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ABSTRACT 

 

 

AN INVESTIGATION OF ENGLISH LANGUAGE INSTRUCTORS‘ PERCEP-

TIONS AND EXPERIENCES OF DIGITALIZATION AND DATAFICATION OF 

HIGHER EDUCATION 

 

GENÇ, Elif 

M.A., The Department of English Language Teaching 

Supervisor: Prof. Dr. A. Cendel Karaman 

 

 

September 2024, 144 pages 

 

 

This interpretative phenomenological analysis study explores English language in-

structors' perceptions and experiences of digitalization and datafication in higher 

education. The data was collected through in-depth, semi-structured interviews with 

three participants, selected using criterion sampling and a snowballing approach. The 

participants were English teachers with 5 to 15 years of experience who worked at a 

specific higher education institution in Türkiye. Thematic coding was applied using a 

social constructivist interpretive framework in MAXQDA 24. The findings revealed 

mixed perceptions: Participants viewed digitalization and datafication as beneficial 

for themselves, students, accountability, and professional development, offering val-

uable insights. However, they also expressed concerns about privacy, corporate in-

fluence, and the need for cautious implementation. Participants had limited experi-

ence with datafication, while their experience with digitalization was voluntary and 

had various purposes. They also noted that digital tools were underutilized at their 

institution, suggesting that better policies could be implemented. In their experience, 

digital tools sometimes decreased their workload, and sometimes increased it. Re-

sistance from students to digital tools was also noted, with instructors emphasizing 
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the importance of addressing student concerns. Participants recognized the inevitabil-

ity of the transformations in the ELT profession and higher education, stressing the 

need for teachers to be innovative and adaptable. Despite these shifts, they under-

scored the importance of maintaining the human touch in teaching. Finally, they 

highlighted concerns that these changes might negatively affect the public perception 

of teachers, further emphasizing the need for adaptability. 

 

Keywords: digitalization, datafication, higher education, ELT, ELT instructors 
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ÖZ 

 

 

ĠNGĠLĠZCE ÖĞRETMENLERĠNĠN YÜKSEKÖĞRETĠMĠN DĠJĠTALLEġMESĠ 

VE VERĠLEġMESĠNE ĠLĠġKĠN ALGILARI VE DENEYĠMLERĠNĠN 

ARAġTIRILMASI 

 

 

GENÇ, Elif 

Yüksek Lisans, Ġngiliz Dili Öğretimi Bölümü 

Tez Yöneticisi: Prof. Dr. A. Cendel KARAMAN 

 

 

Eylül 2024, 144 sayfa 

 

 

Bu yorumlayıcı fenomenolojik analiz çalıĢması, yükseköğretimde dijitalleĢme ve 

verileĢme ile ilgili Ġngilizce öğretmenlerinin algı ve deneyimlerini incelemektedir. 

Veriler, üç katılımcıyla yapılan derinlemesine, yarı yapılandırılmıĢ görüĢmeler yolu-

yla toplanmıĢtır. Katılımcılar, Türkiye'de belirli bir yükseköğretim kurumunda 

çalıĢan, 5 ila 15 yıllık deneyime sahip Ġngilizce öğretmenleridir ve kriter örneklemesi 

ve kartopu yöntemi kullanılarak seçilmiĢlerdir. Veriler, MAXQDA 24‘te sosyal 

inĢacı yorumlayıcı bir çerçeve ile tematik kodlama yöntemi kullanılarak analiz 

edilmiĢtir. Bulgular, katılımcıların dijitalleĢme ve verileĢmeyi kendileri, öğrenciler, 

hesap verebilirlik, mesleki geliĢim ve önemli içgörüler sunma açısından faydalı 

bulduklarını ortaya koymuĢtur. Ancak, katılımcılar gizlilik, ticari etkiler ve dikkatli 

uygulamanın gerekliliği konusunda endiĢelerini de dile getirmiĢtir. Katılımcılar, ver-

ileĢme konusunda sınırlı deneyime sahipken, dijitalleĢme ile ilgili deneyimleri 

gönüllü olup çeĢitli amaçlar taĢımaktadır. Ayrıca dijital araçların kurumlarında yeter-

ince kullanılmadığını belirterek, daha iyi politikaların uygulanabileceğini öne 

sürmüĢlerdir. Deneyimlerine göre, dijital araçlar bazen iĢ yüklerini azaltmıĢ, bazen 
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de artırmıĢtır. Öğrencilerin dijital araçlara direnç gösterdiği durumlar da not edilmiĢ, 

öğretmenler ise öğrenci endiĢelerinin dikkate alınmasının önemini vurgulamıĢtır. 

Katılımcılar, Ġngilizce Öğretmenliği mesleği ve yükseköğretimdeki dönüĢümlerin 

kaçınılmaz olduğunu kabul ederek, öğretmenlerin yenilikçi ve uyumlu olması gerek-

tiğinin altını çizmiĢtir. Bu değiĢimlere rağmen, öğretmenliğin insani yönünün ko-

runmasının önemine dikkat çekmiĢlerdir. Son olarak, bu değiĢimlerin öğretmenlerin 

toplumdaki imajını olumsuz etkileyebileceğine dair endiĢelerini vurgulayarak, uyum 

sağlama gerekliliğini bir kez daha belirtmiĢlerdir. 

 

Anahtar Kelimeler: dijitalleĢme, verileĢme, yükseköğretim, Ġngilizce öğretmenleri, 

Ġngilizce dil eğitimi 
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CHAPTER 1 

 

 

INTRODUCTION 

 

 

This chapter is divided into five parts. In the first part, background information re-

garding the global and local shifts towards digitalization and datafication of higher 

education will be discussed. The second part will be explaining the need for the cur-

rent study. Research purposes will be given in the third part, while research questions 

will be given in the fourth part. Lastly, key terms used in this study will be defined in 

the fifth part. 

 

1.1. Background to the Study 

 

As evidenced by elements such as tragic geopolitical madness, growing fluctuation 

of weather dynamics, economic systems, and global disease, the world we live in 

appears to be growing more unpredictable and uncertain every day (Johnson et al., 

2022). Directly related, Czerniewicz et al. (2023) argue that higher education (HE) is 

also going through a time of uncertainty, transition, and change. According to the 

authors, although the COVID-19 pandemic especially highlighted these issues, eco-

nomic, technical, and social factors were already fueling this instability before then. 

Similarly, Williamson et al. (2020, p. 356) maintain that ―the combined forces of 

neoliberal metric power, political reform and the global education industry‖ all play 

a part in the transformation of higher education operations. Saltman (2022) makes a 

similar point and states that, following decades of systematic defunding and privati-

zation, combined with the anti-intellectual, anti-critical, and punishing exam and 

accountability regimes, education was facing a crisis of credibility long before the 

pandemic. 

 

Accelerated and propelled by the pandemic, education and learning spaces have been 

reconceptualized and redesigned with an increasing focus on digitization (Hillman & 
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Esquivel, 2024; Lamb et al., 2021). Digitization, in this regard, describes the process 

of converting various teaching methods into computer code, which is most evident in 

the manner in which some elements of teaching and learning are converted into e-

learning software packages (Williamson, 2017). As educators and learners have 

gained more proficiency in navigating learning environments outside of traditional 

campus settings, this increase in digitization has resulted in a decentering of the 

physical classroom (Jandrić et al., 2020). Moreover, Hillman and Esquivel (2024) 

claim that this digitization has also led to morphing the teaching profession into ―a 

race for data collection, managing leader- and score-boards, juggling software appli-

cations (apps) and platforms, charging, and repairing devices,‖ also turning the 

teacher into a ―line operator of apps and platforms in the classroom‖ (p. 517). Simi-

larly, Czerniewicz et al.‘s (2023) study with South African and English academics 

reveals that the increased digitization of higher education leads to a collective feeling 

that their institutional contexts and the foundational construction of HE are being de-

routinized across different sites, disciplines, and teaching levels.  

 

Building upon the discussions surrounding digitization, Alenezi (2021) states that 

digitalization is another concept that plays an important role in the current transfor-

mation of the higher education context. According to Alenezi (2021), digitization 

focuses on converting analog data or tools into digital versions, whereas digitaliza-

tion refers to developing and changing workflows to improve existing systems with 

the help of digital tools. Many sources use these two terms interchangeably or syn-

onymously despite their differences. This study takes this fact into account and uses 

digitalization in the definition given in this paragraph. However, the sources cited in 

this study may use these terms interchangeably as well. 

 

Although digitalization has long been changing roles and procedures in higher edu-

cation (Teräs et al., 2022), more and more attention has been given to digital tools as 

potential improvements. This is because digital technology is often associated with 

the idea that it will change education for the better and that education needs to ‗catch 

up‘ and ‗keep up‘ with the rising demands for digitalization elsewhere (Selwyn, 

2022). Advocates for digitalization support that digital tools enable ―learning to take 

place within collaborative and supportive social contexts, as well as increasing indi-
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viduals‘ control over the nature and form of learning processes‖ (Selwyn, 2022, pp. 

27-28). In addition to these points, it is also claimed that digital tools support profes-

sional development and classroom management, provide access to sources and mate-

rials, and improve organizational structures within educational institutions and the 

delivery of education (Luckin et al., 2016; Selwyn, 2022).  

 

On the other hand, some scholars and teachers argue that increased digitalization can 

bring about certain issues that we need to be mindful of (Selwyn et al., 2017). As 

they explain, the problem with digitalization is not the increased use of educational 

technology (EdTech) itself, but rather how it is being driven by the marketization of 

HE, undermining the agency of teachers, ‗datafication‘ of education, the actors that 

push for such technology, as well as the surveillance that comes with it. For example, 

Williamson (2017) points out that we need to be cautious, even skeptical, and re-

sistant to these developments and claims as ―seriously powerful organizations are at 

work in this space, organizations with a forceful and influential shared imagination 

concerning the future of education‖ (p. 8). Additionally, Hillman and Esquivel 

(2024) state that: 

 

This is not all there is about the capacity of these technologies in public edu-

cation. Their greater scope is manifesting in a much larger orchestration. 

They begin to form part of something like a techno-solutionist ‗stacking‘ or 

layering of complex functions once data becomes available and continuously 

generated. This stacking builds into an apparatus, an engine that becomes a 

powerful economic tool in a neoliberal political economy, which demands 

speed, efficiency, and workers to power it. Data and EdTech systems present 

the opportunities both for utilising efficiency and linking economic needs for 

labour with education. (pp. 517-518) 

 

Moreover, it is worth mentioning that while EdTech and artificial intelligence (AI) 

are assumed to be free of bias, that is actually not the case. Even though these digital 

tools are promoted as neutral things that will help make education more accessible 

and equal, they are still artefacts that carry pre-existing social, cultural, and political 

practices and values (Eynon, 2023). This is because all these tools rely on data, and 

data cannot be impartial or objective as it carries the information provided by its pro-

ducer (Kitchin, 2014).  
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Adding to the discussion, another important conceptualization that becomes relevant 

is datafication. Datafication, which Williamson et al. (2020) define as ―the rendering 

of social and natural worlds in machine readable digital format‖ (p. 351), has influ-

enced education long before EdTech. However, digitalization and datafication of 

education have had a rise because of the spread of metric power throughout social, 

cultural, economic, and political systems. Moreover, because of major efforts by 

political centers and supporting businesses, think tanks, consultancies, and sector 

agencies, higher education specifically has witnessed a dramatic expansion and mu-

tation in datafication (Williamson, 2018). Raffaghelli and Sangrà (2023, p. 6) state 

that collecting ―large amounts of data to answer algorithmic decision-making and 

automated services‖ may have dreadful consequences, and some are explored in 

studies that examine concepts such as ‗dataveillance‘ (van Dijck, 2014) and ‗surveil-

lance capitalism‘ (Zuboff, 2019). 

 

Gourlay (2020, 2022) claims that increased digitalization and datafication may 

threaten academic freedom due to its context of increased surveillance, regulation, 

and performativity, and that students are becoming more and more datafied as human 

subjects as a result of the growing usage of digital technological data to watch and 

monitor their behavior. Additionally, the tendency towards datafication may also 

stem from thinking of ―academics and students as somewhat abstract, disembodied 

human subjects, removed from their social and material settings‖ (Gourlay, 2022, 

para. 2). Suoranta et al., (2022) agree with this point and state that data-driven educa-

tion practices and visions may reduce higher education instructors and students to 

―mere objects of digitalization, rather than seeing them as active subjects participat-

ing in the shaping of digital futures‖ (p. 225).  

 

Datafication, along with the issues and instabilities mentioned in the previous para-

graphs, is directly connected to neoliberalism as higher education ―has been made to 

resemble a market in which institutions, staff and students are all positioned competi-

tively‖ where their performances are continuously evaluated, compared and ranked 

with measurement techniques (Williamson et al., 2020, p. 354). According to Wil-

liamson et al. (2020), more and more operations and processes in higher education 

are becoming ‗unbundled‘ or divided into separate services and tasks that are then 
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frequently contracted out to third parties. These components and tasks are then ‗re-

bundled‘ into new parts and models, many of which may be made profitable by for-

profit businesses in the competitive higher education sector. Fontaine (2016) argues: 

 

Teaching and learning are increasingly being measured and quantified to ena-

ble analysis of the relationship between inputs (e.g., funding) and outputs 

(e.g., student performance) with the goal of maximizing economic growth 

and productivity and increasing human capital. (p. 2) 

 

According to Stewart et al. (2023), many higher education instructors find them-

selves in a new professional landscape due to the ramifications of this widespread 

adoption of tracking and surveillance capabilities for pedagogy, academic govern-

ance, and student and teacher data privacy. Moreover, the authors state that here is 

also a shift in the process and paradigm of higher education as the academic tradition 

of science operates on the foundation that correlation does not equal causation; yet 

datafication does not work to explain, only to identify and correlate patterns, which 

is a stark contrast to higher education and scientific research principles. 

 

Furthermore, critical scholars are concerned about how digital education policies 

start to look like ―a ‗network governance‘ influenced strongly by decentralized, flex-

ible partnerships between public/private cross-sector organizations‖ (Player-Koro et 

al., 2018, p. 683). Hartong (2016) remarks that these novel technologies and global 

and local mediating actors all play pivotal parts ―in the emergence of a new mode of 

digitalized governmentality in education,‖ and that it may have ―the potential to 

reach far beyond policy, into educational administration, school practice and individ-

ual learning activities … by exercising disciplinary power‖ (p. 525). Lastly, Ramiel 

and Dishon (2023) explain that AI integration into education is made possible by 

policy rationalities that center governance, accountability, and transparency; there-

fore, data-led governance has started to take the shape of ―anticipatory forms of AI 

enhanced governance‖ (p. 143).  

 

While these points are discussed and debated on a global scale, local developments 

and discussions also play a vital role. Türkiye‘s education and higher education sys-

tems are not exempt from the aforementioned shifts and challenges. According to 
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Nuroğlu and Nuroğlu (2018), the ‗Fourth Industrial Revolution‘ officially became a 

part of Türkiye‘s agenda in 2016. While this was related to foreign trade policies, it 

was far from the only initiative. Since 2018, the Scientific and Technological Re-

search Council of Türkiye (TÜBĠTAK) has been offering funding to projects under 

the ―High Technology Platforms Call‖ with the aim to specialize the research and 

development (R&D) units of higher education institutions in collaboration with 

commercial and public R&D units and turn them into ‗excellence centers‘ (The Sci-

entific and Technological Research Council of Türkiye, 2018). To achieve this aim, 

this program supports domestically conducted, traceable, scientifically qualified, and 

commercially viable research programs in priority areas determined within the scope 

of national goals and policies. Around the same time, for example, Yeditepe Univer-

sity in Türkiye launched a new master‘s program in ―Information Technologies and 

Social Media Education,‖ which offered courses on social network analysis, AI ap-

plications in education, social media literacy, and social media management, empha-

sizing the shift from ―Industry 4.0‖ to ―Society 5.0‖ (Yılmaz et al., 2023, p. 8635). 

 

In 2019, the Turkish Council of Higher Education (CoHE) announced their new pro-

ject titled ―Digital Transformation Project in Higher Education‖ (The Council of 

Higher Education, 2019). In this announcement, CoHE declared that they were 

adopting a new motto of ‗Digitalizing CoHE‘ and highlighted the importance of this 

project by saying that universities were now globally competitive environments for 

both students and academics, and that digital capacity was one of the most important 

elements to stay ahead in this competition. Details of this project included conduct-

ing lessons on learning management systems (LMS), providing digital class materi-

als such as interactive videos, tutorials and extra resources, and offering courses on 

digital literacy. 

 

Later on, in 2022, CoHE published a document on a follow-up project titled ―The 

Council of Higher Education‘s Big Data Project‖ (The Council of Higher Education, 

2022). In this document, it was stated that CoHE decided to undertake this project to 

study the innovative aspects of Big Data in Turkish higher education, focusing on 

data collection and analysis, as well as the crucial component of ―Value‖ associated 

with Big Data (p. 5). It was clarified that the project would start with eight pilot uni-
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versities. The project documentation defined Big Data as ―a sufficient amount of 

valuable and reliable processed or raw dataset that can be collected from different 

sources and in different formats at any time for a specific purpose‖ (p. 17). Many 

different sources and forms of data were suggested, including but not limited to stu-

dents‘ web search histories, clicked contents, location histories, shopping prefer-

ences, camera and voice data, social media contents, physical appearances, and 

clothing preferences. While these two projects capture the current meso view to-

wards digitalization and datafication of higher education in Türkiye, universities in 

Türkiye also conduct their own research and carry out their own projects; therefore, 

different institutions may have different applications and views. 

 

With global and national increases in digitalization and datafication, research is 

needed to understand the impacts of policy and change on the involved actors. As for 

research conducted in Türkiye‘s education and higher education contexts regarding 

digitalization and datafication, one study by Uğur (2021) investigated the effects of 

mandatory distance education during the COVID-19 pandemic period from teachers‘ 

and parents‘ perspectives. The study calculated parents‘ and teachers‘ satisfaction 

with remote education on a scale of 1-10 and found that the majority of the partici-

pants were happy with online education, and teachers had positive attitudes toward 

digital media. It was also revealed that parents and teachers mostly referred to tech-

nical issues (i.e., lack of digital devices, internet connection problems) as obstacles to 

digital education. Another study by Arısoy (2022) interviewed 20 expert managers in 

the private education sector and explored what they regarded as challenges, what 

they did to adopt digitalization, the impacts of digitalization on education, the nega-

tive effects of digitalization, and their definitions of digitalization. The study showed 

that the participants mostly viewed challenges from technical perspectives, made use 

of digital platforms and tools in their companies, regarded digitalization‘s impact as 

positive, and considered its negative impacts in terms of concentration problems, 

digital literacy, lack of training, and increased cheating risks; thus, from more tech-

nical domains as well. 

 

Other studies conducted in Türkiye include Gökkaya‘s (2019) inquiry into the digi-

talization levels of the teaching staff at Kocaeli University‘s vocational school, 
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Kaya‘s (2022) exploration of private school teachers‘ perceptions regarding digital 

teachers, Bayındır and Kahraman‘s (2023) research into the issues experienced in the 

mandatory online education in 2020, Çam‘s (2022) research into the digitalization of 

higher education management, AğırtaĢ and ÇavuĢ‘s (2022) examination of the digi-

talization levels of teaching staff in higher education in emergency remote education, 

Talan‘s (2021) editorial on digitalization of education and new approaches, Parlak‘s 

(2017) analysis on opportunities and applications of digital education, Korkutan et 

al.‘s (2023) examination of teachers‘ digitalization tendencies in education, and ġa-

hin and Kalkan‘s (2022) investigation of pre-school teacher candidates‘ digital litera-

cy levels. While these studies differ in methods and design, the findings often reveal 

findings from more practical and non-critical perspectives. 

 

1.2. Need for the Study 

 

Although there are many studies about digitalization and datafication of education, 

most of these studies focus on instrumental or technical aspects and how to integrate 

digital technologies into education and the digital competencies of teachers (Selwyn 

et al., 2017). Raffaghelli and Stewart (2020), in a systematic literature review, estab-

lish that the majority of articles have an instrumental framing with a focus on the 

development of technical skills and framing of knowledge in quantifiable and me-

chanical ways. A significant gap in research lies in the overemphasis on empirical, 

quantifiable data at the expense of more intangible aspects of human experience 

(Kitchin, 2014). Moreover, exploring how teachers mediate between different educa-

tional logics and innovative practices within the framework of growing datafication 

can shed light on the complexities of teaching in data-driven environments (Ali, 

2022). As higher education undergoes significant changes due to digitalization and 

datafication, understanding how teachers perceive and adapt to these transformations 

is essential for informing professional development initiatives and support structures 

(Selwyn et al., 2017). In addition to the points above, qualitative inquiries into Eng-

lish language instructors‘ perspectives and experiences in higher education, especial-

ly in the Turkish higher education context, are understudied. As such, this study was 

born out of the necessity to look into the affective domains of higher education ELT 

instructors regarding digitalization and datafication trends.  
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1.3. Purpose of the Study 

 

This research study aims to investigate the perceptions and experiences of English 

language instructors regarding digitalization and datafication of higher education. 

This study contributes to the field by exploring under-researched but highly relevant 

phenomena from the perspective of actors that are directly affected. These subjects 

are even more under-researched in Türkiye, making this study more significant. The 

findings of this research may provide benefit to ELT field, English teachers, higher 

education institutions, professional development units, administrators, and policy-

makers. 

 

1.4. Research Questions 

 

With the points made in the previous sections, this study aims to answer the follow-

ing research questions: 

1. How do English language instructors perceive the digitalization and datafica-

tion of higher education? 

2. How do English language instructors experience the digitalization and datafi-

cation of higher education? 

3. How do English language instructors conceive the shifts in the language teach-

ing profession in relation to digitalization and datafication of higher educa-

tion? 

 

1.5. Definitions of Key Terms and Concepts 

 

Digitalization: Developing and changing workflows to improve existing systems 

with the help of digital tools (Alenezi, 2021). 

 

Datafication: ―Transformation of many aspects of education into quantifiable in-

formation that can be inserted into databases for the purposes of enacting different 

techniques of measurement and calculation‖ (Williamson, 2017, p. 9). 

 

Artificial Intelligence (AI): ―Computer systems that have been designed to interact 

with the world through capabilities and intelligent behaviours that we would think of 

as essentially human‖ (Luckin et al., 2016, p. 14). 
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Big Data: ―High-volume, high-velocity and/or high-variety information assets that 

demand cost-effective, innovative forms of information processing that enable en-

hanced insight, decision making, and process automation‖ (Gartner, n.d.).
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CHAPTER 2 

 

 

REVIEW OF THE LITERATURE 

 

 

In this chapter, a review of the relevant literature will be provided under two key 

sections. In the first section, digitalization in education will be discussed with regard 

to its history, supportive claims, and criticism. Under a sub-heading, digitalization in 

the higher education context will be examined. In the second section, datafication in 

education will be reviewed, whereas another sub-heading will refer to datafication in 

higher education. 

 

2.1. Digitalization in Education 

 

Technology has been playing a huge part in education for over a century, and each 

development typically comes with expectations of revolutionizing teaching and 

learning (Howard & Mozejko, 2015). According to Howard and Mozejko (2015), 

education has witnessed three ages of technology integration, which they list as pre-

digital, personal computer, and the internet. While the pre-digital age saw the intro-

duction of film, radio, and television into schools, the personal computer era brought 

about the use of desktop computers in education departments. Yet, Cuban (2001) 

explains that this would lead to what is referred to as the ‗digital divide‘ as not every 

school or country would have the same access to same resources and hardware. Ad-

ditionally, this would prompt a change in the way people viewed education, shifting 

it from a teacher-centered standpoint to a student-centered one (Cuban, 2001). 

 

Howard and Mozejko (2015) state that the third age of technology saw the use of the 

Internet in educational settings, first in a static, then in a dynamic and interactive 

form. As technological development began to accelerate rapidly, new areas of exper-

tise began to gain traction, putting pressure on schools to include these skills, often 

referred to as 21st-century skills. According to Bellanca and Brandt (2010), 21st-
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century skills today include learning and innovation skills, digital literacy skills, and 

career and life skills, with sub-skills included in each. 

 

Over the years, as digital technologies increased in number and kind, education land-

scape has witnessed examples of massive open online courses (MOOCs), virtual re-

ality (VR), LMS, AI, gamification, and much more (Alenezi, 2021; Saltman, 2020; 

UNESCO, 2023). Supporters of such digital technologies propose that these tools 

will improve education by providing adaptive, flexible, individualized, interactive, 

authentic, and inclusive learning environments while freeing teachers from time-

consuming tasks and allowing them to focus on the affective domains of teaching 

that will take teaching and learning to the next level (Alshumaimeri & Alshememry, 

2024; Luckin et al., 2016). Argued benefits in foreign language education in particu-

lar include personalized feedback, advanced tutoring systems, adjustable educational 

routes, and tools for natural language processing (Alshumaimeri & Alshememry, 

2024). 

 

As aforementioned, such new developments often come with the assumption that 

they will fix the problems in and improve educational systems while eliminating ine-

quality and bias; however, reality often does not match these assumptions (Selwyn, 

2024; Thompson & Prinsloo, 2023). In fact, Selwyn (2022) argues that educational 

technology is stuck in a ―cycle of hype, hope and disappointment‖ (p. 31). Being that 

digital tools are ―complex artefacts that embody social, cultural and political practic-

es and values, which will be used and have different implications in different con-

texts‖ (Eynon, 2023, p. 246), digital technologies may end up widening educational 

inequalities instead of eliminating them as suggested (Selwyn, 2024). Indeed, Roma-

nova et al. (2020, p. 1) claim that the fast pace of digitalization combined with the 

starting advantages of digital world leaders results in ―accumulated advantage‖ 

where the unequal distribution of opportunity continues in the same direction – with 

the initial party with the power growing stronger while the disadvantaged party be-

comes even more deprived and has a lower chance for success.  

 

Likewise, Eynon (2023) refers to previous ethnographic studies to explain that 

schools in wealthier communities tend to use technology differently than schools in 
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poorer communities, which perpetuates forms of social sorting in which different 

student groups are supported on specific educational paths that lead to different life 

trajectories. The author also points out that open educational resources, intended to 

increase access to education and social opportunities, instead tend to support specific 

modes of knowledge and are mostly utilized by people with already the greatest ac-

cess to education. 

 

Both advocates and critics agree that digital tools and technologies in education re-

quire more research, and that teachers should be involved in the decision-making 

processes (Emejulu & McGregor, 2019; Luckin et al., 2016; Miao & Holmes, 2023; 

Ramiel & Dishon, 2023; Selwyn et al., 2017; UNESCO, 2023; Williamson, 2017). 

Although much research is carried out from an instrumental and technical perspec-

tive, not a lot of attention is paid to the impact of digitalization on teachers, or to 

their experiences and perspectives (Selwyn et al., 2017; Teräs et al., 2022). Ball and 

Savin-Baden (2022) explain that, in the current context, as education switches from 

analog to more digital means of knowledge and information delivery, all the in-

volved actors tend to find themselves in a new and uncharted territory where they 

can feel insecure, threatened, and lost in epistemological, conceptual, and ontological 

domains. 

 

Moreover, the push to increase and intensify digitalization does not always come 

from a place of caring about improving the educational system – there are different 

agendas and interests at play from commercial companies such as Microsoft, Meta, 

Google, Amazon, and much more (Ramiel & Dishon, 2023; Williamson, 2017). With 

this in mind, critics suggest that we be mindful of such imperatives and question the 

legitimacy of claims made by such parties, as well as identify the overt and covert 

ideologies ingrained in the digitalization policies (Ljungqvist & Sonesson, 2022; 

Williamson, 2017).  

 

Emejulu and McGregor (2019) also remark that, when technology is viewed as neu-

tral or innocent, we fail to recognize its social interactions and the actual tangible 

effects it has on our society. According to the authors, much of the discussion around 

digitalization and ―digital citizenship‖ occurs separately from collective struggles for 
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civil, political, social, and economic rights and their ideas of citizenship. Building on 

this, the authors explain that the field of education asks the wrong questions as it 

focuses on ‗what is new?‘ rather than ‗who has power?‘ (p. 133). In fact, the authors 

assert: 

 

For us, digital education must move away from its apolitical and/or politically 

naïve posture. If the field of digital education wants to be more than just a 

convenient tool for the neoliberal reshaping of education and citizenship, it 

must take seriously the radical potential of education in digital spaces and 

digital technologies. What that means is that digital education, as an academic 

field of practice, is not just about investigating the educational experiences of 

being online. (Emejulu & McGregor, 2019, p. 143) 

 

2.1.1. Digitalization in Higher Education 

 

Higher education is not exempt from the shifts and transformations occurring in the 

rest of the world and other education levels. Czerniewicz et al. (2023) argue that 

higher education is also going through a time of uncertainty, transition, and change. 

Similarly, Foster (2001) reports that higher education is undergoing a transition 

brought on by societal transformations and expectations, stating that: 

 

These transformations, in great part, include the need of higher education in-

stitutions to: (a) respond to the educational needs of large numbers of nontra-

ditional learners in the information age; (b) conform to the emerging profile 

of students as life-long learners; (c) compete effectively for students with 

other distance education providers; and (d) offer cost-effective programs that 

continue the traditional mission of higher education institutions amid public 

calls and legislative mandates for restructuring and outsourcing. (p. 116) 

 

Additionally, higher education experiences considerable difficulties in relation to 

digitalization (Alenezi, 2021). These challenges include not only implementing digi-

tal tools and technology into the teaching and learning process, but also incorporat-

ing these technologies into the institution's operations to change and modify its cur-

rent systems, procedures, communication channels, and other academic and adminis-

trative activities.  

 

Although policies and processes may differ between different institutions, it is sug-

gested that there has been a global shift in higher education away from funding and 
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regulations based on the ‗social compact‘ between society, the state, and higher edu-

cation, leading to the commodification of academic labor all around the world (Page, 

2020). Digitalization in higher education is directly related to the increased commod-

ification of academic labor as ―the use of digital technology in higher education is 

now a multi-billion dollar business which sees global technology corporations exert-

ing increasing influence on the affairs of local universities‖ (Castañeda & Selwyn, 

2018, p. 6). Castañeda and Selwyn (2018) explain that there are certain ‗commercial-

izations‘ of higher education brought about by the widespread digitalization of uni-

versities, which require better acknowledgement. Likewise, universities are made to 

resemble corporations more as they are continuously managed using systems built 

for businesses and industries, such as content management systems, workload man-

agement systems, and performance analytics. 

 

Further, Castañeda and Selwyn (2018) note that teaching and learning practices in 

higher education are becoming increasingly shaped by the commercial design of ed-

ucational software and systems. This is because the digital tools utilized decide what 

can and cannot be done in the classroom, no matter the teachers‘ pedagogic intent. 

