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ABSTRACT

AN INVESTIGATION OF ENGLISH LANGUAGE INSTRUCTORS’ PERCEP-
TIONS AND EXPERIENCES OF DIGITALIZATION AND DATAFICATION OF
HIGHER EDUCATION

GENC, Elif
M.A., The Department of English Language Teaching
Supervisor: Prof. Dr. A. Cendel Karaman

September 2024, 144 pages

This interpretative phenomenological analysis study explores English language in-
structors' perceptions and experiences of digitalization and datafication in higher
education. The data was collected through in-depth, semi-structured interviews with
three participants, selected using criterion sampling and a snowballing approach. The
participants were English teachers with 5 to 15 years of experience who worked at a
specific higher education institution in Tiirkiye. Thematic coding was applied using a
social constructivist interpretive framework in MAXQDA 24. The findings revealed
mixed perceptions: Participants viewed digitalization and datafication as beneficial
for themselves, students, accountability, and professional development, offering val-
uable insights. However, they also expressed concerns about privacy, corporate in-
fluence, and the need for cautious implementation. Participants had limited experi-
ence with datafication, while their experience with digitalization was voluntary and
had various purposes. They also noted that digital tools were underutilized at their
institution, suggesting that better policies could be implemented. In their experience,
digital tools sometimes decreased their workload, and sometimes increased it. Re-

sistance from students to digital tools was also noted, with instructors emphasizing



the importance of addressing student concerns. Participants recognized the inevitabil-
ity of the transformations in the ELT profession and higher education, stressing the
need for teachers to be innovative and adaptable. Despite these shifts, they under-
scored the importance of maintaining the human touch in teaching. Finally, they
highlighted concerns that these changes might negatively affect the public perception
of teachers, further emphasizing the need for adaptability.

Keywords: digitalization, datafication, higher education, ELT, ELT instructors
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INGILiZCE OGRETMENLERININ YUKSEKOGRETIMIN DIiJITALLESMESI
VE VERILESMESINE ILISKIN ALGILARI VE DENEYIMLERININ
ARASTIRILMASI

GENC, Elif
Yiiksek Lisans, ingiliz Dili Ogretimi Boliimii

Tez Yoneticisi: Prof. Dr. A. Cendel KARAMAN

Eyliil 2024, 144 sayfa

Bu yorumlayic1 fenomenolojik analiz calismasi, yiiksekogretimde dijitallesme ve
verilesme ile ilgili Ingilizce 6gretmenlerinin algi ve deneyimlerini incelemektedir.
Veriler, li¢ katilimeiyla yapilan derinlemesine, yar1 yapilandirilmis goriismeler yolu-
yla toplanmistir. Katilimeilar, Tirkiye'de belirli bir yiiksekdgretim kurumunda
calisan, 5 ila 15 yillik deneyime sahip Ingilizce dgretmenleridir ve kriter drneklemesi
ve kartopu yontemi kullanilarak secilmislerdir. Veriler, MAXQDA 24’te sosyal
ingac1 yorumlayict bir g¢erceve ile tematik kodlama ydntemi kullanilarak analiz
edilmistir. Bulgular, katilimeilarin dijitallesme ve verilesmeyi kendileri, dgrenciler,
hesap verebilirlik, mesleki gelisim ve 6nemli i¢goriiller sunma agisindan faydali
bulduklarini ortaya koymustur. Ancak, katilimcilar gizlilik, ticari etkiler ve dikkatli
uygulamanin gerekliligi konusunda endiselerini de dile getirmistir. Katilimcilar, ver-
ilesme konusunda smirli deneyime sahipken, dijitallesme ile ilgili deneyimleri
gontlli olup cesitli amaglar tasimaktadir. Ayrica dijital araglarin kurumlarinda yeter-
ince kullanilmadigimi belirterek, daha iyi politikalarin uygulanabilecegini 6ne

stirmiislerdir. Deneyimlerine gore, dijital araglar bazen is yiiklerini azaltmis, bazen
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de artirmustir. Ogrencilerin dijital araglara direng gosterdigi durumlar da not edilmis,
Ogretmenler ise Ogrenci endiselerinin dikkate alinmasinin 6nemini vurgulamistir.
Katilimeilar, Ingilizce Ogretmenligi meslegi ve yiiksekdgretimdeki déniisiimlerin
kaginilmaz oldugunu kabul ederek, 6gretmenlerin yenilik¢i ve uyumlu olmasi gerek-
tiginin altin1 ¢izmistir. Bu degisimlere ragmen, 6gretmenligin insani yoniiniin ko-
runmasinin énemine dikkat ¢ekmislerdir. Son olarak, bu degisimlerin 6gretmenlerin
toplumdaki imajin1 olumsuz etkileyebilecegine dair endiselerini vurgulayarak, uyum

saglama gerekliligini bir kez daha belirtmislerdir.

Anahtar Kelimeler: dijitallesme, verilesme, yiiksekogretim, Ingilizce dgretmenleri,

Ingilizce dil egitimi
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CHAPTER 1

INTRODUCTION

This chapter is divided into five parts. In the first part, background information re-
garding the global and local shifts towards digitalization and datafication of higher
education will be discussed. The second part will be explaining the need for the cur-
rent study. Research purposes will be given in the third part, while research questions
will be given in the fourth part. Lastly, key terms used in this study will be defined in
the fifth part.

1.1. Background to the Study

As evidenced by elements such as tragic geopolitical madness, growing fluctuation
of weather dynamics, economic systems, and global disease, the world we live in
appears to be growing more unpredictable and uncertain every day (Johnson et al.,
2022). Directly related, Czerniewicz et al. (2023) argue that higher education (HE) is
also going through a time of uncertainty, transition, and change. According to the
authors, although the COVID-19 pandemic especially highlighted these issues, eco-
nomic, technical, and social factors were already fueling this instability before then.
Similarly, Williamson et al. (2020, p. 356) maintain that “the combined forces of
neoliberal metric power, political reform and the global education industry” all play
a part in the transformation of higher education operations. Saltman (2022) makes a
similar point and states that, following decades of systematic defunding and privati-
zation, combined with the anti-intellectual, anti-critical, and punishing exam and
accountability regimes, education was facing a crisis of credibility long before the
pandemic.

Accelerated and propelled by the pandemic, education and learning spaces have been

reconceptualized and redesigned with an increasing focus on digitization (Hillman &

1



Esquivel, 2024; Lamb et al., 2021). Digitization, in this regard, describes the process
of converting various teaching methods into computer code, which is most evident in
the manner in which some elements of teaching and learning are converted into e-
learning software packages (Williamson, 2017). As educators and learners have
gained more proficiency in navigating learning environments outside of traditional
campus settings, this increase in digitization has resulted in a decentering of the
physical classroom (Jandri¢ et al., 2020). Moreover, Hillman and Esquivel (2024)
claim that this digitization has also led to morphing the teaching profession into “a
race for data collection, managing leader- and score-boards, juggling software appli-
cations (apps) and platforms, charging, and repairing devices,” also turning the
teacher into a “line operator of apps and platforms in the classroom” (p. 517). Simi-
larly, Czerniewicz et al.’s (2023) study with South African and English academics
reveals that the increased digitization of higher education leads to a collective feeling
that their institutional contexts and the foundational construction of HE are being de-

routinized across different sites, disciplines, and teaching levels.

Building upon the discussions surrounding digitization, Alenezi (2021) states that
digitalization is another concept that plays an important role in the current transfor-
mation of the higher education context. According to Alenezi (2021), digitization
focuses on converting analog data or tools into digital versions, whereas digitaliza-
tion refers to developing and changing workflows to improve existing systems with
the help of digital tools. Many sources use these two terms interchangeably or syn-
onymously despite their differences. This study takes this fact into account and uses
digitalization in the definition given in this paragraph. However, the sources cited in

this study may use these terms interchangeably as well.

Although digitalization has long been changing roles and procedures in higher edu-
cation (Terés et al., 2022), more and more attention has been given to digital tools as
potential improvements. This is because digital technology is often associated with
the idea that it will change education for the better and that education needs to ‘catch
up’ and ‘keep up’ with the rising demands for digitalization elsewhere (Selwyn,
2022). Advocates for digitalization support that digital tools enable “learning to take

place within collaborative and supportive social contexts, as well as increasing indi-
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viduals’ control over the nature and form of learning processes” (Selwyn, 2022, pp.
27-28). In addition to these points, it is also claimed that digital tools support profes-
sional development and classroom management, provide access to sources and mate-
rials, and improve organizational structures within educational institutions and the
delivery of education (Luckin et al., 2016; Selwyn, 2022).

On the other hand, some scholars and teachers argue that increased digitalization can
bring about certain issues that we need to be mindful of (Selwyn et al., 2017). As
they explain, the problem with digitalization is not the increased use of educational
technology (EdTech) itself, but rather how it is being driven by the marketization of
HE, undermining the agency of teachers, ‘datafication’ of education, the actors that
push for such technology, as well as the surveillance that comes with it. For example,
Williamson (2017) points out that we need to be cautious, even skeptical, and re-
sistant to these developments and claims as “seriously powerful organizations are at
work in this space, organizations with a forceful and influential shared imagination
concerning the future of education” (p. 8). Additionally, Hillman and Esquivel
(2024) state that:

This is not all there is about the capacity of these technologies in public edu-
cation. Their greater scope is manifesting in a much larger orchestration.
They begin to form part of something like a techno-solutionist ‘stacking’ or
layering of complex functions once data becomes available and continuously
generated. This stacking builds into an apparatus, an engine that becomes a
powerful economic tool in a neoliberal political economy, which demands
speed, efficiency, and workers to power it. Data and EdTech systems present
the opportunities both for utilising efficiency and linking economic needs for
labour with education. (pp. 517-518)

Moreover, it is worth mentioning that while EdTech and artificial intelligence (Al)
are assumed to be free of bias, that is actually not the case. Even though these digital
tools are promoted as neutral things that will help make education more accessible
and equal, they are still artefacts that carry pre-existing social, cultural, and political
practices and values (Eynon, 2023). This is because all these tools rely on data, and
data cannot be impartial or objective as it carries the information provided by its pro-
ducer (Kitchin, 2014).



Adding to the discussion, another important conceptualization that becomes relevant
Is datafication. Datafication, which Williamson et al. (2020) define as “the rendering
of social and natural worlds in machine readable digital format” (p. 351), has influ-
enced education long before EdTech. However, digitalization and datafication of
education have had a rise because of the spread of metric power throughout social,
cultural, economic, and political systems. Moreover, because of major efforts by
political centers and supporting businesses, think tanks, consultancies, and sector
agencies, higher education specifically has witnessed a dramatic expansion and mu-
tation in datafication (Williamson, 2018). Raffaghelli and Sangra (2023, p. 6) state
that collecting “large amounts of data to answer algorithmic decision-making and
automated services” may have dreadful consequences, and some are explored in
studies that examine concepts such as ‘dataveillance’ (van Dijck, 2014) and ‘surveil-

lance capitalism’ (Zuboff, 2019).

Gourlay (2020, 2022) claims that increased digitalization and datafication may
threaten academic freedom due to its context of increased surveillance, regulation,
and performativity, and that students are becoming more and more datafied as human
subjects as a result of the growing usage of digital technological data to watch and
monitor their behavior. Additionally, the tendency towards datafication may also
stem from thinking of “academics and students as somewhat abstract, disembodied
human subjects, removed from their social and material settings” (Gourlay, 2022,
para. 2). Suoranta et al., (2022) agree with this point and state that data-driven educa-
tion practices and visions may reduce higher education instructors and students to
“mere objects of digitalization, rather than seeing them as active subjects participat-

ing in the shaping of digital futures” (p. 225).

Datafication, along with the issues and instabilities mentioned in the previous para-
graphs, is directly connected to neoliberalism as higher education “has been made to
resemble a market in which institutions, staff and students are all positioned competi-
tively” where their performances are continuously evaluated, compared and ranked
with measurement techniques (Williamson et al., 2020, p. 354). According to Wil-
liamson et al. (2020), more and more operations and processes in higher education

are becoming ‘unbundled’ or divided into separate services and tasks that are then
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frequently contracted out to third parties. These components and tasks are then ‘re-
bundled’ into new parts and models, many of which may be made profitable by for-

profit businesses in the competitive higher education sector. Fontaine (2016) argues:

Teaching and learning are increasingly being measured and quantified to ena-
ble analysis of the relationship between inputs (e.g., funding) and outputs
(e.g., student performance) with the goal of maximizing economic growth
and productivity and increasing human capital. (p. 2)

According to Stewart et al. (2023), many higher education instructors find them-
selves in a new professional landscape due to the ramifications of this widespread
adoption of tracking and surveillance capabilities for pedagogy, academic govern-
ance, and student and teacher data privacy. Moreover, the authors state that here is
also a shift in the process and paradigm of higher education as the academic tradition
of science operates on the foundation that correlation does not equal causation; yet
datafication does not work to explain, only to identify and correlate patterns, which

IS a stark contrast to higher education and scientific research principles.

Furthermore, critical scholars are concerned about how digital education policies
start to look like “a ‘network governance’ influenced strongly by decentralized, flex-
ible partnerships between public/private cross-sector organizations” (Player-Koro et
al., 2018, p. 683). Hartong (2016) remarks that these novel technologies and global
and local mediating actors all play pivotal parts “in the emergence of a new mode of
digitalized governmentality in education,” and that it may have “the potential to
reach far beyond policy, into educational administration, school practice and individ-
ual learning activities ... by exercising disciplinary power” (p. 525). Lastly, Ramiel
and Dishon (2023) explain that Al integration into education is made possible by
policy rationalities that center governance, accountability, and transparency; there-
fore, data-led governance has started to take the shape of “anticipatory forms of Al

enhanced governance” (p. 143).

While these points are discussed and debated on a global scale, local developments
and discussions also play a vital role. Tiirkiye’s education and higher education sys-

tems are not exempt from the aforementioned shifts and challenges. According to



Nuroglu and Nuroglu (2018), the ‘Fourth Industrial Revolution’ officially became a
part of Tiirkiye’s agenda in 2016. While this was related to foreign trade policies, it
was far from the only initiative. Since 2018, the Scientific and Technological Re-
search Council of Tiirkiye (TUBITAK) has been offering funding to projects under
the “High Technology Platforms Call” with the aim to specialize the research and
development (R&D) units of higher education institutions in collaboration with
commercial and public R&D units and turn them into ‘excellence centers’ (The Sci-
entific and Technological Research Council of Tiirkiye, 2018). To achieve this aim,
this program supports domestically conducted, traceable, scientifically qualified, and
commercially viable research programs in priority areas determined within the scope
of national goals and policies. Around the same time, for example, Yeditepe Univer-
sity in Tiirkiye launched a new master’s program in “Information Technologies and
Social Media Education,” which offered courses on social network analysis, Al ap-
plications in education, social media literacy, and social media management, empha-
sizing the shift from “Industry 4.0 to “Society 5.0” (Y1lmaz et al., 2023, p. 8635).

In 2019, the Turkish Council of Higher Education (CoHE) announced their new pro-
ject titled “Digital Transformation Project in Higher Education” (The Council of
Higher Education, 2019). In this announcement, CoHE declared that they were
adopting a new motto of ‘Digitalizing CoHE’ and highlighted the importance of this
project by saying that universities were now globally competitive environments for
both students and academics, and that digital capacity was one of the most important
elements to stay ahead in this competition. Details of this project included conduct-
ing lessons on learning management systems (LMS), providing digital class materi-
als such as interactive videos, tutorials and extra resources, and offering courses on

digital literacy.

