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ABSTRACT

English-Medium Instruction (EMI) is rapidly being implemented at universities in majority
of non-Anglophone countries, where English is spoken as a second or foreign language, and
Uzbekistan is not an exception. The development of foreign language learning in Uzbek
context has risen to the level of state policy. The Republic of Uzbekistan is one of the non-
Anglophone countries that is going to experience the global transition from English being
taught as a foreign language to English being the medium of instruction for a wide range of
academic disciplines. Uzbekistan has not remained uninvolved in the process of education
globalization, and more specifically, the internationalization and "Englishization" of its
education, despite the fact that there is little information available focusing specifically on
EMI implementation in Uzbekistan context. Year by year a number of private and state
higher educational institutions (HEI) in Uzbekistan, that have launched EMI policy for
internationalization of their universities and better employability of students, has been
increasing fast. This mixed research suggests how to implement EMI more effectively by
taking into consideration participants’ responses to the way EMI is currently implemented
in Uzbek EFL context in HE. This thesis reports on the results of questionnaire surveys and
semi-structured interviews of the opinions of administrators, instructors and students
towards the use of EMI at tertiary level in Uzbekistan. As object of the study for present
research intentionally were chosen two higher educational institutions: Sharda University
and Andijan State Medical Institute due to the fact, that only these HEIs of Andijan city have
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being implemented EMI policy successfully for several years. Sharda University is an
international private university, where the majority of pedagogic staff and administrators are
foreign citizens, whereas the students are natives of Uzbekistan. All subjects are being taught
totally in English here. When it comes to ASMI, it has been implementing multilingual
education programs at all educational levels in three languages of instruction (Uzbek,
Russian and English). EMI is being implemented at international faculty, where all students
came from such foreign countries as Korea, India, Pakistan, Bangladesh, Nepal and New
Zealand. However, the pedagogical staff’s and administrators’ nationality is Uzbek. Local
students are being taught either in Russian or Uzbek languages. A total number of 156
subjects (70 males and 86 females) participated in the study: 20 instructors, 130 students, 6
university administrators. The analysis of the various participants' viewpoints revealed that
applying an EMI approach would attribute responsibility on educators and instructional staff
and necessitate extremely well designed curricula. Such suggestions as motivating students
by arranging language clubs to enhance their English language skills, reconsidering school
programs, suggesting that technological and natural subjects would start to be taught from
schools and even earlier, organizing EMI teacher training courses, attracting instructors of
other than Uzbek or Russian nationalities, and motivating teachers by offering them more
financial support were reported by respondents of the research study. The challenges
experienced by participants’ were mostly related to students’ and sometimes even
instructors’ insufficient level of English proficiency, mixed ability classes, which create
difficulties not only for teachers, but administration as well; lack of some students’
motivation for learning foreign languages, as they were interested in studying their majors
only; and recruiting EMI specialists from English speaking countries to assist EMI
instructors by arranging master classes or training courses at their respective universities.
Such advantages as financial motivation, salary bonuses, enhancement of English language
proficiency, students’ future career promotion, better employability, access to original
sources in English, internationalization of university, attracting foreign students and
teachers, student participation in international conferences and forums, staff and student
mobility in exchange programs were noted as benefits of EMI policy by stakeholders.
The findings indicate that instructors in Uzbek universities generally have positive views
about the effectiveness of EMI and believe it can benefit students' future academic studies
and job opportunities. Overall, the research suggests that despite certain challenges, almost
all stakeholders see the value of EMI programs and are inspired to be involved in them.
The findings of this research study can assist policymakers, university administrators, and
instructors in considering the current challenges and developing possible solutions for more
effective EMI implementation.

Key words  : English-medium instruction, perceptions, challenges, benefits, language
policy, academic language
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Supervisor  : Prof. Dr. Gonca YANGIN EKSI
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OZBEKIiSTANDA YUKSEK OGRETIMDE iNGLILIZCE DiLiNDE
EGITiM: POLITIKALAR, ZORLUKLAR VE FAYDALAR
(Doktora Tezi)

Gulchehrahon Rahmanova (Bakieva)
GAZI UNIVERSITESI
EGITIM BILIMLERI ENSTITUSU
Ocak 2024

Oz

Ingilizce Egitim Dili (IED), Ingilizcenin ikinci veya yabanci dil olarak konusuldugu
iilkelerde, Ingilizce konusulmayan iilkelerdeki birgok iiniversitede hizla uygulanmaktadir ve
Ozbekistan bu konuda bir istisna degildir. Ozbekistan'da yabanci dil 6greniminin
gelistirilmesi devlet politikasi diizeyine ¢ikarilmistir. Ozbekistan Cumhuriyeti, ingilizcenin
yabanci dil olarak Ogretilmesinden ¢ok cesitli akademik disiplinlerin egitim dili olarak
kullanilmasma ge¢is yaparak, Anglofon olmayan iilkeler arasinda yer alacaktir. Bu tez,
Ozbekistan'da iiniversite diizeyinde IED kullanimma yonelik yoneticilerin, egitmenlerin ve
ogrencilerin goriislerini igeren anket arastirmalarinin ve yari1 yapilandirilmis goriismelerin
sonuglarini rapor etmektedir. Bu arastirmani temel amaci, Sharda Universitesi ve Andijan
Devlet Tip Enstitiisii olmak tizere iki yiiksek egitim kurumunun perspektiflerini inceleyerek
IED'nin uygulanmas iizerine bilgi saglamaktir. Andijan sehrinde, bu iki yiiksek dgretim
kurumu sadece birkag yildir IED politikasini basariyla uygulamaktadir. Sharda Universitesi
ise uluslararasi bir 6zel liniversitedir ve pedagojik personel ile yOneticilerin ¢cogunlugu
yabanc1 vatandaslardan olusurken, dgrenciler ise Ozbekistan yerlileridir. Bu iiniversitede
tiim dersler tamamen Ingilizce olarak verilmektedir. Andijan Devlet Tip Enstitiisii agisindan,
tiim egitim seviyelerinde Ozbekge, Rusca ve Ingilizce olmak iizere ii¢ farkli dilde ¢ok dilli
egitim programlar1 uygulamaktadir. IED, bu enstitiide, dgrencilerinin ¢ogunlugunun Kore,
Hindistan, Pakistan, Banglades, Nepal ve Yeni Zelanda gibi yabanci iilkelerden geldigi
uluslararas1 fakiiltede kullanilmaktadir. Ancak, pedagojik kadro ve yOneticilerin uyrugu
Ozbek'tir. Yerel 6grencilere ise Rusca veya Ozbekge dillerinde egitim verilmektedir.
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Arastirmaya toplam 156 kisi katilmis olup, bunlar arasinda 20 dgretim gorevlisi, 130 6grenci
ve 6 liniversite yoneticisi bulunmaktadir (70 erkek ve 86 kadin). Cesitli katilimcilarin bakisg
acilarmin analizi, IED yaklasimmin uygulanmasinin egitimcilere ve dgretim personeline
sorumluluk ylikleyecegini ve son derece iyi tasarlanmis miifredatlar gerektirecegini ortaya
¢ikardi. Arastirma calismasmin  katilimeilar;, Ogrencilerin  Ingilizce dil becerilerini
gelistirmek i¢in dil kuliiplerinin diizenlenmesi, okul programlarmin gozden gegirilmesi,
teknolojik ve dogal konularin okullarda ve hatta daha erken donemde 6gretilmesi 6nerilerini
dile getirdi. Ayrica, IED &gretmen yetistirme kurslarinin diizenlenmesini, Ozbek veya Rus
uyruklar1 disindaki egitmenleri ¢cekmek i¢in daha fazla mali destek sunulmasini ve bu sekilde
Ogretmenleri motive etmeyi rapor etti. Katilimcilarin yasadigi zorluklar cogunlukla
ogrencilerin, ve hatta bazen egitmenlerin, Ingilizce yeterliliklerinin yetersiz olmasiyla
ilgiliydi. Ayrica, karma yetenekli smiflarin sadece 6gretmenler icin degil, ayn1 zamanda
yonetim i¢in de zorluk yaratmasiyla karsilasilmistir. Motivasyon eksikligi, bazi 6grencilerin
yabanci dil 6grenmeye olan ilgilerini kendi ana dallarinda ¢aligmaya odaklamalarindan
kaynaklanmaktadir. Bu noktada, IED egitmenlerine destek olmak amaciyla ilgili
{iniversitelerde Yiiksek Lisans smiflar1 veya egitim kurslar1 diizenleme ve IED uzmanlarini
Ingilizce konusulan iilkelerden ise alma gibi ¢oziimler de ortaya c¢ikmustir. Finansal
motivasyon, maas ikramiyeleri, Ingilizce dil yeterliliginin artirilmasi, Ogrencilerin
gelecekteki kariyer terfisi, daha iyi istihdam edilebilirlik, orijinal Ingilizce kaynaklara
erisim, tiniversitenin uluslararasilagsmasi, yabanci 68renci ve dgretmenlerin ilgisini ¢ekme,
uluslararast konferans ve forumlara &grenci katilimi, personel avantajlari ve degisim
programlarinda dgrenci hareketliligi gibi faktorler, IED politikasinin paydaslar tarafindan
sagladig1 avantajlar arasda belirtilmistir. Bulgular, Ozbekistan'daki {iniversitelerdeki
ogretim elemanlarmin genel olarak IED programmin etkinligi konusunda olumlu gériislere
sahip olduklarmi ve bu yaklasimim 6grencilerin gelecekteki akademik caligmalarina ve is
firsatlarma fayda saglayabilecegine inandiklarini gostermektedir. Arastirma genel olarak,
baz1 zorluklara ragmen neredeyse tiim paydaslarin IED programlarinin degerini gordiigiinii
ve bu programlara katilmak icin ilham aldigin1 ortaya koymaktadwr. Bu arastirma
calismasimnin bulgulari, politika yapicilara, liniversite yoneticilerine ve egitmenlere mevcut
zorluklar1 degerlendirmelerinde ve daha etkili IED uygulamasi i¢in olasi ¢oziimler
gelistirmelerinde yardimci olabilir.

Anahtar Kelimeler  : Ingilizce Egitim Dili, algilar, zorluklar, faydalar, dil politikasi,
akademik dil

Sayfa Adedi : Xvii + 149

Danisman : Prof. Dr. Gonca YANGIN EKSI
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CHAPTER |

INTRODUCTION

Background to the Study

In many international contexts, globalization has prompted the use of English as a medium
of communication. English-medium instruction (EMI) refers to the “teaching of academic
subjects through the medium of English in non-Anglophone countries” (Macaro, Akincioglu
& Dearden, 2016).

EMI is rapidly being implemented at universities in majority of non-Anglophone countries,
where English is spoken as a second or foreign language. Following reasons for this
phenomenon could be found: the majority of the information in all fields is in English and
non-native people “need English skills to access it” (Ammon, 2001) and international
negotiations are held mainly in English. In addition, “English has become the language
dominating economic and entertainment activities” (Crystal, 1997). This is aided by the
increasing quantity of English-language internet-based activities (Jenkins, Cogo, & Dewey,
2011). Moreover, the rising “trend of implementing EMI in higher education in countries
that want to increase their citizens' English proficiency and attract foreign students” has
helped English gain popularity (Doiz et al., 2013). To put it briefly, Coleman (2006) lists
seven factors for the “Englishization of European HEIs: globalization, teaching and research
materials, staff mobility, graduate employability, market for international students, and
content and language integrated learning” (CLIL). According to Vinke, Snippe and Jochems
(1998), although the internalization that would support staff and student mobility appears to
be the major goal, the actual objective is to make higher education institutions (HEIS) more
competitive. To boost an institution's reputation, it is crucial to hire international employees

and students.



In Huang's comprehensive study conducted in 2015 at Southern Taiwan University of
Science & Technology (STUST), a university with a longstanding history of over a decade
in providing English Medium of Instruction (EMI) education, findings revealed a distinctive
composition of enrolled international students. The majority of these students hailed from
non-English speaking countries, highlighting a stark contrast with the local student body,
which demonstrated a deficiency in English proficiency (Huang, 2015). Notably, the EMI
implementation at STUST predominantly involved local instructors, revealing a potential
disparity between the language and instructional skills required for EMI delivery and those
possessed by the engaged educators. The study emphasized that the local teachers, while
integral to the EMI framework, exhibited insufficient English language proficiency and
instructional competence, raising concerns about meeting established standards (Huang,
2015). The study contends that investigating the teaching quality of EMI programs and
addressing the associated learning challenges is imperative and has emerged as a primary
concern in the educational landscape (Huang, 2015). To assess the sustained benefits of EMI
programs, Huang advocates for further comprehensive investigations, emphasizing the
importance of measuring results from diverse perspectives. This multifaceted approach is
deemed essential for a holistic evaluation of the ongoing efficacy of EMI initiatives (Huang,
2015).

The link between a higher education institution's goals and students' expectations is provided
by content lecturers. The way lecturers see EMI, particularly the challenges they encounter
when delivering it, might be crucial for the successful implementation of the institution's
language policy. Therefore, the primary agents, responsible for determining if the EMI
policy is effective for the students are the lecturers. The purpose of this study is to examine
EMI policy from the viewpoint of EMI instructors, students and other stakeholders at tertiary
level in Uzbekistan. Moreover, it examines how EMI policy has been implemented in this
specific setting and depicts the complexities and pitfalls that arise, as well as the advantages
for all parties involved. The research focuses on content teachers' EMI instructional
approaches and the limitations faced by the majority of students' typically inadequate
English language proficiency. The results of this thesis may contribute a distinctive
viewpoint to existing knowledge about EMI programs in tertiary level in Uzbekistan.

Thus, this qualitative research investigationaims to fill a gap. The study proposes
recommendations for improving EMI implementation by taking into account the

participants' perspectives on how EMI is being implemented at universities in Uzbekistan.



Problem Statement

The development of foreign language learning in Uzbekistan has risen to the level of state
policy. In this regard, the President of the Republic of Uzbekistan Sh.M.Mirziyoev states:
“We have set ourselves the task of joining the ranks of developed countries, which we will
achieve only through rapid reforms based on science, enlightenment and innovation.”

The present research serves to some extent in carrying out the Resolution dated February 7,
2017 No PF-4749 "On the Action Strategy for Further Development of the Republic of
Uzbekistan”, Decree No. PF-5847 of October 8, 2020 "On approval of the Concept of
Development of the Higher Education System of the Republic of Uzbekistan Until 2030",
the decree No. PP-2909 of April 20, 2017 "On Measures to Further Improvement of the
System of Higher Education”, the decree No. PP-5117 of May 19, 2021 "On measures to
bring the promotion of foreign language learning in the Republic of Uzbekistan to a
qualitatively new level”, tasks set out in the Address to the Oliy Majlis of the President of
the Republic of Uzbekistan Sh.M.Mirziyoev on January 24, 2020 and other normative legal

acts.

In Dearden’s report (2015) on a study which “attempted to provide an initial picture of the
rapidly growing global phenomenon of English medium instruction (EMI)” in 55 countries,
the author presented the findings related to situation in Uzbekistan. According to Dearden
(2015), in some countries, policymakers, administrators, teachers, and parents support EMI
since it is seen as a passport to a global world. Policymakers view EMI as an opportunity to
internationalize their educational programs and provide students access to a global academic
and commercial environment. They view EMI as a means of significantly enhancing global
mobility. Some people view EMI as an effort to strengthen their home country's knowledge
of English and make sure that their local students can compete in an international
marketplace (Dearden, 2015, p. 16). According to findings, “in Uzbekistan the presidential
decree of 10 December 2012 encourages English to be taught, spoken, and used for business
communication at all levels and at any institution, be it journalism, economics or ministry
staff” (Dearden, 2015, p. 16).

Due to certain challenges, EMI could possibly make it difficult for lecturers to deliver their

lectures and for students to gain knowledge and perform in English. Therefore, it is crucial
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to investigate students', instructors'and administrative staff's perceptions in HEIs in
Uzbekistan, since they are “the final key stakeholders responsible for what happens inside
classrooms” (Pelaez & Usma, 2017). Understanding the challenges that emerge in EMI
policy and, consequently, their impact on subject content and language acquisition, can be
improved by researching stakeholders' perceptions and experiences. The perspectives and
experiences of stakeholders with regard to EMI implementation in Uzbekistan's universities
have so far only been the subject of a small number of research studies. If to discuss these
studies, the findings of the research investigation conducted by Linn, Bezborodova &
Radjabzade (2020) revealed that due to a lack of willingness to keep their particular
instructions and principles, language policies in universities consistently fail at the
implementation stage. On the other hand, language strategy in global business is
distinguished by a control stage that is always missing in language planning in education.
According to findings of another research study, conducted by Bezborodova (2023),
implementation of EMI at universities is centered on the positive perceptions of English that
all stakeholders possess. However, EMI is a considerably more complicated issue that, in its
entirety, is not comprehended by students, instructors and administrators in the manner that
much of the study literature interprets it. In light of this, the complicated nature of EMI and
its impact on stakeholders is frequently oversimplified, which has a significant influence on
practice. Bezborodova’s investigation maps current EMI and English-Medium Education
practices that imply an understanding of the country's multilingual reality, recognition of
current problems, and appraisal of potential solutions to these problems. Thus, there is a need
to investigate in-depth EMI implementation in Uzbek context. The perceptions of EMI at
the tertiary level in Uzbekistan by students, instructors, and other stakeholders are
investigated in the present research considering the fact that they have not been sufficiently

explored in previous studies done within the country.

Aim of the Study

The present study aims at investigating the benefits and challenges of EMI at universities in
Uzbekistan. To enhance EMI launch in the country, it is intended to explore the perspectives

of EMI students, instructors, and administrators at HEIs in Uzbekistan.
In light of these objectives, the study will respond to the following research questions:

1. How do stakeholders perceive EMI in Uzbek universities?
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a. How do instructors perceive EMI in Uzbek universities?

b. How do students perceive EMI in Uzbek universities?

c. How do administration members perceive EMI in Uzbek universities?
2. What are the challenges of EMI in Uzbek higher education contex?

a. What are the challenges of EMI implementation experienced by administration

members?
b. What are the challenges experienced by EMI instructors?
c. What are the challenges experienced by EMI students?
3. What are the benefits of EMI implementation at Uzbek universities?

4. What are the stakeholders’ suggestions for successful EMI implementation in
Uzbekistan?

Two universities in Uzbekistan are the sites of this research study, Andijan city in particular,
which have been making their first steps of EMI provision. These universities have been
working tirelessly for the past four years to integrate EMI into their bachelor's and master's

degree programs.

Significance of the Study

The present research study might be beneficial to a variety of stakeholders. To begin with,
the staff and administration may learn about potential challenges in teaching EMI courses
from the perspective of the students. This might provide them ‘“an opportunity to
consider and evaluate the benefits of their EMI courses in terms of content delivery and
language learning”, depending on the views of students (Baltabayev, 2020). Moreover,
instructors’ opinions may be beneficial for policymakers and administration staff. Since EMI
was implemented through a top-down policy approach, studying and considering instructors
and students’ opinions and experiences may assist in the establishment of a stronger
interaction between policymakers and educators, resulting in more successful policy
implementation. “Policymakers and educational managers, in turn, may learn about potential
organizational support concerns such as financial and material resources, textbooks”,
techniques, and the provision of specialized courses (Baltabayev, 2020). The results of

present research may provide important information and make contribution to the bank of
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knowledge on instructors and students' views of teaching and learning through EMI in
Uzbekistan.

The findings of the research study will be of significance for the reason that it will be the
first major survey and analysis of content instructors, students and administrators’ views of
EMI, challenges and benefits of content teaching through English. Kaplan and Baldauf
(1997) clearly highlighted that a bottom-up approach—*in which the needs and opinions of
all the stakeholders are carefully considered”—is preferable to top-down decision-making

for language planning in education.

The results of this study might add significantly to our understanding of how teachers and

students in Uzbekistan perceive EMI-based teaching and learning.

Limitations

Because the study is qualitative in nature, it has a few limitations due to the approach used.
One of the major limitations of “interpretative research is that it does not use scientific
techniques for verification”, making it difficult to generalize the findings to other contexts
(Mack, 2010). However, this is not the goal of the study, which intends to investigate
instructors' perceptions on the challenges and benefits of EMI implementation at the

tertiary level in Uzbekistan.

Due to time restrictions, the research also had a limited number of respondents and lack of
universities implementing EMI in Andijan city, Uzbekistan. The sample size of twenty
instructors and six administrators from two universities cannot be generalized to all groups
of instructors and administrators who teach and implement programs of education in English

medium in Uzbekistan.

The convenience sampling and the snowballing technique employed to recruit participants
should also be taken into consideration as potential factors that may have influenced the
diversity of responses. Since participants are “likely to propose more participants from their
own social networks, sampling methods, particularly snowballing, may not be the best
technique to create a statistically representative sample” (Bryman, 2004). However, this type
of sampling is one of the few viable options for “obtaining participants, and the number of

participants provided data saturation” (Bryman, 2004).



Additionally, the results might be less generalizable to the other regional universities in
Uzbekistan since just two state regional higher education institutions participated. Although
the results of this study were unique, it islikely that universities in other
regions of Uzbekistan would experience similar patterns.

The final limitation is that the research used just two types of data collecting instruments:
questionnaires and interviews. It is suggested to employ observations to gain better evidence
of actual situation at universities of Uzbek context. Only questionnaires and interviews might
not offer sufficient proof of the actual experience of teaching and learning courses through
EMI, as well as its challenges and benefits.

Overall, nevertheless, this study makes no claim to have explored the complete range of
views and experiences of instructors, who teach through EMI, students, who study through
EMI and administrators, who implement EMI in HE in Uzbekistan. However, it makes
certain significant contributions to a greater comprehension of both the challenges and

benefits of teaching students content and studying in a foreign language in HE.

Thesis Outline

The present thesis consists of five chapters, appendices and list of references. Chapter One
or Introduction chapter includes background information, problem, purpose of the problem,

significance and limitations of the research study.

Chapter Two or Literature review chapter contains introduction, Uzbekistan context, the role
of English in Uzbekistan, language policy and new reforms in Uzbekistan, EMI

implementation in Uzbekistan and conclusion.

Chapter Three or Methodology chapter includes research design, pilot study, research sites,
participants, data collection tools, research procedures, data analysis, ethical issues, validity,

reliability and conclusion.

Chapter Four or Findings chapter discusses participants’ perceptions of EMI, challenges
experienced by administrators in EMI provision in Uzbekistan, perceptions of challenges
experienced by EMI instructors and students, the benefits of EMI implementation at tertiary

level in Uzbekistan, summary of findings and conclusion.



Chapter Five or Discussion and Conclusions finalize the research thesis by providing with
introduction, summary of findings, implications and recommendations, suggestions for

further research and conclusion.



CHAPTER II

LITERATURE REVIEW

Global Spread of EMI

The global spread of EMI has witnessed significant growth, becoming a prevalent
phenomenon in higher education worldwide. Huang's extensive study (2015) exemplifies
the internationalization of EMI, highlighting its presence in Southern Taiwan University of
Science & Technology, a university with over a decade of experience in providing EMI
education. This expansion aligns with broader trends observed by Dearden (2014), who
notes the increasing adoption of English as a medium of instruction in higher education
institutions globally. The phenomenon is not limited to specific regions, as universities
around the world, from Europe to Asia, are incorporating EMI to attract international
students and enhance their global standing (Macaro, 2018). The rise of EMI is linked to the
globalization of education, where English proficiency is seen as a key skill for academic and
professional success (Coleman, 2011). As EMI continues to spread globally, researchers and
educators emphasize the need for comprehensive studies to understand its implications,
challenges, and benefits across diverse cultural and linguistic contexts (Hellekjaer, 2017).
The phenomenon underscores the intricate intersection between language, education, and

globalization in the contemporary academic landscape.

The ongoing debate about EMI in non-Anglophone nations has benefited from an increasing
body of research. The main application of EM education in the HE environment of multiple
countries is in “internationalization strategies used in response to growing globalization”
(Coleman, 2006; Graddol, 2006; Hu, 2009; Kirkpatrick, 2011).

The evaluation of policies (Gill, 2006; Jiang, 2010; Yeh, 2012), “student perceptions and
performance” (Byun et al. 2011; Gerber, Engelbrecht, Harding, & Rogan 2005; Li, Leung,
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& Kember 2001; Yeh, 2012), and content lecturers' opinions and viewpoints are just a few
of the EMI in HE issues that have been the subject of research over the past few decades.

Nonetheless, there has been insufficient in-depth research of this issue.

Growing interest has been observed during the last few decades in researching and
discussing the issue of EMI efficacy. Examining these stakeholders' perspectives of EMI can
help identify a range of additional factors including the degree of English proficiency of the

students and teachers, which is crucial for EMI implementation.

Despite the fact that a great number of research has been carried out to analyze the impacts
of EMI education, the investigations conducted so far have provided “more negative than
positive” findings (Akinal, 1992; Kirkgoz, 2005; Kiligkaya, 2006; Sert, 2008). One of the
fundamental issues is that L2 instructors at universities in non-English speaking nations
teach their courses in English, which reduces the effectiveness of the instruction. Due to both
instructors' and students' limited English proficiency, the difficulties of L2 lecturing appear
to be unavoidable. Some teachers had problems with intonation, fluency, pronunciation,
accents, and even nonverbal communication. (Klaassen & De Graaff, 2001; Yeh, 2012).
According to the reports of the lecturers, they had challenges utilizing English for
communicative objectives, such as using humor, relating anecdotes, veering off topic, and
providing spontaneous examples. (Wilkinson, 2005; Yeh, 2012). When preparing for classes
or looking up technical terms when delivering EM courses for the first time, it required a lot
of time even for highly qualified instructors. (Paseka, 2000; Vinke et al., 1998; Wilkinson,
2005).

Code switching or giving lectures in both L1 and L2 is another frequently cited pedagogical
technique in EMI education (Yeh, 2012). Code switching has also been adopted as a teaching
technique in classes with a content-based curriculum (Ariffin & Husin, 2011; Flowerdew,
Flowerdew, Miller, & Li, 2000; Taha, 2008; Zabrodskaja, 2007). So that to assist students'
comprehension of English and manage their relationships with students, EMI instructors
have been seen to switch to the students' first language (Flowerdew, 2000; Taha, 2008).
According to Eko¢ (2020) (as cited in Ozer, 2020), many professors employ Turkish in EMI
courses, but their lectures are only partially understandable due to a “lack of pedagogical
subject knowledge” (Ozer, 2020).

Furthermore, the majority of EMI research have also brought to light the crucial fact that

issues in an EMI context are related to instructors' teaching techniques as well as their
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language competency. According to the European Commission (2013), traditional, monolog
lectures are still the most popular type of instruction in many European countries. Based on
the opinions of 71% of Italian institutions surveyed, Costa and Coleman (2013) came to the
conclusion that changing the language of delivery has no impact on the way they educate.
Similar results can be observed in foreign research studies, such as those conducted by

Dafouz and colleagues (2007) in Spain.

Ball and Lindsay (2013) argue that non-native language instruction, particularly at advanced
conceptual levels, necessitates a strong emphasis on approach and practice. Yet “for many
lecturers, the shift from L1 to EMI is reduced to a mere change in the vehicle of
communication, according to Cots (2013), and does not take into account the need to adapt
teaching methodology” (Guarda & Helm, 2017). In Cots’ view (2013: 117), the shift in
methodology that EMI should entail is a “process of decentering of the focus of pedagogic
action from the instructor to the students, giving the latter a much more predominant space
during the class”. Accordingly, it is implied that lecturers alter how they view their position,
shifting away from a top-down approach of knowledge transfer and assisting students in
constructing their own knowledge (Guarda & Helm, 2017). Thus, successful implementation

of EMI requires both instructors' linguistic and pedagogical knowledge.

In light of this, Klaassen and De Graaff (2001) stated that EMI additionally suggests that
lecturers be aware of the challenges faced by their students who may encounter difficulties
when taking EMI-instructed classes and need support and guidance because they are also
learning their subjects in a foreign language. For this reason, in order to effectively
implement EMI in the Uzbek context, it is crucial to not only have a greater awareness of its
issues but also to investigate the lecturers' experience of it, analyze the perceptions of

students and other stakeholders, along with their views of EMI benefits and challenges.

Challenges of EMI

While EMI has numerous benefits, there are also challenges associated with its
implementation. One major challenge is the potential for language barriers, and students,
who are not proficient in English, may struggle to understand the content being taught, which
can hinder their learning and academic performance. Insufficient language proficiency was
one of the reasons European universities decided not to implement EMI courses (Wachter &

Maiworm, 2014). It was also identified to be a significant barrier for students in Japan by
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Aizawa and Rose (2019). A good command of English has been perceived to be “an
important factor in figuring out the success of an EMI programme” (Ball & Lindsay, 2013;
Bckett & Li, 2012; Doiz et al. 2014; Llurda, 2013; Wilkinson, 2013) and students' English
language proficiency has been associated with several challenges in the EMI classroom
(Airey, 2011; Airey & Linder, 2006; Beckett & Li, 2012; Chapple, 2015; Hellekjaer, 2010;
Tsuneyoshi, 2005). These include difficulties comprehending lectures and lessons,
interpreting academic content, asking and responding to fewer questions, spending more
time to successfully complete the course, and a greater possibility of failing out. When
English is employed as the primary instructional language, the students who lack English
competence are not satisfied with the knowledge they have gained (Chang, 2010; Huang,
2009, 2012; Tatzl, 2011). Al-Bakri (2013) states that reading textbooks printed in English is
one of the major difficulties for students when it comes to difficulties with understanding
textbooks and course materials. This can be due to a lack of vocabulary and academic
expertise. They must use a dictionary to search up unfamiliar words before translating the
text into their L1 in order to grasp the learning content. It takes up much time and it is not
effective. Additionally, according to another study by Keuk and Tith (2013), most students
find it extremely hard to comprehend the content presented in their textbooks because of
unfamiliar vocabulary and terminology. Having a limited vocabulary and reading slowly
were just two of the many factors that prevented students from comprehending the course
material (Chang, 2010).