Furthermore, digitalization also increases the influence the information technology 

(IT) industry has on professional thinking and policy around higher education. Wil-

liamson (2017) agrees with this point: 

 

Seriously powerful organizations are at work in this space, organizations with 

a forceful and influential shared imagination concerning the future of educa-

tion. It is easy to be dismissive of the claims-making, hype and hubris that 

surround emerging developments like learning analytics and computer-based 

cognitive tutors. But it‘s less easy to dismiss these developments and the 

claims that support them when you can see that some of the world‘s richest 

and most powerful companies are dedicating extraordinary research and de-

velopment resources to them; when you can read reports advocating and 

sponsoring them by influential think tanks; when you hear that politicians are 

backing them; when you discover that enormous sums of venture capital and 

philanthropic funding are being invested to make them a reality. (p. 8) 

 

Indeed, Castañeda and Selwyn (2018, p. 6) point out that even ―seemingly innocu-

ous‖ practices and notions like digital badges, flipped classroom, 21st century skills, 

and personalized learning have all been backed and maintained by companies like 
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Mozilla and Gates Foundations, Pearson, Cisco, Intel, Microsoft, Apple, and a num-

ber of smaller businesses. Other scholars also affirm, expressing that institutional 

decision-making and operations are informed by the integration of digital academic 

tools, which are acquired through brokers and corporate entities and make up a com-

plicated, disjointed architecture that increasingly controls academic institutions' ac-

tivities (Decuypere & Williamson, 2021; Stewart et al., 2023; Williamson, 2015). In 

addition, more specifically on artificial intelligence in education (AIED), Ramiel and 

Dishon (2023) remark that governments are turning to commercial companies like 

Microsoft, Meta, Google, and Amazon to contribute to the advancement and dissem-

ination of AIED in response to the growing technological and national challenge. 

Consequently, such technologies are developed, marketed, and maybe implemented 

into global education contexts by enterprises, then frequently repeated in elite policy 

discourses such as those of McKinsey, The Organization for Economic Co-operation 

and Development (OECD), and the World Economic Forum (Means, 2021; Ramiel 

& Dishon, 2023; Williamson & Eynon, 2020). 

 

With ongoing and increasing digitalization, the teaching profession as a whole and 

instructors in higher education are faced with new requirements (Roumbanis Viberg 

et al., 2020). Teräs et al. (2022) agree with this point and remark that instructors in 

higher education are undergoing a renegotiation of their roles due to digitalization. 

This renegotiation is also characterized by ―learnification,‖ defined by Biesta (2019) 

as ―the redefinition of all things educational in terms of learning—such as calling 

students learners, calling schools learning environments or places for learning, refer-

ring to adult education as lifelong learning, and seeing teachers as facilitators of 

learning‖ (p. 550). According to Teräs et al. (2022), the learnification discourse has a 

problem in that it may easily reify both teachers and students as objects, and it runs 

the risk of transforming instructors into formal technicians who provide digital learn-

ing resources and maintain digital platforms only. Hillman and Esquivel (2024) liken 

this change of role to becoming a line-operator of applications and platforms in the 

classroom instead of teaching. 

 

Similarly, Suoranta et al. (2022) explain that the current educational landscape re-

duces ―teachers and the students in higher education to mere objects of digitalization, 
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rather than seeing them as active subjects participating in the shaping of digital fu-

tures‖ (p. 225). Developing their argument further, the authors refer to Marx‘s (1973) 

equating workers to automation‘s conscious linkages and express that teachers in 

higher education are increasingly fitting this description as ―questions, such as shall 

or should ‗the automatic system of machinery‘ (in our case, digitalization) replace 

the teacher, have become relevant‖ (Suoranta et al., 2022, p. 225). 

 

One study by Czerniewicz et al. (2023) reports that teachers in higher education 

agree with the notion that their institutional surroundings, as well as the basic foun-

dation of higher education are going through a process of ‗de-routinization.‘ Czer-

niewicz et al. (2023) explain these results as follows: 

 

On a structural level, these changes are the result of the reformulated narra-

tive of HE and even its purpose, inevitably involving digital technology, in-

creasingly including private companies, and deepening inequalities among 

students. On a professional level these changes are producing emergent forms 

of teaching and learning and also question academic roles with regard to who 

has ownership and control over the teaching and learning process. These 

changes are affecting and are affected by academics and their agentic action. 

(p. 1306) 

 

One study by Roumbanis Viberg et al. (2020) investigated teacher educators‘ percep-

tions regarding the digitalization of society. Their research establishes that teacher 

educators in higher education are caught between meeting the demands of contempo-

rary society and having professional autonomy in a setting devoid of targeted policy, 

strategy, and support to provide the required conditions. The study also identifies 

discrepancies between their true professional practices and the instructions they re-

ceive about their work. According to the authors, university lecturers feel isolated, 

and breaking this perceived isolation is essential for their professional development 

and moving away from being in practice to acting in practice (Roumbanis Viberg et 

al., 2020). 

 

2.2. Datafication in Education 

 

The term ‗datafication‘ was first coined by Mayer-Schönberger and Cukier (2013) to 

refer to transformation of phenomena into quantifiable format in order to be tabulat-
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ed analyzed. Similarly, Williamson et al. (2020) define datafication as ―the rendering 

of social and natural worlds in machine readable digital format‖ (p. 351) whereas 

Mejias and Couldry (2019) explain that ―datafication combines two processes: the 

transformation of human life into data through processes of quantification, and the 

generation of different kinds of value from data‖ (p. 3).  

 

Concepts such as ―dataveillance‖ (Clarke, 1988, p. 499) and ―surveillance capital-

ism‖ (Zuboff, 2019, Part I, Chapter Two) also come up in discussions related to data-

fication. According to Clarke (1988), dataveillance can be defined as ―the systematic 

use of personal data systems in the investigation or monitoring of the actions or 

communications of one or more persons‖ (p. 499). On the other hand, Zuboff (2019) 

depicts surveillance capitalism as a concept that describes how companies extract 

and utilize personal data for profit while viewing individuals not just as consumers, 

but as raw material for revenue generation. 

 

It is important to recognize that education is influenced by the same forces that are 

changing society as a whole, even while arguing the idea that education is the setting 

where awareness, criticality, and resistance can be developed (Atenas et al., 2023). 

Hence, in line with the rest of contemporary society, education is one of the main 

areas where algorithmic data mining and analysis methods using software are be-

coming more common and credible (Williamson, 2017). Digital data and software 

are becoming more prevalent in education as a result of significant financial and po-

litical investment in educational technologies, as well as substantial rises in data col-

lection and analysis in policy development habits, the use of performance measure-

ment technologies in educational institution management, and the quick development 

of digital methodologies in educational research (Williamson, 2017). 

 

Big data, defined by Gartner (n.d.) as ―high-volume, high-velocity and/or high-

variety information assets that demand cost-effective, innovative forms of infor-

mation processing that enable enhanced insight, decision making, and process auto-

mation,‖ along with increased digitalization has expanded the range of monitoring 

throughout education systems, as well as the credibility of data analyses and the con-

sumption and utilization of data for all kinds of audit, inspection, evaluation, and 
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decision-making (Williamson et al., 2020). Williamson et al. (2020) argue that edu-

cation is an especially significant field to consider the impact of data as datafication 

in education takes numerous forms due to the size and diversity of educational sys-

tems and practices, and it has the potential to have a significant impact on millions of 

people's lives. 

 

While datafication has long been a part of education, there is a significant intensifica-

tion and expansion occurring in the assessment, quantification, measurement, and 

comparison of the performance of institutions, staff, students, and the sector at large 

(Williamson et al., 2020). The management of educational institutions, the conduct 

of educators' practices, the creation of educational policies, the experience of teach-

ing and learning, and the administration of educational research are all becoming 

increasingly dependent on software and digital data (Williamson, 2017). 

 

It is also impossible to comprehend the function and implications of digital data in 

education without also understanding how these elements relate to other fundamental 

aspects of the field, such as professional practice, commercial imperatives, regula-

tions, accountability systems, and scientific knowledge (Williamson, 2017). Adding 

to the discussion, Swist (2023) explains that ―datafied practices produce ‗educational 

data journeys‘ (Howard et al., 2022) which inform decision making across multiple 

sites of practice (classroom, school, region, national sector and global system)‖ (p. 

277). Similarly, Saltman (2020) explains that ―data is capital, and digital technology 

producers aim to capture as much data as possible for potential future use through 

big data applications‖ (p. 204).  

 

According to some positive accounts, datafication is a step in the right direc-

tion, where data and automated technologies are essential to how institutions run on a 

daily basis and play major roles in student feedback, curriculum organization, peda-

gogy, and assessment (Lane & Finsel, 2014). Likewise, Zeide (2017) explains that 

platforms that collect student data can help teachers make informed decisions about 

students‘ progress and needs. Also, they can automatically personalize students‘ 

learning journeys by using cognitive models that track and evaluate their data con-

stantly. In addition to this, Beneito-Montagut (2017) claims that in order to increase 
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students' achievement, learning analytics offers new ways to create individualized 

learning experiences and promptly address learners' requirements.  

 

On the other hand, critics argue that the process of datafication cannot be described 

as impartial or as merely progress-oriented (Stewart, 2023) as ―data-driven systems 

are not neutral machines that operate in a vacuum; they are socio-technical systems‖ 

(Atenas et al., 2023, p. 294). Using the word ‗data‘ to refer to information and 

knowledge upholds a perennial positivist perspective of education, which has played 

a significant part in education‘s contribution to the social and cultural reproduction 

of capital (Saltman, 2020). 

 

Moreover, the absolute trust in the objectivity of quantification and datafication con-

tinues to increase, leading to a dataist paradigm (van Dijck, 2014). Willimson et al. 

(2020) describe dataism as follows: 

 

Integrally connected to processes of neoliberalization, as competitive logics 

and the desire to compare the performance of entities against each other, as if 

they are competing in markets, have been incorporated into various forms and 

technologies of measurement. (p. 352)  

 

Likewise, Saltman (2021) argues that increased digitalization encourages blind trust 

in data and truth as quantification of decontextualized fact instead of encouraging 

methods of interpretation where students learn to examine the values, presumptions, 

ideologies, and material and symbolic contests that underlie the formation of data 

and that give data meaning in a specific context.  

 

Another common and significant worry regarding datafication in education is the 

notion that data-based and automation-focused systems may feature certain biases 

and values that may end up discriminating against particular groups (Eynon, 2023; 

Stewart, 2023). The growing prevalence of stereotyping, exploitation, elisions, and 

extremely selective rememberings in datafication techniques, particularly for histori-

cally oppressed groups, is concerning due to the serious inequalities and risks it car-

ries (Thompson & Prinsloo, 2023; Wernimont, 2019). Moreover, certain students 

may have a limited learning experience and fewer possibilities for further education 
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as a result of systems that predict future trajectories or suggest specific learning di-

rections, which might reinforce or worsen inequality based on class, race, and gender 

(Baker & Hawn, 2022; Eynon, 2023; Stewart, 2023).  

 

Lastly, there are concerns that a new kind of educational governance is established 

through datafication (Raffaghelli & Stewart, 2020), and that ―educational governance 

today increasingly needs to be understood as digital educational governance‖ (Wil-

liamson, 2016, p. 5). According to Williamson (2017), the term ‗digital education 

governance‘ not only recognizes the movement of educational governance to new 

digital hubs for data collection and analysis, but it also recognizes the influence of 

digital software, code, and algorithms in directing and governing the behavior of 

various educational actors and institutions. 

 

Teachers themselves are becoming increasingly recognized as datafied as they are 

assessed, known, and appraised by data (Williamson et al., 2020). This datafication 

signals a potentially dramatic shift in the way both teachers and students view them-

selves, as well as how they are perceived and treated. In this ‗audit‘ culture (Power, 

1994), in an effort to be perceived as a good teacher who does not require supervi-

sion, teachers find themselves having to continually control their behavior (Bergel, 

2024).  

 

2.2.1. Datafication in Higher Education 

 

Higher education, in particular, has witnessed a drastic increase and shift in the col-

lection and use of university data due to the major initiatives by policymakers and 

affiliated corporations, think tanks, consultancies, and sector organizations (William-

son et al., 2020). As part of larger socio-techno imaginaries and machinations, higher 

education has not only grown more digitalized and datafied, but it also actively pro-

motes and takes part in the deepening and growth of the data gaze (Thompson & 

Prinsloo, 2023). Beer (2019) refers to the data gaze as ―a concept that targets an un-

derstanding of the connections, structures and performances of power within analyt-

ics‖ and ―suggestive of how lives are viewed differently through data – in ever more 

forensic, strategic, predictive and knowing ways‖ (p. 7). Moreover, Beer (2019) ex-
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plains that how ―data are seen is crucial to the power that they afford and the possi-

bilities that are available for the expansion of data-led thinking, judgement, ordering 

and governance‖ (p. 6). 

 

Research indicates that analytic systems in higher education are becoming more and 

more hungry for different types and sources of data, such as multimodal data, facial 

expressions, and affective analytics in classroom settings, and tracking students both 

on and off campus as well as in residence halls, cafeterias, and social gathering plac-

es (Thompson & Prinsloo, 2023). This increasing focus on gathering and analyzing 

data in higher education is transforming it into a data frontier, which Beer (2019) 

refers to as the "edges, the thresholds and limits of data-led processes" (p. 19), where 

new authoritative insights are uncovered, 'truths' about education, teachers and stu-

dents are established, and new data-based ideas and practices are implemented within 

organizational structures (Thompson & Prinsloo, 2023; Williamson et al., 2020).  

 

Williamson et al. (2020) explain that higher education is complicit in furthering ne-

oliberal forms of metric power as various data-based measurement and evaluation 

technologies impose constraints on what is observable and knowable. These technol-

ogies sort individuals and outcomes into sometimes hierarchical categories, set spe-

cific quantifiable targets, expand into new domains, define what is considered true or 

valuable, introduce automated decision-making, and influence people's emotional, 

cognitive, and behavioral responses. Moreover, Williamson et al. (2020) add: 

 

Research metrics are used to audit, compare, and assess the quality of re-

search outputs and impact (Wilsdon et al. 2015), and the rating of university 

teaching quality and the ‗value‘ of academic labour has increased ‗quantified 

control‘ and ‗metricization of the academy‘ (Burrows 2012, 356). University 

rankings and league tables produce new kinds of reactive behaviours, as insti-

tutions and individuals seek out ways of maximizing their performance in 

terms of the measures they are scored on (Espeland and Sauder 2016). Digital 

technologies and interests in ‗big data‘ have now enlarged the scope of meas-

urement across education systems, increased the fidelity of data analyses, and 

enhanced the uptake and use of data for various forms of audit, inspection, 

evaluation and decision-making. (p. 354) 

 

A certain set of beliefs about higher education in the digital age is one of the reasons 

for the propensity towards datafication (Gourlay, 2020, 2022). The idea that teach-
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ers and students are somewhat abstract, disembodied human subjects who are sepa-

rated from their social and material environments is at the center of these beliefs. 

Thompson and Prinsloo (2023) agree with this point, stating that ―more-than-human 

perspectives‖ (p. 155) help make the links and co-constitutive relationships between 

data, bodies, and institutional behaviors more visible. 

 

Moreover, datafication practices influence the way human beings are understood, 

treated, and acted upon (Williamson et al., 2020). Indeed, Williamson (2016) claims 

that such emphasis on data dashboards and architectures, as well as analytic software 

and computation, has given rise to a new class of quantified teachers. For many 

higher education instructors, the connotations of this widespread adoption of tracking 

and surveillance capabilities for pedagogy, academic governance, and student and 

teacher data privacy reflect a new professional environment (Stewart et al., 2023). In 

fact, critics claim that datafication is against the core principles of higher education 

as the ―academic tradition of the scientific method relies on the principle that correla-

tion does not equal causation, but the statistical associations that datafication enables 

at scale are correlational, based on identifiable patterns rather than explainers‖ 

(Stewart et al., 2023, p. 3).  

 

As such changes continue to occur, it is argued that teachers are devalued, demoral-

ized, and disappearing with increasing datafication (Daliri-Ngametua & Hardy, 2022, 

as cited in Gezgin, 2023). Further, teachers in higher education express worries about 

the transparency of datafied systems, data privacy, bias, dehumanization of educa-

tion, and lack of institutional responsibility (Stewart et al., 2023). Williamson (2016) 

argues that such consequences are a result of the educational system being more con-

trolled by technology, not a coincidence. Another critical perspective by Williamson 

et al. (2020) refers to ―‗a pathological organizational dysfunction‘ whereby corporate 

models of marketization, competition, audit culture, and datafication have combined 

to produce ‗the toxic university‘‖ (p. 354).  

 

Scholars argue that higher education instructors and their academic labor are becom-

ing increasingly commodified as their focus shifts from producing and disseminating 

knowledge for the benefit of society to ―becoming calculable, a commodity that can 
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be measured by research exercise activities and student evaluations of teaching and 

satisfaction‖ as well as ―commodity to be consumed within the marketised education 

system, measured and weighed through the technologies of performativity‖ while 

experiencing ―deep alienation in the experience of constantly living to perform‖ 

(Page, 2020, pp. 586-588).  

 

While academic work and academics become commodities to be consumed, new 

conceptualizations and terms also emerge as relationships between teachers, stu-

dents, and data are explored further. An example of this is as follows: educational 

institutions, teachers, and students pay money for digital platforms, which means that 

they are consumers of these platforms and services. However, while they already pay 

money to use those services, they also contribute to companies by providing them 

with data, which companies then use to make more money. Here, the term 

―prosumer‖ is created to refer to ―educational subjects not only as non-stop consum-

ers of software or data (visualizations), but also as (re-)producers of data who inter-

act with data ‗co-creatively‘‖ (Hartong, 2016, p. 531). This concept of prosumers 

highlights a significant issue as these platform users end up paying for services more 

than once, first by paying actual money, then with their data, which gets sold or used 

without their permission or knowledge. Concerns over the commercialization of stu-

dent data are prompted as corporations continue to benefit from using teacher and 

student data (Perrotta & Selwyn, 2020). 

 

One way to combat pervasive datafied tools and systems is to include critical discus-

sions in digital and data literacy conversations. Raffaghelli and Stewart (2020) ex-

plain that education is a particularly important site for ―critical and systemic explora-

tions of digital and data infrastructures‖ as it is ―where the perspectives of emerging 

generations are shaped and honed‖ (p. 435). Nevertheless, despite an increasingly 

critical viewpoint, discussions around datafication or data literacy are still dominant-

ly technical. According to Raffaghelli (2018), higher education teachers need to ac-

quire data literacy skills to deal with the shifting landscape of higher education and 

its ramifications, as well as to contribute to this shift. Thus, while data literacy is of 

utmost importance for higher education teachers, the definition of data literacy also 

plays a role that is just as important. 
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Raffaghelli and Stewart‘s (2020) systematic review of the literature establishes that 

the predominant approach to data literacy definitions observed in the articles tend to 

be instrumental in nature. By framing information in technical and quantifiable ways, 

these articles emphasize a strong focus on the development of technical skills such as 

appropriate interpretation and reporting, data extraction, visualization, and statistical 

analysis. Thus, it is argued that the definition of digital data literacy needs to involve 

a more critical and capacious understanding (Collin & Apple, 2010, as cited in 

Emejulu & McGregor, 2019). Furthermore, higher education instructors are not the 

only ones who need to have a more critical understanding of data literacy. As the 

influence of data on education continues to grow, educational researchers need to 

improve their skills to understand big data (Eynon, 2013). 
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CHAPTER 3 

 

 

METHODS 

 

 

In this chapter, the research methods used in this study will be discussed in detail. 

Information about the research approaches will be given in the first two sections. The 

third section will convey details about the research context and participants. Data 

collection and analysis procedures will be discussed in the fourth and fifth sections, 

respectively. The credibility of this research will be argued in the sixth section. Self-

reflexivity and ethical considerations will also be provided. 

 

3.1. Qualitative Research 

 

Denzin and Lincoln (2017) state that it is challenging to give a clear definition 

for qualitative research. Similarly, Nelson et al. (1992, p. 4, as cited in Denzin & 

Lincoln, 2017) explain that qualitative research is ―interdisciplinary, transdiscipli-

nary, and sometimes counterdisciplinary,‖ contributing to this complication. Alt-

hough it is difficult to state a universal, single definition, there are some common 

points in different scholars‘ explanations of qualitative research. 

 

Erickson (2017) refers to the etymology of the word ‗qualitative‘ and discloses that 

the Latin word, qualitas, specifies ―a primary focus on the qualities, the features, of 

entities—to distinctions in kind‖ as opposed to quantitas, ―a primary focus on differ-

ences in amount‖ (p. 87). Thus, it is understood that qualitative inquiry is about in-

terpretation or understanding of the world (Strauss & Corbin, 1998). Moreover, qual-

itative research aims to investigate the human aspects of a specific subject and em-

ploys certain techniques to look at how people perceive and interact with the envi-

ronment (Given, 2008). Such methods are often used to investigate new phenome-

na and to gather people's ideas, emotions, or interpretations of meaning and affairs. 

Studies in the humanities, social sciences, and health sciences fields depend heavily 



 

27 

on qualitative approaches, especially research in education, sociology, anthropology, 

information studies, and nursing. 

 

With the above points in mind, it can be seen that qualitative inquiry is an appropri-

ate research approach for this study as it aims to explore the lived experiences and 

perspectives of English language instructors regarding digitalization and datafication 

of higher education. Qualitative research in this context can help uncover the mean-

ings the participants attach to their experiences, as well as their thoughts and feel-

ings. 

 

3.2. Interpretative Phenomenological Analysis 

 

Interpretative phenomenological analysis (IPA) is a qualitative research meth-

od dedicated to investigating how individuals interpret their key experiences in life 

(Smith et al., 2009). IPA studies focus on people‘s experiences, understandings, and 

perspectives regarding specific situations. Moreover, IPA derives from phenomenol-

ogy, which has its roots dating back to the first half of the 20
th

 century and was de-

veloped by philosopher Edmund Husserl to study lived human experiences (Moran, 

2000; Smith et al., 2009). Phenomenology, hermeneutics, and idiography are the 

three main theoretical underpinnings of IPA (Smith et al., 2009). 

 

First, ―IPA is phenomenological in that it is concerned with exploring experience in 

its own terms‖ (Smith et al., 2009, p. 1). Although IPA derives from phenomenology 

as aforementioned, it also acknowledges that experience does not have a direct route 

and single definition (Smith, 2011). This complexity of experience is directly related 

to the second theoretical axis of IPA, hermeneutics, which refers to the interpreta-

tion, or meaning-making of the said experience. 

 

Indeed, an IPA study requires both the participant and the researcher to interpret the 

investigated phenomenon (Smith et al., 2009). As the participant recounts their expe-

rience, they articulate how they make sense of this event, sharing their interpretation. 

At the same time, the researcher tries to interpret the participant‘s account of the ex-

perience. Taking this interpretation further, the researcher actually attempts to make 
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sense of the participant‘s own attempt to make sense, which Smith (2011) refers to as 

―engaging in a double hermeneutic‖ (p. 10).  

 

Lastly, IPA is idiographic as it requires a detailed exploration of the investigated 

experience (Smith, 2011). A good IPA study necessitates not only the similarities 

and common themes between cases but also the differences in the ways that these 

patterns occur for participants. As IPA requires an in-depth analysis of each case, 

smaller sample sizes are recommended.  

 

IPA comes with the assumption that data is capable of giving the researcher answers 

related to people‘s involvement in and orientation toward the world (Smith et al., 

2009). In order to achieve this, Smith et al. (2009) suggest that researchers must first 

―identify, describe and understand two related aspects of a participant‘s account: the 

key ‗objects of concern‘ in the participant‘s world, and the ‗experiential claims‘ 

made by the participant in order to develop a phenomenological account‖ (Part 3, 

Choosing IPA section, para. 9).  

 

Based on these explanations of IPA, it can be seen that IPA is the most appropriate 

research approach for this study as it is concerned with investigating participants‘ 

own lived experiences and perspectives regarding a specific phenomenon. Also, it is 

stated that the best way to explore educational processes or institutions is ―through 

the experience of the individual people, the ‗others‘ who make up the organization or 

carry out the process‖ (Seidman, 2006, p. 10). This is another reason why IPA was 

selected for the research method. 

 

3.3. Research Context and Participants 

 

IPA studies tend to have a small number of participants as they aim to uncover the 

participants‘ lived experiences and perspectives (Smith et al., 2009). In fact, Smith et 

al. (2009) suggest between three to six participants, citing that this amount allows 

researchers to make sufficient and meaningful connections while not oversaturating 

the study. Often, IPA studies recruit participants via referrals from gatekeepers, op-

portunities that arise from the researcher‘s own contacts, or snowballing, which re-
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fers to participants recruiting other participants. Also, IPA research usually features a 

homogeneous sample as it focuses on people‘s experiences and views regarding a 

specific phenomenon. 

 

To recruit the right participants for the investigated phenomena, criterion sampling 

was utilized first. Criterion sampling is used to review and study cases that meet pre-

determined criterion or criteria (Patton, 2014). For the purposes of this study, two 

criteria were established during the research design process. The first criterion was 

for the participants to have five to 15 years of experience. Such a selection was made 

so that participants would have experience and competency in both analog and digi-

tal teaching processes, allowing a clearer insight into their experiences and perspec-

tives. The second criterion was for the participants to be working at a specific institu-

tion. This choice was made because the university in question is considered to be one 

of the leading higher education institutions in Türkiye in terms of both quality of 

education and willingness to stay up to date regarding advancements in technology 

and research. Thus, this institution was an ideal site for this study as teachers work-

ing there were likely to have experience in the inquired phenomena. Moreover, it 

was also convenient for the researcher as she had access to contacts that could serve 

as gatekeepers at this institution. Selecting a single institution was also in line with 

the IPA guidelines for creating a homogeneous sample.  

 

At this institution, the preparatory school signals significance as English is the medi-

um of instruction. On average, it has over 2500 students annually and over 190 in-

structors. It also offers various language and exam-related courses for non-students 

for a certain fee, which is not included in the number of students. The instructors‘ 

experiences range from one year to over 30 years, so it is understood that this institu-

tion hires both new graduates and instructors with more seniority. Both international 

and local instructors are employed. Every person who is hired has to undergo an in-

tensive yearlong training program, regardless of their previous experience. This 

training program is held by the internal professional development unit and consists of 

several elements such as observations, workshops, written assignments, and input 

sessions. After the training, instructors get assigned to different classes. These clas-

ses are categorized based on the proficiency levels of students. However, the assign-
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ment of instructors is not completely random as one of the participants stated that 

there is a hierarchy – levels that are considered ‗easier‘ to teach (i.e., upper-

intermediate and/or advanced) are only assigned to those who have the most seniori-

ty. 

 

This university prepares and conducts its own proficiency exam. When students first 

enroll at this institution, they have the chance to take the proficiency exam and skip 

preparatory school. They are exempt from attending preparatory school if they get 

above a certain score. However, getting a score below that threshold means they 

must attend preparatory school for two semesters. Then, based on their scores, the 

students get assigned to different proficiency groups and have English lessons rang-

ing from 15-30 hours per week. In order to pass the preparatory school, students 

must both fulfill their obligations in the education year and take the proficiency exam 

again at the end of the school year. If they fail this exam again, they are given a 

chance to attend summer school and retake the exam. Failure to pass the exam again 

at this point requires the students to either repeat the preparatory school or submit a 

satisfactory result from another accepted proficiency test like the Test of English as a 

Foreign Language (TOEFL). Since this university is considered to be one of the best 

in the country, students have to work very hard to get accepted into this institution. 

Since they cannot receive their education without passing the proficiency exam first, 

this may cause a lot of stress for students with low proficiency. 

 

The participant recruitment process began with the researcher reaching out to a con-

tact who had been working at the institution for many years and had administrative 

duties. This contact served as a gatekeeper and allowed access to potential partici-

pants. After potential participants were identified, the researcher reached out person-

ally and explained the study. This is important as Seidman (2006) suggests that re-

searchers make the first contact and explain the study personally as the rapport and 

relationship begin as soon as the participant learns about the study. During this initial 

contact, the concepts explored in the research were explained thoroughly, and exam-

ples were provided to the participants. 

 

Snowball sampling, defined by Patton (2014) as ―an approach for locating infor-

mation-rich key informants or critical cases‖ (p. 451), was also used in this study. 
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According to Patton (2014), one‘s research sample can be built by asking partici-

pants to refer to other people who may have similar or contrasting views, who then 

get contacted by the researcher and go through the recruitment stages. In this study, 

all participants were asked about referrals and suggestions. While all participants 

agreed to this, only one participant could be recruited in this manner. 

 

Table 1. Participant Information 

Pseudonym Age Overall Experience Institutional Expe-

rience 

Levels Taught 

Alice 38 10-15 years 3 Beginner 

Pre-Intermediate 

Britney 37 10-15 years 10 Beginner 

Elementary 

Pre-Intermediate 

Intermediate 

Courtney 38 10-15 years 3 Beginner 

Pre-Intermediate 

Intermediate 

 

In the end, the sampling for this study included three English language instructors 

working at this institution‘s preparatory school (Table 1). A fourth participant had 

volunteered to participate and completed the initial contact; however, she was unable 

to finish her interviews during the data collection period, citing personal issues. As 

such, any information she provided was discarded and could not be included. Two of 

the participants were recruited thanks to the gatekeeper‘s assistance, whereas one 

participant was recruited through snowballing, where she was referred by another 

participant. 

 

All participants have experience ranging between 10-15 years. However, their expe-

rience at this specific institution differs. Aside from teaching and testing, they each 

have held various responsibilities at this institution under different sub-departments, 

ranging from material development, material proofreading, exam writing, curriculum 

analysis and feedback, administrative duties, and teaching public courses. The spe-

cifics of which participant took part in which responsibility will not be stated so as 

not to risk identifying the participants. 
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Alice has been working at this institution for three years. Prior to working here, she 

taught English at two other universities and has been an English teacher for 10-15 

years. She also has experience of being a language assistant. She has a B.A. and an 

M.A., both in ELT. She usually teaches beginner or pre-intermediate classes and 

loves her job. She states that she is open to technology and likes following the new 

advancements in her field, albeit not without certain worries.  

 

Britney, also a teacher with 10-15 years of experience, describes herself as a tech 

enthusiast. Having spent the last 10 years at this institution, she has a lot of experi-

ence with the inquired phenomena at this university. Before her work here, she 

worked at other universities as an English teacher or English language assistant. She 

has a B.A., an M.A. and a PhD, all in ELT. In her 10 years of experience here, she 

has taught beginner, elementary, pre-intermediate, or intermediate courses. She loves 

her job and wishes the betterment of her field. 

 

Courtney, same as Alice, has been working at this institution for three years. She has 

10-15 years of overall experience, and before here, she worked at another university 

as an English teacher. Like the other participants, she also has experience of being a 

language assistant. Additionally, she taught Turkish abroad under a program, so Eng-

lish is not the only language she has taught. At this university, she teaches beginner, 

pre-intermediate, or intermediate groups, and she explains that she also loves her job 

and is open to technology, albeit with certain concerns. 

