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ABSTRACT

ONGOING MECHANISM IN THE TACTILE COMMUNICATION BETWEEN
CHILDREN AND ADULTS IN PICTURE STORYBOOKS FOR 4-TO-6-YEAR-
OLDS

Eryigit, Stimeyra
M.S., Department of Early Childhood Education
Supervisor: Assoc. Prof. Dr. Refika Olgan

October 2017, 198 pages

The purpose of this study is to investigate the characteristics of meaning categories
for individual touches in picture storybooks for 4-to-6-year-olds and related
contextual factors and descriptive features. The sample of the study involves 489
picture storybooks for 4-to-6-year-olds. Qualitative analysis and inferential statistics
were conducted. Ali Day1 Children Library in Ankara was chosen as the site to
collect data, which required three weeks. Data was collected through a codebook,
which was developed prior to the study. The findings of the study reveal that a
positive affect touch, is the most common touch, in the images of a picture
storybook. It is also found that female children and adults tend to touch more than
male children and adults. Furthermore, most of the touching behavior is displayed by
mothers. During tactile communication, hands and a whole body of the child is

preferred, to other body parts. Also, touch was mostly initiated by adults. Finally, the
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main meaning categories of individual touching is significantly related with sex of
the author, sex of the illustrator, translation status, sex of the adult, location of the
adult, the relationship between the child and the adult, the style of touch, the body
part that is touched, the nature of the social occasion, and the initiator of the touch.
This study has various implications regarding publishers, authors, teachers, parents

and children.

Keywords: Tactile communication, non-verbal communication, touch, children

literature, picture storybooks
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4-6 YAS RESIMLI OYKU KiTAPLARINDA COCUK VE YETISKIN
ARASINDAKI SUREGELEN DOKUNSAL ILETiSIM

Eryigit, Stimeyra
Yiiksek Lisans, Okul Oncesi Ogretmenligi Boliimii

Tez Yoneticisi : Dog. Dr. Refika Olgan

Ekim 2017, 198 sayfa

Bu calisma resimli Oykii kitaplarinda bireysel dokunus anlam kategorilerinin
ozelliklerine, ilgili baglamsal faktorlere ve tanimlayict 6zelliklerine gore aragtirmay1
amaglamistir. Calisma kapsaminda 4-6 yas grubu ¢ocuklarina yonelik yazilan 489
resimli dykii kitab1 rneklem olarak secilmistir. Ug hafta siiren veri toplama siireci
icin Ankara ilinde bulunan Ali Day1 Cocuk Kiitliphanesi se¢ilmistir. Veriler ¢alisma
oncesinde gelistirilen kodlama kilavuzu esliginde toplanmis ve nitel analiz ve nicel
analiz yontemleri kullanilarak analiz edilmistir. Caligmanin bulgular1 olumlu etki
dokunmanin resimli dyki kitaplarindaki resimlerde en sik rastlanan dokunma tiirii
oldugunu ortaya koymaktadir. Ayrica, kiz cocuk ve kadin bireylerin, erkek ¢ocuk ve

erkek yetigkin bireylerden daha ¢ok dokunma eyleminde bulunmaya yatkin olduklar1
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gozlenmistir. Ek olarak, dokunma eylemi babalardan ziyade anneler tarafindan daha
sik gerceklestirilmistir. Dokunsal iletisim sirasinda ¢ocugun eli ve tiim bedeni diger
viicut parcalarina gére daha ¢ok tercih edilmistir. Dokunmanin ¢ogunlukla
yetiskinler tarafindan baslatildigi goriilmektedir. Son olarak, bireysel dokunus ana
anlam kategorileri énemli 6l¢iide yazarin cinsiyeti, ¢izerin cinsiyeti, eserin g¢eviri
durumu, yetiskinin cinsiyeti, yetiskinin bulundugu konum, cocuk ile yetigkinin
iliskisi, dokunma tarzi, dokunulan viicut parcasi, sosyal etkinligin meydana geldigi
mekan ve dokunmay1 baslatan kisi ile baglantili oldugu bulunmustur. Calisma

yayimci, yazar, Ogretmen, aile ve ¢ocuklar i¢in cesitli ¢gikarimlar sunmaktadir.

Anahtar Kelimeler: Dokunsal iletisim, sézsiiz iletisim, dokunma, ¢ocuk edebiyati,

resimli Oykii kitaplari
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CHAPTER1

INTRODUCTION

1.1. Background of the Study

Touch is the most primitive sense first develops in the fetus and enables the fetus to
have early sensory experiences (Barnett, 1970; Carlson, 2005; Daus, 2004; Del
Castillo-Garcia, 2010; Estabrook, 1987; Field, 2003; Field, 2007; Hollinger, 1989;
Liaw, 2000; McClure, 2005; Montague, 1986; Moszkowski, 2004; Moy, 1981;
Sansone, 2004). As an early sensation, touch and the contraction of uterus, helps to
trigger the respiratory and gastrointestinal systems of the fetus, with intensified
cutaneous stimuli (Hollinger, 1989). Furthermore, touch is also an influential
element in the infant’s and child’s life, as the development of the infant is influenced
by the sense of touch and by skin to skin contact (Bartels, 2004; Del Castillo-Garcia,
2010). Therefore, infant massage is used as a method of child care, especially in
some parts of the world, in order to provide tactile stimulation (Del Castillo-Garcia,

2010).

Touch is a tool of nonverbal, tactile communication used to convey messages and
emotions (Barnett, 1970; Shapiro, 2003; Wood, 1997). Tactile communication is “a
silent form of communicating with a person or party without using any form of
speech to grab the attention of the audience or to exploit a message” (Phutela, 2015;
p. 43). In daily life, touch can act as a communication tool, such as a handshake, hug
or embrace (Jones, 1999). Touch can also transfer emotions like love, hate, empathy,
anger, as well as contain plenty other meanings (Barnett, 1970; Shapiro, 2003). In
addition, physical contact is essential not only because touch is used to both
communicate and transmit emotions, but to also explore and gain knowledge of the
outside world and of oneself (Barnett, 1970; Lawton, 1998). Knowledge is gained by
physical contact, through the sensory receptors in the skin and through the carrying
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responses to the brain (Daus, 2004; Montagu, 1986). Apart from the functions of
touch, physical contact also has extensive amounts of benefits. It decreases stress
level, depression, anger and aggression, and improves sensory motor development
(Lawton, 1998). Furthermore, touch deprivation can lead to drastic physical,

psychological and emotional mal-development (Barnett, 1970; Jones, 1999).

Moreover, age and culture seem to be important factors related to touch, for as
people age, the quantity of touching behavior decreases, and this change, in fact,
results in a healthy procedure of detachment and individuation (Jones, 1999). Also,
culture and norms affect how touch is administered and how individuals perceive
touch (Hollinger, 1989). Some cultures, such as in western countries, are more
restrained in their use of touch, and are fearful of the intentions behind touch.
However, in other cultures, such as in eastern countries, individuals are more flexible
in their use of touch, in their daily lives (Jones, 1999). Therefore, although touch has
numerous benefits and meanings, it may also be a violation of personal space and a
cause for fear, in some occasions (DeYoung, 1988). However, despite any taboo or
fear of touch, humankind and other living creatures need touch for their essential

development (Bowlby, 1940; Harlow, 1960).

As for infants, touch is a complicated topic that is associated both with positive and
negative aspects (Estabrook, 1987). As a negative aspect, touch is seen as a taboo
that leads to the possibility of sexual abuse of children (Del Castillo-Garcia, 2010).
However, touch is also an integral part of a child’s social, emotional, and physical
development (Bartels, 2004; Del Castillo-Garcia, 2010; Moszkowski, 2004). For
instance, physical contact can be used as a tool to improve the interpersonal relation
between infant and parent and form a sense of security and comfort (Barnett, 1970;
Bartels, 2004; Shapiro, 2003). According to Harlow, Dodsworth and Harlow (1965),
touching, with the aim of comfort, is significantly related to the development of
attachment in an infant, a claim also supported and confirmed by Mary Ainsworth

(1979). Therefore, it is a well-known fact that infants demand stimulation, touch, and
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attachment, as otherwise they might show symptoms of touch deprivation (Cronise,
1993). In addition, during infancy, touch is the basic form of communication,
however, as the development of other senses improves, as an intimate way of
communication, touch is slowly replaced by other senses (Moy, 1980). Therefore,
prior to the development of vocal language, the communication of infants with
outside world happens only through touch, yet after vocal language development,
touch is still an important form of communication for young children (Barnett, 1970;
Hollinger, 1989; Lawton, 1998). As young children grow up and become self-reliant,
touching behavior declines and physical proximity increases (Burgess & McMurphy,
1983). Alternatively, touch still has an immense impact on the social, emotional,
psychological, and physical development of children during their early years and
displays variation in regards to age and gender (Harrison-Speake & Willis, 1995).
Therefore, investigating tactile communication in early childhood education, as well

as during the early childhood years, is worthwhile.

In early childhood education, focusing on touch as a point of investigation is
revealing, because touch is seen as a primal distinction between the two sexes during
the early childhood years and early childhood education (Cooney & Bittner, 2001).
The sex of a child and the sex of his or her teacher have an influence on classroom
practices and touching behaviors in the classroom environment (Perdue & Connor,
1978). Particularly in the preschool classroom setting, physical contact might be an
indicator of comfort and trust (Gilbert & Williams, 2008). Furthermore, touch in
early childhood education is seen as an efficient teaching and classroom management
agent (Wheldall, Bevan, & Shortall, 1986). The reason for this is that touch is an
effective positive reinforcing stimulus in the classroom, and home environment,
during both interactions with peers, teachers and parents (Peldez-Nogueras, Field,
Hossain & Pickens, 1996). In conclusion, tactile communication is essential for both
the daily life of adults, and for children during their early childhood years. It is also
important in regard to early childhood education (Fisher, Rytting, & Heslin, 1976)



and in terms of early psychological structure (Sard, 1986). As well as using touch as
an ongoing mechanism in the daily life of children and adults, tactile communication
displayed in images within picture storybooks for young children is worth
investigating. The social learning theory, justifies investigating touch in picture
storybooks, as external factors, such as books, toys, media and movies, play an
important role in developing gender and social roles through observational learning

and modeling (Helgeson, 2005).

Last but not least, touch displays difference in regards to aim and context (Jones &
Yarbrough, 1985) hence differences in touch lead to creating different categorization
of touch. Touch is investigated and categorized by several researchers (Clay, 1966;
Fialkov, 1982; Jones & Yarbrough, 1985; Nygugen, Heslin, & Nyugen, 1975;
Sanderson, & Jorgensen, 1997; Watson, 1975; Wheldall, Bevan, & Shortall, 1986).
Among several categorization appropriate to investigate touch and picture
storybooks were choosen which are: support (Clay, 1968; Jones & Yarbrough, 1985;
Lawton, 1998; Neill, 1991), appreciation (Jones & Yarbrough, 1985), active social
affection (Jones & Yarbrough, 1985; Jung & Fouts, 2011), passive social affection
(Jung & Fouts, 2011), caregiving (Clay, 1968; Jung & Fouts, 2011; Lawton, 1998),
compliance (Jones & Yarbrough, 1985), attention-getting (Jones & Yarbrough,
1985), announcing a response (Jones & Yarbrough, 1985), attentional control neutral
(Lawton, 1998), attentional control negative punishing (Lawton, 1998), attentional
control affectionate (Lawton, 1998), greeting (Jones & Yarbrough, 1985), departure
(Jones & Yarbrough, 1985), greeting/affection (Jones & Yarbrough, 1985),
departure/affection (Jones & Yarbrough, 1985), reference to appearance (Jones &
Yarbrough, 1985), instrumental intrinsic (Jones & Yarbrough, 1985), accidental
touch (Jones & Yarbrough, 1985).



1.2. Touch and Children’s Literature

One of the most common written materials used for young children is picture
storybooks (Lynch-Brown, Tomlinson & Short, 2011). A picture storybook is a book
whose plot is told harmoniously through both words and illustrations (Lynch-Brown,
Tomlinson & Short, 2011; Russell, 2001). In these books, a series of visuals, or
pictures, are presented alongside the story line, concept, and theme (Ussery, 2006).
In addition, a picture storybook is a specifically written type of children’s literature,
which is for young children (Russell, 2015). Therefore, the plot is generally simple,
brief, and dependent on repetitive patterns (Russell, 2001). Also, these books involve
various types of genres, such as traditional folktales, fantasy, and fiction (Russell,
2001). Most importantly, children’s literature are written materials that improve
thinking and expose their readers to experiences through linguistic and visual stimuli
and are appropriate in terms of the comprehension capabilities and language
development of children, ranging from the early childhood years to adolescence
(Sever, 2008). Moreover, children’s literature expands a child’s imagination,
knowledge, and motivates, creating opportunities for new adventures. It also helps
to transmit literary culture to the next generation, as well as help to develop
language, reading, writing and speaking skills (Gonen & Veziroglu, 2013; Ussery,
2006). Additionally, children’s literature improves cognitive development, such as,
comparing, classifying, and critical thinking (Sever, 2008). Therefore, picture
storybooks affect character education, language development, cognitive
development, aesthetic development, and identity formation in children (Cho, 2011).
Admittedly, the worth of children’s literature and its effects on children’s

development are limitless (Ussery, 20006).

Written materials are one of the most common types of materials that young children
are exposed to (Gooden & Gooden, 2001). Within written materials, picture story
books are addressed to young children during their early years (Ussery, 2006).

Picture storybooks are important, because touch can also be observed in both the
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media and books, mediums other than real daily life. Books that target young
children have the power to reshape and improve a child’s viewpoint and lifestyle
(Gooden & Gooden, 2001). Furthermore, picture storybooks have deep and lifelong
impacts on a child’s learning capabilities, particularly about the outside world, social
norms, and in developing the appropriate role models (Lear, 2015). In fact, pictures
convey deep meanings that are not always stated clearly in the text, and therefore,
they can, unconsciously, affect children due to their presence as a background effect
(Nodelman, 1981). Moreover, the core purpose of picture storybooks is the
relationship between the words and illustrations (Sipe, 1998). Similarly, producing
new meanings from wordless picture books is also similar to using picture
storybooks and images as a reference for making inferences (Lysaker, Shaw &
Alicia, 2016). According to Nodelman (1981), words convey temporal information,
while pictures convey spatial information. Spatial thinking, as a cognitive ability,
includes visualizing shapes in the mind’s eye. In this process, each word and each
illustration produces a new meaning that affects the structure of knowledge, and
through a Piagetian process of assimilation and accommodation, children construct
new knowledge and cognitive structures (Sipe, 1998). All this information is
important for picture storybooks are commonly used as a daily activities and

transition activities in early childhood education (Shine, 1995).

Moreover, print materials are the product of social and cultural notions and assist to
maintain structural adjustments within society by displaying reality, subjectively
(Apple, 1990; Gilbert & Williams, 2008). Similarly, Whatley (1988) stated that
“Photographs, therefore, can have more impact on students reading a textbook, since,
even if they are posed, they may be seen as true, objective pictures of reality” (p.
140). This statement is crucial, because touch not only occurs in the context of the
classroom or the home environment, but it also might be implicitly constructed
within materials used to teach children. Picture storybook images can, therefore,

display an understanding and perspective into the classroom of early childhood



education, as well as into other kinds of environments where implicit gendered rules
and meaning of touch are constructed (Gilbert & Williams, 2008). Most importantly,
according to social learning theory, children learn and adapt behaviors by being
exposed to visual and vocal stimuli even without the need of reinforcement (Thomas,
2005). This means that aside from the benefits of touch, children who are exposed to
print materials, like picture storybooks, and the touching behaviors in these
materials, are supplied with either favorable or adverse first hand opportunities to
experience touch and become aware of the functions of touch (Helgeson, 2005). In
conclusion, children’s literature plays an important role in the educational
environment, and as children are continuously exposed to these books, the evaluation
of the content of such books, is important to the child development (Ellefsen, 2015;
Hall, 2011). Moreover, analyzing images in children’s picture storybooks is
important, because they are some of the first visual materials to display touch, and in
order to comprehend how touch or characteristics of meaning categories for
individual touch is represented to children in early childhood, picture books can
provide one of the first instances in which children are exposed to this perspective
(Gilbert & Williams, 2008). Its impact in picture storybooks can be explained in

terms of gender role socialization, attachment theory, and social learning theory.
1.3. Significance of the Study

Bandura emphasized the impact of environmental visual or vocal stimulus on
learning and reinforcing a behavior and social development, in his theory of social
learning (Bandura & Walters, 1963). Therefore, investigating touch in print materials
is also essential, because other than human relations, touch can also be examined in
visual materials. In human relations, according to Blackwell (2000) evidence of
touch can be seen in physical, cognitive, social, and psychological development. For
instance, studies concerning the delay of gratification tasks, found that friendly
touch, positively affects self-control and behavior (Leonard, 2011; Leonard,

Berkowitz & Shusterman, 2014). Touch is also investigated in regards to specific
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topics, such as fine motor task performance (Daus, 2004) and the operant
conditioning of infants (Perez, 2000) which revealed positive aspects of touch. On
the contrary, Pui (2014) explored the relation between maternal touch and language
development, assuming that benefits might be observed in other developmental
areas, however there was no positive relation between maternal touch and language
development. Surprisingly, he found negative relations between the speech length of
toddlers and touch, specifically holding and pushing. Medical studies that analyzed
the brain in terms of social touching have found that the brain is also stimulated by
the visual stimulus of touching, not through tactile sensing alone (Bolognini,
Rossetti, Fusaro, Vallar, & Miniussi, 2014). This function of the brain is related to

the automatic and unconscious empathic sharing of somatosensations.

Touch has been explored from many different perspectives, such as adult, parent-
child, early childhood education, and print materials, in previous studies (Cakmak,
2005; Gilbert & Williams, 2008; Jones & Yarbrough, 1985; Jung & Fouts, 2011;
Neill, 1991; Perdue & Connor, 1978). First, touch was investigated between adult
pairs, and in these studies, the body part that was touched, the frequency of touch,
the location of it, the gender of the subjects studied, the meaning of touch, the
initiator and the relationship between the pairs were analyzed in detail (Derlega,
Lewis, Harrison, Winstead, & Costanza, 1989; Heslin, Nguyen, & Nguyen, 1983;
Jones & Yarbrough, 1985; Jones, 1986). These abovementioned studies concluded
that there were significant differences between the meanings of touch and various
contextual and descriptive factors, such as who was the initiator of touch, their
gender, the location, the body part and so on. The current study is also inspired by
the study of Jones and Yarbrough (1985) and their meaning categories for individual
touches. Their study emphasized observing touching behavior in daily lifeln
addition, their study’s specific categorization of touch involves the most
comprehensive categorization of the literature, and covers various areas of social life.

Furthermore, these studies prove contextual factors and related variables should be



considered while investigating touch, hence the part that is touched, the frequency,
the location of the adult, gender, the meanings behind the touch, the initiator and the

relationship between pairs, are included in the current study to strengthen its validity.

Frequently encountered research related to touch, specifically between child and
parent, is also investigated extensively. The relationship between a child and an
adult, the gender, the nature of the occasion, cultural differences, initiators of touch,
the frequency, the meanings behind touch, and the body part that is touched, are
explored in these studies in detail (Aznar-Tenenbaum, 2016; Clay, 1968; Harrison-
Speake & Willis, 1995; Jung & Fouts, 2011). Although these studies also prove
contextual factors and related variables that should be considered while investigating
touch, touch between a child and other adult individuals, such as relatives or
strangers, remained in background in these studies. Furthermore, the current study
involves touch regarding related individuals, such as mother, father, sibling, teacher,
2" degree relatives, and 3" degree relatives, and therefore enables a study that
explores touch in detail and comparative manner. According to Jung and Fouts
(2008), mothers use more caregiving touch, than active social affection touch, while
fathers, relatives and other caregivers, display no difference. The study provides
evidence for a possible connection between touch and the relationship between the
child and the adult, which makes it necessary to investigate this relationship in

picture storybooks as well.

Moreover, physical contact and tactile communication is a part of the classroom
environment and it has been examined thoroughly for many aspects, such as a
students’ reaction, a teachers’ beliefs and practices regarding touch, culture, gender,
age, frequency, the meanings behind touch (Andrzejewski & Davis, 2008; Bartels,
2004; Cowen, 1982; Field, 1999; Hansen, 2007; Lawton, 1998; Owen & Gillentine,
2011; Perdue & Connor, 1978; Pollett-Arniel, 1989; Wood, 1997). Bartels (2004)
linked the prosocial behavior of children to defensive touch reactions, which shows

the importance of touch in the classroom environment. On the other hand, research
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regarding touch in early childhood education (ECE) is very limited. In early
childhood education settings, physical contact between a teacher and a child is
investigated by linking it with different variables, such as the style of touch, gender,
culture, frequency, the nature of a social occasion, and the body part that is touched
(Cowen, 1982; Field, 1999; Lawton, 1998). Although studies in the context of early
childhood supply bountiful evidence related to touch, findings are limited to physical
contact between a child and their teacher, and in some cases to non-professional
aides in preschools. For instance, research conducted by Perdue and Connor (1978)
examined touch in the preschool classroom by specifically considering the sex of
children and teachers. It found that teachers tended to touch those children whose sex
was same as theirs, and children whose sex was opposite were touched less. In
addition, the meaning of the touch depended on the participants. For instance, male
teachers tended to use helpful touch more with girls than with boys. Boys also
displayed different touch towards their female and male teachers (Perdue & Connor,
1978). Furthermore, findings also supported the effect of gender on touch, in that
girls received touch more often than boys, and the context of touch differed based on
the touch (Cowen, 1982; Perdue & Connor, 1978). Willis and Briggs (1992), which
concludes that the meaning of touch was perceived differently by males and females.
However, Heslin, Nyugen and Nyugen (1983) specified that circumstances were
important when giving meanings to touch. For instance, touch from a close friend or
a total stranger, the gender of the receiver and the initiator, all influenced the reaction
towards touch. To set an example, Clay (1968) stated that children generally initiated
affectionate and support touch. Moreover, Gilbert and Williams (2008) also found
that child initiated touches occurred less frequently, than adult and mutually initiated
touches. Meanwhile, in the study of Lawton (1998), the types of touches, duration
and frequency were investigated in eight preschool classrooms through interviews
and observation. Findings indicated that teachers used touch more frequently with
the intention of control, and to help children, rather than to comfort them, to display

emotions or to use as tools in play. Attitudes toward touch, were also, linked to the
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amount of touch the teachers displayed. It was found that the attitude and leadership
skills of directors influenced the frequency of touch in the classroom. Children’s
temperament and their responsiveness to touch, also influenced the types and
frequency of touch. Studies show that teachers hold positive beliefs regarding the
benefits of touch, however, the practice regarding touch is affected by taboos
surrounding touch and the fears of false accusation (Andrzejewski & Davis, 2008;
Owen & Gillentine, 2011). There are also several other categories of touch that were
investigated in the school environment that report on the relationship between the
teacher and children, and the reciprocity of touch (Cowen, 1982; Lawton, 1998).
Studies also looked for touch in different contexts and places, which showed a
difference in touch between public-private places, close-distant relationships, and
younger-older children (Andrzejewski & Davis, 2008; Neill, 1991; Owen &
Gillentine, 2011).

In regards to the nature of social occasions, according to Levi (1984), the nature of
the environment has an effect on touch. It is revealed that in profit and non-profit
places, such as libraries or supermarkets, there is a difference in the type of touch, in
terms of frequency and type. Neill (1991) also stated that touching behavior differs if
the nature of the social occasion is within a public space or not. Moreover, Field
(1999) emphasized that cultural differences affect the frequency of physical contact,
however Owen and Gillentine (2011) contradict this argument by finding no
geographical or ethnic differences, regarding teachers’ beliefs and practices within
an educational context. In the current study, the effect of culture is considered
essential, therefore, the translation status of the picture storybooks is included as an
independent variable, because storybooks whose origin differs, such as being Turkish
or foreign, might reflect their cultural values regarding touch. The most important
reason for investigating the origin of storybooks is that, translated picture storybooks
transmit cultural norms and beliefs, and therefore can reveal the beliefs of the region

from which they originated (Zivt¢i, 2006). For example, the study of Tsai, Louie,

11



Chen, and Uchida (2007) investigated the ideal effect in American and Taiwanese
picture storybooks. It was found that although the amount of positive emotional
expressional representations was similar, the types of positive emotional expressions
in both American and Taiwanese books depended on their origin, and differed
significantly. Even emotional expressions were represented differently in the picture
storybooks, therefore the need to investigate the point of origin of picture storybooks,
can lead to different results in terms of analyzing how touch is represented in these
regions. Turkey is considered a high contact culture where touch is encouraged in

daily life (Levi, 1984).

Finally, in regards to content analysis, touch is investigated in early childhood
textbooks by Gilbert and Williams (2008). They investigated early childhood
textbook images regarding touch and the perception of touch, and verified the
influence of gender. They found that men were over represented in the images, but
representation of touch and appropriate touch, differed according to gender. Also, it
was found that teachers initiated touch more than children in these images. Touch
between the child and the teacher was explored in images in terms of meanings of
touch, gender and the initiator of touch. Apart from all of these extensive and
detailed studies, it seems that there is no other research related to touch displayed in

children’s picture storybooks especially in Turkey.

When we look at national studies related to touch, studies in Turkey are scarce. They
generally focus on sexual abuse or child sexual abuse, which is closely related with
the issue of touch and is investigated in the areas of crime, health, education,
psychology and family (Cecen-Erogul, 2012; Cecen-Erogul & Hasirci, 2013;
Dereobali, Cirak-Karadag & Sonmez, 2013; Donmez, 2009). Sleep, therapy, birth,
eating disorder, body image disturbance, sex disorder and anxiety levels of intensive
care patients, are also some of the issues that are linked to reports regarding touch
(Aslan, 2000a; Aslan, 2000b; Babacan, 1999; Capa-Gorgoz, 2015; Demirbag, 2011;
Demirbag & Erci, 2014). Another study conducted in Turkey by Levi (1984), aimed
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to investigate touch in the daily life of university students, and explored the impact
of location and sex on tactile communication. In her study, the reaction of university
students towards touch was also examined. It was found that females received more
positive touch, and the nature of the social occasion also influenced touch. Cakmak’s
(2005) study investigated touch from the perspective of communication and public
relations, and its relation to the academic achievements of primary school children. It
was found that children who were touched, showed higher level of achievement than
those who were not touched. Although this research was about touching, it was
examined from the perspective of communication and public relations (Cakmak,
2005). Furthermore, each of the previous studies, which were conducted in Turkey,

were not related to the early childhood years and to early childhood education.

Extensive research on touch in all contexts, is available in other regions and cultures,
however, research concerning touch in the Turkish culture is lacking (Cakmak,
2005). Conversely, there is not any study available that investigates touch between
children and adults in children’s picture storybooks, both in other countries and in
Turkey. In this regard, the results of the current study will provide information
regarding tactile communication between children and adults in children’s picture
storybooks. The use of children’s picture storybooks seeks to improve our
understanding of the implicit rules of touch in children’s literature. Also, apart from
being a specific issue on its own, touch also represents the difference between
genders. This study aims to display common sense constructions of touch behaviors

and the effect of gender on touch, in children’s literature.

Weedon (1997) claimed that images have the power to transmit meanings and
implicitly support the structure of social power. Pictures as an environmental agent
can transmit various meanings regarding social life that no words could ever carry
implicitly (Nodelman, 1981). Furthermore, according to gender role socialization the
impact of environmental agents, which reflect social structure and cultural norms, is

enormous and shapes children’s thinking (Helgeson, 2005). Moreover, touch is used
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to establish dominance and balance power relations, which can be reflected in the
images of picture storybooks (Henley, 2002). For instance, the distribution of males
and females in pictures, reflects cultural norms and appropriate representations of
females might contribute to self-esteem and confidence levels within female
children. However, this study will not advocate the fairness or unfairness of gender
representation, but rather, will state the benefits of interacting with both men and

women, regardless of gender stereotypes (Cunningham, 1999; Sumsion, 2005).

Another implication of this study is the importance of the author’s and illustrator’s
own gender and it impact on the representation of gender in images. The study of
Gilbert and Williams (2008) stated that the images of children and adults displayed
obvious evidence of traditional gender role socialization, and therefore the reflection
of these traditional roles might have been influence by the genders of the author and
illustrator. Hence, the current study involves sex of both the author and illustrator as
an independent variable to analyze, in order to determine any possible relationship
between sex of the author and illustrator, and the meaning characteristics for
individual touches. The reason for this possible relationship, is that according to
gender role socialization agents in the environment, and also the influence of random
individuals, as well as children, authors and illustrators, might, in turn, be affected

and this would appear in their work within the picture storybooks (Helgeson, 2005).

To sum up, most of the studies related to touch involved and investigated adults,
more than children, as the participants of these studies. Therefore, a comprehensive
understanding of child touching, in different contexts is insufficent and under
investigated. Previous research investigated duration, frequency, meanings of touch,
role and beliefs of touch, touch practices, child responses towards touch, touch in
textbooks in other cultures, and as stated before, the relationship between the child
and adult, sex of the adult, sex of the child, location, style of touch, body part that is
touched, nature of social occasion, and the initiator of touch, found to be closely

related with touch (Jones & Yarbrough, 1985; Neill, 1991; Owen & Gillentine, 2011;

14



Perdue & Connor, 1978). For instance, Paulsell and Goldman (1984) found that
shoulder, upper arm, lower arm and hand were touched during support touch. Style
of touch is also linked with tactile communication studies, and found that gentle
touch was considered more appropriate than hugging, which also shows a difference
in regards to the sex of the adult and child (Derlega et. al., 1989). Parallel with the
previous study, Cowen (1982) also found, that touching children occurred as hand
holding, more than hugging and lap-holding. One of the main differences of the
current study is the inclusion of the sex of the author and the sex of the illustrator as
descriptive characteristics, which no previous study has considered. Touch is also
related to gender studies and it has been investigated from the perspective of gender
in previous studies, therefore in this regard, location and the size of the group were
considered essential (Siraj, 1990). This study also examines these variables, as they

are worth investigating.

Clearly, in previous studies, many contextual factors were linked to touch, however,
only specific variables were focused on in each study. For instance, while adult
studies linked touch with body part, frequency, location, gender, meaning of touch,
initiator and relationship, early childhood studies focused on body part, frequency,
gender, the nature of the social occasion and the style of touch as contextual factors
and translation status. Also, the previous content analysis study of Gilbert and
Williams (2008) investigated touch with a limited number of contextual factors.
Furthermore, touch between a teacher and child was the focus of the study and it was
investigated by analyzing early childhood textbooks. In the current study, after a
comprehensive literature review, all related contextual factors and descriptive
characteristics are included in the investigation. This comprehensive approach helps

to strengthen the validity of the study.

In addition to child studies, content analysis related to touch is rare in international
studies and not available in national studies, therefore this work will be a unique

addition to the field. Apart from one content analysis study using textbooks, there is
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no other existent that explores touch in children’s picture storybooks. Books provide
new opportunities and knowledge regarding daily and social life, through their
contents, and encourage curiosity and imagination, while considering the needs and
interests of children (Gonen & Giiler, 2011). Picture storybooks, which are the first
and the most frequent type of books children are engaged with, are specifically
significant in regards to providing real life opportunities (Isitan, 2014). Since picture
storybooks are irreplaceable elements of a child’s life, exploring touch within the
picture storybooks is significant in determining how touch is portrayed and
transmitted, as well as to investigate touch in different areas of a child’s life.
Although picture storybooks are specifically for young children, as stated before,
according to social learning and gender role socialization theory, the current study
addresses not only children, but also publishers, illustrators, authors, teachers,
parents, and researchers. Furthermore, the current study includes a different
application of keywords as a unit of analysis, in addition to the images in children’s

picture storybook, from previous studies.

Previous studies investigated tactile communication however in the literature there
remains a large gap regarding touch and ongoing mechanism in the tactile
communication in picture storybooks for young children. To fill this gap in the
literature, both internationally and in Turkey, the current study is essential and
unique as it will aide in the understanding of tactile communication in picture
storybooks for young children. Therefore, the aim of this study is to investigate the
characteristics of meaning categories for individual touches in picture storybooks for

children between the 4-6 years old.
In order to reach the study aims, the following research questions were formulated:

1. What are the descriptive characteristics (publisher information, year of
publication, translation status, sex of illustrator and author, book subject) of the

picture storybooks, which were written for 4-6-year-old children?
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2. Is there any evidence of tactile communication in the picture storybooks, which

are written for 4-6-year-old-children?

