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OZET

Bir BIT Araci Ile Oz-Diizenleyici Ogrenme Stratejilerinin Simf Dis1 Dil

Ogreniminde Uygulanmasi ve Bunun Ogrencilerin Akademik Basarisina Etkisi

Yirmi yili agkin siiredir, bilisim ve iletisim teknolojilerinin dil 6greniminde
kullanilmas ingilizce 6gretimi alaninda popiiler konulardan biri olmustur. Teknoloji,
eger verimli ve dogru bir sekilde kullanilirsa, dil 6grencileri igin 6zgiin ve eglenceli
ortamlardan biri olarak degerlendirilebilir. BIT ile ilgili araglarmn dil 6grenimi
tizerindeki etkinligini anlamak i¢in, 6grenciler dil 6greniminde teknoloji ve 6z
diizenleyici 6grenme yontemleriyle mesgul olmalari gerekir. Bu ¢alismada,
ogrencilerin sinif dist teknoloji kullaniminin 6z diizenleyici yontemle dil 6grenimleri
ve Ingilizce hazirlik okulundaki basarilari {izerindeki etkilerini incelenmistir.
Stratejilerin ve BIT tabanli uygulamanin olasi etkilerini bulmak igin ¢alisma
Istanbul'daki 6zel bir iiniversitenin Ingilizce Hazirhk Okulu'nda 57 hazirlik okulu
ogrencisi ile gerceklestirilmistir. BIT tabanli bir uygulamay1 simif diginda
kullanmanin Ingilizce hazirlik okulu 6grencilerinin kendi kendini diizenleyen
ogrenmelerini ve akademik basarilarint gelistirip gelistiremeyecegini 6grenmek icin
Lai ve Gu'dan (2011) uyarlanan iki anket ve alt1 agik uclu soru kullanilarak hem nicel
hem de nitel veriler toplanmistir. Anketlerle toplanan verilerin analizi, ingilizce
hazirlik 6grencilerinin smif dis1 6grenme igin hem BIT hem de EC” i aktif olarak
kullanma egiliminde olduklarin1 gostermistir. Ancak, 6grenmelerini gelistirmek i¢in
BIT kullanimlarinin nasil diizenleneceginin tam olarak farkinda olmadiklar1

gozlemlenmistir. Calismanin sonucu, dgrencilerin sinif dis1 grenimlerinde BIT

X1



kullaniminin daha etkili sonucunu gérmek i¢in 6grencilerin iist biligsel

diizenlemelerini gelistirmeye yonelik bir egitime ihtiya¢ duyuldugunu belirtmistir.

Anahtar Kelimeler: Bilisim ve iletisim teknolojileri, 6z diizenleyici 6grenme, 6z

diizenleyici 6grenme stratejileri, sinif dis1 dil 6grenimi, teknoloji
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ABSTRACT

Applying Self-Regulated Learning Strategies with an ICT Tool for out of Class

Language Learning and Its Effect on Students’ Academic Success

Combining ICT with language teaching has become one of the most popular topics
over the last two decades in ELT area. Technology can be considered as one of the
most authentic and enjoyable platforms for the language learners if it is used
effectively and truly. In order to understand the effectiveness of ICT related tools on
language learning, learners should be engaged self-initiated use of technology in
language learning. This study examined students’ use of technology out of class to
self-regulate their language learning and its effects on their achievement in an
English preparatory school. In order to find out the possible effects of strategies on
their perspectives regarding the use of such strategies and ICT based tools, the
research was carried out with 57 students. It took place at English preparatory school
of a university in Istanbul. Both quantitative and qualitative data collections were
done through two questionnaires adapted from Lai and Gu (2011) and six open-
ended questions are also asked to find out if using an ICT based application outside
the classroom could develop English preparatory school students’ self-regulated
learning (SRL) and their academic achievements. The analysis of the collected data
indicated that English language learners were tend to actually use both ICT and
English Central (EC) - the name of the application used- for out of class learning.
However, they were not exactly aware of how to regulate their ICT usage to improve

their learning. The result of the research pointed out that there is an absolute need for
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a training to develop learners’ metacognitive regulation to see more effective result

of ICT usage out of class learning.

Keywords: ICT, self-regulated learning, out of class language learning, self-

regulated learning strategies, technology.
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CHAPTER 1: INTRODUCTION

1.1 Background of the Study

There has been an impressive interest in learners’ approach to manage and design
their learning procedure. Recent studies have shown that learners who can regulate
their attitude in schools lean to succeed much better. Also, they tend to have other
constructive developmental outcomes as well (Zimmerman & Cleary, 2009). Various
researches have revealed that performing SRL strategies and having self-efficacy are
signs that display scholastic achievement (Schunk, 1994). In this respect, one of the
most crucial objects of the education system has turned into developing learners’
self-regulation (SR) skills.

When the history of teaching methods is considered, it can be easily observed
that there is an observable and obvious alteration in the way that the teachers teach.
Teacher-centered teaching has been replaced by learner-centered learning. Hence,
students have now become more responsible for their own language learning and
they become more independent. That’s why a teacher’s responsibility is to enlighten
his or her learners to regulate their own learning (Zimmerman, B. J., Bonner, S., &
Kovach, R., 1996). According to Wenden (1991), learners tend to organize and
control their language learning through LLS. To put it in a different way, SR can be
defined as individual active effort of learners on their own learning (Ddrnei, 2005).
These types of learners are not only metacognitively attentive to their self individual
language acquisition but also, they are motivationally and behaviorally eager to learn
(Zimmerman, 1989). Bandura (1986) who is known for his social-cognitive

perspective holds the idea that SR includes the following three main parts: personal,



behavioral and environmental. His SCT makes SRL theoreticians to consider SRL as
a multidimensional progress which compromises cognitive, metacognitive and
motivational strategies to put into practice fruitful learning (Schunk & Zimmerman,
1994; Zimmerman, 1990). Pintrich (2000) also describes SR as a productive
progress where students actively set individual goals for self-study. Besides that, they
observe and set their own cognitional, motivational and behavioral goals related to
environmental features. According to Zimmerman (1989), “learning is not something
that happens to students; it is something that happens by students”. Also, he puts
emphasis on that in order to be successful on an academic topic; active use of
cognitive strategies is required in any learning environment.

It is crystal clear that language is an inseparable part of any human being; in
other words, language is not just a means of communication. Therefore, language
learning should follow the new trends in life. ‘ICT’ enables us this freedom. Thanks
to it, while we can provide a learning environment out of the classroom, also we can
also touch on our students’ current interest in ‘technology’. Developments in
technology have brought countries together. Therefore, it provides easy access to
culture and discourse of target language. ICT has many fruitful features for learning
languages and it gives endless freedom to learners to develop themselves in class or
outside of the classroom. These technological resources especially used outside the
classroom serve huge benefits in terms of language acquistion (Thorne et al., 2009;
Lei & Zhao, 2007).

The rapid advance and growth of ICT in the field of education has been providing
novel mediums to convey and gain the knowledge, dynamic educational methods and
the appearance of a new integrated global community of scholars. Besides that, ICT

has deeply influenced language education system, too. Especially, it has become an
2



essential element in terms of both learning and teaching second language in recent
times.

According to Reinders & White (2010), ‘nonlinearity’(not having a straight
line between input and output) is also another effective advantage of technology
usage in learning and teaching. Especially, adult learners or university level students
want to be seen as ‘whole person’ more. They need freedom in their learning
process. At this point, ICT becomes a great helper for both teachers and learners.
Thanks to technology, students are able to prepare their individual arrangements to
complete their tasks. Therefore, when we give freedom to our students, the final
product of nonlinear study is more fruitful than the predetermined one. ICT provides
us authentic ways of learning. Nowadays, students are happy to use technology in
their learning environment, because it is more dynamic and easier to use. They feel

themselves free and valuable while using it.

1.2 Significance of the study

Since the world has become more globalized than ever, learning English has become
a necessity all around the world for a long time. That’s why; there is increased
attention to the effective ways of teaching and learning it. The rapid developments of
21st century technological tools not only have affected the general education
practices, but also have made it necessary to use it in foreign language learning.
Since most of the students use technology almost every day in their personal life,
they are willing to try out new technological things when learning a language.
Students have now the chance of using original materials related to language learning

thanks to digital tools like smartphones and computers effectively and efficiently.
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These tools give students the freedom of time and space, and allow them to choose
materials according to their interests and needs. With this changing role of language
learners, Self-regulated language learning (SRLL) strategies are getting more
important for learning English. However, studies on combining SRLL and ICTs are
still relatively new. For this reason, it is obvious that further research is required to
determine the impacts of ICT based SRL approach on students’ academic

achievements.

1.3 Theoretical basis of the study
The study is based on Bandura’s “Social Cognitive Theory” (SCT). In his theory,
Bandura suggested that individuals observe the behaviors of other people in their
environment and draw similar conclusions from their observations and show similar
behaviors in situations considered important to them. For this purpose, it is essential
that the model behavior is stored in memory, remembered and reconstructed when
necessary (Bandura, 1986).

Following Bandura’s work, an important number of researches have been
done to help investigate the factors which cause failures of students with low
achievement and in consequence of these investigations SRL has emerged as a
significant element that has been greatly discussed in the education field recently.
Researchers who work on self-regulation-based learning have defined and modeled
the concept of self-regulation from a different theoretical perspective (Boekaerts,
1996). The two most widely accepted SRL models are propounded by Zimmerman
(1998) and Pintrich (2000). In educational psychology, Zimmerman was the first

researcher who addressed the SR term. He argues that performances of students can
4



be predicted through SR effectively (Cheng, 2011). Based on Bandura’s SCT,
Zimmerman (1998) developed the SRL model. In his model, this relatively new
approach is defined as the planning of the emotions, thoughts and behaviors of the
student in achieving individual goals and doing the necessary adjustments if
necessary (Zimmerman, 1998). In his model, learners are totally active in setting
goals for their own learning tasks and determining the time and effort for it,
developing an affective attitude, and choosing strategy. In the Zimmerman model, it
is seen that, with the acquisition of strategies, students have the chance of taking
more responsibility in their learning situations and they emphasize that their
academic performance is getting higher. However, Pintrich (2000) evaluates SRL as
a combination of motivational structures and he categorized and analyzed the
processes of self-regulation in four different domains: cognition, motivation,
behavior and the environment. Taking these ideas into consideration, in the current
study, the appropriate learning environment was provided for the participants to
develop their English proficiency level through an online application. They were free
to set their goals and pacing. Students were able to decide where, when, how long,

for which subject they would study.

1.4 Statement of the Problem

In traditional learning environments, listening to what the teacher tells and taking
notes and working as necessary, memorizing and solving mechanic exercises can be
some basic examples of expected student behaviors. However, the role of the
students has changed recently. Contemporary foreign language teaching methods put

forward a teaching environment in which students are more active, responsible, and
5



ICT friendly. Besides that, students can take the necessary time to perform activities
in the online learning environment at home, organize the environment that they learn,
and receive support from peers or lecturers. In addition, they can take an active role
in the practice activities in the school, work with groups, do research and evaluate
their own process of learning (Sun, Wu, and Lee, 2016). One of the most essential
aims of education in the most countries has been to assist students to learn SRL skills
for enhancing their learning in the past few decades. The most noticeable reason is
that having SRL skills does not only mean regulating students’ own actions towards
school subjects, but also being successful in their life outside of the school. Self-
regulated learners develop their control mechanism and they have a chance to self-
evaluate their individual learning attitude (Artino and Stephens, 2009; Ormrod 2009,
Paris and Paris, 2001). This self-awareness makes them more positive and confident
about their strength and weaknesses and this consciousness improves their planning
skills to improve their learning. These learners can develop different learning
strategies to increase their academic achievement (Graham, Harris and Mason, 2005;
Pintrich, 2000).

It is an indisputable fact that SRL has become a vital element in English
language teaching. As English Instructors, our aim cannot be restricted to teach the
learners only basic skills such as reading, speaking, listening or writing.

This research concordantly seeks to reveal the effects of EC activities prepared in the

development of learners' SR and its effects on their academic achievements and SRL.



1.5 Purpose of the Study

The primary goal of the study is to explore the effectiveness of using English Central
application (a platform which provides very short videos in English and activities
related to those videos) as a SRL tool on preparatory school students’ academic
achievements. The basis of the study is constituted by the following research

questions:

1.6 Research Questions & Hypotheses
Research Questions
1. Which language skills are practiced while using ICT and EC application for
self-regulating EFL learners’ language learning process at out-of-class time?
2. What are the ICT learning environments used by the EFL learners for self-
regulating their language learning process at out-of-class time?
3. How do EFL learners use ICT and EC for self-regulating their language
learning process at out-of-class time?
4. What are the effects of using EC application on EFL learners' s SRLL?
5. Is there a significant relationship between language students' SRL strategies and
their academic performance?
6. What are the perceptions of language students on the use of ICT and EC as a

learning tool?



