
T.C. 
ISTANBUL AYDIN UNIVERSITY 

INSTITUTE OF SOCIAL SCIENCES 
DEPARTMENT OF ENGLISH LANGUAGE AND LITERATURE 

 
 

                                                    

 

AN INVESTIGATION INTO HOW AND TO WHAT EXTEND AN ENGLISH 

COURSEBOOK CAN BE USER FRIENDLY FOR EFL STUDENTS AND 

TEACHERS AT THE TERTIARY LEVEL 

 

M.A. THESIS 

 

GÖZDE DEMİREL 

 

Istanbul,2011 

 



T.C. 
ISTANBUL AYDIN UNIVERSITY 

INSTITUTE OF SOCIAL SCIENCES 
DEPARTMENT OF ENGLISH LANGUAGE AND LITERATURE 

 
 

 

                                                    

 

AN INVESTIGATION INTO HOW AND TO WHAT EXTEND AN ENGLISH 

COURSEBOOK CAN BE USER FRIENDLY FOR EFL STUDENTS AND 

TEACHERS AT THE TERTIARY LEVEL 

                                                                    

                                                                M.A. THESIS 

                                                              GÖZDE DEMİREL 

 

                                                                   Supervisor 

Assist. Prof. Dr.HIDAYET TUNCAY 

Istanbul,2011 

 
 



i 

 

ABSTRACT 

An Investigation into How and to What Extend an English Coursebook can 

be User Friendly for EFL Students and Teachers at the Tertiary Level 

                                                

The coursebooks that we use in our classrooms have an important role in EFL 

(English as a Foreign Language) teaching. Although there is no doubt that they are 

important, there are some disagreements on the extent that a coursebook is effective for 

a certain teaching aim and for a certain group of students. These disagreements may be 

on different points such as effectiveness of the subject matter, coursebook design or 

usefulness of the activities. Taking all these into consideration coursebooks need to be 

evaluated before, during or after each teaching program and then necessary 

modifications according to these evaluations should be done. The most valuable 

feedback about a certain coursebook comes from the users who are teachers and the 

students. Thus, we need to get feedback from teachers and students to have more 

effective teaching materials in our classroom. The focus of this study is to identify to 

what extent is the present coursebook “Success” is user friendly according to the 

teachers’ and students’ perceptions at Istanbul University, Foreign Language School 

who use it.  

In this study, two different questionnaires were administered- one for teachers 

and one for the students. In the data gathering process, a group of 100 students and 50 

EFL teachers took part in the research and different questionnaires were given to each 

group. The data obtained were analyzed with the SPSS program- statistical program for 

social sciences, and the results were discussed respectively. 

Keywords: Coursebook, Evaluation, User Friendly  
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ÖZET 

Bir ders kitabının öğrenciler ve öğretmenler için Yabancı Dil Olarak İngilizce 

öğretiminde nasıl ve hangi derecede kullanıcı yaklaşımlı olduğu üzerine bir 

araştırma 

 

Yabancı Dil olarak İngilizce öğretiminde, kullandığımız ders kitapları önemli bir 

yere sahiptir. Ders kitaplarının önemi konusunda şüphe olmamasına rağmen, belirli 

öğretim hedefleri ve belirli öğrenci grupları için ders kitaplarının ne derece etkili olduğu 

konusunda farklı görüşler vardır. Bu farklı görüşler işlenen konuların etkililiği, ders 

kitabı tasarımı ya da kullanılan aktivitelerin etkililiği gibi farklı konular üzerinedir. 

Bunların hepsi dikkate alınarak ders kitapları her bir öğretim programı öncesinde, 

boyunca ve sonrasında değerlendirilmelidir ve bunun sonrasında gerekli değişiklikler 

yapılmalıdır. Belli bir ders kitabıyla ilgili en önemli geri dönüt bu kitabı kullanan 

öğrenci ve öğretmenlerden gelmektedir. Bu nedenle daha etkili materyaller 

hazırlayabilmek için sınıfımızda kullandığımız materyallerle ilgili olarak öğrenci ve 

öğretmenlerden geri dönüt almamız gerekmektedir. Bu çalışmanın amacı İstanbul 

Üniversitesi Hazırlık Programında okuyan öğrencilerin ve çalışan okutmanların 

kullandıkları ders kitabı olan “Success” ile ilgili olarak, ne derece kullanıcı yaklaşımlı 

olduğu konusunda düşüncelerini saptamaktır. 

 

 Bu çalışmada biri öğrenciler biri öğretmenler için olmak üzere iki farklı anket 

uygulanmıştır. Veri toplama sürecinde ankete 50 okutman ve 100 öğrenci katılmıştır ve 

farklı anketler uygulanmıştır. Elde edilen veriler SPSS yöntemiyle analiz edilmiştir ve 

sonuçlar sırasıyla açıklanmıştır. 

 

Anahtar Kelimeler: Ders Kitabı, Değerlendirme, Kullanıcı Yaklaşımlı 
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1. INTRODUCTION 

Upon language teaching much research has been done and many experts in this 

field hold different views. The basic rules about language teaching and evaluation do 

not differ much from place to place, school to school. However, what we get from the 

same research conducted in different places with different people may differ to a certain 

extent. To talk about textbook evaluation, a set of rules and criteria should be followed 

throughout the language teaching process. Taking all the set criteria into consideration, 

at the time of evaluation the particular group and the setting for the teaching should first 

be taken into consideration. Thus, we have gathered parts of different literature to reach 

a sound conclusion in our study. 

Richards (2001,p.4) states that in some situations, textbooks serve as the basis 

for much of the language input learners receive and the language practice that occurs in 

the classroom. They may provide the basis for the content of the lessons, the balance of 

the skills taught and the kinds of language practice the students take part in. In other 

situations, the textbook may serve primarily to supplement the teacher’s instruction. For 

learners, the textbook may provide the major source of contact they have with the 

language apart from input provided by the teacher. In the case of inexperienced teachers 

textbooks may have also serve as a form of teacher training- they provide ideas on how 

to plan and teach lessons as well as formats that teachers can use. 

Upon the same issue Mahmood (2010, p.15-16) indicates that development and 

production of textbooks is a progressive process which needs in depth research and 

study.  The institutions are supposed to pursue all those steps regularly. To properly 

apply the requirements of a school curriculum the textbooks should be considered as 

indispensable part of the education system. Textbooks have the facilitating role for 

language teachers and students. Textbooks are sources which provide the students with 

what they learn about the language and this can be conveyed by the school context. 

Most of the teachers benefit from textbooks as their curriculum guide and source of 

lessons. Evaluation of the textbooks is thought to be a way of adjusting and 

standardization of textbooks to keep their quality throughout the nation.  
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Materials evaluation can be done by following a number of stages before and 

after using each particular material. Ellis (1996) mentions two types of materials 

evaluation: a predictive evaluation which is arranged to make a decision about what 

materials are going to be used, and a retrospective evaluation arranged to evaluate 

materials that have already been used. Teachers can do retrospective evaluations 

according to what impression they get from it or they can try to gather data in a more 

systematic manner. Generally teachers do impressionistic evaluations of their teaching 

materials. They think upon whether particular activities give expected outcomes or not 

and at the end of the course they make summative grading and evaluation of the 

materials.  

The content of the course and the materials provided for it goes hand in hand. 