 

3.4. Data Collection 

 

Interviews, defined by Given (2008, p. 470) as ―a conversational practice where 

knowledge is produced through the interaction between an interviewer and an inter-

viewee or a group of interviewees,‖ is one of the most commonly used data collec-

tion strategies in qualitative research. According to Seidman (2006, p. 8), recounting 

their experiences ―has been the major way throughout recorded history that humans 

have made sense of their experience.‖ 

 

This study utilized up to two in-depth, semi-structured interviews to gather infor-

mation about English language instructors‘ experiences and perspectives regarding 
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digitalization and datafication in higher education. Semi-structured interviews were 

chosen because they allow the possibility of ―obtaining descriptions of the life world 

of the interviewee in order to interpret the meaning of the described phenomena‖ 

(Brinkmann & Kvale, 2015, p. 6). Also, in-depth interviews are one of the recom-

mended data collection strategies in IPA as they make it easier to evoke memories, 

ideas, and emotions related to the target phenomena (Smith et al., 2009). 

 

Based on these points, open-ended questions that focused on the participants‘ under-

standings and experiences were written down prior to the interviews to serve as an 

interview guide, which is recommended in these studies (Seidman, 2006; Smith et 

al., 2009). These questions can be found in Appendix D. Moreover, a distribution of 

the guiding questions with the interview focus is shown in Table 2. 

 

Table 2. Interview Focus 

Interview Number Focus Length 

1 Perceptions regarding digitalization and 

datafication of higher education 

 

Shifts in the ELT profession in relation to 

digitalization and datafication of higher 

education 

25-45 

minutes 

2 Experiences with digitalization and datafi-

cation of higher education 

 

Shifts in the ELT profession in relation to 

digitalization and datafication of higher 

education 

45-65 

minutes 

 

According to Seidman (2006), it is advised to have a series of three separate inter-

views with the participants in order to establish a rapport and better contextualize 

their experiences and perspectives, with 3 days to a week between each interview 

session. However, he also states that the number of interviews, as well as their length 

and spacing, may definitely be altered as long as a framework is kept in place that 

enables participants to rebuild and consider their experience within the context of 

their lives. In fact, he refers to occasions where their research team had to conduct all 

interviews in one day with success (Seidman, 2006). 
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As such, interviews in this study were arranged in accordance with the participants‘ 

availability, ability to contextualize their experiences and perspectives, and the rap-

port established between the researcher and participants. With this arrangement, the 

spacing between interviews ranged from one day to six days. The data collection 

period took place between early May and mid-June in 2024. 

 

Prior to the interviews, the researcher called the participants on their personal phone 

numbers to begin establishing a rapport and explain the details of the study. On the 

day of the first interviews, all participants were given an informed consent form that 

explained the purpose of the study and the participation details. Interviews only be-

gan after the participants willingly signed the informed consent forms. After the in-

terviews were complete, all participants were given a copy of the debriefing form. 

 

All participants were asked to pick the site for the interview to ensure they were 

comfortable and safe. Moreover, interviews were conducted in the language the par-

ticipants preferred. For example, one participant completed her interviews fully in 

English, whereas other participants switched between English and Turkish. Partici-

pants were given the option to pick the language in order to make sure they felt com-

fortable while expressing their experiences, thoughts, and feelings. All interviews 

were recorded via a voice recorder and transcribed verbatim by the researcher on the 

same day. 

 

3.5. Data Analysis 

 

When working with verbatim transcriptions of people‘s lived experiences and narra-

tions, the volume of data tends to be large and overwhelming (Patton, 2015). To be 

able to analyze large amounts of qualitative data, researchers must organize the data 

and become familiar with it (Creswell, 2013). Moreover, according to Smith et al. 

(2009), the first step to analyzing data in IPA is to immerse oneself in the original 

data. Thus, all interviews were transcribed verbatim on the same day as the inter-

views. During this transcription process, the researcher utilized a personal diary 

where she wrote down some notes that came to her mind while listening to and tran-
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scribing the recordings. The notetaking and memoing continued throughout the en-

tire analysis process. 

 
Figure 1. Data Analysis Steps 

 

After the transcription was complete, the files were uploaded to the qualitative analy-

sis software MAXQDA 24. The researcher read the transcriptions multiple times 

during the data collection and analysis processes. This allowed the researcher to be-

come more and more familiar with the data while giving way to data reduction and 

coding. 

 

Seidman (2006) asserts that data reduction must be done inductively, not deductive-

ly. In reducing the data inductively based on notes and memos, the researcher began 

to work with the notes instead of the raw interview transcript, which led to the form-

ing of the initial codes (Appendix E). In doing the data reduction based on the rela-

tionship between notes and raw data, common patterns and themes were identified 

and used in the coding process.  

 

Thematic analysis is particularly appropriate for studies that investigate experiences 

and perceptions (Braun & Clarke, 2012). The process of thematic coding involves 
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identifying common elements across the data and assigning labels to those elements 

(Creswell, 2013). Following this, in the initial coding stage, the researcher made a 

list of the tentative codes, along with the excerpts they were assigned to. Then, the 

codes were reorganized through comparison and re-reading, as some were merged 

while some were renamed or removed. This process eventually led to the final 

themes, which reflect both the participants‘ narrations and the researcher‘s interpre-

tation (Smith et al., 2009). After the analysis was complete, the participants were 

sent brief explanations of the results for a member-checking process. This further 

validated the interpretation and analysis. The final organization of themes and sub-

themes can be found in Table 3, Table 4, and Table 5. 

 

Table 3. Organization of Themes Related to RQ1 

Main Theme Sub-themes Codes 

Positive perceptions Supplementary tools Decreased workload 

Accessibility 

Efficiency 

Positive perceptions Student benefits Increased autonomy 

Continuous learning 

Extra practice and feed-

back 

Positive perceptions Accountability Objectivity 

Digital trail 

Transparency 

Positive perceptions Professional development Professional development 

Positive perceptions Insight Institutional analysis 

Tracking progress 

Negative perceptions Anxiety Misuse 

Unpredictable 

Pressure 

Negative perceptions Corporate influence and 

control 

Corporate influence and 

control 

 

Negative perceptions Privacy Lack of transparency 

Lack of consent 

Surveillance 

Mindfulness Mindfulness Mindfulness 
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Table 4. Organization of Themes Related to RQ2 

Main Theme Sub-themes Codes 

Purpose Keeping track Institutional analysis 

Absenteeism 

Grades 

Purpose Proctoring Proctoring 

Purpose Pedagogical use In-class use 

Homework and extra 

practice 

Improve learning 

Decreased workload   

Personal choice   

Underutilization   

Increased workload and pressure   

Student pushback   

Dehumanization   

 

Table 5. Organization of Themes Related to RQ3 

Main Theme Sub-themes Codes 

Inevitability   

Human touch   

Negative Reputation   

 

3.6. Credibility and Consistency of the Study 

 

Yardley (2000, p. 219) suggests four broad principles in assessing qualitative re-

search, namely i) sensitivity to context, ii) commitment and rigor, iii) transparency 

and coherence, and iv) impact and importance. First, according to Yardley (2000), 

qualitative research studies have numerous contexts of potentially equal importance, 

and researchers must demonstrate sensitivity to all. For example, qualitative studies 

must acknowledge the context of the theories developed by previous scholars, as 

well as the relevant literature. Moreover, qualitative researchers must recognize the 

socio-cultural context of the study as it is often central to the investigation, as well as 

the linguistic and dialogic context of the participants‘ answers. Lastly, a good quali-

tative study must pay attention to ethical considerations and power dynamics that it 

inevitably may include. This study demonstrates sensitivity to context in several 

ways, such as giving a detailed background, writing an organized literature review 
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that refers to crucial previous work and theories, acknowledging the context of the 

study in detail in relevant sections, and reflecting on the ethical considerations. In 

fact, it can be argued that even the selection of the IPA method stems from showing 

sensitivity to context, as IPA focuses on the lived experiences of participants in their 

particular context while they go through a shared phenomenon (Smith et al., 2009). 

 

Second, Yardley (2000) asserts that good qualitative studies must show commitment 

and rigor. According to Yardley (2000), prolonged engagement with the inquired 

topic, being competent and skilled in the research methods, and immersing oneself in 

the data are examples of commitment. On the other hand, a qualitative inquiry must 

be ―complete‖ in terms of data collection, analysis, and results (Yardley, 2000, p. 

221). In other words, it must ―transcend superficial‖ and ―commonsense‖ under-

standings of the investigated topic and present a thorough analysis (Yardley, 2000, p. 

221). 

 

This study uses in-depth and semi-structured interviews to gather data from the par-

ticipants. Due to the nature of such interviews, great attention was paid to the partici-

pants at every stage of data collection and analysis. Guiding questions (see Appendix 

D) were written over the course of several days to ensure they were fit for the pur-

pose of this study. Both the advisor and the researcher discussed the guiding ques-

tions in meetings to achieve this purpose. Each step was repeated numerous times 

during the analysis process to reveal participants‘ experiences and perspectives in 

great detail. The writing was also very thorough and detailed in order to present the 

results with no questions left in the readers‘ minds. 

 

Third, Yardley (2000) explains that transparency and coherence are of great signifi-

cance in qualitative research. Transparency refers to how much of the research pro-

cess is described in the write-up, while coherence is concerned with the flow of the 

research, as well as the harmony between the research purposes and methods. One 

can achieve transparency ―by detailing every aspect of the data collection process 

and the rules used to code data,‖ and ―by presenting excerpts of the textual data‖ so 

that the readers can make sense of the researcher‘s interpretation (Yardley, 2000, p. 

222). This study not only discloses the entire research process in detail but also refers 
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to key scholars in the field to justify every minor and major decision made in the 

research design process. This also contributes to the coherence of the study as it en-

sures a ‗good fit‘ between the researched phenomena and the methods utilized to 

research them. In addition, numerous excerpts are presented in the results section, 

increasing the transparency of the analysis. 

 

Lastly, Yardley (2000) states that qualitative research must have impact and im-

portance. In addition to being well-conducted, a good qualitative study must have 

significance in its field and aim to reveal things that will make an impact. As men-

tioned in the earlier ‗need for the study‘ section, this study is one of the first phe-

nomenological explorations into digitalization and datafication in higher education 

from the perspective of English language teachers. Moreover, this is also under-

researched in the Türkiye context, creating a large gap in the current literature. Thus, 

this study carries significance importance and aims to make an impact in the field. 

 

Aside from Yardley‘s (2000) broad principles, there are also suggestions to ensure 

the validity of qualitative studies in general, or IPA studies specifically. For example, 

Lincoln and Guba (1985, as cited in Creswell, 2013) consider member checking to 

be the most vital technique to establish credibility in qualitative research. As men-

tioned in the data analysis section, this study used member checking to validate the 

interpretations made by the researcher. In addition to this, Yin (1989, as cited in 

Smith et al., 2009) recommends categorizing all your data so meticulously that others 

can trace the evidence from the early documents to the final report easily. This study 

shows thorough documentation and presentation, as evidenced in the relevant sec-

tions, abiding by Yin‘s suggestion. Lastly, it is advised to clarify researcher bias in 

the study by explicitly discussing the researcher‘s role and position. This was also 

done in the relevant sections to give the readers a better perspective of the interpreta-

tions. Overall, it can be seen that this study took great care in ensuring its validity, 

credibility, and consistency. 

 

3.7. The Role of the Researcher 

 

Qualitative research studies are inextricably linked to their authors, the way the read-

ers interpret them, and their effects on research participants and locations (Creswell, 
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2013). There is no such thing as a sterile qualitative study, and all writing reflects its 

writer‘s positioning and interpretation. Thus, Creswell (2013) recommends that qual-

itative researchers utilize ―self-reflexivity‖ (p. 216) and be conscious of their values, 

experiences, and biases that may play a role in their research. 

 

As the researcher, I have had the pleasure of meeting and studying with many great 

English teachers working at this institution. Prior to the design of this study, I had 

many opportunities where I sat down and chatted with them. Therefore, I had a lot of 

contextual knowledge about the way this department was run and its policies. This 

made the basis for my decision to pick this institution as a criterion. However, be-

sides this, I had no personal experience regarding this department – I had never 

worked professionally with these teachers or received education from them as a stu-

dent. As for the participants specifically, I had never met or had any contact with any 

of them prior to the study. 

 

As a woman in her late twenties, I have had a personal computer since I was six 

years old. I was very tech-savvy even as a kid, and people would always come to me 

for their IT problems. I was also a very curious child, so I spent a considerable 

amount of time searching for answers to countless questions online. Hence, growing 

up with easy and constant access to the internet definitely affected the trajectory of 

my life and education. 

 

After graduating high school, I got accepted into Middle East Technical University 

(METU), where I received my bachelor‘s degree in Foreign Language Education. 

During my undergraduate studies, I took a few courses related to technology and 

teaching, such as Instructional Technology and Material Development, Introduction 

to Computer-Assisted Language Learning Tools, and Knowledge Management in 

Education and Research. These courses were very informative and insightful and 

helped me learn more about digital tools in education and foreign language educa-

tion. 

 

After receiving my bachelor‘s degree, I applied to METU‘s master‘s program in 

ELT. I took research design courses for both quantitative and qualitative research, 
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which really helped me become a more competent researcher. During my second 

semester, I had the opportunity to enroll in a particular graduate course on intercul-

turality and intercultural education taught by my advisor. The discussions we had 

there helped me find my identity as a researcher and taught me incredible things. I 

have written six research papers during my graduate studies, all of which helped me 

write this current study. 

 

As someone who has spent practically her whole life online, I am very familiar and 

up to date with the current digital trends both in my daily life and in educational set-

tings. Moreover, my digital and data literacy does not only consist of technical and 

instrumental competencies. My ability to read between the lines, question and criti-

cize data-hungry and predatory corporations, and my political positioning regarding 

neoliberal and capitalist education systems all contribute to my understanding of 

digital tools and data. This understanding led me to study digitalization and datafica-

tion of higher education in a local context. 

 

3.8. Ethical Considerations 

 

To ensure compliance with ethical principles and guidelines, a detailed proposal for 

this study was written and submitted to Middle East Technical University‘s Human 

Research Ethics Committee before the study began. After receiving approval from 

the ethics committee, the research process officially began. Both the researcher and 

the advisor made sure the research process operated within the approved ethical 

framework. 

 

All participants received informed consent forms before their interviews. Throughout 

the research process, the participants were fully informed about the purpose of the 

study, their rights, data collection and analysis plans, and any questions they had 

were answered. After their interviews were complete, the participants received de-

briefing forms, which highlighted this information again. Any and all materials relat-

ed to the study, including audio recordings, transcripts, signed forms, and analyses, 

were kept on a password-protected personal computer only accessible by the re-

searcher. Random pseudonyms were assigned to the participants to ensure their ano-
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nymity. After the data analysis was complete, the participants were sent brief expla-

nations of the results for member-checking purposes. This way, the participants 

could agree or disagree with the interpretations of the researcher and have more con-

trol over their results. 
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CHAPTER 4 

 

 

FINDINGS 

 

 

The purpose of this research study was to uncover English language instructors‘ per-

ceptions and experiences regarding digitalization and datafication of higher educa-

tion. This chapter will present the findings of the study in three key parts in accord-

ance with the research questions. Each key part will present the answers to the re-

search questions, respectively. 

 

4.1. How do English language instructors perceive the digitalization and datafi-

cation of higher education? 

 

This research question aimed to uncover the participants‘ perceptions regarding digi-

talization and datafication of higher education. The interpretations of the partici-

pants‘ answers revealed three major themes, which are ―Positive Perceptions,‖ ―Neg-

ative Perceptions,‖ and ―Mindfulness‖ (Figure 2), and will be discussed in separate 

sections.  

 

 

Figure 2. Participants' Perceptions Regarding Digitalization and Datafication of 

Higher Education 

 

The answers provided by the participants revealed that, generally, participants per-

ceive the increasing digitalization and datafication trends of higher education as both 

positive and negative in different scenarios and reiterate the importance of mindful 

use. These perceptions will be explored under their respective categories.
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4.1.1. Positive Perceptions 

 

The theme ―Positive Perceptions‖ refers to the ways the participants view digitaliza-

tion and datafication of higher education as beneficial or reasonable. While examin-

ing this theme, five sub-themes that further explain their perceptions were identified 

(Figure 3). These five sub-themes were ―Supplementary Tools,‖ ―Student Benefits,‖ 

―Accountability,‖ ―Professional Development,‖ and ―Insight.‖ These sub-themes 

were identified based on the participants‘ specific examples and explanations of their 

views, which also led to some distinct codes, also shown in Figure 3. Overall, all 

participants explained that there are positive sides to digitalization and datafication 

of higher education, stating that they are helpful tools that benefit students, facilitate 

accountability, provide opportunities for professional development, and are capable 

of generating useful insights. 

 

 

Figure 3. Sub-themes and Codes for Participants‘ Positive Perceptions 

 

4.1.1.1. Supplementary Tools 

 

Throughout their interviews, the participants revealed that they view digitalization 

and datafication of higher education as having the capacity to serve as instruments 
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that aid in their pedagogical practices in and outside the classroom, which was then 

identified as the ―Supplementary Tools‖ sub-theme. While explaining why they saw 

digitalized and datafied tools and systems as supplementary and beneficial, the par-

ticipants often referred to their experiences that shaped their perceptions. They also 

noted that these tools can help decrease the workload of teachers, make learning and 

teaching more accessible, and increase the efficiency of lessons. Figure 4 shows the 

codes and sample excerpts under the sub-theme ―Supplementary Tools.‖ 

 

 

Figure 4. Codes and Sample Excerpts for the Supplementary Tools Sub-theme 

 

According to the participants, decreased workload is one of the main ways that digi-

talization and datafication of higher education can aid English language instructors. 

For Alice, one way this may happen is by eliminating the need to create or copy as 

many materials as before since what their students need is already available digitally 

on their own devices. While this example is pretty self-explanatory, it can also be 

interpreted as shifting the responsibility of providing materials from the instructor to 

the students. However, Alice is not the only one who expresses this view. Britney 

also shares similar ideas and says: 

 

Digitalization of higher education? Actually, it makes, I mean, all digital plat-

forms make my life a lot easier these days. … These days, most of the re-

searchers and instructors are really afraid of those technologies. I don‘t see 

them as a threat, to be honest. We should make use of them. Actually, we 
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should give an orientation for the students at the very beginning of the semes-

ter. I think they should be able to use them in their own learning space be-

cause we are not available all the time. And instead of asking teachers ques-

tions all the time, they can, I mean, they should be able to, you know, able to 

use those technologies by themselves. 

 

Here, Britney states that she loves and frequently uses digital tools and platforms and 

views digitalization from a very positive standpoint. In her explanation, she centers 

the students and expresses that they should be given training in digital tools as teach-

ers are not available all the time. Britney supports that students should be able to 

handle themselves instead of having to ask teachers questions all the time, which is 

made more possible by digital tools. Once again, this can be interpreted as shifting 

the majority of responsibility from the teacher to the students, same as Alice. As 

mentioned in the research context section, this preparatory school carries signifi-

cance for both its instructors and students as English is the medium of instruction at 

this university. Moreover, it was also mentioned that this university is considered to 

be one of the leading higher education institutions in the country. Due to this, a lot is 

expected from the students, and they often have many responsibilities. It can be in-

terpreted that this starts from the preparatory school and reflects the participants‘ 

views as well. 

 

Furthermore, for Alice, another way digitalization and datafication may decrease 

English language instructors‘ workload is as follows: 

 

If used correctly, I think they're very, very useful because you don't need 

proofreading, for example. You write something, and then you ask some digi-

tal tools to proofread them for you and correct them for you to make them 

more, in our case, native-like or more authentic; they're very useful in that 

sense. 

 

Because English is not their first language, Alice feels as though English language 

instructors in Türkiye can benefit from the suggestions from digital tools to correct 

or alter their writings in accordance with the sound they want to achieve. Along the 

same lines, Britney also makes a specific reference to being a native speaker and 

says, ―Let‘s be honest, we are not native speakers, so it's a great platform. And the 

internet offers enormous resources. Why not using them? I mean, let's just improve 
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our language. So students should be able to use those platforms as well.‖ Here, it can 

be seen that Britney is in agreement with Alice‘s view that digital tools are especially 

beneficial for non-native teachers of English. While Alice and Britney do not make 

other references to nativity, it can be interpreted that they trust these tools to identify 

and correct the potential mistakes they may make regardless of their proficiency and 

see this as decreasing teachers‘ workload. Once again, their perceptions may be in-

fluenced by their context of teaching at a high-stakes university where English is the 

medium of instruction. 

 

Next, accessibility is another important point that the participants make. Here, 

Courtney refers to a website that she uses in her personal life. This website allows 

people to sign up and send postcards to people they do not know from all over the 

world, as well as receive postcards from them. To do this, it takes your home address 

and matches you with random people, after which you send each other postcards 

from your country or city. Courtney brings those postcards to class with her and uses 

them as examples in her lessons. When talking about this, she states: 

 

Now, in my beginner classes, I do this a little more to open up to the outside 

world because students come from all over Anatolia. They may not have had 

any experience abroad before. They may not have spoken to a native speaker, 

or they may not have spoken to someone else in English, a foreigner.  

 

According to Courtney, if this website did not exist, or if she did not use things she 

got through this website in her lessons, maybe her students would never have access 

to items or authentic writings that came from a different country or culture. Thus, she 

believes that such tools provide opportunities for students to have access to things 

that they otherwise may not be able to access, improving their learning journeys. Her 

example shows how much importance she attributes to her job as an English lan-

guage instructor to people from all over the country with various experiences and 

backgrounds. In her mind, she has a responsibility to provide these extra materials to 

her students and help them gain more perspective and experience. 

 

Lastly, increased efficiency comes up a few times in the participants‘ narrations. Al-

ice refers to physical relief from the burden of carrying CD players from classroom 
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to classroom, saying, ―Before the software, we used to carry our CD players to the 

classroom. So, it was a huge burden from time to time. We used to carry speakers. 

And, so, I don't know. And now everything is one click away.‖ 

 

Once again building up on her experiences, Alice reflects on how digital tools and 

systems have the capacity to relieve teachers from extra work that comes with tradi-

tional and analog systems. According to Alice, without having to waste time and 

energy on issues like locating, carrying, and taking care of multiple physical items 

like CD players and CDs, English language instructors can plan and conduct more 

efficient lessons, which furthers her perception that digitalized and datafied systems 

can serve as supplementary tools in this regard. 

 

While Alice‘s example is more of a physical one, with other participants, this in-

creased efficiency takes more abstract forms. For example, Courtney mentions learn-

ing management systems and educational platforms and explains that they supple-

ment teaching as ―students do homework and submit it through platforms, teachers 

download those files, work on them and give feedback. In other words, it seems 

more practical and easier. It is impossible to do everything in a classroom environ-

ment.‖ In this example, such platforms supplement teachers by hosting students‘ 

work and allowing teachers to access that work outside class hours, which means that 

not everything has to be done synchronously. In turn, this means class hours can be 

designed with more focus on other aspects that require interactive or synchronous 

work. For Courtney, this is an important positive side of digital platforms hosting 

and accessing their data. 

 

Britney, on the other hand, refers to popular AI tools frequently these tools in her 

answers, which suggests that she makes use of these tools often. She remarks that 

everything people need is ―in one application,‖ whereas before, various tools were 

needed to complete different tasks. In her view, as AI tools continue to offer solu-

tions to multiple problems, they eliminate the need to visit various websites, thus 

increasing efficiency. This may translate to more efficiency while preparing for the 

lesson like in her case, or it may increase the efficiency during class hours in other 

ways. Once again, as discussed in the research context section, instructors employed 
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at this particular institution tend to be open to new research, developments, and tech-

nology. Thus, it is no surprise that the participants reflect this context and give im-

portance to efficiency and keeping up to date. 

 

Overall, it is understood that the participants view digitalized and datafied tools as 

supplementary to their teaching practices in various aspects such as decreasing 

teachers‘ workload, improving accessibility, and increasing efficiency. 

 

4.1.1.2. Student Benefits 

 

Student benefits refer to another positive aspect perceived by the participants and are 

described as benefits to students‘ learning journeys offered by digitalized and data-

fied tools and systems. Four codes, which are ―Increased Autonomy,‖ ―Increased 

Confidence,‖ ―Continuous Learning,‖ and ―Extra Practice and Feedback,‖ can be 

found under this sub-theme. Sample excerpts for each code are shown in Table 6.  

 

Table 6. Codes and Sample Excerpts for the Student Benefits Sub-theme 

Sub-theme Code Excerpt 

Student Benefits Increased Autonomy Like I said, as long as it‘s used rea-

sonably, I don‘t see it as a threat. On 

the contrary, I think it increases stu-

dents‘ autonomy. I think students take 

responsibility for their learning and 

improve their self-regulation skills. 

(Britney) 

Student Benefits Increased Confidence For example, on [digital education 

app], they can write sentences on the 

screen anonymously. ... Normally, we 

would listen to the volunteers first or 

call out names and ask them to do it. 

... On [digital education app], the sen-

tences are there anonymously. So 

when I project the screen on the 

board, the student knows that the sen-

tence is theirs; but if the sentence is 

incorrect, they don‘t get embarrassed 

about their errors while still getting 

feedback. (Courtney) 
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Table 6. (continued) 

Student Benefits Continuous 

Learning 

I used to say when I started working as a 

teacher, language learning shouldn't stop 

in the classrooms or outside the class. Try 

finding as many materials as you can. 

Now, with the technological develop-

ments, it's quite easy. (Alice) 

Student Benefits Extra Practice 

and Feedback 

I think it‘s [AI feedback] a great feature 

and a great opportunity right now. ... It 

can give them feedback as long as they 

write the correct prompt, and they can get 

very comprehensive feedback. (Britney) 

 

For Alice, she has always been the kind of teacher who wants her students to be au-

tonomous learners. Indeed, she says, ―I really want to encourage my learners to be-

come more autonomous, and technology and all the digital information and all the 

tools they can use definitely helped my learners to become more autonomous.‖ Ac-

cording to her, digital tools and information available to the public have the ability to 

help students become autonomous learners, which is supported by her experience. 

 

Britney expresses similar views, stating, ―As long as it is used reasonably, I don‘t see 

it as a threat. On the contrary, I think it increases students‘ autonomy. I think stu-

dents take responsibility for their learning and improve their self-regulation skills.‖ 

In Britney‘s explanation, she refers to ‗self-regulation skills‘ as another potential 

benefit for students. According to both participants, students can become more au-

tonomous learners with the help of digitalized and datafied tools and systems. This 

can be made possible by these tools and technologies shifting the control over to the 

students rather than having teachers as the sole responsible actors, which was also 

mentioned by both Alice and Britney in the previous section. Once again, this could 

be a reflection of their institution‘s culture. 

 

Additionally, at another point, Courtney gives a specific example from her experi-

ence to point out how digitalization and datafication can help increase students‘ con-

fidence. She illustrates: 

 

For example, on [digital education app], they can write sentences on the 

screen anonymously. … Normally, we would listen to the volunteers first or 



 

51 

call out names and ask them to do it. … On [digital education app], the sen-

tences are there anonymously. So when I project the screen on the board, the 

student knows that the sentence is theirs; but if the sentence is incorrect, they 

don‘t get embarrassed about their errors while still getting feedback. 

 

According to Courtney, in a more traditional classroom setting, students may feel 

self-conscious and worry about making mistakes in front of their peers. This may 

discourage them from actively participating in the classroom activities. However, the 

platform that she exemplified allows students to submit their answers anonymously. 

Without any identifying detail attached, other students (and the teacher) have no idea 

whose input it is on the screen. This way, inaccurate answers can be corrected with-

out anybody having to admit that they made a mistake. According to Courtney, this 

can increase students‘ confidence and not deter them from participating in the activi-

ties. This shows how much she cares about her students making the most of the ac-

tivities and exercises they have in the classroom, as well as their psychological well-

being. 

 

Moreover, the participants agree that students can benefit from continuous learning 

through digitalization and datafication. Alice states, ―I used to say when I started 

working as a teacher, language learning shouldn't stop in the classrooms or outside 

the class. Try finding as many materials as you can. Now, with technological devel-

opments, it's quite easy.‖ According to Alice, students can follow up on the things 

they learned in the classroom whenever and wherever they want without having to be 

bound by spatial and temporal limitations. Similarly, Britney advocates that students 

should use digital platforms and tools more as ―the Internet offers enormous sources, 

why not use them?‖ She states her viewpoint in such a simple yet efficient way by 

asking, ―Why not use them?‖ Her answers to questions are quite consistent as she 

repeatedly emphasizes how students need to be in control of their learning rather 

than teachers teaching everything. 

 

Lastly, all participants affirm that digital tools and datafied systems provide numer-

ous opportunities for students to get extra practice and feedback. Alice and Britney 

both refer to generative AI tools to give feedback, and Britney explains that ―I think 

it‘s a great feature and a great opportunity right now. ... It can give them feedback as 
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long as they write the correct prompt, and they can get very comprehensive feed-

back.‖ According to the participants, there is never enough time in the semester to 

give enough feedback on students‘ paragraphs. Especially in lower proficiency 

groups, students need a lot of practice and feedback to improve their writing skills. It 

is not feasible to expect teachers to have enough time to provide the feedback that 

students need. In such cases, such AI tools come in handy to give that extra feed-

back, which just might be the extra push that students need. 

 

Courtney also agrees with AI feedback; however, she also gives a different example 

about how students can submit voice recordings via different platforms where they 

can get feedback from the teacher later. She articulates: 

 

If you listen to the student there, you may not be able to take notes on every-

thing. However, if I have this available on hand, I can play it again. When 

I‘m listening to it again, I can take notes on stuff that I‘ve missed before. So 

holding onto this student data can prove beneficial. 

 

In this example, Courtney recognizes the voice recording as potential student data 

and explains how using it reasonably would be beneficial for the student because 

they would get more comprehensive and accurate feedback from their teacher. She 

mentions the limitations of conducting a traditional speaking exercise where the 

teacher would have to both listen to the student and take notes simultaneously. Ac-

cording to Courtney, if speaking exams were conducted like that, it would be impos-

sible to provide accurate and comprehensive feedback on students‘ speaking skills. 

Moreover, her example also illustrates the potential to have extra practice as the plat-

forms she refers to enable students to submit voice recordings without the teacher 

and student being available in the same room at the same time together. This is simi-

lar to her view about increased efficiency thanks to learning management systems in 

the previous section. 

 

Overall, it can be interpreted that the participants view various potential benefits of 

digitalized and datafied systems in terms of their students‘ learning experiences, 

ranging from increasing their autonomy and confidence, facilitating continuous 

learning, and giving them extra practice and feedback. 
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4.1.1.3. Accountability 

 

According to the participants, increased accountability is one of the perceived posi-

tive outcomes of digitalization and datafication of higher education. Their statements 

showed that this accountability occurs at multiple levels, manifesting in students, 

educators, and administrators alike. ―Objectivity,‖ ―Digital Trail,‖ and ―Transparen-

cy‖ appear as codes under this sub-theme, which is shown with sample excerpts in 

Figure 5. 