Later on, in 2022, CoHE published a document on a follow-up project titled “The
Council of Higher Education’s Big Data Project” (The Council of Higher Education,
2022). In this document, it was stated that CoHE decided to undertake this project to
study the innovative aspects of Big Data in Turkish higher education, focusing on
data collection and analysis, as well as the crucial component of “Value” associated

with Big Data (p. 5). It was clarified that the project would start with eight pilot uni-
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versities. The project documentation defined Big Data as “a sufficient amount of
valuable and reliable processed or raw dataset that can be collected from different
sources and in different formats at any time for a specific purpose” (p. 17). Many
different sources and forms of data were suggested, including but not limited to stu-
dents’ web search histories, clicked contents, location histories, shopping prefer-
ences, camera and voice data, social media contents, physical appearances, and
clothing preferences. While these two projects capture the current meso view to-
wards digitalization and datafication of higher education in Tirkiye, universities in
Tiirkiye also conduct their own research and carry out their own projects; therefore,

different institutions may have different applications and views.

With global and national increases in digitalization and datafication, research is
needed to understand the impacts of policy and change on the involved actors. As for
research conducted in Tiirkiye’s education and higher education contexts regarding
digitalization and datafication, one study by Ugur (2021) investigated the effects of
mandatory distance education during the COVID-19 pandemic period from teachers’
and parents’ perspectives. The study calculated parents’ and teachers’ satisfaction
with remote education on a scale of 1-10 and found that the majority of the partici-
pants were happy with online education, and teachers had positive attitudes toward
digital media. It was also revealed that parents and teachers mostly referred to tech-
nical issues (i.e., lack of digital devices, internet connection problems) as obstacles to
digital education. Another study by Arisoy (2022) interviewed 20 expert managers in
the private education sector and explored what they regarded as challenges, what
they did to adopt digitalization, the impacts of digitalization on education, the nega-
tive effects of digitalization, and their definitions of digitalization. The study showed
that the participants mostly viewed challenges from technical perspectives, made use
of digital platforms and tools in their companies, regarded digitalization’s impact as
positive, and considered its negative impacts in terms of concentration problems,
digital literacy, lack of training, and increased cheating risks; thus, from more tech-

nical domains as well.

Other studies conducted in Tiirkiye include Gokkaya’s (2019) inquiry into the digi-

talization levels of the teaching staff at Kocaeli University’s vocational school,
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Kaya’s (2022) exploration of private school teachers’ perceptions regarding digital
teachers, Bayindir and Kahraman’s (2023) research into the issues experienced in the
mandatory online education in 2020, Cam’s (2022) research into the digitalization of
higher education management, Agirtas and Cavus’s (2022) examination of the digi-
talization levels of teaching staff in higher education in emergency remote education,
Talan’s (2021) editorial on digitalization of education and new approaches, Parlak’s
(2017) analysis on opportunities and applications of digital education, Korkutan et
al.’s (2023) examination of teachers’ digitalization tendencies in education, and Sa-
hin and Kalkan’s (2022) investigation of pre-school teacher candidates’ digital litera-
cy levels. While these studies differ in methods and design, the findings often reveal

findings from more practical and non-critical perspectives.

1.2. Need for the Study

Although there are many studies about digitalization and datafication of education,
most of these studies focus on instrumental or technical aspects and how to integrate
digital technologies into education and the digital competencies of teachers (Selwyn
et al., 2017). Raffaghelli and Stewart (2020), in a systematic literature review, estab-
lish that the majority of articles have an instrumental framing with a focus on the
development of technical skills and framing of knowledge in quantifiable and me-
chanical ways. A significant gap in research lies in the overemphasis on empirical,
quantifiable data at the expense of more intangible aspects of human experience
(Kitchin, 2014). Moreover, exploring how teachers mediate between different educa-
tional logics and innovative practices within the framework of growing datafication
can shed light on the complexities of teaching in data-driven environments (Ali,
2022). As higher education undergoes significant changes due to digitalization and
datafication, understanding how teachers perceive and adapt to these transformations
is essential for informing professional development initiatives and support structures
(Selwyn et al., 2017). In addition to the points above, qualitative inquiries into Eng-
lish language instructors’ perspectives and experiences in higher education, especial-
ly in the Turkish higher education context, are understudied. As such, this study was
born out of the necessity to look into the affective domains of higher education ELT

instructors regarding digitalization and datafication trends.
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1.3. Purpose of the Study

This research study aims to investigate the perceptions and experiences of English
language instructors regarding digitalization and datafication of higher education.
This study contributes to the field by exploring under-researched but highly relevant
phenomena from the perspective of actors that are directly affected. These subjects
are even more under-researched in Tirkiye, making this study more significant. The
findings of this research may provide benefit to ELT field, English teachers, higher
education institutions, professional development units, administrators, and policy-

makers.

1.4. Research Questions

With the points made in the previous sections, this study aims to answer the follow-
ing research questions:
1. How do English language instructors perceive the digitalization and datafica-
tion of higher education?
2. How do English language instructors experience the digitalization and datafi-
cation of higher education?
3. How do English language instructors conceive the shifts in the language teach-
ing profession in relation to digitalization and datafication of higher educa-

tion?

1.5. Definitions of Key Terms and Concepts

Digitalization: Developing and changing workflows to improve existing systems
with the help of digital tools (Alenezi, 2021).

Datafication: “Transformation of many aspects of education into quantifiable in-
formation that can be inserted into databases for the purposes of enacting different

techniques of measurement and calculation” (Williamson, 2017, p. 9).

Artificial Intelligence (Al): “Computer systems that have been designed to interact
with the world through capabilities and intelligent behaviours that we would think of

as essentially human” (Luckin et al., 2016, p. 14).
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Big Data: “High-volume, high-velocity and/or high-variety information assets that
demand cost-effective, innovative forms of information processing that enable en-

hanced insight, decision making, and process automation” (Gartner, n.d.).
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CHAPTER 2

REVIEW OF THE LITERATURE

In this chapter, a review of the relevant literature will be provided under two key
sections. In the first section, digitalization in education will be discussed with regard
to its history, supportive claims, and criticism. Under a sub-heading, digitalization in
the higher education context will be examined. In the second section, datafication in
education will be reviewed, whereas another sub-heading will refer to datafication in

higher education.

2.1. Digitalization in Education

Technology has been playing a huge part in education for over a century, and each
development typically comes with expectations of revolutionizing teaching and
learning (Howard & Mozejko, 2015). According to Howard and Mozejko (2015),
education has witnessed three ages of technology integration, which they list as pre-
digital, personal computer, and the internet. While the pre-digital age saw the intro-
duction of film, radio, and television into schools, the personal computer era brought
about the use of desktop computers in education departments. Yet, Cuban (2001)
explains that this would lead to what is referred to as the ‘digital divide’ as not every
school or country would have the same access to same resources and hardware. Ad-
ditionally, this would prompt a change in the way people viewed education, shifting

it from a teacher-centered standpoint to a student-centered one (Cuban, 2001).

Howard and Mozejko (2015) state that the third age of technology saw the use of the
Internet in educational settings, first in a static, then in a dynamic and interactive
form. As technological development began to accelerate rapidly, new areas of exper-
tise began to gain traction, putting pressure on schools to include these skills, often
referred to as 21st-century skills. According to Bellanca and Brandt (2010), 21st-
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century skills today include learning and innovation skills, digital literacy skills, and
career and life skills, with sub-skills included in each.

Over the years, as digital technologies increased in number and kind, education land-
scape has witnessed examples of massive open online courses (MOOCS), virtual re-
ality (VR), LMS, Al, gamification, and much more (Alenezi, 2021; Saltman, 2020;
UNESCO, 2023). Supporters of such digital technologies propose that these tools
will improve education by providing adaptive, flexible, individualized, interactive,
authentic, and inclusive learning environments while freeing teachers from time-
consuming tasks and allowing them to focus on the affective domains of teaching
that will take teaching and learning to the next level (Alshumaimeri & Alshememry,
2024; Luckin et al., 2016). Argued benefits in foreign language education in particu-
lar include personalized feedback, advanced tutoring systems, adjustable educational
routes, and tools for natural language processing (Alshumaimeri & Alshememry,
2024).

As aforementioned, such new developments often come with the assumption that
they will fix the problems in and improve educational systems while eliminating ine-
quality and bias; however, reality often does not match these assumptions (Selwyn,
2024; Thompson & Prinsloo, 2023). In fact, Selwyn (2022) argues that educational
technology is stuck in a “cycle of hype, hope and disappointment” (p. 31). Being that
digital tools are “complex artefacts that embody social, cultural and political practic-
es and values, which will be used and have different implications in different con-
texts” (Eynon, 2023, p. 246), digital technologies may end up widening educational
inequalities instead of eliminating them as suggested (Selwyn, 2024). Indeed, Roma-
nova et al. (2020, p. 1) claim that the fast pace of digitalization combined with the
starting advantages of digital world leaders results in “accumulated advantage”
where the unequal distribution of opportunity continues in the same direction — with
the initial party with the power growing stronger while the disadvantaged party be-

comes even more deprived and has a lower chance for success.

Likewise, Eynon (2023) refers to previous ethnographic studies to explain that

schools in wealthier communities tend to use technology differently than schools in

12



poorer communities, which perpetuates forms of social sorting in which different
student groups are supported on specific educational paths that lead to different life
trajectories. The author also points out that open educational resources, intended to
increase access to education and social opportunities, instead tend to support specific
modes of knowledge and are mostly utilized by people with already the greatest ac-
cess to education.

Both advocates and critics agree that digital tools and technologies in education re-
quire more research, and that teachers should be involved in the decision-making
processes (Emejulu & McGregor, 2019; Luckin et al., 2016; Miao & Holmes, 2023;
Ramiel & Dishon, 2023; Selwyn et al., 2017; UNESCO, 2023; Williamson, 2017).
Although much research is carried out from an instrumental and technical perspec-
tive, not a lot of attention is paid to the impact of digitalization on teachers, or to
their experiences and perspectives (Selwyn et al., 2017; Terés et al., 2022). Ball and
Savin-Baden (2022) explain that, in the current context, as education switches from
analog to more digital means of knowledge and information delivery, all the in-
volved actors tend to find themselves in a new and uncharted territory where they
can feel insecure, threatened, and lost in epistemological, conceptual, and ontological

domains.

Moreover, the push to increase and intensify digitalization does not always come
from a place of caring about improving the educational system — there are different
agendas and interests at play from commercial companies such as Microsoft, Meta,
Google, Amazon, and much more (Ramiel & Dishon, 2023; Williamson, 2017). With
this in mind, critics suggest that we be mindful of such imperatives and question the
legitimacy of claims made by such parties, as well as identify the overt and covert
ideologies ingrained in the digitalization policies (Ljungqvist & Sonesson, 2022;
Williamson, 2017).

Emejulu and McGregor (2019) also remark that, when technology is viewed as neu-
tral or innocent, we fail to recognize its social interactions and the actual tangible
effects it has on our society. According to the authors, much of the discussion around

digitalization and “digital citizenship” occurs separately from collective struggles for
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civil, political, social, and economic rights and their ideas of citizenship. Building on
this, the authors explain that the field of education asks the wrong questions as it
focuses on ‘what is new?’ rather than ‘who has power?” (p. 133). In fact, the authors

assert:

For us, digital education must move away from its apolitical and/or politically
naive posture. If the field of digital education wants to be more than just a
convenient tool for the neoliberal reshaping of education and citizenship, it
must take seriously the radical potential of education in digital spaces and
digital technologies. What that means is that digital education, as an academic
field of practice, is not just about investigating the educational experiences of
being online. (Emejulu & McGregor, 2019, p. 143)

2.1.1. Digitalization in Higher Education

Higher education is not exempt from the shifts and transformations occurring in the
rest of the world and other education levels. Czerniewicz et al. (2023) argue that
higher education is also going through a time of uncertainty, transition, and change.
Similarly, Foster (2001) reports that higher education is undergoing a transition

brought on by societal transformations and expectations, stating that:

These transformations, in great part, include the need of higher education in-
stitutions to: (a) respond to the educational needs of large numbers of nontra-
ditional learners in the information age; (b) conform to the emerging profile
of students as life-long learners; (c) compete effectively for students with
other distance education providers; and (d) offer cost-effective programs that
continue the traditional mission of higher education institutions amid public
calls and legislative mandates for restructuring and outsourcing. (p. 116)

Additionally, higher education experiences considerable difficulties in relation to
digitalization (Alenezi, 2021). These challenges include not only implementing digi-
tal tools and technology into the teaching and learning process, but also incorporat-
ing these technologies into the institution's operations to change and modify its cur-
rent systems, procedures, communication channels, and other academic and adminis-

trative activities.

Although policies and processes may differ between different institutions, it is sug-

gested that there has been a global shift in higher education away from funding and
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regulations based on the ‘social compact’ between society, the state, and higher edu-
cation, leading to the commaodification of academic labor all around the world (Page,
2020). Digitalization in higher education is directly related to the increased commod-
ification of academic labor as “the use of digital technology in higher education is
now a multi-billion dollar business which sees global technology corporations exert-
ing increasing influence on the affairs of local universities” (Castafieda & Selwyn,
2018, p. 6). Castafieda and Selwyn (2018) explain that there are certain ‘commercial-
izations’ of higher education brought about by the widespread digitalization of uni-
versities, which require better acknowledgement. Likewise, universities are made to
resemble corporations more as they are continuously managed using systems built
for businesses and industries, such as content management systems, workload man-

agement systems, and performance analytics.

Further, Castafieda and Selwyn (2018) note that teaching and learning practices in
higher education are becoming increasingly shaped by the commercial design of ed-
ucational software and systems. This is because the digital tools utilized decide what
can and cannot be done in the classroom, no matter the teachers’ pedagogic intent.
Furthermore, digitalization also increases the influence the information technology
(IT) industry has on professional thinking and policy around higher education. Wil-

liamson (2017) agrees with this point:

Seriously powerful organizations are at work in this space, organizations with
a forceful and influential shared imagination concerning the future of educa-
tion. It is easy to be dismissive of the claims-making, hype and hubris that
surround emerging developments like learning analytics and computer-based
cognitive tutors. But it’s less easy to dismiss these developments and the
claims that support them when you can see that some of the world’s richest
and most powerful companies are dedicating extraordinary research and de-
velopment resources to them; when you can read reports advocating and
sponsoring them by influential think tanks; when you hear that politicians are
backing them; when you discover that enormous sums of venture capital and
philanthropic funding are being invested to make them a reality. (p. 8)

Indeed, Castaneda and Selwyn (2018, p. 6) point out that even “seemingly innocu-
ous” practices and notions like digital badges, flipped classroom, 21st century skills,
and personalized learning have all been backed and maintained by companies like
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Mozilla and Gates Foundations, Pearson, Cisco, Intel, Microsoft, Apple, and a num-
ber of smaller businesses. Other scholars also affirm, expressing that institutional
decision-making and operations are informed by the integration of digital academic
tools, which are acquired through brokers and corporate entities and make up a com-
plicated, disjointed architecture that increasingly controls academic institutions' ac-
tivities (Decuypere & Williamson, 2021; Stewart et al., 2023; Williamson, 2015). In
addition, more specifically on artificial intelligence in education (AIED), Ramiel and
Dishon (2023) remark that governments are turning to commercial companies like
Microsoft, Meta, Google, and Amazon to contribute to the advancement and dissem-
ination of AIED in response to the growing technological and national challenge.
Consequently, such technologies are developed, marketed, and maybe implemented
into global education contexts by enterprises, then frequently repeated in elite policy
discourses such as those of McKinsey, The Organization for Economic Co-operation
and Development (OECD), and the World Economic Forum (Means, 2021; Ramiel
& Dishon, 2023; Williamson & Eynon, 2020).

With ongoing and increasing digitalization, the teaching profession as a whole and
instructors in higher education are faced with new requirements (Roumbanis Viberg
et al., 2020). Teris et al. (2022) agree with this point and remark that instructors in
higher education are undergoing a renegotiation of their roles due to digitalization.
This renegotiation is also characterized by “learnification,” defined by Biesta (2019)
as “the redefinition of all things educational in terms of learning—such as calling
students learners, calling schools learning environments or places for learning, refer-
ring to adult education as lifelong learning, and seeing teachers as facilitators of
learning” (p. 550). According to Terés et al. (2022), the learnification discourse has a
problem in that it may easily reify both teachers and students as objects, and it runs
the risk of transforming instructors into formal technicians who provide digital learn-
ing resources and maintain digital platforms only. Hillman and Esquivel (2024) liken
this change of role to becoming a line-operator of applications and platforms in the

classroom instead of teaching.

