T.C.
DOKUZ EYLUL UNIVERSITES
SOSYAL BILIMLER ENSTITUSU
MUTERCIM TERCUMANLIK ANAB iLiM DALI
INGILiZCE MUTERAM TERCUMANLIK PROGRAMI
YUKSEK LISANS TEZ

(IN)VISIBILITY OF THE INTERPRETER IN
CONSECUTIVE INTERPRETING: A DISCUSSION OF
NORMS AGAINST ACTUAL PERFORMANCE

Caglayan SAYHAN

Dansman
Prof. Dr. Gulperi SERT

2010



YUKSEK LiSANS
TEZ/ PROJE ONAY SAYFASI

. } 2006800762
Universite : Dokuz Eylul Universitesi

Enstitii : Sosyal Bilimler Enstitis(

Adi ve Soyadi : Caglayan SAYHAN

Tez Baghd : (in) Visibility of the Interpreter in Consecutive Interpreting: A Discussion of

Norms Against Actual Performance

Savunma Tarihi : 27.09.2010
Danismani : Prof.Dr.Gulperi SERT
JURI UYELERI
Unvani, Ad, Soyadi Universitesi
Prof.Dr.Gulperi SERT -DOKUZ EYLUL UNIVERSITESI Do/ %

Yrd.Dog.Dr.Muge ISIKLAR KOCAK ~ -DOKUZ EYLUL UNIVERSITESI
Yrd.Dog.Dr.Yesim BASARIR -DOKUZ EYLUL UNIVERSITESI
Oybirligi <y
Oy Coklugu ()

Caglayan SAYHAN tarafindan hazirlanmis ve sunulmus “(in) Visibility of the Interpreter in
Consecutive Interpreting: A Discussion of Norms Against Actual Performance” baglikh Tezi( )
I Projesi( ) kabul edilmistir.

Prof.Dr. Utku UTKULU
Enstitii Mudiiri




YEMIN METNi

Yuksek Lisans Tezi olarak sunglum “(In)Visibility of the Interpreter in
Consecutive Interpreting: A Discussion of Norms Agiast Actual Performance’
adli calsmanin, tarafimdan, bilimsel ahlak ve gelenekletaragisecek bir yardima
basvurmaksizin yazilgani ve yararlanggm eserlerin kaynakcada gosterilenlerden
olustugunu, bunlara atif yapilarak yararlanigmaldugunu belirtir ve bunu onurumla

dogrularim.

27/08/2010
Calayan SAYHAN



ABSTRACT
Master Thesis
(In)Visibility of the Interpreter in Consecutive In terpreting: A Discussion of
Norms Against Actual Performance
Caglayan SAYHAN

Dokuz Eylul University
Graduate School of Social Sciences
Department of Translation and Interpreting

Studies on conference interpreting have revealedonclusions which
imply that theories on conference interpreting do ot always overlap with real
life situations. In order to discuss norms of intepreting and the interpreter’'s
invisibility, it is necessary to explore interprete behavior in actual interpreting

events.

The study, which concerns consecutive interpretingas a mode of
conference interpreting, aims at conducting a reseeh on the discursive
(in)visibility of the interpreter in consecutive interpreting. In this context, with a
view to provide a comparative study, norms in consgitive interpreting have
been identified, first. To this end, discourses ofprofessional interpreter
organizations and information gathered from acadenas working at interpreter
training institutions in Turkey, through a questionnaire prepared for the
purposes of this study, have been utilized so as itentify the norms concerning
the (in)visibility of the interpreter in consecutive interpreting. It is an integral
part of the research to discover whether these norsmare compatible with the
interpreter performance observed in a real-life sding. Therefore, the norms
which had been identified were compared with a redlife consecutive
interpreting performance recorded in an authentic ©onference setting.
Conclusions and discussions based on this companadi study of the micro and

macro- contexts of interpreting have been presenteid the thesis.



Key Words: Conference interpreting, consecutive interpretingisibility/

invisibility, norms, context



OZET
Yuksek Lisans Tezi
Ardil Ceviride Cevirmenin Gorunurlt g/ Gériinmezligi: Normlar ile Ceviri
Performansinin Karsilastirmali Tarti smasi
Caglayan SAYHAN

Dokuz Eyliil Universitesi
Sosyal Bilimler Enstitlisu
Mutercim Tercimanlik Anabilim Dali
ingilizce Mutercim Terciimanlik Programi

Konferans Cevirmenligi ile ilgili olarak yapilan calismalarda konferans
cevirmenligi kuramlarinin ¢cevirmenlerin mesleki yasamlarindan alinan gercek
yasam Oykuleriyle birebir orti smedigine dair sonuclar elde edilmgtir. S6zIU
ceviriye iliskin  normlarin ve c¢evirmenin gorinurlt gi/gdérinmezliginin
tarti silabilmesi icin gercek konferans ortamindaki cevirnen davranslarinin

incelenmesi gerekmektedir.

Konferans cevirmenligi turlerinden biri olan ardil geviri ile ilgili ola rak
gerceklsstirilen calismada, cevirmenin ardil geviri sureci igerisindeki $ylemsel
gorandrla gt/ gorinmezliginin - arastirilmasi amaclanmstir. Bu baglamda
karsilastirmall bir calisma sunabilmek Uzere oOncelikle ardil ceviri ile ildi
normlarin belirlenmesi gerekmistir. Bu amag¢ dogrultusunda, uluslar arasi
konferans c¢evirmenlgi Orgutlerinin  s6ylemleri ile Turkiye’de konferans
cevirmeni yetistiren kurumlarda gérev yapan ogretim Uyelerinden, calsmanin
amaclari dogrultusunda hazirlanmis anket yoluyla, alinan bilgiler ardil ceviride
cevirmenin gorunurligu/ gérinmezligi ile ilgili normlarin belirlenmesi amaciyla
kullaniimi stir. Normlarin gergcek yasamda gozlemlenen c¢evirmen performansi
ile uyumlu olup olmadiklari tezin arastirma konusunun bir parcasini
olusturmaktadir. Bu nedenle, belirlenen normlar ile gercek bir konferans
ortaminda kamera aracilglyla kaydedilen ardil ceviri performansi

karsilastinimi stir. ~ S6zlti  cevirinin - mikro ve makro baglamlarinin

vi



karsilastirmali bir bicimde incelenmesine dayal olarak elé edilen sonug¢ ve

Oneriler tezde sunulmutur.

Anahtar Kelimeler: Konferans cevirmendi, ardil ¢eviri, gorunurlik/ gérinmezlik,

normlar, bglam
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INTRODUCTION

The current study aims to problematize the (inliigy of the interpreter in
consecutive interpreting. (In)visibility, a term ads by Lawrence Venuti in
translational respect and originally intended f@nslation, is indirectly defined in
his words in relation to the fluent discourse of thanslated text and Venuti states
that “the more fluent the translation, the moresible the translator [...]” (Venuti,
1995: 2). T he term (in)visibility will be applieds a key term in respect of
interpreting in this study, since what makes ttendtatorappear to be invisible
through the text is what actually makes the inttgemappear to beinvisible through
the translated speech; the naturalness of the latads interpreted discourse.
Although the term has not been used much in resplettterpreting, it is highly
related to terms such as norms in interpreting, fle of the interpreters and
expectations from the interpreter, which have ofbeen discussed by interpreting

scholars.

Thus, to better analyze the (in)visibility of thetarpreter in consecutive
interpreting, the thesis will look at the norms aainsecutive interpreting, what is
expected from interpreters and most significantg tctive participation of the
interpreter in the actual communication proceswels as the role of the interpreter
in interpreter-mediated interactions. It is an raté to shed light on the actual
practice of consecutive interpreters and such @dysteay have positive implications

for interpreter training.

Correspondingly, the thesis dwells upon consecluititerpreting rather than
either simultaneous interpreting or conferencerpreting as a whole. In consecutive
interpreting, unlike simultaneous interpreting, theerpreter is physically visible to
the audience and there is more interaction betwemterpreter and the audience as
well as between the interpreter and the speakier(apny cases. As Wadensjo puts it
“the dialogue interpreter takes/ is given a unicared potentially a powerful, middle
position” (Wadensj6, 2002: 368). Therefore, thentém)visibility can be discussed

through more evident arguments with regard to coutsee interpreting. Thus, the



current study attempts to observe the role of pmegers as active participants and
coordinators of the interaction as well as faditita of communication, which can be
more explicitly observed in consecutive interprgtiBy doing so, the human
interpreter will be observed in interactional coitevhich will help to unveil the
various roles adopted by the interpreter in acprattice. The actual interactional
context itself will also bring into light the instees where the interpreter speaks in

his/her own voice, therefore becoming more visible.

Founded upon a theoretical basis and the actuatigeaof interpreting, the
study aims to see whether some parallelisms cadré@n between theory and
practice in this respect. Accordingly, it scrutesz the norms on consecutive
interpreting as well as the role of the interpreterd user expectations on
interpreting. With a view to explore norms on ipteting the study will make use of
the discourses of professional interpreter orgaioza in addition to the information
gathered from academics working at interpreteningi institutions in Turkey, which
form the macro-context of the study. Information morms will be gathered from
academics through a questionnaire which has bespaped for the purposes of this
study. Thereby, norms as set by professional irgégp organizations and interpreter
training academics will be compared against thenstaptions of an actual
consecutive interpreting performance recorded inaatihentic conference setting,
which constitute the micro-context of the studyetbgr with information on the

specfic setting and interaction.

The current study consists of the following chagater
Chapter 1 includes the literature review concerning previous studies on the
concept of invisibility, norms, role of the integber and expectations. Since the
concept of invisibility and norms also constitutee ttheoretical and conceptual
framework of the study, these two concepts haven deeher dwelled upon in
chapter three. In chapter one studies on the rbléhe interpreter as well as
expectations have been included. The term expentais closely associated with
quality in interpreting. Therefore, surveys con@dcbn the quality of interpreting



with respect to expectations have also been indlird¢his chapter since they are an
integral part of the literature review on confereiaterpreting.

Chapter 2 gives the description of the study amdntiethodology. As stated
earlier, this study compares norms on consecutiterpreting against an actual
consecutive interpreting performance in a certaonteéxt with a view to better
explore the (in)visibility of the interpreter in meecutive interpreting. To this end,
the aim of the study and the reserach questiongpm@naded in this chapter. The
chapter also covers the overall methodology adoptegthnography - and the
reserach methods utilized so as to find answetfsetstated reserach questions.

Chapter 3 consists of the theoretical and conceptaimework of the study.
There are three concepts that are comprehensimalyzed in this chapter. These are
the concept of invisibility, the norms and the @t What is meant through
invisibility in the literature is explained in chigp 3. However, this chapter presents
how invisibility is perceived in this study. Addmally, the concept of norms has
been presented comprehensively since they formobriee basic concepts of this
study. Norms of interpreting in general and nornisconsecutive interpreting
specifically are taken into consideration. Elabogt on norms as regards
interpreting and consecutive interpreting, firstddoremost, attention should be
given to what determines the norms. For the pupo$dhis study, studies on the
norms of interpreting as put forward by variousadats are taken into consideration
The last section of chapter 3 talks about contextescontext is considered as a
determining factor in interpreting. The notion aintext as perceived in this study is
discussed in this chapter. In order to develop #ebeunderstanding of the
(in)visibility of the interpreter and discuss itthin a broader framework of the role
of the interpreter, the thesis aims at presentatgah interpreting data with a view to
draw conclusions. These data are not independdsblated from the context of the
study. Thus, chapter 3 also defines the macro daobroontexts since it is important
to describe the context of the study for a bettel more thorough understanding of

an actual interpreting event.



Chapter 4 is devoted to the analysis of the dataimed. The data analyzed
in this chapter have been obtained through vamoethods. They consist of norms
on consecutive interpreting and invisibility, whighclude norms on consecutive
interpreting and invisibility as set by professiboaganizations, namely AIIC and
TKTD, as well as norms on consecutive interpretargl invisibility as set by
interpreter training institutions. To this end, theo professional organizations’
codes of professional ethics and discourses on ecatige intepreting and
invisibility published on their websites have beanalyzed. So as to gather
information from interpreter training organizatip@squestionnaire has been devised
and sent to the academics training interpretesuiah institutions. Answers obtained
through the questionnaires and findings gatheredutfh analyzing the codes of
professional ethics and discourses of interpretgarazations are utilized so as to
explore the norms on the invisibility of the integfer in consecutive interpreting,
which also constitute the macro-context of the wtud

Chapter 4 also includes information on the microtegt of study, that is
comprehensive data on the consecutive interpretegt. However, chapter 4 is not
limited to the abovementioned data. It also presdhe data obtained through
recordings of an actual consecutive interpretingvidg, which enables one to
observe the interpreter at work. The recordingsehdeen transcribed and
transcriptions obtained have been used for analythie actual performance of an
interpreter in consecutive interpreting. So as malyge the (in)visibility of the
interpreter instances of direct contact betweenirtexpreter and the audience and
instances of direct contact between the interpratet the expert speaker, who
actually delivered the conference, are taken imtositleration for the purposes of
this study. Direct contact is analyzed in excegtexcerpts of talk, consisting of the
utterances of the speaker, participants and tleeprdter and the back-translation of
the utterances in Turkish into English. Throughsthexamples this study aims to
concretize the active participation of the intetpreher roles as the coordinator and
regulator of the interpreter-mediated action, ansbngthers. Besides these, the
instances where the interpreter deviates from tmng, such as speaking for herself

and detaching herself from the speaker’s point iefvvand position as well as



drifting away from being merely the voice of thezaker will be scrutinized. Thus,
the interpreter’s (in)visibility will be discussd&ésed on the actual performance.

Findings obtained through the comparison of normd @&ctual performance
are discussed in the final chapter of the thedm® final chapter attempts to draw
conclusions from such a comparison hoping to sigkd dbn future studies analyzing

the role of the interpreter in relation to nornmsjisibility and context.



CHAPTER ONE

LITERATURE REVIEW ON THE (IN)VISIBILITY OF THE INTE RPRETER
AND RELATED CONCEPTS

This thesis attempts to problematize the (in)vigibiof the interpreter through
comparing interpreting norms traced in the disceur$ training institutions and
codes of ethics of professional organizations ajaactual conference interpreting
performance. To do this, one should first and farstput the terms as clearly as
possible. Thus, it is useful to start with the deiion of the terms that are used in this
chapter. As the thesis will mainly be talking abdbe interpreter and actual

interpreting performance, the concept of interpigeghould initially be defined.

Interpreting is mostly referred to as the oral $fation of speech and in this
respect Pochhacker stated the distinguishing facttated to interpreting as
“interpreting can be distinguished from other typdstranslational activity most
succinctly by its immediacy; in principle interpreg is performed ‘here and now’
for the benefit of people who want to engage in mamication across barriers of
language and culture” (P6chhacker, 2004: 10). Tdteah interpreting performance
analyzed in this study is in the consecutive m@tmsecutive interpreting is a form
of conference interpreting which entails interpret@nd speakers taking the stage in
turns. In consecutive interpreting, the interprétas to take notes and convey these

notes in the target language when his/her turn some

This chapter will dwell upon a series of studieslemaken in the field of
translation and interpreting studies, although riie@n focus will always be on the
interpreting studies. To problematize the (in)uigyp of the interpreter, in
consecutive interpreting, in this specific studpedias to consider various points
such as norms in interpreting, role of the inteigreand expectations, including
expectations by both interpreters themselves amisud o study these concepts
which have long been the issues analyzed comprefegnsn interpreting studies,

this chapter will be divided into four sub-chapieamd these sub-chapters will



address the studies carried out both in transladionh interpreting studies in the

abovementioned respects. The sub-chapters areizedan the following order;

a- The concept of invisibility (invisibility in traslation and invisibility
in interpreting)

b- Norms (norms in translation and in interpreting)

c- Role of the interpreter (different role typoieg of interpreters)

d- Expectations

Thereby, the following four sub-chapters are ainadconsidering and
utilizing as a basis what has been done in traoslatudies and interpreting studies
with respect to these four concepts that are druciaroblematizing the (in)visibility

of the interpreter, which constitutes the main ®ofithe current thesis.
1.1. THE CONCEPT OF INVISIBILITY
Merriam-Webster online dictionary defines invisityil as “incapable by

nature of being seen or inaccessible to view’(ManH Websters Online Dictionary

at http://www.merriam-webster.com/dictionary/invisibyl). Thus, the term refers to

someone or something that is not seen by others.

In order to develop a better understanding of wbkameant through the
invisibility of the translator/ interpreter, oneaslid first and foremost analyze the

term invisibility within the context of translaticstudies.

Invisibility was studied by some scholars, one dfow is Lawrence Venuti.
Lawrence Venuti defined the term broadly in his lbddled The Translator’s
Invisibility (1995). In his book, Venuti indirectly defines thencept in relation to
the fluent discourse of the translated text andestahat “the more fluent the

translation, the more invisible the translator [.(Yenuti, 1995: 2).



An in-depth analysis of the term invisilibility usemainly in translation
studies as well as mentioned by some authors erpreting studies is provided in
Chapter llI- Theoretical Framework of the study.a@ter Il also discusses how and

in what sense the term is used within the contEtethesis hereby.

1.2. NORMS

So as to provide an objective and translationateodnfree definition of
norms, which has long been analyzed since GideamyTmtroduced them with
respect to translation studies, | shall refer te definition provided by Merriam-
Webster's Online Dictionary again. There are fousamngs listed for the entry
“norm” and the first two can be taken as the gdner@aning that the term norm
conveys. These two are 1: an authoritative standar@ principle of right action
binding upon the members of a group and servirgutde, control or regulate proper
and acceptable behavior. Thus, from the definipoovided above, one can derive
that norms consist of a set of principles descgbihat is right, what is wrong or

what is acceptable within a group.

In his bookDescriptive Translation Studies and Beyohoury provides a
definition for norms stating,

“sociologists and social psychologists have lorgarded norms as the
translation of general values or ideas shared bgnamunity — as to
what is right and wrong, adequate and inadequatéo-performance
instructions appropriate for and applicable to ipatar situations,
specifying what is prescribed and forbidden as wvadl what is
tolerated and permitted in a certain behaviouraledision.” (Toury,
1996: 54- 55)

Toury argues in his book that translation is a ngoverned activity and it entails

two sets of norms since it requires two languadémse two sets of norms are
source-culture norms applicable to the source temtl target-culture norms
applicable to the target text. Under the term ahihorms, Toury talks about two
concepts as “adequacy” and “acceptability”, whiok laoth related to the translator’s
choice of norms (Toury, 1995: 56). As Toury put§.it.] adherence to source norms

determines a translation’s adequacy as comparéuetgource text, subscription to



norms originating in the target culture determiitesacceptability” (Toury, 1995:
57).

Since the main aim of this study is to compare tlmems as set by
professional organizations and interpreter trainmggitutions with actual practice,
norms constitute the theoretical framework of theests. Therefore, a more
comprehensive analysis of norms and the concepbohs applied to interpreting

studies is provided in chapter Ill.

1.3. THE ROLE OF THE INTERPRETER

Having a closer look at norms in interpreting, @neves at another fervently
dicussed notion with respect to interpreters amerpmeting, which is the role of the
interpreter. The role of the interpreter has besaussed by many scholars and it has
been the subject of surveys dealing with the qualitinterpreting. In this context, in
Franz Pochhacker’s words “the notion of ‘role’, elational concept defined by
sociologists as a set of more or less normativealieral expextations associated
with a ‘social position’ is therefore pivotal to ethanalysis of interpreters’
performance” (P6chhacker, 2004: 147). In his bBokhhacker stated that “the more
narrowly construed professional role of the inteter prescribes accurate, complete
and faithful rendition and presribes any discourséiative on the part of the
interpreter, who is conceptualized as a ‘non-péfsofi (ibid). He makes direct
reference to thénvisibility * of the interpreter as he mentions metaphors ssch a
‘faithful-echo’, ‘channel’, ‘conduit’, ‘switching dvice’, ‘transmission belt’,
‘modem’ or ‘input- output robot’ initially studiedly Cynthia Roy in her articléAs
Pdchhacker puts it,

“this view of the interpreter as amvisible? translating machine
would appear to be inspired by the technology-basemtle of
simultaneous conference interpreting. In fact, haweit is deeply
rooted particularly in the field of court interpreg”. (ibid)

! Emphasis mine
2 Emphasis in the original



Bruce Anderson, analyzed the role of the integoret his article focusing on
three aspects of the interpreter’s role, which thaee interpreter as a bilingual; the
interpreter as a man in the middle; the interpratea power figure. He states that in
any translational setting “[...] the role played thetinterpreter is likely to exert
considerable influence on the evolution of groupture and on the outcome of
interaction” (Anderson 2002: 209). Thus, accordingAnderson, the role of the
interpreter is crucial in the shaping of the intéi@ within an interpreting setting. In
Anderson’s view, the interpreter is the man inntiddle as he/she serves two clients
at the same time, to each of whom the interpredsr dome obligations, and these
obligations may not always be compatible. Therefor@le conflict and the
interpreter’s dilemma on his role may occur ocaaally. By the same token, this
position ofthe man in the middleas the advantage of power inherent in all posstion
which control scarce sources. He depicted the preggr’'s role as always partially
undefined and interpreter’s position characterizgdole overload (Anderson 2002:
212). In this framework, Anderson asked the follogvguestions regarding the role
of the interpreter “should the interpreter be aemecho, or should he be an advisor
and ally? Should he inform his client of whispereftt;the-record remarks made by
the other party to the interaction, or should heksto the text?” (Anderson 2002:
212). Anderson indicates the active role of theermteter in the shaping of

interaction between parties, rather than the pagsivisible) conduit model.

Bistra Alexiava, another scholar having conductedearch in field of
interpreting, did not intially work on the role thfe interpreter but her research on the
typology of interpreter-mediated eve¢sl her to some conclusions with respect to
the role of the interpreter. In her research ontyipelogies of interpreter mediated
events, which she cocluded as “an interpreter-niedli@vent may be located along a
continuum of ‘universality’ vs. ‘cultural speciftgi using a number of scales|...]”
she said “identifying the degree of culture-spedifi associated with a given type of
interpreter-mediated event should allow us to nrakee reliable predictions about
the role that the interpreter typically has to piaysuch an event” (Alexiava, 2002:
230). According to Alexiava, interpreting eventsdted towards the “universal” end

of the continuum require the interpreter to actaasimple interlingual mediator,

10



within which the interpreter does not have to perfcany “repair’ operations in
communication, leading to his/ her presence beargely unnoticed. However,
interpreting events located towards the other dntie continuum, which is culture
specificity, require the interpreter to play a mommportant role within
communication such as intervening in the interactgreventing misunderstandings
and smoothing out cultural differences, for insggrexplaining the differences in the
use of culture specific items or institutions, auwth a role makes the interpreter

more visible (ibid).

Although his works mainly dwelled upon the qualdyinterpreting Andrej
Kopczynski also found some relations to the roldhef interpreter in his research
conducted with respect to quality in conferenceermteting In his survey
addressing two kinds of participants in conferenaemmely the receptors and
speakers, which included professional groups asahities, science and technology
and diplomats he directed several questions tadligessees on expectations. This
survey on expectations will be further mentioned tire next sub-chapter on
expectations, but what the results of this sunasealed as regards the role of the
interpreter is rather striking. In his survey inpgéaynski's words “[...] all were in
favour of empathy with the speaker and consideedghost rol&of the interpreter
as preferable” (Kopczynski, 1994: 96). But whatwually striking is the further
clarifications entailed in his survey which are tfalowing summarized by
Kopcyznski as,

“most claimed that the interpreter should imitatee ttempo and
intensity of the voice of the speaker but not neaely the gestures;
most respondents would allow corrections of theakpe (with some
reservation) and additional explanations, a repllictv was in

complete contradiction with the ghost role of theerpreter!” (ibid)

On the role of the interpreter and the conduit aplebr ascribed to

interpreters in a communicative process Roy sttegss:

“the conduit metaphors and our underlying beliestespn mask the
active process engaged in by all the participantk;jgnore the
success of interpreters; neglect the roles antiorthips between the
primary speakers, deny the power of the interpretisrupts

® The invisible role, which may also be linked te tion-person role suggested

11



conversations about the management task of thepreter” (Roy,
1990: 84)

As regards the role of the interpreter, Roy poirdgatito the conflict between
norms/ standards and real life situations, in tbemf of divergence between
interpreting norms and anecdotal accounts of inééeps. Roy, accordingly stated
that:

“on the one hand, the field has come to expecttivels rigid
standards of professional behaviour; while on thbem many
practicing interpreters comment on the differinglitees of roles and
functions in the smaller ‘real-life’ situations’b{d).