2.1. What is the potential of picture storybooks for 4-6-year-old children in terms of
presenting examples regarding meaning categories for individual touches, (positive
affect touch, control touch, ritualistic touch, hybrid touch, task related touch,
accidental touch) and contextual factors (sex of the adult and child, location of the
adult, size of the group, the relation between the child and the adult, the style of
touch, the body part that is touched, the nature of the social occasion and the initiator

of touch)?

3. Is there a relationship between descriptive characteristics of picture storybooks
(sex of the author and illustrator, the translation status), contextual factors (sex of the
adult and child, location of the adult, size of the group, relation between the child and
adult, style of touch, body part that is touched, the nature of the social occasion and

the initiator of touch), and sub and main meaning categories, for individual touch?
1.4. Definition of Terms

Touch: Touch is a tool of nonverbal, tactile communication that conveys messages

and emotions (Barnett, 1970; Shapiro, 2003; Wood, 1997).

Non-verbal / Tactile communication: “A silent form of communicating with a
person or party without using any form of speech to grab the attention of the

audience or to exploit a message” (Phutela, 2015; p. 43).

Picture storybook: Books that are for children in their early years that combine the

art of storytelling and illustration (Russell, 2001).

Meaning categories for individual touches: The categories of meaning, developed
by Jones and Yarbrough (1985), in which the categorization of touch and

characteristics of these specific touches were examined. The term refers to meaning,
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representation and categorization of interpersonal touch between individuals in
different contexts. Which touch means what, usage of touch in which conditions, key

points, keywords etc.

Social learning theory: Social learning theory is the theory that explains learning as
acquired by reinforcement and observational learning or modelling (Helgeson,

2005).

Gender role socialization theory: Theory that explains constructing gender roles
through environmental agents, which shape behavior consistent with society’s

gender-role norms (Bornstein, 2010).

Attachment theory: “Lasting psychological connectedness between human beings.”

(Bowlby, 1969; p. 194).

Contextual Factors/role of context: Variables related to context of touch, such as
the location of the adult, the size of the group, the sex of the adult, the sex of the
child etc. This term is used in various studies, such as that by Jones and Yarbrough
(1985), in order to define related variables and the context of touch, such as time,

relation etc.

Support: Touch used to restore equilibrium in case the child is sad, angry, hurt, or
frightened, and aims to reassure and protect the child (Clay, 1968; Jones &
Yarbrough, 1985; Lawton, 1998; Neill, 1991).

Appreciation: Physical contact used to demonstrate gratitude and appreciation

(Jones & Yarbrough, 1985).

Active-Social Affection: Touch indicating physical interaction that displays
affection and love. (Jones & Yarbrough, 1985; Jung & Fouts, 2011).

Passive-Social Affection: Touch that occurs without the active involvement of
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participants (Jung & Fouts, 2011).

Caregiving: Physical contact that functions as an active involvement in the physical

care of the child (Clay, 1968; Jung & Fouts, 2011; Lawton, 1998).

Compliance: Touch used in order to guide behavior, attitudes and feelings of the

individual (Jones & Yarbrough, 1985).

Attention-Getting: Touch used to guide attention and the perception of the recipient
(Jones & Yarbrough, 1985).

Announcing a Response: Physical contact used to point out the one’s feelings of
and implicitly seeks the affected response of the recipient (Jones & Yarbrough,

1985).

Attentional Control Neutral: Touch used to control and direct a child’s behavior in

a comparatively neutral way (Lawton, 1998).

Attentional Control Negative Punishing: Physical contact used to direct behavior
or punish a child in a rough, angry or hostile way, which is negative or punitive in

nature (Lawton, 1998).

Attentional Control Affectionate: Physical contact used to direct behavior in an

affectionate nature (Lawton, 1998).

Greeting: Touch used in case of meeting people as an opening act (Jones &

Yarbrough, 1985).

Departure: Touch used during the act of separation from other people as a closing

act of a meeting (Jones & Yarbrough, 1985).

Greeting/Affection: Touch that serves to indicate both affection and recognition

during an encounter with other individuals (Jones & Yarbrough, 1985).
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Departure/Affection: Touch that serves to indicate both affection and farewell as a

closure of meeting (Jones & Yarbrough, 1985).

Reference to Appearance: Contact used to emphasize or scrutinize body parts or

appearances (Jones & Yarbrough, 1985).

Instrumental Intrinsic: Physical contact, which functions as a tool to accomplish a

task in itself (Jones & Yarbrough, 1985).

Accidental Touch: Physical contact that seems meaningless and unintentional

(Jones & Yarbrough, 1985).
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CHAPTER 11

LITERATURE REVIEW

This chapter covers detailed information concerning early childhood education,
children’s literature, tactile communication, touch in children’s literature, and finally,

examines related previous studies from abroad and Turkey.
2.1. Early Childhood Education and Touch in Early Childhood Education

Early childhood education is a significant beginning step for the educational life of
an individual (Vural & Kocabas, 2016). Research concerning early childhood
education concludes that quality early childhood education has a long-range impact
on the development of children (Yavuzer, 2003). Learning outcomes in these early
years have an impact on adulthood in future years, in regards to personality, attitude,
beliefs and values (Oktay, 2003). As well as various variables that might affect
children’s development, touch is significant for children’s physical growth, health,

and neurological development during their early years (Blackwell, 2000).

According to attachment theory, touch is a significant factor in order to form a secure
attachment with caregivers (Bowlby, 1969). As well as touch, children’s literature
has an irreplaceable status in a child’s daily life. Therefore, in during their early
years, children’s literature is significant as they are exposed to it on a daily basis.
Children’s literature is an art, which combines literacy and visual graphic and
provides meaningful products, specifically written for children (Oguzkan, 2000).
Children’s literature, also involves specifically written topics, in an artful way, with
vial stimulu, to expose children to new ideas and to carry forward new messages
(Sever, 2008). Children’s literature is essential for the development of language and
literacy skills (Gonen & Veziroglu, 2013). According to social learning theory,

external factor such as books, toys, media and movies, have important effect on the
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development of gender and social roles through observational learning and modeling
(Helgeson, 2005). Touch, which is a daily act, can be observed in picture storybooks
for young children, and based on social learning theory, tactile communication in

these storybooks carries a great deal of importance.
2.2. A Sense of Touch

Touch is an exceptionally delicate subject with broad shrouded intentions and
feelings, and moreover, the presence of touch, influences an individual’s life,
whether they are a child or an adult (Mace, 2001). Even embryos are sensitive to
touch and they change their position in the wake of detecting touch (Marx, & Nagy,
2015). According to Schober (1996), touch is critical as a specialized apparatus on
the grounds that non-verbal dialect assumes an essential part, while understanding
somebody with a rate of 80. On the other hand, in some societies, there is a suspicion
towards touch, for fear of child sexual misuse in the public arena, schools, etc.
Words such as proximity, boundary, space, privacy, are proxemics that are closely
related with physical contact. Edward T. Hall defined the term proxemics, as the
study of distance between individuals in their encounters with others. According to
the distance between individuals, there are specific zones that are described. Firstly,
the intimate zone, which is the zone closest to the individual, is an area within arms’
length. The personal zone is another zone that involves space between an arm’s
length and four feet. The social zone extends from four feet to ten feet away from the
individual. The final zone is the public zone, which involves all other space beyond
the social zone. Each zone is used for different tasks (Hall, 1963). Touch is used
within these zones and calls for close proximity, threatening the personal boundary

of the individual (Neathery, 1993).
2.3. Types of Touch

Types of touch are not categorized by a single person. Many scholars have

categorized touch in different ways (Clay, 1966; Fialkov, 1982; Jones & Yarbrough,
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1985; Nygugen, Heslin, & Nyugen, 1975; Sanderson, & Jorgensen, 1997; Watson,
1975; Wheldall, Bevan, & Shortall, 1986). According to Watson (1975), there are
two types of touch, termed as instrumental and expressive. Instrumental is a
purposive touch to aid in a task. Expressive is the unplanned and affective touch.
These touches are dependent on gender, the status of the participants, body parts and
physical stigma. According to him, different parts of body symbolize the hierarchy of
different types of human closeness. Touching a child’s face might be acceptable for
one person, but it might be frowned upon by another. According to Fialkov (1982),
there are five types of touch that young children use, which are: comfort, attention-
getting, negative, helping, using their parents’ body for support or help. Furthermore,
Clay (1966) listed six types of touch, which are: nursing, affection, comfort, anger,
play, and control. Moreover, Wheldall, Bevan, and Shortall (1986) listed four types
of touch in the classroom setting, which are: friendly, helpful, attentional and
incidental. For college classrooms, the four types of touch are defined as support,
attention-getting, compliance and affection (Sanderson, & Jorgensen, 1997).
Nyugen, Heslin, and Nyugen (1975) stated that playfulness, warmth or lovingness,
friendship/fellowship and sexual desire are the types of touch among adults. In 1994,
Jones made a detailed list of types of touch. These types are: positive emotions
(support, appreciation, togetherness, affection) power involvement (attention-getting,
compliance, response), daily (task-related, incidental, instrumental, greeting,
departure, accidental), sexual, etc. (Jones & Yarbrough, 1985). In the current study,
types of touch are defined after extensive research investigation, and new
categorizations of touch types are decided upon independently, in order to investigate

the tactile communication in children’s picture storybooks. (Table 2.1)
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Table 2.1

Characteristics of meaning categories for individual touches

Category/Definition

Key Features

A. Positive Affect Touch

1. Support: Touch used to restore
equilibrium in case the child is sad,
angry, hurt, or frightened and aims to
reassure and protect the child (Clay,
1968; Jones & Yarbrough, 1985;
Lawton, 1998; Neill, 1991).

2. Appreciation: Physical contact
used to demonstrate gratitude and
appreciation (Jones & Yarbrough,

1985).

3. Active-Social Affection: Touch

indicates physical interaction that

displays affection and love. (Jones &
Yarbrough, 1985;

2011).

Jung & Fouts,

Keywords from previous studies: It’s
ok, let me take care of you, consoling

(Jones & Yarbrough, 1985).

In case of comfort, support and
reassurance
Keywords from previous studies:

Thanks, thank you, appreciation (Jones &
Yarbrough, 1985).

Keywords from previous studies: I like

you, I love you, I miss you (Jones &

Yarbrough, 1985).

Kissing and hugging are common forms

of active social affection
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Table 2.1. (Cont’d.)

4. Passive-Social Affection: Touch
occurs without active involvement of

participants (Jung & Fouts, 2011).

5. Caregiving: Physical contact
functions as an active involvement in
the physical care of the child (Clay,
1968; Jung & Fouts, 2011; Lawton,

1998).

B. Control Touch

1. Compliance: Touch used in order to
guide behavior, attitudes and feelings of
the individual (Jones & Yarbrough,
1985).

2. Attention-Getting: Touch used to
guide attention and perception of the

recipient ( Jones & Yarbrough, 1985).

3. Announcing a Response: Physical
contact used to point out the one’s
feelings of and implicitly seeks the
affected response of the recipient (Jones

& Yarbrough, 1985).

Keywords from previous studies: —

Holding, resting beside each other are

common of passive social

types
affection (Jones & Yarbrough, 1985)

Keywords from previous studies: —

Touch during cleaning, grooming,
nursing and feeding has commonly been

observed (Jones & Yarbrough, 1985)

Keywords from previous studies:
Move over, hurry up, stay here, be
serious, do it (Jones & Yarbrough,

1985).

Keywords from previous studies:
Look at me, listen at this, look at that
(Jones & Yarbrough, 1985).

Keywords from previous studies: I’'m
really happy, I’'m really glad we came,
that’s funny, I’'m excited, I’m surprised

(Jones & Yarbrough, 1985).
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Table 2.1. (Cont’d.)

4. Attentional Control Neutral: Touch
used to control and direct a child’s

behavior in a comparatively neutral way

(Lawton, 1998).

5. Attentional Control Negative
Punishing: Physical contact used to
direct behavior or punish a child in a
rough, angry or hostile way, which is
negative or punitive in nature (Lawton,

1998).

6. Attentional Control Affectionate:
Physical contact used to direct behavior

in an affectionate nature (Lawton,

1998).

Keywords from previous studies: —

Removing the child from danger,
getting the child’s attention or guiding
and bringing the child into a line might
be examples of attentional control
neutral touch (Jones & Yarbrough,

1985)
Keywords from previous studies: —
Expressing dominance over another

Forcefully grabbing or restraining a
child, angrily sitting a child down,
holding a child’s chin, might be
examples of the attentional control
(Jones &

negative punishing

Yarbrough, 1985)
Keywords from previous studies: —

Standing next to an agitated child and
holding him affectionately on one’s lap
or placing an arm on child’s shoulder,
might be an example of attentional
control affectionate touch (Jones &

Yarbrough, 1985).
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Table 2.1. (Cont’d.)

C. Ritualistic Touch

1. Greeting: Touch used in cases of
meeting people, as an opening act

(Jones & Yarbrough, 1985).

2. Departure: Touch used during
separation from other people as a
closing act of a meeting (Jones &

Yarbrough, 1985).
D. Hybrid Touch

1. Greeting/Affection: Touch that
serves to indicate both affection and
recognition during an encounter with
other individuals (Jones & Yarbrough,
1985).

2.  Departure/Affection:  Touch
serves to indicate both affection and
farewell as a means of closing of

meeting (Jones & Yarbrough, 1985).

E. Task-Related Touch

Keywords from previous studies: Hi,
Nice to meet you, how are you, good to

see you (Jones & Yarbrough, 1985).

studies:
&

Keywords
Goodbye,
Yarbrough, 1985).

from previous

see you later (Jones

Keywords from previous studies: I like

you and it’s good to see you again

Different from greeting touch, in that
greeting-affection touch occurs while

meeting previously known acquaintances

(Jones & Yarbrough, 1985).

Keywords from previous studies: I like
you and I have to leave you, I love you

and I’ll miss you

Different from departure touch, is that
departure-affection touch occurs while

meeting previously known acquaintances

(Jones & Yarbrough, 1985).
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Table 2.1. (Cont’d.)

1. Reference to Appearance: Contact
used to emphasize or scrutinize body
parts  or (Jones &

Yarbrough, 1985).

appearances

2. Instrumental Intrinsic: Physical

contact functions as a tool to
accomplish a task itself (Jones &

Yarbrough, 1985).
F. Accidental Touch

1. Accidental Touch: Physical contact

that seems meaningless and
unintentional (Jones & Yarbrough,
1985).

Keywords from previous studies: I
like your hair (Jones & Yarbrough,
1985).

Keywords from previous studies:

Give me your hand (Jones &

Yarbrough, 1985).

Keywords from previous studies: —

2.4. Components of Touch

Three components were linked to tactile communication by previous research, which

are gender, culture and age. In regards to gender, according to Harrison-Speake and

Willis (1995), people tended to hold a female baby longer than a male baby, also

female adults tended to show more touching behaviors than male adults.

Furthermore, according to Wood (1976), males needed more personal space than

females. Also, seventy-seven percent of female college students used hugs, while

only eleven percent of males used hugs. According to Sanderson and Jorgensen
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(1997), males use touch in case of directing others and using power, while females
use touch as an expression of support, affection and comfort. Harrison-Speake and
Willis (1995) claim that approval of touch differs according to both age and gender.
Mothers were approved of more than fathers, when putting children on their lap
(Harrison-Speake, & Willis, 1995). This is a vicious cycle, as males are tended to
touch and be touched less, but this may be as a result of the style of childrearing
practices by their parents. Lewis and Goldberg (1968) argue that boys before the age
of six months are touched more often than girls, however after this six month-period,
parents begin to touch girls more often than boys. Clay (1968) stated that touching
between children and parents decreased as the children became older and reached
minimal levels by adolescence. Cowen, Weissberg, and Lotyczewski (1982) found

that younger children received more touching behaviors than older children.

Touching and beliefs of touch may also be different in each culture. McCorckle and
Hollenbach found that single American college undergraduate students, without
close encounters with friends have low frequency of touching (Mace, 2001).
According to the research of Jones and Yarbrough (1985) in one hour, Europeans
touch one hundred times, while Americans touch two or three times. Field’s (1999)
study, conducted in preschools, in both America and France, supports the previous
studies by finding similar results in regards to the frequency of touching between
parents and children. Therefore, the meaning of touching and the attitudes towards
touching differ according to culture (Mace, 2001). Montagu (1971) stated that
touching practices, such as shaking hands, may have different meanings in different

cultures, and understanding and tolerance towards touching, differ around the world.
2.5. Theoretical Framework Related with Touch

The current study applies three specific theories in order to decipher the meaning of
touch and tactile communication, these are the social learning-cognition theory,

attachment theory and gender role socialization theory.
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2.5.1. Social Learning-Cognition Theory

“Learning is an enduring change in behavior, or in the capacity to behave in a given
fashion, which results from practice or other forms of experience.” (Schunk, 2009).
From the 1960s, Albert Bandura advocated social learning or social cognition theory,
in order to demonstrate and explain human learning mechanism by using social
variables as determinants (Thomas, 2005). According to Bandura, people learn by
observing and modeling behaviors. His bobo doll experiment shows that even
without reinforcement children model and learn through observation (Passer, &
Smith, 2008). As a child grows, not only do they learn, they interpret knowledge in
their minds, they picture the future and make plans with their new understanding of
this knowledge (Helgeson, 2005). According to social cognition theorists, new
occurred behavior is never instinctive, rather children tend to produce behaviors that
they observed previously, which creates a process called one-trial learning (Thomas,
2005). Direct or vicarious reinforcements are required to make and shape, first
attempt behavior, into lasting behavior (Helgeson, 2005). According to Bandura,
visual and sensory models provide learning opportunities to children, and they
display the way new behavior aids in their problems and needs, and how it is
accumulated in the memory as an image or vocal, for future use (Thomas, 2005).
Learning from print or electronics, is described as vicarious learning and vicarious
sources, which push and support the learning of a behavior (Schunk, 2009). Different
representation within environmental agents, leads to gender differences in behaviors
such as behaviors related to touch (Wharton, 2012). Furthermore, exposure to
environmental stimulus can change old gender role models and construct new gender
role models (Helgeson, 2005). According to Argyle, Salter, Nicholson, Williams and
Burgess (1970), while learning sex role behaviors, nonverbal cues may be more
effectual than verbal cues. As indicated before, males show and are exposed to less
touchy behaviors than females, as is observed in daily life, print sources and vocal

sources. Like any behavior, socialization of sex role behaviors, are also learned
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through the years. Bandura’s theory is a way of explaining this process. This theory
explains the vicious cycle males are in. Males are touched less and they touch less
than the opposite sex. As Bandura and Walter’s (1963) study suggested, children
imitate acts of aggression prompted by visual stimulus; hence, we can say that
children might also imitate touching behaviors. A child might observe tactile
communication and the characteristics of the meaning of touch in the images found
in picture storybooks and unconsciously imitate the forms of touching observed; for
instance, nurturing touch is associated with women (Jones, 1999), therefore the
feminine aspects of touch in these images can influence children’s touching

practices.
2.5.2. Attachment Theory

Attachment is an affectional link between individuals characterized by pursuing
intimacy or connection, and in case of estrangement, it results in anxiety and it is
called separation anxiety (Crowley, 2014). According to Mary Ainsworth and
Bowlby, children exhibit four different patterns of attachment: secure, avoidant,
ambivalent/resistant, disorganized/disoriented (Ainsworth & Bell, 1970; Bowlby,
1969). Secure attachment is the ideal attachment type, where children show mild
distress in cases of separation, but they easily calm down and have an affectionate
bond with their caregivers (Berk, 2006). If a child disinterested in separation from
their caregivers or in reunion with them, this child displays avoidant attachment
(Lindon, 2012). Ambivalent/resistant attachment is an insecure attachment with an
extreme separation anxiety and mixed reactions towards reunion with the caregiver
(Berk, 2006). Disorganized/disoriented attachment is also an insecure attachment
with disoriented and inconsistent behavior towards the caregiver (Rathus, 2008).
Touch and the feeling of being loved, are essential to this theory. If a child feels that
they are loved, then they will feel secure, cared for and confident about being alone.
According to attachment theory, touch is a significant factor related to forming

secure attachments with caregivers (Bowlby, 1969). Further, according to Ainsworth
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(1979), children who initiate touch are likely to have secure feelings of attachment to
their caregivers, while ambivalently attached children may insist on receiving

physical displays of love.
2.5.3. Gender-Role Socialization Theory

Gender role socialization explains development of gender role as fitting to cultural
norms through environmental agents (Schunk, 2009). Feedbacks of the society as in
reinforcements and rewards also shape individual’s gender roles (Helgeson, 2005).
Through various agents; males are taught to be assertive, task related, manly, and
less emotion expressive while females are taught to be caregiving, nurturant,
submissive, and more emotion expressive (Pitcher, 1983). Parent, toys, books, and
television might be exemplar that influence children’s gender role development
(Helgeson, 2005). Previous studies argued about different treatments of parents
toward male and female children. Siegal (1987) stated that parents behave towards
their children differently especially pursuits of physical involvement on the other
hand Lytton and Romney (1991) disprove previous statement by stating parents
behave towards their children similarly. However, the study of Lytton and Romney
(1991) also stated that sex-typed toys are encouraged by parents. Hughes (2010)
further studied relationship between child development and toys. It is found that
boys’ toys tend to suppport cognitive development and spatial skills whereas girls’
toys tend to support language development and language skills. Likewise books also
reinforce and model for gender role appropriate demeanor and fit cultural norms
(Helgeson, 2005). In books appealing to young children it is found that the amount of
male characters was found more than the amount of female characters (Gooden &
Gooden, 2001). In the same study it is also shown that female characters were most
likely to have traditional roles such as carrying nurturing, caring and domestic acts.
Likewise, touch is also associated with feminine and traditional perspectives (Jones,
1999). Picture storybooks tend to offer traditional perspectives regarding tactile

communication (Gilbert & Williams, 2008), such as nurturing touches associated
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with women and task-related touches associated with men. Children who are exposed
to these traditional cultural norms find them reinforced in their efforts to fit into
society. By contrast, children who tend to approach touch from an egalitarian
perspective might be discouraged by the traditional gender role-associated touching

behaviors commonly found in the images of picture storybooks.
2.6. Children’s Literature and Touch
2.6.1. General Characteristics of Picture Storybooks

Pictures books are illustrated books that combine both story plot and pictures to
develop the meaning of the story (Lynch-Brown, Tomlinson & Short, 2011). In these
books illustrations are of crucial essence to the storyline (Russell, 2001). Picture
books have illustrations on each page and are generally thirty-two pages long, and
can be written under all types of genres (Lynch-Brown, Tomlinson & Short, 2014).
Pictures in the book should be clear, understandable, colorful and concrete
(Nodelman, 1981). Picture storybooks are one of the subtypes of picture books,
along with baby books, interactive books, toy books, wordless books, alphabet
books, counting books, concept books, pattern books, and easy to read books

(Lynch-Brown, Tomlinson & Short, 2011).

Picture storybooks enable children to discover new worlds, create new adventures
and improve their own creativity (Gonen & Veziroglu, 2013). Within picture
storybooks, the text carries temporal information, whereas illustrations transmit

spatial information (Nodelman, 1988).

The quality of the picture storybooks is ensured with specific physical and content
principles. The visual elements of picture storybooks are line, color, shape, texture,
composition, intonation, space and perspective (Lynch-Brown, Tomlinson & Short,
2011), while the content characteristics are plot, character and language (Russell,

2015). These two characteristics of picture storybooks enable the story to be a
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complete masterpiece, by combining both illustrations and text (Lynch-Brown,

Tomlinson & Short, 2014).
2.6.1.1. Elements of Fiction

Fiction books consist of certain elements that create a harmonious story-like plot,

character, setting, theme, point of view, conflict, tone and style (Russell, 2015).
Plot

Plot is the sequence and the incidence series of the story (Lynch-Brown, Tomlinson
& Short, 2011). Plot basically includes all of the events that occur in the story
(Russell, 2015). It is the basic and core element of any fiction book (Lynch-Brown,
Tomlinson & Short, 2014). Plots can be characterized into various types, such as
chronological, which consists of progressive and episodic plots, or complex multiple
plots (Lynch-Brown, Tomlinson & Short, 2011). Progressive plots consist of
exposition, conflict, climax and conclusion, however, episodic plots consist of
separate stories and episodes, where each of them involve their own conflict and

solution (Russell, 2001).
Character

A character is a figure in fiction that plays a role assigned to it by the plot and the
author (Gonen & Veziroglu, 2013). The protagonist is the hero of the plot and the
antagonist is villain, and these are the leading characters in fiction (Russell, 2001).
Characters can be categorized by their depth, which are flat, round, dynamic and foil
(Russell, 2015). Flat characters have no depth, while round characters have deep and
intricate personalities, furthermore dynamic characters are the effective one that
change the course of the story, while foil characters’ employ different and opposite

personalities from other characters (Lynch-Brown, Tomlinson & Short, 2011).
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Setting

The setting indicates location, time, environment and every other detail related to the
daily life of the characters (Russell, 2001). An integral setting, which an essential,
irrevocable element of the story, and a backdrop setting, which is universal and

general, can be found in fiction books (Lynch-Brown, Tomlinson & Short, 2011).
Theme

Theme is the principal and implicit idea behind the story and literature (Russell,
2001). Theme is the idea and underlying reasons behind plot (Lynch-Brown,
Tomlinson & Short, 2011). Similar to other characteristics of children’s literature,
theme should also be appropriate for the needs and developmental characteristics of
children, in order to capture their attention (Lynch-Brown, Tomlinson & Short,

2014).
Point of view

Point of view is the perspective from which the story is told. These include first
person point of view, omniscient point of view and limited point of view (Russell,
2001). First person point of view is the perspective of the story that is narrated by
first person or the character that calls himself “I”. Omniscient point of view is the
perspective of an outside narrator, who has ability to see the story, and the features
and motives of the characters. Limited point of view is like omniscient point of view
but the narrator is not one of the characters in the story, however it is also similar to
first person point of view, because the narrator can only see the incidents from the

eye of one character, generally the protagonist (Russell, 2015)
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Conflict

Several types of conflict can be seen in fiction, such as person against self, person
against nature, person against person, person against society or multiple conflicts, a

combination of any of the above (Lynch-Brown, Tomlinson & Short, 2014). Person
against self is the emotional and intellectual conflict that protagonists experience
within oneself. Person against nature is the struggle between the protagonist and
nature, in order to survive. Two persons against each other for a designed reason or
cause, is the conflict of person against person and finally the struggle between
protagonist and society, values and norms, is the conflict of person against society.
Apart from these types of conflicts, in one story more than one conflict can be
displayed and observed. The role of all types of conflict is to create tension,

exhilaration and evolvement of the plot and characters (Russell, 2001).
Tone

Tone is the mood of the author and the story, which can be humorous, satirical,

serious, warm, passionate, etc. (Russell, 2015).
Style

Style is the element of fiction that involves dialogue, language, construction,
vocabulary, imagery, sentences and exposition (Russell, 2001). Style is the way that
the story is told, presented to readers and should be best suited to the content of

specific type sof the fiction books (Lynch-Brown, Tomlinson & Short, 2011).
2.6.1.2. Features of Illustrations

Since picture storybooks involve both text and illustrations, the features and design
of the illustrations are as important as the content of the text. Illustrations in
children’s picture storybooks should be free from commercial concerns and involve

creative ideas, color, and drawings. Perfectly designed illustrations enable children to
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develop creativity and artistic skills (Gonen & Veziroglu, 2013). Young children,
generally, have not yet developed the literacy skills required in order to read,
therefore illustrations are useful tools to follow a plot line (Lynch-Brown,

Tomlinson, & Short, 2014).

Doonan (1993) stated the following components of illustrations as color, light or
dark, scale and intervals, organization of shapes, linear and large scale patterns, and
web of linear rhythms. Line, color, shape, texture and composition are the visual
elements of picture storybooks, according to Lynch-Brown, Tomlinson, and Short
(2011). Position, capillarity, frame, perspective, line, size, and color in the
illustrations are important issues that children should be intimate with, in order to
comprehend the illustrations in the picture books (Cheng, 2011). According to
Parsons (1987), aesthetic development and the age group of the target children
should be considered for the illustrations of children’s book, in order to gather their
appropriate reaction, capture their attention and form the appropriate relationship

with the illustrations.
2.6.2. The role of Picture Storybooks in terms of Tactile Communication

It is argued that language has an immense effect on the values and norms of young
children (Taylor, 2009). The daily reality of adults is provided and reflected to young
children in the form of picture books (Ellefsen, 2015). Children comprehend the
world, its values and norms, and their place within it, through these books and
through their images, due to their limited past experiences (Taylor, 2009). Although
it may not be conscious, implicitly, children’s literature provides children with role-
models, guidelines and supposedly, with appropriate behavior. Books selected by
parents and teachers reflect their mindset and values, therefore understand the images
and choice of books is important in order to examine what message the chooser of

the book hopes to impart to the child (Ellefsen, 2015).
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A picture books specialty is to combine both verbal and visual knowledge and to
construct new meanings and create an interaction between verbal and visual
knowledge (Nodelman, 1981) In picture storybooks visual, verbal and the interaction
between both provide new and worthwhile insight that children can interpret and use
to create knowledge with (Cheng, 2011). By supplying role models and mental
images, children learn about the conflict and struggle in daily life and the values and

ways of dealing with problems (Cho, 2011).

Touch is one of the important distinctions between male and female, therefore touch
in picture books does not only include touch, but also addresses other social issues,
stereotypes and norms (Gilbert & Williams, 2008). The difference between two
different genders can be reflected within children’s literature. The implicit rules
found in society can be reflected in literature and might demonstrate appropriate and
safe touching in society (King, 1998). These aspects, that are reflected in early
children’s literature can strengthen the common sense view of female and male

(Gilbert & Williams, 2008).
2.6.3. Related Studies in the World

Although touch remains in the background compared to verbal communication,
touch is also investigated from different perspectives such as psychotherapy, animal
studies, touch avoidance, touch acceptability, parent-child relations, attachment,
language, dance, eating disorders, body image, class environment, nursing,
nonverbal communication, sexual abuse, gender, physiotherapy, physical education,
culture, autism, textbooks, and adult and child studies (Gilbert & Williams, 2008;
Harlow & Zimmerman, 1958; Harlow, 1960; Harrison-Speake & Willis, 1995; Jones
& Yarbrough, 1985; Jung & Fouts, 2011; Lawton, 1998; Owen & Gillentine, 2011;
Perdue & Connor, 1978).
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Derlega and his colleagues (1989) conducted two studies, which investigated touch
in different dyads of male-male, female-female, platonic or dating male-female pairs
and the perception of touch in these dyads. It was found that males prefer less
touching with the same sex, than touching with the opposite sex, while females
exhibited an increased preference of touch with same-sex peers. Touching behaviors
between two males was seen as less normal. Touching with arms around waist
between females was seen to a lesser extent, and not thought to be as conventional as
hugging or no touch situations. For male dyad, hugging was more likely associated
with a sexual relationship and hugging arms around waist was rated as even more

sexual.

An extensive amount of research has been conducted with adult participants in order
to understand the dynamism of touch in relationships and communication. For
instance, Fisher and colleagues (1976) conducted a study with 52 males, and 49
females, university students, and examined the aftermath of impersonal touching
behaviors in professional settings. Females’ reactions to touch were favorable, while
male reactions were more ambiguous. Further, Gladney and Barker (1979) studied
the relationship between the tactile background of the individual and their attitude
towards, and frequency, of touching in public settings. Attitudes towards touch were
significantly related with past tactile experiences, but the frequency of touch was not.
Heslin and colleagues (1983) investigated the responses of 208 adult participants
regarding being touched on various body areas and the relationships between
individuals during the interaction. Both females and males agreed that touch from the
opposite sex, who was a close friend, was welcoming, while touch from a same sex
close friend was undesirable. For strangers, a completely different scenario emerged.
Touch from a stranger of the opposite sex was not pleasant for women, but it was
pleasant for men. This shows that the meaning of touch differs according to the sex
of individuals. For women, the relationship they had with the other person

determined the meaning of the touch, while for men, the other person’s sex
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determined its meaning. One of the earliest and most comprehensive studies was
conducted by Jones and Yarbrough in 1985. 39 adults volunteered to have recorded
each touch they experienced in their daily life. According to the findings, there are
12 different types of touch: support, appreciation, inclusion, sexual, affection, playful
affection, playful aggression, compliance, attention-getting, announcing response,
greeting, departure, greeting-affection, departure-affection, reference to appearance,
instrumental ancillary, instrumental intrinsic and accidental. Their study specified
key features, enactment types, prototypic events and the range of permissible
variation for a specific touch, for further studies. In Jones’s (1986) study, 20 males
and 20 females, documented their own touch behaviors with others. It was found that
females were involved in and initiated more touch than males. Both sexes were more
involved in touch with opposite sex, rather than touch with the same sex. Females
initiated touch more often with the opposite sex, specifically control touches, than
males. For those who initiated touch more often towards females, they were also

touched more by females.