Similarly, Suoranta et al. (2022) explain that the current educational landscape re-

duces “teachers and the students in higher education to mere objects of digitalization,
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rather than seeing them as active subjects participating in the shaping of digital fu-
tures” (p. 225). Developing their argument further, the authors refer to Marx’s (1973)
equating workers to automation’s conscious linkages and express that teachers in
higher education are increasingly fitting this description as “questions, such as shall
or should ‘the automatic system of machinery’ (in our case, digitalization) replace

the teacher, have become relevant” (Suoranta et al., 2022, p. 225).

One study by Czerniewicz et al. (2023) reports that teachers in higher education
agree with the notion that their institutional surroundings, as well as the basic foun-
dation of higher education are going through a process of ‘de-routinization.” Czer-

niewicz et al. (2023) explain these results as follows:

On a structural level, these changes are the result of the reformulated narra-
tive of HE and even its purpose, inevitably involving digital technology, in-
creasingly including private companies, and deepening inequalities among
students. On a professional level these changes are producing emergent forms
of teaching and learning and also question academic roles with regard to who
has ownership and control over the teaching and learning process. These
changes are affecting and are affected by academics and their agentic action.
(p- 1306)

One study by Roumbanis Viberg et al. (2020) investigated teacher educators’ percep-
tions regarding the digitalization of society. Their research establishes that teacher
educators in higher education are caught between meeting the demands of contempo-
rary society and having professional autonomy in a setting devoid of targeted policy,
strategy, and support to provide the required conditions. The study also identifies
discrepancies between their true professional practices and the instructions they re-
ceive about their work. According to the authors, university lecturers feel isolated,
and breaking this perceived isolation is essential for their professional development
and moving away from being in practice to acting in practice (Roumbanis Viberg et
al., 2020).

2.2. Datafication in Education

The term ‘datafication’ was first coined by Mayer-Schonberger and Cukier (2013) to

refer to transformation of phenomena into quantifiable format in order to be tabulat-
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ed analyzed. Similarly, Williamson et al. (2020) define datafication as “the rendering
of social and natural worlds in machine readable digital format” (p. 351) whereas
Mejias and Couldry (2019) explain that “datafication combines two processes: the
transformation of human life into data through processes of quantification, and the

generation of different kinds of value from data” (p. 3).

Concepts such as “dataveillance” (Clarke, 1988, p. 499) and “surveillance capital-
ism” (Zuboft, 2019, Part I, Chapter Two) also come up in discussions related to data-
fication. According to Clarke (1988), dataveillance can be defined as “the systematic
use of personal data systems in the investigation or monitoring of the actions or
communications of one or more persons” (p. 499). On the other hand, Zuboff (2019)
depicts surveillance capitalism as a concept that describes how companies extract
and utilize personal data for profit while viewing individuals not just as consumers,

but as raw material for revenue generation.

It is important to recognize that education is influenced by the same forces that are
changing society as a whole, even while arguing the idea that education is the setting
where awareness, criticality, and resistance can be developed (Atenas et al., 2023).
Hence, in line with the rest of contemporary society, education is one of the main
areas where algorithmic data mining and analysis methods using software are be-
coming more common and credible (Williamson, 2017). Digital data and software
are becoming more prevalent in education as a result of significant financial and po-
litical investment in educational technologies, as well as substantial rises in data col-
lection and analysis in policy development habits, the use of performance measure-
ment technologies in educational institution management, and the quick development

of digital methodologies in educational research (Williamson, 2017).

Big data, defined by Gartner (n.d.) as “high-volume, high-velocity and/or high-
variety information assets that demand cost-effective, innovative forms of infor-
mation processing that enable enhanced insight, decision making, and process auto-
mation,” along with increased digitalization has expanded the range of monitoring
throughout education systems, as well as the credibility of data analyses and the con-

sumption and utilization of data for all kinds of audit, inspection, evaluation, and
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decision-making (Williamson et al., 2020). Williamson et al. (2020) argue that edu-
cation is an especially significant field to consider the impact of data as datafication
in education takes numerous forms due to the size and diversity of educational sys-
tems and practices, and it has the potential to have a significant impact on millions of

people's lives.

While datafication has long been a part of education, there is a significant intensifica-
tion and expansion occurring in the assessment, quantification, measurement, and
comparison of the performance of institutions, staff, students, and the sector at large
(Williamson et al., 2020). The management of educational institutions, the conduct
of educators' practices, the creation of educational policies, the experience of teach-
ing and learning, and the administration of educational research are all becoming

increasingly dependent on software and digital data (Williamson, 2017).

It is also impossible to comprehend the function and implications of digital data in
education without also understanding how these elements relate to other fundamental
aspects of the field, such as professional practice, commercial imperatives, regula-
tions, accountability systems, and scientific knowledge (Williamson, 2017). Adding
to the discussion, Swist (2023) explains that “datafied practices produce ‘educational
data journeys’ (Howard et al., 2022) which inform decision making across multiple
sites of practice (classroom, school, region, national sector and global system)” (p.
277). Similarly, Saltman (2020) explains that “data is capital, and digital technology
producers aim to capture as much data as possible for potential future use through

big data applications” (p. 204).

According to some positive accounts, datafication is a step in the right direc-
tion, where data and automated technologies are essential to how institutions run on a
daily basis and play major roles in student feedback, curriculum organization, peda-
gogy, and assessment (Lane & Finsel, 2014). Likewise, Zeide (2017) explains that
platforms that collect student data can help teachers make informed decisions about
students’ progress and needs. Also, they can automatically personalize students’
learning journeys by using cognitive models that track and evaluate their data con-

stantly. In addition to this, Beneito-Montagut (2017) claims that in order to increase
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students' achievement, learning analytics offers new ways to create individualized

learning experiences and promptly address learners' requirements.

On the other hand, critics argue that the process of datafication cannot be described
as impartial or as merely progress-oriented (Stewart, 2023) as “data-driven systems
are not neutral machines that operate in a vacuum; they are socio-technical systems”
(Atenas et al., 2023, p. 294). Using the word ‘data’ to refer to information and
knowledge upholds a perennial positivist perspective of education, which has played
a significant part in education’s contribution to the social and cultural reproduction
of capital (Saltman, 2020).

Moreover, the absolute trust in the objectivity of quantification and datafication con-
tinues to increase, leading to a dataist paradigm (van Dijck, 2014). Willimson et al.
(2020) describe dataism as follows:

Integrally connected to processes of neoliberalization, as competitive logics
and the desire to compare the performance of entities against each other, as if
they are competing in markets, have been incorporated into various forms and
technologies of measurement. (p. 352)

Likewise, Saltman (2021) argues that increased digitalization encourages blind trust
in data and truth as quantification of decontextualized fact instead of encouraging
methods of interpretation where students learn to examine the values, presumptions,
ideologies, and material and symbolic contests that underlie the formation of data

and that give data meaning in a specific context.

Another common and significant worry regarding datafication in education is the
notion that data-based and automation-focused systems may feature certain biases
and values that may end up discriminating against particular groups (Eynon, 2023;
Stewart, 2023). The growing prevalence of stereotyping, exploitation, elisions, and
extremely selective rememberings in datafication techniques, particularly for histori-
cally oppressed groups, is concerning due to the serious inequalities and risks it car-
ries (Thompson & Prinsloo, 2023; Wernimont, 2019). Moreover, certain students

may have a limited learning experience and fewer possibilities for further education
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as a result of systems that predict future trajectories or suggest specific learning di-
rections, which might reinforce or worsen inequality based on class, race, and gender
(Baker & Hawn, 2022; Eynon, 2023; Stewart, 2023).

Lastly, there are concerns that a new kind of educational governance is established
through datafication (Raffaghelli & Stewart, 2020), and that “educational governance
today increasingly needs to be understood as digital educational governance” (Wil-
liamson, 2016, p. 5). According to Williamson (2017), the term ‘digital education
governance’ not only recognizes the movement of educational governance to new
digital hubs for data collection and analysis, but it also recognizes the influence of
digital software, code, and algorithms in directing and governing the behavior of

various educational actors and institutions.

Teachers themselves are becoming increasingly recognized as datafied as they are
assessed, known, and appraised by data (Williamson et al., 2020). This datafication
signals a potentially dramatic shift in the way both teachers and students view them-
selves, as well as how they are perceived and treated. In this ‘audit’ culture (Power,
1994), in an effort to be perceived as a good teacher who does not require supervi-
sion, teachers find themselves having to continually control their behavior (Bergel,
2024).

2.2.1. Datafication in Higher Education

Higher education, in particular, has witnessed a drastic increase and shift in the col-
lection and use of university data due to the major initiatives by policymakers and
affiliated corporations, think tanks, consultancies, and sector organizations (William-
son et al., 2020). As part of larger socio-techno imaginaries and machinations, higher
education has not only grown more digitalized and datafied, but it also actively pro-
motes and takes part in the deepening and growth of the data gaze (Thompson &
Prinsloo, 2023). Beer (2019) refers to the data gaze as “a concept that targets an un-
derstanding of the connections, structures and performances of power within analyt-
ics” and “suggestive of how lives are viewed differently through data — in ever more

forensic, strategic, predictive and knowing ways” (p. 7). Moreover, Beer (2019) ex-
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plains that how “data are seen is crucial to the power that they afford and the possi-
bilities that are available for the expansion of data-led thinking, judgement, ordering

and governance” (p. 6).

Research indicates that analytic systems in higher education are becoming more and
more hungry for different types and sources of data, such as multimodal data, facial
expressions, and affective analytics in classroom settings, and tracking students both
on and off campus as well as in residence halls, cafeterias, and social gathering plac-
es (Thompson & Prinsloo, 2023). This increasing focus on gathering and analyzing
data in higher education is transforming it into a data frontier, which Beer (2019)
refers to as the "edges, the thresholds and limits of data-led processes” (p. 19), where
new authoritative insights are uncovered, 'truths' about education, teachers and stu-
dents are established, and new data-based ideas and practices are implemented within
organizational structures (Thompson & Prinsloo, 2023; Williamson et al., 2020).

Williamson et al. (2020) explain that higher education is complicit in furthering ne-
oliberal forms of metric power as various data-based measurement and evaluation
technologies impose constraints on what is observable and knowable. These technol-
ogies sort individuals and outcomes into sometimes hierarchical categories, set spe-
cific quantifiable targets, expand into new domains, define what is considered true or
valuable, introduce automated decision-making, and influence people's emotional,

cognitive, and behavioral responses. Moreover, Williamson et al. (2020) add:

Research metrics are used to audit, compare, and assess the quality of re-
search outputs and impact (Wilsdon et al. 2015), and the rating of university
teaching quality and the ‘value’ of academic labour has increased ‘quantified
control’ and ‘metricization of the academy’ (Burrows 2012, 356). University
rankings and league tables produce new kinds of reactive behaviours, as insti-
tutions and individuals seek out ways of maximizing their performance in
terms of the measures they are scored on (Espeland and Sauder 2016). Digital
technologies and interests in ‘big data’ have now enlarged the scope of meas-
urement across education systems, increased the fidelity of data analyses, and
enhanced the uptake and use of data for various forms of audit, inspection,
evaluation and decision-making. (p. 354)

A certain set of beliefs about higher education in the digital age is one of the reasons

for the propensity towards datafication (Gourlay, 2020, 2022). The idea that teach-
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ers and students are somewhat abstract, disembodied human subjects who are sepa-
rated from their social and material environments is at the center of these beliefs.
Thompson and Prinsloo (2023) agree with this point, stating that “more-than-human
perspectives” (p. 155) help make the links and co-constitutive relationships between

data, bodies, and institutional behaviors more visible.

Moreover, datafication practices influence the way human beings are understood,
treated, and acted upon (Williamson et al., 2020). Indeed, Williamson (2016) claims
that such emphasis on data dashboards and architectures, as well as analytic software
and computation, has given rise to a new class of quantified teachers. For many
higher education instructors, the connotations of this widespread adoption of tracking
and surveillance capabilities for pedagogy, academic governance, and student and
teacher data privacy reflect a new professional environment (Stewart et al., 2023). In
fact, critics claim that datafication is against the core principles of higher education
as the “academic tradition of the scientific method relies on the principle that correla-
tion does not equal causation, but the statistical associations that datafication enables
at scale are correlational, based on identifiable patterns rather than explainers”
(Stewart et al., 2023, p. 3).

As such changes continue to occur, it is argued that teachers are devalued, demoral-
ized, and disappearing with increasing datafication (Daliri-Ngametua & Hardy, 2022,
as cited in Gezgin, 2023). Further, teachers in higher education express worries about
the transparency of datafied systems, data privacy, bias, dehumanization of educa-
tion, and lack of institutional responsibility (Stewart et al., 2023). Williamson (2016)
argues that such consequences are a result of the educational system being more con-
trolled by technology, not a coincidence. Another critical perspective by Williamson
et al. (2020) refers to “‘a pathological organizational dysfunction’ whereby corporate
models of marketization, competition, audit culture, and datafication have combined

to produce ‘the toxic university’” (p. 354).

Scholars argue that higher education instructors and their academic labor are becom-
ing increasingly commodified as their focus shifts from producing and disseminating

knowledge for the benefit of society to “becoming calculable, a commodity that can
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be measured by research exercise activities and student evaluations of teaching and
satisfaction” as well as “commodity to be consumed within the marketised education
system, measured and weighed through the technologies of performativity” while

experiencing “deep alienation in the experience of constantly living to perform”

(Page, 2020, pp. 586-588).

While academic work and academics become commodities to be consumed, new
conceptualizations and terms also emerge as relationships between teachers, stu-
dents, and data are explored further. An example of this is as follows: educational
institutions, teachers, and students pay money for digital platforms, which means that
they are consumers of these platforms and services. However, while they already pay
money to use those services, they also contribute to companies by providing them
with data, which companies then use to make more money. Here, the term
“prosumer” is created to refer to “educational subjects not only as non-stop consum-
ers of software or data (visualizations), but also as (re-)producers of data who inter-
act with data ‘co-creatively’” (Hartong, 2016, p. 531). This concept of prosumers
highlights a significant issue as these platform users end up paying for services more
than once, first by paying actual money, then with their data, which gets sold or used
without their permission or knowledge. Concerns over the commercialization of stu-
dent data are prompted as corporations continue to benefit from using teacher and
student data (Perrotta & Selwyn, 2020).

One way to combat pervasive datafied tools and systems is to include critical discus-
sions in digital and data literacy conversations. Raffaghelli and Stewart (2020) ex-
plain that education is a particularly important site for “critical and systemic explora-
tions of digital and data infrastructures™ as it is “where the perspectives of emerging
generations are shaped and honed” (p. 435). Nevertheless, despite an increasingly
critical viewpoint, discussions around datafication or data literacy are still dominant-
ly technical. According to Raffaghelli (2018), higher education teachers need to ac-
quire data literacy skills to deal with the shifting landscape of higher education and
its ramifications, as well as to contribute to this shift. Thus, while data literacy is of
utmost importance for higher education teachers, the definition of data literacy also

plays a role that is just as important.
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Raffaghelli and Stewart’s (2020) systematic review of the literature establishes that
the predominant approach to data literacy definitions observed in the articles tend to
be instrumental in nature. By framing information in technical and quantifiable ways,
these articles emphasize a strong focus on the development of technical skills such as
appropriate interpretation and reporting, data extraction, visualization, and statistical
analysis. Thus, it is argued that the definition of digital data literacy needs to involve
a more critical and capacious understanding (Collin & Apple, 2010, as cited in
Emejulu & McGregor, 2019). Furthermore, higher education instructors are not the
only ones who need to have a more critical understanding of data literacy. As the
influence of data on education continues to grow, educational researchers need to

improve their skills to understand big data (Eynon, 2013).
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CHAPTER 3

METHODS

In this chapter, the research methods used in this study will be discussed in detail.
Information about the research approaches will be given in the first two sections. The
third section will convey details about the research context and participants. Data
collection and analysis procedures will be discussed in the fourth and fifth sections,
respectively. The credibility of this research will be argued in the sixth section. Self-

reflexivity and ethical considerations will also be provided.