Roy further discussed the role of the interpretard she touched upon
metaphors as well as the descriptions concerniagdle of the interpreter. Having
regard to descriptions of the role of the intepreRoy underlined the conflict
presented by such role definitions, which may bsuaed to reflect the deviations
between the norm and the real-life situations (datd accounts), and clarified that
these descriptions attempted to convey the ditfjcof the simultaneous tasks in
interpreting while reminding everyone that the ipteter is uninvolved at any other
level; while at the same time these very descmiystiencouraged the interpreters to be
flexible (Roy, 2002: 347). She suggested that fpreters are not simply processing
information and passively passing it back and forthich underlines her emphasis
in the active role of the interpreter (Roy 2002:884As an alternative to the
metaphor concerning the passive/ conduit role efitberpreter she pointed out that
in many articles, books and newsletters about pnéting one can find metaphors
such as communication facilitator, mediator, lirggigi intermediary, bilingual,

bicultural communicator with respect to interprsteole.

The conflict between the norms regarding fidedibd uninvolvement and the
real-life situations of practicing interpreters wiasther linked to the actual roles
undertaken by the interpreter. According to RoypS&minterpreters now recognize
different interpretations of roles and functionsttlgrow from smaller ‘real-life’

situations in which the interpretenust’ take an active, participatory stance in the

* Emphasis mine
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communication between two active participants” (R®02: 352). Like Anderson,
Roy also stressed the “man in the middle” rolehaf interpreter in the interaction
keeping an eye on the power and control stratggissessed by interpreters in a
bilingual interaction since they are the only papants who can logically maintain,
adjust and if necessary repair the differencedrirctire and use, which means that
interpreters are active, third participants withtgodial influence on both the
direction and the outcome of the event (ibid). Sdded to this saying “[...] the
event itself is intercultural and interpersonalheat than simply mechanical and
technical” (ibid).

Another scholar who emphasized the interactiospket of interpreting and
defined interpreting as an interaction in itselCiscilia Wadensjo. In her book titled
Interpreting as Interactiorshe refers to the role of the interpreter. As ttie of her
book suggests she considers interpreting as intenathus, she favors the mediator

role of the interpreter rather than the passiveshaegical conduit role.

Based on Goffman’s notion of role as in itself astisg of three different
aspects, namely theormative role, typical roleand role performanceWadensjo
stated that “my point of departure was that therditure on interpreting was
dominantly normative in character and that ideashoWw interpreters ‘should’
perform partly blocked the sight in investigatiooisactual cases of interpreting”
(Wadensjo, 1998: 83). She defined normative roleoasmonly shared ideas about a
certain activity and what people in general thihky are or should be doing when
acting in a certain role; whereas the typical mées defined as routines developed by
individuals to handle typical situations not foresdy shared and established norms.
Aspects of the individual’'s behaviour, which doest wriginate either from the
normative or typical standards that must be exphhity circumstances in the
situation and by the personal style of the perfermere explicated as the role

performance.

Wadensjd, also mentionedle distancean her study. According to Wadensjo,

role distance may be defined as the divergencedagtvthe obligation and actual

13



performance, which also represents what has beetedjdrom Roy with respect to
the conflict of norms on the role of the interpreded the actual/ anecdotal/ real-life
situations, experiences of practicing interpreteghe reached an open-ended
conclusion, which might have paved the way forHertdiscussions, and her remark
definitely underlined the need for comprehensivseasch with respect to ‘real-life’
situations of practicing interpreters with a view lbetter analyze the definition
concerning the role of the interpreter. Accordinadensjo clearly stated that “if a
certain kind of ‘role distance’ is systematicalltilimed by professionals, this can

ultimately lead to a redefinition of their profemsal role” (Wadensjo, 1998: 86).

Thus, one can derive that within the context of tbie of the interpreter
reference has been made to metaphors sudhithful echo, channebr a passive
conduit. However, some scholars have not ignored the actle played by the
interpreter through making references to interpraggthe moderator of speech, man
in the middleor interpreter as a power figur&he role played by the interpreter has
been assumed by some scholars to have a certasctinop the group structure.
Regarding these different perspectives on the ablihe interpreter, this study and
the real-life interpreting event to be analyzedrehader will contribute to the
process of defining the interpreter’s role sincédibility, as a concept, is a part of
role description. The role distance as mentionexalby Wadensjo will also surface
in this study as it attempts to check the authgugidormance against the norms (as
stated by professional organizations’ Codes ofdstland discourse of interpreter
training institutions) and tends to dwell upon thierpreter’s invisibility.

1.4. EXPECTATIONS

Exploring the expectations on interpreting and wimatexpected from
interpreter, one arrives at studies on the qualityinterpreting. Talking about
expectations, a distinction should be made as tat wiierpreters themselves think
about expectations from interpreters and what peeted from the interpreter by the
users since surveys applied so far have yieldadtsesnderlining that, interpreters
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and users may have different expectations. Resdmghevealed even the fact that

different user groups may have distant expectations

In this respect, Cartellieri stated that “very aft@a good interpreter is two

quite different people, being one thing to a coeree participant and another to a
colleague”. Accordingly, P6chhacker stated qualis “in the eye of the beholder”
(Péchhacker, 2001: 413), and he added that,

“When empirical research on quality criteria in fayence

interpreting came under way [...] a distinction waada between

guality assessment from the perspective of thepregers themselves

as opposed to quality as ‘viewed by the listen€rssers’) .”

(P6chhacker, 2001: 411).
Research has proven that the abovementioned isvaadctually the case. Buhler,
under the scope of her study, designed a quesir@ncemprising of some criteria
(both linguistic and extra-linguistic) and asked@lo rate these criteria. Her list of
sixteen criteria were to be rated on a four-poigtles (‘highly important’,
‘important’, ‘less important’ and ‘irrelevant’). 8nasked fourty-seven respondents to
rate interpreter-related qualities such as thoropgeparation, endurance, poise,
pleasant appearance etc. and nine features ofpiater output, namely, native
accent pleasant voice, fluency of delivery, logicahesion, sense consistency,
completeness, correct grammar, correct terminol@yyl appropriation style.
Buhler’'s survey is focused more on output and ¢yétian the role or invisibilility
of the interpreter, though. In turn, Buhler fouhdttmost of the criteria were rated as
‘important’, which revealed the high level of exps@ons posed by the interpreters

as regards conference interpreters’ performance.

Another scholar, Ingrid Kurz based her study on ¢heeria identified by
Bihler and under the framework of her study shdieghghose criteria to explore
user expectations as she considered target-langeageer or listener an essential
element in the process. Since Kurz's study is wptigtly but implicitly related to
the role and invisibility of the interpreter. Kuexplains this study briefly and
compares the results stating that

“Delegates to a medical conference were askedtéothe first eight
criteria in Buhler's questionnaire as to their digance for the

15



quality of interpretation. It was found that sonfetlee criteria which
members of the interpreting profession considerigtilyr important,
such as native accent, pleasant voice, and coasetof grammar,
were given much more lower ratings by the end ugarscipating in
this study. ” (Kurz, 2002: 315)

In conclusion, Kurz stated “the demands on theityual interpretation expressed by

the AIIC interpreters in Buhler's survey were getigr higher than those obtained
from the delegates participating in the presen¢gtigation” (Kurz, 2002: 323).

Another study similar to Kurz’s was carried out®Ne in an opthalmological
conference asking the delegates to assess theyquiainterpretation provided at the
conference. Concerning the results of this studyzKstates that “one of Gile’'s
findings was that [...] quality of voice was consiel@rless important by the
respondents in this sample than by the interprateBiihler's survey” (Kurz, 2002:
316). In this study, Gile asked about the perforoeaof the interpreter. Thus, what
was done may be assumed as an evaluation ratheratlemple exploration of

expectations.

Unlike the studies of Buhler and Kurz, Andrzej Kepeski's survey on the
quality of interpreting had a criterion related tbe role of the interpreter.
Kopczynski's survey revealed that users with ddfgrpositions (as to whether they
are a listener or a speaker) may state differeetvwiconcerning the quality of
interpretation, especially concerning the culturadiator (or intruder as called by
Kopczynski) role of the interpreter. In Kopczynskisurvey main differences of
answers to his survey were about the irritants #uedrole of the interpreter. As
regards the irritants while speakers gave more rtapoe to the exact rendition of
the content of their speech, the receptors (lisgneere sensitive to unfinished
sentences and grammaticality. As regards the rblieo interpreter, the speakers
agreed that mistakes can be corrected whereastleptors did not agree with the
idea. (Kopczynski, 1994: 97).

Finally, user groups from different professionatas may have different

quality expectations. Both Kurz and Kopczynski &yed different user groups.
Kurz gave her questionnaire to three different ggeups, namely Council of Europe
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Delegates, medical doctors and engineers, and aechfidese with the ratings of the
interpreters. As regards the criteria ratings Kstetes that “interpreters gave higher
overall ratings than the three other groups. Therse higher ratings were given by
the Council of Europe (CE) delegates. Medical dectgave an average rating [...]
and engineers [...] gave the lowest ratings” (Kur@D2 317). In Kopczynski's
survey, three different groups were surveyed. Thgsmips were involved in
humanities including philologists, historians, laxy and economists, science and
technology including scientists, engineers, doctarsl the last group consisted of
diplomats. The three groups gave different ratitogthe formal categories that are
important in interpreting. As regards the most imgat function of interpreting,
humanities group favoured grammaticality, wherdas $cience and technology
group and diplomats group favoured fluency. As tloe irritants in interpreting,
incorrect terminology was ranked the first amonghbgroups. Humanities and
diplomats group rated unfinished sentences as ¢khensl most irritant factor in
interpreting, while science and technology grougdancorrect terminology as the
second most irritant factor, and while humanitiesug ranked incomplete sentences
as the third most irritant factor, science and medbgy and diplomat groups
considered lack of fluency and ungrammaticalityresthird most irritant factor. As
regards the cultural mediator role of the intemardtumanities group was the most

liberal whereas diplomats group was the most stei (Kopczynski, 1994).

As mentioned previously, Diriker, in her PhD thesmalyzed an actual
interpreting event and made interviews with thersigé interpreting (speakers and
some participants) of that conference as well &sitiberpreters themselves. She
interviewed all the abovementioned parties sinckeénwords “after all, despite the
differences in their roles, the organizer, speakksseners and interpreters were
temporarily parties to the same social and comnatime context” (Diriker, 2001.:
114). Her interviews yielded some results with eztgo what is expected from the

interpreter.

In her interview with the organizer of the specieent in question, Diriker

found out the organizer had been convinced thah \widequate preparation and
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former experience, the interpreters could conveyrtieaning in the original. In this
respect she stated,

“Even though the scholars specializing on theséopbphers seemed
to disagree on the interpretation of a single wdglasping and
transferring the meaning’ of the speeches delivatetthe conference
seemed possible for ‘competent’ interpreters. ‘Cetapt’ interpreters
were thusexpected to do what ‘competent’ scholars apparently could
not” (Diriker, 2001: 115).

Supporting the results of surveys conducted byzkamd Kopczynski as to
the fact that user groups of different professidmatkgrounds may have different
expectations from the interpreter Diriker stateat:th

“the task and position of the interpreters werdhieir complicated by
the significant differences in the expectations asgessments of the
Sl users. First of all, the surprising heterogemtythe participants
(consisting not only of scholars and students ad a writer, political
activist, Publisher and members of a spiritual gregemed to tirgger
fairly diverse an deven contradictory expectatioffdem the
interpreters”. (Diriker, 2001: 118)

According to Diriker’s interview results, majoritf the respondents expected
the interpreters to be familiar with the field, anthny respondents wanted the
interpreters to convey the meaning of the origad#iough there was not an agreed
definition of the meaning among the respondentsil&\dome of the respondents
were contended that meaning of the original waalithg behind the concepts’, it was
the ‘spiritual world of the philosopher’ for othefrBhe interview results revealed that
some respondents expected the interpreters to stupenaad paraphrase the general
meaning; on the other hand, some respondents ththaglthe meaning depended on
the exact transfer of words. While some respondexpected the interpreters to find
and use new Turkish coinages for the terms usethenspeeches, others were
contended with daily terms that they were familiath (Diriker, 2001). Thus, there

IS N0 consensus among users as regards convegimgedning.

An indirect reference to the (in)visibility of thaterpreter may be derived

from what Diriker's interview results have revealasl regards the different views

® Emphasis mine
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concerning the gestures of the interpreters, whicly be an indication of
interpreters’ visibility to the audience. In thisspect Diriker put the results as “[...]
some of the respondents were fascinated with tsauges of the interpreters while

others complained they were too distracting” (Derik2001: 119).

Thus, it can be inferred, in general terms, fromveys and research results
that expectations may vary with respect to respotsd® whom questions on quality
parameters and expectations were directed. As degtire (in)visibility of the
interpreter, the main focus of this study as redylkmphasized, it may be assumed,
mainly from Kurz’'s and Kopczynski's surveys, thatree user groups (namely users
with a humanities background) have flexible viewhjch may be interpreted as the
fact that they do not consider the conduit, invesibon-persoror ghostrole of the
interpreter as an absolute requirement. On the didwed, the related invisiblepn-
personor ghostrole of the interpreter was found out to be faddog the diplomats,
who most probably have formal meetings which areallg rather strict about
interpreter’s interventions. But isn’'t the interfmethe man in middle in diplomatic
meetings? It can be discussed whether featuresoffi@ality or formality of the
event has an influence on interpreting performaAtough much has been written
on these issues, there is still a lot to exploreugh observing real-life interpreting

phenomena.

Due to the need to study real-life situations amel gignificance of making
observations in natural environments so as to deseme insight about the
invisibility of the interpreter, roles of the inpgeter, norms of interpreting and
expectations, this study aims to ask some resequastions. These research
questions aim to contribute to a better understandioncerning the role of the
interpreter in consecutive interpreting. Sinceitfterpreter’s role is an issue which is
too comprehensive and complicated to be dealt imaster's thesis, it will be
attempted to narrow the scope by studying onlyitlerpreter’s invisibility within
the wider issue of role. The study attempts td it whether invisibility is a norm

In consecutive interpreting as actualized in réalthterpreting events.
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CHAPTER TWO

DESCRIPTION OF THE STUDY AND METHODOLOGY

2.1. RESEARCH QUESTIONS

As mentioned for several times earlier, this stagyns to promlematize the
(in)visibility of the interpreter in consecutivetampreting. To do so, the reasons why
consecutive interpreting, as a mode of confereniszpreting, was opted for shall be

clarified first and foremost.

Consecutive interpreting is a type of conferenceerpreting where the
interactivity among the interpreter and the paphcits is at the highest level.
Participants to a conference include two diffedeasic user groups as speakers and
the audience. In consecutive interpreting the preger’s role as the mediator of the
speech or “the man in the middle” is in its mostiobs form since the interpreter
sometimes has the opportunity to clarify misunaerdings by asking the speaker or
audience some questions for clarification or ire@ig in the course of the
conference through making additional remarks ineortb prevent any kind of
misunderstanding by the speakers or by the audieWdale it is difficult to
determine whether such instances of interventioas&ing questions, through which
the interpreter speaks his/her own words, areniWith norms of interpreting, such
instances were analyzed in studies on interprebiaged on actual interpreting
events. Roy, with a critical point of view, statéde following observations
concerning such instances saying that

To be specific, interpreters may not introduce ¢sepchange topics,
ask questions of their own, interject their opingord give advice]...].
The performance of this role has been compared toaehine, a
window, a bridge and a telephone line among othetaphors trying
to compress the complexity of the role to a simpiegular analogy.
(Roy, 2002: 347).
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Such instances where the interpreter speaks higther words may be
considered as instances where the interpreter besanore visible both to the

speaker and the audience.

In all forms of conference interpreting the inteter is expected to fully
identify with the speaker. Through the course térpreting the interpreter identifies
fully with the speaker which erases out his/henidg. This norm is referred to as
the “honest spokesperson” norm by Brian Haris, whoMiriam Shlesinger’s call,
commented on professional norms. accordingly hedthat

[...] there is at least one other which is more fundatal and
universal. This is the “true interpreter” norm [.of the norm of
“honest spokesperson”. This norm requires that leeapo speak on
behalf of others, interpreters among them, re-esgrine original
speaker’s ideas and the manner of expressing tlseat@urately as
possible without significant omissions, not not rtiiem up with their
own ideas and expressions. (Harris, 1990: 118)

This full identification with the speaker requirdm® interpreter to behave in a
certain way which may be considered as the normsonsecutive interpreting. In
consecutive interpreting the intial norm is to mtet source text utterances in the
first person as if the speaker was speaking inténget language. In an actual
interpreting event, the interpreter even mimes gpeaker’s mimics and gestures,
adopting the same way of intonation, and even ngdlaling the same jokes, if
possible. Thus, the audience comes to think trairtterpreter and the speaker are

one and the same. In other words the interpretmrbes invisible.

However, such an identification cannot be cleabhgarved in simultaneous
interpreting as the interpreter is located in atbauring the whole course of action.
In simultaneous interpreting the interpreter issidared as only a voice by both the
speakers and the audience, whereas, in conseautvpreting the interpreter is both

physically and discursively visible in some instamdescribed above.
Under the conditions listed above, the reasons why should first and

foremost start discussing the interpreter’'s (inhvigy focusing on the actual

consecutive interpreting event may be assumed tithdteconsecutive interpreting,
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required by its norms, involves instances whichitherpreter is to be invisible and,
required by itamodus operandliit contains instances which call for the intetprs

intervention, which makes the interpreter visible.

Therefore, the study will attempt to seek answerthé following questions
or in other words the study aims to pursue theofalhg research objectives in the

form of two main questions described below;

1- In a consecutive interpreting event where the preger’'s role is to ensure
that the communication is provided without any mgerstanding, is it
possible for the interpreter to be really invisible

2- To what extent is intervention acceptable in teowh®iorms of interpreting

adopted by professional codes of ethics and irgggptraining institutions?

2.2. OVERALL METHODOLOGY

This study adopts ethnography as overall methogosigce it will observe
an authentic consecutive interpreting event. T tethnography is defined in its
simplest form as a research strategy often usdldeirsocial sciences, particularly in
anthropology and in some branches of sociology,clwhis often adopted for
gathering empirical data on human societies/cudtuiéhe main characteristic of
ethnography is that data collection is often dam®ugh participant observation,
interviews, questionnaires, etc. and these ardlédfin a natural environment as

opposed to the laboratory settings.

Context plays an important part for ethnography atddies adopting
ethnography as methodology. As David Nunan put&tihnography [...] gives
central importance to context in which the variableccur and emphasises the
interplay amongst them” (Nunan, 1992;54). Thus, eolsion in a natural
environment plays a vital role, which is furthergmsized by Nunaas

Despite differences of emphasis, different stateameatl agree that
ethnography involves the study of the culture/ abtaristics of a
group in a real-world rather than laboratory sgiin The researcher
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makes no attempt to isolate or manipulate the piena under
investigation and insights and generalisations gmerom close
contact with the date [...].(Nunan, 1992: 55)

This study is an observational study, i.e. it im&s observing events as they
occur without any intervention. Such observationbtamed through the
transcriptions of an actual interpreting event adl ws the questionnaires given to
interpreter training institutions will help providgportunity to compare the norms as
shaped by professional interpreter organizationd imterpreter training schools
against an actual interpreting event. In other wprthe (in)visibility of the
interpreter as designed by Codes of Professiomat&and training institutions will
be traced in interpreted interactions. Such anmgdtewill make triangulation
possible, which is crucial in ethnography, throwgimparing and contrasting what
happens in real-life and what professional orgdimna and training institutions say
about the norm of (in)visibility. Thus, the studgneplies with the methodology
suggested by Péchhackenveatch, ask and recor(Pdchhacker, 2004: 64).

Pdchhacker further clarifies observational methadss 2004 book as

In standard methodological terms, this correspaondsbservational
methods, which range from informal participant alzagon to highly
structured observation with the help of coding stbg interviews
and questionnaires, which can be more or lesstatectand variously
administered; and the collection of documentaryemait (e.g. corpora
of authentic disourse or experimental output) foalgsis. (ibid)

The study takes into consideration the observatimde in a real-life
situation (an actual interpreting event) whichlgoaecorded and it also collects data
from interpreter training institutions through aegtionnaire by the help of a
dedicated questionnaire. All in all, as regardsitallresearch elements this study
adopts observational research approach. The differbetween observational and
experimental approaches was clarified by Pdchhaekefobservational research
refers to studying a phenomenon as it occurs, faliyy as it were, ‘in the field’,
whereas experimental research makes a phenomenonwecisely for the purpose

of studying it” (ibid: 63).
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The interpreting environment, which is problematize this study so as to
analyze the (in)visibility of the interpreter ircansecutive interpreting event was not
solely prepared and set up for the purposes o$tily concerned. It was an actual,
scheduled meeting in which some recordings wereemaath the permission of both
the speaker and the participants. In general tetinesstudy observed an authentic
event within the context in which the interpretiegent occured. Thus, ethnography
is the overall methodology and an observationat@ggh is adopted with regard to

collecting data.

2.3. RESEARCH METHODS

With a view to answering the above listed questitims study will make use
of several research methods so as to achieve gh@bssible answers in this respect.
So as to discuss the (in)visibility of the integreone should initially regard the
norms concerning the specific area of interestctvlis consecutive interpreting in
this case. To do this both textual and extratexsoarces shall be used in this study
to discover and analyze norms applicable to thisciig mode of conference
interpreting. In this framework, with respect totratextual sources the study will
take into consideration the AIIC Codes of Ethic$lCAdefines itself as “the only
worldwide association for conference interpretdfsunded in 1953, it brings
together more than 2800 professional conferenaagreters in over 250 cities in
over 90 countries” Thus, its codes of ethics are a determining famtothe practice
and practitioners’side. To make the study more ifipeithe study will analyze the
case of Turkey as regards consecutive interpretiviigh a view to discover the
norms valid within Turkish context of conferencedempreting and consequently
consecutive interpreting, the study shall also taite consideration the codes of
ethics of a Turkish Interpreters Association (TKTZonference Interpreters

Association of Turkey), which is a member of AlIC.

® Taken from AIIC website dtttp://www.aiic.net/ViewPage.cfm/article8
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However, one should never ignore the role of scha@ining professional
interpreters, both consecutive and simultaneousthm shaping of norms for
interpreting. To this end, a questionnaire was gieded and sent to schools
experienced in training professional interpretarsTurkey. Translator/interpreter
training in Turkey has been undertaken on gradigatd (4-year course) at Faculties
of Letters in Universities. The questionnaires preg for such universities attempt
to explore the attitude of academics towards thiergmeter’s invisibility in
consecutive interpreting. Futhermore, the questales aim at discovering whether
the interpreter candidates were informed aboutr trdes as the mediator of the
interaction, the variety of situations and rolesytimay be expected to assume as
professional interpreters, as well as their pasition visibility/ invisibility

continuum.