 

 

Figure 5. Codes and Sample Excerpts for the Accountability Sub-theme 

 

The role of digital trails in facilitating accountability can be seen in Courtney‘s ex-

cerpt in Figure 5. Here, Courtney gives an example from her past where she had a 

sour interaction with a student. This student was late to an online exam, and as per 

the exam rules, Courtney could not let him in the online meeting. Later, this student 

filed an official complaint against Courtney, claiming that he was not late to the ex-

am, but she denied him entry anyway. However, because this application automati-

cally recorded meeting logs in the background (e.g., who joined at what time, who 

left at what time, who dropped off the meeting due to connection issues, who left 

willingly), Courtney was able to prove that she was following protocol and did not 

do anything wrong. Therefore, Courtney‘s experience affirms her perception that 

digital data trails increase accountability. Thanks to that data trail, Courtney could 
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absolve herself from the accusations. She also states that, if things had happened the 

other way around and the student was right, this digital trail would benefit the stu-

dent as he would have evidence that he was mistreated and misled. Thus, she sup-

ports that this digital trail is useful for all involved parties. This example also reflects 

how important the proficiency exam is for the students and how the administration 

takes it seriously in their institutional context. 

 

In a similar vein, accountability in the form of objectivity can be seen in Britney‘s 

excerpt in Figure 5. In this example, it is understood that Britney perceives digital 

platforms as sites where the tracked information (e.g., submission times, grading 

details) can increase objectivity. Knowing that everything is recorded and available 

to be inspected can facilitate objectivity in all involved parties as it would be futile to 

do anything otherwise. In this context, it can be interpreted that this increases the 

instructors‘ confidence because they know that they have the necessary proof at all 

times if anything were to go wrong. This, in turn, can facilitate a stronger profession-

al identity. 

 

Lastly, accountability in the form of transparency can be found in the participants‘ 

answers. In Britney‘s excerpt in Figure 5, Britney refers to how once something is 

uploaded somewhere, it is out in the open and cannot be altered anymore. According 

to Britney, this increases transparency and reduces the risks of potential manipulation 

and errors by any actor or party. While some would find this detailed information-

tracking worrying, for Britney, it is definitely a positive aspect, which further affirms 

her previous statement where she says, ―These days, most of the researchers and in-

structors are really afraid of those technologies. I don‘t see them as a threat, to be 

honest.‖ 

 

While Britney‘s statements affirm objectivity and transparency as accountability 

manifestations, Courtney‘s experience reflects her perception of the potential bene-

fits of digital trails. Although they all view accountability in different forms, all these 

statements by the participants reveal the ways they construct the accountability bene-

fits of increasing digitalization and datafication. 
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4.1.1.4. Professional Development 

 

The interviews with the participants revealed that they perceive professional devel-

opment as one of the positive sides of digitalization and datafication. Here, profes-

sional development refers to obtaining or enhancing career-related skills and compe-

tences. According to the participants, digitalized and datafied systems allow instruc-

tors and researchers to have access to more opportunities for professional develop-

ment. 

 

Now everything is quite easy to reach. Like, you can take courses from 

around the world. And based on your interest, you can look for some training 

opportunities and you can easily do them in your own time. So it's- digital 

tools have a great value for your personal, professional development. (Alice) 

 

In the excerpt above, Alice mentions how everything is easy to access from all 

around the world, and since they are online, you can pick where and when you want 

to participate in such opportunities. Without having to be bound by temporal and 

spatial boundaries, teachers can consume any professional development material 

freely and improve themselves personally and professionally. While this example is 

quite straightforward, at another point, she refers to a different manner in which pro-

fessional development may be facilitated. She says, ―'I‘m the final decision maker, 

and it keeps my content knowledge- it kind of serves as a brush up.‖ According to 

her, such tools and systems can serve as a ―brush up‖ that keeps her content 

knowledge up to date, helping her professional development; yet, in the end, she is 

still the final decision maker. Her being the final decision maker will be explored 

further in the upcoming sections related to experience; however, it can be seen how it 

plays an important part here too. For Alice, the fact that digital professional devel-

opment opportunities are more accessible is not the sole point; that she can ask ques-

tions but still disagree with the responses is why her professional development is 

supported further. Thus, it can be argued that her autonomy is what promotes her 

professional development rather than the increased number of tools and systems. 

 

On the other hand, while Courtney affirms that there is an increase in the profession-

al development opportunities available to English instructors, she also mentions that 

an increased number is not the same as good quality, which is another common 
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theme that will be explored in the later sections. She builds up on her previous expe-

riences again and states: 

 

I once joined a webinar on creating cartoons. However, they sent me the cer-

tificate online, and then I‘ve never even gone on the website to try it. I‘ve 

never used it in class either. So, you see, there is an increase. There is an in-

crease, and yet… 

 

Here, Courtney trails off at the end of her sentence and does not finish it. However, 

based on the previous parts of her statement, it can be inferred that she meant quanti-

ty is not the same as quality. In her view, although there is an increase in numbers, it 

is debatable whether or not this increase is substantial in terms of actually providing 

quality training that leads to an increase in the quality of education. Even as someone 

who is quite interested in learning and trying new tools, she acknowledges that at 

least some of these new tools and materials are just for the sake of getting or offering 

a certificate. 

 

In general, while it can be understood that the participants believe increased digitali-

zation can lead to more opportunities for professional development for English lan-

guage instructors, there are also mentions of quality over quantity. 

 

4.1.1.5. Insight 

 

As the final sub-theme, generating insight is another perceived positive aspect by the 

participants. At different points, they referred to how digitalization and datafication 

of higher education may lead to providing better care to their students as new in-

sights and connections would be discovered. The participants referred to institutional 

analysis and tracking process as potential insight, which were used as codes in this 

sub-theme. Sample excerpts for these codes can be found in Table 7. 

 

Table 7. Codes and Sample Excerpts for the Insight Sub-theme 

Sub-theme Code Sample Excerpt 

Insight Institutional 

Analysis 

I think it's very good, especially when doing item 

analysis in multiple-choice exams, when looking at 

difficulty levels, etc. (Alice) 



 

57 

Table 7. (continued) 

Insight Tracking 

Progress 

Because, for example, when they do that textbook 

online digital exercise, you see who is doing it, who 

is not doing it, which topics are lacking, which topics 

are misunderstood. I see, for example, a lot of mis-

takes in the simple present tense. I can go back to that 

topic and explain it to the students again. In this 

sense, it is beneficial for us and for their education. 

(Britney) 

Insight Tracking 

Progress 

Because on that digital platform, they were also reg-

istered in a classroom environment and who - I think 

if I remember correctly, who was logging in, who 

was opening the materials, who was doing what, I 

could check those things. (Courtney) 

Insight Tracking 

Progress 

We can track both the data the students input, and 

how many they got wrong, so we can give appropri-

ate feedback. I think it‘s useful in that sense. (Brit-

ney) 

 

In Alice‘s excerpt in Table 7, she refers to a specific function of digitalized and data-

fied systems, stating that they facilitate important analyses that are required to pro-

vide quality education to students. Her perception is once again based on her experi-

ence at her institution. She believes that institutional analyses of exams and other 

related materials improve the quality of education for students by providing quality 

assessment, as evaluation is a vital part of education. As mentioned in the research 

context section, the proficiency exam is quite crucial for students at this institution as 

they cannot receive education at this university without passing this test first. Thus, it 

is no surprise that both the institution and Alice, as an employee, give great im-

portance to analyzing this exam and ensuring its quality too. 

 

At different points, Britney reflects on how generating insight and analytics could be 

useful in higher education on two separate occasions. In both examples in Table 7, 

she emphasizes that student data can show problematic topics that students struggle 

with, which can signal to the teacher which topics need more attention and repetition. 

According to Britney, if teachers make use of such student data, they can adjust their 

lessons in accordance with their students‘ needs, which can improve students‘ learn-

ing journeys. Keeping track of this progress and analyzing it manually would be dif-
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ficult for the instructors, so for Britney, this is definitely a plus to the digitalization 

and datafication of higher education. 

 

Lastly, Courtney mentions a different type of insight. In her quote, she mentions that 

some digital platforms allow teachers (and other authorized users) to see interaction-

al patterns. This way, instead of just seeing if students made mistakes, teachers can 

see if and which students clicked on materials, allowing teachers to deduct if students 

were paying attention. This paints a clearer picture for teachers and enables them to 

assess student needs on a deeper level. According to Courtney, this type of data is 

useful insight for teachers, and she perceives this as a positive feature of digitaliza-

tion and datafication of higher education. 

 

Overall, all three participants agree that certain types of institutional and student data 

are crucial for teachers in shaping their teaching practices, which is made possible by 

increased digitalization and datafication. 

 

4.1.2. Negative Perceptions 

 

When analyzing the participants‘ responses, it was understood that they have certain 

concerns and negative feelings about the increased digitalization and datafication of 

higher education. These concerns were identified as the ―Negative Perceptions‖ 

theme. Moreover, it was understood that the participants had some concerns in com-

mon, which led to the sub-themes ―Anxiety,‖ ―Privacy,‖ and ―Corporate Influence 

and Control,‖ shown in Figure 5. ―Anxiety‖ and ―Privacy‖ appeared in different 

forms, leading to the use of some distinct codes, also shown in Figure 6. 

 

 

Figure 6. Sub-themes and Codes for Participants‘ Negative Perceptions 
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Generally, participants expressed that they are anxious about the unpredictability of 

digitalization and datafication, the pressure they put on instructors and students alike, 

and the potential misuse by all the involved parties. Moreover, they articulated that 

they have concerns over privacy issues, specifically over lack of consent and trans-

parency and increased surveillance. Additionally, it was understood that the partici-

pants acknowledge the growing corporate influence and control in higher education 

brought on by digitalization and datafication trends. 

 

4.1.2.1. Anxiety 

 

The sub-theme ―Anxiety‖ referred to the participants' expressions of being anxious 

about certain aspects of digitalization and datafication of higher education, namely 

the unpredictability, increased pressure, and potential misuse. Codes and sample ex-

cerpts are presented in Figure 7. 

 

 

Figure 7. Codes and Sample Excerpts for the Anxiety Sub-theme 

 

Concerns about increased pressure appear a few times throughout the interviews. For 

example, Courtney‘s excerpt in Figure 7 shows that she worries about how increased 

datafication may put extra pressure on both the students and teachers. In fact, she 
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even mentions that institutions may face pressure from other involved actors to im-

plement increasingly digitalized and datafied systems. At another point, she brings 

up the use of cameras in China classrooms to record and analyze students‘ facial ex-

pressions. She talks about who would potentially have access to that data and says, 

―If the parents get involved … I mean, the parents can feel entitled. Here, they can 

get into arguments with teachers, like, ‗Why is my child unhappy? Why didn‘t you 

include them more?‘‖ Institutions putting pressure on instructors and students to in-

crease digitalization and datafication may be one of the first examples that come to 

mind. However, Courtney views this from different perspectives and considers many 

other potential implications like pressure from being scrutinized and observed with 

no control.  

 

While Courtney shows her anxiety about increased pressure, Alice and Britney ex-

press worries about potential misuse. For example, Alice states, ―The recent devel-

opments, they may pose a big question mark about the originality of the production, 

especially writing, because we expect students to produce something.‖ Especially 

with the rise of generative AI in recent years, plagiarism has been a rising concern 

among English language instructors. This can also be observed in Alice‘s answers. 

While Britney agrees with this point and acknowledges potential ways students can 

cheat in her quote in Figure 7, she also explains that she does not view this as cata-

strophic as others may: 

 

This digitalization paved the way for increased cheating; it‘s not the student‘s 

own knowledge, it‘s something they got from the Internet. And no matter 

how ethically wrong it is, you can‘t really get ahead of it. At the very least, 

how can you turn it into an advantage? I think we need to proceed with this 

kind of mindset because I don‘t think we can get ahead of it.  

 

In Britney‘s opinion, regardless of how wrong or unethical it is, such concerns are 

inevitable side effects of increased digitalization. Because they are inevitable, Brit-

ney supports the idea that we need to come up with ways to turn them into an ad-

vantage, as we cannot run from them. Moreover, she also believes that these situa-

tions should be assessed from a different angle. After explaining the potential ways 

students can cheat in both online and face-to-face exams thanks to increased digitali-

zation, she goes on to say the following: 
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Personally, I don‘t think it‘s that big of a problem. Because, in the long run, 

the homework that I give to my students- if it‘s going to be helpful for them, 

they should look it up online. If it‘s going to improve their English- other 

teachers have concerns about this, especially in the form of cheating.  

 

According to Britney, students making use of other resources and tools to complete 

their tests or homework is both inevitable and potentially helpful. She believes that, 

as long as her students still learn the topics and retain that information, it does not 

matter exactly how they got there. Her main goal is always teaching and educating 

her students. Her mindset showcases her ability to adapt and transform things into 

advantages rather than submitting to despair, as well as seeing the bright side even 

when the situation is considered to be a negative side effect. 

 

Lastly, concerns over the unpredictability of digitalization and datafication of higher 

education appear several times. Alice, in addition to her excerpt in Figure 6, repeats 

how she is scared and worried a few times. She refers to a specific piece of news and 

says that ―AI collects biometric data from students to increase their attention span or 

to stop when it's required.‖ When asked about how this news makes her feel, she states: 

 

Well, if we want to grow up really, really academic individuals who can 

achieve their full potential? It might be- it might be useful, but... I don't think 

it's a good idea. I think it's- it's too personal. That shouldn't happen. And ma-

chines shouldn't decide... I don't know, I don't know. I find it kind of scary, 

and I'm worried about these kind of improvements. 

 

In her excerpt in Figure 7, Alice asks, ―Where will it stop?‖ This is an important 

question that highlights the complicated nature of digital developments because it is 

not just a rhetorical question. It is a real question that cannot be answered even by 

the parties most involved because nobody knows. Despite being someone who loves 

to include digital tools and systems in her personal and professional life, Alice is still 

scared and anxious about where things can go from here. The possibilities are end-

less, and some systems are already pervasive and stalking; thus, one can only try to 

imagine how far it can go, and Alice is worried because she knows it can go too far. 

Moreover, for Alice, this is not only applicable to education or higher education. She 

also talks about how this is something she is worried about in her daily life with her 

personal data and privacy, which is explored further in the next section. 
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All in all, it can be understood that anxiety manifests differently in the participants‘ 

narrations. They are worried about the unpredictable nature of digitalization and da-

tafication, the amount of pressure they can impose on students and teachers, and po-

tential misuse such as in the form of cheating or plagiarism. However, they may also 

have the tendency to try and turn these worries into advantages rather than keep be-

ing worried. 

 

4.1.2.2. Privacy 

 

The sub-theme ―Privacy‖ refers to some of the other concerns the participants have 

about digitalization and datafication of higher education. Specifically, participants 

mention lack of consent, lack of transparency, and increased surveillance while talk-

ing about their worries, which make up the codes of this sub-theme. Codes and sam-

ple excerpts can be found in Table 8. 

 

Table 8. Codes and Sample Excerpts for the Privacy Sub-theme 

Sub-theme Code Sample Excerpt 

Privacy Lack of  

Consent 

Yeah, like, I don't know if the news is correct, but [a 

company] takes a screenshot of your- of our comput-

ers every 10 seconds so that they can provide data for 

their own artificial intelligence, and I don't know 

about it. I don't approve it, but they get it. (Alice) 

Privacy Lack of 

Transparency 

I think, well, at the beginning, everything has a good 

purpose. Everybody wants to make something useful 

for their profession. But again, who are the third par-

ties? What kind of data are we going to collect? Why 

are we going to analyze them, and why are we going 

to use them? So, these should be decided quite care-

fully, or else, it can have really, really bad results. 

(Alice) 

Privacy Surveillance About increasing datafication? Yes. That thing... 

well... how much is it used? How much does technol-

ogy interfere with students' privacy or feelings of 

comfort? We need to look at that. For example, in the 

Chinese example, as I read the article, having camer-

as in classrooms, something that records students' 

emotions, I thought, if I were a student, I would be 

bothered by this feeling of ―big brother is watching 

me.‖ (Courtney) 
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When talking about lack of consent, Alice refers to some news that she read about a 

company taking a screenshot of the user‘s screen every 10 seconds to feed their AI 

tool and states that, if the news is true, she does not consent to them gathering such 

private information, and yet they can still do it. She also mentions that she is worried 

about this practice being copied in the higher education landscape and how this 

might affect the students. Later on, she also adds: 

 

Honestly speaking, I'm not quite sure if we're fully aware of the information 

that is taken from us, with our permission or without our permission. We 

have this PDPL [Personal Data Protection Law] system. However, how ap-

plicable or to what extent is it applied? 

 

All of those examples show that Alice understands the pervasive nature of data col-

lection and how companies still gather any type of data they want without requesting 

explicit consent. In fact, Alice gives another example of issues with consent and 

states: 

 

Because, again, most of us use the search engines. [A popular search engine], 

right? And everything they ask for are set. So we either agree to their terms or 

we cannot choose their products. And so it's a big issue. …. There are some 

settings. However, I don't know- are they- are they abiding by their own 

rules? We can never be sure about it. 

 

Here, Alice highlights the illusion of consent when it comes to digitalized and data-

fied tools. Using search engines as an example, she mentions that even if the compa-

nies ask for consent to gather data, it is more of an illusion as users often have to say 

yes in order to use those products. Often people have to use these products or web-

sites because they need them. Therefore, even if companies ask them if they consent, 

people have to say yes because they do not have another choice. This means that 

companies legally cover themselves by stating they ask for permission, yet, in prac-

tice, it is not really accurate. Alice also talks about how she does not trust the data 

privacy practices and policies companies may have. Even if they claim they do not 

collect identifying data or share it with other parties, there would be no way to know 

for sure if they actually follow through. For Alice, although this is enough of a con-

cern in her personal life, she is also worried about its potential implications for high-

er education and her students‘ data. 
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On another occasion, Alice talks about her concerns over the lack of transparency in 

digitalized and datafied systems. She explains that, even if they serve a good pur-

pose, such systems are not open about their data policies and processes (Table 8). 

Expressing worries about the collection, analysis, and dissemination processes, Alice 

states that having a benevolent aim is not enough to make these systems safe or reli-

able. Courtney shares a similar sentiment as she also refers to the news of China‘s in-

class AI camera use and questions, ―And those camera records – who will examine 

them? Who will see them?‖ In both examples, the participants are concerned about 

who has access to the collected data and their intentions. Their questions are valid 

and highlight the importance of critical data discussions in not only the education 

field but their personal lives as well. Additionally, they are not just worried about 

their own data – they are more concerned about their students. 

 

Finally, participants express their concerns over increased surveillance several times. 

In Table 8, Courtney reflects on feeling like being watched by the big brother and 

continues, ―A camera tracking your every move, every emotion… This can cause so 

much stress, so much pressure.‖ Moreover, she also refers to people‘s personal lives 

with increased surveillance and data breaches: 

 

I mean, this is a problem that also occurs outside the classroom. Distributing 

our phone numbers, for instance, is the simplest example. I mean, you know, 

numbers we don't know, they call you, and you get like, ―Where did they get 

my number?‖ I think that's always there. I mean, on a country basis. This 

must be something related to how solid the laws are and whether they are im-

plemented or not. I mean, there is also this: Everything we click on is ulti-

mately recorded on the internet. I mean, this can go to many, many different 

places, but it can be a good thing, it can be a bad thing, you know, when it 

comes to catching criminals, for example.  

 

In her response, Courtney expresses that issues with data safety and surveillance are 

not limited to digitalization and datafication of higher education. On the contrary, 

there are many examples in our daily lives, ranging from getting spam calls to every 

single click leaving traces all over the Internet. However, according to Courtney, it is 

not as easy as saying ―all surveillance is bad‖ as there are instances where tracking 

people‘s activities proves useful, such as catching people who distribute or access 

certain criminal materials. Her statements show that, while she views increased digi-
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talization and datafication as a slippery slope, she can still see potential benefits, fur-

ther showing how the participants had both positive and negative perceptions of the 

phenomena. 

 

Based on the participants‘ reflections, it can be seen that increasing digitalization and 

datafication invoke privacy concerns in their personal and professional lives and in-

fluence the level of trust they have with different platforms or involved parties. 

 

4.1.2.3. Corporate Influence and Control 

 

As the last sub-theme of the negative perceptions, ―Corporate Influence and Control‖ 

refers to the concerns the participants have regarding the increased corporate influ-

ence and control over higher education. Sample excerpts can be found in Table 9. 

 

Table 9. Sample Excerpts for the Corporate Influence and Control Sub-theme 

Sub-theme Sample Excerpt 

Corporate Influence and Control And, unfortunately, I think corporate compa-

nies, they have a huge influence. Because it's a 

really big market. (Alice) 

Corporate Influence and Control There was an online textbook that we were 

using, and on that platform, the people in the 

corporate could see and observe students‘ ac-

tivities, like which parts they completed, which 

parts they didn‘t complete. (Britney) 

Corporate Influence and Control I mean, for example, we are starting a brand 

new book. Those who come to introduce the 

book, they are all like, ―Our digital book is 

user-friendly; for example, you can do this, do 

that...‖ I mean, how are the speaking and listen-

ing exercises in the book? Are the transitions 

good? I don't know, is it topic-based or team-

based? You know, these... Instead of explain-

ing these first, "Oh, our digital platform is very 

good, very nice. You know, it‘s user-friendly, 

you can play the sound when you press here, 

you can play the video when you press here..." 

and these are gradually increasing as the new 

editions of the books are published. (Courtney) 
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Alice articulates that higher education is a really big market, which means commer-

cial actors try to exert their influence and control over this education site. This is an 

important point to consider as, even if the participants do not experience this push 

firsthand (detailed more in the experience section), they can still see evidence and 

traces of this phenomenon on different scales. This is also an important discussion 

for the increasing commercialization of higher education and which actors have the 

most at stake. 

 

From a different angle, Britney refers to a specific example where a digital platform 

they were using had access to student data on their platform (Table 9). According to 

Britney, she was sure they used that data to conduct analyses for their business. 

While Britney does not go into detail about how this made her feel, it can be seen 

that educational platforms do not only charge for their services, but they also use 

user data to create more revenue for themselves via various analyses. Whether the 

institutions, instructors, and students are aware of how much of their data is being 

accessed, analyzed, used, and sold is unknown. This shows corporate control from a 

different point: while Alice‘s statement was explicitly about how much influence 

commercial actors had on higher education (i.e., a direct form of control), Britney‘s 

example highlights companies‘ control over the access, use, and dissemination of 

data, which is used as capital.  

 

Further, Courtney remarks on the change in the marketing strategies employed by 

educational corporations, particularly book publishers. She explains that, for some 

time now, companies have been neglecting the actual pedagogical aspects of their 

books in favor of marketing their digital platforms. Instead of presenting and promot-

ing the actual content, they only focus on how ―user-friendly‖ their platform is or 

how to operate different commands and controls. She criticizes this and views it as 

trying to steer higher education in the particular direction they want it to go. Moreo-

ver, it also shows that educational companies are unaware or uncaring of what the 

instructors actually need from them or their materials. While instructors want to 

know about the pedagogical contents of these materials, the companies are only con-

cerned about showing off their digitalized platforms. 
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In addition to her excerpt above (Table 9), Courtney views the increasing influence 

of corporate actors on the digitalization of higher education from a different perspec-

tive as well. She voices her concerns about how this may widen the existing inequali-

ty between her students and states: 

 

There is also something like online workbooks instead of physical work-

books. Now, when students do not get the original book, they cannot access 

the online workbook exercises. If I, as an institution, as a teacher, include a 

certain percentage of online workbook exercises in the scoring, I will now put 

students who are economically disadvantaged even more at a disadvantage in 

terms of points, for example, because they could not get the original book. 

 

While increasing digitalization and datafication may be marketed as providing equal 

opportunities in higher education, in Courtney‘s example, it can be seen that she does 

not consider this to be a hundred percent true. On the contrary, she argues that com-

panies completely switching to digital textbooks and putting their exercises behind a 

paywall only serve to worsen the current conditions. 

 

Overall, it can be seen that, while participants may have different examples about the 

influence and control exerted by commercial actors, they are in agreement that cor-

porate influence and control is a present concern in the increasing digitalization and 

datafication of higher education. 

 

4.1.3. Mindfulness 

 

The last theme of this research question, ―Mindfulness,‖ refers to the participants‘ 

expressions of the need to be mindful when it comes to digitalization and datafica-

tion of higher education. Throughout their interviews, all participants used phrases 

such as ―as long as it is used very sensibly,‖ ―as long as it is used appropriately with-

in purpose,‖ and ―no good use without a knowledgeable person in charge.‖ 

 

For Britney, she structures her statement in this manner when talking about increased 

digitalization. She says, ―Yes, we were about to lose our social skills, but I don‘t see 

it as a threat as long as it‘s used very sensibly. On the contrary, I think it increases 

student autonomy.‖ Out of the three participants, Britney is by far the most optimis-
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tic when it comes to digitalization and datafication of higher education. Even when 

she shares some concerns or narrates some past experiences where she had issues, 

she always turns it around and explains how she thinks they are still positive or nec-

essary things. In line with this, even in this example where she reiterates the im-

portance of mindfulness and sensible use, she continues to talk about the benefits of 

these phenomena for her and her students. 

 

On the other hand, Courtney and Alice refer to mindfulness a lot more often in their 

interviews. At one point, Courtney says, ―Of course, instead of using technology for 

the sake of using technology, I need to understand and integrate the pedagogical pur-

pose it serves.‖ When discussing professional development opportunities, Courtney 

had similar remarks where she debated whether opportunities increasing in number 

meant an increase in quality. She also questioned if some of these new training 

workshops were actually substantial or ―for the sake of getting a certificate.‖ Thus, it 

is understood that this is a view that she has not just for training but for every new 

development in general. 

 

At another point, Courtney states, ―I mean, as a teacher, I need to find out what it 

serves. For example, will I get to my intended outcome in a better way if I do or 

don‘t use a technological tool? I need to make that decision.‖ This emphasizes her 

need to have professional agency when it comes to planning and conducting her les-

sons. For Courtney, any tool or system she chooses to use must serve a pedagogical 

purpose. Like Courtney, Alice shares a similar sentiment when she says, ―When I co-

work with AI and digital tools, I, again, look for some possible mistakes and other 

stuff. I can disagree with the AI. I am still the final decision maker.‖ For both partic-

ipants, they are still the professionals in charge, showcasing their agency and control. 

 

Furthermore, when talking about increasing datafication, Alice expresses, ―It‘s too 

personal. That shouldn‘t happen. And machines shouldn‘t decide.‖ This explicitly 

shows her views on the increasing algorithmic decisions made in classrooms and 

institutions. In agreement with her statement of being the final decision-maker, it can 

be understood that Alice values the role of instructors being at the center of relevant 

decisions in their classrooms and institutions. 
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Overall, even when praising the potential benefits of digital tools and data systems, 

participants often state conditions like ‗as long as it is used responsibly‘ and such. 

This shows that digital and data tools are not simple artifacts in education but a part 

of the bigger picture.  

 

4.2. How do English language instructors experience the digitalization and data-

fication of higher education? 

 

This research question aimed to uncover the participants‘ experiences with digitaliza-

tion and datafication of higher education. The interpretations of the participants‘ an-

swers revealed seven major themes, which are ―Purpose,‖ ―Decreased Workload,‖ 

―Personal Choice,‖ ―Underutilized,‖ ―Increased Workload and Pressure,‖ ―Student 

Pushback,‖ and ―Dehumanization‖ (Figure 8). These themes will be discussed in 

their respective parts. 

 

 

Figure 8. Participants' Experiences Regarding Digitalization and Datafication of 

Higher Education 

 

The answers provided by the participants revealed that, generally, participants use 

digitalized and datafied tools and systems for different purposes. Their experiences 

as English language instructors in an increasingly digitalized and datafied higher 

education landscape show that i) their workload has both decreased and increased at 

different times, ii) they have full control over their lessons at their institution, iii) 

digital tools are underutilized at their institution, iv) they face resistance from stu-

dents at times, and v) increased digitalization and datafication may lead to dehuman-

ization of the teaching experience or the involved actors.  
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4.2.1 Purpose 

 

The theme ―Purpose‖ refers to the way the participants explain the reasoning behind 

using digital tools or collecting data. The analysis of this theme revealed three sub-

themes, which are ―Keeping Track,‖ ―Proctoring,‖ and ―Pedagogical Use.‖ Figure 9 

shows the organization of the sub-themes and their distinct codes.  

 

 

Figure 9. Sub-themes and Codes for the Purpose Theme 

 

According to the participants, the data that they collect and use at their institution is 

minimal and common forms of data. At various points, Alice gives examples of their 

data collection procedures: 

 

We experience datafication in a very basic manner. … The way we collect 

data is quite traditional, like we have an absenteeism report card kind of stuff. 

But other than that, then we can collect the whole hours they have missed. … 

because the data we collect and we prefer to store, they are not personal and 

we use them to make our education better, like to provide our students with a 

better learning environment and better learning experience. … It‘s especially 

useful for tracking students‘ absenteeism and reports. 

 

Alice‘s statements are supported by the other participants as they also give the exact 

examples as her. This shows that English language instructors at this institution are 

not asked to collect or keep any more data than before, thus showing no increasing 

datafication in the local context. Also, the data they collect are often used within the 

institution rather than third-party sources. Alice gives the example of institutional 

analysis for their proficiency exam, and Courtney details how that analysis is con-

ducted as she says, ―Item analyses of questions are conducted. It‘s item-based and 

done on every level. Instructors who know SPSS look into exam data for research 

purposes, like quizzes, midterms, how the institution is faring success-wise, etc.‖ 
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When asked about who can access the results and reports, both Alice and Courtney 

confirm that they are only available on a private and secure server, accessible only 

by authorized personnel. This process demonstrates how the data is kept strictly 

within the institution. The source of the data is their own proficiency exam, devel-

oped and used strictly by them. The analyses are done by qualified language instruc-

tors, and the results are only available within the institution. Except for the analysis 

software, everything they use is their own product. This shows how much this insti-

tution cares about privacy and data safety. 

 

Moreover, the participants explain that they often use digital tools for pedagogical 

purposes in and out of the classroom, often with the aim of improving learning for 

their students. Britney gives the following example: 

 

I prepare lots of materials with the help of [an AI tool] these days. For exam-

ple, each and every week, we are given a word list by our coordinators. So, in 

the past, I used to find each and every word from the dictionary. But instead, 

these days, I just enter those words into the platform and the platform gives 

me, provides me with these definitions, with all examples. 