3.1. Qualitative Research

Denzin and Lincoln (2017) state that it is challenging to give a clear definition
for qualitative research. Similarly, Nelson et al. (1992, p. 4, as cited in Denzin &
Lincoln, 2017) explain that qualitative research is “interdisciplinary, transdiscipli-
nary, and sometimes counterdisciplinary,” contributing to this complication. Alt-
hough it is difficult to state a universal, single definition, there are some common

points in different scholars’ explanations of qualitative research.

Erickson (2017) refers to the etymology of the word ‘qualitative’ and discloses that
the Latin word, qualitas, specifies “a primary focus on the qualities, the features, of
entities—to distinctions in kind” as opposed to quantitas, “a primary focus on differ-
ences in amount” (p. 87). Thus, it is understood that qualitative inquiry is about in-
terpretation or understanding of the world (Strauss & Corbin, 1998). Moreover, qual-
itative research aims to investigate the human aspects of a specific subject and em-
ploys certain techniques to look at how people perceive and interact with the envi-
ronment (Given, 2008). Such methods are often used to investigate new phenome-
na and to gather people's ideas, emotions, or interpretations of meaning and affairs.

Studies in the humanities, social sciences, and health sciences fields depend heavily
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on qualitative approaches, especially research in education, sociology, anthropology,

information studies, and nursing.

With the above points in mind, it can be seen that qualitative inquiry is an appropri-
ate research approach for this study as it aims to explore the lived experiences and
perspectives of English language instructors regarding digitalization and datafication
of higher education. Qualitative research in this context can help uncover the mean-
ings the participants attach to their experiences, as well as their thoughts and feel-

ings.
3.2. Interpretative Phenomenological Analysis

Interpretative phenomenological analysis (IPA) is a qualitative research meth-
od dedicated to investigating how individuals interpret their key experiences in life
(Smith et al., 2009). IPA studies focus on people’s experiences, understandings, and
perspectives regarding specific situations. Moreover, IPA derives from phenomenol-
ogy, which has its roots dating back to the first half of the 20™ century and was de-
veloped by philosopher Edmund Husserl to study lived human experiences (Moran,
2000; Smith et al., 2009). Phenomenology, hermeneutics, and idiography are the
three main theoretical underpinnings of IPA (Smith et al., 2009).

First, “IPA is phenomenological in that it is concerned with exploring experience in
its own terms” (Smith et al., 2009, p. 1). Although IPA derives from phenomenology
as aforementioned, it also acknowledges that experience does not have a direct route
and single definition (Smith, 2011). This complexity of experience is directly related
to the second theoretical axis of IPA, hermeneutics, which refers to the interpreta-

tion, or meaning-making of the said experience.

Indeed, an IPA study requires both the participant and the researcher to interpret the
investigated phenomenon (Smith et al., 2009). As the participant recounts their expe-
rience, they articulate how they make sense of this event, sharing their interpretation.
At the same time, the researcher tries to interpret the participant’s account of the ex-

perience. Taking this interpretation further, the researcher actually attempts to make
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sense of the participant’s own attempt to make sense, which Smith (2011) refers to as

“engaging in a double hermeneutic” (p. 10).

Lastly, IPA is idiographic as it requires a detailed exploration of the investigated
experience (Smith, 2011). A good IPA study necessitates not only the similarities
and common themes between cases but also the differences in the ways that these
patterns occur for participants. As IPA requires an in-depth analysis of each case,

smaller sample sizes are recommended.

IPA comes with the assumption that data is capable of giving the researcher answers
related to people’s involvement in and orientation toward the world (Smith et al.,
2009). In order to achieve this, Smith et al. (2009) suggest that researchers must first
“identify, describe and understand two related aspects of a participant’s account: the
key ‘objects of concern’ in the participant’s world, and the ‘experiential claims’
made by the participant in order to develop a phenomenological account” (Part 3,

Choosing IPA section, para. 9).

Based on these explanations of IPA, it can be seen that IPA is the most appropriate
research approach for this study as it is concerned with investigating participants’
own lived experiences and perspectives regarding a specific phenomenon. Also, it is
stated that the best way to explore educational processes or institutions is “through
the experience of the individual people, the ‘others’ who make up the organization or
carry out the process” (Seidman, 2006, p. 10). This is another reason why IPA was

selected for the research method.

3.3. Research Context and Participants

IPA studies tend to have a small number of participants as they aim to uncover the
participants’ lived experiences and perspectives (Smith et al., 2009). In fact, Smith et
al. (2009) suggest between three to six participants, citing that this amount allows
researchers to make sufficient and meaningful connections while not oversaturating
the study. Often, IPA studies recruit participants via referrals from gatekeepers, op-

portunities that arise from the researcher’s own contacts, or snowballing, which re-
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fers to participants recruiting other participants. Also, IPA research usually features a
homogeneous sample as it focuses on people’s experiences and views regarding a

specific phenomenon.

To recruit the right participants for the investigated phenomena, criterion sampling
was utilized first. Criterion sampling is used to review and study cases that meet pre-
determined criterion or criteria (Patton, 2014). For the purposes of this study, two
criteria were established during the research design process. The first criterion was
for the participants to have five to 15 years of experience. Such a selection was made
so that participants would have experience and competency in both analog and digi-
tal teaching processes, allowing a clearer insight into their experiences and perspec-
tives. The second criterion was for the participants to be working at a specific institu-
tion. This choice was made because the university in question is considered to be one
of the leading higher education institutions in Tirkiye in terms of both quality of
education and willingness to stay up to date regarding advancements in technology
and research. Thus, this institution was an ideal site for this study as teachers work-
ing there were likely to have experience in the inquired phenomena. Moreover, it
was also convenient for the researcher as she had access to contacts that could serve
as gatekeepers at this institution. Selecting a single institution was also in line with

the IPA guidelines for creating a homogeneous sample.

At this institution, the preparatory school signals significance as English is the medi-
um of instruction. On average, it has over 2500 students annually and over 190 in-
structors. It also offers various language and exam-related courses for non-students
for a certain fee, which is not included in the number of students. The instructors’
experiences range from one year to over 30 years, so it is understood that this institu-
tion hires both new graduates and instructors with more seniority. Both international
and local instructors are employed. Every person who is hired has to undergo an in-
tensive yearlong training program, regardless of their previous experience. This
training program is held by the internal professional development unit and consists of
several elements such as observations, workshops, written assignments, and input
sessions. After the training, instructors get assigned to different classes. These clas-

ses are categorized based on the proficiency levels of students. However, the assign-
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ment of instructors is not completely random as one of the participants stated that
there is a hierarchy — levels that are considered ‘easier’ to teach (i.e., upper-

intermediate and/or advanced) are only assigned to those who have the most seniori-

ty.

This university prepares and conducts its own proficiency exam. When students first
enroll at this institution, they have the chance to take the proficiency exam and skip
preparatory school. They are exempt from attending preparatory school if they get
above a certain score. However, getting a score below that threshold means they
must attend preparatory school for two semesters. Then, based on their scores, the
students get assigned to different proficiency groups and have English lessons rang-
ing from 15-30 hours per week. In order to pass the preparatory school, students
must both fulfill their obligations in the education year and take the proficiency exam
again at the end of the school year. If they fail this exam again, they are given a
chance to attend summer school and retake the exam. Failure to pass the exam again
at this point requires the students to either repeat the preparatory school or submit a
satisfactory result from another accepted proficiency test like the Test of English as a
Foreign Language (TOEFL). Since this university is considered to be one of the best
in the country, students have to work very hard to get accepted into this institution.
Since they cannot receive their education without passing the proficiency exam first,

this may cause a lot of stress for students with low proficiency.

The participant recruitment process began with the researcher reaching out to a con-
tact who had been working at the institution for many years and had administrative
duties. This contact served as a gatekeeper and allowed access to potential partici-
pants. After potential participants were identified, the researcher reached out person-
ally and explained the study. This is important as Seidman (2006) suggests that re-
searchers make the first contact and explain the study personally as the rapport and
relationship begin as soon as the participant learns about the study. During this initial
contact, the concepts explored in the research were explained thoroughly, and exam-

ples were provided to the participants.

Snowball sampling, defined by Patton (2014) as “an approach for locating infor-

mation-rich key informants or critical cases” (p. 451), was also used in this study.
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According to Patton (2014), one’s research sample can be built by asking partici-
pants to refer to other people who may have similar or contrasting views, who then
get contacted by the researcher and go through the recruitment stages. In this study,
all participants were asked about referrals and suggestions. While all participants

agreed to this, only one participant could be recruited in this manner.

Table 1. Participant Information

Pseudonym Age Overall Experience Institutional Expe-  Levels Taught

rience
Alice 38 10-15 years 3 Beginner
Pre-Intermediate
Britney 37 10-15 years 10 Beginner

Elementary
Pre-Intermediate
Intermediate
Courtney 38 10-15 years 3 Beginner
Pre-Intermediate
Intermediate

In the end, the sampling for this study included three English language instructors
working at this institution’s preparatory school (Table 1). A fourth participant had
volunteered to participate and completed the initial contact; however, she was unable
to finish her interviews during the data collection period, citing personal issues. As
such, any information she provided was discarded and could not be included. Two of
the participants were recruited thanks to the gatekeeper’s assistance, whereas one
participant was recruited through snowballing, where she was referred by another
participant.

All participants have experience ranging between 10-15 years. However, their expe-
rience at this specific institution differs. Aside from teaching and testing, they each
have held various responsibilities at this institution under different sub-departments,
ranging from material development, material proofreading, exam writing, curriculum
analysis and feedback, administrative duties, and teaching public courses. The spe-
cifics of which participant took part in which responsibility will not be stated so as
not to risk identifying the participants.
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Alice has been working at this institution for three years. Prior to working here, she
taught English at two other universities and has been an English teacher for 10-15
years. She also has experience of being a language assistant. She has a B.A. and an
M.A., both in ELT. She usually teaches beginner or pre-intermediate classes and
loves her job. She states that she is open to technology and likes following the new

advancements in her field, albeit not without certain worries.

Britney, also a teacher with 10-15 years of experience, describes herself as a tech
enthusiast. Having spent the last 10 years at this institution, she has a lot of experi-
ence with the inquired phenomena at this university. Before her work here, she
worked at other universities as an English teacher or English language assistant. She
has a B.A., an M.A. and a PhD, all in ELT. In her 10 years of experience here, she
has taught beginner, elementary, pre-intermediate, or intermediate courses. She loves
her job and wishes the betterment of her field.

Courtney, same as Alice, has been working at this institution for three years. She has
10-15 years of overall experience, and before here, she worked at another university
as an English teacher. Like the other participants, she also has experience of being a
language assistant. Additionally, she taught Turkish abroad under a program, so Eng-
lish is not the only language she has taught. At this university, she teaches beginner,
pre-intermediate, or intermediate groups, and she explains that she also loves her job

and is open to technology, albeit with certain concerns.

3.4. Data Collection

Interviews, defined by Given (2008, p. 470) as “a conversational practice where
knowledge is produced through the interaction between an interviewer and an inter-
viewee or a group of interviewees,” is one of the most commonly used data collec-
tion strategies in qualitative research. According to Seidman (2006, p. 8), recounting
their experiences “has been the major way throughout recorded history that humans

have made sense of their experience.”

This study utilized up to two in-depth, semi-structured interviews to gather infor-

mation about English language instructors’ experiences and perspectives regarding
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digitalization and datafication in higher education. Semi-structured interviews were
chosen because they allow the possibility of “obtaining descriptions of the life world
of the interviewee in order to interpret the meaning of the described phenomena”
(Brinkmann & Kuvale, 2015, p. 6). Also, in-depth interviews are one of the recom-
mended data collection strategies in IPA as they make it easier to evoke memories,
ideas, and emotions related to the target phenomena (Smith et al., 2009).

Based on these points, open-ended questions that focused on the participants’ under-
standings and experiences were written down prior to the interviews to serve as an
interview guide, which is recommended in these studies (Seidman, 2006; Smith et
al., 2009). These questions can be found in Appendix D. Moreover, a distribution of

the guiding questions with the interview focus is shown in Table 2.

Table 2. Interview Focus

Interview Number Focus Length
1 Perceptions regarding digitalization and 25-45
datafication of higher education minutes

Shifts in the ELT profession in relation to
digitalization and datafication of higher

education
2 Experiences with digitalization and datafi- 45-65
cation of higher education minutes

Shifts in the ELT profession in relation to
digitalization and datafication of higher
education

According to Seidman (2006), it is advised to have a series of three separate inter-
views with the participants in order to establish a rapport and better contextualize
their experiences and perspectives, with 3 days to a week between each interview
session. However, he also states that the number of interviews, as well as their length
and spacing, may definitely be altered as long as a framework is kept in place that
enables participants to rebuild and consider their experience within the context of
their lives. In fact, he refers to occasions where their research team had to conduct all

interviews in one day with success (Seidman, 2006).
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As such, interviews in this study were arranged in accordance with the participants’
availability, ability to contextualize their experiences and perspectives, and the rap-
port established between the researcher and participants. With this arrangement, the
spacing between interviews ranged from one day to six days. The data collection

period took place between early May and mid-June in 2024.

Prior to the interviews, the researcher called the participants on their personal phone
numbers to begin establishing a rapport and explain the details of the study. On the
day of the first interviews, all participants were given an informed consent form that
explained the purpose of the study and the participation details. Interviews only be-
gan after the participants willingly signed the informed consent forms. After the in-

terviews were complete, all participants were given a copy of the debriefing form.

All participants were asked to pick the site for the interview to ensure they were
comfortable and safe. Moreover, interviews were conducted in the language the par-
ticipants preferred. For example, one participant completed her interviews fully in
English, whereas other participants switched between English and Turkish. Partici-
pants were given the option to pick the language in order to make sure they felt com-
fortable while expressing their experiences, thoughts, and feelings. All interviews
were recorded via a voice recorder and transcribed verbatim by the researcher on the

same day.

3.5. Data Analysis

When working with verbatim transcriptions of people’s lived experiences and narra-
tions, the volume of data tends to be large and overwhelming (Patton, 2015). To be
able to analyze large amounts of qualitative data, researchers must organize the data
and become familiar with it (Creswell, 2013). Moreover, according to Smith et al.
(2009), the first step to analyzing data in IPA is to immerse oneself in the original
data. Thus, all interviews were transcribed verbatim on the same day as the inter-
views. During this transcription process, the researcher utilized a personal diary

where she wrote down some notes that came to her mind while listening to and tran-
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scribing the recordings. The notetaking and memoing continued throughout the en-
tire analysis process.

Data Analysis Steps

Taking notes and Deve'loplng Initlal Creating the final list of
codes into emergent

memos themes and sub-themes
themes

4 6

2
Verbatim / / /
Transcription \ \\ \
1 3 5

Immersing self in the Initial coding based Organizing and
data, listening to and on the notes and reorganizing the
reading the interviews memos emergent themes

a few times

Figure 1. Data Analysis Steps

After the transcription was complete, the files were uploaded to the qualitative analy-
sis software MAXQDA 24. The researcher read the transcriptions multiple times
during the data collection and analysis processes. This allowed the researcher to be-
come more and more familiar with the data while giving way to data reduction and

coding.

Seidman (2006) asserts that data reduction must be done inductively, not deductive-
ly. In reducing the data inductively based on notes and memos, the researcher began
to work with the notes instead of the raw interview transcript, which led to the form-
ing of the initial codes (Appendix E). In doing the data reduction based on the rela-
tionship between notes and raw data, common patterns and themes were identified

and used in the coding process.

