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ABSTRACT

INVESTIGATION OF MULTICULTURAL PERCEPTIONS AND
MULTICULTURAL SELF-EFFICACY OF
PRE-SERVICE PRESCHOOL TEACHERS

BINGOL, Arjin
M.S., The Department of Elementary and Early Childhood Education, Early
Childhood Education
Supervisor: Assoc. Prof. Dr. Hasibe Ozlen DEMIRCAN

February 2024, 175 pages

This study aimed to explore the pre-service preschool teachers' level of perception,
multicultural self-efficacy, and the relationship between these factors. With this aim,
variations based on demographic variables like grade level, birthplace cultural
diversity, and current residence cultural diversity were investigated. Accordingly, an
explanatory correlational research design was employed. The data were collected
from 592 pre-service preschool teachers from 22 universities in Tiirkiye, including at
least two universities from each region. Two instruments were involved in the data
collection: the Multicultural Perception Scale and the Multicultural Efficacy Scale.
Descriptive analyses were conducted to examine differences and correlations among
the variables. Results indicated that multicultural perceptions and self-efficacy levels
are connected. Moreover, results showed that cultural diversity within birthplace and
current residence influences perception. On the other hand, grade levels and
completing a course on multicultural education indicated no significant relationship

between perception and self-efficacy levels.

Keywords: Multiculturalism, Multicultural Education, Perception, Self-Efficacy,
Preschool Pre-service Teachers



0z

ERKEN COCUKLUK DONEMi OGRETMEN ADAYLARININ
COKKULTURLULUK ALGI VE OZYETERLILIK DUZEYLERININ
INCELENMESI

BINGOL, Arjin
Yiiksek Lisans, Temel Egitim, Okul Oncesi Egitimi Béliimii
Tez Yoneticisi: Dog. Dr. Hasibe Ozlen DEMIRCAN

Subat 2024, 175 sayfa

Bu calismanin amaci erken ¢ocukluk donemi 6gretmen adaylariin ¢okkiiltiirliiliik
alg1 diizeyini ve Ozyeterliliklerini, bunlar arasindaki iligkiyi c¢esitli demografik
degiskenler acgisindan incelemektir. Bu amagla sinif diizeyi, dogdugu ve yasadigi
sehirdeki kiiltiirel c¢esitlilik gibi demografik degiskenlere dayali varyasyonlar
aragtirtlmistir. Bu dogrultuda agiklayici iliskisel arastirma deseni kullanilmistir.
Veriler, Tiirkiye'deki 22 tiniversiteden, her bolgeden en az iki liniversiteyi igeren 592
erken ¢cocukluk donemi 6gretmen adayindan toplanmistir. Veri toplama siirecinde iki
olgme araci Cokkiiltiirliilik Algi Olgegi ve Cokkiiltiirliiliik Yeterlik Olgegi
kullanilmistir. Degiskenler arasindaki farklar1 ve iliskileri incelemek i¢in betimsel
analizler yapilmistir. Sonuglar, erken c¢ocukluk donemi O6gretmen adaylarinin
cokkiiltiirliiliik algi1 ve o6z-yeterlilik diizeylerinin baglantili oldugunu gostermistir.
Ayrica, dogdugu ve yasadigr sehirdeki kiiltiirel ¢esitligin cokkiiltiirliiliikk algilarin
etkiledigi ancak 6z-yeterlilik diizeylerini etkilemedigi bulunmustur. Bununla birlikte,
siif diizeyleri ve ¢okkiiltlirlii egitim hakkinda ders almalarinin algi ve 6z-yeterlilik

degerleri bakimindan incelendiginde anlamli bir iliski saptanamamustir.

Anahtar Kelimeler: Cokkiiltiirliiliik, Cokkiiltiirlii Egitim, Alg1, Oz-Yeterlilik, Erken
Cocukluk Dénemi Ogretmen Adaylari
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CHAPTER 1

INTRODUCTION

Globalization strengths the integration into today’s global systems that promote
cultural communication through modern means of transportation and media (Raikhan
et al., 2013) by involving organized social interactions across geography. As a result,
globalization becomes a layered process that changes shape rather than being
characterized as a specific situation (James, 2005). Globalization leads to the flow of
information, technology, and economic activities across borders and the blending and
disseminating cultural elements. Moreover, globalization is an incredibly enriching
process that introduces minds to new experiences, eliminates cultural boundaries,
increases the spread of human rights and democracy, and accelerates cultural change
(Chiu and Cheng, 2007).

Culture encompasses the beliefs, values, traditions, practices, and way of life shared
by a group of people (Hofstede et al., 2010). In this context, since culture is a
multifaceted concept, it does not have a universally accepted definition in the
literature (Tian et al., 2018). Given the complexity of the notion in this context, there
are only a few widely accepted definitions of culture in the literature (Tian et al.,
2018). This difficulty affects all fields of study that deal with culture, and it is
challenging to understand in cross-cultural studies since writers employ the exact
words and sentences in different ways (Gannon, 2008). Because, like globalization,

culture evolves and adapts over time.

House et al. (2002) defined culture precisely in this context as a set of guidelines
relating to the stereotypical ways of feeling, thinking, and acting that make up a
particular group of people's characteristic way of life. In other words, culture is a
shared phenomenon that affects all persons who reside in the same social setting or

have previously resided there (Hofstede et al., 2010). The globalizing structure of
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society has created a multicultural environment by giving rise to a mobile population
that carries its cultural influences on different regions while continuing to facilitate
the exchange of cultures, ideas, and values across borders. In other words,
globalization has brought together the symbols of different cultures and provided
ample opportunities for simultaneously activating two or more cultures (Chiu &
Cheng, 2007). This dynamic interaction between cultures profoundly impacts social
experiences and traditions, especially in the development of the youngest members
of society, children. Since culture plays a crucial role in shaping children's learning
and development, it becomes imperative at this stage to recognize the importance of
multiculturalism (Bronfenbrenner, 1979; Trawick-Smith, 2014).

Multiculturalism is mainly used for "nation-state” countries in the West that gained
their independence and national identity during the 18th and 19th centuries (Zarate et
al., 2011). As a condition for an appropriate definition, multiculturalism is described
as the inclusion of race, ethnicity, religion, educational background, social status,
disability, language, gender, and sexual orientation, along with other cultural
dimensions (APA, 2002). One well-known example of such a country is the United
States, which is exceptionally rich in racial, ethnic, and religious diversity. Similar to
the United States, Tiirkiye, a country that is affected by cultural immersion and
influence, can be described as a multicultural society. It is a meeting point between
two different cultural centers, Asia and Europe. Furthermore, the Republic of
Tiirkiye's history and heritage must be considered, as this explanation for

multiculturalism within Tiirkiye is not considered enough.

The Ottoman Empire, the predecessor of the Turkish Republic, was structured
around both a multinational and multicultural environment. The Ottoman Empire
included people from different religions, such as Christians, Jews, Muslims, and
Alevi tribes and various nationalities, including but not limited to Kurds, Albanians,
Arabs, Bosnians, Laz, and Armenians (Kieser, 2019). To exemplify just one section
of diversity in Tiirkiye, one can look at the study conducted by Saglam (2012), which
showed that over ten languages are spoken in Tiirkiye. The study provided language-
based differences before the Syrian refugee crisis in 2015. The refugee crisis
increased the population by over 3.6 million people, according to the UN High
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Commissioner for Refugees Report; since 2019, Tiirkiye has held a significant
amount of the world's refugee population for six years (2021, September p.4). The
dimension of the diverse language and ethnicity inclusion has likely increased.
Therefore, Tirkiye fits the given definition of multiculturalism in almost every

aspect. As highlighted, especially in ethnicity, religion, and language.

Nevertheless, diversifying language, religion, and ethnicity cannot be the only
dimensions considered in multiculturalism. Aldridge et al. (2000) remind us that
people who share some elements, such as nationality, region, religion, and language,
still may have different cultures. This can be due to the mentioned concepts,
including educational background and social status. Considering the opening
observation and the short insight into the specific multicultural dimensions of
modern Tirkiye, it is easy to see that Tiirkiye's previous, current, and possible future
conditions include a multicultural setting. Therefore, it has become necessary to
emphasize and support diversity through multicultural education to cope with the

variety within society, as shown.

This multicultural setting is not just an academic concept or positioned on a higher
"society level™; it can be experienced daily. To give some idea, it is helpful to look at
the role of multicultural influences in the development of children. Children perceive
and imitate the behavior of others around them (Bandura, 1971). They may adopt
views on race, gender roles and identity, language, economic class, family structure,
and ability. For this paper, three main theories are considered crucial regarding the
role of multicultural influences in the development of children. The first is
Vygotsky's constructivist approach and zone of proximal development theory, which
apply learning methodologies to integrate multicultural education based on cultural
values to provide a relevant learning environment (Sure & Chandra, 2021).
According to Vygotsky (1978), the mental process is significantly impacted by the
surroundings in which children grow up. While Vygotsky took a constructivist
approach, Bronfenbrenner used a more ecological approach and backed up
Vygotsky's premises (Bronfenbrenner, 1979). Bronfenbrenner (1979) states that
culture shapes each child's development and learning. Thus, his ecological theory,
which was created within this framework, refers to the role of cultural and social
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frameworks in education. In addition to Vygotsky and Bronfenbrenner, Albert
Bandura's (1971) sociocultural theory states that people learn new beliefs,
perspectives, and emotions from observing others and frequently start acting in these
ways. All three approaches have one subject in common: the multicultural
environment influences children's development similarly to what education aims to
do.

Now that the importance of the multicultural environment for development is
mentioned, it allows us to understand how it translates into educational ground,
which is crucial for understanding and explaining societal differences in a
multicultural environment. As an effect of globalization, multiculturalism and
multicultural education have become a significant topic in research (Ndura &
Dogbevia, 2013). Blackwell et al. (2003) emphasize that the 21st century brings
greater cultural diversity and challenges for the education system, with many
immigrants. Multicultural education emerges as a solution for these challenges.
Multicultural education provides equal opportunities to all children without being
exposed to race, religion, ethnicity, social class, or gender discrimination (Agikalin,
2010; Banks, 2008). In a sense, multicultural education aims to change the
environment to reflect the diversity within the society. However, multicultural

education theory must be coherent with practice in line with real-life experiences.

The mentioned theories and the concept of multicultural education need to be
translated into a practical approach. At this point, teachers need to be competent in
any educational environment (Ladson-Billings, 1991), know the characteristics of
different cultures, and respect children's identities by being facilitators in
participating in everyday society (Banks, 1991). It is stated that university education
and real-world experience are essential in improving pre-service teachers'
professional skills and forming opinions about their competencies as teachers
(Sevimel & Subasi, 2018). Thus, this study focuses on pre-service teachers, who
must acquire the necessary knowledge, skills, and dispositions to collaborate with all
their potential students (Basbay & Bektas, 2010; Jones & Fuller, 2003).

Teacher training programs should help pre-service teachers embrace multiculturalism
by expanding their learning experiences to increase and change their awareness of
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multicultural education (Firat, 2010; Unlii & Orten, 2013). Thus, qualified education
is needed in teacher training programs, considering today's rapid changes (Kalkan,
2021). When considering teacher training programs, increasing self-efficacy and
perceptions is a critical factor in the success of multicultural education. In this
context, focusing on practices to strengthen teachers' self-efficacy can contribute to
developing effective teaching strategies in multicultural classrooms. Pre-and in-
service training programs and state-sponsored courses can significantly enhance
educators' efficacy and perception levels (Cift¢i & Aydin, 2014; Djonko-Moore et
al., 2015).

Self-efficacy, especially for multicultural educational practices, has emerged as a
research area that needs further examination as the academic atmosphere becomes
increasingly diverse (Buzzai et al., 2023). Those educational practices rely on
multicultural competencies, which can be seen as the most critical skills of today's
educators to cope with multicultural challenges (Polat & Kilig, 2013). This necessary
competence, in combination with self-efficacy, leads to a new concept: multicultural
self-efficacy. Multicultural competence is considered one of the most critical skills of
today's educators (Polat & Kilig, 2013). This multicultural competence is directly
related to multicultural self-efficacy, which refers to teachers' beliefs in their ability
to be effective in multicultural environments (Guyton & Wesche, 2005). Research
suggests that teachers' perceptions of multicultural competence are shaped by their
specific life conditions and professional experiences. Teachers' perceptions of
multicultural self-efficacy can be affected by various variables, including gender,
place of residence, seniority, and education level (Bulut & Bagbay, 2014). Moreover,
Tezera and Bekele (2021) and Malinen (2013) suggested that teachers' self-efficacy
affects their perceptions of multicultural education and training practices. Savolainen
et al. (2020) also showed that perceptions positively affect self-efficacy. Both views
indicate that perception and self-efficacy are intercorrelated. As a result, to
strengthen teachers' perceptions and self-efficacy about multicultural education,
training programs, and curricula must focus on adopting multicultural perspectives

and preparing tomorrow's teachers.

This adoption is even more critical for a specific group of tomorrow's teachers: the
preschool teachers. Possible reasons for this emphasis on pre-service preschool
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teachers include recognizing their essential role in a child's educational journey.
Tiirkiye as a multicultural country is one of the places where multicultural education
is needed at each stage of education (Aydin, 2013). Especially during the preschool
period, implementing a multicultural curriculum is considered a "necessity"” (Banks,
1993). Similarly, Alridge et al. (2020), from an academic standpoint, stated that
multiculturalism is a situation that should be addressed at an early age. Preschool
education is a process that directs all children's development in line with society's
cultural values and characteristics (Sahin et al., 2013). Children are with their
families until school starts, and they likely have seen only one example of the culture
until that point. Preschool institutions and teachers constitute the first educational
step that brings this awareness to children and supports them socially. The most
valuable and critical years of human life coexist with the preschool period
(Dalbudak, 2006). The importance of the preschool education period cannot be
denied in forming children's perceptions of themselves and others. The most critical
concrete steps to be taken starting from the preschool period will be enabling
children to an environment where inequality, discrimination, and prejudice do not
occur, where all individuals are valued for their differences, and filled with positive
experiences of cultural diversity and equality (Ates et al., 2020). Children need to see
differences and gain awareness and knowledge starting from preschool.
Consequently, preschool teachers' role becomes vital; their education becomes a key
to establishing a nurturing environment for the development of each child. That is the

reason why this study focuses on pre-service preschool teachers.

1.1. Statement of the Problem

Children's academic success, learning styles, and language skills are highly affected
by the understanding of the culture (Ogbu, 1992). If the culture is overlooked, the
interpretation of behavior becomes immoral. According to Ortiz (2012), being
oblivion to diverse cultures disfavors children. To exemplify, having a loud voice
and an assertive personality might be a part of one’s culture. For culturally competent
eyes, this would indicate a regular behavior pattern, whereas, for the opposite, it
might be misunderstood as inappropriate or even disrespectful. These
misinterpretations of the situation and behavior might create prejudices and
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stereotypes. As a result of the decline in success and the concept of "being
misunderstood,” dropout rates among children might increase. A report based in
Tiirkiye proves this point by stating that more than fifty percent of children who
dropped school at the primary level had a different language spoken at home
(Tiirkiye'de Tlkdgretim Okullarinda Okulu Birakma, izleme ve Onleme Politikalari,
2013). Kaya (2013) emphasized that children under these conditions cannot equally
benefit from the right to education compared to other children whose native language
is Turkish. According to Delpit (1995), similar problems in multicultural settings
arose from having cultural incompatibility between the values within offered
dominant education and the values of the children's cultural backgrounds. Gay
(2000) highlights the need for multicultural education practices and content that
aligns with cultural norms, experiences, and learning preferences. The absence of a
flexible curriculum that embraces understanding of different cultures may be one of
the issues in multicultural education, as Tiirkiye's centrally planned and standardized
curriculum lacks the adaptability needed for educators to incorporate multicultural

perspectives (Sar1 & Yiice, 2020).

Teachers in Tiirkiye are appointed to work in various places depending on the scores
they get from a national test called Kamu Personeli Segme Sinavi (KPSS). The
probability of being assigned to work in another location of their current residency
and culture is high. Cultural shifts can be observed among schools, cities, and
regions within Tiirkiye. Each neighborhood contains and reflects its culture. Thus,
acquiring knowledge, skills, and attitudes regarding multicultural education before
being appointed to the teaching profession is extremely important for teachers to
overcome the problems arising from cultural diversity in the early periods of their
professional lives (Ambe, 2006; Polat & Kilig, 2013). Teachers' view is ignored in
teacher training, and multicultural teacher competencies lack definition (Polat &
Kilig, 2013), even though their cultural competence is essential for a deeper
understanding of a "pluralistic society” (Leighton et al., 2010). Thus, it is vital to
equip pre-service teachers with multicultural education during their training (Basarir
etal., 2014).

Teachers' anticipations of children affect their success (Aydin & Tonbuloglu, 2014).

Therefore, pre-service teachers' perceptions of diversity become crucial for
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multicultural education (Banks, 2014). At this stage, teacher training programs are
essential in developing positive views about cultural differences (Arsal, 2019).
Despite the importance of equipping teachers with multicultural education strategies,
most programs fail to prepare teachers for diversity in society due to factors such as
one-sided pedagogy and curriculum methods (Ladson-Billings, 2000; Smith, 1998).
In his study, Gorski (2009) stated that pre-service teachers fail to respond to
expectations of multicultural education with the current education they receive from
their training. It is claimed that Tiirkiye's existing teacher preparation programs are
inadequate for multicultural teaching and poorly account for the diverse nature of
society (Ciftei & Aydin, 2014). It is impossible to say that teacher training programs
curricula are organized to bring multicultural teacher competencies to pre-service
teachers (Basbay et al., 2011). In a study conducted by Sahin et al. (2013), pre-
service preschool teachers stated that the teacher training program lacks application,
and the theoretical content is excessive. They believe there are deficiencies in the
course content, the field courses are insufficient, and the relevant department
determines the elective courses. When the relevant literature is examined, even
though the development of policies and teachers' understanding of multicultural
education are among the underlined needs in the Turkish education system (Siddik,
2020), the education and training programs in Tirkiye are not sufficient in terms of
multicultural education (Polat & Kilig, 2013). Hence, more grounded investigations

and interventions were needed to include multiculturalism in teacher training.

1.2. Purpose of the Study

It has been stated that having favorable multicultural perceptions and competence to
overcome the rapidly changing demographic structure of learning environments
would benefit pre-service teachers (Ambe, 2006). Teachers should know the
characteristics of other cultures and ensure that these different cultures are learned
from a critical perspective (Hoffman, 1996, pp. 564-565). Teachers who start their
first appointments working in a culture different from the one they studied or lived in
show the necessity of equal and progressive development in education (Nayir &
Saridag, 2020). It is argued by Bagbay et al. (2013) that instructors need to be

informed about how to establish a multicultural learning atmosphere and create a

8



classroom setting in a way that embraces multiple perspectives. Ozdogru (2018)
states that the successful implementation of multicultural education is based on
reflecting teachers' perceptions and actions on children. A positive perception from
pre-service teachers will ease the implementation of a new multicultural education
program. This study aims to highlight the current state of pre-service teachers by
providing policymakers with relevant and essential information about the perceptions

and efficacy levels of pre-service preschool teachers in multicultural education.

Darling-Hammond (2000) links the success of children to teacher efficacy and states
that teachers who received inadequate preparation during teaching training face
trouble meeting the educational requirements of children. Even though the
development of policies and teachers' understanding of multicultural education are
among the underlying needs in the Turkish education system (Siddik, 2020), as the
problem statement claims, Tiirkiye's existing teacher preparation programs need
further development for teaching multiculturalism. Thus, policymakers and
administrators should pay greater attention to multicultural education to present

respectful curricula to all.

The current study looks for variations in pre-service teachers' perspectives and
competencies based on factors like grade level, the cultural diversity of the cities
they were born and raised, and whether they have attended courses in multicultural
education. The goal is to create more knowledgeable and efficient educational
practices that support cultural competency and an appreciation of diversity in
preschool settings by offering helpful information about the elements that affect pre-

service teachers' engagement in multicultural education.

To better understand the effects of multicultural education and enhance its
implementation in classrooms, it is crucial to expand research efforts in the training
field with a particular focus on multicultural education (Tonbuoglu et al., 2016). In
this context, the overall purpose is to shed light on the perceptions and efficacy of
pre-service teachers who will work in the preschool field in fostering multicultural
education environments, specifically focusing on the influences of their grade level,

residency, and curriculum.



1.3. Research Questions

The current research will focus on the following research questions:

RQ.1. What is the level of pre-service preschool teachers’ perception of multicultural

education?

R.Q.2. What is the level of pre-service preschool teachers’ multicultural self-
efficacy?

RQ.3. What is the relationship between pre-service preschool teachers’ perception of

multicultural education and multicultural self-efficacy?

RQ.4. Do pre-service preschool teachers’ perceptions and self-efficacy in

multicultural education differ according to some major demographic variables?

a. Do pre-service preschool teachers’ perceptions and self-efficacy in
multicultural education differ significantly according to the grade level they

attend?

b. Do pre-service preschool teachers’ perceptions and self-efficacy in
multicultural education differ significantly according to the cultural diversity

of the cities where they were born?

c. Do pre-service preschool teachers’ perceptions and self-efficacy in
multicultural education differ significantly according to the cultural diversity

of the cities where they live?

d. Do pre-service preschool teachers’ perceptions and self-efficacy in
multicultural education differ significantly based on taking a course on

multicultural education?

1.4. Significance of the Study

A multicultural teacher of other cultures establishes a comprehensive classroom
practice by including many perspectives and adapting cultural values into the
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curriculum (Krasnoff, 2016). As Bagbay et al. (2011) state, designing such practice is
an essential professional skill a teacher should have. Banks (2014) states a
relationship exists between pre-service teachers' knowledge and practices about
diversity and perceptions of cultural diversity. The perception of behavior changes
by recognizing that "behavior is socially constructed (Ford et al., 2009), so gaining
knowledge regarding pre-service teachers' perspectives to enhance training programs
and promote favorable educational experiences is significant. In other words, as
perception is interchangeable by understanding the reasoning behind an act, it is
crucial to comprehend pre-service teachers' perspectives to create more tailored
training programs that allow interaction and understanding of different cultures.
Moreover, gaining insight into how pre-service teachers perceive multiculturalism
could be helpful for educators to create instructional tactics and ensure that their
instruction is apparent. Teachers with a firmer grasp of multicultural education might
benefit society more broadly by fostering tolerance, eliminating misconceptions, and

fostering positive interactions between cultures from an early age.

Teachers' perceptions and behaviors are influenced by their self-efficacy levels
(Brownell & Pajares, 1999). Thus, understanding pre-service teachers' multicultural
self-efficacy levels is essential to help them function well in various cultural
contexts. This study provides valuable information on the self-efficacy levels of pre-
service teachers concerning multiculturalism. As Buzzai et al. (2023) emphasized,
there is a need for more research concerning teachers' self-efficacy for multicultural
education practices regardless of many types of research on teachers' self-efficacy as

the diversity of the educational environment increases each day.

A vital component of the research is examining the connection between the
multicultural competencies of pre-service preschool teachers and their opinions of
multicultural education. In addition to painting a complete picture of whether or not
students are prepared to participate in and carry out multicultural education in reality,
this study can offer a nuanced understanding of how students' beliefs and confidence
levels overlap. As Kasalak and Dagyar (2020) argued, teacher perceptions play a
significant role in how people are educated. This understanding is essential for
creating focused interventions that improve efficacy and perception. This correlation
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implies that pre-service teachers become more confident and effective in
implementing multicultural education as they get a deeper grasp of it. Moreover, the
assessment of perceptions and efficacy within this study serves as a basis for
enhancing multicultural educational practices in programs, guaranteeing the
continued relevance of academic approaches to accommodate students'
understandings better. This way, curriculum designers can also benefit from the

study's identification of multicultural education topics that should be stressed.

The current study is limited to 1st and 4th graders with the idea that it would provide
more detailed information on possible differences between 1st and 4th graders in a
way that might shed light on comparing their perceptions and self-efficacy levels.
This study is significant as it provides valuable information to ongoing studies
preparing teachers for multicultural education. Similar studies that compare the
perception and self-efficacy levels of pre-service teachers result in no or little
significance based on various grade levels (Akkaya et al., 2018; Bekir & Bayraktar,
2018; Gokiis, 2020; Glingor et al., 2018; Nadelson et al., 2012; Pekoz & Giirsimsek,
2018). Some studies find a significant difference between grade levels in teacher
training programs in favor of the fourth graders (Akin, 2016; Caliskan & Genger,
2016) and some in favor of first graders (Bakir, 2020; Sahin & Kiling, 2016). This
situation highlights the flaws in training programs and reflects the need for more

significant multicultural education developments.

Moreover, preschool education and teaching have a shorter history compared to other
educational levels and teaching specializations. As a result, less research has been
done in this area than in other areas of training and education (Aktemur Giirler &
Tekmen, 2020). This study was necessary due to the restricted number of studies and
variable numbers of study groups in different faculties. As a result, examining the
teacher efficacy perceptions of the 1st- and 4th-grade preschool pre-service teachers
in the research sample reveals how these perceptions and self-efficacy change in this
journey from first grade to graduation. These effects can be managed by examining
the demographic characteristics that affect teacher self-efficacy and revealing the
effective ones. Achieving more successful learning outcomes depends on

understanding how perceptions and skills vary across grade levels. Wahyudiati et al.
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(2020) claimed that variations in pre-service teachers' self-efficacy, which also varies
based on grade levels, influence their perspectives and experiences in learning about
Multicultural Education (MCE). Understanding how perceptions and skills vary
across grade levels enables teachers to modify their teaching strategies better to fit
their students' developmental stages and learning capacities, leading to more
successful learning outcomes. Thus, the research findings provide insight into how
teacher preparation influences multicultural education practices by comparing the

perspectives and levels of self-efficacy of first and fourth-grade pre-service teachers.

In the European Union, teacher training programs aim to train pre-service teachers to
prepare each student for the future, regardless of cultural background, ethnicity, and
gender (Karsli et al., 2011). Similarly, some universities in the USA aim to equip
pre-service teachers with multicultural skills by obligating them to take at least one
course related to multicultural education (as cited in Demir, 2012; Diaz, 1994).
Training teachers with multicultural subjects will improve their perception and self-
efficacy. Various examples show progress in teachers' approaches to multicultural
education courses (Djonko-Moore et al., 2015; Walker-Dalhouse & Dalhouse, 2006).
Similarly, Nayir and Saridas stated the importance of having at least one compulsory
course instead of elective courses in multiculturalism, which will improve the
teacher's skills. If needed, teachers will continue to improve their skills through in-

service training.