Another challenge is the lack of qualified teachers who are proficient in both English and
the subject matter being taught. It is essential for teachers to have a strong command of the
English language in order to effectively deliver instruction and support students' learning.
Without well-trained and competent teachers, the quality of EMI can be compromised.
According to Yang et al. (2019), there are four significant problems for instructors and
students when applying EMI in Chinese medical courses: insufficient teaching experience,
inefficient instructional materials, limited opportunities for student-teacher interaction, and
lack of ability to teach medical humanities. Additionally, EMI can also pose challenges for
teachers who may struggle to adapt their teaching methods and materials to suit an English-
speaking classroom. This can lead to a loss of instructional effectiveness and student
engagement. Pun and Thomas (2020) investigated the challenges associated with
implementing EMI in various schools in Hong Kong. The analysis of the participants'

responses showed that implementing EMI in Chinese schools entails a number of language-
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related challenges for teachers, such as lack of ability to explain and teach scientific concepts

in English or to “provide corrective feedback in English” (Su & Kong, 2023).

Turkish educational system faces various challenges in implementing effective and
universally accepted EMI policies. These challenges arise from a multitude of factors,
including linguistic, cultural, and infrastructural issues. English proficiency among Turkish
educators and students varies significantly, leading to disparaties in language skill levels that
can impede effective teaching and learning in English. According to Ozdemir (2016), there
is a shortage of qualified English teachers in Turkish public schools, which hinders the
development of students’ English proficiency. Furthermore, Demirel (2019) noted that
Turkish teachers often lack the necessary language skills and may struggle to comprehend
specialized academic content when teaching in English.

Another critical challenge in implementing EMI is the need for comprehensive teacher
training and professional development. Sahin and Arikan (2018) highlighted that many
Turkish educators lack sufficient training and support in delivering content in English, which
undermines the quality of EMI implementation. Effective teacher training programs are
essential to equip educators with the pedagogical methods and language skills necessary for
successful EMI delivery (Ozdemir, 2016). Furthermore, the availability of appropriate
teaching materials and resources in English is a pressing issue. Turkish educational
institutions often struggle to procure high-quality EMI resources that align with the national
curriculum and educational standards. This shortage hinders the ability of teachers to provide

engaging and effective instruction in English (Demirel, 2019).

All in all, while EMI offers numerous benefits, it is crucial to address the challenges
associated with its implementation. Providing support for students who are not proficient in
English, promoting cultural diversity and inclusion, ensuring teacher competence, and
addressing educational inequalities are key factors in overcoming these challenges and

maximizing the potential benefits of EMI.

Benefits of EMI

The question of why institutions are switching from the students' native tongue to English
raises concerns given the tremendous expansion of EMI in HE, especially considering the
fact that it entails certain challenges. The demand for EMI is motivated by a number of

factors, however they vary depending on the context. An EMI program at a Chinese HEI
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was the focus of a case study by Hu and Lei (2014). They found that “faculty and students
viewed the program as having national (better international perspective and connections),
institutional (higher rankings), and personal (English proficiency, increased graduate social
mobility, and employability) benefits” (Hu & Lei, 2014). According to Wachter and
Maiworm's (2014) survey in Europe, improved “international profile/awareness” of the
institution, “strengthened collaboration with foreign partner universities/institutions”, and
improved “assistance/guidance/advice for international students are all perceived benefits”.
For students, they include the following: stronger English language proficiency, more
interactions with teachers, enhanced possibilities for mobility, good preparation for working
in a multicultural and international setting, increased employability, better networking, and

higher educational standards.

Additionally, EMI contributes to better academic performance. Research has shown that
students who study in English tend to perform better academically compared to their peers

who are not exposed to English as extensively.

According to Phuong & Nguyen (2019), the four types of benefits that EMI is proven to
provide are cognitive advantages, resource availability, better exposure to and opportunities

for learning English, and better job opportunities for students.

Concerning cognitive benefits, some studies have shown a correlation between bilingualism
and divergent thinking. Children that speak two languages are more adaptable and fluent
than their monolingual peers (Baker & Jones, 1998). Regarding the availability of resources,
EMI allows students access to materials that are not available in their native
language (Alhamami, 2015; Basibek, Dolmac, Cengiz, Biir, Dilek, & Kara, 2014; Probyn,
2005; Zare-ee & Gholami, 2013). English-language publications are typically used for
science textbooks and other reliable sources. Students must therefore have a strong command

of English in order to access these materials, which emphasizes the importance of EMI.

Additionally, EMI is expected to offer more opportunities to learn English and more
exposure to it. According to Galloway (2017), EMI is thought to improve students' English
language skills. Students see EMI as a tool for covering their insufficient command of

English.

Finally, EMI improves students' employability opportunities. In today's global job market,
proficiency in English is highly valued by employers. EMI equips students with the language

skills and cultural understanding needed to succeed in a competitive job market. Moreover,
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due to the fact that there are a rising number of international business organizations all over
the world, speaking multiple languages has the potential to be beneficial to future work
opportunities. Bilingualism, according to Tamtam et al. (2012, p. 1423), is the foundation of
“career and educational opportunities”. If a student has a strong command of English, they
will likely be given the opportunity to be employed or promote (Yen & Thong, 2019). By
studying in English, students have access to a wider range of educational and career
opportunities both locally and internationally.

However, it is impossible to guarantee the perceived benefits of EMI at the national,
institutional, and individual levels, therefore, additional investigation is required to evaluate

this rapidly spreading trend in higher education critically.

To sum up, EMI offers a range of advantages to students, including personal growth, access
to global opportunities, and increased employability. By considering individual
circumstances and ensuring high-quality instruction, EMI can continue to provide students
with the necessary skills and competencies for success in an increasingly interconnected

world.

Content-Based Instruction

Content-Based Instruction (CBI) is an approach to language teaching that integrates
language instruction with the study of subject matter content. This approach recognizes that
language is best learned when it is used to convey meaningful and engaging information,
such as that found in academic disciplines like science, history, or mathematics (Snow,
2010). By delivering language instruction through content-rich topics, learners are provided
with opportunities to practice and expand their language skills in context, which has been
shown to lead to higher levels of language proficiency and content knowledge acquisition
(Snow, 2010).

Content-Based Instruction has been found to be particularly effective in second language
settings, where learners are immersed in an environment where the target language is spoken.
According to Crandall and Tucker (1990), CBI can be especially beneficial for language
learners who are preparing for academic study in a second language, as it not only helps
them develop their language skills but also exposes them to the academic concepts and
vocabulary they will encounter in their future coursework. This integrated approach to

language and content learning has been shown to enhance students’ ability to comprehend
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and produce more advanced levels or language, as well as deepen their understanding of
subject matter content (Crandall & Tucker, 1990).

The success of CBI can also be attributed to its ability to create authentic and meaningful
language use opportunities for learners. By focusing on real-world content, CBI provides
learners with the chance to engage with language in a purposeful and relevant manner, which
has been shown to increase motivation and engagement in the learning process (Snow,
2010). This authentic use of language in meaningful contexts supports the development of
communicative competence and fosters a deeper understanding of both language and content
(Snow, 2010).

Incorporating CBI into language programs also aligns with the principles of communicative
language teaching, which emphasizes the importance of using language for real
communication and meaningful purposes (Celce-Murcia, Brinton & Snow, 2014). Through
the integration of language and content, learners are provided with opportunities to engage
in authentic language use as they explore and learn about new subject matter, thus helping
them develop the language skills necessary for effective communication in academic and

professional contexts (Celce-Murcia, Brinton & Snow, 2014).

Furthermore, CBI can be adapted to different levels of language proficiency and to various
age groups, making it a versatile approach that can be used with learners of all ages and
language abilities (Crusan, 2017). This adaptability allows educators to tailor CBI to the
specific needs and interests of their students, making the learning experience more relevant
and engaging. Additionally, by integrating language and content learning, CBI can facilitate
the development of critical ththinking skills, as learners are encouraged to analyze
synthesize, and evaluate information in the target language within the context of academic
content (Crusan, 2017).

All in all, CBI offers a valuable approach to language teaching that that integrates language
learning with the study of meaningful content. By providing learners with opportunities to
engage with language in authentic and relevant contexts, CBI supports the development of
language proficiency and content knowledge while promoting motivation and engagement
in the learning process. This integrated approach to language and content learning aligns
with the principles of communicative language teaching and can be adapted to different
levels of language proficiency and age groups, making it a versatile and effective approach

to language instruction.
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Uzbekistan Context

The most populous nation in Central Asia, Uzbekistan is a multilingual post-Soviet republic
with about 35 million inhabitants and home to numerous linguistic and ethnic minorities.
Uzbek, a member of the Turkic language family, is the official language of the country.
Other native languages including Russian are used in addition to Uzbek in publishing,
advertising, public announcements, TV and radio, and all levels of education. Uzbek

language is the language of the government, law, and place names.

The country's de-russification efforts led to the “adoption of the Latin script”, the designation
of Uzbek as the only official language, and the “emergence of Uzbekness as a distinctive
identity” (Pavlenko, 2008). English is a required foreign language in schools, despite the fact
that Russian is a language used for interethnic communication and is not Uzbekistan's

official language (Hasanova, 2007).

Since gaining its independence in 1991, Uzbekistan has experienced significant changes in
the areas of education and studying other languages, English in particular. In the post-Soviet
era, the majority of Uzbeks already regarded Russian as their second or even first language,
so there were insufficient conditions for them to learn English on the same level with
Russian. As people sought to improve their lives and secure a bright future, they began to
learn English year after year. People in Uzbekistan recognized that learning English would
provide them unlimited opportunities for study, employment, and business ownership
abroad, as well as for collaborating with foreign experts as well as taking part in various
types of international activities. Uzbekistan moved to the English area, which Kachru
entitled the ‘Expanding Circle’ (Crystal, 2012), indicating that the value of English in the
nation has grown. In Uzbekistan, the English language is recognized as a foreign language
(West & Sheykhametova, 2016). The government, on the other hand, wishes to see the
language adopted by society as a second language, especially by the younger population.
This objective of the government is clearly stated in the presidential decree, which calls for
the reform and modernization of both the media and education systems in order to support

the dominance of English in the whole country.

The significance of language in society is strongly influenced by education. Therefore, it is
likely that the government is adopting language policy changes to be ready for the day when
English will "penetrate into society" (Hasanova, 2007) and become as prevalent as Russian

has been until present. Despite the fact that English has not yet attained a high level of social
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penetration in Uzbekistan, according to Hasanova (2007), due to Uzbeks' positive attitudes
toward the language and its unique position in the international community, its functions and
roles in the educational and social spheres have been rapidly expanding. To put it another
way, English should be used in all aspects of our society, particularly education. This
assigned responsibility for implementing EMI in HE in Uzbekistan to stakeholders and

policymakers.

Uzbekistan’s national development strategy prioritizes economic development and
education reform to build capacity to make ambitious plans happen. Public Education and
Higher Education 2030 Development Concepts are devoted to relevance and quality of
education, holistic approaches to curriculum reform, internationalization of education

standards and international partnerships in education.

According to British Council Uzbekistan, the new national strategy of the Republic of
Uzbekistan requires significant reforms in education. A recent state programme emphasizes
the value of teaching and mastering foreign languages for the internationalization of

Uzbekistan's higher education system.

The EMI in Higher Education project was started by the British Council Uzbekistan in
collaboration with the Ministry of Higher and Secondary Specialized Education in
Uzbekistan to address national large-scale higher education reform, capacity development,

and internationalization objectives.

The Role of English in Uzbekistan

Since the Republic of Uzbekistan's declaration of independence in 1991, the dominant and
significant roles of the languages used locally have started to change in all areas of Uzbek
society. Russian was designated as a foreign language, losing its status as "Uzbek's second
mother tongue" (Hasanova, 2016), yet it was still important for communication and
continued to function as a lingua franca for ethnic minorities. In contrast, the Uzbek language
gained its position as the only official state language. English, on the other hand, has steadily
gained popularity and become the most preferable foreign language to learn (Hasanova,
2007b, cited in Tangirova, 2017).

As opposed to Russian at the turn of the 20th century, English is growing rapidly in

Uzbekistan, and Hasanova (2007a, c) describes it as a desired process rather than a
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suppressive one. Uzbek people comprehend the value of English in all spheres, especially
“when it comes to pursuing international education”, gaining a good employment
opportunity, and “keeping up with the rapid pace of global advancements”. (Tangirova,
2017). The English language is their preferred choice, and they see it as the key to a
successful and wealthy existence. The desire to study and work overseas and the idealization
of the UK and US, according to language expert Rod Bolitho (Hasanova, 2007), were the
two primary motivating factors of interest in the English language. These are the two most
compelling reasons for Uzbeks to study English. According to Hasanova (2007), the growing
interest in studying English stems from the language's worldwide importance.

Despite limited amounts of study on the role of English in Uzbekistan, language specialists
have investigated the issue, providing actual observations and experiences. According to
West (2013), English in Uzbekistan is mostly “acquired through educational training”.
Bolitho predicts that English will completely replace Russian in a few decades. In their
investigation, Duff and Dickens (2005) brought attention to English education and language
levels in rural areas as opposed to urban parts of the country. Snow, Kamhi-Stein, and
Brinton (2006) investigated “teacher preparation experiences in the country”, highlighting a
unique English-medium program that prepares English language instructors - IELTE

(Institute of English Language Teacher Education). (Tangirova, 2017)

In Uzbekistan, English is recognized as a foreign language (West & Sheykhametova, 2016,
cited in Tangirova, 2017). The government, on the other hand, wishes to see the language
become a second language, fluently used by society, particularly the younger generation.
This government objective is clearly visible in the president's decree (December 10, 2012),
where the role of English is greatly highlighted and both education and media are forced for
reformation and upgrading to support the country's pervasiveness of English. A number of
language specialists (Dearden, 2014; West & Sheykhametova, 2016) emphasize the
presidential decree's significance in increasing attention to the English language in

educational establishments at all levels of education.

Language Policy and New Reforms in Uzbekistan

Since Uzbekistan's Declaration of Independence in 1991, it has started to establish close
relations with nations across the world in a variety of contexts, with language continuing to

play a key role. Even though the Uzbek language was formally recognized as Uzbekistan’s
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national language in 1989, the Russian language continued to dominate urban
communication in the early 1990s and was still widely used in official documents. However,
at this point in Uzbekistan's history, English has taken over as the preferred language, and
its utilizing has contributed to establish the nation's connections with other nations.

Uzbek is the official language, and Russian is the second, according to the Karimov
government's stated linguistic policy (National Database of Legislation of the Republic of
Uzbekistan, 2012, cited in R. Abdullaev, 2021). To be eligible for citizenship, Uzbek should
be studied, with equivalent additional language adaptations. The Cyrillic alphabet, which
had been in use for more than fifty years, was replaced with a script based on a modified
Latin alphabet, similar to that used in Turkey, in Uzbekistan in September 1993. The
transition was supposed to be finished by the year 2000, according to government plans. The
main driver behind the urgent requirement was the necessity to use a more widely recognized
alphabet for communication with the outside world. A significant effort was also under way
to eliminate Russian words from the language and replace them with "pure” Turkic words
that were taken from what was thought to be the original Inner Asian Turkic language
(Abdullaev, 2021). The Republic of Uzbekistan was also shifting its language policy toward
the West, which attracted international investors from a variety of business sectors (Federal
Research Division of the Library of Congress, 1996). Early in the 1990s, learning English
became more and more popular, but there were also certain challenges, such as a lack of
English learning resources. Due to the influence of the former Soviet Union, majority of
English language textbooks were written by Russian authors. The Standards of State
Education, often known as the Uzbek model, were approved by the Ministry of Education
in the late 1990s, and emphasis was placed on foreign languages other than Russian. Russian
study hours were similarly shortened in Uzbek schools as English grew increasingly popular

among learners.

Before the adoption of the National Educational Standard for Continuing Education System
on Foreign Languages (Cabinet of Ministers of the Republic of Uzbekistan, 2013), which is
based on the Common European Framework of Reference for Languages: Learning,
Teaching, and Assessment (CEFR, Council of Europe 2001), there was inconsistency and a
lack of continuity in educational standards. At all levels and stages of education, there was
no single document that outlined the objectives of English teaching and learning. For
example, state educational standards for secondary specialized education described the

objectives and “results of teaching and studying foreign languages for students and teachers
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who attended colleges and academic lyceums from the first to third year” (State Educational
Standard and Syllabus, 2001). Educational standards for secondary stage of education also
outlined goals and outcomes of teaching and “learning foreign languages for students and
teachers who attended schools from fifth grade to ninth grade” (State Educational Standard
and Syllabus, 2010).

A new period in the teaching of foreign languages in Uzbek context began at the beginning
of the 2000s, when all stakeholders involved, including educators, students, schools,
colleges, and universities, began to feel that change was required in the way that foreign
languages were taught and acquired. There was, however, uncertainty regarding the ways of
implementation of these changes, what kinds of adjustments should be made, who would be
the change's initiator, and how people would respond to the changes in the education sector
(Jalolov, 2013, cited in Rustamova, 2020). Uncertainty resulted from the Soviet Union's
nearly century-long rule of Uzbekistan, which prevented any consistent reforms in the

teaching of foreign languages (Jalolov, 2013, cited in Rustamova, 2020).

In the early 2000s, a large baseline research covering all 12 regions of Uzbekistan was
launched. The baseline study sought to identify areas of English language education and
other foreign language teaching that required change. In-depth interviews, questionnaire
surveys, and recent graduates of foreign language teacher preparation programs were all part
of the baseline study, which was carried out in universities and in-service teacher training
institutions throughout 12 regions of Uzbekistan. The primary international institution
supporting the changes now is British Council Uzbekistan. The British Council conducted a
baseline study in collaboration with the Ministry of Higher and Secondary Specialized
Education of the Republic of Uzbekistan, which produced high-quality information on the
areas that require improvement. The challenges identified in the baseline research, according
to Hoshimov (2008), included the necessity of adapting state educational standards,
curricula, and other educational documents to meet the needs of teachers and language
learners, aligning national educational standards with international standards, and
transitioning from a teacher-centered classroom to a learner-centered classroom in which

language learners are given more autonomy in learning.

At present, apart from British Council, Uzbekistan is “actively developing cooperative

relations with international organizations such as the Future Leaders Exchange Program

(FLEX), the former American Council for Collaboration in Education and Language Study

(ACCELS), the International Research & Exchanges Board (IREX), the Consortium of
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American Colleges, the Peace Corps, Deutscher Akademischer Austauschdienst (DAAD),
the Conrad Adenauer Fund, the Saud Al-Baltin Fund, and other nongovernmental
organizations” (Abdullaev, 2021). Several large-scale programs, notably PRESETT, aimed
at educating “pre-service teachers, and EnSPIRe-U, aimed at reforming English teaching in
higher education institutions with non-linguistic majors”, have been established in
collaboration with the British Council to fulfill the government's goal. (West &
Sheykhametova, 2016)

A Presidential decree #1875 “On Measures to Further Improve Foreign Language Learning
System ” signed on December 10, 2012 was adopted (National Database of Legislation of the
Republic of Uzbekistan, 2012). In the field of education, the policy gave priority to
enhancing language proficiency. It gave the field of education a significant increase and
great push. The National Retraining Program for Foreign Teachers was created by the
Ministries of Public Education and Higher Education and adopted the Common European
Framework of Reference for Languages (CEFR) standard. The program intended to produce
a young generation that was harmoniously developed, well educated, and capable of
integrating the nation into a worldwide community, by focusing on a comprehensive foreign
language teaching system. Before, many English teachers in secondary schools used

grammar-based approaches.

According to the regulation, foreign languages, primarily English, have to be taught from
the first year of schooling beginning with the 2013-2014 academic year. Additionally, it was
planned for higher education institutions to offer university modules in English and other
foreign languages, particularly in technical and international fields. Moreover, due to this
decree, Higher education institutions started a specific campaign to promote the hiring of
English teachers in remote rural areas where schools lacked enough foreign language
instructors in order to improve English language ability. Rural applicants received special
consideration for admission to universities, but after graduation, they were obliged to work at
least five years in their local area in the specialization they had obtained. Since the decree's
implementation, all English language teachers have been eligible for a monthly wage bonus
of 15% in urban areas and 30% in rural areas. This policy was created to encourage teachers

to improve their language skills, which is really the main obligation of a language teacher.

As a result, this policy has had a positive effect on the quality of the teaching staff and has

evolved into the primary qualification for employment in the country, not just in the field of

education but also in other fields. Following the adoption of Decree #1875, highly qualified
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English teachers were trained to become regional teacher trainers, with the goal of
requalifying regional English instructors through in-service institutions in order to improve
their teaching abilities and techniques (Abdullaev, 2021). This also prepared teachers for
tests designed and administered by the National Testing Center. Furthermore, in order to
support instructors and obtain the English Proficiency Certificate B2, the government
covered all expenses of training courses and preparation. In addition, the Ministry of Public
Education collaborated with the British Council to organize an exchange program to
motivate English teachers from 2014 to 2017.

In addition, the republican scientific and practical center for creating innovative methods to
educating foreign languages has been founded at the Uzbek State University of World
Languages as a result of the President of Uzbekistan's decree "About Measures on Perfection
of the Activity of Uzbek State University of World Languages” (2013). The Center is in
responsible for a substantial amount of work, that include investigations on developing and
implementing new approaches for instructing foreign languages to Uzbek youngsters at all
stages of continuous education; developing educational standards for learning foreign
languages; ensuring methodological assistance to educational entities; and training educators
and experts in the field of foreign language teaching.; and applying into practice
contemporary methods of foreign language teaching. Not only language specialists, but also
lawyers and other professionals, must have at least a B2 level of English. Since the majority
of the world's popular literature is written in English, and the language is vital in professional
(vocational) development. It is nearly impossible to advance professionally without

knowledge of English, regardless of the nature or type of profession (Turdiyeva, 2018).

On May 6, 2021, a meeting on measures to strengthen the system of teaching foreign
languages was presided over by President Shavkat Mirziyoyev. and later, on May 19, 2021,
a new Presidential Decree PQ-5117 was signed. Uzbekistan has 25 higher education
institutions that offer foreign language instruction. There were just seven such institutions in
2016. Over the last three years, the number of candidates who have received an international

language certificate has grown tenfold (https://yuz.uz/en/news/prezident).

“The time has come to create in Uzbekistan a new system of teaching foreign languages,
which will become a solid foundation for the future. Since we set ourselves the goal of
building a competitive state, from now on, graduates of schools, lyceums, colleges and

universities must be fluent in at least two foreign languages. This strict requirement should
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become the main criterion for the work of the head of each education institution”, Shavkat

Mirziyoyev stated.

It was mentioned that the Cabinet of Ministers will establish an Agency for the Promotion
of Learning Foreign Languages. According to the needs of educational institutions,
industries, and geographic areas, the agency will coordinate training in at least 10 foreign
languages and be involved in introducing proven techniques, programs, and textbooks into
the educational system.

The duty of creating and adopting procedures for ministries, agencies, and other employers
that will let staff members carry out activities in other languages falls under the responsibility
of the agency. The development of techniques for expert translation from the state language
into foreign languages and from foreign languages into the state will be one of the structure's

key goals.

The creation and implementation of methodologies, guidelines, and textbooks for all
population categories throughout the chain "kindergarten - school - higher education -

enterprise” will generally be the Agency's major activity.

According to the Decree, teachers ought to get salary increases of 40% for those who have
received an international certificate with an initial and secondary level (B2 for non-
professionals of English or other foreign languages) and 50% for those who achieved a high
level (C1). Additionally, teachers who achieve high scores on the international certification
exam are given a reimbursement for their exam fees. Starting in 2022, only foreign language
teachers with a national or international certificate are permitted to be hired, according to a

policy that has been enacted.

It was emphasized that all 53,000 school-based foreign language teachers ought to receive
an international language proficiency certificate during the period of the following three
years. The goal was to hire experienced professionals to fill open positions in schools. It was
stressed how important it is to recruit foreign teachers who are native speakers to specialized
schools and higher education institutions, as well as to organize teacher training programs

abroad.

A President's Award would be created, according to the head of state, to recognize the best
schools for teaching foreign languages. The quality of education is also influenced by the
textbooks and teaching resources used, which must adhere to international standards. As a

result, the duty was assigned to approve English textbooks from the Cambridge University
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publishing house in 200 schools. The same procedure will be used for textbooks written in

Russian, German, Korean, Chinese, and French.

For the purpose of purchasing new books and manuals that will keep them up to date on the
most recent developments in their profession, each foreign language instructor will receive
a budget allocation of one million UZS. The meeting's main focus was on developing
specialists for the higher education system. In addition, beginning in the following academic
year, candidates for master's and doctorate degrees will be required to have an international
certificate. In higher education institutions, the teaching of specialized courses in a foreign
language will be gradually implemented. There will be an introduction of the free use of
foreign textbooks and manuals on scientific and technical subjects. To enhance the scientific
and educational potential in this field, the EI-Yurt Umidi Foundation will send 20 specialists

overseas for PhD studies every single year.

The significance of developing the network of non-governmental training institutes and
further enhancing cooperation with foreign organizations like the British Council, Goethe-
Institut, Alliance Francaise, KOICA, JICA, and Confucius Institute was stressed. It was
determined that every ministry, agency, state organization, and large companies needed to
encourage language learning, establish a designated day for it, and provide the supporting
infrastructure. In addition, instructions for developing e-programs, educational movies and

broadcasts, and video classes were given. (Yuz.uz, t.y).

In light of educational reforms and growing demand for English, as well as global practices
in several fields, the government began to consider the adoption of education using English

as the medium of instruction.

EMI Implementation in Uzbekistan

Uzbekistan is one of the non-Anglophone countries going through a global shift from
English being taught as a foreign language to English being the primary language of
instruction for many academic disciplines. Uzbekistan has not stayed disinterested in the
development of globalization of education, and more particularly, the internationalization
and "Englishization" of its education, despite the fact that there is little information available
focusing specifically on EMI implementation in Uzbekistan. Educational institutions that

use English as a medium of teaching are becoming the most popular institutions to study.
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The number of English institutions has been increasing to satisfy the need for people to be
educated in English.

As it was mentioned in previous section, in December 10, 2012, a Presidential decree #1875
“On Measures to Further Improve Foreign Language Learning System ” was signed, based
on which English started to be taught from the first year of schooling in all Uzbek schools.
Moreover, University modules are increasingly being offered in English and other foreign
languages at higher education institutions, particularly in technical and international fields.
Accordingly, there has been a progressive transition in tertiary education over the past five-
eight years toward the largest Uzbek international universities teaching their students in EMI

and providing bachelor and master's degree programs fully in English.

To sum up, the government began to consider about implementing education using English
as the primary language of instruction in light of educational reforms, an increase in the
demand for English, and global standards in a number of fields. Educational institutions that
employ English as a medium of instruction are rapidly becoming the most popular places to
study. The number of EMI employed HE institutions has grown in response to the growing

demand for being educated in English.
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CHAPTER 111

METHODOLOGY

Introduction

This chapter provides an overview of the methodology used in this investigation. The steps

and procedure are discussed in details.

The research study aimed to investigate the participants’ perceptions on benefits and
challenges of English-medium education and complications that arise when implementing
EMI in higher educational institutions in Uzbekistan. The investigation was undertaken from
the perspective of EMI content teachers, students and administration members of Uzbek
universities. It examines the challenges and benefits of EMI policy of a set of educational
practitioners. The research study employs an interpretative, qualitative approach, as well as
qualitative research instruments. Data for the research were collected through semi-
structured questionnaire surveys and interviews with EMI instructors, students and
administrators from several departments of some universities in Uzbekistan. The research

questions of the study are following:
1. How do stakeholders perceive EMI in Uzbek universities?
a. How do instructors perceive EMI in Uzbek universities?
b. How do students perceive EMI in Uzbek universities?

c. How do administration members perceive EMI in Uzbek universities?

2.  What are the challenges of EMI in Uzbek higher education context?

a. What are the challenges of EMI implementation experienced by administration

members?
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b. What are the challenges experienced by EMI instructors?
c. What are the challenges experienced by EMI students?
3. What are the benefits of EMI implementation at Uzbek universities?

4. What are the stakeholders’ suggestions of successful EMI implementation in
Uzbekistan?

The methodology chapter consists of following sections: Introduction, Research design,
Pilot study, Research sites, Participants, Data collection tools, Data collection and Data

analyses.

Research Design

This section provides a justification of the research design and methodology used in the
study. When a researcher needs to study a research problem but does not yet know the
variables, “qualitative research is considered the most appropriate method” (Creswell, 2014).
A researcher may need to "learn more from participants through exploration” in qualitative
research because there may not be much information available regarding the phenomenon
of study (Creswell, 2014, cited in Baltabayev, 2018). Hence, while there is a large amount
of studies on the EMI globally, there is not enough literature in Uzbekistan, moreover, only
some universities of capital city Tashkent were explored. Thus, the perspectives and
experiences of the stakeholders from two universities in Andijan (Uzbekistan) were

investigated using a qualitative research approach.