Thematic analysis is particularly appropriate for studies that investigate experiences

and perceptions (Braun & Clarke, 2012). The process of thematic coding involves
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identifying common elements across the data and assigning labels to those elements
(Creswell, 2013). Following this, in the initial coding stage, the researcher made a
list of the tentative codes, along with the excerpts they were assigned to. Then, the
codes were reorganized through comparison and re-reading, as some were merged
while some were renamed or removed. This process eventually led to the final
themes, which reflect both the participants’ narrations and the researcher’s interpre-
tation (Smith et al., 2009). After the analysis was complete, the participants were
sent brief explanations of the results for a member-checking process. This further
validated the interpretation and analysis. The final organization of themes and sub-
themes can be found in Table 3, Table 4, and Table 5.

Table 3. Organization of Themes Related to RQ1

Main Theme Sub-themes Codes
Positive perceptions Supplementary tools Decreased workload
Accessibility
Efficiency
Positive perceptions Student benefits Increased autonomy

Continuous learning
Extra practice and feed-

back
Positive perceptions Accountability Obijectivity

Digital trail

Transparency
Positive perceptions Professional development Professional development
Positive perceptions Insight Institutional analysis

Tracking progress

Negative perceptions Anxiety Misuse
Unpredictable
Pressure

Negative perceptions Corporate influence and Corporate influence and

control control

Negative perceptions Privacy Lack of transparency
Lack of consent
Surveillance

Mindfulness Mindfulness Mindfulness
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Table 4. Organization of Themes Related to RQ2

Main Theme Sub-themes Codes

Purpose Keeping track Institutional analysis
Absenteeism
Grades

Purpose Proctoring Proctoring

Purpose Pedagogical use In-class use
Homework and extra
practice

Improve learning
Decreased workload
Personal choice
Underutilization
Increased workload and pressure
Student pushback
Dehumanization

Table 5. Organization of Themes Related to RQ3

Main Theme Sub-themes Codes
Inevitability
Human touch
Negative Reputation

3.6. Credibility and Consistency of the Study

Yardley (2000, p. 219) suggests four broad principles in assessing qualitative re-
search, namely i) sensitivity to context, ii) commitment and rigor, iii) transparency
and coherence, and iv) impact and importance. First, according to Yardley (2000),
qualitative research studies have numerous contexts of potentially equal importance,
and researchers must demonstrate sensitivity to all. For example, qualitative studies
must acknowledge the context of the theories developed by previous scholars, as
well as the relevant literature. Moreover, qualitative researchers must recognize the
socio-cultural context of the study as it is often central to the investigation, as well as
the linguistic and dialogic context of the participants’ answers. Lastly, a good quali-
tative study must pay attention to ethical considerations and power dynamics that it
inevitably may include. This study demonstrates sensitivity to context in several

ways, such as giving a detailed background, writing an organized literature review
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that refers to crucial previous work and theories, acknowledging the context of the
study in detail in relevant sections, and reflecting on the ethical considerations. In
fact, it can be argued that even the selection of the IPA method stems from showing
sensitivity to context, as IPA focuses on the lived experiences of participants in their

particular context while they go through a shared phenomenon (Smith et al., 2009).

Second, Yardley (2000) asserts that good qualitative studies must show commitment
and rigor. According to Yardley (2000), prolonged engagement with the inquired
topic, being competent and skilled in the research methods, and immersing oneself in
the data are examples of commitment. On the other hand, a qualitative inquiry must
be “complete” in terms of data collection, analysis, and results (Yardley, 2000, p.
221). In other words, it must “transcend superficial” and “commonsense” under-
standings of the investigated topic and present a thorough analysis (Yardley, 2000, p.
221).

This study uses in-depth and semi-structured interviews to gather data from the par-
ticipants. Due to the nature of such interviews, great attention was paid to the partici-
pants at every stage of data collection and analysis. Guiding questions (see Appendix
D) were written over the course of several days to ensure they were fit for the pur-
pose of this study. Both the advisor and the researcher discussed the guiding ques-
tions in meetings to achieve this purpose. Each step was repeated numerous times
during the analysis process to reveal participants’ experiences and perspectives in
great detail. The writing was also very thorough and detailed in order to present the

results with no questions left in the readers’ minds.

Third, Yardley (2000) explains that transparency and coherence are of great signifi-
cance in qualitative research. Transparency refers to how much of the research pro-
cess is described in the write-up, while coherence is concerned with the flow of the
research, as well as the harmony between the research purposes and methods. One
can achieve transparency “by detailing every aspect of the data collection process
and the rules used to code data,” and “by presenting excerpts of the textual data” so
that the readers can make sense of the researcher’s interpretation (Yardley, 2000, p.

222). This study not only discloses the entire research process in detail but also refers
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to key scholars in the field to justify every minor and major decision made in the
research design process. This also contributes to the coherence of the study as it en-
sures a ‘good fit’ between the researched phenomena and the methods utilized to
research them. In addition, numerous excerpts are presented in the results section,

increasing the transparency of the analysis.

Lastly, Yardley (2000) states that qualitative research must have impact and im-
portance. In addition to being well-conducted, a good qualitative study must have
significance in its field and aim to reveal things that will make an impact. As men-
tioned in the earlier ‘need for the study’ section, this study is one of the first phe-
nomenological explorations into digitalization and datafication in higher education
from the perspective of English language teachers. Moreover, this is also under-
researched in the Tiirkiye context, creating a large gap in the current literature. Thus,

this study carries significance importance and aims to make an impact in the field.

Aside from Yardley’s (2000) broad principles, there are also suggestions to ensure
the validity of qualitative studies in general, or IPA studies specifically. For example,
Lincoln and Guba (1985, as cited in Creswell, 2013) consider member checking to
be the most vital technique to establish credibility in qualitative research. As men-
tioned in the data analysis section, this study used member checking to validate the
interpretations made by the researcher. In addition to this, Yin (1989, as cited in
Smith et al., 2009) recommends categorizing all your data so meticulously that others
can trace the evidence from the early documents to the final report easily. This study
shows thorough documentation and presentation, as evidenced in the relevant sec-
tions, abiding by Yin’s suggestion. Lastly, it is advised to clarify researcher bias in
the study by explicitly discussing the researcher’s role and position. This was also
done in the relevant sections to give the readers a better perspective of the interpreta-
tions. Overall, it can be seen that this study took great care in ensuring its validity,

credibility, and consistency.

3.7. The Role of the Researcher

Quialitative research studies are inextricably linked to their authors, the way the read-

ers interpret them, and their effects on research participants and locations (Creswell,
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2013). There is no such thing as a sterile qualitative study, and all writing reflects its
writer’s positioning and interpretation. Thus, Creswell (2013) recommends that qual-
itative researchers utilize “self-reflexivity” (p. 216) and be conscious of their values,

experiences, and biases that may play a role in their research.

As the researcher, | have had the pleasure of meeting and studying with many great
English teachers working at this institution. Prior to the design of this study, | had
many opportunities where | sat down and chatted with them. Therefore, | had a lot of
contextual knowledge about the way this department was run and its policies. This
made the basis for my decision to pick this institution as a criterion. However, be-
sides this, | had no personal experience regarding this department — | had never
worked professionally with these teachers or received education from them as a stu-
dent. As for the participants specifically, | had never met or had any contact with any
of them prior to the study.

As a woman in her late twenties, | have had a personal computer since | was six
years old. | was very tech-savvy even as a kid, and people would always come to me
for their IT problems. | was also a very curious child, so | spent a considerable
amount of time searching for answers to countless questions online. Hence, growing
up with easy and constant access to the internet definitely affected the trajectory of

my life and education.

After graduating high school, | got accepted into Middle East Technical University
(METU), where I received my bachelor’s degree in Foreign Language Education.
During my undergraduate studies, | took a few courses related to technology and
teaching, such as Instructional Technology and Material Development, Introduction
to Computer-Assisted Language Learning Tools, and Knowledge Management in
Education and Research. These courses were very informative and insightful and
helped me learn more about digital tools in education and foreign language educa-

tion.

After receiving my bachelor’s degree, I applied to METU’s master’s program in

ELT. I took research design courses for both quantitative and qualitative research,
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which really helped me become a more competent researcher. During my second
semester, | had the opportunity to enroll in a particular graduate course on intercul-
turality and intercultural education taught by my advisor. The discussions we had
there helped me find my identity as a researcher and taught me incredible things. |
have written six research papers during my graduate studies, all of which helped me
write this current study.

As someone who has spent practically her whole life online, I am very familiar and
up to date with the current digital trends both in my daily life and in educational set-
tings. Moreover, my digital and data literacy does not only consist of technical and
instrumental competencies. My ability to read between the lines, question and criti-
cize data-hungry and predatory corporations, and my political positioning regarding
neoliberal and capitalist education systems all contribute to my understanding of
digital tools and data. This understanding led me to study digitalization and datafica-

tion of higher education in a local context.

3.8. Ethical Considerations

To ensure compliance with ethical principles and guidelines, a detailed proposal for
this study was written and submitted to Middle East Technical University’s Human
Research Ethics Committee before the study began. After receiving approval from
the ethics committee, the research process officially began. Both the researcher and
the advisor made sure the research process operated within the approved ethical

framework.

All participants received informed consent forms before their interviews. Throughout
the research process, the participants were fully informed about the purpose of the
study, their rights, data collection and analysis plans, and any questions they had
were answered. After their interviews were complete, the participants received de-
briefing forms, which highlighted this information again. Any and all materials relat-
ed to the study, including audio recordings, transcripts, signed forms, and analyses,
were kept on a password-protected personal computer only accessible by the re-

searcher. Random pseudonyms were assigned to the participants to ensure their ano-
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nymity. After the data analysis was complete, the participants were sent brief expla-
nations of the results for member-checking purposes. This way, the participants

could agree or disagree with the interpretations of the researcher and have more con-

trol over their results.
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CHAPTER 4

FINDINGS

The purpose of this research study was to uncover English language instructors’ per-
ceptions and experiences regarding digitalization and datafication of higher educa-
tion. This chapter will present the findings of the study in three key parts in accord-
ance with the research questions. Each key part will present the answers to the re-
search questions, respectively.

4.1. How do English language instructors perceive the digitalization and datafi-

cation of higher education?

This research question aimed to uncover the participants’ perceptions regarding digi-
talization and datafication of higher education. The interpretations of the partici-
pants’ answers revealed three major themes, which are “Positive Perceptions,” “Neg-
ative Perceptions,” and “Mindfulness” (Figure 2), and will be discussed in separate

sections.

Supplementary Tools
Anxiety
Student Benefits

Negative Perceptions Corporate Influence and Control
Accountability Positive Perceptions Perceptions <
\
\, Privacy

Professional Development
"~ Mindfulness

Insights

Figure 2. Participants' Perceptions Regarding Digitalization and Datafication of
Higher Education

The answers provided by the participants revealed that, generally, participants per-
ceive the increasing digitalization and datafication trends of higher education as both
positive and negative in different scenarios and reiterate the importance of mindful

use. These perceptions will be explored under their respective categories.
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4.1.1. Positive Perceptions

The theme “Positive Perceptions” refers to the ways the participants view digitaliza-
tion and datafication of higher education as beneficial or reasonable. While examin-
ing this theme, five sub-themes that further explain their perceptions were identified
(Figure 3). These five sub-themes were “Supplementary Tools,” “Student Benefits,”
“Accountability,” “Professional Development,” and “Insight.” These sub-themes
were identified based on the participants’ specific examples and explanations of their
views, which also led to some distinct codes, also shown in Figure 3. Overall, all
participants explained that there are positive sides to digitalization and datafication
of higher education, stating that they are helpful tools that benefit students, facilitate
accountability, provide opportunities for professional development, and are capable

of generating useful insights.
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| | \
QY Extra Practice and

Efficiency Eabdbaclk Transparency

Increased
Confidence

Figure 3. Sub-themes and Codes for Participants’ Positive Perceptions

4.1.1.1. Supplementary Tools

Throughout their interviews, the participants revealed that they view digitalization

and datafication of higher education as having the capacity to serve as instruments
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that aid in their pedagogical practices in and outside the classroom, which was then
identified as the “Supplementary Tools” sub-theme. While explaining why they saw
digitalized and datafied tools and systems as supplementary and beneficial, the par-
ticipants often referred to their experiences that shaped their perceptions. They also
noted that these tools can help decrease the workload of teachers, make learning and
teaching more accessible, and increase the efficiency of lessons. Figure 4 shows the

codes and sample excerpts under the sub-theme “Supplementary Tools.”

Supplementary Tools

Decreased
Workload

With everything becoming
more digital now, students
can download the classroom
materials on their own
devices, and we don't have to
create as many papers as
before, or we don't copy a lot
of things. So my workload
has decreased. (Alice)

Accessibility

Now, in my beginner classes, I
do this a little more to open up
to the outside world because
students come from all over
Anatolia, they may not have had
any experience abroad before.
They may not have spoken to a
native speaker or they may not
have spoken to someone else in
English, a foreigner. (Courtney)

Efficiency

Students do homework and
submit it through platforms,
teachers download those
files, work on them and give
feedback. In other words, it
seems more practical and
easier. It is impossible to do
everything in a classroom
environment. (Courtney)

Figure 4. Codes and Sample Excerpts for the Supplementary Tools Sub-theme

According to the participants, decreased workload is one of the main ways that digi-
talization and datafication of higher education can aid English language instructors.
For Alice, one way this may happen is by eliminating the need to create or copy as
many materials as before since what their students need is already available digitally
on their own devices. While this example is pretty self-explanatory, it can also be
interpreted as shifting the responsibility of providing materials from the instructor to
the students. However, Alice is not the only one who expresses this view. Britney

also shares similar ideas and says:

Digitalization of higher education? Actually, it makes, | mean, all digital plat-
forms make my life a lot easier these days. ... These days, most of the re-
searchers and instructors are really afraid of those technologies. I don’t see
them as a threat, to be honest. We should make use of them. Actually, we
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should give an orientation for the students at the very beginning of the semes-
ter. | think they should be able to use them in their own learning space be-
cause we are not available all the time. And instead of asking teachers ques-
tions all the time, they can, | mean, they should be able to, you know, able to
use those technologies by themselves.

Here, Britney states that she loves and frequently uses digital tools and platforms and
views digitalization from a very positive standpoint. In her explanation, she centers
the students and expresses that they should be given training in digital tools as teach-
ers are not available all the time. Britney supports that students should be able to
handle themselves instead of having to ask teachers questions all the time, which is
made more possible by digital tools. Once again, this can be interpreted as shifting
the majority of responsibility from the teacher to the students, same as Alice. As
mentioned in the research context section, this preparatory school carries signifi-
cance for both its instructors and students as English is the medium of instruction at
this university. Moreover, it was also mentioned that this university is considered to
be one of the leading higher education institutions in the country. Due to this, a lot is
expected from the students, and they often have many responsibilities. It can be in-
terpreted that this starts from the preparatory school and reflects the participants’

views as well.

Furthermore, for Alice, another way digitalization and datafication may decrease

English language instructors’ workload is as follows:

If used correctly, | think they're very, very useful because you don't need
proofreading, for example. You write something, and then you ask some digi-
tal tools to proofread them for you and correct them for you to make them
more, in our case, native-like or more authentic; they're very useful in that
sense.

Because English is not their first language, Alice feels as though English language
instructors in Tirkiye can benefit from the suggestions from digital tools to correct
or alter their writings in accordance with the sound they want to achieve. Along the
same lines, Britney also makes a specific reference to being a native speaker and
says, “Let’s be honest, we are not native speakers, SO it's a great platform. And the

internet offers enormous resources. Why not using them? | mean, let's just improve
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our language. So students should be able to use those platforms as well.” Here, it can
be seen that Britney is in agreement with Alice’s view that digital tools are especially
beneficial for non-native teachers of English. While Alice and Britney do not make
other references to nativity, it can be interpreted that they trust these tools to identify
and correct the potential mistakes they may make regardless of their proficiency and
see this as decreasing teachers’ workload. Once again, their perceptions may be in-
fluenced by their context of teaching at a high-stakes university where English is the

medium of instruction.