Analyzing disparities in perception and competency based on completing a
multicultural education course can demonstrate how well formal education shapes
pre-service preschool teachers' knowledge and self-assurance. Examining how taking
a multicultural education course affects pre-service teachers' attitudes and self-
efficacy sheds light on how successful teacher preparation programs are. It may be
helpful to know whether the perceptions and self-efficacy of pre-service preschool
teachers in multicultural education differ depending on the courses taken. The
information provided might help create programs specifically tailored to pre-service
teachers' needs in teacher training programs. This information can help guarantee
that future educators have the knowledge and skills necessary to promote
multicultural understanding in preschool education and help enhance the design and

implementation of such courses.
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Identifying potential differences in attitudes about multicultural education based on
students' cultural backgrounds and examining the effects of cultural diversity in both
birthplace and current residence on pre-service teachers' perceptions and self-
efficacy shed light on the potential influence of geographic and cultural contexts.
When creating ways to advance inclusivity, consider the opportunities and problems
of working in varied cultural situations. In this regard, research has shown that
educators who grew up in diverse communities have a more favorable opinion of
multicultural education (Bryan & Sprague, 1997; Ozdzen Danaci et al., 2016; Yazici
et al., 2009). In addition, Gokiis (2020) found that pre-service teachers' perception of
multiculturalism differs depending on the region they were born in but does not
differ depending on the place they currently live. Gokiis evaluated this situation as
evidence that the provided teacher training was successful. As for pre-service
teachers from areas with limited cultural diversity, such as villages, adapting to
cultural diversity on university campuses and in the regions where they remain to
study necessitates some exposure to diverse cultures. So, the society's culture is
impactful and needs to be underlined when dealing with multicultural education.
Examining how cultural diversity in one's birthplace and present residency affects
perceptions and competency gives educators essential insights into identifying and
resolving possible gaps in cultural knowledge. Moreover, understanding how pre-
service teachers perceive, reflect, and engage with multicultural components in their
neighborhoods provides valuable feedback for curriculum developers. The findings
would be significant in informing policy to meet the diverse needs of pre-service

teachers in today's multicultural classrooms.

According to Karaca (2018), multiculturalism is a concept that has yet to be included
in the Turkish Language Association Dictionary (TDK). There will still be no results
if someone checks the word through TDK. Therefore, this situation indicates that the
country has yet to agree on a solid meaning for the concept. Moreover, Isikci
Bagkaya et al. (2020) stated that teachers have limited knowledge about the elements
that constitute multiculturalism. Multiculturalism needs a more precise and coherent
definition in literature as different meanings are used in settings. The limitation of in-
service and pre-service programs, along with in-depth research on multiculturalism,

is one of the sources of the need for information on multiculturalism. The studies

14



regarding the conceptualization of multiculturalism and multicultural education

become significant.

Moreover, as Aydin (2021) stated, preschools are the best settings for laying the
groundwork for multicultural education (Aydin, 2021). Teachers play a crucial role
in this situation since their policies build the environments necessary for recognizing
and embracing existing diversity and gaps (Dameron et al., 2020). The fundamental
significance of this research is improving teacher training programs, fostering
cultural sensitivity, and contributing helpful knowledge to current discussions on
multicultural education and multicultural education practices by focusing on pre-
service preschool teachers' perceptions and self-efficacy, explicitly on the influences

of grade level, residency, and course selection.

1.5. Definition of terms

Globalization: It refers to the situation where “existing goods and services, as well as
social and cultural influences,” are becoming increasingly similar around the globe
(Cambridge Dictionary, 2023).

Culture: 1t is a set of guidelines relating to the stereotypical ways of feeling, thinking,
and acting that make up a particular group of people's characteristic way of life
(House et al., 2002).

Multiculturalism: It is the inclusion of race, ethnicity, religion, educational
background, social status, disability, language, gender, and sexual orientation, along
with other cultural dimensions (APA, 2002).

Multicultural Education: It is an educational reform aiming to restructure the
curriculum to have equal opportunities for students from diverse social classes, races,

genders, and ethnic groups (Banks, 2008, p.135).

Perception: One of the definitions presented by the Cambridge Dictionary states that
perception is "a thought, belief, or opinion, often held by many people and based on
appearances" (Cambridge Dictionary, 2023).
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Self-efficacy: It is a dynamic and lifelong qualification (Atiles et al., 2017) of an
individual's adequate view of a particular situation, which affects their capacity to

cope with a scenario (Pekoz & Giirsimsek, 2018)

Teacher Self-efficacy: Teacher self-efficacy is defined as teachers' ideas about their
capacity to create and carry out an action plan to accomplish particular goals in
Bandura's (1977) self-efficacy paradigm. Teacher self-efficacy in this study relates to
educators' perceptions of their capacity to modify instructional strategies in

multicultural settings.

1.6. Summary

The first chapter started with the background, including the study of multiculturalism
and multiculturalism in Tiirkiye, followed by a discussion of multicultural education.
Then, the problem was expressed, and the aim of the study was investigated, which
led to the research questions and significance. Finally, a few definitions were
explained explicitly. The subsequent chapters offer a more extensive explanation of
each domain of the study with a literature review.
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CHAPTER 2

LITERATURE REVIEW

The present chapter begins with presenting the theoretical background underpinning
the current study. Subsequently, the definitions and conceptualization of
multiculturalism, multicultural education, and self-efficacy in teaching are explained.
Following this, the review shifts to the teacher training programs. Lastly, in
accordance with the study's primary purpose, the relationship between multicultural

perceptions and self-efficacy levels is included.

2.1. The Theoretical Background of The Study

2.1.1. Sociocultural Theory

Lev Semenovich Vygotsky (1896-1934) was a teacher, literary critic, tutor, and
cultural psychologist. He grew up in a discriminated, scorned cultural group,
excluded from mainstream society. He responded to this harsh treatment by
providing work to help educators become more inclusive and appreciative of their
students who belonged to norms outside society (Smagorinsky, 2022). His legacy
explains the impact of culture and social communication on development rather than
biological stages (Smagorinsky, 2022). Vygotsky's theories provide a frame for
teaching people from diverse cultures (Kozulin et al.,2003). He proposed the theory
of mediated human development to emphasize the role of cultural tools, such as
language and symbolic systems, in cognitive development. Vygotsky's work, which
is both a theory of education and cultural transmission, states that human
development is attached to social and cultural activities (Treppte, 1993). His work is
influential for multicultural educators because it explains why people come to school
with different forms of socialization and redesigns their teaching to implement

pluralistic orientations in education (Smagorinsky, 2022).
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Vygotsky (1978) places heavy weight on the impact of culture, stating that the
environment children grow up in influences how they think and what they think
about, stressing the importance of children's development. This emphasis on culture-
related development makes Vygotsky relevant to current multicultural education
theory. Vygotsky's sociocultural learning theory suggests that children's development
is shaped by the social and cultural environment (Ormrod, 2009). Vygotsky (1978)
argues that the environment in which children are raised is affected significantly by
their thought processes. Differences in cultures and changing values may cause what
IS appropriate in one culture to be inappropriate in another. To this extent, the
sociocultural perspective focuses on how knowledge is structured in personal and

social relations.

Moreover, the environment in which children live shapes their thought patterns, so it
can be concluded that children who are exposed to common prejudices such as
racism and sexism will develop ideologies that reflect this environment. Similarly,
Bigler and Liben (2007) stated that current research provides evidence on how
learning processes predispose children to prejudices and stereotypes based on
society. In that case, it can be assumed that children surrounded by concepts that
include prejudices and stereotypes, such as racism and genderism, will develop
ideologies reflective of that environment. Conversely, children surrounded by
concepts that include educational environments and exposed to alternative
perspectives will create a mindset that respects cultural values to challenge

prejudices.

Vygotsky's Sociocultural Theory accepts development as a "socially mediated
process,” which anticipates the idea that children learn through elements within
society by more knowledgeable, skillful tutors (Mcleod, 2022). Sociocultural theory
draws attention to children's education through cultural means (Vygotsky, 1978).
The sociocultural perspective focuses on how knowledge is structured within
individual and social relationships. As Glassman (2001) contributed, teachers
participate in this process as knowledgeable mentors who can boost students'
performance as they reach their full potential. Vygotsky's theory also supports

multicultural educators in reframing their teaching to consider heterogeneous
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educational approaches and explaining why students enter school with various
descriptions of socialization (Kozulin et al., 2003). He contributes to the argument
that schools can only integrate multiple cultures by radically altering their
organization and management. The curriculum, assessment and other structural
factors that organize the Vygotskyian tools for understanding mediated human
development may help educators recognize the inequities of traditional schooling
(Kozulin et al., 2003).

The core elements of the abovementioned theory can be summarized again in the
following words. Vygotsky's (1978) theory states that human development cannot be
separated from social interaction and cultural activities. According to Vygotsky,
children's development processes involve learning to use society's inventions,
namely the tools of culture such as language and mathematics, through the guidance
of others who are more skilled at using them. Language, symbols, and concepts
support the individual's mental development and the acquisition of cultural
experiences (Cirik, 2008; Arievitch & Stetsenko, 2000). Thus, Vygotsky argues that
while children actively develop an understanding of their world, they also benefit
from guided interactions with more capable partners, whether adults or peers (Rogoff
& Morelli,1989). A further vital concept of the theory, the "zone of proximal

development, " will be explained in detail.

Vygotsky (1978) called the range between what children can do when they move on
their own and what they can achieve with the help of help or scaffolding as the "zone
of proximal development." The zone of proximal development, a concept developed
later in Vygotsky's life in Sociocultural Theory, is the area between the assisted and
independent performance levels. During the educational and social processes, the
child's unconscious interactions with the educator guide learning experiences by
strengthening the bond between the child and the educator. This concept is essential
to understand the significant impact of a teacher—child relationship and the created

environment. The same goes for their relationship with adults and peers.

Vygotsky's constructivist approach and zone of proximal development theory help to

form a creative and meaningful learning environment by using learning strategies to
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implement multicultural education based on cultural values (Suri & Chandra, 2021).
This concept, learning through symbols and signs within social contact, provides a
ground for teaching in a multicultural environment. Multicultural education is
consistent with this perspective, especially recognizing that cultural and social
factors influence learning. Acknowledging and respecting students' diverse
backgrounds and experiences with multicultural education can help educators

identify and support each student's unique zone of proximal development.

Vygotsky's theory covers the “classroom™ subsystem and provides valuable insights
into the design of the learning environment and social interaction. His theory goes
beyond this and concludes that schools can only accommodate different cultures by
radically altering their organization and management (Kozulin et al., 2003) because
he saw the school system as not reflecting the necessary structure to fit his approach.
Since the structure is incapable of doing so, the teacher's role becomes more crucial
when a school's culture mismatches with the students' culture. Teachers use
language, modeling, and examples from students' lives to bridge what students know
and what they are learning. In this process, teachers serve as knowledgeable mentors
who help the students achieve their potential (Glassman, 2001). Vygotsky's theory
recommends that teachers think about and create ways to structure connections
around their students' lived experiences to match their backgrounds and social
realities. Teachers can use many local examples from their students' lives, cultural
models, and student knowledge to help them connect the known and the unknown
(Tharp & Gallimore, 1988). The importance of teacher-student interaction in the
child's learning and development (Vygotsky, 1978) is undeniably present in
Vygotsky's work.

Moreover, incorporating Vygotsky's work into any curriculum aims to help teachers
understand social interactions as one of the foundations of cognitive development.
Curricula reflecting on students' experiences can effectively use multicultural
education, from science to preschool education. Language, cultural models, and real-
world examples from children’s lives could all be used by teacher trainers as tools to
help pre-service teachers make the connection between what they already know and

what they are learning (Glassman, 2001).
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In conclusion, although Vygotsky's work does not explicitly address multicultural
education, his approach and the definition of cultural diversity in education provide a
theoretical basis. Multicultural education aims to create a learning environment that
reflects the sociocultural context of students, and Vygotsky's emphasis on social

interaction, cultural mediation, and contextual factors is consistent with these goals.

2.1.2. Ecological Theory

Urie Bronfenbrenner's (1917- 2005) ecological theory enhances Vygotsky's theory as
a nuanced Differentiation of the environment concept. This differentiation gives a
deeper insight into the complexity of the environment that influences childhood,
education, and development. How this more nuanced theory can be used for the
foundation of multicultural education is shown step by step along the five
subsystems of the ecosystem.

Bronfenbrenner is known for developing a contextual framework to explain human
development (Ceci, 2006), which occurs in an environment defined as intertwined
systems, with an individual at the center (Bronfenbrenner, 1979). Due to the
assumption of interdependence between different subsystems, i.e., environments, the
previously relatively rigid and non-specific concept of the "environment™" becomes
an ecosystem with interaction. "environment” is therefore much more complex and a

"living" system. This needs to be kept in mind when further using the environment.

He thought that children's development aligns with what they learned from their
environment. Thus, he analyzed the effects of various variables such as family,
school, living and working environment, individual interaction, and economic
policies on different layers. The analysis that starts from the social environment

closest to the development of the individual is called Ecological Systems Theory.

The primary purpose of this Ecological Theory is to explain the impact of the
intertwining environment on the development of individuals (Bronfenbrenner, 1993,
1994). To accomplish this, the ecological environment includes one's immediate

environment ("home, school, and work™) and the interactions between that
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environment and broader social environments (“formal and informal social
institutions"), which may include the principles and views of a particular culture (Fu,
1993). These systems span the social and cultural framework from the local
(Microsystem) to the broader (Macrosystem). What other systems are included in the

span and how they intertwine will be explained system after system now.

Bronfenbrenner (1979) stated that children first encounter thoughts and beliefs about
people different from themselves in their microsystems (family and environment).
The Microsystem depicts local environments and interactions directly impacting
individuals (Bronfenbrenner, 1979; Neal & Neal, 2013). Direct contact with people
affects an individual's development as development is affected by the interactions of
parents, peers, and school (Bronfenbrenner & Morris, 2006). These interactions can
be understood in the same way as Vygotsky's. While parents instill their values and
ideals in their children, teachers can share their perceptions with their students.
Therefore, Bronfenbrenner believes that the Microsystem is the system that has the
most influence among other systems because it includes both parents and teachers.
Those can be seen as the more capable partners that take on the most share of the

"guided interactions," as Vygotsky stated.

In combination with multicultural education, fostering an inclusive microsystem
where people from different cultural backgrounds are respected and embraced has to
be a primary goal (Banks, 2008). The characteristics of microsystems greatly
influence the formation of an individual's identity by contributing to developing a
multicultural identity as individuals navigate and integrate different cultural
influences. Understanding these dynamics is crucial to fostering inclusive
development, encouraging positive identity formation, and creating educational
environments that embrace and celebrate cultural differences. In other words, the
Microsystem must focus intensely on guided interactions with diversity. Interactions

also play a role between the subsystems.

The interaction between the systems, or sub-environments, plays a significant role
and is the natural upgrade to the former theory. The Mesosystem is uniquely located
between the Microsystem and the Exosystem. It, therefore, has a "bridging function™.
It also integrates the Macrosystem, which will also be explained later.
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More specifically, the Mesosystem emphasizes the importance of collaboration
between schools and communities to create a more inclusive and multicultural
educational experience. Multicultural education, in this sense, means ensuring that
cultural values and perspectives are consistent across diverse settings to provide
students with a consistent and supportive environment (Gay, 2000). This can be
achieved by effective communication between microsystems within the Mesosystem
because open communication ensures that culture is understood and integrated into
educational practices. More theoretically, multiculturalism needs to be aware of the
intertwining characteristics of the different systems and be active in these

conjunction points.

In the present case, an understanding that promotes multicultural education may be
promoted by working with families, communities, and schools to support students
from diverse backgrounds. Schools should concentrate on establishing the interaction
within this system, as it is the "gatekeeper" that influences the development of
children in a holistic way. In summary, while the mesosystem emphasizes the
importance of interactions and collaborations between various microsystems,
multicultural education aims to create an environment that values cultural diversity
and integrates it into those systems. As the mesosystem, as shown, is a system of
connections, we now move on to the third level, which is directly connected to the
system described above.

This further system is the Exosystem. The Exosystem consists of external conditions
that indirectly impact the individual's development (Bronfenbrenner, 1979). Parents'
financial, emotional, or physical situations are examples of environments that impact
children. For example, unemployment or extended working hours may negatively
affect the emotional and financial stability of the family, which will indirectly affect
the children (Tasgin, 2015). What gives the system the prefix "Exo" is that the
individual (the children) cannot influence it directly and is not even aware of it.
Therefore, this system needs actors who advocate for the children's educational

needs, are aware of this system, and can influence it.

Therefore, it needs teachers and other factors that influence the Exosystem in a
Multicultural education way by promoting methods and regulations that support
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equality and diversity in the classroom, creating an educational system that is more
inclusive and sensitive to cultural differences. While teachers can influence the
Exosystem, the same system influences them. Teachers' decision-making ability is
controlled by the "particular curriculum™ and "teaching practices.” The Exosystem is,
therefore, affecting the influence of the teachers. This situation may lead to a decline
in constructivist, child-centered practices supporting multiculturalism, especially in
teaching and learning. An example of such a negative influence from the Exosystem
is traditional school curricula that ignore the role of teachers. In such environments,
teachers may be unable to create a child-centered, multicultural classroom
environment as they should (Fu, 1993). Another significant influence of the teaching

practices can be seen in the following system, the Macrosystem.

The Macrosystem ensures coherence between the lower-level systems (micro-, meso-
and exo-level) at the subcultural level of these systems. It does this by feeding
cultural beliefs, context, norms, laws, and gender role models into the lower systems
(Bronfenbrenner, 1979). Those cultural or subcultural values, philosophies, and ideas
also influence how mesosystems and Exosystems interact. Berns (2013) defines the
word "macrosystem™ as a more comprehensive framework that includes children's
social interaction patterns, lifestyles, sociocultural perspectives, and meaningful life
events. Bronfenbrenner (1979) sees macrosystems as blueprints for the ecology of
human growth but recognizes that these blueprints may be flawed and must be
evaluated and critiqued for their ability to promote human progress. As a result, the
Macrosystem represents a widespread belief among people about "how things can be
done" (Garbarino, 1982, p. 24). In a sense, it influences the zone of proximal

influence of teachers and other acteurs.

As explained, the Macrosystem also influences the lower systems and encompasses
the broader historical, social, and cultural environment, including a group's
prevailing cultural norms, ideas, and philosophies. The prejudices, stereotypes, and
structural injustices it contains must, therefore, be part of the content in the
classroom. Multicultural education must, accordingly, deal with the macro level and
impart the necessary skills. (Fu, 1993). While the previous systems are like circles
around the individual in the middle, the last system can be imagined as a timeline.
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Bronfenbrenner (1986) calls the last system, which focuses mainly on life changes,
the Chronosystem. Chronosystems include historical events as well as changes over
time. These changes show how people adapt to the situation. An example of a
Chronosystem would be how young children adjust to school, and the work
preschool teachers do to facilitate an effortless transition (Hayes et al., 2017).
Multicultural education responds to changes in society and the education system to
adapt to the changing chronosystem. It does this by consistently pursuing more
inclusive and equitable educational practices, which may include changing

perceptions about social diversity and educational arrangements.

What challenges the theory highlights for multicultural education can be stated
briefly on the easy and fast spread of negative stereotypes. To start, parents convey
their opinions about people to their children. Teachers often express their views
about certain people. The environmental culture defined in the Macrosystem can, in
various ways, propagate negative prejudices about people who are different from
them. Students' interactions with teachers and parents have the power to spread
negative stereotypes about individuals, too. Stereotypes and learned biases can be
supported or refuted by mesosystems. Experiences can confirm or refute ingrained
prejudices and stereotypes (Bronfenbrenner, 1979). It presents both positive and

negative perspectives on the subject.

Politics, media, and technology all impact how children view other people. The
systems showed by Bronfenbrenner give insight into how classmates, school, family,
and the media influence children's social perceptions and development. The basic
idea of Bronfenbrenner's philosophy is the formation of a mutual harmony between

the developing individual and his environment. (Fu, 1993).

By demonstrating the interwinding systems and their interaction within the
chronosystem, the ecological theory explains the effects of the causes of change and
their consequences on the development process (Paat, 2013). Bronfenbrenner’s
theory also delivers an understanding of change and, thus, provides an understanding
of how multicultural education operates across many domains, from face-to-face

interactions in the classroom to the broader social and historical background (Fu,
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1993). Thus, by applying Bronfenbrenner's theory, this research aims to understand
how and at what level culture affects learning and the role of the environment and

teacher culture in children's development.

These final thoughts conclude the discussion of the second of the three theories. The
last theory to follow is provided by Albert Bandura.

2.1.3. Social Learning Theory

While the two previous theories focused on the environment, the following theory

will now concentrate on the individual.

Albert Bandura (1925-2021) is known for developing a social learning theory and the
included construct of self-efficacy. Bandura's (1977) social learning theory, which
states that people acquire new perceptions and behaviors through observation, has
made significant contributions to the field of education. Although Bandura's work
does not explicitly address multicultural education, his theories have implications for
understanding how people acquire and internalize beliefs, attitudes, and behaviors in
different cultural situations. Similarly, multicultural education theory claims that
children can learn cultural diversity by seeing (observing) and interacting with
individuals from diverse backgrounds (Banks, 2004; Gay, 2000). Thus, it can also be
efficient in furthering multicultural education theory.

According to Bandura's (1977) social learning model, children cope with actions
from trustworthy role models and internalize them from a very young age. Teachers,
local authorities, and peers can all be strong role models in this context.
Consequently, the attitudes, perceptions, and actions of educators working with
young children, especially in preschool and primary school, are crucial in role
modeling. Therefore, respectful and positive role models of different ethnicities can
significantly influence children's perspectives on diversity in a multicultural
classroom. When children see that the teachers honor and integrate their cultural
heritage, they are more likely to believe in their capacity to succeed academically.
This means that proper representation can strengthen children's self-confidence. In
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addition, children who think they can communicate across cultural boundaries may
be more willing to interact with others and absorb new information. Therefore, even
changing educators' attitudes and behaviors can give children a more satisfying
educational experience when accepting teachers as role models. Being a role model
is not the only feature affecting children's development. Teachers' self-efficacy
influences children's achievement and problem-solving skills (Tschannen-Moran &
Hoy, 2001).

Self-efficacy theory states that an individual's adequate view of a particular situation
affects their capacity to cope with a specific scenario (Pekdz & Giirsimsek, 2018)
because when faced with complex conditions, people who are confident in their
skills put more effort, while those who are not confident in their abilities put less
effort (Bikmaz, 2002). Tschannen-Moran et al. (1998) put it in the teacher's
perspective and claim that teachers' views on their ability to organize and carry out
the steps required to complete an instructional activity in a particular environment
are called self-efficacy (Tschannen-Moran et al., 1998). Teachers with high self-

efficacy significantly impact children's development and success (Everett, 2020).

According to Bandura (1997), educators with high self-efficacy set ambitious goals,
exude confidence and motivation, are adept at dealing with stress and negative
thoughts, and are ready to teach under challenging conditions. Numerous studies
have been conducted on teachers' general self-efficacy (Buzzai et al., 2023), and the
results show that teacher efficacy is a critical assumption affecting teachers'
professional behavior and classroom management techniques (Zee & Koomen,
2016). Moreover, various studies have shown that self-efficacy affects teachers and
reveal that there is a relationship between behaviors, motivation, and student success
(Akyildiz, 2017; Atiles et al., 2017; Bargsted et al., 2019; Brownell and Pajares,
1999; Bulu¢ & Demir, 2015; Caprara et al., 2006; Ciyer et al., 2022; Guskey &
Passaro, 1994; Mulder, 2010; Turan & Demirtas, 2023). For example, Caprara et al.
(2006) found that children's academic achievement is influenced by their "sense of
teaching self-efficacy.” Similarly, according to Brownell and Pajares (1999), teacher
efficacy beliefs affect a wide range of actions and perceptions among educators and
moderate the impact of other self-perceptions. Thus, Bandura perceived self-efficacy
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as a dynamic and lifelong qualification (Atiles et al., 2017). So, improving teachers'
self-efficacy in dealing with different perspectives and understanding many cultures

is essential in multicultural education.

Teachers' self-efficacy beliefs are often examined through Bandura's (1997) social
learning theory. Furthermore, professional learning experiences show that teacher
self-efficacy can support teachers' development and confidence in multicultural
teaching practices. Bandura's self-efficacy theory was used in this study because
teachers' willingness and capacity to use multicultural teaching methodologies are
believed to be influenced by their sense of self-efficacy in implementing

multicultural education.

Teachers' judgments of their competence also influence children's motivation,
capacity to overcome challenges, and stress management (Bandura, 1994).
Therefore, considering the impact of self-efficacy in education and role modeling the
child in the context of sociocultural theory is essential in paving the way to

multicultural education.

Now that the three theories have been sufficiently explained and the connection with
multicultural education has been shown, multicultural education will be explained in

more detail in the next chapter.

2.2. The Conceptual Background of The Study

2.2.1. Multicultural Education

Globalization has started a cultural transition in education, and multicultural
education has grown in importance as a topic for discussion and study in the
literature (Kimzan & Arikan, 2018). In a continuously changing and distinguishing
world, multicultural education was believed to be vital to teaching and understanding
the "other" to acquire full democratic maturity (Banks, 2008). Eventually, the
question "What is multicultural education?" will appear. The best way to answer it is
by explaining it in line with the historical development and the leading countries on

the concept.
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Globalization led to cultural variations in society, which generated challenges,
bringing multicultural education to the forefront of the agenda. Following World
War 11, nations like the USA experienced constant immigration and cultural fusion.
Thus, the civil rights movement emerged multicultural education a national
movement in the 60s in the USA (Kaltsounis, 1997). Ethnic and cultural divergence
expanded drastically in nations due to prolonged periods of high immigration,
inevitably leading to a rise in cultural variety (Banks, 2004). Many countries felt
compelled to make significant advancements in multiculturalism and education
(Arslan, 2016). According to Banks (2008) and Gay (1994), multicultural education
can be described as valuing cultural variety, acknowledging variations in cultural
values, and fostering tolerance, love, and respect for differences. In other words, it

suits educational concepts to cope with the rise in cultural variety.

Therefore, in nations like the USA, Australia, and Canada, multiculturalism is a
thoroughly studied subject and included in curricula (Vatandas, 2002). In the USA,
multicultural education is viewed as a unifying policy that aims to give people self-
awareness, self-esteem, intergroup communication, harmony, and equality of
opportunity. This means multicultural education is an idea, an educational reform,
and a process. In contrast to monocultural education, which promotes exclusion,
marginalization, and confrontational perceptions (Arslan, 2016), it strives to create
equal educational opportunities for all children from different races, ethnicities, and
social groups. Moreover, rather than just promoting confrontational perspectives,
multicultural education discusses cultural concerns in all subject areas and

classrooms, going beyond the "tourist" perspective of cultures (Pederson, 2000).

Since every school had a variety of people, it was decided that maintaining the
integrity of each culture required protecting it (Aydmn, 2013). It does so by
advocating a method that provides equal chances to people of diverse cultures living
in the same society and recognizes student's potential by appreciating everyone
(Gokiis, 2020). Because fostering interpersonal relationships and promoting
tolerance and understanding of children from diverse cultural backgrounds can
strengthen relationships and reduce or resolve social conflicts (Kaya & Aydin, 2014).
Multicultural education does so by generally trying to increase children's potential
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for support of cultural sensitivity, reducing prejudices regarding cultural differences,
and enabling individuals to live in harmony and equality in a multicultural

environment (Coskun, 2006).