To achieve these objectives the questionnaire stusiof the following

questions;

1- In interpreter training process, do you tell youudents about instances
where the interpreter has to mediate the interadtommunication?

2- In interpreter training process do you tell youudénts about different roles
of the interpreter in various contexts?

3- In interpreter training process do you tell yourudéents about the
visibility/invisibility of the interpreter and thenstances in which these

concepts may be assumed as norms?

Seven questionnaires were sent to Turkish univessgrominent in interpreter
training, namely Bgazici University {stanbul), istanbul University ictanbul),
Hacettepe University (Ankara), lzmir University Btonomicsizmir) and Dokuz
Eylil University (zmir). However, only five fully answered questioimea have
been received. These have been answered byazBo® University, Istanbul
University, lzmir University of Economics and Dokugylil University.

Questionnaires are analyzed in part IV- Analysis.
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As regards textual sources shaping the norms,sthdy shall take into
consideration an actual consecutive interpretingnewecorded and transcribed.
There is no doubt that such a narrow observatiomeaer qualify for discovering or
revealing the norms applicable for consecutiverpriging in any context. However,
the transcriptions of the recorded interpretingnéweill nevertheless help to make a
comparison between the norms as shaped by professioganizations and schools

training professional interpreters, and the adnsthnces of consecutive interpreting.

Through such a comparison the study aims to drameswonclusions on the
(in)visibility of the interpreter via answering thesearch questions.
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CHAPTER THREE

THEORETICAL AND CONCEPTUAL FRAMEWORK OF THE STUDY

3.1. INVISIBILITY

The term invisibility plays a key role in this stud'herefore, it is vital for the
purposes of this study to state as clearly as plesaihat the term invisibility entails.
To do this, the ternmvilibility, which was comprehensively taken up by Lawrence

Venuti, and many references made to it have beenirsized.

Invisibility was studied by some scholars, onevbiom is Lawrence Venulti.
Lawrence Venuti defined the term broadly in his lbddled The Translator’s
Invisibility (1995). In his book, Venuti indirectly defines thencept in relation to
the fluent discourse of the translated text andestahat “the more fluent the
translation, the more invisible the translator [..(Nenuti, 1995: 2). Since the
translation is fluent, it appears to be natural tihe sense that, for example
Dostoyevski had writtel€rime and Punishmenih English, which was never really
the case. The fluent discourse (or transparencytler words) adopted by the
translator makes the reader forget all about toetfeat what she/he is reading is a
translation, and this is what exactly makes thesiatorseend invisible through the
text. In this respect Venuti puts the case as:

“the illusion of transparency is an effect of fluefiscourse, of the
translator’'s effort to insure easy readability bghering to current
usage, maintaining continuous syntax, fixing a igemeaning. What
is so remarkable here is that thitusory® effect conceals the
numerous conditions under which the translatiormide, starting
with the translator’s crucial intervention in theréign text.” (Venuti,
1995: 1- 2).

Theo Hermans and Guiliana Schiavi are the otheolachwho also studied

the invisibility of translators. In his article Heans marks the instances when a

" Emphasis mine.
8 Emphasis mine
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translator becomes visible in a text stating “tlaaslator’s voice is most directly and
forcefully present when it breaks through the stefaf the text speaking for itself, in
its own name, for example in a Translator's Note]{Hermans, 1996: 27). Even
when the translator never uses the abovementiawsl which make him/her visible
in the text, the broad definition of translatiorsigficient to mark this visibility since
“an (implied) translator organizes the way in whtblk translation’s (implied) reader
is informed about the original author's messdd&thiavi, 1996: 16). Even though,
the basis of the original message transmitted byrdnslator to the reader belongs to
the original author, it is the translator who ongas the discourse and the way of
expression in the target language. Hermans alke tire invisibility of the translator
with those of interpreters through giving an exaemipbm a hypothetical interpreting
event stating:

“when Boris Yeltsin speaks through an interpretier,we really want
to hear the interpreter’s voice? We listen surbBcause we want to
know what Yeltsin has to say [...] We regard —or d&rett we are
prepared to, we have been conditioned to regarde—irtterpreter’s
voice as a carrier without a substance of its owanyirtually
transparent vehicle.” (Hermans, 1996: 24)

What makes the translator appear to be invisibleutjh the text may be
assumed as what makes the interpreter appearitwisile through the interpreted
speech, the naturalness of the translated/integbrdiscourse. Likewise, the readers
assuming as if that translated book had been writtetheir own language, the
audience in Yeltsin's speech “conclude that ‘Yeltsas said so and so”” (Hermans,

1996: 25).

Although Cecilia Wadensjo does not make a direderemce to the
invisibility of the interpreter, she indirectly bgs the concept forward as she quotes
Erving Goffman (1990) in her bodkterpreting as Interactionvhere she elaborates
on the roles of the interpreter. Wadensj6 quotefn@am as:

“a discrepant role discussed at some length byr@anif(1990) is that
of non-person.In his definition, actors who play the role of ‘ron
person’ are present during an encounter but in saspect do not
take the role either of a performer or of audiemu®,do they pretend

® Brackets mine.
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to be what they are not (as informers, decoys, somhetimes
detectives would do.” (Wadensj6, 1998: 66)

This term of non-person ascribed to the interpreteght be considered to
have some links with the (in)visibility of the impeeter. The illusion of transparency
as stated by Venuti within the context of transkatand translators may be assumed
to create the illusion of non-person within the teot of interpreting and interpreters
since they are physically there but consideredudsseely absent. To clarify the term
Wadensjo provides some more examples of non-perstatsng “broadcasting
technicians and photographers typically act as -persons’ in this respect, during
public ceremonies like concerts and debates [...Jidji The example of
broadcasting technicians and photographers is gedvsince their role during public
ceremonies is identified with that of the interprein an interpreting setting/ event.
Like those of broadcasting technicians and phofugres, the interpreter is
indispensible in an interpreting event due to las/function within that specific
setting but this indispensability does not mearn #he/he is visible to the audience
or the speakers. In other words, the interpreterahechnical role to play within the
interpreting process. Therefore, she/he is not csgb to be discursively present,
which marks his/her invisibility. Wadensj6 putsstlais :

“in many respects, the concept of ‘non-person’ igspio interpreter in
face-to-face interaction. Interpreters play a kaidechnical role and
are counted as not fully present; there is an datien that they will
contribute nothing to the substance of the curremversation.”
(Wadensjo, 1998: 67)
This illusionary effect of invisibility may sometes make both the speakers and the
audience forget all about the interpreter. As noer@d above, it is the fluent and
transparent rendition which makes the interprezensor appear to be invisible. This
illusion may result in speakers’ unawarely ignorthg presence of interpreters and
interpreters’ turn in consecutive interpreting, @hin most cases causes the speaker

to forget that he/she should stop for the intermpgedf his/her utterance.
Going even further, some scholars suggested thatpieters should be

physically absent, meaning that they should bedikeachine producing only a voice

that conveys the source language message in tpet tenguage. Quoting from
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Knapp-Potthof and Knapp and Miuller, Wadensjo exposew the professional
interpreter is envisaged by the above-mentionedlachstating that “Knapp-Potthof
and Knapp (as well as Miller (1989)), envisagerafgssional’ interpreter first and
foremost as someone who is physically absent, @moyi simultaneous or
consecutive interpretation as a voice ‘ex-machiaenfbehind the scene’(Muller
1989: 714) [...]"(Wadensjo, 1998: 77).

Ebru Diriker, too, makes reference to the (in)vigipof the interpreter in her
PhD thesis, where she analyzed an actual simulisnederpreting performance
against various parameters. There are three diefetences in her work to the
visibility of simultaneous interpreting, the firehe of which is in the beginning of
her thesis when she talked about simultaneouspiriing stating “simultaneous
conference interpreting which | shall refer to asudtaneous interpreting (SI) has
definitely been the most ‘visible’ type of interpreg during the 20th century”
(Diriker, 2001:1). The second reference can be seban, in her thesis, she
presented instances when simultaneous interpregtnged ‘visibility’. To this end,
she concluded that “generally speaking, interpgeiaems to have hit the news in
Turkey for three main reasons: Big events, Big nyoaed Big mistakes” (Diriker,
2001: 52). Thus, one can derive from her referet@essibility that interpreters are
not always invisible and they become more visilelgpecially in media, when the
abovementioned three categories are pronouncegldtion to their profession. The
third reference is taken from her interview witle tpeakers of the conference under
her study. As Diriker puts it:

“interpreters became more ‘visible’ for the speaketth the start of
the conference. Christina Shies, for instance, ioveed the proximity
of the booths as a factor in making her realize élestence of
interpreters. The position of the booths appareaidp contributed to
the interpreter’s visibility.”(Diriker, 2001: 91).

Taking the abovementioned quote into consideratmme can reach the
conclusion that the speakers of the conferenceyaedlin Diriker's thesis did not
regard the fact that they were to work with intetprs in the conference concerned,
which is usually the case in many of the conferengbere speakers often forget to
forward their written documents, PowerPoint preatons or any other documents
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related to their speeches. This is directly reicdarthrough Diriker's observations in
that conference, which may be assumed to be arrestdireference to the

(in)visibility of the interpreter. Within the frammerk of her thesis Diriker also

interviewed the organizer of the conference towskat sort of preparations he had
made with respect to the interpreters to interprehe related conference. In this
regard Diriker says:

“the organizer who was at the same time one ofsffeakers at the
conference had asked the PR Office of the uniyersit contact
‘expert’ interpreters and was happy to hear thatilfar names would
be coming. He believed they were familiar with tbpic and could
overcome the challenge of interpreting philosophyhwadequate
preparation. [...] Yet, [...] he had, for instance, eevhought of
telling the speakers to take Sl into account inrtpesparations and
delivery. As a speaker he had not prepared forctirderence with
interpreters in mind either.” (Diriker, 2001:115).

These instances may be considered to mark thebiiisof the interpreter
in a conference setting whereas interpreting iniened actual sight of the booth or
the interpreters at work in the conference settinglf may be considered as the

instances marking the visibility of the interpretether people’s eyes.

In this study, the term invisibility is perceivexs no intervention by the
interpreter. No intervention, in this context medmat the interpreter only speaks in
the first person, reflects the intentions of theadqer, does not change or in any way
modify what has been said by the speaker or tleegréter never has direct contact
with either the speaker or the audience. That mteighe interpreter is a mere echo
of what has been said by the speaker. The invisildgpreter’'s role is only to put
the source text words into target text words. litviisy to be discussed in this study
Is not the physical but the discursive invisibildy the interpreter. In this sense, for
the purposes of this study, the invisible interrebeans solely a passive conduit.

3.2. NORMS

Another key concept in this thesis is the concéptasms as briefly defined in the
Literature Review Chapter through the words of Gid&oury.
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As mentioned earlier Toury argues in his book tiahslation is a norm-
governed activity As regards norms, Toury distinguishes between iipieary
norms” and “operational norms”. He describes prelary norms as those that are
concerned with translation policy (governing theoick of text-types) and the
directness of translation (tolerance for transtatirom languages other than the
ultimate source) whereas he puts operational nasnhose directing the decisions
made during the act of translation itself (Tour§9%). He says norms can change in
time and that does not mean that translators as\@ain this process. Toury stated:

“[...] rather, many of them, through their very adiyy help in shaping
the process, as do translation criticism, trarmtaiiieology (including
the one emanating from contemporary academe, oftéme guise of
theory), and of course, various norm setting atiéisiof institutes
where, in many societies, translators are now be@iged.” (Toury,
1995: 62)

Toury says not the norms but the norm-governetamegs of behaviour can
be observed (Toury,1995). Thus, so as to uncowetrémslational norms one has to
study the products of such norms, which are thenrgoverned translations. For the
reconstruction of translational norms, Toury suggéso major sources which are
textual and extratextual sources. Textual sourcesree translated texts themselves
whereas the extratextual sources may be assumepressriptive theories of
translation, statements made by translators, egitpublishers or other persons
involved in or connected with the activity, criticappraisals of translations or the

activity of a translator or school of translataisd).

Toury introduced the concept of norms in transtatand stated “[...] the
claim that it is basically a norm-governed behawpplies to translation of all kinds

[...] similar things can even be saidadnference interpreting{Toury, 1995: 57).

Norms in interpreting may be assumed to have firsen studied by
Shlesinger in 1989 when she published an articleh@first issue ofTarget, the
International Journal of Translation, titlétktending the Theory of Translation to
Interpretation: Norms as a Case in Pairlh her article she talked about some

methodological obstacles regarding the difficultyalved when one tries to study
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the norms in conference interpreting. She listsahebstacles as the virtual non-
existence of interpreting corpora and researchdoasdimited corpus; differences in
importance and prestige of an interpreting settwlgich may influence the norms;
technical, logistical and legal obstacles of reawydnterpreters; and the possible
impact of recording an interpreters behaviour andnsequently on the
representativity of the corpus to be studied (Shigs, 1989). In her words:
“the limited cadre of interpreters for any givemdaage combination
in all but a few places of the world and the refglly short history of
interpretation have probably not been conducivia¢odevelopment of
synchronic norms as well as their evolution in tini8hlesinger,
1989: 112)

Despite such obstacles scholars continued to lsdarcinterpreting norms
having regard to Toury’s words concerning the twajan sources to reconstruct
translational norms, which were then applied tenpiteting in a few studies. To this
end, Diriker referred to norms in her study asdwe#, “since full consistency and
systematicity is impossible in any domain of huneistence, | will understand
norms as regularities of behaviour/views/ expeotetiand consider them not as
absolute [...]” (Diriker, 2001: 18) and in her PhDe#lis she analyzed both of the
abovementioned major sources regarding the reemtistn of interpreting norms
and conducted research both on textual and extuategources. As regards textual
sources she recorded, transcribed and analyzedtaal aonference context and
compared the source text (which was the originaksp as uttered by the speaker)
and the target text (which was the interpretedratiee by the interpreters). Diriker
also conducted comprehensive research on extratexaurces, which were
examplified by Toury as “[...] statements made bystators, editors, publishers or
other persons involved in or connected with thevagt critical appraisals of
translations or the activity of a translator or aahof translators so forth” (Toury,
1996: 65). To do this, she analyzed the discourgh vespect to simultaneous
interpreting and interpreters in the meta-discaufsscordingly, she analyzed the
discourse in general reference books, discourpeadéssional institutions and under
that discourse of the code of ethics of these geidmal institutions, the discourse of
academic literature, the discourse in the mediathaddiscourse in a popular book

published in Turkey in this context. Additionalshe interviewed the organizers and
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speakers and users of simultaneous interpretitigeiactual conference setting. And
finally, she made interviews with the interpret@fsout the conference and their
assessment of individual performances. In her cmimwh to the meta-discursive
(re)presentation of simultaneous interpreters auerpreting she drew attention to
the fact that whereas in the general and de-camézéd discourse, simultaneous
interpreters were depicted as competent profedsiaaaessing and transferring the
meaning in the original speech without any problesnasing impurities such as
heavy accents, grammatical mistakes, regionalismdsflawed formulations etc., in

the more specific/ contextualized representationemthe interpreters talked about
their own professional experiences, their subjectivolvement in shaping the

meaning to be transferred became very obvious K&iri2001: 68). In anectodal

accounts of the interpreters, Diriker said;

“simultaneous interpreters hinted at the persamtatventions'® they

made for formulating the ‘meaning’and challenge@ #ase with
which the general discourse claimed they accessadegproduced the
meanings intended by the speakers with a transppammediately

intelligible and fluent delivery” (ibid)

In her concluson on the meta-discourse she unéérthe fact that

“the tension between the ‘objectivity’ of the irpegter [...] in the
general/de-contextualized discourse and the ‘stibjg¢c of the
interpreter as implicated in the anecdotal accose¢sned temporarily
subdued by the argument that interpreters alwayerpreted’ the
original utterances and always did so in line with communicative
intentions of the speakers” (Diriker, 2001: 69)

Drawing all that has been quoted above from Ditikéhesis as well as the
code of ethics and discourse of professional uisbihs; one can conclude that
although the norm in conference interpreting isakpey in the first person and
acting as the voice of the speaker and conveyimgnfeaning intended by the
speaker, personal interventions (which may be asduas instances where the
interpreter becomes visible) may always occur co@iextualized actual interpreting
environment. This fact is reinforced by her obstoves in the actual conference

environment when Diriker mentioned “I had been igued by the personal

% Emphasis mine
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interventions of the simultaneous interpretershio ‘telivery’ (i.e. ‘interpretation’)”
(Diriker, 2001: 124).

Another study aiming at the discovery of normaiterpreting was conducted
by Verlee Duflou, whose starting point of researslas her own working
environment as the interpreting service of the Ream Parliament and Joint
Interpreting Services of European Commission. Duwflovork in her words “[...]
does not pretend to treat norms in conferencegreéng in general, but focuses on
the professional norms relevant in a particulaenorteting environment” (Duflou,
2007:4). She based her research on two conferaetagieting communities, which
were the Dutch booths of the interpreting servitgéhe European Parliament and
Joint Interpreting Services of European Commissi®@ased on these two
communities she analyzed the wider context inclgdime services employing the
related interpreters in addition to the speakers aurdience they work for. She also
resorted to some documents and interviews with sdene officials of both
communities to study the hierarchical structure gnocedures governing access,
feedback and sanction mechanisms within the twerpnéting services. She took
into consideration a set of data extracted fromuduwntary sources to reveal
indications of norms valid in the communities sadliand formulation of one or
more provisional hypotheses on the existence dofispgrofessional norms, based
on the data she collected. In her quest for in&py norms, she also analyzed a
corpus of interpreters’ performances focused oncthikection of evidence for the
hypotheses in the form of regularities (Duflou, 2P0n her provisory conclusions
Duflou touched upon three categories including radive statements. The first one
is official texts on conference interpreting asvpded by the interpreting services,
which was intended for the general public, abouriti wery general and normative
statements entailing what an interpreter shouldabeé the qualities s/he should
possess, in reference to which Duflou stated “les¢éhexamples quality [].and
ideal [...] are not casually related, the relationpisrely conceptual, which is
characteristic of ideal rules” (Duflou, 2007: 7-8)he second category which
includes normative statements that Duflou undediimeals with statements by

conference interpreters working for the interprgtservices intended for the general
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public, which contain more concrete information,inpog out difficulties in
adhering to ideal rules in real situations. Shetemi@an example from European
Parlimanet website dated 2006

“* ‘there are times when you can translate, when find something
which is suitable in your language, but it is ridkgcause it can be
interpreted differently from the original words atie MEPSs listening
to your translation can react to your own wordeeathan to what the
speaker said originally’ said Bernard Gevaert, dhDuaterpreter.” ”
(Duflou, 2007: 8).

The third category underlined by Duflou concerng tlexts written by
conference interpreters working for the interprgtservices and addressed at their
colleagues, which included general and categoricamative statements as well as
concrete recommendations and norm formulations aschtell your audience when
something happens’- European Parliament Interpoetddirectorate website s.d.)”
and “ ‘[...] start as soon as possible — even if gay only “Mr. Chairman” — and try
to finish soon after the original’- Femming 200Duflou, 2007: 9). Like what
Diriker has suggested in her PhD thesis (in thenéaork of her conlusions about
the meta-discourse mentioned above), in her rdsearanterpreting norms Duflou
concluded, “the prescriptions quoted above seeraveal tensions with some of the

categorical normative statements found in othetistgoid).

Another study for the quest of norms in interprgtwas undertaken by Anne
Schjoldager. In her work Schjoldager stated “[...] asbehavioural activity,
interpreting must also be governed by norms. N#yyiaterpreters, too, need norms
to help them select solutions to the problems thegt” (Schjoldager, 2002: 302). In
her analysis she disregarded preliminary norms laased her study on initial
(overall strategy) and operational (actual decisidaring the translation process)
norms. She searched for these through textual casoepabetween source and target
texts. She took one word in Dutch and problematizeche different ways of
translating that specific word carrying some cutspecific connotations, into
English, which yielded five categories of tranglatil relationships as a. repetition;
b. permutation; c.addition; d. deletion and e. &tibs. In the light of these five
categories she attempted to look for norms in méging at the end of which she

consluded as
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“using my own project as an example, | have exdimdlithat this
methodology may indeed work on interpreting. Nesslléo say
though, a lot of work in the field is still necessdefore we acquire
an extensive knowledge of norms governing the pméting process.
By way of conclusion | would like to emphasize thia¢ question of
norms in interpreting research is both intriguingd aworth our
attention [...].”(Schjoldager 2002: 310).

Norms to be discussed in this study are extrasgxtorms. As extra-textual
sources, the discourse of professional organizatsnpublished on their web sites as
professional codes of ethics and working conditidmsve been taken into
consideration. However, the concept of norms ia $idy is not limited to only that,
the discourse of interpreter training institutidre/e also been explored. Norms of
interpreting as cited from professional organizagioand found out through
questionnaires directed at academics training piatenterpreters, will provide the
basis of this study. These norms have been usedbaschmark, against which an
actual consecutive interpreting performance has lobecked. Norms derived from
professional organizations’ codes of ethics andkugr conditions as well as

answers given to the survey are presented in Chaptdhe Analysis.

3.3 THE CONTEXT

As this study considers context as a determinaggof in interpreting, it is
necessary to define what is understood from contetdrpreting takes place within
context and it is important to remember that “tiaéadused for analysis is part of the
larger ethnographic or social organizational contdsom which fragments or
conversations or large segments of discourse kem't§Cicourel,1981: 52). In order
to develop a better understanding of the (in)viisjbof the interpreter and discuss it
within a broader framework of the role of the ipi@ter it is important to describe
the context of the study. For the purpose of stuglyine interpreter in action with the
specific objective of (in)visibility some data wille provided in this study. These
data are not isolated or independent. They cansbenaed as parts of larger social

and cultural structures. Thus, such social andirallstructures need to be described.
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However, as it is not possible to include all aspeof context, only
information that is considered significant for tparposes of the study will be
included. According to Cicourel, “the observer Wigated to justify what has been
included and what has been excluded accordingerdtical goals, methodological
studies employed” (Cicourel, 1992: 309). The oliyest and methodology of the
study has already been defined in the previous tehapn line with the stated
objectives, the study consists of three main @llarhese are invisibility and the
norms related thereto, norms as set by interprétaining institutions and
professional interpreter organizations, which &sm the macro-context, and a real-
life performance, which consists of authentic d#tat is the micro-context of the
study. The comparative analysis of these pillar8 telp to better explore the

interpreter’s (in)visibility in consecutive integting.

The study comprises both a broader and a narromexty which, in fact, are
not two separate entities. The narrow context st®%f the interpreting event and
the actual consecutive interpreting performancachviwill be analyzed in Chapter
IV. The broader context of the study includes ipteter training institutions and
professional interpreter organizations. Information the broader level will be
provided through the data obtained from interprétaming institutions through
surveys and Codes of Ethics of professional orgdioias. As mentioned earlier,
views of academics concerning the interpreter’'s)vigbility in consecutive
interpreting have been surveyed through questioesand professional interpreter
organizations’ views on the same subject have bessearched through the
publications on their websites. The narrow contxtsists of information on the
interactional level — the features of the spea#fient under study, the project, the

participants as well as the analysis of talk.

It is impossible to describe all aspects of a ewnsince both the data and the
observations made to acquire those data are bowruk tlimited. As stated by
Cicourel,

A nagging issue that undoubtedly remains for maggders is the
familiar one that an infinite regress can occur rebg the observer
presumably must describe “everything” about a cdntguch demain
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is of course impossible to satisfy because no auédcclaim to have
specified all of the local and larger socioculturapects of a context.
(Cicourel, 1992: 309).