Next, accessibility is another important point that the participants make. Here,
Courtney refers to a website that she uses in her personal life. This website allows
people to sign up and send postcards to people they do not know from all over the
world, as well as receive postcards from them. To do this, it takes your home address
and matches you with random people, after which you send each other postcards
from your country or city. Courtney brings those postcards to class with her and uses

them as examples in her lessons. When talking about this, she states:

Now, in my beginner classes, I do this a little more to open up to the outside
world because students come from all over Anatolia. They may not have had
any experience abroad before. They may not have spoken to a native speaker,
or they may not have spoken to someone else in English, a foreigner.

According to Courtney, if this website did not exist, or if she did not use things she
got through this website in her lessons, maybe her students would never have access
to items or authentic writings that came from a different country or culture. Thus, she
believes that such tools provide opportunities for students to have access to things
that they otherwise may not be able to access, improving their learning journeys. Her
example shows how much importance she attributes to her job as an English lan-
guage instructor to people from all over the country with various experiences and
backgrounds. In her mind, she has a responsibility to provide these extra materials to
her students and help them gain more perspective and experience.

Lastly, increased efficiency comes up a few times in the participants’ narrations. Al-

ice refers to physical relief from the burden of carrying CD players from classroom
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to classroom, saying, “Before the software, we used to carry our CD players to the
classroom. So, it was a huge burden from time to time. We used to carry speakers.

And, so, I don't know. And now everything is one click away.”

Once again building up on her experiences, Alice reflects on how digital tools and
systems have the capacity to relieve teachers from extra work that comes with tradi-
tional and analog systems. According to Alice, without having to waste time and
energy on issues like locating, carrying, and taking care of multiple physical items
like CD players and CDs, English language instructors can plan and conduct more
efficient lessons, which furthers her perception that digitalized and datafied systems

can serve as supplementary tools in this regard.

While Alice’s example is more of a physical one, with other participants, this in-
creased efficiency takes more abstract forms. For example, Courtney mentions learn-
ing management systems and educational platforms and explains that they supple-
ment teaching as “students do homework and submit it through platforms, teachers
download those files, work on them and give feedback. In other words, it seems
more practical and easier. It is impossible to do everything in a classroom environ-
ment.” In this example, such platforms supplement teachers by hosting students’
work and allowing teachers to access that work outside class hours, which means that
not everything has to be done synchronously. In turn, this means class hours can be
designed with more focus on other aspects that require interactive or synchronous
work. For Courtney, this is an important positive side of digital platforms hosting

and accessing their data.

Britney, on the other hand, refers to popular Al tools frequently these tools in her
answers, which suggests that she makes use of these tools often. She remarks that
everything people need is “in one application,” whereas before, various tools were
needed to complete different tasks. In her view, as Al tools continue to offer solu-
tions to multiple problems, they eliminate the need to visit various websites, thus
increasing efficiency. This may translate to more efficiency while preparing for the
lesson like in her case, or it may increase the efficiency during class hours in other

ways. Once again, as discussed in the research context section, instructors employed
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at this particular institution tend to be open to new research, developments, and tech-
nology. Thus, it is no surprise that the participants reflect this context and give im-

portance to efficiency and keeping up to date.

Overall, it is understood that the participants view digitalized and datafied tools as
supplementary to their teaching practices in various aspects such as decreasing

teachers’ workload, improving accessibility, and increasing efficiency.

4.1.1.2. Student Benefits

Student benefits refer to another positive aspect perceived by the participants and are
described as benefits to students’ learning journeys offered by digitalized and data-
fied tools and systems. Four codes, which are “Increased Autonomy,” “Increased
Confidence,” “Continuous Learning,” and “Extra Practice and Feedback,” can be

found under this sub-theme. Sample excerpts for each code are shown in Table 6.

Table 6. Codes and Sample Excerpts for the Student Benefits Sub-theme

Sub-theme Code Excerpt

Student Benefits  Increased Autonomy  Like I said, as long as it’s used rea-
sonably, I don’t see it as a threat. On
the contrary, | think it increases stu-
dents’ autonomy. I think students take
responsibility for their learning and
improve their self-regulation skills.
(Britney)

Student Benefits  Increased Confidence For example, on [digital education
app], they can write sentences on the
screen anonymously. ... Normally, we
would listen to the volunteers first or
call out names and ask them to do it.
... On [digital education app], the sen-
tences are there anonymously. So
when | project the screen on the
board, the student knows that the sen-
tence is theirs; but if the sentence is
incorrect, they don’t get embarrassed
about their errors while still getting
feedback. (Courtney)
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Table 6. (continued)

Student Benefits ~ Continuous | used to say when | started working as a
Learning teacher, language learning shouldn't stop
in the classrooms or outside the class. Try
finding as many materials as you can.
Now, with the technological develop-
ments, it's quite easy. (Alice)

Student Benefits ~ Extra Practice I think it’s [AI feedback] a great feature
and Feedback and a great opportunity right now. ... It
can give them feedback as long as they
write the correct prompt, and they can get
very comprehensive feedback. (Britney)

For Alice, she has always been the kind of teacher who wants her students to be au-
tonomous learners. Indeed, she says, “I really want to encourage my learners to be-
come more autonomous, and technology and all the digital information and all the
tools they can use definitely helped my learners to become more autonomous.” Ac-
cording to her, digital tools and information available to the public have the ability to

help students become autonomous learners, which is supported by her experience.

Britney expresses similar views, stating, “As long as it is used reasonably, I don’t see
it as a threat. On the contrary, I think it increases students’ autonomy. I think stu-
dents take responsibility for their learning and improve their self-regulation skills.”
In Britney’s explanation, she refers to ‘self-regulation skills’ as another potential
benefit for students. According to both participants, students can become more au-
tonomous learners with the help of digitalized and datafied tools and systems. This
can be made possible by these tools and technologies shifting the control over to the
students rather than having teachers as the sole responsible actors, which was also
mentioned by both Alice and Britney in the previous section. Once again, this could

be a reflection of their institution’s culture.

Additionally, at another point, Courtney gives a specific example from her experi-
ence to point out how digitalization and datafication can help increase students’ con-

fidence. She illustrates:

For example, on [digital education app], they can write sentences on the
screen anonymously. ... Normally, we would listen to the volunteers first or
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call out names and ask them to do it. ... On [digital education app], the sen-
tences are there anonymously. So when | project the screen on the board, the
student knows that the sentence is theirs; but if the sentence is incorrect, they
don’t get embarrassed about their errors while still getting feedback.

According to Courtney, in a more traditional classroom setting, students may feel
self-conscious and worry about making mistakes in front of their peers. This may
discourage them from actively participating in the classroom activities. However, the
platform that she exemplified allows students to submit their answers anonymously.
Without any identifying detail attached, other students (and the teacher) have no idea
whose input it is on the screen. This way, inaccurate answers can be corrected with-
out anybody having to admit that they made a mistake. According to Courtney, this
can increase students’ confidence and not deter them from participating in the activi-
ties. This shows how much she cares about her students making the most of the ac-
tivities and exercises they have in the classroom, as well as their psychological well-

being.

Moreover, the participants agree that students can benefit from continuous learning
through digitalization and datafication. Alice states, “I used to say when | started
working as a teacher, language learning shouldn't stop in the classrooms or outside
the class. Try finding as many materials as you can. Now, with technological devel-
opments, it's quite easy.” According to Alice, students can follow up on the things
they learned in the classroom whenever and wherever they want without having to be
bound by spatial and temporal limitations. Similarly, Britney advocates that students
should use digital platforms and tools more as “the Internet offers enormous sources,
why not use them?” She states her viewpoint in such a simple yet efficient way by
asking, “Why not use them?” Her answers to questions are quite consistent as she
repeatedly emphasizes how students need to be in control of their learning rather

than teachers teaching everything.

Lastly, all participants affirm that digital tools and datafied systems provide numer-
ous opportunities for students to get extra practice and feedback. Alice and Britney
both refer to generative Al tools to give feedback, and Britney explains that “I think

it’s a great feature and a great opportunity right now. ... It can give them feedback as
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long as they write the correct prompt, and they can get very comprehensive feed-
back.” According to the participants, there is never enough time in the semester to
give enough feedback on students’ paragraphs. Especially in lower proficiency
groups, students need a lot of practice and feedback to improve their writing skills. It
is not feasible to expect teachers to have enough time to provide the feedback that
students need. In such cases, such Al tools come in handy to give that extra feed-

back, which just might be the extra push that students need.

Courtney also agrees with Al feedback; however, she also gives a different example
about how students can submit voice recordings via different platforms where they

can get feedback from the teacher later. She articulates:

If you listen to the student there, you may not be able to take notes on every-
thing. However, if | have this available on hand, I can play it again. When
I’m listening to it again, I can take notes on stuff that I’ve missed before. So
holding onto this student data can prove beneficial.

In this example, Courtney recognizes the voice recording as potential student data
and explains how using it reasonably would be beneficial for the student because
they would get more comprehensive and accurate feedback from their teacher. She
mentions the limitations of conducting a traditional speaking exercise where the
teacher would have to both listen to the student and take notes simultaneously. Ac-
cording to Courtney, if speaking exams were conducted like that, it would be impos-
sible to provide accurate and comprehensive feedback on students’ speaking skills.
Moreover, her example also illustrates the potential to have extra practice as the plat-
forms she refers to enable students to submit voice recordings without the teacher
and student being available in the same room at the same time together. This is simi-
lar to her view about increased efficiency thanks to learning management systems in

the previous section.

Overall, it can be interpreted that the participants view various potential benefits of
digitalized and datafied systems in terms of their students’ learning experiences,
ranging from increasing their autonomy and confidence, facilitating continuous

learning, and giving them extra practice and feedback.
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4.1.1.3. Accountability

According to the participants, increased accountability is one of the perceived posi-
tive outcomes of digitalization and datafication of higher education. Their statements
showed that this accountability occurs at multiple levels, manifesting in students,
educators, and administrators alike. “Objectivity,” “Digital Trail,” and “Transparen-
cy” appear as codes under this sub-theme, which is shown with sample excerpts in

Figure 5.

( ACCOUNTABILITY )

DIGITAL TRAIL OBJECTIVITY TRANSPARENCY

I had an experience | think increased data It definitely provides
where a student filed a collection can help transparency. So nothing is
complaint against me make exams more hidden, everything is out in the
during an online exam. objective. If a student open and no one can change it
Thanks to the logs that objects to their exam anymore. Because it has qlreaij
[online meeting app] kept, result, we can go on the been uplqaded there. SO'Ir.I this
| could prove that the platform it is kept, and sense, in terms of prowdlng
student was late to the independent graders transparency, in terms gf being
exam and | was following cari ook ifthiaramats able to track and follow it later, |
think it makes our job much

protocol. So it is helpful in any problems. (Britney)
\that sense. (Courtney) / \ /

\ easier. (Britney) /
Figure 5. Codes and Sample Excerpts for the Accountability Sub-theme

The role of digital trails in facilitating accountability can be seen in Courtney’s eX-
cerpt in Figure 5. Here, Courtney gives an example from her past where she had a
sour interaction with a student. This student was late to an online exam, and as per
the exam rules, Courtney could not let him in the online meeting. Later, this student
filed an official complaint against Courtney, claiming that he was not late to the ex-
am, but she denied him entry anyway. However, because this application automati-
cally recorded meeting logs in the background (e.g., who joined at what time, who
left at what time, who dropped off the meeting due to connection issues, who left
willingly), Courtney was able to prove that she was following protocol and did not
do anything wrong. Therefore, Courtney’s experience affirms her perception that

digital data trails increase accountability. Thanks to that data trail, Courtney could

53



absolve herself from the accusations. She also states that, if things had happened the
other way around and the student was right, this digital trail would benefit the stu-
dent as he would have evidence that he was mistreated and misled. Thus, she sup-
ports that this digital trail is useful for all involved parties. This example also reflects
how important the proficiency exam is for the students and how the administration
takes it seriously in their institutional context.

In a similar vein, accountability in the form of objectivity can be seen in Britney’s
excerpt in Figure 5. In this example, it is understood that Britney perceives digital
platforms as sites where the tracked information (e.g., submission times, grading
details) can increase objectivity. Knowing that everything is recorded and available
to be inspected can facilitate objectivity in all involved parties as it would be futile to
do anything otherwise. In this context, it can be interpreted that this increases the
instructors’ confidence because they know that they have the necessary proof at all
times if anything were to go wrong. This, in turn, can facilitate a stronger profession-

al identity.

Lastly, accountability in the form of transparency can be found in the participants’
answers. In Britney’s excerpt in Figure 5, Britney refers to how once something is
uploaded somewhere, it is out in the open and cannot be altered anymore. According
to Britney, this increases transparency and reduces the risks of potential manipulation
and errors by any actor or party. While some would find this detailed information-
tracking worrying, for Britney, it is definitely a positive aspect, which further affirms
her previous statement where she says, “These days, most of the researchers and in-
structors are really afraid of those technologies. I don’t see them as a threat, to be

honest.”

While Britney’s statements affirm objectivity and transparency as accountability
manifestations, Courtney’s experience reflects her perception of the potential bene-
fits of digital trails. Although they all view accountability in different forms, all these
statements by the participants reveal the ways they construct the accountability bene-

fits of increasing digitalization and datafication.
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4.1.1.4. Professional Development

The interviews with the participants revealed that they perceive professional devel-
opment as one of the positive sides of digitalization and datafication. Here, profes-
sional development refers to obtaining or enhancing career-related skills and compe-
tences. According to the participants, digitalized and datafied systems allow instruc-
tors and researchers to have access to more opportunities for professional develop-

ment.

Now everything is quite easy to reach. Like, you can take courses from
around the world. And based on your interest, you can look for some training
opportunities and you can easily do them in your own time. So it's- digital
tools have a great value for your personal, professional development. (Alice)

In the excerpt above, Alice mentions how everything is easy to access from all
around the world, and since they are online, you can pick where and when you want
to participate in such opportunities. Without having to be bound by temporal and
spatial boundaries, teachers can consume any professional development material
freely and improve themselves personally and professionally. While this example is
quite straightforward, at another point, she refers to a different manner in which pro-
fessional development may be facilitated. She says, “'I’'m the final decision maker,
and it keeps my content knowledge- it kind of serves as a brush up.” According to
her, such tools and systems can serve as a “brush up” that keeps her content
knowledge up to date, helping her professional development; yet, in the end, she is
still the final decision maker. Her being the final decision maker will be explored
further in the upcoming sections related to experience; however, it can be seen how it
plays an important part here too. For Alice, the fact that digital professional devel-
opment opportunities are more accessible is not the sole point; that she can ask ques-
tions but still disagree with the responses is why her professional development is
supported further. Thus, it can be argued that her autonomy is what promotes her

professional development rather than the increased number of tools and systems.

On the other hand, while Courtney affirms that there is an increase in the profession-
al development opportunities available to English instructors, she also mentions that

an increased number is not the same as good quality, which is another common
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theme that will be explored in the later sections. She builds up on her previous expe-

riences again and states:

| once joined a webinar on creating cartoons. However, they sent me the cer-
tificate online, and then I’ve never even gone on the website to try it. I’ve
never used it in class either. So, you see, there is an increase. There is an in-
crease, and yet...

Here, Courtney trails off at the end of her sentence and does not finish it. However,
based on the previous parts of her statement, it can be inferred that she meant quanti-
ty is not the same as quality. In her view, although there is an increase in numbers, it
is debatable whether or not this increase is substantial in terms of actually providing
quality training that leads to an increase in the quality of education. Even as someone
who is quite interested in learning and trying new tools, she acknowledges that at
least some of these new tools and materials are just for the sake of getting or offering

a certificate.

In general, while it can be understood that the participants believe increased digitali-
zation can lead to more opportunities for professional development for English lan-

guage instructors, there are also mentions of quality over quantity.

4.1.1.5. Insight

As the final sub-theme, generating insight is another perceived positive aspect by the
participants. At different points, they referred to how digitalization and datafication
of higher education may lead to providing better care to their students as new in-
sights and connections would be discovered. The participants referred to institutional
analysis and tracking process as potential insight, which were used as codes in this

sub-theme. Sample excerpts for these codes can be found in Table 7.