Hypotheses

1. EFL students use various language skills through ICT and EC application for
self-regulating EFL learners’ language learning process at out-of-class time.

2. EFL students use various ICT learning environment for self-regulating their
language learning process at out-of-class time.

3. There is a significant relationship between language students' SRL strategies
and their academic performance.

4. There is a positive impact of EC intervention on language students' SRL.

5. There is a negative impact of EC intervention on language students' SRL.

1.7 Overview of the Methodology
The purpose of this section is to introduce the research strategy and techniques
applied in the current research, as well as to present the research methodology in
general terms.
The study designed as a quasi-experimental research to find answers these questions
above. The study was conducted with 57 students registered in English preparatory
school in Istanbul in the 2017-2018 academic years. The students aged between 18
and 21 were enrolled different departments of the university. However, they were
randomly placed into classes during their English preparatory program. The students
received 27 hours English education in a week. The curriculum was based on skills
as of Grammar, Listening and Speaking, and Reading and Writing.

Two questionnaires developed by Lai and Gu (2011) were conducted with the
target participants to gather data. The adapted ICT questionnaire composed of three

parts. In the initial part, students are asked about demographic data and their access
8



to tools related to ICT. In the second section, there were 28 Likert scale items related
to SRLL strategies. In the last part, there were three open-ended questions. After
collecting data through this questionnaire, student had an opportunity to access
unlimitedly to English Central application to practice for five weeks.

The second questionnaire was basically the same as with the first one;
however, ICT items were converted to EC items to see their tendency to use the EC
application and applying SRL strategies while using the application.

To find out an answer to the first research question, ICT preferences based
on language learning skills of the students were found out through questionnaires. In
the second research questions, preferred ICT environments of the learners were
figured out through descriptive data. For the third research question, the questions in
both questionnaires were classified into six different types of regulation
“Metacognitive Regulation, Goal commitment Regulation, Resource Regulation,
Affective Regulation, Social-connection Regulation and Culture Learning
Regulation”. In order to enlighten the fourth research question, t-test was applied.
For the fifth research question, the numerical values of Likert scale of EC
questionnaire were calculated to get a concrete score and these scores are compared
with the average of students’ written exam grades through Pearson Correlation to see
whether there is any impact of SRLL strategies and EC application on academic
achievement of students. For the final research questions, the third parts of the
questionnaires were used to see students’ opinion about the application and its effects

on them.



1.8 Definition of the significant terms
Self-regulation: “the process whereby students activate and sustain cognitions,
behaviors, and affects, which are systematically oriented toward attainment of their
goals.” (Schunk & Zimmerman, 1994)

Self-regulated learning strategies: Certain techniques which are implemented by
the learners to improve themselves in SRL.

Self- efficacy: “It is the optimistic self-belief in our competence or chances of
successfully accomplishing a task and producing a favorable outcome.” (Akhtar,
2008)
English Central: 1t is a video-based learning platform to improve English
proficiency level of the learners through a wide range of integrated learning skills. It
is used as educational technology in or out of classrooms.
Academic Achievement: 1t is a concrete indication of the training received in English

over a period of time.

1.9 Organization of the study
This research is cordinated in the following course of events. Initially, an
Introduction chapter is put forward that carries an overview of the background and
the subjects that are related to the research.

The introduction chapter is followed by Literature Review chapter. This
chapter of the study provides an enhanced literature review that is able to develop the

understanding of the study result revealed.
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Following that chapter, there is a presentment of wide description of the
Methodology. This chapter includes detailed explanation of the data collection tools,
samples and methods of the study.

The main concequences of the study are demonstrated in the Result chapter.
This part provides the analysis of the research in order by the research questions.

Following this chapter, the results of the research are interpreted in
consideration of the research questions in the Discussion chapter. Limitations of the
interpretations and inferences, summary of the study and suggestions for the further

studies are also specified in this section.
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CHAPTER 2: LITERATURE REVIEW

In order to shed light on the research questions of the recent research, key terms with
respect to the aim of the study are englightened in the literature review. The literature
review begins a broad overview of SRL. Following that two SRL models are
discussed. After that SRL’s reflection on language teaching and learners’
achievements are briefly mentioned. Finally, a link is made between SRL and online

learning. In addition to that related literature is examined.

2.1 Self-Regulated Learning

Many theories that investigate human behaviors say that behaviors are the product of
external reinforcements and punishments, with this perspective they only focus on
one part of nature of human beings. However, people have the capacity to control,
direct their thoughts, emotions and movements and be affected by their previous
behaviors. SRL is considered as a process that encourages students manage their
minds, attitutes and emotions to aply guide their learning practice (Jarvela and
Jarvenoja, 2011: Wolters, 2011). SRL theories argue that students are capable of
improving their learning abilities by choosing their knowledge and motivation
strategies personally. In the process of SR, students require to choose their
acquirement objectives, make their personal tuition design, choose their own study
strategies, follow their attainment processes, and assess their own learning products.
Boekaerts et al. (2000) describe SRL as the primary aim of the learning processes

and learners' environment, readiness, goals, and other controls to be active in the

12



process. According to Derrick (2003), in learning processes of learners, educational
institutions should provide appropriate environments where learners can reflect their
values and make self-assessment. It is expected that learners will have the ability to
work independently within the existing education system or to provide opportunities
for their development. Self-regulated learners have the ability to work independently
is one of the most important and privileged features (Sar1 and Akinoglu, 2009).
Today, SRL has been the subject of research on adult learning (Garrison, 2003).
While Pintrich (1995) emphasizes the significance of SR for university-level
learning and teaching perspectives, he also mentions the appropriateness of SR and
learning to the learning environment in the university. In contrast to primary
education, most university students are in a position to command their personal
programs of time management and school loadings.

Studies have shown that successful students have developed more SR skills
than those of unsuccessful students. In research work made by Tekbiyik et al. (2013),
it was concluded that the greatest effect on the success of the Science and
Technology course was applying SRL strategies. Learners who have SRL strategies
are expected to have the characteristics that direct their own learning procedure and
even straightforwardly shape the all the study process. When the link between test
anxiety and SRL strategies was examined in the same study, significant results have
been reached. It may be very useful for the instructors to inform learners about SRL
processes to improve SRL in the classroom. Learning the learning process of the
learner is the basis for faster and more effective learning in the learning
environments to be found in the future. There are many studies about SRL processes

in literature. These studies usually include “goal setting, planning, self-motivation,
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attention control, and flexible use of learning strategies, self-monitoring, appropriate

assistance seeking and self-assessment.” (Zumbrunn et al., 2011)

2.1.1 Self-Regulated Learning Models

SRL represents a complicated structure based on researches on “cognitive, problem-
solving, decision-making, metacognition, motivation, and self-control” (Boekaerst
and Corno, 2005). Several SRL models aimed at explaining how this complex
structure works, have been introduced to the literature by various researchers.
According to Wolters et al. (2003), there are four basic assumptions underlying
almost all of the SRL models that come into existence through the examination and
application of psychological patterns of cognition, ambition and learning. Initially,
learners are accepted as individuals who build up their own meanings, objectives and
planning with the message they receive from their own minds and from the outside
environment. In addition, it is stated in the SRL models that it is possible for learners
to supervise, direct and cordinate definite views of their cognition, desire and
perfomance, likewise environmental conditions. Third, SRL models assume a target,
principle, or model to compare performance in order to decide whether to continue
learning process or not. Finally, the SRL perspective considers self-regulatory
actions as an interpreter between individual and circumstantial features and
substantial performance or achievement (Wolters et al., 2003). According to
Zimmerman (2001), these models attempted to answer five basic questions;

-What are the components that motivate students to do SR during learning?

- Which processes provide students self-awareness and self-responsiveness?
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-What are the key elements that enable self-regulated students to achieve their
academic goals?

-How do students' SRL strategies affect the social and physical settings?

-What are the students’ SR potentials when learning is carried out by the students?
In addition to these common assumptions underlying the SRL models, each model
described below emphasized different aspects of SR and explained the SRL process

at different stages.

2.1.1.1 Zimmerman’s SRL Model

This model was formed by Zimmerman and it is formed on Bandura's SCT
(Zimmerman, 1998). Key processes in the field of SR according to the theory of the
Bandura are self-observation, self-awareness and self-response (Shunk, 2001). In
Zimmerman’s model (2002), SR is defined as planning the emotions, ideas, and
behaviors of the student in achieving individual goals and making some
arrangements when necessary (Zimmerman, 2002). Zimmerman (2000) explains the
role of SR hrough a learning cycle with 3 different stages. To begin with, the first
phase includes both engagement in learning and the processes of it which opens the
way for learning. The latter step, which is the performance phase, involves self-
dicipline and self-measurement that happen during study process especially for the
task analysis that learners attempt and their self-motivation beliefs. The last phase is
named as self-reflection where learners are able to evaluate their actions with self-
judgments and self-reactions. After presented in 2000 for the first time, the model

was updated with more detailed processes lately. His latest model is shown in Figure

1.
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Performance phase
Self-control

Task strategies, self-instruction,
imagery. tim e managem ent,
environm ental structuring. help-
seeking, interest in- centives & self-
consequences

Self-observation
Metacognitive m onitoring & self-
recording

Forethought phase

Self-reflection phase

Task analysis Self-judgment
Goal setting Self-evaluation
Strategic planning Causal attribution
Self-motivation beliefs Self-reaction

Self-satisfaction/affect
Adaptive/defensive

Self-efficacy
Outcom e expectations
Task interest/value
Goal orientation

Figure 1 The current updated SRL model of Zimmerman (Zimmerman and Moylan, 2009)

The accuracy and continuity of the observing of these three sources pricesely affects
the performance of the strategic arrangements and the essence of their self-beliefs
and plays a role in shaping the next self-regulated behavior of the individual

(Zimmerman, 2000).

2.1.1.2 Pintrich’s Self-Regulated Learning Model

Pintrich (2000) also introduced a framework based on the SCT of Bandura.
According to Pintrich (2000), SRL is an effective and constructivist development. It
provides individuals to set themselves some targets for their own learning, observe,
regulate and control their cognition, desire and behavior, and be guided and limited
by their targets and environmental factors. Pintrich's work is generally focused on the
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components of motivation and target orientation of the SR process and this emphasis
is observed in the model it creates. There are four stages in Pintrich's SR model
(2004) which is defined by the interaction of cognitive, motivational, sensory and
biological individual processes and behavioral and contextual processes. The first
phase includes forecasting, planning, and activation, while the second stage includes
tracing, the third stage control, and the fourth stage includes response and reflection.
The first phase involves the activation of perceptions and information about the task
and context, while the second stage includes numerous monitoring processes
including metacognitive awareness of the individual, his/her assignments, and the
different aspects of the context (Pintrich, 2004).

The third stage involves the control and arrangement of various attitutes of
the individual, his/her task and context, while the fourth stage refers to the
individual's response to, and to the assignment and situation (Pintrich, 2004).
Although the stages of the model are structured according to the order of precedence,
it is not hierarchically or linearly ordered that a stage must take place before or after
the other (Pintrich, 2004).

A detailed representation of the model can be seen in Table 1.
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Table 1. Phases and Areas for SRL

AREAS FOR REGULATION

Phases Cognition Motivation/Affect Behavior Context
1. Target goal settng Goal orientation (Time and effort  (Perceptions of
FORETHOUGHT Prior content adoption planning) task) (Perceptions
PLANNING, knowledge activation  Efficacy judgments  (Plannimg for of context)
AND Metacognitive Ease of Leaming self-
ACTIVATION kmowledge activation  judgments observations of
Perceptions of task  behavior)
difficulty
Task value
activation Interest
activation
2MONITORING  Metacognitive Awareness and Awareness and ~ Monitormg
awareness and monitormg of monitormg of changing task and
monitormg of motivation and effort, time use,  context conditions
cognition. affect nead for help
Self-observation
of behavior
3.CONIROL Selection and Selection and Increase/decrease  Change or
adaptation of adaptation of effort renegotiate task
cognitive strategies strategies for Persist, give up  Change or leave
for Leammg, managing Help-seeking context
thinkimg. motivation and behavior
affect
4REACTION Cognitive judgments  Affective reactions Chotce behavior  Evaluation of task
AND Attributions Attributions Evaluation of
REFLECTION context

As seen in Table 1, the planning and predictive actions in Pintrich's model (2004)

include the identification of cognitive objectives for learning and the activation of

previous knowledge of the component to be analyzed in addition to activating

learners' task or metacognitive information about them. The regulation of cognition
also envisages the monitoring of cognition and the selection of cognitive strategies
for consciousness, study, logic and problem solving (Pintrich, 2004).

In the regulation of cognition, the goal setting has an important place in terms
of functionality in which the learner will compare the performance (Pintrich, 2000).