As shown, when the definitions of multicultural education are evaluated holistically,
it is seen that the aim is to create a system that respects human rights, embraces
cultural differences, provides equal opportunities in education, reflects cultural
diversity, and analyzes different perspectives and ideas. It seeks to alter and
reconstruct the entire educational setting to create a more equal one (Banks et al.,
2001).

Still, one of the primary issues is the lack of focus in talks about multiculturalism and
multicultural education, which include answers to issues like "how to achieve unity
within differences" and "how to preserve differences within unity” (Keyman, 2007).
The answer to these questions is to have teachers with positive perceptions about
multicultural education and subject knowledge so that children can adopt the cultural
values of the society in which they live (Bulut & Sarcam, 2016). The successful
implementation of the multicultural education model depends on instructors'
perspectives and behavioral models being reflected in children (OzDogru, 2018).
However, providing insight into multicultural education within Tiirkiye is crucial

before giving information on teacher training programs.

2.2.2. Multicultural Education in Tiirkiye

Tiirkiye as a country includes a wide range of distinctions in terms of socioeconomic
class, religious affiliation, age, gender, sexual orientation, race, ethnicity, and
linguistics. Spoken languages in Tiirkiye include Turkish, Kurdish, Arabic, Albanian,
Circassian, Armenian, Georgian, Laz, Greek, Assyrian, Tatar, and Hebrew (Unal,
2004). Examining the research data from Konda (2006) allows us to see Turkish
society's heterogeneous structure in numbers. 84.54% of Turkish people speak
Turkish, 12.98% speak Kurdish, 1.38% speak Arabic, and 1.11% speak other
languages, indicating the country's linguistic variety. This further demonstrates the

diversity of ethnic backgrounds and leads to approaching Tiirkiye as a multicultural
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society, which is described as comprising two or more cultural groups (Parekh,
2002).

Language-related issues can make it difficult for children, parents, and instructors to
communicate with one another, and communication issues can lead to other issues
with perceptions and prejudices. For years, linguistic obstacles have made it
extremely difficult for teachers in Tiirkiye to instruct children who speak minority
languages, such as Zazaki, Kurdish, etc., as their home tongue (Coskun et al., 2010).
Moreover, after the law permitting Syrian refugees to enroll in Turkish public
schools, most Syrian refugees relocated to urban areas and enrolled their children in
Turkish public schools (Cirit-Karaagag¢ & Giiveng, 2019). Not only does this make it
difficult for foreign parents to help their children academically, but it also leads to

communication issues and linguistic obstacles between teachers and children.

Yilmaz (2022) underlines that a comprehensive method of education will improve
the standard of education given to Turkish nationals who are deficient in the Turkish
language, in addition to refugees from other countries. Not only may Turkish
children and children from minority groups benefit from this concept, but refugees

from other countries may also receive a more practical education.

When we examine multicultural education through the lens of Tiirkiye, there are
specific issues that need to be taken into consideration. The Turkish education
system is insufficient to allow children to express themselves better in their ways
(Akytliz, 2008). Wrong impressions in society (Polat & Kilig, 2013) and
misperceptions about multicultural education in Tiirkiye (Cirik, 2008) are the main
reasons for this situation. The monocultural curriculum and textbook approach of the
Ministry of Education can be seen as another significant example. The monocultural
curriculum ignored other cultures and provided a foundation to support these false
impressions about multiculturalism (Unal, 2004, p.148) Because revealing the
identities of various segments within the state was seen as harmful throughout the
history of the Republic of Tiirkiye (Capar, 2006). Therefore, one of the most critical
steps in Tiirkiye, where academic and practical understanding of multiculturalism
needs improvement, is to teach multiculturalism and multicultural education
correctly (Erdil, 1995).
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In this context, children's social and cultural differences are also included in the
general teaching profession competencies list. Human rights, diversity,
multiculturalism, cultural sensitivity, and rapidly advancing technology were among
the notable issues in the 2005-2006 academic year in Tiirkiye (Demircioglu &
Ozdemir, 2014). It is envisaged that the programs will be developed considering
gender, ethnicity, religion, and cultural differences (Kaya & Aydin, 2014). Primary
education programs implemented between 2005 and 2006 were designed to instill
ideals such as tolerance, cooperation, and respect for human rights in children
(Ozdemir, 2011). Similarly, in light of the debate surrounding certification
requirements, regulations, and qualifications in the teaching profession, the Ministry
of National Education (MoNE) has published a report that includes the following
requirements for teachers: "The teacher must be able to understand physical, mental,
emotional, social and cultural differences, encourage, and promote learning." "It
should fulfill different tasks. It is to recognize the socioeconomic and cultural
characteristics of households™" (MEB, 2006). However, it is claimed that the primary
school program implemented in the 2005-2006 academic year still does not include
sufficient multicultural education despite these developments (Cirik, 2008; Arslan,
2016).

The transition to globalization in education requires the creation of universal values
and the promotion of constructive intercultural dialogue (Cirik, 2008). Although very
little research has been done on multicultural education in Tiirkiye, it is possible to
discuss a certain level of knowledge on the subject (Basarir et al., 2014). A radical
attempt must be made to restructure many aspects of the school's functioning to
create a multicultural perspective (Gutiérrez, 2008). This effort requires speaking and
listening to opposing perspectives from various cultural backgrounds (Smagorinsky,
2022). As Villages and Lucas (2002) point out, educators' perceptions greatly
influence how they behave with children and what they understand. Since teachers
and pre-service teachers often deal with the challenges of multicultural education, it
is essential to develop an educational approach that is "sensitive to global problems
and looks at society from a broad perspective™ locally and internationally (Tortop,
2014). The National Accreditation Council for Teacher Education (NCATE, 2002)

also emphasizes cultural sensitivity in teacher training. In addition, pre-service
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teachers are tasked with creating a democratic learning environment by respecting
cultural diversity to influence professional behavioral changes in cognitive,
emotional, and psychomotor areas (Unlii & Orten, 2013). The perception of
education in Tiirkiye has changed over time, especially since adopting a multicultural
education approach (Arslan, 2016). Recent research on teacher training has
emphasized that pre-service teachers should acquire cultural sensitivity and educate
cultural diversity to maximize student benefit in the learning-teaching environment.
In today's conditions, teaching cultural sensitivity to pre-service teachers is a priority

Issue in teacher training programs.

2.3. Teacher Training

2.3.1. Preschool Teacher Training

The knowledge, skills, and values that teachers should have to vary depending on the
conditions of the time (Akarsu et al., 2020). Teachers need constant refresh and grow
professionally. They also require training that equips them with the knowledge and
skills necessary to meet the demands of the modern classroom and the flexibility to
successfully assess the day's challenges (Bozpolat & Tanriverdioglu, 2020). As a
result, developing curricula and updating them to reflect current developments and
demands from society has become essential in training programs for teachers (Isik &
Soran, 2005). Since pre-service teachers access to high-quality education is directly
correlated with the efficacy of teacher preparation programs (Musset, 2010), it is
becoming increasingly vital to assess and reform teacher training methods to align

with current changes (Bozpolat & Tanriverdioglu, 2020).

Countries are implementing various policies and changes in teacher training to
achieve developed country status by ensuring that the educational system satisfies
societal demands (Kara et al., 2018). In Tiirkiye, teacher training programs are
considered to reach international standards, 21st-century skills, and societal values
(Calisict, 2019). In this regard, it is critical to periodically update the course
materials provided in teacher training programs and ensure they continue to address
the needs of future teachers. The Council of Higher Education in Tiirkiye (YOK,
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2018) proposes changes to teacher training programs to address potential issues and
provide solutions for skilled teachers. These changes occurred in 1997, 2006, and
2018 after teacher training institutions were transferred to universities in 1982
(Sagdig, 2018; Zelyurt, 2021). The latest change in 2018 was necessary to reflect
current needs and more up-to-date problems because a great deal of time has passed
since the last change in 2006 (Bozpolat & Tanriverdioglu, 2020). It is intended to
modify teacher training programs to meet these needs and cover the gap by
considering the new demands introduced by the constantly developing educational
system (YOK, 2018). These modifications can be interpreted as a response to social
demands and the structural changes introduced to the Turkish education system
(YOK, 2018). Yet, it is still essential to underline the changes made concerning the

early childhood period to deepen the context of pre-service teacher training.

Early childhood development is a multifaceted process that is not just dependent on
age (Kamisli et al., 2020). The significance of early childhood, or the formative years
of children's lives, has been highlighted, and significant efforts have been made to
raise the standard of education at this time. For example, The National Association
for the Education of Young Children (NAEYC) argues that preschool teachers must
exhibit basic knowledge, skills, beliefs, and dispositions to effectively support
children's development, learning, and well-being (2019). Moreover, the credentials
of the preschool teacher have been identified as one of the leading indicators of
quality in preschool education and the child's overall development (Bozpolat &
Tanriverdioglu, 2020). Nonetheless, the terminology of early childhood, along with
its age range, is more widely accepted; as the preschool training curriculum, the
skills and credentials required to work with young children differ from nation to
nation (Zelyurt, 2021).

Tiirkiye, as one of those nations, has made significant differences in training teachers
for the preschool period in short periods (Zelyurt, 2021) with substantial changes in
the 2018 YOK program. The 2018 program includes 46% field education, 19%
general culture, and 35% vocational knowledge courses. When the 2018 program is
evaluated, there is a large number and variety of elective courses in the Vocational
Knowledge, General Culture, and Field Education categories. Although in earlier
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programs, the faculties of education were responsible for selecting elective courses,
in the redesigned 2018 teacher training program, YOK recommends elective courses
along with faculty members (Yurdakal, 2018). Another significant adjustment was
giving field knowledge and professional knowledge courses greater weight (Bozpolat
& Tanriverdioglu, 2020). At the same time, there has been a decline in the overall
number of course hours required for field education in preschool teacher training
programs. The overall number of theoretical course hours and required occupational
knowledge courses grew between 1997 and 2018, with the 2018 program having the
most total number of theoretical course hours. It was underlined that this scenario
was viewed as a practical enhancement for KPSS and may result in memory-based
practices (Zelyurt, 2021). This might make it difficult for pre-service teachers to
integrate the theoretical information they were given before entering the teaching
profession. Pre-service teachers may need more field experience when field
education course hours are reduced (Zelyurt, 2021). It could also result in pre-service
teachers worrying about how they would put their theoretical knowledge into
practice once they start working and graduating without being exposed to field-
specific methods enough. Thus, research was conducted to evaluate the views of pre-

service preschool teachers on teacher training programs.

In research, pre-service preschool teachers were asked about the preschool teacher
training curriculum, and they said that more applicable courses should be included
(Sahin et al., 2013). Similarly, opinions of the preschool teaching program's
"teaching practice" course were compared in a different study. According to the
results, giving teachers extra practice hours in all their courses—not just this—might
help them become more prepared for professional life (Yildiz Altan et al., 2018). In
other words, field experiences can help preschool instructors develop their abilities to

recognize and meet the needs of children with varying potentials.

Children can succeed if inequality is recognized and ceased, and their uniqueness is
encouraged and respected (Nieto, 2003). In this diverse framework, there is a need
for adaptable and well-equipped instructors who can recognize children's potential
and meet their requirements (Kamigli et al., 2020). Regarding teacher criteria,

NAEYC (2019) believes that teachers should apply a diverse range of
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developmentally, culturally, and linguistically appropriate, anti-bias, and evidence-
based teaching practices that reflect universal design principles for learning. It also
claims that educators must comprehend the various settings in which child
development and learning occur, including the family, neighborhood, language,
culture, early learning environment, and the larger social environment encompassing
structural gaps. Thus, multicultural education was expected to be included in training

programs.

2.3.2. Multicultural Teacher Training

Teaching is a complex profession that requires specific knowledge and skills (Giil,
2016) shaped by student interactions, perception, professional subject knowledge,
general culture, and experience (Ayta¢ & Er, 2018). Children's personal and cultural
experiences form the basis of the learning process. Teachers' ignoring this source
means rejecting the student's knowledge construction process (Basbay & Kagnici,
2009). Teachers' lack of knowledge and experience may cause them to be unable to
teach in a way that suits the learning needs of children from different cultures, which
may create a cultural gap between teachers and children (Gay, 2010). This cultural
gap may also limit teachers' ability to choose effective teaching practices (Orosco &
Connor, 2014). Therefore, incorporating courses like Multicultural Education into
teacher training programs may be crucial. These courses can favorably improve
educational processes by considering variations like age, skill, language, culture, and
socioeconomic position (Kamisli et al., 2020). In this context, teachers need to adopt
the principles of multicultural education and provide the necessary interest and
support in the individual's knowledge construction process to avoid mistakes in the

education process.

The teacher-student relationship involves not only education but also interaction. If
the teacher misunderstands student behavior, the interaction may fail, and
instructional failure often follows (Smith, 2009). Therefore, teachers must expand
their multicultural knowledge, skills, and tendencies (Caliskan & Genger, 2016),
accept that children from other cultures have valuable knowledge, and ensure that
this information is shared enthusiastically in the classroom (Taylor & Fox, 1996). In
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addition, teachers need to master the characteristics of different cultures and provide
students with a critical perspective (Hoffman, 1996). This requires teachers to
implement strategies to reduce prejudice among children and treat different cultural
backgrounds respectfully (Banks, 1987). Teachers should be culturally competent
and recognize that students may have different religious beliefs, dialects, ethnicities,
genders, places of residence, life experiences, sexual preferences, social norms, and

political perspectives (Coban et al., 2010).

Teacher preparation programs can be developed with variables that can be examined
to help teachers build their multicultural competencies. Today, technology, culture,
and language concepts, which have increased the responsibilities of educators and
brought new meanings to education and training, require qualified education for pre-
service teachers (Kalkan & Dagli, 2021). The increasing diversity of ethnicities has
led many educators to recognize the need to learn more about multicultural education
in public schools (Nieto, 2004). In this case, teachers must guide cultural diversity in
the classroom and implement multicultural education (Roux, 2000). In this context,
it is recommended that multiculturalism be considered in teacher training programs
and that model development studies be carried out. Training pre-service teachers to
be multicultural educators complies with national and international teacher training
standards (NCATE, 2002). Training programs that include sensitivity to changes
such as language, religion, sect, and gender discrimination can be created (Polat &
Kilig, 2013). These programs can provide teachers with the tools to proactively solve

problems that may arise from multiculturalism (Cluster, 2008).

Multicultural education offers a three-stage teacher training framework to promote a
multicultural learning environment by being incorporated into teacher training
programs. In addition to a course on multicultural teacher training, this framework
offers pre-service teachers the opportunity to practice and gain field experience in
multicultural environments (Rao, 2005). Multicultural education is prominent as a
teaching subject in universities and colleges worldwide. Some colleges even require
pre-service teachers to take one or more multicultural education courses (Diaz,
1994). Research conducted by Valentin (2006) and Middleton (2002) shows that
taking multicultural education courses for pre-service teachers positively changes

37



their perceptions, beliefs, and discourses regarding cultural diversity. Nowadays, in
the USA, teachers must take courses on multicultural education to receive a
credential (Kelm et al., 2021). However, in Tiirkiye, it is difficult to discuss the issue
of multicultural education during the teacher training process (Polat & Kilig, 2013).
It is emphasized that this situation is due to the lack of appropriate pre-service and
in-service teacher competencies and multicultural education courses (Unlii & Orten,
2013). The standards of education programs can be raised by examining the factors
affecting the multicultural competencies of educators and eliminating these

deficiencies through in-service training.

However, although teacher training programs see multicultural education as vital
(Okojie-Boulder, 2010), it has also been stated that more efforts should be made to
implement this practice (Ezera et al., 2006). Basbay and Bektas's (2009) study
showed that many educators do not have the necessary resources and are ill-equipped
to create a conducive learning environment for children from different cultural
backgrounds. Neuharth-Pritchett et al. (2001) stated that pre-service teachers lack
understanding of multicultural education, race, and ethnicity. Esen’s (2009) research
shows that teachers must improve their knowledge and understanding of diversity in
Tiirkiye. According to Karagam and Koca (2012), pre-service teachers exhibited
negative views towards specific identities and a lack of multicultural knowledge.
Again, Sultana's (1994) study revealed that university students' knowledge and
understanding of diversity should be improved.

Additionally, Basarir et al. (2014) and Arslan (2016) revealed that faculty members
only define multicultural education narrowly, need to address the multiculturalism of
course materials adequately, and have various views on the benefits and
disadvantages of multicultural environments and practices. These results show that
additional data are needed to reveal and expand perspectives on multicultural

education in Tiirkiye.

Pre- and in-service training are vital in teaching staff multicultural awareness,
knowledge, and skills (Unlii & Orten, 2013). It is thought that raising inclusive and

multicultural education standards across Tiirkiye may enable newly hired educators
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to be better prepared to teach all children. In this context, it is essential to raise
educators who internalize the principles of the culture and act consciously and
effectively from their prejudices (Yilmaz, 2022). In Tiirkiye's education system,
there should be more emphasis on multicultural education, and more support should

be provided to teachers.

The Ministry of National Education (MoNE) has seen the difficulties experienced by
teachers while working with children from different cultural backgrounds, and in-
service training programs were implemented for the education of refugee children.
However, as Yilmaz (2022) stated, these trainings have been reported to be
insufficient and not long-term. In order to provide equal opportunities to refugee
children, Yilmaz (2022) proposed an inclusion model for education faculties. This
model includes a framework enabling teachers to differentiate their teaching
according to the student's language proficiency and adopt an inclusive approach. He
also emphasized the necessity for public school teachers to specialize in different
teaching pedagogies so that Tiirkiye can compete with global trends in teacher
training (Yilmaz, 2022).

Teacher training programs should prepare pre-service teachers to teach in a manner
sensitive to various cultures (Hermans, 2002) and provide skills in multicultural
education to improve their capacity to interact with and educate diverse student
populations (Jones & Fuller, 2003). These programs should provide teachers with the
necessary skills to develop teaching strategies sensitive to cultural diversity (Basbay
& Bektas, 2010). However, given existing cultural inequalities, teacher preparation
programs face challenges in helping pre-service teachers develop sensitivity to
cultural differences and develop skills in interacting with diverse groups of students
(Ford, 2010). Even though pre-service teachers have not received training on
multicultural education, it is seen that they have positive perceptions on this subject
and professional views on different children (Coban et al., 2012). However, while
these pre-service teachers are excited to learn about diversity, they may lack the
expertise to engage with children more effectively. Therefore, teacher training should
focus on educating pre-service teachers as sensitive and reflective professionals who

promote equality and cultural pluralism in a multicultural society (Xu, 2000).
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Teacher training programs should improve teachers' perceptions and competencies
regarding multiculturalism to close the cultural gap. It is emphasized that profound
knowledge, perception, and belief changes can occur if a person is exposed to
perspectives that contradict his prejudices. However, research shows that it is
difficult to change the perceptions and beliefs of young educators (Moule &
Waldschmidt, 2003; Merryfield, 2000).

For this reason, it would be helpful to learn the perspectives of teachers and pre-

service teachers on multicultural education.

2.4. Pre-service Teachers’ Perception and Self-Efficacy

Most teachers view their experiences, attitudes, and opinions as standard guides and
believe these values are compatible with what is taught in the classroom (Gay, 1994).
The educator may discount children's experiences from cultural minority groups
because of their perspectives and backgrounds. So, if teachers are not aware of the
racial, social, and linguistic diversity among their students, they may use ineffective
teaching methods. Approaching children from different psycho-social backgrounds
insensitively may cause their creative abilities to decrease and prevent them from
achieving their goals. Gokiis (2020) reveals that teachers' perceptions about their
students can affect their school performance. In this context, it has been emphasized
that a teacher who values individual differences and includes them in the classroom
can help children become more aware of themselves and their culture while
encouraging academic success and pluralistic conversations in a multicultural
environment (Akkaya et al., 2018). Thus, educational processes that comply with
cultural norms, life experiences, and learning preferences will significantly increase
student success and be compatible with teachers' perspectives. This success will
become visible in learning environments where the instructor's perceptions,

expectations, and teaching strategies are integrated.

OzDogru et al. (2021) show that teachers with high multicultural education (MCE)
attitudes feel competent, know the value of communication with refugee children,
and try to communicate well with them. For Ozdogru et al. (2018), the effective
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implementation of the multicultural education model depends closely on the
reflection of the attitudes and perceptions of the instructors. Manning et al. (2017)
suggest that teachers' awareness of individual differences and cultural backgrounds
can increase children's willingness to be motivated to learn. Children who see their
teachers respect similarities and differences are more likely to adopt the same
mindset. The relationship between educator and child includes not only education but
also communication. When an encounter fails because the teacher misinterpreted the
child's behavior, this often manifests as a teaching failure. (Smith, 2009). Research
shows that refugee children who receive education from teachers who cannot help
them learn their native language and, as a result, cannot adequately explain the
material perform poorly academically and are more likely to drop out of school
(Harper & de Jong, 2009).

In this context, it has been emphasized that teachers should have positive perceptions
of multicultural education and subject expertise so that children can adopt the
cultural values of their society and develop a positive perception and understanding
of different cultures (Bulut & Sarigam, 2016). Research conducted in Tiirkiye has
revealed that faculty members, teachers, and pre-service teachers generally have
positive views on multiculturalism (Coskun, 2012; Demir & Basarir, 2013; Coban et
al., 2010; Yavuz & Anil, 2010; Polat, 2009; Yazici et al., 2009; Bagbay et al., 2013,;
Demir, 2012).

In a related study, Herron et al. (1995) examined teachers' views on multicultural
education strategies. The research findings revealed that teachers were open to
implementing multicultural education and defended its necessity and advantages.
Similarly, Bagbay and Kagnici (2011) found that university professors' perceptions,
knowledge, and skills regarding multicultural education were good. According to
Demircioglu and Ozdemir (2014), pre-service teachers have a positive consensus
regarding their attitudes towards MCE. Similarly, in many studies conducted on pre-
service teachers, it has been revealed that they have a positive perception even
though they have not received multiculturalism training in vocational training
programs (Unlii & Orten, 2013; Coskun, 2012; Demir & Baskar, 2013; Coban et al.,
2010; Yavuz & Anil, 2010; Polat, 2009). However, some studies show that pre-
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service teachers lack knowledge about identities and may have opposing views
(Karacam & Koca, 2012).

Teachers' lack of understanding stems from the need for more multicultural
education. According to Polat and Kilig¢ (2013), the incomplete perspective of
teachers and individuals in general towards multicultural education hinders their
professional development. Pre-service teachers' perceptions of multicultural
education are affected by professional and personal experiences; therefore, some
recommendations have been made to understand multicultural education. For
example, classroom and teaching environments should be organized, considering

multiculturalism. It is also essential to provide courses on multicultural education.

DeCastro-Ambrosetti and Cho (2005) examined teachers' perceptions of children and
their parents from various cultural backgrounds. The study participants consisted of
pre-service and in-service educators who took courses on cultural diversity within
the scope of the teacher qualification program. Research results show pre-service
teachers' views on diversity are positively affected by taking courses emphasizing
cultural diversity. However, despite findings in the literature supporting the
relationship between teacher training and teaching practices, courses incorporated
into teacher training must be developed to contribute to teachers' cultural competence
and ability to provide high-quality education to diverse children. In a similar
scenario, Nadelson et al. (2012) found no evidence in their study of a significant
relationship between multicultural courses and multicultural perceptions or
competencies. However, when Sheets and Chew (2000) examine how Chinese pre-
service teachers feel about multicultural education courses in teacher training
programs, they show that pre-service teachers internalize multicultural education, are
willing to organize and improve their learning environments using multicultural
education principles, and understand how multicultural education can improve the
education system. This situation emphasizes the need to review teacher training
programs in more detail and effectively and to increase the possibility of pre-service
teachers gaining real-world experience. It has also been revealed that the suggested
answer is to change teacher preparation programs by prioritizing field experiences
and university courses (DeCastro-Ambrosetti & Cho, 2005).
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Aydin and Tonbuoglu (2014) examined graduate students' perspectives on
multicultural education. A multicultural education course was given to doctoral
students, and three themes emerged most frequently in students' responses: justice,
equality, and democracy. Although the participants later expressed their concerns
about the indivisible unity of the country through multicultural education, the same
concept was presented as a unifying educational design rather than a controversial
tool, and it was observed that the participants who believed that multicultural
education was necessary for the development of every student expressed favorable

opinions.

Gokiis (2020) showed in his study that pre-service teachers' perceptions of
multiculturalism do not differ depending on where they live, but they do differ
depending on where they were born. He evaluated this situation as an effect of

university education and being in contact with new cultures.

Ozdogru et al. (2021) found that people who live most of their lives in a big city have
more positive views on multicultural education than those in a town, district, or other
small city. Pekoz et al. (2018) found that preschool pre-service teachers who grew up
in the village had more positive views on multicultural education than those who
grew up in the city. According to Bulut and Basbay's (2014) research, teachers who
spent most of their lives in districts, cities, and metropolitan cities had much more
positive evaluations of their multicultural competence than teachers who mostly
grew up in towns and villages. In this context, research has shown that educators
who grew up in different communities have more positive views on multicultural
education (Ozbzen Danaci et al., 2016; Yazici et al., 2009). However, Arslan and
Calmasur (2017) and Tastekin et al. (2016) discovered that where they lived did not
significantly affect teachers' perceptions of multicultural education. The different
results obtained depending on the location-based variable in teachers' views on
multicultural education point to the effect of the characteristics of the sample groups

included in the research and other variables in this context (Ozdogru et al., 2021).

While the perception is regarded as a valuable concept in research and the self-
efficacy of experienced and novice teachers has been the subject of numerous
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studies, teachers' self-efficacy for multicultural education practices is an area of
research that needs to be focused more as the educational atmosphere diversifies day
by day (Buzzai et al., 2023).

Self-efficacy beliefs affect an individual's behavior, motivation, thoughts, and
feelings about himself (Bandura, 1995), and it is a concept used to explain why some
people in a particular industry perform below their true potential while others
perform well (Bandura, 1997). Research reveals that people with high self-efficacy
are more determined than people with low self-efficacy (Bandura, 2006).
Accordingly, previous research has shown that people with high self-efficacy make
more efforts to achieve their professional goals and can cope with challenges at work
(Bandura, 2000; Judge et al., 2007). So, a teacher's belief in their ability to plan and
carry out the actions required to complete a particular lesson is known as teaching
self-efficacy (Strickland, 2018). Teacher efficacy beliefs significantly affect teaching
processes (Knoblauch & Woolfolk-Hoy, 2008). Research reveals that the degree of
support teachers provide to their students and the quality of instruction is related to

their sense of self-efficacy (Guo et al., 2014).

