 4.12.

Table 4.12. Paired- samples t-test results of listening proficiency pre and post test scores in control
group

Control Group N M S Sd T p
Pre- test 35 8.03 3.08 68 0.74 .00
Post- test 35 7.71 4.09

The results show that the mean score of listening proficiency pre-test (M: 8.03) is
higher than the mean score of listening proficiency post-test (M: 7.71) in control group
(N: 35). The Paired-samples t-test reveals that there is a statistically significant
difference between the mean scores of pre- and post- listening proficiency test (t (68) =
0.74: p <.05). This significant difference is found to be in favor of the pre-test scores of

the control group students with a very small effect size (n2: 0.01), calculated via using
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Hedge’s g. This means that pre-listening proficiency test mean score is significantly
higher than the post- listening proficiency test mean score, which is regarded as a failure
for control group.

4.2.3. The Comparison of Experimental and Control Groups’ Reading& Writing
and Listening Proficiency Results

In order to examine the difference in pre- and post-test scores of reading& writing
and listening proficiency tests between the experimental and control groups,
independent samples t-test was run to compare the means and search for the

significance between the groups.

To search whether there is a significant difference between experimental and
control groups’ pre- reading& writing proficiency test scores, independent samples t-
test was run using SPSS and the results will be presented in Table 4.13.

Table 4.13. Independent samples t-test results of pre -reading& writing proficiency test scores of

experimental and control group

Groups N M S Sd T p
Experimentd] 35 13.54 5.13 68 0.36 72
Group

Control Group 35 13.11 4.88

The results reveal that there is not a significant difference between the
experimental (M: 13.54) and control groups’ (M: 13.11) mean scores of pre- reading&
writing test with the p value (p:.72, p> .05) which is above the reference level .05. This
table means that experimental and control groups were very similar to each other in
terms of reading& writing proficiency before the treatment procedure. This is actually

what is needed for the study, as it shows the equality of the two groups.

To investigate the difference between the post- test scores of reading& writing
proficiency test of experimental and control group, independent samples t-test was run.
The results of post-reading& writing proficiency test are displayed in Table 4.14.
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Table 4.14. independent samples t-test results of post- reading& writing proficiency test scores of
experimental and control group

Groups N M S Sd t p
Experimental 35 19.26 6.10 68 0.51 62
Group

Control Group 35 18.43 7.13

Independent samples t-test results for post- reading& writing proficiency test
shows that there is not a significant difference (p> .05) between the groups in terms of
reading& writing proficiency. Even if the difference is not significant, the mean score of
experimental group reading& writing proficiency test is higher than the mean score of
control group in post- reading& writing proficiency test. This means experimental group

has gained more progress in reading& writing but it is not significantly different.

In order to examine whether there is a statistically significant difference between
the pre- listening proficiency test between the experimental and control group,
independent samples t-test was applied using SPSS 22.0 package and the results are
presented in Table 4.15.

Table 4.15. Independent samples t-test results of listening proficiency pre-test scores of experimental and
control group

Groups N M S Sd T p
Experimental 35 7.69 2.43 68 051 61
Group

Control Group 35 8.03 3.08

The results show no statistically significant difference (p> .05) between the
groups, experimental and control, in pre-listening proficiency test even if the mean
score of control group (M: 8.03) is slightly above the mean score of experimental group
(M: 7.69) in pre-listening proficiency test.

In order to examine the post-test scores of listening proficiency in control and
experimental groups on whether there is a significant difference or not, independent t-

test was run and the results are displayed in Table 4.16.
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Table 4.16. Independent samples t-test results of post-listening proficiency test scores of experimental
and control group

Groups N M S Sd T p
Experimental 35 9.28 3.38 68 1.75 08
Group ' ' .
Control Group 35 7.71 4.09

The results reveal that the post- listening mean score of experimental group (M:
9.28) is higher than the post- listening mean score of control group (M: 7.71). The
results indicate that there is not a statistically significant (p> .05) difference between the
post-listening proficiency tests of experimental and control group; however, p value is
very close to .05 (p: .08).

Mean scores of pre- and post- listening proficiency test display that while the
mean score of listening proficiency increased in experimental group (from M: 7.69 to
M: 9.28) after the treatment, the mean score of listening proficiency test decreased in
control group (from M: 8.03 to M: 7.71). This means that experimental group has had
benefit from the treatment whereas control group has failed to keep up the same level

for listening proficiency throughout the semester.