About the importance of materials for the course content Bahumaid (2008, p.423) 

suggests that instructional materials serve the basic purpose of providing a detailed 

specification of the content defined only generally in a syllabus. Materials writers are 

the people who make the content of the course rich. Some scholars, moreover, contend 

that teaching materials may take over this role even when there is no syllabus. 

Furthermore, materials facilitate defining the roles of teachers and learners. This can be 

realized by assigning some parts to the teacher for presentation purposes, and others for 

learner practice and classroom activities. Some real practices of EFL classrooms makes 

it sure  that an experienced, competent teacher may modify a “bad” textbook in to a 

“good” one by changing and adapting certain parts in the textbook in such a way that 

serves the specific objectives of the lessons. Teachers consider the textbook the most 

indispensable part of  their courses and they are naturally concerned about the 

availability of the textbook in adequate numbers and in time. In addition to all of these, 

the textbook gives security for learners since they play the role of a kind of guide for the 

course or like a road map: they know what to expect and what is expected of them. The 

textbook can be of great value, but only if viewed by the teacher as a teaching tool that 

can be adapted to the specific needs of the particular group of learners taught in a 

certain context. 
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In addition to all mentioned above Bahumaid (2008,p.424) also states that in 

schools and colleges in the developing countries where English has a second or foreign-

language status, two main types of instructional materials are in common use: global 

materials produced by Western publishers and “institutional” or “in-house” materials 

produced by local educational institutions. There are some advantages and 

disadvantages of using those materials. To start with the advantages of global materials 

they offer a comprehensive package of learning materials, in most cases, the texts, 

dialogues and other aspects of content are presented in a way that reflect authentic 

language use. In addition the activities and exercises included in such materials are 

elaborately graded to suit various levels; from false beginner to advanced.Moreover 

global materials are focused on firm teaching and learning principles and are 

progressively updated to reflect the latest findings of research in second language 

acquisition and language pedagogy. The disadvantage of using global materials can be 

listed as they may deviate content in a different way by presenting an idealized society 

to the world. Secondly; a considerable part of content presented in global materials is 

culturally inappropriate for EFL learners in many parts of the world. To talk about the 

advantages of `in house materials` the most important advantage is that they contain a 

wide range of topics that are basicly taken from local topics. Whereas these materials 

are criticized for being  inauthentic and not natural.  

2. Background to the Study 

2.1.Purpose of the Study 

This study aims to reveal the instructors’ and students’ views and perceptions 

on the coursebook Success that they use. Furthermore, the aim here is to see to what 

extent is the coursebook Success user friendly and to see whether there is a discrepancy 

between the students’ overview of the textbook and the teachers’ evaluation of the 

textbook. Assuming that students and teachers may have different way of understanding 

and evaluating a certain textbook we decided to take their view on this presently and 

widely used textbook. As Ya-ni (2007, p.28 ) mentions below: 
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Teachers materials designers and education researchers tend to be less reflective 

about what is happening when one textbook is used. This primarily attributes to a 

centrally prescribed curriculum and coursebooks. Another reason seems to be 

different  progress achievement tests and final achievement tests. So teachers have 

little time or motivation to judge the fitness of the textbooks. Through evaluation, 

we can assess whether the coursebook is the most appropriate for the target 

learners at various levels and various teaching settings. What is more, the 

evaluation process will involve elements of comparison, especially where existing 

materials are being challenged by newly produced materials.  

 

Cunningsworth (1984, p.5-6) has also offered a set of guidelines on material evaluation: 

1. Relate the teaching materials to your aims and objectives. 

2. Be aware of what language is for and select teaching materials which will help 

equip your students to use language effectively for their own purposes 

3. Keep your students learning in mind. 

4. Consider the relationship between language, the learning process and the 

learner. 

 Tomlinson (2005, p.3) indicates that the easiest changes to predict the future of 

material development involves computer and technology which will have effect on 

at least three main areas: 

1. Subject matter: Computers will become the focus of study in the classroom, as 

more information becomes available in the classroom, computer becomes in a 

way “ a material”. 

2. Availability of information: Authentic texts and opportunities for interaction. 

3. Ease of creating materials: Easily modified and a teacher is more likely to 

incorporate learner’s feedback. 
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2.2.Strategizing  

Tomlinson (1998,p.138-139) also suggest the below list of strategies to take 

into consideration before starting to use a certain textbook; 

1. Why do I want to write a coursebook? 

2. How will my coursebook contribute to the market? 

3. Who will/will not be able to use my coursebook? 

4. What will teachers and learners get from my coursebook that they can not get 

elsewhere? 

5. How will my coursebook be structured? 

6. Do I envisage my coursebook requiring teacher guides, workbooks, resources packs, 

a website? 

7. Will my coursebook be part of a series? 

8. What parts of the writing would I be prepared to delegate to others? 

9. What look do I envisage my coursebook having? 

10. What unique features will my coursebook have? 

According to Donough and Shaw (2003, p.70) when the overall evaluation of a 

material is done the following points should be taken into consideration: “The usability 

factor, the generalizability factor, the adaptability factor, the flexibility factor” and they 

also mention about some key learner variables that should be taken into consideration 

such as “ personality, motivation, attitude, preferred learning styles and intelligence”. 

As Richards (2001,p.3) suggests the materials we use can have both negative 

and positive effects on language learning. Although they may look very efficient in time 

we may not have expected outcomes in our students’ performance. The content or the 

language used in the textbook may not be appropriate to the students’ level. Moreover, 
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they may limit the teachers to a certain degree when they want to do some modifications 

or adaptations. The content of the textbook may not be appealing or instructive enough 

for our certain aim of teaching or our particular group of students.  

2.3.Research Questions  

Our study is based on finding out an answer and reaching a conclusion for the 

following questions: 

1) What are the views of Istanbul University Prep Program instructors on the extent 

of the course books being user friendly? 

2) What are the views of Istanbul University Prep School students on the extent of 

the course books being user friendly? 

3) What is the discrepancy between the students and teachers opinion on the extent 

of the course books being user friendly? 

2.4.Limitations to the Study 

Finding a good number of volunteer teachers and students to do the 

questionnaires was difficult because of time limitations and busy working hours of the 

teachers. Another point was that some of the teachers were not so much aware of the 

lacking points of their present textbook. The other point was that some of the teachers 

were not following each step of the textbook; they were just covering the grammar and 

reading parts of the book. Their evaluation of other tasks may not be positive as they 

never use them accordingly. On the other hand, some teachers were following the 

textbook step by step without any modifications for each of their particular groups. The 

last to mention about the difficulty that we may face in this study is both the student’s 

and teacher’s having probable bias on the effectiveness of this textbook. 

2.5.Operational Definitions 

Evaluation: As Cunningsworth (1995, p.7) mentions that through evaluation 

we can assess whether the coursebook is the most appropriate for the target learners at 
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various levels and in various teaching settings. What is more, the evaluation process 

will involve elements of comparison, especially where existing materials are being 

challenged by newly produced materials. 

Language Teaching: Brown (1987, p.7) defines it as guiding and facilitating 

learning. 

Materials: Any medium oral, written or audio-visual from which facilitate 

learning activity in the classroom. 

Textbook: The definition of textbook can be explained as a published book 

created for commercial aims which in turn helps the learner improve his/her linguistic 

and commuicative competence. 