Additionally, teachers with high self-efficacy use a variety of challenging teaching
strategies to increase student learning (Deemer, 2014). They embrace the latest
developments in education, set high standards for themselves as teachers, work hard
to overcome obstacles, and encourage successful peer collaboration (Betoret, 2006).
Teachers with high professional competence are also equipped to take responsibility
for their students' successes and shortcomings (Sela-Shayovitz, 2009; Sela-
Shayovitzhayovitz & Finkelstein, 2019).

A teacher's self-efficacy is linked to many elements. For example, Caprara et al.
(2006) found that students' academic success was affected by their personal self-
efficacy views. At the same time, Brownell and Pajares (1999) state that views on

teaching competencies affect behaviors and perceptions.

In the research conducted by Bulut and Basbay (2014), teachers' perceptions of

multicultural competence were determined according to various variables. Research
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findings determined that teachers' multicultural competencies and that they perceived
themselves as "sufficient™ in the dimensions of awareness, knowledge, and skills that
constitute this competence. According to the research results, it was determined that
teachers' perceptions of competence differ according to the variables of place of
residence, seniority, and education level. Moreover, Akcaoglu and Kayis (2021)
found a significant relationship between faculty members' perceptions of competence
and their views on multicultural education. According to Tezera and Bekele (2021)
and Malinen (2013), teachers' self-efficacy affects their perceptions of multicultural
education and training practices. Both suggested that perspectives may mediate the
effect of self-efficacy on behavior. In addition, while numerous studies have revealed
that there is a positive relationship between educators' views on multicultural
education and their self-efficacy levels (Akgaoglu & Kayis, 2021; Tezera & Bekele,
2021), they have not been able to explain the exact nature of this relationship
(Buzzai, 2023).

Despite the lack of research on teachers' competence in inclusive practices (Buzzai et
al., 2023; Loreman et al., 2014), studies have shown a positive relationship between
teachers' perspectives (Arslan, 2016) and their beliefs.

Research suggests that teachers' perceptions of multicultural competence are shaped
by their specific life conditions and professional experiences. As Sevimel and Subasi
(2018) stated, university education and real-world experience are critical to
improving the professional skills of pre-service teachers, especially in forming an
opinion about their self-efficacy levels as teachers. Thus, the findings can be
considered in creating teacher training and multicultural education policies and can

be used to develop strategies to strengthen teachers' perceptions and self-efficacy.

2.5. Summary

This research examines the relationship between pre-service teachers' multicultural
education perceptions and self-efficacy with different variables. This part of the
literature attempts to explain educational theories created based on cultural and
social frameworks. Vygotsky's sociocultural theory and Bronfenbrenner's ecological
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systems theory are mentioned, considering preschool education theories and culture.
Bandura's socio-cultural and self-efficacy theories are discussed thoroughly.
Multicultural education, Tiirkiye's position regarding MCE, and studies on
competencies and perceptions of pre-and in-service teachers are included in the
conceptual framework. The impact of the undergraduate preschool teaching program
on the perceptions and efficacies of multicultural education is also considered in this
research, indicating that professionals in education anticipate the lack of training in

MCE and need more research on behalf of MCE perceptions and competency.
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CHAPTER 3

METHODOLOGY

This chapter establishes the study design and the population under scrutiny within
the preschool education department in Tiirkiye. Data collection tools, procedures,
and the validity and reliability of the analysis are discussed with an explanation of
each measurement scale used in the study.

3.1. The Study Design

As Creswell (2015) defined, quantitative research tests the relationship between
different variables with measured data. It explores the data either in an experimental
way, where one can manipulate it, or in a nonexperimental way, where surveys
provide numerical data about the participants. Quantitative research typically
employs hypotheses to compare groups, aiming to establish relationships between
variables, which are represented numerically and require statistical processing
(Creswell, 2015).

Correlational studies, a nonexperimental quantitative research method primarily
explained by Fraenkel et al. (2012), predict and explain the relationships between
variables. In correlational studies, researchers do not manipulate variables; instead,
they employ statistical analysis to examine the connections between two or more
scores for each participant. Correlational designs encompass two subcategories:
prediction and explanatory designs (Creswell, 2015). In this study, an explanatory
type of correlational design was employed, as the objective is to comprehend the
association between two variables for all the research questions. The aim is to
understand the impact of demographic factors, such as grade level, enrollment in
related courses, and cultural background, on participants’ perceptions and self-

efficacy levels.
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In the current study, the relationship between two variables is investigated. Data
provided familiar figures between this study and the explanatory correlational
design. For example, both focus on examining the relationships between two
variables. Data was collected at a single point in time from a single group of
participants. Consequently, each participant has two separate scores, one from each
scale. As the research questions suggest, the primary aim is to understand students'
perceptions and self-efficacy levels concerning multicultural education. Secondly,
the relationship between both scales, pre-service teachers' perceptions, and efficacies
are examined, and then the demographic effects on these subjects are analyzed. The
main parts of the study also include the investigation of Multicultural Education
Perceptions and Multicultural Self-efficacy concerning the impact of grade levels,
cultural dominance, and taking a multicultural course. In this regard, research

questions are listed below.

RQ.1. What is the level of pre-service preschool teachers’ perception of multicultural

education?

R.Q.2. What is the level of pre-service preschool teachers’ multicultural self-
efficacy?

RQ.3. What is the relationship between pre-service preschool teachers’ perception of
multicultural education and multicultural self-efficacy?

RQ.4. Do pre-service preschool teachers’ perceptions and self-efficacy in

multicultural education differ according to some major demographic variables?

a. Do pre-service preschool teachers’ perceptions and self-efficacy in
multicultural education differ significantly according to the grade level they

attend?

b. Do pre-service preschool teachers’ perceptions and self-efficacy in
multicultural education differ significantly according to the cultural diversity
of the cities where they were born?
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c. Do pre-service preschool teachers’ perceptions and self-efficacy in
multicultural education differ significantly according to the cultural diversity

of the cities where they currently live?

d. Do pre-service preschool teachers’ perceptions and self-efficacy in
multicultural education differ significantly based on taking a course on

multicultural education?

3.2. Population and Sample

The population for this research included pre-service preschool teachers enrolled in a
public university in Tiirkiye. According to the Council of Higher Education, there are
a total of 67 public universities in Tiirkiye that offer preschool education programs.
The aim was to reach all first and final-year pre-service teachers in each university.
The grade selection decision was made concerning the effect of 4-year university
training on pre-service teachers' perceptions and self-efficacy levels. An official
document was sent through METU to all 67 universities in seven regions of Tiirkiye,
requesting permission to implement the survey to reach all pre-service teachers.
Additionally, personal and professional connections were utilized to access the
selected population. Since the study seeks to examine the relationship between pre-
service teachers' perception levels of multicultural education and self-efficacy in
teaching diverse pre-service teachers, with consideration for their grade level, the
cultural environment of their surroundings, and enrollment in related courses, the
population needed to encompass a diverse range of first-year pre-service teachers

and fourth-year pre-service teachers from various regions in Tiirkiye.

Convenience sampling, which depends on researchers' judgment regarding the
accessibility of participants (Fraenkel et al., 2012), was employed in this study.
Convenience sampling aligns with the study's purpose and ensures that the sample
conveniently serves the research objectives (Gall et al., 2007). Participation in the
study was voluntary, resulting in 592 first-year pre-service teachers and fourth-year
pre-service teachers from the Preschool Education department participating. The
demographic information of the participants is presented in Table 3.1.
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Table 3. 1. Participant Characteristics

Gender f %
Male 72 12.16
Female 520 87.84
Grade f %

1% 388 65.54
4 204 34.46
Regions of Universities f %
Aegean Region 3 13.64
Black Sea Region 4 18.18
Eastern Anatolia Region 2 9.09
Marmara Region 6 27.27
Mediterranean Region 2 9.09
Central Anatolia Region 3 13.64
Southeastern Anatolia Region 2 9.09
Did you take a course on multicultural education? f %
Yes 124 %20,94
No 468 %79,05
Opinion on taking a course on multicultural education f %
Agree 546 92.23
Disagree 16 2.70
Unsure 30 5.07
Would you feel efficient in a multicultural class setting? f %
Yes 232 39.19
No 58 9.80
Unsure 302 51.01

Table 3.1 presents the participants' characteristics and a description of the variables.
The sample consisted of ECE pre-service teachers, 12.16% men and 87.84% women.
The overall number of male pre-service preschool teachers equals 15.81% of those
who settled, according to the gender distribution report of the higher education
institution's students placed in suitable departments of universities in 2022. As a
result, the fact that the statistical data produced is close to the determined universe
might be considered as a favorable outcome. 65.54% of the participants were

attending 1%, while 34.46% were attending 4™ years at university.

Among 22 universities that provided data, 13.64% of them are in the Aegean Region,
18.18% in the Black Sea Region, 9.09% in the Eastern Anatolia Region, 27.27% in
the Marmara Region, 9.09% in the Mediterranean Region, 13.64% in Central
Anatolia Region and 9.09% in Southeastern Anatolia Region. Per the 2021 report
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released by the General Directorate of Population and Citizenship Affairs, Eastern
Anatolia has the lowest population density in Turkey, while Marmara has the highest
population density. Consequently, a favorable analysis outcome is the high degree of
agreement between the generated statistical data and the supposed universe. Ethnic
diversity has occurred in the living spaces of the provinces located on the border of
the Eastern Anatolia region, as they interact with the neighboring countries Iran,
Iraq, Armenia, and Georgia (Gokiis, 2020). In the Southeastern Anatolia region,
Muslim, Christian, Assyrian, and Yazidi people of Turkish, Kurdish, Arab, and Zaza
origins have lived together throughout history and preserved their values (Yilmaz,
2009). The Central Anatolia region is where differences are less common due to its
generally more homogeneous settlement structure (Gokiis, 2020). Unlike Central
Anatolia, the Mediterranean region receives intense immigration due to climate
conditions and job opportunities (Kaya, 2012). Schmitz (2012) notes that culture is
dynamic and ever-evolving, undergoing subtle and noticeable changes. This makes it
challenging to identify the specific cultural processes at work at any given moment
and, hence, separate cultures according to their respective regions. Because cultural
variations exist not just between countries or regions but also in cities, educational
institutions, and families, questions concerning the participants' birthplace and place

of residence focused more on the cultural framework than the actual geography.

Among 592 participants, %20,94 stated that they have taken a course related to
multicultural education, while %79,05 said they have not. Since the courses were
elective, it was an expected result that the number of students taking the course was
lower than those who did not. According to the demographic questions, when asked
whether they agree with having a course on multicultural education or not, most of
the participants (92.23%) said yes, while 2.70% said no, and 5.07% were unsure.
Lastly, almost forty percent (39.19%) of the participants stated that they would feel
efficient in a multicultural class setting, while more than half (51.01%) were unsure,
and the rest (9.80%) stated they would not feel efficient.

3.3. Instrumentations

Two scales were used for this study to understand the relationship between
perception levels and the efficacy of pre-service preschool teachers within a selected
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frame. The first scale was a translated version of the "Multicultural Efficacy Scale"
(Akgaoglu, 2018), and the second scale was prepared by Ayaz (2016) to determine
pre-service teachers' perceptions of multiculturalism and multicultural education.
Surveys are accompanied by an ethical consent form (appendices A) and a
demographic information form prepared by the researcher. The demographic form
includes information on their gender, grade level, university, the choice of having a
multicultural education course at the university level, and views on their efficacy in

multicultural classrooms.

3.3.1. The Multicultural Efficacy Scale (MES)

This instrument was designed by Guyton and Wesche (2005) to assess educators'
confidence in implementing multicultural education practices. Guyton and Wesche's
(2005) Multicultural Efficacy Scale (MES) is a self-report scale that measures a
teacher's assessment of their multicultural self-efficacy. It has 35 items Likert-type
with an overall 0.89 Cronbach Alpha value and three subcategories. The
subcategories respectfully consist of experience with diversity, views in teaching
multicultural environments, and self-efficacy in implementing multicultural
education (Guyton & Wesche, 2005). The adaptation of this survey to the Turkish
language and culture was made by Akcaoglu (2018). Translating the scale into
Turkish has been completed with 26 items, and linguistic equivalence has been
achieved between the items in both languages (Akcaoglu, 2018). The translated MES
includes 25 Likert types and one multiple-choice question. The last multiple-choice
question indicates teachers' conception of multiculturalism and is calculated
separately. There were four sections in the revised and translated scale. The
"Experiences with Diversity"” section assesses and compares each participant's
experiences. This section contains no calculations. The confirmatory and explanatory
factor analyses led to the reduction of the "Multicultural Attitudes” section to 4
items, with the scoring ranges being low (0-8), medium (9-13), and high (14-16).
Confirmatory and explanatory component analyses led to the reduction of the
"Multicultural Efficacy” sections to 16 items: 0-43 was classified as low, 44-53 as
medium, and 54-64 as high. The final item, "part E," was not included in the factor
analysis. The question encourages participants to choose the statement most closely

52



reflects their strongest beliefs about multiculturalism and seeks to ascertain the
participants' attitudes about multicultural education. Even though the results were
not included in the design, more than 50% of pre-service teachers rated their teaching
beliefs as Pluralism. Additionally, 35,47% of the population agreed with the

statement regarding Multiculturalism.

The existing scale was sent to expert lecturers working in multicultural education,
and feedback was sought on the items and dimensions. The scale's internal
consistency was .89 in its final form, with reliability coefficients of .78 for the
experience sub-dimension, .72 for the attitude sub-dimension, and .93 for the
efficacy sub-dimension (Akcaoglu, 2018). The reliability of the scale was determined
by ensuring the Cronbach Alpha Coefficient (see Table 3.2). The findings of the
original scale (Nadelson et al., 2012) and the Turkish version of MES (Akcaoglu,
2018) showed that it could be termed as a reliable instrument. Similarly, current
work demonstrates the MES scale as a reliable source material with a .89 Cronbach

Alpha score.

Table 3. 2. Cronbach Alpha Values for Multicultural Efficacy Scale

Scale Nadelson et al. Akcaoglu Pilot Study  Current Study
(2012) (2018)

Multicultural .89 .87 91 ,89

Efficacy

3.3.2. The Multicultural Perception Scale

The "Multicultural Perception Scale™ developed by Ayaz (2016) was used to
determine pre-service teachers' perceptions of multiculturalism and multicultural
education. It was also a crucial asset in this study as the pre-service teachers were the
main population during the scale preparation (Ayaz, 2016). The scale is a 5-point
Likert type (1=I strongly disagree and 5=I strongly agree) and one-dimensional
measurement tool consisting of 25 items with factor loadings between .389 and .809.
The scale does not have any reverse item. The Cronbach Alpha coefficient of the
scale was determined as .94, and the best score that can be obtained stated as 175,

whereas the lowest was 25 (Ayaz, 2016). A high score on the Multicultural
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Perception Scale indicates that pre-service teachers positively perceive

multiculturalism and multicultural education.

The reliability of the scale was determined by ensuring the Cronbach Alpha
Coefficient (see Table 3.3). The findings of the Perception Scale’s reliability score
across varios studies showed that it could be termed as a reliable instrument with
Cronbach Alpha Coefficient scores over .70 (Akkaya, 2018; .92 and Gokiis, 2020;
.87). In light of these findings, it has been seen that the Multicultural Perception
Scale is a valid, meaningful, and reliable measurement tool that can be used in this

research. As the current study presents the Cronbach Alpha value as .92.

Table 3. 3. Cronbach Alpha Values for Multicultural Perception Scale

Scale Akkaya (2018)  Gokiis (2020)  Pilot Study  Current Study
Multicultural .92 87 .92 .92
Perception

3.4. Data Collection

Ethical permission was taken from the Applied Ethics Research Center at METU
(see Appendices A). Then, permission was asked from the board of 67 public
universities, which has a preschool education department. Among 67 universities, 37
of them responded, and 35 of them approved the data collection. Research assistants
of respective universities were reached through professional accounts to reach as
many participants as possible. Emails are resent with periodical times. All
participants were informed through a consent form. The final data included 592
participants from 22 universities among 67 public universities in Tiirkiye. The
sample includes pre-service teachers from at least two universities in each region of

Tiirkiye.

The pilot study was conducted online at the end of the fall semester of 2022-2023
with 81 pre-service teachers. As the pilot study resulted in a high-reliability score for
both scales (a = 0.920; oo = 0.911) and participants were within the selection criteria

of the population, those scores were also added to the main study. The primary study
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was conducted in the following spring semester. The first goal was to gather answers
face-to-face. However, due to an earthquake on 6th February that affected eleven
cities and almost fifteen million people (Strateji ve Biitge Baskanligi, 2023; Tiirker,
2023), the data gathering method stayed online. The data-gathering process ended at
the end of the 2023 spring semester.

3.5. Data Analysis

The data gathered from pre-service preschool teachers was then converted to IBM-
SPSS21. Total scores were calculated for each variable for the grade, cultural
dominance of surroundings, and taking a multicultural education course. Firstly, to
test the reliability, Cronbach Alpha values were checked for both scales, which were
found reliable, as mentioned above. Then, normality checks are controlled to decide
whether to use parametric or nonparametric tests. For this reason, the histograms,
plots, and tests like Kolmogorov Smirnov and Shapiro-Wilk were examined. The
primary purpose of choosing more than one method for normality is to provide a
holistic approach to the results. The results failed to meet normality. In situations
where the assumption of normal distribution cannot be met, it is advisable to opt for
nonparametric counterparts such as the Mann-Whitney U Test and Kruskal-Wallis
Test instead of parametric tests like the unrelated samples t-test and ANOVA
(Biuytikoztiirk, 2016). Consequently, the Mann-Whitney U Test was employed for
comparisons in the present study.

3.6. Threats to Validity

Correlational research, as stated by Creswell (2009), does not include the
manipulation of the data. Thus, results would mirror the real world compared to the
experimental research and show strong validity in some domains. Fraenkel et al.
(2012) define internal validity as a clear and direct relationship between two or more
variables that should be attributed to the independent variable rather than being
influenced by other variables like subject characteristics, mortality rate, location, or
implication of instrumentation in survey-based research. In their view, the dependent

variable needs to be directly linked to the independent variable and not susceptible to
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the influence of extraneous factors. Moreover, they caution that non-random
participant selection can introduce bias and potentially compromise the
representativeness of the study's findings. The sampling included pre-service
teachers from various regions across Tiirkiye to address this potential issue in the
current research. After carefully considering differences concerning class levels and
geographic locations, the validity was ensured at certain levels. Furthermore, since
data were collected during a single period from a single group, concerns about
historical changes and maturation, which involve changes over time impacting

participants' responses, do not apply to the study.

Additionally, Fraenkel et al. (2012) highlight the impact of the researcher's
characteristics on study results and the possibility of data collector bias when data
are consciously or unconsciously manipulated. In our case, this concern was
eliminated by administering questions online without direct contact with the
researcher, and there were no open-ended questions. Consequently, data were
entered directly into SPSS, eliminating researcher bias. This approach ensured the
accuracy of our data interpretations and the conclusions drawn from them (Creswell,
2013).

External validity, as defined by Fraenkel et al. (2012), refers to the degree to which
the results of a study can be applied or generalized to various groups and settings
beyond the specific context of the study. The aim was to reach pre-service teachers
nationwide to ensure external validity. However, only 22 universities were able to
connect. Nonetheless, since these universities represent various regions, they can be
seen as a partial reflection of the broader population. Another note on the external
validity regards the equal distribution of independent variables. It is essential to
acknowledge that reaching senior pre-service teachers proved more challenging than

reaching freshmen.

Furthermore, some universities lack multicultural education courses in their
curriculums. The lack of courses about multicultural education resulted in fewer
participants in one section of the correlation. Consequently, although the sample size
for each group aligns with population criteria, the imbalanced demographic
outcomes could potentially threaten the validity of the findings.
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3.7. Assumptions and Limitations

The current study includes various assumptions and limitations for the study. Firstly,
all participants were assumed to answer each question honestly. This assumption was
also included at the end of the survey as a question, and all participants said yes.
However, participants may refrain from providing truthful responses due to
contemporary political and teacher preparation norms, and teachers may choose to
respond in a manner that aligns with cultural sensitivity, potentially deviating from
complete accuracy. This tendency could exist even when anonymity is guaranteed.
Before conducting this study, it is also essential to clarify that there was no
assumption on the effectiveness of teacher preparation faculty in multicultural

education.

Consequently, any presented data should not automatically be interpreted as
representative of a framework for a multicultural education course. Moreover, the
ethnicity of pre-service teachers and personal experiences with multicultural
education should have been considered. This study was limited to first- and fourth-
year undergraduate pre-service teachers at public universities in Tiirkiye in the 2022-
2023 educational year. Private universities with concerning departments only existed
in Istanbul, Ankara, and Cyprus. As they required private permission from the
respective boards, excluding them from the study also stands out as a limitation.
Moreover, due to the earthquake in the eastern and southeastern regions of Tiirkiye,
all universities across the country switched to online education, and universities
offered all students a chance to freeze the semester. Thus, the number of pre-service
teachers that can be reached dropped. Reaching 4th-grade pre-service teachers was
also challenging due upcoming graduation, so obtaining equal numbers in two

variables was unmanageable.

3.8. Summary

The third chapter involved explaining the nature of a correlational study, outlining a
purposeful sampling strategy, and providing insights into the participants who took
part in the research. The specific instruments selected for data collection and
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elaborated on the data collection process are also discussed. Furthermore, a
comprehensive examination of the potential threats to the study's validity was
included. Elaborate details about the measures implemented to ensure the validity
and reliability of the research included, along with the assumptions and limitations.

The subsequent chapters offer a summary of findings and implications, including a

discussion on how these findings can be explained.
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CHAPTER 4

RESULTS

In this chapter, the preliminary data analysis and descriptive statistics are mentioned.
In-depth analyses were conducted to ensure the assumptions were met. The final
scores in perception and efficacy scales were calculated, and the Spearmen
correlation test was presented to show the relation between the two scales. Finally,
Mann Whitley U tests were checked to show the relation between demographic

variables and scores obtained from scales.

4.1. Preliminary Data Analysis

Preliminary data analysis was conducted to check data entry errors, missing data, and
outliers via SPSS 21. In this context, outliers, errors, and missing values were
scanned. The assessment of normality was tested to determine which statistical
analysis technigue to use. Sample size and assumptions were also evaluated. It was
examined whether the collected data met the assumptions regarding parametric
statistical techniques or not. When looking at the scores obtained from the scale,
Kolmogorov-Smirnov value (Biiyiikoztiirk, 2016), Skewness and Kurtosis
coefficients were calculated as both signified different results; the histogram, the Q-
Q Plot graph, and the box-line graph were examined. The investigations showed that
the data obtained was not normally distributed and that nonparametric techniques

could be used.

The arithmetic means, and standard deviation of the total scores were calculated in
line with the research purposes. It was decided to analyze independent variables such
as grade, place of residence, place of birth, and taking a relevant course with Mann-
Whitley U, one of the nonparametric tests. Finally, it was also decided to use the

Spearman-Brown Rank Difference Correlation to reveal the relationships between
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perception and competence scale dimensions. The significance level was accepted as
.05 in all relevant statistical procedures.

4.1.1. Missing Data Analysis

Missing data can limit the study's results, as Tabachnick and Fidell (2019) expressed
that traditional statistical methods used in data analysis assume no missing data in
the dataset. Thus, they conclude that if less than 5% of the data is missing in the
large samples, then the study possesses less critical results. So, it is important to
avoid and address the situation before the analysis. In this study, there are no missing
data. To ensure that all questions were mandatory to fill out to complete the survey

online. Participants who did not answer all questions could not send their results.

4.1.2. Outliers

According to Tabachnick and Fidell (2019), outliers are cases with unusually high or
low values in a single variable, distorting the statistical analysis. Similarly,
Cousineau and his colleagues (2010) defined outliers as observations or
measurements that are suspicious because they are much smaller or much larger than
the majority of observations. These observations are problematic because a few
outliers can sometimes be enough to skew the results. There are particular ways to
describe and present these outliers. Firstly, box plots can identify outliers by marking
extreme values that lie beyond three box lengths from the edge of the box (Pallant,
2016). Then, scatter plots, two graphical techniques, can also be applied to detect
outliers. After these values are determined, how the researcher positions these values
is examined. All mentioned analytical procedures were applied to detect outliers in
this study. However, one of the challenges in dealing with outliers is that there is no
unanimously accepted theoretical framework for presenting these outliers (Cousineau
et al., 2010). At this point, the current study's non-normal distribution prevented
outliers from being ignored. Ranks represent the relative position of an individual
compared to others but are not affected by outliers (whereas the mean is sensitive to
outliers). Ranks and medians are more "robust™ to outliers (Cousineau et al., 2010).

Therefore, non-normal distribution reduces the importance of outliers. Because
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nonparametric hypothesis tests are robust to outliers and outliers, they do not
necessarily violate their assumptions or skew their results. In addition, sample size is
one of the factors that reduces the effect of outliers. The sample mean is a
moderately robust estimate of the central tendency of the population, so the impact of
any outliers in a large sample would be limited (as noted in (Cousineau et al., 2010;
Daszykowksi et al., 2007). It was decided that a few outliers identified in this study
were non-significant and would have a limited impact on statistics, so they were

included in the study.

4.1.3. Normality

Normality tests are applied as a requirement of statistical procedures to control
assumptions. Data obtained from studies follow unknown statistical distributions,
and these data are commonly assumed to follow a normal distribution. However, in
practice, it is optional for the available data to always comply with a normal
distribution. Therefore, statisticians have designed various tests to evaluate whether
the data under study fits a particular distribution. Skewness and Kurtosis values and
visual inspections of histograms and graphs, especially with large sample sizes, are

also considered when assessing the normality of a study.

Table 4. 1. Descriptive Statistics

Skewness Kurtosis
Scale — —
Statistics  Std Error |  Statistics Std Error
Perception -.500 100 -.095 201
Experiences with Diversity -.042 .100 -.783 201
Multicultural Attitudes -1.206 .100 2.776 201
Multicultural Efficacy -.446 .100 501 201

To assess the normality in the current study, firstly, Skewness and Kurtosis values
were examined. A skewed distribution suggests that the average value of a variable is
different from the distribution's midpoint. In correlation, the kurtosis value can
provide insights into whether the distribution is either sharply peaked or relatively
flat. As per the findings of Pallant (2016), Skewness and Kurtosis values falling
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within the range of -1 to +1 are a strong indication of excellent conformity to
normality, and the range of -2 to +2 states an almost normality. The values in the
current study, as shown in Table 4.1, Skewness and Kurtosis values for all scales
except MES “Multicultural Attitudes” range between -1 and +1. However, further
testing needed to be observed for the final decision.

Kolmogorov-Smirnov test, an alternative non-parametric test that uses the
cumulative distribution to make decisions about the specific distribution of the data,
was employed. The Kolmogorov-Smirnov test within the scope of classical statistics
is applied when all observations in the data are determined, precise, and confident. In
this study, Kolmogorov Smirnov emerges as a logical method in normality tests
because the data are precise data that can be represented statistically (Cardoso &
Galeno, 2023).