The relationship between touch on various body parts and helping behavior was also
investigated by Paulsell and Goldman (1984). 100 female and 100 male adults were
interviewed by both female and male interviewers. At the conclusion of the
interview, interviewers touched the subjects on either the lower arm, upper arm,
shoulder, hand or did not touch them at all. Male and female subjects were more
willing to help female interviewers when they were touched by them on upper arm,
however for male interviewers, helping behavior did not differ, regardless of the
different body parts he touched. Female interviewers, therefore, received more help
than male interviewers, and male subjects assisted them more often than female

subjects.

Sanderson and Jorgensen (1997) investigated the different types touch, which are
specified by Jones and Yarbrough (1985), among 382 university students and

professors. Support, attention-getting, compliance and affection touches were seen as
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more appropriate by females, rather than males. Subjects from both sexes found that
the most appropriate touch was support, and the least appropriate touch was
affection. According to Willis and Briggs (1992) the stage of the relationship was
also important. For instance, during courtship men were more likely to initiate touch,
whereas later on, married women were more likely to initiate touch in their

interactions with their partners.

In parent-child relations, touch is explored from many perspectives. Aznar and
Tenenbaum (2016) explored task differences, age, gender and physical proximity in
parent-child interaction. 65 Spanish parents and their 4-6-year-old children were
observed during both play related storytelling tasks, and reminiscence task. During
play related storytelling tasks, fathers, more often, touched positively than mothers.
Both mothers and fathers were closer to their 6-year olds, than to their 4-year olds.
Likewise, 6-year olds remained in closer proximity to their parents than 4-year olds.
Also both parents had more positive tactile communication when reminiscing, than
when playing. Similar results were displayed in the study of Clay (1968), that was
conducted with 45 mother-child pairs. Mothers showed less tactile behaviors in their
interactions with younger children, than with their walking aged children, and this
communication again diminished after this peak age level. Mothers used touch more
often to control and nurse, and less often to play, show affection, comfort or display
anger. Child initiated touches were for the most part affectionate touches. Harrison-
Speake and Willis (1995) explored people’s opinions about appropriate touch
between parents and children. The study involved 83 male and 121 female subjects,
and their approval for touch between parents and older children was lower than
regarding though with younger ones. Lap-sitting, bathing, and kissing were
behaviors that had a higher level of approval from mothers than fathers, towards girls
rather than boys, and a lower level of approval for older children than younger
children. Among various types of genital stroking, they were considered extremely

improper.
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A distinctive study was conducted by Jung and Fouts (2011) in Central Africa,
among Bofi foragers, that investigated three kinds of touch: caregiving, active social
affectionate and passive social affectionate, between caregivers and children. Among
caregivers, passive social affectionate was used more frequently than other types of
touch. Mothers utilized caregiving to a greater extent, and other adult relatives and
fathers, preferred to use caregiving and active social affectionate touches. Adolescent
relatives of children preferred active social affectionate touch the most.
Moszkowski’s (2004) study investigated the touching behavior of infants and of a
mother’s facial expressions and maternal availability. It was found that infants used
touch during fundamental interaction and spent 85 percent of their time touching.
Even after encountering the neutral expressions of their mother, infants still used
touch in passive forms. Moszkowski’s study in 2008 also found similar results.
Infants used touch to explore and discover when their mother were not maternally
available. This study also found a correlation between the relationship concerning the
amount and type of touch behavior of the infant and the mental health of the mother.
Touch was also investigated as tool for intervention in family functioning and child
behavior (Pennings, 2009). Although the demographics of family had a significant
effect on the process and result of the study, the positive benefits of touch for family
functioning was documented. Stepakoff (2000) aimed to determing the different
components of touch between mother and infant, such as gender, parental depression
and parental ethnic background. Researchers found that touch between mother and
infant was affected by all these three factors, and furthermore, by the interaction of
different variables. Wasserman (1978) demonstrated that the initiator of touch also
depends on situations like interaction or non-interaction, and found that during non-
interaction periods, baby girls initiated touch and proximity more often, while during
interaction periods mothers initiated touch more often. Attachment is also linked to

tactile communication by Anisfeld, Casper, Nozyce, and Cunningham (1990) and
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Del Castillo-Garcia (2010), who claimed that it provided more secure attachment,

higher parental self-confidence and higher sensitivity to the baby’s needs.

Similar to the reaction of adults to touch, 9-to-17 years old children reactioned to six
different types of touch, (friendly, angry, comforting, rough and tumble, directing
and other touch) that were investigated (Neill, 1991). Children’s reactions to touch
was affected by the kind of touch, the location of touch on the body, the relationship
of the child with the other, the sex of the child and the age of both the other person
and the child. However, it was found that the role of other person in the child’s life,
such as being an adult, peer, teacher, police etc. had a low effect on the reactions of

children.

Tactile communication is also part of the classroom and class environment;
therefore, this relation can also be observed in educational studies. Cowen (1982)
observed four types of physical touching (holding hands, touching, sitting on laps,
hugging) between children and non-professional helpers in the school. Three similar
conclusions from previous studies come to light. Firstly, female children received
more touch than male. Secondly, younger children received tactile contact more
often than older children and lastly, helpers who received training regarding
restricting touching behaviors, displayed less tendency to touch. The effect of race in
the educational environment was studied by Field (1999). She observed forty French
and American children with their parents, while playing on playground. It was found
that American parents and children touched each other less frequently than French
parents and children. American children also displayed less touching behavior

towards their peers, and more aggressive behavior, than French children.

One important study conducted in an educational setting was executed by Lawton
(1998). Lawton’s study investigated seven different touch categories (affectionate,
caretaking-helpful, comfort, play, attentional control neutral, attentional negative

punishing and attentional control affectionate) in a preschool context, and related
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variables, with 148 preschool children, 20 teachers and 3 directors. Teachers
preferred touch for caretaking, helping, controlling, and punishing rather than for
comforting, affection or as part of play. It also found, that training regarding the
benefits of touch and positive attitudes towards touch were linked with a higher
degree of positive teacher touch and the director’s attitude, leadership, implicit
policies, and attitude towards teachers, was also linked with a higher degree of
positive, and lower degree of controlling, touch. Variables related to children also
affected the frequency and the type of touch. For instance, the frequency of positive
touch was also related to the child’s expression of affection for their caregiver, with a
degree of significance. Children’s temperament was also linked with the type of
touch, such as challenging children and those with painful touch history, were linked
with negative punishing touch, unlike easygoing children. Owen and Gillentine
(2011) investigated touch in terms of teacher beliefs and attitudes and found that
although teachers were aware of the benefits of touch, they avoided touch in order to

prevent being falsely accused of inappropriate behavior.

Another study that combined both, the educational context and gender, was
conducted by Perdue and Connor (1978). Tactile contact between preschool children
and teachers was observed in 4 different classes for a long duration. Results showed
that teachers preferred tactile contact with children of their own sex, more often than
with those of the opposite sex. If they touched children of the opposite sex, the aim
of the touch became different. For instance, male teachers touched female children in
order to help. Also, boys but not girls, displayed a preference for different amount of

friendly touch, while touching male and female teachers.

Stamatis and Kontakos (2008) conducted a study in Greece regarding the perceptions
of preschool teachers, and their behaviors regarding touch, in the context of
preschool classroom. The results found were similar to those of Owen and
Gillentine’s (2011) study. Teachers believed that touch improved interpersonal

communication skills and relationships, but they unconsciously preferred to avoid

44



touching children. Finally, Wood (1997) explored the preference of students for
tactile contact in three different contexts, which were the professional, social and
friendship context, with the participants totalling 230 students and 50 teachers. In a
professional context students and teachers preferred to be touched or to touch in the
shoulder area. In a social context students thought more positively about being
touched by the hand and on the shoulder, while teachers either preferred to touch
with the hand or to not touch at all. And finally, within the context of friendship,
both teachers and students stated their preferences lay in favor of touching in the

shoulder area.

A similar content analysis study was conducted by Gilbert and Williams (2008). This
study investigated early childhood university textbooks in terms of touch and tactile
communication between the teacher and child in images. It found that although male
teachers appeared in images and touched children, the nature of the touch was
completely different from that of female teachers and reflected traditional gender
views and stereotypes. Female teachers undertook a nurturing role, while male

teachers fit the role accepted by society.
2.6.4. Related Studies in Turkey

Studies in Turkey regarding touch are scarce. One of the earliest, was conducted by
Aslan (2000a), and investigated the relationship between touch and eating disorders,
which confirmed a positive relation between eating disturbance and touch
deprivation. Another study was also conducted by Aslan (2000b) that explored
touch, eating behavior and body image. A positive correlation was also found
between eating disorders and touch deprivation, while a negative one was found
between touch deprivation and body image. Capa-Gorgdz (2015) also claimed that
there was a positive effect when therapeutic tactile contact was used on intensive
care patients, in regards to their fear, anxiety and pain level. Another medical study

investigated the relationship between touch and sleep on fibromyalgia patients, and
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disclosed that there were positive effects on the quality of sleep, prostration and the
effect level of fibromyalgia (Demirbag, 2011). One of the experimental studies
conducted by Akcan, Yigit and Atict (2009), investigated the impact of kangaroo
care on the pain levels of premature babies, and it proved that kangaroo care was
found to be effective in dealing with the pain of premature babies. Almost all of the

studies in Turkey relating to touch are related to medical science.

Another early study conducted in Turkey by Levi (1984), investigated touch within
the daily life of adults and university students. She compared the types of touch
students received in the university library and the super market. It was found that the
most favorable reactions were made by females, who were not touched by female
personnel, but were touched by male personnel, and the least favorable affect was
experienced by males who were touched by male personnel. Also, females received
more positive affect. This study also showed that location was important regarding
the touch and its aftermath. The library did not show any significant effect on touch.
The assumption was made that the difference lay in that fact that the library was non-

profit institute, but the supermarket was a place which made profit.

Another distinctive study was administered by Cakmak (2005) in educational
science. She explored touch as a part of nonverbal communication and its effect on
educational experiences. 240 students from the age of 8-to-11 in 2nd, 3rd, 4th and
S5th grade classes participated in the study. Firstly, a pre-test was administered
determining the achievement level of the students in a specific course, then the
subjects were divided into two groups, the control and the experimental group. In the
experimental group, students were exposed to the touch of their teacher during the
educational process of the course, while in the control group students, did not receive
any exposure. A post-test was applied in order to observe if there were any changes

in the levels of academic achievement these students. It was confirmed that
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appropriate touch in fact affected learning and the degree of achievement of students

in a positive way.
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CHAPTER III

METHODOLOGY

In this chapter, the design of the study, the process of data collecting, and analyzing
are presented in detail. First, the design, research questions, population, and sampling
are presented. Secondly, the process of instrumentation, coding, pilot and main study
are explained in detail. Furthermore, data analysis, reliability, and the validity of the

study are presented. Lastly, the limitations of the present study are mentioned.
3.1. Design of the Study

The main aim of the current study is to examine the meaning categories for
individual touches in the picture storybooks for 4-6 year-old children, and the
possible relationship among these meaning categories with descriptive characteristics
(publisher information, year of publication, intended age group, translation status,
sex of both illustrator and author, book subject), and contextual factors (sex of the
adult and child, location of the adult, size of the group, relation between the child and
adult, style of touch, body part that is touched, nature of social occasion and initiator
of touch), and related keywords. In the present study, meaning categories for touch
between children and adults was investigated in picture storybooks by analyzing
pictures and content. In order to reach aim of the current study content analysis was
used. Content analysis can be defined as “any technique for making inferences by
objectively and systematically identifying specified characteristics of messages”
(Holsti, 1969, p. 14) or “a research technique for making replicable and valid
inferences from texts” (Krippendorff, 2004, p. 18). Respectively, this study

acknowledged the following research questions:

1. What are the descriptive characteristics (publisher information, year of

publication, translation status, sex of illustrator and author, book subject) of the
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picture storybooks, which were written for 4-6-year-old children?

2. Is there any evidence of tactile communication in the picture storybooks, which

are written for 4-6-year-old-children?

2.1. What is the potential of picture storybooks for 4-6-year-old children in terms of
presenting examples regarding meaning categories for individual touches, (positive
affect touch, control touch, ritualistic touch, hybrid touch, task related touch,
accidental touch) and contextual factors (sex of the adult and child, location of the
adult, size of the group, the relation between the child and the adult, the style of
touch, the body part that is touched, the nature of the social occasion and the initiator

of touch)?

3. Is there a relationship between descriptive characteristics of picture storybooks
(sex of the author and illustrator, the translation status), contextual factors (sex of the
adult and child, location of the adult, size of the group, relation between the child and
adult, style of touch, body part that is touched, the nature of the social occasion and

the initiator of touch), and sub and main meaning categories, for individual touch?
3.2. Population and Sampling
3.2.1. Characteristics of Target Population

Three criteria were considered to determine the target population of the present
study. First, picture storybooks were chosen to explore meaning categories for
individual touches between children and adults. Picture storybooks for children are
illustrated books that contain both text and illustrations, which carry a meaning and
are specifically written for young children (Lynch-Brown & Tomlinson, 2008, p.
91). Furthermore, picture storybooks are specifically written for 4-6 year-old
children. Picture storybooks for this age group are chosen purposefully because those
written for 4-6 year-olds cover more extensive contents and subjects than ones aimed
at those 4 years and younger (Russell, 2001). Lastly, children’s picture storybooks
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should involve human characters in order to observe touch between adults and
children. The year of publication is not a selection criterion for the picture
storybooks; therefore, all the books fit the criteria and were selected independent of
their year of publication. Ultimately, the target population of the current study is the
picture storybooks specifically written for 4-6-year-old children, which also involve
human characters. Purposive sampling method was chosen to reach the target
population. Purposive sampling method is used to select a specific population based
on the purpose of the study and the judgment of the researcher (Fraenkel, Wallen &
Hyun, 2015, p. 101). Therefore, all books that conformed to the specified criteria,
located in one of the public libraries of Cankaya, in the metropolis of Ankara, were
chosen as a sample for the present study. A total of 489 picture storybooks for young

children were selected in order to reach this study’s aims.
3.2.2. Information About the Library

Cankaya is the largest district populated within Ankara with a population of 919,119
(TUIK, 2014). Many well-known universities, state institutions, and ministries are
located in Cankaya, as well as libraries. As of the year of 2016, 1,137 public libraries
provided services to 23,266,599 citizens with 18,828,188 books (General Directorate
of Libraries and Publications, 2016). Out of 42 public libraries in Ankara, there are 6
public libraries located in Cankaya, and of those the Ali Day1 Children’s Library was
chosen. This library was chosen as it offers a diversified and extensive collection of

picture storybooks for children aged between 4-to-6.

Ankara Ali Day1 Children’s Library was founded in 1985 and renovated in 2010, and
has become an exemplary children’s library. The first floor of the library provides
services for 3-7 year-old children, while the second floor is reserved for 7-14 year-
old children. The library is designed and equipped specifically for young children.
The library contains 13,127 books, 690 registered users, however, 19,913 people

benefit from its services and borrowed 5,441 books during 2016 (General Directorate
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of Libraries and Publications, 2016).
3.2.3. Information about the population

489 picture storybooks, which are written for young children, from 93 different
publishing companies, were chosen as a sample (see Appendix D). Most books were
published by Isbankas: Kiiltiir Publishing (n=41, 8.4 %), Kakniis Publishing (n=36,
7.4%), and Yap1 Kredi Publishing (n=35, 7.2%). As for the intended age group of the
sample, most of the picture storybooks did not specify their target age group in the
hardcopy (n=445, 91%). Within the picture storybooks, which did specify the
intended target age group, there were more picture storybooks published for children
between the ages of 3-6 years old (n=25, 5.1 %), than picture storybooks published
for 2-6 year-olds (n=4, 0.8 %), for 4-6 year-olds (n=6, 1.2 %), and for 5-6 year-olds
(n=9, 1.8 %). The sample was also investigated for their publishing dates, and the
resulting range dated the books from the years between 1997 to 2016. Most of the
picture storybooks were published in 2012 (n=74, 15.1%) and 2013 (n=70, 14.3%),
while the lowest number was published in 1997 (n=1, 0.2%) and 1998 (n=1, 0.2 %).

3.3. Instrumentation

In the process of developing instrumentation, first, all related variables that might
affect meaning categories for individual touches, was decided on based on a detailed
literature review (Gilbert & Williams, 2008; Jones & Yarbrough, 1985; Owen &
Gillentine, 2011; Perdue & Connor, 1978). In the literature, meaning categories for
individual touches, were different for each researcher, as each researcher investigated
touch between different groups of people, such as teacher-child, parent-child, adult-
adult, therapist-client, nurse-patient groups (Aznar & Tenenbaum, 2016; Clay, 1968;
Jones & Yarbrough, 1985; Jung & Fouts, 2011; Lawton, 1998; Neill, 1991; Perdue &
Connor, 1978; Pui, 2014; Whittington, 2010). Therefore, the appropriate
categorization of touch was chosen and a codebook was created. Thereafter, the

codebook was sent to two different experts in the area of early childhood education
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and child development, in order to obtain as expert opinion. Eventually, a pilot study
was implemented, and according to those findings, the codebook was finalized. In

this section, the steps of instrumentation are explained in detail, below.
3.3.1. Coding and Categorizing

According to Fraenkel and colleagues (2015) categorization in regards to content
analysis occurs in two ways: the researcher determines the categories used according
to a theory and according to literature reviews before the analysis, or the researcher
forms the categories as the analysis continues. According to Holsti (1969)
determining the research questions is the most important specification of
categorization. In the present study, categories were determined before the analysis,
according to an extensive literature review (Field, 1999; Owen & Gillentine, 2011;
Perdue & Connor, 1978). However, as the pilot study was conducted with a second
researcher, some necessary readjustments were made by taking into consideration the

suggestions of both the second researcher and the project advisor.

The study of Jones and Yarbrough (1985), in particular, provided the most detailed
and significant categorization of touch. Existing categories display many differences
in each study, and apart from a few similar categories, such as affection, support,
caregiving, and control touches, researchers generally created their own categories
(Clay, 1968; Jones & Yarbrough, 1985; Jung & Fouts, 2011; Lawton, 1998; Neill,
1991). First of all, individual meanings and categories of touch were chosen from the
literature, based on their appropriateness for evaluating touch between children and
adults in pictures. Six main meaning categories for touch were chosen: positive
affect, control, ritualistic, hybrid, task-related and accidental touches. Positive affect
touches involve support (Clay, 1968; Jones & Yarbrough, 1985; Lawton, 1998;
Neill, 1991), appreciation (Jones & Yarbrough, 1985), active-social affection (Jung
& Fouts, 2011), passive-social affection (Jung & Fouts, 2011), and caregiving (Clay,
1968; Jung & Fouts, 2011; Lawton, 1998). Compliance (Jones & Yarbrough, 1985),
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attention-getting (Jones & Yarbrough, 1985), announcing a response (Jones &
Yarbrough, 1985), attentional control neutral (Lawton, 1998), attentional control
negative-punishing (Lawton, 1998), and attentional control affectionate (Lawton,
1998) all together characterize control touches. Ritualistic touches have two
subgroups: greeting and departure (Jones & Yarbrough, 1985). Greeting/affection
and departure/affection (Jones & Yarbrough, 1985) are chosen as types of hybrid
touches. Task-related touches are also divided into two categories, which are referred
to as appearance and instrumental intrinsic (Jones & Yarbrough, 1985). Accidental
touch, as described in the study of Jones and Yarbrough (1985), is also chosen as a

suitable category for evaluating touching in pictures.

Based on this categorization of touch, a codebook was developed by the researcher
after evaluating several categorizations, and choosing touches, which were suitable
for the relationship between children-adults, and for investigating touch in pictures,
with no inclusion of other materials, like video or text. The codebook developed by

the researcher ultimately includes all the following categories:

Descriptive characteristics of picture storybooks: Publisher information, year of
publication, intended age group, translation status, sex of both the illustrator and

author and subject of the book

Contextual factors observed in the images within picture storybooks: Sex of the adult
and child, location of the adult, size of the group, relationship between the child and
the adult, style of touch, body part that is touched, nature of the social occasion and

initiator of touch.

Meaning categories for individual touches: Positive affect touches (support,
appreciation, active social affection, passive social affection, caregiving), control
touches (compliance, attention-getting, announcing a response, attentional control
neutral, attentional control negative punishing, attentional control affectionate),

ritualistic touches (greeting, departure), hybrid touches (greeting/affection,
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departure/affection), task-related touches (reference to appearance, instrumental

intrinsic), accidental touches (accidental) (see Appendix B)

While examining touches in pictures, it was observed that the style of touch also
showed difference. Not every touch was a simple touch, some of them might have
been hugging or holding of a child in a lap. Therefore, the style of touch (hugging,
holding in a lap, touch) was added, based on the study of Owen and Gillentine
(2011). For categorization of book subject, the study of Goénen, Katranci, Uygun, and
Ugus (2011) was used as a reference. The subjects of the children’s books were
categorized into twelve subcategories: friendship, family, adventure, science fiction,
fantastic  fiction, ethical/moral issues, community rules, environmental

awareness/animal love, travel, religion, mythology, health.

Unit of analysis defined the specified unit, that is the focus of the analysis, such as
pictures, text, etc. (Fraenkel, Wallen, & Hyun, 2015). As a unit of analysis, both
pictures and text were defined in the present study. While forming the codebook,
these units of analysis were considered. Pictures were the primary focus point,
however, key words in the texts could also give clues about touch, and therefore, text
was also chosen as a unit of analysis. Related keywords were also investigated and
involved in the codebook. Jones and Yarbrough (1985) specified some keywords
related to their meaning categories of touch as a result of their study, which are: ‘It’s
ok’, ‘let me take care of you’, ‘consoling’, ‘thanks’, ‘thank you’, ‘appreciation’, ‘I
like you’, ‘I love you’, ‘I miss you’, ‘move over’, ‘hurry up’, ‘stay here’, ‘be
serious’, ‘do it’, ‘look at me’, ‘listen to this’, ‘look at that’, ‘I’m really happy’, ‘I’'m
really glad we came’, ‘that’s funny’, ‘I’'m excited’, ‘I’'m surprised’, ‘hi, nice to meet
you’, ‘how are you’, ‘good to see you’, ‘goodbye’, ‘see you later’, ‘I like you and it’s
good to see you again’, ‘I like you and I have to leave you’, ‘I love you and I’ll miss
you’, ‘I like your hair’, and ‘give me your hand’. In this study, their keywords are
taken as a base, however, during the pilot study, with the help of the second

researcher, some keywords were decided on with joint decision. Text was not
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analyzed in detail, simply scanned for keywords that would make touch

understandable.

After developing the codebook and coding form, three experts who specialize in the
area of early childhood education and child development, were asked to assure the
content-related evidence of validity. They examined the forms and looked into the
language for precise translations from English to Turkish, in order to contribute to
the field. Furthermore, they provided their suggestions in detail, concerning whether
the codebook and coding form covered the topic in general, and whether they
measured what they meant to measure. In order to prevent a misunderstanding of
content, categorical items were defined and included into the codebook. According

to expert feedback, the necessary readjustments were made.
3.3.2. The Pilot Study

A pilot study is a small-scale study conducted prior to the main study and is intended
to ensure that inter-coder reliability is good enough to reach objective and reliable
data (Gokece, 2006; Kim, 2011; Neuendorf, 2002). Therefore, a pilot study was
conducted prior to the main study in April 2017. For the pilot study, 10 picture
storybooks for 4-6 year-old children were chosen as a sample. Each book is read and
scanned twice before coding, and then coding is performed and completed. The
second coder also specialized in early childhood education. By comparing two
different coder’s data, inter-coder agreement is evaluated. Inter-coder agreement
reflects the extent of consistency between coders (Holsti, 1965, p. 135). Inter-coder
agreement was calculated by the formula constructed by Miles and Huberman

(1994):
Reliability= Coder’s agreement / (Coder’s agreement + Coder’s disagreement).

Table 3.1 presents the inter-coder agreement values of the pilot study.
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Table 3.1

Inter-coder agreement statistics of pilot study items

Items Inter-coder Reliability
Sex of the adult in the picture 9662
Sex of the children in the picture 9811
Meaning categories of the touch 8113
Location of the adult in the picture 9245
Size of the group in the picture 7358
Relation between child and adult 9433
Style of the touch .8490
Body part that is touched 1547
Nature of social occasion 9622
Initiator of touch .8301

According to Cohen (1960) a strength of agreement above .80 is considered very
good and values above .60 are considered good. As it can be seen from table 3.1, of
all items, 8 of them are considered very good and 2 of them were accepted as good.
In total 53 references to touch in children’s picture storybooks were coded. In the
pilot study, related keywords were also investigated with second coder, which are
listed as: ‘helping’, ‘measuring fever’, ‘examine a patient’, ‘breath control’, ‘control
throat’, ‘vaccinate’, ‘snuggle’, ‘hug’, and ‘is this?’” The general procedures involved
in the selection of keywords was determined by an understanding of a previous study
of Jones and Yarbrough (1985), and by discussions with the second coder concerning
procedure. The children’s picture storybooks that are used in the pilot study were

excluded from the main study data.
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3.4. Data Collection Procedure

First, expert opinions, and necessary measures, were taken. After conducting the
pilot study and interrater reliability assessment, the codebook was finalized
according to those findings. The data collection procedure took place in May 2017.
The procedure took approximately 3 weeks. 489 picture storybooks were examined
in a systematic way, read and scanned twice, and then coded by filing form. Pictures
were numbered and archived in order to further use them in the study. Examining
and coding one children’s picture storybook took approximately 15 minutes. For five
days (Tuesday-Saturday) in a week, from 8 am to 5 pm, data was collected, in
totaling taking 15 days. All of the picture storybooks information was recorded for
further use. Even books that fit the criteria of sampling but did not involve touch are
specified in a list, for statistical use in the study. Accessible books that fit into the
sampling criteria were chosen and investigated. Damaged books, which caused
problems in regards to the flow of story were eliminated from the sample of the
study. Similar to the pilot study, in the main study, the documented keywords are:
‘affectionately’, ‘afraid’, ‘carefully carried’, ‘caress’, ‘check’, ‘don’t be afraid’,
‘don’t be sad’, ‘don’t worry’, ‘examined the patient’, ‘fulfilled longing’, ‘glad to see
you’, ‘hug’, ‘kiss’, ‘I love you’, ‘don’t go’, ‘let me see it’, ‘look’, ‘love’, ‘miss’,
‘nice to meet you’, ‘proud’, ‘thank you’, ‘calm down’, ‘relax’, ‘well done’,
‘wonderful’, ‘wrap a towel’, ‘you’re our love’, ‘you’re sick’, and ‘why are you
crying?’ In this study, a total of 54 different keywords were identified and their
meaning was categorized for individual touches. Chosen keywords were words that

provided clues about actions, and meaning categories for touch, in the images.
3.5. Data Analysis Procedure

Descriptive statistical and inferential statistical analysis were used in order to analyze
data derived from the picture storybooks, which are written for young children. As a

method, quantitative content analysis was used, to investigate patterns of touch in
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children’s picture storybooks written for 4-6 year-old children. Quantitative content
analysis is “a statistical technique for obtaining descriptive data on content variables”
(Krippendorff, 2009, p. 144). According to Weber (1985), shifting qualitative data to
quantitative data has some aims: First of all, reliability is ensured easily, secondly the
researcher can prevent subjectivity and lastly, the researcher has the opportunity to
compare findings with existing data more efficiently. Therefore, descriptive statistics
and chi square analysis were chosen to comprehend the data and SPSS package
program 24.0 was used to analyze data. Frequency and percentage are used as
descriptive statistics for descriptive research questions 1, 2 and 2.1. Furthermore, chi
square analysis is used in order to investigate the possible relationship between
variables, as is stated in research question 3 in detail, however, chi square analysis
does not provide enough information concerning the strength of the relationship or
its limitation (Beasley & Schumacker, 1995). Therefore, post hoc and planned
comparison procedures were applied, as Beasley and Schumacker (1995) described,
in order to demonstrate the strength of relationships between various variables and
prevent type I error. As a result, post hoc and planned comparison procedures were
applied, in keeping with Beasley and Schumacker’s (1995) description, in order to
demonstrate the strength of the relationships between various variables and to
prevent type I errors. Type I error explained Fraenkel and his colleagues (2015) as
rejecting null hypothesis which is true. In the procedure, the post hoc values of each
cell were first converted into chi square values. Then, the significance of these chi
square values was analyzed using one feature of the SPSS program. Finally, the
significance of the chi square values, which are known as p values, were compared to
the new adjusted p values. This process made it possible to avoid type I errors, or
false positives. To sum up, the results of the study are presented as frequencies,

percentages and chi square statistics.
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3.6. Validity and Reliability of the Study

Validity is defined by Fraenkel and colleagues (2015) as ‘the appropriateness,
correctness, meaningfulness and usefulness of the specific inferences’. In order to
ensure validity, external validity, face validity and content validity of the study,

necessary procedures were considered.

External validity is about the extent of generalizing the findings (Yildirim & Simsek,
2004). Since science is based on generalizing, external validity is significant
(Fraenkel et. al., 2015). The nature of the study requires purposive sampling in order
to reach the target population, however books from the library was not chosen

purposively, rather all the books were chosen.

Face validity is the degree to which an instrument appears to measure what it aims
(Krippendorff, 2004). In order to ensure face validity, a review of the literature was
conducted and the code book was checked several times by the researcher and

advisor. Opinions of experts were also taken to assess validity.

Content related validity refers to the degree content and format of an instrument as it
addresses all of the components of the content that is measured (Fraenkel et. al.,
2015). Content related validity is ensured by developing a code book and categories,
and by attaining expert opinions in early childhood education and child development,

before the main study.

Besides validity, in the process of the current study reliability was also taken into
account. Reliability refers to the consistency of the findings and produces the same
results under consistent conditions (Fraenkel et. al., 2015). Creswell (2007)
suggested that inter-coder reliability should be ensured with an agreement percentage
of 80. Therefore, a second coder also contributed to the pilot study, after receiving

the necessary information about codebook.
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Reliability was estimated by defining a subsample that consisted of 8% of the main
study sample, within the main study, through random sampling. According to
Schreier (2012), a subsample should be at least 8% of the main sample, and
therefore, 10 picture books were selected and assessed by both the researcher and the
second coder. Miles and Huberman’s formula (1994) was used to analyze inter-coder

agreement.
3.7. Limitations of the Study

This study has three limitations. Foremost, purposive sampling limits findings to
recorded information and has no possibility of generalizing the findings. Findings are
limited to the target sample of picture storybooks for 4-6 year-old children from one
library in Cankaya, Ankara. Second, the nature of the content analysis might lead to
data collector bias. Although in the pilot study, the second coder analyzed and the
reliability of the study assessed, the main study is coded by the researcher. This may
also limit the objectivity of the study. Finally, the degree of independence that
illustrators have while illustrating such books is unknown. Therefore, evaluating the

impact of the illustrator would be extremely difficult.
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CHAPTER 1V

FINDINGS

This chapter covers the results of the study in a comprehensive way. The images
within children’s picture storybooks were examined in reference to tactile touch and
related variables, in order to display ongoing mechanism in the tactile
communication of children with adults. In the current chapter, the results of the study
and the research questions are displayed through pictures, charts and tables,

descriptive and chi square analysis.
4.1. Demographic characteristics of picture storybooks for 4-6 year-old children

In the current study, a total of 489 children’s picture storybooks were selected as a
sample. The list of the picture storybooks that were chosen as a sample is presented
in Appendix D. Within this sample their publisher information, year of publication

and intended age group was also investigated.

The sample included picture storybooks from 93 different publishers. Among all of
the books, most were published by Isbankasi Kiiltiir Publishing (n=41, 8.4 %),
Kakniis Publishing (n=36, 7.4%), and Yap1 Kredi Publishing (n=35, 7.2%). (Table
4.1)
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The sample also was investigated by their publishing dates and it was found that all
of the books were published between the years of 1997 to 2016. Most of the picture
storybooks were published in 2012 (n=74, 15.1%) and 2013 (n=70, 14.3%), while
the least amount was published in 1997 (n=1, 0.2%) and 1998 (n=1, 0.2 %). (Figure
4.1) As for the intended age group of the sample, most of the picture storybooks did
not specify their target age group in the hardcopy (n=445, 91%). Within the picture
storybooks, which did specify the intended age group, the picture storybooks for 3-6
year-olds (n=25, 5.1 %) were larger in quantity than the picture storybooks for 2-6
year-olds (n=4, 0.8 %), 4-6 year-olds (n=6, 1.2 %) and 5-6 year-olds (n=9, 1.8 %).