4.3. The Perceptions of Students about e-Twinning Procedure
In the present study, in order to answer the 3™ research question; <“What are the

individual attitudes and perceptions of the students throughout the e-Twinning
implementation process?’’, a question-answer sheet which consisted of seven open-
ended questions were given to students. The perceptions of the students who
participated in e- Twinning implementation are presented through idea units. In order to
see the consistency between the coders, inter-rater reliability was calculated and the
result in the qualitative part of the study is 88%. According to Miles and Hubermann
(1994)’s inter-rater reliability results, it is regarded as reliable if the calculation is above
70%. Thus, the results are reliable in terms of inter-rater consistency in the qualitative
part of the study.

According to the shared perceptions, mostly mentioned point is the contribution of
the e- Twinning to the proficiency of the students. 23 students out of 35 said that they
have had a chance to enhance their vocabulary, structure a better sentence to construct a

paragraph and improve their pronunciation. Written interview results of 10" grade
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vocational and technical high school students show that 10 students had had a negative
attitude towards English lesson before the e- Twinning process started and it remained
the same after the treatment procedure. 9 of the students had had a positive attitude
towards English lesson and remained the same as positive after the implementation of e-
Twinning. While 12 students claimed that their attitudes towards English lesson have
changed and improved in a positive way, 4 of the students claimed that before the e-
Twinning implementation they had had a positive attitude towards English lesson but
due to its difficulty in implementing the project, their attitudes have changed into
negative ones. The project demanded students to study further and harder, so for those
who were not eager to study, the process became harder and it drew the students into
negative attitudes towards English course. However, even the students holding negative
attitudes told that they observed improvement in their language proficiency in some

points especially like pronunciation, word knowledge and writing paragraphs.

As for the difficulty faced throughout the e- Twinning process, mostly mentioned
thing was experiencing the e- Twinning process for the first time. Neither of the
students had attended a project in e- Twinning before. Since it was the first experience
of them, at the beginning they had many difficulties on technical parts especially about
the layout of the platform, how to enter and share the videos on the platform, how to see
the other works, etc. The second most mentioned opinion was about the management of
the project together with all the other lesson works and duties especially when it
coincided with the other lessons’ project and performance tasks. The students also
emphasized that the project was too demanding for them but they had just two lessons
of English, in total 80-minutes in a week. So, the requirements and the exposure of the
English lesson do not match according to their opinion. Some quotations from the

students’ ideas are presented below in idea units.

4.3.1. Students who think e-twinning is enjoyable and helpful for them to improve
their English

Participant 5. ““In e- Twinning project, | had a chance to see that the other
students from other countries make the same mistake like us. I understood that we are at
the same level and go through the same stages. | endeavor more in the lesson now and |

feel more efficient.”’
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Participant 9: ““I had an opportunity to see the differences between other countries
and ours. | felt that we need to learn English, it is necessary. | enjoyed it a lot

throughout the whole project.”’

Participant 17: <l thought that the e- Twinning project would be very hard at the
very beginning of the course but as we go through the process, writing the paragraphs
and recording the videos, I liked it. It helped me improve my vocabulary and write well-
developed paragraphs. It didn’t change my attitude about English course but | also

started to like the course a bit.”’

Participant 19: ““The first day of the term, I thought that English course would be
dull but now I enjoy it a lot. E- Twinning project has contributed to my word knowledge
and it has changed my attitude towards English course. | was unenthusiastic to English
before but now | am very delighted in doing the activities there in e- Twinning platform

and in the class.”’

Participant 21: “‘I didn’t like English lesson before ahead. Now it is enjoyable and
delightful for me. | try to participate in the lesson more and as the teacher gives the
performances, | better understood how to structure the sentences in the paragraph and
how to pronounce the words. I don’t feel that I fear from English course anymore and |

believe in myself.”’

Participant 25: ““At first, | feared that it would be hard because | was not able to
construct sentences fully, but | enjoyed the process. In each paragraph performance, I
construct better sentences and my attitude to English course has changed positively. |

can pronounce the words better and my interest in English has enhanced.”’

Participant 28: ‘I always had a positive point of view for English, that’s why my
attitude hasn’t changed. I feel that my pronunciation of the words has improved in the
process. | realized that English was not that hard, and you can succeed if you believe
and want. | was more eager to English through the end of the term. My word knowledge

increased and my language improved.”’