Table 7. Codes and Sample Excerpts for the Insight Sub-theme

Sub-theme Code Sample Excerpt
Insight Institutional | think it's very good, especially when doing item
Analysis analysis in multiple-choice exams, when looking at

difficulty levels, etc. (Alice)
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Table 7. (continued)

Insight Tracking Because, for example, when they do that textbook
Progress online digital exercise, you see who is doing it, who
is not doing it, which topics are lacking, which topics
are misunderstood. | see, for example, a lot of mis-
takes in the simple present tense. | can go back to that
topic and explain it to the students again. In this
sense, it is beneficial for us and for their education.

(Britney)
Insight Tracking Because on that digital platform, they were also reg-
Progress istered in a classroom environment and who - I think

if I remember correctly, who was logging in, who
was opening the materials, who was doing what, |
could check those things. (Courtney)

Insight Tracking We can track both the data the students input, and
Progress how many they got wrong, so we can give appropri-
ate feedback. I think it’s useful in that sense. (Brit-
ney)

In Alice’s excerpt in Table 7, she refers to a specific function of digitalized and data-
fied systems, stating that they facilitate important analyses that are required to pro-
vide quality education to students. Her perception is once again based on her experi-
ence at her institution. She believes that institutional analyses of exams and other
related materials improve the quality of education for students by providing quality
assessment, as evaluation is a vital part of education. As mentioned in the research
context section, the proficiency exam is quite crucial for students at this institution as
they cannot receive education at this university without passing this test first. Thus, it
IS no surprise that both the institution and Alice, as an employee, give great im-

portance to analyzing this exam and ensuring its quality too.

At different points, Britney reflects on how generating insight and analytics could be
useful in higher education on two separate occasions. In both examples in Table 7,
she emphasizes that student data can show problematic topics that students struggle
with, which can signal to the teacher which topics need more attention and repetition.
According to Britney, if teachers make use of such student data, they can adjust their
lessons in accordance with their students’ needs, which can improve students’ learn-

ing journeys. Keeping track of this progress and analyzing it manually would be dif-
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ficult for the instructors, so for Britney, this is definitely a plus to the digitalization
and datafication of higher education.

Lastly, Courtney mentions a different type of insight. In her quote, she mentions that
some digital platforms allow teachers (and other authorized users) to see interaction-
al patterns. This way, instead of just seeing if students made mistakes, teachers can
see if and which students clicked on materials, allowing teachers to deduct if students
were paying attention. This paints a clearer picture for teachers and enables them to
assess student needs on a deeper level. According to Courtney, this type of data is
useful insight for teachers, and she perceives this as a positive feature of digitaliza-

tion and datafication of higher education.

Overall, all three participants agree that certain types of institutional and student data
are crucial for teachers in shaping their teaching practices, which is made possible by

increased digitalization and datafication.
4.1.2. Negative Perceptions

When analyzing the participants’ responses, it was understood that they have certain
concerns and negative feelings about the increased digitalization and datafication of
higher education. These concerns were identified as the “Negative Perceptions”
theme. Moreover, it was understood that the participants had some concerns in com-
mon, which led to the sub-themes “Anxiety,” “Privacy,” and “Corporate Influence
and Control,” shown in Figure 5. “Anxiety” and “Privacy” appeared in different

forms, leading to the use of some distinct codes, also shown in Figure 6.

Corporate Influence and Control
Misuse -
X Lack of Transparency
Unpredictable . Anxiety 1 Negative Perceptions P
g - Privacy Lack of Consent
Pressure -

Surveillance

Figure 6. Sub-themes and Codes for Participants’ Negative Perceptions
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Generally, participants expressed that they are anxious about the unpredictability of
digitalization and datafication, the pressure they put on instructors and students alike,
and the potential misuse by all the involved parties. Moreover, they articulated that
they have concerns over privacy issues, specifically over lack of consent and trans-
parency and increased surveillance. Additionally, it was understood that the partici-
pants acknowledge the growing corporate influence and control in higher education

brought on by digitalization and datafication trends.
4.1.2.1. Anxiety

The sub-theme “Anxiety” referred to the participants' expressions of being anxious
about certain aspects of digitalization and datafication of higher education, namely
the unpredictability, increased pressure, and potential misuse. Codes and sample ex-

cerpts are presented in Figure 7.

ANXIETY

SN

To be honest,
datafication increasing
in a way that puts
pressure on the
students would scare
me. Technology’s
extent, I mean... To
what extend will it be
included? Also, is this
the teacher’s choice, or
the institution’s choice
that is imposed on the
teacher? Oris it
imposed on the
institution? When you
look at it from a wider
perspective.. The
teacher may also feel
pressured. If it is
imposed on them, if it is
something they have to
do. (Courtney)

You don’t know what
the student is doing. Is
there someone in the
room? Are they
contacting anyone? You
can only see what the
student shows. It’s a bit
of a problem, especially
for online education.
(Britney)

Unpredictable

It's scary because
they're recording
people, people’s facial
expressions. They're
recording our voices. So
where will it stop? What
will happen next? What
will the system do?
(Alice)

Figure 7. Codes and Sample Excerpts for the Anxiety Sub-theme

Concerns about increased pressure appear a few times throughout the interviews. For
example, Courtney’s excerpt in Figure 7 shows that she worries about how increased

datafication may put extra pressure on both the students and teachers. In fact, she
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even mentions that institutions may face pressure from other involved actors to im-
plement increasingly digitalized and datafied systems. At another point, she brings
up the use of cameras in China classrooms to record and analyze students’ facial ex-
pressions. She talks about who would potentially have access to that data and says,
“If the parents get involved ... | mean, the parents can feel entitled. Here, they can
get into arguments with teachers, like, “Why is my child unhappy? Why didn’t you
include them more?”” Institutions putting pressure on instructors and students to in-
crease digitalization and datafication may be one of the first examples that come to
mind. However, Courtney views this from different perspectives and considers many
other potential implications like pressure from being scrutinized and observed with

no control.

While Courtney shows her anxiety about increased pressure, Alice and Britney ex-
press worries about potential misuse. For example, Alice states, “The recent devel-
opments, they may pose a big question mark about the originality of the production,
especially writing, because we expect students to produce something.” Especially
with the rise of generative Al in recent years, plagiarism has been a rising concern
among English language instructors. This can also be observed in Alice’s answers.
While Britney agrees with this point and acknowledges potential ways students can
cheat in her quote in Figure 7, she also explains that she does not view this as cata-

strophic as others may:

This digitalization paved the way for increased cheating; it’s not the student’s
own knowledge, it’s something they got from the Internet. And no matter
how ethically wrong it is, you can’t really get ahead of it. At the very least,
how can you turn it into an advantage? | think we need to proceed with this
kind of mindset because | don’t think we can get ahead of it.

In Britney’s opinion, regardless of how wrong or unethical it is, such concerns are
inevitable side effects of increased digitalization. Because they are inevitable, Brit-
ney supports the idea that we need to come up with ways to turn them into an ad-
vantage, as we cannot run from them. Moreover, she also believes that these situa-
tions should be assessed from a different angle. After explaining the potential ways
students can cheat in both online and face-to-face exams thanks to increased digitali-

zation, she goes on to say the following:
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Personally, I don’t think it’s that big of a problem. Because, in the long run,
the homework that I give to my students- if it’s going to be helpful for them,
they should look it up online. If it’s going to improve their English- other
teachers have concerns about this, especially in the form of cheating.

According to Britney, students making use of other resources and tools to complete
their tests or homework is both inevitable and potentially helpful. She believes that,
as long as her students still learn the topics and retain that information, it does not
matter exactly how they got there. Her main goal is always teaching and educating
her students. Her mindset showcases her ability to adapt and transform things into
advantages rather than submitting to despair, as well as seeing the bright side even

when the situation is considered to be a negative side effect.

Lastly, concerns over the unpredictability of digitalization and datafication of higher
education appear several times. Alice, in addition to her excerpt in Figure 6, repeats
how she is scared and worried a few times. She refers to a specific piece of news and
says that “Al collects biometric data from students to increase their attention span or
tostopwhenit'srequired.” When asked about how this news makes her feel, she states:

Well, if we want to grow up really, really academic individuals who can
achieve their full potential? It might be- it might be useful, but... I don't think
it's a good idea. | think it's- it's too personal. That shouldn't happen. And ma-
chines shouldn't decide... I don't know, I don't know. I find it kind of scary,
and I'm worried about these kind of improvements.

In her excerpt in Figure 7, Alice asks, “Where will it stop?” This is an important
question that highlights the complicated nature of digital developments because it is
not just a rhetorical question. It is a real question that cannot be answered even by
the parties most involved because nobody knows. Despite being someone who loves
to include digital tools and systems in her personal and professional life, Alice is still
scared and anxious about where things can go from here. The possibilities are end-
less, and some systems are already pervasive and stalking; thus, one can only try to
imagine how far it can go, and Alice is worried because she knows it can go too far.
Moreover, for Alice, this is not only applicable to education or higher education. She
also talks about how this is something she is worried about in her daily life with her

personal data and privacy, which is explored further in the next section.
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All in all, it can be understood that anxiety manifests differently in the participants’

narrations. They are worried about the unpredictable nature of digitalization and da-

tafication, the amount of pressure they can impose on students and teachers, and po-

tential misuse such as in the form of cheating or plagiarism. However, they may also

have the tendency to try and turn these worries into advantages rather than keep be-

ing worried.

4.1.2.2. Privacy

The sub-theme “Privacy” refers to some of the other concerns the participants have

about digitalization and datafication of higher education. Specifically, participants

mention lack of consent, lack of transparency, and increased surveillance while talk-

ing about their worries, which make up the codes of this sub-theme. Codes and sam-

ple excerpts can be found in Table 8.

Table 8. Codes and Sample Excerpts for the Privacy Sub-theme

Sub-theme

Code

Sample Excerpt

Privacy

Privacy

Privacy

Lack of
Consent

Lack of
Transparency

Surveillance

Yeah, like, 1 don't know if the news is correct, but [a
company] takes a screenshot of your- of our comput-
ers every 10 seconds so that they can provide data for
their own artificial intelligence, and | don't know
about it. I don't approve it, but they get it. (Alice)

I think, well, at the beginning, everything has a good
purpose. Everybody wants to make something useful
for their profession. But again, who are the third par-
ties? What kind of data are we going to collect? Why
are we going to analyze them, and why are we going
to use them? So, these should be decided quite care-
fully, or else, it can have really, really bad results.
(Alice)

About increasing datafication? Yes. That thing...
well... how much is it used? How much does technol-
ogy interfere with students' privacy or feelings of
comfort? We need to look at that. For example, in the
Chinese example, as | read the article, having camer-
as in classrooms, something that records students'
emotions, | thought, if I were a student, | would be
bothered by this feeling of “big brother is watching
me.” (Courtney)
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When talking about lack of consent, Alice refers to some news that she read about a
company taking a screenshot of the user’s screen every 10 seconds to feed their Al
tool and states that, if the news is true, she does not consent to them gathering such
private information, and yet they can still do it. She also mentions that she is worried
about this practice being copied in the higher education landscape and how this

might affect the students. Later on, she also adds:

Honestly speaking, I'm not quite sure if we're fully aware of the information
that is taken from us, with our permission or without our permission. We
have this PDPL [Personal Data Protection Law] system. However, how ap-
plicable or to what extent is it applied?

All of those examples show that Alice understands the pervasive nature of data col-
lection and how companies still gather any type of data they want without requesting
explicit consent. In fact, Alice gives another example of issues with consent and

states:

Because, again, most of us use the search engines. [A popular search engine],
right? And everything they ask for are set. So we either agree to their terms or
we cannot choose their products. And so it's a big issue. .... There are some
settings. However, | don't know- are they- are they abiding by their own
rules? We can never be sure about it.

Here, Alice highlights the illusion of consent when it comes to digitalized and data-
fied tools. Using search engines as an example, she mentions that even if the compa-
nies ask for consent to gather data, it is more of an illusion as users often have to say
yes in order to use those products. Often people have to use these products or web-
sites because they need them. Therefore, even if companies ask them if they consent,
people have to say yes because they do not have another choice. This means that
companies legally cover themselves by stating they ask for permission, yet, in prac-
tice, it is not really accurate. Alice also talks about how she does not trust the data
privacy practices and policies companies may have. Even if they claim they do not
collect identifying data or share it with other parties, there would be no way to know
for sure if they actually follow through. For Alice, although this is enough of a con-
cern in her personal life, she is also worried about its potential implications for high-

er education and her students’ data.
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On another occasion, Alice talks about her concerns over the lack of transparency in
digitalized and datafied systems. She explains that, even if they serve a good pur-
pose, such systems are not open about their data policies and processes (Table 8).
Expressing worries about the collection, analysis, and dissemination processes, Alice
states that having a benevolent aim is not enough to make these systems safe or reli-
able. Courtney shares a similar sentiment as she also refers to the news of China’s in-
class Al camera use and questions, “And those camera records — who will examine
them? Who will see them?” In both examples, the participants are concerned about
who has access to the collected data and their intentions. Their questions are valid
and highlight the importance of critical data discussions in not only the education
field but their personal lives as well. Additionally, they are not just worried about

their own data — they are more concerned about their students.

Finally, participants express their concerns over increased surveillance several times.
In Table 8, Courtney reflects on feeling like being watched by the big brother and
continues, “A camera tracking your every move, every emotion... This can cause so
much stress, so much pressure.” Moreover, she also refers to people’s personal lives

with increased surveillance and data breaches:

| mean, this is a problem that also occurs outside the classroom. Distributing
our phone numbers, for instance, is the simplest example. | mean, you know,
numbers we don't know, they call you, and you get like, “Where did they get
my number?” I think that's always there. I mean, on a country basis. This
must be something related to how solid the laws are and whether they are im-
plemented or not. | mean, there is also this: Everything we click on is ulti-
mately recorded on the internet. | mean, this can go to many, many different
places, but it can be a good thing, it can be a bad thing, you know, when it
comes to catching criminals, for example.

In her response, Courtney expresses that issues with data safety and surveillance are
not limited to digitalization and datafication of higher education. On the contrary,
there are many examples in our daily lives, ranging from getting spam calls to every
single click leaving traces all over the Internet. However, according to Courtney, it is
not as easy as saying “all surveillance is bad” as there are instances where tracking
people’s activities proves useful, such as catching people who distribute or access

certain criminal materials. Her statements show that, while she views increased digi-
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talization and datafication as a slippery slope, she can still see potential benefits, fur-
ther showing how the participants had both positive and negative perceptions of the

phenomena.

Based on the participants’ reflections, it can be seen that increasing digitalization and
datafication invoke privacy concerns in their personal and professional lives and in-
fluence the level of trust they have with different platforms or involved parties.
4.1.2.3. Corporate Influence and Control

As the last sub-theme of the negative perceptions, “Corporate Influence and Control”
refers to the concerns the participants have regarding the increased corporate influ-

ence and control over higher education. Sample excerpts can be found in Table 9.

Table 9. Sample Excerpts for the Corporate Influence and Control Sub-theme

Sub-theme Sample Excerpt

Corporate Influence and Control  And, unfortunately, | think corporate compa-
nies, they have a huge influence. Because it's a
really big market. (Alice)

Corporate Influence and Control There was an online textbook that we were
using, and on that platform, the people in the
corporate could see and observe students’ ac-
tivities, like which parts they completed, which
parts they didn’t complete. (Britney)

Corporate Influence and Control | mean, for example, we are starting a brand
new book. Those who come to introduce the
book, they are all like, “Our digital book is
user-friendly; for example, you can do this, do
that...” I mean, how are the speaking and listen-
ing exercises in the book? Are the transitions
good? I don't know, is it topic-based or team-
based? You know, these... Instead of explain-
ing these first, "Oh, our digital platform is very
good, very nice. You know, it’s user-friendly,
you can play the sound when you press here,
you can play the video when you press here..."
and these are gradually increasing as the new
editions of the books are published. (Courtney)
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Alice articulates that higher education is a really big market, which means commer-
cial actors try to exert their influence and control over this education site. This is an
important point to consider as, even if the participants do not experience this push
firsthand (detailed more in the experience section), they can still see evidence and
traces of this phenomenon on different scales. This is also an important discussion
for the increasing commercialization of higher education and which actors have the

most at stake.