Year of the Publication

807 Mean = 2011,39
Std. Dev. = 3,419
N =489

60—
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§

20—

1995 2000 2005 2010 2015 2020

Year of the Publication

Figure 4. 1. Distribution of picture storybooks for 4-6-year-old by publication year

Both demographic characteristics for the sample of 489 children’s picture storybooks
and for the data set of 607 touches are explained in detail. In addition to the sample
picture storybooks, the data is also investigated through many different demographic
characteristics such as, publisher information, translation status, year of publication,
intended age group, sex of both illustrator and author, and subject of the book, in
order to see the relationship between these variables and each touching behavior.

Only in 52 of the publisher’s tactile communications can be found as evidence of
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non-verbal interaction between a child and an adult. Among them, 3 publishing
companies come into prominence; Kakniis Publishing (n=86, 14.2%), Yap1 Kredi
Publishing (n=54, 8.9%) and Isbankas: Kiiltiir Publishing (n=52, 8.6%). Among all
of the touches, 279 (46%) of them occurred in books that were translated and 328
(54%) of them were from books of Turkish origin. According to the outcomes,
storybooks that contain touching behavior range from the year 2000 to 2016. Books
that included the most amount of tactile touch are from the year of 2012 (n=108,
17.8%) and 2013 (n=108, 17.8), and books containing the least amount of touch were
published in 2000 (n=6, 1%). (Figure 4.2)

Year of the Publication

120— Mean = 2010,83
Std. Dev. = 3,514
N = 607
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Year of the Publication

Figure 4. 2. Distribution of picture storybooks for 4-6 year olds that involved touch

by publication year

In regards to the intended age group, the results are similar to those found when
analyzing the age group of the sample books, therefore, 84.7% of the touches did not

derive from age specified books. (Figure 4.3)
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Figure 4. 3. Distribution of picture storybooks for 4-6 year olds that involved touch
by age group

34.3% (n=208) of tactile touching in illustrations was displayed in books authored by
males, and 65.7% (n=399) of them were observed in female authored books. Female
illustrators (n=340, 56%) numbered more than male illustrators (n=253, 41.7%).
Only 14 (2.3%) of all touches were from books that were illustrated by both male
and female illustrators, cooperatively. Among observed touches, the distribution of
books according to book subject can be seen at Table 4.2 below. The most common
subject that involved touch was adventure (n=189, 31. %), and respectively, family
(n=96, 15.8%) and finally, community rules (n=92, 15.2 %). Two subjects were not

available in the data set, these were travel and religion. (Table 4.2)
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Table 4.2.
Distribution of picture storybooks for 4-6 year olds that involved touch by book

subject

Book Subject Frequency Percent
Adventure 189 31.1
Family 96 15.8
Community Rules 92 15.2
Health 73 12
Ethical/Moral Issues 57 9.4
Environmental Awareness/Animal Love 43 7.1
Friendship 19 3.1
Fantastic Fiction 17 2.8
Science Fiction 15 2.5
Mythology 6 1
Total 607 100

4.2. Meanings of touch and contextual factors that are presented in picture

storybooks for 4-6 year-old children

4.2.1 Meanings of touch that are presented in picture storybooks for 4-6 year-

old children

From this sample of 489 children’s picture storybooks, a total of 607 inferential data
was recorded as a result of the investigating unit of analysis. This shows that, among
all of the books, a total of 607 different tactile touching acts were observed. In some

cases, a single image featured more than one touching behavior. Nonetheless, not all
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of the books involved touching behaviors. 216 of them contained physical contact
between the child and the adult, and 273 of these books did not involve any kind of
touching behavior, between the child and adult human being. (Table 4.3)

Table 4.3.

Distribution of picture storybooks for 4-6 year olds regarding involvement of touch

Frequency Percent
Picture storybooks involving 216 44.2
touch
Picture storybooks lacking touch 273 55.8
Total 489 100

The current study investigated 6 main meaning, and 18 different sub-meaning,
categories for individual touches in the children’s picture storybooks for 4-6-year-old
children. The frequencies and percentages are displayed in Table 4.4. The most
common type of touch encountered in picture storybooks was passive-social
affection (26.7 %). Active-social affection (19.6 %), support (16.1 %) and
instrumental intrinsic (10.2 %) were other common types of touches in children’s
picture storybooks, respectively. Conversely, reference to appearance (0.3 %),
attentional control negative-punishing (0.5 %) and greeting (0.7 %) touches were

observed less, while departure touch was non-existent. (Table 4.4)
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Table 4.4.

Meaning categories for individual touches in picture storybooks for 4-6 year olds

Type of Touch Frequency Percent
1. Positive Affect Touch 430 70.8
Support 98 16.1
Appreciation 13 2.1
Active-Social Affection 119 19.6
Passive-Social Affection 162 26.7
Caregiving 38 6.3
2. Control Touch 68 11.2
Compliance 16 2.6
Attention-Getting 22 3.6
Announcing a Response 11 1.8
Attentional Control Neutral 7 1.2
Attentional Control Negative- Punishing 3 0.5
Attentional Control Affectionate 9 1.5
3. Ritualistic Touch (with stranger) 4 0.7
Greeting 4 0.7
Departure 0 0.0
4. Hybrid Touch (with acquitance) 28 4.6
Greeting/Affection 23 3.8
Departure/Affection 5 0.8
5. Task-Related Touch 64 10.5
Reference to Appearance 2 0.3
Instrumental Intrinsic 62 10.2
6. Accidental Touch 13 2.1
Accidental 13 2.1
Total 607 100.0
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Examples of Meaning Categories for Individual Touches
Caregiving Touch

Caregiving touch includes touching during the caretaking process, such as in the
figure below. In this figure, a mother is feeding her baby with a bottle, a clear

example of a caregiving touch.

[tia bez
it de

SR>

Figure 4. 4. Example of caregiving touching, picture of Cemile Cisini Altina Yapiyor

(Cemile Wet Herself) (Petingy, 2006)

Active-Social Affection Touch

Active-social affection touch involves the display of physical affectionate
interactions such as in the Figure 4.5 below. In this figure, it is Mother’s Day, and a

mother is congratulated by her children with flowers and hugs.
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Figure 4. 5. Example of active-social affection touch, picture of Aysegiil Anneler

Giinii Cicegi (Aysegiil Mother’s Day Flower) (Delahaye, 2011)

Instrumental Intrinsic Touch

Instrumental intrinsic touch is a necessary touch in order to accomplish a task. In
Figure 4.6, in order to treat a child, the doctor is touching her arm, which is essential

for treatment.

— Korkuyor musun?
diye sordu doktor.

— Ever, biraz, diye
cevap verdi Cemile
gekingen bir sesle.

Figure 4. 6. Example of instrumental intrinsic touch, picture of Cemile Doktora

Gidiyor (Cemile Goes to the Doctor) (Petingy, 2006)
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Greeting-Affection Touch

Greeting-affection touches are physical contact between two familiar persons in
order to greet each other, such as the greeting between a child and her father, as show

in the figure below.

Figure 4. 7. Example of greeting-affection touch, picture of Zamanlar (Time) (Ural,
2011)
Accidental Touches

Accidental touches are meaningless and non-intended touches, which can be seen in
Figure 4.8 below, where there is touching between a mother and her baby in the

process of riding/pushing a swing.
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Figure 4. 8. Example of accidental touch, picture of Deniz’in Sevdigi Seyler 4:
Hayvanlar (Things Deniz Love 4: Animals) (Cinaroglu, 2013)

Attention Getting Touches

In the figure below, attention-getting touch can be observed between a mother and
her female child. The female child is trying to gain the attention of her mother,

whose attention is, instead, on the baby.

Figure 4. 9. Example of attention-getting touch, picture of Melis’in Kardesi Oluyor
(Melis Got a Sibling) (Joly, 2008)
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Attentional Control Negative Punishing Touches

These touches occur in an aggressive way to control a child’s behavior, such as in
Figure 4.10, where the adult is taking control of the child in a negative manner and is

forcefully, dragging him out.

Figure 4. 10. Example of attentional control negative punishing touch, picture of

Kralin Altinlar1 (Golds of King) (Hengirmen, 2007)

Appreciation Touches

Appreciation touches express appreciation, such as in Figure 4.11, where the female

child is complimented by her mother, because she eats her meal successfully.

n1 atiyetle yer.

Figure 4. 11. Example of appreciation touch, picture of Deniz’in Sevdigi Seyler 6:
Yogurt (Things Deniz Love 6: Yogurt) (Cinaroglu, 2013)
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Passive Social Affection Touches

This type of touch is physical contact, without active interaction like resting with
each other, or holding. Holding a baby is also a passive social affection, as shown

below in Figure 4.12.

Figure 4. 12. Example of passive social affection touch, picture of Melis’in Kardesi

Oluyor (Melis Got a Sibling) (Joly, 2008)

Support Touches

Support touches aim to re-balance any internal disruption and anxiety through
physical contact and comforts, as well as provide protection for the child. In the
figure below, the child is afraid of the sea and of swimming, while the mother is

reassuring her that she will be with her and protect her.
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Bu arada annesi, Cemile/nin (LSS X

elinden tuttu. Denizin iginde X \i 1
yavasg yavas ilerlemeye l\\‘, ol
basladilar. /Y‘)\_)\
— Anne, ben simitsiz yiizmek /- 2
istemiyorum! diye bagirds / re )\\\ S
5 / ~
Cemllz?/_ : % N\
S

— Korkma, bir tanem. Ben yanindayim.
Suya batacak gibi olursan, seni hemen geker gikarimm.
Peki. Ama sakim elimi birakma, tamam mi1 anne, dedi Cemile.
Biraz rahatlamis gibiydi.

Figure 4. 13. Example of support touch, picture of Cemile Yiizmeyi Ogreniyor
(Cemile is Learning Swimming) (Petingy, 2008)

Compliance Touches

Compliance touch is a touch that aims to lead the behavior or emotion of the child,
such as in the figure below, where a mother is leading her child by holding his hand

and assisting him through the air plane gates.

Figure 4. 14. Example of compliance touch, picture of Diinyay1 Ogreniyorum:

Arkadasim Pilot (Learning the World: My Friend is Pilot) (Butschkow, 2014)

Reference to Appearance Touches

Reference to appearance touch aims to point out a specific aspect of the body, such
as the head, or of an object, such as a piece of clothing, as observed in the figure
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below. In this figure, the touch that occurs between a mother and her child

transpires in order to point out the child’s appearance.

Figure 4. 15. Example of reference to appearance touch, picture of Utku Yemegini

Yemiyor (Utku Doesn’t Eat His Meal) (Cetiner, 2008)

Announcing a Response

This type of touch emphasizes feelings and opinions about specific issues, and
requires a response in return. In the interaction between a mother, father and their
child, they are expressing their feelings and exchanging opinions, as well as

establishing physical contact within group.

Figure 4. 16. Example of announcing a response touch, picture of Melis’in Kardesi

Oluyor (Melis Got a Sibling) (Joly, 2008)
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Attentional Control Affectionate Touches

This type of touch is expected to control the behavior of a child in an affectionate
way. In Figure 4.17, a policeman prevents children from walking out into traffic,

which could be dangerous and life-threatening to both the children, and other people.

Figure 4. 17. Example of attentional control affectionate touch, picture of Emos ile

Memos: Kopek Arabasi (Emos and Memos: Dog Car) (Giindiiz, 2007)

Attentional Control Neutral Touches

This touch is for controlling the behavior of children in a neutral way, such as
retrieving the child from harm’s way. In Figure 4.18, a mother is attempting to

control her child’s behavior by retrieving him from an unwanted environment.
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Figure 4. 18. Example of attentional control neutral touch, picture of Bana kirmiz

Motor Al (Buy Me Red Motor) (Piquemal, 2013)

4.2.2. Contextual factors that are presented in picture storybooks for 4-6 year-

old children

It was found that in images, female adults (57.5 %) touched children, more than male

adults (41 %), while sometimes the sex of adult was ambiguous (1.5 %). (Table 4.5)

Table 4.5.
Distribution of adults who were involved in the touching process in picture

storybooks for 4-6 year olds

Sex of the Adult Frequency Percent
Male 249 41.0
Female 349 57.5
Unknown 9 1.5
Total 607 100

It was also found that adults preferred to touch female children (47.9) more often,

than male children (44.3%). Some of the children’s sex could not be identified, as
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they were illustrated as babies, where the sex of the infant remains ambiguous

without specific accessories, such as a hair buckle. (Table 4.6)

Table 4.6.
Distribution of children who were involved in the touching process in picture

storybooks for 4-6 year olds

Sex of the Child Frequency Percent
Male 269 443
Female 291 479
Unknown 47 7.7
Total 607 100

In the process of tactile communication, the location of adults was mostly next to
(44%) and in front of (35.1%) the children. The least observed location of the adult
was below (lie or rest below the child) (5.9%) the child. (Table 4.7)

Table 4.7.
Distribution of the location of adults who were involved in the touching process in

picture storybooks for 4-6 year olds

Location of the Adult Frequency Percent
In front 213 35.1
Back 91 15.0
Next to 267 44.0
Below 36 59
Total 607 100
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Touch between a child and adult occurred mostly while the adult was alone with the
child (43.2%). In addition, touch also occurred in large (31.3%) and small groups
(25.5%). (Table 4.8)

Table 4.8.
Distribution of size of the group in which touch took place in picture storybooks for
4-6 year olds

Size of the Group Frequency Percent
Single 262 43.2
Small Group 155 25.5
Big Group 190 31.3
Total 607 100

Mothers (40.7%) and children interacted physically more often than fathers and
children (21.4%). Touch between siblings (1%), caretakers (1%) and third degree
relatives (1.3%), and children, were the least often encountered touch in children’s

picture storybooks. (Table 4.9)
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Table 4.9.
Distribution of relation between adult and child in continuum of touch in picture

storybooks for 4-6 year olds

Relation between Adult and Frequency Percent
Child

Mother 247 40.7
Father 130 214
Sibling 6 1.0
Stranger 19 3.1
Occupational Groups 41 6.8
Second Degree Relatives 58 9.6
Third Degree Relatives 8 1.3
Caretaker 6 1.0
Ambiguous 65 10.7
Acquaintance 27 4.4
Total 607 100

Touch also occurred in different styles, such as holding the child in one’s lap,
hugging and basic contact-touch. As it can be seen from Table 4.8 among 607

touches, gentle touch (65.1%) was observed more often than holding a child on one’s

lap (19.4%) or hugging (15. %). (Table 4.10)
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Table 4.10.
Distribution of style of touch in picture storybooks for 4-6 year olds

Style of the Touch Frequency Percent
Holding in a lap 118 19.4
Hugging 94 15.5
Gentle Touch 395 65.1
Total 607 100

Children were frequently touched by their whole body (including upper and lower
body parts) (24.5 %), hand (21.4 %), head (14.5%), upper body (14.2 %) and
shoulder (13.8 %). Adults did not prefer to touch children’s necks (0.2 %), groin (0.2
%) and abdomen (0.2 %). (Table 4.11)
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Table 4.11.

Distribution of body part that is touched in picture storybooks for 4-6 year olds

Body Part Frequency Percent
Hand 130 21.4
Arm 18 3.0
Shoulder 84 13.8
Back 30 4.9
Head 88 14.5
Leg 11 1.8
Foot 3 0.5
Abdomen 1 0.2
Groin 1 0.2
Buttocks 5 0.8
Upper Body 86 14.2
Whole Body* 149 24.5
Neck 1 0.2
Total 607 100

* In this study, the “whole body” means both the upper and lower body.

Physical touch overwhelmingly occurred in home environments (42.7 %) and public
spaces (24.8 %). Touch in the school or class environment (4.3 %) occurred rarely in

picture storybooks. (Table 4.12)
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Table 4.12.

Distribution of the nature of social occasions in picture storybooks for 4-6 year olds

Nature of Social Occasion  Frequency Percent
School/Class 26 4.3
Public Space 150 24.8
Home 259 42.7
Health Care Facilities 38 6.3
Natural Environment 68 11.2
Ambiguous 66 10.9
Total 607 100

Finally, touch is overwhelmingly initiated by adults (59.6%), and then respectively
initiated mutually (28.5%), and finally, by the child (9.7%). (Table 4.13)

Table 4.13.

Distribution of initiators of touch in picture storybooks for 4-6 year olds
Initiator of Touch Frequency Percent

Child 59 9.7

Adult 362 59.6

Mutual 173 28.5
Ambiguous 13 2.1

Total 607 100

85



4.3. Relationship between meaning categories for individual touches and

descriptive characteristics and contextual factors

4.3.1. Relationship between main meaning categories for individual touches and

descriptive characteristics and contextual factors

In the current study, the first main meaning categories for individual touches and
various related variables were investigated by analyzing chi square, post hoc and
planned comparison analysis, based on Beasley and Schumacker (1995). Beasley and
Schumacker’s study (1985) explained the method that should be used to examine the
significance of chi square analysis, by comparing p value with adjusted p value (The
results of this analysis is specified in parentheses below next to various variables.)
According to chi square analysis, there is significant evidence regarding the
relationship between main meaning categories (positive affect touch, control touch,
ritualistic touch, hybrid touch, task related touch, accidental touch) regarding
individual touches and the sex of the author, X2~ 10.947, p =.044. In further post
hoc and planned comparison analysis, a significant relationship between positive
affect touch and male (+=.00373, p=.00416) and female authors (r=.00373,
p=.00416) was found.

Moreover, according to chi square analysis, there is significant evidence regarding
the relation between main meaning categories for individual touches, and the sex of
the illustrator, X2 ~ 22.484, p =.009. In further post hoc and planned comparison
analysis, a significant relationship between the male illustrator and a task related

touch (=.00097, p=.00277) was found.

Similarly, there was significant evidence regarding the relation between main
meaning categories for individual touches, and the translation status of the books

X2~ 14918, p =.008. In further post hoc and planned comparison analysis, a
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significant relationship between task related touch and both, original Turkish books

(=.00097, p=.00416) and translated books (=.00097, p=.00416), was found.

Also, there was significant evidence regarding the relationship between main
meaning categories for individual touches and the sex of the adult in the image
performing the touch, X2~ 33.098, p =.000. In further post hoc and planned
comparison analysis, significant relations between male adult and both, positive
affect (=.00047, p=.00277) and task related touch (r=.00003, p=.00277), and
between female adult and both, positive affect (r=.00014, p=.00277) and task related
touch (7=.00000, p=.00277), were found.

In addition, there was significant evidence regarding the relationship between main
meaning categories for individual touches and the sex of the child, X2 = 17.987, p
=.038. However further post hoc and planned comparison analysis, did not show any
significant relations between groups of meaning for touch and the sex of child.
Therefore, it can be concluded that a type I error occurred, and thus a null hypothesis

1S true.

Similarly, according to chi square analysis there is significant evidence regarding the
relationship between main meaning categories for individual touches, and the
location of the adult performing the touch, X2 ~ 58.698, p =.000. In further post hoc
and planned comparison analysis, significant relations between hybrid touch and the
location of both, being in front of (+=.00000, p=.00208) or next to the child
(=.00006, p=.00208), were found. On the other hand, according to chi square
analysis, there is no significant evidence regarding the relationship between main
meaning categories for individual touches and the size of the group, X2 (2) =

13.090, p =.185.

Furthermore, according to chi square analysis, there was significant evidence
regarding the relationship between the main meaning categories for individual

touches and the relationship between the adult and child, X2 ~ 117.854, p =.000. In
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further post hoc and planned comparison analysis, significant relations between the
mother and both positive affect (+=.00001, p=.00083) and task related touch
(=.00002, p=.00083), between occupational groups and both positive affect
(=.00002, p=.00083) and task related touch (=.00000, p=.00083), and between
caretaker and ritualistic touch (=.00000, p=.00083) were found.

According to chi square analysis there was also significant evidence regarding the
relationship between the main meaning categories for individual touches and the
style of touch, X2~ 80.742, p =.000. In further post hoc and planned comparison
analysis, significant relations between holding a child in a lap and both control touch
(=.00270, p=.00277) and task related touch (»=.00010, p=.00277), between hugging
and control touch (7=.00270, p=.00277) hybrid touch (=.00000, p=.00277) and task
related touch (7=.00032, p=.00277) and between gentle touch and both control touch
(=.00000, p=.00277) and hybrid touch (=.00004, p=.00277), were found.

Furthermore, there was significant evidence found regarding the relationship
between main meaning categories for individual touches and body parts, that is X2 ~
164.053, p =.000. In further post hoc and planned comparison analysis, significant
relations between control touch and both shoulder (»=.00000, p=.00064) and whole
body touch (r=.00014, p=.00064), between accidental touch and foot (r=.00022,
p=.000064), and between hybrid touch and whole body (=.00022, p=.00064) were

found.

Moreover, there was significant evidence regarding the relationship between the
main meaning categories for individual touches and the nature of a social occasion,
X2~ 44737, p =.001. In further post hoc and planned comparison analysis, a
significant association between task related touch, and both home environment

(=.00032, p=.00138) and health care facilities (»=.00001, p=.00138), was found.

According to chi square analysis there was significant evidence regarding the

relationship between the main meaning categories for individual touches and the
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initiator of touch, X2 ~ 86.650, p =.000. In further post hoc and planned comparison
analysis, significant relations between adult initiated touch, and both hybrid touch
(=.00000, p=.00208) and task related touch (+=.00137, p=.00208), and between
mutually initiated touch, and both control touch (+=.00004, p=.00208) and hybrid
touch (7=.00000, p=.00208), were found. (Table 4.14)

Table 4.14.
Chi Square values regarding relationships between main-meaning categories for

individual touches and descriptive and contextual factors

X2 P
Main meaning categories Sex of the author 10.947 .044*
for individual touches Sex of the illustrator 22.484 .009*
Translation status 14.918 .008*
Sex of the adult 33.098 .000*
Sex of the child 17.987 .038
Location of the adult 58.698 .000*
Size of the group 13.090 185
Relation between child and adult ~ 117.854  .000*
Style of touch 80.742 .000*
Body part that is touched 164.053  .000*
Nature of social occasion 44.737 .001*
Initiator of touch 86.650 .000*

* p<.05

4.3.2. Relationship between sub-meaning categories for individual touches and

descriptive characteristics and contextual factors

In addition to main meaning categories for individual touches, sub-meaning

categories for individual touches were also investigated by analyzing chi square, post
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hoc and planned comparison analysis, based on Beasley and Schumacker (1995). It
was found that there was evidence regarding the relation between the sex of the
author and sub-meaning categories for touches, X2~ 25.757, p =.043. However, in
further post hoc analysis, a significant relationship between the two could not be

found and it was concluded to be a Type I error.

There was also an evident relationship between the sex of the illustrator and sub-
meaning categories for touch, X2~ 78.026, p =.000. In further post hoc analysis, it
was found that there was a significant relationship between the illustrator being a
male, and both, instrumental intrinsic touch (= .00097, p=.00098), and greeting-
affection touch (+=.00097, p=.00098), the illustrator being a female, and greeting-
affection touch (= .00047, p=.00098), as well as between a mixed group of
illustrators and attentional control affectionate touch (7=. 00006, p=.00098).

In addition, evidence of a relation between the translation status and sub-meaning
categories for touches, X2~ 38.209, p =.001, was found. As well as a significant
relationship between instrumental intrinsic touch, and both, original Turkish books

(=.00067 p=.00147) and translated books (=.00067 p=.00147) was found.

Furthermore, according to chi square analysis, there was significant evidence
regarding the relation between sub-meaning categories for touch and the sex of the
adult, X2~ 84.202, p =.000. In further post hoc and planned comparison analysis,
significant relationships between the male adult, and support touch (r=.00004,
p=.00098), caregiving touch (r=.00097, p=.00098), and instrumental intrinsic touch
(=.00001, p=.00098), as well as between the female adult, and support touch
(=.00003, p=.00098), caregiving touch (r=.00067, p=.00098), and instrumental
intrinsic touch (7=.00000, p=.00098) were found.

There was, also, significant evidence regarding the relation between sub-meaning
categories for touch and the sex of the child, X2 = 50.061, p =.006. As well as

significant evidence regarding the relationship between a child of unknown sex and
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passive social affection touch (=.00010, p=.00098).

Similarly, according to chi square analysis, there was significant evidence regarding
the relation between sub-meaning categories for touch and the location of the adult,
X2~ 182.507, p =.000. In further post hoc and planned comparison analysis,
significant relations between the location of in front, and support touch (r=.00067
p=.00073), passive social affection touch (=.00000 p=.00073), greeting-affection
touch (#=.00000 p=.00073), location of back and caregiving touch (r=.00000
p=.00073), between the location of next to and passive social affection touch
(¥=.00000 p=.00073), caregiving touch (»=.00002 p=.00073), greeting-affection
touch (=.00047 p=.00073) were found.

Further evidence regarding the relation between sub-meaning categories for touch
and the size of the group was found, and post hoc analysis showed that significant
relationships between single group and active social affection touch (r=.00067
p=.00098), passive social affection touch (»=.00000 p=.00098), and caregiving touch
(=.00032 p=.00098), as well as between big group and support touch (r=.00047
p=.00098), active social affection touch (+=.00000 p=.00098), and passive social
affection touch (=.00000 p=.00098) were evident.

Furthermore, according to chi square analysis, there was significant evidence
regarding the relation between the sub- meaning categories for touch and the
relationship between the adult and child, X2 ~ 323.577, p =.000. In further post hoc
and planned comparison analysis, significant relations between the mother and
support touch (r=.00000 p=.00029), passive social affection touch (r=.00022
p=.00029), caregiving touch (=.00002 p=.00029), and instrumental intrinsic touch
(=.00001 p=.00029), between occupational groups and both attentional control
affectionate touch (+=.00001 p=.00029), instrumental intrinsic touch (r=.00000
p=.00029), between caretaker and greeting touch (r=.00000 p=.00029), between

ambiguously related individuals and both passive social affection touch (r=.00000
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p=.00029), and greeting-affection touch (r=.00014 p=.00029), and between
acquaintances and departure-affection touch (=.00010 p=.00029) were found.

According to chi square analysis there was significant evidence regarding the
relationship between sub-meaning categories for touch and the style of touch, X2 ~
206.866, p =.000. In further post hoc and planned comparison analysis, significant
relations between holding a child on a lap and instrumental intrinsic touch (r=.00022
p=.00098), between hugging and active social affection touch (+=.00000 p=.00098),
passive social affection touch (r=.00000 p=.00098), greeting-affection touch
(¥=.00000 p=.00098), and instrumental intrinsic touch (=.00032 p=.00098), and
between gentle touch and active social affection touch (+=.00000 p=.00098),
attention getting touch (r=.00047 p=.00098), and greeting-affection touch (r=.00000
p=.00098) were found.

Also, there was significant evidence regarding the relationship between the sub-
meaning categories for touch, and the body part that was touched, X2~ 517.842, p
=.000. In further post hoc and planned comparison analysis, significant relations
between the hand and both active social affection touch (=.00000 p=.00022), and
passive social affection touch (»=.00000 p=.00022), the shoulder and both attention
getting touch (»=.00000 p=.00022), and attentional control affectionate touch
(=.00022 p=.00022), the head and both passive social affection touch (r=.00000
p=.00022), and caregiving touch (»=.00000 p=.00022), the foot and accidental touch
(=.00022 p=.00022), the groin and caregiving touch (+=.00010 p=.00022), the upper
body and both active social affection touch (=.00000 p=.00022), and passive social
affection touch (+=.00000 p=.00022), the whole body and greeting-affection touch
(=.00004 p=.00022), and between the neck and caregiving touch (r=.00010
p=.00022) were found.

Moreover, there was significant evidence regarding the relationship between sub-

meaning categories for touch, and the nature of the social occasion, X2~ 201.320, p
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=.000. In further post hoc and planned comparison analysis, significant relations
between school and support touch (=.00022 p=.00049), between public space and
both active social affection touch (+=.00004 p=.00049), and passive social affection
touch (=.00000 p=.00049), between home and passive social affection touch
(¥=.00000 p=.00049), caregiving touch (=.00000 p=.00049), and instrumental
intrinsic touch (=.00010 p=.00049), between health care facilities and instrumental
intrinsic touch (+=.00001 p=.00049), and between ambiguous environment and

active social affection touch (=.00000 p=.00049) were found.

Finally, according to chi square analysis, there was significant evidence regarding
the relationship between sub-meaning categories for touch, and the initiator of touch,
X2~ 161.619, p =.000. In further post hoc and planned comparison analysis,
significant relations between a child-initiated touch and attention getting touch
(=.00032 p=.00073), between an adult-initiated touch and passive social affection
touch (#=.00006 p=.00073), caregiving touch (r=.00000 p=.00073), greeting-
affection touch (=.00000 p=.00073), and between a mutual initiated touch and
passive social affection touch (+=.00001 p=.00073), caregiving touch (»=.00006
p=.00073), and greeting-affection touch (r=.00000 p=.00073) were found. (Table
4.15)
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Table 4.15.
Chi Square values regarding relationship between sub-meaning categories for

individual touches and descriptive and contextual factors

X2 D
Sub-meaning categories Sex of the author 25.757 .043
for individual touches Sex of the illustrator 78.026 .000*
Translation status 38.209 001*
Sex of the adult 84.202 .000*
Sex of the child 50.061 .006*
Location of the adult 182.507  .000*
Size of the group 113.684  .000*
Relation between child and adult 323.577  .000*
Style of touch 206.866  .000*
Body part that is touched 517.842  .000*
Nature of social occasion 201.320  .000*
Initiator of touch 161.619  .000*

* p<.05

4.3.3. Relationship between the sex of author and descriptive characteristics and

contextual factors

In further analysis, chi square analysis, post hoc and planned comparison procedures
were employed, as described by Beasley and Schumacker (1995), in order to analyze
the relationship between the sex of the author and the sex of the adult, sex of the
child, style of touch, and body part that was touched. It was found that there was
significant evidence regarding the relation between the sex of the author and the sex
of the adult portrayed, X2 = 7.650, p =.018. However further post hoc and planned

comparison analysis, did not show any significant relation between these groups, and
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therefore, it can be concluded that type I error occurred, concluding that null

hypothesis is true.

Also there was significant evidence regarding the relationship between the sex of the
author and the sex of the child, X2 (2)= 7.517, p =.023. However further post hoc
and planned comparison analysis, also did not show any significant relation between
the two groups, and thus it can be concluded that type I error occurred therefore null

hypothesis is true.

Similarly, according to chi square analysis there was no significant evidence
regarding the relation between the sex of the author and the style of touch, X2 (2) =
3.242, p =.198. Analysis also found that there was no evidence regarding the relation
between the sex of the author and the body part that was touched X'2= 15.303, p
=.175. (Table 4.16)

Table 4.16
Chi Square values regarding relationship between sex of the author and contextual
factors
X2 D

Sex of the author ~ Sex of the adult 7.650 018

Sex of the child 7.517 023

Style of touch 3.242 198

Body part touched 15.303 175
* p<.05

4.3.4. Relationship between the sex of the illustrator and descriptive

characteristics and contextual factors

Secondly, chi square analysis, post hoc and planned comparison procedures, as
described by Beasley and Schumacker (1995), were employed in order to see the

relationship between the sex of the illustrator and the sex of the adult and the child,

95



style of touch and the body part that was touched. There was significant evidence
regarding the relationship between the sex of the illustrator and the sex of the adult,
X2 =12.834, p =.010. However, further post hoc and planned comparison analysis,
did not show any significant relation between the two groups, and thus it can be

concluded that a type I error occurred, and therefore, null hypothesis is true.

Similarly, there was significant evidence regarding the relation between the sex of
the illustrator and the sex of the child, X2 ~ 11.238, p =.019. In further post hoc and
planned comparison analysis, a significant relation between the illustrator being a

male and child being a female, was found (= .00511, p=.00555).

Lastly, according to chi square analysis there is a significant evidence regarding the
relation between the sex of the illustrator and the style of touch, X2~ 15.981, p
=.002. In further post hoc and planned comparison analysis, a significant relation
between the mixed-sex group of illustrators and hugging was found (= .00373,

p=.00555).

There was significant evidence regarding the relation between sex of the illustrator
sex, and body part that was touched, X2 = 38.617, p =.029. However further post
hoc and planned comparison analysis, did not show any significant relation between
these two groups, thus it can be concluded that a type I error occurred, and therefore,

null hypothesis is true. (Table 4.17)
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Table 4.17.