All in all, the macro-context of the study, comnsig of norms as set by
training institutions and professional organizasiomill be compared to the micro-
context, that is the consecutive interpreter’s-tiéalperformance in a certain setting

with specific features to be described.
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CHAPTER FOUR

THE ANALYSIS

This Chapter comprises the analysis of differeqpesy of materials in accordance
with the aim of this study. In line with the preu® chapter, which was the
theoretical framework of the study, this chaptetl we divided into two main

categories. These two main categories are the nanagin)visibility. To this end,

the study attempts to explore norms with respecbttsecutive interpreting and the
(in)visibility of the interpreter as set by two mabodies, namely professional
organizations and interpreter training institutiongnder the main category of
(in)visibility of the interpreter, an authentic mtutive interpreting performance
recorded and transcribed is analyzed with respecthe (in)visibility of the

interpreter in action. Thus, norms as set by psideml bodies and interpreter
training institutions are compared to the actuafggenance with a special focus on

the (in)visibility of the interpreter.

4.1. NORMS

4.1.1. Norms as set by Professional Organizations

As mentioned earlier two professional organizatitvave been selected for the
purposes of this study and the codes of ethics ek a8 working conditions as
published in their official websites have been wredl focusing on norms in
consecutive interpreting and the invisibility of ethinterpreter. These two
organizations are AlIC (Professional Conferencerjmeters Worldwide), which has
global coverage, in addition to TKTD (The Conferernterpreters Association of
Turkey), which covers Turkey. AlIC has been seledm®ce it is the only interpreter
association which has a global coverage with 2800fepsional conference
interpreters in over 250 cities in over 90 coustr{@llC, 2010). TKTD is also a

member of AIIC and it has the widest coverage ink&y. TKTD has been selected
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so as to uncover whether the situation with resfmeetorking conditions and codes
of professional ethics is any different from thelgdl one.

4.1.1.1. Norms on Consecutive Interpreting and Ingibility as set by
AlIC

With a view to explore the norms for the purposdsttos study, Codes of
Professional Ethics (CPE) as published by AllICtswebsite has been analyzed.
However, no reference was made in the Profess{oodés of Ethics to the course of
interpreting itself. It mainly talks about prinogdl such as confidentiality, refraining
from deriving any personal gain, recruitment of feoence interpreters, dignity of
conference interpreting, publicity and provisiorssragards the working conditions
of interpreters (AlIC- Code of Professional EthiedNNEX 1).

However, direct reference is made to consecutiterpreting itself and the
(in)visibility of interpreters in the answers givemthe frequently asked questions by
budding interpreters published in the organizasonebsite. Answers given to the
guestions imply norms as to many aspects of ineémg be it the role of the
interpreter, expectations or invisibility but fdret purposes of this study only those
norms implying answers concerning consecutive pméting and the interpreter’s

invisibility have been taken into consideration.

As regards the question tehat is conference interpretinthe site provides the

following answer

Consecutive has been described as the ‘noblesternbahterpreting,
and there is force in the argument that one whoneldo be a fully-
fledged conference interpreter must master bothulsameous and
consecutive.

[.]

In consecutive, it is all the more important to degood public
speaker. Don't forget to makeye contactwith the audience, and
make sure to project poise and confidence with yamay language

All the principles of quality interpreting apply,iti the additional
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requirements of the visual dimension and non-vegaiformance
factors. (AlIC, 2010http://www.aiic.net/ViewPage.cfm/page1669

Thus, the answer very clearly states that in cansee interpreting the
interpreter has to have eye contact with the awgiemd must at the same time be a
good public speaker. Additionally, it explicitly t&s that all principles of quality
interpreting apply, with some additional requirensenf thevisual dimensiort* and
non-verbal performance factors. To my view, thisual dimension may be assumed
to have an indirect reference which may implicdtat tthe interpreter is already
visible in consecutive interpreting. He must beocadjpublic speaker and have eye
contact with the audience. These are the main &spddch may be assumed to

mark the interpreter’s visibility in consecutiveerpreting.

There are some explicit references made to thepirier’'s visibility since
there is a question adow visible are interpretersThe answer provided in the
website is as follows:

Professional interpreters accomplish their exactitagk with
discretion. Ideally, delegates should communicate so effebtithat
they don't notice the language Dbarrier. (AIlIC, 2p10
http://www.aiic.net/ViewPage.cfm/page1669

Some indirect references have also been made etanthsibility of the
interpreter provided in the definition of qualitpterpreting. Such references are

provided below as follows:

In a number of respects, good interpreting is ldaing. As the
speaker’s alter ego, you must strive to convey bloghsubstance and
the emphasis, tone, and nuance of what is saidsdoallow your
delegates to comprehend the speaker's messages jast clearly
and effectively as those who are listening to theiginal **.

Make them forget they are hearing the speaker ¢ira@n interpreter.

[...] Furthermore, the interpreter must never hetemy personal
reaction to the speech [...]

* Emphasis mine.
2 Emphasis mine.
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Aim to come across the way the speaker would & s¥ere speaking
the target language.(ibid)

Words of Theo Hermans as quoted in TheoreticahEveork as “when Boris
Yeltsin speaks through an interpreter, do we reaiynt to hear the interpreter’s
voice? [...] the interpreter's voice as a carrierhoiit a substance of its own, a
virtually transparent vehicle.” (Hermans, 1996: Bdye been published by AlIC as
norms as clarified to budding interpreters. Thli® interpreter’s voice is seen as
mere a conduit aiming at making the audience fotiget they are listening to the
interpreter. The interpreter’s performance, asestdiy AlIC, should exclude any
personal reaction. On the other hand, howeverrigsisananagement the interpreter
is called to be visible through a number of techsiin the event of a crisis. The
Crisis Management sub-title under the same categd@guently asked questions for
budding interpreters) states the following as rdgdne event of crisis:

If you have not understood something essential, sayover the
microphone. [...] Likewise, if a speaker is readaigreakneck speed
from a written text that you haven’t received a cag, making it
impossible to provide a complete and accurate pnégation, say so
over the microphone. [...]If necessary, you mayesthat you regret
that you will have to stop interpreting until rddla interpretation
becomes possible again. Turning off your microphienef course an
extreme tactic, but when no interpretation is bettean the best
interpretation possible under the circumstanitas,undoubtedly the
ethical thing to do®, (AIIC, 2010)
http://www.aiic.net/ViewPage.cfm/page1669

From the answers provided, it can be concludediths the norm as set by
AlIC for a conference interpreter to speak as & #ipeaker is speaking in the target
language, making them forget all about the languzgeers and also attempting to
forget that they are listening to an interpretdre3e norms mark the conduit role of
the interpreter, with his voice only an echo of #meaker. However, in a crisis
situation, it is deemed ethical for an interpreteask for clarifications, repetition or
even turn off the microphone. Crisis remedies sstggeby AlIC may be assumed to
refer to instances when the interpreters are disely visible. Likewise, the

translator becoming visible through translator’steso for any purposes, the

'3 Emphasis mine.
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interpreter becomes visible through his/her crisignagement remedies so as to
prevent any misunderstanding or misinterpretatidrus, such crisis remedies may
also be assumed as referring to the mediator rbléh@ interpreter since it is
considered ethical to make interventions for dleations or repetition of utterance,
which all in all are attempts to provide the commation that the interpreter is
responsible for.

There is one very interesting question which mayinalirectly linked to the
previously mentioned metaphors as studied by Royfathful-echo’, ‘channel’,
‘conduit’, ‘switching device’, ‘transmission beltmodem’ or ‘input- output robot'.
The question iswill machines replace interpreters®’is a very interesting question
since metaphors attributed to the role of integehave been associated with some
mechanical devices as mentioned above. It mayteeesting to take the issue from
the other side. If the interpreter is considerethere switching devicejs it not
possible for the rapidly advancing technology teedep such a machine and use that

as an interpreter? The answer provided in the wesissas follows:

Machine translation has been the Holy Grail of tlamguage

professions since the 1960s. Improvements to agisystems have
come incrementally rather than in the form of aan&jreakthrough.
Machine translation lends itself to high volumefficaof the same

kind of text, for example the translation of tendd#wcuments or
weather reports. Spoken language is far more coniplan written

text. Significant progress has been made on vacegnition, but

current technology is still very a long way fromrggable to replace a
human interpreter. (ibid)

It is very explicity stated in the answer that imae translation is used for
same kind of texts, such as weather reports argetestocuments, which basically
have the same nature for each and every item hielpng that category. However,
spoken language is far more complex than writtetstelTo my view, this complex
nature of the spoken text detaches the interpfeten being onlya conduit, a
channelor a switching devicelThe machines, as mentioned by the answer above, are
still a long wayfrom being able to replace a human interpretenyvbBy should the
interpreter strive hard in his efforts to replacenachine may be the main question

that one might ask under this context.
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4.1.1.2 Norms on Consecutive Interpreting and Ingibility as set by
TKTD

TKTD is a member of AIIC. Thus, its codes of praiesal ethics and working
conditions do not differ in any way from those d$mBt AIIC. Likewise, AIIC
documents on codes of professional ethics and wgrkonditions, “professional
principles” as mentioned by TKTD and the interprsteath as published in the
website do not have direct reference to the coofsmterpreting event (TKTD-
Professional Principles-ANNEX 2). Therefore, thare no direct references in such
documents as to the invisibility of the interpreter

There are not any direct references made to cotigedaterpreting, either.
However, again in other materials provided by TKW2b site the conference
interpreter is defined as follows:

Conference interpreting is not putting one aftee thther the

correspondences of sentences and words in anaingudge, it is the
transfer of the uttered content and concepts frara kanguage to
another. The interpreter is assumed to have edfiis/her duty to the
extent that he/she can make the audience forgethég are using an
agent so as to speak and that he/she can prodiddéogue which is as
close as possible to that of direct communicafion
http://tktd.org/wp/?page_id=31

Again a reference has been made to the interfgetiorts so as to make the
audience forget that they are listening to an agkninay be assumed that the
interpreter’'s duty to make himself invisible to thedience since he is assumed to
have fulfilled his duty to the extent that he caakm his invisibility possible. The
interpreter is expected to convey the sense anigigbaf the original utterance and it
Is emphasized that conference interpreting is nbt putting one after another what
the sentences or words mean in the target languRagher, it is something that
requires some effort by the interpreter. The inttgr has to infer the message and
the content of the utterance and transfer this tiotarget language, which again is
contrary to theswitching devicenetaphor attributed to the interpreter. Althoude t
interpreter is not only a switching device, it fated firmly both by AIIC and TKTD

% Translation mine. Original text in Turkish on TKMaebsitehttp:/tktd.org/wp/?page_id=31
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that the interpreter should make the audience tdahge they are listening to an agent

(the interpreter), personally setting up the coadg to mask his visibility.

No direct reference has been made in TKTD weldsitevhat interpreters
should do in crisis situations. There is direcerehce neither to visibility nor to
invisibility. However, the website has a publishadicle entitledIs there a
Conference Interpreter in Me®ritten by Bahar Cotur, a member of TKTD. This
article is for interpreter candidates and it sdya the article comprisesiggestions
for candidate interpretersin this article, consecutive interpreting and how a
interpreter should behave while working are degdhilt is interesting to note some
phrases which may be assumed as indirect refetenttes interpreter’s invisibility.
Those lines are quoted below:

For example, when consecutive interpreting is peréa on stage, no
speaker would like the interpreter to attract mait&ention than
himself, or earn more applause through his showstgie or cute
attitudes such as a New Year Tv show host

[...]

The interpreter should never forget that he, irhsasocial activity, is
an “agent”, a “transmitter” [...] the interpreter shad stand one step
behind in a professional way, using his discretiors for certain that
he will be appreciated more with his one step behpositiort®.
(TKTD, 2010)http://tktd.org/wp/?page_id=59

Through these words, the position of the interprete any interpreting
context is normatively stated ase step behind:he interpreter is also defined using
terms such as aygentor transmitter.

Now it may be the question to ask whether an imétgp can fulfill his duty

as the mediator of communication or speech whds e step behind the speaker.

I, personally, do not think that it is clear whetllee interpreter will still be
appreciated more when he is standing one step deaid at the same time is

expected to ensure the best communication betweeaudience and the speaker(s).

'3 Translation mine. Original text in Turkish on TKMaebsitehttp:/tktd.org/wp/?page_id=59
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Putting together the norms as set by AlIC and TKiIDnay be said that the
interpreter should make the audience forget thexetlare language barriers and they
are listening to an agent or a transmitter. Busg, ¢éime is such a transmitter that it is a
good public speaker at the same time and it gimg®itance to making eye contact
with the audience in addition to using body languathe interpreter must stand one
step behind the speaker. However, he also hasneegdoth the substance and the
emphasis, tone, and nuance of what is said, ngefing the visual dimension
especially in consecutive interpreting. He mustdwehneither like a showman nor
like a tv host and refrain from attracting moreeation than the speaker. He must
not add to the speaker’s words but he should alimadelegates to comprehend the
speaker’'s messages just as clearly and effecta®lthose who are listening to the
original. Contrarily though, in crisis situatiortgetinterpreter may speak on behalf of
himself with a view to ask for clarifications orpegition of utterance or under
extreme situations, he may turn off the microphsineuld the cicumstances require.
This is theethical thing to dofor an interpreter since he is responsible for @ndo

and healthy communication.

All'in all, one can derive from the abovementiomeaclusions on the norms
as set by two professional organizations that aerpreter is both an agent or a
transmitter and a moderator of communication, wtem cut off the whole
communication should the need arise. This is agutganary measure to prevent any
misconception or misunderstanding. Although the tarons (transmitter/ agent and
moderator of communication) are quite contraryaoheother, tasks required by both
terms are included under the definitions on comfeee interpreting, notably
consecutive interpreting, as well as suggestionsfeeguently asked questions for
young, budding interpreters. This points to a doh#ilven within norms/ definitions.
It is to be explored whether norms set by CodeStbics coincide with those set by

training institutions.
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4.1.2. Norms as set by Interpreter Training Instititions, The Universities

in Turkey

Interpreter training is undertaken by 4 year urgtaduate courses of Translation
and Interpreting Departments under the Facultieksetters of Universities. For the
purposes of this study four of these universitierenselected, namely Bazici
University andistanbul University instanbul, Hacettepe University in Ankara and
Dokuz Eylul University andzmir University of Economics ifzmir. The history of
translation and interpreting departments are ratiegr in Turkey, with the oldest of
them being those in Bazici University and Hacettepe University. Althoughthe
moment there are plenty of translator and integorgiining departments, these four
have been selected since their they were estadlisefre the others and they also

have had their graduates.

As mentioned earlier seven questionnaires were teethhe abovementioned
and only five of them were answered. Hacettepe é&isity did not reply to the
questionnaire, which might be considered as a deaadge for this study.
Questionnaires were were answered by one acadesnicBazazici University, two
academics from Dokuz Eylil University, one acadefrom istanbul University and

one academic from Izmir University of Economics.

The questions were as follows:

1- In interpreter training process, do you tell youudents about instances
where the interpreter has to mediate the interagtommunication?

2- In interpreter training process do you tell youudents about different roles
of the interpreter in various contexts?

3- In interpreter training process do you tell yourudents about the
visibility/invisibility of the interpreter and thenstances in which these

concepts may be assumed as norms?

The answers given by the academics from variougeusities are provided in this

part of the study. The answers are classified belewo the name of each University.
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The original questionnaires have been preparedurkidh. Therefore, all answers
have been provided in Turkish. Translation of alwers is mine.

4.1.2.1. Bgazici University, istanbul

Sehnaz Tahir Gurgdar is an academic at Bazi¢i University, Department of
Translation and Interpreting Studies. She is thedHef Department and also a
member of TKTD and AIIC. To the questionnaire shevpmled the following
answer:

The answer to all your questions is yes. The roléhe interpreter in
communication, the context in which she/he work® tonference
atmosphere is emphasized through being reinforgedbiservations
and experience in Bazici University. Social, cultural and political
circumstances embracing the interpreter are destniith relevant
examples, and it is indicated through real-life rapbes (since our
lecturers are professionals they might sometimethidoon anecdotal
level) thatalthough the ideal status for a conference interprer is
to be invisible, this is impossible, especially inconsecutive
interpreting.

Gurcgalar did not answer the questions one by one buhigidy significant
for the purposes of this study. She mentioned itpeifcance of real-life examples
used in interpreter training and most importantig said that it was impossible for
an interpreter to be invisible during consecutiméeipreting. Thus, she said that
invisibility was the ideal status attributed to tinéerpreter but it was never the case
in actual practice. This statement is significainice it has been stated by an
interpreter who is both a TKTD and AlIC member amdinterpreter trainer in one of
the prominent universities in Turkey. This indicathat invisibility is an issue in

question although it is not possible in real-lifeigtions.

4.1.2.2 Istanbul University, Istanbul

The questionnaire was sent to Alev Bulut igtanbul University, department of
Translation Studies.

Bulut provided the following answers to the quassian the questionnaire:

Her answer to question number 1:
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Under the framework of interpreting studies we dss; the
theoretical texts | ask my students to read on-lifealexamples;
therefore, we frequently focus on the role/roled Hre identity of the
interpreter. try to focus on changing roles depending on diffent
interpreting occasions and types. | tell them thathey should be
aware of the communication expert role the interpréer has to

play. [...]

Her answer to question number 2:

As | mentioned in the previous answer, we work ba thanging
situations but unchanging interpreting skills. Wascdss the
differences between experienced and inexperiencgdrpreters,
trained interpreters and interpreters who learatgiofession through
practice. All these take place in the form of dssing different
practices, and our consecutive interpreting couasegredominantly
based on exercises, scenario creation and role-pkeycises. In
addition to the professional attitude the interprétas to display and
the additional parts of his/her identity, we focus problem solving
capacity which is also included in professionalisthanging roles,
varying from being more active to standing behindare identified
depending on each situation.The job/interpreting is a matter of
expertise. We indicate or try to indicate how th#eipreter's
perception as to the role played by the interpretrthe social and
discursive context of interpreting influences his/Br success and
the target group’s perception about this success b this
expertise is displayed with all its components(language,
terminology, situation, communication skills).
My answer to this question overlaps with my ansteethe previous
guestion.

Her answer to question number 3:

Yes. We read the theory and discuss them withircoiméext of translation
and interpreting in general. We examine real examplress meetings,
public or private meetings, recordings and present#ons of which we
can obtain, and interpreting experiences give us topportunity to
evaluate interpreters’ behaviours through real-life examples and
observe different levels of the interpreter’s visillity. To the extent that
situations seem to be fixed and unchanging, wetls@enorms similarly
applicable and useful in such situations. From thest uniform
conference settings [...] to the most variant sosialations, we observe
that the more interpreting settings become varjahle more subjectivity
and irregularity increase, | try to indicate that tinterpreter has to
regulate/ systematize such situations based on sha@md be flexible
through taking the initiative. We do not teach gukarities but instead
professionalism and problem solving.

This issue is reflected more on discussions andtipes regarding
Community Interpreting. Because this type of intetipg (predominantly
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consecutive) is where the interpreter's expertisel &entity as an
individual are tested the mostUnlike conference settings, the
interpreter is exceedingly visible as in all case®f consecutive
interpreting but he/she may not be that transparentin other
situations.[...]

Norms are changing, or to put it more accuratengfation/ interpreting
are redefined to cover its sub-types ...

Bulut emphasized different situations under whicterpreting has to be
performed. In this context, she mentioned thattske her students to be aware of
the communication expert role of the interpretdre $onsiders interpreting an area
of expertise with all its components, which considt language, terminology,
situation and communication skills. Thus, it may ibérred that she does not
consider the interpreter asmere ech@r atransmitter She also mentioned that the
interpreter has to regulate variables, irregulaahd subjectivity based on norms
while being flexible and taking the initiative abet same time. She considers
irregularities as contrary to professionalism, andh irregularities, which have not
been further clarified need to be erased out sdoaachieve professionalism.
However, it is not clear what she means by sayiregularities. Whether this term

refers to interpreter’s interventions remains astjoa.

There is one thing clear from her words and thathis interpreter is not
considered invisible in consecutive interpretingn@arily, she thinks the interpreter
is exceedingly visible. It again remains a questidrether the term “exceedingly”

has a negative connotation in this answer.

4.1.2.3. Dokuz Eylul University, Izmir
As regards Dokuz Eylul University, Department oaiislation and Interpreting two
questionnaires were sent; one §eyda Eraslan Gergcek and the other to Alev Balcl.

The answers received from the two academics areéedubelow, starting from
Seyda Eraslan Gercgek.
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Her answer to question number 1:

Yes, especially in consecutive interpeting clasdespform my
students about the wide variety of situations tinegy encounter.
Talking about such various situations, | mean wthe question
mentions,that is situations where the interpreter is expecig not
only to interpret but also undertake some other raés For example,
the interpreter may be expected to act as a fatalit help with the
group work and sometimes to act as a second espeaker asked to
answer the questions of participamthough it is the ideal role and
norm for an interpreter to be invisible, it is not possible to comply
with this norm in consecutive interpreting, thoughit may be more
possible in simultaneous interpreting | tell my students that they
are expected to fulfill many things as regards blathguage and
communication to provide communication and oth@eats as | have
mentioned above. Through role-play exercises sumtasions are
observed in class. | try to share with them my eepees which may
be considered unexpected while performing the peiba. |
emphasize thathe interpreter is sometimes responsible for not
only ensuring but also directing the communication

Her answer to question number 2:

Yes. Not only do we mention but also we read afldaeon the texts
in literature on the role of the interpreter. Thmas not only train
them to have the required abilities to carry ouérpreting tasks but
also prepare them to various situations they mégitounter. | have
mentioned these include different rol&be role of the interpreter is

a lot different from what has been defined in theiterature with
‘conduit’ or ‘channel’ metaphors. Because the interpreter may, for
example, aim to approximate cultures in one cdm he is expected
to undertake aultural mediator or intermediary role. In another
case he may be asked to write on the board orgem@ssistance in the
group work, then his role will be facilitator or assistant role. He
might in some situations be expected to answertigumss then he
undertakes aco-expert or leader role None of such roles are
invisible. When we talk about interpreting, it mears we are
talking about a rather slippery ground. Therefore, this concept
may be only an ideal oneOne of the basic requirements of being a
good interpreter is flexibility, but | also inforrmy students about
professional codes of ethics. It is important ttety know where to
draw the line, then it is up to them to decide wketo apply these.

Her answer to question number 3:

Yes. Just as | have mentioned above, | tell theah ithvisibility is a
norm, which may be very complicated in practicdhet same time.
The invisibility of the translator is widely dis@ed in translation
studies. In the last decade very significant swidieave been
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undertaken in interpreting studies with respectrdies, norms and
expectations. Of course, such aspects are alsociassb with
visibility/invisibility.  Especially talking about consecutive
interpreting, we cannot mention even the physicalnvisibility of
the interpreter. The audience does not listen to ahfollow the
speaker but the interpreter, people’s comprehensionf the subject
depends on the interpreter’'s performance Mediated interaction is
already a complicated mode of communication sinfferdnt cultures
and people come into play. Assuming that it is ewd#ficult to
communicate for people speaking the same languagey be useful
to think how much communication takes place whestlar language
and another person (the interpreter) are includiéd. communication
taking place under the presence of an interpreteuly different from
that in his absenc@herefore, the interpreter is not invisible. | tell
my students both these concepts and ideal situatisrand norms.
Thus, they can realize that the ideal does not alwa overlap with
our profession in reality.

Eraslan Gercek highly emphasized the differefgsraf the interpreter in
addition to different expectations under variousuwinstances. These are cultural
mediator/ intermediary, assistant/facilitator adexpert role to name but a few. As
mentioned by her these are significantly distarbte metaphors such as interpreters
as conduitsor channels.Like Gurcalar she considers invisibility as an ideal role
which does not overlap with the profession in tgalShe mentioned even the
physical invisibility, which cannot be refuted inorsecutive interpreting. Flexibility
is again mentioned side by side with code of psitesl ethics, which is similar to
the answer provided by Bulut. Interestingly, Bulaiso mentioned regulating/
systematizing irregularities based on norms anddé@exible through taking the

initiative in the same sentence.