Moreover, the case study research method was chosen to investigate a phenomenon in its
real-life context. Case study is considered to be an empirical inquiry and research technique
focused on an in-depth investigation of a group, event, or individual in order to explore the
underlying principles causes. Yin (2003) recognized a case study design as being appropriate
in a number of circumstances. A case study is particularly well suited for research where the
emphasis is on "how" and "why" questions and where participant behavior cannot be
managed. Additionally, case study research is appropriate when it is thought that contextual
aspects are relevant to the investigation and when the boundaries between the phenomenon
and the context are unclear (Baxter & Jack, 2008). Moreover, case studies "speak for
themselves and are immediately understandable; they collect specific data that can be

omitted in larger scale data (such as surveys) and might hold the key to comprehending the
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issue™ (Nisbet & Watt, as cited in Cohen, Manion, & Marrison, 2011, p. 256). A case study
can also "examine participants' experiences and views about a situation and can be
performed by a single researcher without necessitating a full research team,"” in addition to
catching and looking at a phenomenon in its real-life setting (Robson, as cited in Cohen,
Manion, & Marrison, 2011, p. 178). To this end, the present research study is based on case
studies and qualitative approach, which provided an exploratory analysis of teachers’,
students’ and administration members’ perceptions of EMI at tertiary level in Uzbekistan.
Content teachers and other participants described their perceptions of benefits and challenges
of this language policy through semi-structured questionnaires and interviews. This type of
data collection assisted to gather rich and in-depth insights into the daily issues of EMI and
experiences of teaching and learning through English in an EFL setting from the perspectives

of instructors, students and administration members.

Pilot Study

A pilot study was conducted in the academic year 2020/2021 at several universities of
Uzbekistan where teaching of content subjects was conducted in English. In the study, the
perceptions of EMI teachers and students regarding the adoption of EMI in the HEI of
Uzbekistan—where Uzbek is the language of instruction—were investigated through the
results of online surveys and semi-structured interviews. The study included 34 participants:
13 EMI lecturers, 15 students, and 6 administrators. The main purpose of the study was to
talk with stakeholders about their challenges and benefits of English-medium education, to
identify the ways of avoiding those challenges and solving the problems they experienced
during the lessons delivered totally in English. According to the findings of the questionnaire
and interviews, employing an EMI approach would attribute responsibility on the teaching
staff and necessitate very carefully developed curricula. The results also revealed that EMI
courses benefited students' interactions with their foreign peers, enhanced instructors'
professional development, careers, income, and improved English language proficiency.
The importance of English proficiency for learning success of professional knowledge was
highlighted by both instructors and students in their recommendations to motivate students

and make classes more enjoyable and comfortable.

The pilot study was used to develop and finalize the data collection instruments:

guestionnaires and semi-structured interviews. The reliability and validity of data collection
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tools were tested and necessary modifications based on the pilot study findings were made.
In all three questionnaires the question, inquiring respondent’s existence of English
proficiency certificate was deleted, instead the question, regarding the level of each language
skill was added. Additionally, a question, related to stakeholders’ suggestions of successful

EMI implementation, was added to all three types of interview protocols.

The pilot study helped determine if research design, methods, and procedures are practical
and feasible. Moreover, it assisted to ensure that main study was well-designed, feasible, and
ethically sound and it allowed to anticipate and address any potential challenges before
conducting the research, thereby improving the quality and validity of the study.

Research Sites

The selection of the study's research sites is discussed in this section. Targeted site selection
is necessary for qualitative research design in order to investigate particular and distinctive

situations.

Thus, two higher educational institutions: Andijan State Medical Institute (hereinafter HEI
A) and Sharda University (hereinafter HEI B) and are chosen as research sites due to the
fact, that only these HEIs of Andijan city have being implemented EMI successfully for
several years. On this occasion, it was decided by researcher to collect data from participants

of these institutions.

When it comes to HEI A, it has been implementing multilingual education programs at all
educational levels in three languages of instruction (Uzbek, Russian and English). There is
an international faculty at the institute, where all students came from such foreign countries
as Korea, India, Pakistan, Bangladesh, Nepal and New Zealand. Here in this faculty the
medium of instruction is English, in spite of the fact that the pedagogical staff’s and
administrators’ nationality is Uzbek. Local students are being taught either in Russian or

Uzbek languages.

To go into greater detail, HEI B is an international private university, where the majority of
pedagogic staff and administrators are foreign citizens, whereas the students are natives of

Uzbekistan. All subjects are being taught totally in English at Sharda University.
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Participants

A mixed research study was conducted to investigate participants’ perceptions of EMI. A
total number of 156 subjects participated in the study: 20 instructors, 130 students, 6
university administrators. Tables 1 and 2 present the information regarding respondents’ age,

gender and nationality.

A total number of 156 participants (70 males and 86 females) returned completed

questionnaires.

Table 1
Age, Gender and Nationality Distribution of Instructors
Age Gender Nationality
Age Number Gender Number Nationality Number
25-34 7 Male 6 Uzbek 15
35-44 6 Female 14 Indian 5
45-54 5
>55 2
Table 2
Age, Gender and Nationality Distribution of Students
Age Gender Nationality
Age Number Gender Number Nationality Number
<18 42 Male 60 Uzbek 58
19-21 67 Female 70 Tadjik 1
22-24 18 Uygur 1
25-27 3 Indian 35
>28 0 Pakistan 30
Korean 2
Bangladesh 1
New Zealand 1
Uzbek 58

Table 3
Age, Gender and Nationality Distribution of Administrators
Age Gender Nationality

Age Number Gender Number Nationality Number
25-34 2 Male 4 Uzhek 4
35-44 2 Female 2 Indian 2
45-54 2
>55 0
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Data Collection Tools

In this section, data collection instruments used in the research were described. Three
questionnaires, specially designed for instructors, students and administration members were
employed in the research. Three survey questionnaires with 15 demographic and open-ended
questions (for instructors and students) and 12 (for administration staff) questions were
developed for use with higher education EMI instructors, their students, and administration
after a review of the relevant literature. The content validity of the questionnaires was piloted
and based on the results their final version was used in this study.

The questionnaires consisted of two parts. In the first section, demographic questions
regarding the respondents’' age, gender, years of previous teaching experience in higher
education (in the survey for EMI teachers), their level of English proficiency, and their
professional training in EMI before beginning to teach in English were asked. The second
section, which was made up of open-ended questions, evaluated the respondents’ perceptions
of the benefits and challenges of teaching (for instructors), studying (for students), and

implementing (for administrators) EMI in Uzbekistan's universities.

A semi-structured audio-recorded interview was another research tool used in the study.
According to Seidman (2006), evaluating the views of the people involved in these processes

is the best way to investigate the policies and procedures of educational institutions.

Three semi-structured interview protocols were specially created for students, instructors
and administration staff by researcher. Each of them included four parts: Introduction; Part
1, which discussed general ideas about EMI in HE in Uzbekistan; Part 2, asking the
perceptions about the challenges and benefits of EMI and Part 3, asking final thoughts about
suggestions for improving implementation EMI in Uzbekistan. Approximate time for taking
each interview was 30-40 minutes, which was audio-recorded and was transcribed for

obtaining reliable data afterwards.

Semi-structured interviews are a type of interview that combines both structured and
unstructured elements. In this type of interview, the researcher has a set of predetermined
questions but also has the flexibility to explore topics in more detail and ask follow-up
questions based on the participant's responses. They can be particularly useful in collecting
data for research because they allow for a balance between standardization and flexibility.
This means that the researcher can ensure that they cover all the necessary topics while also

allowing the participant to share their experiences and perspectives in their own words.
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The task of semi-structured interviews in collecting data for researcher is to provide a
structured framework for the researcher to ask questions while also allowing for flexibility
to explore topics in more depth based on the participant's responses. This type of interview
can help researchers gain a deeper understanding of the participant's experiences and
perspectives, which can lead to more accurate and valid research findings.

According to Tuckman (as cited in Baltabayev, 2018; Cohen, Manion, & Marrison, 2011),
“by providing access to what is inside a person’s head, interviews make it possible to
measure what person knows (knowledge or information), what a person likes or dislikes
(values and preferences), and what a person thinks (attitudes and beliefs)” (p. 351).
According to Oppenheim (as cited in Cohen, Manion, & Marrison, 2011; Baltabayev, 2018),
in interviews as opposed to surveys, respondents are frequently more engaged and
motivated, which results in a greater response rate. Moreover, interviews are “better than
questionnaires for handling more difficult and open-ended questions” (Oppenheim, as cited
in Baltabayev, 2018, p.39; Cohen, Manion, & Marrison, 2011, p. 81).

The type of data collection can greatly influence the quality of the research outcomes. A
semi-structured interview is a research method in which interviewer ask open-ended
questions, and which is guided by a set of predetermined themes or topics. This format

provides some structure to the interview while also allowing based on the answers provided.

Research Procedures

When the research sites were chosen, two official letters from rector of Andijan State
Pedagogical Institute of Foreign Languages were emailed to rectors of HEI B and HEI A,

asking permission for the data collection.

First, it was decided to conduct research at HEI A, where almost 450 international students
from India, Pakistan, Korea, Bangladesh, Iran, Nepal and New Zealand were enrolled,
whereas the instructors were all of Uzbek nationality. Total 80 participants: 10 instructors,

67 students and 3 administrators volunteered to participate in the research study.

Vice-rector, who represented the administration, welcomed and all the details of research
were explained to him. He checked questionnaires and interview protocols in all three
languages and the meeting with Dean of Foreign faculty and tutor of international students

was appointed.
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Instructors were recruited through a snowballing technique. The technique of "snowballing,"
which is used to identify study participants, involves individuals recommending other
potential participants, and so forth. In this way, it functions as a participant recruitment
procedure that gives the researcher access to a growing number of potential participants
(Bertaux, 1981, in Seidman, 2013).

To put it differently, a non-probability sampling approach called "snowball sampling™ or
"snowballing™ is used by researchers to find potential participants in studies where
respondents are difficult to locate. This technique is typically used when the sample is rare,
sensitive, or hard-to-reach.

The process started with the identification and recruitment of a small number of instructors,
recommended by a vice-rector assistant. These initial participants then helped me identify
other subjects who could potentially participate in the study, who in turn identified others
and so on, creating a 'snowball’ effect.

The Dean of the Faculty and Tutor of international students provided me with list of students,
who study courses in English. Only 67 out of 80 selected students fully completed

questionnaire surveys and 7 of them were interviewed.

As there was only one faculty with EMI education, just only 3 administration members
participated in the research study. However, all of them agreed to be interviewed apart from

filling in questionnaire forms.

The information outlining the research topic, methods, and what participation entailed for
them was provided to all participants face-to-face. Then the option to choose the language
of questionnaires and interview protocols was given to stakeholders. All three questionnaires
and interview protocols for instructors, students and administrators were initially created in
English and translated into Russian and Uzbek languages by researcher. These documents

were proofread and approved by an expert.

Then questionnaires in three languages were distributed to instructors. Five participants
responded in Russian, three — in Uzbek and two completed the survey in English. Next, the
selected students were asked to respond the questionnaires specially designed for students.
All sixty-seven students completed questionnaire surveys in English since their nationalities
were not Uzbek or Russian. The last group of stakeholders was administration staff. Only
three participants from institution authority agreed to take part in the research. Two of them

preferred to fill in the questionnaire forms in Russian and one — in Uzbek.
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Next day interviews from randomly selected participants were taken. Three instructors and
three administrators preferred to answer the interview questions in Russian and Uzbek

languages, and five medical students responded in English.

The same data collection process was conducted in the other research site — HEI B. The
majority of pedagogic staff and administrators are foreign citizens, while the students are
natives of Uzbekistan. The medium of instruction of all subjects at university is English.
There were 76 participants in total: 10 instructors, 63 students and 3 administrators, who
were involved in the research study. Data collection methods and procedure in HEI B were
same as in HEI A.

Data Analysis

Semi-structured audio-recorded interviews and questionnaire surveys with open-ended
questions were employed to collect data. First, the questionnaires, specially created for
instructors, students and administration members were distributed. Next, a qualitative semi-
structured interview was used as a supplemental tool to elicit detailed responds from
participants in order to gain a better understanding the interviewee's own experiences and
explore into specific research-relevant questions. Selected participants were interviewed
using a semi-structured interview technique with questions about their perception,
difficulties, benefits, and suggestions regarding EMI. This was done with their consent for
the interview and their understanding of the research purpose, and confidentiality of their
identities was secured. For further research and interpretation, the MP3-formatted digital
recordings of the interviews were transcribed and coded. To answer the research questions,
the analysis of the collected data from three questionnaires and three interviews was
conducted qualitatively. In order to address each study question, a data gathering tool and
the constant comparison method were used. This type of data analysis method was decided
to use as constant comparison method involves comparing data within and across different
cases or participants to generate meaningful insights and allows for a systematic and rigorous
analysis of qualitative data by providing a structured approach to identify patterns and
generate theories or explanations. By transcribing, coding, and interpreting the data to
identify any emergent themes for discussion, the qualitative analysis was carried out on the

open-ended question response and interview data.
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Ethical Issues

Yin (2014) asserts that studies involving “participants and identifying information about
these people should take into account ethical considerations” to prevent potential threats to
their identities. Therefore, such procedures ought to guarantee participants' confidentiality
and anonymity. In particular, interviews contain an ethical aspect that should address the
study's effects on the participants, potential negative consequences as well as positive
outcomes, “non-traceability, access to the data, and attempting to manage the interview in
an appropriate, non-stressful manner” (Cohen, Manion, & Marrison, 2011).

Since, any research involving human subjects, such as students or educators, must ensure
that all participants clearly understand the purpose and processes of the research, any
potential risks and benefits involved, and how their data will be handled and safeguarded,
the selected participants received a consent form that details how their anonymity and
confidentiality were intended to be protected, as well as their rights and any potential risks
related to their participation before collecting data. They were asked to read a consent form
thoroughly and explained that their participation was completely voluntary. To make sure
that the research study did not have any undue negative effects on potential participants or
institutions, the rigorous process of obtaining ethical permission for it through the
university's Research Ethical Commission was carried out. All interviews were recorded
exclusively with the participants' permission. Participants were given the option of selecting
their preferred language for the interview. All questionnaires and interview protocols were
created in English and translated into Uzbek and Russian by author using back-translation
technique or quality assurance method and later were given to experts on above mentioned
languages for final check. It was critical to provide potential participants with complete
information about the research's goals and objectives, as well as the requirements, including
describing the data collection methods, time, and means by which data would be
disseminated. This information was given to all selected participants verbally and via

information sheets face-to-face.

The participants' convenience in terms of time and location were taken into consideration
when conducting the interviews. A friendly atmosphere was established and questions were
asked in a way that would minimize any potential discomfort. Additionally, it was
guaranteed that participating would not have any negative effects on their employment or

studies.
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The obligations to protect the participants’ privacy and confidentiality were transparant. This
is especially important in case study research since individuals as well as institutions may
be portrayed in ways that make them identifiable. At all stages of the investigation, every
effort was taken to keep participants' identities confidential. To accomplish this, pseudonyms
are utilized for the names of individuals as well as the institution itself.

Measures were taken to limit the usage of identifiable information regarding research
participants. To limit the risk of identifying the individuals, distinctive features are either
removed or altered. In addition, the data gathered from the participants was filed and stored

in a safe location.

Validity and Reliability

EMI has become increasingly popular in tertiary level in last two decades in Uzbekistan. The
use of EMI offers many benefits and challenges for students, instructors and administration
members. However, the validity and reliability of the research focusing on this topic should

be given attention, as it can have a significant impact on education policies and practices.

According to Winter (2000, cited in Cohen et al., 2011: 179), "qualitative data validity may
be addressed through the honesty, depth, richness, and scope of the data achieved, the
participants approached, the extent of triangulation, and the disinterestedness or objectivity
of the researcher”. The validity of the study is confirmed by the use of various research
methods, such as questionnaires and interviews, which offer multiple perspectives on the
topic. A detailed explanation of the research methodology, making it easier to replicate the
study in other contexts, was provided by researcher. However, one limitation of the study is
its narrow focus on the higher education sector in Uzbekistan, as the findings may not be

generalizable to other educational systems.

A pilot study contributed much to developing the final version of the questionnaires and
interview protocols for EMI instructors, students and administrators. When creating a
survey, pilot testing is an extremely important stage. For the goal to improve the questions,
this step involves distributing out the questionnaires to the appropriate individuals for
completion and getting feedback on the content (Gillham, 2000). Modifications such as
“rewording, sequencing, and rewriting” the sentences can increase ‘“readability while
reducing ambiguity and misunderstanding of the questions” (Gillham, 2000). A back-

translation technique was employed for pilot testing purpose in the present study. Three
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semi-structured questionnaire surveys and interview questions were created in English and
translated into Uzbek and Russian so that participants could comprehend and provide more
in-depth responses to all questions. The translated versions were proofread by language
experts (PhD, professors and professor assisstants), working at university for many years.
They were asked to translate questionnaires in Russian and Uzbek languages back into
English to compare them and find out differences (if there are any). Following some
improvements in the word choice and order, Russian and Uzbek versions of questionnaire
surveys and English version were generated based on certain differences that arose. Then
they were used in pilot study with 34 participants: 13 EMI lecturers, 15 students, and 6
administrators. Participants were asked if they had any challenges with comprehending the
questions’ content. Some modifications were made in questionnaires and interview protocols

according to their answers before using them in a larger scale investigation.

Inter-rater reliability is a crucial aspect to consider when assessing the reliability of a
qualitative research, which involves having multiple researchers independently analyze the
data and compare their findings to establish consistency and agreement in the interpretation
of themes and patterns. To achieve inter-rater reliability, two researchers (one of whom is
an American PhD student), who are knowledgeable in the field of EMI and have expertise
in qualitative research methods, were involved into the analyzing the collected data. They
were asked to read and analyze interview transcripts individually, and then their and
researcher’s interpretations were compared. During the comparison process, the
researchers’ individual interpretations were discussed and areas of agreement and
disagreement were identified. The discussion allowed for the identification of any
inconsistencies or biases in the analysis and helped to refine the interpretation of the data.
Being engaged in open and transparent discussions, taking into account different
perspectives and insights is important for the researchers. Inter-rater reliability helped to

ensure consistency and trustworthiness in the interpretation of data.

While it is important to acknowledge that qualitative research may not achieve the same
level of objectivity as quantitative research, the validity and reliability strategies, desctribed
above, helped ensure rigor, transparency, and trustworthiness in this study. By employing
these techniques, the credibility of the findings was enhanced and valuable insights to the

field of EMI were contributed.
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Conclusion

The methodological approaches used in the investigation are described in this chapter. The
methodology used in this study made it possible to respond to the established research
questions. EMI instructors, students and administration members from two higher
educational institutions of Andijan city were chosen as research stakeholders to benefit the
insufficiency of using only two data collection tools: questionnaires and interviews. Using a
qualitative approach and a case study research design enabled to gain a comprehensive
understanding of participants’ views, experiences, and challenges with EMI policy
implementation in Uzbekistan's regional institutions. All attempts were made to ensure the
anonymity and confidentiality of the respondents' identities, as well as the security of
collected data.

In this chapter research design, pilot study, research sites, participants, research instruments,
research procedures, data analysis, ethical issues, validity and reliability of the study were

thoroughly discussed. The following chapter details the actual findings of the study.
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CHAPTER IV

FINDINGS

Introduction

As it was discussed in Methodology chapter, the data collected for this research study was
qualitative, and relied on questionnaires with open-ended questions and extended semi-
structured interviews with instructors, students and administrators as stakeholders at two

universities in Uzbekistan, where medium of instruction is English.

This chapter discusses participants' perceptions of EMI, the benefits and challenges of
teaching and learning academic content in English, as well as participant suggestions for
improving EMI implementation. The research data findings are presented in accordance with

the research questions that guided the study:
1. How do stakeholders perceive EMI in Uzbek universities?
a. How do instructors perceive EMI in Uzbek universities?
b. How do students perceive EMI in Uzbek universities?
c. How do administration members perceive EMI in Uzbek universities?
2. What are the challenges of EMI in Uzbek higher education context?

a. What are the challenges of EMI implementation experienced by administration

members?
b. What are the challenges experienced by EMI instructors?

c. What are the challenges experienced by EMI students?
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3. What are the benefits of EMI implementation at Uzbek universities?

4. What are the stakeholders’ suggestions for successful EMI implementation in
Uzbekistan?

This chapter presents themes and categories based on the research questions. Firstly, the
findings are presented in relation to instructors’, students’ and administration members’
perceptions of English-medium education. Secondly, findings examine the challenges of
implementing EMI in Uzbek context. Thirdly, the challenges, experienced by EMI
instructors and students, are explored in the chapter. Fourthly, the chapter presents benefits
of EMI implementation at Uzbek universities overall. Additionally, it presents stakeholders’
suggestions for improvement EMI provision in Uzbekistan. Finally, the chapter concludes

with a summary of the key findings.

Stakeholders Perceptions of English-Medium Education Policy

This chapter contains information on the data analysis findings. The perceptions of
instructors, students and administrators toward EMI in higher education (HE) generally and
at their university specifically, benefits and challenges of teaching/ studying/ implementation
of EMI are presented in this chapter. The results are discussed in the light of the research

questions:

RQ1: How do Stakeholders Perceive EMI in Uzbek Universities?

a. How do instructors perceive EMI in Uzbek universities?

b. How do students perceive EMI in Uzbek universities?

c. How do administration members perceive EMI in Uzbek universities?

As previously stated, the first research question aimed to investigate stakeholders' (in this
section instructors’) attitudes about EMI policy in general. Total 150 participants: 20
instructors and 130 students (HEI A: 10 instructors, 63 students; HEI B: 10 instructors, 67
students) were asked to report on their perceptions of EMI policy through questionnaire with
open-ended questions and only 5 students, 3 instructors and 3 students from both HEIs were
interviewed. Question 9 from Questionnaire for Instructors, question 11 from Questionnaires

for Students and question 6 from Questionnaires for Administration Members (Complete the

41



sentence: In our language policy, in Uzbekistan context, English-medium instruction
(EMI)...) and Question 1 of Part 1 from all three interview protocols (What are your general
perceptions of teaching your subject in English-medium?) with sub-questions froma —f (See
Appendix), regarding the importance of all teaching, communication at university being in
English, use of English at university, usefulness of EMI for students’ future studies and
employment and developing their language and teaching skills through EMI, assisted with
responding research question one (RQ1).

According to questionnaire results, almost all participants perceived EMI positively, stating
that English is a global language and EMI is relatively new approach in Uzbekistan context.

One of the instructors’ comments in this regard were:

Without any doubt, I can state that English is a lingua franca, and its role in country development
is immense. There is no country, to my view, where all the branches, such as economics,
education, art, medicine etc. can flourish without interference of English. The most innovative
content, material, literature, needed for growing and updating this or that field of life is provided
in English. Consequently, teaching and studying in English is crucial nowadays. Furthermore, it
is important to implement EMI in schools or even kindergartens. (Instructor A 2)

Another instructor mentioned EMI as a relatively new mode of teaching in Uzbekistan.

In our language policy, in Uzbekistan context, EMI is considered to be relatively new in our
country. However, we should admit that there are being organized several deeds, actions in terms
of the progress. The change of requirements, the announcements of decrees, related to
developing of language skills must serve as the best steps towards the development of EMI
implementation. (Instructor B 5)

An international student from HEI A claims, that EMI provision is important for
university’s language policy in terms of internationalization of institution, whereas a
student from HEI B, whose nationality is Uzbek, states that it is difficult to study all content
subjects in English due to the low level of language skills, though he perceives the

importance of studying totally in English.

EMI implementation at university guarantees internationalization of the institution. If all content
subjects are taught entirely in English, students from different countries will be able to enroll the
university, which will foster its promotion of university ranking. (Student A 8)

Surely, studying all content subjects in English is very promising and beneficial, but at the same
time it is challenging, since the level of students’ English language skills does not meet the
requirements, or to put it differently, they cannot fully comprehend the given topic and express
their thoughts fluently. (Student B 3)

Concerning administration members’ perceptions of EMI, it is claimed that using English at
university is a must and prerequisite for future promotions opportunities of students.
Moreover, EMI implementation will serve as a launch pad for internationalization of

university.
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Teaching content subjects in English is mandatory within the university. All classes are held in
English and even out of classes, extra-curricular activities are arranged in English. EMI is also
crucial for students’ future career. If they possess strong communication skills in English,
without any doubt, they will be hired at companies with high salary and they make benefit out
of their studies at the university. (Administrator B 1)

EMI has been employed at our institution for four years, or since the time when we opened
international faculty, where all the courses are being taught in English. Every year many students
from different foreign countries enroll our medical institute bachelor program which encourages
us to provide with lecturers, who can deliver their lectures in English. To tell the truth, we do not
have enough pedagogical staff, being able to conduct their courses totally in English. However,
administration is trying to support instructors by arranging language courses, master classes,
providing with teaching resources, etc. (Administrator A 3)

As for semi-structured interview results, again university internationalization, students’
employment and future career were the most stated ones. The following quotes indicate the
perceptions of EMI at tertiary level in Uzbekistan:

I think it is important for education to be in English-Medium at the university level, because
students might be interested in going abroad for work, for higher studies, or for opening a
business, for being an entrepreneur. All those things require the English language. So, | think
that EMI education is required. (Instructor B 7)

To the interview question related to all communication at university being in English

Instructor B 7 from HEI B responds in the following way:

Yes, yes, at higher education level, | think all communication should be done in English. At least,
in the Department of English, and Department of Foreign Languages, the communication should
be English. (Instructor B 7)

The same opinion was echoed by another instructor from the same university.

Yeah, obviously, in the universities and the campus. Once you entered the campus, you should
talk in English. At least you should try to talk in English. Once you go outside, it's your choice,
if you like to speak in English or Uzbek or Russian or any other language, no problem. But yes,
in the campus you have to speak only in English. (Instructor B 2)

However, contradicting ideas regarding the use of English at HEI were expressed by the
Instructor A 1 from HEI A.

No, | don’t think that all communication, out-of-class communication | mean, should be in
English. I know that it is useful for students, but they will not be able to discuss all their problems,
new topic assignments in English. This opinion of mine is related to students of our nationality,
not international ones, due to not required level of Uzbek students’ English language skills.
That’s why, if they cannot explain all their thoughts totally in English, why not to communicate
them in their native language after lessons? Moreover, to my view, if students cannot
comprehend a new theme of any content subject in English during the lesson, it is suggested for
instructors to explain this difficult content in their L1. Again, it is about EMI implementation in
general in our country. (Instructor A 1)

Positive perceptions, which were deducted from students’ interview responses, were also
regarding to EMI provision in Uzbekistan. The following two quotes from students of both

HEIs are presented as examples from the received responses.

Yes, it is considered to be very crucial to study the subjects in English, because it might be
beneficial in many cases and | do hope that it will provide students as well as teachers with better
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chances in the academic procedure. Nowadays, we know, that being hired by the international
companies require the language skills and if job applicants are from the institute or universities,
where they were taught in English, they will definitely have more preferences and chances.
(Student A 3)

Even though EMI is relatively new in our country, many universities, not only private, but public
ones as well, offer their courses to be taught only in English to recruit or increase the percentage
of international students’ enrollment and in this way to internationalize the university. Generally
speaking, EMI is crucial for developing students’ language skills, enhancing knowledge on their
majors and their future employability. (Student B 2)

As for administration members’ perceptions of EMI, the findings, taken from interviews,
show that EMI is relatively new approach in Uzbekistan, Andijan in particular. Therefore,
EMI entails some challenges in its successful implementation. To the questions regarding
communication and education being prosecuted totally in English, following responses were
articulated:

Hmm, | feel it is important for all teaching at all levels to be in English, because that will give
more exposure for the students to learn. Communication totally should be in English at
university. The more we create an English enrollment that is going to help the students to learn
English directly and indirectly.

I understand that to learn a foreign language is difficult. However, as considering globalized
world it is important that we have to go with the global language and today the only surviving
global language is English and you know that. (Administrator B 1)

Given above were ideas of administrator from HEI B, whose nationality was Indian. The
quote below is of an administration member, who works in HEI A, who is Uzbek by
nationality, asserting how EMI provision is important in Uzbekistan, which lays certain

responsibility to authority of the institution.

Well, if to speak about EMI implementation in our country in general, EMI has been becoming
popular year by year. The first reason of EMI popularization is HEI ranking in Uzbekistan and
Central Asia. To occupy higher position in the list of rankings it is mandatory to offer courses in
English to attract as many international students as possible. Secondly, internationalization of
university is very important, which cannot be realized without EMI. Finally, chances of students’
employability and future career promotion will be increased in case of successful EMI
implementation. Surely, it has certain challenges and demands great effort to realize it and
arrange necessary conditions for EMI, but there is a proverb: ‘“No pain, no gain”.
(Administrator A 2)

Thus, all participants expressed their views on EMI policy in Uzbekistan in general, and
most of them pointed out to its importance in internationalization, student employability and
better career opportunities. The next section discusses the challenges of implementing EMI

in Uzbek context.
Challenges Experienced by Administrators in EMI Provision in Uzbekistan

This section analyzes administrators’ challenges in EMI implementation at their respective

universities.
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RQ2: What are the Challenges of Implementing EMI in Uzbek Higher

Education Context?

a. What are the challenges of EMI implementation experienced by

administration members?
b. What are the challenges experienced by EMI instructors?
C. What arethe challenges experienced by EMI students?