Activation of the previous information and metacognitive information is generally
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unconsciously carried out in a non-self-regulated action. It cannot be considered as
self-regulated individuals are also known to perform these actions (Pintrich, 2000).

On the other hand, the regulation of cognition requires metacognitive
awareness and cognition. In this way, individuals choose cognitive strategies that
will empower them to reach their goals and make changes as they deem necessary. In
the last step of the regulation of cognition, individuals evaluate the learning process
and make judgments about themselves and their performance.

In order to regulate the affective domain, it is possible to activate a number of
affective features such as task perception, goal orientation and self-efficacy
perception. Then, individuals monitor these affective characteristics and make
changes using functional or non-functional strategies such as self-talk, defensive
pessimism, self-obstruction or academic procrastination (Pintrich, 2000). Regulation
of performance involves the individual schedule and effort for learning, followed by
the process of learning, seeking help, seeking to increase or decreasing the effort, and
engaging in sequential behavior choices based on self-evaluation at the end of the
process of acquiring knowledge (Pintrich, 2000). The regulation of the context
includes planning, monitoring and evaluation of the context and environment in
which learning occurs (Pintrich, 2000). As seen from Pintrich's SRL model, SRL is
an effective learning process performed by the individual, in which the cognitive,
affective, metacognitive, behavioral and social aspects of the individual constitute a

complex pattern.
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2.2 Self-Regulated Learning and Academic Achievement

Academic achievement is an essential component of learning both for the students
and teachers to observe the improvement in the learning and teaching processes.
Success is an indicator to what extend an individual has benefited from an academic
program in a school setting. Successful learners are actively engaged in learning;
they operate new knowledge more usefully, associate previous and recent
information, arrange and reconstruct the given subject matter, set objectives for
personal development, create action plans and ask for support when they need it. In
other words, students who succeed in learning are the ones who manage to conduct
their own learning (Bland, 2005). Learners who are able to organize their time and
studying environment in the most efficient way, control their efforts to achieve their
goals, and know how to get help from friends or teachers when necessary, are more
successful in academic sense (Pintrich, 1995). Many researchers meet on the
common ground that LLS are vital in language training. SRL strategies are accepted
as one of the most noteworthy learning strategies to academic achievement.
Regardless of learner profiles, each student is able to learn SR strategies and use
these strategies to achieve their academic purposes (Baharom, 2003). Acquisition of
SRL skills in university education is particularly essential in their age, where
knowledge is constantly changing and evolving. The application group of this study
is composed of university students. In higher education, the individuals have a
special place to organize their own learning experiences for the success both during
education and after graduation. According to the study conducted by Pekrun et all
(2002), academic achievements of university students are affected by some emotions.
The researchers divided these emotions into two as of constructive (cheer, hope,

pleasure and comfort) and destructive (rage, anxiety, guilt, hopelessness and fatique).
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According to Kelly (2004), while contructive or postive emotions strengthen the
academic achievement of university students, destructive or negative emotions
weaken it. In this study, in order to decrease amount of negative emotions and

increase academic achievement of the participants, out of class SRL was fostered.

2.3 Self-Regulated Language Learning

With the changing perception of language learning, researches on LLS have
established to raise significantly more awareness in ELT since the 1970s. Before that
period, learning a language was seen as a mental progress based on behaviorist
theories. Structures of target language were regarded as a main concern and social
authenticity of language was undervalued. (Grenfell & Macaro, 2007). Thanks to
rapid changes and developments in education, the significance of SRL has become
much more visible. De Boer, Donker- Bergstra and Kostons (2012) put forward that
when the taxonomies and classifications which are emphasized in the area of
language teaching are examined four major categories of SRL strtegies can be stated.
These are “cognitive strategies, metacognitive strategies, management strategies and
motivational strategies”. The SRL process involves a cycle of objectives,
arrangements and strategies based on reactions in a social context, goal setting,
individual motivation, planning, strategy learning and implementation. Besides, in
EFL, SR can be defined as using the language learning skills in accordance with the
situation in social and cultural environments by communicating with other people so
as to reach the goals set by the person. Terms like “learning how to learn” and “life-
long learning” put forward by Common European Framework (2001); demonstrate

how significant SRL is in language education. SRLL strategies for language learning
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can be interpreted as planned, goal-oriented efforts to organize and direct tries to
gain an understanding of target language. (Afflerbach et al., 2008). The roles of the
learners have been clearly affected by the innovations in the learning environment
and the ideology of language teaching and learning. These changes create
autonomous learners who are active in their own training progress and take over the
control of it. When they are accountable for their own learning, they will become
more self-sufficent learners. According to Anderson and Garrison (1998), language
learning environment should be flexible with various options for different needs of
different students to make their own choices for their own SRL. Also, Dickinson
(1994) suggests that if learners take their needs into consideration, they will become
self-ordained about their own learning and that will bring the achivement that they
have been pursued. Researches on lamguage learning skills reveal that all kinds of
learner profiles have several methods of learning strategies, however it is observed
that accomplished learners might have not only various but also more flexible
strategies. (Chamot, Barnhardt, El-Dinay, & Robbins, 1999). Letting learners to
develop their personal learning goals encourage them to be more self-regulated
individuals and make them more successful (Nunan, 1995). Both encouraging
learners to use certain learning strategies and also proving them enough practice may
lead to self-sufficient learners. The importance of SRL has become more obvious
after the new trends in language learning and teaching pedagogy. Zimmerman and
Martinez-Pons (1986) classified fourteen types of methods in their study with
secondary school students. These strategies can be listed as “self-assessment, editing
and changing, goal setting and planning, information research, record keeping and
monitoring, environmental regulation, conclusions, repetition and memorization,

peer help search, teacher help search, adult help search, exams, notes and texts
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review”. Wang and Pape (2005) have brought examples of these definitions in the

context of foreign languages. Examples are shown in the table 2 below.

Table 2. SRL strategies and examples Related to these Strategies

Category definitions

Examples of ESL children

1. Self-evaluation: Self-initiated evaluations of the quality or
progress of students’ work

2. Organizing and transforming: Self-initiated overt or
covert rearrangement of instructional materials to improve
learning.

3. Goal-setting and planning: Setting educational goals or
sub goals and planning for sequencing, timing, and
completing activities related to the self-set goals.

4. Seeking information: Self-initiated efforts to secure
further task information from nonsocial sources.

5. Keeping records and monitoring: Self-initiated efforts to
record events or results.

6. Environmental structuring: Self-initiated efforts to select
or arrange the physical setting to make learning easier.

7. Self-consequences: Student arrangement or imagination
of rewards or punishment for success or failure.

8. Rehearsing and memorizing: Self-initiated efforts to
memorize learning materials by overt or covert practice.

9. Seeking peer assistance: Self-initiated efforts to solicit
help from peers.

10. Seeking teacher assistance: Self-initiated efforts to
solicit help from the teacher.

11. Seeking adult assistance: Self-initiated efforts to solicit
help from adults.

12. Reviewing tests: Self-initiated efforts to reread tests.
13. Reviewing notes: Self-initiated efforts to reread notes.

14. Reviewing texts: Self-initiated efforts to reread texts.

Checking the written text before giving it to the teacher.

Translate English into L1 to help memorize the word.

Adjust what to write in a journal entry by checking how
much time is left.

Look for the meaning of a word in a dictionary.

Take down an unknown word to ask for help later.

Study in one’s own room.

Jump up and down when one gets good results of study.

Write the word many times on paper in order to memorize it.

Ask a friend.

Ask the teacher for help.

Ask parents.

Reread the past test.
Reread the notes.

Reread the textbook

Note: Adapted from “Development of a Structured Interview for Assessing Student Use of Self-Regulated Learning Strategies,”
by B. J. Zimmerman and M. Martinez-Pons, 1986, American Educational Research Journal, 23, p. 618. Copyright 1986 by the
American Education Research Association. Adapted with permission.

As a result, competent language learners are more flexible in choosing, monitoring
and using strategies appropriately. In addition, successful students are more focused
on work than details, and are more effective in predicting or moving to another issue,

getting help when needed, and linking old and new knowledge. (Chuan, 2004).
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2.4 Using technology in Self-Regulated Language Learning
Parallel to the developments in science and technology, it is no longer possible to
learn or teach knowledge only in traditional ways. (Yavuz and Coskun, 2008).
Therefore, it is crucial to establish new educational and technical methods in order to
realize learning efficiently. Educators have to provide students with environments
that allow them to learn more information in less time. According to Harmer (2007),
Geng Iter (2015), and Kocaman and Iskender (2016), language teachers have an
effective ability to encourage learners to figure out proper activities through using
ICT to succeed learning productively. The reason for that technology usage in the
field of education provides effective, efficient and permanent learning and increases
the level of retention of the information learned as a result of the active participation
of the student. (Khurmayet, 2016).
The rapid developments in technology and computers have made technology an
important part of our daily lives, the use of technology in schools and especially in
teaching language learning styles has raised rapidly. According to Alkan (1995), the
links between education and technology that mutually interact with each other are as
follows:

e To benefit from technological opportunities in education,

e Technical manpower cultivation,

e Cultivating individuals to adapt to the technological environment.
With the development of technology, learning has expanded out of the classroom and
has reached a size that will affect large segments. This happens with lifelong learning
at all times and in any environment. The learning process for a learner within the
lifelong learning process is not only limited to today's school walls, but also covers

all areas in which the learner interacts. For the learner these areas may be a school or
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a sports hall with sporting activities. Nowadays, learning can only be realized beyond
a series of activities on authentic setting. Barnard et al. (2009) declared that if SRL
strategies are essential for learner achievement in classroom learning, these SRL

strategies will also play a big role in learning online.
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CHAPTER III: METHODOLOGY

This chapter introduces the research questions, the research setting, the participants,

data collection tools, the data collection procedures, the scoring of the data and the

data analysis procedures followed in the research are described in this section.

More specifically the study addressees the following research questions:

1.

Which language skills are practiced while using ICT and EC application for
self-regulating their language learning process at out-of-class time?

What are the ICT learning environments used by the EFL learners for self-
regulating EFL learners’ language learning process at out-of-class time?

How do EFL learners use ICT for SRLL process at out-of-class time?

What are the effects of using EC application on EFL learners' SRLL?

Is there a significant relationship between language students' SRL strategies and
their academic performance?

What are the perceptions of language students on the use of ICT and EC as a

learning tool?
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3.1 Participants

During the study, no sampling was done regarding the participant selection process.
The selection of the groups was based on the classes carried out by the same
instructor in order to prevent the effects of different instructors between the classes.
The students of the researcher were asked to participate to the study. Fifty-seven
students participated in the study (forty-nine males, eight females). All students are
native speakers of Turkish. They are students of school of foreign languages. Their
language proficiency level is A2 considering the modular system of the university.
They are given a hundred percent English medium instruction in the majors if they
become successful in the proficiency exam after having an extensive English course
for an academic year. Hence, the students need self-esteem and SRLL strategies in
order to complete preparatory school successfully. The student participants who
joined the survey studied English since they were 4" grade. Participants are kept
confidential and anonymous.

The ages of the students included in the study were between 18-21 years and
the mean age was 18.84. Of the participants, 49 (86%) were male and 8 (14%) were
female. Of the students included in the study, 25 (43.9%) stated that the foreign
language level was moderate, 24 (42.1%) were good, 5 (8.8%) were excellent and 3

(5.3%) were weak.

3.2 Setting
The present research was done in the English Prep. School of an English Medium
University in Turkey. The students are required to take the national university

entrance exam to register in undergraduate or higher vocational school programs.
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The academic goals of the preparatory school include training the learners to master
four main language skills and prepare them for their prospective jobs with good
command of English. In this paper the principles of the preparatory schools to be
followed in this setting are represented as follows:

The institution implements a modular system. There are four different
modules during the program and each module consists of eight-week. Learners who
fulfil a level successfully will move up to the next level. The learners who fail need
to repeat the same module.

The levels in the institution have been established based upon the “Common
European Framework of Reference for Languages” which is accepted by all
European universities. CEFR has been designed to provide support for preparing
schedules, syllabi, exams, and language teaching course books. At the institution,
there are four levels based on CEFR: Al (Low Elementary), Al (High Elementary),
A2 (Pre-Intermediate), and B1 (Intermediate). The students who follow through the
program based on CEFR accomplishedly are defined as ‘independent users’ and their
language proficiency level is recognized by all European countries.

In order to define the students’ level before they have started their education,
all freshmen are given a compulsory exam called English Placement Test. The test
includes questions such as fill in the blanks, multiple-choice, and paragraph writing,
and so on.