 

Here, it can be seen that Britney makes use of a popular digital tool to fulfill her 

weekly obligations as an English language instructor. For her, this starts outside the 

classroom as she prepares for her lessons prior to the class. Moreover, she also talks 

about creating materials for her students and says, ―Other than that, I use this tech-

nology to provide model paragraphs for students. So, for example, problem solution, 

you know, cause-effect paragraph types.‖ Learning to write academic paragraphs 

requires a lot of practice and samples, and here, it is understood that Britney uses 

digital tools to provide more examples for her students. However, this is not the only 

time she mentions using tools to help her students get more resources or feedback. At 

another point, she explains: 

 

 Our students need to get this proficient- they need to take this proficiency 

exam. And unfortunately, we just give feedback to a couple of writings. So I 

give them different topics, and then I encourage them to write as many writ-

ings as possible, paragraphs as possible. So I always tell them, ―Please write 

your paragraph in [an AI tool]. I mean, that's their platform. They'll give you 

feedback as long as you write the correct prompt, you can get very compre-

hensive feedback.‖ 
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Using digital tools for proofreading and feedback purposes was mentioned in the 

previous sections, as well as wanting to encourage students to be more autonomous. 

Here, Britney shows how she is making use of certain digital tools to achieve these 

goals. As explained in the research context section, the proficiency exam can carry a 

lot of stress for students as it is their only way of studying at this high-profile univer-

sity. However, especially for lower-proficiency students, this is not easy to accom-

plish and requires considerable practice and work. As explained by Britney, this is 

not always possible to do since instructors can only give so much practice and feed-

back. Thus, for Britney, digital tools provide an opportunity for her students to re-

ceive the help they need in their own time. 

 

Another example of giving students extra practice and homework can be found in 

Courtney‘s statements. Different from Britney, Courtney refers to the benefits of 

being able to work asynchronously rather than other platforms giving feedback. She 

states: 

 

I tell them to send me their voice recordings either on the LMS or via [a mes-

saging app] so that I can give them oral feedback. I tell them it makes my job 

easier too, because if you listen to the student there, you may not be able to 

take notes on everything. However, if I have this available on hand, I can play 

it again. When I‘m listening to it again, I can take notes on stuff that I‘ve 

missed before. So holding onto this student data can prove beneficial. 
 

Courtney‘s reasoning and explanation are in line with her previous statements about 

only using tools for pedagogical purposes. Here, she recognizes voice recordings as 

potential student data; however, she also recognizes that her having those recordings 

on an LMS or her chat application offers more benefits than potential data safety 

risks, once again highlighting the importance she gives to providing her students 

with extra practice and feedback. In addition, this can also serve as another example 

of the institution‘s data privacy as the participants explained that this institution has 

its own LMS hosted on its private servers and only accessible within the institution. 

Therefore, any material uploaded to this LMS is not visible to any third party. 

 

Lastly, it can be seen that the participants made use of digital tools for proctoring 

purposes, although this practice was only done during the pandemic period. Courtney 

gives the following example: 
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During the period when lessons and exams were online, we used [an online 

meeting app] and [another online meeting app] before that. It was the teach-

er‘s responsibility to uphold the exam rules, but we also explained to the stu-

dents like, ―You‘ll be in the meeting at this time, your cameras will be on, 

what‘s on your screen, what‘s around you?‖ 

 

This example showcases the rules institutions set during the pandemic period to en-

sure academic integrity. As pervasive as they may seem, there was still no way to be 

sure about students‘ honesty, as expressed by Britney in the previous sections.  

 

All in all, it is understood that this particular institution does not take part in exten-

sive digitalization and datafication, and such practices are only performed in basic 

and common contexts. Based on the examples that the participants provide, aside 

from how the tools they use process and utilize their used data, participants do not 

have much experience in or contribution to increasing digitalization and datafication. 

 

4.2.2. Personal Choice 

 

The theme ―Personal Choice‖ refers to the ways the participants describe their expe-

riences in their institutional context. All participants agree that, in their local context, 

they have the freedom to choose whether and which tools to implement in their clas-

ses. Sample excerpts related to this theme can be found in Table 10. These excerpts 

reveal how the participants narrate their freedom to choose, as well as the situation in 

their local context. 

 

Table 10. Sample Excerpts for the Personal Choice Theme 

Theme Excerpt 

Personal Choice I mean, like, it's- it's completely up to the teacher. Although, I 

mean, in- in case of the university‘s own learning management 

system, there are some things that we need to do weekly. But, 

other than that, whether we use the software of the book or if 

we use, I don't know, [an EdTech tool] or not, it's completely 

up to us. (Alice) 

Personal Choice I am in control here. I can use something, or choose not to use 

something. On the contrary, this makes me feel more relieved 

during the lesson planning stages. (Courtney) 
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Table 10. (continued) 

Personal Choice I try to break this [traditional thinking] in my classrooms. I try 

to give them extra homework and tasks. I tell them ‗Go and 

prepare this, then bring it in and present it.‘ I try to offer them a 

more personalized learning experience or be more task-based. I 

tell them about some digital tools and say go and prepare this, 

then present in class. (Britney) 

 

In Alice‘s example (Table 10), she mentions that while they have certain duties that 

they need to complete weekly on their institutional LMS, such as entering grades and 

absentee records, instructors are completely free to make their own decisions regard-

ing their pedagogical practices. At another point in the interview, she goes on to add, 

―I don‘t [feel like less of a teacher]. In fact, it‘s the opposite. You feel more control.‖ 

With this quote, it can be understood that English language instructors in higher edu-

cation have a stronger sense of professional identity when they are given the freedom 

to make their own decisions in their classrooms. Courtney‘s example in Table 10 

also supports this interpretation as she refers to her improved affective state while 

planning her lessons and knowing she has full control.  

 

In a similar vein, Britney talks about how she does not just settle for using digital 

technology herself but also actively assigns tasks to her students to ensure they use 

them too. Here, she uses her freedom to give her students access to the tools that she 

believes will benefit them and their education. This aligns with her perception that 

digital tools can help students become more autonomous and confident, which was 

explored in the previous sections. 

 

Overall, it can be understood that the institution in this study allows its English in-

structors to have free reign when it comes to designing and conducting their lessons, 

which, in turn, supports instructors‘ professional identities and strengthens their 

sense of autonomy and agency. 

 

4.2.3. Underutilization 

 

The theme ―Underutilization‖ refers to the way the participants view their institu-

tion‘s current practices in terms of digitalization and datafication. It can be observed 
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that the participants have a shared sense of certain tools and systems not being used 

enough in their local context. 

 

Throughout the interviews, Britney expresses her frustrations with the national and 

local context of higher education. According to her, both Türkiye and her institution 

are falling behind in terms of digitalization and datafication, and authorities are not 

concerned enough with keeping up to date with global developments. At one point, 

she remarks: 

 

To be fair, I don‘t think we‘ve digitalized enough despite everything that 

we‘ve been through. For example, everything was online before the pandemic 

ended; and now, after the pandemic, we returned to 25 hours of face-to-face 

education as if we would never experience something like this again. I con-

demn this. I don‘t think it‘s right at all. We went through this process. We 

taught online. At least we could‘ve turned hybrid, or to flipped learning. We 

could‘ve done something, something extra, because there‘s no guarantee that 

we won‘t experience this again. 

 

After experiencing online education during the pandemic period, Britney is frustrated 

with the way things have gone back to the way they were, as if nothing had hap-

pened. For Britney, the pandemic gave them a chance to adapt to the necessities of a 

changing world, and her country and institution are turning that chance away: 

 

Completely face-to-face… I think it‘s wrong to have 25-30 hours of face-to-

face lessons. I think it‘s wrong that Türkiye has this idea like, ‗Okay, the 

pandemic is over, everything is over, we can return to 100% face-to-face.‘ 

The world is evolving in a different direction. I think we need to adapt. 

 

Moreover, Britney compares Türkiye to other continents and countries: 

 

I think we‘re far behind Europe and the USA in terms of digitalization. They 

mostly… I have a friend who teaches language at Yale. They use less face-to-

face and more online resources and say, ‗My actual job is to prepare materials 

outside the classroom. I create interactive materials to spend the face-to-face 

hours as efficiently as possible, but students have a lot of responsibility out-

side the classroom.‘ They mention that they use a lot of digital tools. It's the 

opposite for us. We have 25-30 hours face-to-face, and the student practically 

has no responsibility outside the classroom. I think we are lacking in this 

sense. We don‘t include students actively. And I think we feel the effects of 

that. I think Türkiye is very far behind Europe. 
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Giving her friend‘s experience as an example, Britney conveys her resentment of the 

way the higher education landscape is constructed nationally. Türkiye‘s context in 

terms of digitalization and datafication of higher education was provided in the pre-

vious sections, and different initiatives by different organizations were explained. 

However, it can be interpreted that these initiatives, despite being planned by nation-

al authorities, are not carried out everywhere and differ from institution to institution. 

Although this particular institution is considered to be one of the leaders in terms of 

development and change, it seems as though the instructors still find it insufficient 

and call for a less traditional teaching paradigm. Another example by Britney illus-

trates how this manifests in their students: 

 

When we returned to the classroom after the pandemic, I felt like nothing like 

that even happened, and we were back in that traditional classroom. Like the 

student keeps expecting things from the teacher. ―You give me the feedback, 

you do everything, you prepare everything.‖ 
 

Alice also reflects on this and explains: 

 

I think our educational system is, like, quite traditional. We love face-to-face 

communication, we love asking questions to our teacher. Although there are 

great dictionary apps, for example, instead of looking at the definition from 

their own device, they are like, ―Teacher, what does this mean?‖ … Some-

times students themselves don't like using the devices that much because 

they, they prefer the teacher to provide the response. 
 

While Alice conveys her experience from a more neutral standpoint, it further sup-

ports Britney‘s experience and highlights that this underutilization appears at all lev-

els of higher education, from national policy to the students themselves. Therefore, it 

can be interpreted that although the participants express how much freedom they 

have in designing and conducting their lessons, personally incorporating digital tools 

is not sufficient for them as they believe their institution and country could benefit 

from turning more digital than traditional. This belief is consistent with their positive 

perceptions and the fact that they are not forced to do anything. While they can iden-

tify the potential negative aspects like privacy issues, their positive experience with 

free will may be making them believe that increased digitalization could still follow 

their experience without turning into a predatory and pervasive system, thus arguing 

that their institution should follow the global trends and utilize the advancements. 
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All in all, it can be understood that the participants believe their national and institu-

tional contexts should follow global trends of digitalization and datafication as they 

believe personally incorporating tools is not sufficient for their current educational 

system. 

 

4.2.4. Decreased Workload 

 

Decreased workload is a theme that appears in participants‘ perceptions and experi-

ences at the same time. This is because the participants refer to their experiences 

while narrating their feelings and ideas about the inquired concepts. Thus, some as-

pects, such as this theme, overlap and repeat. The theme ―Decreased Workload‖ in 

this section refers to the participants personally experiencing a decrease in the 

amount of work they have to do, both in and outside the classroom. 

 

As explored in the previous sections, Alice compares their current practice to analog 

times and states, ―With everything becoming more digital now, students can down-

load the classroom materials on their own devices, and we don't have to create as 

many papers as before, or we don't copy a lot of things. So my workload has de-

creased.‖ For Alice, this decrease takes both a physical and mental form, as seen in 

this example. Similarly, Britney often praises AI tools for decreasing her workload 

by saving her the trouble of visiting different platforms to plan and design her les-

sons. She explains: 

 

For example, each and every week, we are given a word list by our coordina-

tors. So, in the past, I used to find each and every word from the dictionary. 

But instead, these days, I just enter those words into the platform, and the 

platform gives me, provides me with these definitions, with all examples. 

 

While Britney and Alice compare their current practices to their pasts, Courtney 

views this decreased workload from a different perspective. She expresses that the 

administrative department at their institution started a new practice during summer 

school: 

 

For example, about [an AI tool], they gave the students this page - how can I 

describe it, like a page with explanations on how to get feedback from [AI 
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tool] and which prompts to write. They did this to decrease teachers‘ work-

load. This practice didn‘t exist last year, for example. 

 

Here, Courtney compares the departmental actions from this year and last year. Ac-

cording to Courtney, the administrative department decided to create and disseminate 

a brochure to students that gives them instructions on how they can get feedback 

from a generative AI tool whereas before, the instructors had the sole responsibility 

to provide feedback to the students. Students getting extra feedback was a common 

topic across the participants‘ perceptions and experiences, and it plays a part here 

too. However, this time, it is not about instructors making use of digital or data tools 

to decrease their own workload; rather, it is about an administrative decision being 

made on their behalf. Courtney explains that this is an attempt to decrease the in-

structors‘ workload as now they do not have to give as much feedback, and students 

are free to practice on their own time because they are not bound by deadlines to 

receive feedback anymore. This can be interpreted as a sign of the institution‘s care 

for their instructors‘ well-being as well. 

 

Overall, all of these examples show that the participants benefit from utilizing digi-

talized and datafied tools in that they have less workload on their plates and can fo-

cus on other, affective domains of teaching. 

 

4.2.5. Increased Workload and Pressure 

 

The theme ―Increased Workload and Pressure‖ refers to the more challenging ways 

the participants experience digitalization and datafication of higher education. Alt-

hough the previous section showcases how the participants experience decreased 

workload, there are also instances where the exact opposite encounter occurs. One 

particular example comes from Courtney as she recounts her experiences at her pre-

vious institution: 

 

I was working at another university during the height of the pandemic. Stu-

dents could record and download the online lectures, but for example, in an 

exam environment, it was different. It didn‘t matter if it was a speaking or 

written exam, we would have to record all exams and download them because 

our observations alone were not enough. And we would go to school on a cer-
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tain day and hand in the recordings. If you recorded the exam not in a school 

environment but at home or in another environment, the teacher was fully re-

sponsible for the recordings. For example, if the computer crashed, the power 

went out, or something happened, the teacher was completely responsible. 

This made us nervous because there were so many things out of our control, 

but we were responsible for everything.  
 

Although this is not the case at the current institution explored in this study, Court-

ney‘s previous experiences highlight how higher education instructors can struggle 

with an increase in their workload and feel under pressure when they are deemed 

responsible not only for their actions but also for technological problems that are 

beyond their control. This example also shows what happens in institutions where 

English instructors do not have the freedom and agency to design their teaching and 

assessment practices themselves. Lack of freedom and agency may lead to feeling 

under pressure and an increase in workload for higher education English teachers. 

 

From a different viewpoint, at another point in the interview, Courtney recounts an-

other occasion when she struggled with online education despite loving technology 

so much: 

 

I was curious about technology because I also loved it, but of course, it was 

extremely tiring. Because there were a lot of tabs open on [the browser]… 

―Now, what to do on this one, what to do on that one? What were we follow-

ing?‖ The steps and things to do are all spelled out in front of me. In other 

words, following them, applying them even if they were readily available... It 

was causing an excessive workload, you know, there were many studies on 

[an online meeting application] fatigue, it was talked about, having to con-

stantly look at the screen, having to stare, it is a difficult thing, and this is also 

completely related to the energy of the class in front of you. 
 

In this instance, it can be seen that having to perform all these extra tasks felt drain-

ing and confusing, even for someone who loves and always uses digital technologies. 

This example invokes a different feeling in Courtney because here, she did not have 

much choice and was forced to conduct her lessons this way. This shows how higher 

education English instructors feel when they cannot make their own decisions, as 

evidenced by Courtney‘s contrastive experiences. Utilizing digital and data tools as 

per her own personal choice does not feel draining for Courtney, but not having a 

choice does. Lastly, on another occasion, Courtney reflects on how teachers are like 

magicians: 
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There, my actions are shaped depending on the audience, like they say ―nabza 

göre Ģerbet‖ in Turkish. I mean, depending on the attitude of the students be-

cause these things are related to each other. I mean, the attitude, the attitude 

of the teacher… you know, switching to another tool or something healthi-

er… Actually, teachers are a lot like magicians or jugglers. There, it's a bit 

like I said, pulling a rabbit out of a hat like a magician. Is that rabbit loved, 

does it make the crowd cheer? If it does, it can be used, if not, you need to 

switch to another tool. So you have to see every time. 

 

While Courtney does not explicitly express feelings of increased workload and pres-

sure in this instance, it can be inferred that having to continuously ruffle through 

potential tools and applications to find out what does and does not work in a particu-

lar classroom, and likening oneself to magicians and jugglers can add to teachers‘ 

plates that are already full. 

 

To sum up, it can be observed that English language instructors in higher education 

can experience increased workload and feel extra pressure with increased digitaliza-

tion and datafication, especially if they do not have a choice in the matter. 

 

4.2.6. Student Pushback 

 

The theme ―Student Pushback‖ refers to the participants‘ accounts of the times when 

they experienced resistance from their students regarding digitalization and datafica-

tion. 

 

Figure 10. Britney's Experience with Student Pushback 
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In Britney‘s examples (Figure 10), she tries to get her students to do some extra 

speaking practice by submitting their videos on a third-party educational platform. 

However, some of her students voice their concerns over recording and uploading 

personal videos. In the end, although Britney explains the purpose of the assignment 

and the platform, she understands their concern and comes up with a different way to 

give them feedback. On another occasion, she suggests using a video platform to 

gather their presentations. Nevertheless, once again, some students object to this idea 

as they have worries about their peers making fun of them for their pronunciation or 

accents. In this example, too, Britney understands their point of view and takes it into 

consideration when making her decision. To better explain these examples, Britney 

expresses: 

 

As I said, mutual trust is very important. It is very important for them to trust 

their teacher. In other words, they need to be sure that I will not take it and 

use it, and they need to know that I sincerely want this because I want their 

speaking skills to develop. 

 

Courtney recounts a similar experience: 

 

However, I noticed something. They‘re okay with group work on [an EdTech 

platform], for example, but voice recordings… On [EdTech platform], you 

can record and upload voice recordings to the platform. When I asked my 

students to do that, I realized some of them were hesitant. You know, worried 

about exhibiting a bad performance on there…and the semester started a 

while ago, so they know whose voice it is; they can recognize it, of course.  

 

In both Britney‘s and Courtney‘s experiences, their students are anxious about their 

speaking and pronunciation skills. As such, they are not comfortable with uploading 

their voice and video recordings to a platform that other people or classmates can 

access. When they voice their concerns, their teachers listen to them and adjust their 

lesson plans accordingly. Incidents like this can facilitate stronger bonds between 

teachers and students as students feel like they also have a say in their own learning 

journeys. Especially considering that these examples occur in the higher education 

context with adult learners, it becomes even more important to have these conversa-

tions and show mutual respect. In fact, this can facilitate the students‘ autonomy, as 

discussed previously, as the students may feel in control of their learning journeys 

and feel respected. 
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All in all, it can be understood that English language instructors in higher education 

might face resistance from their students due to increasing digitalization and datafi-

cation. 

 

4.2.7. Dehumanization 

 

The theme ―Dehumanization‖ refers to the participants‘ narrations of particular mo-

ments where they felt a loss of connection with their students or felt their profession 

losing its humane aspects. 

 

More specifically, the participants recount particular moments from the pandemic 

when online education was a necessity and everyone was trying to adjust to ‗the new 

normal.‘ For Alice, this happened in the following way: 

 

Frankly speaking, during the pandemic, ... we had classes with black screens 

and with the teacher's video on. So, in that sense, I'm not quite sure to what 

extent education was successful, or teaching was successful. ... I wasn't sure 

that they were listening, and I wasn't sure that they were taking me seriously. 

And they definitely lacked motivation to wake up in the mornings. It affected 

the teaching experience negatively, I would say. Dehumanized the experi-

ence. 

 

For Alice, having to conduct her lessons without being able to see anyone else‘s fac-

es on the screen led her to question her job. Having only her face staring back at her, 

she reflects on how she was unsure about whether her students were even there, bad-

ly affecting and dehumanizing her experience. Similar to Alice, Courtney also refers 

to the pandemic period and gives more context: 

 

At first, students were eager to open their cameras. Then they turned them 

off. Of course, this... As a teacher, are they really there, or are they doing 

something else? I can‘t see the students. Oh no, are they listening to me? Am 

I losing control? There were a lot of questions like these in the background. 

 

Both Alice and Courtney state that while students were willing to participate and 

show themselves at the beginning of the pandemic, they later became more with-

drawn and began pulling away. As cameras turned off one by one and teachers were 
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left staring at black squares on their screens, their sense of identity was also affected. 

Alice‘s and Courtney‘s accounts convey that doubt and anxiety quite well and show 

the dehumanizing aspect of the inquired phenomena. 

 

In summary, the dehumanizing effects of increasing digitalization and datafication of 

higher education can be observed in the participants‘ previous experiences with their 

unwilling students. 

 

4.3. How do English language instructors conceive the shifts in the language 

teaching profession in relation to digitalization and datafication of higher edu-

cation? 

 

This research question aimed to uncover the participants‘ conceptions of the shifting 

landscape of their profession in relation to digitalization and datafication of higher 

education. The interpretations of the participants‘ answers revealed three major 

themes, which are ―Inevitability,‖ ―Human Touch,‖ and ―Negative Reputation‖ (Fig-

ure 11). These themes will be discussed in separate sections. 

 

 

Figure 11. Participants' Conceptions of the Shifting Landscape of Their Profession 

 

Responses provided by the participants show that they believe: i) transformation of 

the ELT profession and higher education is inevitable, ii) human touch is still neces-

sary and irreplaceable, and iii) increased digitalization and datafication, as well as the 

shifts they cause, can lead to a negative reputation of their profession in society. 
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4.3.1. Inevitability 

 

The theme ―Inevitability‖ refers to the way the participants view the shifting land-

scape of their profession. All participants express that digitalization and datafication 

of higher education, and the shifts they bring on are inevitable in both the ELT pro-

fession and higher education in general. For example, Britney repeatedly states: 

 

The world is evolving in a different direction. I think we need to adapt. … I 

also think that teaching and training methods are undergoing a serious trans-

formation. I believe, with this digitalization, this will be embraced even more. 

… Administrators‘ stances are also relevant. I mean, if I were in administra-

tion, I would value this kind of training because the world is evolving in a 

different direction now, and we don‘t need to be traditional anymore. I think 

we need to encourage this more. 

 

While emphasizing her personal stance in this matter, Britney also talks about educa-

tional leaders and remarks that they have a lot of responsibility in this regard. In fact, 

she explains that, if it were up to her, she would give more importance to digitaliza-

tion and datafication of higher education as a way to keep up with the demands of 

contemporary society. In the previous sections, Britney‘s frustrations with the un-

derutilization of digitalization and datafication were explored. Such frustrations 

come up here, too, as she criticizes institutional leaders. Moreover, at another point, 

she says: 

 

Robots will not replace teachers, but robots will replace teachers who do not 

adopt technology. I really believe this saying. I think the more you close your 

eyes to the digital world, the worse things will be for teachers. If you believe 

this change is bad for teachers, I think you need to embrace it more. To put it 

simply, I think this is very individualistic in terms of the teaching profession. 

Some teachers care a lot about this, while some teachers couldn‘t care less. 

So, this is a case-by-case situation. What will happen in the long run? I really 

can‘t predict anymore. 

 

Here, Britney emphasizes the importance of adaptability for teachers and suggests 

that more teachers should be open to advancements in the field; if they do not, they 

risk falling behind and losing their jobs. For Britney, adaptability is a very important 

aspect of her profession. According to her, every actor involved in this profession, 

from leaders to students, needs to have this skill to keep up with global develop-
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ments. Her criticism of the country‘s higher education context in the previous sec-

tions also affirm this stance. 

 

Likewise, all participants reflect on the significance of adapting to changes when 

they talk about the inevitability of transformation. For instance, Alice recounts her 

experiences from the pandemic when she witnessed some of her colleagues retiring: 

 

Maybe using technologies might be- might have been really difficult to ac-

cept for some teachers because they were not used to using them at home. But 

then, all of a sudden, they were exposed to everything. And they had no 

chance, and they either adapted or they didn't. So this happens. … But some 

of them, some of my older colleagues, they were, like, trying to learn, and 

they were trying to adapt. And it was really, really good for them. 

 

Alice explains that the sudden shift from traditional teaching to emergency online 

education during the pandemic was difficult for some of her colleagues. Though, on 

the other hand, some colleagues fared better than expected and ended up adapting to 

the changes. In Alice‘s remarks, the underlying message that teachers need to be 

adaptable and open to change can be inferred. Additionally, Courtney also has simi-

lar comments and experiences as she states: 

 

I mean, digitalization… I think it's something that nobody, no teacher, can es-

cape from right now and they have to adapt in some way. … I mean, with the 

pandemic and online education, when everything became digital and turned 

online, teachers who thought they couldn‘t adapt decided to retire. If it 

weren‘t for the pandemic, they would normally continue teaching. 

 

As can be seen here, Courtney also witnessed the struggle of some of her colleagues, 

who ended up retiring because of it. Thus, all participants view the transformation of 

the ELT profession and higher education as inevitable while highlighting the need 

for instructors and administrators to adapt and stay up to date. 

 

4.3.2. Human Touch 

 

The theme ―Human Touch‖ refers to the participants‘ perception that digitalization 

and datafication cannot replace the humane aspects of the teaching profession, as 

well as their experiences with the loss of that connection. 
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In Alice‘s case, she often reiterates the importance of human professionals as she 

claims, ―I still think technology has no good use without a knowledgeable person in 

charge. I don‘t know, just tools to make our job easier. But there is still need for pro-

fessionals.‖ For Alice, this thinking may stem from her strong sense of professional 

identity and agency since she often talks about how she is still in full control and has 

the freedom to disagree with any tool she wants. Similarly, at another point, she talks 

about how ―machines shouldn‘t decide,‖ criticizing the new tendency to make deci-

sions based on algorithms without giving it a second thought. 

 

Britney, on the other hand, refers to the public‘s opinion regarding the importance of 

human teachers in the classroom. She refers to the discussions she hears and says, 

―According to some, there should be a teacher in the classroom.‖ This recounting of 

other people‘s opinions is another reason that Britney considers her national and lo-

cal context as highly traditional. However, in this theme, this is discussed under the 

interpretation that the human touch cannot be replaced by digitalization and datafica-

tion.  

 

From a different standpoint, Britney also muses over her experiences with her stu-

dents. Comparing the new generations to the previous ones, Britney explains that 

digitalization and datafication can lead to a loss of connection between instructors 

and students. She remarks: 

 

I think digitalization has seriously affected communication between humans. 

I especially think it has damaged the relationship between teachers and stu-

dents. … Especially in the past 5-6 years, I‘ve really lost that communication 

with my students. I believe digitalization has really affected the human aspect 

of things. 

 

When asked about why she feels this way, Britney gives more details and explains: 

 

There are serious differences between my students from 12 years ago and my 

current students. When I first started teaching, we would tell each other 

―Good morning‖ when we entered the classroom. Now it‘s different. Let me 

tell you about something that happened to me last semester. A student walked 

in with headphones. He was listening to music, and he was late. He entered 

the classroom like this. No ―good morning,‖ no ―sorry I'm late.‖ I think these 
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things are important. No ―good morning,‖ no ―sorry I'm late, can I come in?‖ 

Never mind saying these things in English. Never mind all that, he doesn't 

even say it in Turkish. Let alone English, they are too lazy to say it in Turk-

ish. … I‘ve warned the students now. I said, ―Please. People say good morn-

ing to each other when they wake up in the morning.‖ I guess these people, 

these students were exposed to cameras a lot during the pandemic, and they 

lost their human communication. I don't know if it‘s something like that. I 

think this Gen-Z, the new generation, has lost some of those characteristics. 

 

This example from Britney slightly differs from other participants as she reflects on 

how digitalization causes humans to lose that human touch, rather than digital tools 

lacking it. Her reasoning behind these thoughts is that newer generations had to learn 

how to socialize through cameras and devices because of the pandemic and increased 

digitalization. According to Britney, this led to students lacking the connection that 

their older counterparts had with their teachers. Further, Britney observes that this 

shift has been evident in the past five to six years, dating back to the pandemic peri-

od. 

 

Lastly, Courtney makes similar arguments as Alice. Believing that teaching is not 

just a technical job of transferring information, she underlines the affective domains 

of teaching, ―Technology, again, cannot replace a teacher or a human being. That 

emotional transfer, that empathy. You know, in class, it‘s not necessarily like, ‗we‘re 

losing our jobs, teachers are going to disappear!‘ or anything like that.‖ For Court-

ney, even if digitalized and datafied tools and systems may take away the instrumen-

tal and technical parts of the teaching profession, they cannot ever replace teachers as 

a whole. In addition to this point, she also gives a specific example of how AI re-

cordings creep her out, which can be interpreted as digital tools lacking the necessary 

human touch. She explains, ―Sometimes listening to a robotic voice... [AI tool] or 

another tool was there. You know, it sometimes feels so weird when it is obviously 

not a human voice or human recording.‖ After this example, she states that her stu-

dents also feel creeped out by such recordings or voices, signaling that this is not a 

personal issue but rather a common phenomenon. 

 

Overall, it can be understood that the participants view the shifting landscape of their 

profession from a viewpoint of the importance of the human touch, either by ac-
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knowledging its irreplaceable nature or reflecting on how digitalization and datafica-

tion may harm that connection. 

 

4.3.3. Negative Reputation  

 

As the last theme, ―Negative Reputation‖ refers to the ways that the ongoing trans-

formation of the ELT profession and higher education can create a negative percep-

tion of English instructors in the public eye or among their peers and students. 

 

According to the participants, one way digital and data transformations of higher 

education may lead to a negative image in the public eye is by making the ELT pro-

fession seem redundant: 

 

I'm afraid there won't be a need for language teachers in the future. Because 

the newest version [of AI tool], you definitely know it, it provides you re-

sponses, and you can have conversations, meaningful conversations with the 

AI tool, and you can upload your paragraphs, and the tool provides you with 

great feedback. So, our job may not be required any longer, I'm afraid, but I'm 

not quite sure. I hope not. (Alice) 

 

In this excerpt, Alice voices her worries about her profession becoming redundant in 

the future, instead replaced by new tools. She lists the current capabilities of this AI 

tool, ranging from giving feedback to holding meaningful conversations, and states 

that English teachers may not be needed any longer. While these are all instrumental 

abilities that lack the affective domain of teaching mentioned in the previous section, 

this does not stop Alice‘s concerns regarding her profession. Moreover, Alice also 

believes that other professions may be at risk. She remarks: 

 

Well, I think not only language teachers, but also many, many other fields or 

other professions will be regarded as redundant. Because technology is im-

proving not only in terms of teaching, but also in medical practices and also 

engineering. All these stuff will be done quite easily by using technology. 

 

Courtney, on the other hand, shares a different perspective and explains that being 

considered redundant is not the only negative perception of the ELT profession: 
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Now, teachers need to adapt to this. Because after a while, if that gap widens, 

students in their classes may say, ―Well, the teacher doesn't know anything.‖ 

This is an issue that devalues the perception of teachers in the eyes of their 

students - devalues the perception of the profession. If teachers are always 

one step, two steps, three steps, five steps ahead of their students, then stu-

dents respect them, and society respects them. 