The second research question aimed to explore administrators’ perceptions of EMI
implementation in Uzbek universities. To respond the research question, six participants
(three participants from each institution) were asked to report on challenges they face during
EMI implementation at their respective universities through questionnaire with open-ended
questions and semi-structured interview. Question 9 from Questionnaire for Administration
Members (What challenges do you experience in realization of your plans regarding to EMI
in your institution) and Question 2 of Part 2 from Interview Protocol for Administrators
(What challenges do you experience in EMI implementation at your institution? What
measures could be taken to avoid these difficulties How do you solve them?) contributed to

responding research question two (RQ?2).

The participants’ responses from questionnaire survey indicate to such difficulties as lack of
English proficiency, mixed ability classes, attraction of native-speaker specialists and lack
of resources. Interesting variation of perceptions of administrators from both university and
institute is observed in responses. If participants of HEI B suffered from lack of their
students’ language proficiency, as administrators and majority of teaching staff were
foreigners, and their students were citizens of Uzbekistan, participants of HEI A verbalized
contradicting ideas concerning insufficient language skills of their instructors, as they were
all of Uzbek or Russian nationalities, and their students of international faculty, where the
research was conducted, were citizens of such countries as India, Pakistan, Korea,

Bangladesh and others. The quotes below belong to administration staff members of HEI B:

There are some challenges that hinder the process of fully utilizing EMI in classes. Lack of
English proficiency results to mixed ability classes, where English language skills of learners
vary which creates a real challenge to teachers to plan and conduct their classes.
(Administrator B 1)

One of the most common challenges of EMI implementation is when students’ levels of English
language skills do not meet the requirements to study their courses in English, and instructors,
consequently, experience some challenges in syllabus and material designing, time management
and assessment. (Administrator B 2)
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The main problem is a language barrier of some students. If they manage to overcome this
barrier, it will be much easier for instructors to deliver their lectures and for students to study in
English-medium. (Administrator B 3)

The challenges experienced by administrators of HEI A were articulated in following way:

Hmm, honestly speaking, we do have some problems with insufficient English language skills
of some instructors of ours, as they are firstly, doctors, and then, teachers of Anatomy, Pediatric,
Latin Language and Medical Terminology, Surgery, Biology, etc. Some of instructors have
challenges in explaining medical terms and new content totally in English. Since the students of
our faculty are all of other nationalities, their level of English language skills is high enough.
(Administrator A 2)

Actually, we face to such challenges as attracting EMI instructors from English speaking
countries, or near to native speakers, who could work here or at least, train our instructors to
deliver their lectures in English medium effectively. However, we have signed memoranda with
several foreign universities, which has started to facilitate student and teacher mobility.
(Administrator A 3)

Findings, taken from interviews specially designed for administrators by researcher, have
supported the questionnaire results. During the interviews, almost all participants
emphasized the role of English at present, lack of English language proficiency of students
in one university and instructors in another one, and different levels of students’ language

skills, which complicates designing lesson plans.

We know that English is a global language and many new universities are being established
nowadays, and a number of universities, implementing English medium instruction, is increasing
year by year in Uzbekistan. However, the fact that not all of our instructors are ready to teach
their courses entirely in English, entails certain challenges for them. Lecturers meet a lot of
difficulties in explaining medical terminology to our international students, who do not speak
Uzbek or Russian, which demands a great effort and extra time for their own preparedness for
lessons and creating lesson plans and syllabi. (Administrator A 1)

Students are not so motivated, they cannot fully understand a new material given by their
instructors, who do not speak Uzbek. That is the problem. Our instructors try hard to explain
them in English, and sometimes they are obliged to ask other students, whose English is fluent,
to explain them in their native language. (Administrator B 3)

Administrators’ responses also reflected the perception of some students” demotivation of

learning foreign languages.

So, the challenges what we experience here in implementing English instruction is we get
students from diverse backgrounds where they may not have heard about English words and they
don't know much about English and to them we can speak only in English. Particularly myself
coming from a far country, | may not, I don't know the local language and it is very difficult to
communicate with them. But, what | see is that some students, who are really interested in
learning English, they take initiatives by listening, speaking, watching English and for a duration
of one hour, one month or six months if they continue that, they can develop their English. I can
see that some sorts, but not many, they don't take much interest to learn a new language, they
don't have a passion. So, that is the main challenge that | see. (Administrator B 1)

To conclude, the most common perceptions of challenges in EMI implementation,
articulated by administrators, are related to students’ low level of English proficiency at one
institution and instructors’ in the other one; mixed ability classes, which create difficulties

not only for teachers, but administration as well; lack of some students’ motivation for
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learning foreign languages, as they are interested in studying their majors only; and
recruiting EMI specialists from English speaking countries to assist EMI instructors by
arranging master classes or training courses. The next section reviews the challenges

experienced by EMI instructors and students.

Perceptions of Challenges Experienced by EMI Instructors and Students

The subquestions of RQ2 (b) and (c) targeted to investigate perceptions of instructors' and
students’ challenges of EMI at their respective universities. Total 150 participants: 20
instructors and 130 students (HEI A: 10 instructors, 63 students; HEI B: 10 instructors, 67
students) were asked to report on challenges of EMI at their respective universities through
questionnaires with open-ended questions to respond the research question. Additionally,
semi-structured interviews, specially designed for instructors and students, were employed
to collect more in-depth responses from participants. Total sixteen participants: three

instructors and five students from each university were interviewed.

Question 14 from Questionnaire for Instructors (What are the challenges of teaching in
English-medium?) and Question 15 from Questionnaire for Students (What are the
challenges of studying in EMI classroom for students?); Question 2 of Part 2 from Interview
Protocol for Instructors (What challenges do you experience in teaching EMI?) and Question
2 of Part 2 from Interview Protocol for Students (What challenges do you experience while
studying in EMI? What measures could be taken to avoid these difficulties? How do you

solve them?) contributed much to responding research question two (RQ2 b; c).

Instructors’ Perceptions of Challenges of Teaching EMI

According to questionnaire results, concerning challenges of teaching EMI, instructors
reported about difficulties of working in mixed ability classes. Moreover, these classes were

overloaded, as the number of students consisted of 30 or even more.

Well, one of the most common challenges | experience is working in mixed ability classes, where
you have to work with students, whose levels of English are different, and it takes much time for
preparing for lectures. One more frequently encountering problem is that we have to educate in
big overloaded classes, which creates a lot of challenges to instructors. Physically we do not have
enough time for working with every student or at least, backward students. (Instructor A 7)

It takes much time for assessing students at the end of the lesson due to a large number of students
in classes. | have to spend my spare time for that and explaining the material they couldn’t
understand properly. (Instructor B 6)
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Code switching was used in TESOL classes in HEI B, where both teachers and students were
of Uzbek nationality. Participants’ experiences in EMI classrooms demonstrated that
codeswitching and translanguaging were used due to students' different levels of English
proficiency, limited English skills and to aid in better subject comprehension.

Another frequently reported challenge among instructors was insufficient level of English
language skills, which entailed difficulties in time management, assessment and material
designing.

Notwithstanding it is a great chance for language development, we experience such challenges
as low level of students’ language skills and mixed ability groups, which create even more
problems in material designing. Another highlighting issue might be “timing” that is a bit short
to represent the whole data throughout the given time. (Instructor B 5)

It is difficult for me to assess my lagging students, since they cannot cope with given tasks,
assignments, portfolio entries and project works. That is a big challenge. (Instructor B 1)

As for me, if | am talking it takes time to be up to the mark, but me as a teacher have to keep our
students to guide for learning their English and improving very fast. (Instructor B 4)

Whereas instructors of International Private University (HEI B) complained to students’
insufficient level of English proficiency, due to the fact that majority of instructors were
foreigners and students were all of Uzbek nationality, the instructors of State Institute (HEI
A) suffered from lack of their own English language skills and accent of international

students’ English (mostly, Indian nationality).

Sometimes, it’s difficult to explain a new content to students because of not knowing all the
medical terminology in English. Surely, | get ready for every lesson beforehand, but it’s take too
much of my free time. As all students in the faculty are foreigners I cannot explain them in Uzbek
or Russian, which would be much easier not only for me, but for students as well. To solve this
issue, | usually ask my Uzbek students, whose English is fluent, to translate some parts of the
content, which are difficult for me to explain. Additionally, | use videos in English every lesson
related to new theme to ease my students’ topic comprehension. (Instructor A 9)

Personally, | have some problems in understanding Indian and Pakistani students’ English, which
creates misunderstandings and takes time for solution. (Instructor A 2)

Among other challenges reported by instructors were:

There is a shortage of equipped IT classrooms, resources, visual and technical aids.
(Instructor A 5)

I have absolutely no free time as it takes too much time for preparation for teaching course in
English. (Instructor A 10)

The interview results echoed instructors’ questionnaire survey answers. Such challenges as
lack of students’ English proficiency and use of L1 by students to comprehend a new

material better were mentioned by interviewees from HEI B.

Some of my students are facing lots of difficulties, especially with English, because they have
studied all of the concepts in their school either in Uzbek-medium or Russian-medium. So even
if you teach them the same concept in English, they would be thinking what is the translation of
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this word in Uzbek or Russian and | feel a lot of students are having this difficulty. And many
of them are not trying to help themselves. (Instructor B 3)

Yes, during my lessons | have some difficulties when I'm teaching them fluently in English. |
use only English when teaching all of the technical terminology, so students are not able to get
contacting. To solve that, I always try to find some students, whose English are perfect. They
have high scores in IELTS and TOEFL examinations and | ask them to translate new vocabulary
or peace of text into their native language, as I'm also learning basic grammar of Uzbek and
Russian languages, and | cannot explain it myself. So, anyway, | need these personnel to give
them in their mother tongue, because the best education is when you get it in your mother tongue.
Sometimes, | use local key words as well to explain them better, so that they could understand
my course. (Instructor B 1)

Yes, from their school, students are always focusing on their mother tongue. So, for them it's
also difficult to have immediate language. Yes, but as teachers we have to keep them growing
and teaching properly in a global language — English. (Instructor B 2)

Interestingly, instructors from HEI A, who work with foreign students, complained about
working in mixed ability groups (even among international students there are some learners,
whose level of English is elementary or even lower) and shared the ways of solution to this

problem.

I guess, everyone says that it is level of English or language, we should admit that not each and
every student has got the same level with their peers and some of them are extremely fluent,
whereas others still find some difficulties in terms of language. So, that’s why, when you are
conducting lessons, when you’re about to ask some questions, you should admit that your clever
ones will be the first as usual, whereas the weaker ones might have some troubles and might
have some hatred inside towards their peers and that is one of the big challenges to my mind. As
teachers, we can try to do different tasks to organize classes in the groups, where will be mixed
members or different types of members and sharing with them the tasks, which are related to
their language skills. In such cases, our lessons will be fruitful in terms of engaging each and
every member of the class. (Instructor A 1)

Another, most frequently experienced challenge by instructors is concerned their own

insufficient level of English and lack of vocabulary.

| know that EMI instructors’ English should be fluent, however, | face to challenges in explaining
my course totally in English, since | am a doctor first of all, then a teacher, who has been teaching
Pediatrics to Uzbek students for more than 20 years and for 2 years | have been teaching to
international students. | experience some challenges in providing a new content entirely in
English. My students, who are proficient in English, help me to explain or translate my speech
to foreign students. Surely, | go to language courses to improve my English, and | hope it will
be easier for me to teach my subject in English medium upcoming academic year.
(Instructor A 2)

The interviewees complained about difficulties in material designing and suffering from lack

of spare time.

Honestly, to get ready for each lesson, | spend much time, preparing PowerPoint Presentations
in English and trying to find out relevant videos from YouTube, so that it would be easier for
students to comprehend a lecture. (Instructor A 3)

As can be seen from the quotes, one of the most common challenges for the majority of
participants was the low English proficiency of students, in some cases instructors' levels of

language skills as well, and the difference in English knowledge among students in EMI
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educational settings. Additionally, challenges in material designing, use of English
terminology, assessment and time management were considered as common issues by EMI

instructors from both higher educational institutions.

Students’ Perceptions of Challenges of Studying in EMI

Question 9 in Personal Profile section of questionnaire survey inquires students’ English
language proficiency levels. Figure 1 below demonstrates English proficiency levels of the
students (n=63) of HEI A. None of the participants from this institution are Uzbek. All of

them are international students.

ENGLISH LANGUAGE PROFICIENCY LEVELS

J i i i |
m—

READING LISTENING SPEAKING WRITING VOCABULARY GGRAMMAR

® Elementary ™ Pre-Intermediate Intermediate Upper-Intermediate = Advanced

Figure 1. Distribution of English proficiency levels of the students of HEI A.

Figure 2 provides the information about the language of students’ interaction (n=63) with

their friends when they are not in class.

USE OF LANGUAGE OUT-OF-CLASS

HEI-A
EnglisWother tongue
3% 5%

Both Engli
Mother tongue
92%

Figure 2. Distribution of students’ use of language out-of-class in HEI A.
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Figure 3 below demonstrates English proficiency levels of the students (n=67) of HEI B. All

participants from this university are Uzbek.

ENGLISH LANGUAGE PROFICIENCY LEVELS
HEI-B

READING LISTENING SPEAKING WRITING VOCABULARY GRAMMAR

M Elementary  ® Pre-Intermediate ™ Intermediate Upper-Intermediate ™ Advanced

Figure 3. Distribution of English proficiency levels of the students of HEI B.

Figure 4 provides the information about the language of students’ interaction (n=67) with
their friends when they are not in class.

USE OF LANGUAGE OUT-OF-CLASS
HEI-B

English
0% Mother Tongue
18%

Both English &
Mother Tongue
82%

Figure 4. Distribution of students’ use of language out-of-class in HEI B.

In Figure 5 English proficiency levels of all students (n=130) from both HEIs are
demonstrated.
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ENGLISH LANGUAGE PROFICIENCY LEVELS
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Figure 5. Distribution of English proficiency levels of the students from both HEIs

Figure 6 demonstrates the information about the language of students’ interaction (n=130)

with their peers out-of-class.

USE OF LANGUAGE OUT-OF-CLASS
HEI-A & HEI-B

M English
Mother Tongue
H Both English & Mother Tongue

Figure 6. Distribution of students’ use of language out-of-class in both HEIs

When students were asked in a questionnaire survey about their experienced challenges of
studying their content subjects in English, the majority of students' low levels of English
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proficiency and the difference in English language competency among students, taking EMI

courses, proved to be one of the most significant challenges associated with these courses.

I have some problems with completing tasks, assignments, project works given by our teachers,
because | don’t understand everything during our lessons. My English is not so good. But my
friends always help me, they translate or explain a new topic to me in Uzbek. (Student B 17)

The biggest challenge | face to in my EMI study is my level of English, because after every
lesson | ask for help from my teachers and groupmates. Such subjects as Information
Technology, Artificial Intelligence are being taught by foreign instructors, and TESOL,
Speaking, Listening, Reading, Writing and others — by local Uzbek teachers. That’s why
whenever | don’t understand, Uzbek instructors explain me in my native language, and Indian
teachers ask for other students to translate what they said during the lesson. (Student B 5)

Yes, | have some problems in understanding medical terminology and doing assignments, mid-
term and final tasks because of my low level of English. My friends, Indian guys, whose English
is much better than mine, usually explain everything in Indian. But, anyway, it is difficult for me
to write in English. (Student A 28)

Personally my English is good enough to understand the new topic, but the problem is that in
our group there some students, whose level of English is Pre-Intermediate or even Elementary.
The same content is comprehended by students in different ways and they have different results.
I can do tasks immediately, sometimes using dictionaries. However, groupmates of mine with
low level of English cannot complete them at all. They need extra time and explanation in their
L1, watching videos, using dictionaries, etc. That’s why, to my opinion, it is suggested to regroup
all students or divide them into mini groups according to their levels of English. (Student A 12)

Another challenge that students experienced in studying their courses in EMI was
concerning misunderstanding technical or medical concepts either due to students’ low level

of English proficiency or pronunciation of Indian instructors.

As my specialty is Computer Science Engineering, we study such subjects as Computer Network
Software Engineering and Testing Methodology, Design and Analysis of Algorithm, Ethical
Hacking, Digital Image Processing and others in English. Thus, IT related concepts are difficult
for comprehension. It is impossible to ask for every word’s meaning from a teacher, whose
nationality is not Uzbek. Moreover, even if instructor explains it in more simple words, | cannot
understand properly everything due to his pronunciation. It takes time to check up these concepts
in dictionaries, and look for the solution to my problem in the internet. (Student B 53)

| suppose, that medical terms are the most difficult ones for comprehension and learning! Even
though we are not local students, when we could ask for help from teachers in our mother tongue,
and our English is good enough, anyway, we are not natives, and surely, meet certain challenges
in studying medicine in English. Another issue is that some of our instructors cannot explain us
these concepts in details. | try to solve these problems by googling and searching in internet
resources, which allows me to catch up the course program. (Student A 49)

| study hard enough to do well at the institute, but in spite of this | have problems in
understanding properly. There are some reasons: firstly, medicine is difficult to study in a foreign
language; secondly, not all teachers can easily fluently deliver their lectures totally in English. |
read many books and watch videos both in class and at home. (Student A 32)

One more challenge reported by students was related to limited language skills. The quotes,
given below, demonstrate students’ anxiety and concern about their grades and completing

the courses successfully.

In fact, we cannot fully understand the lecture, delivered totally in English. We even can’t ask
questions properly in English, do tasks independently. | am afraid to fail exam and retake the
course again. (Student B 22)
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To tell the truth, I understand everything what teacher is saying or what | read, but I cannot
answer the questions or speak in public. I have some kind of phobia to be made fun of me. I am
always thinking about correctness of my sentences and always ask myself whether I am using
proper constructions or phrases in my speech. (Student A 56)

The students’ comments seem to indicate that their limited language proficiency is a
significant barrier to their participation in the lesson, which leads to demotivation and low
grades.

According to interview results, it can be stated that challenges, articulated in questionnaire
survey, were echoed in interviewing. Moreover, the responses were given fuller and in more
details.

It turns out, that even local students with advanced level of English face certain challenges
in EMI education. It is a bit difficult for them to understand the dialect or pronunciation of
Indian instructors, who are not natives of English. The point is that all of the local students
learn literary English to get IELTS or CEFR certificates before entering universities,
therefore, they need effort to adjust to Indian dialect of English of their instructors.

Actually, | have IELTS certificate 7.5 band score, and | do not experience any challenges during
the lessons, conducted by our local teachers, I mean, the teachers with excellent English
proficiency and pronunciation. However, when it comes to Indian instructors, | do face some
difficulties in comprehending Indian dialect of English. In such cases, | try to read much from
extra internet resources myself, and sometimes ask for my teachers’ books or notes for self-
study. (Student B 5)

In most cases, | face difficulties in understanding our Indian teachers’ pronunciation. Especially,
it’s much more challenging, when it comes to technical terminology comprehension. However,
every time when | encounter such a challenge, my friends rush to help me, explaining what our
teacher actually was going to interpret. (Student B 4)

As it was mentioned above, one of the most frequently reported challenges experienced in
EMI education by students was lack of their English language skills, vocabulary which

entailed demotivation and misunderstandings.

I have a lot of difficulties in my EMI study, because my English is not so good, that’s why I
don’t understand the content of lectures, medical terminology. Of course, all types of assessment
tasks are difficult for me, and sometimes, | even want to give up my study..., but every time
when | think about it, my friends motivate and help me. (Student A 2)

I have a language barrier, | think, because | hardly express my opinions in front of a class. Even
if | know the correct answer to our instructor’s question, I have a doubt and some fear to speak
English. This habit affects my grades and | should do something to break this barrier.
(Student B 3)

Interestingly, that students find course books too difficult to comprehend and on this reason,
they use notes from lectures, PowerPoint Presentations, prepared by instructors and
resources from internet. According to some interviewees’ reports, reading the textbooks

takes much time to understand and get preparation for lessons, mid-term and final
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assessments. As alternatives to such course books in English students prefer reading books,

written in Uzbek or Russian languages.

To tell the truth, 1 don’t read the books, given in the syllabus as main course books, as | consider
them too difficult to understand. If | read them, | have to use dictionary to look up almost all
words and it takes much time for preparation. Instead, | try to find e-books in Uzbek or Russian
in the internet. Reading these books in my native language helps me save time. Moreover, | can
understand the topics, which I usually cannot do during the lesson. (Student B 1)

Well, when | open a book in English, related to our technical courses, and try to read at home, |
hardly understand the content because of difficult technical terminology. That’s why I use course
books written in mother tongue. Surely, we have a limited number of resources in Uzbek, but in
Russian there are more than enough books in all fields. Otherwise, it is impossible to be ready
for our lessons, or any types of assessment. (Student B 5)

Studying in overloaded classes was also mentioned as one more challenge in EMI education
by students. It is appeared that the number of students in a single classroom exceeds the

norm and students are not paid special attention and time.

Hmm, to speak frankly, | am not fully satisfied with EMI courses, because our teachers don’t
work with each of us during the lessons. There are more than 30-35 students in our group. | know
that teachers physically do not have time to work with each student separately, but anyway, we
need teachers’ attention, explanation and support every lesson. (Student B 4)

I think groups should be divided into two mini-groups according to our levels of English
proficiency. In this case the number of students will be 20, and it will be much more comfortable
and easier to study. More so, we study medicine in English. It is too difficult. If there will not be
S0 many students in the classes, the time and teachers’ attention will be paid to each student
whenever he/ she needs. (Student A 4)

One more interesting perception, regarding challenges of EMI education, was reported by
instructor of HEI B:

Yes, | find that students here are facing lots of difficulties. Especially, with English, because they
have studied most of the concepts at their schools, but they have studied either in Uzbek Medium
or Russian Medium. So, even if you teach them the same concept in English, they would be
thinking about the translation of this word in Uzbek or Russian. And | feel a lot of students face
this difficulty and most of them are not trying to help themselves. (Student B 3)

To conclude, among the most frequently reported challenges, experienced by students, such
difficulties as studying in mixed ability and overloaded classes, students’ low English
proficiency, misunderstanding the instructors’ dialect or pronunciation of English, limited
language skills and challenges in comprehension of course books in English, were discussed.
Moreover, majority of students themselves provided solutions to the challenges mentioned
above. The next section analyzes the benefits of EMI provision at higher education in
Uzbekistan.

The Benefits of EMI Implementation at Tertiary Level in Uzbekistan
The benefits of EMI provision at Uzbek universities are discussed in this section.
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RQ3: What are the Benefits of EMI Implementation at Uzbek Universities?

The third research question intended to investigate the participants' perceptions of benefits
of EMI implementation at Uzbek universities. To respond the research question, the
participants were asked to report on their views on EMI provision at higher education in
Uzbekistan through questionnaires with open-ended questions. Only 3 instructors, 5 students
and 3 administrators from each university were interviewed, guided by interview protocols.
Question 13 from Questionnaire for Instructors (What are the benefits of EMI for instructors
of higher education in Uzbekistan (e.g. salary, professional career, other opportunities)?),
question 14 from Questionnaires for Students (What are the benefits of studying in EMI
classroom for students in the future?) and question 8 from Questionnaires for Administration
Members (What are the benefits of EMI implementation for your institution?); and Question
3 of Part 2 from Interview Protocol for Instructors (What are the benefits of EMI in Uzbek
context (for you professionally, for your students, employment opportunities, for workplaces,
for country, for policy...), Question 3 of Part 2 from Interview Protocol for Students (What
are the benefits of EMI in your opinion?) and question 3 from Interview Protocol for
Administration Members  (What are the benefits of EMI in Uzbek context (for your
institution, for students, for instructors, employment opportunities, for workplaces, for

country, for policy... ) facilitated responding research question four (RQ3).

According to questionnaire results, EMI is considered as beneficial in all terms type of
education, in spite of the fact that it is relevantly new in Uzbek context and does have certain
challenges. All participants shared their positive perceptions of EMI provision and reported
about its importance for students’ future career, employability, instructors’ language and

teaching skills improvement, internationalization of university etc.

The questionnaire findings show that EMI instructors are highly motivated in teaching their
subjects in English. It is appeared that the strongest motivation is taken from Presidential
Decree according to which EMI instructors’ salaries have been increased significantly. The

quotes below demonstrate the instructors’ motivation to teaching in English:

There many opportunities and benefits for EMI university teachers. The most significant one is
high salary. We are paid much more than other teachers who deliver their lectures in Uzbek or
Russian language. (Instructor A 8)

Honestly speaking, according to Presidential Decree EMI lecturers get twice as much salaries
than other instructors, who conduct their subjects in their mother tongue, which serves as big
motivation for EMI teachers. (Instructor A 2)

As | work at an international university, | am paid high enough to be motivated to work and
spend long hours for preparation for each lesson. However, teachers at government universities
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get 100% extra salary bonuses, who deliver their courses totally in English according to
Presidential Decree, dated from 2012. This is a great benefit for EMI instructors.
(Instructor B 7)

The same opinion was articulated by administration members:

One of the most significant benefits of EMI is financial motivation. There is a Presidential
Decree, according to which content teachers, who deliver their lectures in English medium, are
paid high salaries, to be more precisely, their salaries are doubled. (Administrator A 3)

Such benefits of EMI education for students as gaining much knowledge, enhancing English
language skills were reported by their instructors and administrators:

Well, there plenty opportunities are created for students to enhance their English proficiency
through studying and obtaining knowledge, engaging in socio-cultural events and as a result,
applying what they have possessed to practice, to real life. (Administrator B 1)

As for students, they are really into gaining knowledge in English. Moreover, it provides them
great opportunities to enhance the skills and data via original source. (Instructor B 4)

Without any doubt, it might be claimed that students’ English proficiency will be enhanced!
Moreover, EMI instructors’ English will also be improved. It is undeniable fact!
(Administrator A 2)

Among other advantages of EMI education, such benefits as students’ future career, their
employability and participating in exchange programs, international conferences and forums

were interpreted.

It is not a secret that those students, who have good command of English, graduated from
university, which implemented EMI, will easily be employed by a prestigious company or
enrolled to MA programs in foreign countries. (Administrator B 3)

I have many bright gifted students, who several times participated in international conferences
with oral presentation of their scientific articles without any difficulties due to their fluent
English. They are already employed still being students. There is no doubt, that such students
will be promoted at work and start running their own business in the near future.
(Instructor B 5)

I really love my study even though it is challenging to study medicine in foreign language. |
satisfied with my institute and administration here in Uzbekistan. | am sure that after graduation
I will be able to be enrolled in MA program in other foreign country and work in prestigious
hospitals in my home country India. (Student A 27)

| think studying in English has many advantages for students. We are participating in
international forums, conferences on medicine and various exchange programs every year.
(Student A 18)

As for the findings from interviews on benefits of EMI education, almost all interviewed
participants pointed to its effectiveness and contribution to enhancing English language
skills.

As we know, English is a lingua franca and it is a language of modern education, science,
technology, medicine, engineering and art. | am sure, that EMI education will enhance both
students’ and instructors” English language skills. (Administrator B 2)

As | mentioned earlier, getting preparation for my lectures takes up much of my spare time.
However, at the same time it is beneficial for my own English language proficiency. | have to
read much, watch many videos in English to feel more comfortable during the lectures. As a
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result, my language skills are being improved in case of constant preparation for the lectures.
(Instructor A 1)

To tell the truth, my English was not so good when | entered this university. After 2 years of my
studies in English, my level has been raised from pre-intermediate to upper-intermediate! It
wasn’t easy, of course, but the result is perfect! (Student B 3)

My vocabulary wasn’t rich enough to speak and write fluently before. The courses delivered in
English, independent studies, project works, tasks, portfolio entries, making presentations and
preparations for mid-term and final assessments contributed to my English language
improvement. (Student A 5)

The next interesting comment regarding benefits of teaching in English medium, mentioned
by instructor, was the opportunity to have access to original lectures, books, teaching

materials and all internet sources in English.

There are hundreds of benefits of EMI teaching and we cannot count them at once. We should
admit that learning and teaching using the original source is better, than doing it in your L1,
because we know that during translation process, there might be some kind of
misunderstandings, language issues, cultural issues, etc. and the content of translation might be
changed. That’s why learning or teaching by using original source will give much more and
better results for students and teachers; it is another opportunity for us to gain the knowledge
immediately after reading from original source, without waiting for translation process. | can
instantly get all needed information as soon as it’s published. Yes, it is important to be on the
wave all the time. (Instructor B 3)

Among other important benefits of EMI education reported by interviewees were students’

future career, employability, opportunities to get high paid online jobs and others.

The chances of students’ employability in high paid companies will be doubled, since they do
not only study perfectly their major specialty, but English language as well. Some of them
already work remotely at US logistic companies, again, thanks to their knowledge of English.
(Administrator B 1)

Hmm, you know, actually, | have already been working as an IT programmer at a foreign
company. | think, it is possible to realize our dreams of continuing our study abroad and be
employed by popular companies thanks to studying in English. That’s why we should try hard
to get knowledge in English. (Student B 2)

Internationalization of university, attracting foreign specialists, international students’

enrollment, cooperation with foreign universities are the benefits reported by administrators.

EMI implementation is really important for popularization of our institute. Soon after we
implemented EMI, a lot of international students enrolled the institute and came to study here.
Now we have more than 450 students from different foreign countries! Additionally, we have
signed memoranda with many foreign medical universities, which allows student and teacher
mobility. (Administrator A 3)

Our university is international and EMI education is mandatory. English medium has numerous
benefits for university popularization. We invited foreign teachers to work here and year by year
our university is developing. (Administrator B 2)

Financial motivation was pointed as the most powerful trigger in EMI teaching by all the

interviewed instructors and administrators.