Materials Development: Tomlinson (2001, p.66) states that materials 

development is both a field of study and a practical undertaking. As a field it studies the 

principles and procedures of the design, implementation and evaluation of language 

teaching materials. And it involves the production, evaluation and adaptation of 

language teaching materials, by teachers for their own classrooms and by materials 

writers for sale or distribution. Ideally these two aspects of materials development are 

interactive in that the theoretical studies inform and are informed by the development 

and use of classroom materials.  

Materials Evaluation: Materials evaluation is basically a matching process 

which concerns matching learners’ needs to available solutions. Material evaluation is 

done to question and develop our own ideas as to what is required through identifying 

strengths and weaknesses. 
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3.  REVIEW of RELATED LITERATURE 

3.1.Theoretical Overview and Rationale of Coursebook Evaluation 

There are many research done in this field. Many academicians in the field of 

EFL evaluate each particular textbook in terms of their weak and strong points. In line 

with this fact Arıkan (2008,p1) indicates that each textbook has its own strong and weak 

points. Deciding on the most suitable textbook for a certain program needs extensive 

studies and it needs hard work for the teachers to decide on a material which will meet 

all the expectations and needs of the students and institution. Although they are 

evaluated separately in detail there may still be some shortcomings of the chosen ones. 

It is for sure that many of the coursebooks may not totally fit in to our own system. That 

is why we may need to do modifications and adaptations all the time.  

Pursuing these views the effectiveness and the extent to which how user 

friendly is the coursebook Success which has been used in the English Preparatory 

Program of Istanbul University and it was evaluated with the instructors’ and the 

students’ views and perceptions. 

Overall analysis of textbooks are usually done with a standard checklist or a 

checklist prepared specifically for a textbook by the researcher. While conducting this 

research the emphasis should be given to the course objectives, learner needs and 

processes of language teaching. The evaluation ranges from the aspects of content, 

authenticity, flexibility to physical characteristics.  

According to some experts in this field of study the coursebooks may not serve 

for the purpose of the course or the language teaching program may not be effective 

enough for the implementation of the requirements of the coursebook. On this subject 

İnal (2006, p.20) suggests that The English Language Teaching (ELT) practices in 

Turkey are currently based heavily upon coursebooks which naturally has a negative 

influence on effective teaching and learning. In most schools, coursebooks are viewed 

as the only source necessary for an effective language teaching program. A poor 

selection in the course books therefore, often results in the unsuccessful implementation 
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of the course. In-house training facilities are very limited and efficient coursebook 

analysis and effective adaptation is rarely performed.  

3.2.The Underlying Principles and Criteria for Textbook Evaluation 

About textbook evaluation it is widely believed that the effectiveness of a 

textbook is determined by the extent of its being didactical. The effectiveness of these 

textbooks in terms of their being functional can be evaluated in different aspects such as 

the aimed group, curriculum, the type of the textbook and how teachers use it. The most 

important part about the functions of a textbook depends on the users. 

By taking all these into consideration Nogova and Huttova (2005,p.334-337) 

suggests a list of  key evaluation categories (KEC) as follows; 

I. The key category “compliance with principal pedagogical documents” 

contains the following criteria: compliance with the curriculum, the logical 

structure of subject matter, and compliance with course standard.  

II. The key category “personal development –values,competencies, and skills” 

contains the following criteria: development of students’ basic skills, student 

integration into the broader community, and subject matter usefullness in 

everyday life.  

III. The key category “ content selection” includes: technical and factual 

accuracy of information, conciseness of content in terms of elementary 

subject matter,  and balance between elementary and additional content.  

IV.  The key category “methodological approach” includes the following 

criteria: stylistic characteristics of text, content accessing methods, 

presentation of educational content in terms of learning and instruction, and 

the system and formulation of questions and tasks.  

V.  The key category “graphic layout contains four criteria: graphic 

presentation of text, clear graphical presentation of educational content, 
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matching pictorial material and text, quality of illustrations in terms of 

motivation and their aesthetic value.  

VI.  The current globalization of the world goes hand in hand with the issue of 

ensuring mutual respect between people in society. Therefore, a separate 

category was created, entitled “social correctness” and containing one 

criterion-respecting social correctness. 

According to Chambers (1995, p.30) evaluating materials is a complex process. 

First it demands that we decide on their comparable benefits from among a wide range 

of features. We can not disregard the pedagogical factors as well.  Pedagogical factors 

which are to be considered should have the qualities as  suitability for the age group, 

cultural appropriateness, methodology, level quality, number and type of exercises, 

skills, teacher’s book, variety, pace, personal involvement, and problem solving. 

Second, we have to bear in mind not only construct validity or to the extent to which a 

reviewer thinks that a book will or will not be useful to a specified audience, but also 

the materials already in use. Are the texts good – not just theoretically sound, but 

proved in the classroom. In addition, whenever possible we will want to consider 

outcomes: the achievement of students who have used the texts.  

Because the learning environment is continually changing, even carefully 

selected materials need to be evaluated after use in the classroom. There are two kinds 

of evaluation, each of them equally important: evaluation by the learners, and 

evaluation by the teachers. Although evaluation by the teachers may be simple to 

organize, evaluation by learners cause a number of problems; for example, should 

information be gathered in the target language or L1? Should learners be asked to 

comment on specific activities or the course as a whole? And how much attention 

should we pay to the information we collect? Most teachers are familiar with different 

types of questionnaires. Developing an effective questionnaire is often more difficult 

than it seems to be, decisions must be made on such points as whether to use multiple 

choice or open-ended responses or a combination of the two. We must decide whether 

to present questionnaire in the target language (TL) or the learner’s L1, and at what 

point in the course to hand it out; a questionnaire presented half-way through a course , 
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for example, will allow the students to benefit from any modifications that may need to 

be made to the course as a result of the questionnaire data.  

Material selection process should be given great importance by the institution 

and instructors. Everyone included in this procedure should take responsibility for 

elaborate evaluation.As Fred Chambers (1995,p.34-35) states the material selection 

should be made by as many users as possible. This provides the user with a sense of 

ownership. This has a number of advantages when compared to randomly selected 

materials. One of the reasons is that it is explicit which means that users reflect upon it 

according to their present system of teaching. It is much better than the decisions done 

intuitively. 

3.3.Description of Student Profile and the Schedule for English Lessons 

In Istanbul University, preparatory program the textbook Success has been 

used as a main course book since 2008. The lessons are divided into two parts as 

reading and writing and main course. The level of students are elementary, pre-

intermediate and intermediate.Elementary level students take 10 hours of reading and 

writing lessons and 15 hours of main course. It makes up 25 hours of English a week 

and 5 hours a day for elementary level students. Pre-Intermediate and Intermediate 

students take 20 hours of English classes a week 4 hours a day. 8 hours of those classes 

are reading and writing and 12 hours of main course. The socio-economic background 

of students is usually middle class. The students are from various departments. Their 

age group ranges from 17 to 20 and if they are vertical transfer students their age may 

range between 20 and 25.  

3.4.About the Textbook “Success” 

This textbook is composed of 14 units including grammar, vocabulary, reading, 

listening, speaking and writing. Each unit focuses on different grammar points and a 

variety of contexts are offered. The content of the book seems to be appropriate for the 

interest of young adults as it includes such topics as the media, health, technology, 

future plans, entertainment and personality traits. The book  prepares students to use 

English for their academic purposes as well. It has writing parts which encourage 
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students to write formal letters, application forms and film review.  Some parts of the 

context are similar to the subjects that we face in our daily life. Nearly all the pictures 

are authentic reflecting the ones that we see in the adverts, magazines or on the road. In 

addition to these points to talk about the page layout it is easy to find your way around. 