During the school year, progresses of students are tested through various
assessment tools such as quizzes, midterms, portfolios, video talks, class projects and
in-class presentations. To finalize their English preparatory school education,
students are supposed to give Proficiency Exam which consists of four parts that

assess basic skills: “Reading, Writing, Listening and Speaking”. In the exam, each of
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the skills is equally weighted. The students who score 60 or higher finish the

preparatory class and continue their further education in their majors.

3.3 Research Design

The design of the research is a survey research. Fraenkel and Wallen (2009) identify
survey research as a research that aims to show the tendency of a population, and the
distribution of the participants on one or more variables is also desired to be revealed

by the conductor of the research.

3.4 Data Collection Instruments
Two different questionnaires were conducted in the recent study. Besides that, the

achievement grades of participants were also used in the study.

3.4.1 Student ICT Questionnaire

Before the application was introduced to the group, a survey was administered to
gain some insights about the learners’ opinions about ICT. The adapted questionnaire
originally was created by Lai and Gu (2011). The Questionnaire has three major
sections. (See Appendix A) The initial section exhibits demographic and language
learning backgrounds and the second section consists of 28 Likert —scale items
related to learners’ self-regulated usage of technology to learn L2. Each question was
numericaly valued from one, “strongly disagree” to five, “strongly agree” and the

students were asked to tick the most appropriate answers for themselves. The highest
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score “5S (strongly agree)” obtained on the scale would show that the statements are
thought to be highly essential, and the lowest score “1 (strongly disagree)” would
reveal that the statements are not thought to be that essential. While creating the
items socio-cognitive models of SRL and the recent literature on language learning
through technology (Ducate & Arnold, 2006; Lei& Zhao, 2007) were taken into
account. The second part was divided into six subcategories. These are respectively
“Goal Commitment Regulation (n=3), -ICTs are important sources and tools to
maintain my interest in achieving my language learning goal. -”, “Affective
Regulation (n=4)- [ use ICTs to make the task of language learning more attractive
to me.-”, “Social Connection Regulation (n=6)- [ use ICTs to connect with other
learners all over the world.-”, “Resource Regulation (n=5)- I use ICTs to search for
learning resources and opportunities to help achieve my goals.”, “Metacognitive
Regulation (n=6)- I plan learning tasks to do outside of school that involve the use of
ICTs.”, and “Culture Learning Regulation (n=3)- [ use ICTs to help myself
understand and appreciate the target culture better.” The third part consists of three
unstructured open-ended interview questions. For the sake of study, the ICT
questionnaire was piloted with thinking out loud technique on 5 language learners
from the preparatory class to avoid overlooking errors and figure out the needed time
to complete the survey. The required precautions were taken as a result of pilot
study. As a result of the piloting in terms of clarity it was seen that the participants’
language proficiency level is appropriate to comprehend the questions in English.
Because of that, the questionnaire wasn’t translated to L1 of participants. The
validity of the questionnaire was provided by Lai and Gu (2011) through conducting
an exploratory factor analysis. Coefficient alpha and item-to-total correlations were

applied to determine and omit the pointless items. Correlation analysis and t-test
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were also applied to bring out the links among some demographic variables,
language learning, and various aspects of technology usage in SRLL. On the other
hand, the realibility analysis for the gathered Likert Scale items was calculated as .97
which was found highly reliable by Celik, Arkin, and Sabriler (2012). In the recent
study, it was found out as .812 in the pilot study (See Appendix B) and .832 in the

actual administration. (See Appendix C)

3.4.2 Questionnaire about English Central

After the implementation was completed, the second questionnaire was administered
to gain some insights into the students’ opinions about the English Central
application. (See Appendix D). EC survey was basically the same as with the first
ICT questionnaire. In order to adapt the ICT questionnaire to the EC questionnaire,
some adjustments were made. The phrase ‘ICT’ was converted to ‘EC’ in each
question. Since five questions (Q11, Q12, Q13, Q24, and Q25) from ICT
questionnaire were irrelevant to EC, they were deleted from the EC questionnaire.
There were twenty-three five-point Likert Scale items in the EC questionnaire
instead of twenty-eight items. To enrich the data, three unstructured open-ended
interview questions were also asked to participants. Before the application of the
actual questionnaire, the EC survey also was piloted on 5 learners to answer the same
concerns with the ICT questionnaire. The Cronbach’s Alpha value for the items was
obtained .791 for pilot study of EC questionnaire (See Appendix E) and in the study,

Cronbach’s Alpha value was figured out as .924. (See Appendix F)
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3.4.3 Achievement Grades of the Participants

In order to see the English language learning development of the participants, the
average of before and after the study exam results of the participants were taken.
Since the modular system is implemented in the institution, the classes are shuffled at
the beginning of each module. Because of that there was no chance of getting the
outlasting language progress of learners. Furthermore, their module final exam
grades may not have shown their overall success because of the fact that students get
their overall module average grades before they take the final exam and if they
survive with their current averages, they do not force themselves to push their limits
thinking that their scores will be enough to pass. That’s why their final grades do not
indicate their real progress. Taking all these reasons into consideration, the averages
of midterm and the final exam scores of students were calculated as an achievement
grade. In both exams, there were multiple choice questions for grammar, vocabulary,
comprehension check and listening, True-False statements for reading and listening
skills, matching the definition with the highlighted words in the texts and reference
questions related to the reading texts. The exams were designed to see overall

language competency of the learner in terms of their target level.

3.5 Data Collection Procedure

3.5.1 English Central

The English Central is a digital platform which includes various English videos from
web. Videos are categorized as topic based such as “business, media, social, travel,
academic and kids” and skill based such as “Grammar, pronunciation and useful

expressions”. Besides these separate videos, you can also study course section where
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you can find series of videos related to a specific topic. Before you start to use the
program, the company offers learners level test to determine appropriate English
proficiency level. After the levels of learners are identified, the videos and courses at
suitable levels are represented on learners’ own page. There are 7 different
proficiency level categories. If you want to see or study other categories, you can
change your level from setting sections. Required permission to use the application

was taken from the company. (See Appendix G)

3.5.1.1 Use of English Central Application

After the registration and determining the learner’s English proficiency level,
learners can choose a video according to their interests in the first place. Subtitles are
optional for the videos. While they are watching the videos with subtitles, they can
mark any words that they don’t know the meaning. Instantly, the video stops and the
learners can see the English definition of the unknown words with example
sentences. Each unknown word which is marked by the student is kept in the
students’ vocabulary list. After the learners complete the video watching, the
sentences which include the marked words in the first step are shown to the students
both audibly and in writing. Learners are asked to fill in the blanks with new words.
After they complete this section, the system asks students to speak their new words
in context, getting instant feedback on their achievements. For the third step of the

exercise, the company uses patented speech recognition technology (IntelliSpeech™)

to assess student speaking performance. The system offers students to do the same
activity over and over again. (See Appendix H) To sum up, it provides blending

learning in a self-paced and SRL environment.
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3.5.1.2 Integration of English Central Program into the Learning Environment

The program was integrated into the language learning practice of the learners to
improve their SRL strategies and determine the effect of these strategies out of class
learning. Learners were asked to create an account on the system. The program
enables students to extend their language learning out of class. This application is
designed to improve personal knowledge and skills in language learning. Students
are not assigned a certain number of tasks. They are free to decide the number of
videos depending on their needs, interests, or study time as much as they want. They
are allowed to complete the task repeatedly. Students have a right to arrange their
pacing for learning and practicing. This feature of the application provides learners to
discover their needs and they can create their learning styles. The students are
supposed to talk about videos that they watch and practice out of class. During the
reflection hours, all class members and the teacher sit in a circle and everyone shares
his or her videos orally. After a summary of the video, learners reflect their own
ideas, experience or worries about the topic. Other learners can ask questions about
the topic or they may comment on it. Each student is also asked to bring at least three
new-learned words to class and these words are written on the cartoons. We focus on
it and try to make them contextualized. Besides that, the words are kept on the wall
to support the peripheral learning of the learner. According to Lozanov (1978),
learners are able to learn language through observing unconsciously. Having
materials such as posters or pictionaries around the classroom might assist learners to

get familiar with the target language effectively.
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3.5.2 Applying ICT Questionnaire

Before English Central applications were introduced to participants, the
questionnaires were given out to them. Each question was numericaly valued from
one, “strongly disagree” to five, “strongly agree” and the students were asked to tick
the most appropriate answers for themselves. It took almost 35 minutes to complete
the questionnaire. Total number of the particiapant was sixty. However, three of the
participants were absent so, the questionnaires were conducted with fifty-seven
students. After the questionnaires were received, they were numbered to avoid any

trouble.

3.5.3 Applying EC Questionnaire

After using the EC application for five weeks, the participants completed the second
questionnaire related to EC. The EC questionnaire was handed out to the participant
and for each item there were five-point Likert scales and attendants gave points from
I(strongly disagree) to 5(strongly agree) according to their preferences. It took 40
minutes to finish the questionnaire. Total number of the particiapant was fifty-seven.
After the questionnaires were received, they were matched with ICT questionaire and

also numbered to avoid any trouble.
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3.6 Data Analysis

The data acqusition was finished at the end of March 2018. Both qualitative and
quantitative analysis methods were carried out in the recent study. The collected
quantitative data was analyzed by using 20.0 version of Statistical Package for the
Social Sciences (SPSS) program. Different techniques were used to accomplish
statistical analysis. The researcher performed descriptive statistics to analyze the
obtained data to reveal frequency distribution. The calculation of means and Sd were
done to find the effect of self-regulated use of technology on students’ English
learning. In the survey, numerical scale is used for evaluating the items and
frequency distributions were calculated to study the Likert-scale responses to figure
out whether there is any impact of self-regulated use of technology on students’
English learning or not. The findings were presented through tables and discussed in
detail.

In EC questionnaire, normality test was done and it was seen that there was a
normal distribution between the items. After that, Pearson correlation was used to
analyze the connection between the exam grades of the students and attitudes of
students towards the EC application. To establish relevancy between these variables,
the evaluation of the EC questionnaires was transformed to numerical value based on
5-point Likert scale. Besides that, three open-ended questions at the end of both
questionnaires were grouped under the titles as likes, dislikes and points to be

improved to be analyzed in detail.
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CHAPTER 1V: RESULTS

This section provides responses to the research questions set in previous sections;
Introduction and Methodology of the study concerning the possible effects of
applying SRL strategies with an ICT tool for out of class language learning on
students’ academic success. This chapter examines the result of - ICT Questionnaire
and the EC Questionnaire - both questionnaires responded by 57 participants.

This study intended to uncover whether there has been any change interms of
the perception of English language learners towards SRLL strategies and academic
achievements through using an ICT based mobile program. With this in mind, the
online application was adapted to the learners’ extensive English learning
environment as an out of class activity to improve SRL strategies of students’
English language acquisition, correspondingly it was predicted that the students'

academic success would increase.

4.1 Which language skills are practiced while using ICT and EC application for self-
regulating their language learning process at out-of-class time?

To clarify the result of the first research question, the percentages of preferred skills
obtained on the ICT and EC questionnaires were analyzed and showed in the

following tables.

37



Table 3. Percentages of the Preferred Language Skills on ICT

ICT_SKILLS Frequencies

Responses Percent of Cases
N  Percent
LISTENING 41 24,1% 71,9%
VOCABULARY 40 23,5% 70,2%
WRITING 19 11,2% 33,3%
ICT _SKILLS
SPEAKING 19 11,2% 33,3%
READING 24 14,1% 42,1%
GRAMMAR 27 15,9% 47,4%
Total 170 100,0% 298,2%

The results in Table 3 indicate differences between percentages of preferred language
skills by students in e- learning environment. The participants use ICT for
developing various language skills. While listening and vocabulary skills were the
most two preferred ones, writing and speaking were reported to be practiced the

least. On the other hand, Table 4 shows that EC is used considerably higher for
developing listening skills by the participants. All of them stated that they used EC
for listening. While more than half of the participants belived that their vocabulary
and speaking skills through EC showed noticabled improvement, very few of them
preferred EC to practice grammar and only one participant stated that the application

can be good for enhancing reading skills.
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Table 4. Percentages of the Preferred Language Skills on EC

EC_SKILLS Frequencies

Responses Percent of Cases
Percent
LISTENING 57 38,5% 100,0%
VOCABULARY 38 25,7% 66,7%
EC_SKILLS SPEAKING 34 23,0% 59,6%
READING 1 0,7% 1,8%
GRAMMAR 18 12,2% 31,6%
Total 148 100,0% 259,6%
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4.2 What are the ICT learning environments used by the EFL learners for self-

regulating their language learning process at out-of-class time?