According to Presidential Resolution, dated from December, 2012, all teachers, delivering
content subjects like Biology, Anatomy, Physiology, Biochemistry, Surgery, Pediatrics, etc. in
foreign language (English), are being paid extra bonuses to their salaries. (Administrator A 1)
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I know that teaching in English is very difficult, but anyway, the government in order to
encourage teachers and popularize English language issued a decree to pay extra salary as bonus
monthly. (Instructor A 4)

To the question “Do you think EMI is useful for students’ future career? Why do you think
s0?” from Questionnaire Survey for Administrators following quote was reported by
administrator of HEI B:

Definitely! In such a high tech era, in a global market English-medium instructed students can
obtain and utilize his/ her English proficiency level to collaborate, establish mutual agreements
with partner organizations and gain profit out of it! (Administrator B 1)

To sum up, the findings collected from interviews are analogous to the responses reported
in the administrator, instructor and student questionnaire surveys regarding the benefits of
EMI education at tertiary level in Uzbekistan. Among a number of benefits, highlighted by
participants, such advantages like financial motivation, salary bonuses, enhancement of
English language proficiency, students’ future career promotion, high employability rate,
access to original sources in English, internationalization of university, attracting foreign
students and teachers, student participation in international conferences and forums, staff

and student mobility in exchange programs etc. are the most frequently mentioned ones.

Stakeholders’ Suggestions for Better Implementation of EMI

In this section suggestions for better implementation of EMI in Uzbek universities, provided

by stakeholders, are discussed.

RQ5: What are the Stakeholders’ Suggestions for Successful EMI

Implementation in Uzbekistan?

In order to comprehend the current situation of EMI provision at universities in Uzbekistan
and collect more suggestions for better implementation of EMI and to answer research
question 4, all participants were asked to report on their opinions about measures to develop
EMI through questionnaire surveys and semi-structured interviews. Question 12 from
Questionnaire for Students and Questionnaire for Administration Members (What measures
could be taken to develop EMI in your institution?) and Question 4 in section ‘Final
thoughts’ from all three interview protocols (Could you give any suggestions for improving
implementation of EMI in Uzbekistan?) assisted with collecting participants’ suggestions for

better EMI implementation in Uzbekistan.
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Nowadays, the university provides extracurricular activities, such as language clubs functioning
within the university that encourage students to use English along with EMI classes, where
students listen, read, write and speak in English. (Administrator B 1)

Government has to focus on teaching technological and natural subjects in English at schools of
Uzbekistan. We need to improve logical thinking of kids (we should start it from kindergarten),
pupils and make them understand math world problems in English and be able to solve them.
(Administrator B 2)

Suggestions from interviewed instructors were related to organizing EMI teacher training
courses and attracting instructors of other than Uzbek or Russian nationalities.

Government should motivate teachers and students to participate in various seminars,
conferences and courses relating to English language and EMI. They should invite instructors
from non-Uzbek or non-Russian countries, so that they could get more widespread exposure for
English proficiency. (Instructor A 2)

Another suggestion was made to post all the documents of institutions in both Uzbek and
English languages, so that everybody could see and read English everywhere: in university
websites, official social media networks, notice boards, etc. and people’s minds would be
changed. Additionally, it was recommended to organize language workshops, seminars for
parents as well, first of all, to elucidate them the importance of foreign language at present,

so that parents could motivate their children to study in EMI.

Well. First thing, we have to bring more and more modern international resources and attract
native English speakers who would come and first teach our instructors and then these educated
teachers would teach their students. We have to target the instructors first. If instructors are very
good in English, then automatically all our students will learn English. Additionally, we have to
implement some policies regarding English language. We should pin some of the government,
school documents on our noticeboard. If we are going to post anything, then it must be in both
languages, in English as well as in local language. Then students will get to know that 'Oh, |
have to learn this language also’. If we are posting something on the official web-page, official
telegram channel, then also it must be in both languages: English and Uzbek. So, once you start
these things, automatically, mindset of students and parents will be changed. Moreover, we have
to arrange language workshops, seminars for parents also. We have to elucidate them the
importance of English language. Then parents will motivate their children and send them to
English classes. (Instructor B 3)

The suggestion regarding the need of more financial support or extra bonuses from
government to EMI lecturers was offered as an additional solution to better implementation
of EMI by an instructor of HEI A:

Nowadays there are some benefits for ELT teachers having C1 certificates (IELTS, TOEFL,

CEFR etc.). They get 50% of extra bonuses to their salaries for having better language
proficiency skills and more chances for job opportunities. To my mind, adding some more
bonuses like these, maybe not only financial supports, maybe some kind of medals, | don’t know
how to call it, should be implemented so that staff would be more motivated, and the result, |
mean, EMI implementation might be even more resourceful and fruitful than it is now.
(Instructor A 3)

One more interesting suggestion was reported during the interview by a student from
HEI B:
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To improve EMI in Uzbekistan at first, uhh, the school system has to be a bit friendlier in
teaching foreign languages, only English language instead of forcing all the students to learn
multiple languages in one time should be taught. For example, if you are at primary school, you
gonna have to learn Russian, German, English and Uzbek at the same time; and being seven to
eight years old or ten years old learning four languages, generally, is pretty much harder and
exhausting, thus, students don't learn them at all. To make it in a bit friendlier way, one language
has to be chosen, so that students are not gonna have really hard time to learn something new or
do something more, and then it gonna be useful and productive, I think. (Student B 5)

To the last question of interview regarding having any final thoughts about EMI
implementation at tertiary level in Uzbekistan, the same student from HEI B responded in
the following way:

I guess, it’s a great chance for the country to have this implementation in Uzbekistan, because
before the graduators from our universities had faced some challenges when they went abroad
and they risked not being approved as professionals, whereas, actually, the students with
international considered qualifications don’t need to spend their precious time for restarting
everything from zero and it’s a great chance and | do hope, that we will have more and more
developments in terms of this, which will provide each and every citizen of Uzbekistan with all
opportunities, which are provided in any other place of this world and | hope that we are going
to work brilliantly in the near future. (Instructor B 3)

To conclude, some interesting suggestions regarding better implementation of EMI in our
country, like arranging language clubs not only for students, but for their parents as well, the
official documentation and announcements should be posted in both official and English
languages, technological and natural subjects are supposed to be taught from schools and
even earlier, organizing EMI teacher training courses, attracting instructors of other than
Uzbek or Russian nationalities, learning only English instead of three or four foreign
languages at the same time from early school years, and last, but not least, motivating
teachers by offering them more financial support, were reported by respondents of the

research study. All the findings are summarized in the next section.

Summary of Findings
This section provides summary of key findings.

RQ1. Majority of participants, when they were asked to express their views on EMI policy
in Uzbekistan in general, pointed out to its importance in internationalization, student

employability and better career opportunities.

RQ2. When administrators were asked about their challenges in EMI implementation,

several challenges were revealed at the result of questionnaire survey and interview.

Administrators’ challenges:
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students’ low level of English proficiency in HEI B and instructors’ insufficient
English language skills in HEI A,

mixed ability classes, which create difficulties not only for teachers, but
administration as well;

lack of some students’ motivation for learning foreign languages, as they are
interested in studying their majors only;

recruiting EMI specialists from English speaking countries to assist EMI instructors

by arranging master classes or training courses.

Instructors’ challenges:

low English proficiency of students, in some cases instructors' as well;

the difference in levels of English knowledge among students in EMI educational
settings, or working in mixed ability classes;

material designing;

use of English terminology;

assessment;

time management.

Students’ challenges:

RQ3

studying in mixed ability groups;

being educated in overloaded classes;

low English proficiency;

misunderstanding the instructors’ dialect or pronunciation of English;
limited language skills;

comprehension of course books in English.

. This research question intended to investigate the participants' perceptions of benefits

of EMI implementation at Uzbek universities. All participants shared their positive

perceptions of EMI provision by reporting following benefits:

financial motivation or extra salary bonuses;
enhancement of English language proficiency;
students’ future career promotion;

high employability;

access to original sources in English;
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internationalization of university;
attracting foreign students and teachers;
student participation in international conferences and forums;

staff and student mobility in exchange programs.

All participants were asked to report on their opinions about measures to develop EMI

through questionnaire surveys and semi-structured interviews. At the result some interesting

suggestions were offered by stakeholders:

arranging language clubs not only for students, but for their parents as well;

the official documentation and announcements should be posted in both official and
English languages;

technological and natural subjects are supposed to be taught from schools and even
earlier;

organizing EMI teacher training courses;

attracting instructors of other than Uzbek or Russian nationalities;

learning only English instead of three or four foreign languages at the same time from
early school years;

motivating teachers by offering them more financial support.

RQ4. To restond this research question, stakeholders from both universities were asked to

provide suggestions for better implementation of EMI in Uzbek HEIs. The reported

suggestions and measures to develop EMI were following:

motivating teachers by offering them more financial support;

the official documentation and announcements should be posted in both official and
English languages;

technological and natural subjects are supposed to be taught from schools and even
earlier;

organizing EMI teacher training courses;

attracting instructors of other than Uzbek or Russian nationalities;

arranging language clubs not only for students, but for their parents as well;
learning only English instead of three or four foreign languages at the same time from

early school years.
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Conclusion

In conclusion, the data on the five research questions are analyzed in this chapter, which are
the stakeholders’ perceptions of EMI education policy, the challenges of implementing EMI
in Uzbek context, the challenges experienced by EMI instructors and students in teaching
and studying in English medium, the benefits of EMI and suggestions for better

implementation of EMI at Uzbek universities.

According to the data, all respondents’ perceptions of EMI program are positive in terms of
its importance in internationalization, student employability and better career opportunities.
As for challenges of implementation of EMI in Uzbek context, administrators of two HEIs
pointed to students’ low level of English proficiency at one institution and instructors’ in the
other one; mixed ability classes, which create difficulties not only for teachers, but
administration as well; lack of some students” motivation for learning foreign languages, as
they are interested in studying their majors only; and recruiting EMI specialists from English
speaking countries to assist EMI instructors by arranging master classes or training courses.
The main challenges experienced by EMI instructors appeared to be the low level of English
proficiency of students, in some cases instructors' insufficient language skills as well, and
the difference in English knowledge among students in EMI educational settings or mixed
ability classes. Additionally, challenges in material designing, use of English terminology,
assessment and time management were considered as common issues by EMI instructors
from both HEIs. Among the most frequently reported challenges, experienced by students,
such difficulties as studying in mixed ability and overloaded classes, students’ low English
proficiency, misunderstanding the instructors’ dialect or pronunciation of English, limited
language skills and challenges in comprehension of course books in English, were discussed
in a section of this chapter. As for benefits of EMI education, findings revealed that financial
motivation, salary bonuses, enhancement of English language proficiency, students’ future
career promotion, high employability rate, access to original sources in English,
internationalization of university, attracting foreign students and teachers, student
participation in international conferences and forums, staff and student mobility in exchange
programs etc. are the most frequently mentioned advantages among all stakeholders. Lastly,
some interesting suggestions regarding better implementation of EMI in our country, like
arranging language clubs not only for students, but for their parents as well, the official
documentation and announcements should be posted in both — official and English

languages, technological and natural subjects are supposed to be taught from schools and
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even earlier, organizing EMI teacher training courses, attracting instructors of other than
Uzbek or Russian nationalities, learning only English instead of three or four foreign
languages from early school years, and motivating teachers by offering them more financial
support, were reported by respondents of the research study. The discussion of these findings
and conclusions are provided in the next chapter.
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CHAPTER V

DISCUSSION AND CONCLUSION

Discussion of the Findings

Higher education has seen a growth in the implementation of English as a medium of
instruction, with English considered as the contemporary language of HE (Coleman, 2006;
Brumfit, 2004). The same phenomenon has been observed in Uzbekistan; as Dearden (2015)
reported in a study, which discussed EMI implementation in 55countries, where English in

Uzbekistan was encouraged to be taught by the Presidential Decree, dated from 2012.

Investigating the challenges and benefits of EMI at the tertiary level in Uzbekistan was the
main objective of this research. To enhance the use of EMI in Uzbekistan, it was intended

to analyze the perceptions of EMI instructors, students, and administrative staff members.

This chapter discusses the findings collected from questionnaire surveys data and in-depth
semi-structured interviews. Additionally, implications, limitations of the study and

suggestions for further research are presented in the chapter.

In order to gain a comprehensive understanding of Uzbek context, implementing English-
medium instruction at tertiary level, this study addressed five particular research questions.
Stakeholders’ perceptions of EMI education, administrators’ challenges of EMI
implementation, EMI instructors’ and students’ challenges, benefits of EMI provision and
stakeholders’ suggestions for successful EMI implementation in Uzbekistan are discussed

in this chapter.
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Summary of Findings

The findings for each research question are reported in the data analysis chapter in the order
of the questions, as stated above. The discussion of the findings is presented in the same
order in this section.

RQ1: How do Stakeholders Perceive EMI in Uzbek Universities?

The first research question explored all stakeholders’ perceptions of EMI and their apparent
rationales for the university’s implementation of the aforementioned language policy. Over
the last few decades, researchers have investigated “student perceptions and performance”
as well as “content lecturers' perceptions and attitudes” regarding EMI in HE (Byun et al.
2011; Gerber, Engelbrecht, Harding, & Rogan, 2005; Li, Leung, & Kember, 2001, Yeh,
2012).

All participants have positive attitudes regarding EMI, which is reflected in its perceived
benefits, which include improved job opportunities, the role of English as a lingua franca

and language of science, and the university's general internationalization potential.

According to the study's questionnaire surveys and interviews data, instructors’ and
administrators’ “rationales for the university’s adoption of EMI were based on the
increasingly internationalized status of tertiary education” (Coleman, 2006; Graddol, 2006;
Phillipson, 2009a, 2009b), which “echoed rationales” for its implementation in other
universities globally. Instructors’ and administrators’ comments indicated an understanding
of the relationship between the trend of "Englishization of higher education” and
globalization (Chang, 2010, p.56), which demonstrates an “unchallenged acceptance of
English linguistic hegemony" (Phillipson, 2006 in Phillipson, 2009b). International
competitiveness of universities and rising their rankings on world institutional rankings,
gaining institutional accreditation are rationales for which “EMI has been perceived as a key

element” (Mouhanna, 2016) in the countries of Kachru’s Outer and Expanding circles.

Instructors and administrators of both universities, participating in this research, perceived
EMI policy as a crucial trigger for the institution’s internationalization and best way to attract
international students, which in its turn increases university’s revenue. The placement of
EMI and the English language as the catalyst for internationalization at many universities

emphasizes its role as a lingua franca, an academic, and a common language of
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communication among HEIs globally (Dafouz & Smit, 2016). Therefore, the conceptual
framework, which claims that such factors as role of English and internationalization are the
primary causes for the employment of English as a medium of instruction at many HEIs

around the world, is supported by the perceptions of the participants in this study.

The findings also demonstrate that English is thought to be the most widely spoken language
in the world and provides an opportunity to be involved in international interactions.
Additionally, majority of participants perceive English as a language of science and
recognize its significance in providing access to the most advanced scientific literature,
publications, and innovations. To put it differently, students and instructors consider EMI as

a tool that provides them access to all English-language resources.

All of the participants who were interviewed believe that EMI assists students to get better
job opportunities and business environments after university “that demand English
knowledge” (Basibek et al., 2014; Corrales, et al, 2016).

To conclude, all participants expressed their views on EMI policy in Uzbekistan in general,
and most of them pointed out to its importance in internationalization, student employability
and better career opportunities. Additionally, EMI was viewed as a tool, providing
participants access to resources in English. Moreover, international competitiveness of
universities, rising their rankings on world institutional rankings, attracting international
students and increasing university’s revenue, students’ opportunities of participating in
international conferences and exchange programs are some of positive perceptions, reported
by the stakeholders, participated in the research study. It can be concluded, that EMI
implementation in HE in Uzbekistan is positively supported not only by government and
university administration, but instructors and students as well, which in its turn provides
increasing the number of universities, adopting EMI provision, and becoming more
competent in the HE market. All the above mentioned findings are in line with Coleman’s
(2006) citation, provided in the Introduction chapter of present research, according to whom,
Englishization of European HEIs is motivated by seven factors: “content and language
integrated learning (CLIL), globalization, student exchanges, teaching and research
materials, staff mobility, graduate employability, and the international student market”
(Coleman, 2006). The following section discusses the findings of administrators’

perceptions of EMI implementation in Uzbek universities.
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RQ2: What are the Challenges of Implementing EMI in Uzbek Context?

This section provides the discussion of the findings on the challenges of EMI provision in
HE in Uzbekistan. To respond the subquestion (a) of this research question, six
administrators of two HEIs, where EMI has been successfully implementing for several
years, were asked to complete the questionnaire form, specially designed to survey the
perceptions of administration members, and were interviewed to gain better understanding

of their perceived challenges.

Administrators’ Perceptions of Challenges in EMI Implementation

It is believed that successful implementation of EMI in HE is related to administrative
tertiary organization reforms. The EMI administration, which is connected to policy-makers,
program developers, or coordinators, is the first factor impacting such changes. Importantly,
Williams (2015) highlights that policymakers should “identify the requirements of teaching

in English from instructors and the variety of needs from students to particular EMI courses”.

The findings are in line with previous studies, regarding the fact that “EMI programs may
develop more successfully if program administrators hire experienced instructors of
sufficient status, support EMI lecturers and students, and foster communication among EMI
stakeholders” (Brown, 2014). Administrators from HEI A perceived about challenges in
recruiting EMI professionals from English speaking countries to teach content subjects at
their institutions or assist EMI instructors by arranging master classes or training courses.
The point is that HEI A is a state institution and one of the effective EMI implementation
strategies, hiring foreign faculty, could not be used by “a state university in a small town
with a limited budget” (Chin Leong, 2016, cited in Prilipko, 2017). It is more affordable to
manage with their local instructors by training them abroad. According to previous studies,
local faculty who received their education abroad had high proficiency in English while also
being aware of their country's linguistic and cultural context; thus, “they could effectively
transmit the content to students” (Walkinshaw & Oanh, 2014; Chin Leong, 2016, cited in
Prilipko, 2017). Therefore, the best solution to the challenge is sending local instructors to

EMI teacher training courses and internships English speaking countries.

Administrators also reported about the efficiency of supporting EMI instructors with
organizing language courses for them at local universities, where EMI is being successfully

implemented for than a decade. Interestingly, the same challenges were revealed at the result
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of my pilot study research. Administrators of EMI implemented universities of Uzbekistan,
have identified challenges in EMI provision, including difficulties ‘in attracting native
English-speaking instructors to train their teachers and the need to hire foreign specialists or
sign agreements with foreign universities in order to improve the ability of their instructors
to teach in English’ (Rahmanova & Eksi, 2023).

One of the most common perceptions of challenges in EMI implementation, articulated by
administrators, are related to students’ low level of English proficiency at HEI B and
instructors’ in HElI A. Working in mixed ability classes create difficulties not only for
teachers, but administration as well. Additionally, lack of some students’ motivation for
learning foreign languages, as they are interested in studying their majors only, is another
challenge of successful EMI provision.

To sum up, the findings gathered from this section of the study are believed to contribute to
the relevant literature, which claimed that EMI programs can be more successful if program
managers recruit experienced teachers with sufficient status, support EMI lecturers and
students, and encourage communication among EMI stakeholders. Lack of some students’
motivation, their insufficient English language proficiency, mixed ability classrooms and
recruiting EMI professionals are some of most significant challenges perceived by
administrators. The following section discusses the findings related to challenges

experienced by EMI instructors and students at their universities.

While answering the subquestions (b) and (c) of the research question two by employing
questionnaire surveys and interviews for instructors andstudents as data collection tools,
some interesting findings are revealed, which are going to be discussed in the following

subsections

Instructors” Perceptions of Challenges of Teaching EMI

As it was discussed above, according to Klaassen and De Graaff (2001), EMI mandates that
lecturers be aware of the challenges faced by their students who may experience difficulties
while “taking EMI-instructed lectures and need assistance and guidance since they are also
learning their subjects in a foreign language”. That is why, not only a greater understanding
of issues in EMI, but also exploring the instructors’ experience of EMI, analyzing students’
and other stakeholders’ perceptions of benefits and challenges of EMI are crucial for its

successful implementation in Uzbek context.
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In this light, according to questionnaire survey and interview results, most frequently
reported challenge among instructors was insufficient level of English language skills, which

entailed difficulties in time management, assessment and material designing.

The results are consistent with other research about the fact that the difficulties of L2
lecturing appear to be inescapable due to both teachers' and students' low English language
proficiency. According to Klaassen and De Graaff (2001; Yeh 2012), certain instructors have
issues with their intonation, accent, fluency, pronunciation, and even nonverbal behavior.
The use of humor, telling stories, making degression, and providing spontaneous examples
were reported to be tough issues of communication for lecturers while delivering their
content subjects in English (Wilkinson, 2005; Yeh, 2012). When delivering EM courses for
the first time, even highly skilled instructors needed a lot of time to prepare for courses or
look up terms in a technical vocabulary (Paseka, 2000; Vinke et al., 1998; Wilkinson, 2005).
Whereas instructors of International Private University (HEI B) complained to students’
insufficient level of English proficiency, due to the fact that majority of instructors were
foreigners and students were all of Uzbek nationality, the instructors of State Institute (HEI
A) suffered from lack of their own English language skills and accent of international

students’ English (mostly, Indian nationality).

Working in mixed ability and overloaded classes are the challenges perceived by interviewed
instructors. Interestingly, instructors from HEI A, who work with foreign students also
complained about working in mixed ability groups (even among international students there

are some learners, whose level of English is elementary or even lower).

Additionally, instructors complained about the difficulties in material designing and
suffering from lack of spare time. It took much time for lecturers to get preparation for their
courses in English. They had to create presentations and watch videos, read lots of books
and lectures of professionals regarding their subjects, learn English terminology themselves

at home before explaining a new theme to students in the classroom.

Code switching (Yeh, 2012) or lecturing in both L1 and L2 is another frequently
discussed pedagogical technique in EMI instruction. Code switching has also been
implemented as a teaching technique in content-based classrooms (Ariffin & Husin, 2011;
Flowerdew et al., 1998; Flowerdew et al., 2000; Taha, 2008; Zabrodskaja, 2007). In order to
assist students' comprehension of English and manage the student-teacher relationship,

“EMI teachers have been seen to switch to the students' L1” (Flowerdew et al., 2000; Taha,
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2008). In our case, due to the fact that foreign instructors lectured local students in HEI B,
whereas local instructors lectured international students in HEI A, the medium of instruction
was English. However, code switching was used in TESOL classes in HEI B, where both
teachers and students were of Uzbek nationality. Participants' experiences in EMI
classrooms demonstrated that codeswitching and translanguaging were used due to students'
different levels of English proficiency, limited English skills and to aid in better subject
comprehension. The study by Kim et al. (2017), which demonstrated the need for the use of
native language in EMI classrooms due to the students' insufficient English proficiency,
supports the finding that the majority of “students' low language proficiency is the reason
for the use of codeswitching”. Moreover, the study by Chuang (2015), which indicated that
when lecturers used codeswitching, students had deeper understanding of the lecture
materials, provides strong support for the use of L1 for better content acquisition in this

research.

To sum up, one of the most common challenges for the majority of participants was the low
English proficiency of students, in some cases instructors' levels of language skills as
well, and the difference in English knowledge among students in EMI educational settings.
Additionally, challenges in material designing, use of English terminology, assessment and
time management were considered as common issues by EMI instructors from both higher
educational institutions. Students’ challenges of studying in EMI are discussed in the next

subsection.

Students’ Perceptions of Challenges of Studying in EMI

According to the questionnaire survey, students’ English language proficiency levels in two

HEIs are classified as follows.

When students were asked in a questionnaire survey about their experienced challenges of
studying their content subjects in English, the majority of students' low levels of English
proficiency and the difference in English language competency among students, taking EMI

courses, proved to be one of the most significant challenges associated with these courses.

In Amman, Al-Asal & Smadi (2011) found out that using Arabic as the instruction language
rather than English resulted in the students having a higher level of understanding ability of
medical knowledge while also saving more time and effort. Despite the challenges that EMI

students in our study also reported, the short-term negative consequences were reduced by
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the students' improvements in their English language skills and subject knowledge. It
appears, that subject is better to comprehend, when it is explained in L1 and English
language proficiency is enhanced when the medium of instruction in the classroom is

English.

According to the findings, students face various challenges in EMI classes, including
struggling to write in English due to their low English vocabulary and difficulty
of communicating with their lecturers who are not native speakers. Moreover, the students
feel that studying in EMI takes much time and does not cover all of the course material, and
they experience certain challenges in understanding technical or medical concepts either due
to students’ low level of English proficiency or pronunciation of Indian instructors. This
finding is confirmed by Zumor and Qasem's (2019) results, which show that most Saudi
undergraduate students struggle to understand scientific concepts written in English. This
result implies that the students' language proficiency is insufficient to comprehend and

follow information offered in English scientific materials.

The findings also indicate that students’ limited language proficiency is a significant barrier
to their participation in the lesson, which leads to demotivation and low grades. It turns out,
that local students even with advanced level of English face certain challenges in EMI
education. Sometimes it is difficult for them to understand the dialect or pronunciation of
Indian instructors, who are not natives of English. The point is that all of the local students
learn academic English to get IELTS or CEFR certificates before entering universities,
therefore, they need effort to adjust to Indian dialect of English of their instructors. The
findings on students’ challenges regarding limited language proficiency are in line with
previous research (Hamid et al., 2013; Le, 2012) on “EMI students' English language

competence and imported materials as barriers to students' learning with EMI programs”.

The results also demonstrate that most students' insufficient English proficiency causes them
to have difficulty comprehending the subject material. When lectures are delivered in
English only, some of the course material is missed by the students. These results are in line
with a research by Airey and Linder (2006), which found that students in EMI courses were
less capable of keeping up with the material and asked and answered fewer questions than
those in L1.

Another challenge, students experience in studying their subjects in EMI, regarding to the

fact that they find course books too difficult to comprehend and on this reason, they use
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notes from lectures, PowerPoint Presentations, prepared by instructors and resources from
internet. According to some interviewees’ reports, reading the textbooks takes much time to
understand and get preparation for lessons, mid-term and final assessments. As alternatives
to such course books in English students prefer reading books, written in Uzbek or Russian

languages.

Studying in overloaded classes was also mentioned as one more challenge in EMI education
by students. It is appeared that the number of students in a single classroom exceeds the
norm and students are not paid special attention and time.

One more interesting finding was revealed during the interview regarding students’
challenges in EMI studying. It is appeared that many students waste their time translating
specific concepts from English into their mother tongue, even though they studied these
concepts at school either in Uzbek or Russian languages. It turns out, they cannot do it
spontaneously, they need time for translation before comprehending a new topic. As a result,
general English courses should be taught at the faculty level for EMI students since they
“have less interaction with English and access to fewer English resources outside of the
classroom” (Chang, 2010; Doiz et al., 2012; Ibrahim, 2001).

To conclude, among the most frequently reported challenges, experienced by students, such
difficulties as studying in mixed ability and overloaded classes, students’ low English
proficiency, misunderstanding the instructors’ dialect or pronunciation of English, limited
language skills and challenges in comprehension of course books in English, were discussed
in this subsection. The next section discusses the benefits of EMI provision in HE in
Uzbekistan.

RQ3: What are the Benefits of EMI Implementation at Uzbek Universities?

This section provides the discussion of the findings on the benefits of EMI provision in HE
in Uzbekistan. The findings indicate that studying a foreign language, English in particular,
is regarded as crucial. The majority of respondents appear to believe that speaking English
offers benefits and that it is crucial to study it at a high level. This appears to be the rationale
for the majority of respondents' support for making English a compulsory subject in primary,

secondary and higher education.
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According to questionnaire results, EMI is considered as beneficial in all terms type of
education, in spite of the fact that it is relevantly new in Uzbek context and does have certain
challenges. All participants shared their positive perceptions of EMI provision and reported
about its importance for students’ future career, employability, instructors’ language and

teaching skills improvement, internationalization of university etc.

The questionnaire findings show that EMI instructors are highly motivated in teaching their
subjects in English. It is appeared that the strongest motivation is taken from Presidential
Decree #1875 “On Measures to Further Improve Foreign Language Learning System”
according to which EMI instructors’ salaries have been increased significantly and English
started to be taught from the first year of schooling in all Uzbek schools. Moreover,
university modules, especially in technical and international areas, started to be offered
predominantly in English and other foreign languages at higher education institutions.
According to decree, instructors of government universities, delivering their content subjects
in English, are paid 100% extra salary bonus, which really motivates EMI instructors
significantly. This finding is supported by Dearden’s (2015) study, in which EMI
implementation in 55countries including Uzbekistan was discussed. She claimed that
English in Uzbekistan was encouraged to be taught by the Presidential Decree, dated from
2012.

Among other advantages of EMI education, such benefits as students’ future career, their
employability and participating in exchange programs, international conferences and forums
were interpreted. Students gained confidence in their command of the language and became
aware of their abilities to study subjects in English. The finding is supported by previous
research study, according to which instructors and students believe that EMI courses provide
students an opportunity to practice and improve their English language proficiency as well
as prepare them for future employment opportunities that require English knowledge
(Corrales et al., 2016). Accordingly, Hong Kong's context demonstrated that students
comprehended “the pragmatic value of EMI and how it affected international mobility”” and

both local and international employment (Tsui & Ngo, 2017).