It is not confusing when you want to take next step. Four language skills (reading, 

writing, speaking and listening) are included in each unit. Although each unit seems to 

be long, we can not ignore the fact that there is vocabulary practice and different kinds 

of tasks to practice the grammar. There could have been more practice and review on 

grammar points at the end of the book as a reminder for the students. However, the 

book ends with the 14th unit.  
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4.RESEARCH METHOD 

4.1. Introduction 

This part provides information about how the study is conducted, who are our 

subject groups and how the study is evaluated, how data is collected and which methods 

are used. In this part the design of the research and the specifications of the participants 

and the way that the questionnaires were conducted to those group of instructors and 

students is explained.  

4.2.Research Design 

This study was conducted to take the views of Istanbul University  Preparatory 

School students on their present textbook “Success” and  the view of instructors who 

have been using it for about three academic years. The focus of the study was Istanbul 

University Preparatory School instructors’ and students’ general view on this widely 

used coursebook. The methods that we used were what the students and the instructors 

were used to doing in their previous participations in other studies. 

4.3.Participants 

When evaluating a particular textbook taking only the views of students or only 

the instructors may not give reliable results. For this reason we need to take the students 

view and the instructors view separately and evaluate them according to their 

backgrounds about textbooks. Therefore, the participants were 100 students and 50 

instructors, attending and teaching English at preparatory school of Istanbul University. 

Their age ranges from 19 to 25. Age and gender variables were not taken into 

consideration as they were not thought to be directly related to the aim of this study. 

Different questionnaires were given to teachers and students. 

4.4.Data Collection Tools 

The system for evaluating textbooks should include at least the following 

criteria; The conducted system should include all the criteria that are crucial for 

evaluating a textbook. The criteria should be in line with the pedagogical, linguistic and 
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psychological principles of contemporary language teaching methodology, the system 

should give a simple evaluation that provides a fair judgment for the researcher. The 

teacher questionnaire is taken from Miekley (2005) without any adaptations in the 

content and the form and the student questionnaire is taken from Arıkan (2008) without 

any adaptations in the content and form. 

4.5.Questionnaires 

Questionnaires are important for this research as they play a role in adapting or 

changing  the textbooks for further use. Although it may be time consuming for finding 

and persuading the participants to do the questionnaire, for now there is no better way to 

get a fair result about a particular textbook. However, if it is compared to observation or 

interview studies it is less time consuming and easier for the researcher. The 

disadvantage of questionnaires may be the doubt about the honesty and seriousness of 

the participants answers.  

4.5.1.Student Questionnaire 

 20 item questionnaire is directed to 100 students selected randomly from 

İstanbul university prep school classrooms. The questionnaire is administered to the 

students in Turkish as they may have difficulty in understanding some terminologies. 

The categories in the questionnaire is listed below as follows : 

1. Layout and design 

2. Activities 

3. Skills 

4. Language type 

5. Subject and Content 

6. Conclusion 
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4.5.2.Teacher Questionnaire 

The teachers were given 21 items to give response. The questionnaire was 

administered to 50 teachers working at Foreign Language School English Preparatory 

Program. Five scale questionnaire is used. The title of the items were as follows; 

content, vocabulary and grammar, exercises and activities, attractiveness of the text and 

physical make up. The questions were similar to the  ones given to the students.  

4.6.Data Collection and Procedure 

During the evaluation process mostly suggested data collection tools are 

questionnaires, interviews and observations. In our limits of research the most available 

method was questionnaires for this study. Keeping this in mind, the questionnaires were 

administered to both teachers and students of Istanbul University Foreign Language 

School. All the participants were randomly chosen. The duration of the questionnaire 

administration The teachers were asked to respond to four scale items and students were 

asked to respond to five scale items. For the students to understand it better the items 

were administered in Turkish. For the evaluation and ranging of the questionnaires we 

used SPSS program. The frequency of each item is shown in separate tables with the 

percentages.  
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5. FINDINGS 

 

5.1. Student Questionnaire 

 

Table 1: Layout and Design 

Table 1.1: Students’ views about the layout and design of the textbook. 

Item 1: The layout and design of the textbook is appropriate and clear enough 

  Frequency (%) 

I do not agree at all 5 5,0 

I do not agree 6 6,0 

I am not sure 45 45,0 

I agree 34 34,0 

I totally agree 10 10,0 

. 

 

Table 1.2: Students’ views about the organization. 

Item 2: The textbook is organized effectively. 

  Frequency (%) 

I do not agree at all 6 6,0 

I do not agree 9 9,0 

I am not sure 50 50,0 

I agree 29 29,0 

I totally agree 6 6,0 

 

These first two tables give us an overview about what the students think about 

the layout and organization of the textbook. The highest percentage of the students is 

not sure about the appropriateness and effectiveness of the organization. However, the 

second highest rank of the students -34 % agree for the first item, 29 % agree for the 

second item- that the textbook is appropriate and effective enough in terms of layout 

and organization.  
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Table 2: Activities 

Table 2.1: Students’ views about the activities being communicative. 

 

Item 3: The activities in the textbook encourage me to do communicative and 

meaningful practice 

 Frequency (%) 

I do not agree at all 13 13,0 

I do not agree 17 17,0 

I am not sure 30 30,0 

I agree 32 32,0 

I totally agree 8 8,0 

 

 

Table 2.2: Students’ views individual, pair and group work activities. 

Item 4: The activities in the book give use the chance to work individually, in pairs and 

in groups 

 Frequency (%) 

I do not agree at all 15 15,0 

I do not agree 18 18,0 

I am not sure 26 26,0 

I agree 29 29,0 

I totally agree 12 12,0 
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Table 2.3: Students’ views on teaching grammar and rules with songs, story telling and 

plays. 

Item 5:The grammar rules and words in the textbook are taught through songs, story 

telling and plays 

 Frequency (%) 

I do not agree at all 15 15,0 

I do not agree 20 20,0 

I am not sure 12 12,0 

I agree 47 47,0 

I totally agree 6 6,0 

 

 

Table 2.4: Students’ views about the chance to give creative, original and independent 

answers in activities. 

Item 6: The activities in the textbook gives us the chance to give creative, original and 

independent answers. 

 Frequency (%) 

I do not agree at all 11 11,0 

I do not agree 32 32,0 

I am not sure 43 43,0 

I agree 8 8,0 

I totally agree 6 6,0 

 

Item numbers 3,4,5,6 are about the activities in the textbook. 32 % of students 

agree that the activities in the textbook lets the students use it for meaningful 

communication practice. 29 % of the students which is the highest rank agree that this 

textbook is suitable for individual, pair or group work activities. 47 % of the students 

agree that the activities are given in different contexts such as songs or plays. It is 

interesting to see the highest percentage in the next item which is about creativity and 

originality of the activities for the students. 43 % of the students are not sure about it 
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and the second highest rank which is 32 % do not agree that activities are encouraging 

creativity of the students. 

 

Table 3: Skills 

Table 3.1: Students’ views including the language skills 

Item 7: The materials in the textbook include language skills that I need. 

 Frequency (%) 

I do not agree at all 13 13,0 

I do not agree 24 24,0 

I am not sure 34 34,0 

I agree 22 22,0 

I totally agree 7 7,0 

 

Table 3.2: Students’ views about four language skills being given in a balanced way.  