Table S. Percentages of preferred ICT Learning Environment

ICT Learning Environment Frequencies

ICT Learning Environments Responses Percent of Cases
N Percent

Surfing on the net 53 16,7% 93.0%
Using audio and video sharing websites, like YouTube 51 16,0% 89,5%
Watching DV'D movies (with subtitles in the foreign language) 35 11,0% 61,4%
Watching DV'D movies (with subtitles in your mother language) 44 13,8% 77,2%
Watching TV programs in the foreign language 22 6.9% 38.6%
Llsteumg to music in the foreign language on music players, like 46 14.5% 80.7%
iPod and mp3

Com'm_u_nl.catmg -w1th people’ in the foreign language on social 2 72% 40.4%
network sites, like Facebook and MySpace

Communicating with people in the foreign language by using chat 16 5.0% 28.1%

programs, like MSN and Skype

Reading books, magazines, newspapers, etc. in the foreign language
28 8.8% 49,1%

TOTAL 318 100,0% 557.9%

In addition to preferred skills for ICT usage, the participants were also asked for
preferred ICT environment. The table 5 shows us the preferences of the students use
ICT to organize their language learning. Almost all the participants prefer surfing on
the Internet (n=53), using websites, like You tube (n = 51), and using music players,
like iPod and mp3 for listening to music in the foreign languages (n=46). Besides
that, more than half of the participants prefer watching DVD movies. However, their

preferences differ in terms of subtitles. More participants watch movies with subtitles
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in their mother language (n=44) rather than with subtitles in the foreign language
(n=35) However, they indicated that they do not prefer watching TV in foreign
language (n=22). Moreover, they contact foreign people through social networking
sites (n=23), rather than chatting programs (n=16). Also, half of them marked that

they like reading in the foreign language.

4.3 How do EFL learners use ICT and EC for self-regulating their language learning
process at out-of-class time?

The answer for the third research question of the research is also stated by the mean
scores showed in Tables 6 and 7. Lai and Gu (2011) identified six major factors as
“goal commitment regulation, metacognitive regulation, resource regulation, cultural
learning regulation, social regulation and affection regulation” for SRL. The items in

both questionnaires are grouped based on these factors.

Table 6. How do EFL learners use “ICT for self-regulating their language learning process” at out-of-class

time?

<<TYPE OF REGULATION>> <<Mean>> <<Standard Deviation>>
ICT GOAL COMMITMENT REGULATION 4,17 53

ICT AFFECTIVE REGULATION 3,39 95

ICT_SOCIAL CONNECTION REGULATION 3,60 ,60

ICT RESOURCE REGULATION 3,93 ,55
ICT_METACOGNITIVE REGULATION 3,36 ,62

ICT CULTURE LEARNING REGULATION 3,73 ,75
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As seen in Table 6, all these six factors have been evaluated positively. It is seen that
with mean of 4.17 out of 5, Goal Commitment regulation and mean of 3.93 out of 5
resource regulation are the most affirmative. Following these two, culture learning
regulation and social connection regulation are less affirmative. Finally, participants
reported the least affirmative tendency of using technology in their studies in terms

of “affective and metacognitive regulation”.

Table 7. How do EFL learners use EC for self-regulating their language learning process at out-of-class time?

<<TYPE OF REGULATION>> <<Mean>> <<StandardDeviation>>
EC_ GOAL COMMITMENT REGULATION 3,85 ,62
EC AFFECTIVE REGULATION 3,28 ,74
EC _ SOCIAL CONNECTION REGULATION 3,80 ,67
EC RESOURCE REGULATION 3,60 ,65
EC_METACOGNITIVE REGULATION 3,45 ,68
EC CULTURE LEARNING REGULATION 3,74 ,62

Looking at Table 7 for the attitudes of participants towards again these six factors for
EC application, the factors have also been evaluated positively by the participants.
Moreover, there has been no change in the first ranking. However, there have been
slightly changes in the ranking of other factors. While the mean of social connection
regulation in the fourth ranking for ICT (3.60 out of 5), it has been stated as in the
second ranking in EC (3.80 out of 5). Compared to ICT, ranking of resource
regulation in EC shows that it is less favorable skill. Although the rankings change
among themselves, affective regulation and metacognitive regulation are still the two

least positive factors.
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4.4 What are the effects of using EC application on EFL learners' SRLL?

Firstly, the ICT questionnaire was carried out at the very beginning of the study to
analyze existing SRL strategies of the participants. After five weeks of EC practice,
the EC questionnaire was applied. After collecting the data, a statistic program for
Social Sciences “SPSS 20, was used to analyze the results of the questionnaires. To
analyze the data of these two questionnaires, paired sample t- test technique was
preffered. The overall analyzes of the data showed in Table 8 indicates that there is
statistically no significant difference in terms of goal commitment, affective, social-
connection, resource and metacognitive regulation. There is only one meaningful
change in Culture-learning regulation.

Table 8. Paired Sample t- test results of ICT and EC

Paired Samples Test

Paired Differences

Mean  Std. Std. Error ~ 95% Confidence Interval of T daf Sig. (2-
Deviation ~ Mean the Difference .
tailed)
Lower Upper

ICT GCR_MEAN -
Pair 1 31579 71108 ,09419 12711 ,50447 3353 56 ,001
EC_GCR_MEAN

ICT_AR_MEAN -
Pair 2 ,11696 79851 ,10576 -,09491 ,32883 1,106 56 274
EC_AR_MEAN

ICT_SCR_MEAN -
Pair 3 -19123 96159 ,12737 -44637 ,06392 -1,501 56 ,139
EC_SCR_MEAN

ICT RR_MEAN -

Pair 4 33333 76095 ,10079 ,13143 ,53524 3307 56 ,002
EC_RR_MEAN
ICT MR_MEAN -

Pair 5 -,08471 88380 ,11706 -31922 ,14979 -724 56 AT2
EC_MR_MEAN

ICT _CLR_MEAN -
Pair 6 01170 91279 ,12090 -25389 23050 -097 56 923
EC_CLR_MEAN
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4.5 Is there a significant relationship between language students' SRL strategies and
their academic performance?

To respond the fifth research question, Pearson correlation was performed. The main
reason of this, when distributions of these two scales were analyized it was observed

that both have normal distributions.

Table 9. Relationship between Language Students' SRL strategies and Their Academic Performance

Pearson Correlation

ACH_GRADES TOTAL EC
Pearson Correlation 1 ,024
ACH_GRADES Sig. (2-tailed) ,861
N 57 57
Pearson Correlation ,024 1
TOTAL EC Sig. (2-tailed) ,861
N 57 57

As it can be finalized from Table 9, a positive correlation is seen between the total
mean scores of these two separate scales (r = .024). It has been found that there is a

significant positive correlation (p = .861).

4.6 What are the perceptions of language students on the use of ICT and EC as a
learning tool?

The open-ended questions of the both surveys were evaluated to find out an answer
to the last research question. The responses of the students were grouped into three
main heading as advantages, disadvantages and points to be improved. To find all the
written responses of the participants, please see Appendix I. The chosen responses of
the participants translated to English. Table 10 depicts the participants’ common

responses toward the questions.
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as a learning tool

Advantages of ICT

Table 10. Common written responses related to the perceptions of language students on the use of ICT and EC

Advantages of EC

ICT makes it easy to learn about things
I don't know
Thanks to ICT, I get to the information
more quickly
ICT allows me to access the resources I
need to learn more quickly.
ICT allows us to achieve our goal of
learning English.
Since I cannot go to the countries
where English is spoken, it makes it
easier for me to access real English-
speaking examples in series and
movies.

Disadvantages of ICT

It improves my speaking skill

It affects my listening skills
positively.

The application was very useful in
increasing my vocabulary knowledge.

Disadvantages of EC

While I am studying, games and
websites that are much more fun attract
me.

Not all the information we receive is up
to date or accurate

We become addicted to online games or
applications.

The fact that there are many resources
confuses us.

There are times when I don't listen to
the lesson efficiently with the thought
of finding it online.

Points to be improved in ICT

The voice recording system is not very
good. He mostly doesn't understand
what I'm saying (almost all the
participant mentioned this drawback)

Points to be improved in EC

Our Internet infrastructure in school
and even in the country should be
improved.

When the internet is slow, the
enthusiasm fades.

There should be more professional
lecture materials on the net.

we should have more access to
computer at school

Teachers should not interfere with our
use of mobile phones.

Mobile phones or tablets should be
used more in class.

The variety of activities within the
application can be increased.

The videos may contain more diverse
topics.

Authentic speech environment can be
created.

Interaction between users can be
increased on the application.
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As can be understood from the written responses of the participants, there are various
advantages, disadvantages and things to improve of both general ICTs and EC
application. While they found ICT as one of the fast ways of reaching knowledge,
they also stated that ICT tools might be one of the most powerful distracters not to
study. Still, they mentioned that there should be more ICT based opportunities in
their learning environment. On the other hand, their opinion about EC showed that
EC provides fruitful and reliable input to language learners to get used to target
language itself and culture. It is a good source for developing learners’ listening
skills and vocabulary knowledge. However, participants indicated that they were not
pleased with the speaking practice part of the application and they emphasized that

there is room to improvement about especially practice of speaking skills.
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CHAPTER V: DISCUSSION

5.1 Discussion of the findings

It is a demanding job to teach English to young adult learners in Turkey as they have
bias about being late to learn English. This problem promotes the researchers to
explore expressive teaching methods that would provide the cognitive, metacognitive
and affective need of the learners. SRLL strategies is one of the effective strategies to
develop for creating fruitful learning and teaching atmosphere. The reason of that is
through SRL, learners have an opportunity to design and manage their self-learning.
Thus, this study investigates the possible effects of applying SRL strategies with an
ICT tool for out of class language learning on students’ academic success.

The recent study was conducted with 57 English Prep school students who are
between 18 and 21 years old. The L1 of all the students is Turkish and they were
learning English for academic purposes. They study was designed as an out of class
practice through an online application which can be used on a mobile phone or a
computer. There were numerous videos on the platform. Besides that, there were
vocabulary exercises and comprehension questions related to each of those videos.
Students were free to watch any videos. There were no assigned target videos or
number of videos. The reason of it is encouraging students to study intrinsically to
regulate their own learning. During the study, the average number of the video
watched was 52 for per student and they practiced almost 125 new words related the
videos they watched on English Central. According to Zimmerman (2008), planning
is one of the fundamental self-regulatory processes and is a clear estimator for

success. Being able to organize their own learning lead the students to become more
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successful learners. The main goal of this study was to figure out whether there has
been any changes in terms of perceptions of English language learners towards the
effectiveness of appliying SRL strategies and using an ICT based program as an out
of class activity on their academic achievement. Based on literature, it was
hypothesized that using EC application as an out of class activity would have a better
effect on developing SRL strategies and students’ academic success. According to
Hannafin and Hannafin (2010), learners are able to combine technology-based
learning with SRL effectively, and this supports their learning outcomes.

In this study, it has been observed that the overall technology preferences of
the participators in the recent research are consonant to ones presented in prior
studies (Lai & Gu, 2011; Celik, S., Arkin, E., and Sabriler, D., 2012). As a result of
the study, the following conclusion can be drawn. First of all, it is clear that learners
use various ICT tools for their out of class learning. Almost all participants reported
that they watch DVDs or films in target language with or without subtitles. This habit
may promote them to internalize EC application easily. This result is also parallel to
Zimmerman’s SRL model (2000) in terms of “motivational nature in performance
phase”. On the other hand, if we look at the feedback about the EC, they use EC not
only to improve their proficiency level, but also to get familiar with the target
culture. In addition to this, both ICT and EC have seen as engaging materials distant
language learning enhancer. The main reason of this result can be explained with the
tendency of young adults to use technology in every field in their personal life, this
situation may lead them to learn target language effectively through an ICT tool.
From this viewpoint, the present study findings correlate with the result Lai & Gu,
2011 state. This result also shows correlation with “having high self-efficacy in

forethought phrase” of Zimmerman’s model (2000). When we consider the feedback
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of participants, it was observed that they prefer to use both EC and ICT to promote
their listening skills and vocabulary knowledge the most. In EC platform, there is no
writing task because of that none of the participants chose writing skills as preferred
skills while using EC. However, their writing skills might be improved through
vocabulary, grammar and listening activities. Secondly, in order to interpret the
participants’ practice of six groups of technology-based SRLL can be examined from
the most preferred to the least preferred. The first one is Goal Commitment
strategies, learners were set goals through ICT tools to improve their English (e.g. 7
use ICT to watch movies to improve my listening’, I use EC to improve my listening
and vocabulary knowledge). Also, Zimmerman (2000) emphasizes that Goal
Commitment is one of the distinctive characteristics of motivated learners who are
able to regulate their own learning. The second one is Resource Regulation
Strategies, the feedbacks from the participants showed that many of them
internalized ICT based resources as one of the most reachable and easy-to-find
supportive material to learn English. (e.g. ‘There are various free resources on the
net’, ‘The application allowed me to study English through the phone. It improves
especially my vocabulary knowledge’). Compared to ICT, EC provides limited
contents, because of that this situation may have negative impact on ranking of
resource regulation in EC questionnaire. However, it was still opted as one of the
most preferred one in both learning environments. (e.g. ‘It provides abundant visual
and audial materials to develop my language skills.’). Third one is social-connection
regulation, participants reported that they used social network sites or some websites
for connecting language learners to each other and they found it very motivated to
see the things which they are able to succeed in L2. On the other hand, they reported

that EC should provide interactive platform to their users to practice authentic
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language in a safe environment. (‘e.g. EC can create a system which allows us to
communicate with native speakers). Besides that they also mentioned that thanks to
both ICTs and EC, they are able to get used to culture of target languages through
various authentic materials (e.g. “Thanks to ICTs we can reach various information
about the culture of target language through music, videos, programs and films’,
‘EC helps us learn culture because we learn it by watching videos’.). In related
literature, affective regulation has been accepted as one of the pivotal characteristics
of SRL, and the tendency to affective regulation was observed higher compared to
recent study. However, the tendency of the participants towards affective regulation
was one of the least preferred regulations in both questionnaires in the recent study.
When the results of statistic data were compared to participants’ responses to open-
ended questions, it can be concluded that participants were concerned about having
crush on leisure time activities such as playing games, watching funny videos, and
just surfing recklessly. The recent study might shed light on that there have been
increasing number of means of practicing English trough online or ICT based tools
and this abundancy might make it ordinary for English language learners and it might
be the reason of changing results in affective regulation. Vrugut and Ooart (2008)
mention on a link between SRL and affective factors such as having eager to succeed
and continuity. Their point of view and the recent study result parallel that
participants of the recent study were also lack of metacognitive regulation such as
knowing how and when to study and providing self-discipline to be persistent.