According to administrators from both HEIs, internationalization of university, higher

ranking opportunities, attracting foreign specialists, international students’ enrollment,

cooperation with foreign universities are the benefits of EMI implementation at their

respective universities. These findings are in line with the results of the study by Zenkova

and Khamitova (2017), which highlighted “the global status of English language and the
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internationalization of HE”, revealed that administrators and faculty members had positive
views of EMI at universities. The significance of EMI for "higher ranking, competitiveness,
greater student enrollment, better quality education, and better employment opportunities”
was also mentioned by respondents (Zenkova & Khamitova, 2017, p. 155).

As for the findings from interviews on benefits of EMI education, almost all interviewed
participants pointed to its effectiveness and contribution to enhancing English language
skills. A number of studies have also demonstrated the beneficial effects of EMI on students'
language skills. Knoch et al. (2015) stated that the substantial reading that students were
required to perform in their courses contributed to the students' vocabulary development.
Students were also able to improve their grammar, vocabulary, reading, and listening skills
by taking courses through EMI for several years (Ament & Perez-Vidal, 2015; Cosgun and
Hasirci, 2017; Ratna, 2017; Vidal & Jarvis, 2018). Additionally, the findings were in
accordance with the results of EMI programs in terms of student achievement in language
competence and subject content learning, as discussed by Chang (2010) and Coleman
(2006).

RQ4: What are the Stakeholders’ Suggestions for Successful EMI

Implementation in Uzbekistan?

According to the findings obtained from stakeholders, regarding suggestions for better
implementation of EMI in Uzbek HEIs and measures to develop EMI, the most reported
suggestion was related to the need of offering more financial support or extra bonuses from
government to EMI lecturers. It seems, that not all EMI instructors are satisfied with their
salaries, as they mentioned several times about challenges they face to while delivering their

lectures totally in English and how long it takes them to be prepared for a single lecture.

If to discuss the suggestions of majority of interviewed instructors, related to organizing EMI
teacher training courses and attracting instructors of other than Uzbek or Russian
nationalities, it could be stated that local instructors might have benefitted a lot from native
or near-native EMI professionals, if they were hired by administration of universities.
Moreover, attracting English native speakers would eliminate the switch coding, i.e. use of

students’ L1 during the EMI classes.

As for suggestion of instructors, to post all the documents of institutions in both Uzbek and

English languages, so that everybody could see and read English everywhere: in university
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websites, official social media networks, notice boards, etc. and in this way to change
people’s minds, is worth thinking. If students have an opportunity to see everything written
in English, this definitely would contribute to their English language proficiency, as majority

of them are visual learners.

When it comes to recommendation to organize language workshops, seminars for parents,
which will elucidate them the importance of foreign languages at present, and consequently,
parents will be able to motivate their children to study content subjects in English, the idea
of instructors would assist to current knowledge of their students if administrators take this
suggestion into their consideration.

According to suggestion, regarding the need of technological and natural subjects being
taught from schools and even earlier, it should be stated, that actually, many subjects are
being taught at schools, and some of them even at primary schools. However, teaching
technical subjects, such as Information Technology, Artificial Intelligence and others, at
early years at primary schools at least or even in kindergartens in addition to natural subjects,
would surely, contribute to those children’s future studies and career. If someone knows the
content subject well, he/ she will not have so many difficulties in learning this subject in

other foreign language.

To sum up, the findings collected from interviews are analogous to the responses reported
in the administrator, instructor and student questionnaire surveys regarding the benefits of
EMI education at tertiary level in Uzbekistan. Among a number of benefits, highlighted by
participants, such advantages like financial motivation, salary bonuses, enhancement of
English language proficiency, students’ future career promotion, high employability rate,
access to original sources in English, internationalization of university, attracting foreign
students and teachers, student participation in international conferences and forums, staff

and student mobility in exchange programs etc. are the most frequently mentioned ones.

Implications and Recommendations

This research investigated instructors’, students’ and administrators’ perceptions of EMI

teaching/ studying/ implementation at tertiary level in Uzbekistan.

The current study's findings clearly indicate that the process of learning in a foreign language

is different and demands a high level of awareness and concentration. As Flowerdew (1994)
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suggests, “there are essentially two strategies to assist non-native speakers to comprehend
lectures”. Increasing student participation and asking more questions, along with changing
the content to make the material more understandable, are some tactics to restructure the
lectures. Another strategy is to provide students with as many opportunities as possible to
improve their language proficiency in the target language as soon as possible, enabling them

to easily fulfill the requirements of lecture comprehension.

The first point to take into consideration is that, when compared to the process in the native
language, the process of instruction and learning in English appears to differ significantly
from previous research and the results of this study. In light of the fact that comprehending
academic material is difficult enough in the native language (Cummins, 2000, cited in Arkin,
2013), it is obvious that the process will present considerably more difficulties in EMI. In
light of this, one important pedagogical implication is that both EMI instructors and students
should be aware of the variations when content is taught in English. Lecturers are
potentially able to plan and conduct their lessons with greater consideration and awareness
if they take into consideration the language and content-related needs of the students.
Conversely, educators teaching both language and subject courses ought to collaborate to
assist students in acquiring the study skills and techniques required to more effectively
handle the demands of their studies. It is important to inform students about the challenges

and requirements involved in learning course content in a foreign language.

Based on the findings, the following statements provide a number of recommendations to
policymakers, university administrators, and EMI instructors: Considerations for
policymakers include increased collaboration between the Ministry of Higher Education and
universities to overcome obstacles that may impede successful EMI implementation.
Therefore, it is crucial to make sure that universities implementing EMI policy are supplied

with sufficient literature and educational resources.

In terms of the university administration, students' unequal and insufficient English
competence can be addressed by offering preparatory classes, which will definitely
contribute to students’ English language proficiency. In Turkey, for example, one year
language intensive training, which is called the preparatory year is compulsory for EMI
programs. Students who fail the proficiency exam take the foundation year during which
they have language courses to prepare them for taking courses in the foreign language.
Additionally, implementing a stricter admissions procedure for multilingual groups is
recommended. As a result, students should take a more comprehensive admission
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examination that assesses a broad range of English language skills. It is suggested to organize
various language clubs for students to learn English after classes. Additionally, extra
incentives for EMI instructors should be addressed in order to boost their motivation. Local
content teachers with certificates of language proficiency are suggested to be hired to deliver
lectures in EMI. There should be balance between the number of hire of foreign and domestic
EMI instructors, since not all students are ready to take content subjects solely in English
due to their insufficient level of English proficiency.

When it comes to recommendations for EMI instructors, it is suggested for lecturers to use
specific methods to encourage student participation in lectures, such as presenting “clear
discourse markers, including visuals, encouraging listeners to negotiate meaning, and
changing the structure and dynamics within a lecture” (Airey, 2009; Airey and Linder, 2007;
Lynch, 2011). Furthermore, “linguistic and rhetorical” adjustments like speaking more
slowly and with clearer articulation, “repeating and reformulating” what has already been
said, and presenting the material in a more interactive way by “enticing more participation
and negotiating meaning with confirmation check” should be taken into account (Lynch,
1994). In addition, successful EMI implementation would benefit from training for EMI
instructors that could offer some general guidelines, such as “providing summaries with
highlighted keywords and conceptual relationships, creating a glossary of key terminology,
code-switching when necessary, and offering more opportunities for interaction” (Aguilar
and Roriguez, 2011). EMI instructors are recommended to discuss language differences after
lectures, encourage more interaction and discussion so that students can check their
comprehension by asking and responding to more questions; let students ask questions in
their native language during and after classes; supplemental representations should be used
to assist “verbal explanations, such as writing on the board, demonstrating diagrams, images,
overhead slides, simulations, demonstrations, handouts”, etc. (Airey, 2009; Airey and
Linder, 2007, cited in Arkin, 2013). Additionally, use of technology, such as “making video
recordings of lectures available online to students, giving them the chance to review lectures
later and catch up for details they missed” while actual listening to the lecture in class would
be beneficial for students’ better comprehension the content subject (O'Brian and
Hegelheimer, 2007). The primary issue highlighted by the previously indicated implications
is the need to addresss the learners’ language demands in order to improve their
comprehension of the material and participate in a more interactive and participatory

learning environment.

79



In terms of recommendations for students, it is advised to think more carefully about the
decision to study in multilingual groups, taking into account all potential consequences.
Students should strive to make decisions of their own free will and resist faculty pressure.
Additionally, for multilingual students, the concept of "translanguaging,” or ‘teaching and
learning methods that use different languages for input and output to ensure deeper
comprehension’ (Baker, 2000), needs to be acknowledged as a natural phenomenon that
"cannot be completely restrained by monolingual education policies” (Canagarajah, 2011, p.
402). Translanguaging enables “the university to produce bilingual graduates” while
additionally assisting students in enhancing their English language skills (Baker, 2000). This
strategy can be used in a university where nearly all of the students belong to Uzbek
background due to a substantial percentage of lecturers with the same background.

Suggestions for Further Research

This research study discussed an exploratory account of stakeholders’ (instructors, students
and administrators) perceptions of EMI in two HEIs in Uzbekistan. Stakeholders expressed
their perceptions of challenges and benefits of EMI policy, as well as their viewpoints
towards this language policy. By exploring these areas of interest, the thesis presented a
comprehensive evaluation of EMI from the perspective of instructors, students and
administrators, as well as key implications and recommendations for stakeholders and future
application. This study is of the utmost significance for emphasizing to stakeholders the
existing limitations of the language policy as it is being applied at the tertiary level in
Uzbekistan. It urges the necessity of addressing the contradictions between government
policies that support Uzbek on the one side, and the growing popularity of EMI at
tertiary level of education on the other. It focuses on a number of issues caused by language-
medium policy and the necessity for the government and HEIs to deal with these challenges.
As a result, this study contributes significantly to the expanding body of knowledge in the

field of language policy in Uzbekistan education.

It is suggested to employ more than two research methods or instruments for the study to
increase reliability of findings. The use of observations apart from questionnaire surveys and
interviews would be beneficial for collecting more rigorous data. Additionally, a quantitative
method can also assist in including a larger number of universities and participants. A large-

scale investigation can assist to identify whether other HEI in Uzbekistan face the same
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challenges in EMI implementation. Finally, future research should be replicated to look at
viewpoints on EMI courses from a larger range of academic fields and from various
universities of Uzbekistan. It is suggested that the number of participants and universities
increased since the findings may provide new insights into the benefits and challenges of
EMI. The findings of such investigations anticipate improvement of EMI implementation in

higher education in Uzbekistan.

Conclusion

This thesis discussed the instructors’, students’ and administrators’ perceptions of EMI at
universities in Uzbekistan. To determine the benefits and challenges of EMI, the study
attempted to analyze the responds to the questionnaires for stakeholders. For the purpose of
triangulation, three surveys were used as the main research instrument, in addition to

qualitative interviews and open-ended questions within the questionnaires.

EMI is gaining popularity rapidly all over the world. However, as we observed, there are a
number of questions that require empirical investigation to be answered. Every context has
specific features, thus studies rooted in each individual context will be much appreciated.
Results from different contexts may always be instructive and helpful, but each institution
need to conduct its own research, which should lay the framework for the most suitable

language policy for that institution.

The analysis of the various participants' viewpoints revealed that applying an EMI approach
would attribute responsibility on educators and instructional staff and necessitate extremely
well designed curricula. Such suggestions like arranging language clubs not only for
students, but for their parents as well, the official documentation and announcements should
be posted in both official and English languages, technological and natural subjects are
supposed to be taught from schools and even earlier, organizing EMI teacher training
courses, attracting instructors of other than Uzbek or Russian nationalities, and motivating
teachers by offering them more financial support were reported by respondents of the

research study.

As for challenges experienced by administrators, the most common ones were related to
students’ low level of English proficiency at HEI B and instructors’ insufficient language
skills in HEI A; mixed ability classes, which create difficulties not only for teachers, but

administration as well; lack of some students’ motivation for learning foreign languages, as
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they were interested in studying their majors only; and recruiting EMI specialists from
English speaking countries to assist EMI instructors by arranging master classes or training

courses.

When it comes to benefits of EMI policy, such advantages like financial motivation, salary
bonuses, enhancement of English language proficiency, students’ future career promotion,
high employability rate, access to original sources in English, internationalization of
university, attracting foreign students and teachers, student participation in international
conferences and forums, staff and student mobility in exchange programs, etc. were
expressed by stakeholders.

The findings indicate that educators in Uzbek HEIs are generally in favor of EMI's efficacy
and consider it can benefit students' opportunities for future employment and academic
studies. Overall, the research suggests that despite certain challenges, almost all
stakeholders see the value of EMI policy and are inspired to be involved in them.

It can be concluded that when implementing EMI in countries that do not use English as

their first language, several factors must be taken into account:

e Students’ perceptions of EMI and their motivation;

e Students’ level of English language proficiency;

e Instructors’ (lecturers”) English language proficiency;

e Lecturers' proficiency in delivering EMI courses successfully;

e Administrators’ support for EMI instructors and students.

The implications of the study are significant for practice and policy in Uzbekistan and
beyond. The positive outcomes of EMI on students' academic achievements, critical thinking
skills, and employability suggest that universities should continue to explore the use of
English as a medium of instruction. However, the challenges identified in the study, such as
language barriers and curriculum development issues, underscore the need for effective
language policies and teacher training programs to support the implementation of EMI in

higher education.

Moreover, the study highlights the need for further research on the topic, particularly on the
long-term impact of EMI on students' language proficiency and academic achievements, and
the effectiveness of teacher training programs and language policies in supporting the

implementation of EMI. Future research should also consider the perspectives of other
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stakeholders, such as parents and employers, to gain a more comprehensive understanding

of the implications of EMI for the entire educational system.

In conclusion, English-medium instruction is a complex issue with various benefits and
challenges for higher education in Uzbekistan. The validity and reliability of the research on
this topic are crucial to ensure the accuracy of the findings and their application to practice.
The study on EMI showed that the implementation of EMI in higher education can lead to
positive outcomes for students, teachers, and universities. However, effective language
policies and teacher training programs are needed to address the challenges of implementing
EMI. The study underscores the importance of considering the context of the research, using
appropriate research methods, and emphasizing the implications of the study for practice and
policy.

The research offers a comprehensive understanding of the benefits and challenges of this
language policy from the viewpoints of the participants, as well as the instructors', students',
and administrators' perceptions of EMI. The findings of research study can assist
policymakers, university administrators, and instructors in considering the current
challenges and developing potential solutions for more effective EMI implementation. In
general, this thesis makes contribution to the body of literature on
administrator, instructor and student perspectives of EMI policy and their experiences of

teaching and learning content subjects in English in Uzbek context and abroad.
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Appendix 3. Questionnaire for Instructors (HEI B)

Dear Instructor,

This semi-structured questionnaire aims to identify your perceptions regarding English-medium
instruction (EMI) at tertiary level in Uzbekistan. There are no right or wrong answers. The answers
you give will remain confidential and they will be evaluated and interpreted for the research. It is
extremely important to be sincere in your answers and not to skip questions in order to reach a
healthy evaluation of the research results,
Thank you for participating in the survey.

Gulchehra Rahmanova,

a PhD student at Gazi university, Department of English Language Teaching, Ankara, Turkey.
(a senior teacher at Andijan State Institute of Foreign Languages, Department of English
Language and Literature, Uzbekistan).

e-mail: xperia-ion@mail.ru

A. Personal profile
1. Age: 26
2. Gender: Male o~ Female
3. What subject(s)do you teach in EMI 6—P<w 5P ex addna Syshes, /’mh kt gad 2ul-ell
Nodural_[onamnoge  Popuseing, ( Aoondbms, Souwmz G%Nma
4. What is your mothegtongg}" -H 1hd " Jév g
5. What languages, other than your native ],anguage and English, do you speak? 1 24
GHQ,Q'S“‘ u\qb, whjobr favds, pLh 0‘)?‘“’}',

6. Total teaching expenence at higher educatlon = (years)

B. Experience
7. Have you ever taken an international test in English, such as TOEFL or IELTS? If yes, what is

your score/ level? \4 23 4

8. How able are you to discuss your academic/professional interests (having to do with your area
of study or teaching) in English com[‘Jared to your natiye language? My nw ur L
2y oludom( ke Ale o nohne fp Le Spuotk, Ut ownd
ilhen  _wnl €wplighe fasdetoonly
9. Complete the sentence: (?1 our language“ policy, 1n Uzbekistan context, Englxsh-medmm )
ins:rujgon EMD... Tty Ome Sowe peind o ios D e m@mua
wl
1) Grovernm et howt fo Foul o teebuncod Stuolien Uk,
(owpulwrs  Aw Cwalich m%ebuw 4

) S ol
cmrportondt - < ha
) Moko € uauch Cl)wuo\vxctmq A e Q,L—Ru (ot-0ptn
pofur d () ﬂ
U) foury Ow (uene R Masthe 'Duw 2ropravine
~ Meoeneod A fnowledye (BT Yor odl. baere Tewlloftusns.
10. Does the umvers:ty/ HEI offer you sufﬁc t sipport with ¢ veloping yom:rrf;xglish language
proficiency? AS o Por @ Univesscry e o Wt ot ua

hymw\m w) GWJ\L.ﬂa _(D ~{~L3 we g el @J»{Auw £ Mﬂmdff‘b
J?.m‘r_ {y\gzed‘t\ well v

103




11. If the answer to the previous question is No, what additional support could be offered?
(e.g., delivering English language courses/providing more sources in English/establishing an
Academic English center/other)

12. What would you say about your students’ degree of preparedness and motivation for learning
in English — medium?

Sradends one Wy o6vd  laowivma de cnse imnstly,
werw o chiwe O] fovgedU on aiy velier  and
ﬁ(J“H“ﬁf jlsy -—H’M}N <&'mwrﬁq o el C,()Udhh’t}t

13. What are the benefits of EMI for instructors of higher education in Uzbekistan (e.g. salary,
professional career, other opportunities)?

ot 4o wenhouid SOue. Lw%h o bt

1) Sodary'= Sodord an wST wphd e Mok Govk and
T a———t anu <>&}o’(\s{"f\ m&&nvjdﬂgoy howa TodREWD  oLeut
Aot -

2) &g\tﬁ&s;mw Careoar . T howt o Toval ¢f B
oy oty Exng TRy “Y'\AW “new

owel 3«1&' wirhing U -

14. What are the challenges of teaching in English — medium?

M v wae LY oun dod Mg (T doler e to
) ) waoAl &b@’ we 0o a fwoch

Jo .4 '
v Wearm Yhaiy Eun h YA PTEN
_MJANM—; i‘;é\'m}. U‘ o \ ‘n-wka,

Thanks so much for your time!
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Appendix 4. Questionnaire for Students (HEI B)

This semi-structured questionnaire aims to identify your perceptions regarding English-medium
instruction (EMI) at tertiary level in Uzbekistan. There are no right or wrong answers. The answers
you give will remain confidential and they will be evaluated and interpreted for the research. It is
extremely important to be sincere in your answers and not to skip questions in order to reach a
healthy evaluation of the research results.
Thank you for participating in the survey.

Gulchehra Rahmanova,

a PhD candidate at Gazi university, Department of English Language Teaching, Ankara, Turkey.
(a senior teacher at Andijan State Institute of Foreign Languages, Department of English
Language and Literature, Uzbekistan).

e-mail: xperia-ion@mail.ru

A. Personal profile

1. Age: ;

2. Gender: Male Fem: v~

3. What is your nationality: ﬂzée

4. What is your major

(specialty)? C %ﬁ”’ 5’ ZCLL/’/%Z Course: ;,?

5. What subject(s) do youUstudy in English-mediun({ instruction (EMI) at your university?
CSE 212 CSE #H3 ~ MTH fo3 _ LIE 277,
ese tof ’

6. What other languages do you speak? JoULS L /2 " Turfish

7. What is your English proficiency level:
Elementary Pre-intermediate Intermediate
Upper-intermediate |- Advanced
8. Do you have a certificate of language proficiency level?

Hep
If yes, comment your answer? Z 2 TE/ 7S~ cerds é?ém

Please, tick ¥ the option that applies to you:

Proficiency Elementary Pre- Intermediate Upper- Advanced
level Intermediate Intermediate

Reading L

v
Listening -
Speaking

|

Writing L

cabul
Vo ary L
Language
acquisition ‘/

10. What language do you interact with your friends when you are not in class?

English Mother tongue Both English and mother tongue Vi
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B Kindly answer the questions below, please:

1. Complete the sentence: In our language policy, in Uzbekistan context nghsh-medlum
mstrucuon (EMI) (& VY tnpotfLaht- Lo estallssher

£ LAt (0128404 pS ’,WM Olnndt 268 Cpud
( mumm DeresloF  Lops 4oHg

LoOUnTry oS gty ready lor- EMT e
%ﬁ%@a_ﬁf@ﬂp Zo B Yifs berl
Lin 1/t zmw/@ dEAT/ m/f ;{/

12. ‘What would you say about your degr Mof preparedness and motivation for learning subjects in

English — medmm" Why? T £ %f Zreeth |, ] really 4/5{" L7

',MMWJ,,,M .
SEtLroly. T 74 2l 4 - 5 oL
Lor- S {esronr eldzry cz” ‘

3. What wolld you say about your instrucfor’s deg of preparedness and motivation for
teachmg in EMI classroom? Do you think your instructors are competent enough in English?

Fot- Gl mﬁmm

14. What are the beneﬁts of studymg in EMI classr om for st dents in the future"
(L2 UL U 77

~ ﬂm WMM LIZE L~
Jertd L, .ﬂW’{" Ot BLDF £ ULt 228
/W ,[lm% Lalr acetic %y 0/

e
7L 02—

> ) 2
byl Lritter Y Englrsth W2 catr per2e; nots ¢

RS 7 Vi J / 2

LA 178 L/ U L’, DL (77, ’,; 4‘2’1/;- ‘/’ 7204

,1 QLA L P (O L ; 22
([Jith pir- Lorzier /%/z.,rz nq%e mz‘z/v o
15. What are e challenges of gﬁdymgqn EMI classroom for students?

/23RN

,’ A’AA!‘J ', 4% £ u . ,!, Q 4 0 7
kLt lelded 212 £F /”W Lot COt
At /Ml} hmm 2212 1110 T bdts
’,.4‘11‘ "l 4% M MJ, Idl’llllll. 441‘)1 IM
4
,ﬁmmm 1m Lope
M cpaeng Tpdins dialee L7

mmmmmm; %Y

/" »’u 2, 111 cel, 427, (/7L £2 2Ly Zpp Ltz 3

Thanks so much for your tlme'
books or W&C Sor- .
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Appendix 5. Questionnaire for Administrators (HEI B)

Dear Administration Member,

This semi-structured questionnaire aims to identify your perceptions regarding English-medium
instruction (EMI) at tertiary level in Uzbekistan. There are no right or wrong answers. The answers
you give will remain confidential and they will be evaluated and interpreted for the research. It is
extremely important to be sincere in your answers and not to skip questions in order to reach a
healthy evaluation of the research results.

Thank you for participating in the survey.
Gulchehra Rahmanova,

a PhD student at Gazi university, Department of English Language Teaching, Ankara, Turkey.
(a senior teacher at Andijan State Institute of Foreign Languages, Department of English
Language and Literature, Uzbekistan).

e-mail: xperia-ion@mail.ru

A. Personal profile
1. Age: Y3
2. Gender: Male Female (o
3. What is your nationality? Uzbe ke
4. What posmon doyouhold? Mentor Lor BME shuwd onts }
ELT  Aasicdoud Profocsor , EOH
5. What lanéuages do you speak?4M256t QHSS(QV\ Chs 1751»,

B. Kindly answer the questions below, please:
6. Complete the sentence: In our language policy, in Uzbekistan context, English-medium

instruction (EMI)..._ jo mam/&p.,*oru‘ Within Hhe Univers ty.
A S [

A2
90

& RN APl B Ed
0o A0 5 o A W >0 Bl £ o \g_‘

7. Do you think EMI is useful for students’ future career? Why do you think so? .
Delinitely L such as kfala tech eira _in g

Ak Ugo Ais) hec Twvopicn, pralicieace lefed
ho ,“(‘D PS“E«J;?\% MWX R?/(fﬂ@m%
1 bone  owmel Scin ey
out of L . - !

8. What are the benefits of EMI implementation for your institution?
Well, thece one Plewty  opwortunilieg afle
cheste X oo ghwAwets D' enhance Fuoiy EMT

7
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wgﬂ-%vo LS8 NI %’8'0\\0 Cw(“fu[aj @\/m sta‘ (€s.(+
Sl 1, k 25 ;

9. What challenges do you experience in realization of your plans regarding to EMI in your
institution? {Toco  aACe Some challongee ot hinAor
LAyl 20 “% u‘@)u:/ 1 clagses

‘)\’1/\9 ?(\IJQI‘OQ\ n(\ P.m

10. What are the challenges of EMI for instructors and students of your institution?
b of Towptlior Pyvolicience of Sud ety

11. Do you think it is important to successfully implement EMI in your mstltutlon? Why?
T—L e \Jox .4'1 ‘

12. What measures could be taken to develop EMI in your institution?

Nowadalys W uxuvuerl; "avm/m(eq St 4

Thanks so much for your time!
8
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Appendix 6. Tapescript of the Interview with Instructor B3
- Interviewer: Thank you for agreeing to meet and give an interview.

I am Gulchehra Rahmanova, a PhD student at Gazi university, Department of English
Language Teaching, Ankara, Turkey. | am doing a research study on challenges and benefits
of EMI at tertiary level in Uzbekistan. Your answers will be treated as confidential. Your
name and any other information that could identify you will not be included in the study or
reports. The notes and audiotapes will be destroyed after completing the study and

publishing results.
You are free to ask any questions about the study.

To begin, I would like to discuss your general ideas about English-medium instruction in

higher education in Uzbekistan.
What are your general perceptions of teaching your subject in English — medium?
Do you think it is important for all teaching at university/HEI to be in English?

- Instructor: Thank you, yes it is considered to be very crucial to teach the content
subjects in English, because they might be beneficial in many cases and | do hope that it will
provide students as well as teachers with better chances in the academic procedure.
Moreover, it will contribute to enhancing students’ English language skills as well.

- Interviewer: Thanks so much. Do you think that all communication at university/
HEI should be in English?

- Instructor: | doubt about that, since besides being in the academic procedure we
might be in our daily routine, so, | mean, the periods of the break time or after the lessons,
before the lessons, students might want to use their own language as well as teachers, that’s
why we should consider, that all the lessons should be conducted in English; however,
students as well as staff members should be allowed to use their native language according
to their wish.

- Interviewer: Okay, thanks so much. Do you think, that using English at university/
HEI is just as easy as using your own language?

- Instructor: To my mind depends on the person, if he/she has got developed skills as
well as a high proficiency level along with this, there won’t be any problems. To tell the
truth, for some teachers it is really challenging to deliver their lessons totally in English, and

we even cannot think about their use of English out-of-class time, however, for those, who

109



have good command of English and really want to improve their language proficiency, it
might be a bit more comfortable, but even they might still face certain challenges. In other
words, it is not easy as using your own language.

- Interviewer: Thank you. Do you think English medium is useful for students’ future
studies and employment?

- Instructor: Doubtedly yes, because nowadays we know that being hired by the
international companies require the sufficient English language proficiency and if they are
from the institute or universities, where they were taught entirely in English, they will
definitely have more preferences and chances, than other candidates.

- Interviewer: Ok. Well, what do you think, can teaching in EMI develop your English
proficiency?

- Instructor: Yes, surely, it develops my English proficiency. I might be good at
English, however, while getting preparation for the classes | may enrich my vocabulary,
related to subject and, of course, it will improve my research skills and so on.

- Interviewer: And do you think that teaching in EMI will develop your teaching skills
as well?

- Instructor: Yes, of course, because using your L1 is easier than using foreign
language. | don’t mean our teachers here, | mean students, because | know, that my students
do not have the same level, and | should double think about organizing my lessons, designing
my syllabi, curriculum; I should think about new methodology, which can assist to deliver
efficiently my subject in English-medium in classes with students of different levels of
English proficiency. Yeah, so that’s why, I think, it’s a great opportunity for the teacher to
improve their methodological skills as well.

- Interviewer: Thank you for sharing your ideas. Now | would like to ask your

perceptions about the challenges and benefits of English-Medium Instruction?

What challenges do you experience in teaching EMI? What measures could be taken to avoid

these difficulties and how do you solve them?

- Instructor: | guess, everyone will say that challenges they experience are related to
insufficient level of English. We should admit that not all students’ levels are similar; i.e.
some of them are extremely fluent, whereas others still find some difficulties in terms of
language use. So, that’s why, when you are conducting lessons, when you’re about to ask
some questions you should admit, that your clever ones will be the first or as usual, whereas

the wicker ones might have some troubles and might have some anxiety inside towards their
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peers and that is one of the vital and essential challenges, to my mind. As a teacher, we can
try to apply different tasks in mixed ability classes, sharing with them the tasks, related to
their levels of English. | am sure, that it will be fruitful in terms of engaging every student
individually.

- Interviewer: Thank you so much. What are the benefits of EMI in Uzbek context
(for your professionalism, for your students, their employment opportunities for role places
for country, for policy and etc.?)

- Instructor: There are hundreds of benefits of EMI teaching and we cannot count
them at once. We should admit that learning and teaching using the original source is better,
than doing it in your L1, because we know that during translation process, there might be
some kind of misunderstandings, language issues, cultural issues, etc. and the content of
translation might be changed. That’s why learning or teaching by using original source will
give much more and better results for students and teachers; it is another opportunity for us
to gain the knowledge immediately after reading from original source, without waiting for
translation process. | can instantly get all needed information as soon as it’s published. Yes,
it is important to be on the wave all the time.