Participant 31: ‘“‘As we do enjoyable activities, my thoughts start to change into
positive ones. E-twinning helped me become more active in English course as my word

knowledge has enlarged.”’
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Participant 34: ‘‘Before this project, | always tried to translate Turkish into
English but now I try to think and write in English. At the beginning | was nervous but |

realized that I can do it if | want. | also learned the pronunciation of the words.”’

As the examples of written interviews show, participants think that e-Twinning
project improved their vocabulary, writing and listening. They claimed that e- Twinning
was useful in terms of learning about the culture of partner country. Moreover, they

stated that e- Twinning activities were enjoyable.

4.3.2.Students who have negative attitudes towards English course and negative
perceptions about the project

Participant 10: ‘I don’t think that I improved my English a lot with the help of e-
Twinning procedure but it helped me to construct more accurate sentences and
improved my writing. | was loving English course before this application; however,
because of the fear that | cannot succeed and fear of failure, my motivation drops

down.”

Participant 15: ‘I couldn’t succeed in English course and still can’t do it; that’s
why I don’t like e- Twinning. Nothing has changed from my point of view. I didn’t like

English course before and I still don’t like it.”’

Participant 24: <“As | am a lazy student, e- Twinning was boring for me because it

had many things to do.”

Participant 23: ““Even if I wanted, I couldn’t be successful in English course
because I didn’t understand it. With the help of the project, | improved a lot in
pronunciation. However, often I feel like I didn’t want to apply it because of the other

performance tasks from other courses. It was too demanding.”’

Participant 27: ““I thought that 1 would like the process at the beginning but as |
challenged a lot and couldn’t manage, I didn’t like it. However, I learned something as |

write paragraphs.’’

Participant 28: “‘I challenged a lot for English course and it had just two hours a
week. It didn’t worth it”’
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Participant 32: “‘It was a hard process but it taught me teamwork and | had a

chance to meet new people.”’

As these examples show, some of the students were negative towards e- Twinning

project. They claimed that e- Twinning was too demanding and challenging.

Briefly, most of the students mentioned that the feeling of nervousness was the
main problem at the beginning of the project since this was the first time they had
enrolled in an online international project like that, studying with foreigners and with
specific requirements to fulfill in specified time limitations. Some of them mentioned
that they have overcome this feeling and enjoyed the process whereas many of them
reported that they have had difficulties fulfilling the tasks with other responsibilities.
Because of the load of requirements and the students were not accustomed to studying
academically in vocational and technical high schools that much along with the regular
school work, the responsibilities made them frustrated and unwilling to the project.
Additionally, the idea that they couldn’t manage the requirements and the feeling of
failure decreased the interest of students even if they are aware of the fact that they learn
many things better. Mostly- cited improvement is pronunciation from the students’
statements, even in the ones who think negatively.

The general perceptions of the students in the partner school were also gathered
by their teacher and it was noted that the students’ general opinion about e- Twinning
was negative. The teacher of the partner school stated that the students who participated
in the project were unwilling to learn English and had very low motivation level for
English course, moreover, it was very hard to motivate them to fulfill the needs of the
lesson and the project as well. Examples of student perceptions from partner school are

presented below:

Romanian Participant 2: <“We have nothing about technology at our school so, it
is very hard to accomplish the tasks alone at home. It took a lot of time so | did not like

being involved in a project in e- Twinning.”’

Romanian Participant 5: ““It is the first time | have involved in an international
project like this. At the beginning, I thought it might be enjoyable, but it was very hard
for me to prepare something each week, it was extra work for me to study more after

school; so, I don’t want to attend a project again.”’
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Romanian Participant 11: ““I tried very hard to achieve the goals of the project but
it was very tiring and because of the internet and PC work, | struggled a lot during the
project. The only good thing is that | have friends from Turkey, any more and | know it

better. [ don’t want to attend a demanding project like this again.”’

Romanian Participant 15: ‘I don’t really like to strive for lessons that much;
that’s why I don’t like the project a lot. I didn’t enjoy the extra-work time for the project

and it was very much for me.”’

As the examples demonstrate, most of the students participating in e- Twinning
project were unmotivated to learn English and they did not want to be involved in extra-

study outside the class in the partner school.
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CHAPTER V

DISCUSSION AND CONCLUSION
In this chapter, firstly, a summary of the findings and the discussion of findings
will be presented and the conclusion part will take place with the pedagogical

implications and the suggestions for further research parts.