The result of fourth research question indicated that there is no significant
effect of EC intervention on language students' SRL except for Culture Learning

Regulation. The main reason behind this score can be explained as EC provides more
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structured-learning areas compared to overall ICTs, because of that participants
might have more heightened awareness to the target culture while using EC.

For finding answer to the fifth research question, Pearson correlation was
implemented to see whether there is remarkable connection between language
students' SRL strategies and their academic performance or not. As a result of the
correlation it can be said that there is a positive impact of EC on learners’ academic
achievement. Based on the feedbacks of the participant, repetition of the vocabulary
and spending more time for learning English out of class might be the main reasons
of this increase in academic achievement. (e.g. ‘It affects my listening skills
positively’, e.g. ‘the application was very useful in increasing my vocabulary
knowledge.”).

In order to find answer for the sixth and the last research question, reported
responses in the open-ended questions were compared with the results of
questionnaire responses. Mostly, participants have positive attitudes towards both
ICT and EC especially out of class learning process. The written answers of the
participants demonstrate that they used ICT tools based on personal preferences and
they were not able to decide and find out fruitful and qualified learning materials.
However, their comments about EC show that thanks to the application, they feel
themselves in a safe learning environment while they are choosing what they want to
study. Although there are some points to be improved according to feedback of the
students, after the study, participants became more conscious and independent in
terms of any ICT tool to develop their language learning. In addition, it is beneficial
for them to consolidate the use of these strategies outside the class and regulate their

language learning.
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5.2 Limitations and suggestions for further studies

The present research has some limitations that need to be declared. Initially, to avoid
the effect of different teachers, all the data was collected from one teacher’s three
classes and this situation caused some drawbacks for this study because there was
limited number of participants. Besides that, due to modular system, the duration of
the study (five weeks) may not be enough to prove the effectiveness of the method.
By the reason of having limited time period, as an instrument, only questionnaires
with some open-ended questions were applied to participants. Therefore, besides
questionnaires, semi-structured interviews or focus group interviews could have been
effective to get more accurate information. Furthermore, it should be noted that it
was a local study. The study can be repeated with different groups for more
comprehensive information. Absence of control group in the study was another
limitation. Further research might reproduce the study with a control group as it
could help to reveal better the effects of applying SRL strategies with EC for out of
class language learning and indicate the results it obtained more clearly.
Furthermore, affective and metacognitive regulations of the participants were
statically less than the other regulations, in order to increase their awareness, teacher
support or pre-training session can be given to learners. For all these reasons, a
longitudinal study with more participants might work effectively to see the students’
perceptions and preferences on applying SRL strategies with an ICT tool for out of
class language learning. It might be essential to obtain statistically significant results.
Although some of the results are not able to be presented as statistically significant in
the study, various components still acknow asserting the significance of the research

done.
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APPENDIX A

ICT QUESTIONNAIRE

QUESTIONNAIRE
Dear Respondent,

Please answer all items below to help me analyze how you use Information and
Communication Technologies (ICT) to learn on your own. Your responses will be very
valuable in understanding such phenomenon in language learning. Rest assured that all
information you will provide will be considered with strict confidentiality. Thank you!

Ms. Gizem Girgin Oztiirk,
Consent
I have read the instruction above. I give my consent to participate in this study.

Participant’s name and signature
Date:

L DEMOGRAPHIC DATA

Age: Gender: ~ Male Female Course: Major: Level:
Language Level: How do you classify your over-all language skills?
__Poor  Good  Average  Excellent

The skills practiced using ICT for self-regulated language learning: Which of the
following skills you think are being developed in you when you use ICT? (Check all
applicable)

O Listening OVocabulary [ Writing 0O Speaking [OReading U Grammar

Preferred Use of ICT for Language Studies
‘When you use ICT, which of the following activities do you perform? CHECK ALL
APPLICABLE

v | Activity

Surfing the websites on Internet

Using audio and video sharing websites, like YouTube
Watching DVD movies (with subtitles in the foreign language)
Watching DVD movies (with subtitles in your mother language)
Watching TV programs in the foreign language

Listening to music in the foreign language on music players, like
iPod and mp3

Communicating with people in the foreign language on social
network sites, like Facebook and MySpace

Communicating with people in the foreign language by using chat
programs, like MSN and Skype

Reading books, magazines, newspapers, etc. in the foreign
language
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II. SELF-INITIATED USE OF TECHNOLOGY FOR LANGUAGE LEARNING

Using the scale provided below, please rate your level of agreement to each of the following
items by ticking the appropriate box.

SD = Strongly Disagree DA = Disagree NS = Not Sure A = Agree SA = Strongly Agree

Items SD [DA [NS [A SA

Goal Commitment Regulation

1. ICTs are important sources and tools to maintain
my interest in achieving my language learning goal.

2. I believe ICTs can help me continue in reaching my
ultimate goal in learning the language.

3. I believe ICTs can help me achieve my language
learning goals more quickly and efficiently.

Affective Regulation SD |[DA NS [A |SA

4. When I feel bored with learning the language, I use
ICTs to decrease the boredom and increase the
enjoyment.

5. I use ICTs to make the task of language learning
more attractive to me.

6. I feel ICTs effectively maintain my interest and
enthusiasm in learning the language.

7. When I start to resist learning the language, I use
ICTs to help myself regain the interest and
enthusiasm

Social Connection Regulation SD |[DA NS [A |[SA

8. ICTs help to make my language learning a relaxing
process.
9. ICTs make me enjoy learning the language more.

10. T use ICTs to increase the time I spend on learning
the language.

11. Tuse ICTs to connect with native speakers of the
language.

12. Tuse ICTs to connect with other learners all over
the world.

13. T use ICTs to search for encouragement and
support from other learners of the language.
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Resource Regulation

SD

DA

NS

SA

14. When I feel I need more learning resources in the
language, I use ICTs to expand my resources.

15. T use ICTs to increase my learning experience
outside the language classroom

16. T use ICTs to create and increase opportunities to
learn and use the language.

17. T use ICTs to search for learning resources and
opportunities to help achieve my goals.

18. I search for attractive language learning materials
and experience delivered by ICTs.

Metacognitive Regulation

SD

DA

NS

SA

19. T know how to use ICTs to effectively monitor
myself to achieve the learning goals at each stage.

20. I plan learning tasks to do outside of school that
involve the use of ICTs.

21. I plan relevant materials to do outside of school
that involve the use of ICTs.

Metacognitive Regulation(continued)

SD

DA

NS

SA

22. I adjust my language learning goals using ICTs.

23. I am satisfied with the way I use ICTs to help
myself continue in reaching my learning goals.

24. 1 set sub-goals for the next stage of learning in the
light of how much I can understand and produce
when using ICTs to acquire information or
communicate with others.

25. For the areas that I am weak in, I know how to
select and use appropriate ICTs to improve the areas.

Culture Learning Regulation

SD

DA

NS

SA

26. T use ICTs to help myself to increase my ability to
interact with the target culture.

27. T use ICTs to help myself understand and
appreciate the target culture better.

28. I use ICTs to search for answers to my questions
about the language and culture.
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II. OPEN-ENDED QUESTIONS

1. In your opinion, what are the advantages of using ICT in your English courses and in
your own language learning?

2. In your opinion, what are the limitations of using ICT in your English courses and in
your own language learning?

3. What are your suggestions concerning the improvement of ICT facilities in your
school?

THANK YOU VERY MUCH!
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APPENDIX B

RELIABILITY RESULT OF PILOT STUDY FOR ICT QUESTIONNAIRE

Case Processing Summary

N %
Valid 4 80,0
Cases Excluded® 1 20,0
Total 5 100,0

a. Listwise deletion based on all variables in the procedure.

Reliability Statistics

Cronbach's Alpha N of Items

,812 28
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APPENDIX C

RELIABILITY RESULT OF ICT QUESTIONNAIRE

Reliability Statistics

Cronbach's Alpha N ofItems

832 28
Scale Statistics
Mean Variance Std. Deviation N of Items
101,2909 119,099 10,91325 28
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APPENDIX D

EC QUESTIONNAIRE

QUESTIONNAIRE
Dear Respondent,

Please answer all items below to help me analyze how you use English Central (EC) to learn on
your own. Your responses will be very valuable in understanding such phenomenon in language
learning. Rest assured that all information you will provide will be considered with strict
confidentiality. Thank you!

Consent
I have read the instruction above. I give my consent to participate in this study.

Participant’s name and signature
Date:

L DEMOGRAPHIC DATA

Age: Gender: _ Male Female Course: Major: Level:
Language Level: How do you classify your over-all language skills?
__Poor  Good _ Average  Excellent

The skills practiced using EC for self-regulated language learning: Which of the following
skills you think are being developed in you when you use EC? (Check all applicable)

O Listening DOVocabulary O Writing O Speaking O Reading [ Grammar
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II. SELF-INITIATED USE OF ENGLISH CENTRAL FOR LANGUAGE LEARNING

Using the scale provided below, please rate your level of agreement to each of the following
items by ticking the appropriate box.

SD = Strongly Disagree DA = Disagree NS = Not Sure A = Agree SA = Strongly Agree

Items SD [DA NS |A [SA
Goal Commitment Regulation

1. EC is important source and tool to maintain my
interest in achieving my language learning goal.

2. I believe EC can help me continue in reaching my
ultimate goal in learning the language.

3. I believe EC can help me achieve my language
learning goals more quickly and efficiently.

Affective Regulation SD |[DA [NS A SA
4. When I feel bored with learning the language, I use
EC to decrease the boredom and increase the
enjoyment.

5. T use EC to make the task of language learning
more attractive to me.

6. I feel EC effectively maintains my interest and
enthusiasm in learning the language.

7. When I start to resist learning the language, I use
EC to help myself regain the interest and enthusiasm
Social Connection Regulation SD |[DA |[NS [A |SA
8. EC helps to make my language learning a relaxing
process.

9. EC makes me enjoy learning the language more.

10. T use EC to increase the time I spend on learning
the language.

Resource Regulation SD [DA [NS |[A |SA
11. When I feel I need more learning resources in the
language, I use EC to expand my resources.

12. T use EC to increase my learning experience
outside the language classroom

13. T use EC to create and increase opportunities to
learn and use the language.

14. T use EC to search for learning resources and
opportunities to help achieve my goals.

15. I search for attractive language learning materials
and experience delivered by EC.

Metacognitive Regulation SD |[DA |[NS [A |SA
16. T know how to use EC to effectively monitor
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myself to achieve the learning goals at each stage.

17. I plan learning tasks to do outside of school that
involve the use of EC.

18. I plan relevant materials to do outside of school
that involve the use of EC.

19. T adjust my language learning goals using EC.

20. I am satisfied with the way I use EC to help
myself continue in reaching my learning goals.
Culture Learning Regulation SD |[DA NS [A |SA
21. I use EC to help myself to increase my ability to
interact with the target culture.