Eraslan Gercek finished by saying “the communacataking place under the
presence of an interpreter is truly different frtmat in his absence. Therefore, the
interpreter is not invisible”. She repeatedly engibad that the ideal role assumed
for an interpreter might be invisible but the preetis contrary to such an
assumption. According to Eraslan Gercek, the dicanit difference created by the
very presence of an interpreter in a communicagimtess marks the interpreter’s

visibility.
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Another academic delivering conference interpgettlasses at Dokuz Eylil
University, Alev Balci, provided the following ansve to the questions in the
questionnaire:

Her answer to question number 1:

Yes, we do. Especially within the context of conge@ interpreting
we do exercises concerning occasions when thepneter needs to be
in constant contact with the speaker and we sicamtly emphasize
the great role played by the interpreter in comroaition.

Her answer to question number 2:

Yes, absolutely. We mention the interpreter's rolas the
communication expert, cultural mediator as welltlas interpreter’s
roles as ensuring harmony and preventing confiioieng parties.

Her answer to question number 3:
We mention the concept of visibility and in whatustions this
concept manifests itself. However, we do not menitowithin the
context of “norms”.

Since Balci provided very brief answers, it is possible to infer a lot of
information as to her views about the (in)visilyilaif the interpreter in consecutive
interpreting. Besides, she mentioned that sheheldstudents about the concept of
visibility and the situations under which this cept manifested itself but she did not

mention this concept within the context of norms.

Despite the scarce information provided, one céer ithat she does not consider
the interpreter as @onduitor channelsince she told that she mentioned, in class, the
“interpreter’s roles as the communication expeuffural mediator as well as the
interpreter’s roles as ensuring harmony and préavgrbnflicts among parties”.

4.1.2.4. Izmir University of Economics, Izmir

Nihal Yetkin answered the questionnaire sent toirdzdniversity of Economics,

department of Translation and Interpretation. Sioeided the following answers:
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Her answer to question number 1:

| talk about these based on my personal experiericedk about
issues such as what attitude an interpreter displaymilitary or
diplomatic settings, how the word selection is dJomeat strategies he
uses so as to make sure he understands everythiagpm missing
any significant detail. How an interpreter can dhate
misunderstandings, what things he should pay atend in recorded
settings, courtesy visits, bilateral or multilatereetings etc.

Her answer to question number 2:

Yes, different roles may rather be mentioned unlderframework of
liaison and community interpreting. | generallyoyide examples
based on my personal experiences. Editor, assetahtommunicator
roles are predominant in my examples.

Her answer to question number 3:

| rather mention where the interpreter’s initiatistarts and where it
ends without mentioning such concepts because yhighlense
terminology may erase out students’ interest. \gege on issues
such as how an interpreter becomes visible, whisnstiould happen,
when this should never happen, what can be donentmmplete
instances of interpreting due to physical deficieschow these can
be avoided, what are redundant terms, how abrremgtshould be
used, which approaches should be adopted in the ef/gkes etc.
Yetkin also mentioned that she used real-life gplamin the training process.
She also mentioned different roles predominanteinrkal-life examples, which are
the editor, assistant and communicator roles ofritezpreter. It can be inferred from
her answer to question number 3 that she constterinterpreter’s initiative as a
limited matter since she stated “I rather mentidmere the interpreter’s initiative
starts and where it ends”. The interpreter’s itite& has a limit and it has to end
somewhere. Through the sole reference she madhe trohcept of invisibility it can
be understood that there are times when it is déamacceptable for an interpreter
to be visible. Thus, according to Yetkin under agrtcircumstances the interpreter
should be invisible and under some others visibtaikl never be the adjective to be

used while referring to the interpreter.

All in all, the answers and comments provided bgdemics in interpreter

training institutions can be summarized as follows:
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- all academics having answered the questionnairetiomexl the
different roles the interpreter has to undertak@gmely the
communication expert role, mediator role, editad assistant roles.

- Eraslan Gergek and Guggar explicitly stated that invisibility is the
ideal status attributed to the interpreter but thisnpossible or never
the case especially in consecutive interpreting.

- academics stressed that they used real-life examplanterpreter
training and different roles of the interpreter anentioned within
real-life examples or exercises such as role-play.

- Bulut mentioned flexibility and taking the initigg,
systematizing/regulating irregularities based onrm® Quite
similarly, Eraslan Gergek mentioned flexibility ase of the basic
requirements of being a good interpretelowever, she balanced, or
in Bulut's terms regulated the variability which ght occur due to
such flexibility, through saying that her studewntsre also informed
about the code of professional ethics so as to kmbere to draw the
line.

- Yetkin also talked abouwhere to draw the lindy saying that she
discussed with her students the concept of vigilincluding
situations under which visibility is permitted aatso others under

which visibility can never be permitted

Answers provided by all academics indicate thated#nt roles to be
undertaken by the interpreter have been perceiwednterpreter training
institutions. These institutions are more flexikddout the interpreter’s
visibility especially in consecutive interpretings acompared to the
professional organizations, which have publisheticlas describing the
interpreter’s role or profession using terms oragks such as “one step
behind” or “transmitter”. Such terms were neverdusethin the context of
answers provided by interpreter trainers. Instekdaslan Gergcek and

Gurcglar clearly stated that it was impossible thougbaidin consecutive
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interpreting. Academics often referred to the comivator or
communication expert role of the interpreter, wias ko be flexible and take
the initiative at certain times besides knowing wehi® draw the line between
flexibility and the norms, the initiative and thede of professional ethics.
Thus, the views of academics confirm that invigipils a norm. However,
almost all agree on the fact that it is not alwdgasible in real-life

interpreting phenomena, which will be exploredha hext chapter.

4.2. THE CONTEXT OF THE CONSECUTIVE INTERPRETING EVENT

It is deemed vital for the purposes of this studyprovide the details of the
conference setting in general in line with the eagi placed on the notion of

context.

The conference event taken under study is concewidd a vocational
training project named Human Resources Developnmtanbugh Vocational
Education and Training Projé&financed by the European Commission. The project
is financed under the framework of Instrument foe-Rccession Assistance (IPA
2006) and implemented so as to provide assistaottetb the Turkish Ministry of
National Education and Turkish Council of Higher uEgdtion. Project

implementation period has been designed as tweyear

As its name suggests, the project is aimed at ivgment on vocational
education and training level. However, this is tia first European Union project
whose beneficiaries are institutions deliveringegulating vocational education and
training in Turkey. Before this the Ministry implemted two projects aimed at
vocational education and training, which were ngmbdernization of Vocational
Education and Training in Turkey Project on higheducation level and
Strengthening Vocational Education and Training urtkey Project on high school
level. Under such projects vocational education @aithing teachers were provided
with many training courses as well as conferensesiinars and workshops so as to

18 Eor further information see
http://ikmep.meb.gov.tr/tr/index.php?option=com_ppar&view=wrapper&ltemid=56
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ensure that their skills are improved in many regpesSuch training courses included
workshops on Dacum methodology, key skills, projeciting and project cycle
management, modular curricula preparation and studssessment in modular

curricula to name but a few.

Under the framework of Instrument for Pre-AccessAssistance, projects
are financed through the European Union, and witténscope of such projects a lot
of international experts come to Turkey so as toveleworkshops, training courses

and seminars. Interpreters are often hired to parfo such kind of settings.

This particular conference setting was a workshomleu the Human
Resources Development through Vocational Educatimh Training Project, aimed
at vocational school teachers. The workshop goal warain vocational education
and training teachers on Dacum methodology sottiegt can act as facilitators in
subsequent meetings. In these meetings other wvoehtieducation and training
teachers would review the competencies written umide framework of modular
student centered curricula in the selected areasochtional training. Having
received this training on Dacum methodology, thetigpants in this particular
workshop would help others review the curriculavprasly prepared using Dacum
methodology. To this end, the trainer in this waids opted for allowing them to do
a lot of group work on reviewing the curricula, weiiwould then be reviewed by

their peers within the framework of subsequent \sbdps.

As mentioned earlier, the participants in the wbdgs were vocational
education and training teachers (VET teachers),sehage varied between 35 and
45. They were VET teachers working in vocationaluedion and training
institutions of different kinds. They were selected act as facilitators in other
workshops to provide assistance and guidance fo pleers in their further work.
Based on the information that is already providexe can clearly state that the
participants in this workshop did not vary muchragards age and they have a
shared professional background in vocational edutadand training. Besides, in

58



their daily work routine they personally provide assist in the provision of

vocational education and training.

The abovementioned information was provided withviaw to avoid
underscoring the importance of specifying the cangad the social relationships
among the participants. Further references wilinagle to this part in the analysis of
actual interpreting performance since the integrietperformance is also a part of
this interactional context. It is important to emaplze that the intention of the
present study is not to make generalizations, dudraw conclusions out of the data
obtained with respect to this specific context. §hthe discussions that follow
concern this specific event and performance locatgdin a broader context that
consists of the norms set by training institutiansl Codes of Ethics of professional

organizations.

4.3. ANALYSIS OF THE TRANSCRIPTIONS

Some instances of the above specified conference reeorded through a non-
professional handy camera through the observeris @fforts. Thus, the recordings
do not start from the very beginning of the confiere setting when some senior
officials from the Ministry of National Educatioriteanded to make some opening
speeches in addition to the one minute silencespect of the great leader Atatiirk
and the martyrs of the War of Independence, whiels vollowed by the national

anthem. The recordings have been transcribed terbdiscuss the (in)visibility of

the interpreter during the related conferencersgtti

As mentioned earlier, the analysis of the trapsicms aims at exploring
instances when the interpreter becomes visiblesdlae the instances when the
interpreter does not stand “one step behind” ascpiteed by TKTD on its website.
The instances when the interpreter becomes visibtdude those when the
interpreter intervenes in the course of interacedher to make some clarifications,
comments or to fix a communication error. To dosthethe interpreter establishes

direct contact either with the audience, i.e. paréints of the workshop or the expert
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speaker who was invited to deliver the workshopchSunstances of direct
communication may either have emerged due to therpreter or due to the
participants or the expert speaker. However, thidyswill not dwell further on that
and it does not aim to make clarifications on wtasted the direct contact since it is

clearly beyond the aims of this study.

It is important to note in this context that thevere some written handouts
prepared for the participants. These handouts legh bvritten in English by the
expert speaker and translated by the interpreterdéhe workshop took place. It is
important to provide this information since there astances when the interpreter
and participants mentions problems concerning thten translation. Since efforts
to find correct terminology in Turkish is of littleterest to the expert speaker, he

tends to be excluded from such conversation.

This study will analyze the abovementioned situati when the interpreter
becomes visible under two main categories which are
* Instances of direct contact between the interpaatdrthe audience
e Instances of direct contact between the interprated the expert

speaker

The findings will be presented as excerpts of tetiysisting of the utterances
of the speaker, participants and the interpretet #re back-translation of the

utterances in Turkish into English by the author.

As mentioned earlier, this study aims to study dwell upon the discursive
(in)visibility of the interpreter. Therefore, nomnbal communication and signs
thereof, such as eye-contact and body languager@veeen included in this study,
since they do not fit in the objectives. In additito this, factors such as overlap,
pause and emphasis have not been deemed eligide tocluded in this study,
taking into consideration its objectives. For thesison, no transciption convention
was used. The interpreter’s performance within ¢besecutive interpreting event

was recorded through 30-minute discs. 5 discs weegl to record two and a half
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hours of the consecutive interpreting event. Attarelings have been transcribed.
Since the examples concerning the study have bezuded in this thesis, in the
following section, transcriptions of one sessiotl i provided as an annex to this
study (ANNEX 3). Through the transcriptions of osession the consecutive
interpreting event, the expert speaker’s, the pmeter's and the audience’s

interaction can be observed.

Interaction and the discursive presence have begled through instances
of direct contact so as to analyze how (in)visilhle interpreter is in the interaction
between the expert speaker and the audience. Thsesamces include both direct
contact between the interpreter and the audiemzbtlee direct contact between the
interpreter and the expert speaker. Through stgdyistances of direct contact the
study aims at better exploring the discursive (Bipiity of the interpreter in a

consecutive conference setting.

4.3.1 Direct Contact between the Interpreter and th Audience

Transcriptions obtained from the recordings contsé@veral instances of direct
contact between the interpreter and the audienicesdl instances sometimes occur
during the lecture given by the expert speakerlmw‘to be a DACUM facilitator”.
However, such instances more frequently occur where is intensive interaction,
i.e when the audience wants to ask questions agdesé some clarifications
concerning the terminology. Instances of directtaonbetween the interpreter and
the audience, which have been observed in the drigtisns of the authentic
performance are analyzed below through categorigiagoasic aims of such direct

contact.

4.3.1.1. Direct Contact to Assist the Interpreter'sPerformance or to Make

Corrections

Such instances occur when the interpreter has tt@rgthe word or misinterprets the

original utterance. Sometimes help is asked byinkerpreter but sometimes the
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audience feels the urge to provide what they havéerstood from the expert
speaker’s words. Examples of direct contact betvileennterpreter and the audience
with a view to assist the interpreter’s performancéo make corrections have been

provided below;

Example 1:

Speaker: In order to be able, you to be abl¢ week to work into fields
cooking and computer assisted machine manufacturing

Interpreter: Onumizdeki hafta secilen alanlardaniysmum bilgisayar
destekli makine imalati ve...

Next week in the selected fields of | think commpuaissisted machine
manufacturing and...

Participant:  Acllik.

Cooking

Interpreter:  Acilik.

Cooking

In this example, the interpreter asks for the pgudints help to assist her in
finding the target language word, she had probabtyunderstood or forgotten. She
does this by pausing there a little, and one of ghdicipants assists her saying
“ascilk”, which means cooking. Then the interpretepeats the word and finishes

the interpreted utterance with the assistance sha@n the audience.

Example 2:

Speaker: We are going to test on ourselves dviagitwhole process and
through all this circle, through active experimagtto have new value, new
concrete experience. That is a level higher. Se dmcle will turn it into
spiral.

Interpreter: Bunlarla ilgili cagirken yeni tecrtbeler edinegig ve bu
O0grenme dongusu de bir dongu haline gelolacak.

While working on these, we will gain new experisraed this learning cycle

will turn into a cycle.
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Speaker: And maybe you...

Participant: Do6ngu bir spiral haline gelecek adhrdiyor. Yani bir dnceki

seyden daha yukaridaki noktada olacaksiniz. Spiredsini verdi.

In fact he says the cycle will turn into a spir&lo you will be at a higher
point than the previous one. He gave the exampdespiral.

Speaker: Going higher and higher and highealrse all of us have high
expectations.

Interpreter: Cunkld beklentilerimiz  yuksek. s€&kir ederim. Cunki

beklentilerimiz ylksek, o yuzden soylepdgibi.

Because our expectations are high. Thank you. Becaur expectations are

high, just as mentioned.

In this example, the interpreter does not interfitetterm “spiral” instead of
that she bases her interpreted utterance on the eyote, which causes a loss in the
meaning. Upon that, one of the participants fdesurge, without being asked by the
interpreter, to asist her through making additiociarifications saying “déngu bir
spiral haline gelecek aslinda diyor”. He uses tharaw“in fact he says” and
contributes to a better understanding of the exgeaker's words. The interpreter
thanks him in return for this saying §ekkur ederim”, in her next turn.

Example 3:

Speaker : | do not know your laws; but | know dhimg about the legislation in
principle. What is not sanctioned or regulated tiy law, it is allowed; so if it is not
written there, you can write it, into it.

Interpreter: Anladim neden 6yle baktizi. Simdi yasada ger biseyler varsa onlari
yapabiliriz demektir. Eer yasaya eklenmesi gereken Bey varsa o zaman eklenir.
But the point is the the law says the correct;

I understood why you are looking like that. Nowadmething is mentioned in the law,
then we can do it. If there is something that stida¢ added to the law, then it will
be added. But the point is the the law says theectr

S: Yeah | know.

T: But there are some troubles in the application.
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Participantl: Ne dedi biliyor musunuz? Benim yadaldgili bildi gim bir sey var,
bilmiyorum Turkiye'de de bu ayni mi dedi. Kanundaziy olanlar yapiimaldir,
yazili olmayanlar da yapilmasi izin verilen.

You know what he said? He said there is somethkmgpWw about legislation, | don’t
know whether it is the same in Turkey. what istemitin the law should be done.

What is not written in the law is allowed.

In this example, the interpreter did not interpsae sentence uttered by the
expert speaker, possibly because she missed idl oot understand it because it was
complicated for her. However, that sentence wasia@rfior what the expert speaker
was trying to explain. Therefore, feeling the utgeexplain what he understood one
of the participants adds the missing sentencearggantth the question “do you know
what he said?” This instance is another exampblirett contact with the interpreter
and the audience, i.e. participants with a viewdoect the interpreted utterance.

Example 4:

Speaker : We continue; but we used already houadralf.

InterpreterSimdi bir buguk saatimizi harcadik halihazirda.

Now we have already spent one and a half hour.

Speaker : Are we continuing now or having a breatalise it is planned to continue.
Participant2: Harcamadik, gerlendirdik.

We haven'’t spent it, we made use of it.

Here, the problem is probably about the selectiothe word “harcamak” by
the interpreter. However, “harcamak” can be used asrrespondence for the verb
“spend” in English. The interpreter opted for “wavie already spent hour and a
half”. However, one of the participants felt offexd Therefore, he corrected the
interpreter saying “we did not spend but we made akan hour and a half”.
Although the issue is debatable, the interpretétheefocused nor commented on

this correction.
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4.3.1.2. Direct Contact to Warn the Audience

Sometimes the interpreter uses her turn to spealnaspportunity to warn the
audience. This warning may be of any kind. Oppaties used by the interpreter to

warn the audience against various issues are mo\adlow;

Example 5:

Speaker: That is how we identify knowledge, Iskihttitudes or traits.
Again there will be terminology issue. And on ditlss that will follow, there
will be attitudes slash trades, traits. Whateves. it

Participant: Traits.

Speaker: Traits yes, traits.

Interpreter: Simdi terminolojiyle ilgili mutlaka sikintilar oladéa Simdi ben
bahsetigimde de olacak. Birazdan, ilerleyen slaytlarda thecak. Bununla
ilgili, simdi bunlari ben sdyliyorum. Beni de uyarirsania de bundan sonra
dogru kullanayim ¢ger bir yanlgshk olursa. Simdi bilgi, yani bilginin,
becerilerin, tavir ve tutumlarin belirlenmesi igullanilan bir yontem.

Now there will certainly be problems related to némology when I'm
referring to them or soon in the coming slides.afe to this — now I'm
saying these — if there is a mistake please warnsmehat | will correct it.
Now, it is a method used to determine knowleddks,skititudes and traits.

Speaker: Because in different sources...

Before explaining the example provided above, itriportant to remind that
the interpreter observed at work had also trardldte written material prepared by
the expert speaker for the workshop. Thus, in tteenple above, when the speaker
mentions the word “terminology”, she sees the oppoty and uses it as a means to
warn the audience about the mistakes that might haacured in the written
materials or that might occur in the workshop ie following period. It is also
important that she translated what had been satthidogpeaker and then started her
own words by sayingstmdi bunlari ben sdyliyorum”, i.e. “now | am sayitige

following words”. In her speech she distinguisheziween the experts speaker’s
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words and her own words. She drew a line betweetvtb saying “now | am saying
the following words”. She had direct contact witte taudience and stated “beni de
uyarirsaniz ben de bundan sonrardokullanayim ger bir yanlshk olursa”, i.e.
“should any mistake happen please warn me so tlkahluse the correct terms”.
Through this opportunity she warned the audien@aitathe terminology and asked

for their assistance.

Example 6:

Speaker: | will skip on technically competersthuse | think we are all
aware this is a really important thing, capabl@eér recognition.
Interpreter: Can you explain? Because | didn’'t usi@ded while | was
translating.

Speaker:  Aha. Peer is the person sitting argoadhext to you. Adults,
a bit specific when learning, sometimes are nobgazing persons
sitting next to him or her as a person one asked amother thing is not
respecting or recognizing proffessional experti$ethe person sitting

around you. So that is a issue that sometimessadaite problem with.

Interpreter:Simdi muhtemelen bunun slayttaki cevirisi ygnbimustur
cunkld anlamadim, anlamaghm. Simdi burada akranini ya da yaninda
oturan ksiyi, diger Kisileri diyelim egitimde bulunan dier Kisileri belki
buna bir terim geitirebiliriz, tanimak yani yegkinlerde bu gibi
problemler ortaya cikabiliyor.  genirken daha  spesifik
davrandiklarindan dolayl konuya odaklandiklarindbray yanindaki
kisinin farkina varmayabiliyorlar. Ya da yanlarinddisilerin, beraber
calistiklari kisilerin mesleki uzmangina saygi gostermeyebiliyorlar ya da
bunun farkinda olmayabiliyorlar. Bu nedenle tanimyani, aini,
yanindakileri.

Now perhaps the translation of this term in théelis incorrect because
| didn’t understand, | hadn’t understood. Now, mayke can develop a
term for this, it is about recognizing one’s peether persons in the

traning, adults may have problems with this. Asythee specific when
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they are learning or they focus on the subject ematthey may not
recognize their peers. Or they may ignore or the&y mot respect the
professional expertise of their peers, people thegk with. Thus, it is to

recognize ... one’s peers, colleagues.

In the example provided above, there is both diemitact between the
interpreter and the expert speaker and betweerinteepreter and the audience.
Direct contact between the interpreter and the igpeaker will be analyzed under
the next sub-chapter but it is provided here saocasdicate the origin of the
problem, which is about the term used in the preslp prepared handouts, i.e.
written materials for the workshop audience. Insthdandouts, the term “peer
recognition” was not thoroughly understood by theeiipreter, who also translated
the written texts. Therefore, when the speaker eet this word she asked for
clarifications. Upon the clarifications, she undeosl that it was mistranslated in the
written material. Therefore, she warned the audiesaying §imdi muhtemelen
bunun slayttaki cevirisi yarliolmustur ciinkl anlamadim, anlamagtnm”, i.e. “here,
the translation in the slide is probably wrong simdid not or had not understood it
while | was translating”. After making this warninghe continued with interpreting
the words stated by the expert speaker. Thus, urertb speak was used as an
opportunity to warn the audience against the praobléhat might emerge due to the

mistranslation of the term concerned.

Example 7:

Participant: Ondan bir sonrajeyde de, icerikte de kisaca gecti
Another thing is, it was briefly mentioned in tlmmtent
Interpreter: isterseniz oraya gelince.

If you like, when we come to that.

Participant: Gelmedik daha gkemi oraya pardon.

We are not there yet, are we? Sorry.

In this example of direct contact, the interpretarns one of the participants

when the participant wants to mention one of theng in the written handouts. The
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interpreter warns the participant saying “if yowstuiwhen we come to that point”. In
this instance the interpreter both warns the ppé#it that it is not the issue under
discussion at that moment and makes an effort\e #ae conversation/ discussion
from being carried away to an irrelevant subjegob/that the participant apologizes
by saying “we are not there yet, are we? sorry’e Tgarticipant accepts the
interpreter’'s warning and stops mentioning the asghat he wants further

clarifications on, deciding to wait until the expspeaker comes to that point.

Example 8:

Speaker : Are we continuing now or having aalirbecause it is planned to
continue.

Participant2: Harcamadik, gerlendirdik.

We haven'’t spent it, we made use of it.

Interpreter Simdi herkes ayni anda.

Now everybody is talking at a time...

Speaker : Ifitis an open discussion, we neearaip up first before you.
Interpreter: Simdi acik tartgmalar gerceklgiriyoruz. Herkes ayni anda
konwtugunda benim de dikkatim gdiyor. Bazi seyler kaciyor olabilir Devam
edeceksekger edelim ama ilerleyeceksek o zaman bir toparayal konuyu sonra
baska konuya gecelim, devam edelim.