Chi Square values regarding the relationship between the sex of the illustrator and

contextual factors
X2 D
Sex of the illustrator ~ Sex of the adult 12.834 010
Sex of the child 11.238 019*
Style of touch 15.981 .002*
Body part touched 38.617 .029
* p<.05

4.3.5. Relationship between the sex of the adult and descriptive characteristics

and contextual factors

Thirdly, chi square analysis, post hoc and planned comparison procedures as
described by Beasley and Schumacker (1995) were employed in order to determine
the relationship between the sex of the adult and the status of translation, the sex of
the child, the relationship between the child and adult, the style of touch, the body
part that was touched and the initiator of touch. Chi square analysis were done in
order to explore the relationship between the sex of the adult and the translation
status, evidence of a relationship was found, X2~ 17.283, p =.000. In further post
hoc and planned comparison analysis, significant relationships between the translated
storybooks and both adult-male (+=.00693, p=.00833), and unknown-sex adult
(=.00097, p=.00833), and between original Turkish storybooks and both adult-male
(=.00693, p=.00833), and unknown-sex adult (+=.00097, p=.00833), were

confirmed.

There was significant evidence regarding the relationship between the sex of the

adult and the sex of the child X2 ~ 22.483, p =.000. In further post hoc and planned
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comparison analysis, a significant relation between an adult of unknown sex, and a

child of unknown sex, was found (r= .00000, p=.00555).

Furthermore, there was significant evidence regarding the relation between the sex of
the adult and the relationship between the child and adult, X2 ~ 550.665, p =.000. In
further post hoc and planned comparison analysis, significant relations between
adult-males with mother (=.00000 p=.00166), father (+=.00000 p=.00166), stranger
(=.00067 p=.00166), and second degree relatives (»=.00001 p=.00166), between
adult-females with mother (+=.00000 p=.00166), father (+=.00000 p=.00166),
stranger (=.00097 p=.00166) and second degree relatives (=.00002 p=.00166), and
between adults of unknown sex, with ambiguously related individuals (#=.00000

p=.00166) were found.

Also, according to chi square analysis, there was significant evidence regarding the
relationship between the sex of the adult and the style of touch, X2~ 10.443, p
=.024. In further post hoc and planned comparison analysis, a significant relation

between an adult of unknown sex and lap-holding was found (= .00032, p=.00555).

On the other hand, no evidence was found regarding the relation between the sex of
the adult and the body part that was touched, X2~ 27.628, p =.508. Contrary to
previous findings, significant evidence was found regarding the relation between the
sex of the adult and the initiator of the touch. It was found that there was a significant
relationship between the adult of an unknown sex and an ambiguously initiated touch

(r=.00000 p=.00416). (Table 4.18)
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Table 4.18.

Chi Square values regarding relationship between sex of the adult and descriptive

charateristic and contextual factors

X2 D
Sex of the adult Translation status 17.283 .000*
Sex of the child 22.483 .000*
Relation between child and adult 550.665  .000*
Style of touch 10.443 .024*
Body part touched 27.628 508
Initiator of touch 25.086 .000*

* p<.05

4.3.6. Relationship between the sex of the child and descriptive characteristics

and contextual factors

Lastly, chi square analysis, post hoc and planned comparison procedures as
described by Beasley and Schumacker (1995), were employed in order to determine
and analyze the relationship between the sex of the child and the translation status,
the relationship between the child and the adult, the style of touch, the body part that
is touched and the initiator of touch. Chi square analyses were conducted in order to
explore the relationship between the translation status and the sex of the child and the
findings concluded that there was no evidence of a relationship, X2 (2) = 5.827, p
=.054.

According to chi square analysis there was significant evidence regarding the
relationship between the sex of the child and the relationship between the child and
the adult, X2 = 58.768, p =.000. In further post hoc and planned comparison
analysis, a significant relationship between a child of unknown sex and an

ambiguous related individual was found (»=.00000 p=.00166).
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Also, according to chi square analysis, there was significant evidence regarding the
relation between the sex of the child and the style of touch, X2 (4) = 115.796, p
=.000. In further post hoc and planned comparison analysis, a significant relation
between a female child and being held on a lap (+=.00014, p=.00555), between a
child of unknown sex and both lap-holding (=.00000, p=.00555) and gentle touch
(=.00000, p=.00555), were found.

Similarly, significant evidence regarding the relation between the sex of the child
and the body part that was touched, X2 = 94.441, p =.000, was found. In further post
hoc and planned comparison analysis, significant relationships between a female
child and the back of the body (=.00032 p=.00128), and between a child of
unknown sex and the whole body (r=.00000 p=.00128), were found. (Table 4.19)

Table 4.19
Chi Square values regarding the relationship between the sex of the child and

descriptive characteristic and contextual factors

X2 D
Sex of the child Translation status 5.827 054
Relation between child and adult 58.768 .000*
Style of touch 115.796  .000*
Body part that is touched 94.441 .000*
Initiator of touch 16.122 013

* p<.05
4.3.7. Relationship among contextual factors

Further analysis was applied in order to determine the relationship between various

variables. For instance, significant evidence of a relationship between the size of the

group and the body part that was touched was found, X2 = 61.211, p =.000. This

finding was also confirmed by post hoc analysis, where a significant relationship

between a single group and both head (=.00001 p=.00128), and upper body
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(=.00097 p=.00128), and between a big group and upper body (»=.00006 p=.00128)

were found.

The type of relationship between the child and the adult, and the style of touch, were
explored and significant evidence was found, X2 = 52.527, p =.000. Significant
relationships between occupational groups and gentle touch (=.00014 p=.00166),
and between acquaintance and gentle touch (r=.00047 p=.00166) were confirmed by

post hoc analysis.

The type of relationship between the child and the adult and the body part that was
touched, was also investigated and significant evidence was found, X2 = 207.264, p
=.000. A significant relationship between occupational groups and the abdomen
(=.00022 p=.00038), and between ambiguously related individuals and the hand
(=.00003 p=.00038) were confirmed.

Furthermore, the relationship between the child and the adult and the initiator of
touch were analyzed and significant evidence was found, X2 = 8§7.082, p =.000. A
significant relationship between occupational groups and adult initiated touch
(r=.00014 p=.00125), between 2™ degree relatives and adult initiated touch
(r=.00000 p=.00125), between 2" degree relatives and mutually initiated touch
(¥=.00000 p=.00125), between ambiguously related individuals and adult initiated
touch (=.00067 p=.00125), and between ambiguously related individuals and
ambiguously initiated touch (=.00000 p=.00125) were found.

Finally, there was significant relation between the body part that was touched and the
initiator of touch, X2 = 219.642, p =.000. Significant relationships between hand and
child initiated touch (=.00000 p=.00096), adult initiated touch (»=.00000 p=.00096),
mutually initiated touch (»=.00000 p=.00096), and ambiguously initiated touch
(=.00032 p=.00096), between shoulder and both adult initiated touch (r=.00000
p=.00096), mutual initiated touch (»=.00000 p=.00096), between head and both adult
initiated touch (r=.00000 p=.00096), and mutual initiated touch (r=.00000
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p=.00096), between upper body and both adult initiated touch (+=.00010 p=.00096),
and mutual initiated touch (=.00002 p=.00096) were confirmed by post hoc and

planned comparison analysis. (Table 4.20)

Table 4.20.

Chi Square values regarding relationship between contextual factors

X2 D
Relation between child Style of touch 52.527 .000*
and adult Body part that is touched ~ 207.264 .000*
Initiator of touch 87.082 .000*
Body part that is touched  Size of the group 61.211 .000*
Initiator of touch 219.642 .000*
* p<.05
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CHAPTER V

DISCUSSION

In this chapter, the findings of the study, comparison and analysis of results, a
comparison to previous studies, implications and recommendations for further

studies are discussed.
5.3. Discussion

The current study investigated the characteristics of meaning categories for
individual touches, which is a tool for tactile communication, in children’s picture
storybooks for 4-to-6 year-olds. The characteristics of meaning categories for
individual touches in picture storybooks, descriptive characteristics, contextual
factors, and finally, the relationship between descriptive characteristics, contextual
factors and meaning categories for individual touches, were explored in the current
study. These variations and types of touching were investigated in the images found
in children’s picture storybooks designed for 4-to-6-year-olds, which expose
potential receivers to visual stimulus. Since the current study is rare in its kind in
regards to research concerning the sense of touch communication, the results of the
study should be utilized to derive inductive reasoning about touch in the daily life of

children and within children’s literature.
5.3.1. Descriptive characteristics and contextual factors

In this research, nearly half of the storybooks included touch. This representation of
touch in children’s picture storybooks might be a reflection of society’s perspective
towards tactile communication today (Gilbert & Williams, 2008). Also in the study,
only half of the books were of Turkish origin, while the other half originated from

foreign countries. The same findings were also seen in the study of Isitan (2016).
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However, the rate in the translation of these storybooks might show some
discrepancy. This distribution of origin is important in order to observe the
differences related to different cultural aspects. Although cultural differences were
not the focus of the current study, meaning categories for individual touches might
differ based on their origin. For example, Heslin and colleagues (1983) specified that
American culture encouraged individuals to avoid touch and touching behaviors,
which in turn created anxiety. However, in contrast, Turkey is considered a high

contact culture and tends to encourage touch (Levi, 1984).

In the current study, three quarters of the books were written by female authors,
which might also reflect a feminine perspective related to meaning categories for
touch and feminine roles. On the other hand, only half of the books were illustrated
by female illustrators. Gilbert and Williams (2008) recommended that furture studies
explore the sex of the author and the illustrator. However, the degree of
independence that illustrators have while illustrating such books is unknown.

Therefore, evaluating the impact of the illustrator would be extremely difficult.

Within the sample of the study, most of the touch was observed in adventure books.
Interpreting this knowledge is very difficult because to our knowledge there is no
previous research regarding touch in children’s picture storybooks. Therefore,
estimating the relationship between and impact of the subject of the book on touch, is
indefinite. However, in order to compare the distribution of different subjects of
books, Isitan’s (2016) study stated that adventure books were in number than special
topics, friendship, self, nature, family, religion, health, and those concerning social
situations, within her sample. Koriik¢ii (2012) and Uzel (2007) discovered similar
finding, which contradict the findings of the current study. One of the possible
reasons might be the difference of the sample, while another reason might be
purposive sampling method. The distribution of the years of publication is not
considered a probable the reason, as previous findings of other researchers, who also

investigated the distribution of books by subject and by year of publication, still
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found similar results, concluding that adventure books were fewer than other book
subject. Based on these previous findings, it might be said that touch is preferred in
adventurous activities, or in the samples that included adventure books, more than in

any other type of book.

The term of contextual factors means external relational and situational elements that
accompany the process of touch (Jones & Yarbrough, 1985). Contextual factors in
the current study refer to the sex of the adult, the sex of the child, the location of the
adult, the size of the group, the relationship between the child and adult, the style of
touch, the body part touched, the nature of the social occasion and the initiator of
touch. To begin with, the sex of the adult and child were considered and, in the
current study, female adults and children were involved in touching behavior more
often than male adults and children. These results are supported by the study of
Cowen (1982), which aimed to investigate physical contact in the context of school-
based helping interaction. Furthermore, Derlega and colleagues (1989) also argued
that males showed less touching behavior with male counterparts, than with female
counterparts and that the amount of same sex touching between two males was less
than same sex touching shown between females. One of the possible reasons for the
frequent touching rates of females is explained by Isenhart (1980), who claimed that
females have a more advanced ability to code non-verbal stimulus than males. This
advanced ability of females, might be related to the frequency of touch that they
were exposed to while growing up. Another reason might be that touch is seen as a
nurturing act, which is also associated with the female gender role. The current study
supports the argument that males showed fewer intimate behaviors, thus the results
are in parallel with Derlega and colleagues’ (1989) findings, which argued that same-
sex touching is seen as less normal or socially acceptable, possibly because of
homophobia and society’s attitudes towards same-sex touching. On the other hand,
the current study differs because touch between an adult and a child was the focus

point, therefore arguing the normality of same sex touch may differ. In addition,
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Jones (1999) also stated that both females and males were involved more in
opposite-sex touch, rather than same-sex touch. However, both female and male
children involved in this study were more in touch with female adults rather than
male adults. These results confirm the assumption of a feminine role assigned to
touching behavior (Jones, 1986). The feminine role, explained in the study that
females are more encouraged and expected to engage in touch interaction than males,
because of attributed traditional sex-roles. Touch is seen as an act of nurturing and
the role of nurture is generally attributed to the female sex, therefore touch is also

seen as a feminine role (Sard, 1986).

Moreover, touch between adult and child occurred mostly in a single group. A Single
group in this study refers to a group consisting of a child and one individual. Siraj’s
(1990) study aimed to investigate gender role socialization in children’s picture
storybooks by relating the size of the group to gender role socialization. Her findings
showed that males were mostly seen in big groups, however, females were mostly
found to be in either single or small groups. Parallel with the findings of Siraj (1990),
this study found that there were more females depicted in the picture books males,
and that females were mostly depicted in single group, the high frequency of single
group is probably related to the high frequency of the female sex. Based on the
findings of both previous studies and the current study, it can be argued that men
tend to touch children more often when in large groups; this might be an effort to
avoid misunderstandings regarding appropriate touching. Another reason for this
preference might be that touching stemming from the love or caregiving of children
might require more privacy, and these touches are more often associated with

women.

The relationship between the child and the adult is important, because according to
Heslin and colleagues (1983), touch might cause an invasion of privacy depending
on the relationship of the individual, which means touch from a close friend or from

a stranger creates different reactions. In the current study, predominantly mother and
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father touching occurred with children, rather than other related people. Conversely,
the current study also shows that the difference between mother and father contact
touch contact with children was large, nearly two times more. The difference related
to touching behavior between mothers and fathers might be a reflection of the
decreased parenting role of fathers (Harrison-Speake & Willis, 1995). As children
grow up, fathers begin to have less of a parenting role assigned, because males have
social stigma of being sexual attached to them. Therefore, in order to avoid
misunderstandings, fathers are assigned a decreased parenting role, as the child
grows up. However, contrary to these claims, Aznar and Tenenbaum (2016) stated
that fathers touched children more positively than mothers during play related
storytelling tasks. As for other related people, they either might not prefer to touch
children at all, or their interactions with them might not be reflected sufficiently in

picture storybooks.

In the study, hugging and holding in a lap were different in their nature from touch
and therefore the style of touch was categorized into three different categories.
According to findings of the current study, touch materialized more often as a gentle
touch, rather than as hugging or lap-holding. Similarly, Derlega and colleagues’
(1989) study also specified that gentle touch was considered more appropriate than
hugging, and arms around the waist, however there is a disparity among the
appropriateness of different touches, which depends on the sex of the participants,
because males are more imputed to sexual involvement. Hugging and holding a child
in one’s lap might be the more intense forms of touching that approach the child’s
privacy boundaries; therefore, adults might not prefer to engage in these actions. It is
also possible that children’s attitudes, or the children themselves, might prevent
intense types and styles of touch; otherwise, hugging and holding a child in an
adult’s lap might lead to misunderstandings regarding appropriate touching (Owen &

Gillentine, 2010).
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When it comes to body part that is touched, the whole body and the hand of the child
are touched more often than other body parts in the current study. Somewhat
similarly, in the study of Jones and Yarbrough (1985) the most common body parts
that were touched were the hand, elbow, arm, shoulder, and upper back. Apart from
the hand, the most commonly preferred body parts that were touched were found to
be different in the current study. Similarly, as for the preferred body part, Wood’s
study in 1997 also stated that, in a school context hand and shoulder were preferred.
The current study also investigated body parts that were touched in a school
environment and found that the shoulder, head, and upper body were the most
preferred areas of the body to be touched. The reasons for this might include the fact
that these parts of the body were probably easy to access and touch by teachers,
when referring to children. According to Wood (1997), the preferred body parts
display differences in different contexts, such as professional/functional,

social/polite, and friendship/warmth.

Lastly touch was mostly initiated by adults and mutually, by both adults and children
together. On the other hand, children rarely initiated touch under any circumstances.
The current study’s findings closely resemble those of Gilbert and William (2008),
where children initiated touch less often than adults and less often displayed
mutually initiated touches. Touch is used to establish dominance and to balance
power relations (Henley, 2002), therefore, especially in adult initiated touch, it might
have been used in order to establish dominance. Especially in case of controlling
touch, touching can be used to assert dominance over children. An adult might
initiate a touch that occurs as a result of his or her will therefore, which might

reinforce the adult’s more dominants status over the child.
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5.3.2. Characteristics of meaning categories for individual touches and their

relationship with descriptive characteristics and contextual factors

In this research, six main meanings for touch, which are positive affect, control,
ritualistic, hybrid, task related, and accidental were investigated and it was found that
most of the touches in children’s picture storybooks were positive affect, control and
task related touches. Fleck and Chavajay (2009) also explained at great length that
affectionate touch was a purposive type of touch, more likely to occur among
preschoolers, than kindergartners. A difference related to the occurrence rate might
arise from the different needs of children who are preschoolers and kindergartners.
On the other hand, touch in order to control was not as frequent as positive affect and
task related touch. The findings might show that adults prefer to touch in order to
show their care and affection and to help children when carrying out difficult tasks.
Adults thinking of children’s needs might lead to this touch distribution. Further,

adult might not choose to control children using such physical stimulus.

The current study also examined 18 sub-meanings for individual touches. Among the
sub-meaning categories for touch, passive social affection was observed as that
which occurred most often. This reflects love and affection passively, such as resting
next to each other and holding. The second most often found sub-meaning category
for individual touches was active social affection, which shows love and affection
through visible and obvious ways. Furthermore, support touch was also observed
frequently in the images. On the other hand, departure touch was not available in any
image, while reference to appearance and attentional control negative punishing were
shown less often than other meaning categories for individual touches. The study of
Jones and Yarbrough (1985), which has similar categorization of tactile
communication, stated that touch was applied in order to provide support,
appreciation, affection, compliance, attention-getting, announcing a response,
greeting, departure and hybrid touches. Although Sanderson and Jorgensen (1997)

argued that affection touch was the least appropriate, contrastingly the most common
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meaning categories for touch that was observed in the current study was passive-
social affection and active-social affection. As stated previously, passive social
affection was observed to have been displayed most often, which included love and
affection that was reflected passively, such as resting next to each other, and holding.
Babies in images might be one of the reasons for this high number of passive social
affection. This assumption was also confirmed by Moszkowski (2004). Babies do not
have authority over their body physically, and thus need the support of their mother,
father or other caretakers, in order to survive, eat, and passively stay in one’s lap or
arms (DeHart, Sroufe & Cooper, 2004). In many images, babies passively lie by their
caretaker’s or family member’s side or in their arms. Although ages of the children
in the images were not a part of this investigation, the apparent appearance of babies

in the images provides us an opportunity to interpret the findings in this regard.

In regards to the relationship between main meanings for touch and various variable,
such as the sex of the author, sex of the illustrator, translation status, sex of the adult,
sex of the child, location of the adult, size of the group, the relationship between the
child and adult, the style of touch, the body part that is touched, the nature of the
social occasion, and the initiator of touch, there is no evidence of a relation between
meaning behind touch and the size of the group, or the sex of the child, in the
picture. Alternatively, there is evidence of a relation between main meanings for
individual touch and the relationship between the adult and child, the location of
adult, the sex of the adult, the book subject, the sex of the illustrator, the translation
status of the book, the sex of the author, the style of the touch, the body part that is

touched, the nature of social the occasion and the initiator of touch.

Regarding the initiator of touch in the current study, adult initiated touch was related
to hybrid and task related touch, while mutually initiated touch was related to control
and hybrid touch. In the current study, control touch included attention getting and in
the images, children were generally involved in the initiation of attention getting

touch, in order to gain the attention of adults. Jones and Yarbrough (1985) also
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emphasized that attention-getting touch was always initiated by the child and
sometimes keywords accompanied the process, in order to clarify purpose of touch.
Conversely, in opposition to the current study’s findings, Clay (1968) argued that
child initiated touches were mostly always affectionate touches and support touches.
Adults might be more willing to interact with a child during a greeting or departure,
therefore hybrid touching is more likely to be initiated by adults. Another reason why
an adult might try to avoid being absent and think that the child might miss them.
Touching a child might decrease these feelings of longing. Since hybrid touching can
be mutually initiated, these feelings might be reciprocal. As for task-related touching,
it may be instinctive for an adult to use touch in order to help or provide scaffolding

and during tasks when a child is more likely to be in need of help.

As for nature of the social occasion, tactile communication predominantly occurred
in the home and in public spaces in the current study. Levi’s (1984) study, which
investigated touch in the Turkish context, came to conclusion that the difference
related to where touch might be initiated depends on the nature of the environments.
As for the nature of the social occasion in the current study, the home and health care
facility environment was significantly related with task related touch. In this study,
health care facilities included hospitals and pharmacies, and these facilities might be
significantly related to task related touch intrinsically by their nature. A possible
reason might be that doctors tend to touch children in order to examine them, give an
injection or listen to their heartbeat. As for the home environment, interactions
between parents and children and the time children spend often are mostly in the
home. Therefore, a significant number of touch interactions occur in the home. In the
home environment, a child might try explore new area and experiences on a daily
basis, and their exploring tasks might be supported by their parents with task-related
touching. In reference to the nature of the social occasion, Neill (1991) stated that, in
public spaces, touch between a child and various related individual, which hold a

different status did not differ very much.
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Also determined in this study were findings which confirm a significant relation
between the shoulder part of the body, the whole body with control touch, the foot
with accidental touch and the whole body with hybrid touch. During greetings and
departures, adults might be in contact with a child’s whole body while hugging. In
particular, babies might be held on a lap to say welcome or farewell, which might
lead to whole body contact with adults. As for body parts related to controlling
touch, the shoulder and whole body might be convenient for an adult wishing to
control a child’s behavior. The shoulder is an especially easy area to spot and touch

while an adult is standing.

In the study of Paulsell and Goldman (1984), touch was investigated during the
helping process among adults in shopping malls and they concluded that shoulder,
upper arm, lower arm and hand were all touched in the process. The helping process
refers to a support touch, and in this study, while using support touch was somewhat
similar to the previous one, in this study it was found that hand, shoulder, back, head,
leg, upper body, and whole body were touched. The difference might be due to age
group, for in the study of Paulsell and Goldman (1984), it was only adults who were
examined. Children’s needs for support might be different than adults’ needs and, in
order to support them sufficiently, an adult might have to touch the various body

parts of a child.

Additionally, as for the relationship between the style of touch and meaning
categories for touch, a significant relation between lap-holding, and control, and task
related touch, between hugging and control, hybrid and task related, and finally
between gentle touch and control and hybrid touch, do exist. Available studies in
order to compare findings, about the relation between the style of touch and meaning
categories for touch, are non-existent. Adults might try to control or accomplish
tasks, especially infants, through lap-holding. Also, individuals who know each other
generally hug during encounters. Lap holding is associated with control and task-

related actions. It can also relate to babies and their lack of authority over their
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bodies. An adult might try to hold a child in his or her lap in order to control the
child and avoid mishaps. Also, in terms of hugging, as previously stated, pairs might
hug to greet or say farewell to one another, so hybrid touch and hugging are closely
related. In some cases, adults might prefer hugging to control a child and avoid
mishaps. One assumption regarding the relation between lap holding, hugging, and
control touch is that these children might be at a younger age, such as toddlers or
babies. Gentle touch used to control can also be effective with older children,

compared to toddlers or babies.

In terms of the relationship between a child and an adult, a significant relationship
exists between positive affect, task related touches and mother, occupational groups.
Occupational groups in the current study include, doctors, policeman, teachers and
these kinds of occupations, tended to show affection while attending to the child’s
needs. For instance, doctors, while giving an injection tried to relieve and assure the
feelings of the child, while accomplishing objective tasks. In addition, in this study,
caretakers are also related with ritualistic touch. Ritualistic touch involves departure
and greeting, which might occur daily. However, it is rather expected that touch
between a caretaker and a child, during departure and greeting, should be hybrid.
This is because ritualistic touch generally occurs between non-close individuals or
strangers, while hybrid touch is a combination of ritualistic touch and affectionate
touching. Hybrid touching also occurs between acquaintances and close friends, as
opposed to ritualistic touching, so hybrid touch might be expected occur between a
caretaker and a child. One possible reason for this is that caretakers might keep

children at arm’s length for possible various justifications such as fear of attachment.

Somewhat contrary to the current study, Clay (1968) claimed that mothers were
more engaged in control and nursing, and less engaged in play, affection, comfort
and anger. Although categorization of touches is not similar, it can be said that the
mother was more engaged in positive affect touches and less engaged in ritualistic

touches. In addition, Jung and Fouts’ (2011) cultural study displayed the fact that
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mothers show the highest amount of physical contact and even non-maternal
caregivers participated in the process of touch. It is also stated that passive social
affection is the most frequent touch that was used by all types of caregivers. Further,
mothers were more likely to prefer caregiving than other caretakers, but other
relatives and caretakers displayed similar amounts of active social affection and
caregiving. Similar to these findings, the current study also found that mothers
displayed the highest amount of touch, however, the frequency of touch by other
caretakers and relatives depended on the relation with child. Also, passive social
touch was the most frequent type of touch, however not all types of caretakers used
this type of touch, equally as often. It is true that caregiving is preferred more by
mothers, however not all relatives and caretakers were averse to active social
affection and caregiving, equally. Based on the findings of the current and previous
studies, we can conclude that mothers might prefer positive affect touch, which also
involves caregiving, and passive social affection touch, in order to meet the needs of
their children. Another assumption might be that gender roles attributed to females,
especially mothers, mean they are expected to care for and provide affection for their
child. Upbringing and social norms might also implicitly affect mothers’ touching
practices. For instance, mothers, when they were younger, might have been exposed
to specific touches by their own mothers, and they might consider the touching
behaviors of their own previous experiences to be appropriate touches with their

children.

In addition to mothers, Lawton (1998) stated that teachers showed more touch for
caretaking, helping or controlling, rather than showing affection or comfort, in the
context of play. Although the context of the study was different, it can be said that
occupational groups, which also includes teachers, showed touch for positive
affection and task related touch. This can be contradictory because positive affect
touch includes caretaking and helping, but also affection and comfort. One possible

reason for teachers’ uses of task-related touching is that, especially among very
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young children, it can serve as scaffolding during task processes. Instructional
scaffolding is an effective tool in the learning process (Wood, Bruner, & Ross,
1976). With this in mind, teachers might prefer to use touch as a tool frequently in
their educational practices to scaffold their students. As for the positive effect of
touch, in addition to educational needs, teachers also might be able to use it to

address and meet children’s emotional and psychological needs.

In regards to the location of the adult, hybrid touch is significantly related with both
locations that are in front and next to the child. Hybrid touch is touch that combines
ritualistic touch with affection, therefore, hugging or close contact are generally seen
in this touch. The location of ‘in front’ and ‘next to’ might provide an opportunity to
have close contact while touching or hugging. In this study, during the process of
touch, adults were mostly located next to and in front of children. Siraj (1990) also
aimed to investigate gender role socialization in children’s picture storybooks, by
relating the location of the adult to the gender role socialization. She found that all
locations which are in front, middle and back in regards to male adults were found
more often than female adults. One of the assumptions regarding the findings is that
previous studies have investigated the locations of adults, in terms of gender roles.
These locations might reveal differences in terms of tactile communication. The
locations of “in front of” and “next to” might be seen more often than other locations

because they might provide easier access while touching children.

Subsequently, the sex of the adult is significantly related with main meaning
categories for touch, thus both female and male adults are related with both positive
affect and task related touch. According to the findings of Levi (1984), females
participated more in positive affect touch and the current study also displays that
both female children and adults were involved in positive affect touch more often
than male adults and children. Furthermore, the amount of positive affect touch
occurred more often than any other meaning category for touch. This finding is also

confirmed by Nguyen, Heslin, and Nguyen (1975), who stated that females tended to
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use touch in order to express love and warmth, and not in order to express control
and authority. In addition, Sanderson and Jorgensen’s (1997) study found that
support, attention getting, compliance and affection touch were regarded as more
appropriate by females than males and both sexes regarded support as most
appropriate, and affection and compliance as least appropriate. Parallel with the
previous study, in the current study, apart from attention getting touch, female adults
used other appropriately perceived touches, as stated by Sanderson and Jorgensen
(1997) more than male adults. Also, apart from compliance and attention getting,
female children used appropriately perceived touches, more than male children.
However, when it comes to interpreting the findings of previous studies, it is
important to know that touch and physical contact in those studies was investigated
in a sample that consisted of adults. Alternatively, according to the study of Perdue
and Connor (1978) teachers prefer to touch children of their own sex, rather than of
the opposite sex, and male teachers were more likely to use touch in the context of
helping. In the current study, for occupational groups like teachers or doctors, same
sex touches were observed more than opposite sex touches which was also confirmed
by their study. However, in the current study, male adults in these groups used touch
for task related purposes and female adults prefered to use positive affect touch.
Based on the findings, we can say that tactile communication reflects traditional
gender role expectations. This might be related to adults’ own exposures to gender
role expectations and observing the traditional roles assigned to touch in daily life
since the beginning of childhood. For this reason, task-related touching is most often

associated with adult males.

As for the sex of the illustrator and the author, male illustrators are significantly
related with task related touch, while both female and male authors are significantly
related with positive affect touch. This finding is especially noteworthy, because it
reflects traditional sex roles, which associates task doing with males, and affection

with females. By contrast, this reflection is associated with the sex of the illustrator.
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One of the assumptions is that illustrators might have their own independent will, so
their traditional gender role expectations might be reflected in their work. Another
reason might be related to social norms and the audience’s expectations regarding
touch. An audience might find some circumstances of touch strange and, when it
comes to sales policy, the audience’s possible reactions might be considered. For
instance, showing a male adult touching children while caregiving might lead to

mixed reactions from some segments of the community.

Finally, the translation status, and the origin of the book are significantly related only
with task related touch. In fact, both Turkish and translated books, were significantly
related to task related touch. The finding seems to parallel with those of Owen and
Gillentine’s (2011) study, which also have no geographical and ethnic differences
regarding a teacher’s touching beliefs and practices. Since both original and
translated storybooks were significantly related with task related touch, it can be said
that both groups were related to touch but the difference between the two groups is
nonexistant. The findings of the study revealed that both Turkish and foreign picture
storybooks have significant relationships with many variables, such as the gender of
the adult, the location of the adult, the size of the group, relationship between the
child and adult, the nature of the social occasion, the initiator of the touching actions,
and the main and sub meaning categories for touch. However, data on the differences
between Turkish and foreign books was not available. In general, neither a country’s
status as a tactile communication culture nor its geographical area seems to be an

influencing factor.

It is important to emphasize that, while significant results cannot be seen in chi
square analysis, however, if the percentages of the result were examined in detail
interesting findings could be determined. To give an example, according to the
findings of the current study, attentional control negative punishing touch involved
only male participants, while references to appearance touch included all of the

female participants. Although these results are not significant for this study, from the
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perspective of gender role socialization, these findings comply with the assumptions
of gender role socialization and may display evidence of traditional gender role
assumptions. Furthermore, Gilbert and Williams (2008) stated, that in the textbooks
they analyzed, although male teachers were displayed in a positive perspective,
implicit traditional stereotypes could still be observed. The current study also showed
similar results, that caregiving and references to appearance touches were
experienced more by female children and adults. Furthermore, images that involve
these two touches were mostly written by female authors. Moreover, the more
frequent involvement of female adults and children in touching procedures, might
also be a reflection of traditional stereotypes. According to traditional stereotypes, it
is expected that females are to touch and be touched more often than males and
therefore, caregiving and references to appearance, are also attributed to females
(Helgeson, 2005). All of these assumptions strengthen the traditional perspective of

gender role socialization.

In addition, the sex of the illustrator is related to both style of touch and the sex of
the child, hugging is associated with the mixed group of illustrators and male
illustrators with female children are significantly related. Illustrator sex is a new
factor considered in this study, which is a distinction from previous studies.
Therefore, interpreting results may be difficult. The relation between male illustrator
and female child might the result of the deliberate efforts of the illustrator, which is a
similar argument to that of Gilbert and Williams (2008), which stated that male
teachers were available in the textbook, but the presentation of male teachers still

showed a traditional perspective.