Table 4. 2. Tests of Normality

Kolmogorov- _ _
Scale ) Shapiro-Wilk
Smirnov?
Statistics Sig. Statistics Sig.
Perception .085 <.05 -.095 <.05
Experiences with Diversity .069 <.05 -.783 <.05
Multicultural Attitudes 124 <.05 2.776 <.05
Multicultural Efficacy .055 <.05 501 <.05

The testing method also depends on the number of data sets. If it is over 35, the
Kolmogorov-Smirnov test needs to be observed (McKillup, 2012). If the results of
the Kolmogorov-Smirnov test fail to show significance, it suggests that the data
adheres to a normal distribution (Pallant, 2016). Specifically, a significance value
exceeding 0.05 implies a normal distribution, while a value below 0.05 indicates a
departure from normality. The Kolmogorov-Smirnov test results in this study

indicated a violation of the normality assumption, as all values are below .05.

Moreover, to determine whether the data exhibited a normal distribution, Pallant

(2016) also recommended supplementing normality tests with visual inspections of
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histograms and graphs, especially when with large sample sizes that often deviate

from normality. Indicators of a normal distribution include:

. a bell-shaped pattern in histograms,
. a linear trend in Normal Q-Q plots, and
. scores that closely align with a straight line.

This study evaluated histograms, Normal Q-Q plots, and Trendless Normal Q-Q

plots to confirm that all variables failed to satisfy the normality assumption.
4.1.4. Sample Size

Sample size is a statistical concept that determines the number of data that should be
included in an academic study. Sample sizes represent portions of a population
selected for any study or experiment (Singh et al., 2014). The size of the sample
obtained for statistical analysis is a factor that affects even the tools to be used in the
analysis. Determining the appropriate sample size for these analyses is a frequently
discussed issue among researchers. For example, according to Fraenkel et al. (2012),
at least 30 participants are needed for a correlational study. In contrast, Kline (2016)
recommends at least 200 cases for some educational and psychological studies.
There is no definitive information regarding the minimum sample size needed, but it

is generally considered advantageous to have a larger sample size.
4.2. Multicultural Perception

To present a relationship between the perceptions and self-efficacy levels of
participants both scales need to be explained thoroughly. Table 4.3 presents the total

scores of participants obtained from the perception scale.

Table 4. 3. The Perception Scores of Participants

Multicultural Perception Scores N %

Low perception 104 17,6
Medium perception 382 64,5
High perception 106 17,9
Total 592 100,0

(<94.02: Low, 94.02-118.26: Medium, >118.26 High)
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The findings regarding the perceptions of pre-service teachers on multicultural
education were graded and analyzed. The results showed among 592 participants 104
of them presented low (<94.02), 382 of them medium (94.02-118.26) and 106 of
them high (>118.26), taking distribution average into account. In this context, it was
revealed that pre-service teachers' perceptions of multicultural education were at a
medium level (Table 4.3).

4.3. Multicultural Self-efficacy
MES provides two sections available for calculations which are “Multicultural
Attitudes” and “Multicultural Efficacy” (Akcaoglu, 2018). The Multicultural

Attitudes scores are presented below (Table 4.4).

Table 4. 4. The Multicultural Attitudes Scores of Participants

Multicultural Attitudes Scores N %
Low 20 3,4
Medium 290 49,0
High 282 47,6
Total 592 100,0

(0-8: Low, 9-13: Medium, 14-16: High)

The findings regarding the attitudes of pre-service teachers on multicultural

education were graded and analyzed.

The results showed among 592 participants 20 of them presented low (3,4%), 290 of
them medium (49%) and 182 of them high (47,6%). In this context, results indicate

that the attitudes of pre-service teachers were medium to high.

Multicultural efficacy scores were also calculated. The results indicated that the self-
efficacy of pre-service Pre-service preschool teachers were medium according to the

table below.
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Table 4. 5. The Multicultural Efficacy Scores of Participants

Multicultural Efficacy Scores N %

Low 130 22,0
Medium 326 55,1
High 136 23,0
Total 592 100,0

(0-43: Low, 44-53: Medium, 54-64: High)

The findings illustrate the self-efficacy scores of pre-service Pre-service preschool
teachers on multicultural education. The results showed among 592 participants 132
of them presented low (322%), 326 of them medium (55.1%) and 136 of them high
(23%). In this context, results indicate that the self-efficacy levels of pre-service
teachers were medium. This result mostly compatible with the answers regarding
whether they feel efficient in a multicultural classroom setting or not. According to
the answers, more than half (51.01%) stated that they are unsure of their self-efficacy
levels, while forty percent (39.19%) of the participants stated they would feel
efficient, and the rest (9.80%) stated they would not feel efficient.

4.4. The relationship between Multicultural Perception and Self-efficacy

To sum up, as it can be seen from the mean levels of each study perception, the MES
Multicultural efficacy scales presents a fall in the average while MES Multicultural

attitudes show a high score.

Table 4. 6. Scores of Multicultural Perception and Self-Efficacy Scales

Scale N Minimum Maximum Mean
Perception 592 63,0 125,0 106,14
Multicultural Attitudes 592 4,0 16,0 13,24
Multicultural Efficacy 592 18,0 60,00 48,17

Based on the table above, it can be said pre-service Pre-service preschool teachers

have a 'medium level' of multicultural perception, a 'high level' of positive attitudes
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toward multicultural education, and their proficiency in teaching skills in

multicultural classes is at a 'medium level'.

Table 4. 7. Spearman Correlation Test

Scale Experiences with Multicultural ~ Multicultural
Diversity Attitudes Efficacy
r 234 ,568 415
Perception
p ,001* ,001* ,001*

Finally, when the correlation coefficients are observed, it is seen that there is a
significant relationship between the scores of pre-service Pre-service preschool
teachers’ perception of multicultural education and their multicultural efficacy.

(*p<.05)
4.5. Grade - Multicultural Perception and Multicultural Efficacy

When the values related to grade levels are examined; 1% year pre-service teachers (n
= 388; for perception X = 106,06 and ¢ = 12,14; for MES “Experiences with
Diversity” X = 13,52 and ¢ = 3,68; for MES “Multicultural Attitudes” x = 13,20 and
6 = 2,40; for MES “Multicultural Efficacy” X = 48,01 and o = 6,99) and 4" year pre-
service teachers (n = 204; for perception X = 106,31 and o = 12,12; for MES
“Experiences with Diversity” X = 13,65 and o = 3,56; for MES “Multicultural
Attitudes” X = 13,32 and ¢ = 2,18; for MES “Multicultural Efficacy” x = 48,01 and o

= 6,99) pre-service teachers show no significant difference.

Table 4. 8. Mann Whitney U Test Regarding Grade Levels

Scale Grade N Mean Std U 4 p

15t 388 106,06 12,14
Perception 39310,0 -0,134 0,892
4t 204 106,31 12,12

st
Experiences 1 388 1352 3,68

o 38810,0 -0,388 0,697
with Diversity 4 204 13.65 356
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Table 4.8. (continued)

1% 388 13,20 2,40

Z”t‘t‘i'ﬁjﬁi':“ra' 38997,0 -0,296 0,766
4t 204 13,32 2,18
- 1% 388 48,01 6,99
Eﬂflfjilélfcu'tural 38077,0 -0,758 0,447
y 4% 204 4850 601
“p<.05

In other words, the analysis does not show a significant relation between pre-service
teachers’ grade levels and their results on multicultural perception and efficacy
scores. Even though results are not statistically significant, 4th-grade pre-service
teachers' scores in all domains of the multicultural efficacy scale and perception scale

are higher than first graders.

4.6. Hometown - Multicultural Perception and Multicultural Efficacy

The table below presents the values related to the cultural structure of the
participants’ hometowns. According to the findings, participants who said their
hometown had one dominant culture (n = 186; for perception X = 107,46 and ¢ =
12,44; for MES “Experiences with Diversity” X = 13,74 and o = 3,58; for MES
“Multicultural Attitudes” X = 13,29 and ¢ = 2,44; for MES “Multicultural Efficacy”
X = 48,44 and o = 7,47) had higher scores in all surveys than the participants who
said their hometown included two or more dominant culture (n = 406; for perception
x = 105,54 and 6 = 11,94; for MES “Experiences with Diversity” X = 13,48 and ¢ =
3,66; for MES “Multicultural Attitudes” x = 13,21 and o = 2,27; for MES
“Multicultural Efficacy” x = 48,05 and 6 = 6,71).

Table 4. 9. Mann Whitney U Test Regarding Hometown

Scale Hometown N Mean Std U Z p
O”ecgﬁm'e”am 186 10746 1244
Perception Two or more 3%%%2 -2,14  0,032*
dominant 406 10554 1194
culture
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Table 4.9. (continued)

One dominant

. 186 13,74 3,58
Experience culture

s with Two or more 3%%%2 082 0407
Diversity dominant 406 13,48 3,66 '
culture
One dominant
Multicultur culture 186 13,29 2,44 36456
al Two or more 000 -0,68 0,494
Attitudes dominant 406 13,21 2,27 '
culture
| O”ecﬂﬁ{]“r'e”a”t 186 4844 747
g/llulzl;'ffg;tcl;r Two or more 3%%)%4 -0,85 0,391
dominant 406 48,05 6,71 '
culture
“p<.05

In addition, the difference obtained from the perception scale indicates a statistical
significance as the p-value is lower than .05. On the other hand, the difference on the

MES scale does not show a significant difference.

4.7. Residency - Multicultural Perception and Multicultural Efficacy

Table 4.10 displays the values related to the cultural structure of participants’ current
residency. Almost similarly, according to the table participants who said they were
surrounded by one dominant culture (n = 150; for perception X = 107,77 and ¢ =
13,11; for MES “Experiences with Diversity” X = 13,50 and o = 3,61; for MES
“Multicultural Attitudes” x = 13,28 and o = 2,60; for MES “Multicultural Efficacy”
X = 48,68 and ¢ = 7,37) had higher scores in all sections except with “Experiences

with Diversity”.

Compared with the participants who said they were surrounded by two or more
dominant culture (n = 406; for perception x = 105,59 and ¢ = 11,73; for MES
“Experiences with Diversity” X = 13,58 and ¢ = 3,65 for MES “Multicultural
Attitudes” X = 13,23 and ¢ = 2,22; for MES “Multicultural Efficacy” x = 48,00 and o
=6,81).
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Table 4. 10. Mann Whitney U Test Regarding Current Residency

Scale Residency N Mean Std U Z p
One dominant 150 107, 13.11
Perception culture L 28950
Two or more 000 -2,32  0,020*
dominant 442 105,59 11,73
culture
. Onedominant 150 43507 361
Experiences culture 39713
with Two or more 000 -0,24 0,808
Diversity dominant 442 1358 3,65
culture
One dominant 150 1328 2.60
Multicultur culture 31524
al Attitudes WO OF more oo 091 0362
dominant 442 13,23 2,22 '’
culture
One dominant 150 4868 7.37
Multicultur ——culture 31089
al Efficacy Two or more 000 -1,14 0,254
dominant 442 48,00 681
culture
“p<.05

Moreover, the difference obtained from the perception scale indicates a statistical
significance between residents of a city with one dominant culture and residents of a
city with two or more dominant cultures (p = 0,020). There is no significant
difference regarding the MES scale between the two groups.

4.8. MCE Course - Multicultural Perception and Multicultural Efficacy

Participants’ answers on whether they took a multicultural education course are
analyzed. Table 11 shows the results and presents no significance between pre-
service teachers who took the course and pre-service teachers who did not. The
number of participants who took a multicultural education course (n = 124) is a lot
lower than the participants who did not (n = 468).

According the table above, the scores of pre-service teachers who took a MCE
course are slightly higher when it comes to “Experience with Diversity” (taking the
course X = 13,71 and o = 3,78; than pre-service teachers who did not take a MCE
course X = 13,53 and ¢ = 3,60).
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Table 4. 11. Mann Whitney U Test Regarding Taking MCE Course.

Scale 'CI;aklng N Mean Std U z p
ourse
Perception Yes 124 105,17 13,29 39310 27800 0.71
No 468 106,40 11,80 ,00  ,000 ’
\I,Ev?(t;;]erlences Yes 124 13,71 3,78 38810 28189 048
Diversity No 468 1353 360 ,00  ,000
Multicultur s jel gt 2% 38007 28809 o
al Attitudes 0 : : 00 000 !
Multicultur Yes 124 479 789 38077 28652 .,
al Efficacy No 468 4895 6,70 oo 0000 !
“p<.05

Yet the above mentioned results are lower in all other domains (Perception X =
105,17 and o = 13,29; MES “Multicultural Attitudes” X = 13,22 and o = 2,36; MES
“Multicultural Efficacy” X = 47,90 and o = 7,89; Perception X = 106,40 and o =
11,80; MES “Multicultural Attitudes” x = 13,25 and o = 2,32; for MES
“Multicultural Efficacy” x = 48,95 and ¢ = 6,70).

4.9. Summary

The fourth chapter included a visualization of the results. First, preliminary data
analysis was explained, and it was accepted that the data had a non-normal
distribution and no missing data. The scales were then detailed into four
subcategories: grade level, hometown, residence, and attending a multicultural
course. There were slight differences in all sections, but only in two; a statistically
significant difference was highlighted in the perception scale regarding hometown
and place of residence. Finally, the relationship between the two scales was
calculated, and a correlational significant statistical difference emerged. In addition,
the results regarding the multiple-choice question were examined and shown in a
table.

The following section presents a discussion of how these findings can be explained.
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CHAPTER 5

DISCUSSION, LIMITATIONS, IMPLICATIONS AND
RECOMMENDATIONS

In this research, the multicultural perceptions and self-efficacies of preschool pre-
service teachers, the relationship between these two concepts, as well as the effect of
various demographic variables on these phenomena are examined. In this section, the
results are presented and interpreted in the context of the existing literature. Then,
possible applications are suggested with the study's limitations. Finally, both general

and specific recommendations for the future are offered.

5.1. Discussion

5.1.1. Multicultural Perception and Self-Efficacy Levels of Pre-service Teachers

and Relationship Between Perception and Self-efficacy

The study provides insight into pre-service preschool teachers' perceptions regarding
multicultural education and presents a medium level of Multicultural perception. The
findings regarding pre-service teachers' perceptions of multicultural education were
graded, and over 60% of the participants showed moderate perception levels
regarding MCE.

The results presented in this study can be compared to many studies, which included
the comparison of multicultural perception with participant demographics. In other
words several studies have demonstrated the relationship between the perspectives of
educators regarding multicultural education and their characteristics, including
gender, age, marital status, seniority, place of residence, and degree of education
(Akkaya et al., 2018; Arsal et al., 2018; Aslan & Kozikoglu, 2017; Basar, 2019;
Bulut & Basbay, 2014; Gokiis, 2020; Kervan, 2017; Konak RAM, 2018; Muniz et
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al., 2010; Ozdemir & Dil, 2013; Tastekin et al., 2016; Yazic1 et al., 2009). Despite a
recent surge in research, multicultural education perspectives typically need more
research. Studies carried out in Tiirkiye have revealed that, overall, faculty members,
teachers, and pre-service teachers have a favorable view of multiculturalism
(Coskun, 2012; Demir, 2012; Demir & Basarir, 2013; Basbay et al., 2013; Coban et
al., 2010; Yavuz & Anil, 2010; Polat, 2009; Yazici et al., 2009). According to
Demircioglu and Ozdemir (2014), pre-service teachers have a confident consensus
on their perceptions about MCE. Comparably, the research by Unlii and Orten (2013)
revealed that pre-service teachers had a favorable perception about multiculturalism

despite not receiving training on multicultural education.

The study by Bekir and Bayraktar (2018) examining the multiculturalism perceptions
of preschool pre-service teachers revealed that the pre-service teachers had a positive
perception. Arslan (2016) stated that perceptions regarding MCE are high among
pre-and in-service teachers and faculty members, even though multicultural
education is not directly reflected in the programs in Tiirkiye. Yet, many studies
conducted in this direction have shown that teachers' perceptions significantly
support multicultural education (Arslan & Calmasur, 2017; Coban et al., 2010;
Coskun, 2012; Demir & Basarir, 2013; Gokis, 2020; Polat, 2009; Yavuz & Anil,
2010). However, contrary to these results, other studies have stated that teachers may
be prejudiced against differences (Esen, 2009; Karacam & Koca, 2012). Some
research indicates that pre-service teachers may not know enough and hold
unfavorable opinions on identities (Karacam & Koca, 2012). The leading cause of
the lack of understanding could be inadequate in-service and pre-service

multicultural education.

Among the fundamental concepts emphasized in the study, it is stated that culture
offers a perspective consisting of assumptions to understand other people; these
assumptions often need to be noticed, and behaviors are not culturally defined. The
findings show that pre-service teachers generally have a moderate perception of
multicultural education, which contradicts most of the research mentioned above
(Arslan, 2016; Bekir and Bayraktar, 2018; Demircioglu & Ozdemir, 2014; Unlii &
Orten; 2013) as they stated high levels of perceptions. Reasons such as various
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studies using different definitions or conceptualizations of multicultural education
and diverse interpretations of previous studies may affect the level of perception. The
content and emphasis of multicultural education may vary between institutions or
regions. Additionally, the choice of research methods and statistical approaches can

affect the results.

The study presents a medium to high level of MES multicultural attitudes and a
medium level of MES multicultural efficacy when investigating the scores from all
pre-service teachers. In the research, the multicultural attitudes and self-efficacy of
pre-service teachers are evaluated, and it is seen that a significant part of them have
high scores towards multicultural education. Calculating multicultural competence
scores for pre-service preschool teachers provides insight into their self-perceived
effectiveness in multicultural environments. Self-efficacy relates to people's
confidence in responding appropriately to situations (Pajares, 2002). Accordingly,
earlier research has demonstrated that people with high self-efficacy put more effort
into accomplishing their professional goals and can handle challenges at work
(Bandura, 2000; Judge et al., 2007). Teacher efficacy beliefs significantly impact
teaching processes (Knoblauch & Woolfolk-Hoy, 2008). Thus, studies regarding the
self-efficacy levels of teachers and pre-service teachers may provide impactful data
for the development of education. Still, even though the number of studies on
multiculturalism in education has increased, Djonko-Moore et al. (2018) stated that
limited studies establish a relationship between multicultural coursework and
practices, which indicates that there are still areas to be discovered or evaluated with
the multiculturalism frame. Similarly, as the diversity of the educational environment
increases each day, more attention must be paid to teachers' self-efficacy for

multicultural education practices (Buzzai et al., 2023).

There are some studies in the literature showing that pre-service teachers present
high self-efficacy levels in multicultural classroom environments (Adigiizel & Aslim
Yetis, 2021; Akkaya et al., 2018; Basbay et al., 2018; Caliskan & Genger, 2016;
Leighton et al., 2010; Onur Sezer & Bagceli Kahraman, 2017). For example, Basbay
and Kagnici's (2011) study determined that faculty members' perceptions of
multicultural competence (awareness-knowledge-skills) were high. Likewise, Demir
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Basarir (2013) determined that pre-service teachers' perceptions of their multicultural
self-efficacy levels were high. However, the result of this study signifies medium
levels of self-efficacy, which a lack of understanding or hesitation concerning
multiculturalism may cause. Esen (2009) revealed that teachers believe Tiirkiye is a
mosaic but have concerns about division. Karagam and Koca (2012) stated that pre-
service teachers do not have sufficient knowledge and awareness but have negative
opinions about some identities. Moreover, as pre-service teachers are less confident
in translating strategies into practice to increase and maintain verbal communication
in the classroom (Adigiizel & Aslim Yetis, 2021), they might also present puzzling
answers regarding their self-efficacy levels. Moreover, results are consistent with
previous studies showing that although pre-service teachers have positive attitudes
and knowledge towards multicultural education, they have difficulty transforming
this knowledge and attitudes into effective practice (Bulut & Basbay, 2014). This
finding supports Huang et al. (2017) as they stated that even though teachers'
perception of MCE was positive, there was a gap in their competence to implement
the MCE in a classroom. In other words, a possible concern about these results might
emerge from the prejudices regarding multicultural education and lack of practical

training.

In their research, Karadag & Ozdemir Ozden (2020) aimed to determine the
multicultural experiences of pre-service teachers and the level of their attitudes and
self-efficacy towards multicultural education. As a result of the research, it was
determined that pre-service teachers had a medium level of multicultural experience
and self-efficacy and a high level of multicultural attitude. These results are parallel
to the current study. The findings show that pre-service teachers generally have
moderate multicultural experiences and positive attitudes about multicultural
education. On the other hand, their self-efficacy levels are lower than their
experience and attitude levels. This result is mostly compatible with the answers
taken from the current study. This situation might further suggest possible
deficiencies in teacher training programs regarding the implementation of teaching
skills for multicultural education. In that, it is argued that the significant mismatch
between positive attitudes and low levels of self-efficacy among pre-service teachers
in multicultural education should be highlighted to contribute to more effective
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teacher preparation programs for diverse classroom environments. This suggests that
there may be deficiencies in teacher training programs regarding the application of
teaching skills for multicultural education and indicates the need for targeted training

or support in building the necessary practical skills.

Finally, the study's most noteworthy conclusion is the substantial correlation (p<.05)
between pre-service preschool teachers' multicultural efficacy and perceptions of
multicultural education. This link implies that pre-service teachers' self-efficacy in
teaching in multicultural classrooms increases along with improvements in their
perceptions. As Kasalak and Dagyar (2020) argued, teacher beliefs play a significant
role in how people are educated since perceptions and beliefs impact people's lives.
This understanding is essential for creating focused interventions that improve
efficacy and perception. This correlation may imply that pre-service teachers become
more confident and effective in implementing intercultural education as they get a

deeper grasp of it.

Teachers' perceptions and behaviors are influenced by how they see their teaching
competencies, according to Brownell and Pajares (1999). Collective teacher efficacy
in an educational setting includes teachers' beliefs that the faculty's combined efforts
will benefit pre-service teachers. (Hoy, Wollfolk-Hoy, & Goddard, 2000) Similarly,
Savolainen et al. (2020) discovered that self-efficacy positively affected perceptions
over time. Perspectives may alter the effect of self-efficacy on behavior, as suggested
by Tezera and Bekele (2021) and Malinen (2013).

Furthermore, although several studies show a positive relationship between teachers'
self-efficacy and their perceptions of multicultural education (Tezera & Bekele,
2021), the precise nature of this relationship still needs to be discovered (Buzzali,
2023). Researchers Akgaoglu and Kayis (2021) discovered a strong relationship
between teachers' opinions about intercultural education and how effective they
believe they are. Similarly, the result of this study indicates that pre-service teachers'
perceptions regarding multicultural education and training techniques are influenced
by their sense of self-efficacy. This result emphasizes the necessity of focused
interventions in teacher training programs to improve efficacy and perception at the

same time.
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5.1.2. The effect of Grade Levels on Multicultural Perception and Self-Efficacy

Levels of Pre-service Teachers

The current study revealed no significant differences in perception levels and MES
scores between first- and fourth-year pre-service preschool teachers. This shows that
pre-service preschool teachers exhibit almost the same perception and multicultural
competence level despite their academic seniority. This finding emerged in line with
some studies in the literature (Akkaya et al., 2018; Bekir & Bayraktar, 2018; Gokiis,
2020; Giingor et al., 2018; Nadelson et al., 2012). Pekéz and Giirsimsek (2018)
concluded in their study that pre-service teachers' perceptions of multiculturalism did
not show a significant difference according to their grade levels. They also
emphasized that studies in this field should be conducted in a way that covers all
university years and experiences of pre-service teachers and that it is necessary to
understand in detail whether the education received at the university causes any
difference in the perceptions of pre-service teachers regarding multicultural
education in the process. Giingor et al. (2018) determined that pre-service teachers'
perspectives on multiculturalism did not significantly differ according to the years
they studied. They also included the age variable in the research and found that the
age factor is not an indicator of perspective along with grade, but further research

may be needed.

However, the current study do not coincide with the research results of Caligkan and
Genger (2016). In Caliskan and Genger's (2016) study, a significant difference was
found in the perception levels of pre-service teachers towards multicultural education
according to their grade levels. According to these results, it was determined that
there was a significant difference between the first and fourth grades and between the
second and fourth grades in favor of the fourth grades. In this context, it has been
said that as the grade levels of pre-service teachers increase, there is a positive
increase in their perception levels, too. Similarly, Aksoy and Aksoy (2007) found in
their study on pre-service teachers that there were significant differences in their
perspectives on cultural differences between first- and fourth-year pre-service
teachers. In Akin's (2016) study, which also stated a considerable difference between

first and fourth graders, the grade levels of pre-service teachers increased, and their
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multicultural sensitivity levels also increased. Yilmaz and Gokgen (2013) found that
among more than four hundred pre-service classroom teachers, the multicultural
understanding of 3rd and 4th-grade pre-service teachers was higher than that of 1st

and 2nd-grade pre-service teachers but without a significant difference.

On the other hand, Bakir (2020) found a substantial difference in multicultural self-
efficacy score averages according to the class variable in favor of participants who
attended the first grade in the Turkish education department. Similarly, in the study
conducted by Sahin and Kiling (2016) to determine the opinions of pre-service
teachers across various training programs regarding their multicultural personality
levels, significant differences were found in favor of first-grade pre-service teachers
in the cultural empathy sub-dimension according to the class variable. Previous
research contributes valuable data on various educational programs, shedding light
on practical strategies and approaches in the field. However, focusing the current
study on pre-service preschool teachers was a deliberate choice to offer insights into
the preschool education landscape. Pre-service teachers in the preschool education
sector undergo specialized training tailored to the developmental needs of young
children. Focusing on this specific group allows for a more targeted investigation of
the factors that influence their perceptions and levels of self-efficacy. This emphasis
further allows a more detailed investigation of the factors that included preschool
education programs, which may be instrumental in improving educational programs

to better adapt to the unique demands of multicultural education.

Pre-service teachers' views about the MCE and their learning experiences are shaped
by differences in their self-efficacy, which varies according to grade levels,
according to a study proposed by Wahyudiati et al. (2020). They stated that various
learning experiences accumulated over time cause variations in grade-level self-
efficacy judgments. Additionally, the observed variations in learning experiences,
self-efficacy, and perception according to grade levels highlight how crucial it is to
give pre-service teachers academic progress at the higher education level. In order to
promote creativity and collaborative learning, higher education institutions are also
urged to assist faculty members in creating, putting into practice, and assessing MCE
learning experiences. It emphasizes the necessity of improving the educational

77



process in MCE courses during teacher training, which is explained by the possibility
that pre-service teachers have not taken enough training on multiculturalism
(Wahyudiati et al., 2020).