 

Courtney argues that unless teachers adapt to the ongoing transformations, students 

and society will lose respect for the teaching profession. To avoid such scenarios, 

teachers need to be several steps ahead of their students and stay up to date with eve-

rything. In both cases, the participants‘ answers reveal an underlying pressure for 

English teachers to constantly adapt and adjust to the developments happening in 

their fields. While this may be true for many professions, teachers, and particularly 

English teachers, are often brought up in such discussions. Many people fear or fore-

see that robots will take over teachers, and many people believe that language teach-

ers are especially easier to replace as there are numerous sources available on the 

Internet. In fact, Britney conveys: 

 

You know, there are so many internet resources, like [speaking practice 

apps], or I don't know, other applications, AI tools, you talk and it responds, 

as if you are practicing with a native speaker in front of you. My friend told 

me, ―Your whole profession will disappear very soon.‖ Maybe so. They see 

this as negative. I don't think so, actually. Of course, anything that supports 

students‘ knowledge and language skills should be supported. However, I 

think the teaching profession will cease to exist in society in the future. Espe-

cially foreign language education. Now everyone can easily improve their 

foreign language skills. Al gives writing feedback. You can practice speak-

ing. Word lists, vocabs, all of them are available on the internet with their 

pronunciations. What else is there? Listening? There are podcasts, listening 

video recordings, everything is out there. If you go on [video platform], there 

are already millions of platforms that teach grammar, there are teachers, there 

are native speakers. In fact, a student who is very disciplined and has very 

high self-regulation skills can learn a language very easily. 

 

According to Britney, aside from specific cases, anyone and everyone can go online 

and access countless materials related to all aspects of a language. Thus, she argues 

that the teaching profession, but especially the ELT profession, will cease to exist in 

the future. Now, while Alice worries about this becoming a reality, Britney asserts 

that she does not see this as a negative thing. In fact, she affirms that English teach-

ers should be supportive of any development that helps students learn new things. 
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This shows that English teachers have varying opinions about the future of their pro-

fessions and cannot be put into a single box. 
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CHAPTER 5 

 

 

DISCUSSION, CONCLUSION, AND RECOMMENDATIONS 

 

 

This chapter will provide a detailed discussion of this study‘s findings in relation to 

previous literature and research context. Each research question will be discussed 

and organized into different sections. After the discussion, a conclusion will be giv-

en, which will summarize the main points of this research study. Next, the signifi-

cance of the study will be conveyed with its implications for the field. Lastly, the 

limitations of the study will be explained, and recommendations for future research 

will be given. 

 

5.1. Discussion 

 

5.1.1. English Language Instructors’ Perceptions Regarding Digitalization and 

Datafication of Higher Education 

 

The exploration of this research question uncovered three main themes across the 

participants‘ responses. It was found that participants perceived the increasing digi-

talization and datafication trends of higher education as both positive and negative in 

different scenarios and reiterated the importance of mindful use. 

 

Under the first theme, participants‘ positive perceptions of the explored phenomena 

were detailed further. As per the interpretations, it was understood that participants 

considered digital tools to be supplementary to their teaching, beneficial to their stu-

dents, capable of facilitating professional development and accountability, as well as 

generating useful insights. 

 

The participants revealed that decreased workload and increased accessibility and 

efficiency were examples of how digital tools could serve as supplementary tools. 
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This decreased workload included having to create or copy fewer materials, using 

only one platform instead of many, shifting the responsibility from the teacher to the 

students, and utilizing different platforms for corrections or alterations. As for im-

proving accessibility, Courtney shared a specific example of a website that she used 

for bringing authentic writing materials to her students. Later, the participants re-

ferred to physical relief from not having to carry around objects, the benefits of 

asynchronous work thanks to LMS, and the combination of platforms for increasing 

the efficiency of the profession. 

 

Later, participants agreed that digital tools had the capacity to increase students‘ au-

tonomy and improve their self-regulation. At other points, they talked about how 

students can have better confidence thanks to some of the features of digital tools. 

The fact that digitalized and datafied systems allowed students to have a continuous 

learning journey was also brought up repeatedly. Lastly, a lot of attention was given 

to how students can have access to extra practice and feedback thanks to such tools 

and sytems. 

 

Moreover, accountability manifested in forms of objectivity, digital trail, and trans-

parency in participants‘ narrations. For Courtney, this included thinking back to an 

experience she had where she was falsely accused, and the digital trail cleared her 

name. For Britney, increased objectivity and transparency were potential benefits of 

being tracked. 

 

Next, how digitalization and datafication could provide opportunities for professional 

development was explored. While all participants reiterated the increase in the num-

ber of professional development opportunities available to English language instruc-

tors, Courtney also pondered the quality of such opportunities.  

 

Lastly, participants discussed how deeper insight into institutional practices and the 

progress of students could be achieved with digitalization and datafication of higher 

education. According to the participants, tracking and keeping data could be the nec-

essary evil for tracking student progress and conducting institutional analyses. 

 

According to the advocates of digitalization and datafication, benefits of digitaliza-

tion and datafication include i) providing adaptive, flexible, individualized, interac-
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tive, authentic, and inclusive learning environments, ii) freeing teachers from time-

consuming tasks and allowing them to focus on the affective domains of teaching 

that will take teaching and learning to the next level, iii) personalized feedback, iv) 

advanced tutoring systems, v) adjustable educational routes, vi) improving curricu-

lum organization, pedagogy, and assessment, vii) facilitating informed decisions 

about student progress, and viii) promptly addressing learner needs (Alenezi, 2021; 

Alshumaimeri & Alshememry, 2024; Beneito-Montagut, 2017; Lane & Finsel, 2014; 

Luckin et al., 2016). Here, it is understood that the positive aspects that the partici-

pants mention are consistent with the claims made by the supporters. 

 

Moreover, when discussing how digital and datafied systems could serve as supple-

mentary tools and benefit students, the participants referred to increasing the stu-

dents‘ autonomy and shifting the responsibility from the teacher to the students. This 

can be considered an example of Biesta‘s (2019) definition of ‗learnification,‘ where 

all things related to education get redefined in terms of learning.  

 

At another point, the participants expressed their views on how digital tools are espe-

cially beneficial for non-native speakers of English. Although the issue of native 

speakerism is not within the scope of this study, it is still worth mentioning that the 

literature on ELT and learning, as well as different educational policies and practices, 

frequently assume and describe the acquisition of native-like English competence as 

the ultimate goal of English language learners, despite much criticism regarding the 

pervasiveness of native speakerism and its essentialist discourses (Choi, 2015). 

 

Moving on from the benefits, the participants also talked about the negative aspects 

of digitalization and datafication. Specifically, they expressed their concerns about 

privacy and corporate influence control. They revealed some of their anxious 

thoughts as well. 

 

According to Courtney, digitalization and datafication may cause instructors and 

students to feel more pressure than before. On the other hand, Britney and Alice con-

sider the potential misuse of digital tools as a form of anxiety. However, Britney is 

not quite hopeless and she believes these situations should be handled by trying to 
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make the most of it and turn it into a positive. Lastly, the unpredictable nature of 

digitalization and datafication is a source of anxiety for the participants as they are 

all aware of the fact that they can go to some bad places. 

 

Next, conversations were held about privacy concerns. Specifically, the participants 

referred to a lack of consent and transparency and increased surveillance to discuss 

their negative views. The illusion of consent was also explored in this part. Finally, 

corporate influence and control were mentioned several times in the interviews. The 

topic of inequality also came up during these mentions. 

 

While digital technologies may be thought of as saviors, they may actually end up 

widening educational inequalities instead of eliminating them as suggested (Roma-

nova et al., 2020; Selwyn, 2024). This is very consistent with Courtney‘s specific 

worries. Additionally, it is suggested that we be mindful of any push to increase digi-

talization and datafication as there are different agendas and interests at play from 

commercial companies (Ramiel & Dishon, 2023; Williamson, 2017). It is also rec-

ommended to question the legitimacy of claims made by such parties, as well as 

identify the overt and covert ideologies ingrained in the digitalization policies 

(Ljungqvist & Sonesson, 2022; Williamson, 2017). Aspects of this criticism can be 

found in the participants‘ perceptions of corporate influence and control. Moreover, 

Britney‘s example of corporate influence and control highlights how these digital 

tools and platforms charge for their services and then use user data to create more 

revenue, in line with Hartong‘s (2016) definition of ‗prosumers.‘ Furthermore, ac-

cording to the literature, instructors in higher education express worries about the 

transparency of datafied systems, data privacy, bias, dehumanization of education, 

and lack of institutional responsibility (Stewart et al., 2023). This is in line with this 

study‘s findings as the participants express similar worries. Finally, the fact that the 

participants feel lost and scared in the face of unpredictable digitalization and datafi-

cation is consistent with Ball and Savin-Baden‘s (2022) description of instructors 

finding themselves in a new and uncharted territory where they can feel insecure, 

threatened, and lost in epistemological, conceptual, and ontological domains. 

 

Lastly, the participants highlighted the importance of mindful use when it came to 

digitalization and datafication. Numerous instances of balanced and conscious use of 
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digital and data tools were found in the participants‘ responses. Critics of both digi-

talization and datafication repeatedly argue that blind trust in tools and systems is 

harmful, and we need to be careful and cautious (Atenas et al., 2023; Ball & Savin-

Baden, 2022; Castañeda & Selwyn, 2018; Saltman, 2021, 2022; Williamson, 2017). 

Thus, more connections between the literature and the findings are found here. In 

addition to this, the interpretation that mindfulness comes with professional agency 

and autonomy for the participants is an important point for the literature as it show-

cases the necessity of supporting teachers and allowing them professional freedom 

(Czerniewicz et al., 2023) 

 

5.1.2. English Language Instructors’ Experiences Regarding Digitalization and 

Datafication of Higher Education 

 

The exploration of this research question uncovered seven main themes across par-

ticipants‘ responses. Overall, it was found that, except for a couple of rare instances, 

the participants did not have much experience with datafication of higher education 

aside from minor and common data collection practices like tracking students‘ 

grades and absenteeism records. As for digitalization, it was discovered that, at their 

particular institution, there was no pressure to increase the number or the types of 

digital tools that were used, and all instructors were free to choose whether and 

which tools they implemented in their lessons. 

 

According to the participants, the tools they utilized were used for proctoring pur-

poses, giving students homework and extra practice, and improving their classroom 

practice. Moreover, the data they were asked to track and keep was used for institu-

tional analysis and tracking students‘ absenteeism and grades. 

 

Further, it was revealed that, in the participants‘ experiences, digitalized and datafied 

tools were underutilized as their institution followed a traditional teaching system. 

They also voiced that the tools they used often decreased their workload, yet they 

also had some experiences where they felt the opposite. Lastly, at different points in 

their interviews, participants also referred to certain instances where they faced re-

sistance from their students regarding digitalization and datafication. 
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Studies conducted on datafication of higher education often state that there is a glob-

al increase and shift in the collection and use of university data due to the major ini-

tiatives by policymakers and affiliated corporations, think tanks, consultancies, and 

sector organizations (Williamson et al., 2020). This study‘s findings revealed that 

this particular institution did not follow this global initiative as only minimal 

amounts of data are collected and kept here. Moreover, this data also does not leave 

the premises of this institution. This can be inferred from the following: i) only non-

identifying data is recorded and kept, ii) only basic and common analyses are being 

conducted on the recorded and kept data, iii) only the institutional staff have access 

to this data because the institution does not outsource its LMS, data collection plat-

forms, or analyses iv) the results of any analysis conducted are only shared within 

the organization on secure portals that are also not outsourced. Furthermore, the par-

ticipants shared that they did not face any push on a national level either. Therefore, 

it is understood that any form of datafication in this institution occurs on the digital 

tools and platforms used by the teachers and students, which is more difficult to 

comprehend and prove for the involved parties. 

 

As for digitalization, the participants revealed that any use of any digital tool is com-

pletely voluntary and up to the teacher. They stated that there is no institutional or 

national push to increase the number of tools they use or to use certain tools. Critical 

research explains that increased digitalization may reduce ―teachers and the students 

in higher education to mere objects of digitalization, rather than seeing them as ac-

tive subjects participating in the shaping of digital futures‖ (Suoranta et al., 2022, p. 

225). Based on this, it can be understood that this particular institution is not under-

going increased digitalization any more than other institutions. Also, it can be seen 

that instructors feel a stronger sense of identity and agency when they are able to 

make their own decisions without facing any pressure from their administrators or 

other actors. This is in line with previous literature from the opposite end – digitali-

zation and datafication shift how teachers and students view themselves and how 

they are perceived and treated (Williamson et al., 2020). When digitalization and 

datafication are not forced upon teachers, they are able to maintain a healthier nego-

tiation of their identity. 
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Moreover, all participants expressed that digital tools were underutilized at their in-

stitution and in Türkiye in general. One reason for this belief could be the fact that 

they have total freedom at their institution and are not undergoing any pressure or 

tension to adapt or adjust. Because their experiences are positive and support their 

professional identities and senses of agency, they are more likely to support the 

transformation of their institution, even if they acknowledge the potential negatives 

of digitalization and datafication. 

 

Additionally, participants reflected on how their experiences with digital tools usual-

ly decreased their workload and gave them extra free time. However, their experi-

ence with digitalization also carried some negative connotations for them. Courtney, 

specifically, referred to different points in her professional life where she felt that 

there was extra pressure and workload on her back due to digital tools or expecta-

tions. Especially her example about how tiring it was to conduct online lessons and 

follow numerous steps and tabs is in line with Hillman and Esquivel‘s (2014) state-

ment about how teachers turn into a ―line operator of apps and platforms in the class-

room‖ (p. 517).  

 

Participants also reflected on instances where they faced student pushback in terms 

of the tools they wanted to use in their lessons. In all instances, the participants ex-

plained that they listened to their students and acknowledged their concerns in their 

decisions. The participants emphasized the importance of mutual trust between 

teachers and students, which plays an even more significant role in higher education 

as all parties are adults in this context. 

 

Lastly, dehumanization was identified as a theme in the participants‘ experiences. 

More specific to the pandemic context, the participants recounted instances where 

they felt a disconnection from their students and the teaching practice as they kept 

staring at black squares on their screens, stating that this dehumanized the teaching 

experience. This is in line with the claims that teachers in higher education express 

worries about the dehumanization of education (Daliri-Ngametua & Hardy, 2022, as 

cited in Gezgin, 2023). 
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5.1.3. English Language Instructors’ Conceptions of the Shifts in the Language 

Teaching Profession in Relation to Digitalization and Datafication of Higher 

Education 

 

This research question aimed to uncover the participants‘ conceptions of the shifting 

landscape of their profession in relation to digitalization and datafication of higher 

education. The participants revealed the following beliefs: i) transformation of the 

ELT profession and higher education is inevitable and requires adaptability from 

ELT instructors, ii) human touch is still necessary and irreplaceable, and iii) in-

creased digitalization and datafication, as well as the shifts they cause, can lead to a 

negative image in society. 

 

It is no doubt that higher education is going through a time of uncertainty, transition, 

and change (Czerniewicz et al., 2023). Accordingly, the participants revealed that 

they believe the current transformation of the ELT profession and higher education is 

inevitable and requires teachers to adapt to changing conditions. Yet, despite this 

belief, they also mentioned that technology or robots cannot replace humanity in the 

teaching profession. Moreover, one participant also referred to a different aspect of 

humanity as she explained how she believes increased digitalization caused a de-

crease in her students‘ emotional capacities. Finally, the participants also discussed 

how the current shifts in their professions could lead to a negative perception of Eng-

lish teachers in the public eye. This negative perception ranged from being seen as 

redundant to losing respect. All of these perspectives are in line with the notion of 

increased commodification of higher education and teacher labor (Castañeda & 

Selwyn, 2018; Page, 2020) as participants‘ answers show that teachers need to work 

harder and harder in order to remain employable, prove that they deserve respect 

from society and students, and prove ‗their worth.‘ 

 

5.2.Conclusion 

 

This IPA research study aimed to explore the digitalization and datafication of higher 

education through the lived experiences and perspectives of English language in-

structors in Türkiye. An in-depth analysis revealed that participants perceived digi-
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talization and datafication of higher education both positively and negatively. It was 

understood that the participants regarded them as helpful tools that benefit students, 

facilitate accountability, provide opportunities for professional development, and are 

capable of generating useful insights. On the other hand, their negative perceptions 

included anxiety and concerns over privacy and corporate influence and control. 

Lastly, the participants emphasized the need to be mindful when dealing with either 

concept. 

 

Next, it was understood that participants had little to no experience in datafication, 

whereas their experience with digitalization was completely voluntary and up to 

them. The participants repeatedly explained that they had full freedom when it came 

to designing and conducting their lessons, and they all preferred to include digital 

tools for various purposes, such as proctoring, keeping track, and pedagogical use. In 

their experience, they all explained that digital tools were underutilized at their insti-

tution, and better institutional policies could be designed. Moreover, they also stated 

that while their workload generally decreased, there were instances where they felt 

the opposite and experienced increased workload and pressure. They also stated that 

there were times when they faced resistance from their students regarding the tools 

that they wanted to implement, and in those cases, they made sure to listen to the 

students‘ concerns. 

 

Finally, it was revealed that the participants viewed the shifting landscape of the ELT 

profession and higher education as inevitable. When discussing this viewpoint, they 

highlighted the need for teachers to be innovative and adaptable to changes. Moreo-

ver, they also underlined that, despite these inevitable shifts, the human touch is still 

necessary in the teaching profession as teaching is a multifaceted job with affective 

domains. Lastly, they talked about how these shifts could cause teachers to have a 

negative image in the eyes of the public, which was another crucial reason for teach-

ers to be able to adapt. 

 

In conclusion, this research study shows the dual-edged nature of increasing digitali-

zation and datafication in higher education as the participants reflect on their positive 

and negative perceptions and experiences. While admitting that they see benefits of 
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using digitalized and datafied tools and systems, participants also bring attention to 

risks that must be managed. 

 

5.3. Implications  

 

Digitalization and datafication are complex practices that have taken over higher 

education on a global scale (Williamson, 2017). This research study offers several 

implications for English language instructors, higher education administrators, poli-

cymakers, the ELT field, and teacher training programs in higher education.  

 

First, this study underlines the importance of critical digital and data literacy. The 

participants‘ answers revealed that they have a deeper understanding of digitalized 

and datafied tools and systems rather than a shallow definition of competence. 

Thanks to this, they are better able to understand the implications of increasing digi-

talization and datafication, which, in turn, helps them better navigate the (potential) 

risks and concerns over their and their students‘ data and information. 

 

Second, the previous implication showcases the need to include critical digital and 

data literacy in ELT curricula. This could involve training pre-service English teach-

ers on understanding the data they share, the data that digital tools and systems col-

lect, how their information will be collected and processed, and who can access 

what. This way, English language teachers can make better-informed choices with 

the tools that they choose to incorporate. 

 

Third, this study underscores the importance of giving English language instructors 

in higher education personal freedom to design and conduct their lessons. When 

English teachers have agency and freedom, they can feel a stronger sense of profes-

sional identity, which improves their bond with their institutions and profession. 

 

Fourth, these findings emphasize the need for higher education institutions to keep 

up to date with the discussions happening around higher education on a global scale. 

By being better informed, administrators and policymakers can make conscious deci-

sions and develop clear policies that better support their teaching staff and students. 
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Fifth, this study underlines the importance of ethics in the creation of EdTech tools. 

Teachers should be central actors in such discussions, and their concerns should be 

taken into account in the development and distribution of digital tools and systems. 

 

5.4. Limitations and Recommendations for Future Research 

 

The present study has several limitations that should be recognized. This way, future 

researchers can design their studies accordingly, and readers of this study can be bet-

ter informed. First, this study has three participants. While this number is within the 

recommended range for an IPA study (Smith et al., 2009), having more participants 

could have uncovered different experiences and perspectives. Therefore, future re-

search may benefit from having a larger sample. Second, this study was conducted at 

a state university. Due to differences in funding, administration, student profiles, and 

working conditions, the results may be drastically different in different universities, 

especially private ones. Thus, future researchers may choose to focus on different 

institutions. Third, this study only utilized interviews for data collection. Although 

semi-structured and in-depth interviews are the recommended instrument for IPA 

studies (Seidman, 2006; Smith et al., 2009), future research may collect data through 

different means like observations or narrative interviews. Fourth, this study is cross-

sectional. However, as it also aims to understand how participants view the shifts in 

their field, future research may benefit from conducting a longitudinal study that 

would directly witness and present this transformation. 
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APPENDICES 

 

 

APPENDIX A. INFORMED CONSENT FORM 

 

 

Dear participant, 

This is a study conducted by Middle East Technical University, English Language 

Teaching M.A. student Elif Genç under the supervision of Prof. Dr. A. Cendel Ka-

raman. The aim of the study is to investigate English language instructors‘ percep-

tions and experiences of digitalization and datafication of higher education. 

For the purpose of this study, you will be asked to participate in up to two interviews 

with the researcher. The interviews will take place in a public venue based on your 

preference. Each interview is expected to take approximately 60 minutes. The inter-

view will be recorded via a voice recorder. During the analysis, your answers will be 

transcribed by the researcher first. Your identity will be kept strictly confidential. 

Any voice or written data collected from you will not be shared with any person or 

institution other than the researchers. The voice recordings or any data collected 

from you will be kept on a password-protected computer to ensure security. Your 

data will be used for scientific purposes only. Pseudonyms will be used to ensure 

your anonymity in research publications. 

This research is designed to benefit society by gaining new knowledge. However, 

you are not expected to gain any direct benefit from participating in this study. There 

are no risks in participating in this research. Participation is on a voluntary basis. 

During participation, if you feel uncomfortable for any reason, you are free to quit at 

any time. In such a case, it will be sufficient to tell the researcher that you want to 

quit. We would like to thank you in advance for your participation in this study. For 

further information about the study, you can contact Elif Genç 

(genc.elif@metu.edu.tr). 

I have read and understood the above information provided to me. I agree that 

I volunteer to participate in this study on my own will. I consent to giving writ-

ten and voice data to the researcher for the research purposes. 

Full Name:    Date:    Signature: 
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APPENDIX B. DEBRIEFING FORM 

 

 

Thank you for taking part in this research on English language instructors‘ percep-

tions and experiences of digitalization and datafication of higher education. 

Please read the material on this form carefully to learn important information about 

your experience in this study and ask us any questions that you have. After this de-

briefing, you may choose to have information we collected about you removed from 

this research study. 

What You Should Know About This Study 

The aim of the study is to explore English language instructors‘ perceptions and ex-

periences of digitalization and datafication of higher education. This study argues 

that higher education as a whole is going through a time of uncertainty, transition, 

and change due to a large number of factors; digitalization and datafication being 

two of them. This study also argues that the existing research focuses on technical 

details and applications rather than the affective domain of English language instruc-

tors. Therefore, this research aims to fill the gap in the literature by uncovering Eng-

lish language instructors‘ personal perspectives and experiences regarding the 

aforementioned phenomena. To achieve this goal, you were asked to participate in a 

semi-structured interview by the researcher. This interview was recorded and will be 

analyzed. Your identity will be kept strictly confidential. Any voice or written data 

collected from you will not be shared with any person or institution other than the 

researchers. Pseudonyms will be assigned to every participant to ensure anonymity in 

research publications. You may be contacted for a brief member-checking process 

after your interview. 

Your Right to Withdraw Data 

Now that you are done with providing data, you may decide whether you want to 

have your data removed from the study or not. If you choose to have your data re-

moved, any data or written note regarding your interview will be deleted. There will 

be no penalties or negative consequences for you if you withdraw from the study. 

Before making your decision, please ask us any questions you have. 

Confidentiality 

Whether you allow your data to be used in this study or not, please remember that 

the integrity of this research depended on keeping some of the details from you and 
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the other participants. Therefore, it is important that you do not tell anyone else about 

the details of this study until after June 15, 2024, which is when the analyses are ex-

pected to be done. All the information you provided will be completely confidential, 

including your decision about whether to withdraw from the study. 

If You Have Any Questions or Concerns 

Please keep a copy of this Debriefing Form for future reference. If you have any 

questions or concerns about this study and the research procedures used, you may 

contact the researcher, Elif Genç, at genc.elif@metu.edu.tr. 

If you would like to receive a copy of the final report of this study or a summary of 

the findings when it is complete, please feel free to contact the researcher. If you 

have any questions regarding your rights as a research participant in this study, you 

may contact the researcher, or METU Ethics Committee at ueam@metu.edu.tr. In 

case you experience any adverse effects that you feel result from being in this study, 

please contact the researcher. 

 

mailto:genc.elif@metu.edu.tr
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APPENDIX C. ETHICS COMMITTEE APPROVAL 
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APPENDIX D. SEMI-STRUCTURED INTERVIEW GUIDE QUESTIONS 

 

 

Q1. What are your thoughts on digitalization of higher education? 

Q2. What are your thoughts on datafication of higher education? 

Q3. What are some of your concerns about the digitalization trends of higher edu-

cation? Can you share specific examples/experiences? 

Q4. What are some of your concerns about the datafication trends of higher edu-

cation? Can you share specific examples/experiences? 

Q5. How do you perceive the influence of corporate interests or commercializa-

tion on the digitalization of higher education? Can you share specific exam-

ples/experiences? 

Q6. How do you perceive the influence of corporate interests or commercializa-

tion on the datafication of higher education? Can you share specific exam-

ples/experiences? 

Q7. What are your concerns related to privacy and surveillance in terms of digital-

ization at universities? (and in your university?) Can you share specific exam-

ples/experiences? 

Q8. What are your concerns related to privacy and surveillance in terms of datafi-

cation at universities? (and in your university?) Can you share specific exam-

ples/experiences? 

Q9. What are your views regarding power dynamics in your classrooms or institu-

tion as a result of digitalization of higher education? Can you share specific exam-

ples/experiences about this? 

Q10. What are your views regarding power dynamics in your classrooms or institu-

tion as a result of datafication of higher education? Can you share specific exam-

ples/experiences about this? 

Q11. How do you perceive the impact of digitalization on the autonomy of English 

language instructors in higher education? Can you share specific exam-

ples/experiences about this? 

Q12. How do you perceive the impact of digitalization on the professional identity 

of English language instructors in higher education? Can you share specific exam-

ples/experiences about this? 

Q13. How do you perceive the impact of datafication on the autonomy of English 

language instructors in higher education? Can you share specific exam-

ples/experiences about this? 

Q14. How do you perceive the impact of datafication on the professional identity 

of English language instructors in higher education? Can you share specific exam-

ples/experiences about this? 
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Q15. In what ways do you believe the increasing digitalization may influence the 

perception of English language teaching as a profession? Can you share specific ex-

amples/experiences about this? 

Q16. In what ways do you believe the increasing datafication may influence the 

perception of English language teaching as a profession? Can you share specific ex-

amples/experiences about this? 

Q17. How do you perceive the role of governmental actors in shaping the digitali-

zation of higher education, and how does this impact English language instruction? 

Can you share specific examples/experiences about this? 

Q18. How do you perceive the role of governmental actors in shaping the datafica-

tion of higher education, and how does this impact English language instruction? 

Can you share specific examples/experiences about this? 

Q19. How do you perceive the role of commercial actors in shaping the digitaliza-

tion of higher education, and how does this impact English language instruction? 

Can you share specific examples/experiences about this? 

Q20. How do you perceive the role of commercial actors in shaping the datafica-

tion of higher education, and how does this impact English language instruction? 

Can you share specific examples/experiences about this? 

Q21. What are some changes you have observed in the professional development 

opportunities available to English language instructors in response to digitalization? 

Q22. What are some changes you have observed in the professional development 

opportunities available to English language instructors in response to datafication? 

Q23. How do you envision the future of the English language teaching profession 

in light of ongoing digitalization of higher education? 

Q24. How do you envision the future of the English language teaching profession 

in light of ongoing datafication of higher education? 

Q25. How do you navigate the institutional demands to adopt digital technologies? 

Can you share specific examples/experiences about this? 

Q26. How do you navigate your own professional knowledge and vision as a high-

er education instructor? Can you share specific examples/experiences about this? 

Q27. How do you navigate your pedagogical content knowledge and vision as an 

English language instructor? Can you share specific examples/experiences about 

this?  
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APPENDIX E. EXAMPLES OF INITIAL CODES 

 

 

Table 11. Examples of Initial Codes 

Initial Code Frequency Sample Quote 

audit 1 And also, they are very careful about it. Like, we all have our own account data. So, so we- everybody knows who 

uses a certain computer. 

plagiarism 1 First of all, the recent developments, they may pose a big question mark about the originality of the production, es-

pecially writing, because we expect students to produce something.  

interpersonal 

relationships 

3 Therefore, I think that this digitalization has seriously affected the communication between people. I think it has 

especially damaged the relationship between the teacher and the student. 

hirable teach-

ers 

1 Those teachers will not be preferred by educational institutions. Therefore, the easier and faster we move to that 

digital place, the better it will be if we switch to digital teaching. 

funding 2 No one has ever used it. I think there is a financial problem in this sense. 

mutual trust 2 As I said, mutual trust is very important. It is very important for them to trust their teacher. In other words, they 

need to be sure that I will not take it and use it, and they need to know that I sincerely want this because I want their 

speaking skills to develop.  

third parties 4 We have this PDPL system. However, how applicable is it, or to what extent is it applied? I'm not sure about it. 

And, unfortunately, I think corporations, companies, they have a huge influence. Because it's a really big market. 

self-study 1 And instead of asking teachers questions all the time, they can, I mean, they should be able to, you know, able to 

use those technologies by themselves. 

administrators 1 It's also very important for the administrators to check the students', you know, data from time to time. 

adaptation 1 There was a sudden transition to online education, of course. In order to adapt to this immediately, there were sepa-

rate trainings and in-service trainings. After a while, people got used to it, but even if we got used to it, it was tiring 

to do this every day. 