Item 8: The materials in the textbook gives four language skills in a balanced way 

 Frequency (%) 

I do not agree at all 6 6,0 

I do not agree 25 25,0 

I am not sure 26 26,0 

I agree 31 31,0 

I totally agree 12 12,0 
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Table 3.3: Students’ views  about natural English pronunciation. 

Item 9:The textbook gives the chance to study English pronunciation naturally. 

  Frequency (%) 

I do not agree at all 9 9,0 

I do not agree 27 27,0 

I am not sure 38 38,0 

I agree 20 20,0 

I totally agree 6 6,0 

 

Items 7,8,9 As we can see at tables the highest percentage of the students do 

not agree that the textbook includes all the language skills that they need. For the item 7 

the highest percentage of the students which is 31 % agree that the textbook gives the 

four language skills in a balanced way. As for the pronunciation 38 % of the students 

are not sure about studying pronunciation naturally in this textbook, 27 % of them do 

not agree and 20 % of them agree. 

 

Table 4: Language Type 

Table 4.1: Students’ views about language’s similarity to real life. 

Item 10: The language used in the textbook reflects the language used in real life 

context. 

           Frequency                       (%) 

I do not agree at all                  12                       12,0 

I do not agree                  14                       14,0 

I am not sure                  30                       30,0 

I agree                 37                       37,0 

I totally agree                  7                       7,0 
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Table 4.2: Students’ views appropriateness of the level of the language. 

Item 11: The language used in the textbook is appropriate for my present English level   

  Frequency (%) 

I do not agree at all 9 9,0 

I do not agree 16 16,0 

I am not sure 31 31,0 

I agree 25 25,0 

I totally agree 19 19,0 

 

 

Table 4.3: Students’ views about appropriateness of grammar topics and vocabulary 

appropriate. 

Item 12: I find the order of teaching grammar topics and vocabulary appropriate. 

  Frequency (%) 

I do not agree at all 5 5,0 

I do not agree 9 9,0 

I am not sure 17 17,0 

I agree 52 52,0 

I totally agree 17 17,0 

  

 

Table 4.4: Students’ views about topics being given with short and simple explanations 

and examples. 

Item 13: The grammar topics in the textbook are given with short and simple 

explanations and examples. 

  F (%) 

I do not agree at all 4 4,0 

I do not agree 15 15,0 

I am not sure 19 19,0 

I agree 49 49,0 

I totally agree 13 13,0 
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Table 4.5: Students’ views about the textbooks reflecting the language that will be used. 

Item 14: The language items used in the textbook reflect the language that I will be able 

to use. 

  Frequency (%) 

I do not agree at all 8 8,0 

I do not agree 16 16,0 

I am not sure 38 38,0 

I agree 26 26,0 

I totally agree 12 12,0 

 

Item numbers 10,11,12,13,14 are about the skills included in the textbook. 38 

% of the students are not sure about studying pronunciation naturally in this textbook, 

27 % of them do not agree and 20 % of them agree. To talk about the real life language 

use of the book 37 % of the students rated agree which is the highest rate for this item. 

As for the appropriateness of the level of the book for the students level 31 % are not 

sure about it, but 25 % of them rated agree which is the highest rate. According to 52 % 

of the students the order of teaching topics and vocabulary is appropriate. % 49 -which 

is the highest percentage for this item- agree that explanations of grammar topics are 

given in a simple and short way. 

 

Table 5: Subject and Content 

Table 5.1: Students’ views about appropriateness of the content and topic to the needs. 

Item 15: The content and topic of the textbook is appropriate to my needs as an English 

learner. 

 

  Frequency (%) 

I do not agree at all 9 9,0 

I do not agree 11 11,0 

I am not sure 44 44,0 

I agree 31 31,0 

I totally agree 5 5,0 
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Table 5.2: Students’ views about real life related content. 

Item 16: The content and topics of the textbook is usually related to real life context. 

  Frequency (%) 

I do not agree at all 8 8,0 

I do not agree 10 10,0 

I am not sure 26 26,0 

I agree 39 39,0 

I totally agree 17 17,0 

 

 

Table 5.3: Students’ views about interesting and encouraging subjects and content. 

Item 17: The content and subjects of the materials are interesting and encouraging 

enough. 

  Frequency (%) 

I do not agree at all 9 9,0 

I do not agree 17 17,0 

I am not sure 29 29,0 

I agree 41 41,0 

I totally agree 4 4,0 

 

Table 5.4: Students’ views about variety of the subjects and content. 

Item 18: There is enough variety in the subjects and content of the textbook. 

 

  Frequency (%) 

I do not agree at all 5 5,0 

I do not agree 23 23,0 

I am not sure 36 36,0 

I agree 26 26,0 

I totally agree 10 10,0 
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To talk about the subject and content of the textbook 31 % of the students 

agree that the content and topic of the textbook is appropriate to the needs of an English 

learner. 39 % of the students agree that the textbook is related to real life context. 41 % 

of the students agree that materials in the textbook are encouraging enough. For the item 

which is about the variety of the subjects and content of the book, 36 % of the students 

rated not sure. 

 

Table 6: Conclusion 

Table 6.1: Students’ views about textbook’s encouraging to study English in the future. 

Item 19:The textbook encourages me to study English in the future. 

  Frequency (%) 

I do not agree at all 19 19,0 

I do not agree 36 36,0 

I am not sure 25 25,0 

I agree 15 15,0 

I totally agree 5 5,0 

 

Table 6.2: Students’ views about choosing this textbook again. 

Item 20: If I had the chance to choose a textbook, I would choose this textbook. 

  Frequency (%) 

I do not agree at all 14 14,0 

I do not agree 16 16,0 

I am not sure 56 56,0 

I agree 8 8,0 

I totally agree 6 6,0 

 

The last two items of the questionnaire is about the future use of the same 

textbook. It is interesting to see 5 and 6 out of 100 students who rated “I totally agree” 

for the items “the book encourages me to study English in the future” and the item “If I 

had the chance to choose a textbook, I would choose this textbook. In other words it is 
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interesting to see that students do not want to use this textbook for their further studies 

in English and they do not find it encouraging enough for future studies. 

 

5.2.Teacher Questionnaire 

 

Table 7: Content 

Table 7.1: Teachers’ views about the textbook’s presenting the subject in a logical and 

organized manner. 

Item 1: Is the subject matter presented either topically or functionally in a logical, 

organized manner? 

 

  Frequency (%) 

Poor 3 6,0 

Adequate 8 16,0 

Good 29 58,0 

Excellent 10 20,0 

 

Table 7.2: Teachers’ views about learning about the target language culture. 

Item 2: Does the content serve as a window into learning about the target language 

culture (American, British,ect.) ? 

  Frequency (%) 

Poor 2 4,0 

Adequate 17 34,0 

Good 20 40,0 

Excellent 11 22,0 
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Table 7.3.: Teachers’ views about the usage of authentic pieces of language. 

Item 3: Are the reading selections authentic pieces of language? 

 

  Frequency (%) 

Poor 3 6,0 

Adequate 21 42,0 

Good 13 26,0 

Excellent 13 26,0 

 

 

Table 7.4: Teachers’ views about the textbook’s containing real-life issues. 

Item 4: Compared to texts for native speakers, does the content contain real-life issues 

that challenge the reader to think critically about his/her worldview? 