Effective teacher preparation programs for diverse communities are stated to include
a framework for all, a practicum for the implementation of learned goods, and a
program for enhancing models (Sleeter, 2001; Smith, 2009). These can be achieved
by enabling a curriculum that is progressive and inclusive through all grade levels.
The results from this study show that pre-service teachers' beliefs about
multiculturalism and their sense of self-efficacy in a multicultural setting are not
significantly comparable concerning their grade level. The results indicate that both
first- and fourth-year students share almost similar perception and self-efficacy levels
concerning multiculturalism despite the four year of university education. This
situation highlights the flaws in training programs and reflects the more significant
multicultural education developments. The results emphasize the importance of
including multicultural education as a must course in curriculum to help guarantee
equal awareness and competence across all grades. As stated in the literature
(Zelyurt, 2021), the latest teacher training program has the least practical courses
compared to previous ones. Thus, results underline the importance of including not
only theoretical courses on multicultural education but also practical studies in

teacher training curriculum.

5.1.3. The effect of Cultural Dominance in Hometown and Residency on

Multicultural Perception and Self-Efficacy Levels of Pre-service Teachers

The current study revealed a significant difference in perceptions of MCE scores
regarding the cultural dominance of where participants were born and currently live.
There are contradicting results in the literature with no significant distinction
between the perception levels based on participants' residency (Arslan & Calmasur,
2017; Onur Sezer & Bagceli Kahraman, 2017; Tastekin et al., 2016) and similar
results that support a significant difference regarding the place where participants
live (Bulut & Basbay, 2014; Coban et al., 2010; Han et al., 2015; Ozdzen Danac1 et
al., 2016; Titrek et al., 2009; Yazici et al., 2009). This study's significance was that it
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favored a one-dominant culture regarding hometown and residency. In other words,
the perception of those who stated that their hometown had one dominant culture
was higher than those who said that their hometown had two or more dominant
cultures. Similarly, those who stated they were surrounded (lived in) by one
dominating culture scored higher on the perception scale than those who said two or

more dominant cultures surrounded them.

The research by Pek6éz and Giirsimsek (2018) reveals that pre-service teachers'
perception scores regarding multiculturalism show a significant difference depending
on the place they live. It was determined that the perception scores of the participants
residing in the village were higher than those in cities and towns. The research
hypothesis regarding the region of residence was that the perception of
multiculturalism was related to the cultural diversity in the region where most of the
life was spent. This finding shows that life experiences have an impact on
perceptions of multiculturalism. This result suggests that pre-service teachers,
especially those living in villages, tend to be open to different cultures and can better
adapt to cultural diversity (Pekoz & Giirsimsek, 2018). It can be said that it sets an

example for this study, considering that the village environment is monocultural.

Moreover, in the research conducted by Kocak and Ozdemir (2015), those who lived
in towns and villages had considerably higher standardized perception scores,
including cultural intelligence, than people who lived in major cities. However, the
average perception of people living in towns and villages about multicultural
education was lower than that of people living in metropolitan areas when cultural
intelligence was uncontrolled. This suggests that while residing in a large city raises
one's cultural intelligence, it has little impact on a person's perception of
multicultural education. It shows that being in a multicultural environment and
having cultural intelligence does not impact multicultural perception levels, which
makes it a logical ground for understanding the results of the current study, as big
cities offer more cultures to interact with. On the contrary, Ozdogru et al. (2021) and
Coban et al. (2010) stated that people who lived in a big city most of their lives had
more favorable opinions about multicultural education than those in a town, district,

or smaller city.
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Another study in which pre-service teachers' opinions about multicultural education
were taken stated that pre-service teachers' perceptions differ depending on the
region where they spend most of their lives and that pre-service teachers residing in
the Eastern and Southeastern Anatolia Regions have a more positive view of
multicultural education compared to pre-service teachers residing in the Aegean and
Black Sea Regions (Titrek et al. al., 2009). The reasoning can be explained by the
fact that Eastern and Southeastern Anatolia Regions receive more immigration, and
the local people have more personal experience with immigrant parents and children
from various cultures in their regions. In this regard, research has shown that
educators who grew up in diverse communities have a more favorable opinion of
multicultural education (Ozdzen Danaci et al., 2016; Yazici et al., 2009) as it has
seen that multicultural exposure has positively impacted pre-service teachers'
perceptions (Bryan & Sprague, 1997). In addition, Gokiis (2020) found that pre-
service teachers' perception of multiculturalism differs depending on the region they
were born in but does not differ depending on the place they currently live. As a
result of the analysis, it was determined that pre-service teachers born in the
Southeastern Anatolia and Eastern Anatolia regions had more positive perception
scale scores than the Mediterranean and Central Anatolia regions. Gokiis evaluated
this situation as evidence that the provided teacher training was successful. As for
pre-service teachers from places with limited cultural diversity, such as villages,
adapting to cultural diversity on university campuses and in the regions where they

remain to study necessitates some exposure to diverse cultures.

Similarly, Yazici et al. (2009) and Bulut & Bagbay (2014) found that pre-service
teachers' perceptions of multiculturalism are influenced by their life experiences in
diverse environments, such as large cities and mixed communities, positively
affecting their MCE perception. Contrary to this, the results of the current study
show that pre-service teachers who reside in areas with a dominating single culture
score higher on multicultural perspectives than in multicultural environments. A
reasoning behind this could be the fact that in multicultural settings, pre-service
teachers could find it challenging to interact with different cultures since dominant
cultures tend to overshadow. However, pre-service teachers who live in areas where

one culture predominates might benefit from developing a stronger connection with
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that culture. Thus, they might perceive multicultural education as a benefit rather
than a challenge.

The current study revealed no significant differences in MES scores regarding the
cultural dominance of where participants were born and lived. Still, participants who
said their hometown had one dominant culture had higher scores on the Multicultural
efficacy scale than those who said their hometown included two or more dominant
cultures. Almost similarly, according to the results regarding current residency,
participants who said they were surrounded by one dominant culture had higher
scores in all sections except with "Experiences with Diversity” in the multicultural
self-efficacy scale than the participants who said two or more dominant cultures

surrounded them.

Karadag and Ozdemir Ozden (2020) stated in their research that the nature of the
geographical region and place where they live with the family does not affect their
multicultural experience, attitude, and self-efficiency. The varying results obtained
depending on the location-based variable in teachers' views about multicultural
education hint at the effects of the features of the sample groups in the research and
other variables in this connection (Ozdogru et al., 2021). On the other hand, Bulut
and Basbay's (2014) study indicated a significant difference in teachers' competency
perceptions about multicultural education. Teachers' self-efficacy was affected by the
variable of the place of residence where they spent most of their lives. It has been
found that as the place where teachers spend most of their lives becomes culturally
heterogeneous, their perception of self-efficacy increases. On the other hand, in the
research conducted by Bakir (2020), there was a significant difference in the mean
self-efficacy scores of pre-service teachers between those living in metropolitan

cities and those living in villages in favor of the former.

Although no statistically significant difference was discovered in the current
quantitative study, participants born or resident in one dominant culture had more
favorable scores than others. The reason behind that could be that participants from
single dominating cultures may feel more competent in a setting where all cultures

are represented. Moreover, regardless of the total level of cultural diversity in the
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environment, a strong sense of cultural identification and devotion to a single
dominating culture may favor self-efficacy. People can better understand cultural
norms and expectations in settings where a single dominant culture is present.
According to Hofstede (1991), familiarity and predictability are reassuring in
cultures with significant uncertainty avoidance, while alien influences are stressful.
The idea of efficacy can be articulated effortlessly in these settings as participants

can grasp where they stand in a sociocultural context.

Furthermore, Merolla (2017) emphasized in his study that a "neighborhood"” with
many cultural groups is also considered disadvantaged. He noted that pre-service
teachers in societies that have yet to achieve cultural integrity are less likely to
transform their self-efficacy perceptions into success. He said this is because the
cultural context of their neighborhood weakens pre-service teachers' sense of
competence. Dupéré (2012) also stated that young people tend to report lower self-
efficacy beliefs because they are more likely to experience chaos and insecurity in
their neighborhoods. Pre-service teachers in multicultural and disadvantaged
societies may be exposed to conflicting evidence regarding the value and power of
individual effort to overcome difficult conditions, leading to greater complexity in
their self-efficacy at the individual level (Merolla et al., 2011; Merolla, 2017). It is
crucial to remember that these are hypothetical explanations, and the natural causes
can differ based on the study's parameters. A more thorough explanation of the
observed variations in self-efficacy ratings might be obtained by conducting

additional qualitative studies or examining more contextual elements.

To sum up, in each survey, participants from hometowns with a single dominant
culture performed better than those from hometowns with two or more dominant
cultures. Pre-service teachers in culturally homogeneous nations may have a more
sophisticated grasp of multicultural education, as seen by the statistically significant
difference in the perception scale. MES ratings, however, do not reflect this
disparity. Still, participants surrounded by a single dominant culture scored higher
than those surrounded by two or more dominant cultures on all parts except
"Experiences with Diversity," which is comparable to hometown dominance. It is

crucial to investigate why the perception scale provided a significant difference
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while the MES scale did not shed insight on specific components of perception that
are influenced by cultural background. The significant difference in the perception
scale indicates that the cultural composition of the existing educational environment
influences pre-service teachers' perceptions of multicultural education. Once more,
the lack of significant difference in MES scores highlights the necessity of additional
research in this field.

5.1.4. The effect of Taking a Course about Multicultural Education on
Multicultural Perception and Self-Efficacy Levels of Pre-service Teachers

The result presents no significant difference between pre-service teachers who took
the course and those who did not. Although pre-service teachers who took the course
scored slightly higher in the "Diversity Experiences" domain, the overall pattern
points to a subtle relationship. The number of people who expressed to take a course
on multicultural education (n =124) was lower than those who did not take any

course (n =468).

There are various results in the literature concerning taking a related course in
Multiculturalism. Erbas (2023) reported that pre-service teachers who completed the
"Multicultural Education” course as an elective at the faculty of education and
participated in lessons for 14 weeks had a favorable perspective toward multicultural
education. According to research by Szabo and Anderson (2009), pre-service
teachers who took multicultural education courses reported that their perceptions had
improved from before the course. However, despite taking multiculturalism-related
courses, preschool pre-service teachers' perceptions did not significantly differ, even
though the scores were slightly higher (Moumin, 2019). This circumstance highlights
how crucial it is to infuse multicultural education in teacher training programs.
Similarly, Pekéz and Giirsimsek (2018) concluded that there was no significant
difference between pre-service teachers' perceptions of Multiculturalism based on

whether they had attended multiculturalism coursework or not.

Leighton et al. (2010) conducted a study with 120 teachers who were training to
obtain master's degrees and worked in primary and secondary schools and found no
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significant difference between self-efficacy levels and whether or not they took
courses on multicultural education. Bekir and Bayraktar (2018) conducted a study
with pre-service preschool teachers. The results indicated a significant difference
between their self-efficacy in MCE and multicultural education/course-taking status.
The participants who took a course on MCE scored higher. On the other hand, Using
the MES scale, Nadelson et al. (2012) assessed the multicultural competencies of
pre-service teachers. The findings highlighted that the participants' multicultural self-

efficacy was average and unrelated to the courses they had taken.

Ambrosio et al. (2001) stated that the lack of a clear definition for Multiculturalism
means that instruction provided in its name has little impact on society. The
research's conclusion, which indicated that pre-service teachers' exposure to the topic
had no significant effect on how they perceived multiculturalism and how it affected
their self-efficacy levels, stays incoherent with the earlier viewpoints. As a result,
further research on the content, duration, and effectiveness of multicultural education
courses is needed to understand their impact on the perception and self-efficacy of
pre-service preschool teachers.

5.2. Limitations of the Study

This study's focus on pre-service preschool teachers indicates that more detailed data
and a larger sample size are needed to investigate the relationship between grade
level, cultural dominance, multicultural courses, teacher perception, and efficacy.
The study acknowledges its limitations, including single-question measures of
competence and perception, possible biased responses in self-report surveys, and a
need for more detailed information about the content of courses on multicultural
education. At this point, more complex measurements and observation methods can

increase reliability.

Another potential limitation is that participants may have given answers that had
different meanings in their minds. The lack of a common explanation for
multicultural education is one of the most significant factors. Since the answers were
collected through a survey, it is impossible to go back to the participants and clarify

possible misinterpretations of the answers regarding multicultural education.
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Even though the study did not find any direct, significant links between attending
multicultural courses and pre-service teachers’ perception and self-efficacy, more
research is still required. Future research could address this methodological problem
by incorporating observational approaches or utilizing pre- and post-assessment
designs. Important information can also be obtained from longitudinal designs that
track instructors from the time of their training programs until their teaching jobs.
Different results could be obtained with a more extensive sample and precise data on

preschool teacher training.

Moreover, the findings regarding the data obtained in the research are limited to the
data collection tools used. The multicultural efficacy scale may only capture some
aspects of multicultural competence, and there may be limitations in the scale's
ability to detect subtle differences. The same applies to the perception scale.
Qualitative methods or additional scales may provide a more comprehensive

understanding of participants' multicultural perceptions and competencies.

Characteristics of the study sample, such as demographics, cultural background, and
individual experiences, may contribute to observed patterns. In this sense, it is
essential to realize that statistical significance does not always reflect practical or
meaningful differences. Interpreting study findings should consider the statistical
results and the broader context of participants’ experiences. Further investigation
through qualitative research or a more detailed analysis of specific demographic and
experiential factors may provide a clearer understanding of the patterns observed in
the data.

5.3. Implications

Teaching is a profession that mostly requires an ongoing professional development
to confront and reshape beliefs, develop a deeper understanding of multicultural
education, and provide more equitable learning experiences for all pre-service
teachers. Teachers should also have multicultural competencies in a multicultural
society. Thus, EU education policies and teacher training programs in the USA

include multiculturalism in their curriculum (Banks, 2004). However, in a country
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like Tiirkiye, which includes different ethnic, religious, and sectarian differences, it
Is challenging to discuss multicultural education in teacher training programs (Polat
& Kilig, 2013). As in pre-service and in-service training, courses, seminars, or
programs on multicultural education and teacher competencies are not included in
the compulsory program (YOK, 2018). The research findings revealed that preschool
pre-service teachers' multicultural perception and competence levels were average.
The analysis of this situation with different factors revealed reliable and meaningful
results. These results imply future research, policy development, and teacher training

programs concerning multicultural education.

First, the findings of this study show that multicultural perception is affected by the
culture of the place of birth and residence, and efficacy is affected by perception.
While the participants’ demographic information is mainly considered in the
literature, this study also evaluated the effect of undergraduate programs. However,
some findings, such as efficacy not being affected by cultural dominance in their
neighborhood even though it is affected by perception, is an area to research further.
An in-depth analysis, including qualitative studies, is suggested to understand the
relationship between variables. Additionally, conducting studies to determine
proficiency standards specific to multicultural Tiirkiye can constitute an essential
resource for research. The current research underscores the absence of multicultural
education in the compulsory program for pre-service and in-service training in
Tiirkiye. The call for proficiency standards specific to multicultural Tiirkiye
emphasizes the importance of tailoring educational content to the unique cultural
landscape of the country. This recommendation can guide future research efforts and
policy development to address the specific needs of multicultural education in

Tirkiye.

Second, the research results on multicultural efficacy and perceptions impact teacher
preparation programs, helping them identify methods that improve the readiness of
pre-service preschool teachers to work in multicultural environments. Training
qualified teachers is one of the primary goals of governments and is considered a
goal that is constantly kept on the agenda by the Ministry of National Education
(MoNE) in Tiirkiye (MEB, 2018). In this regard, themes that support multicultural
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education are given to teachers as in-service training on inclusive education, and
elective courses, including culture and values, are included in teacher training
faculties (MEB, 2018; YOK, 2018). However, Tiirkiye's centrally planned and
standardized curriculum may not offer enough adaptability for educators to
incorporate multicultural perspectives (Sar1 & Yiice, 2020). Current research served
as a valuable guide for the progression of teacher training programs by providing a
multicultural education content, the perception and self-efficacy levels of pre-service
teachers. The results can guide the development of methods and curriculum
adjustments aimed at improving the readiness of teachers to work in multicultural
environments. It emphasizes the need for ongoing professional development,
addressing a potential gap in the adaptability of Tiirkiye's centrally planned

curriculum to incorporate multicultural perspectives effectively.

Regarding the difference between superficial and deep definitions of culture that
influence the successful implementation of multicultural education, there is a clear
need for such programs to promote teaching practices that help pre-service teachers
reflect on their understanding of culture. Pre- and in-service teachers must develop
research skills to learn about the cultures and communities they help (Nieto, 2009).
Learning communities can serve as valuable platforms for continuing education,

especially in schools with many pre-service teachers from diverse backgrounds.

Lastly, the study's findings benefit policy talks regarding multicultural education in
preschool settings. It was emphasized that educational programs in higher education
institutions should be supported, and multicultural education programs should be
expanded (Polat & Kilig, 2013) even though some universities offer courses on this
subject and attach importance to multicultural education. The results could help
policymakers make well-informed choices about the creation of curriculum, the
preparation of teachers, and the distribution of resources to improve multicultural
education. At this point, this study can also contribute to the organization of teacher
training programs by emphasizing the need for further development in teacher
training programs. This study provides valuable information to those in the field of
teacher training as it addresses the difference between perception and self-efficacy
levels of the 1st and 4th grades in the preschool department regarding multicultural
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education. The fact that the difference between these two variables is not significant
underlines that programs need to be improved in multicultural education. In addition,
the research conducted regardless of the course content found a positive effect on the
elective course, although there was no significant difference. These inferences may
lead to future studies investigating and implementing programs that prepare future

teachers for multicultural classroom environments.

5.4. Recommendations

The recommendations can be viewed under the following three subsections:
Organizing multicultural teacher preparation programs, raising the standards and
number of studies conducted in the area, and advising decision-makers to pursue

legal action.

Teachers must comprehend the ideas of culture and cultural diversity since they
significantly impact their students' lives. It is critical to reform teacher training
programs so that pre-service teachers are prepared to deliver equal education to all
students, whether minority or majority. Instructors must be aware of cultural
differences and possess the appropriate perspectives, expertise, and abilities while
working with students from diverse backgrounds in society. Furthermore, giving
educators thorough in-service training on multicultural education and its application
can help to end the current knowledge gap. Thus, while preparing development
regarding the training programs, policymakers might consider the results as
enhancing academic and practical courses in teacher training programs will improve

their ability to work in multicultural settings.

The goal of teacher preparation programs should be to assist pre-service educators in
gaining the attitudes, knowledge, and abilities needed to collaborate well with pre-
service teachers from various cultural backgrounds. In order to assist pre-service
teachers' constructivist viewpoints, an education system that contains positive
perspectives about multicultural education should be constructed. Therefore,
recommendations for changing educational curriculum to enhance pre-service

teachers' understanding, perspectives, and proficiency in multicultural education

88



should receive more attention. The layout of teaching and learning environments
should consider multicultural education. Given that the teacher is the foundation of
all educational practices, initially, it is critical to provide instructors with
multicultural education characteristics. Teacher training programs might be
encouraged to view diversity as richness by developing a multicultural curriculum in
schools. As a result, pre-service teachers will receive an education that respects
cultural variety. Pre-service teachers should have the chance to learn about both their
own and other cultures through this curriculum. By implementing these
recommendations, pre-service teachers may become more productive, aware of their

surroundings, and understand multicultural education.

It was noted that multicultural education perceptions and competencies were at a
medium level and were not significantly impacted by university education when the
study's results concerning the multicultural professional preparation levels of the pre-
service teachers involved were examined. In this regard, teacher training programs
should include experiences that will give pre-service teachers the chance to learn
about multicultural education and develop their knowledge, abilities, and
competence. Multiculturalism courses ought to be required since they are considered
essential in today's society. Particular courses should cover multicultural education,
which should help pre-service teachers improve their cognitive abilities, emotional
tendencies, and social skills. Furthermore, the lack of variation between first- and
fourth-grade kids indicates that the courses offered in teacher preparation programs
must adequately prepare pre-service teachers regarding knowledge, abilities, and

competence for multicultural education.

The literature review revealed few studies on teacher perceptions of multicultural
educational competencies, preventing an in-depth comparison. The differences
between all grade levels can be investigated by conducting similar experiments using
a study group of members of all levels. When the literature is analyzed, it is evident
that the findings from quantitative studies frequently differ from those from
qualitative research on the same topic. According to the research, teacher
competencies and perspective were relatively unaffected by the course taken in the
context of MCE. There are several ways to look at the cause of this circumstance
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(course content, preparedness, and scale effect). Studies employing mixed research
designs to assess the harmony between quantitative and qualitative research can
improve this quantitative research, which is restricted to the data collection method

via Google Forms.

Research is deemed necessary in light of the lack of existing literature on the
multicultural teaching competencies of Turkish educators. To uncover the
multicultural perceptions of teachers, pre-service teachers, and teacher trainers and to
give more precise data to evaluate the rhetoric against the practice, further study is
needed that approaches the subject from several angles and uses a variety of research
methodologies. To compare survey results with the teaching strategies, technigues,
and learning environment of pre- and in-service teachers, researchers should see

these teachers in a classroom in future studies.

Multicultural education offers chances to learn about culturally diverse groups and
enables them to coexist and work together to overcome unfavorable stereotypes. The
creation of an efficient education policy becomes crucial in this situation. This policy
should establish strategic objectives to guarantee equity and fair educational
opportunities and comprehend and assess cultural diversity. Moreover, enhancing the
multicultural teaching abilities of educators currently employed by the state through
courses and in-service training programs should be considered. In this regard,
planners, administrators, and practitioners in the education system should modify
curriculum according to cultural variances and include these approaches in teacher
preparation. District officials and school administrators should consider the possible

effects of instructors' multicultural self-efficacy and perceptions.

The primary focus of this study is the significance of including educators in
multicultural teaching and learning, particularly those in teacher training faculties.
Multicultural education offers equal educational chances to all students, not just
those whose culture differs from the primary culture of the society, despite being a
style of education based on the dynamics of multiculturalism. Based on their
philosophical positions on multiculturalism, teacher educators and policymakers will
assess the advantages and disadvantages of each approach. A wide range of
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viewpoints, from curriculum design to teacher-student interactions in the classroom,
are offered when recommendations for establishing a multicultural teaching
environment are addressed. These suggestions significantly improve the Turkish
educational system and include guiding principles for successfully developing

multicultural learning settings.
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B. DEMOGRAPHIC INFORMATION FORM

DEMOGRAFIK VERI FORMU

O AOINIZ?

. Cinsiyetiniz?
() Kadin
() Erkek

Hangi tiniversitede OKUYOrSUNUZ? ..........oviiiiiiiie e

. Simifimz?

() 1. Simf

() 4. Simf

Dogdunuz sehri kiiltiirel olarak nasil tanimlarsimz?

() Iki ya da daha fazla kiiltiirden insanlarin birlikte yasadig: bir sehir
() Tek kiiltiiriin baskin oldugu bir sehir

. Yasadiginiz sehri kiltiirel olarak nasil tanimlarsiniz?

() 1ki ya da daha fazla kiiltiirden insanlarin birlikte yasadig: bir sehir
() Tek kiiltiiriin baskin oldugu bir sehir

Daha 6nce ¢ok kiiltiirli egitim ile ilgili bir ders aldiniz mi1?

() Evet

() Hayrr

. Okul 6ncesi 6gretmenlerine ¢ok kaltiarlilik hakkinda ders verilmeli midir?
() Evet

() Hayrr

() Kararsizim

. Cok kiiltiirli bir simif ortaminda kendinizi yetkin hisseder misiniz?
() Evet

() Hayrr

() Kararsizim
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C. TURKISH VERSION OF MULTICULTURAL EFFICACY SCALE

COKKULTURLU YETERLIK OLCEGi (MULTICULTURAL EFFICACY SCALE)

TANIM: bu ankette kullanilmis olan “farklilik” ve “benden farkli olan insanlar” kavramlari farkl irk, etnik kéken, kiiltiir, din, sosyo-

ekonomik sinif, cinsel tercih ve fiziksel yetenekleri olan insanlari ifade etmek amaciyla kullanilmistir.

BOLUM A =2 8| 2| 2
Yonerge: Litfen, asagidaki sorulari sizden farkli olan insanlarla ilgili deneyimlerinizi en iyi ¥ E a : 2
tanimlayan secenegi secip yuvarlak igine alarak yanitlayiniz. N 2 < @
1) Cocukken kendimden farkli olan insanlarla oyun oynardim. 1 2 3 4
2) Cocukluk ve genglik donemimde benden farkli olan 6grencilerin bulundugu bir okula gittim. 1 2 3 4
3) Biiytidiguim mahallede farkliliklari olan insanlar yasardi. 1 2 3 4
4) Eskiden farkhliklari olan insanlarla ilgili televizyon dizileri ve filmleri izlemeyi tercih ederdim. 1 2 3 4
5) Cocukken/gencken farklliklari olan 6grencilerle ayni takim ve/veya kuliipte yer aldim. 1 2 3 4
BOLUM B SIERIERNE
- M . - . I .. .. .. WE = = S
Yoénerge: Asagidaki her bir cimleyi verecediniz tepkiyi en iyi aciklayan secenegi secerek | & o ¢ ol| 3o
N K . .| 2 E = = Z2=
cevaplandiriniz. Amacimiz sadece cimlelerde bahsedilen konularla ilgili diistincelerinizi % S| s 2| g2
— — w
dogru olarak belirlemektir, sorularin dogru veya yanlis cevaplar yoktur. = E g g | %<
~
6) Ogretmenler, sinifta bulunan farkli kiiltirleri yansitabilmek icin ders planlarini uyarlamalidir. 1 ) 3 4
7) Ogretmenler, 6grencilerine yemek, giyim, aile hayati ve inang konularindaki kiilttirel farkhliklarini
paylasabilecekleri firsatlar sunmalidir. 1 2 3 4
8) Buttin Turkler igin ortak olan Turk tarihine iliskin 6geler 6gretilirken farkli gruplarin da bakis agilarini
dahil etmek gereklidir. 1 2 3 4
9) Egitim programlari ve ders kitaplari toplumumuzdaki, tamami olmasa bile, birgok kulttirel grubun
katkilarini igermelidir. 1 2 3 &
e Eger Bunu yapmanin
BOLUM C Eger zorunda hazirlanacak benim icin kolay
Yénerge: Bildiginiz kadariyla, asagidaki maddelerde Bunu kalirsam bunu | zamanim olacagindan
verilenleri yapabilmek icin kendi becerilerinizi| yapabilecegimi | yapabilirim, olursa bunu oldukga
degerlendiriniz. zannetmiyorum | ama benimicin | oldukga iyi eminim.
¢ok zor olacak. yapabilecegime
inaniyorum.
10) Basmakalip ve / veya odnyargili icerik potansiyeli olan 6gretim
materyallerini analiz edebilirim. 1 2 3
11) Ogrencilere kendi 6nyargilarini sorgulamalarinda yardimci
olabilirim. 1 2 3
12) Toplumumuzdaki farkhliklari olan gruplar karsilikh saygi
olusturacak sekilde ortaya koyabilirim. 1 2 3
13) Farkliliklari olan 6grencilerin 6zglivenlerini artiracak aktiviteler
gelistirebilirim. 1 2 3
14) Onyarginin bireyleri nasil etkiledigini gdsteren bir 6gretim
saglayabilirim. 1 2 3
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A Eger Bunu
BOLUM D Eger zorunda hazirlanacak yapmanin
Yonerge: Bildiginiz kadariyla, asagidaki maddelerde Bunu kalirsam bunu | zamanmolursa|  benim icin
verilenleri  yapabilmek icin  kendi  becerilerinizi | yapabilecegimi | yapabilirim, bunu oldukga kolay
degerlendiriniz. zannetmiyorum. | ama benimigin | iyi olacagindan

cok zor olacak. | yapabilecegime|  oldukga
inaniyorum. eminim.