1
1
9
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Table 11. (continued) 

efficiency 1 For example, if the teacher is not used to using these technological tools, it will slow them down a lot and leave them 

behind in the program. 

tiring 3 I was curious about technology because I also loved it, but of course, it was extremely tiring. Because there were a lot of 

tabs open on [the browser]… Now, what to do on this one, what to do on that one? What were we following? The steps 

and things to do are all spelled out in front of me. In other words, following them, applying them even if they were readi-

ly available... It was causing an excessive workload, you know, there were many studies on [application] fatigue, it was 

talked about, having to constantly look at the screen, having to stare, it is a difficult thing, and this is also completely 

related to the energy of the class in front of you. 

empathy  1 Now, as a teacher, I always believe that, whether it's face-to-face or online, how would I feel in my own class? 

talking to the 

screen 

4 I wasn't sure that they were listening, and I wasn't sure that they were taking me seriously. And they- they definitely 

lacked motivation to wake up in the mornings. It affected the teaching experience negatively, I would say. 

teacher's role 5 Unfortunately, I was observing that a little more during the pandemic. For example, we were doing all our lessons online, 

to put it simply. The students would turn off their cameras, and you couldn't say anything. I think they really had a seri-

ous power there. They would turn on their cameras when they wanted, they wouldn't turn it on if they didn‘t want to, 

they wouldn't listen when they didn‘t want to. Maybe they weren‘t even there, they were away. I think the role of the 

teacher there has diminished a little bit. 

not the same 3 Technology is improving not only in terms of teaching, but also in medical practices and also engineering. All this stuff 

will be done quite easily by using technology, but – there is a big ―but‖ coming – I still think technology has no good use 

without a knowledgeable person in charge. I don't know.  

strange  3 For example, sometimes listening to a robotic voice... [application] or another tool was used there. You know, it some-

times feels so weird when it is obviously not a human voice, or a human recording. 

age 1 I see this concern, especially in my older colleagues. Their attitudes towards technology are more negative.  

juggling  4 There, my actions are shaped depending on the audience, like they say ―nabza göre Ģerbet‖ in Turkish. I mean, depending 

on the attitude of the students because these things are related to each other. I mean, the attitude, the attitude of the teach-

er… you know, switching to another tool or something healthier… Actually, teachers are a lot like magicians or jugglers. 

There, it's a bit like I said, pulling a rabbit out of a hat like a magician. Is that rabbit loved, does it make the crowd cheer? 

If it does, it can be used, if not, you need to switch to another tool. So you have to see every time. 

1
2
0
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Table 11. (continued) 

institutional 

analysis 

2 I think it's very good especially when doing item analysis in multiple choice exams, when looking at difficulty levels, 

etc. 

image  8 Now, teachers need to adapt to this. Because after a while, if that gap widens, students in their classes may say, 

"Well, the teacher doesn't know anything.‖ This is an issue that devalues the perception of teachers in the eyes of 

their students - devalues the perception of the profession. 

irreplaceable 5 Because technology, again, cannot replace a teacher or a human being. That emotional transfer, that empathy… You 

know, in class, it's not necessarily like, ―oh, we're losing our jobs, teachers are going to disappear‖ or anything like 

that. 

accessibility 1 Now, in my beginner classes, I do this a little more to open up to the outside world because students come from all 

over Anatolia, they may not have had any experience abroad before. They may not have spoken to a native speaker 

or they may not have spoken to someone else in English, a foreigner.  

positive  7 I don't see it as a threat as long as it is used very sensibly. On the contrary, I think it increases students' autonomy. I 

think they take responsibility for themselves and develop more self-regulation skills. 

power dy-

namics 

5 I mean, some professors say, for example, this is the case at my previous university, "I don't let students play games," 

they believe that playing games, like using Kahoot or something else, is a bad thing. Or, for example, there were pro-

fessors there who thought their authority was shaken by digital tools. 

professional 

development 

14 Now everything is quite easy to reach. Like, you can take courses from around the world. And based on your interest, 

you can look for some training opportunities and you can easily do them in your own time. So it's- digital tools have 

a great value for your personal, professional development. 

crime 1 Everything we click on is ultimately recorded on the internet. I mean, this can go to many, many different places, but 

it can be a good thing, it can be a bad thing, you know, when it comes to catching criminals, for example. You know, 

child pornography, for example, it's a crime everywhere, after all, and things like, you know, people in authority fol-

low certain steps and catch these people, you know, what sites did they enter, that deep web part, for example. 

law 4 Distributing our phone numbers, for instance, is the simplest example. I mean, you know, numbers we don't know, 

they call you, and you get like, ―Where did they get my number?‖ I think that's always there. I mean, on a country 

basis. This must be something related to how solid the laws are, and whether they are implemented or not. 

1
2
1
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Table 11. (continued) 

data protec-

tion 

16 My husband, for example, was working in an IT department and I learned from him, much later, how easy it actual-

ly was to access all this data, and I didn't find it, I didn't find it right. … I really learned how easily that data could 

be extracted during that period. For example, when a computer is moved to another location, to a better equipped 

location, I learned that most of the data on the computer, even the lost data, can be restored, all of it can be backed 

up and extracted, and frankly, that made me a little nervous. Now I am much more careful about the applications I 

use, and I try to be more careful. 

extra respon-

sibility 

6 I was working at another university during the height of the pandemic. Students could record and download the 

online lectures, but for example, in an exam environment, it was different. It didn‘t matter if it was a speaking or 

written exam, we would have to record all exams and download them because our observations alone were not 

enough. And we would go to school on a certain day and hand in the recordings. If you recorded the exam not in a 

school environment but at home or in another environment, the teacher was fully responsible for the recordings. For 

example, if the computer crashed, the power went out, or something happened, the teacher is completely responsi-

ble. This made us nervous because there were so many things out of our control, but we were responsible for every-

thing. 

marketing 9 Yes, I think that digitalization is increasing, and I think it is being advertised a little more. Actually, I even think 

these publishing houses are competing with each other on this issue. Because they are always like, "We have the 

best digital platform." That's how it is. Ultimately, they have to advertise their books to get them on the market and 

increase their sales. 

unfair  1 There is also something like online workbooks instead of physical workbooks. Now, when students do not get the 

original book, they cannot access the online workbook exercises. If I, as an institution, as a teacher, include a certain 

percentage of online workbook exercises in the scoring, I will now put students who are economically disadvan-

taged even more at a disadvantage in terms of points, for example, because they could not get the original book. 

institutional 

choice 

7 And for example, this institution was using another book before I started. The reason they stopped using it was be-

cause it did not have a digital platform. That is what the administration told us. Because the world is going that way 

now. 

 

1
2
2
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Table 11. (continued) 

book publishing 

companies 

8 I mean, for example, we are starting a brand new book. Those who come to introduce the book, they are all like ―Our 

digital book is user-friendly, for example, you can do this, that...‖ I mean, how are the speaking and listening exercises 

in the book? Are the transitions good? I don't know, is it topic-based or team-based? You know, these... Instead of ex-

plaining these first, "Oh, our digital platform is very good, very nice. You know, it is user-friendly, you can play the 

sound when you press here, you can play the video when you press here..." and these are gradually increasing as the 

new editions of the books are published. 

off-class use 11 I used to say when I started working as a teacher that language learning shouldn't stop in the classrooms or outside the 

class. Try finding as many materials as you can. Now, with the technological developments, it's quite easy. 

proctoring  4 During this online education, especially when everything, all the exams, all the lessons were done via [app], we used 

[app] before [app]. Now, the exam rules... Of course, it's the teacher's job to manage them, but we also had an exam 

explanation for the students at that time, like this, you'll be in class at this time, your cameras will be on, I don't know, 

your hands and face will look like this. It was even like, they'll see their own questions on the computer, and they will 

have an extra phone camera that shows the room they are in.  

tension 2 To be honest, datafication increasing in a way that puts pressure on the students would scare me. Technology‘s extent, 

I mean… To what extend will it be included? Also, is this the teacher‘s choice, or the institution‘s choice that is im-

posed on the teacher? Or is it imposed on the institution? When you look at it from a wider perspective… 

This can create tension between parents and teachers too. 

parents 4 Then at the end of the year, it‘s like an event for what the students did that year. Well, you know, like a portfolio, dis-

playing them, like a class show. Now I realized this thing, I realized that it was something that made my friends proud. 

You know, ―Look, my child is doing such and such things, the school is doing this and this,‖ you know. Or ―The Eng-

lish teacher gave them so many book reading assignments,‖ something like that, as an extra thing on the platform. The 

parents see this as, you know, a positive thing. 

anxiety 15 It's scary because they're recording people, people's facial expressions. They're recording our voices. So where will it 

stop? What will happen next? What will the system do? It's quite personal. I'm afraid.  

 

 

1
2
3
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Table 11. (continued) 

student 10 When I first started teaching here, I wanted to use [platform]. I asked my students to upload their self-introduction 

presentations to [platform]. Again, a few students didn‘t want to; they were against it, and when I thought about it later, 

I thought, ―They are actually right,‖ you know, they said, ―They are making fun of my pronunciation, my accent.‖ It's 

really personal. Actually, this is what we call PDPL.  

pressure 7 The teacher may also feel pressured. If it is imposed on them, if it is something they have to do. And who will review 

those camera recordings, who will see them? 

education purpos-

es 

10 Because, for example, when they do that textbook online digital exercise, you see who is doing it, who is not doing it, 

which topics are lacking, which topics are misunderstood. I see, for example, a lot of mistakes in the simple present 

tense. I can go back to that topic and explain it to the students again. In this sense, it is beneficial for us and for their 

education. 

discomfort 7 I mean, as a regular citizen, every step I take is followed, I don't know, cameras are filming when I walk down the 

street, etc. The feeling of being watched, being observed is a bit disturbing.  

surveillance  10 About increasing datafication? Yes. That thing... well... how much is it used? How much does technology interfere 

with students' privacy or feelings of comfort? We need to look at that. For example, in the Chinese example, as I read 

the article, having cameras in classrooms, something that records students' emotions, I thought, if I were a student, I 

would be bothered by this feeling of "big brother is watching me.‖ 

privacy  17 Yeah, like, I don't know if the news is correct, but [company] takes a screenshot of your, of our computers every 10 

seconds so that they can provide data for their own, artificial intelligence, and I don't know about it. I don't approve it, 

but they get it. 

extent  12 This is a matter of to what extend it is used and what it is useld for. 

accountability 11 It definitely provides transparency. So nothing is hidden, everything is out in the open and no one can change it any-

more. Because it has already been uploaded there. So in this sense, in terms of providing transparency, in terms of be-

ing able to track and follow it later, I think it makes our job much easier. 

 

 

1
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Table 11. (continued) 

objectivity  7 For example, I believe that our digital grading process here is very objective. Because in midterms, we do not know who the 

papers that come to us in the digital environment belong to. And this is the same in the proficiency exams. In other words, 

there is a random number assigned to each paper, we read the paper number and grade it according to the rubric. It is trans-

ferred to another teacher's system. If there is a big difference in points, it goes to a third teacher, etc. If the student objects, it 

is read again. But for example, whose paper is that? I mean, there is no favoritism here, there is no name that comes up 

there, etc. You know, there are no such things. Well, I think the privacy here is what leads to objective grading. 

in-class use 10 Yes, yes, yes, for example, face-to-face communication is always better. That's why it makes you feel more comfortable to 

apply this technology use in face-to-face classes, because I see what the student feels. Now, when I send the [app] link to the 

student, if their camera is off, for example, does the student say "Oh, ew, is it [app] again?" etc., you can't know because I 

can't read it, I mean, is the student doing something under pressure, that could definitely be it. 

student attention 4 I think Generation Z needs to be stimulated with different things during class because their attention spans are so short. 

too little 16 Actually, sometimes I think that some tools are underused. Like we can work on them more and we can incorporate them 

into our teaching more. 

too much 4 But of course, instead of using technology for the sake of using technology, I need to understand and integrate the pedagogi-

cal purpose it serves. 

mindful  13 I think, well, at the beginning, everything has a good purpose. Everybody wants to make something useful for their profes-

sion. But again, who are the third parties? What kind of data are we going to collect? Why are we going to analyze them, 

and why are we going to use them? So, these should be decided quite carefully, or else, it can have really, really bad results. 

personal data 

keeping 

5 Of course, I also kept these, for example, I deleted the name and used them again in later years in later classes to see how 

many points you could give on the rubric. In other words, to analyze sample paragraphs 

class limitations 8 Speaking is not a skill that can always be evaluated. We don't have that much time. I asked the students to send me voice 

recordings. 

practical  3 Students do homework and submit it through platforms, teachers download those files, work on them and give feedback. In 

other words, it seems more practical and easier. It is impossible to do everything in a classroom environment. 

learning manage-

ment system 

6 For example, prior to the pandemic, we weren‘t using the university‘s own learning management system. That was a big 

problem for us, and I think it was ridiculous. When the pandemic happened, for some reason, they were suddenly like 

―Ohhh, we should use it too!‖ 

1
2
5
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Table 11. (continued) 

keeping track 4 Because on that digital platform, they were also registered in a classroom environment and who - I think if I remember cor-

rectly, who was logging in, who was opening the materials, who was doing what, I could check those things. 

personal prefer-

ence 

25 I mean, like, it's it's completely up to the teacher. Although, I mean, in, in case of the university‘s own learning man-

agement system, there are some things that we need to do weekly. But, other than that, whether we use the software of 

the book or if we use, I don't know, [app] or not, it's completely up to us. 

inevitable 13 There's no opposition against using technological tools in class or using tablets, using internet in class, because we 

cannot avoid it, so we have to involve it in our teaching. 

data example 31 It is especially useful for tracking student absences, reports, etc. We don‘t track data other than this and grades. 

digitalization ex-

ample 

31 For example, each and every week, we are given a word list by our coordinators. So, in the past, I used to find each and 

every word from the dictionary. But instead these days, I just enter those words into [AI tool] and it gives me, provides 

me with these definitions, with all examples. 

help 2 Especially before the lessons. I prepare lots of materials with the help of [AI tool] these days. 

ease 7 Like the book‘s software, the listening is one click away. But before the software, we used to carry our CD players to 

the classroom. So it was a huge burden from time to time. We used to carry speakers. And so I don't know. And now 

everything is one click away. So they make my job easy now. 

  

 

1
2
6
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APPENDIX F. TURKISH SUMMARY/TÜRKÇE ÖZET 

 

 

GİRİŞ 

 

Dünya, jeopolitik, ekonomik ve sosyal sorunlar nedeniyle giderek artan bir öngörü-

lemezlik ile karĢı karĢıyadır ve bu durum, yükseköğretim alanına da yansımaktadır 

(Czerniewicz vd., 2023; Johnson vd., 2022). COVID-19 pandemisi bu zorlukları 

daha fazla ortaya çıkarmıĢ olsa da neoliberalizm ve özelleĢtirme gibi faktörler zaten 

yükseköğretimi yeniden Ģekillendirmekteydi (Saltman, 2022; Williamson vd., 2020). 

Bazıları dijital araçların öğrenmeyi ve organizasyonu geliĢtirdiğini savunurken 

(Selwyn, 2022), diğerleri bu araçların yükseköğretimin ticarileĢmesini, gözetimi ve 

veri odaklı hale gelmesini kolaylaĢtırarak akademik özgürlüğü ve öğretmenlerin yet-

kilerini tehdit ettiğini öne sürmektedir (Gourlay, 2022; Williamson, 2017). Türki-

ye‘de dijitalleĢme, "Yükseköğretimde Dijital DönüĢüm Projesi" (YÖK, 2019) ve 

yükseköğretimde büyük veri uygulamaları üzerine yapılan araĢtırmalar (YÖK, 2022) 

gibi giriĢimlerle ulusal bir gündem haline gelmiĢtir. 

 

MOOC, yapay zeka ve oyunlaĢtırma gibi dijital araçların yükseliĢi, öğrenmeyi dev-

rim niteliğinde değiĢtireceği vaadini taĢısa da (Alenezi, 2021; Saltman, 2020; 

UNESCO, 2023), sıklıkla gerçekçi olmayan beklentiler yarattığı için eleĢtirilmekte-

dir (Selwyn, 2024). Tam aksine, eleĢtirmenler, teknolojilerin eğitimdeki eĢitsizlikleri 

artırabileceğini, varlıklı okulların bu araçları daha yoksul okullardan farklı kullandı-

ğını savunmaktadır (Eynon, 2023; Romanova vd., 2020). Hem savunucular hem de 

eleĢtirmenler, daha fazla araĢtırmaya ve öğretmenlerin karar alma süreçlerine katılı-

mına ihtiyaç olduğu konusunda hemfikirdir (Emejulu ve McGregor, 2019; Luckin 

vd., 2016; UNESCO, 2023). 

 

Yükseköğretimde dijitalleĢme, akademik emeğin metalaĢtırılmasına yol açmıĢ ve 

küresel teknoloji Ģirketlerinin üniversiteler üzerinde artan bir etkiye sahip olmasına 

neden olmuĢtur (Castañeda ve Selwyn, 2018). Bu değiĢim, öğretim ve öğrenme uy
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gulamalarını da etkilemiĢ, dijital araçlar sınıfta nelerin mümkün olup olmadığını sık-

ça belirler hale gelmiĢtir (Castañeda ve Selwyn, 2018; Williamson, 2017). Öğret-

menler de rollerinin yeniden tanımlanması süreci yaĢamaktadır ve bazıları bunu, diji-

tal platformların "hat operatörleri" haline gelmeye benzetmektedir (Hillman ve 

Esquivel, 2024; Suoranta vd., 2022). Ayrıca, yükseköğretimde özel Ģirketlerin artan 

etkisi ve öğrenciler arasındaki derinleĢen eĢitsizlikler, akademisyenlerin profesyonel 

rollerini yeniden Ģekillendirmektedir (Czerniewicz vd., 2023).  

 

Hızla artan dijitalleĢme eğitimi veri odaklı bir alan haline getirmiĢtir (Hillman ve 

Esquivel, 2024). VerileĢme kavramı, ilk olarak Mayer-Schönberger ve Cukier (2013) 

tarafından ortaya atılmıĢ olup, olguların analiz edilebilmesi için nicel formatlara dö-

nüĢtürülmesini ifade eder. Mejias ve Couldry (2019), verileĢmenin sadece insan ya-

Ģamının verilere dönüĢtürülmesini değil, aynı zamanda verilerden değer üretilmesini 

de içerdiğini vurgular. Sosyokültürel dünyaların makine tarafından okunabilir for-

matlara dönüĢtürülmesi olarak tanımlanan verileĢme (Williamson vd., 2020), neoli-

beral etkiler nedeniyle artmıĢtır. Eğitimde bu süreç, daha geniĢ toplumsal eğilimlerle 

paralellik gösterir ve finansal ve politik yatırımlarla desteklenen geniĢ çaplı veri top-

lama ve analizine yol açar (Williamson, 2017). Büyük veri gibi araçlar, eğitim sis-

temlerinde izleme, karar alma ve süreç otomasyonunu mümkün kılar (Williamson 

vd., 2020). 

 

VerileĢme, eğitim üzerinde giderek daha fazla etkili olmakta ve algoritmik veri ma-

denciliği ile performans ölçüm teknolojilerinin yükseliĢiyle kendini göstermektedir 

(Williamson, 2017). Yükseköğretimde bu durum, çok modlu veriler ve sınıf orta-

mında duyusal analizler de dahil olmak üzere çeĢitli veri türlerinin toplanmasıyla 

geniĢlemiĢtir ve sektörü bir veri sınırına dönüĢtürmüĢtür (Thompson ve Prinsloo, 

2023). Bu değiĢim, veri temelli ölçüm teknolojilerinin dayatılmasına yol açmakta ve 

hiyerarĢik sınıflandırmalar ile otomatik karar alma süreçlerini beraberinde getirmek-

tedir (Williamson vd., 2020). Bu tür süreçler, dijital eğitim yönetiĢimi olarak adlan-

dırılan eğitimin yönetiminde giderek daha fazla yer almaktadır (Williamson, 2016). 

 

EleĢtirmenler, verileĢmenin tarafsız olmadığını ve eĢitsizlikleri pekiĢtirdiğini dile 

getiriyorlar (Atenas vd., 2023; Stewart, 2023). Ayrıca bu süreç, akademik emeği me-
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talaĢtırarak öğretmenleri teknoloji Ģirketlerine veri üreten türeticilere (prosumer) dö-

nüĢtürmektedir (Hartong, 2016). Ayrıca, veri sistemlerinin önyargı ve ayrımcılığı, 

özellikle de dezavantajlı gruplar için artırabileceği endiĢesi bulunmaktadır (Eynon, 

2023; Thompson ve Prinsloo, 2023). 

 

Akademisyenler, bu zorlukları ele almak için daha eleĢtirel bir veri okuryazarlığı 

anlayıĢına ihtiyaç duyulduğunu savunmaktadır. Mevcut yaklaĢımlar büyük ölçüde 

teknik olsa da yükseköğretim öğretmenleri ve araĢtırmacılarının verileĢmenin yaygın 

etkisiyle baĢa çıkabilmek için daha eleĢtirel perspektifler benimsemeleri gerektiğini 

öne sürmektedirler (Emejulu ve McGregor, 2019; Raffaghelli ve Stewart, 2020). 

Veri aracılığıyla eğitimin mahremiyeti, Ģeffaflığı ve insanlıktan uzaklaĢtırılmasına 

iliĢkin endiĢeler giderek artmakta ve dijital okuryazarlıkta sistematik ve eleĢtirel tar-

tıĢmalara ihtiyaç duyulmaktadır (Raffaghelli ve Stewart, 2020). 

 

Yerel ve küresel çalıĢmalar teknik zorlukları ortaya çıkarsa da dijitalleĢmenin ve 

verileĢmenin daha geniĢ etkileri üzerine eleĢtirel perspektifler genellikle eksiktir. Bu 

eksikliği göz önünde bulundurarak, bu çalıĢma aĢağıdaki soruları cevaplamayı hedef-

lemektedir: 

1. Ġngilizce öğretmenleri yükseköğretimin dijitalleĢmesini ve verileĢmesini nasıl 

algılıyor? 

2. Ġngilizce öğretmenleri yükseköğretimin dijitalleĢmesini ve verileĢmesini nasıl 

deneyimliyor? 

3. Ġngilizce öğretmenleri, yükseköğretimin dijitalleĢmesi ve verileĢmesiyle ilgili 

olarak dil öğretimi mesleğindeki değiĢimleri nasıl kavrıyor? 

 

YÖNTEM 

 

Nitel araĢtırmalar, disiplinlerarası ve geliĢen doğası nedeniyle tanımlanması zor bir 

alandır (Denzin & Lincoln, 2017). Nitel araĢtırmalar, insan deneyimlerini ve çevre 

ile etkileĢimleri yorumlamaya ve anlamaya odaklanır (Given, 2008; Strauss ve Cor-

bin, 1998;). Yorumlayıcı Fenomenolojik Analiz (IPA), bireylerin yaĢam deneyimle-

rini nasıl anlamlandırdıklarını araĢtırmayı amaçlayan bir nitel yöntemdir (Smith vd., 

2009). Bu çalıĢma için, IPA, Ġngilizce öğretmenlerinin yükseköğretimde dijitalleĢme 
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ve verileĢme konusundaki yaĢanmıĢ deneyimlerini araĢtırmak amacıyla seçilmiĢtir. 

ÇalıĢma, katılımcıları kriter örnekleme ve kartopu örnekleme yöntemleri aracılığıyla 

seçmiĢtir. Kriter örneklemede, katılımcıların 5-15 yıl deneyime sahip olması ve Tür-

kiye'deki önde gelen belli bir üniversitede çalıĢıyor olmaları aranmıĢtır. Kartopu ör-

nekleme, katılımcılardan birinin baĢka bir katılımcı bulmasına yardımcı olmuĢtur. 

Sonuç olarak, 10-15 yıl deneyime sahip üç Ġngilizce öğretim elemanı çalıĢmaya ka-

tılmıĢtır. 

 

Bu çalıĢmada iki derinlemesine, yarı yapılandırılmıĢ görüĢme gerçekleĢtirilmiĢtir. 

GörüĢmelerden önce, katılımcıların anlayıĢları ve deneyimlerine odaklanan açık uçlu 

sorular hazırlanmıĢtır. Katılımcılar, görüĢmenin yapılacağı yeri ve kendilerini rahat 

hissettikleri dili seçmiĢlerdir; görüĢmeler, katılımcıların tercihlerine göre Ġngilizce, 

Türkçe veya her iki dilde yapılmıĢtır. Tüm görüĢmeler ses kayıt cihazıyla kaydedil-

miĢ ve aynı gün araĢtırmacı tarafından birebir yazıya dökülmüĢtür. Transkripsiyon-

lar, nitel analiz yazılımı MAXQDA 24'e yüklenmiĢtir. AraĢtırmacı, transkriptleri 

birden çok kez okuyarak veri azaltma ve kodlama sürecini kolaylaĢtırmıĢtır. Ġlk kod-

lama aĢamasında, geçici kodlar listelenmiĢ ve ardından karĢılaĢtırma ve yeniden 

okuma yoluyla kodlar yeniden düzenlenmiĢ, bazıları birleĢtirilmiĢ, yeniden adlandı-

rılmıĢ veya çıkarılmıĢtır. Bu süreç, hem katılımcıların anlatılarını hem de araĢtırma-

cının yorumlarını yansıtan nihai temaların geliĢtirilmesine yol açmıĢtır. Analizde 

tümevarımsal bir yaklaĢım uygulanmıĢtır. Analizi doğrulamak için, katılımcılara 

sonuçların özetleri gönderilmiĢ ve bu süreçte üye kontrolü yapılmıĢtır. 

 

BULGULAR 

 

İlk Araştırma Sorusu 

 

Ġlk araĢtırma sorusunun cevabını yorumlarken üç ana tema ortaya çıkmıĢtır. Bu tema-

lar ―Olumlu Algılar,‖ ―Olumsuz Algılar‖ ve ―Farkındalık‖ olmuĢtur. 

 

Olumlu Algılar 

 

"Olumlu Algılar" teması, katılımcıların yükseköğretimin dijitalleĢmesini ve verileĢ-

mesini yararlı veya makul olarak görme biçimlerini ifade etmiĢtir. Bu temayı ince-
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lerken, algılarını daha fazla açıklayan beĢ alt tema belirlenmiĢtir. Bu beĢ alt tema 

"Tamamlayıcı Araçlar", "Öğrenci Faydaları", "Hesap Verebilirlik", "Mesleki Geli-

Ģim" ve "Ġçgörü" olmuĢtur. 

 

Katılımcılar, görüĢmelerinde yükseköğretimde dijitalleĢme ve verileĢmenin, sınıf içi 

ve dıĢındaki pedagojik uygulamalarına yardımcı olabilecek araçlar olarak görüldü-

ğünü belirtmiĢlerdir. Bu cevaplarda, dijitalleĢme ve verileĢme, "Tamamlayıcı Araç-

lar" olarak adlandırılan bir alt tema altında değerlendirilmiĢtir. Katılımcılar, dijital 

araçların öğretmenlerin iĢ yükünü azaltabileceğini, öğrenmeyi ve öğretmeyi daha 

eriĢilebilir hale getirebileceğini ve derslerin verimliliğini artırabileceğini ifade etmiĢ-

lerdir.  

 

Katılımcılar, dijitalleĢme ve veri odaklı araçların öğrencilerin öğrenim süreçlerine 

sağladığı yararları çeĢitli açılardan ele almıĢlardır. Bu yararlar, "Artan Özerklik," 

"Artan Güven," "Sürekli Öğrenme" ve "Ek Pratik ve Geri Bildirim" olarak dört ana 

baĢlık altında toplanmıĢtır.  

 

Katılımcılar, dijitalleĢme ve verileĢme odaklı sistemlerin yükseköğretimde arttırılmıĢ 

hesap verebilirlik sağladığını belirtmiĢtir. Bu hesap verebilirlik, öğrencilere, öğret-

menlere ve yöneticilere yönelik çeĢitli seviyelerde kendini göstermektedir. "Objektif-

lik," "Dijital Ġz," ve "ġeffaflık" bu alt temanın kodları olarak belirlenmiĢtir. 

 

GörüĢmelere katılanlar, dijitalleĢmenin ve verileĢmenin profesyonel geliĢim için 

önemli faydalar sunduğunu vurgulamıĢtır. Dijital araçların kariyerle ilgili becerilere 

ve eğitim fırsatlarına eriĢimi artırdığını düĢünmüĢlerdir. Ancak fırsatların arttığını 

düĢünürken aynı zamanda etkinliklerinin ve geçerliliklerinin değiĢken olabileceğini 

öne sürmüĢlerdir. Miktardaki artıĢın her zaman daha yüksek kaliteye dönüĢmediğini 

belirtmiĢlerdir. 

 

Katılımcılar, yükseköğretimde dijitalleĢmenin ve verileĢmenin içgörü üretimini 

önemli bir fayda olarak belirlemiĢtir. Bu süreçlerin daha iyi analiz ve takip yoluyla 

öğrencilerin ve öğretmenlerin deneyimlerini nasıl geliĢtirebileceğini vurgulamıĢlar-

dır.  
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Olumsuz Algılar 

 

Katılımcılar, yükseköğretimin artan dijitalleĢmesi ve verileĢmesi konusunda "Olum-

suz Algılar" teması altında kategorize edilen çeĢitli endiĢelerini dile getirmiĢlerdir. 

EndiĢeleri üç alt temaya ayrılmıĢtır: "Kaygı", "Gizlilik" ve "Kurumsal Etki ve Kont-

rol.‖ 

 

ÇalıĢmadaki katılımcılar, yükseköğretimde dijitalleĢme ve verileĢmenin etkileri ko-

nusunda önemli kaygılar ifade etmiĢlerdir. Özellikle bu değiĢikliklerin öngörülemez-

liği, hem eğitmenler hem de öğrenciler üzerindeki artan baskı ve dijital araçların po-

tansiyel kötüye kullanımı konusunda endiĢelerini dile getirmiĢlerdir.  

 

Katılımcılar dijitalleĢme ve verileĢmeden kaynaklanan gizlilik sorunları hakkında 

önemli endiĢeler dile getirmiĢlerdir. Hem kiĢisel yaĢamlarında hem de eğitim bağla-

mında dijital platformlara olan güvenlerini etkileyen rıza eksikliği, Ģeffaflık eksikliği 

ve artan gözetimin kapsamı konusunda korkuları olduklarını belirtmiĢlerdir. 

 

Katılımcılar, yükseköğretimin dijitalleĢmesi ve verileĢmesinde kurumsal varlıkların 

artan etkisi ve kontrolü konusunda endiĢelerini bildirmiĢlerdir. Bu etkinin, eğitim 

kaynaklarının ticarileĢtirilmesi, öğrenci verilerinin kâr amacıyla kullanılması ve eği-

tim eĢitsizliklerinin potansiyel olarak daha da kötüleĢmesi gibi çeĢitli Ģekillerde orta-

ya çıktığını gözlemlemiĢlerdir. 

 

Farkındalık 

 

Son tema olan "Farkındalık", katılımcıların yüksek öğrenimde dijitalleĢtirme ve veri-

leĢmenin dikkatli ve amaca uygun kullanımına olan vurguyu göstermektedir. Genel 

olarak, katılımcılar dijital ve veri araçlarının önemli faydalar sağlayabilmesine rağ-

men, sorumlu ve düĢünceli bir Ģekilde kullanılması gerektiği konusunda hemfikirdir 

ve bu da eğitim uygulamalarına bilinçli entegrasyonun önemini pekiĢtirir. 