Now we are having an open discussion. | am distécethen everybody is talking at
a time. Some points might be missed. If we areirmaong, let's go on. If we will
proceed let’'s wrap up then go on with another topic

Here again, after the interpreter started intempgetvhat had been said by the
expert speaker, she used her turn to speak aspamtopity to warn the participants
since she felt that there was too much noise irrdben. Thereby, she warned them
by saying “I am distracted when everybody speakthatsame time. | might be
missing some things”. Through this, she asked tlikeace not to speak at the same
time stating that such an atmosphere affects hgatively and therefore she might
be missing some of the words uttered by the exquraker, which was of course a

loss for the audience.
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4.3.1.3. Direct Contact to Find the Correct Terminéogy and Wording

One of the most frequent instances of direct cdriiatween the interpreter and the
audience occur due to the discussions and efoffisd the correct terminology and
wording. Some of such instances are concerned tghinterpreting event while
others are concerned with the translation of thitew material/handouts prepared
for the workhop, translated by the interpreter dvance. The instances provided
below exemplify how the interpreter and the audeemork together and cooperate
so as to find which term to use in the workshopsunh instances the expert speaker
is involved in the dialogue only when it is necegsdhe discussions usually occur

between the interpreter and the audience.

Example 9:

Participant: Simdi ¢eviride problem olagani ifade ettiniz bglangicta
bu slayta gecildiinde. Buradaki Tirkce ceviriler tam mi acaba
buradakilerle 6rtgiliyor mu bakabilir miyiz?

When we first started working on this slide, yonnomed that in this
part there is a problem with uh the translation.nGae have a look at the
Turkish version, is it complete and accurate? Rithful to the original?
Interpreter: Berunu sdyledim bigeyi anlamangtim, neydi bakayim?

| said that | hadn’t understood something, let ree what that was.
Partcipant: Capable of peer recognition, oragrulcevrilmems burasi.
That part was not translated accurately.

Interpreter: Evet orasi, anlamadim ¢unkda.

Yes that part, because | didn’t understand.

Partcipant: Meslekg&arini kabul etme.

Accepting one’s peers.

Interpreter: Iste demin anlati belki, tanima,ste

Burda ne yazilmgP

Maybe it is what he has just explained, recognitimat is written here?
Partcipant: Bu Unvani olan Ginvani olan yerinslaigglarini taniyan.

Instead of this having a title, it should be recagry peers.
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Interpreter: Tanima

Recognizing.

Speaker: We were talking about this.

Participant: Taniyan, kabul eden.

Recognizing, accepting.

Participant: Birlikte c¢akmayi, ekip halinde caimayl isteyip
istemedikleri

It is about whether they want to work in coopenatias a team
Interpreter: O belki ¢ok belirgin olcak ama eve

Perhaps that will be too explicit but yes.

Participant: O d&l de, bu daha cok sanki fasinin uzmangni
kabullenme, kabul edebilme

No, not that. This is more like being able to at¢cepmeone else’s
expertise.

Interpreter: Ya da tanima.

Or recognizing.

This example is related to the problem mentionetthénprevious sub-chapter,
which was about the translation of the term “p@gognition” stated in the slides of
the handouts. Based on the previous warning madthdynterpreter, one of the
participants ask for further clarifications aboutet phrase “capable of peer
recognition”. Upon this the audience and the inetgr discuss the possible ways to
translate the term “peer recognition” into Turkidburing those discussions the
interpreter insists on the term “tanima” which lie tdirect translation of the term
recognition into Turkish while the participants toyfind different alternatives such
as “kabul etme”, i.e. accept. In this dialogue, &xpert speaker is involved only to
be involved by saying “we were talking about thisgcause he simply cannot help
or be included in a dialogue which concerns effartind the correct terminology in
Turkish.
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Example 10:

Speaker: Assess, assessment is examination.

Interpreter Eger, o da o da derlendirme Turkce’de ama.

That is also evaluation but in Turkish.

Speaker: They write assess; | write grdtbevaards.

Interpreter O, 6lgcme dgerlendirme gibi mi oluyor acaba?

Is it like assessment and evaluation?

Participantl: 4? Dedgin dogru. 4 ne o zaman?

4?You are right. What is 4 then?

Interpreter  So what is ‘4'?

Participant4: O konuyyglerken dgerlendirme.

That is assessment during teaching the subject.

Speaker: In order to be able to know imgweoment how students / how much
are following me? How much are watching me?

Interpreter  Yani beni takip ediyorlar mi? Ve ben hedefteziulgabiliyor muyum
sureg icerisinde?

That is to say, are they following me? Can | achisy goals within the process?

In the example provided above, there is a confuslmut how to translate the
term “assess” into Turkish. The term “assess” caruked both in the meaning of
evaluation, in Turkish “dgerlendirme” and measure “6lcme”. Therefore, the
interpreter and the participants discuss how td five correct term in Turkish. In this
example, the speaker seems to be more activelyvedon the discussions since he
was asked for further clarifications on the 4thnpanentioned in the handouts for
participants. After the expert speaker makes thgfidations, the interpreter follows
on in the so called invisible mode without enterimgp direct contact with the

audience since there were no questions or commatitshe next example.
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Example 11:

Participant2: Araya girebilir miyim? Bigey soOyleyecgm. Simdi biz genel
teknigimizde, siz oOyle mi cevirdiniz bilmiyorum,Prepare hazirlamak mi,
hazirlanmasi miZocusodaklanmak mi, odaklanmasi mi?

Can I interrupt? I'll say something. In general wee, | don’t know if uh you have
translated it that way but, is prepare hazirlamatr hazirlanmast Is focus
odaklanmak or odaklanma&si

Interpreter  Ona siz karar verirkisi de olabilir ¢tinkd.

You decide Because it can be both.

Participant2: Simdi yanls olmasin yani bizim tekg@imizde hep fiillerimiz ‘—mek’
ve ‘—mak’tir. Yani mastar haliyle biter.

It should be corrected. Our verbs are always iriei.

Interpreter  Oyle, yani dgistirebiliriz. Cuinkiingilizce ikisini de yapabilirim ben.
Siz dyle olacak diyorsaniz, dyle olur.

Ok, we can change it. Because | can use both irfligndgf you say so, we will
change it.

Participant2:  Biz boyle kullaniyoruz. Bizimmgonemli.

We use it that way. It is important to us.

Participantl ‘-mek’, -‘mak’ yapalim. Onceki ¢cayjmalarimizi desteklesin.

Let's make them infinitive. So that it will be g@me with our previous studies.
Interpreter Evet dyle yapin o zaman. Cunkui ikisi de olabilifogn onu tercih
etmistim.

Yes you can do that. Because both were possiptefdrred the other one.
Participant2: Kendisi i¢in fark ediyor mu? Onu isterseniz birwsor

Does it make any difference for him? If you like gan ask him

Interpreter  ingilizcesi ayni.

It is the same in English.

Participant2: Yok yok. Ayni da, sorunun keskiya acik bitmesi. Zamani fark
ediyor mu?

No no. It is the same but, does it matter if thestjon is open or close-ended? Or
the tense, does it matter?

Interpreter Yani onu anlatamam, ¢unki ayni terimle ifade ediliyisterseniz
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arada bir kafa yorayim.

| can’t explain it to him, because it is expresseth the same terms. If you like | will
think over it during the break.

Participant2: Tamam, kafa yorarsiniz.

Ok please think over it.

This example of direct dialogue between the inetgrand the audience is
about the wording of the translated text, whiclthis written material, i.e. handouts
prepared. In this example, one of the participatsoncerned about the wording of
the phrases which start in English in the infiretiiorm of the verb without a “to”.
Since “to” had not been included in the phrasedriduslator/ interpreter did not opt
for translating them in the infinitive form, whigeems to create a problem for the
participants since they used the infinitive fornighe verbs in their previous studies.
Therefore, in the example the participant and titerpreter discuss the wording.
During the discussion, the participant wants therpreter to ask the expert speaker
if using the infinitive or another form matteredowever, the interpreter says that
she made the choice and that it might be a prolalbout the translation and they
could change it in the way that they wished. Theiggpant seems insistant that the
interpreter ask the question, but the interpregey dhfficulty in how to structure the
question since she thinks that the phrases areams$ated and the phrases in English
would be the same in either ways. In the end, taigpant and the interpreter
makes a compromise after the interpreter says sldvelaborate on that issue and
ask the question to the expert speaker during tbakb During the whole dialogue,
the expert speaker is uninformed about and unirbin the dialogue that goes on
between the audience and the interpreter. Thepirgir does not want to focus on
that topic since she thinks it is a problem of naisslation and she succeeds in
making a compromise and persuading the speakéveaig on the question.
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Example 12:

Participant 2  Mesleki gelgime iliskin faaliyetleri yirttmek.

To conduct activities related to professional imgment.

Interpreter: To conduct activities rethte professional improvement.
Participant 3 Yenilikleri takip etmek.

To follow new trends.

Interpreter: Takip etmek mi yuritmek mi?

To follow or to conduct?

Participant T Ydrttmek.

To conduct.

This example consists of a small discussion betwkerinterpreter and the
audience. In this instance, the group is readingtuiey have written to the expert
speaker while the interpreter is interpreting wihaty say. Participant 3 says “follow
the changes”, the interpreter asks for furtherifatation on the terminology asking
“is it follow or conduct”. This clarification is &ed by the interpreter probably
because she was also involved in the group workking with the groups during the
workshop. Direct contact between the audience &ediriterpreter during group
work and examples pertaining thereto will be predadn the following sub-chapters.
Upon demand for such a clarification Participamipirects the phrase and rephrases
it as “conduct”. Afterwards, the interpreter coni@s interpreting in an (in)visible

way again.

Example 13:

Speaker: For managers we need to have stis)dar managers and for owners
for respecting workforce attitudes.

Interpreter: Yoneticiler veirket sahipleri agisinda gucu tavirlarina saygili olma
mi diyelim?

In terms of managers and owners of companies| slekay respecting workforce
attitudes?

Participantl: Emge sayg! ister istemez.

Respect for workforce.
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Interpreter: Emge saygl, evet beklentimiz o yonde olmali.
Respect for workforce, yes, that should be oureagien.

In the example provided above, the interpreter oarfind the correct
terminology herself and asks for assistance froenaidience by saying “shall we
say respect towards workforce attitudes”. Respandan the interpreter’'s call for
help participant 1 says “respect towards labor” dhed interpreter accepts the
assistance provided by the participant by repeatieg phrase as uttered by the

participant.

Example 14:

Speaker: Many companies were bought from deeelopcompanies from
developed countries and they brought new technodoggmated robotized lines and
there were different jobs like machine mechaniéscrec installations in machines
mechanic, technicians for electronics, technicidms IT let's say and if huge
automatic line stops because of something, theagreblem.

Interpreter: Birgoksirket, gelgmis Ulkelerden bircoksirket geldi Makedonya'ya,
tabiki kendi gemis tlkelerinin teknolojilerini, yeni teknolojileri dgetirdiler ve ¢ok
farkli is alanlari, farkh dallar cikti. Orrggn, simdi ne diyelim ona, elektronik
teknisyenleri, bilgiglem teknisyenleri, machine mechanics'e ne diyehilmakine?
Many companies, many companies from developedresicime to Macedonia. Of
course they brought with them the technologies e¥etbped countries, new
technologies. And various fields, various branchage emerged. For instance, what
shall we call it, electronic technicians, IT tectians, what can we say for machine
mechanics, machine--?

Participantl: Makine mekagii

Machine mechanics.

Interpreter: Mekargi diyelim ve tabiki bilgi teknolojilerinin kullanrhalari, diyelim
Mechanics let's say and of course with the use Tof lét's say everything is
automated, there is a line, an electronic line arstops.
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In this example, the interpreter has difficultyfinding the correct term for
“machine mechanics” while interpreting it into Tigk. Therefore, she asks for the
audience’s help by saying “what shall we say fochi@e mechanics”. She asks for
the audience’s assistance since the term is hitgdlainical and the participants
involved in the workshop were the experts of tecahisubjects as they were
vocational education and training teachers teacteognical subjects back in their
schools. Participant 1 responds to the interpreteall for assistance by finding the
correct term in Turkish as “makine mekghi The interpreter agrees by repeating
the term and continues with interpreting the rdsthe speech made by the expert
speaker.

4.3.1.4. Direct Contact to Ask for Clarifications

There are a few, rather short and brief examplesligfct contact between the
interpreter and the audience when the interpreties #or clarifications. Demand for
clarifications are made by the interpreter whenfslis to understand what is meant
by the audience or when she finds the utterancevégue and feels the need for
some more precise definitions. In such cases shwanlgs further information or
directly asks what is meant. Instances of direattact with a view to obtain

clarifications are provided below;

Example 15:

Speaker: Groups are already composed so wetdwave reference to this.
Interpreter: Gruplar halihazirda belirlendi dimi

Have the groups been composed already?

Participant 3: Belirlendi.

Composed.

Speaker: Yeah the groups are already cordpose

In the example, although the expert speaker haadyrtold “groups are already
composed”, for some unknown reason the interpfetds the need to clarify it with

76



the audience. Therefore, she asks “the groups baee composed, right?”. Her

guestion is replied by participant 3 as “composed”.

Example 16:

Participant: Bunlar bunu nasil bulabiliyorlar Bizirkiye’de bulamadik
bu sekilde de yani mesela bu test edecekildii uzmanlari nasil
bulabiliyorlar, yapmglar mi daha dgrusu?

How can they find these, we couldn’t find themurk&y in this way, that
is to say for example how can they find these meomxperts to do
testing? To put it more correctly, have they acbiethis?

Interpreter:  Uygun Kiyi mi?

You mean the right person?

Participant:  Uygun kiyi.

The right person.

In the abovementioned example, the interpretersfitite subject person
mentioned in the question asked by the participantvague. For this reason, she
asks “do you mean the right person?”. She wanttardfy the subject so as to have a
better interpreting performance with a more presiggiect placed in the interpreted

utterance. Her question is again replied by thégjppant as “the right person”.

Example 17:

Participant2Seyler girer oraya miteri iliskileri.
Those are included there, customer relations.
Interpreter:  Mgteri memnuniyeti mi?

Is it customer satisfactiéh

Speaker So, customer satisfaction is there.

As mentioned earlier in one of the previous exasipthe interpreter has
already been involved in the group work and worketh the groups during this
process. In this example, the interpreter, who pased experience on the

terminology, asks for further clarifications in erdto prevent any mistakes that
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might happen due to the incorrect use of terminplbg the audience. Therefore,
interpreter wants to check the term with the pgodiot who used it. The participant
used “customer relations” and in return for this thterpreter asks “do you mean
customer satisfaction?” since the already agreed is customer satisfaction as
understood from the terminology used by the spealaying “so, customer

satisfaction is there”.

Example 18:

Participant 1: Bu tiklerde derecelendirme yapiligar?
Is any kind of listing made here?

Interpreter: Derecelendirme derken?

Define listing?

Participant: Onem sirasina gore diyelim.

Let's say according to their priorities.

Interpreter: Is there a priority listing in theials?

Speaker: No. No. Arbitrary.

Here, the interpreter finds the term listing togwea and asks the participant
for further information in order to prevent any omslerstanding in advance. She
says “can you define listing?” and asks for a medefinition concerning the term
“listing”. The participant provides further inforrti@n asked by the interpreter by
defining the term; he says “let's say accordinghi priorities”. Provided with more
information by the participant the interpreter malkefinal decision interpreting the
initial question by the participant as “is therep@aority listing in the articles?”.
Through such an effort the interpreter prevents amgunderstanding that might

occur due to the use of vague phrases.
4.3.1.5. Direct Contact Due To Being Included in ta Group Work
The workshop consisted of two main pillars. It detesl of a lecture, i.e. presentation

of previously prepared slides, on how to be a DAC{akllitator and practical hands

on exercises. Those practical hands on exercigesreel group work. Therefore, the
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participants were divided into two groups to fultihe tasks given to the groups.
They were asked by the expert speaker to work hegetnd present their work. Like
in all other cases, the interpreter was an esseudidner during this group work
since the expert speaker, once in a while, wenaratadhe groups to ask if they
needed any help. Apart from that, since they hagrésent their work to the expert
speaker they needed the interpreter to help thewritmg what they had produced
on flip-chart papers. Through the help of the ipteter, they could give those to the
expert speaker in both a legible and a comprehiengbform. Besides, they
sometimes had to revise their product, which haghberitten in English to save
time. During those instances they needed a lonhtrpreter assistance. Therefore
there are a lot of examples of direct contact betwibe interpreter and the audience

during group work. The examples are provided bedsviollows;

Example 19:

Participant 2: Su en Ustteki ne? To decorate nails.
What is that on the top? To decorate nails?
Interpreter: Tirnak suslemek.

To decorate nails.

Participant 1: O ayrl.

That is another thing.

Participant 2: El ayak bakimi ve tirnak susleragh.

Hand and foot care and to decorate nails are ddferthings.

In this example, the participant who cannot unadedtwhat is written in
English asks for the interpreter’s help by sayingpat is that on the top? to decorate
nails”. The interpreter translates what is writtarnto Turkish as demanded by the
participant saying “tirnak suslemek”.

79



Example 20:

Interpreter:  Simdi sunlar kaldi o zaman s6yleyeyim: Sa¢ ekleme, ondanas

Now these are left, let me say. Attaching haimthe

Participant 3: Sac ekleme mi bunun icine mi girer

Attaching hair, is it included under this?

Interpreter: Bir dakika sayayim mi hepsini? skdii memnuniyeti var, bu
eklenecek saclarin 6lgctlmesi deimj sonra bir dgey kaldi ikram, randevu alma, bir
de ne vardi ne vardi, Ucret alma, fatura.

One minute, can | list them all? Here there is oustr satisfaction, measuring the
hair to be attached, we said and one more thingtsetaking appointment and what
was more, what was more, taking the fee, invoicing

Participant3: Is organizasyonu.

Organization of the work.

Participant 5: Randevu alma, steri memnuniyeti. Onlar heg brganizasyonunun
icine giriyor.

Taking appointments and customer satisfaction. They all included under
organization of the work.

Interpreter:  Oyle mi?

Are they?

Participant 2: Mgteri memnuniyeti zategeydir tavir, tutum, davragtir. Bir gérev
islem degildir.

Customer satisfaction is already attitude, traghlaviour. It is not a task or duty.
Interpreter:  So customer satisfaction... When&? Bu organizasyonda mi?

Is this under the organization?

P2-P3-P5: Organizasyonda. Organizasyonun igine. gire

In the organization. It is included in the orgarioa.

Interpreter: It is included in the organizationisithere.

This example is very typical of direct interactibatween the interpreter and
the audience. In this example, the interpreteroith [a partner cooperating with the
group to fulfill its task and an interpreter intepng the phrases she deems

necessary for the expert speaker. She does nopriatall the things that has been
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said by the group members, i.e. participants dutimg dialogue. However, she

checks what has been written with the expert speakas to avoid any mistakes by
the group. The utterances marked as bold inditeténistances when the interpreter
has intensive direct contact with the audienceudisiag how the product should be
organized. She reads what has been written in &ingind waits for the participants
in the group to make a decision about the orgaoizaif the final product. When she

catches a phrase which looks like an agreemeninniitte group, she interprets and

checks it with the speaker so as to avoid any kestéhat the group might make.

Example 21:

Speaker: Ok then. Can we go into groups to wiathese and that will be the
day.

Interpreter:Simdi gruplara ayrilalim isterseniz bu gahayr yapalim sonra da
bugiini tamamlayalim.

Now if you like, we shall split into groups, we Kl this activity and finish the
day.

Participant: Gruplarimiz belli zaten.

The groups are already made.

Interpreter: Hi hgimdi.

Yes, now.

Speaker: Ok than please go to your groups.

Interpreter: Simdi gruplara ayrilalim litfen. Ben okuyayim istengz.

Please split into groups now. | shall read if ydel

This example starts with the so-called invisiblesipon of the interpreter as
she interprets what has been said by the expeakspevithout any comments or
additions. As one of the participants makes a comirs&ying “the groups have been
formed” the interpreter simply agrees and says “hm&aning that you are going to
start with the group work now. The speaker’s utiees support her words and the
interpreter interprets what has been said by thperxspeaker, but the interpreted
utterance is followed by her offer to help. Shessdyshall read if you like” and
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offers the audience help, which creates anothéancs of direct contact between the
interpreter and the audience.

Example 22:

Interpreter: Bir okuyorum. Sag, biyikta sakal renklendirmek.
One, | am reading. To color hair, moustache andrbea
Participant 1: Sac — biyik- sakal renklendirm@k,mi?
To color hair, moustache and beaid it ok?
Participant 2: Tamam. Ikincisi ne?

Okay. What is the second one.

Interpreter:  Ikincisi.

The second one.

Participantl:  Bunu bir yazayim.

Let me write this.

Interpreter: Tamam.

Okay.

Participant 2: Onu ikiyi ben yazagnen.

| will write that, the second one.

Interpreter:  Tamam oldu. Sgekillendirme.

All right. Shaping hair.

Participant 1.  Sagekillendirme.

Shaping hair.

Participant (1): ikiyi sen yaz.

You write the second one.

Participant (2) :ikiyi ben yazacgim

| will write the second one.

Interpreter: Tamam

Okay.

The whole dialogue of direct contact between therpreter and the audience

consists of the interpreter’s reading the phrasestlae audience’s recording wat has

been said by the interpreter.
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Such cooperative efforts by the interpreter follovin the next examples.
Example 23:

Participant 3: Sayilari en son koyalim. Yerlerionsa dgistirmemiz gerekebilir.
Let us leave numbering at the end. We might hachdage their places.
Interpreter: Simdi Gglincuyd sbyleyeyim mi?

Shall | say the third one now?

Participant 3: Soyleyin.

Say it.

Interpreter:  Biyik —sakakkillendirme.

Shaping moustache and beard.

Participant 1: Sakal ve biygekillendirmek.

Shaping moustache and beard.

Participant 5: DOrt ?

Four?

Participant 3: Sakal biyik ka

Moustache, beard and eyebrows.

Interpreter:  DOrt istenmeyen tuylerin alinmasi

Four removing unwanted hair.

Participant 3: Temizleme.

Clean.

Interpreter: Temizlenmesi

Cleaning

Example 24:

Participant 5: Bir katkida bulunmak istiyorum misaedersenizimdi burada
neydi tamsey?

Let me make a contribution here, what was it eyactl

Interpreter:  Cilt bakimi ve masa,j.

Skin care and massage.

Participant 5: Cilt bakimi ve masaj. Bu gorevlen btkinlik olarak 6lgmeye

kalktigimiz zamansimdi cilt bakiminda olsam masaj kaliyor mu? Yaniyleo
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soruyorum. Masajla cilt bakimini ayni anda ol¢ebiiyim? Onu diyorum ikisi
ayni anda oluyor mu?

Skin care and massage. If | try to measure thedeeslas an activity, will
massage stay here if | were in massagam asking this. Can | measure skin
care and massage at the same filham saying that is it possible, both at a time
Interpreter:  Can | measure the two at the Stame?

Example 25:

Interpreter:  Yedi Profesyonel yani meslekigel faaliyetlerini yirttmek.
Seven, conduct professional development activities.
Participant 1: Mesleki gglme iliskin faaliyetleri yluritmek
Conduct activities regarding professional developtme
Participant 3: O da ¢ok uzun onu da kisaltalim.

That is very long, we shall make it shorter.

Participant 4, Participant 5: Mesleki gefieleri takip etmek.
Follow professional developments.

Participant 5: Sekiz?

Eight?

Interpreter:  El — ayak bakimi

Hand and foot care.