5.1. Discussion of the Findings
The analysis on the difference between two administrations of ATELES in the

experimental group displays that in experimental group, there is a very slight increase in
attitudes of 10" grade vocational and technical high school students towards English
course. This result indicates that their attitudes have remained the same throughout the
whole process from the beginning till the end whereas the attitudes of the control group
have decreased slightly between the two applications (pre& post) of ATELES. Both
groups’ attitude scores are above average; on average 85 out of 130. The analysis of the
difference between the attitudes of experimental and control groups in the post-
ATELES application shows that there is not a significant difference between the attitude
scores. This result indicates that there is not a significant effect of e- Twinning
implementation on students’ attitudes towards English course. This shows that e-
Twinning does not have a great impact on the attitudes of 10" grade vocational and

technical high school students towards English course.

However, the attitude scores in the experimental group are observed higher than
the attitude scores in control group in the post- ATELES results. Even if there is not a
significant difference between the experimental and the control group scores, there is a
decrease in the scores of control group students at the end of the term and there seems a
slight increase in experimental group. This slight increase in the experimental group’s
ATELES scores is important for the study as it shows that e- Twinning keeps the
attitudes of students alive and it remains the same throughout the term. On the contrary,
in the control group, the decrease of ATELES scores in the post- application might be a
result of students’ unwillingness as time passes through the end of the term. Thus, it can
be concluded that even if e-Twinning does not provide a significant difference in

changing the attitudes of 10th grade vocational and technical high school students
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between the pre- and post applications of ATELES, at least it has an effect to keep it at
the same level.

In accordance with the findings of the current study, focusing on rarely
investigated change of attitude towards English course over time, Ceylan (2007) found
out that extra-curricular edutainment activities did not have a significant effect on
changing the attitudes of students in a positive way. Duman (2010)’s study also
revealed that portfolio use had no effect on changing the attitudes of the students,
whereas, it had an effect on their achievement. Both studies show no significant effect
of treatment on attitudes of high school students. Moreover, the results in Erarslan
(2011)’s study on the students’ attitudes towards writing in English indicated that both
in the pre- and post- application of the attitude questionnaire, the students had positive
attitudes towards writing in English; however, when they were compared, there was a
slight decrease in the attitudes of students on writing course in English, which is not
statistically significant. Similarly, when the mean scores were examined in our current
study’s control group, it was seen that the mean scores of student attitudes decreased in
post-test results. This might happen as a normal effect of time over courses. At the
beginning of the course or term, students are generally more eager to do the activities or
fulfill the target requirements. However, through the end of term, they might lose their
interest or attention due to the length of the term. So their attitudes to English course at
the beginning of the term seem to be higher when compared to the attitudes of students
at the end of the term. We can conclude from these studies that it is hard to maintain the
attitude of students at the same level and even harder to arouse the students’ positive
attitudes. Thus, it might be regarded as a success to keep the students at the same
attitude level since the attitudes of students is a predictor of their behavior. If the
students’ attitudes are high and positive towards English course, we might expect that
students will do their best to fulfill the requirements of the course since they feel
positive things to the course. However, if the attitudes of students decrease over time,
their ambition to go further will decrease, too. Thus; it might result in frustration and a

negative language learning experience.

Berberoglu (2001) found out that 9™ grade students had the most positive attitude
scores when compared to other grades due to the devoted time of English course. This

matter is also mentioned by the students in their written interviews. The students
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expressed that the requirements are too much for a two-hour (80 minutes) English
course. This study might have a different result with another grade of students who have
more English course hours. These results are similar to the results in the present study.
The load of courses in the specific field of students is already heavy and with the e-
Twinning project, the load of students increased and most of them emphasized that they
couldn’t manage the project well enough and sometimes felt frustrated because of the
requirements in each lesson. Moreover, the vocational and technical high school
students are generally not eager to do extra work or extra activity to improve the course

due to their level or unwillingness and indifference to English course.