 

İkinci Araştırma Sorusu 

 

Bu araĢtırma sorusu, katılımcıların yükseköğretimin dijitalleĢmesi ve verileĢmesiyle 

ilgili deneyimlerini ortaya çıkarmayı amaçlamıĢtır. Katılımcıların cevaplarının yo-
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rumları, "Amaç", "AzalmıĢ ĠĢ Yükü", "KiĢisel Seçim", "Az Kullanılma", "ArtmıĢ ĠĢ 

Yükü ve Baskı", "Öğrenci Direnci" ve "ĠnsandıĢılaĢtırma" olmak üzere yedi ana te-

mayı ortaya çıkarmıĢtır. Katılımcıların verdiği yanıtlar, katılımcıların genel olarak 

dijitalleĢmiĢ ve verileĢmiĢ araçları ve sistemleri farklı amaçlar için kullandığını orta-

ya koymuĢtur. Giderek dijitalleĢen ve verileĢmiĢ bir yükseköğretim ortamında Ġngi-

lizce öğretmenleri olarak yaĢadıkları deneyimler, i) iĢ yüklerinin farklı zamanlarda 

hem azaldığını hem de arttığını, ii) kurumlarındaki dersleri üzerinde tam kontrole 

sahip olduklarını, iii) kurumlarında dijital araçların yeterince kullanılmadığını, iv) 

zaman zaman öğrencilerden direnç gördüklerini ve v) artan dijitalleĢme ve verileĢ-

menin öğretim deneyiminin veya ilgili aktörlerin insanlıktan çıkarılmasına yol açabi-

leceğini göstermiĢtir. 

 

Amaç 

 

Bu araĢtırmadaki "Amaç" teması, yükseköğretimde dijital araçların ve veri toplama-

nın arkasındaki gerekçeyi ifade etmektedir. Bu tema üç alt temaya ayrılmıĢtır: "Ġzle-

me", "Gözetmenlik" ve "Pedagojik Kullanım". 

 

Katılımcılar, kurumlarında veri toplamanın asgari ve geleneksel olduğunu, çoğunluk-

la devamsızlık gibi temel ölçütlere odaklandığını bildirmiĢtir. Toplanan verilerin 

öncelikle eğitim ortamını geliĢtirmek için kullanıldığını ve kurum içinde güvenli bir 

Ģekilde saklandığını açıklamıĢlardır. Bu, veri analizinin dahili olarak yapıldığını ve 

verilerin üçüncü taraflarla paylaĢılmadığını belirten diğer katılımcıların deneyimle-

riyle tutarlıdır. Dijital araçlar sıklıkla pedagojik amaçlarla kullanılmıĢtır. Bu kulla-

nım sınıf içi veya derse hazırlık gibi sınıf dıĢı olarak gerçekleĢebilmektedir. Dijital 

platformlar üzerinden gözetmenlik, pandemi sırasında özellikle kullanılmıĢtır ve ku-

rumlar sınavları izlemek ve akademik dürüstlüğü sağlamak için çeĢitli dijital araçlara 

güvenmiĢtir. Genel olarak, katılımcıların deneyimleri dijital araçlara ve veri topla-

maya karĢı temkinli ancak pragmatik bir kullanımı yansıtmaktadır. 

 

Kişisel Seçim 

 

"KiĢisel Seçim" teması, katılımcıların kurumlarında dijital araçları ve pedagojik uy-

gulamaları seçmede özerkliği nasıl deneyimlediklerini vurgulamıĢtır. Tüm katılımcı-
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lar, sınıflarında uygun gördükleri araçları seçme ve uygulama özgürlüğüne sahip 

oldukları konusunda hemfikirdir. Bu özerklik, onların profesyonel kimlik ve kontrol 

duygusunu güçlendirmektedir. Genel olarak, katılımcıların çalıĢtığı kurum Ġngilizce 

eğitmenlerinin profesyonel özerkliğini desteklemektedir ve dijital araçları özgürce 

seçmelerine ve kullanmalarına izin verir, bu da profesyonel kimliklerini ve inisiyatif 

duygularını güçlendirmektedir. 

 

Az Kullanılma 

 

"Az Kullanılma" teması, katılımcıların kurumlarında dijital araçların ve sistemlerin 

yetersiz kullanımı hakkındaki görüĢlerini yansıtmaktadır. Katılımcılar, kurumlarının 

ve Türkiye'deki daha geniĢ eğitim bağlamının dijitalleĢme ve verileĢme konusunda 

geride kaldığına dair ortak bir duyguyu ifade etmiĢtir. Hem kurumun hem de Türki-

ye'nin bir bütün olarak geliĢen eğitim eğilimlerine uyum sağlamada baĢarısız oldu-

ğuna ve Avrupa ve ABD gibi bölgelere kıyasla geride kaldığına inanmaktadırlar. 

Genel olarak, katılımcılar öğretimlerinde dijital araçları kullanma konusunda özgür-

lüğe sahip olmalarına rağmen, kurum ve ulusal bağlamın dijital geliĢmeleri tam ola-

rak benimsemediğini düĢünmektedirler. Küresel eğitim eğilimleriyle uyumlu hale 

gelmek için daha fazla dijitalleĢmeye doğru bir kaymayı savunmakta ve mevcut diji-

tal entegrasyon düzeyinin yetersiz olduğuna inanmaktalardır. 

 

Azalmış İş Yükü 

 

"AzalmıĢ ĠĢ Yükü" teması, katılımcıların dijital araçların ve sistemlerin öğretimle 

ilgili görevlerini nasıl azalttığına dair deneyimlerini yansıtmaktadır. Üç katılımcı da 

artan dijitalleĢme nedeniyle hem sınıf içinde hem de dıĢında daha az iĢ yaĢadıklarını 

bildirmiĢtir. Bunun yanı sıra, çalıĢtıkları kurumun onların iĢ yükünü azaltmak için 

öğrencilere dijitalleĢme ile ilgili bazı ekstra bilgiler verdiğini anlatmıĢlardır. KiĢisel 

tercihleri ile kullandıkları araçların ve sistemlerin hayatlarını kolaylaĢtırdıklarını 

vurgulamıĢlardır. 

 

Artan İş Gücü ve Baskı 

 

"Artan ĠĢ Yükü ve Baskı" teması, katılımcıların yükseköğretimde dijitalleĢme ve 

verileĢtme nedeniyle karĢılaĢtıkları zorlukları vurgulamaktadır. Bir önceki kısımda iĢ 
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yüklerinin azaldığından bahsetmiĢken, burada bazen tam tersini yaĢadıklarını da be-

lirtmiĢlerdir. Katılımcıların cevapları, özellikle pandemi zamanı gibi dijital araçların 

kullanımını zorunlu kılan durumlarda iĢ yüklerinde ve hissettikleri baskıda bir artıĢ 

olduğunu göstermiĢtir. Bu da, dijitalleĢme ve verileĢme trendlerinde, ana aktörlerin 

karar alabilme mekanizmalarının önemini vurgulamaktadır. 

 

Öğrenci Direnci 

 

"Öğrenci Direnci" teması, eğitmenlerin dijital araçlar ve uygulamalar konusunda 

öğrencilerden gördüğü direnci anlatmaktadır. Katılımcıların paylaĢtığı örnekler, bazı 

öğrencilerin kiĢisel verileri içeren dijital uygulamalara karĢı hissettikleri rahatsızlığı 

ve isteksizliği vurgulamaktadır. Öğrencilerin endiĢelerini dinleme ve yöntemlerini 

ayarlama istekleri, güven ve saygıyı teĢvik etmekte, bu da öğrenci-öğretmen iliĢkisini 

geliĢtirebilir ve öğrencilerin öğrenmelerinde özerkliklerini desteklemektedir. Bu 

özellikle de herkesin yetiĢkin olduğu yükseköğretim bağlamında ekstra önem taĢı-

maktadır. 

 

İnsandışılaştırma 

 

"ĠnsandıĢılaĢtırma" teması, katılımcıların öğrencileriyle kiĢisel bağlarını kaybettikleri 

veya mesleklerinin insani yönlerinde bir düĢüĢ algıladıkları anları belirtmektedir. 

Katılımcılar, özellikle pandemi esnasında zorunlu online eğitimde bu negatif hissi 

yaĢadıklarını anlatırken, bu anlatımları Ġngiliz dili öğretimi mesleğinin dijitalleĢme 

ile ne denli negatif etkilendiğini ve önemli özelliklerini yitirdiğini göstermektedir. 

 

Üçüncü Araştırma Sorusu 

 

Bu araĢtırma sorusu, katılımcıların yükseköğretimin dijitalleĢmesi ve verileĢmesiyle 

ilgili olarak mesleklerinin değiĢen manzarasına iliĢkin kavramlarını ortaya çıkarmayı 

amaçlamıĢtır. Katılımcıların cevaplarının yorumları, "Kaçınılmazlık", "Ġnsan Doku-

nuĢu" ve "Olumsuz Ġtibar" olmak üzere üç ana temayı ortaya çıkarmıĢtır. Katılımcıla-

rın verdiği yanıtlar, onların Ģu görüĢlere sahip olduğunu göstermektedir: i) Ġngilizce 

Öğretmenliği mesleğinin ve yükseköğretimin dönüĢümü kaçınılmazdır, ii) insan do-
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kunuĢu hala gereklidir ve yeri doldurulamazdır ve iii) artan dijitalleĢme ve verileĢme 

ile bunların neden olduğu değiĢimler, toplumda mesleklerinin olumsuz bir üne ka-

vuĢmasına yol açabilir. 

 

Kaçınılmazlık 

 

"Kaçınılmazlık" teması, katılımcıların yükseköğretimde ve Ġngilizce öğretmenliği 

mesleğinde dijitalleĢme ve verileĢmenin kaçınılmaz doğası konusundaki fikir birliği-

ni yansıtmaktadır. Hepsi bu değiĢimlerin sadece olası değil, aynı zamanda gerekli 

olduğunu kabul etmektedir. Bunun yanı sıra, öğretmenlerin ve özellikle de Ġngilizce 

öğretmenlerinin küresel değiĢikliklere açık olup, sürekli değiĢen dünyaya adapte ol-

maları gerektiğini savunmaktadırlar. Adapte olamayan öğretmenlerin, meslekte yer 

bulamayacağını ya da çok zorlanacağını belirtmiĢlerdir.  

 

İnsan Dokunuşu 

 

"Ġnsan DokunuĢu" teması, katılımcıların eğitimde dijitalleĢme ve verileĢmenin yük-

seliĢine rağmen, öğretimin kiĢisel, insani yönlerinin yeri doldurulamaz olduğuna olan 

inancını belirtmektedir. Katılımcılar, eğitimde insan profesyonellerin gerekliliğini 

vurgulayarak, onu yönlendirecek ve yönetecek bilgili bireyler olmadan teknolojinin 

tek baĢına yeterli olmadığını ileri sürmüĢlerdir. Sadece algoritmalara dayalı karar 

alma eğiliminin artmasını eleĢtirerek, öğretimde insan unsurunun çok önemli oldu-

ğuna olan inancını vurgulamıĢlardır. Katılımcılardan Britney aynı zamanda artan 

dijitalleĢmenin öğrenciler üzerinde iletiĢim ve bağ kurma gibi alanlarda soruna yol 

açtığını paylaĢmıĢtır. Genel olarak, katılımcılar dijital araçların ve verileĢmenin eği-

timin ayrılmaz bir parçası haline gelmesine rağmen, empati, kiĢisel bağlantı ve pro-

fesyonel rehberliği kapsayan yeri doldurulamaz insan dokunuĢunun öğretmenlik 

mesleğinin hayati bir bileĢeni olmaya devam ettiğini vurgulamıĢtır. 

 

Olumsuz İtibar 

 

"Olumsuz Ġtibar" teması, yükseköğretimdeki devam eden dijital ve veri dönüĢümle-

rinin Ġngilizce Dil Öğretimi profesyonellerinin algısını nasıl olumsuz etkileyebilece-
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ğini araĢtırmıĢtır. Katılımcılar, yapay zeka araçlarındaki geliĢmelerin dil öğretmenle-

rini gereksiz kılabileceği konusunda endiĢelerini dile getirmiĢtir. Geri bildirim sağ-

lama ve anlamlı sohbetler yapma gibi bu tür araçların yeteneklerini vurgulayarak 

geliĢmelerin Ġngilizce öğretimini daha az gerekli hale getirebileceğinden endiĢe ettik-

lerini belirtmiĢlerdir. Ayrıca öğretmenler teknolojik geliĢmelerle ayak uyduramazlar-

sa, mesleklerinin öğrenciler ve toplum gözünde saygınlığını kaybedebileceği konu-

sunda uyarılarda bulunmuĢlardır. Katılımcılardan Britney ise mesleklerinin yok ola-

bileceği konusunda hemfikir olduğunu belirtmiĢ ancak bunu negatif görmediğini, 

önemli olanın öğrencilerin iyiliği olduğunu açıklamıĢtır. 

 

TARTIŞMA VE SONUÇ 

 

AraĢtırma raporunun bu bölümü, bulguların tartıĢmasını sunup, alanyazın taraması 

içerisinde yorumlamaktadır. TartıĢmalar ve yorumlamalar araĢtırma sorularına göre 

bölümlere ayrılmıĢtır. Ġlk araĢtırma sorusu katılımcıların yükseköğretimde artan diji-

talleĢme ve verileĢmenin etkilerini nasıl algıladıklarını araĢtırırken, ikinci araĢtırma 

sorusu katılımcıların deneyimlerini sorgulamıĢtır. Son araĢtırma sorusu ise katılımcı-

ların, mesleklerinin değiĢen durumu hakkındaki algılarını incelemiĢtir. 

 

Ġlk araĢtırma sorusu incelenirken, katılımcıların hep olumlu hem olumsuz algılara 

sahip oldukları ortaya çıkmıĢtır. Bunun yanı sıra, katılımcılar farkındalığın önemine 

de vurgu yapmıĢtır. BaĢlangıçta, katılımcılar dijital araçlarla iliĢkili çeĢitli faydalar-

dan bahsetmiĢlerdir. Bu araçları, öğretimi geliĢtiren, mesleki geliĢimi kolaylaĢtıran 

ve hesap verebilirliği teĢvik eden ek yardımcılar olarak tanımlamıĢlardır. Özellikle, 

dijital araçların fiziksel materyallere olan ihtiyacı en aza indirerek, platformları bir-

leĢtirerek ve belirli sorumlulukları öğretmenlerden öğrencilere kaydırarak iĢ yükünü 

azalttığı görülmüĢtür. Örneğin, Courtney, dijital araçların sunabileceği eriĢilebilirliği 

ve verimliliği vurgulayan, otantik yazma materyalleri sağlamak için kullandığı bir 

web sitesinden bahsetmiĢtir. Ek olarak, katılımcılar dijital araçların öğrencilerin 

özerkliğini, güvenini ve sürekli öğrenme fırsatlarını artırmaya yardımcı olduğunu ve 

ayrıca ekstra pratik ve geri bildirim sağladığını belirtmiĢtir. Hesap verebilirlik tema-

sında katılımcılar dijitalleĢme ve verileĢmenin nesnelliğe, Ģeffaflığa ve dijital bir iz 

oluĢturmaya katkıda bulunduğunu belirtmiĢtir. Courtney, dijital bir izin adını temize 
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çıkarmasına yardımcı olduğu kiĢisel bir deneyimi paylaĢmıĢtır ve Britney, artan nes-

nelliğin ve Ģeffaflığın dijital izlemenin potansiyel avantajları olduğunu gözlemlemiĢ-

tir. Dahası, araĢtırma, dijitalleĢme ve verileĢmenin Ġngilizce öğretmenleri için daha 

fazla mesleki geliĢim fırsatı sunduğunu ortaya koymuĢtur, ancak Courtney bu fırsat-

ların kalitesiyle ilgili endiĢelerini dile getirmiĢtir. Katılımcılar ayrıca, izleme ve veri 

toplamanın öğrenci ilerlemesini ve kurumsal analizi izlemek için gerekli olduğunu 

belirterek, dijitalleĢmenin ve verileĢmenin uyarlanabilir, bireyselleĢtirilmiĢ ve verim-

li öğrenme ortamlarını desteklediğine dair daha geniĢ iddiaları tekrarlamıĢtır (Alene-

zi, 2021; Alshumaimeri ve Alshememry, 2024; Beneito-Montagut, 2017; Lane ve 

Finsel, 2014; Luckin vd., 2016). 

 

Ayrıca, dijital ve verileĢmiĢ sistemlerin nasıl tamamlayıcı araçlar olarak hizmet ede-

bileceği ve öğrencilere nasıl fayda sağlayabileceği tartıĢılırken, katılımcılar öğrenci-

lerin özerkliğini artırmaya ve sorumluluğu öğretmenden öğrencilere kaydırmaya atıf-

ta bulunmuĢtur. Bu, Biesta'nın (2019) eğitimle ilgili her Ģeyin öğrenme açısından 

yeniden tanımlandığı learnification tanımına bir örnek olarak düĢünülebilir. 

 

Farklı noktalarda katılımcılar, dijitalleĢme ve verileĢmeyle ilgili önemli endiĢelerini 

de dile getirmiĢlerdir. Gizlilik, kurumsal kontrol ve dijital sistemlerin uyguladığı 

baskı gibi konular vurgulamıĢtır. Courtney, hem eğitmenler hem de öğrenciler üze-

rindeki artan baskı konusunda endiĢelerini dile getirirken, Britney ve Alice dijital 

araçların potansiyel kötüye kullanımı konusunda endiĢelidir, ancak Britney bu sorun-

ları hafifletme konusunda iyimserliğini korumuĢtur. Katılımcılar ayrıca gizlilik ko-

nusunda da rahatsızlıklarını dile getirmiĢ, rıza eksikliği, Ģeffaflık ve artan gözetimin 

yanı sıra eğitim eĢitsizliklerini daha da kötüleĢtirebilecek kurumsal çıkarların etki-

sinden bahsetmiĢlerdir (Romanova vd., 2020; Selwyn, 2024). Hartong (2016) tara-

fından açıklanan kurumsal etki ve kullanıcı verilerinin finansal sömürüsü sorunu, 

Britney‘nin paylaĢımlarında görülmüĢtür. 

 

Katılımcılar ayrıca endiĢelerini literatürdeki daha geniĢ eleĢtirilerle iliĢkilendirerek 

dijitalleĢme ve verileĢme politikalarının meĢruiyetini ve altta yatan ideolojilerini sor-

gulama gereğini vurgulamıĢtır (Ljungqvist ve Sonesson, 2022; Williamson, 2017). 

ÇalıĢmanın bulguları, veri gizliliği, önyargı ve eğitimin insandıĢılaĢmasıyla ilgili 
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endiĢeleri dile getiren literatürle (Stewart vd., 2023) örtüĢmekte ve eğitimcilerin diji-

talleĢmedeki hızlı değiĢikliklerden dolayı belirsiz ve tehdit altında hissetmelerinin 

daha geniĢ duygusunu yansıtmaktadır (Ball ve Savin-Baden, 2022). 

 

Son olarak, katılımcılar dijitalleĢme ve verileĢmeye yönelik dikkatli bir yaklaĢımın 

gerekliliğini vurgulamıĢlardır. Dijital araçların dikkatli ve bilinçli kullanımını savu-

nan literatürdeki eleĢtirel duruĢu tekrarlayarak, profesyonel temsilciliğin ve özerkli-

ğin bu değiĢikliklerde etkili bir Ģekilde yol almak için çok önemli olduğunun altını 

çizmiĢlerdir (Atenas vd., 2023; Ball ve Savin-Baden, 2022; Castañeda ve Selwyn, 

2018; Saltman, 2021, 2022; Williamson, 2017; Czerniewicz vd., 2023). 

 

Ġkinci araĢtırma sorusu, katılımcıların yükseköğretimin dijitalleĢmesi ve verileĢmesi 

konusundaki deneyimlerini araĢtırmıĢtır. Bu inceleme, katılımcıların yanıtlarında 

yedi temel tema ortaya koymuĢtur. Genel olarak, çalıĢma, birkaç istisna dıĢında, katı-

lımcıların notları ve devamsızlığı takip etme gibi yaygın uygulamaların ötesinde ve-

rileĢme konusunda sınırlı deneyime sahip olduğunu bulmuĢtur. Benzer Ģekilde, diji-

talleĢme açısından, incelenen kurum, kullanılan dijital araçların sayısını veya türleri-

ni artırma konusunda baskı uygulamamaktadır ve araç seçimini tamamen eğitmenle-

rin seçimine bırakmaktadır. 

 

Katılımcılar, kullandıkları dijital araçların öncelikle gözetmenlik, ödev ve ek uygu-

lama atama ve sınıf uygulamalarını geliĢtirme için olduğunu belirtmiĢtir. Takip etme-

leri gereken veriler, esas olarak kurumsal analiz ve öğrenci katılımını ve performan-

sını izleme amaçlıdır. Buna rağmen, kurumun geleneksel bir öğretim modeline bağlı 

kalması nedeniyle dijital ve veri odaklı araçların yeterince kullanılmadığına dair yo-

rumlarda bulunmuĢlardır. Kendi tercihleriyle kullandıkları araçlar ise genellikle katı-

lımcıların iĢ yükünü azaltırken, tam tersi etkiyi hissettikleri durumlar da olmuĢtur. Ek 

olarak, katılımcılar dijitalleĢme ve verileĢme konusunda öğrencilerden zaman za-

mandirenç görmüĢlerdir. 

 

Bu çalıĢma, politika yapıcılar, Ģirketler ve danıĢmanlık Ģirketleri tarafından yönlendi-

rilen yükseköğretimde artan veri toplama ve kullanımına doğru küresel bir artıĢı 

kaydeden araĢtırmalarda belirlenen daha geniĢ eğilimlerle çeliĢmektedir (Williamson 
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vd., 2020). Söz konusu kurum bu eğilimle uyuĢmamaktadır çünkü veri toplama asga-

ri düzeydedir ve tamamen kurum içidir. Öğrenme yönetim sistemlerinde bile dıĢ 

kaynak kullanımı yoktur. Kurum yalnızca tanımlayıcı olmayan verileri toplamakta ve 

yalnızca güvenli portallar aracılığıyla kurum içinde paylaĢılan temel analizler yürüt-

mektedir. 

 

Bulgular ayrıca, dijital araçların kullanımının eğitmenler için tamamen gönüllü oldu-

ğunu ve bu araçların benimsenmesi veya kullanımının artırılması için kurumsal veya 

ulusal bir zorunluluk olmadığını ortaya koymuĢtur. Bu özerklik, eğitmenlerin daha 

güçlü bir profesyonel kimlik ve inisiyatif duygusunu sürdürmelerine olanak tanımıĢ-

tır; bu da dijitalleĢmenin öğretmenlerin ve öğrencilerin kendilerini nasıl algıladıkla-

rını ve baĢkaları tarafından nasıl algılandıklarını etkileyebileceğini öne süren litera-

türle uyumludur (Suoranta vd., 2022; Williamson vd., 2020). Dijital araçları benim-

seme baskısının olmaması, eğitmenler için daha destekleyici bir ortam yaratarak 

mesleki kimliklerini ve inisiyatif duygusunu güçlendirmektedir. 

 

Katılımcılar, dijital araçların genel olarak iĢ yükünü azaltıp ek boĢ zaman sağlarken 

zorluklar da getirdiğini gözlemlemiĢtir. Örneğin, Courtney, Hillman ve Esquivel'in 

(2014) öğretmenlerin "uygulamaların ve platformların hat operatörleri" olabileceği 

gözlemini yankılayarak, çevrimiçi derslerin talepleri nedeniyle artan baskı ve iĢ yükü 

hissettiğini açıklamıĢtır. Ek olarak, katılımcılar öğrencilerin dijital araçlara karĢı di-

renç gösterdiği durumları bildirmiĢtir, ancak öğrenci endiĢelerini ele almanın ve bu 

kararlarda karĢılıklı güveni sürdürmenin önemini vurgulamıĢtır. 

 

Ortaya çıkan önemli baĢka bir tema, özellikle pandemi bağlamında insandıĢılaĢma-

dır. Katılımcılar, ekranlara bağımlılık nedeniyle öğrencilerinden ve öğretim deneyi-

minden kopuk hissettiklerini anlatmıĢtır; bu duygu, literatürde ifade edilen eğitimin 

insanlıktan çıkarılmasıyla ilgili endiĢelerle örtüĢmektedir (Daliri-Ngametua ve 

Hardy, 2022, aktaran Gezgin, 2023). 

 

Özetle, incelenen kurumun verileĢme ve dijitalleĢme alanındaki daha geniĢ eğilimler-

le sınırlı bir etkileĢimi olmasına rağmen, katılımcıların deneyimleri bu uygulamalarla 
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iliĢkili hem faydaları hem de zorlukları vurgulayarak, dijital araçların öğretim ve 

öğrenme ortamlarını nasıl etkilediğine dair ayrıntılı bir anlayıĢı yansıtmaktadır. 

 

Üçüncü araĢtırma sorusu, katılımcıların yükseköğretimde dijitalleĢme ve verileĢme 

nedeniyle mesleklerinin değiĢen manzarası hakkındaki görüĢlerini anlamaya çalıĢ-

mıĢtır. Katılımcılar bu değiĢiklikler hakkında birkaç temel inançlarını dile getirmiĢ-

tir: birincisi, mesleklerinin ve yükseköğretimin dönüĢümünü kaçınılmazdır ve eğit-

menlerin uyum sağlaması gereklidir; ikincisi, insan unsuru hâlâ önemlidir ve tekno-

loji bunun yerini tutamaz; ve üçüncüsü, artan dijitalleĢme ve verileĢme mesleklerine 

yönelik olumsuz bir algıya yol açabilir. 

 

Katılımcılar, yükseköğretimin önemli bir belirsizlik ve değiĢimden geçtiğini kabul 

etmiĢlerdir (Czerniewicz vd., 2023). Mesleklerindeki ve yükseköğretimdeki dönü-

Ģümün kaçınılmaz olduğunu ve eğitmenlerin bu değiĢen koĢullara uyum sağlaması 

gerektiğini belirtmiĢlerdir. Bu kabule rağmen, teknolojinin ve otomasyonun öğretim-

de insan dokunuĢunun yerini tam olarak alamayacağını güçlü bir Ģekilde hissetmek-

tedirler. Hatta bir katılımcı, artan dijitalleĢmenin öğrencilerin duygusal kapasitelerini 

azalttığını vurgulayıp, teknolojinin insan yönleri üzerindeki etkisine iliĢkin endiĢele-

rini paylaĢmıĢtır. 

 

Ayrıca, katılımcılar bu değiĢimlerin Ġngilizce öğretmenlerine yönelik kamu algısını 

nasıl etkileyebileceğini tartıĢmıĢlardır. DijitalleĢme ve verileĢmeye artan odaklanma-

nın meslekleri hakkında olumsuz bir imaja yol açabileceği konusunda endiĢelerini 

dile getirmiĢlerdir. Bu olumsuz algı, Ġngilizce öğretmenlerini gereksiz olarak görme 

Ģeklinde ortaya çıkmıĢtır. Katılımcıların görüĢleri, öğretmenlerin bu devam eden 

dönüĢümler sırasında istihdam edilebilirliklerini, toplumsal saygılarını ve algılanan 

değerlerini korumak için daha çok çalıĢmaya zorlandığını göstermektedir. Bu görüĢ-

ler, yükseköğretimin ve öğretmen emeğinin metalaĢtırılmasına iliĢkin daha geniĢ 

endiĢeleri yansıtmaktadır (Castañeda ve Selwyn, 2018; Page, 2020). 

 

Sonuç olarak, bu araĢtırma çalıĢması, katılımcılar olumlu ve olumsuz algılarını ve 

deneyimlerini yansıttıkça, yükseköğretimde artan dijitalleĢme ve verileĢmenin çift 

taraflı doğasını göstermektedir. Katılımcılar, dijitalleĢtirilmiĢ ve verileĢtirilmiĢ araç 
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ve sistemleri kullanmanın faydalarını gördüklerini kabul ederken, yönetilmesi gere-

ken risklere de dikkat çekmektedirler. 

 

Araştırmanın Etkileri 

 

DijitalleĢme ve verileĢme, küresel olarak yüksek öğrenimi derinden etkilemektedir 

(Williamson, 2017) ve bu çalıĢma, Ġngilizce öğretmenleri, yöneticiler, politika yapı-

cılar ve öğretmen eğitim programları için birkaç önemli çıkarımı vurgulamaktadır. 

Öğretmenlerin dijital araçların ve sistemlerin çıkarımlarını daha etkili bir Ģekilde 

anlamalarını ve yönetmelerini sağlayan kritik dijital ve veri okuryazarlığına olan 

ihtiyacı vurgulamaktadır. Bu okuryazarlık, öğretmen adaylarını veri yönetiminin 

karmaĢıklıklarına hazırlamak için müfredata dahil edilmelidir. Ek olarak, eğitmenlere 

ders tasarımında daha fazla özerklik sağlamak, daha güçlü bir profesyonel kimlik ve 

iĢlerine olan bağlantıyı teĢvik etmektedir. Kurumlar, personellerini ve öğrencilerini 

etkili bir Ģekilde desteklemek için küresel eğilimler hakkında bilgi sahibi olmalı ve 

eğitim teknolojilerinin geliĢtirilmesinde etiğe öncelik verilmeli, bu araçların oluĢtu-

rulması ve uygulanmasında öğretmenlerin endiĢelerinin ele alınması sağlanmalıdır. 

 

Çalışmanın Sınırlamaları ve Gelecekteki Araştırmalara Tavsiyeler 

 

Mevcut çalıĢmanın kabul edilmesi gereken birkaç sınırlaması vardır. Birincisi, bu 

çalıĢmada üç katılımcı vardır. Bu sayı bir IPA çalıĢması için önerilen aralıkta olsa da 

(Smith vd., 2009), daha fazla katılımcının olması farklı deneyimleri ve bakıĢ açılarını 

ortaya çıkarabilirdi. Bu nedenle, gelecekteki araĢtırmalar daha büyük bir örneklem-

den faydalanabilir. Ġkincisi, bu çalıĢma bir devlet üniversitesinde yürütülmüĢtür. Fi-

nansman, yönetim, öğrenci profilleri ve çalıĢma koĢullarındaki farklılıklar nedeniyle, 

sonuçlar farklı üniversitelerde, özellikle de özel üniversitelerde büyük ölçüde farklı 

olabilir. Bu nedenle, gelecekteki araĢtırmacılar farklı kurumlara odaklanmayı seçebi-

lirler. Üçüncüsü, bu çalıĢmada veri toplamak için yalnızca görüĢmeler kullanılmıĢtır. 

Yarı yapılandırılmıĢ ve derinlemesine görüĢmeler IPA çalıĢmaları için önerilen araç 

olsa da (Seidman, 2006; Smith vd., 2009), gelecekteki araĢtırmalar gözlemler veya 

anlatı araĢtırmaları gibi farklı yollarla veri toplayabilir. Dördüncüsü, bu çalıĢma ke-

sitseldir. Ancak, katılımcıların kendi alanlarındaki değiĢimleri nasıl gördüklerini de 
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anlamayı amaçladığından, gelecekteki araĢtırmalar bu dönüĢüme doğrudan tanıklık 

edecek ve bunu sunacak uzunlamasına bir çalıĢma yürütmekten faydalanabilir. 
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