  Frequency (%) 

Poor 6 12,0 

Adequate 14 28,0 

Good 22 44,0 

Excellent 8 16,0 

 

 

Table 7.5.: Teachers’ views about  the usage of a variety of literary genres. 

Item 5: Are the text selections representative of the variety of literary genres, and do 

they contain multiple sentence structures? 

  Frequency (%) 

Poor 9 18,0 

Adequate 13 26,0 

Good 25 50,0 

Excellent 3 6,0 
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The first five items are about content of the textbook. Highly rated scale for 

those items is “good”. 58 % of the teachers rated “good” for the logical and organized 

manner of presentation of the subject matter. 4 % of the teachers rated poor for the 

cultural presentation of the content. 42 % of teachers rated adequate for the usage of 

authentic pieces of language. 44 % of the teachers rated “good” for the textbooks 

containing real life issues that challenge the reader to think critically about his/her 

worldview. 50 % of the teachers rated “good” for the textbooks being representative of 

the variety of literary genres and including multiple sentence structures. We can draw 

from the tables that teachers tend to think positively about the cultural presentation with 

the language, the use of authentic language, promoting students critical thinking skills. 

According to the teachers the textbook includes all of these mentioned items, we can 

understand that it is the teachers effectiveness if they can see those characteristics of the 

textbook and apply it accordingly. 

 

Table 8: Vocabulary and Grammar 

 

Table 8.1: Teachers’ views about the textbook’s presenting grammar rules in a logical 

manner. 

Item 6: Are the grammar rules presented in a logical manner and in increasing order of 

difficulty? 

  Frequency (%) 

Poor 1 2,0 

Adequate 11 22,0 

Good 28 56,0 

Excellent 10 20,0 
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Table 8.2: Teachers’ views about textbook’s presenting new vocabulary in a variety of 

ways. 

tem 7: Are the new vocabulary words presented in a variety of ways (e.g. glosses, multi-

glosses, appositives) ? 

  Frequency  (%) 

Poor 2 4,0 

Adequate 26 52,0 

Good 14 28,0 

Excellent 8 16,0 

 

 

Table 8.3: Teachers’ views about textbook’s presenting new vocabulary at an 

appropriate rate. 

Item 8: Are the new vocabulary words presented at an appropriate rate so that the text is 

uderstandable and so that students are able to retain new vocabulary? 

  Frequency (%) 

Poor 3 6,0 

Adequate 14 28,0 

Good 20 40,0 

Excellent 13 26,0 

 

 

Table 8.4: Teachers’ views about repetition of the new vocabulary words. 

Item 9: Are the new vocabulary words repeated in subsequent lessons to reinforce their 

meaning and use? 

  Frequency (%) 

Poor 7 14,0 

Adequate 19 38,0 

Good 13 26,0 

Excellent 11 22,0 
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Table 8.5: Teachers’ views about the textbook’s using top-down techniques for learning 

new vocabulary. 

Item 10:Are students taught top-down techniques for learning new vocabulary words? 

  Frequency (%) 

Poor 8 16,0 

Adequate 13 26,0 

Good 20 40,0 

Excellent 9 18,0 

 

Tables 8.1,8.2,8.3,8.4,8.5 include the items about vocabulary and grammar.56 

% of teachers rated “good” for grammar rules being presented in a logical manner and 

increasing order of difficulty. 52 % of the teachers rated “adequate” for the vocabularies 

being presented in a variety of ways. 40% of teachers rated “good” for the usage of top-

down techniques for learning new vocabulary words. Here we can understand that 

teachers show appreciation on how the vocabulary is presented, the order it comes in 

and the increasing difficulty level in line with students’ level.  

 

Table 9: Exercises and Activities 

Table 9.1: Teachers’ views about the textbook’s interactive and task-based activities. 

Item 11: Are there interactive and task-based activities that require students to use new 

vocabulary to communicate? 

 

  Frequency (%) 

Poor 5 10,0 

Adequate 14 28,0 

Good 23 46,0 

Excellent 8 16,0 
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Table 9.2: Teachers’ views about reading for comprehension. 

Item 12: Do instructions in the textbook tell students to read for comprehension? 

  Frequency (%) 

Poor 4 8,0 

Adequate 11 22,0 

Good 28 56,0 

Excellent 7 14,0 

 

 

Table 9.3: Teachers’ views about textbook’s top-down and bottom-up reading 

strategies. 

Item 13: Are top-down and bottom-up reading strategies used? 

  Frequency (%) 

Poor 1 2,0 

Adequate 24 48,0 

Good 17 34,0 

Excellent 8 16,0 

 

9.4: Teachers’ views about textbook’s giving sufficient examples to learn top-down 

techniques. 

Item 14: Are students given sufficient examples to learn top-down techniques for 

reading comprehension? 

 

  Frequency (%) 

Poor 4 8,0 

Adequate 17 34,0 

Good 25 50,0 

Excellent 4 8,0 
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Table 9.5: Teachers’ views about textbook’s facilitating students’ use of grammar rules. 

Item 15: Do the activities facilitate students’ use of grammar rules by creating situations 

in which these rules are needed? 

  Frequency  (%) 

Poor 4 8,0 

Adequate 10 20,0 

Good 21 42,0 

Excellent 15 30,0 

 

 

Table 9.6: Teachers’ views about textbook’s texts making comprehension easier. 

Item 16: Does the text make comprehension easier by addressing one new concept at a 

time instead of multiple new concepts? 

  Frequency (%) 

Poor 7 14,0 

Adequate 18 36,0 

Good 11 22,0 

Excellent 14 28,0 

 

 

Table 9.7: Teachers’ views about textbook’s exercises promoting critical thinking of the 

text. 

Item 17: Do the exercises promote critical thinking of the text? 

  Frequency (%) 

Poor 7 14,0 

Adequate 12 24,0 

Good 18 36,0 

Excellent 13 26,0 
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Tables 9.1, 9.2, 9.3, 9.4, 9.5, 9.6, 9.7 include items about exercises and 

activities. Here again the highest percentage of the teachers rated “good” and 

“adequate” and also close number of ratings  “excellent”. This shows that most of the 

teachers are content with the presentation and practice of the exercises and activities in 

this textbook. 

 

 

Table 10: Attractiveness of the Text and Physical Make-up 

Table 10.1: Teachers’ views about textbook’s having an appealing cover. 

Item 18: Is the cover of the book appealing? 

  Frequency (%) 

Poor 10 20,0 

Adequate 27 54,0 

Good 10 20,0 

Excellent 3 6,0 

 

 

Table 10.2:High aesthetic quality of the visual imagery. 

Item 19: Is the visual imagery of high aesthetic quality? 

  Frequency (%) 

Poor 3 6,0 

Adequate 34 68,0 

Good 9 18,0 

Excellent 4 8,0 

 



33 
 

Table 10.3:Simple and close illustrations to the text. 

Item 20: Are the illustrations simple enough and close enough to the text that they add 

to its meaning rather than detracting from it? 

  Frequency (%) 

Poor 4 8,0 

Adequate 17 34,0 

Good 23 46,0 

Excellent 6 12,0 

 

 

Table 10.4: Using interesting texts. 

Item 21: Is the text interesting enough that students will enjoy reading it? 

 

  Frequency (%) 

Poor 5 10,0 

Adequate 23 46,0 

Good 20 40,0 

Excellent 2 4,0 

 

This part of questionnaire is about the appearance and physical make-up of the 

textbook. The highest percentage of the teachers here rated “good” and “adequate”. This 

shows that there is neither much of total dissatisfaction nor great admiration for the 

physical appearance of the textbook.   