Contrary to the recent findings, Bayram (2006) specified a significant increase in
experimental group students’ attitudes towards writing; whereas, there seemed no
significant difference after the treatment in students’ confidence in writing. She
emphasizes, ‘‘Another explanation for the improvement in students’ attitudes might be
having their consciousness raised by the study. The learners may have become more
aware of their feelings and thoughts about writing as they were explicitly asked about
them.”” Ceylaner (2016) agrees with Bayram (2006) finding a significant difference
between the experimental and control group of students whose self- directed learning
readiness and attitudes were examined through a flipped classroom activity. Cihanoglu
(2008)’s findings were contradictory to the recent findings, either. The results
demonstrated a significant difference between the pre- and post-application of attitude
scale in the experimental and control group. Bas (2015), focusing on the effect of
social- constructivist learning environment, puts forward that the treatment was
effective significantly on the attitudes of students towards English course.

According to the second research question, the proficiency tests in the study were
categorized as reading & writing and listening. The proficiency of students in reading&
writing seems low according to the results and the results show that reading& writing
proficiency test scores are not statistically significant within the group between pre- and
post-application of the test and also between the experimental and control groups. This
indicates that e- Twinning does not have a special impact on reading& writing
proficiency of the students; thus, the lessons of the control group also seem effective in
terms of reading & writing proficiency. The book of the current 10" grade curriculum is
already filled with reading passages and the reading& writing activities abundantly.
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Thus, the students both in the experimental group and control group had many
opportunities to practice reading& writing. Even if having a non-significant difference,
the experimental group performed better in the post- reading& writing proficiency test

when the mean scores are compared.

The level of listening proficiency test mean scores of 10" grade vocational and
technical high school students is low, too. The results of the present study, in terms of
listening proficiency, indicate that while there is not a significant difference at the
beginning of the treatment procedure, even if it is not statistically significant, there
seems a difference in the post-listening proficiency test since the experimental group
students’ listening proficiency test scores tend to increase while the control group
students’ listening proficiency test scores tend to decrease. This means that e- Twinning
has an impact on the listening proficiency of the students studying in 10" grade
vocational and technical high school. Students in the experimental group benefitted
from the e- Twinning project in listening proficiency. However, the control group
students failed to improve their listening proficiency; they got a lower mean score in
post-listening test than the pre-listening test; this might be because their books lack
listening activities and also because of the students’ unfamiliarity with the listening

procedures, and not having enough exposure to listening items

The analysis of perceptions of students revealed that 12 students declared that
their attitudes changed in a positive way whereas 4 of the students claimed that their
attitudes changed in a negative way. When the result of ATELES scores of
experimental group is compared with the perceptions of the students, it can be said that
the students whose attitudes have been changed into positive, most probably, increased
slightly in terms of their attitude scores. On the other hand, the ones whose attitudes
have been changed into negative ones decreased their attitudes dramatically. Thus, at
the end of the analysis of pre and post-application, the scene in terms of attitudes
towards English course remained nearly the same with a very slight appraisal in the
experimental group. The students mostly emphasized in their perceptions that the
paragraph writing and video sharing process of the e- Twinning implementation
enhanced their skills especially in pronouncing the words in a better way, enlarging
their word knowledge, structuring better sentences and paragraphs. Hidayati (2016, pg.

47) says, ‘“‘With these facilities, the learning activities become more interactive as,

75



despite being separated by spatial distance, learners are able to get involved in group
discussions or have face-to-face conversations either with peers or tutors in synchronous
and asynchronous Computer-mediated Communication.”” The ICT tools gain
importance in language learning environments along with the regular face-to-face
course hours as it provides other opportunities for students like ‘real’ integration of
language learning process with ‘real’ reasons and with real life-like activities in
collaboration with partners all over the world. Moreover, e-Twinning (and other ICT
tools) promote students’ autonomous learning process and increases their own
involvement in the process. This issue is also specified by the students in written
interviews. One of the students says that ‘‘l could manage my learning process better
with the help of this project. Before this experience, I wasn’t interested in English at all
and I didn’t involve in the lesson a lot. But this project changed my attitude and I got

more involved in the lesson.”’

5.2. Conclusion
Lestari (2015, pg. 366) claims,

““ICT provides opportunities for students in the era of global competition needs to obtain adequate
supplies. Because of that, the integration of ICT is a good way to attract the interest of the
students. Moreover, the use of ICT has many impact for on students, one of them is ICT can help
them to develop skills to enroll in collaboration and data processing and promote increased
students achievement because this tool allows them to progress at their pace and needs, besides
that, learners are also able to update learning potential and creativity. On the other hand, ICT also
has advantages and disadvantages for the students so we are as a teacher must control what

children are doing- because not all the lessons can be incorporated into ICT.”’