Example 26:

Interpreter:  Simdi burda okuyorum ama hemen yazilmasin

Now, | am reading here but do not wite immediately.

Participant 1Simdi orda guizel bir ciimle kuralim ¢lnki o cok kapba

Now we should make a good sentence because ftieailis comprehensive.
Interpreter:  Mgteriyle iletisim var, miteriyle etkilsim var, migteri iliskileri
var bir de meslektariyla iletisim var.

There are customer relations, customer interactiooigsstomer relations and
communication with colleagues.

Participant 4: Hesap alma —kitap alma da var.

Making calculations is also there.
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Example 27:
Interpreter:  Evegimdi siradakini okuyorum makyaj.
Yes, | am reading the next one, make —up.

Participant 1: Peki vicut bakimini ¢ikarinca makyaj ¢cikaralim mi1? Yok olmaz

Then when we exclude body care shall we exclude-aktoo? No...
Participant 3: Yok olmaz.

No.

Interpreter:  Yani meslekgiarla iletisimi nereye aldik peki?

Then, where have we put communication with colleggju

Participant 1: Geyin icine girebilir, meslek geaimine iliskin faaliyetlerin.

That can be included in this, activities regardprgfessional development.

These examples consist of instances of direct cobetween the interpreter
and the audience. The group discusses on how &miaeytheir final product, and the
interpreter provides assistance when asked or wherieels the need that she should
be involved. During this dialogue the expert speaise only involved by the
interpreter when she deems necessary, which is cprie.

Thus, the examples of direct contact between ttezpreter and the audience
is mainly concentrated on instances of group wakcan be observed from the
examples provided above. The next sub-chapterdigmples regarding instances of

direct contact between the interpreter and the respeaker.

4.3.2. Direct Contact between the Interpreter andhie Speaker

Compared to the instances of direct contact betwlseimterpreter and the audience,
instances of direct contact between the interprater the expert speaker are rather
few. However, some instances of direct contact betwthe interpreter and the
expert speaker seem to serve identical objectivesh sas elimination of
misunderstandings and asking for clarificationsfudher information. During the
lecturing period when the expert speaker deliveggresentation on how to be a

DACUM facilitator, there seems to be either non@eny few direct contact between
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the interpreter and the expert speaker, which vss the situation as regards the
direct contact between interpreter and the audielucag the lecture. Instances of
direct contact occurred when the audience stars&th@ questions or working in
groups. Instances of direct contact between tlepngter and the expert speaker are

classified according to their basic aims as follpws

4.3.2.1. Direct Contact to Summarize Discussions othe Existing

Situation

Direct contact between the interpreter and the mxppeaker was frequently
observed during group discussions. The groups wWm®ussing freely on how to
organize their final product, which was a list agks and duties in the selected areas
of profession. In this context, they exchanged giesd brainstorming, wrote on flip
chart papers and sometimes agreed sometimes didagith each other. During the
group work session, the expert speaker went artadroups to see how they were
progressing, what was going on with the discussams how the group performed
and to check whether they had understood everytlwogectly. During such
encounter, it was impossible for the interpretemterpret all the utterances of the
participants. Thus, she opted for summarizing thecussions or the existing

situation.

The discussions among participants did not onbuoduring the group work.
They sometimes put forward conflicting views, aslepestions, answered each
other’'s questions and made comments. In such theasterpreter again opted for

summarizing the discussions or the existing situredvith a view to saving time.
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Example 1:

Participantideali bu ama calir mi calsmaz mi

This is the ideal but whether it works or not

Speaker:  Of course the interviewer is having. thThis is it.
Interpreter: This is the ideal.

Speaker:  Yes, of course of course

And the last one as you see is indirect...

Interpreter: ... there is a problem that they wanteexplain.

Speaker:  This one? Size, type?

Interpreter: Yeah that one.

Participant: Oradau temsili § demografikleri diyor ya, aslinda g alani
meslek alanindaki 6zellikleri dikkate alan 6zelikltemsil eden kilerin
olmasi, 6rngin iste kicuk ve orta Olgekli bir firmadan da gelsiriki
blyuk bir kurumdan da gelsin.

There it mentions the representative business deapbigs, in fact,
availability of people representing, regarding thgalities in that
business area, area of profession, for examplgésiple come from a
small or medium scale enterprise and also let peapime from a large
company.

(int. Explains, the speaker answers, int says, yeah that’s right)

As the interpreter was involved in the group worssisting the group
members in their work, she had been informed atimiproblems previously. Thus,
when that point came she felt the urge to warnstfesaker that there was a problem
the group wanted to explain. By doing this, shengea the subject of discussion.
The group was discussing the selection of DACUMugrenembers and they were
talking on which methods to apply and whether teai method is really applicable.
It was the interpreter in this situation, who chesighe subject and carried the topic
away to a new one, which was the problem the gedngady had about the size/ type
of the group. Upon this move by the interpretee garticipants started explaining
the problem to expert speaker and the interpraterpreted accordingly.
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Example 2:

Participant 1:Isyerini dekore etmekgiorganizasyonu igine girer.

Decorate the shop, included in the organizatiowofk.

Interpreter:  Design the decoration of the sisapcluded under organization.
Speaker: Here?

Interpreter:  Organizing. Hi hi. We should crtss one.

In this very short example of direct contact betwdee interpreter and the
expert speaker, the interpreter interprets theigygant's utterance but the expert
speaker seems to be pretty unsure about that mogeha asks “here?”. The
interpreter does not ask the question to the gmembers, as she feels that she
already knows the answer from previously being ive@ in the group work. She
says “yes” to answer the question and adds a fudhefication stating “we should
cross that one”. She does not ask this to the gnoaimbers feeling that she already
knows what to do as she has been involved in tbepgwork and has worked with

the group.

Example 3:

Participant 3: Iliskileri ylriitme aslinda. Mileri ve calganlarla ilskileri yiriitmek
olabilir mi?

Conducting relations, in fact. Can it be conductiredations with customers and
employees?

Participant 2: iletisim sgslamak olur mu?

Can it be ensuring communication?

Interpreter: Ensure communication some say, some say to managenter

relations. To arrange, to organize customer redatand ...

In the example provided above, instead of intenpgeall the discussions and
individual views and utterances by the group memsering the group work, the
interpreter opts for summarizing the current sitrato as to ensure that the expert
speaker understands what is going on in the grobpre is a disagreement within

the group concerning the wording of the phrase. itexpreter gives all the ideas in
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one sentence and she indicates that there is nproamse by saying “some say.....,
some say....". Thereby, the expert speaker is infdrai®ut the ongoing discussion

and disagreement within the group.

Example 4:

Participant 2: AslindasOyle: yaninda ¢ajanlari gitmek var, bir glem. O, mesleki
gelisimin altina girer. Veyasbasi egitimi yapmak k organizasyonu icine girer.
Yazmadgimiz seyler var

In fact it is like this: training other employeeésis a task. That is under professional
development. Or on the job training is included @emdrganization of work. There
are things we have not written.

Participant 3: Ben mumkinse burayagiém verilme konularinin hi¢ girmemesi
gerektgini dusundyorum, cunkld @tim verme deyince biraz Ust dizeye gidiyor.
Ama bilgi paylgimi var, evet.

| think that training issues shall never be mengidmere, if possible, because when
we say deliver training it goes to a little uppe&véls. But, there is exchange of
information, yes.

Interpreter: They are discussing.

Participant 2:  Ama mesela bir kuaforusdain: yanindaki kiye isi Ggretiyor,
egitim veriyor.

But think of a hair-dresser: he/she is teachingftnag the person working with
him/her.

Participant 3: Biz yefmis eleman aliyoruz @timci yetistirmiyoruz. Onu meslek
elemanina benzetiyoruz.

But we recruit trained staff, we don'’t train teacsieWe make him/her similar to a
professional.

Participant 2: Meslek elemani ygiiiyoruz esitimci yetistirmiyoruz Ki.

We train professionals not teachers.

Interpreter: They are analyzing the job. They are training thoke will work in

this sector. They are not going to be teachers.
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In this example there is a long discussion amomggifoup members. Only
the last two lines of this discussion has beenegubere to indicate that there is an
ongoing discussion among the participants. Insteadinterpreting the whole
discussion, the interpreter opts for waiting foe tinal product of discussion and
during this time she also wants to inform the ekppeaker about what is going on
in the group. To this end, she explains the sibmalbly saying “they are discussing”.
After this explanation as regards the ongoing snawithin the group, the topic of
discussion changes. Upon this the interpreter suiresathe new situation to inform
the expert speaker and she says “they are analyzengpb. They are training those
who will work in this sector. they are not goingde teachers.”

Example 5:

Participantl: Ne dedi biliyor musunuz? Benim Yada ilgili bildigim bir sey var,
bilmiyorum Turkiye'de de bu ayni mi dedi. Kanundaziy olanlar yapiimalidir,
yazili olmayanlar da yapilmasi izin verilen.

You know what he said? He said there is somethkmgpWw about legislation, | don’t
know whether it is the same in Turkey. What isteniin the law should be done.
What is not written in the law is allowed

Participant2: Yasak yoksa acikca.

If there is no prohibition explicitly.

Participantl: Aclk yasak yoksa yapilabilir demeldiyor ama tabi bu.

This means it can be done if there is no expli@hbition but of course...
Interpreter: He is explaining what you said.

This example is linked to one of the examples mtediamong instances of
direct contact between the interpreter and theemaegi with a view to correct the
interpreter. The problem about interpreting thienaince was that the interpreter did
not interpret one sentence uttered by the expedksy. However, that sentence was
crucial for what the expert speaker was tryingxpl&n. Therefore, feeling the urge
to explain what he understood, one of the partidpadds the missing sentence
starting with the question. Upon this, some growgmiers commented on what had
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been said. The interpreter did not interpret theole/hdiscussion and opted for
summarizing what was going on by saying “he is aixphg what you said”.

Example 6:

Participant: O zaman iki gada siz okurken iki arkadayazsin.

Then two friends shall write on two papers while yoe reading.

Interpreter: | will be reading and they will be oeding the Turkish version,

because nobody wrote when we were listing.

In this example there is both an example of diremttact between the
interpreter and the audience and an example oftdimtact between the interpreter
and the expert speaker. Like the previous exantipie,one also is linked to one of
the previously provided examples under direct adneetween the interpreter and
the audience during the group work. One of theigpants requests the interpreter’s
assistance in translating what has been writtepagper from English to Turkish.
Since this assistance would take some time requthie interpreter to translate and
some participants to record what has been said ambther paper. The interpreter
explained the direct contact between her and thecjpants by stating “I will be
reading and they will be recording the Turkish @& However, the interpreter
also added what she thought to be the cause of seffctt by saying “because

nobody wrote when we were listing”.

Example 7:

Speaker:  What will be the new?
Interpreter: Both of them, both of them.
Speaker:  No number 5.

In this example again, having been involved in t®up work and
discussions, the interpreter explains the situasiod answers the question directed
by the expert speaker without seeing the needteygret the question and ask the
group members about it.
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The following examples are very similar. Therefdtey can be listed
together. The following instances of direct contbetween the interpreter and the
expert speaker were recorded when the expert spe@keted to go around the
groups to see and check what was going on. Dunrggamces of very long
discussion, the interpreter opted for summarizing situation in the following

examples:

Examples 8:

Participant 5: Simdi ne diyecgiz?

What shall we say n@®v

Participant 4. Ise hazirlik da giriyor.
Preparations for the job are also included.

Interpreter: They wrote this one and theyldo't decide whether to write...

Example 9:

Participant 4:  Calanlar dagte is yerindeki iliskileri dizenlesin.

Employees shall organize the work place relations.

Participant 1: Cajanlara § dagilimi yapmak demeksi organizasyonudur.
Musteri iliskilerini dizenlemek yapalim.

Distributing tasks to employees means organizatbwork. We shall make this
organization of customer relations.

Interpreter: Ok they are discussing these.

Example 10:

Participant 2:  Turkiye’de tamamersKilerle ylriyor bujg.

In Turkey, this is all done through relations.

Participant 1: Simdi hizmet sektoriinde gki — iletisim ¢ok 6nemli.
Relations and communication are very importantia $ervices sector.

Interpreter: They say communication is venportant.
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4.3.2.2. Direct Contact to Eliminate Misunderstandags

During the presentation delivered by the expertakpe there are some intances
when the interpreter realizes that she has missedord or not understood the word
correctly. In such a case, the interpreter eitbpeats the words before that term with
a question intonation or repeats the phrase andotxphe expert speaker to correct
it. There are some other attempts by the interpteteliminate misunderstandings.
When the interpreter feels that the speaker isggtmra wrong direction or that he is
stuck at an unintended part of the interpretedartize, she warns the expert speaker
and drags him to the subject that the participaetdly want to learn about.
Examples to both cases aiming at the eliminatiomisunderstandings are provided
below;

Example 11:

Speaker: We adults are a bit not a bit, sometimmest@ egoist. We
adults all of us.

Interpreter: Too?

Speaker:  Too egoist

Interpreter: Bazen ¢ok egoist oluyoruz biz glatiler, bazen diyelim

We are sometimes too egoist, we the adults ley semetimes.

In this dialogue, the interpreter did not quite ersdand the word “egoist”.
Therefore, to eliminate any misunderstandings speated the word “too” with a
questioning intonation and waited for the speakercomplete the phrase. The

speaker repeated the word and the interpretepiriexd the utterance afterwards.

Example 12:
S: In five minutes.
I: Five minutes?

S: In five minutes.
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Here again, the interpreters wants to check therarite with the expert
speaker to eliminate any misunderstanding. Sheatgplee phrase with a questioning
intonation, and the expert speaker repeats theantte. The interpreter continues

interpreting afterwards.

Example 13:

Participant: Bunu hangi ortamda yapiyoruz? $ah ortaminda 8-12 i
topladgimiz zaman mi yapiyoruz oskerle gorigtrken?

Where are we doing this? Do we do this at the waddcewhile interviewing with
people, when we have gathered 8- 12 people?

Interpreter: Are we going to do this for instanoethe groups with 12 people, one
before or afterwards when do we do this, withindheups when?

Participant: Grubu topladiktan sonraki.

After the group has been gathered.

Speaker:  The groups are our groups are alreaayposed.

Interpreter: Ok ok. When do we do this? When we3ta

Speaker: Ah at the beginning. This is at tharbegg.

Interpreterilk basta. ilk basta.

At the beginning. At the beginning.

In the example provided above, one of the partidpavants to learn more
about the timing of the specific application men&d by the expert speaker. The
participant’s question is interpreted by the inteter accordingly. However, the
expert speaker focuses on another aspect of tlepieted utterance, maybe
misunderstanding it and says “the groups are oaupy are already composed”.
Knowing that it was not the answer expected bypéicipant, the interpreter does
not interpret this answer but instead she triefrég the expert speaker into the main
point of the question by saying “Ok ok. When do aeethis? When we start?”. She
directly empasizes the intention of the questiopotJthis, the expert speaker gets
the direct message and answers the question. & ekample, the interpreter
understood that the expert speaker did not quitéhgequestion. Therefore, she took

the initiative, emphasized the real intent of theegfion, directed the conversation
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towards the expected direction and eliminated amghér misunderstanding by her
efforts.

4.3.2.3 Direct Contact to Ask for Clarifications

There is one example of direct contact betweenntieepreter and the expert speaker
aiming at further information or clarifications. &hinterpreter asked the expert
speaker to provide her with some more informatiarttee term “peer recognition”,
which she could not interpret into Turkish. Therefoshe opted for explaining the
term through some additional information providedloe expert speaker.

Example 14:

Speaker: | will skip on technically competerthuse | think we are all
aware this is a really important thing, capabl@eér recognition.
Interpreter: Can you explain? Because | didn’'t usi@ded while | was

translating.

This example is linked with what has been previpgsiid about the fact that
the interpreter had translated the written matehaindouts prepared for the
workshop. It is obvious that the interpreter/ ttatts has some doubts about her
translation due to the use of some terms the mganai which she could not
thoroughly grasp. When those terms are mentionedhbyspeaker. She asks for
further clarifications o eliminate any further nmslerstanding. She wants the
speaker to provide some more information to helpiténterpreting the term “peer

recognition” so that she can find a comprehengibleespondence in Turkish.
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CONCLUSION

From the examples provided, it can be inferred thatng lecturing instances, i.e.
the presentation delivered by the expert speakieenvthere is minimum or hardly
any interaction between the expert speaker andubence, the interpreter tends to
stay “one-step behind” or be invisible. Howeveg #ituation changes dramatically
during instances of intensive interaction, whicleuwwcwhen participants start asking

questions or engage themselves in group discussions

Having analyzed the instances of direct contaciveen the interpreter and
the audience and those between the interpretethanekpert speaker, it is inevitable

to note that the interpreter is clearly visibleidgrsuch direct contact.

Instances of direct contact may have different aamsnentioned under the
previous chapter and in each instance of directaobithe interpreter’s role might be
changing according to the conditions in each diwatChangin roles that the
interpreter might be expected to assume have besrioned by academics who
teach at interpreter training institutions (see.2.#lev Bulut from istanbul
University). The observed working practices of theerpreter fully overlap with
what has been mentioned by academics on the vaoketyoles and situations
interpreters might encounter in professional lIifethe interaction analyzed above,
direct contact has been used by the interpretartasl to ask for further information,
clarification and explanation either from the expsyeaker or the audience. In this
respect the interpreter aims at eliminating anyumiterstanding in advance and
strives to provide both the expert speaker and abdience with precise and
comprehensible interpreted utterances to assist thainderstanding each other in a
better and improved way. In this case, the intégprie the communication facilitator
or the communication expert. Besides, if the intetgr has not understood
something essential he/she is alloweday it over the microphores prescribed by
AlIC on its website since it is stated that “if ytiave not understood something
essential, say (o) over the microphone” (AlC, 2010)

http://www.aiic.net/ViewPage.cfm/pagel66bherefore, asking for clarifications to
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eliminate any misunderstanding is also deemed apjte by the professional

organization AlIC.

Direct contact may also be used by the interpsteas to change the topic of
discussion or draw the attention to a desired pdtiftas been mentioned in answers
to the questionnaire that the interpreter can lpeebed at times not only &nsure
but also to direct communicatiofProving this role of the interpreter which is far
beyondjust translatingdirect contact has been established by the intienpwath the
participants and/or the speaker to change the taptt carry the communication
away to another point. During such instances, thesinterpreter who specifies the
topic to be discussed. As observed in the exaniegded above, the interpreter
might mention another topic such as “there is @lgm that they want to explain”,
which has not yet been mentioned by the grouphénexample, this move of the
interpreter changed the topic immediately and bb#h audience and the expert
speaker started discussing another subject. Asdstat Anderson, the interpreter is
the man in the middle as he/she serves two clegritse same time, to each of whom
the interpreter has some obligations. Therefore, ititerpreter is thenan in the
middle and this position ofthe man in the middl&das the advantage of power
inherent in all positions which control scarce segt Thus, this power can be

observed in this example of direct contact.

In some examples, the interpreter does not complly the norm of the
honest spokespersowhich required her to always speak in the firstspar While
summarizing the group discussions or the existingagon when there were several
participants speaking one after another or simattasly, the interpreter used the
third person instead of the first person. Howewfie was not interpreting during
such instances. She was either explaining the tgituar informing the expert
speaker about the current condition. Therefore,ikerpreter deemed speaking in
the third person more appropriate. Accordingly,stema Gercek stated in her answers
to the questionnaire that “when we talk about prteting, it means we are talking
about a rather slippery ground”. Thus, this sligpground may sometimes require

that some norms be violated depending on the comiilin which the interaction
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takes place. Violating the norm dfonest spokespersomay be deemed an

unacceptable practice in conference interpretirmyvéver, one should consider each
occasion with its own circumstances, conditions dyrtamics due to the importance
of context in interpreter-mediated events. Durimgugp work, all group members

were freely and openly discussing on how to orgattie final product in accordance
with the highly interactive nature of the event endtudy. In this context, at various
instances, the interpreter opted for summarizigdiscussions and speaking in the

third person.

Interpreters may have to undertake different rodess required by the
circumstances of an event, in other words, theecdnSome of these roles such as
cultural mediator or intermediary, facilitator orsaistant and co-leader or expert

have been clearly stated by Eraslan Gergek anduiséiility was emphasized.

In some instances which may or may not be spetdichis particular
workshop, the participants asks the interpreteadsist them in their group work.
They demanded that the interpreter translated Wwadtbeen written on paper from
English into Turkish. During such instances of direontact, the interpreter was
involved in the group work as a true partner to paticipants undertaking the

facilitator or assistant role.

The interpreter may also use her turn to speala aseans to warn the
speakers. This warning may aim at preparing theamnagany mistranslation in the
written materials or at requesting them to warn iheéhere is any mistake in the
terminology. For the well-being of her own performa, the interpreter may also
warn the audience not to speak simultaneouslyifyirsy her request by saying that
she is distracted and might be missing some ofwbels uttered by the expert

speaker.
In some instances of direct contact, the integpratiscusses with the

audience, how to interpret the source language steanturately into the target

language. In such cases, an intensive terminolagyarding discussion takes place
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between the interpreter and the audience untilga@eanent is reached on the correct

word or phrase.

All these instances of direct contact either betwéhe interpreter and the
audience or between the interpreter and the exqmaaker might be assumed as
efforts of the interpreter to ensure an effectisenmunication between the audience
and the expert speaker. These efforts to ensusdfactive communication has also
been mentioned by AIIC again on the website throsgtiing “ideally, delegates
should communicate so effectively that they dordtice the language barrier”
(AlIC, 2010) http://www.aiic.net/ViewPage.cfm/pagel669 Thus, in the

transcriptions analyzed in the previous chapteliriterpreter makes efforts to ensure
that the delegates communicate effectively. Enguaim effective communication, as
can be observed in the examples provided in théysiagpart, might sometimes
require asking for clarifications, warning the dggra not to speak simultaneously,
discussing the terminology, assisting the grouphigir group work, summarizing
discussions within group work and changing the daofihrough such efforts the
interpreter tries to ensure that the audience doesotice the language barrier as
prescribed by AIIC. However, AlIC also prescribbe tnterpreter to make them, the
audience, forget that they are hearing the spahkeugh an interpreter. Making the
audience forget that they are hearing the spe&keugh an interpreter requires the
interpreter to be invisible. However, putting efforto ensure an effective
communication through lifting barriers before commuation does require the
interpreter to be visible in consecutive interprgtias it has already been analyzed in
the examples. The audience does not notice theidayggbarrier, but they do notice

the person who works hard to lift that barrier.

Likewise on the website of TKTD, the interpretea@vised to stand one step

behind. The website warns interpreters that “n@kpewould like the interpreter to

attract more attention than himself” (TKTD, 201}p://tktd.org/wp/?page_id=59
However, the interpreter has been observed to li@eneinvisible norone-step
behindin any of the instances of direct contact descrédgalve. On the contrary, she
is a partner of both the participants and the dxgeeaker undertaking the requied

roles. These roles are the communication facilifdbe man in the middle partner/
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assistant providing assistance during group waéok name but a few.A

communication facilitator or a partner providingsias&ance during group work
cannot be expected to stay one step behind th&kespdastead, a communication
facilitator is expected to take the initiative tlmenate any misunderstanding and
direct the topic to a desired point. Besides, asedtin the previous paragraphs

ensuring an effective communication also requiodset visible.

Through these examples, the role of the interpiateonsecutive interpreting
is an active one associated with references madingointerpreter such ahe
moderator of speech, man in the middienterpreter as a power figureather than
metaphors such aithful echo, channebr a passive conduitswitching device,
transmission belt, modem or input- output robbhe interpreter’s voice is na
carrier without a substance of its owa virtually transparent vehiclas stated by
Hermans. Rather than that, it is the translatooges that enables both parties to
communicate effectively. It is again the translatovoice that eliminates both

language and communication barriers.