22. Tuse EC to help myself understand and appreciate
the target culture better.

23. T use EC to search for answers to my questions
about the language and culture.

II. OPEN-ENDED QUESTIONS

1. In your opinion, what are the advantages of using EC in your English courses and in
your own language learning?

2. In your opinion, what are the limitations of using EC in your English courses and in your
own language learning?

3. What are your suggestions concerning the improvement of EC system?

THANK YOU VERY MUCH!
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APPENDIX E

RELIABILITY RESULT OF PILOT STUDY FOR ICT QUESTIONNAIRE

Case Processing Summary

N %
Valid 4 80,0
Cases Excluded® 1 20,0
Total 5 100,0

a. Listwise deletion based on all variables in the procedure.

Reliability Statistics

Cronbach's Alpha N of Items

,812 28
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APPENDIX F

RELIABILITY RESULT OF ICT QUESTIONNAIRE

Reliability Statistics

Cronbach's Alpha N ofItems

832 28
Scale Statistics
Mean Variance Std. Deviation N of Items
101,2909 119,099 10,91325 28
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APPENDIX G

PERMISSION TO USE ENGLISH CENTRAL APPLICATION

Savin vetkili,

Yeditepe Oniversitesi Eilirn Bilimlcr Enstitiisii ingiliz Dili ve FSitiml B3IGmande yiksek lisans yapan
Gizem GINGIN UZIURK English Central adi progranirmiz ienimiz dihilinde tez caligmasnda kullanmig
bufunmaktadrr.

Bilgilerinize ar7 ederin.

Saypienimia,

Kapan Cihangircglu
Genel Miidiir, FrnglishCentral

20 Harzlran 2018
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STUDENT’S VIDEOS WATCHED

APPENDIX H

SAMPLES FROM ENGLISH CENTRAL APPLICATION

Filter by: | All EnglisnCentral v

W Intermediate
Set High Targets

"84 |

W Intermediate

Suanda Bagka Bir
roievle Mesgulim

W Intermediate
How Are You Doing?

KA

® Beginner
A Surprise Plan

® Beginner
Cheer Up!

W Intermediate
How's Work?

Start Date
™ Thu 1 Feb 2018

® Beginner
A Dream Come True

® Beginner
Do You Like Yoga?

W Intermediate

What Are Your
Hobbies?

W Intermediate

How is Your Family?

End Date
= Wed 28 Feb 2018

=

® Beginner
What Are You
Thinking About?

W Intermediate

Weather and
Seasons

| ‘ ? 4
y ' 4
Y 4 s oM
® Beginner ® Beginner ® Beginner M Intermediate M Intermediate ® Beginner
What's the Weather Meeting Coworkers Bir Arkadasg! Talking About Work How's Everything I've Got a New Job
Like? Tanitmak Going?
- 3 Ny -
® Beginner ® Beginner ® Beginner M Intermediate M Intermediate M Intermediate
Goriismeyeli Uzun Nice Talking With Nice to Meet You The World's Climate Change: Making
Zaman Oldu You! Smallest Phone What Can You Do? Suggestion
SR
WARCRATT,
Report Type Sort By Filter By Start Date End Date o &
Videos Watched v|[A v Only Class Activity @ All Activity @ Show only students with progress {7 Thu 1 Feb 2018 = Wed 28 Feb 2018 Pz't xvort
rint  Expor
Name Videos Watched
B | videos Watched: 3
2 4 6 s 0 12 14 16 18 20 22 24 26 28 30 3l
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A STUDENT’S LINES SPOKEN

W Intermediate
Taze Bir Baslangig

World of Warcraft @

Number Line Line Score Play Download
1 Beyond the gates of mighty kingdoms,... 22/29 > &
2 _lies a vast, unexplored world. 20/26 | 2 R
4 A world of mystery. 12/15 > &
5 A world of danger. 13/14 > &

WORDS LEARNED

Filter By Start Date End Date

! N -
© only Class Activity @ Al Activity @ Show only students with progress = Thu 1 Feb 2018 =9 Wed 28 Feb 2018

Print  Export

Words Learned/Quizzed

10 20 30 40 50 60 70 80 20 100 110 120 130 140 15
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APPENDIX I

WRITTEN RESPONSES OF THE PARTICIPANTS ON THE ICT AND EC QUESTIONNAIRES

In your opinion, what are the
advantages of using ICT in your
English courses and your own
language learning?

In your opinion, what are the
limitation of using EC in your English
courses and your own language
learning?

What are your suggestion concerning the
improvement of EC system?

ICT 1 e Dil 6grenimim sirasinda anlam e Arastumisoldugum konu disisna .
veremedigim kiiltiir cikan yonlendiriciler beni farkli
farklilhiklarini ¢6zmek adina ve konulara saptirir.

hizli sozlikk kullanimi sagladig:

Yonlendiricilerin engellenmis oldugu bir ag
ortami olmasi.

icin bana avantaj sagliyor.

ICT 2 Daha pratik * - yeterli oldugunu diistiniiyorum.
zaman tasarrufu saglar

ICT 3 Kelime 6grenme ve anlamim e odaklanma sorunu yagiyorum 6grenci kullanima hazir teknolojik aletler
bulmada ¢ok yardimeci oluyor. olmali.

ICT 4 e Ingilizce 6grenmemi e Tembellige siiriikliiyor. Y eterli olabak saglaniyor.
hizlandiriyor.

ICT S e Yabancilarla iletisim e Bazen yanlis kelime tablet vb. pratik aletler saglayabilirler.
kurabiliyorum kullanmama sebep oluyor.

ICT 6 e Konusmami geligtirmeme e oyunlar dikkatimi dagitiyor. Internetimiz daha hizli olabilir.
fayda sagliyor. Ders ¢alismak istemiyorum.

ICT 7 e Gorsel ve isitsel materyal e Dikkatimi dagitabilir. Herkese esit imkan saglanabilse tablet
zenginligi sagliyor. {izerinden egitimimizi gerceklestirebiliriz

ICT 8 e Ingilizce konusmak igin ok e Konudan cayip oyun Ceviri programi saglamalilar.
daha fazla insana oynuyorum.
erisebiliyorum.

ICT 9 e Ingilizce konusan ¢ok daha e ICT oyublar aklimi geliyor Herkese bilgisayar dagitilsa giizel olur.
fazla insana ulasabiliyorum.

ICT 10 e Ana dili Ingilizce olan e Bazen baska seylere Yeterli

insanlarla pratik yaparak

dalabiliyorum
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Ozgiiven kazaniyorum

ICT11 o It makes my learning faster I can’t learn grammar Enough
completely
ICT 12 e O dili konusan insanlarla Programi kapatip internette Sadece egitim programlarim ve yardimei
konusarak hem dilimi hem takilmak istiyorum olabilecek seylerin ¢alistgi tablet
Ozgiivenimi gelistiriyorum. dagitilabilir
ICT 13 ¢ Bilgisayar kullanarak Ingilizce ICT Ingilizce igin faydalidir Okul tablet dagitarak ICT nin faydalarindan
konusan insanlara daha kolay fakat 6grenci psikolojisini ele daha fazla yararlanmamizi saglayabilir.
ulagilabilir. Gramerimizi ve alirsak , 6grencilerin akli
speakingimizi diizeltebiliriz. oyunlara kayacak ve derslere
Telefon kullanarak 6grenmek ilgisi azalacaktir.
istedigimiz kelimeleri
sozliikten daha kolay
bulabiliriz.
ICT 14 e Kelime 6grenmemde ¢ok ise Yok Yeterli oldugunu diisiiniiyorum.Fazlas:
yariyor. dikkat dagitir gibi
o Genelde film izledigim i¢in
dinlememi gelistiriyor.
ICT 15 Bir ¢ok ek kaynak saglar Dikkat dagimikl yaratip, dil yeterli olarak saglaniyor.
online sozliikler ¢ok faydali 6grenme disinda bagka alanlar
Ogrenmek istedigim dili ilgimi ¢ekebilir.
konusan bir ¢ok insana
erigebiliyorum.
ICT 16 e Farkli insanlarla iletisime Kelimenin ihtiyacim olan Derslerde tablet kullanilsin
gecebiliyorum anlamina erigemiyorum.
ICT 17 e Hizh Yiiz yiize degil Okulda ki bilgisayat tablet vs. imanlar
e pratik gelistirilebilir.
e Kolay ulagilabilir
ICT 18 Kolay ulagabiliyorum. Oyun oynamaktan kendimi Daha fazla teknolojik aletle interneti daha
Insanlarla bilgi aligverisinde alikoyamiyorum rahat kullanabilmeliyiz.
bulunabiliyorum
ICT 19 e Hizli ve pratik Ders disinda ¢ok daha eglenceli Yeterli, yoksa hep oyun oynarim



farkl sey var.

ICT 20 Film ve diziler sayesinde Her bilgi dogru degil Okulda bilgisayar tizerinden egitim
gercek hayatta kulanilan gorebiliriz.
Ingilizceye daha rahat
ulagabiliyorum
ICT 21 Bir ¢ok materyal Ise yarayan sitelerin cogu parali yeterli
bulabiliyorum
ICT 22 film izleyerek dinlememi Yanlis bilgileri dogrudan ayrt tablet ile egitime
gelistiriyor etmekte zorlaniyorum
ICT 23 kitaplan karistirmama gerek Dikkatim dagiliyor Smufta bilgisayar vs. aletlere ihtiyacimiz
kalmayor. oldugunu diiginmiiyorum.
ICT 24 Dizi ve filmler sayesinde bir Cok fazla secenek var bazen Kitap yerine e-book tarz1 iiriinler
cok kelime ve sdyleniglerini cok dagildigimu hissediyorum. kullanilabilir.
Ogreniyorum
ICT 25 Para harcamadan dil Oyunlar dikkatimi daha ¢ok Bazi dersleri online olarak uzaktan
ogrenmeme yardimer oluyor. cekiyor. Gergi onlar sayesindede verebilirler.
kelime 6greniyorum.
ICT 26 Ozellikle writing icin isimi gok Herkes bir sey paylastifi igin Odevlerimiz daha giincel uygulamalar
kolaylastiriyor. tiim bilgiler giivenli degil. tizerinden alabilir.
ICT 27 Ingilizce bilen daha ¢ok insana Cok vakit harciyorum. Okula gerek yok , ben zaten yeterince
erigebiliyorum. kullantyorum.
ICT 28 Diziler sayesinde daha giinliik Dil 6grenmek i¢in agtigim Alt yapiy1 gelistirmeliler.
dile daha rahat erigiyorum. dizileri bir siire sonra Tiirkge
izlemeye bagliyorum.
ICT 29 Online sozliikler olmasa sozliik Dikkatimi dagitan ¢ok fazla Dersleri daha eglenceli hale getirmek igin
kullanmam ayrinti var. ksullanabiliriz.
ICT 30 Hizli ve pratik Ogretici kaynaktan ¢ok eglence Kalabalikta kargasa olur diye diisiiniiyorum.
kismu ilgimi ¢ekiyor. Ders yalan
oluyor.
ICT 31 Diziler sayesinde Her bilgi dogru degil Eglenceli hale getirilebilir.

pronounciationim gelisiyor.



ICT 32

Livemocha vb. uygulamalarla
bir ¢ok 6grenci ile tanisip
pratik yapiyorum.

Sinifta zaman kaybi olabilir

ICT 33 Online sozliikler bir numara Dersten ziyade eglence ile ilgili Ulkenin alt yapis1 yetersiz.
seylere aklim kayiyor
ICT 34 Bir ¢ok ticretsiz kaynak var Cok zaman harciyorum. Bilgisayar iizerinden etkinlikler artirilabilir.
ICT 35 Anlamadigim yerleri videolar Yanlis bilgiyi bizim gibiler ayurt Gerek yok
sayesinde calisiyorum. edemiyor.
ICT 36 Istedigim her an dil 6grenmeye Ceviri programlari kalbimi Telefon kullanimm desteklenmeli
calisan benim gibi insanlara kinyor.
erisebiliyorum.
ICT Pratik 6grenme ortami Ders ile baglayan seriivenim Tablet kullanabiliriz
37 oyunla bitiyor.
ICT 38 Zaman kazanma ve bilgiyee Zarar1 oldugunu diisinmiiyorum Internet baglantis1 yavas
kolay ulagma
ICT 39 Ogrenmeyi kolaylastiriyor. - Prejeksiyon vb aletler daha gelistirilmeli.
ICT 40 Konusmami gelistirmede gok Ders ¢alismak yerine oyun Internet daha hizl olabilir.
faydali oynamay1 tercih ediyorum.
ICT 41 Giincel ve ¢ok sayida bilgiye Kullanilabilecegimiz aglarla Daha giincel ve teknolojik ekipmanlar
ulasmayi kolaylastiriyor. ilgili bilin¢lenmeliyiz egitime entegre edilmeli.
ICT 42 Hem zaman kazandirirken, Bosa zaman harcamama neden Daha dinamik ve effective bir ortam
hemde dil 6grenmeye kars1 bizi oluyor yaratilabilir.
sevklendirir.
ICT 43 Teknoloji sayesinde gelismis Keyfi zaman ¢ok harciyoruz. Her dgrenciye esit olanak saglamak adina
uyhulamalar yardimiyla dil tablet verilebilir.
ogrenimimiz daha da 1y1 bir
lekide gelisiyor diye
diisiiniiyorum
ICT 44 Hizli ve pratik 6grenme Dikkat dagitiyor. -
ICT 45 Bilgiye kolay erigim saglar Internette gezmeye sebep oluyor Interaktif 6grenmey agulik verilmesi

gerektigini digiiniiyorum.