ICT has an important focus on learning as Lestari (2015) emphasized. However,
the current study examined one of the online communities of learning and the results
showed that e- Twinning has no significant impact on changing the attitudes of 10"
grade vocational and technical high school students towards English course at the end of
11-week treatment. There might be various reasons why the attitudes of students did not
change but the greatest factor must be the nature of attitude; which is being resistant to
change. Changing attitude is not an easy thing to achieve and it probably necessitates a
longer period of time to persuade the participants for the change; however, the success
(even in a small scale) of the treatment in this study is that the experimental group
students kept their attitudes alive and remained the same throughout the whole semester

while the control group students’ attitudes decreased over time. The other reason might
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be the way attitudes were measured as they are not directly observable. Moreover, the
students might reject to change their attitudes because of some factors like anxiety about
achievement, nervousness in the new learning environment, not being open to a new
learning environment as they feel safe with the traditional learning environment.
Students may need more time to feel relaxed in the process and change their attitudes
positively. Ceylan (2007) had the same opinion and concluded in the study as, ‘*...the
application period of the extra-curricular edutainment activities for about 4 months
might not have been sufficient to change the students’ attitude and with a longer
application period better results might be obtained.’’

Secondly, e- Twinning does not have a significant impact on the reading& writing
proficiency of 10" grade vocational and technical high school students; however, it has
a slight effect on listening proficiency scores. While there is an increase in the
experimental group’s listening proficiency scores, in the control group, there is a
decrease in the post-listening proficiency test. It can be concluded that even not
significant, e- Twinning has an effect on improving the listening skill of 10" grade
vocational and technical high school students. The contribution of the e- Twinning in
the current study is improving one of the poorly- applied skills; listening.

Lastly, the students are not accustomed to using extra web-tools for the courses
and generally, the motivation of the students in vocational and technical high school
students is low to learn a foreign language. In the qualitative part of the study, students
generally have comments on the feeling of improvement especially in pronunciation and
word knowledge and feeling more enthusiastic in the lesson; however, they mentioned
their load of work for each lesson and they expressed that even if they felt the
improvement in their English, they felt frustrated in times when they had to manage all
the tasks of other courses. The other possible reason may be the decreased hours of
English course (from four hours of English to two hours, in vocational and technical
high schools). Since the students have just two lesson hours of English course, they lose
the extrinsic motivation to fulfill the tasks and learn better.

Additionally, Erarslan (2011) emphasized a relation between the students’ writing
performance and their overall attitudes towards writing in his study as supported by a
number of studies in the literature (Gardner& Lambert, 1972). Aydogdu (2014) noted
that ““The results show that students with high attitude levels have higher academic

achievement.”’
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E-twinning implementation has been found to have positive effects in the
literature. Cassi (2014) concluded that e- Twinning increases the motivation of students
and found it effective to foster learner motivation to learn English. Coutinho & Rocha
(2007) emphasized the positive gains of students by virtue of e- Twinning; they focused
on improvement in social and personal competencies rather than the proficiency in
English. Besides the improvement in their language, students had further gains like
having awareness of multicultural and multilingual societies, team-work promotion,
autonomy, creativity and responsibility promotion. Gajek (2008, pg. 14) noted,
““Participation in e-Twinning projects becomes an important factor that integrates
curriculum, builds a broader community of practice through telecollaboration. ICT
enriches the learning environment and experience.”” However, the present study found
contrary results. An E-Twinning project was implemented in the present study to help
students have positive attitudes and have better performance. However, E-Twinning
implementation did not have a significant impact on the attitudes of students. This result
might be related to the weekly program of vocational and technical high schools having
two classes of English lesson or it might be related to the E-twinning project itself. The
students did not have positive attitudes towards English course in the partner school, so

the participants in the study might not find a reason to communicate with them.

5.3. Pedagogical Implications
Although the study did not conclude with increased levels of the attitude of

students, it gives insights into teaching English to students studying at vocational and
technical high schools. Since students studying at vocational and technical high schools
have only two hours of English class each week, they think they cannot learn English
and they do not have positive attitudes; as the results demonstrated it is difficult to
change their attitude into positive. One suggestion of the study is to increase the number
of English classes in vocational and technical high schools.