15) Farkliliklari olan guruplara karsi olan 6nyargiyi azaltici 6gretim

aktiviteleri planlayabilirim. 1 2 3 4
16) Derslerde kullanilan ticari trtinlerdeki kilttrel 6nyargilari tespit

edebilirim. 1 2 3 4
17) Ogrencilere, basmakalip ve / veya onyargili tutumlardan

kaynaklanan problemleri ¢gozmeleri konusunda yardimci olabilirim. 1 2 3 4
18) Farkliliklari olan gruplardan gelen ogrencilerin birlikte

¢alismalarini saglayabilirim. 1 2 3 4
19) Farkliliklart  olan  oOgrencilere zarar verebilecek okul

uygulamalarini tespit edebilirim. 1 2 3 4
20) Farkhliklar sonucunda ortaya gikabilecek sorunlarin ¢éziimlerini

tespit edebilirim. 1 2 3 4
21) Farkliliklari olan insanlar icin firsatlari etkileyen toplumsal glgleri

tespit edebilirim. 1 2 3 4
22) Cesitli gruplarin ¢ogulcu toplumumuza hangi yollarla katkida

bulunduklarini tespit edebilirim. 1 2 3 4
23) Ogrencilere, kendilerinden farkl etnik ve kiiltiirel gruplarin

goruslerini anlayabilmelerine yardimci olabilirim. 1 2 3 4
24) Ogrencilere tarihi ve giincel olaylara farkli acilardan

bakabilmelerine yardimci olabilirim. 1 2 3 4
25) Ogrencileri cokkdltiirliiliik ile ilgili konulara iliskin karar verme ve

degerlerini belirleme siirecine dahil edebilirim. 1 2 3 4

BOLUM E
NOT: Asagidaki soru diger maddelerden farklidir.

Ogretim ile ilgili en giiglii inanglarinizi en yakindan yansitan segenegi isaretleyiniz.

1 | Eger her birey baska herhangi bir bireyi kabul edip onunla galismay: 6grenseydi, kiilttirlerarasi problemler olmazdi.

Eger bltun gruplara ortak fayda igin katkida bulunmalari igin yardim edilebilse ve higbir grup ayricalik istemese, birlesik bir Turkiye
yaratabiliriz.

3 | Tum klttrel gruplar kendi kimliklerini koruma ve devam ettirebilme hakkina sahiptir.

4 | Tum kulttrel gruplar guglu yonleri ve katkilari igin takdir edilmelidirler.

5 | Demokratik toplum hedefine ulasmadan 6nce bazi gruplarin esit muamele gérmeyi basarmasi i¢in yardima ihtiyaci vardir.
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Asagida verilen maddelere katilma derecenizi belirten kutucuga (X) isaretini koyunuz.

D. COK KULTURLU ALGI OLCEGI

GOKKULTURLULUK ALGI OLGEGI

1S
2
= S
2 =
S | § e | B
S o g S o
= = N S =
S E | g 2%
L G S G ()
T X X X X
01. | Cevremdeki insanlarin farkli dille anlasmalari beni
rahatsiz etmez.
02. |iInsanlarin dini inanglart ne olursa olsun onlara sayg:
duyarim.
03. | Ogretmenlerin, her 6grencinin kendi kiiltiirel degerlerini
yasamalart igin firsat vermeleri gerekir.
04. |insanlara sosyal statiilerine gore davramlmasimn yanlhs
oldugunu distantiyorum.
05. |Farkli kiltarlerin  bir arada sorunsuz bir sekilde
yasamasini toplumsal bir gereklilik olarak gorarim.
06. | Farkli bolgelerde yasayan insanlarin birbirinden farkh
davraniglara ve disiincelere sahip olabileceklerini
anlayisla karsilarim.
07. | Cokkiiltiirli egitimin farkl: etnik kokenli Ggrenciler igin
faydal olacagina inaniyorum.
08. | Cokkiiltiirlii egitim ile toplumda farkliliklara bagl: olarak
yasanan sorunlarin ¢oziilecegine inantyorum.
09. | Okullarda cokkiiltarli egitim programlarinin
uygulanmasinin  egitimde firsat esitligi saglayacagina
inaniyorum.
10. | Kendimi bir ¢okkiiltiirlii egitimci olarak goriiyorum.
11. | Kiiltird, benden farkli olan bireylerle empati yaparim.
12 | Sadece tek bir kiiltiirin hakim oldugu siniflardan ziyade,
birden fazla kiltiirin esit haklara sahip oldugu simflar:
tercih ederim.
13. | Kiiltirel farklihklarin 6grencilerin akademik basarilar
i¢in bir avantaj olabilecegini diistiniiyorum.
14. | Ogretmen vyetistiren programlarda cokkiiltiirlii egitimle

ilgili derslerin olmasini isterim.
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15. | Kiiltiirel farkhihklarla bezenmis bir egitimin, toplumsal
ayrisma olusturacagini diigiinmiityorum.

16. | Ogretmenlerin, farkh kiiltirlerden olan grencileri kendi
kiiltirel ~ kimlikleriyle  kabul etmeleri  gerektigini
diigiintiyorum.

17. | Egitim sistemi, tlkede var olan tim etnik kimliklerin
zenginligini kapsayacak sekilde olmalidir.

18. | Ulkemizde etnik kokene dayah ayrimciligin énemli bir
sorun oldugunu diisiinityorum.

19. |insanlarin yaslarina bagh olarak gerceklestirdikleri
davraniglara saygi duyarim.

20. |Farkli ideolojik fikirlere sahip olan insanlara sayg:
duyarim.

21. |insanlarin  etnik  kokenlerini  endise  duymadan
aciklamalari gerektigini distinilyorum.

22. | Ogretim ortami, farkh Kiiltiirlerdeki ~ 6grencilerin
ihtiyaclarin karsilayabilecek durumda olmalidir.

23. | Cokkilturlii egitimin, giinimiizde goz ardi edilemeyecek
kadar 6nemli oldugunu distinilyorum.

24. | insanlarn, dini inanglarim endise duymadan agiklamalar:
gerektigini digiintyorum.

25. | Ogrencilerin, ogretim ortaminda kendilerini

kiltirlerinden dolay: bir alt simf olarak gormemeleri
gerektigini dastiniyorum.
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E. PERMISSION FOR THE TURKISH VERSION OF MULTICULTURAL
EFFICACY SCALE

Olgek izni =

@ Cokkulturlt Yeterlik Olgedi_.docx (~4
Merhaba, calismanizda uyariamis oldugum "Cokk{iltirli Yeteriik Olgedi*ni kullanabilirsiniz, Olgek ve dlcedin
puanlanmasina iligkin bilgileri iceren dosya ektedir. lyi galigmalar dilerim

Mustafa Oztirk Akcaoglu

Aasist, Prof, Dr

Faculty of Education |

Department of Educational Sciences
Currculum and Instruction |
Kastamonu University
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F. PERMISSION FOR THE COK KULTURLU ALGI OLCEGI
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G. NORMAL Q-Q PLOTS AND DETRENDED Q-Q PLOTS FOR

NORMALITY CHECK
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H. TURKISH SUMMARY / TURKCE OZET

GIRIS

Toplumlarin giderek birbirine daha fazla bagli hale gelmesi, farkli bolgelere kiiltiirel
etkilerini tasiyan bir mobil niifusun ortaya cikardigi ¢ok kiiltiirli bir ortam
yaratmustir. Ulkeler arasindaki kiiltiirel ¢esitlilik, kiiresellesme ve goc gibi
dinamikler, ¢ok kiiltiirliiliigli onemli bir konu haline getirmistir (APA, 2002). Bu
dinamik etkilesim, 6zellikle toplumun en geng {iiyeleri olan cocuklarin gelisimi
tizerinde derin bir etki birakmaktadir. Kiiltiiriin ¢cocuklarin 6grenme ve gelisimini
sekillendirmedeki kilit rolii goz Oniline alindiginda, ¢ok kiiltiirliiliigiin tanimi énem

kazanmaktadir (Bronfenbrenner, 1979; Trawick-Smith, 2014).

Kiiresellesme, ¢ok kiiltiirliiliik ve ¢ok kiiltiirlii egitimin arastirmada énemli bir konu
haline gelmesine neden olmustur (Ndura & Dogbevia, 2013). Cok kiiltiirlii egitim, bu
cesitliligi kolaylastirmak adina bir ¢6ziim olarak ortaya ¢ikmistir. Clinkii ¢ok kiiltiirli
egitim miifredatr, farkli sosyal smniflardan, irklardan, cinsiyetlerden ve etnik
gruplardan gelen Ogrencilere esit firsatlar sunacak sekilde yeniden yapilandirmay1
hedeflemektedir (Agikalin, 2010; Banks, 2008). Ancak ¢ok kiiltiirlii egitim teorisi,

gercek yasam deneyimleriyle uyumlu bir sekilde pratige doniistiiriilmelidir.

Cok kiiltiirlii 6gretmenlerin farkli kiiltiirlerin 6zelliklerini bilmesi ve g¢ocuklarin
kimliklerine saygi gostererek giinlilk yasamda katilimci olmalari beklenmektedir
(Banks, 1991). Bu noktada iiniversite egitimi ve giinliik yasam deneyimi, 6gretmen
adaylarmin mesleki becerilerini gelistirmeleri ve Ogretmen olarak yetkinlikleri
hakkinda goriis olusturmalari i¢in esas olmaktadir (Sevimel & Subasi, 2018). Bu
gerekli yetkinlik, 6z-yeterlilikle birlestiginde, yeni bir kavram olan "¢ok kiiltiirlii 6z-
yeterlilige" yol agar. Cok kiiltiirlii yetkinlik, bugiiniin egitimcilerinin en kritik
becerilerinden biri olarak kabul edilmektedir (Polat & Kilig, 2013). Arastirmalar,
Ogretmenlerin ¢ok kiiltiirlii yetkinlik algilarinin belirli yasam kosullar1 ve mesleki

deneyimlerine gore sekillendigini gostermektedir. Ogretmenlerin ¢ok kiiltiirlii 6z-
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yeterlilik algilari, cinsiyet, ikamet yeri, kidem ve egitim diizeyi gibi cesitli
degiskenlerden etkilenebilmektedir (Bulut & Basbay, 2014). Bu nedenle, bu ¢alisma
O0gretmen adaylarma odaklanarak, onlarin 6grencileriyle is birligi yapmak igin

gerekli yetkinlik ve tutumlar1 edinmelerini etkileyen faktorleri incelemektedir.

Tiirkiye, egitimin her asamasinda ¢ok kiiltiirlii egitime ihtiya¢ duyulan yerlerden
biridir (Aydin, 2013). Ancak, 6zellikle erken ¢ocukluk donemde, ¢ok kiiltiirli duyarli
bir miifredatin uygulanmasi "bir gereklilik" olarak kabul edilmektedir (Banks, 1993).
Benzer sekilde, Alridge ve ark. (2020), akademik bir bakis agisindan, ¢ok
kiiltiirliligin erken yasta ele alinmasi gereken bir durum oldugunu belirtmislerdir.
Erken ¢ocukluk donemi egitimi, tiim g¢ocuklarin gelisimini toplumun Kkiiltiirel
degerleri ve 6zellikleri dogrultusunda yonlendiren bir siiregtir (Sahin ve ark., 2013).
Erken gocukluk donemi kurumlar: ve 6gretmenleri, ¢ocuklara bu farkindalig1 getiren
ve onlar1 sosyal olarak destekleyen ilk egitim adimini olusturur. Iste bu nedenle bu

calisma, erken ¢cocukluk dénemi 6gretmen adaylarina odaklanmistir.

Tirkiye'deki 6gretmen egitimi programlari, ¢ok kiiltlirlii 6gretmen yetkinliklerini
gelistirmeyi amaglamaktadir. Ancak, mevcut programlarin 06zellikle miilteci
cocuklarinin egitimi konusunda hizmet i¢i egitimlerde eksik oldugu belirtilmektedir.
Tiirkiye’deki 6gretmen yetistirme programlarinin ¢ok kiiltiirli 6gretim agisindan
yetersiz oldugu ve toplumun ¢esitliligini yeterince ele almadigi iddia edilmektedir
(Ciftei ve Aydin, 2014). Bu eksiklikler, 6gretmenlerin ¢ok kiiltiirlii siniflarda etkili
olmasin1 zorlastirabilir (Polat ve Kilig, 2013). Bu nedenle, Ogretmen egitimi
programlarinin ¢ok kiiltlirlii bakis acilarin1 daha etkin sekilde benimsemeleri
gerekmektedir (MEB, 2018; YOK, 2018; Firat, 2010). Bu baglamda, dgretmen
egitimi programlarinin 6gretmen adaylarmin ¢ok kiiltiirlii egitime yonelik 06z-
yeterliklerini gii¢clendirmeye odaklanmasi faydali bir miidahale olarak goériilmektedir
(Buzzai vd., 2023; Zee ve Koomen, 2016).

Calismanin Amaci

Ogretmenlerin  ¢ok  kiiltiirlii 6grenme ortamlari  olusturabilme becerilerini

gelistirmeleri ve ¢oklu bakis agilarin1 kucaklayan simif ortamlari yaratmalari igin
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bilgilendirilmeleri gerektigi vurgulanmistir (Basgbay ve digerleri, 2013). Cok kiiltiirli
egitim modelinin basaril1 bir sekilde uygulanmasi, 6gretmenlerin bu modeli algt ve
davranislarma yansitabilmelerine dayanmaktadir (Ozdogru, 2018). Bu nedenle,
O0gretmen adaylarinin ¢ok kiltiirliiliik konusundaki olumlu algisi, yeni bir egitim

programinin basarili bir sekilde uygulanmasina katki saglayabilir.

Darling-Hammond  (2000), ogrenci  basarisim1  6gretmen  yeterliligi  ile
iliskilendirmekte ve yeterli hazirlik almayan 6gretmenlerin 6grencilerin egitim
gereksinimlerini  karsilamakta zorlanabilecegini belirtmektedir. Bu nedenle,
Ogretmen yetistirme programlarinin ¢ok kiiltiirlii egitim konusunda giincellenmesi
gerektigi vurgulanmistir. Bu calisma, erken ¢ocukluk donemi 6gretmen adaylarinin
cok kiiltiirlii egitim konusundaki algilar1 ve yeterlik diizeyleri ile ilgili iliskili bilgiler
saglayarak Ogretmen adaylarmin mevcut durumunu belirtmeyi ve gelecek

miidehalaler i¢in temel olusturmayi amaglamaktadir.

Mevcut arastirma, asagidaki arastirma sorularina odaklanacaktir:

AS.1. Erken ¢ocukluk donemi 6gretmen adaylarinin ¢ok kiiltiirlii egitime yonelik algi
diizeyi nedir?

AS.2. Erken cocukluk donemi 6gretmen adaylarinin ¢ok kiiltiirlii yeterlilik diizeyi
nedir?

AS.3 Erken cocukluk dénemi 6gretmen adaylarinin ¢ok kiiltiirlii egitim algilar ile

cok kiiltiirlii yeterlilikleri arasindaki iliski nedir?

AS.4. Erken cocukluk donemi &gretmen adaylarinin c¢ok kiiltiirlii egitime iligkin
algilar1 ve 6z yeterlilikleri bazi temel demografik degiskenlere gore farklilik

gostermekte midir?

a. Erken ¢ocukluk donemi 6gretmen adaylariin ¢ok kiiltiirlii egitime yonelik algilari
ve Oz-yeterlikleri, devam ettikleri sinif diizeyine gore anlamli bir sekilde farklilik
gosterir mi?

b. Erken ¢ocukluk donemi 6gretmen adaylarimin ¢ok kiiltiirlii egitime yonelik algilart
ve Oz-yeterlikleri, dogduklar1 sehirlerin kiiltiirel ¢esitliligine gore anlamli bir sekilde

farklilik goésterir mi?
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c. Erken ¢ocukluk donemi dgretmen adaylarinin ¢ok kiiltiirlii egitime yonelik algilart
ve Oz-yeterlikleri, su anda yasadiklar sehirlerin kiiltiirel cesitliligine gére anlamli bir
sekilde farklilik gdsterir mi?

d. Cok kiiltiirlii egitim alaninda ders almanin, erken ¢ocukluk donemi Ogretmen
adaylarimin ¢ok kiiltiirli egitime yonelik algilar1 ve 6z-yeterlikleri {izerinde anlamli

bir farklilik gosterir mi?

Calismanm Onemi

Bu arastirmanin 6nemi, Ogretmen yetistirme programlarmni giiclendirme, kiiltiirel
duyarliligt artirma ve c¢ok Kkiiltiirlii egitimle ilgili gilincel tartismalara katki
saglamasidir. Krasnoff'un (2016) belirttigi gibi, diger kiiltiirlere duyarlh bir 6gretmen,
bir¢ok bakis agisini igeren ve kiiltiirel degerleri miifredata entegre eden kapsamli bir
smif uygulamasi olusturur. Bu, Ogretmenlerin sahip olmalar1 gereken temel bir

mesleki beceridir (Basbay ve ark., 2011).

Buzzai ve ark. (2023) tarafindan vurgulandigi gibi, egitim ortamindaki gesitliliginin
artmasi nedeniyle 6gretmen 6z yeterliligi lizerine yapilan bir¢ok arastirmaya ragmen,
cok kiiltiirlii egitim uygulamalarina yonelik 6gretmenlerin 6z yeterliligine dair daha

fazla arastirmaya ihtiya¢ duyulmaktadir.

Ogretmen adaylarinin ¢ok kiiltiirlii egitim konusundaki 6z yeterlilik diizeylerine dair
bu calisma, programlardaki ¢ok kiiltiirlii egitim uygulamalarmin gelistirilmesine
temel teskil edebilir ve egitim yaklagimlarinin Ogrenci anlayislarint daha iyi
karsilamak icin siirekli olarak uygunlugunu saglamak adma bir referans olmayi

hedeflemektedir.

YONTEM

Arastirmanin Deseni

Nicel aragtirma, farkli degiskenler arasindaki iligkiyi verilerle test eden bir

yaklasimdir (Creswell, 2015). Bu tiir aragtirmalar, deneysel ya da deneysel olmayan
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yontemlerle sayisal verileri inceleyerek degiskenler arasindaki iliskileri kesfetmeyi

amaclar.

Korelasyonel ¢alismalarda arastirmacilar degiskenleri manipiile etmez; istatistiksel
analiz kullanarak her katilimecinin iki veya daha fazla puani arasindaki iliskileri
inceler. Bu nedenle calisma dogrultusunda agiklayici tipte korelasyonel tasarim
tercih edilmistir. Calisma, 6grencilerin ¢okkiiltiirlii egitim algilarin1 ve 6z-yeterlik
diizeylerini anlamay1 amaglar. Bulgular, cokkiiltiirlii egitim algilar ile yeterlilik
diizeyleri arasinda bir "iliski derecesi" saglar. Calismanin ana bolimleri smnif
diizeyleri, kiiltiirel baskinlik ve ¢ok kiiltiirlii ders almanin etkisini inceleyen Cok
Kiiltiirlii Egitim Algilar1 ve Cok Kiiltiirlii Oz-yeterlik analizlerini igerir. Bdylelikle
demografik faktorlerin  ogrenci algillart  ve yeterlilikleri {izerindeki etkisi

incelenebilecektir.

Orneklem

Bu arastirma, Tirkiye'deki bir devlet iiniversitesinde kayith erken c¢ocukluk
egitimcilerini kapsamaktadir. Tiirkiye'de toplam 67 devlet {iiniversitesi erken
cocukluk egitimi programlar1 sunmaktadir ve bu arastirmanin hedefi her birinci ve
son sinif Ogrencisine ulagmakti. Not se¢imi karari, 4 yillik liniversite egitiminin
ogrencilerin algilarina ve oz-yeterlik diizeylerine etkisine gére yapildi. ODTU
araciligiyla Tirkiye'nin yedi bolgesindeki 67 {iniversitenin tamamina, tim
ogrencilere ulagmayr kolaylastirmak amaciyla anketin uygulanmasi i¢in izin talep
eden resmi bir belge gonderildi. Ayrica, kisisel ve mesleki baglantilardan da
yararlanilarak sec¢ilen niifusa ulasildi. Arastirma, 6gretmen adaylariin cokkiiltiirli
egitime iliskin alg1 diizeyleri ile farkli Ogrencilere ders verme Oz-yeterlikleri
arasindaki iliskiyi incelemeyi amagladigindan, evren Tiirkiye'nin ¢esitli

bolgelerinden ¢ok cesitli birinci sinif ve son sinif 6grencilerini igermektedir.

Bu calismada, katilimcilarin erisilebilirligine iliskin aragtirmacinin yargisina dayanan
uygun Ornekleme (Fraenkel vd., 2012) modeli kullanilmistir. Arastirmaya katilim
goniilliiliik esasina dayali olup, Erken Cocukluk Egitimi boliimiinden 592 birinci

siif 6grencisi ve son sinif 6grencisinin katilimiyla sonuglanmastir.
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Orneklem, Erken ¢ocukluk dénemi 6gretmen adaylarindan olusmakta olup %12,16's1
erkek ve %87,84'0 kadindir. Katilimcilarin %65,54'0 birinci simif 6grencisi,
%34,46's1 1se son smif 6grencisiydi. Veri saglayan 22 {iniversitenin yiizde 13,64'U
Ege Bolgesi'nde, ylizde 18,18'1 Karadeniz Bolgesi'nde, yiizde 9,09'u Dogu Anadolu
Bolgesi'nde, yiizde 27,27'si Marmara Bolgesi'nde, ylizde 9,09'u Akdeniz Bolgesi'nde,
yiizde 13,64 Akdeniz Bolgesi'nde yer aliyor. i¢ Anadolu Bolgesi ve %9,09'u
Giineydogu Anadolu Bolgesi'ndedir.

Veri Toplama Aragclar

Arastirmada iki 6lgek kullamilmustir. ik dlgek, Ak¢aoglu (2018) tarafindan terciime
edilen Cok Kiiltiirlii Yeterlik Olcegi, diger olgek ise Ayaz (2016) tarafindan
O0gretmen adaylarmin ¢ok kiiltiirliiliik ve ¢ok kiiltiirli egitime iliskin algilarini
dlgmek amaciyla hazirlanan Cok Kiiltiirlii Alg1 Olgegidir. Her iki dlgege, arastirmaci
tarafindan hazirlanan etik onam formu ve demografik bilgi formu eslik etmektedir.
Demografik formda cinsiyet, siif diizeyi, iiniversite, liniversite diizeyinde cok
kiiltiirlii egitim dersi alma tercihi ve g¢ok kiiltlirlii simiflardaki yeterliligine iligkin

goriigler bulunmaktadir.

Cok Kiiltiirlii Yeterlik Olgegi (MES): Guyton ve Wesche (2005) tarafindan
tasarlanan bu dlgek, egitimcilerin ¢ok kiiltiirlii egitim uygulamalarina olan giivenini
degerlendirmek icin kullanilmistir. MES, 6gretmenin cok kiiltiirlii 6z yeterliligine
iliskin degerlendirmesini 6lgen bir 6z bildirim Olgegidir ve Tiirkgeye Akgaoglu

(2018) tarafindan uyarlanmistir.

Cok Kiiltiirlii Alg1 Olgegi: Ayaz (2016) tarafindan gelistirilen bu 6lgek, 6gretmen
adaylarinin ¢ok kiiltiirliiliik ve ¢ok kiiltiirlii egitime iligkin algilarini belirlemek i¢in
kullanilmistir. Olgek, 25 maddeden olusan tek boyutlu bir 6lgme aracidir ve
Ogretmen adaylarmin ¢ok kiiltiirlii konulardaki algilarim1 degerlendirmek i¢in

kullanilabilir.
Veri Analizi

Sonrasinda, erken ¢ocukluk donemi 6gretmen adaylarindan elde edilen veriler IBM-

SPSS21'e doniistiiriildii. Siif diizeyi, ¢evresel kiiltiirel baskinlik ve c¢ok kiiltiirlii
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egitim dersi alma degiskenlerine ait toplam puanlar hesaplandi. Her iki 6l¢ek igin
giivenirligi test etmek amaciyla Cronbach Alpha degerlerine bakildi. Normallik
kontrolleri i¢gin Kolmogorov-Smirnov ve Shapiro-Wilk testleri uygulandi ve normal
dagilim varsayimi karsilanamadi. Bu nedenle, karsilastirmalarda Mann-Whitney U

Testi tercih edildi.

Creswell (2013) tarafindan belirtildigi gibi, korelasyonel arastirma verilerin
manipiilasyonunu icermez. Calisma, deneysel arastirmalara gore gercek diinyayi
yansitarak gecerlilik saglar. Fraenkel ve digerleri (2012) i¢ gecerliligi, bagimsiz
degisken ile iligkilendirilmesi gereken degiskenler arasindaki agik ve dogrudan bir

iliski olarak tanimlar.

Dis gegerlilik, calismanin sonucglarinin genellestirilebilirligini degerlendirir. Bu
calisma, Tirkiye'nin ¢esitli bolgelerinden 6grencileri igerdigi igin genel niifusun
kismi bir yansimasi olarak degerlendirilebilir. Ancak, bazi {iniversitelerin
miifredatlarinda ¢ok kiiltiirlii egitim dersleri olmamasi ve orneklemdeki dengesiz

demografik sonuglar, dis gecerliligi tehdit edebilir.

Sonug olarak, veri toplama siireci, onyargiyr en aza indirgemek ve giivenilirligi
artirmak amaciyla dikkatle planlandi. Katilimcilara dogrudan temas etmeden online
anket uygulanarak arastirmacinin 6nyargisi elimine edildi. Bu, verilerin dogrulugunu

ve sonuglarin giivenilirligini sagladi (Creswell, 2013).
Arastirmamin Simirhliklar: ve Varsayimlari

Mevcut ¢alisma gesitli varsayimlar ve smirhiliklar icermektedir. Ik olarak, tiim
katilimcilarin her soruya diiriistce cevap verecegi varsayimi, kiiltiirel hassasiyet ve
cagdas normlar nedeniyle sorgulanabilir. Anonimlik bile saglansa, bu durum devam
edebilir. Ayrica, elde edilen verilerin otomatik olarak ¢ok kiiltiirlii egitimi temsil
etmedigi ve 6grencilerin etnik kokenleri ile kisisel deneyimlerinin daha ayrintili ele

alinmas gerektigi vurgulanmalidir.