 

5.3. Summary of The Questionnaires 

When we look at the students and teachers questionnaire evaluations they 

showed a lot of differences. Overall most teachers did not give a negative response to 

the items. This shows that they seem to be content with the present textbook they use. 

However, there is neither complaint about it, nor a high rate of “excellent” about it. 
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To talk about student questionnaire they showed a tendency not to be taught 

with this textbook again. They tended to give lower rating for the favored features of the 

textbook. They tended to avoid totally agree or disagree choices and they tended to 

choose “I am not sure” which saved them from deciding on a certain side. This can be a 

disadvantage of five scale questionnaires; when they do not want to think upon a certain 

item they usually choose “I am not sure”.  

We can make general comments about the items separately. For the layout and 

design from the teachers a large scale of appreciation had been gathered. Although a 

high percentage of the students were not sure about these items the second highest 

percentage was on the agreement upon the physical make up and layout of the textbook. 

The next title which was about activities in the textbook received appreciation 

from the teachers. The students also showed their appreciation by stating their 

agreement on the activities properness for them. The teachers also showed their 

appreciation by stating their agreement on the effectiveness of the activities.  

Skills covered in the textbook was another sub-title in the questionnaires. The 

teachers showed their positive view on the relatedness and appropriateness of the skills 

covered in the textbook. Most of them agreed that the activities and exercises are good 

enough to promote student’s basic skills about language learning. Moreover, they found 

the presentation and the order of topics and subjects good enough for them while using 

it in their lessons.  It is interesting to see the students’ discontent about the skills. A high 

percentage of them chose not being sure or disagree. They are not content with the fact 

that language skills they need are presented in an appropriate way. Although most of the 

students agree that real life and authentic language is used, they are not sure that the 

level of the textbook is appropriate for their own level. When we see “not sure” rated 

high, we can conclude that the students have some doubt about the level of this textbook 

is appropriate for them. They just agreed mostly on the skills being given in a balanced 

way.  

As for being satisfied about the textbook in general and having the chance to 

choose it again, the students did not agree that they wanted to use the same textbook 
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again. This made the high percentage of “I am not sure” answers clear that they can not 

agree that the book is good or bad for them. However, we can conclude that they 

believe that some other textbooks can be beneficial for them as well.  

To sum up we have derived from the questionnaires that the teachers appreciate 

almost all sides of the textbook in terms of activities and exercises, content, skills, 

physical make up and presentation of the subjects. The students on the other hand did 

not give exact response to many of the items, some of the items were responded 

positively and some were responded negatively which rated much more than the 

teachers negative responses. It is drawn from this study that for most of the teachers this 

textbook is user friendly, but it is not so much for many of the students. 
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6. CONCLUSION, IMPLICATIONS and SUGGESTIONS 

6.1. Discussion and Conclusion 

This study was conducted to understand how the teachers and students view 

their present textbook which is “success” and to get a general overview about whether 

the textbook is user friendly or not in terms of skills, exercises and activities, layout and 

physical make up, use of language and subject and content. Thus, Istanbul University 

Foreign Language School students and teachers were given questionnaires on those 

mentioned evaluation criteria to see whether the textbook meets their expectation or not. 

The aim of this study was to find answers to the following three questions; 

1. What are the views of Istanbul University Preparatory School instructors on 

the extent of the textbooks being user friendly? 

2. What are the views of Istanbul University Preparatory School students on 

the extent of the textbooks being user friendly? 

3. What is the discrepancy between the students and teachers opinion on the 

extent of the textbooks being user friendly? 

 The criteria used in the questionnaire for teachers and students were similar. 

There were a range of similarities in their rankings. However, they showed a wide range 

of discrepancy in respect to their appreciation. We do not know whether the students 

can give reliable enough feedback on the evaluation of a certain material, they can just 

say how they feel about it. Some important points that should not be disregarded are 

that the teacher may not be using the textbook appropriately the teacher may not be 

equipped with adequate theoretical and academic background about teaching English; 

the students may be biased towards the lesson, in other words they may not have had 

good experience in learning English with their present textbook, or their needs may be 

different from what the teacher and the book give and the atmosphere in the classroom 

may not be in the same way as they expected it to be. The last point not to forget is that 

students may not be much aware of how they learn best, how the language is taught.  
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6.2.IMPLICATIONS for ELT 

Evaluation of materials is a must for all schools and institutions. How the 

materials are evaluated depends on the researcher and his/her aim of the study. 

However, it is a fact that if the materials are evaluated by the users, the chance to get 

better results in ELT (English Language Teaching) increases. Any of the textbooks 

should be judged according to a list of criteria. By gathering data from the students and 

teachers who are real users of the textbook we can draw some conclusions about the 

textbook. If the textbook is not user friendly enough there may be a need to modify and 

adapt. The number of participants may not be adequate all the time or their responses 

may not be intimate enough. These are some of the limitations of the conducted study. 

If textbook evaluation is done according to a certain criteria with elaborate studies, it 

provides the users with sound information and gives the way to take further steps in 

ELT.  

To talk about the implications of this particular study for ELT, we can say that 

there may occur discrepancies between the students and teachers opinion on a certain 

sub-category of a textbook. Here in this study, the students and the teachers do not share 

the same view on certain aspects of the textbook that they are using now. These aspects 

are about the appropriateness of the textbook for the students. Although teachers believe 

that it is appropriate for the students, the students do not agree that it is suitable for them 

and a high percentage of them are not sure that they want to use the same textbook 

again.  

All in all this textbook is rated high in terms of content, subjects, exercises and 

activities, skills and the way that subjects are presented. In other words, according to the 

teachers and students this textbook received appreciation on the important qualities of a 

textbook, we can conclude again that this textbook –for the group that we have included 

in this study- user friendly. If there are some lacking points for the students, it is the 

teacher who can do necessary modifications and adaptations in it to engage and 

motivate students for learning English. 
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6.3.SUGGESTIONS for FURTHER RESEARCH 

The number of teachers and students can be increased. For this study we could 

give the questionnaire to just 100 students and 50 teachers who are presently using this 

textbook. The students and teachers who used it in the previous years can also be given 

the questionnaires to see whether they had benefited enough from this textbook. The 

time period to administer the questionnaires can be kept longer than a semester; we can 

give them the chance to use the textbook during at least two academic periods. 

Meanwhile the students and teachers can be informed that they should pay more 

attention to the points that a user friendly textbook should have and notice how it works 

in the classroom. 

The students and teachers can also be interviewed one by one to have more 

feedback on the effectiveness of the textbook. They can be interviewed while and after 

using the coursebook. The teachers can be interviewed before using the textbook as well 

to understand why they chose it and what their expectations from that textbook and then 

see if their expectations are met in the coursebook. 

In the further studies there can also be some variables like gender, age, school 

type or district. If we include such kind of variables we may reach different conclusions. 

Another suggestion may be comparing the coursebook with some others used in other 

schools for similar group of students. We can compare the parts of the textbooks in 

different aspects. For the following studies we can direct the questions like “If the 

textbook is not user friendly how can we improve it or what kind of modifications can 

we do in it?” 