- Interviewer: Ok, thank you. Could you give any suggestions for improving
implementation of EMI in Uzbekistan?

- Instructor: Hmm, well. Nowadays we have got enough responsibilities, which are
allocated by the government. So, whereas we are being offered some kind of extra bonuses
to our salaries for having better skills and chances for job opportunities, everything is going
in its turn right now. To my mind, providing some more bonuses like maybe, for the people,
who are doing their best, to support them or offering not only financial supports, maybe
some kind of medals to encourage and motivate EMI instructors. There is no doubt, that it
will be even more beneficial and fruitful in terms of this.

- Interviewer: Well, those were all the questions that | wanted to ask.

Do you have any final thoughts related to EMI implementation at tertiary level in

Uzbekistan?

- Instructor: | guess, it’s a great chance for the country to have this implementation
in Uzbekistan, because before the graduators from our universities had faced some
challenges when they went abroad and they risked not being approved as professionals,
whereas, actually, the students with international considered qualifications don’t need to

spend their precious time for restarting everything from zero and it’s a great chance and | do
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hope, that we will have more and more developments in terms of this, which will provide
each and every citizen of Uzbekistan with all opportunities, which are provided in any other
place of this world and | hope that we are going to work brilliantly in the near future.

- Interviewer: Thanks so much for your time, | wish you good luck.
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Appendix 7 A: Questionnaire for Instructors
Dear Instructor,

This semi-structured questionnaire aims to identify your perceptions regarding English-
medium instruction (EMI) at tertiary level in Uzbekistan. There are no right or wrong
answers. The answers you give will remain confidential and they will be evaluated and
interpreted for the research. It is extremely important to be sincere in your answers and not
to skip questions in order to reach a healthy evaluation of the research results.

Thank you for participating in the survey.
Gulchehra Rahmanova,

a PhD student at Gazi university, Department of English Language Teaching, Ankara,
Turkey.

(a senior teacher at Andijan State Institute of Foreign Languages, Department of English

Language and Literature, Uzbekistan).
e-mail:

A. Personal profile
1. Age:
2. Gender: Male Female
3. What subject(s)do you teach in EMI

4. What is your mother tongue?

5. What languages, other than your native language and English, do you speak?

6. Total teaching experience at higher education: (years)
B. Experience

7. Have you ever taken an international test in English, such as TOEFL or IELTS? If yes,

what is your score/ level?

8. How able are you to discuss your academic/professional interests (having to do with your

area of study or teaching) in English compared to your native language?
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9. Complete the sentence: In our language policy, in Uzbekistan context, English-medium
instruction (EMI)...

10. Does the university/ HEI offer you sufficient support with developing your English
language proficiency?

11. If the answer to the previous question is No, what additional support could be offered?
(e. g., delivering English language courses/providing more sources in English/establishing

an Academic English center/other)

12. What would you say about your students’ degree of preparedness and motivation for

learning in English — medium?
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13. What are the benefits of EMI for instructors of higher education in Uzbekistan (e.g.

salary, professional career, other opportunities)?

14.What are the challenges of teaching in English — medium?

Thanks so much for your time!
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Appendix 7 B: Interview Protocol for Instructors

Introduction
(5 minutes)

Thank you for agreeing to meet and give an interview.

I am Gulchehra Rahmanova, a PhD student at Gazi university, Department of English
Language Teaching, Ankara, Turkey.

(a senior teacher at Andijan State Institute of Foreign Languages, Department of
English Language and Literature, Uzbekistan).

I am doing a research study on challenges and benefits of EMI at tertiary level in
Uzbekistan. Your answers will be treated as confidential. Your name and any other
information that could identify you will not be included in the study or reports. The
notes and audiotapes will be destroyed after completing the study and publishing results.
You are free to ask any questions about the study.

Part 1
(10 minutes)

To begin, | would like to discuss your general ideas about English-medium instruction
in higher education in Uzbekistan.
1. What are your general perceptions of teaching your subject in English — medium?
a) Do you think it is important for all teaching at university/HEI to be in English?
b) Do you think that all communication at university/HEI should be in English?
¢) Do you think that using English at university/HEI is just as easy as using your own
language?
d) Do you think English medium is useful for students’ future studies and
employment?
e) What do you think, can teaching in EMI develop your English proficiency?
f) Do you think that teaching in EMI will develop your teaching skills?

Part 2
(10 minutes)

Now | would like to ask your perceptions about the challenges and benefits of English-
medium instruction:
2. What challenges do you experience in teaching EMI?
(What measures could be taken to avoid these difficulties? How do you solve them?)
3. What are the benefits of EMI in Uzbek context (for you professionally, for your
students, employment opportunities, for workplaces, for country, for policy...)

Final thoughts
(5 minutes)

4. Could you give any suggestions for improving implementation of EMI in
Uzbekistan?

Those were all of the questions that | wanted to ask.

Do you have any final thoughts about EMI implementation at tertiary level in

Uzbekistan?

Thank you for your time.
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Appendix 8 A: Questionnaire for Students
Dear Student,

This semi-structured questionnaire aims to identify your perceptions regarding English-
medium instruction (EMI) at tertiary level in Uzbekistan. There are no right or wrong
answers. The answers you give will remain confidential and they will be evaluated and
interpreted for the research. It is extremely important to be sincere in your answers and not
to skip questions in order to reach a healthy evaluation of the research results.

Thank you for participating in the survey.
Gulchehra Rahmanova,

a PhD student at Gazi university, Department of English Language Teaching, Ankara,
Turkey.

(a senior teacher at Andijan State Institute of Foreign Languages, Department of English

Language and Literature, Uzbekistan).
e-mail:

A. Personal profile

1. Age:

2. Gender: Male Female

3. What is your nationality:

4. What is your major (specialty)? Course:

5. What subject(s) do you study in English-medium instruction (EMI) at your university?

6. What other languages do you speak?

7. What is your English proficiency level:

Elementary Pre-intermediate Intermediate

Upper-intermediate Advanced

8. Do you have a certificate of language proficiency level?

If yes, comment your answer?

9. Please, tick \ the option that applies to you:
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Proficiency level Elementary Pre- Intermediate Upper-

Intermediate Intermediate Advanced

Reading
Listening
Speaking
Writing
Vocabulary
Grammar

10. What language do you interact with your friends when you are not in class?

e English Mother tongue Both English and mother tongue

B. Kindly answer the questions below, please:
11. Complete the sentence: In our language policy, in Uzbekistan context, English-medium
instruction (EMI)...

12. What would you say about your degree of preparedness and motivation for learning

subjects in English — medium? Why?

13. What would you say about your instructor’s degree of preparedness and motivation for

teaching in EMI classroom? Do you think your instructors are competent enough in English?
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14. What are the benefits of studying in EMI classroom for students in the future?

15. What are the challenges of studying in EMI classroom for students?

Thanks so much for your time!
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Appendix 8 B: Interview Protocol for Students

Introduction

Thank you for agreeing to meet and give an interview.

I am Gulchehra Rahmanova, a PhD student at Gazi university, Department of English
Language Teaching, Ankara, Turkey.

(a senior teacher at Andijan State Institute of Foreign Languages, Department of
English Language and Literature, Uzbekistan).

I am doing a research study on challenges and benefits of EMI at tertiary level in
Uzbekistan. Your answers will be treated as confidential. Your name and any other

(5 minutes) information that could identify you will not be included in the study or reports. The
notes and audiotapes will be destroyed after completing the study and publishing
results.

You are free to ask any questions about the study.
To begin, I would like to discuss your general ideas about English-medium instruction
in higher education in Uzbekistan.
1. What are your general perceptions of studying content subjects in English —
medium?
a) Do you think it is important for all studying at university/HEI to be in English?
Part 1 b) Do you think that all communication at university/HEI should be in English?

(10 minutes)

¢) Do you think that using English at university/HEI is just as easy as using my own
language?

d) Do you think English medium is useful for your future studies and employment
opportunities?

e) What do you think, can studying in EMI develop your English proficiency?

Part 2
(10 minutes)

Now | would like to discuss your perceptions about challenges and benefits of EMI.
2. What challenges do you experience while studying in EMI? (What measures could
be taken to avoid these difficulties? How do you solve them?)
3. What are the benefits of EMI in your opinion?

Final thoughts
(5 minutes)

4. Could you give any suggestions for improving implementation EMI in Uzbekistan?
Those were all of the questions that | wanted to ask.

Do you have any final thoughts about EMI implementation at tertiary level in
Uzbekistan?
Thank you for your time.
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Appendix 9 A: Questionnaire for Administrators
Dear Administration Member,

This semi-structured questionnaire aims to identify your perceptions regarding English-
medium instruction (EMI) at tertiary level in Uzbekistan. There are no right or wrong
answers. The answers you give will remain confidential and they will be evaluated and
interpreted for the research. It is extremely important to be sincere in your answers and not
to skip questions in order to reach a healthy evaluation of the research results.

Thank you for participating in the survey.
Gulchehra Rahmanova,

a PhD student at Gazi university, Department of English Language Teaching, Ankara,
Turkey.

(a senior teacher at Andijan State Institute of Foreign Languages, Department of English
Language and Literature, Uzbekistan).
e-mail:

A. Personal profile
1. Age:

2. Gender: Male Female

3. What is your nationality?
4. What position do you hold?

5. What languages do you speak?

B. Kindly answer the questions below, please:
6. Complete the sentence: In our language policy, in Uzbekistan context, English-medium
instruction (EMI)...
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7. Do you think EMI is useful for students’ future career? Why do you think so?

8. What are the benefits of EMI implementation for your institution?

9. What challenges do you experience in realization of your plans regarding to EMI in your

institution?

10. What are the challenges of EMI for instructors and students of your institution?
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11. Do you think it is important to successfully implement EMI in your institution? Why?

12. What measures could be taken to develop EMI in your institution?

Thanks so much for your time!
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Appendix 9 B: Interview Protocol for Administrators

Introduction
(5 minutes)

Thank you for agreeing to meet and give an interview.

I am Gulchehra Rahmanova, a PhD student at Gazi university, Department of English
Language Teaching, Ankara, Turkey.

(a senior teacher at Andijan State Institute of Foreign Languages, Department of
English Language and Literature, Uzbekistan).

I am doing a research study on challenges and benefits of EMI at tertiary level in
Uzbekistan. Your answers will be treated as confidential. Your name and any other
information that could identify you will not be included in the study or reports. The
notes and audiotapes will be destroyed after completing the study and publishing
results.

You are free to ask any questions about the study.

Part 1
(10 minutes)

To begin, I would like to discuss your general ideas about English-medium instruction
in higher education in Uzbekistan.
1. What are your general perceptions of teaching subjects in English?
a) Do you think it is important for all teaching at university/HEI to be in English?
b) Do you think that all communication at university/HEI should be in English?
¢) Do you think that using English at university/HEI is just as easy as using a native
language?
d) Do you think English medium is useful for students’ future studies and
employment?
e) What do you think, can EMI develop students’ and teachers’ English proficiency?

Part 2
(10 minutes)

Now I would like to ask your perceptions about the challenges and benefits of English-

medium instruction:

2. What challenges do you experience in EMI implementation at your institution?
(What measures could be taken to avoid these difficulties? How do you solve
them?)

3. What are the benefits of EMI in Uzbek context (for your institution, for students,
for instructors, employment opportunities, for workplaces, for country, for

policy...)

Final thoughts
(5 minutes)

4. Could you give any suggestions for improving implementation EMI in
Uzbekistan?

Those were all of the questions that | wanted to ask.

Do you have any final thoughts about EMI implementation at tertiary level in

Uzbekistan?

Thank you for your time.

124



Appendix 10 A: Questionnaire for Instructors (in Russian)
YBaxkaemslii Ilpenogasareis,

JlaHHas MONMyCTpyKTYpUpOBAHHAA ONpPOCHAS AHKETA HANpPABJIEHA HA BBISBIEHHE Bamero
MHEHHUs1 O TPErnOJaBaHUK MPEIMETOB HA AHTIHICKOM si3bike (EMI) B BbICHINX yueOHBIX
38BEJIEHHUAX B Y30€KHCTAHE. 3/IECh HET MPABMIIBHBIX WJIM HENPABUIHHBIX OTBETOB. Bamm
OTBETHI OCTAHYTCSI KOH(PUIEHIIUAIBHBIMY, U OHU OyAYT OLIEHEHBI ¥ HHTEPIPETUPOBAHBI JJIS
uccnenosanus. KpaitHe BaxHO ObITh MCKPEHHHM B CBOMX OTBETaX M HE MPOIYCKATh

BOIPOCHI, YTOOBI IPUNTH K PEATUCTUYHON OLIEHKE pPE3YyIbTATOB UCCIIEIOBAHUI.
bnaronapro Bac 3a yuactue B Onpoce.
I'yasuexpa Paxmaunosa,

PhD noxtOpaHTt kadeapsl Mpeno aBaHus aHTIHICKOTO A3bIKa, (AKyIbTETA HHOCTPAHHBIX

S3bIKOB B YHUBEpcUTETE ['azu, Ankapa, Typrus.

(cmapwuit npencoasamens kageopsl aneauiick020 s3vika U Aumepamypol AHOUNCAHCKO20

20cyoapcmeenH020 uHcmumyma uHOCMpanHbiX A361K068, Y30exucman).
E-mail:

A. JInunbiii npoduiib

1. Bospacr:

2. ITon: Myxunna JKenmunaa

3. Kaxkoit mpeameT(pbl) BbI IPENOAAETE HA AHTTTHHCKOM SI3bIKE

4. Kakoii Bamr poaHO#i s3bIK?

5. Ha xakux HHOCTpAHHBIX SI3bIKAX, KPOME aHTIIMHCKOTO, BbI TOBOPUTE?

6. OO0wmuii Megarornyeckuii CTaxK B BHICIIEM y4€OHOM 38BEIEHUH: (mer)

B. OnbIT padoTsl

7. Bbl KOraa-HuOyAb ClaBaTu MEXIYHAPOJHBIN TECT MO AHTTUHCKOMY SI3BIKY, TAKUE KaK

TOEFL wnu IELTS? Ecnu aa, T0 kakOB Bamn 6amt/ypOBeHs?

8. HacxonpkO Bwl MOxeTe 0OCykaarh cBOM akanemMudeckue / mnpOgeccHOHATbHBIE
uHTEpecH (CcBs3aHHBIE ¢ Bamei 00macTpio MpenoOaaBaHus) Ha AHIVIMHCKOM S3BIKE IO

CpaBHEHHIO C Bamum POIHBIM SI3BIKOM?
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9. 3aBepmmte mpemiOxenue: B Hamen s3pIK0BOI mosnmTHKE, B BY3ax Y306ekucrana,

NpenojaBaHue Ha aHTIIMHCKOM si3bike (EMI)...

10. IMpemnaraer nu yausepcurer/ BY3 Bam n0ctatounyro NOIEPKKY B pa3BuTHy Bamero

BJIQJIEHUS QHTIIUINCKUM SI3BIKOM?

11. Ecnm OTBET HA mpeablAymIMNA BONPOC OTPHULATEIbHBIM, Kakas JOTOJIHUTEIbHAS
MOJUIEPXKKA MOKET ObITh MpemiokeHa? (Hanpumep, MPOBEIEHHE KypcOB AHIIMICKOTO
A3bIKa, MPENOCTABJIEHUE AONOJHUTEIbHBIX UCTOUHMKOB HA QHIJIMICKOM SI3BIKE, CO3JaHNE

[EHTpA AKAJAEMHUYECKOrO  AHTIUICKOrO  s3bIKA, Jp.)

12. Yto Brl MOKETE CKA3ATh O CTEIIEHU NnOArOTOBJIEHHOCTH U MOTUBALINU Bammx cTyneHToB

K OOy4EHUIO MPEIMETOB HA AHTJIMHUCKOM SI3BIKE?
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13. KakOBbl mpeummymiecTsa mpenonaBaHuss HA AHMIMHACKOM si3pike  (EMI)  ms
IpernoaBarenei BrIicHIero 00pazoBanus B Y30exuctane (Hampumep, 3apadOTHAs ILIaTa,

npOdeccOHALHAS KAphEePa, APYTUe BO3MOXKHOCTH)?

14. KakOBbI TpyAHOCTH TIPENOIABAHHS HA AHTJIMHCKOM SI3BIKE?

Orpomnoe cnacu60 3a Bame Bpemsi!
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Appendix 10 B: Interview protocol for Instructors (in Russian)

IIpoTOoK0sa c00ecenOBAHUSA

3HAKOMCTBO
(5 munyT)

Cniacn60, 4TO COrIacHIINCh BCTPETUTHCS U AATh HHTEPBEIO.

S T'ynpuexpa Paxmanosa, PhD mOkTOpaHT kadeapsl mpenoaaBaHus aHTIHHCKOro
s3pIKa (PAKYIBTETA MHOCTPAHHBIX S3BIKOB B yHHMBEpcuTeTe ['asm, Ankapa, Typuus.
(cmapwuii  npen0dasamens Kageopvl anenultick020 s3bIKA U AUMEPAMYPbL,
Anouscanck020  20cy0apcmeenn020  uncmumyma  UHOCHPAHHBIX — A3bIKOS,
V30exucman).

S mpOBOXY wHCCIEnOBaHME O TPYOHOCTSX W NPEUMYLIECTBAX NPENOJABAHUS
npeaMeToB Ha aurmiickom s3bike (EMI) Ha ypOBHE BhICIIErO 00pa3OBaHus B
VY36ekucrane. KoudunenumanpHOCTh Bammx OTBETOB Oyzner OOecreueHa. Bame
uMst ¥ Jr00as apyras uHgOpmanms, KOTOpas MOXET uaeHTnuuuposars Bac, He
OyIyT BKJIIOYEHBI B MCCIENOBAHME WM OTYETHL. 3aMETKH M ayan03amucu OyayT
YHUYTO)XKEHBI 110CIE 38BEPIIEHHS UCCIIEA0BAHMS U YOINKAIINH PE3yIbTATOB.

Bbl MOXKETE 3318Th JIF00BIE BONPOCHI, KACAFOIIMECS UCCIIEJOBAHMSL.

Yacrs 1
(10 munyT)

s Hauana xorenock Obl 00cyauTh Bamm 00mme npencraBineHus 0 Nperno aBaHum

Bamero npeaMera HAa aHIJIMHCKOM S3bIKE B BBICIIUX YYEOHBIX 33BEJEHUSIX

V36ekucrana.

1. Kakoeer Bamm 06mue npencrasiends O mpernomaBaHuu Bamero mpeaMera Ha
AHTJTHICKOM SI3BLIKE?

a) Cuuraere nu Bsl, 94TO BaXKHO, 4TOOBI BCE MpenogaBanue B yHusepcutere / BY3e
OBUIO HA AHIVIMMCKOM SI3BIKE?

6) Cunrtaere i Bbl, uT0 001IeHkE B yHEBEpCHTETE / BY3€ MOIHOCTHIO A0MKHO OBITH
HA AHTJIUHACKOM SI3BIKE?

B) Cumuraere i Bbl, 4TO HCIOIB30BAHKE AHTIIHICKOTO s361KA B yHUBEpcuTeTE / BY 3e
TAK e TMPOCTO (JIErK0), KAK POAHOrO A3BIKA?

r) Cumraere nu Bsl, 9TO TpenomaBaHWe HA AHTIMHACKOM SI3BIKE MOJNE3HO JUist
JANTbHENIIer0 00y4€eHHs U TPyI0yCTPOMCTBA CTY/IEHTOB?

1) Kak BbI mymaere, MOXET JI TPENOIaBAHNE HA AHTITHHCKOM SI3BIKE Pa3BHUTH Bar
YPOBEHD BIIAJIEHUS AHTIIMHCKUM SI3BIKOM?

e) Cuuraere mu Bbl, 4TO TpEMOAaBAHKWE HA AHTIHMICKOM s3BIKE OYIET pa3sBHBATH
BalIM HABBIKK TPENOJABAHUS?

Yacts 2
(10 munyT)

Tenepp s xOrena Obl cpOcuTh Bame MHEHHE O TPYAHOCTAX M IPEUMYIIECTBAX

npenonasaHus Bamero npeaMera Ha aHTTIUICKOM SI3bIKE!

2. C kakuMmu TpygHOCTAMH Bbl cTQjIKMBaeTECH TpH MpEnoxaBaHuu Bamero
MPEAMETa HA AHTIMHACKOM si3bike? (Kakue Mepbl MOryT OBITh MPUHSTHI, YTOOBI
n30exaTh 3THX TpyaHOcTei? Kak Ber ux pemaere?)

3. KakoBbl mpeumyiecTBa mnpenojaBaHus Bamero mnpeaMera Ha AHrIUHCKOM
s3pike (EMI) B V3bekucrane (mus Bac mpodeccrOHansHO, aas Bammx
CTYAEHTOB, BO3MOXHOCTEH TPynOyCTpOHCTBA, sl pab0duX MECT, U CTPAHEI,
JUTSL SI3BIKOBOM TIOJIUTHKM...)?

3aKIIOUYNTENIHHEIE
MBICIIH

(5 munyT)

4. He mOrnm 661 Ber gate xakue-muO0 mpeanOKeHus M0 YAydIIEHHIO BHEAPEHUS
MpEenoaaBanust HA aHTNICKOM si3bike (EMI) B V36ekucrane?

D710 OBUTH BCE BOMPOCHI, KOTOPHIE s XOTEN 331aTh.

EcTb 1 y Bac Kakue-nmuod0 3aKIIOYNTEIBHBIE e O BHEAPEHHU NPErOgaBaHus Ha

anrmuiickOM s3sike (EMI) Ha ypOBHE BBICIIIErO 06pa3oBanust B Y30€KucTane?

Criacn60 orpOMHOE 33 Bame Bpems.
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Appendix 11 A: Questionnaire for Students (in Russian)
YBasKAEMBIH CTYJEHT,

JlaHHas MONMyCTpyKTYpUpOBAHHAA ONpPOCHAS AHKETA HANpPABJIEHA HA BBISBIEHHE Bamero
MHEHHUs1 00 00y4eHuH Ha aHrIMHCKOM s3bike (EMI) B BBICHIMX y4EOHBIX 33BEJIEHHSX B
V306ekucrane. 31€ch HET MNPaBWIBHBIX WJIM HENPABUIBHBIX OTBETOB. Bamm OTBETHI
OCTaHyTCS KOH(PUIEHUUAIbHBIMU, M OHM OyayT OLEHEHBl W HMHTEPIPETUPOBAHBI IS
uccnenosanus. KpaitHe BaxHO ObITh MCKPEHHHM B CBOMX OTBETaX M HE MPOIYCKATh

BOIPOCHI, YTOOBI IPUNTH K PEATUCTUYHON OLIEHKE pPE3YyIbTATOB UCCIIEIOBAHUI.
bnaronapro Bac 3a yuactue B Onpoce.
I'yasuexpa Paxmaunosa,

PhD nokropanT kadeapsl mpeno aBaHus aHrIHHCKOT0 s3bIKa (HAKyIbTETA HHOCTPAHHBIX
S3bIKOB B YHUBEpcUTETE ['azu, Ankapa, Typrus.

(cmapwuii npenooasamens kagheopwt anenutick020 A361KaA U Aumepamypst, Anoudscanck020
20cy0apcmeenH020 uHcmumyma uHOCmpaHHbIX A361K08, Y30exucmarn).

e-mail:

A. JInunbiii npopuiin

1. Bospacr:

2. TTon: MyxuunHa JKenmumnaa

3. HaumonansHOCTE:

4, CrnenuaisHOCTh

5. Kakue npeamets! Bol nzydyaere Ha anrimumiickOm sizpike (EMI) B Bamem ynusepcurere?

6. Ha xakux nHOCTpaHHBIX A3bIKaxX Bel roBOpUTE?

7. Kakos Bau ypOBEHb BIaJI€HUS QHTIIMHCKUM S3bIKOM:
Havansneiii _ Huxe cpensero Cpenunii Beire cpeanero IIpOBUHYTBIN __

8. Nmeere mu Bol ceprudukar 06 ypOBHE BIJIEHUS SA3BIKOM?

Ecnu 1@, npOKOMMEHTHpYHTE CBO OTBET?
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9. INoxamnyiicTa, MOCTABLTE TATIOYKY \ B Omruy, KOTOpast OTHOCHUTCS K Bam:

BEHD BJIAJIEHUSA . Himx . Brr
Ypose ane HauanpHerit € Cpennuii €

SI3EIKOM CPEJTHETO CpEJTHETO
Yrenue

AyaupOBaHue
I'oBOpenue
[TucemO
Jlekcuka
I'pammaTuxa

ITponBHUHYTHIN

10. Ha xakOm s3bik€ BbI 00mI@aeTecr cO CBOMMU JAPY3bsAMH, KOT/Ad Bbl HAXOAUTECH BHE
ayauTopun?

o Axrnuiickuit PonHOI s13BIK O6a s3pIKa (M AHTITMHACKHIA, ¥ POIHOI)
B. IToxanyiicTa, OTBETHTE HA CIAEAYIOIIHUE BONPOCHI:

11. 3aBepmure npeanoxxenue: B namei s3p1k0BOM monutuke, B BY3ax VY30ekucraua,

00yueHue Ha aHrIuiickOM si3bike (EMI)...

12. Y10 Bl MOkETE cKa3aTh O CBOEH CTENEHM NOATOTOBIEHHOCTH M MOTUBAIIUH K U3YYEHUIO

peaMETOB HA AHIIMHCKOM si3bike (EMI)? TTouemy?
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13. Yto Bbl MOXETE cKa3arb O CTENEHW TOTOBHOCTH W MOTHBAIMHU Bamer0o y4uTeis K

IIPENOJABAHUIO HA AHIJIMICKOM #A3bIKE B ayauTOpuu? Cuutaere nu Bel, ytO0 Bamwu

MPenoaBaTeu 0CTATOYHO KOMIIETEHTHBI B AHTJTHHACKOM SI3BIKE?

14. KakOBbI ipenMymiecTBa OOydeHHsI HA @HTJIMACKOM SI3BIKE JUISl CTY/IEHTOB B OYIyIIEM ?

15. KakoBbl mpOOiemMbl O0y4EHUs MPEAMETOB HA AHTJIMMCKOM SI3BIKE I CTYAEHTOB?

Bboabmoe cnacu60 3a Bame Bpemsi!
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Appendix 11 B: Interview Protocol for Students (in Russian)

IIpoTOK0a c00ecENOBAHUSA

3HAKOMCTBO
(5 munyT)

Cniacn60, 4TO COrIacHIINCh BCTPETUTHCS U AATH HHTEPBEIO.

S T'ynbuexpa Paxmanosa, PhD m10kTOpaHT kadeaphl NpenoaaBaHus aHTIHHCKOr0
s3bIKa (PAKYyNBTETA MHOCTPAHHBIX SA3BIKOB B yHUBEpcHTETE ['azu, Ankapa, Typrws.
(cmapwuii  npen0dasameny Kageopvl aHeauluck020 s3biKa U JAUMEPAMYpbL,
Anourcanck020  20cy0apcmeenH020  uncmumyma  UHOCMPAHHBIX — A3bIKOS,
V30exucman).

51 mpOBOXY wHccnenoBaHHE O TPYAHOCTSX W TNPEUMYIIECTBAX IPENOAABAHMS
OpeaMETOB HA aHIMICKOM si3bike€ (EMI) B BhICHIMX YYEOHBIX 3ABEAEHUSIX B
V36ekucrane. KonpunenumansHOcTs Bammx OTBETOB Oyner 06ecneyena. Bame
uMst ¥ J1r00as apyrast nHpOpManwms, KOTopas MOXKeT uaeHTudunrpoBars Bac, He
OyIyT BKJIIOYEHBI B UCCIENOBAHME WM OTYETHL. 3aMETKU M ayJu03anucH OyayT
YHUYTO)KEHBI [10CIE 38BEPIIEHHS UCCIIEA0BAHMS U YOIMKAIINH PE3yIbTATOB.

Bbl MOKETE 3318Th JH00BIE BOIPOCH! KACAIOIINECS HCCIIET0BAHUSL.

Yacrs 1
(10 munyT)

Juist Hauana xorenock Ob 00CyaUTh Baiym 00mue npeacrasienus 00 00yueHnn Ha

anrnuickoM s3eike (EMI) B BBICIINX yUEOHBIX 38BEMEHHAX Y30EKHCTaHA.

1. Kakoso Bame 00miee MHEHHE 00 3Y4EHUU MTPEAMETOB HA AHITTUICKOM SI3bIKE
(EMI)?

a) Cuuraere iu Bol, 4TO BKHO, 4TOOBI BcE 00y4eHue B yausepcutere/ BY3e 66110
HA AHITIMIACKOM SI3BIKE?

6) Cuuraere au Ber, uT0O 06meHue B yHuBepcutere / BY3e moaHOCTRIO TOMKHO
OBITH HA AHTJIMHCKOM SI3BIKE?

B) Cumraere mu Bbl, 9TO MCMONB30BAHNE AHTIIHICKOTO S3BIKA B YHHBEPCHTETE /
BVY3e Tak e mpocTO (JIETKO), KaK pOIHOTrO SI3BIKA?

r) Cuwraere nu Bbl, 4TO OOy4eHHE HA AQHTJIMICKOM S3BIKE TONE3HO ISt
JanbHeNmen y4é0b1 1 BO3MOXKHOCTEI Tpyn0ycTpoiicTBa?

n) Kak Ber mymaere, MOXET i OOYJEHHE HA AHTIIHMHCKOM S3BIKE Pa3BUTH Bamn
YPOBEHP BJIAJIEHUS AHTIIMHCKHUM SI3BIKOM?