ICT 46

Ingilizce seviyemiz geleneksel
ogrenmeye gore daha hizli
ilerler

ICT 47 Daha rahat daha kullamsh Bazen oyun oynamayi ders Grammar anlatimi azaltilmal
caligmaya tercih ediyorum,ama
oyunlardanda ¢ok kelime
ogrendim.
ICT 48 Bilgiye daha kolay ulagiyorum Zararn yok Internet altyapis giiglendirilmeli
ICT 49 Konusmay gelistirmede Vakit kayb1 Daga teknoloji danonimli bir ortam
Fazla alakasiz kaynak olusturulabilir.
ICT 50 Teknoloji ve tirtinlerini Fazla zaman gegirip zamanimi Wifi alani yetersiz
seviyorumg¢ ve olduk¢a olumlu ziyan ediyorum
bakiyorum. Bir ¢ok faydasi var
ICT 51 I can learn more easiliy - Bence suanli olanaklarimiz yeterli
ICT 52 Online kaynaklar sayesinde OYUN OYNAMAK her zaman Internetimiz kotii ¢éziim bulmalilar.
istedigim bilgiye ¢ok kisa daha agir basiyor
stirede ulasabiliyorum
ICT S3 Bos zamanlarim Odevlerimi internetten aliyorum. Bilgisayarlar geligtirilmeli
degerlendirebiliyorum.
ICT 54 Daha kolay - -
ICTSS It can be useful It provdides all questions Enough facilities.
ICT S6 Pratik Bilgiden ¢ok eglence agir Tablet saglanabilir
bastyor
ICT 57 I can contact with foreign Sometimes I see very wrong Her 6grenciye esiit bir bilgisayar yada tablet

people

thingsg

verilmeli



In your opinion, what are the
advantages of using EC in your
English courses and your own
language learning?

In your opinion, what are the
limitations of using EC in your
English courses and your own
language learning?

What are your suggestion concerning the
improvement of EC system?

EC1 e Kelime 6grenmemi ve e Konusma kismi gelistirilmeli, Konusma kismu gelistirilmeli. Dogru
kelimelerin telaffuzuna dis sesi algilamamasi soylendiginde bile bazen hata verebiliyor.
asinaligimi artirdi. saglanmali.

EC2 e Yeni kelime 6grenmek e Sesi algilamiyor. Daha giincel konularla alakali videolar

e Dinlemeyi geligtirmesi olabilir.
o Konusmayi gelistirmesi Video seviyeleri zorlastirilabilir.

EC3 e Kelime bilgisi geligtirme - Video alt1 forum eklenebilir.

EC4 e Kelime 6grenmede yardime1 e Konugmami her zaman Teknik sorunlar giderilmeli.
oldu. algilamiyor

EC5 e Dinleme anlama konusunda o Ilgimi ¢ok ¢ekmedi Daha uzun ve ilgi ¢ekici videolar
faydali etkilenebilir

ECé6 o Ingilizce dinledigimi e Ses algilamasi sorun Ses sisteminin gelistirmelilier
anlamamda ¢ok faydasi
oldugunu diisiiniiyorum

EC7 e Kelime tekrar1 yapmak igin iyl e Videolar reklam vb. bir siire Ses algilamasi gelistirilmeli
bir uygulama sonra sikiyor

EC8 o Kelime dagarcigimi gelistirdi e Mikrofon Ses sistemi iizerinde caigmalilar

ECY e Kelime bilgim artt1. telaffuzum e Teknik sorunlar (ses) Videolar ile ilgili oyunlar eklenebilir.
diizeldi diizeltilmeli.

EC10 e Phrasal verb 6grendim e Konusma kismi Konusma kismi gelistirilmeli

EC 11 e I can learn many different - Speaking system should be developed
English words and my listening
ability can develop by using
EC

EC12 e Konusulanlar1 anlamamda e Bug oluyor Programdaki buglan diizeltmeleri lazim

yardimei oldu.

(Bazen konusulanlar anlamiyor)




EC13

Bence program Ingilizcemi ,
ozellikle listeningimi gelistirdi.

Program gesitlililk bakimindan
gelistirilebilir.

Bence speaking kismi aksan algilama
konusunda gelistirilmeli

EC 14

Video izleyerek 6grendigimiz
icin kiiltiirli 6grenmemize
yardimci oluyor.

Kelime ve dinleme acisindan
faydali

Konugma kisminda ¢ok hata
oldugunu diisiintiyorum. Dogru
telefuz etmeme ragmen kabul
etmiyor.

Videolar daha ilgi ¢ekici olabilir ve 2.
kisimdaki sorular diizelirse 1iyi olur.

EC 15

EC 16

Bir ¢ok yeni kelime

ogrenmemde fayda saglamistir.

Kelimelerin okunusunu
ogrendim.

3. asamada ctimleleri soylerken
algilamada problem yasiyor ve
diisiik puan veriyor.

Eksiklik yok.

Daha fazla ilging ve farkli videolar olabilir.

Soylediklerimizi her zaman anlamiyor, bu
kisim gelistirilebilir.

EC 17

Kelimeleri 6grenmek ve tekrar
etmek

Yabanci dilin kiiltiiriini
anlamak

yeterince ilgi alan1 yok

Daha fazla video olabilir

EC 18

Konusmamu iyilestirdi
telaffuzumu diizeltti

Ses algilama problemi

Oyunlar eklenebilir

EC 19

Listening’im gelisti

Ses algilamadigi i¢in
motivasyonum diisiiyor

Aktiviteler daha gesitli olabilir

EC 20

Telefon iizerinden Ingilizce
calismanu sagladi. Ozellikle
kelimeyi ¢ok gelitirir

Ses algilama sistemi ¢ok kotii

ses kaydetmeden ziyade video ile ilgili
yorum yapabilecegim bir kisim eklenebilir.

EC21

Listeningler sayesinde bir¢ok
kelimenin telaffuzunu
ogrendim

konusmami anlamiyor

Video kategorileri artirilabilir

EC 22

Ekranda bilmedigim kelimenin
anlammi tiklayarak goriiyor
olmam ¢ok pratik

konusmadan ¢ok tonlamaya
dikkat ediyor ayn1 tonda sagma
bir sey soylesem de puan veriyor

sistem tizerinde caligilmasi gerekir

EC 23

Listeningimi gelistirdi

videolar reklam gibi bazen
sikiliyorum



EC 24

kisa kisa bir ¢ok konuda bilgi
edinmemi sagladi.

sesimi algilamiyor

grammar videolarim arkasindan grammar
alistirmasi koyabilirler

EC 25 kelime gelistiriyor kelime aligtirmalari kisithi video siireleri daha uzun hale getirilebilir
EC 26 videolar sayesinde bir ¢ok yeni konularn gesitliligi az videolar i¢in dizi ya da film kesitleri
kelime 6grendim. kullanilabilir.
EC 27 bilmedigim kelimeyi sesimi algilamiyor aligtirma cesitliligi olabilir.
ogreninceye kadar karsima
¢ikarmasini ¢ok faydali
buluyorum
EC28 videolarla ilgili sorular benim Ses kismi gereksiz, calismiyor. diger kullamcilarla etkilesim olabilir
i¢in siav pratigi oldu
EC 29 listeningim gelisti telaffuzumu anlamiyor video konular1 gesitlendirilmeli.
EC 30 farkli aksanlar duymamiza sistem ¢ok stabil cesitli bilimsel igerikler kullamlabilir.
yardimei oldu olmamasi bazen sikiyor.
EC 31 kelimeyi bilgim artt1. ses kayit kisumlar degistirilmeli videolarla ilgili daha yaratic1 aktiviteler
eklenebilir.
EC 32 bilmedigimiz kelimelerle ilgili - videolar daha uzun olmali igerigi daha giizel
bosluk doldurma ahistirmalari olabilir boylece
kelimeyi daha hizli
Ogrenmemizi sagliyor.
EC 33 Listening e kars1 korkumu video igerikleri biraz yetersiz belgesel boliimii olabilir.
yenmeye yardimei oldu
EC 34 videolarn alt yazili olmasi Ingilizce pratik yapabilecegimiz baglantilar
daha kolay 6grenmemi sagladi. olabilir
EC 35 telaffuzumu gelistirdigine sistem tizerinde feed back
maniyorum alacagimiz biri yok
sistem tizerinde farkl1 olanaklar saglanmali
EC 36 kelime ¢alismanu sagladi videolar bazen sikici cesitlilik artirilmali
EC 37 It improves my English no limitation they should develop speaking part




EC 38

Daha 1yi konugmami sagladi

yabanci insanlarla iletisime ge¢meyi
saglayacak bir sistem gelistirebilirler

EC 39

Konusmamiza katki sagladi

yabanci insanlarla dogal konusma olabilir.

EC 40

Kolay 6grenmemizi sagliyor
etkili

konugma kismimn gelistirilmesi lazim

EC41

Kelime ve grammar ¢alismak
i¢in ¢ok etkili

Duyarak ¢alistigimiz igin
telaffuza ¢aligmis oluyoruz

Daha yaratici videolar olmal

Okul sistemine daha ¢ok katilmali

EC 42

inglizcemi geligtirmek i¢in en
yararli kaynak

Dinleme diginda farkl
aktiviteler gelistirilebilir.

Daha ¢esitli konu igerigi olusturulabilir

EC43

Kelime 6grenmede ¢ok etkili
bir uygulama

Farkli tiirde videolar olabilir.

EC 4

Ingilizce dinlemeyi ve
konusmay1 gelistirip daha ¢ok
kelime 6grenmemi saglar

Konular daha ilgi ¢ekici ve genis

olabilir

Daha ¢esitli konular eklenebilir.

EC 45

Konusma ve pratik alaminda
yarar sagliyor

Videolar dikkat ¢ekici degil.

Daha farkl konularda videolar olabilir

EC 46

Kelime bilgimi geligtirmeme
yardimel olur

Video konular fazla ilgi ¢ekici
degil

Daha ilgi ¢ekici video konular olmali.

EC 47

Speaking ve vocabulary
kabiliyetimi arttirdi suana
kadar gordiigiim en 1yi
aplikasyon

daha eglenceli videolar olabilir.
Omegin daha ¢ok film fragmani
kullanabilirler.

Giizel bir uygulama tegekkiirler.

EC 48

Dil 6grenimimde ilgi ve
alakamu arttiriyor.

Videolar daha uzun olmal.

Grammar konu anlatimi videolar1 daha fazla
ve daha uzun olmali.




EC49

Farkli konular hakkinda bilgi
sahibi olmak enterasan seyler
ogrenmek

Konular s1g
Videolar kisa

Daha fazla igerik eklenmeli
Trailer yerine dizi veya film kesitleri
eklenebilir.

EC 50

Gergekten kaliteli buldugum
bir uygulama .Videolar ,
calisma stilleri gercekten iyi
ama ben biraz tisengecim dil
ogrenme konusunda. O ylizden
pek vakit ayiramiyorum.

Listening

Daha fazla video koymalilar. Giincel
haberlerin videolarida eklenebilir.Futbol
mag1 dzetide giizel olabilir.

EC 51

EC’da bir ¢ok farkli igerik var
ve bu i¢erikle bizim i¢in hem
farkli seyler 6grenmemizi
saghyor. hem de Ingilizceyi
daha zevkli bir sekilde
Ogrenmemizi sagliyor.

Telafuzu anlama konusunda
sikintilan var.

Aylik iicret kisinin kullanimina gore
ayarlanmali

EC 52

Kelime dagarcigim artiyor.

sikici icerikler var.

Videolar daha ilgi ¢ekici olabilir.

EC 53

Hedef dilin kiiltiirtinii 6grenme
acisindan yararli gorityorum.

EC kullanmam i¢in yeterli sebep
géremiyorum.

Daha ilgi ¢ekici olabilir.

EC 54

Videolar sayesinde bir ¢ok sey
ogrendim

EC S5

It can improve my audial skills

I can’t answer all the questions

There should be different kinds of activities.

EC 56

Videolar sayesinde okul
disinda ingilizce galigmig
oluyorum

ses kaydetmeyi sevmiyorum

Dabha ilgi ¢ekici aktiviteler olmali

EC 57

Kelime ve dinleme agisindan
faydali

videodaki insanlar gibi
konusmamizi beklemesi adil
degil

program igerigi gelistirilebilir.