In addition to the sex of the illustrator, the sex of the adult had a significant relation
with the style of touch, the initiator of touch and the sex of the child. Lap-holding
was significantly related with adults of unknown sex, ambiguous initiated touches
were also related with adults of unknown sex and adults of unknown sex were

significantly associated with children of unknown sex. This is because these
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ambiguous groups of people can be seen in images that form groups or crowd, and
therefore both sexes and initiations might be mostly ambiguous. In images children
of an unknown gender, they are generally depicted as babies whose gender is not
clear from casual observation. In the study, female adults initiated touching more
than male adults did, which overlaps with the Jones’s (1999) findings. It is intriguing
to note that female adults initiated touching more often than male adults and they
displayed a higher frequency of touching. Females are more involved in touch
interactions and take the initiative to start touching behaviors. One assumption is that
females might consider touch to be at the core of human interactions, while adult
males might approach it more suspiciously. The reason for the different attitudes
between the sexes might be their previous experiences of receiving tactile stimulus.
This vicious cycle is one of assumption we can make. Another assumption might be
associated with the dynamics between female adults and babies. Female adults and
babies generally interact via caregiving touching. During caregiving touching,
female adults sense babies’ needs and meet them; therefore, they are taking the
initiative to touch children. Frequently observed, female adult-initiated touching

might be related to this mechanism.

Finally, child sex was significantly associated with the style of touch, in that holding
in the lap was associated with female children and children of unknown sex, gentle
touch was also associated with children of unknown sex which is stated before that
children of unknown sex are generally observed as babies. From this finding, it may
be deduced that male children were not preferred to hug or hold in a lap, by adults, as
much as female children were. Contrary to the current study’s findings, in terms of
evaluating the sex of children and adults, regarding the style of touch, interestingly
Harrison-Speake and Willis’s (1995) study showed that male children were held in a
lap more frequently than female children, however female adults held children in
their laps more often than male adults. The differences between this study and the

current study might have originated from the nature of the studies because, in other
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research, Harrison-Speake and Willis (1995) stated that the approval rate for lap
sitting and kissing is higher for girls than for boys. One assumption is that practices
may differ. Still, approval or attitudes regarding appropriate touch still overlap with
the findings of the current study. The reason for the association of female children
and children of unknown gender with lap-holding might be related to children’s
preferences. In particular, children of unknown gender, who are generally babies,
might consider being held on a lap comforting, soothing, and a way to establish close
relationships. In addition, female children were associated with the back of the body,
and children of unknown sex were related with the whole body, in regards to the
body part that was touched. Further, while hugging, a baby’s whole body generally
comes into contact with an adult’s body; therefore, the whole body is associated with
children of unknown gender. It can also be said that adults prefer to touch the backs
of female children; this might be related to the neutrality of the back, compared to

other body parts, such as the leg, torso, and so on.

When it comes to the association between the relationship between children and
adults and the body part that is touched, occupational groups were related with the
abdomen, while ambiguously related adults were related with the hand as a body
part. Most importantly, according to Harrison-Speake and Willis (2008), it was
emphasized that touching children’s genital areas was seen as very inappropriate,
regardless of the relationship between the child and adult, and the sex of the
participants. Also, according to Stepakoff (2000), mothers were most likely to touch
centripetal body locations, which are intimate parts of children, more than other
relatives, and also touch those body parts of male children, more often than in female
children. As for early childhood teachers, according to Stamatis and Kontakos (2008)
a child’s hand, head, back and shoulder are preferred in the class. In terms of
initiation, children initiated touch while touching the hand, and were involved in the
initiation of touch with 2™ degree relatives, which refers to grandmother and

grandfather. Wasserman (1978) stated that in regards to the initiation of touch and
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the relationship between a child and an adult, mothers who govern traditional sex
roles initiated touch with female children more often than fathers and other relatives.
Also, mothers who govern more egalitarian sex roles, initiated touch less often than
other mothers, on the other hand their female children initiated touch more often.
Gentle touch was associated with both occupational groups and acquaintances.
Further in the current study, all three groups of style of touch, which are gentle
touch, hugging and holding in a lap, were observed more in mothers, rather than
fathers. Similarly, Harrison-Speake and Willis (1995) investigated the approval rate
of different styles of touch between children and parents and its relation to the sex of
the parents and children. It was found that lap-sitting, kissing and bathing were
regarded more appropriate when performed by the mother, rather than by the father
and was more appropriate for girls, than boys. The findings of the study imply that
children might be more comfortable while holding hands their grandparents than
other related individuals. This might be related to their nurturing nature. Further,
ambiguously related adults were generally observed as random adults in crowded
groups; our findings imply that adults whose relationship is unknown to the audience
may prefer to hold a hand, as this is a safer form or public touching. Moreover, the
association between occupational groups and hand-holding might be related to
doctors, who are an occupational group. For task-related purposes, doctors might
touch a child’s abdomen. As a result, it might be said that individuals initiate touch,
and touch specific body parts, in order to accomplish tasks or by taking several

issues into consideration.

Heslin and colleagues (1983) stated that the essence of touch is related with to the
strength of the relationship between two people. Although the current study did not
investigate perceptions related touch, frequency of touch between mother and father
with a child might give a clue in regards to comparing the findings with the above
mentioned study. Furthermore, all the images that show physical contact were

collected in a limited number of books, and among the sample books, books that did
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not have any tactile communication exemplar were larger in quantity than touch
involved books. This might be a reflection of the fact that despite the benefits of
touch, touch is avoided in case of a misunderstanding and accusation of

inappropriate behavior (Owen & Gillentine, 2011).
5.4. Implications of the Study

The study investigated touch as a tool of tactile communication in the images of
children’s picture storybook for 4-to-6 year-olds. Since the sample of the study is
children’s picture storybooks, the study has implications for different professional
areas. The current study demonstrates the general situation of touch in children’s
literature however the findings of the study may provide implications for not only

publishers or authors, but also for teachers, parents, and researchers.

The current study’s findings imply various allegations regarding tactile
communication. First of, “interpersonal touch is not only intrinsically but also
symbolically significant” (Jones & Yarbrough, 1985, p. 51). This emphasizes that
touch is not only a gesture or incoherent behavior, but also a behavior that carries
deep meanings and purposes, such as expressing greetings, love, affection, and so on.
Second, the current study also implies that touch in children’s picture storybooks is a
reflection of society’s perspectives on tactile communication (Gilbert & Williams,
2008). Furthermore, interpersonal touch involves various meanings and degrees of
vagueness (Jones & Yarbrough, 1985), and these various meanings can be observed
in picture storybooks. To achieve this, the current study has involved different
categorizations from a variety of studies, in order to uncover the more detailed
meanings of touch. In addition, contextual factors are crucially important for the
meanings associated with touch (Jones & Yarbrough, 1985). As such, the current
study reveals various contextual factors and the importance of the meanings of touch.
For instance, the current study discloses the importance of an author or illustrator’s

gender, in terms of the meaning of touching in images (Gilbert & Williams, 2008).
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More importantly, the findings imply that traditional gender-role stereotypes

influence tactile communication.

From theoretical perspective, according to social learning theory, external factor such
as books, toys, the media and movies each have an important role on developing
gender and social roles through observational learning and modeling (Helgeson,
2005). Since parent, child and teacher are exposed to children’s picture storybooks
on a daily basis, the content of the picture storybooks is more important than it
seems. Hence, the current study may suggest that teachers and parents should be
aware of and recognize meanings for individual touch that may be found in
children’s picture storybooks. The reason for this need for recognition is that parents
should know what kind of visual stimuli and tactile communication their children are
exposed to, which is emphasized by Bandura and Bussey (1999). Bandura and
Walters’s 1963 bobo doll experiment revealed the importance and impact of visual
stimuli on aggression. According to the experiment, a visual stimulus triggers a new
behavior via modeling; therefore, tactile communication expressed in images might
affect the formation of new behaviors. The study further strengthened the arguments
based on social learning theory, which argue that children tend to imitate any
aggression they are exposed to. Therefore, by taking into consideration children’s
physical boundaries, adults should display tactile behaviors that they want to see
from these children (Lawton, 1998). This is why teachers and parents should be more
conscious of their own touching behaviors and work to gain an understanding about
both the adverse and favorable sides of touch. In this regard, the present study may
prompt teachers, parents, and researchers to form a better understanding of the
children’s picture storybooks they currently use, particularly in regards to how they

transmit information concerning tactile communication.

Moreover, according to gender role socialization theory, children’s gender
development is affected by environmental agents, which reflect cultural norms

(Schunk, 2009). Images in picture storybooks can play a role as an environmental
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agent, and they reflect cultural norms (Helgeson, 2005). For instance, male or female
characters who portray traditional gender roles might lead children to adapt these
same roles by modeling. As a counterexample, rather than noting the
misrepresentation of a man in a picture storybook, children can gain new
perspectives from exposure to non-stereotypical male characters (Cunningham,
1999; Sumsion, 2005). Therefore, we can say that picture storybooks offer teachers,
parents, and children a traditional view of gender roles that prevents males from
nurturing and comforting children (Gilbert & Williams, 2008). Furthermore, touch is
seen as an essentially appropriate feminine behavior (Jones, 1986), which also

strengthens previous claims.

Therefore, it is necessary for teachers and parents to attain a more profound
knowledge about meaning categories for individual touches, and their discrepancy
regarding the sex of both adult and child, and cerebrate about their own touch
behaviors. As it has been suggested it is important that parents should touch and
collaborate equally, regardless of the sex of the parent and child (Neill, 1991). The
sex of a child and the sex of an adult should have no relation regarding appropriate
touching between them (Gilbert & Williams, 2008); rather, the child’s age-

appropriate needs should be considered as a basis for all actions (Neill, 1991).

As stated previously, the study is not supposed to advocate the unfairness of gender
representation, but rather state the benefits of interacting with both men and women,
regardless of gender stereotypes (Cunningham, 1999; Sumsion, 2005). This
argument is also supported by the studies of Ainsworth (1979), Bowlby (1969), and
Harlow (1965). According to attachment theory, touch is a significant factor in order
to form a secure attachment with caregivers (Bowlby, 1969). Also, according to
Ainsworth (1979), children who initiate touch might be children who hold a secure
attachment to their caregivers, or ambivalently attached children who insist on
receiving physical love. Touch is also linked with a lower level of aggression,

anxiety, and stress, and with greater prosocial skills and intimate relationships, which
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is also confirmed by Harlow’s (1965) study concerning primates and Field’s (1999)
study observing humans. From the perspective of attachment theory, it is necessary
for teachers, parents, and children to be in physical contact, in order to establish

secure attachments and to strengthen the relationships between adults and children.

Another implication of the study is that the audience of the current study may
improve their critical thinking and awareness related to tactile communication and
touch. For instance, as an audience of the current study teachers should also learn
more about the norms of touch behaviors. Using the lens of social learning, they can
identify the hegemonic matrix, suspend heteronormative thinking and improve
parents’ and children’s critical thinking. Heteronormative thinking is the justification
that the majority of people consider normal and legitimate (Blaise & Taylor, 2012).
The current study also aims to provide characteristics of meaning categories for
individual touches hence teachers will be more knowledgeable about touch behaviors

and improve their educational practices.

As a suggestion, the current study implies that parents, children and teachers,
publishers, authors, illustrators, researchers and teaching staff in ECE, should have
their own duties and responsibilities as an implication. A few examples of the
responsibilities each individual are given. First, authors and illustrators need to give
importance to tactile communication and the effect of physical contact on the
development of young children. Teaching staff should include touch as tactile
communication, to the curriculum of the early childhood education department.
Touch itself can be investigated as a theme however, using touch as a tool in the
activities can be considered while developing curriculum. Touch is one of the most
important senses of humanbeing (Montegue, 1986) therefore involving touch in the
educational curricula is important. Early childhood education institutions should
include workshops, related to physical contact between children and adults, by
providing evidence of developmental significance from existing studies and discuss

the positive and negative elements of touch. These institutions can develop policies
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regarding tactile communication with children. Although the current study has not
investigated the appropriateness of touch in different context, one previous study has
noted that attentional control, or negative, punishing touch, should be prohibited in

early childhood institutions (Lawton, 1998).

Research regarding touch is very rare. The International Association of Infant
Massage and Tiffany Fields’ Touch Research Institute have been investigating touch
from different perspectives for years, and therefore, stress the crucial need for touch
in order to improve the physical, social, developmental, and psychological abilities
of children (Field, 2002). Researchers should consider touch in further studies.
Therefore, factors related to touch and sex would become more clear and the
awareness would affect the practices of parents, teachers, children, publishers,
authors, illustrators and teaching staff. Teachers and lecturers might become more
conscious of their own practices and of those what is displayed in children’s
literature. A lecturer position is especially important, because lecturers in the
department of ECE in universities and colleges should become more aware about
their own beliefs and reflect on their own point of view, critically. Improving and
enabling prospective teachers’ critical thinking about tactile communication and
children’s literature might affect the practices of these prospective teachers in the
coming years. During ordinary activity, small actions and the touch of the parent and
teacher, might affect child in the coming years in a positive or adverse way. The
reason for that, as Twardosz, Botkin, and Cunningham (1987) also emphasized, is
that children tend to imitate previously experienced touch. This statement means that
the type of touch a child is exposed to might influence the way child itself touches
other individuals and peers. If a child experiences aggressive touch, then it is
possible for that child to touch its peers aggressively, and tend to be a bully.
Interaction with children will be more meaningful by knowing more about touch and

by establishing more secure and healthy relationship.
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The implication for publishers, authors and illustrators is that their consciousness
about tactile communication could revolutionize children’s picture storybooks in
regards to touch and related factors. Therefore, researchers and teachers can be in
contact with publishers and specify dissatisfaction with written materials. Publishers
should be aware of touch differences available in children’s picture storybooks and
provide diverse materials. Until these materials become available, the influence of
traditional sex roles assigned to tactile communication should be eradicated through
education and awareness. Publishers need to be provided with guidelines and further
studies in order to produce more egalitarian materials and illustrations. This study
suggests some guidelines to publishers that will help to develop egalitarian materials,

both in the text and pictorial content.

Since the topic of tactile communication in Turkey and international literature is rare,
this study might call researchers, such as PhD candidates, to bring attention to this
specific topic. Investigating touch from different perspectives might give education a
new meaning. The meaning of touch differs in different cultures, and this research
may provide insight into the experience of touch in children’s literature and
education. It is important because touch is a specific topic with related various
factors. Therefore, being knowledgeable about the topic enables parents, teachers
and all other target audiences of the current study, to become aware of various

potentialities early on.

Finally, the current study specifies guidelines for parents and teachers when selecting
children’s picture storybooks. The current study does not imply that there are bad or
good types of touches that should be considered when exploring picture storybooks.
On the contrary, the current study focuses on the specific characteristics of meaning
for individual types of touches and the differences regarding descriptive

characteristics and contextual factors. Therefore, several factors in the picture
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storybooks should be taken into consideration. First, gender role stereotypes have an
influence on tactile communication and contextual factors (Jones, 1999). Therefore,
representations of gender roles in picture storybooks should be considered important.
Picture storybooks that represent more egalitarian gender role stereotypes should be
chosen, in order to display a more egalitarian view towards touch and to subject
children to more egalitarian role models regarding touching behaviors. For instance,
picture storybooks that reflect an increased parenting role of fathers should be
considered more appropriate (Harrison-Speake & Willis, 1995). Furthermore, it is
essential to know that there is no difference regarding cultural aspects and
geographical location in these books; therefore, both Turkish and translated picture
storybooks are appropriate choices for reading with children. Moreover, the
representation of touch regarding the sex of the illustrator and author should be
considered important, because of the representation of gender roles and their

reflections in and through depicted tactile communication.

As a further suggestion, although the current study does not investigate touch in real
life and its benefits, with the help of previous studies, we can say that touch can be
used for efficient teaching and classroom management (Wheldall, Bevan, & Shortall,
1986). Therefore, in the educational environment, teachers should create naturally
occurring opportunities to touch children and, as an additional suggestion, parents
should touch children intentionally and avoid tactile neglect (Owen & Gillentine,

2011).
5.5. Recommendations for Future Studies

The current content study investigated demographic characteristics and touch
between adults and children found within children’s picture storybooks produced for
4-6 year olds. Touch is a real act in the daily life of humankind. Investigating touch
in storybooks is a way to acquire one-way knowledge, therefore, it would be

preferable to gain more understanding about the feelings and responses of
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individuals that are a part of the touching process, such as teachers, children,
directors, and parents. In addition, further research on touch in early childhood
classroom might give answers related to touch in educational practices, for instance,
touch during different contexts might be observed, such during playing, helping and
other similar social situations in the classroom. Therefore, investigating touch
between adults and children in daily life, preferably in an educational environment is
important. The early childhood education context is particularly important in terms
of investigating touch as an educational tool, how it functions and what are the

related factors, might be worthwhile to examine.

In addition, the tactile history of children or adults might be a consideration for
further field study, as the impact of previous experiences on meaning categories for
individual touch might yeild significant findings. As well as past experiences, the age
of the individuals in tactile communication might be considered as a variable, in
order to see how age influences touch in further studies. Previous studies show that
the age of the child is related to the frequency of touch, yet the impact of age on the
meaning categories for touch might result in different outcomes (Aznar &
Tenenbaum, 2016). Also, the age of the children depicted in children’s picture
storybooks were ambiguous in many images, therefore age was not a factor that was
considered in this study. In further studies, categorizing children’s ages in the images
might be a correct approach, such as baby, toddler, kindergartner and preschooler,

etc.

As a further suggestion, the appropriateness of touch in different contexts, with
different participants such as teachers, parents, or strangers might be investigated, in
addition to other variables. Results differ depending on the appropriateness of
different touch, the parts of the body touched, and who the participants are. The
current study investigated touch in picture storybooks; however, individuals’
attitudes are difficult to investigate in written materials. For this reason, individuals’

attitudes towards the appropriateness of touch cannot be determined among picture
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storybooks, though in early childhood education classrooms, it can be observed in
detail. Therefore, perspectives regarding appropriate touch and meaning categories

for touch might be worthwhile to investigate.

The cultural aspect of touch might also be useful for further studies. Jung and Fouts
(2011) investigated touch between parents and children from a cultural perspective,
however there is not any research related to the Turkish context that considers both
parents and children, as well as teachers and other individuals, which are essential to
a child’s daily life. Cakmak’s (2015) study attempted to investigate the influence of
touch, but investigating touch in an early childhood education context might yeild
different results. She investigated the impact of touch in academic achievement. Levi
(1984) investigated touch in the Turkish context, which involved the study of adults,
however studies regarding touch involving children are needed. For instance, touch
can be used experimentally in an educational environment in order to determine its
influence on various independent variables. Also, in the field of ECE, touch might be

explored in regards to classroom management.

Touch is considered as an act in various studies, but considering touch as a
continuous process and investigating touch as an ongoing process might be rare
perspective that could be used to explore touch. Therefore, the effects of touch, on
situations and events prior to and after touch, might also be another avenue of
research. To study the ongoing process of touch, psychological and emotional
variables might be included, such as maternal depression, attachment, and child

temperament.

Researchers may use traditional sex roles, assigned to tactile communication to their
pre-service students, and make an attempt to provide auxiliary materials to correct
the existing materials. For instance, Wasserman (1978) stated that in regards to the
initiation of touch and the relationship between a child and an adult, mothers who

govern traditional sex roles initiated touch with female children, more often than

130



fathers and other relatives. Also, mothers who govern more egalitarian sex roles
initiated touch less frequently than other mothers, on the other hand their female

children initiated touch more often.

The evaluation of educational curricula, children’s literature, early childhood
textbooks (Gilbert & Williams, 2008), in-class activities, and practicum daily activity
plans, might be investigated in detail. Studies and periodic reviews may be
administered by researchers about the tactile communication found in children’s
picture storybooks. Researchers should reinforce pre-service students’ skills in order
to become critical readers, by inspiring them to criticize available children’s picture
storybooks, rather than normalizing them. Researchers will be able to examine the
descriptive characteristics, contextual factors and characteristics of meaning
categories for individual touches, and the findings of the current study will contribute

to new research ideas.

Furthermore, teachers could form committees to investigate the process of selecting
children’s picture storybooks. If the official departments provide the necessary
materials for the school, teachers should meet them to investigate their selection
criteria. The degree of usage of appropriate touch in children’s picture storybook
should be effective factor in deciding how to approve books for the use of schools by
the Ministry of Education. Quality control measures, relating to appropriate touch in

regards to gender and touch, could be pioneered.

Finally, workshops or seminars could be presented for pre-service teachers, in-
service teachers, publishers and government authorities, forewarning them of this
issue and therefore, improving their skills in being able to distinguish appropriate
touch. Publishers, educators, authors, pre-service teachers and parents should be
aware of the representation or the lack of representation of touch and be critical
about it. This study would provide an insight into the impact of gender on the nature

of interactions between adults and children. Adults, teachers and children would be
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more conscious and aware of touch, and how to conduct touch behavior in their daily
life and school environment. In light of these facts, tactile communication needs to
be explored from different perspectives in order to fully comprehend touch. Touch
should be explored in detail because physical contact is an element of daily life,
especially for young children. Comprehending touch fully might provide essential

information for the psychological, emotional, and cognitive development of children.
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APPENDICES

APPENDIX A: PILOT STUDY BOOK LIST

Year of Publication Publisher Title
Sirin yuvaya gidiyor

2008 Kir Cicegi Yaymncilik yIvayR siely
2012 Erdem Yaynlar1 Benim Diinyam
2011 Tiibitak Yayinlari Doktorda
2012 Kir Cigcegi Yaymncilik Oliver
2008 Can Yayinlari Esek ve Berk

r 4 Hayvanlar1 ¢oook
2012 Iletisim Yaylar .

seviyorum

2016 Yap1 Kredi Yayincilik Komsu teyze
2016 Kuraldis1 Cocuk Yayinlari Seslerin perisi Isik
2016 Nar Yayinlari Bir fi kirle ne ya parsin
2016 Biiyiilii Fener Yayinlar1 ~ Uyu artik Vesta-Linnea
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Ll A

10.

APPENDIX B: FINAL VERSION OF THE CODEBOOK

Kitap baglhig:
Yazar/lar:
Cizimleyen/Resimleyen:
Ceviri durumu:

1: Ceviri

2: Orjinal
Yaynevi:

Basim yili:

Yas grubu:

1: Yok

2:2-6

3:3-6

4: 4-6

5:5-6

Yazarin cinsiyeti:
1: Erkek

2: Kadin

3: Karisik
Cizerin cinsiyeti:
1: Erkek

2: Kadin

3: Karisik
Kitabin konusu:
1: Arkadaslik/dostluk
2: Aile

3: Macera

4: Bilimkurgu

5: Fantastik
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11.
12.

13.

14.

15.

6: Ahlaki konular

7: Toplumsal kurallar

8: Doga bilinci ve hayvan sevgisi
9: Gezi

10: Dini konular

11: Mitoloji

12: Saglik

Sayfa no:

Resimdeki yetigkinin cinsiyeti:
1: Erkek

2: Kadin

3: Belirsiz

Resimdeki ¢ocugun cinsiyeti:
1: Erkek

2: Kadin

3: Belirsiz

Resimdeki ana dokunma tiirii:
1: Olumlu etki dokunma

2: Kontrol dokunma

3: Ritiiel dokunma

4: Karma dokunma

5: Ise iliskin dokunma

6: Kazara dokunma
Resimdeki alt dokunma tiirii:
1: Destek

2: Takdir

3: Aktif sosyal sevgi

4: Pasif sosyal sevgi

5: Bakim
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16.
17.

18.

19.

6: Itaat

7: Dikkat ¢ekme

8: Cevap gerektiren

9: Notr dikkat kontrolii

10: Olumsuz cezalandirmali dikkat kontrolii
11: Sevecen dikkat kontrolii

12: Karsilama

13: Ayrilig

14: Karsilama/Sevgi

15: Ayrilig/Sevgi

16: Gorliniise referans

17: Esas arag

18: Kazara

Dokunmayi ile ilgili anahtar kelimeler:
Resimdeki yetiskinin konumu:

1: On

2: Arka

3: Yaninda

4: Altinda

Resimdeki grubun biiytikligii:

1: Tek (Cocuk ve bir yetigkin)

2: Kiigiik grup (Cocuk dahil olmak iizere ti¢ kisi)
3: Biiyiik grup (Ug kisiden fazla insan1 igeren grup toplulugu)
Kisinin ¢ocuk ile olan iligkisi:

1: Anne

2: Baba

3: Kardes

4: Yabanci

5: Meslek gruplari (Ogretmen, doctor, polis)
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20.

21.

22.

6: Ikinci derece akrabalar (Biiyiikanne, biiyiikbaba)
7: Ugiincii derece akrabalar (Amca, day1, teyze, hala)

&: Bakici

9: Belirsiz

10: Tanidik (Komsu, arkadas, aile dostu vb.)

Dokunmanin tarzi:
1: Kucakta tutma
2: Sarilma

3: Dokunma/tutma
Dokunulan viicut parcast:
1: El

2: Kol

3: Omuz

4: Sirt

5: Bas

6: Bacak

7: Ayak

8: Gogls

9: Karin

10: Bel

11: Kasik

12: Kalga

13: Govde

14: Tim viicut

15: Boyun

Sosyal etkinligin meydana geldigi yer:
1: Sin1f/Okul

2: Halka acik alan

3:Ev
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4: Saglik kuruluslar1 (Hastahane, eczahane)
5: Dogal ¢evre (Bahge, ciftlik, dag, orman, deniz, dogal alan)
6: Belirsiz

7: Kiitliphane

23. Dokunmay1 baslatan kisi:
1: Cocuk

4: Belirsiz
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APPENDIX C: FINAL VERSION OF THE CODING FORM

Resimli Cocuk Kitaplarinda Dokunma Davranislarini Inceleme Formu

ISD] uejeSeq IAewunyo(q
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nam
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APPENDIX D: MAIN STUDY BOOKS LIST

Year Of Publication Publisher Title
2016 Isbankas1 Kiiltiir Acikmadim Ki!
2012 Uganbalik Agil Bahge Acil
2012 Ajans 2023 Adam Olmus Cocuklar: Ben Biruni
2012 Ajans 2023 Adam Olmus Csoi(r::;lzlar: Ben Mimar
2012 Ajans 2023 Adam Olmu]$) Sr?lcill;(;r: Ben Nuri
2012 Ajans 2023 Adam Olmus EIEZZEir: Ben Onbast
2016 1001 Cigcek Yaymlari Afacan Maymun Nasil Yemek Yer?
2015 Ciﬂ;’;;t;?;gﬁc“k Ala Geyik
2007 Engin Yaymlar1 Alaaddin’in Sihirli Lambasi
2015 1001 Cicek Yaymlart Alaaddin’in Sihirli Lambasi
2015 Yapi Kredi Yaynlari Aleks Cok Hassas
1998 Ardi¢ Yaymevi Altiytizseksenyedi Koyun ve Coban
2016 Yap1 Kredi Yayinlari Anais Cok Kizgin
2015 Edam Yayinlar Anka Kusu ve Oduncu
2014 Mavibulut Yayincilik Annem Neden Sigmanladi1?
2010 Mandolin Yaynlar1 Arda ile Paytak Banyoda
2014 Isbankas: Kiiltiir Arkadasim Ambulans Doktoru
2013 Isbankas1 Kiiltiir Arkadegg?egii}ffgfl)lﬁnyayl
2013 Isbankas: Kiiltiir Arkadasim Disci
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2014

2013

2014

2014

2014

2014

2013

2007

2011

2011

2011

2016

2015

2014

2011

2015

2013

2012

2007

2008

2012

2014

Isbankas1 Kiiltiir
Isbankas1 Kiiltiir
Isbankas1 Kiiltiir
Isbankas1 Kiiltiir
Isbankas1 Kiiltiir
Isbankas1 Kiiltiir
Isbankas1 Kiiltiir
Lal Kitap
Mavibulut Yayincilik
Mavibulut Yayincilik
Mavibulut Yayincilik
Yap1 Kredi Yayinlari
Yumurcak Yayinlar
Mikado Yaymlar1

Mandolin Yaynlar
Kakniis Yayinlari
Kakniis Yayinlari
Kakniis Yayinlari

Kakniis Yayinlari

Kakniis Yayinlari
Kakniis Yayinlari

Kakniis Yayinlari

Arkadasim Firinci
Arkadasim Futbolcu
Arkadagim Hayvan Bakicist
Arkadasim Otobiis Soforii
Arkadasim Pilot
Arkadasim Polis
Arkadasim Postaci
Armagan Getiren Mart1
Artik Kendim Tamir Edebilirim
Artik Kendim Temizleyebilirim
Artik Kendim Yetistirebilirim
Artik Yiiriimek Istemeyen Kurt
Asc1 Olsam
Asc1 Taskin
Asigim!

Atakan Babasiyla Balik Tutmaya
Gidiyor

Atakan Cok Fazla Seker Yiyor

Atakan Dislerini Fir¢alamaya
Alistyor

Atakan Insaat Ustas1 Oluyor
Atakan Okula Basliyor

Atakan Sebze ve Meyvelerle
Arkadag Oluyor

Atakan Sinemaya Gidiyor
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2012 Kakniis Yayinlari Atakan Siiper Kahraman Oluyor
2014 Kakniis Yayinlari Atakan Televizyon Seyretmek Istiyor
2015 Kakniis Yayinlari Atakan Tutumlu Olmay1 Ogreniyor
2012 ODTU Yaymcilik Atasay

2012 Uganbalik Atatiirk Olmak

2010 Nesin Yayinevi Atesin Dereyi Kurtardigi Gece
2010 Kok Yayincilik Ay Dedeyi Saklayan Cocuk
2010 Ugur%‘;‘iﬁya‘kﬁ Ay Nastl Uyur?

2014 Maya Akademi Ay Prensesi

2010 ODTU Yaymcilik Ay,Y1ldiz ve Ben

2006 Isbankas Kiiltiir Ayicik ve Ben

2011 Yap1 Kredi Yayinlari Aysegiil Anneler Giinii Cigegi
2012 Yap1 Kredi Yayinlari Aysegiil Arkadas1 Serceyle
2013 Yap1 Kredi Yayinlari Aysegiil Arkadaglartyla Evde
2012 Yap1 Kredi Yayinlari Aysegiil Ata Biniyor

2012 Yap1 Kredi Yayinlari Aysegiil Bahgesini Siisliiyor
2012 Yap1 Kredi Yayinlari Aysegiil Balona Biniyor

2012 Yap1 Kredi Yayinlari Aysegiil Denizin Tadin1 Cikartyor
2013 Yap1 Kredi Yayinlari Aysegiil Dort Mevsim

2012 Yap1 Kredi Yayinlari Aysegiil Kamp Yapiyor

2013 Yap1 Kredi Yayinlari Aysegiil Kayak Yapiyor

2013 Yap1 Kredi Yayinlari Aysegiil Kos Gelincik Kos
2013 Yap1 Kredi Yayinlari Aysegiil Kuzenine Siirpriz Yapiyor

164



2012 Yap1 Kredi Yayinlari Aysegiil Miizikle Tanigiyor

2012 Yap1 Kredi Yayinlari Aysegiil Nuh’un Gemisi
2012 Yap1 Kredi Yayinlari Aysegiil Trene Biniyor
2011 Yap1 Kredi Yayinlari Aysegiil Yemek Yapiyor
2011 Yap1 Kredi Yayinlari Aysegiil Yilbasi Siirprizi
2012 Yap1 Kredi Yayinlari Aysegiil’iin Midilli Sevgisi
2013 Efil Yayinevi Babam Bana Giivenmiyor
2011 Mandolin Yaynlar1 Babam Tagintyor

2013 Nar Yayinlari Babami Ozliiyorum

2013 Nesin Yayinevi Bala’nin Mektubu

2011 Mandolin Yayinlar Bamyadan Nefret Ediyorum
2013 ODTU Yaymcilik Bana Kirmiz1 Motor Al
2013 Nesil Yayinlar Bana Masal Oku-Sevimli Denizci
2011 Cizmeli Kedi Yaymlar1 Bay Sinirli Okulda Curcuna
2011 Cizmeli Kedi Yaymlar1 Bay Sinirli Trafik Canavari
2010 Mandolin Yayinlarr Bebekler, Kahrl{zrlzllzrrllar ve Bezden
2015 Efil Yaymevi Ben Mi Giiglityiim, Korku Mu?
2010 Uganbalik Ben Minicik Bir Bebektim
2015 Ucanbalik Ben Ne Olacagim?