Yacts 2
(10 MunyT)

Teneps s x0tena Obl cnpOcuTh Baie MHEHHE O TPYAHOCTSX M HNPEHMYIIECTBAX
NIPErOoaBaHus HA AHIJIMHCKOM S3bIKE:
2. C KakuMHu TpyZHOCTAMH BBI CTANKMBAETECH NPU M3yYEHHH NPEAMETOB HA
anrmuiickoM s3pike  (EMI)? (Kakue Mepsl MOryT OBITH MPUHSATHI, YTOOBI
n30exaTh 3THX TpyaHOcTeit? Kak Ber ux pemaere?)
3. Kaxkopbl mpemmymiecTBa 00y4eHus Ha aHriamiickoM s3bike (EMI), Ha Bam
B3TUIAL?

3aKIIOYUTEIHHEIE

MBICIH
(5 munyT)

4. He mOrmm Ob1 Bpl 1maTh Kakue-muO0 TMPEUIOKEHHS O YIyJIIEHHIO
BHEIPEHHst 00ydeHust Ha aHTIHiCKOM si3pike (EMI) B V36exucrane?
Ecte nmu y Bac xakme-muO0 3aKITIOYNTENBHBIE UAEW O BHEIPEHUH OOydEHHS HA
anrmuiickOM s3sike (EMI) Ha ypOBHE BBICIIErO 06pa3OBaHust B Y30€KucTaHe?
Criacn60 OrpOMHOE 33 Bame Bpems.
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Appendix 12 A: Questionnaire for Administrators (in Russian)
YBaxaemsplit COTpyaHnk AIMHUHUCTPALMH,

JlaHHas MONMyCTpyKTYpUpOBAHHAA ONpPOCHAS AHKETA HANpPABJIEHA HA BBISBIEHHE Bamero
MHEHUs1 00 OOy4yeHHMH TPEIMETOB HA AHMIMIICKOM si3bik€ (EMI) B BhICHIMX Y4EOHBIX
38BEJIEHHUAX B Y30€KHCTAHE. 3/IECh HET MPABMIIBHBIX WJIM HENPABUIHHBIX OTBETOB. Bamm
OTBETHI OCTAHYTCSI KOH(PUIEHIIUAIBHBIMY, U OHU OyAYT OLIEHEHBI ¥ HHTEPIPETUPOBAHBI JJIS
uccnenosanus. KpaitHe BaxHO ObITh MCKPEHHHM B CBOMX OTBETaX M HE MPOIYCKATh

BOIPOCHI, YTOOBI IPUNTH K PEATUCTUYHON OLIEHKE pPE3YyIbTATOB UCCIIEIOBAHUI.
bnaronapro Bac 3a yuactue B Onpoce.
I'yasuexpa Paxmaunosa,

PhD nokropanT kadeapsl mpeno aBaHus aHrIHHCKOT0 s3bIKa (HAKyIbTETA HHOCTPAHHBIX
S3bIKOB B YHUBEpcUTETE ['azu, Ankapa, Typrus.

(cmapwuii npenooasamens kagheopwt anenutick020 A361KaA U Aumepamypst, Anoudscanck020
20cy0apcmeenH020 uHcmumyma uHOCmpaHHbIX A361K08, Y30exucmarn).

e-mail:

A. JInunblii npopuiab

1. Bozpact:

2. TTon: MyxuunHa JKenmmua
3. HaumosansHOCTE

4. Kakyro n0mkHOCTh Bbl 3aHMMAETE?

5. Kakue sa3viku Bel 3Haere?

B. IloxanyiicTa, OTBETHTE HA CJAEAYIOIIME BONPOCHI:

6. 3aBepmuTe mpemioxkeHne: B Hamel s3pIk0BOM monuTHke, B BY3ax VY30ekucrana,

npenoaBaHue Ha aHrMCKOM si3bike (EMI)...
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7. Cuutaere v Bpl, 4T0 00y4yeHne Ha aHrmickOM si3pike (EMI) monesno mist Oymyriei

Kapeepbl cTyneHToB? [louemy Bbel Tak mymaere?

8. KakoBbI niperMyIiecTBa BHEAPEHUS 00y4deHUs HA AHTTTHICKOM si3bike (EMI) s Bamero

VAPEXKIEHUS ?

9. C xakumu TPYAHOCTAMHU BEI cTankusaerecn IIpH p€aiin3alui CBOUX IJIaHOB B OTHOIIEHHUH

00yuenust HA anrauiickOM si3pike (EMI) B Bamem yHuBepcuteTe/ HHCTUTYTE?
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10. KakoBbI TpyaHOCTH OOY4YEHUs HA HTITUICKOM SI3BIKE JJIs TPET0IaBaATENEH U CTY/IEHTOB

Bamero  yue6uOro  3asenenus/  BY3a?

11. Cuutaere nu Bsl, 4TO ycreniHOe BHEIpEHHE 00y4EHUs HA aHTIMHCKOM si3bike (EMI)

KpaiiHe BaxHO B Bamem ynusepcutere/ uncruryre? [1ouemy?

12. Kakue mMepsl MOTYT OBITh MPHUHSATHI IS PA3BUTHS OOYYEHHUS HA AHTJIIMHCKOM SI3BIKE

(EMI) B Bamem ynuBepcuteTe/ HHCTHTYTE?

boabsmoe cnacu60 3a Bame Bpems!
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Appendix 12 B: Interview Protocol for Administrators (in Russian)

IIpoTOoK0a c00ecenOBAHUA

3HAKOMCTBO
(5 munyT)

Crniacn60, 4TO COrIacHIINCh BCTPETUTHCS M AATh HHTEPBEIO.

S I'ynpuexpa Paxmanosa, PhD 10kTOpaHT kadenpbl mpenoaaBaHus aHITHHCKOr0
A3bIKa, (AKYIbTETA WHOCTPAHHBIX SI3BIKOB B yHUBEpcureTe ['asm, AnHkapa,
Typuus. (cmapwui npen0oasamens kageopvr aHeIuUCK020 s3bIKA U
aumepamypsl Anousicanck020 20cy0apcmeenHo20 UHCIMUNyma. UHOCHPAHHbIX
A361K08, V306eKxucmarn,).

51 mpOBOXY HCCIEAOBAHME O TPYIHOCTAX M IMPEUMYIIECTBAX TNPErOAaBaAHUS
OpeaMEeTOB HA AHMIHICKOM si3bike (EMI) B BbICIINX Y4EOHBIX 38BENEHHSX B
V36ekucrane. KondunennuansHOcTh Bammx 0TBETOB Oyner 06ecneyena. Bame
uMs 1 J1r00as pyras nHOpmanus, KOTOpas MOXKET HIEHTHQUIMPOBATH Bac, He
OyIyT BKIIOUEHBI B MCCIIENOBAHUE WM OTYETHL. 3aMETKU M ayau03anHcH OyayT
YHUUTOXXEHBI TI0CTIE 38BEPIIEHHS UCCIEA0BAHNS U MyOIMKALINH PE3YIbTATOB.

Bbl MOETE 381aTh JI0OBIE BOMPOCH! KACAIOUIMECS UCCIIEI0BAHMSI.

Yacrs 1
(10 munyT)

Hns nHayana xOrenoch Obl 00cynuth Bamm 00mme mnpencraBi€Hust O

NpErnoiaBaHUM TNPEAMETOB HA AHMIMIICKOM SI3BIKE B  BBICIIMX y4EOHBIX

3aBenenusx Ysoekucrana (EMI).

1. Kakosel Bamm 00mme mnpencrasieHuss 00 OOy4eHMH MPEAMETOB HA
aHrmuickoM si3eike (EMI)?

a) Cuwnraere au Bel, 9TO BaXHO, 4TOOB! BCE 00yuenue B yHusepcurere/ BY3e
OBbLIO HA AHIIIMICKOM SI3bIKE?

6) Cuunrtaere i Bel, ut0 00menue B yuusepcutere / BY3e monHOCThIO J0MKHO
OBITh HA AHITIMHCKOM SI3BIKE?

B) Cuuraere au Bel, 4TO HCHONH30BAHNE AHIJIMICKOTO S3bIKA B YHUBEPCUTETE/
BVY3e Tak e mpocTO (JIErK0), KaK pOIHOTO SI3bIKA?

r) Cumraere s Bbl, 4TO 00y4€HHME HA AHIVIMHACKOM SI3bIKE IIOJE3HO IS
JANbHENIen y4é0bl 1 Tpya0yCTpONUCTBA CTYIEHTOB?

1) Kak Bel mymaere, MOXKET u MpenOgaBaHue HA AHIJIMIICKOM SI3BIKE Pa3BHUThH
YPOBEHb BI&JEHHS AHIIMICKUM SI3BIKOM CTYJEHTOB U NMPENOAABATENEH?

Yacts 2
(10 MunyT)

Teneps 51 x0Orena Obl cIPOCHUTH BAIE MHEHHE O TPYAHOCTAX U MPEHMYIIECTBAX

00y4YeHHs Ha AHITIMHCKOM SI3BIKE B BHICHINX YUEOHBIX 38BEICHUSIX ¥Y30EKucTaHa:

2. C KakuMHu TPYAHOCTSAMH BBl CTAJIKUBAETECH NPH BHEIPEHWU OOY4YEHUsS HA
anrmuiickom si3eike (EMI) B Bamem yue6HOM 3aBenenun? (Kakwe meps
MOryT OBITH TPUHSATHI, YTOOBI M30EkATH 3THX TpyaHOcTeH? Kak Ber mx
perraere?)

3. KakoBbl mpeuMymiectsa OOydeHusi Ha aHrIuickOM s3bike (EMI) B
V3bekucrane (ams  Bamero BVY3a, cryneHTOB, mpemnomaBaTenei,
BO3MOXHOCTEH TPYyAOyCTpOHCTBA, pabOYMX MECT, Ul CTPAaHbBI, CTPAHBI,
SI3BIKOBOM TIOJIUTHKM...)?

3aKIIOYHUTEIIHHEIE

MBICIIA
(5 mumyT)

4. He mormm Ost Bpl fgarp Kakwe-muO0 TPEMIOKEHHS N0 YIYYIIEHHIO
BHEIPEHHst 00yJeHust Ha aHTHicKOM si3pike (EMI) B V36exucrane?
Ecte 5m y Bac xakme-nmuO0 3aKITIOYUTENBHEIE MW O BHEIPEHUH OOYYeHHS HA
anrmuiickOM si3sike (EMI) Ha ypOBHE BBICIIIErO 06pa3OBaHust B Y30€KucTaHe?
Criacnb0 OrpOmMHOE 33 Bame Bpemst.
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Appendix 13 A: Questionnaire for Instructors (in Uzbek)
Hurmatli Ustoz,

Ushbu so'rovnoma O'zbekistondagi oliy ta'lim muassasalarida fanlarni ingliz tilida o'gitish
(EMI) hagidagi fikrlaringizni aniglashga garatilgan. Bu yerda to'g'ri yoki noto'g'ri javoblar
yo'g. Sizning javoblaringiz maxfiy bo'lib qoladi va ular baholanib, tadgigot uchun talgin
gilinadi. Javoblaringizda samimiy bo'lish va tadgigot natijalarini real baholash uchun

savollarni o'tkazib yubormaslik juda muhimdir.
So'rovnomada ishtirok etganingiz uchun tashakkur.
Gulchehra Raxmanova,

Gazi universiteti Chet tillar fakulteti, Ingliz tili o'gitish kafedrasi PhD doktoranti, Ankara,
Turkiya. (Andijon davlat chet tillar instituti Ingliz tili va adabiyoti kafedrasi katta
o'gituvchisi, O'zbekiston).

E-mail:
A. Shaxsiy ma’lumot

1. Yoshi:

2. Jinsi: Erkak Ayol

3. Ingliz tilida gaysi fan(lar) ni o'gitasiz (EMI)

4. Onatilingiz?

5. Ingliz tilidan boshqa qaysi chet tillarni bilasiz?

6. Oliy ta'lim muassasasida umumiy pedagogik stajingiz: (yil)

B. Tajriba

7. TOEFL vyoki IELTS kabi xalgaro ingliz tilini bilish darajasini aniglovchi test

topshirganmisiz? Agar javobingiz “Ha” bo'lsa, Sizning natija/ darajangiz ganday?
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8. O'zingizning akademik/ kasbiy gizigishlaringizni (o'qitish sohangiz bilan bog'lig) ingliz

tilida ona tilingiz bilan giyoslaganda gay darajada erkin muhokama qilishingiz mumkin?

9. Jumlani yakunlang: Bizning til siyosatimizda O'zbekiston oliy o'quv yurtlarida fanlarni
ingliz tilida o’qitish (EMI)...

10. Universitet/ OTM sizga ingliz tili bilimingizni rivojlantirish uchun yetarlicha ko’mak

beradimi?

11. Agar 10-savolga javob “Yo'q” bo'lsa, ganday go'shimcha yordam taklif gilinishi
mumkin? (masalan, ingliz tili kurslarini tashkil qgilish, ingliz tilida go'shimcha manbalarni

tagdim etish, akademik ingliz tili markazini tashkil etish va boshqalar)?

12. Talabalaringizning fanlarni ingliz tilida o'gitilishiga tayyorlik darajasi va motivatsiyasi

hagida nima deya olasiz?
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13. O'zbekistondagi oliy ta'lim o'gituvchilari uchun fanlarni ingliz tilida o'qitishning (EMI)
ganday afzalliklari bor (masalan ish haqi, kasbiy mavqge, boshga imkoniyatlar)?

12. Fanlarni ingliz tilida o'gitishning (EMI) ganday giyinchiliklari mavjud?

Vagqtingiz uchun katta rahmat!

139



Appendix 13 B: Interview Protocol for Instructors (in Uzbek)

Intervyu bayoni

Uchrashib intervyu berishga rozi bo'lganingiz uchun rahmat.

Men Gulchehra Rahmonova, Gazi universiteti Chet tillar fakulteti, Ingliz tili o'qgitish
kafedrasi PhD doktoranti, Ankara, Turkiya. (Andijon davlat chet tillar instituti Ingliz
tili va adabiyoti kafedrasi katta o'gituvchisi, O'zbekiston)

Men O'zbekistondagi oliy ta'lim muassasalarida ta’limni ingliz tilida berilishidagi
(EMI) giyinchiliklari va afzalliklari hagida tadgiqot olib boryapman. Javoblaringizning
maxfiyligi ta'minlanadi. Sizning ismingiz va Sizni aniglay oladigan boshga ma'lumotlar

Tanishuv tadgiqot yoki hisobotlarga kiritilmaydi. Tadgigot tugagandan so'ng yozuv va audio
(5 dagiga) yozuvlar yo'q gilinadi.

Siz tadgiqot bilan bog'liq har ganday savollarni berishingiz mumkin.

Dastavval, Siz bilan O'zbekistonda oliy ta'lim muassasalarida ta’limni ingliz tilida

berilishidagi (EMI) hagidagi umumiy fikrlaringizni bilmogchiman.

1. Ingliz tilida 0'z faningizni o'gitish hagida umumiy fikringiz ganday?

a) Sizningcha, universitet/ OTMdagi barcha fanlarning ingliz tilida o’tilishi muhimmi?

b) Sizningcha, universitet/ OTMdagi mulogot to’liq ingliz tilida bo'lishi kerakmi?

¢) Universitet/ OTMda ingliz tilidan foydalanish ona tili kabi oson deb o'ylaysizmi?

1-gism d) Sizningcha, OTMda fanlarni ingliz tilida o'qitilishi (EMI) talabalarning kelajakdagi

(10 daqgiqga) o'gishi va ish bilan ta'minlanishlari uchun foydalimi?

e) Fikringizcha, OTMda fanlarni ingliz tilida o'qitilishi Sizni ingliz tili bilim

darajangizni rivojlantira oladimi?

f) OTMda ta’limni ingliz tilida berilishi (EMI) Sizning o'gitish qobiliyatingizni

rivojlantiradi deb o'ylaysizmi?

Endi esa fanlarni ingliz tilida o'qitishning (EMI) giyinchiliklari va afzalliklari hagida

fikrlaringizni so'ramoqchiman:

2. Faningizni ingliz tilida o'gitishda siz uchun ganday giyinchiliklar mavjud? (Ushbu

2-gism giyinchiliklarni oldini olish uchun ganday choralar ko'rish mumkin? Ularning yechimi

(10 dagiqa) ganday deb 0’ylaysiz?)

3. O'zbekistonda OTMlarda fanlarni ingliz tilida (EMI) o'gitishning ganday afzalliklari
bor (kasbingiz bo’yicha Siz uchun, talabalaringiz uchun, ishga joylashish imkoniyatlari,
ish joylari, mamlakat uchun, til siyosati uchun...)?

Yakuniy fikrlar
(5 dagiga)

4. O'zbekistonda OTMlarda ingliz tilida (EMI) ta’lim berishnining joriy etilishini
takomillashtirish bo'yicha taklif bera olasizmi?

Mening savollarim mana shulardan iborat edi.

O'zbekiston OTMlarida ingliz tilida ta’lim berishni (EMI) joriy etish bo'yicha yakuniy
fikrlaringiz bormi?

Vagqtingiz uchun rahmat.
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Appendix 14 A: Questionnaire for Students (in Uzbek)
Hurmatli Talaba,

Ushbu so'rovnoma O'zbekistondagi oliy ta'lim muassasalarida fanlarni ingliz tilida o'gitish
(EMI) haqidagi fikrlaringizni aniglashga garatilgan. Bu erda to'g'ri yoki noto'g'ri javoblar
yo'g. Sizning javoblaringiz maxfiy bo'lib qoladi va ular baholanib, tadgigot uchun talgin
gilinadi. Javoblaringizda samimiy bo'lish va tadgigot natijalarini real baholash uchun

savollarni o'tkazib yubormaslik juda muhimdir.
So'rovnomada ishtirok etganingiz uchun tashakkur.
Gulchehra Raxmanova,

Gazi universiteti Chet tillar fakulteti, Ingliz tili o'gitish kafedrasi PhD doktoranti, Ankara,
Turkiya. (Andijon davlat chet tillar instituti Ingliz tili va adabiyoti kafedrasi katta
o'gituvchisi, O'zbekiston).

E-mail:

A. Shaxsiy Profil

1. Yoshi:

2. Jinsi: Erkak Ayol

3. Millatingiz?

4. Ixtisosligingiz? Kurs:
5. Universitetingizda (EMI) qaysi fanlar ingliz tilida o'tiladi?

6. Ingliz tilidan boshqga yana gaysi chet tillarni bilasiz?

7. Sizning ingliz tili bilish darajangiz ganday:

Elementary Pre-intermediate Intermediate

Upper-Intermediate Advanced

8. Sizda tilni bilish darajasi to'g'risidagi sertifikat bormi?

Agar bor bo'lsa, javobingizni sharhlang?

141



9. Iltimos, Sizga tegishli bo'lgan variantni \ belgilang:

Til bilish darajasi Elementary in terlzr’:;jiate Intermediate Intgrrr’r?eeg;ate
O'gish

Tinglab tushunish
Gapirish

Yozish

So'z boyligi
Grammatika

Advanced

10. Auditoriyadan tashgarida do'stlaringiz bilan gaysi tilda mulogot gilasiz?

e Ingliz tili Ona tili Ham ingliz tili, ham ona tili

B. Quyidagi savollarga javob bering:

11. Jumlani yakunlang: Bizning til siyosatimizda O'zbekiston OTM (universitet)larida

fanlarni ingliz tilida o'qitilishi (EMI)...

12. Ingliz tilida ta’lim olishga (EMI) tayyorgarlik darajangiz va motivatsiyangiz hagida

nima deya olasiz? Nima uchun?
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13. O'gituvchingizning auditoriyada ingliz tilida ta’lim berishga tayyorligi va motivatsiyasi

hagida nima deya olasiz? Sizning o'gituvchilaringiz fanini ingliz tilida o’qitishi uchun yetarli

malakaga ega deb o'ylaysizmi?

14. Kelajakda talabalar uchun fanlarni ingliz tilida o'gitilishining ganday afzalliklari bor?

15. Talabalar uchun fanlarni ingliz tilida o'gitilishining ganday giyinchiliklari mavjud?

Vagqtingiz uchun katta rahmat!
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Appendix 14 B:

Interview Protocol for Students (in Uzbek)

Uchrashib intervyu berishga rozi bo'lganingiz uchun rahmat.

Men Gulchehra Rahmonova, Gazi universiteti Chet tillar fakulteti, Ingliz tili o'gitish
kafedrasi PhD doktoranti, Ankara, Turkiya. (Andijon davlat
chet tillar instituti Ingliz tili va adabiyoti kafedrasi katta o'qgituvchisi, O'zbekiston)

Men O'zbekistondagi oliy ta'lim muassasalarida ta’limni ingliz tilida berilishidagi (EMI)
giyinchiliklari va afzalliklari hagida tadgigot olib boryapman. Javoblaringizning
maxfiyligi ta'minlanadi. Sizning ismingiz va Sizni aniglay oladigan boshga ma‘lumotlar

Tanishuv tadgiqot yoki hisobotlarga kiritilmaydi. Tadgiqot tugagandan so'ng yozuv va audio
(5 dagiga) yozuvlar yo'q gilinadi.
Siz tadgiqot bilan bog'liq har ganday savollarni berishingiz mumkin.
Dastavval, Siz bilan O'zbekistonda oliy ta'lim muassasalarida ta’limni ingliz tilida
berilishidagi (EMI) hagidagi umumiy fikrlaringizni bilmogchiman.
1. Ingliz tilida 0'z faningizni o'gitish hagida umumiy fikringiz ganday?
a) Sizningcha, universitet/ OTMdagi barcha fanlarning ingliz tilida o’tilishi muhimmi?
b) Sizningcha, universitet/ OTMdagi muloqot to’liq ingliz tilida bo'lishi kerakmi?
1-gism ¢) Universitet/ OTMda ingliz tilidan foydalanish ona tili kabi oson deb o'ylaysizmi?
(10 daqgiqga) d) Sizningcha, ingliz tilida ta’lim olish Sizning kelajakdagi o'gishingiz va ish bilan
ta'minlanish imkoniyatlaringiz uchun foydalimi?
e) Fikringizcha, OTMda fanlarni ingliz tilida o'qitilishi (EMI) Sizning ingliz tili bilim
darajangizni rivojlantira oladimi?
Endi esa fanlarni ingliz tilida o'gitilishning (EMI) giyinchiliklari va afzalliklari hagida
fikrlaringizni so'ramogchiman:
2. Fanlarni ingliz tilida o'gitilishda (EMI) Siz uchun ganday giyinchiliklar mavjud?
2-gism (Ushbu giyinchiliklarni oldini olish uchun ganday choralar ko'rish mumkin? Ularning
(10 daqgiqga) yechimi ganday deb o’ylaysiz?)

3. O'zbekistonda OTMlarda fanlarni ingliz tilida (EMI) o'gitishning gqanday afzalliklari
bor?

Yakuniy fikrlar
(5 dagiqa)

4. O'zbekistonda OTMlarda ingliz tilida (EMI) ta’lim berishnining joriy etilishini
takomillashtirish bo'yicha taklif bera olasizmi?

Mening savollarim mana shulardan iborat edi.

O'zbekiston OTMilarida ingliz tilida ta’lim berishni (EMI) joriy etish bo'yicha yakuniy
fikrlaringiz bormi?

Vagqtingiz uchun rahmat.
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Hurmatli ma’muriyat xodimi,

Ushbu so'rovnoma O'zbekistondagi oliy ta'lim muassasalarida ingliz tilida ta’lim berish
(EMI) haqidagi fikrlaringizni aniglashga garatilgan. Bu erda to'g'ri yoki noto'g'ri javoblar
yo'g. Sizning javoblaringiz maxfiy bo'lib qoladi va ular baholanib, tadgigot uchun talgin

gilinadi. Javoblaringizda samimiy bo'lish va tadgigot natijalarini real baholash uchun

savollarni o'tkazib yubormaslik juda muhimdir.
So'rovnomada ishtirok etganingiz uchun tashakkur.
Gulchehra Raxmanova,

Gazi universiteti Chet tillar fakulteti, Ingliz tili o'gitish kafedrasi PhD doktoranti, Ankara,
Turkiya. (Andijon davlat chet tillar instituti Ingliz tili va adabiyoti kafedrasi katta
o'qgituvchisi, O'zbekiston).

E-mail:

A. Shaxsiy Profil

Yoshi:

Jinsi: Erkak Ayol
Millatingiz?

R

Lavozimingiz?

5. Qaysi chet tillarni bilasiz?

B. Quyidagi savollarga javob bering:
6. Jumlani yakunlang: Bizning til siyosatimizda O'zbekiston OTM (universitet)larida

fanlarni ingliz tilida o'qgitilishi (EMI)...
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7. Sizningcha, OTMda fanlarni ingliz tilida o'qgitilishi (EMI) talabalarning kelajakdagi
faoliyati uchun foydalimi? Nega bunday deb o‘ylaysiz?

8. Sizning universitet/ institutingizda fanlarni ingliz tilida o’qitishni (EMI) joriy gilishning
afzalliklari ganday?

9. Universitet/ institutingizda fanlarni ingliz tilida o’qitish (EMI) bo’yicha rejalaringizni

amalga oshirishda ganday giyinchiliklar bo’lishi mumkin?

10. Sizning universitet/ institutingiz o'gituvchilari va talabalari uchun ingliz tilida ta’limning

ganday giyinchiliklari mavjud?
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11. Sizning universitetingiz/ institutingizda ingliz tilidagi ta’limni (EMI) muvaffagiyatli

amalga oshirish juda muhim deb o'ylaysizmi? Nima uchun?

12. Sizning universitetingiz/ institutingizda fanlarni ingliz tilida berishni (EMI) rivojlantirish

uchun ganday choralar ko'rilishi mumkin?

Vagqtingiz uchun katta rahmat!
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Appendix 15 B: Interview Protocol for Administrators (in Uzbek)

Intervyu bayoni

Uchrashib intervyu berishga rozi bo'lganingiz uchun rahmat.

Men Gulchehra Rahmonova, Gazi universiteti Chet tillar fakulteti, Ingliz tili o'gitish
kafedrasi PhD doktoranti, Ankara, Turkiya. (Andijon davlat chet tillar instituti Ingliz
tili va adabiyoti kafedrasi katta o'gituvchisi, O'zbekiston)

Men O'zbekistondagi oliy ta'lim muassasalarida ta’limni ingliz tilida berilishidagi
(EMI) qiyinchiliklari va afzalliklari hagida tadgigot olib boryapman.
Javoblaringizning maxfiyligi ta'minlanadi. Sizning ismingiz va Sizni aniglay oladigan

Tanishuv boshga ma'lumotlar tadgiqot yoki hisobotlarga kiritilmaydi. Tadgigot tugagandan
(5 dagiqa) s0'ng yozuv va audio yozuvlar yo'q gilinadi.
Siz tadgiqot bilan bog'liq har ganday savollarni berishingiz mumkin.
Dastavval, O'zbekistondagi oliy o'quv yurtlarida ingliz tilida o'gitish (EMI) hagidagi
umumiy fikrlaringizni muhokama gilmogchiman.
1. Fanlarni ingliz tilida o'qitish hagida umumiy fikrlaringiz ganday?
a) Sizningcha, universitet/ institutdagi barcha ta'lim ingliz tilida bo'lishi muhimmi?
b) Sizningcha, universitet/ institutdagi mulogot butunlay ingliz tilida bo'lishi kerakmi?
1-qi c) Sizningcha, universitet/ institutda ingliz tilidan foydalanish ona tili kabi oddiy
-gism . o
(10 dagiga) (oson_) d_eb °y'ay.5'zm'- - - . . S . .
d) Sizningcha, ingliz tilida ta'lim olish talabalarni kelgusi o'gish va ish bilan
ta'minlanishi uchun foydalimi?
e) Sizningcha, ingliz tilidagi ta'lim talabalar va o'gituvchilarning ingliz tilini bilish
darajasini rivojlantira oladimi?
Endi esa fanlarni ingliz tilida o'qitishning (EMI) giyinchiliklari va afzalliklari hagida
fikrlaringizni so'ramoqchiman:
2. Sizning universitet/ institutingizda ingliz tilida ta’limni (EMI) amalga oshirishda
2-qjism ganday giyinchiliklarga duch kelasiz? (Ushbu giyinchiliklarni oldini olish uchun
(10 dagiga) ganday choralar ko'rish mumkin? Ularni ganday hal gilasiz?)

3. O'zbekistonda ingliz tilida ta’limning (EMI) ganday afzalliklari bor (Sizning
universitetingiz, talabalaringiz, o'gituvchilaringiz, ish imkoniyatlari, ish joylari,
mamlakat, til siyosati uchun...)?

Yakuniy fikrlar
(5 dagiga)

4. O'zbekistonda OTMlarda ingliz tilida (EMI) ta’lim berishnining joriy etilishini
takomillashtirish bo'yicha taklif bera olasizmi?

Mening savollarim mana shulardan iborat edi.

O'zbekiston OTMlarida ingliz tilida ta’lim berishni (EMI) joriy etish bo'yicha yakuniy
fikrlaringiz bormi?

Vagqtingiz uchun rahmat.
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