ICT has a lot of incidences that are integrated into language learning, in the
present study, being an online community for learners and teachers, e-Twinning was
investigated. The results of the ATELES remained nearly the same throughout the term
in the experimental group, whereas, the results of the control group decreased. In
general, towards the end of the term, students’ motivation and attitudes decrease. The

findings of this study suggest that with the help of e- Twinning, the attitudes and the
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motivation of the students might be kept alive throughout the term although changing
the attitudes of students is hard.

Considering teaching English to students studying at vocational and technical high
schools, some actions can be taken to improve their attitudes and practices in English.
The success of the implementation of an ICT project depends on the availability of ICT
resources. School authorities need to help teachers and provide adequate ICT facilities
in schools. In the present study, problems like the limited number of computers and the
unavailability of internet services and recording opportunities in the partner school
made it impossible to have synchronous classes. Therefore, selecting the partner school
gains importance since it is important to have required resources in each school taking
part to carry out an E-Twinning project successfully.

On the other hand, the results of the present study revealed that students who take
part in the E-twinning project improved in terms of listening skill. This result shows that
the inefficient parts of the books like listening& speaking or with the groups who need
more practice over a skill, e- Twinning might be a good solution to apply to improve it.
Thus, teachers of English teaching at technical and vocational Anatolian high schools,
are recommended to participate in e-Twinning projects to help their students keep in
touch with partners via English and overcome shortcomings of their course books.
Although selecting the partner school needs careful analysis of resources and suitable
activities, e- Twinning may provide a chance to practice all language skills in a real

communicative environment.

5.4. Limitations of the Study
As for the limitations of the present study, the first one is that the scope of the

study is very limited by just focusing on the vocational and technical Anatolian high
school, 10" grade students with two classes; a control and an experimental group. The
number of participants was 70 in total. The number of students may seem small but
managing an e-Twinning process with a class size is very demanding because it needs
an extra study on each student’s work and giving feedback and observing their moves in
the platform is really hard. Since the aim of the study is to examine the effect of e-
Twinning, a relatively small number of students were chosen as participants for the

study.
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The second limitation of the study resulted from the shortages of the partnering
school in terms of technological devices in e- Twinning project. Finding a partner
school sharing the same goals is difficult; that’s why we had to exclude the speaking
part of the project as the partnering school didn’t have real-time synchronous
connection opportunities in their schools. The videos in the study were recorded with
previously written scripts so the real-time speaking didn’t occur; that’s why the

speaking part of the proficiency test was also excluded in every step.

Before starting the project, five themes were thought to be included in the project
within 11 weeks of time. However, because of the exam weeks and the preparations of
theater show for the commemoration of Ataturk and having just two classes a week, the
fifth theme of the curriculum wasn’t fulfilled within the desired time. Hence, the fifth
theme was excluded from the study and first four themes were carried out in the classes
of experimental and control groups of the study; as a result of this, the students in the
experimental group had opportunities to work with four themes in the e-Twinning

project and they had 8 posts.

The last limitation for the participating students was the length of the project. As
the students had to post a paragraph or a video each week after the regular lesson
activities, the workload of students increased and sometimes they had difficulty in
overcoming all the responsibilities they have had. However, as for the sake of the study,
the length should be long enough to observe if there occurs a difference after treatment
or not. That’s why 11 weeks were allocated to the project; the first week was for being
accustomed to the portal itself, the following 8 weeks were for the previously-
determined purposes of the project sharing and 2 weeks for follow up and revision of

the posted paragraphs, videos, etc.

5.5. Suggestions for Further Research
For further research, the number of participants may be increased and different

types of schools from different age groups may be added to investigate and have a more
general overview. Additionally, other grades from different school types may be studied
to better see the difference in allocated English course hours in other school types.
Lastly, the research may be replicated adding the speaking part to the project; it might

bring different and interesting results at the end.
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APPENDECIES
APPENDIX A: ATTITUDES TOWARDS ENGLISH LESSON SCALE (ATELES)

INGILIZCE DERSINE YONELIK TUTUM OLCEGI

Sevgih dgrenciler,

Bu élgekte Ingilizee dersine yonelik tutumlannz
dlemek Gzere maddeler ver almaktadir. Bu maddelenn
her  banne  yinellk  “tamamen  katliyorum”,
“katlhyorum”, “kararsizim”™, “katilmuiyorum™ ve “hig
katilmivorum™ seklinde bes secenck venlmistic. Her

lamamen
Katiliyorum
Eatiliyorum
Eararsizim
Katilmyorum

Hig Katilmiyomim

cimleyl dikkatlice okoduktan sonma size en wygun |
seeencgi igaretleyiniz. )