2009 Altin Kitaplar Ben Nereden Geldim
2015 Efil Yaymevi Ben Ugiinciiymiisiim

2013 ODTU Yaymcilik Ben ve Arkadaslarim
2009 Lal Kitap Beneksiz Inek
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2013

2014

2001

2010

2010

2012

2011

2014

2013

2013

2013

2013

2012

2015

2012

2012

2012

2011

2012

2010

Egiten Kitap

Final Kiiltiir Sanat
Yayinlart

Mavibulut Yayincilik

Polat Kitapgilik
Polat Kitapgilik
ODTU Yaymcilik
Mavibulut Yayincilik
Mavi Kelebek Yayinlar
Nar Yayinlari
Inkilab Yayinevi
Erdem Yaynlar1
Mavi Pencere Yayilari
Yesil Dinozor Yayinevi
Dogan Egmont

Timas Yaymlar

Timas Yaymlar

Timas Yaynlar

Timas Yaymlar

Marsik Yayincilik

Uganbalik

Beni Korkutmazsin
Benim Minik Kirmizi1 Baligim

Bes Beyaz Benekli Baykusun
Doniisti

Bilgin Amca Ay Tutulmasi
Bilgin Amca Riizgarin Giicii
Bin Yillik Bekleyis
Bir Tanecik Oglum
Biricik Takima Katiliyor
Bisikletim
Bizimkiler Tatil Doniisiinde
Bogaz’in Kedisi Titiz
Bozkir
Bu Bebegi Hemen Geri Gotiiriin

Bu Ne Bi¢im Armagan?

Burcu Kimse Beni Oyuna Almiyor

Burcu Neden Her Istedigim
Olmuyor?

Burcu Neden S6z Dinlemem
Gerekiyor?

Burcu Oyuncaklar1 Toplamak Kimin

Gorevi
Burun

Burusuk Kagit Parcasi




2015

2014

2007

2015

2016

2015

2011

2010

2010

2008

2015

2009

2006

2012

2013

2009

2006

2010

2007

2012

2008

Altin Kitaplar
Uganbalik
Altin kitaplar

Cinaralt1 Yayinlar

Yumurcak Yayinlar

Baglik Yayin Grubu

Uganbalik
Uganbalik
Uganbalik

Kakniis Yayinlari
Kakniis Yayinlari

Kakniis Yayinlari

Kakniis Yayinlari

Kakniis Yayinlari

Kakniis Yayinlari
Kakniis Yayinlari
Kakniis Yayinlari
Kakniis Yayinlari
Kakniis Yayinlari
Kakniis Yayinlari

Kakniis Yayinlari

Buz Kral
Biitiin Oyuncaklar Benim
Biiyiik Babam Nasil Biriydi?
Biiytiylince Doktor Olacagim

Biiyiiyiince Ne Olsam-Itfaiyeci
Olsam

Biiyiiyiince Veteriner Olacagim
Can Arkadagimin Dogum Giinii
Cani1 Sikilan Aydede
Canim Babamin Dogum Giinii
Cemile Arkadasina Yardim Ediyor

Cemile Ayakkab1 Baglamay1
Ogreniyor

Cemile Boyu Uzasin Istiyor
Cemile Cisini Altina Yapryor

Cemile Cok Fazla Televizyon
Seyrediyor

Cemile Dans Kursuna Gidiyor
Cemile Dogru Beslenmeyi Ogreniyor

Cemile Doktora Gidiyor

Cemile Geceyi Bakici Ablasiyla
Gegiriyor

Cemile Geceyi Teyzesinde Gegiriyor

Cemile Hafta Sonunu Anneannesi ve
Dedesiyle Gegiriyor

Cemile Hastanede Yatiyor
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2012

2013

2011

2011

2006

2006

2006

2010

2006

2014

2006

2008

2012

2009

2012

2012

2012

2012

2012

2012

2012

2012

Kakniis Yayinlari

Kakniis Yayinlari

Kakniis Yayinlari

Kakniis Yayinlari
Kakniis Yayinlari
Kakniis Yayinlari
Kakniis Yayinlari
Kakniis Yayinlari
Kakniis Yayinlari
Kakniis Yayinlari
Kakniis Yayinlari
Kakniis Yayinlari
Kakniis Yayinlari
Kakniis Yayinlari
Pegasus Yayinlari
Hayat Yaynlari
Hayat Yaynlari
Hayat Yaynlar
Hayat Yaynlari
Hayat Yayinlari
Hayat Yayinlari

Hayat Yaynlari

Cemile Havuza Gidiyor

Cemile Her seyi Kendi Yapmak
Istiyor

Cemile Kopek Yavrusu Beslemek
Istiyor

Cemile Miisamerede Rol Aliyor
Cemile Okula Doniiyor

Cemile Oyuncaklarini Paylagsmak
Istemiyor

Cemile Parka Gidiyor
Cemile Tatile Cikiyor
Cemile Uyumak Istemiyor
Cemile Yemek Pisiriyor
Cemile Yeni Cizmelerini Giyiyor
Cemile Yiizmeyi Ogreniyor
Cemile’nin Bugiin Dogum Giinii

Cemile’nin Kardesi Oluyor

Charlie McButton’in Elektrikleri
Kesilince

Cici Cocuklar
Cici Cocuklar Gizli Oyun
Cici Cocuklar: Kiigiik Misafir
Cici Cocuklar: Mesaj Kavanozu
Cici Cocuklar: Renkli Yagmurlar
Cici Cocuklar: Salon Gezegeni

Cici Cocuklar: Temizlik Projesi
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2012 Hayat Yaymlari Cici Cocuklar: Yapmali Boz Corbasi

2011 Yumurcak Yayinlari Cémert Padisah
2012 Erdem Yayimnlari Camurdan Bebekler
2014 Remzi Kitapevi Catismak Sorunlar1 Cozer mi?
2012 Yeni Umut Yayinlar Cigek Yagmuru
2005 Altin Kitaplar Ciftlik Hayvanlar
2014 Isbankast Kiltiir Giftlik Oykiileri: Huysuz Kegi
2014 Isbankast Kiiltiir Giftlik Oykiileri: Kagak Traktor
2016 Isbankas: Kiltiir Ciftlik Oykiileri: Kamp
2016 Isbankas1 Kiltiir Ciftlik Oykiileri: Kar Firtinasi
2014 Isbankas: Kiiltiir Ciftlik Oykiileri: Kirda Araba Gezisi
2013 Isbankas: Kiltiir Giftlik Oykiileri: Korkulugun Sirri
2014 Isbankast Kiltiir Ciftlik Oykiileri: Merakli Kedi
2016 Isbankasi KUltlir vy ykileri: Sitrpriz Ziyareteiler
2013 Isbankas: Kiiltiir Ciftlik Oykiileri: Tar¢in’m Tren
Yolculugu

2013 Uganbalik Cikolata Cocuk
2012 Ata Yaymeilik Cikolata Prenses
2012 Mavi Pencere Yayinlari Cikolataya Bayilirim
2015 Citlenbik Cocuk . . '

Yaynlari Cizmeli Kedi
2013 Yapi Kredi Yaymlari Cocuk Olmaya Hakkim Var
2013 Efil Yaymevi Cocuklardan Bosanilmaz
2013 Mandolin Yaynlar Cok Sinirliyim
2014 Mandolin Yaynlar1 Cok Utantyorum
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2011

2014

2004

2011

2013

1997

2016

2015

2013

2013

2013

2013

2013

2013

2014

2015

2013

2011

2016

2004

2014

2015

Ya-pa Yayinlari
Uganbalik
Kok Yayincilik
Erdem yayinlar
1001 Cigek Yayinlari
Uganbalik
Egiten Kitap

Uganbalik
Kirmizi Kedi Yaymevi

Kirmizi Kedi Yayinevi

Kirmizi Kedi Yayimevi
Kirmizi Kedi Yayimevi

Kirmizi Kedi Yaymevi

Kirmizi Kedi Yaymevi
Kirmizi Kedi Yaymevi

Dogan Egmont
Mavi Pencere Yayinlari
Uganbalik
Kirmizi Kedi Yaymevi
Kipat Yayinlari
Tanmisir Yayinlari

Kirmizi Kedi Yaymevi

Cuf Cuf Tren
Daginik Cocuk

Dedemi Ozliiyorum

Dedemin Madalyasi
Degas Arkadasim Edgar

Demet’in Bahgesi
Denizi Sevmeyen Adam
Denizin Altin1 Merak Eden Vapur

Deniz’in Sevdigi Seyler 1: Sag
Tokasi1

Deniz’in Sevdigi Seyler 2: Oyuncak
Deniz’in Sevdigi Seyler 3: Miizik

Deniz’in Sevdigi Seyler 4:
Hayvanlar

Deniz’in Sevdigi Seyler 5: Banyo
Deniz’in Sevdigi Seyler 6: Yogurt

Deniz’in Sevdigi Seyler 7: Tarhana
Corbasi

Ders Calismak Kolay Degil
Devanasi ve Ates
Dilek Agaci
Doga Dogay1 Seviyor
Dokuz Diigmeli Adam
Duru ile Dudu Kardesler

Diinyanin En Biiytik Kir Cigegi
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2014

2009

2013

2004

2014

2016

2012

2010

2016

2007

2007

2007

2007

2007

2007

2007

2007

2007

2011

2014

2011

IBB Kiiltiir A.S.
Yayinlari

Kipat Yayinlari
Maya Akademi
Kipat Yayinlari

Final Kiiltiir Sanat
Yayinlari

Tudem Yayinlari
Isbankasi Kiiltiir
Boyut Yayin Grubu
Can Yayinlari
Kii¢iik Ev Yaymlar1
Kii¢iik Ev Yaymlar1
Kii¢iik Ev Yaymlar1
Kii¢iik Ev Yaymlar1
Kii¢iik Ev Yaymlar1
Kii¢iik Ev Yaymlar1
Kii¢iik Ev Yaymlar1

Kii¢iik Ev Yaymlar1
Kii¢iik Ev Yaymlar1

Kir Cicegi Yayinlari
Can Yayinlari

Nesil Yayinlar

Diinyanin En Giizel Yeri

Diinyanin En Ugurbdcegi
Diisler Perisi

Diisiinen Adam
Editor Yako

Eglenceli Notalar
Elif Kuaforde
Elma Kurdu’nun Gergek Hikayesi
Emekli Vagon
Emos ile Memos Demir Disli Konuk
Emos ile Memos Deniz Macerast
Emos ile Memos Evin Kiigiik Erkegi
Emos ile Memos Komik Kulaklar
Emos ile Memos Korkak Kovboy
Emos ile Memos Kopek Arabast
Emos ile Memos Oyuncak Kavgasi
Emos ile Memos Pasta Ordek

Emos ile Memos Yeni Ev, Yeni
Arkadag

En Giiclii Benim
En Giizel Bir Yer

En Giizel Mevsim Hangisi?

171



2010

2016

2013

2012

2009

2016

2014

2015

2009

2015

2013

2015

2005

2015

2016

2009

2010

2015

2014

2013

2011

2013

2010

Mandolin Yaynlar1
Yap1 Kredi Yayinlari
Yesil Dinozor Yayinevi
ODTU Yaymcilik
Kanat Cocuk Yaynlari
Can Yayinlari

Final Kiiltiir Sanat
Yayinlart

Dogan Egmont
Altin Kitaplar
Kitap Saati Yayinlari
Simsek Yayinlari
1001 Cigek Yayinlari
Uganbalik
Mandolin Yaynlar1
Can Yayinlar
Vakvak Yaymlari
Iletisim Yayinlar:
Vakvak Yaymlari
Mavibulut Yayincilik
Mavibulut Yayincilik
Isbankas1 Kiiltiir
ODTU Yaymcilik

Uganbalik

En Sevdigim Arkadasim
En Sevdigim Oyuncak
Endiselerimden Nasil Kurtulurum?
Eski Ev Yeni Ev
Eski Seyler Okulu

Eskiler Alirnm!
Esme ve Durak Kedisi

Ev Alma Komsu Al
Evcil Hayvanlar
Evdeki Isiklarin Sirr1
Fare Dugunu
Fareli Koylin Kavalcisi
Fasiilye Motorlu Ucan Daire
Fena Dagittim
Firtina Bacas1
Filozof Kopek
Futbol Riiyas1
Gazoz Cesmesi
Gece Gelen Konuklar
Gegiyordum Ugradim
Geng Nasrettin ile Firinci
Gergek Mi, Sahte Mi?

Gezmeyi Seven Agag




2011

2007

2010

2007

2012

2012

2008

2015

2007

2011

2012

2013

2007

2014

2013

2014

2015

2013

2015

2012

2012

MEB Yayinlari
Lal Kitap
Boyut Yayin Grubu
Altin Kitaplar
Yeni Umut Yayinlari
Isbankas1 Kiiltiir
Tudem Yayinlari
Altin kitaplar
Engin Yaynlari
Mandolin Yaynlar1
Isbankas1 Kiiltiir
Egiten Kitap

Altin Kitaplar
Tudem Yayinlari

Nar Yayinlari

Final Kiiltiir Sanat
Yayinlari

Uganbalik
Mandolin Yaynlar1

Yap1 Kredi Yayinlari

Nar Yayinlari

Nar Yayinlari

Giysiler
Gokkusagi Bisiklet
Gokkusag: Sarkilar
Giile Giile Kakalar
Giliimsedi Kirmiz1

Giindiiz ve Gece
Glines Ana Isik Kiz
Giines tilkesi
Gizel ve Cirkin
Hain Bitler
Hava Durumu
Haydi Oynayalim
Haydi Uykuya

Haylaz Pati’nin Seriivenleri-Korkung
Golge

Her Sey Yeni
Ispanakli Yumurta

Isigin1 Yitiren Yildiz
Icimde Ziplayan Biri Var
Icimdeki Aslan

Iki Kafadar Smoofy & Biboo:
Diinyamiz1 Cok Seviyoruz

Iki Kafadar Smoofy & Biboo: Fildisi
Avcilarina Karsi
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2012

2012

2012

2012

2014

2010

2016

2007

2011

2015

2012

2015

2002

2007

2015

2010

2012

2010

2016

2013

Nar Yayinlari

Nar Yayinlari

Nar Yayinlari

Nar Yayinlari

Uganbalik

Final Kiiltiir Sanat
Yayinlart

Isbankas1 Kiiltiir
Engin Yaynlari
Isbankas1 Kiiltiir
Isbankas1 Kiiltiir
Kavis Cocuk Yayinlari
Vakvak Yaymlari
Kirlangi¢ Yayinlari
Popcore Yayinlari
Yap1 Kredi Yayinlari
ODTU Yaymcilik
Isbankas1 Kiiltiir
Uganbalik
Isbankas1 Kiiltiir

Tiibitak Yayinlari

Iki Kafadar Smoofy & Biboo: Haydi!
Diinyamizi Temiz Tutalim

Iki Kafadar Smoofy & Biboo: Olayli
Piknik

Iki Kafadar Smoofy & Biboo: Yarali
Kartala Yardim

Iki Kafadar Smoofy & Biboo:
Yatagimda Kim Var

Iki Kavgaci Agac
Jack ve Fasiilye Sirig1

Kagit Bebekler
Kahraman Terzi
Kaptan Tekgoz’tin Definesi
Kar Yagiyor
Kara Yele
Kardan Tavsan
Kardelen
Kasabanin En Sik Devi
Katie ve Aycicekleri
Kayip Cocuk
Kayra ile Kivi (Bir Bilim Macerasi)
Keci Masali
Kedig’in Armagani

Kelebek
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2006

2001

2013

2014

2014

2016

2015

2000

2008

2013

2011

2011

2007

2012

2014

2011

2011

2015

2010

2007

2007

2011

2008

Marsik Yayincilik
Damla Yaymevi
Minik Ada Yayinlar
Minik Ada Yayinlar
Marsik Yayincilik
Can Yayinlar
Edam Yayinlar
Bizbize Yayinlari
Top Yayincilik
Sarigaga Yayincilik
Sarigaga Yayincilik
Ya-pa Yayinlari
Ya-pa Yayinlari
ODTU Yaymcilik
Ithaki Yayinlari
Tramvay Yayincilik
Kok Yayincilik
Efil Yayinevi
Turkuvaz Yayievi
Engin Yaynlar
Engin Yaynlar
Altin Kitaplar

Isbankas: Kiiltiir

Kelebek Kiz
Keloglan Dev Anasi
Keloglan Suskunlar Ulkesinde
Keloglan Saskinlar Ulkesinde
Kipir Kipir
Kirik Semsiye
Kirmizi Baslikl1 Kiz
Kirmiz1 Benekli Kus
Kirmizi ile Pembe
Kirmizi Sar1 Siyah Beyaz
Kirmizi Solucan
Kirmizi Traktor
Kis Baba
Kiz, Oglan ve Ugurtma
Kizil Agag
Kibrit¢i Kiz
Kiraz ve Zehirli Bogiirtlenler
Kork Benden Kaygi
Képegine Gergekten Iyi Bakabiliriz
Kral Ciplak
Kralin Altinlart
Kralin Fotografgisi

Kraliyet Siipiirgesi
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2007

2014

2005

2014

2015

2003

2004

2004

2003

2004

2010

2016

2016

2016

2013

2009

2012

2007

2015

2010

2012

2000

2010

Engin Yaynlar
Ikea Yayinlari
Tramvay Yayincilik
Vakvak Yaymlar1
Nesin Yayinevi
Marsik Yayincilik
Marsik Yayincilik
Marsik Yayincilik
Marsik Yayincilik
Yap1 Kredi Yayinlari

Final Kiiltiir Sanat
Yayinlari

Erdem Yaylar1
Erdem Yaymlar1
Erdem Yaymlar1
Yap1 Kredi Yayinlari
Tudem Yayinlari
Mandolin Yaynlar
Engin Yaynlar
Altin Kitaplar
Aksit Yaymcilik
Kavis Cocuk Yayinlari
Pearson Yayinlari

Mandolin Yaynlar1

Kurbaga Prens
Kurbaga Prens
Kursun Asker
Kuyrugu Dumanl Kedi
Kuyrugu Zilli Tilki
Kiiciik Aysegiil Bisiklet Kazasi
Kiigiik Aysegiil Kayip Kopek
Kiiciik Aysegiil Kiigiik Anne
Kiigiik Aysegiil Okul Gezisinde

Kiigiik Aysegiil Ormanda
Kiiciik Deniz Kiz1

Kiiciik Ejderha Hayal Halis1
Kiiciik Ejderha En Giizel Pasta
Kiiciik Ejderha Giivercin Yuvalari
Kii¢iik Hasir Sapka
Kiiciik Istiridye
Kiiciik Kaz Cambaz Istanbul’da
Kiiciik K1z ve Ug Ay
Kiiciik Prens’in Ormanlar Ulkesi
Kiiciik Sovalye
Kiitburun ile Kocakarin
Leonardo ve Ugan Cocuk

Litfen Dersen




2004

2012

2012

2011

2011

2008

2012

2014

2011

2011

2014

2014

2010

2012

2010

2010

2012

2010

2012

Kipat Yayinlari
ODTU Yaymcilik
Isbankas: Kiiltiir
Mandolin Yaynlar
Tudem Yayinlari
Mandolin Yaynlar
Nesin Yayinevi
Isbankas: Kiiltiir
MEB Yayinlari
MEB Yayinlar
Altin kitaplar

IBB Kiiltiir A.S.
Yayinlari

Lal Kitap

Lal Kitap

Lal Kitap

Lal Kitap

Lal Kitap

Lal Kitap

Lal Kitap

Masal Alan Adam
Masalci ile Yesil Ejderha
Maskeli Balo
Matematikten Nefret Ediyorum!
Mavi Kuyruk
Melis’in Kardesi Oluyor
Memet’in Kulesi
Merakli Kedi
Meslekler
Meyveler

Mis Gibi
Mizikg¢1 Kral

Mine’nin Kiiciik Diinyasi: Afacan
Peri

Mine’nin Kii¢iik Diinyas1: Dort Elle
Sihir
Mine’nin Kii¢iik Diinyasi: Dort
Mevsim Sihri

Minenin Kii¢lik Diinyasi: Korkma
Kiigiik Peri

Mine’nin Kii¢iik Diinyasi: Perilerin
Sirr

Mine’nin Kii¢iik Diinyasi: Sihirli
Ulke’de Bir Peri

Mine’nin Kii¢iik Diinyasi: Sihirli
Yilbasi
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2012

2010

2006

2010

2003

2008

2007

2013

2013

2015

2001

2011

2015

2014

2010

2009

2015

2005

2007

2008

2014

2013

2015

Lal Kitap

Nesin Yayinevi
Isbankas: Kiiltiir
Isbankas: Kiiltiir
Set Systems Nesa

Remzi Kitapevi

Lal Kitap
Nesil Yayinlar
Egiten Kitap
Giinis181 kitaplig
Mavibulut Yayincilik
Nesil Yayinlar
Uganbalik
Yap1 Kredi Yayinlari
Tudem Yayinlari
Kirlangi¢ Yayinlari
Uganbalik
Uganbalik
Uganbalik
Popcore Yayinlari
Altin Kitaplar
Yesil Dinozor Yayinevi

Tudem Yayinlari

Mine’nin Kiiciik Diinyasi: Yildizlar
Sirki

Mini Mini Mualla
Minik
Minik Balik Okyanus Macerasi
Mitoloji Masallar1: Minik Caretta
Mucit Dedemin Miithis Icatlart
Musi Yolculukta
Mutlu Yunus
Mutluluk
Miize
Nasreddin Hoca Eglence Koyt
Neden Kimse Brokoli Yemiyor?
Neden Okula Gitmek Zorundayim?
Nefise Nine
Nehrin Ortasindaki Agag
Nenem Orgii Oriiyor
Nil Soru Soruyor
Ninemin Dogum Giinii
Ninemin Laleleri
Nohut Oda Bakla Sofa
Nokta
O Kadar Kizgmim ki!

Obur Prenses




2007

2015

2016

2014

2007

2011

2016

2007

2010

2015

2015

2011

2009

2013

2014

2016

2015

2015

2015

2015

Engin Yaynlari
Mavibulut Yayincilik
Potikare Yayincilik
Yesil Dinozor Yayinevi
Mavibulut Yayincilik
Uganbalik
Kirmizi Kedi Yayimevi
Engin Yaynlar
Boyut Yayin Grubu

Dogan Egmont
Almidilli Yaymlar1

Tramvay Yayincilik
Bulut Yayinlar
Nar Yayinlari
Serpil Erdogan
Uganbalik

Uganbalik

Marsik Yayincilik

Marsik Yayincilik

Marsik Yayincilik

Oduncunun Cocuklar1
Okula Ge¢ Kaldim
Osman Hamdi Bey
Ogrenme Giigliigiinii Nasil Yendim?
Pabucumun Bag1 Coziildi
Pamuk Biiyiikannemin Dogum Giinii
Pamuk Karardi
Pamuk Prenses
Pamuk ve Yedi Ciiceler
Para Agagta Yetismiyor

Parkta Oynuyorum Temiz
Tutuyorum

Parmak Cocuk
Pastahaneye Gidiyoruz
Peki Ya Ben
Pembe Pati: Findik ve Kardan Adam
Pengu: Kirmizi Araba
Pengu: Kostiim Partisi

Pinar ile Cakil’in Maceralari: Cabuk
Odani Topla

Pinar ile Cakil’in Maceralari:
Cakil’in Yeni Arkadasi

Pinar ile Cakil’in Maceralari: Kiigiik
Balik¢ilar
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2015

2014

2013

2016

2016

2013

2013

2014

2013

2014

2012

2012

2009

2007

2010

2013

2004

2004

2004

2014

Marsik Yayincilik

Marsik Yayincilik

Efil yaynevi
Kirmizi Kedi Yayimevi
Isbankas: Kiiltiir
Tudem Yayinlari
Nar Yayinlari
Remzi Kitapevi
Yesil Dinozor Yayinevi
Glinis1g1 Kitapligt
Imge Yaymevi
ODTU Yaymecilik
Kipat Yayinlari
Engin Yaylari
ODTU Yaymcilik
Efil Yayinevi
Abc Yayin Grubu
Abc Yayin Grubu
Abc Yayin Grubu
Bulut Yayinlar
Marsik Yayincilik

Bulut Yayinlar

Pinar ile Cakil’in Maceralari: Kiigiik
Tiyatrocular

Pinar ile Cakil’in Maceralari: Okulun
[k Giinii

Psikolojik Yardim Aliyorum
Portakal Miyavladi
Pufi Yumak Pesinde
Piiskiil ile Zeytin Anlasamiyor
Randevum Var
Rekabet Cigirindan Cikinca
Rengarenk Kasabasi
Rengini Arayan Pudra
Renkler Perisi Tini ve Cece
Renkli Dilekler Ugurtmasi
Romantik Tilki
Prensesin Kolyesi
Sabah Yazdim Sabah Oldu
Sana Bir Daha Sir Vermeyecegim
Selen ile Eren Ciftlikte
Selen ile Eren Saglikli Yasam
Selen ile Eren Tatilde
Sercan’in Kuslari
Sesini Arayan Papagan Oskar

Sevgi Cigekleri
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2015

2010

2005

2015

2014

2007

2014

2013

2008

2012

2014

2008

2012

2003

2013

2013

2010

2011

2004

2008

2016

Isbankas: Kiiltiir
ODTU Yaymcilik
Maya akademi
Net Yaynlar1
Efil Yayinevi
PKitap Yayincilik
Engin Yaynlar
Miihiir Kitaphig:

Simsek Yayinlari
Biiyiilii Fener Yayinlari

Tudem Yayinlari
Tudem Yayinlari
Tudem Yayinlari
Kirmizi Kedi Yaymevi
Marsik Yayincilik
Mavi Pencere Yayinlari
Egiten Kitap

Final Kiiltiir Sanat
Yayinlari

MEB Yayinlari
Kipat Yayinlari
Remzi Kitapevi

Yap1 Kredi Yayinlari

Sevimli Beyaz
Sevimli Ciiceler

Sevgi Ormani

Sevgili Arkadasim
Sikildim
Sihirbaz Bongamon’un Sapkasi
Sihirli Fasiilye
Sihirli Kek
Sinekler ve Bal Kavanozu

Sit Nene’nin Masallar1 Ethem ile
Meltem

Séyle Anne Ben Neden Varim?
Soyle Baba Beni Neden Seviyorsun
Sozciik Sihirbazi
Sularin Sessizligi
Samatacilar Takimi ve Filiz Sirkte
Saskin Salyangoz

Sehrazad
Sisedeki Cin

Tasitlar
Televizyonlar1 Bozulan Sehir
Teneke Orman

Teo Artik Iyi Gériiyor
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2015

2007

2004

2014

2007

2012

2011

2016

2008

2016

2015

2012

2009

2016

2008

2008

2008

2003

2014

2013

2016

2007

Bilgi Yayinevi
Uganbalik
Kipat Yayinlari
Sarigaga Yayincilik
Kii¢iik Ev Yaymlar1
Marsik Yayincilik
Uganbalik
Panama Yayincilik
Bulut Yayinlar
Sarigaga Yayincilik

Citlenbik Cocuk
Yayinlari

Yeni Umut Yayinlari
Tudem Yayinlari
Yap1 Kredi Yayinlari
Domino Yayin Grubu
Domino Yayin Grubu
Domino Yayin Grubu
Uganbalik

Final Kiiltiir Sanat
Yayinlart

Egiten Kitap
Gilinis1g1 Kitapligt

Isbankas: Kiiltiir

Teo’nun Kaka Kitab1
Terlikleri Kim Giyecek?
Tersine Adam
Tohumun Riiyas1

Tombili Tongug 2

Tonino Keske Goriinmez Olsam

Tonton Dedemin Dogum Giinii

Truva’nin Riizgan
Tuna’nin Biilbiili

Turuncu Teyze
Tuz Yikli Esek

Ug Tuysu Ug
Ug Ug Benegim
Ufak ile Tefek
Utku Arkadasini Itiyor
Utku Bezini Attyor
Utku Yemegini Yemiyor

Uyku Agaci
Uyku Canavari

Uyku Zaman
Uykusunu Arayan Cocuk

Uyuyan Giizel




2014

2008

2006

2012

2010

2010

2010

2011

2015

2011

2014

2014

2016

2016

2014

2015

2010

2011

2013

2010

2014

2008

Isbankas1 Kiiltiir
Top Yayincilik
MEB Yayinlari
Nar Yayinlari
Uganbalik
Uganbalik
Uganbalik
Uganbalik
Yumurcak Yayinlar
Erdem Yaymlar1
Yap1 Kredi Yayinlari
Yap1 Kredi Yayinlari
Isbankas1 Kiiltiir
Uganbalik
Akcag Yayinlari
Kumdan Kale Yaymlar1
Boyut Yayin Grubu
Uganbalik
Mandolin Yaynlar

Final Kiiltiir Sanat
Yayinlart

Final Kiiltiir Sanat
Yayinlari

Sistem Yayincilik

Uyuyan Giizel
Ug Zipzip
Usenge¢ Yengec
Uziim Bahgesi
Veli’nin Elma Agaci
Veli’nin Kirmizi Topu
Velinin Kurabiyesi
Veli’nin Trampeti
Veteriner Olsam
Yagiz’in Dogum Giinii
Yagmurlu Bir Giin
Yagmur’un Riiyast
Yaramaz Ejderhalar
Yaramaz Trafik Lambasi
Yavru Kus
Yay Bacakli Cocuklar
Yasasin Kurtlar
Yatagin Altindaki Harfler

Ye Ye Bitmiyor
Yel Degirmeni
Yesil

Yesil Domates Domsi
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2013

2013

2013

2009

2009
2011
2013
2010
2012
2013
2013
2014
2016

Nesil Yayinlar
Nesil Yayinlar
Nesil Yayinlar

Erdem Yaymlar1

Gilinis1g1 Kitapligt
MEB Yayinlari
Egiten Kitap
Mandolin Yaynlar
Isbankas: Kiiltiir
Tudem Yayinlari
Tudem Yayinlari
Yap1 Kredi Yayinlari
Yap1 Kredi Yayinlari

Yusuf Bakiciya Birakiliyor
Yusuf Doktora Gidiyor
Yusuf Yatagini Islatiyor

Yuvaya Basliyorum

Yiiksek Tansiyonlu Cinar Agaci
Zamanlar
Zambaklar Ulkesi
Zeynep’in Diis Sandig1
Zeynep’in Kirmizi Cizmeleri
Zeytin Okula Gitmek Istemiyor
Ziprr Siirekli Televizyon izliyor
Zuzu’nun Ormant

Ziurafa’nin Benekleri
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APPENDIX E: TURKISH SUMMARY/TURKCE OZET

4-6 YAS RESIMLi OYKU KiTAPLARINDA COCUK VE YETIiSKIN
ARASINDAKI SUREGELEN DOKUNSAL ILETISIM

GIRiS

Dokunma ceninde gelisen ilk duyulardan biri olup ceninin hayatinin ilk
asamalarindaki duyusal deneyimlere olanak saglar (Liaw, 2000; Barnett, 1970,
Castillo-Garcia, 2010; Carlson, 2005; Field, 2003; Field, 2007; McClure, 2005;
Montague, 1986; Sansone, 2004; Estabrook, 1987; Hollinger, 1989; Daus, 2004;
Moszkowski, 2004; Moy, 1981). Ayrica ceninin solunum ve sindirim sistemine anne
rahminde kasilmalar yoluyla faydada bulunur (Hollinger, 1989). Dolayisiyla,
dokunma bebek ve ¢ocuklarin hayatlarinin vazgegilmez bir pargasidir ve ten temast
bebek ve cocuklarin gelisimine biiyiik faydada bulunur (Castillo-Garcia, 2010 &
Bartels, 2004).

Dokunma duygu ve diisiincelerin iletiminde kullanilan sozsiiz iletisim araglarindan
biridir (Barnett, 1970; Wood, 1997; Shapiro, 2003). Giinliik yasamda dokunma,
tokalagsma, kucaklama yada sarilma gibi formlarda iletisim araci olarak kullanilir
(Jones, 1999). Dokunma, anlamlarin disinda ayn1 zamanda sevgi, nefret, empati,
kizginlik gibi duygularinda iletiminde kullanilir (Barnett, 1970; Shapiro, 2003).
Fiziksel temasin islevlerinin yanisira birgok faydasi bulunmaktadir. Stres, depresyon,
ofke ve agresif davranislarin azalmasinda, duyusal motor gelisiminin gelistirmesinde
etkilidir (Lawton, 1998). Ote yandan, dokunma yoksunlugu durumunda olusan
fiziksel, psikolojik ve duygusal gelisim bozukluklar1 ise ¢ocuklarin gelisimi olumsuz
olarak etkilemektedir (Barnett, 1970; Jones, 1999). Okul Oncesi egitimde de
dokunma egitim, simif yonetim araci olarak gozlemlenebilir (Wheldall, Bevan, &
Shortall, 1986). Dokunma ayni zamanda ¢ocugun arkadas, 6gretmen ve aile ile olan
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iliskisinde pekistirici uyaran olarak egitim ve ev ortaminda kullanilir (Peldez-

Nogueras, Field, Hossain & Pickens, 1996).