As regards the invisibility of the interpreter TKTdDates that “the interpreter
should never forget that he, in such a social agfiis an “agent”, a “transmitter”
[...] the interpreter should stand one step behina iprofessional way, using his
discretion. It is for certain that he will be apgisged more with his one step behind
position” (TKTD, 2010) http://tktd.org/wp/?page_id=59However, it can be

observed through instances of direct contact thatinterpreter is neither a mere
transmitternor an agentwho stands one step behind in a professional way, usisg
discretionas prescribed by TKTD. As mentioned by some acacenmvisibility is
the ideal role. Accordingly Gurgkar, who is also a member of TKTD stated that
“that although the ideal status for a conferenderpreter is to be invisible, this is
impossible, especially in consecutive interpretiiggaslian Gercek also mentioned a
similar fact by saying “although it is the ideale@nd norm for an interpreter to be
invisible, it is not possible to comply with thi©smm in consecutive interpreting,
though it may be more possible in simultaneousméing”.
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In conclusion, although the interpreter’s invisilyilor standing one step
behind the expert speaker has been prescribedelyvthprofessional organizations,
this role is deemed by academics from interpragning institutions, as an ideal
one which does not always overlap with conferencerpreting in practice.
Accordingly, it has been observed in this study tiaile the interpreter tends to stay
one step behind when there is low interactivityttis a one-way tarsnfer from the
speaker to the participants, she tends to undenakeus roles in instances of
intensive interaction and communication betweensiieaker and the audience. The
features of the specific context that allow fortsuittensive interaction also have an
influence. Thus the interpreter’s visibility shoudd explored in vaous contexts and
different roles the interpreter undertakes as reguby the changing dynamics of
interaction should be further discussed againsieoof interpreting. The norm of
visibility as defined by Codes of Ethics of Prifessl organizations is not valid for
every context. The features of the interpretingnéVeve an influence on the roles
assumed by the interpreter. The effect of thestufes need to be sought by other
studies in various contexts in the consecutive mddwis, it is hoped that the
discussions in this study on the complex role efittetrpreter in relation to the norm
of invisibility inspire further research in consége interpreting, which still lacks

large-scale studies based on real-life interprgtiexjormance.
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Annex 1 AlIC Codes of Professional Ethics

I. Purpose and Scope

Article 1

a. This Code of Professional Ethics (hereinafter catlee "Code™) lays down
the standards of integrity, professionalism andfidentiality which all
members of the Association shall be bound to réspedheir work as
conference interpreters.

b. Candidates shall also undertake to adhere to thegmons of this Code.

c. The Council, acting in accordance with the Regaitaton Disciplinary
Procedure, shall impose penalties for any brea¢heofules of the profession
as defined in this Code.

Il. Code of Honour

Article 2

a. Members of the Association shall be bound by thietest secrecy, which
must be observed towards all persons and with degarall information
disclosed in the course of the practice of thegssibn at any gathering not
open to the public.

b. Members shall refrain from deriving any personaingahatsoever from
confidential information they may have acquiredtiie exercise of their
duties as conference interpreters.

Article 3

a. Members of the Association shall not accept anygassent for which they
are not qualified. Acceptance of an assignment|simply a moral
undertaking on the member's part to work with ak ggrofessionalism.

b. Any member of the Association recruiting other @ahce interpreters, be
they members of the Association or not, shall ghessame undertaking.

c. Members of the Association shall not accept moea tbne assignment for
the same period of time.

Article 4
a. Members of the Association shall not accept anyojobituation which might
detract from the dignity of the profession.
b. They shall refrain from any act which might bringet profession into
disrepute.

Article 5
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For any professional purpose, members may publithee fact that they are
conference interpreters and members of the Assogjatither as individuals or as
part of any grouping or region to which they belong

Article 6

a. It shall be the duty of members of the Associatorafford their colleagues
moral assistance and collegiality.

b. Members shall refrain from any utterance or acpogjudicial to the interests
of the Association or its members. Any complainsiag out of the conduct
of any other member or any disagreement regardigglacision taken by the
Association shall be pursued and settled withinAbsociation itself.

c. Any problem pertaining to the profession which esibetween two or more
members of the Association, including candidateay rbe referred to the
Council for arbitration, except for disputes ofaaranercial nature.

[ll. Working Conditions

Article 7
With a view to ensuring the best quality interptieta, members of the Association:

a. shall endeavour always to secure satisfactory tiongi of sound, visibility
and comfort, having particular regard to the Praifesal Standards as
adopted by the Association as well as any techrstaidards drawn up or
approved by it;

b. shall not, as a general rule, when interpretinguemeously in a booth, work
either alone or without the availability of a caltpie to relieve them should
the need arise;

c. shall try to ensure that teams of conference iné¢eps are formed in such a
way as to avoid the systematic use of relay;

d. shall not agree to undertake either simultaneotsrpretation without a
booth or whispered interpretation unless the cistamces are exceptional
and the quality of interpretation work is not tHerempaired;

e. require a direct view of the speaker and the roanththerefore will not agree
to working from screens except in exceptional eimstances where a direct
view is not possible, provided the arrangements ptpmwith the
Association's appropriate technical specificatiand rules;

f. shall require that working documents and texts & rbad out at the
conference be sent to them in advance;

g. shall request a briefing session whenever appriapria

h. shall not perform any other duties except that mfference interpreter at
conferences for which they have been taken ontaspieters.

Article 8

Members of the Association shall neither accept adortiori, offer for themselves
or for other conference interpreters recruited ugfothem, be they members of the
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Association or not, any working conditions contrémythose laid down in this Code
or in the Professional Standards.

IV. Amendment Procedure
Article 9
This Code may be modified by a decision of the Addg taken with a two-thirds

majority of votes cast, provided a legal opiniors leeen sought on the proposals.
(AlIC 2010) http://www.aiic.net/ViewPage.cfm/article24.htm
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Annex 2 TKTD Professional Principles

1. Competency. The conference interpreter shall shall not aceept assignment
for which she/ he is not qualified..
2. Confidentiality. The conference interpreter shall not disclose iafigrmation,
document and etc. acquired in the course of thetipeaof the profession. Principle
of confidentiality is binding on the interpreteregvafter the expiry or annulment of
the contract signed by and between the employer &mel interpreter.
3. Equality. Interpreters engaged by the employer for the stasle shall receive
equal payment.
4. Professionalism.The conference interpreter shall demand in advyaogkind of
document such as the meeting schedule, documeisetan pertaining to the
conference she/he has been recruited for, solteahe can get prepared.

5. Impartiality. The conference interpreter shall transfer the erdndf the message
to be interpreted completely even if the messages dwt comply with his/ her
philosophical, political, religious or other views.(TKTD 2010)
http://tktd.org/wp/?page_id=428
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Annex 3 Transcriptions of one session

5- Section 1 (11.03 )
1 Speaker:

...here.

2 Interpreter:

Stikerlar1 duvara yagtiracaz.

3 Speaker: Expectations and concerns.

4 Interpreter:
Beklentiler buraya, engkler buraya.

58S
During the break, me and glayan will go through it and ... at
the beginning of the next session not to spend tiave.

6 Interpreter
Su anda dgil ama ara vergiimizde bizler bunlari okuyage.
Yani biz ikimiz okuyacgiz. Daha sonra aradan dogdinizde
bu konuyla ilgili kongacaiz.

7 Speaker Right after this one, there is anotbestipn for you.

8 Interpreter  Simdi yeni bir soru, bu sorulardan sonra.

9 speaker In fact three of them, in one package.
10 | Aslinda U¢ ama bir pakette.
11S All of you have great comprehensive, overaghaxperience in

occupational standards and qualifications.
12 |

Hepinizin meslek standartlari ve niteliklerle iigibk kapsaml ve

detayl tecribeleriniz oldiwnu biliyoruz.
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13S

141

15S

16 |

17 S

181

19 S
201
Participant 1

211
22S

23S

24 |

25S

In order to be able to use the best of ygpemrence for this and
the following weeks...

Tecrlbelerinizi bu hafta ve 6nimuzdeki haiftdh en iyisekilde

kullanabilmek icin...

I will ask you in a similar way to respond thiese questions on

these stickers.
Su anda slaytta goregeniz -birazdan cevireggm- sorulara

cevaplarinizi bu stikerlar Uzerine yazmanizi ridacgsiz.

| will just put them here and you just grab oneath.

Simdi sOyle verelim, bgtan herkes birer tane alip yanindakine
versin.

And one...

Ug soru var.

Birer tane.

From each, yes

Your positive experience in doing this worktba greens. Your

positive experience.

Olumlu tecrubelerinizi wd kagit Gzerine yaziyoruz.

Negative experience will be orange.
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261

27S

28 1

29S

301

31
Participant 2
32S

331

34S

Olumsuz olanlari turuncu olanlara...

And yellow: How did you know that the thingsu were doing
were successful?
Sari olanlara da yaptiklariniz, ya@otnz calgmalarin faydal

oldugunu, baarili oldugunu nasil anladiniz?

All of them need to be answered on diffepapers.

Her birinin  farkh k&itlara yazilmasi gerekiyor, yani

cevaplarimizdan bahsediyoruz.

Where shall we stick these?

| am trying to figure out how to pose these papershe wall. So
instead of this we can put them in three differplaices there.
Let’s see. Like this.

Bu seferkilere de bu duvara asiyoruz. Sarurtcu ve ysgl. Sari,

turuncu, yeil.

But those are quite huge.

Section 2 (18.16)

1S

..... We go through your expectations and conceéffigt is it that
you are expecting? We read through all of the mamerd in
principle you are expecting here to some of yoarclgp with the
dacum technology or to go step by step, not to mshTo go intg

details but not too detailed.

2|

Simdi  beklentilerinizi okuduk. Beklentiler icerisied dacum
yonteminin @renilmesi ve adim adim gedilmesi, detaya inilm

ama fazla detaylara odaklanmadan adim adim gidilbeddentiler
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arasinda yer alanlardan.

[

er

3S To have effective apparatus in presentatioraofich, to have it alsp
practical.

4] Ayni zamanda uygulamaya yonelik, yani dacuntdgli ipratik bir
takim egzersizler yapilmasi da yine beklentiler senda yer,
aliyordu.

58S And to have it linked to the practice in refa.|

6 I Ve gercek ygamdaki uygulamalarla ggantilarin kurulmasi.

7S Expectations are high definitely.

81 Beklentiler kesinlikle yiksek.

9S And it is obvious that all of us are aiming higlo we want tg
achieve them. But how?

101 Cagzumuzun yuksek hedefleri var ve bunlarasoiak istiyoruz. Ama
nasil yapagaz bunu?

11S Since all of you are expected to do this enwleeks to follow, we
are going through the same process during this vesekou are
going to go in the following weeks.

121 Aslinda bizimsu anda gecggimiz sire¢ sizin 6nimuzdeki haftalarda
gececeginiz surec.

13S And simply you can take this week and repdicgaas much as yo
need.

141 Bu haftayr alabilirsiniz ve ihtiyaciniz olgu olgide 6numuzde
haftalarda tekrarlayabilirsiniz.

15S Concerns.

16| Endsieler.

17 S There were issues like terminology, transtationderstanding
application of terms.

181 Terminoloji, kullanilan terimlerin  yeterinceacikca ifade
edilememesi, kavram kargesina sebebiyet verilmesi gibi ifade
vardi beklentiler arasinda egelier 6zir diliyorum arasinda

19S Difference between duty and task...
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ilir

=

|

kli

201 Ornein islemle gorev arasindaki farkin birbirine kamimasi

21S We will have wording, let's see phrase whadlugy, what is task!
But not only sticking to that we are going to wdinkough it. And all
of you will be clear up witk????%r ????AWhat is duty what is tas
in order to be able facilitate others.

22 1 Simdi islem ve gorevin tanimlarini yapaga. Ancak bunlarla ilgili
olarak da kongacaiz. Boylece hepimizin kafasina agik¢a otural
bu kavramlari ne anlamda kullaganiz. Bodylece kolaylgirici
rolint Ustlendiimizde de bizde herhangi bir kakliga yol
acmaksizin kullanabiliriz bu terimleri.

23S There are also concerns about usability ofidaalso whether it
will be linked to your previous experience, expstor knowledge.

24 | Dacumun ne olgude faydali olgcaya da su anda yapaca
oldugumuz calgmalarin 6nceki bilgileriniz ve almi oldugunuz
egitimlerle baglantilandirilip bglantilandiriilmayaca konusunda
endieler vardi.

25S Also concerns about something that will beungiint or repeatin
again for you

26 | Acaba tekrar nitelinde mi olacak yaptiklarimiz. Boyle bir egrdi
de vardi.

27 S All of these things are always issues.

28 | Bunlar her zaman zaten kianiza ¢ikarseyler.

29 S Therefore we are going to work on them togetred to have
consensus about things here

301 Bu nedenle bunlar Uzerinde duraezave burada bir uziaaya
varacglz.

31S Because dictionaries are saying one thing,pbattice is saying
another thing.

321 Cunku sozlukler bir takigeyler sdylerken uygulamada bunlar far
sekillerde kagimiza ¢ikabiliyor.

33S And adding application of these in institui@nd enterprises. That

is something that we all to cope with these days iatention is to
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do it.

\"24

a

run

Bir

341 Ve bunlarin kurumlarda uygulanmasi gketmelerde uygulanmas
yine kagimiza ¢ikan konular arasinda ve amaclarimiz daoowl&r
tizerinde durmak.

35S So | really do hope that all of us togethey, Mmyself cannot do
anything without you.

36 1 Umuyorum ki hepimiz, cunkid ben tek sbaa sizlerin katkis
olmadan hicbigey yapamam

37S We will overcome these challenges.

381 Burada yazmioldugumuz sikintilarin Gsttiinden gelgce

39S And meet the expectations

40 | Ve beklentileri kaylayaca&iz.

41 S Therefore if you feel unclear or uncomfortalaie any point
whenever | am talking or somebody is somebody islgeesenting
stop us so things are clear at any point.

42 | Bu nedenle ben biey anlatirken ya da herhangiska bir Kisi bir
sey anlatirken herhangi bir sorgareti olursa aklnizda ya d
anlgilmayan birsey olursa lutfen cekinmeden o noktada durdd
ve sorunuzu sorun. Boylece aplmayan, ortada kalrgiherhangi
bir sey olmasin.

43 S One quick short note. In your folders you hallehese slides i
Turkish. | am using this presentation because watiserl would look
at the paper here and that is not how a facilitsthauld do.

44 | Simdi bir uyari yapalim. Burada goérmuoldusunuz slaytlarin
Turkcesi elinizdeki dosyalarda mevcut. Ben buralataniyorum
cunku aksi takdirde katlardan takip etmek zorunda kalacaktim.
kolaylastiricinin yapmasi, yapmak nasil diyeyim yapmasiiyin
oldugu bir sey desil, yapmamal yani.

45 S What is this? | think you are recognizing CGollearning circle of
adults. David Colb.

46 | David Colb’un yetkinlerin égrenme dongusgu anda gordgiiniz.

47 S You have concrete experience, you have espeffiou have bee
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working on standards.

[oX

48 | Simdi sizin somut tecribeleriniz var. Cunkl stanidalad ilgili
calismalar yaptiniz gecrste.

49 S In order to be able, you to be able next weework into fields
cooking and computer assisted machine manufacturing

50 I OnlUmizdeki hafta secilen alanlarda, saniyohilgisayar destekl
makine imalati ve...

51Participants Ascllik.

521 Ascllik.

53S We are going to test on ourselves everythivitple process an
through all this circle, through active experimagtito have new
value, new concrete experience. That is a levdidrigSo this circle
will turn it into spiral.

54 | Bunlarla ilgili calsirken yeni tecrtibeler edinegie ve bu @renme
dongusu de bir dongu haline gejmiacak.

55 S And maybe you...

56 Dongu bir spiral haline gelecek aslinda diyor. Ydmi oOnceki

Participant 2

seyden daha yukaridaki noktada olacaksiniz. Spiredsini verdi

57 S

Going higher and higher and higher becausefals have high

expectations.

N

58 I Cunkl  beklentilerimiz  yuksek. Jekkir ederim. Cunki
beklentilerimiz yuksek, o yluzden sdylegdgibi.

59 S Maybe you are asking yourselves, maybe | dkmaw, you know
for yourself why you were doing this and this. | anewriting
expectations and concerns and speaking about yperience.

60 I Beklentilerimizi yazdik, engklerimizi yazdik ve tecribelerinizdg
bahsettik.

61S This is not linked with dacum. Not at all. Bus linked to this, how
adults are learning.

62 | Bunlar dacum ile @antili desil. Su anda slaytta gorg@iintzseyle,
yetiskinler nasil @renir konusuyla ilgili.

63 S You need to scan expertise, experience anece&tpns people af
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inputting into this room or rooms you are workimg i

[1%

[®)

112

—

64 | Bu odada oldgu gibi sizin de birlikte cajacainiz gruplar
icerisinde kgilerin  sahip oldgu beklentiler, uzmanlik v
tecribelerin farkinda olmaniz lazim.

65 S So you know better to adjust yourself and goosequently plan t
the existing knowledge in the room.

66 | Yani plan ve kavramlarl halihazirda var olbilgi birikimiyle
uyumlu hale getirmemiz gerekiyor.

67 S So | think | have all necessary inputs nowalgh we have
communicated with Besim a long time about thingmua how to
run things.

68 | Su anda girdilerimiz elimizde var. Zaten Besim Beglke daha 6nc
nasil ilerlememiz konusunda g@nitstuk.

69 S Because if | speak about my learning style...

701 Cunkl ger kendi @renme tarzimdan bahsedersem,

71S I learn the best when | interact with people.

721 Ben en iyi Kgilerle etkilesim halinde oldgumda @&reniyorum

73S Do you know what is your preferred way of héag? What, can yo
reflect from yourself? Can you think for, two miest let's say
What is your preferred way of learning?

74 1 Simdi bir iki dakika kendi kendimize bunun Uzerindésiinmeye
calisalim. Biz nesekilde @Grenmeyi tercih ederiz? En iyi nekilde
Ogreniyoruz?

75 S Maybe somebody wants to read the guidelinésatberwards tes
or...

76 1 Belki ilk bata kilavuz ilkeleri okuyup ondan sonra test etnerkih
ettiginiz yontem olabilir.

77S Or without reading the guidelines, put it od gest.

78 1 Belki de herhangi bigey okumaksizin direkt test etmek.

79 Bizde 6yle genelde, yaparak bozarak.

Participant 3 | I: That's the way we do it, trying again and again.
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80
Participant 2

Biraz maliyetli ama.

81
Participant 3

Yaparak bozarakgienmek.

82S

So | got the feeling now, | got the feeling.iSs it is easy to expect
because adults’ preferred way of learning is toecofth the thingg

by hands, meaning also directly thinking while ygenpeople arg

U

always looking for “give me something to read froni/e are doing

things differently.

-

U

831 Cunku yetkinler genelde béyle yapmay! tercih ediyor, hanido
sivaylp ge girismeyi tercih ediyor. Ayni anda da dinmeyi tercih
ediyor. Ama daha hani gencglere bgknizda hani bize okuyacak Qir
seyler verin de okuyalim dediklerini géruyoruz.

84 S The structure of this week therefore is todayll do the most of
talking and you will do part of the work.

851 Bu nedenle bu hafta igerisinde, 6zellikle buggnsunlukla ben
konuacgim ve calsmalarin bazi kisimlarini siz yuriteceksiniz.

86 S And for the rest of the days you will do mafsthe work.

87 1 Kalan gunlerde isgin ¢ogu sizler tarafindan yuratilecek.

88 S We will go through the whole package of oagéionh in the dacun
phase one.

891 Dacum birinci gamada tum oryantasyonsaamalari Uzerinden
gideceiz.

90 S Starting from duties, task and job analys@yrd to performancg
criteria assessment criteria, assessment... Goingghrboth.

911 Gorevlerden sonrsléemler, sonrasi analizlerinden bgayacaiz.
Sonra performans kriterleri, gerlendirme kriterleri seklinde
ilerleyecesiz.

92 S | hope it will be interesting and | won’t netedstay just behind thie
door. You see there is the exit.

931 Umuyorum ki ilgi gekici bir ¢cagma olacak ve c¢iki yazisinin

altinda, kapiya en yakin olan yerde durmak zoruadaayacgim
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umuyorum Ki.

94 S Or fall asleep.

95 | Ya da uyuyakalmayacaksiniz umuyorum.
96 S I hope that you won't be tired that much.
97 1 Umuyorum bu kadar yorgun da olmazsiniz.
98 S And therefore we are starting with dacum.
99| Simdi balayalim o zaman dacuma.

100 Prtcpnt 4

Bdayin.

101 S

Because one of your concerns was time.

102 1

Cunku endelerden bir tanesi de zamanin yeterli olmamasiydi.

103 S

So we won't spend time anymore. Becauseydnweg was to the
sake and in the line of our aims. First to get tmW each other

better and theto work easier.

104 1

Bu nedenle daha fazla zaman harcama&acaAmaclarimiz

dogrultusunda hareket edege. Birbirimizi daha iyi tanima

asamasini gectikSimdi konumuza girelim.

105 S

Things linked to the terms. What is dacumatw$ dacum standing
for? In different sources you will find two defirahs | would say.

106 |

~NJ

Simdi terimlere bakalim. Dacum deinizde ne ifade ediyor
Farkli kaynaklara bakiimizda dacum’un farkh kelimelerin ba

harflerinden geldiini gorebiliriz.

107 S

Some??7?7t is abbreviation from “developing a curriculungther
authors are saying “designing a curriculum”. Bottlme is, that is a

base to do a curriculum, whatever it is develogingesigning.

108 |

Simdi Ingilizce soylememiz gerekiyor. Cinkii dacum oradazi p

kaynaklarda “developing a curriculum”, yangittm programi

gelistiriimesi; bazi kaynaklarda dagiém programi tasarlanmas
“designing a curriculum”. Ama buradgigm programinin temelinin

olusturulmasindan aslinda bahsediyoruz.

109 S

Only | have a problem. This is not my defomt | use it from g

source. Therefore | have a problem with this inivea | have a

problem with the word innovative.
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1101 Simdi buradaki tanim kaynaktan aknoldugum bir tanim. Bu
nedenle burada bu yenilik¢i terimiyle ilgili birkien sikintilarim var

benim.
111 S It is not innovative; it is more than tweggars old.
1121 Bu vyenilikgi, aslinda yeni @& Yirmi yildan fazla siredi

kullanihiyor aslinda.

113 S So it is a way to do job analysis in orderbto able to do jol

O

profiling and to develop a curriculum that is magtall expectations

by employers.

1141 Is analizleri § analizleri yapilmasi,si profillerinin ¢ikarilmasi ve
isverenlerin tim beklentilerini katayan bir gitim programi ortaya

koyulmasi igin kullaniimakta.

115 S What is in fact? That is a tool to do joblgsia.

1161 Dacum nedir degiimizde bir ara¢ oldgunu sodyleyebiliriz. Yanisg

analizi yapilabilecek bir arag.

117 S That is how we identify knowledge, skillgjtaties or traits. Again
there will be terminology issue. And on all slidéat will follow,
there will be attitudes slash trades, traits. Wextd is.

118 Prtcpnt 2| Traits.

119S Traits yes, traits.

1201 Simdi terminolojiyle ilgili mutlaka sikintilar olada Simdi ben
bahsettimde de olacak. Birazdan, ilerleyen slaytlarda tecak.
Bununla ilgili, simdi bunlari ben séyliyorum. Beni de uyarirsaniz
ben de bundan sonra @a kullanayim ger bir yanlglik olursa.
Simdi bilgi, yani bilginin, becerilerin, tavir ve tumlarin

belirlenmesi igin kullanilan bir yontem.

121 S Because in different sources...
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