We can also include culture specific issues to get an overview about how our 

students learn culture specific content, how they react and how they use it in their daily 

life. We can analyze the balance of target and native culture elements in the materials 

that we use. Another important point for EFL learners to be taken into consideration is 

learner autonomy. We can study in detail about how much we should consider learner 

autonomy in our material selection. Improving the students’ critical thinking ability 

should also be included as a criteria for coursebook selection. 
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APPENDIX I 
 
STUDENT TEXTBOOK EVALUATION QUESTIONNAIRE 
 
(ENGLISH TRANSLATION) 
 
Textbook Evaluation Form I totally 

agree 
I agree I am 

not 
sure 

I don’t 
agree 

I don’t 
agree 
at all 

A/Layout and Design      
1. The layout and design is appropriate 
and clear. 

     

2. The textbook is organised effectively.      
B/Activities       
3. The activities encourage sufficient 
communicative and meaningful 
practise. 

     

4. The activities incorporate individual, 
pair and group work. 

     

5. The grammar points and vocabulary 
items are introduced through games, 
songs and storytelling. 

     

6. The activities promote creative, 
original and independent responses. 

     

C/Skills       
7. The materials include and focus on 
the skills that I need to practise. 

     

8. The materials provide an appropriate 
balance of the four language skills. 

     

9. The textbook highlights and practises 
natural pronunciation. 

     

D/Language Type      
10. The language used in the textbook is 
authentic-i.e. like real-life English. 

     

11.The language used is at the right 
level for my current English ability. 

     

12.The progression of grammar points 
and vocabulary items is appropriate. 

     

13. The grammar points are presented 
with brief and easy examples and 
explanations. 

     

14. The language functions exemplify 
English that I will be likely to use in the 
future. 

     

E/ Subject and Content       
15. The subject and content of the 
textbook is relevant to my needs as an 
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English language learner. 
16. The subject and content of the 
textbook is generally realistic. 

     

17. The subject and content of the 
materials is interesting and motivating. 

     

18. There is sufficient variety in the 
subject and content of the textbook. 

     

F/Conclusion      
19. The textbook raises my interest in 
further English language study. 

     

20. I would choose to study this 
textbook again. 

     

 
This survey which is used in this study without any modifications is developed by Guncel Arıkan (2008). 
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APPENDIX II 
 
ÖĞRENCİ DERS KİTABI DEĞERLENDİRME FORMU 
 
 
 
Ders Kitabı Değerlendirme Formu I totally 

agree 
I agree I am 

not 
sure 

I don’t 
agree 

I don’t 
agree 
at all 

A/Kitabın Taslağı ve Planı      
1. Kitabın taslağı ve planı yeterince açık 
ve uygun 

     

2. Ders kitabı etkili bir şekilde 
düzenlenmiştir 

     

B/Kitaptaki Aktiviteler      
3.Kitaptaki aktiviteler İngilizce’de 
yeterli olarak iletişim kurmamı ve 
anlamlı bir şekilde uygulama yapmamı 
destekliyor 

     

4. Kitaptaki aktiviteler tek, eşli ve grup 
olarak çalışmamızı sağlıyor 

     

5. Kitapta İngilizce dilbilgisi kuralları 
ve kelimeler şarkı, öykü anlatımı ve 
oyun yoluyla öğretiliyor 

     

6. Kitaptaki aktiviteler yaratıcı, özgün 
ve bağımsız cevaplar vermemizi 
sağlıyor 

     

C/Beceriler      
7. Kitaptaki materyaller, ihtiyacım olan 
dil becerilerini içeriyor 

     

8. Kitaptaki materyaller, dört dil 
becerisini dengeli olarak sunuyor 

     

9. Ders kitabı, İngilizce telaffuzu doğal 
şekliyle çalışmamızı sağlıyor 

     

D/Kitaptaki Dil      
10. Ders kitabında kullanılan dil gerçek 
hayatta kullanılan dili yansıtıyor 

     

11.Ders kitabında benim şimdiki 
seviyeme uygun bir dil kullanılıyor 

     

12.Kitaptaki dilbilgisi konularının ve 
kelimelerin öğretilme sırasını uygun 
buluyorum 

     

13. Kitaptaki dilbilgisi konuları kısa ve 
basit örnek ve açıklamalarla sunuluyor 

     

14. Kitaptaki dil öğeleri ileride 
kullanabileceğim İngilizce’yi yansıtıyor 

     

      



44 
 

E/ Ders kitabının Konu ve İçeriği  
15. Ders kitabının konuları ve içeriği 
İngilizce öğrenen birisi olarak 
ihtiyaçlarıma uygun 

     

16. Ders kitabının konuları ve içeriği 
genel olarak gerçek yaşamla ilişkili 

     

17. Materyallerin konusu ve içeriği 
yeterince ilginç ve teşvik edici 

     

18. Ders kitabının konularında ve 
içeriğinde yeterince çeşitlilik var 

     

F/Genel Değerlendirme      
19. Ders kitabı beni ileride de İngilizce 
çalışmaya teşvik ediyor 

     

20. Seçme şansım olsa, yine bu kitabı 
tercih ederim 

     

 
This survey which is used in this study without any modifications is developed by Guncel Arıkan (2008). 
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APPENDIX III 
 
TEXTBOOK EVALUATION CHECKLIST for TEACHERS 
 
 
 
Textbook Evaluation Checklist 
 

Excellent  Good Adequate Poor  

A/Content     
1. Is the subject matter presented either 
topically or functionally in a logical, 
organized manner? 

    

2. Does the content serve as a window into 
learning about the target language culture? 

    

3. Are the reading selections authentic 
pieces of language? 

    

4. Compared to texts for native speakers, 
does the content contain real-life issues that 
challenge the reader to think critically 
about his/her worldview? 

    

5. Are the text selections representative of 
the variety of literary genres, and do they 
contain multiple sentence structures? 

    

B/Vocabulary and Grammar     
6. Are the grammar rules presented in a 
logical manner and in increasing order of 
difficulty? 

    

7. Are the new vocabulary words presented 
in a variety of ways(e.g. glosses, multi 
glosses, appositives)? 

    

8. Are the new vocabulary words presented 
at an appropriate rate so that the text is 
understandable and so that students are able 
to retain new vocabulary? 

    

9.Are the new vocabulary words repeated 
in subsequent lessons to reinforce their 
meaing and use? 

    

10. Are students taught top-down 
techniques for learning new vocabulary 
words? 

    

C/Exercises and Activities     
11.Are there interactive and task-based 
activities that require students to use new 
vocabulary to communicate?  

    

12.Do instructions in the textbook tell 
students to read for comprehension? 
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13. Are top-down or bottom-up reading 
strategies used? 
14. Are students given  sufficient examples 
to learn top-down techniques for reading 
comprehension? 

    

15. Do the activities facilitate students’ use 
of grammar rules by creating situations in 
which these rules are needed? 

    

16. Does the text make comprehension 
easier by adressing one new concept at a 
time instead of multiple new concepts?  

    

17. Do the exercises promote critical 
thinking of the text? 

    

D/Attractiveness of the Text and 
Physical Make-up 

    

18. Is the cover of the book appealing?     
19. Is the visual imagery of high aesthetic 
quality? 

    

20. Are the illustrations simple enough and 
close enough to the text that they add to its 
meaning rather than detracting from it? 

    

21. Is the text interesting enough that 
students will enjoy reading it? 

    

 
This survey which is used in this study without any modifications is developed by Joshua Miekley 
(2005). 
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