Resimli 6ykii kitaplar1 erken yastaki ¢ocuklara hitap eden ve ¢ok sik kullanilan edebi
tiirdiir (Lynch-Brown, Tomlinson & Short, 2011). Resimli dykii kitaplarinda dykii ve
resim biraraya gelerek olay dongiislinii ¢ocuga sunar (Lynch-Brown, Tomlinson &
Short, 2011; Russell, 2001). Resimli oykii kitaplar1 ¢ocuklarin en sik mesgul
olduklart kitaplar olmalarmin disinda, bu kitaplar ayn1 zamanda g¢ocugun bakis
acisini degistirme giicline sahip eserlerdir (Gooden & Gooden, 2001). Bu sebeple
resimli Oykii kitaplart dokunsal iletisim ve dokunmaya dair toplumda yer alan algilar

cocuga sunmasi ag¢isindan 6nemlidir (Gilbert & Williams, 2008).
Calismanin Onemi

Gorsel uyaranlarin davranis lizerindeki etkisi sosyal 6grenme teorisi ile agiklanmistir
(Bandura & Walters, 1963). Bircok calisma dokunmayi yetiskin, ¢cocuk-aile iligkisi,
erken cocukluk egitimi gibi farkli perspektiflerden incelemistir (Cakmak, 2005;
Gilbert & Williams, 2008; Jones & Yarbrough, 1985; Jung & Fouts, 2011; Neill,
1991; Perdue & Connor, 1978). Yetigkenler arasinda yapilan dokunmaya yonelik
caligmalar dokunmanin anlami ile baglamsal faktorler ve betimleyici Ozellikler
arasinda Onemli iliskiler ve farkliliklar bulmustur (Derlega, Lewis, Harrison,
Winstead, & Costanza, 1989; Heslin, Nguyen, & Nguyen, 1983; Jones & Yarbrough,
1985; Jones, 1986). Yetiskinler arasinda incelenen dokunmanin yani sira aile-cocuk
arasindaki dokunsal iletisim de incelenmistir. Cocuk ile yetiskin arasindaki dokunsal
iletisimde cinsiyet, sosyal etkinligin meydana geldigi yer, kiiltiirel farkliliklar,
dokunmay1 baglatan kisi, siklik, dokunmanin anlami, dokunulan viicut parcasi detayl
bir sekilde incelenmistir (Aznar-Tenenbaum, 2016; Clay, 1968; Harrison-Speake &
Willis, 1995; Jung & Fouts, 2011). Bu caligmalar baglamsal faktorlerin 6nemini
ortaya koymaktadir. Tlaveten, dokunma simif ortaminda ¢ocugun tepkisi, 6gretmen

inanglari, 6gretmen tutumlari, kiiltiirel farkliliklar, cinsiyet, yas, siklik, dokunmanin

186



anlami1 acisindan da incelenmistir (Andrzejewski & Davis, 2008; Bartels, 2004;
Cowen, 1982; Field, 1999; Hansen, 2007; Lawton, 1998; Owen & Gillentine, 2011;
Perdue & Connor, 1978; Pollett-Arniel, 1989; Wood, 1997). Erken c¢ocukluk
egitiminde dokunmay1 inceleyen ¢alismalar sinirlt sayidadir. Bu donemde 6gretmen
ve ¢ocuk arasindaki dokunma ise dokunma tarzi, cinsiyet, kiiltiir, siklik, sosyal
etkinligin meydana geldigi yer ve dokunulan viicut parcasi agisinda incelenmis ve
sonuclar dokunma ile degiskenlerin iliskisine dair bir ¢ok kanit bulmustur (Cowen,
1982; Field, 1999; Lawton, 1998). Ornek olarak, kadilarm daha sik dokunuldugu ve
ogretmenlerin kendi cinslerinden olan 6grencilerine dokunmay1 tercih ettikleri ortaya
konmustur (Perdue & Connor, 1978). Igerik analizi olarak yapilan bir ¢alismada,
dokunma erken cocukluk egitimi i¢in yazilmig ders kitaplarinda incelenmistir
(Gilbert & Williams, 2008). Bu ¢alisma, yetiskinlerin dokunmay1 ¢ocuklardan daha
sik baglattigin1 ve resimlerdeki erkek karakterlerin geleneksel cinsiyet rol kaliplarini

gosterdigini sergilemistir.

Tiirkiye’deki ¢aligmalar dokunmayi cinsel istismar, sug, saglik, egitim, psikoloji ve
aile caligmalarinda incelemistir (Cecen-Erogul, 2012; Cecen-Erogul & Hasirci, 2013;
Dereobali, Cirak-Karadag & Sonmez, 2013; Donmez, 2009). Ek olarak dokunma
uyku, terapi, dogum, yeme bozukluklari, beden imaj bozukluklari, cinsel bozukluklar
ve yogun bakimdaki hastalarin kaygi seviyesi agisindan da gbz Oniinde
bulundurulmustur (Aslan, 2000a; Aslan, 2000b; Babacan, 1999; Capa-Gorgoz, 2015;
Demirbag, 2011; Demirbag & Erci, 2014). Tirkiye’de yapilan calismalardan
baglicas1 Levi (1984) tarafindan gerceklestirilmis olup, iiniversite O6grencilerinin
farkl1 baglamlarda ve farkli cinslerle gergeklestirdigi dokunma davranislarini
incelemistir. Sonuclar kadinlarin daha sik olumlu dokunmaya maruz kaldiklarini ve
farkli mekanlarda bulunmanin dokunma {izerinde etkisi oldugunu ortaya koymustur.
Bu caligmaya ek olarak dokunma egitim ortaminda incelenmis ve dokunmanin
akademik basar1 tizerindeki olumlu etkisi ortaya konmustur (Cakmak, 2005). Fakat

bu ¢alisma okul dncesi egitimine yonelik olmayip ilkokul diizeyinde ger¢eklesmis ve
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halkla iligkiler bakis acisindan incelenmistir. Yukarida belirtilen c¢alismalar
dokunmay1 bir ¢ok agidan incelemesine ragmen, okul oncesi doneminde kullanilan
ve kiiciik cocuklarin egitiminde dnemli bir yere sahip olan resimli dykii kitaplar1 bu

caligmalarda incelenmemistir.
Calismanin Amaci

Resimli  Oykii kitaplarinda dokunma konusunda herhangi bir ¢alisma
yiirtitilmemistir. Tiirk ve uluslararasi literatiirde bulunan bu eksikligi doldurmak ve
resimli Oykii kitaplarinda dokunsal iletisim ile ilgili daha derin bilgi edinmek adina
bu ¢aligma 6nem tasimaktadir. Bu sebeple, ¢alismanin amaci 4-6 yas grubu ¢ocuklari
icin yazilmis resimli 6ykii kitaplarinda yer alan resim ve ¢izimlerin bireysel dokunus

anlam kategorilerini ve karakteristik 6zelliklerini incelemektir.
Bu amagla asagidaki aragtirma sorulari belirlenmistir:

1. 4-6 yas grubu i¢in hazirlanmis resimli 6ykii kitaplarimin betimleyici 6zellikleri
(yayinevi bilgisi, basim yili, yas grubu, ¢eviri durumu, yazarin ve ¢izerin cinsiyeti,

kitabin konusu) nelerdir?

2. 4-6 yas grubu i¢in hazirlanmis resimli Oykii kitaplarinda dokunsal iletisim ne

diizeydedir?

2.1. 4-6 yas grubu icin yazilmig resimli oykii kitaplarinin, bireysel dokunuslarin
anlam kategorilerini (olumlu etki dokunma, kontrol dokunma, ritiiel dokunma, karma
dokunma, ise iligkin dokunma, kazara dokunma) ve baglamsal faktorleri (yetiskinin
ve ¢ocugun cinsiyeti, yetiskinin konumu, grubun biiyiikligii, yetiskin ile ¢ocugun
iliskisi, dokunma tarzi, dokunulan viicut pargasi, sosyal etkinligin meydana geldigi

yer, dokunmay1 baslatan kisi) sunma potansiyeli nedir?

3. Resimli oykii kitaplarinin betimleyici ozellikleri ile (yazar ve ¢izerin cinsiyeti,

ceviri durumu) baglamsal faktorler (yetiskin ve cocugun cinsiyeti, yetigkinin
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konumu, grubun biiyiikliigii, yetiskin ile ¢ocugun iliskisi, dokunma tarzi, dokunulan
viicut pargasi, sosyal etkinligin meydana geldigi yer, dokunmay1 baslatan kisi) ve

bireysel dokunuslarin ana-alt anlam kategorileri arasinda iligki var midir?
YONTEM
Arastirma Deseni

Bu ¢alismanin amact 4-6 yas grubu cocuklarina yonelik resimli oykii kitaplarinda
bireysel dokunuglarin anlam kategorilerinin, bu anlam kategorileri ile betimleyici
ozellikler ve baglamsal faktorler arasindaki muhtemel iliskinin incelenmesidir.
Calismada ¢ocuk ve yetigkin arasinda bireysel dokunuslarin anlam kategorileri
resimli Oykii kitaplarinda resim ve igerik incelenerek arastirilmistir. Calisma
amaclarina ulasmak igin icerik analizi yapilmustir. Igerik analiz ydntemi “iletilerin
belirtilen 6zelliklerini nesnel ve sistematik olarak tanimlayarak cikarimlar yapmak
icin kullanilan teknik” (Holsti, 1969, p. 14) veya “metinlerden tekrarlanabilir ve
gecerli ¢ikarimlar yapmak i¢in kullanilan bir arastirma teknigi” (Krippendorff, 2004,

p. 18) olarak tanimlanabilir.
Evren ve Orneklem

Arastirmanin hedef kitlesi {i¢ kritere gore belirlenmistir. Birinci kriter, resimli dykii
kitaplar1 bireysel dokunuslarin anlam kategorilerini incelemek amaciyla segilmesidir.
Ikincisi, resimli &ykii kitaplarinin ozellikle 4-6 yas grubu cocuklarina ydnelik
yazilmis olmasidir. Ugiinciisii, resimli dykii kitaplarinin yetiskin ve cocuklar arasinda
gerceklesen dokunmayi inceleyebilmek icin insan karakteri icermesidir. Hedef
kitleye, amaclh 6rnekleme ile ulasgilmistir. Amagl 6rneklem, arastirmacinin belirli bir
kitleye ulagmak icin ¢aligmanin amacina ve arastirmacinin hiikkmiine bagli olan
orneklem metodur (Fraenkel, Wallen & Hyun, 2015, p. 101). Ankara ilinin Cankaya
ilcesinde bulunan Ali Day1r Cocuk Kiitliphanesi’nde bulunan, kriterlere uyan tiim

kitaplar hedef kitlesi olarak secilmis ve 489 kitap incelenmistir. Se¢ilen 489 resimli
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oyki kitab1 93 farkli yaymevi tarafindan yayimlanmis olup %91 inde yas grubu
belirtilmemistir ve kitaplar 1997 ile 2016 yillarinda basiimstir.

Veri Toplama Araci

Veri toplama araci gelistirme siirecinde, Oncelikle ilgili literatiir detayli bir sekilde
incelenerek ilgili degiskenlerin belirlenmesi amaclanmistir (Gilbert & Williams,
2008; Owen & Gillentine, 2011; Perdue & Connor, 1978; Jones & Yarbrough, 1985).
Literatiirdeki c¢esitli dokunma kategorilerinden ¢ocuk ve yetiskin arasindaki
dokunmay1 ve resimdeki dokunmay1 incelemeye uygun olanlar secilerek kod listesi
olusturulmustur. Olusturulan kod listesi okul Oncesi egitiminde uzman g
aragtirmacitya gonderilerek uzman gorlisii alinmistir. Elde edilen uzman gorisleri
dogrultusunda kod listesi gézden gegirilmis ve son formu elde edilmistir. Ardindan
pilot calisma yapilarak kod listesi test edilmis, Ek B’de bulunan ana calismada
goriilen seklini almistir. Ayrica pilot ¢alisma sirasinda ikinei bir arastirmaci ve

danigsmanin goriigleri goz 6niinde bulundurulmustur.

Calismada alt1 adet bireysel dokunuslarin ana anlam kategori belirlenmistir: Olumlu
etki dokunma, kontrol dokunma, ritiiel dokunma, karma dokunma, ise iliskin
dokunma ve kazara dokunma. Ayrica 18 adet ara anlam kategori belirlenmistir:
Destek, takdir, aktif sosyal sevgi, pasif sosyal sevgi, bakim, itaat, dikkat ¢ekme,
cevap gerektiren, notr dikkat kontrolli, olumsuz cezalandirmali dikkat kontrolii,
sevecen dikkat kontrolii, karsilama, ayrilig, karsilama/sevgi, ayrilig/sevgi, goriiniise

referans, esas ara¢ ve kazara dokunma.

Kod listesinde belirtilen resimli dykii kitaplarimin betimleyici 6zellikleri: yayinci
bilgisi, basim yil1, yas grubu, ¢eviri durumu, ¢izerin ve yazarin cinsiyeti, kitabin
konusudur Resimli dykii kitaplarindaki resimlerde incelenen baglamsal faktorler ise:

yetiskinin ve ¢ocugun cinsiyeti, yetiskinin konumu, grubun biiytlikliigl, yetiskin ile
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cocugun iligkisi, dokunma tarzi, dokunulan viicut pargasi, sosyal etkinligin meydana

geldigi yer, dokunmay1 baslatan kisi olarak belirlenmistir.

Calismada dokunma ile ilgili anahtar kelimeler de incelenmistir. Anahtar kelimeler
Jones and Yarbrough (1985) tarafindan yapilan ¢alismadaki anahtar kelimeler g6z
onilinde bulundururak incelenmistir. Pilot ¢aligma, ana ¢alisma Oncesi Nisan ayinda
gerceklesmis olup 10 resimli Oykii kitabi incelenmistir. Ikinci arastirmaci ile
gerceklestirilen pilot caligmada, kodlayicilar arast uyusma degerleri Miles ve
Huberman (1994) tarafindan belirtildigi sekilde Ol¢lilmiistiir. Sonuglar tiim
maddelerden sekiz tanesinin ¢ok iyi, iki tanesinin iyi derecede uyumlu oldugunu

gostermistir. Pilot ¢alismada ayrica 53 adet anahtar kelime ortaya ¢ikmustir.
Veri Toplama Siireci

Uzman goriisleri dogrultusunda son sekli verilen kod listesi kullanilarak Mayis
ayinda ana ¢alisma gergeklestirilmistir. 489 kitabin sistematik bir sekilde incelenmesi
iic hafta siirmiistiir. Her bir kitabin incelenmesi 15 dakika almistir. Hasarl kitaplar
incelemenin disinda tutulmustur. Ana ¢alismada da pilot calisma da oldugu gibi 54
anahtar kelime belirlenmistir. Calisma verilerini analiz etmek i¢in nitel analiz ve
nicel analiz analiz yontemleri kullanilmigtir. Betimsel istatistik ve ki-kare analizi i¢in
SPSS 24.0 paket programi kullanilarak veriler anlasilir hale getirilmistir. Betimsel
istatistik analizi olarak frekans ve ylizde arastirma sorulart 1, 2, 2.1 ig¢in
kullanilmistir. Ayrica arastirma sorusu 3 icin degiskenler arasindaki olasi iligkiyi
arastirmak amaciyla ki-kare analizi kullanilmistir. Ki-kare analizi degiskenler
arasindaki 1iligkinin kuvvetine dair yeterli bilgi vermedigi icin Beasley ve
Schumacker (1995) tarafindan agiklanan planl karsilastirma prosediirleri ve post hoc
analizleri iliskilerin kuvvetini belirlemek ve tip [ hatasin1 Onlemek igin

uygulanmuistir.
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Gecerlilik ve Giivenilirlik

Calismanin gegerliligi i¢in dis gegerlilik, yilizeysel gecerlilik, icerik gecerliligi goz
ontinde bulundurulmustur. Bu baglamda dig gegerliligin saglanmasi i¢in arastirmanin
niteligi sebebi ile amagli 6rneklem gerektirmesine ragmen kiitliphanedeki kitaplar
bilin¢li olarak secilmemis; kriterlere uyan tiim kitaplar incelenmistir. Yiizeysel
gecerliligin saglanmasi icin detayli bir literatlir incelenmesi yapilmis, kod kitabi
arastirmacilar ve uzmanlar tarafindan incelenip kontrol edilmistir. Son olarak, igerik

gegerliligi icin kod kitab1 olusturularak uzman goriisii alinmistir.
Cahismanin Sinirhliklar:

Calismanin ti¢ adet smirliligi bulunmaktadir. Bu smirliliklardan birincisi, ¢alisma
sonuglar1 genellemeye uygun degildir. Buna sebep olarak amacl 6rneklem ile hedef
kitleye ulasilmas: gosterilmistir. Ikinci olarak, pilot calismada ikinci bir
aragtirmacinin yardimi ile gilivenirlik ¢aligsmasi yapilmasina ragmen, igerik analizi
dogas1 geregi arastirmacinin Onyargisina agiktir. Son olarak, ¢izerin cinsiyeti
baglamsal faktorler kapsaminda incelenmistir ancak ¢izerin kitabr resimleme

stirecinde yazardan bagimsiz iradesi hakkinda somut bir kanit bulunmamaktadir.
BULGULAR
Resimli oykii kitaplarinin betimsel 6zellikleri

Calismada 93 farkli yaymevinden 489 adet resimli Oykii kitabi incelenmistir.
Kitaplarin % 8.4 ‘i Is Bankas: Kiiltiir Yayinlar1, %7.4 ‘ii Kakniis Yaymnlar1, % 7.2 ‘si
Yap1 Kredi Yayinlar1 tarafindan basilmistir. Kitaplar 1997 ile 2016 yillart arasinda
basilmis olup, kitaplarin biiylik bir ¢ogunlugu 2012 ve 2013 yillarinda basilmistir.
Kitaplarin % 91’1 ise yas grubunu belirtmemistir. 489 resimli dykii kitabinda 607
adet dokunma eylemi gozlemlenmistir. Dokunma goézlemlenilen kitaplar 52 farkl
yayinevi tarafindan basilmis olup, kitaplarin % 14.2 ‘si Kakniis Yayinlari, % 8.9’si
Yapt Kredi Yaymlari, % 8.6 ‘s1 Is Bankas: Kiiltiir Yaymlar1 tarafindan basilmistr.
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Resimli Oykii kitaplarinda gozlemlenen dokunma davranislarinin % 46’s1 geviri
kitaplarda, % 54’1 Tiirk¢e kitaplarda bulunmustur. G6zlemlenen dokunmalar 2000
ile 2016 yillar1 arasinda basilan kitaplardadir. Oykii kitaplarmin % 34.3’{i erkek
yazar, % 65.7’si kadin yazarlar tarafindan yazilmstir. Illiistrasyonlarin % 56’s1
bayan c¢izer, % 56’s1 erkek cizer, % 2.3’1 her iki cinsiyetten cizerler tarafindan
cizimlenmigtir. Kitaplarin % 31 ‘i macera, % 15.8’1 aile, % 15.2 ‘si toplumsal
kurallar konular1 hakkindadir. 489 adet resimli oykii kitabinin 216’s1 dokunma
icermekte iken, 273’ dokunma igermemektedir. Gozlemlenen dokunmalarin %
26.7’si pasif sosyal sevgi dokunmasi, %19.6’s1 aktif sosyal sevgi dokunmasi ve %

16.1°s1 destek dokunmast olarak gozlenmistir.
Resimli oykii kitaplarindaki baglamsal faktorler

Resimde goézlemlenen yetiskinlerden %57.5°1 kadin, % 41’1 erkek yetiskin iken,
cocuklardan % 47.9’u kadin, % 44.3’ii erkeklerden olusmaktadir. Yetigkinlerin %
44°1i ¢ocuklarin yaninda konumlanirken % 35.1°1 ¢ocuklarin 6niinde konumlanmustir.
Dokunmalarin % 43.2°1 tek kisilik grupta gergeklesirken, %31.3’1 biiyiik grupta, %
25.5°1 kiiglik grupta gerceklesmistir. Cocukla gerceklesen dokunmalarin % 40.7’si
anne ile % 21.4°1 ise baba ile gerceklesmistir. 607 adet dokunmanin % 65.1°1
yumusak dokunus, % 19.4 ‘i kucakta tutma, % 15.5°1 sarilma olarak gerceklesmistir.
Dokunulan viicut parcalart incelendiginde %24.5 biitiin viicut, % 21.4 el, % 14.5 bas
ve % 14.2 ile iist viicut en sik dokunulan viicut pargalaridir. Dokunmalarin % 42.7 ‘si
evde, % 24.8’1 topluma agik alanlarda ger¢eklesmistir. Son olarak dokunmalarin %
59.6’s1 yetiskinler tarafindan, % 28.5’si karsilikli, % 9.7’si ¢ocuk tarafindan
baslatilmistir.

Bireysel dokunuslarin anlam kategorileri, betimsel ozellikler ve baglamsal

faktorler arasindaki iliski

Ki-kare analizlerine gore ana anlam kategorileri ile yazarimn cinsiyeti (X2 ~ 10.947, p

=.044), ¢izerin cinsiyeti (X2~ 22.484, p =.009), geviri durumu (X2~ 14.918, p
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=.008), yetiskinin cinsiyeti (X2 ~ 33.098, p =.000), yetiskinin konumu (X2 ~ 58.698,
p =.000), ¢ocuk ile yetiskinin iligkisi (X2~ 117.854, p =.000), dokunma tarzi (X2 ~
80.742, p =.000), dokunulan viicut pargasi (X2 ~ 164.053, p =.000), sosyal etkinligin
meydana geldigi yer (X2~ 44.737, p =.001) ve dokunmay1 baslatan kisi (X2~
86.650, p =.000) arasinda 6nemli iliski bulunmaktadir.Ki-kare analizlerine gore ara
anlam kategorileri ile ¢izerin cinsiyeti (X2~ 78.026, p =.000), ¢eviri durumu (X2 ~
38.209, p =.001), yetiskinin cinsiyeti (X2 ~ 84.202, p =.000), ¢ocugun cinsiyeti (X2
=50.061, p =.006), yetiskinin konumu (X2~ 182.507, p =.000), grubun biiytkligi,
yetigkin ile ¢ocugun iligkisi (X2~ 323.577, p =.000), dokunma tarzi (X2~ 206.866,
p =.000), dokunulan viicut pargast (X2  517.842, p =.000), sosyal etkinligin
meydana geldigi yer (X2~ 201.320, p =.000) ve dokunmay1 baslatan kisi (X2~
161.619, p =.000) arasinda onemli iligki bulunmaktadir.Ayrica ¢izerin cinsiyeti ile
¢ocugun cinsiyeti (X2~ 11.238, p =.019) ve dokunma tarz1 (X2~ 15.981, p =.002)
arasinda onemli bir iligki bulunmaktadir.Yetiskinin cinsiyeti ile ¢eviri durumu (X2 ~
17.283, p =.000), ¢ocugun cinsiyeti (X2~ 22.483, p =.000), yetigkin ile gocugun
arasindaki iligki (X2~ 550.665, p =.000), dokunma tarzi (X2~ 10.443, p =.024) ve
dokunmay1 baslatan kisi arasinda 6dnemli bir iligki bulunmaktadir.Cocugun cinsiyeti
ile yetiskin ile cocuk arasindaki iligki (X2 = 58.768, p =.000), dokunma tarz1 (X2 (4)
= 115.796, p =.000) ve dokunulan viicut parcast (X2 = 94.441, p =.000) arasinda
onemli bir iligki bulunmaktadir. Son olarak baglamsal faktorler arasindaki iliski
incelenmistir. Dokunulan viicut pargasi ile grubun biiytikligii (X2 = 61.211, p =.000)
ve dokunmayr baglatan kisi (X2= 219.642, p =.000) arasinda onemli iliski
bulunmaktadir. Ayrica yetiskin ile cocugun arasindaki iligki ile dokunma tarzi (X2 =
52.527, p =.000), dokunulan viicut parcast (X2 = 207.264, p =.000) ve dokunmay1
baslatan kisi (X2 = 87.082, p =.000) arasinda 6nemli iligki bulunmaktadir.
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TARTISMA

Calisma sonuglarina gore, resimli dykii kitaplarinda dokunma temsili, toplumun
dokunsal iletisime olan bakis agisini yansitmaktadir (Gilbert & Williams, 2008).
Ayrica caligma c¢ocugun, yetigskinin, yazarin ve ¢izerin cinsiyetinin dokunma
tizerinde etkisini ortaya koymus ve kadin cinsinin erkek cinsine gore daha fazla
dokunsal iletisim igerisinde oldugu gozlemlemistir. Buna neden olarak, kadinlarin
omiir boyu dokunma ile i¢ ice olmasi ve bu sebeple sozsiiz uyaranlar1 algilama
yeteneginin kadin cinsinde daha geligsmis oldugu ileri siiriilmiistiir (Isenhart, 1980).
Ayrica bulgular, daha 6nceki ¢alismalarin da gosterdigi gibi, dokunma kadin cinsi ile
iligkilendirilmistir (Jones, 1999). Bu ifadeyi gii¢lendirecek sekilde bulgular cocuga,
annenin babadan daha sik dokundugunu ortaya koymustur. Dokunmanin farkli
baglamlarda degisiklik gosterdigi ortaya konmustur (Wood, 1997). Ornek olarak,
profesyonel ortamlarda el sikismak tercih edilirken, sosyal ortamda yanaktan 6pmek,
arkadas ortaminda kucaklagmak normal karsilanabilmektedir. Ek olarak,
dokunmanin yetigkinler tarafindan daha sik baslatildigi goriilmiistiir. Buna iliskin
Henley (2002), dokunmanin otorite ve gii¢ aleti olarak kullanilabildigini ve
yetiskinin dokunarak c¢ocuk iizerinde otoritere kurma isteginin altinda bu gercegin
yattigin1 belirtmistir. Bulgular 6gretmenlerin ise iliskin dokunmay1 tercih ettiklerini
ortaya koymustur. Bu bulgunun 1s18inda dokunma yap1 iskelesi olarak kullanilabilir
ve 0grenme amaglt yapi iskelesi 0grenme siirecinde etkili bir alettir (Wood, Bruner,
& Ross, 1976). Ayrica dokunma anlamlar1 geleneksel cinsiyet stereotiplerini de
yansitmaktadir. Ornegin, bakima iliskin dokunma kadin cinsi ile eslestirilirken; ise
iliskin dokunma erkek cinsi ile iligskilendirilmistir. Biitiin bulgulara ilaveten ilgi
cekici bir bulgu olarak, Tirk ve yabanci kaynakli resimli kitaplarda dokunsal
iletisime dair 6nemli bir fark bulunamamistir. Buradan yola ¢ikarak, resimli oykii
kitaplarinda kiiltiir ve cografi bolgenin dokunmay1 etkileyen bir faktoér oldugunu

sOylemek miimkiin degildir.
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Uygulamaya Yonelik Oneriler

Bu c¢alisma, dokunmanin sadece bir isaret dili olmadigin1 ve fiziksel temas igeren
davraniglarin ayn1 zamanda cesitli anlamlar igerdigini ortaya koymustur (Jones &
Yarbrough, 1985). Ayrica toplumun dokunmaya ydnelik bakis agilarimi da
yansitmaktadir (Gilbert & Williams, 2008). Kisacasi, dokunma bir¢ok anlam ve bu
anlamlarin karakterlerini igeren bir olgudur (Jones & Yarbrough, 1985). Calisma,
dokunmaya yonelik bulgularinin yanisira, baglamsal faktorlerin dokunma ile olan
iligkisini ortaya koydugu i¢in onemli bir yere sahiptir (Jones & Yarbrough, 1985).
[laveten, calismada dokunsal iletisim iizerinde cinsiyet rol stereotiplerinin etkisi
gosterilmektedir. Calisma sosyal O0grenme teorisi (Bandura & Walters, 1963),
cinsiyet rol teorisi (Schunk, 2009) ve baglanma teorisi (Ainsworth, 1979) agisindan
dokunmanin 6nemini ortaya koymustur. Bu teorilerden ve calisma bulgularindan
yola cikarak ailelere, 6gretmenlere, ¢ocuklara, basim sirketlerine, arastirmacilara
cesitli Onerilerde bulunulmustur. Bu dogrultuda c¢alisma, o&zellikle aile ve
ogretmenlere resimli Oykii kitab1 segmeye yonelik yonergeler sunmustur. Calisma
dokunsal iletisimi olumlu yada olumsuz agidan incelememis olup; resimli Oykii
kitaplarindaki dokunsal iletisimi ortaya koymaya odaklanmistir. Caligma bulgularina
dayanan ¢ikarimlarla ise kitap secerken dikkat edilmesi gereken noktalar hakkinda
Oneriler sunmaktadir. Bu Onerilerden birisi; geleneksel cinsiyet rollerinin ve
baglamsal faktorlerin dokunsal iletisim iizerinde etkisinden dolayi, oncelikli olarak
geleneksel cinsiyet rolleri tasiyan kitaplar ¢ocuklar i¢in tercih edilmemelidir (Jones,
1999). Bunun yanisira babanin ebeveyn roliinii daha iyi ve sik yansitan kitaplar
cocuklar i¢in seg¢ilmelidir (Harrison-Speake & Willis, 1995). Ancak kitap secerken
kitabin Tiirk yada yabanci kaynakli olmasinin bir 6nemi bulunmamaktadir. Ayrica
yazarin ve cinsiyetine bagli olarak resimli 6ykii kitaplarinda dokunma davranisinda
farkliliklar goriilmektedir bu sebepten dolay1 kitap segerken yazarin ve ¢izerin
cinsiyetinin, dokunmanin temsili iizerindeki etkisi ve dolayli olarak -cinsiyet

rollerinin dokunma iizerindeki etkisi géz onilinde bulundurulmalidir. Son olarak
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dokunma smnif iginde 6grenim ve smf yOnetimi araci olarak da kullanilabilir
(Wheldall, Bevan, & Shortall, 1986). Bu sebeple egitim ortaminda dgretmen gocuga
farkli amagclarla dokunmak igin firsat yaratmalidir ve aileler ise ¢ocuga kasitli olarak
dokunup, c¢ocuklarin dokunsal olarak uyarilmasini saglamalidirlar (Owen &

Gillentine, 2011).
Ileriki Calismalara Yonelik Oneriler

Dokunma siirecini resimli dyki kitaplarinda incelemenin yani sira giinlilk yasamda
cesitli perspektiflerden incelenebilir. Yetigkin ile ¢ocuk arasindaki dokunma resimli
oykii kitaplarinda incelenmistir ancak giinliilk yasamda da incelenerek detayli olarak
dokunma, dokunmanin egitim siirecindeki, aile yasantisindaki ve giinliik yasamdaki
yeri ve fonksiyonlar1 anlagilabilir. Dokunmay1 incelerken kisinin dokunmaya yonelik
geemis yasantilari, yas gibi bu calismada g6z 6niinde bulundurulmamis faktérler goz
onlinde bulundurulabilir. Dokunmanin farkli kisiler tarafindan farkli baglamlarda
uygunluguna yonelik bir aragtirma da dikkate deger bir calisma olabilir. Kiiltiirel
faktorlerin resimli 0ykii kitaplarinda dokunma ile iligkisi bulunmamais olsa da giinliik
yasamdaki dokunsal iletisim incelenirken kiiltiirel faktorlerin g6z Onilinde
bulundurulmasi kayda deger bulgular gosterebilir. Bu konuda kapsamli, 6zellikle
okul oOncesine yonelik calisma az bulundugu icin dokunsal iletisime yonelik

caligmalarin ilgili literatiire katkida bulunacag diistiniilmektedir.
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APPENDIX F: TEZ FOTOKOPISIi iZIN FORMU

ENSTITU

Fen Bilimleri Enstitiisii

Sosyal Bilimler Enstitiisii
Uygulamali Matematik Enstitiisii
Enformatik Enstitiisii

Deniz Bilimleri Enstittist

YAZARIN
Soyadi : ERYIGIT
Adi  : SUMEYRA

Boéliimii : Okul Oncesi Ogretmenligi

[

TEZIN ADI (ingilizce) : Ongoing Mechanism in the Tactile Communication
Between Children and Adults in Picture Storybooks for 4-to-6-Year-Old

TEZIN TURU : Yiiksek Lisans X Doktora
1. Tezimin tamamindan kaynak gdsterilmek sartiyla fotokopi alinabilir.
2. Tezimin i¢indekiler sayfasi, 6zet, indeks sayfalarindan ve/veya bir

boliimiinden kaynak gosterilmek sartiyla fotokopi alinabilir.

3. Tezimden bir bir (1) yil siireyle fotokopi alinamaz.

TEZIN KUTUPHANEYE TESLiM TARIiHI:
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