1 Ingilizce dersini almak benim igin bir zevktir.

2 Ingilizee dersi, benim igin dnemli bir derstir.

3 Ingilizee dersinin, genel kiiltirimi artirdifim
dilgliniyorm.

4 Ingilizce dersine galiymak benim igin
eglencelidir,

5 Her 6grencinin, Ingilizee dersini almas:
Ecrfl:ljgim dilstimiiyomm.

jngili::c: derslerini dért goele beklerim.

Ingilizee dersinin, kiiresellegen dilnyaya ayak
uydurmama yardimer olacagim dilginiiyorum.

i Ingilizce dersinin, diller arasindaki benzerlik/
farkhliklann bilincine varmama katk
sagladifim divgliniyorum,

9 Ingilizce dersine ¢abgirken zorlanmam.

10 |Ingilizce dersinin, yazma becerimi
gelistirdigni ditgliniyorum.
11 Ingilizee dersinin, giizel konusma becerimi

gelistirdigini ditgliniyorum.
12 |Ingilizce dersi segmeli ders olsa da ahnm.

13 |Ingilizce dersinin, ana dile kars bakis agum
Ec]i;tirdiglni dilgliniyorum.

14 |Ingilizce dersinin, yuri disma gidebilmek igin
bir firsat oldufunu digliniyorum.

15 |ingilizce dersinin, dil bilgisi konusundaki
bilgimi artirdifim dilgimiyorum,

16 |Ingilizce dersinin konulann tekrar etmekten
zevk alinm.

17 |Ingilizce dersinin, Gzgiivenimi artirdigim
dilgliniyorum.




18 |Ingilizce dersinin, dillerin kullamm ozelliklen
konusundaki bilgimi artirdifim dilsiniyorum.

19 |Ingilizce dersindeki yeterdiimi geligtirmek
igin yabane: diziler/filmleri Ingilizee olarak
izlemeve calisimm.

20 |ingilizce dersinin, okuma aligkanh@im
gelistirdifini dilsiniyoum.

21 |Zorunlu ingilizee ders saatlen artmimalidir,

22 |ingilizce dersinin, kendimi ifade edehilme
becerimi gelistirdifini disiiniyorum.

23 |ingilizce dersindeki yeterligimi gelistirmek
igin, Ingilizce ditginmeye calisinm.

24  |ingilizce dersinin, okuma zevkimi artirdiim
dilslimiy orum.

25 |ingilizce dersindeki yeterigimi geligtirmek
igin, aklimdan gegen ifadeleri ingilizee olarak
varmaya calisimnm.

26 |ingilizce dersimin yabane: dile kars: bakag

agim gelistirdi@ing ditsiniiyorum.




APPENDIX B: EXAMPLE FROM STUDENTS’ WRITTEN INTERVIEWS.
(With Questions)

3

E-twinning’ in Meslek Lisesi 10. Simf Ogrencileri Ingilizce Performanslart ve Tutumlar:
Uzerindeki Etkisini Belirleme Anketi- Goriiyme Sorular

1. Donem bagmnda ingilizce dersine ilk girdigin giin ne diigiindtin? Neler hissettin?
Ingilizce dersine karg! tutunnm neydi?

2. E-twinning stirecinde neler hissettin? Neler yasadin?

3. E-twinning performanslarim verildikge, platforma giris yaptik¢a Ingilizce dersine
bakus aginda bir degisiklik oldu mu? Neler, ne yonde degisti?

4. E-twinning performanslarm verildikee, platforma giris yaptikga Ingilizce dersindeki
performansinda bir degisiklik oldu mu? Neler, ne yénde degisti?

5. E-twinning projesi sonunda kendine bir seyler kattiim hissettin mi? E- twinning
projesi sana neler katti?

6. Donem sonunda Ingilizce dersine karg: tutumun/ balas agin nasildi?(Dénem bast-sonu
olarak degerlendir.)

7. Dénem basi ve sonu olarak degerlendirirsen Ingilizee performansinda bir gelisme,
degigim gorilyor musun?

8. E-twinning projesi stiresince zorluk yagadin mi?
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