Calisma, 2022-2023 egitim-6gretim yilinda Tirkiye'deki cesitli iiniversitelerdeki

lisans birinci ve son smif 6grencileriyle sinirlidir. Ancak, deprem nedeniyle online
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egitime gecilmesi ve Ogrencilere yariyll dondurma olanagi sunulmasi, ulasilabilir
Ogrenci sayisini azaltmistir. 4. smif Ogrencilerine ulasmak zor olmus, bu da iki

degiskende esit sayilar elde etmeyi engellemistir.

Aykar1 degerleri belirleme yontemleri cesitli analitik prosediirleri icermektedir. Kutu
grafikleri ve dagilim grafikleri kullanilarak aykir1 degerler tespit edildi. Aykiri
degerlere yonelik teorik bir ¢ergevenin bulunmamasi, bu durumla basa ¢ikmanin
zorluklarindan biridir. Parametrik olmayan hipotez testleri, aykir1 degerlere karsi

direncli oldugu i¢in tercih edilmistir.

Normallik varsayiminin ihlali nedeniyle, parametrik olmayan testler ve gorsel
incelemeler kullanilmistir. Bu calisma, normallik testlerinin yani1 sira gorsel

incelemelerin normallik degerlendirmelerine katki sagladigini belirtmistir.

BULGULAR ve TARTISMA

Erken c¢ocukluk donemi 6gretmen adaylarimin ¢ok kiiltiirlii algi, yeterlilik ve

bunlar arasindaki iliski

Aragtirma, erken c¢ocukluk donemi Ogretmen adaylarinin ¢ok kiltiirli egitime
yonelik algilarini inceledi ve orta diizeyde birgok kiiltiirliiliik algisi sergilediklerini
gosterdi. Bulgular, katilimcilarin yarisindan fazlasinin ¢ok kiiltiirlii egitime orta

diizeyde bir algiyla yaklastigin1 gostermektedir.

Bu calisma, 6gretmen adaylarinin ¢ok kiiltiirlii egitim algilar1 ile demografik
Ozellikleri arasindaki iliskiyi arastiran diger calismalarla karsilastirilabilir. Bu
baglamda, cinsiyet, yas, medeni durum, kidem, ikamet yeri ve egitim derecesi gibi
ozellikler ile ¢ok kiiltiirlii egitime bakis agilar1 arasindaki iligkiyi inceleyen bir dizi
caligma literatiirde yer almaktadir (Akkaya vd., 2018; Arsal vd., 2016; Aslan ve
Kozikoglu, 2017; Basar, 2019; Bulut ve Basbay, 2014; Gokiis, 2020; Kervan, 2017;
Konak RAM, 2018; Muniz vd., 2010; Ozdemir ve Dil, 2013; Tastekin vd., 2016;
Yazici ve digerleri, 2009).

Tiirkiye'deki genel egilime paralel olarak, arastirmalar genellikle dgretmenlerin ve

Ogretmen adaylarinin ¢okkiiltiirliilige olumlu bir bakis agisina sahip oldugunu
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gostermektedir (Coskun, 2012; Demir ve Baskar, 2013; Coban vd., 2010; Yavuz ve
Anil, 2010; Polat, 2009; Yazic1 ve digerleri, 2009; Basbay ve digerleri, 2013; Demir,
2012). Demircioglu ve Ozdemir'e (2014) gore iiniversite dgrencileri Cok kiiltiirlii
egitime yonelik algilar1 konusunda fikir birligine sahiptir. Benzer sekilde 6gretmen
adaylan {izerinde yapilan aragtirmada Ogrencilerin mesleki egitim programlarinda
cok kiiltuirliliik egitimi almamalarma ragmen olumlu bir algiya sahip olduklar

ortaya ¢ikmustir (Unlii ve Ertan, 2013).

Bekir ve Bayraktar (2018) tarafindan erken ¢ocukluk donemi 6gretmen adaylarinin
cok kiiltiirliiliik algilarinin incelendigi arastirmada gretmen adaylarinin olumlu bir
algiya sahip oldugu ortaya ¢ikmistir. Arslan (2016), Tiirkiye'de ¢ok kiiltiirli egitimin
programlara dogrudan yansimamasina ragmen Ogretmen adaylari, 6gretmen adaylari
ve Ogretim lyeleri arasinda c¢ok kiiltiirlii egitim algisinin yiiksek oldugunu
belirtmistir. Ancak bu sonuglarin aksine diger calismalarda Ogretmenlerin
farkliliklara kars1 Onyargili olabilecegi belirtilmektedir (Esen, 2009; Karagam ve
Koca, 2012). Baz1 aragtirmalar 6gretmen adaylarinin kimlikler konusunda yeterince
bilgi sahibi olmayabilecegini ve olumsuz goriislere sahip olabilecegini
gostermektedir (Karacam ve Koca, 2012). Anlayis eksikliginin en 6nemli nedeni
hizmet i¢i ve hizmet Oncesi ¢ok kiiltiirlii egitimin yetersizligi olabilir. Genellikle
nicel ¢alismalardan olumlu sonuglar, nitel ¢alismalardan ise olumsuz sonuglar elde
edildigi icin bu ¢eliskili sonuclar ¢ok kiiltiirliilik algisiyla ilgili olabilir (Polat ve
Kilig, 2013).

Calismada vurgulanan temel kavramlar arasinda kiiltiirlin, diger insanlar1 anlamaya
yonelik varsayimlardan olusan bir bakis agis1 sundugu; bu varsayimlarin siklikla fark
edilmesi gerektigi ve davraniglarin kiiltiirel olarak tanimlanmadigr yer almaktadir.
Bulgular, 6gretmen adaylarimin genel olarak orta diizeyde birgok kiiltiirlii egitim
algisina sahip oldugunu gostermektedir. Bu durum, yiiksek diizeyde alg1 belirtmeleri
nedeniyle diger arastirmalarla c¢elismektedir. Calismanin sonuglarinin bu ¢eliskiyi
aciklamak i¢in, ¢ok  kiiltiirli  egitime iligkin  farkli  tanmimlar veya
kavramsallagtirmalarin  kullanildigr ¢esitli calismalar ve daha Once yapilan
calismalarin farkli yorumlanmasi gibi nedenlerden etkilenebilecegi belirtilmistir.

Ayrica, ¢ok kiiltiirlii egitimin igerigi ve vurgusunun kurumlara veya bolgelere gore
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degisiklik gosterebilecegi ve arastirma yontemlerinin ve istatistiksel yaklagimlarin
seciminin de sonugclar1 etkileyebilecegi ifade edilmistir (Bekir ve Bayraktar, 2018;

Arslan, 2016; Coskun, 2012; Polat ve Kilig, 2013).

Calisma, ogretmen adaylarmin ¢ok kiltirli tutum ve c¢ok kiiltiirlii yeterlik
diizeylerini degerlendirerek genel olarak orta ila yliksek diizeyde MES cok kiltiirli
tutum ve orta diizeyde MES ¢ok kiiltiirlii yeterlik sergilediklerini gostermektedir.
Ogretmen adaylarmin ¢ogunlugunun cok kiiltiirlii egitime yonelik yiiksek puanlar

aldig1, bu durumun 6zyeterlikleri iizerinde etkili oldugu tespit edilmistir.

Calismanin dikkat cekici bir sonucu, erken cocukluk donemi 6gretmen adaylari
arasinda c¢ok kiiltiirlii yeterlilik ile ¢ok kiiltiirlii egitim algilar1 arasinda anlamli bir
korelasyon oldugudur (p<.05). Bu baglanti, 6gretmen adaylarinin g¢ok kiiltiirlii
siiflarda  Ogretmeye yonelik 6z yeterliklerinin arttikca algilarinda iyilesme

gosterdiklerini gostermektedir.

Sonug olarak, caligma, 6gretmen adaylarmin genel olarak orta diizeyde ¢ok kiiltiirlii
deneyimlere ve c¢ok kiiltlirli egitime yonelik olumlu tutumlara sahip oldugunu
gostermektedir. Ancak, 6zyeterlik diizeylerinin deneyim ve tutum diizeylerine gore
daha diisiik olmasi, 6gretmen yetistirme programlarinda ¢ok kiiltiirlii egitime yonelik
Ogretim becerilerinin eksikligini ortaya koymaktadir. Bu sonuglar, 6gretmen
adaylarimin cok kiiltiirlii egitim bilgi ve tutumlarini etkili bir sekilde uygulamaya
dontistiirmekte zorlandiklarim1  gostermektedir. Bu nedenle, c¢ok kiltiirliiliik
cercevesinde kesfedilecek ve degerlendirilecek daha fazla alan bulunmaktadir.
Brownell ve Pajares'e (1999) gore, 6gretmenlerin 6gretim yeterliliklerine dair algilart
ve davraniglari, kendi Ogretim yetenekleri konusundaki inanglarina bagli olarak
sekillenmektedir. Bu baglamda, bir egitim ortamindaki kolektif 6gretmen yeterliligi,
ogretmenlerin fakiiltenin birlesik c¢abalarinin 6grencilere nasil fayda saglayacagina
dair inanglarini igermektedir (Hoy, Woolfolk-Hoy ve Goddard, 2000). Savolainen ve
ark. (2020), 6gretmenlerin 6z-yeterlilik algilarinin zaman i¢inde olumlu yonde
degistigini kesfederken, Tezera ve Bekele (2021) ile Malinen (2013) bakis acilarinin,

0z yeterliligin davraniglar tizerindeki etkisini modiile edebilecegini one siirmiislerdir.
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Diger yandan, ¢esitli calismalar &gretmenlerin 6z-yeterlilikleri ile ¢ok kiiltiirlii
egitime iliskin algilar1 arasinda pozitif bir iliski oldugunu belirtmektedir (Akc¢aoglu
ve Kayis, 2021; Tezera ve Bekele, 2021). Ancak, bu iliskinin tam dogasi hala tam
olarak anlasilamamustir (Buzzai, 2023). Akcaoglu ve Kayis (2021) tarafindan yapilan
bir caligma, Ogretmenlerin kiiltiirleraras1 egitim goriisleri ile bu egitimin etkili
olduguna inanglar1 arasinda giiclii bir iliski bulmustur. Ogretmenlerin ¢ok kiiltiirlii
egitim ve Ogretim tekniklerine iliskin algilar, 0z-yeterlik algilarindan
etkilenmektedir. Bu bulgu, 6gretmen yetistirme programlarinda etkililigi ve algiy1

ayn1 anda gelistirmeye yonelik odakli miidahalelerin gerekliligini vurgulamaktadir.

Erken cocukluk donemi 6gretmen adaylarmin siif diizeyine gore cok kiiltiirlii

algi ve yeterlilikleri

Mevcut calisma, erken ¢ocukluk dénemi'nin birinci ve dordiincii sinif dgrencileri
arasinda algi ve MES puanlart acgisindan anlamli bir farklilik olmadigini ortaya
koymaktadir. Bu durum, erken c¢ocukluk donemi 6gretmen adaylarinin akademik
kideme ragmen hemen hemen ayni diizeyde algi ve cok Kkiiltiirlii yeterlik
sergilediklerini gostermektedir. Bu bulgu, 6gretmen yetistirme miifredatlarinda ¢ok
kiltirli egitime iliskin teorik derslerin yami sira uygulamali calismalara da yer
verilmesinin 0nemini vurgulamaktadir. Bu sonug, literatiirdeki bazi c¢alismalarin
dogrultusunda ortaya ¢ikmistir (Akkaya vd., 2018; Bekir ve Bayraktar, 2018; Gokiis,
2020; Giingor vd., 2018; Nadelson vd., 2012). Pekdz ve Glirsimsek (2018) yaptiklar
calismada, ogretmen adaylarinin ¢ok kiltiirlillik algilarmin sinif diizeylerine gore
anlaml bir farklilik gostermedigi sonucuna varmislardir. Bu alandaki ¢aligmalarin
O0gretmen adaylarinin tiim iiniversite yillarim1 ve deneyimlerini kapsayacak sekilde
yapilmas1 gerektigini, liniversitede alinan egitimin 6gretmen adaylarinin algilarinda
herhangi bir farkliliga neden olup olmadiginin ayrintili olarak anlasilmasi gerektigini

vurgulamiglardir.

Ancak oOnceki sonuclar, Calisgkan ve Genger'in (2016) arastirma sonuglariyla
ortismemektedir. Caliskan ve Genger'in (2016) ¢alismasinda, 6gretmen adaylarinin
cok kiiltiirlii egitime yonelik algi diizeylerinde sinif diizeylerine gore anlamli bir
farklilik bulunmustur. Bu sonuglara gore, birinci ve dordiincii siniflar arasinda, ikinci

ve dordiincli siiflar arasinda ise dordiincii siniflar lehine anlaml bir fark oldugu
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tespit edilmistir. Bu baglamda, 6gretmen adaylarimin sinif diizeyleri arttik¢a algi
diizeylerinin de olumlu yonde arttigi sdylenmektedir. Benzer sekilde, Aksoy ve
Aksoy (2007) 6gretmen adaylar {izerinde yaptiklar1 ¢alismada birinci ve dordiincii
siif Ogrencileri arasinda kiiltiirel farkliliklara yonelik bakis agilarinda anlaml
farkliliklar oldugunu bulmuslardir. Akin'in (2016) birinci ve dordiincii sinif
ogrencileri arasinda anlamli bir fark oldugunu belirttigi arastirmasinda da 6gretmen
adaylarmin sinif diizeylerinin arttig1 ve ¢ok kiiltiirlii duyarlilik diizeylerinin de arttigi
gorilmistir. Yilmaz ve Gokgen (2013), dort yiizden fazla 6gretmen aday1 arasinda
3. ve 4. smif 6grencilerinin ¢ok kiiltiirliiliik anlayislarinin 1. ve 2. sinif 6grencilerine
gore daha yiliksek oldugunu ancak anlamli bir fark olmadigini bulmuslardir. Bakir
(2020) ise smif degiskenine gore cok Kkiiltiirlii 6z-yeterlik puan ortalamalarinda
birinci sinifa devam eden katilimcilar lehine anlamli bir farklilik bulmustur. Benzer
sekilde, Sahin ve Kiling (2016) tarafindan 6gretmen adaylarinin ¢ok kdltiirli kisilik
diizeylerine iliskin goriislerinin belirlenmesi amaciyla yapilan ¢aligmada da sinif
degiskenine gore kiiltiirel empati alt boyutunda birinci smif Ogrencileri lehine

anlamli farkliliklar bulunmustur.

Wahyudiati ve digerleri tarafindan Onerilen bir arastirmaya gore, Ogretmen
adaylarinin ¢ok kiiltiirlii egitime'e yonelik goriisleri ve 6grenme deneyimleri, sinif
diizeylerine gore degisen 6z-yeterliklerindeki farkliliklar tarafindan sekillenmektedir
(2020). Zamanla biriken cesitli 6grenme deneyimlerinin sinif diizeyindeki 6z-yeterlik
yargilarinda farkliliklara neden oldugunu belirtmislerdir. Ayrica, 06grenme
deneyimleri, 6z-yeterlik ve algida smif diizeylerine goére gozlenen farkliliklar,
Ogrencilerin yliksekdgretim diizeyinde akademik ilerlemelerini saglamanin ne kadar
onemli oldugunu vurgulamaktadir. Yaraticiligi ve igbirlik¢i 6grenmeyi tesvik etmek
amaciyla, yliksekogretim kurumlarinin ayn1 zamanda 6gretim {liyelerine ¢ok kiiltiirli
egitim Ogrenme deneyimini olusturma, uygulamaya koyma ve degerlendirme
konusunda yardimei olmalari tesvik edilmektedir. Ogretmen egitimi sirasinda gok
kiltiirlii  egitim derslerinde egitim siirecinin iyilestirilmesinin  gerekliligini
vurgulamaktadir ve bu durum o6gretmen adaylarmin c¢ok kiiltiirliilik konusunda

yeterli egitim almamis olma ihtimali ile agiklanmaktadir (Wahyudiati vd., 2020).

Bu caligmanin sonuglari, o6gretmen adaylarimin ¢ok kiiltlirliillik hakkindaki

inanglarinin ve ¢ok kiiltiirlii bir ortamda 6z-yeterlik algilarinin, sinif diizeylerine gore
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anlamli diizeyde karsilastirilabilir olmadigimi gostermektedir. Bu durum, egitim
programlarindaki kusurlari 6ne ¢ikarmakta ve ¢ok kiiltiirlii egitimdeki daha 6nemli
gelismeleri yansitmaktadir. Sonuglar, tiim smif seviyelerinde ilerlemeci ve kapsayici
bir miifredat olusturmanin, egitimde esit farkindalik ve yeterliligi garanti altina
almak icin 6nemli oldugunu vurgulamaktadir. Farkli topluluklara yonelik etkili
Ogretmen yetistirme programlarin herkes icin bir gerceve, Ogrenilen bilgilerin
uygulanmasi i¢in bir uygulama ve modelleri gelistirmeye yonelik bir program
icerdigi ifade edilmistir (Sleeter, 2001; Smith, 2009). Bu hedeflere ulasmak igin,
yiiksekogretim kurumlarimin ¢ok kiiltiirlii egitimi entegre etmeye ve Ogretmen
adaylarin1 ¢esitli siniflarda basarili bir sekilde ogretebilmeleri i¢in donatmaya

yonelik ¢abalarini artirmalar1 6nemlidir.

Erken cocukluk donemi 6gretmen adaylarimin yasadiklar1 ve dogduklar1 yerin

kiiltiirel yapisina gore ¢ok kiiltiirlii algi ve yeterlilikleri

Caligma, katilimcilarin dogduklart ve su anda yasadiklar1 yerin kiiltiirel baskinligina
bagli olarak ¢ok kiiltiirlii egitim puanlarinda algilanan 6nemli bir farklilik oldugunu
gostermistir. Bu bulgu, Onceki literatiirde benzer sonuglar elde eden caligmalar
desteklemektedir (Bulut ve Basbay, 2014; Coban vd., 2010; Han vd., 2015; Ozbzen
Danaci vd., 2016; Titrek vd., 2016; Yazict vd., 2009). Onur Sezer & Baggeli
Kahraman'in (2017) calismasi hem simif hem de erken gocukluk dénemi 6gretmen
adaylarinin biiylidiikleri yerin algt diizeyleri arasinda anlamli bir farklilik
bulamamuistir. Bu ¢alismanin 6nemi, memleket ve ikametgah konusunda tek egemen
kiiltiriin desteklenmesiydi. Yani, memleketinde tek hakim kiltiir oldugunu belirten
katilimcilarin  algisi, memleketinde iki veya daha fazla hakim kiiltiir oldugunu
belirtenlere gore daha yiiksek ¢ikmistir. Ayni sekilde, hakim bir kiiltiir tarafindan
kusatildigini ifade eden katilimcilar, kendilerini iki veya daha fazla hakim kiiltiiriin

cevreledigini sdyleyenlere gore daha yiiksek puanlar almistir.

Pekoz ve Giirsimsek'in (2018) arastirmasi, 68retmen adaylarinin c¢okkiltiirliiliige
iliskin alg1 puanlarinin yasadiklar1 yere gore anlamli bir farklilik gosterdigini ortaya
koymaktadir. Kdyde yasayan katilimcilarin algt puanlarmin il ve kasabada

yasayanlara gore daha yiiksek oldugu belirlenmistir. Bu bulgu, yasam deneyimlerinin
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cok kiiltiirliiliik algis1 iizerinde etkili oldugunu gostermektedir. Ozellikle, kdyde
yasayan Ogretmen adaylariin farkl kiiltiirlere agik olma egiliminde olduklarini ve

kiltiirel ¢esitlilige daha iyi uyum saglayabildiklerini géstermektedir.

Ayrica, 6gretmen adaylarinin dogduklar1 bolgeye gore ¢ok kiiltiirlii egitim algilarinin
farklilik gdsterdigini belirten birgok ¢alisma bulunmaktadir (Gokiis, 2020; Kogak ve
Ozdemir, 2015; Titrek vd., 2009). Ornegin, Gokiis'in (2020) ¢alismasma gore,
Gilineydogu Anadolu ve Dogu Anadolu boélgelerinde dogan Ogretmen adaylari,
Akdeniz ve I¢ Anadolu bélgelerine gére daha olumlu alg1 Slgegi puanlarina sahiptir.
Bu durum, Ogretmen egitiminin bolgesel farkliliklar1 ne kadar etkiledigini

gostermektedir.

Ote yandan, dgretmen adaylarinin yasadiklar1 yerin kiiltiirel yapisinin 6zellikle cok
kiltiirlii egitim algilarina etki ettigi gozlemlenmistir (Yazict vd., 2009; Bulut ve
Bagbay, 2014). Bulut ve Bagbay'in (2014) arastirmasina goére, yasamlarinin biiyiik bir
kismin ilgelerde, sehirlerde ve biiyliksehirlerde geciren 6gretmenlerin ¢ok kiiltiirli
egitime yonelik yeterlik algilari, kasaba ve koylerde yetisen 6gretmenlere gore daha

olumlu degerlendirmeler icermektedir.

Mevcut c¢aligma, kiiltiirel baskinligin, 6gretmen adaylarmin g¢ok kiiltiirlii egitim
algilaria yonelik onemli bir degisken oldugunu ortaya koymaktadir. Bu, 6gretmen
yetistirme programlarinin, 6zellikle 6grencilerin biiyiidiikleri ve su anda yasadiklar
yerin kiiltlirel 6zelliklerini dikkate alarak, ¢ok kiiltiirlii egitim konusunda daha etkili
stratejiler gelistirmeleri gerektigini gostermektedir. Ayrica, 6gretmen adaylarinin bu
konudaki algilar1 tizerine etkisi olan diger faktorleri anlamak ve bu faktorleri dikkate
alarak egitim programlarin1 zenginlestirmek, ¢ok kiiltiirlii egitimin basaril bir sekilde

uygulanmasi i¢in 6nemlidir.

Erken c¢ocukluk donemi ogretmen adaylarmin ¢ok Kkiiltiirlii ders almalarina

gore cok kiiltiirlii alg ve yeterlilikleri

Bu calismada, ¢ok kiiltiirlii egitim dersi alan Ogrenciler ile almayan Ogrenciler

arasinda anlamli bir fark tespit edilememistir. Dersi alan 6grenciler, "Cesitlilik
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Deneyimleri" alaninda biraz daha yiiksek puan almis olsalar da genel tablo, anlaml

bir iliskiye isaret etmemektedir.

Caligma sonuglari, literatiirde gokkiiltiirliilikkle ilgili ders almanin 6grenci gortisleri
ve deneyimleri iizerindeki etkisi konusunda c¢esitli bulgulara isaret etmektedir.
Ornegin, Erbas (2023) ¢alismasinda, "Cok Kiiltiirlii Egitim" dersini alan dgretmen
adaylarinin ¢ok kiiltiirlii egitime yonelik olumlu bir bakis agisina sahip olduklarini
belirtmistir. Szabo ve Anderson (2009) tarafindan yapilan arastirmada, ¢ok kiiltiirli
egitim dersi alan Ogretmen adaylarmin algilarinin ders Oncesine gore gelistigi

bulunmustur.

Ancak, bu ¢aligmanin sonuglart baz1 onceki ¢alismalarla tutarsizlik gdstermektedir.
Ormnegin, Moumin (2019) tarafindan yiiriitiilen bir calismada, erken ¢cocukluk donemi
Ogretmen adaylarmin c¢ok kiiltiirliiliik ile ilgili ders almalarina ragmen puanlarinin
anlamli bir farklilik gdstermedigi belirlenmistir. Bu durum, 6gretmen yetistirme
programlarinda c¢ok kiiltiirlii egitimin yayginlastirilmasinin ne kadar Onemli
oldugunu ve ders igerigi ile etkililiginin daha fazla arastirilmasi gerektigini

gostermektedir.

Ayrica, calisma sonuclar1 Pekoz ve Giirsimsek (2018) ile benzerlik gostermektedir.
Bu aragtirmada, 6gretmen adaylarinin ¢ok kiiltiirliiliik dersine katilip katilmamalarina
gore ¢ok kiiltlirliiliik algilari arasinda anlamli bir farklilik olmadig belirlenmistir. Bu
durum, ders almanin tek basina 6grenci algisi iizerinde belirleyici bir etkiye sahip

olmadigi diisiindiirmektedir.

Sonug olarak, bu calisma 6gretmen adaylarimin ¢ok kiiltiirlii egitime yonelik ders
almanin 6grenci goriisleri lizerindeki etkisini degerlendirmistir. Ancak, ders alanlarin
sayisinin sinirli olmast ve genel sonuclarin incelikli bir iligkiyi gostermesi, bu
konuda daha fazla aragtirma yapilmasinin gerekliligini ortaya koymaktadir. Ayrica,
cok kiiltiirlii egitim derslerinin igerigi, siiresi ve etkililigi lizerine daha fazla arastirma
yapilmasi, bu derslerin erken cocukluk donemi o6gretmen adaylarinin algist ve

yeterliligi lizerindeki etkisini daha iyi anlamamiza yardime1 olabilir.
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Oneriler

Oneriler, ¢ok kiiltiirlii 6gretmen yetistirme programlarnin diizenlenmesi, alandaki
standartlarin arttirilmasi ve karar vericilere yasal bagvurular konusunda su basliklar

altinda incelenebilir:

Cok Kiiltiirlii Ogretmen Yetistirme Programlarinin Diizenlenmesi:

Cok kiiltiirlii egitim konusundaki olumlu bakis agilarini igeren bir egitim sistemi
olusturularak, Ogretmen adaylarinin yapilandirmact bakis acilarina destek
olunmalidir. Ogretmen yetistirme programlarinda ¢ok kiiltiirlii egitim konusundaki
dersler zorunlu hale getirilmeli ve Ogrencilere cesitli kiiltiirleri tanima firsati

sunulmalidir.

Calismalardaki Standartlarin ve Sayisinin Arttirilmasi:

Cok kiltirlii egitim yeterliklerine yonelik standartlarin belirlenmesi ve bu
standartlara uygun Ogretmen yetistirme programlart gelistirilmesi i¢in daha fazla
aragtirma ve calisma yapilmalhidir. Ogretmen yeterlilikleri ve bakis agismin gok
kiiltiirlii egitime etkilerini derinlemesine anlamak icin nitel ve nicel aragtirmalarin

birlestirilmesini onerilmektedir.

Karar Vericilere Yasal Basvuru Konusunda Tavsiyeler:

Egitim politikalarinda ¢ok kiiltiirliiligiin 6nemini vurgulayan ve dgretmenlerin bu
alandaki yeterliliklerini artirmaya yonelik stratejiler iceren yasal diizenlemelerin
yapilmas1 gerekmektedir. Egitimciler, yoneticiler ve planlayicilar, 6gretmenlerin ¢ok
kiiltiirli  6gretme becerilerinin artirilmast i¢in  kurslar ve hizmet i¢i egitim

programlarini desteklemelidir.
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