From a different angle, Britney refers to a specific example where a digital platform
they were using had access to student data on their platform (Table 9). According to
Britney, she was sure they used that data to conduct analyses for their business.
While Britney does not go into detail about how this made her feel, it can be seen
that educational platforms do not only charge for their services, but they also use
user data to create more revenue for themselves via various analyses. Whether the
institutions, instructors, and students are aware of how much of their data is being
accessed, analyzed, used, and sold is unknown. This shows corporate control from a
different point: while Alice’s statement was explicitly about how much influence
commercial actors had on higher education (i.e., a direct form of control), Britney’s
example highlights companies’ control over the access, use, and dissemination of

data, which is used as capital.

Further, Courtney remarks on the change in the marketing strategies employed by
educational corporations, particularly book publishers. She explains that, for some
time now, companies have been neglecting the actual pedagogical aspects of their
books in favor of marketing their digital platforms. Instead of presenting and promot-
ing the actual content, they only focus on how “user-friendly” their platform is or
how to operate different commands and controls. She criticizes this and views it as
trying to steer higher education in the particular direction they want it to go. Moreo-
ver, it also shows that educational companies are unaware or uncaring of what the
instructors actually need from them or their materials. While instructors want to
know about the pedagogical contents of these materials, the companies are only con-

cerned about showing off their digitalized platforms.
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In addition to her excerpt above (Table 9), Courtney views the increasing influence
of corporate actors on the digitalization of higher education from a different perspec-
tive as well. She voices her concerns about how this may widen the existing inequali-

ty between her students and states:

There is also something like online workbooks instead of physical work-
books. Now, when students do not get the original book, they cannot access
the online workbook exercises. If 1, as an institution, as a teacher, include a
certain percentage of online workbook exercises in the scoring, | will now put
students who are economically disadvantaged even more at a disadvantage in
terms of points, for example, because they could not get the original book.

While increasing digitalization and datafication may be marketed as providing equal
opportunities in higher education, in Courtney’s example, it can be seen that she does
not consider this to be a hundred percent true. On the contrary, she argues that com-
panies completely switching to digital textbooks and putting their exercises behind a

paywall only serve to worsen the current conditions.

Overall, it can be seen that, while participants may have different examples about the
influence and control exerted by commercial actors, they are in agreement that cor-
porate influence and control is a present concern in the increasing digitalization and

datafication of higher education.

4.1.3. Mindfulness

The last theme of this research question, “Mindfulness,” refers to the participants’
expressions of the need to be mindful when it comes to digitalization and datafica-
tion of higher education. Throughout their interviews, all participants used phrases
such as “as long as it is used very sensibly,” “as long as it is used appropriately with-

in purpose,” and “no good use without a knowledgeable person in charge.”

For Britney, she structures her statement in this manner when talking about increased
digitalization. She says, “Yes, we were about to lose our social skills, but I don’t see
it as a threat as long as it’s used very sensibly. On the contrary, | think it increases

student autonomy.” Out of the three participants, Britney is by far the most optimis-
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tic when it comes to digitalization and datafication of higher education. Even when
she shares some concerns or narrates some past experiences where she had issues,
she always turns it around and explains how she thinks they are still positive or nec-
essary things. In line with this, even in this example where she reiterates the im-
portance of mindfulness and sensible use, she continues to talk about the benefits of
these phenomena for her and her students.

On the other hand, Courtney and Alice refer to mindfulness a lot more often in their
interviews. At one point, Courtney says, “Of course, instead of using technology for
the sake of using technology, | need to understand and integrate the pedagogical pur-
pose it serves.” When discussing professional development opportunities, Courtney
had similar remarks where she debated whether opportunities increasing in number
meant an increase in quality. She also questioned if some of these new training
workshops were actually substantial or “for the sake of getting a certificate.” Thus, it
is understood that this is a view that she has not just for training but for every new

development in general.

At another point, Courtney states, “I mean, as a teacher, I need to find out what it
serves. For example, will | get to my intended outcome in a better way if | do or
don’t use a technological tool? T need to make that decision.” This emphasizes her
need to have professional agency when it comes to planning and conducting her les-
sons. For Courtney, any tool or system she chooses to use must serve a pedagogical
purpose. Like Courtney, Alice shares a similar sentiment when she says, “When I co-
work with Al and digital tools, I, again, look for some possible mistakes and other
stuff. I can disagree with the Al I am still the final decision maker.” For both partic-

ipants, they are still the professionals in charge, showcasing their agency and control.

Furthermore, when talking about increasing datafication, Alice expresses, “It’s too
personal. That shouldn’t happen. And machines shouldn’t decide.” This explicitly
shows her views on the increasing algorithmic decisions made in classrooms and
institutions. In agreement with her statement of being the final decision-maker, it can
be understood that Alice values the role of instructors being at the center of relevant

decisions in their classrooms and institutions.
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Overall, even when praising the potential benefits of digital tools and data systems,
participants often state conditions like ‘as long as it is used responsibly’ and such.
This shows that digital and data tools are not simple artifacts in education but a part

of the bigger picture.

4.2. How do English language instructors experience the digitalization and data-

fication of higher education?

This research question aimed to uncover the participants’ experiences with digitaliza-
tion and datafication of higher education. The interpretations of the participants’ an-
swers revealed seven major themes, which are “Purpose,” “Decreased Workload,”
“Personal Choice,” “Underutilized,” “Increased Workload and Pressure,” “Student
Pushback,” and “Dehumanization” (Figure 8). These themes will be discussed in

their respective parts.

Purpose

Increased Workload and Pressure

Decreased Workload \
> Experiences - Student Pushback
”
Personal Choice i

oA Dehumanization

Underutilization =

Figure 8. Participants' Experiences Regarding Digitalization and Datafication of
Higher Education

The answers provided by the participants revealed that, generally, participants use
digitalized and datafied tools and systems for different purposes. Their experiences
as English language instructors in an increasingly digitalized and datafied higher
education landscape show that i) their workload has both decreased and increased at
different times, ii) they have full control over their lessons at their institution, iii)
digital tools are underutilized at their institution, iv) they face resistance from stu-
dents at times, and v) increased digitalization and datafication may lead to dehuman-

ization of the teaching experience or the involved actors.
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4.2.1 Purpose

The theme “Purpose” refers to the way the participants explain the reasoning behind
using digital tools or collecting data. The analysis of this theme revealed three sub-
themes, which are “Keeping Track,” “Proctoring,” and “Pedagogical Use.” Figure 9
shows the organization of the sub-themes and their distinct codes.

Institutional Analysis

Absenteeism Keeping Track In-class Use

Homework and Extra Practice

Figure 9. Sub-themes and Codes for the Purpose Theme

Pedagogical Use

Grades

Proctoring Improve Learning

According to the participants, the data that they collect and use at their institution is
minimal and common forms of data. At various points, Alice gives examples of their

data collection procedures:

We experience datafication in a very basic manner. ... The way we collect
data is quite traditional, like we have an absenteeism report card kind of stuff.
But other than that, then we can collect the whole hours they have missed. ...
because the data we collect and we prefer to store, they are not personal and
we use them to make our education better, like to provide our students with a
better learning environment and better learning experience. ... It’s especially
useful for tracking students’ absenteeism and reports.

Alice’s statements are supported by the other participants as they also give the exact
examples as her. This shows that English language instructors at this institution are
not asked to collect or keep any more data than before, thus showing no increasing
datafication in the local context. Also, the data they collect are often used within the
institution rather than third-party sources. Alice gives the example of institutional
analysis for their proficiency exam, and Courtney details how that analysis is con-
ducted as she says, “Item analyses of questions are conducted. It’s item-based and
done on every level. Instructors who know SPSS look into exam data for research

purposes, like quizzes, midterms, how the institution is faring success-wise, etc.”
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When asked about who can access the results and reports, both Alice and Courtney
confirm that they are only available on a private and secure server, accessible only
by authorized personnel. This process demonstrates how the data is kept strictly
within the institution. The source of the data is their own proficiency exam, devel-
oped and used strictly by them. The analyses are done by qualified language instruc-
tors, and the results are only available within the institution. Except for the analysis
software, everything they use is their own product. This shows how much this insti-

tution cares about privacy and data safety.

Moreover, the participants explain that they often use digital tools for pedagogical
purposes in and out of the classroom, often with the aim of improving learning for

their students. Britney gives the following example:

| prepare lots of materials with the help of [an Al tool] these days. For exam-
ple, each and every week, we are given a word list by our coordinators. So, in
the past, | used to find each and every word from the dictionary. But instead,
these days, | just enter those words into the platform and the platform gives
me, provides me with these definitions, with all examples.

Here, it can be seen that Britney makes use of a popular digital tool to fulfill her
weekly obligations as an English language instructor. For her, this starts outside the
classroom as she prepares for her lessons prior to the class. Moreover, she also talks
about creating materials for her students and says, “Other than that, I use this tech-
nology to provide model paragraphs for students. So, for example, problem solution,
you know, cause-effect paragraph types.” Learning to write academic paragraphs
requires a lot of practice and samples, and here, it is understood that Britney uses
digital tools to provide more examples for her students. However, this is not the only
time she mentions using tools to help her students get more resources or feedback. At

another point, she explains:

Our students need to get this proficient- they need to take this proficiency
exam. And unfortunately, we just give feedback to a couple of writings. So |
give them different topics, and then | encourage them to write as many writ-
ings as possible, paragraphs as possible. So I always tell them, “Please write
your paragraph in [an Al tool]. | mean, that's their platform. They'll give you
feedback as long as you write the correct prompt, you can get very compre-
hensive feedback.”
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Using digital tools for proofreading and feedback purposes was mentioned in the
previous sections, as well as wanting to encourage students to be more autonomous.
Here, Britney shows how she is making use of certain digital tools to achieve these
goals. As explained in the research context section, the proficiency exam can carry a
lot of stress for students as it is their only way of studying at this high-profile univer-
sity. However, especially for lower-proficiency students, this is not easy to accom-
plish and requires considerable practice and work. As explained by Britney, this is
not always possible to do since instructors can only give so much practice and feed-
back. Thus, for Britney, digital tools provide an opportunity for her students to re-

ceive the help they need in their own time.

Another example of giving students extra practice and homework can be found in
Courtney’s statements. Different from Britney, Courtney refers to the benefits of
being able to work asynchronously rather than other platforms giving feedback. She

states:

| tell them to send me their voice recordings either on the LMS or via [a mes-
saging app] so that | can give them oral feedback. I tell them it makes my job
easier too, because if you listen to the student there, you may not be able to
take notes on everything. However, if | have this available on hand, I can play
it again. When I’'m listening to it again, I can take notes on stuff that I’ve
missed before. So holding onto this student data can prove beneficial.

Courtney’s reasoning and explanation are in line with her previous statements about
only using tools for pedagogical purposes. Here, she recognizes voice recordings as
potential student data; however, she also recognizes that her having those recordings
on an LMS or her chat application offers more benefits than potential data safety
risks, once again highlighting the importance she gives to providing her students
with extra practice and feedback. In addition, this can also serve as another example
of the institution’s data privacy as the participants explained that this institution has
its own LMS hosted on its private servers and only accessible within the institution.

Therefore, any material uploaded to this LMS is not visible to any third party.

Lastly, it can be seen that the participants made use of digital tools for proctoring
purposes, although this practice was only done during the pandemic period. Courtney

gives the following example:
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During the period when lessons and exams were online, we used [an online
meeting app] and [another online meeting app] before that. It was the teach-
er’s responsibility to uphold the exam rules, but we also explained to the stu-
dents like, “You’ll be in the meeting at this time, your cameras will be on,
what’s on your screen, what’s around you?”’

This example showcases the rules institutions set during the pandemic period to en-
sure academic integrity. As pervasive as they may seem, there was still no way to be

sure about students’ honesty, as expressed by Britney in the previous sections.

All in all, it is understood that this particular institution does not take part in exten-
sive digitalization and datafication, and such practices are only performed in basic
and common contexts. Based on the examples that the participants provide, aside
from how the tools they use process and utilize their used data, participants do not

have much experience in or contribution to increasing digitalization and datafication.

4.2.2. Personal Choice

The theme “Personal Choice” refers to the ways the participants describe their expe-
riences in their institutional context. All participants agree that, in their local context,
they have the freedom to choose whether and which tools to implement in their clas-
ses. Sample excerpts related to this theme can be found in Table 10. These excerpts
reveal how the participants narrate their freedom to choose, as well as the situation in

their local context.

Table 10. Sample Excerpts for the Personal Choice Theme

Theme Excerpt

Personal Choice | mean, like, it's- it's completely up to the teacher. Although, I
mean, in- in case of the university’s own learning management
system, there are some things that we need to do weekly. But,
other than that, whether we use the software of the book or if
we use, | don't know, [an EdTech tool] or not, it's completely
up to us. (Alice)

Personal Choice | am in control here. | can use something, or choose not to use
something. On the contrary, this makes me feel more relieved
during the lesson planning stages. (Courtney)
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Table 10. (continued)

Personal Choice | try to break this [traditional thinking] in my classrooms. I try
to give them extra homework and tasks. I tell them ‘Go and
prepare this, then bring it in and present it.” I try to offer them a
more personalized learning experience or be more task-based. |
tell them about some digital tools and say go and prepare this,
then present in class. (Britney)

In Alice’s example (Table 10), she mentions that while they have certain duties that
they need to complete weekly on their institutional LMS, such as entering grades and
absentee records, instructors are completely free to make their own decisions regard-
ing their pedagogical practices. At another point in the interview, she goes on to add,
“I don’t [feel like less of a teacher]. In fact, it’s the opposite. You feel more control.”
With this quote, it can be understood that English language instructors in higher edu-
cation have a stronger sense of professional identity when they are given the freedom
to make their own decisions in their classrooms. Courtney’s example in Table 10
also supports this interpretation as she refers to her improved affective state while
planning her lessons and knowing she has full control.

In a similar vein, Britney talks about how she does not just settle for using digital
technology herself but also actively assigns tasks to her students to ensure they use
them too. Here, she uses her freedom to give her students access to the tools that she
believes will benefit them and their education. This aligns with her perception that
digital tools can help students become more autonomous and confident, which was
explored in the previous sections.

Overall, it can be understood that the institution in this study allows its English in-
structors to have free reign when it comes to designing and conducting their lessons,
which, in turn, supports instructors’ professional identities and strengthens their

sense of autonomy and agency.

4.2.3. Underutilization

The theme “Underutilization” refers to the way the participants view their institu-

tion’s current practices in terms of digitalization and datafication. It can be observed
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that the participants have a shared sense of certain tools and systems not being used
enough in their local context.

Throughout the interviews, Britney expresses her frustrations with the national and
local context of higher education. According to her, both Tiirkiye and her institution
are falling behind in terms of digitalization and datafication, and authorities are not
concerned enough with keeping up to date with global developments. At one point,

she remarks:

To be fair, I don’t think we’ve digitalized enough despite everything that
we’ve been through. For example, everything was online before the pandemic
ended; and now, after the pandemic, we returned to 25 hours of face-to-face
education as if we would never experience something like this again. | con-
demn this. I don’t think it’s right at all. We went through this process. We
taught online. At least we could’ve turned hybrid, or to flipped learning. We
could’ve done something, something extra, because there’s no guarantee that
we won’t experience this again.

After experiencing online education during the pandemic period, Britney is frustrated
with the way things have gone back to the way they were, as if nothing had hap-
pened. For Britney, the pandemic gave them a chance to adapt to the necessities of a
changing world, and her country and institution are turning that chance away:

Completely face-to-face... I think it’s wrong to have 25-30 hours of face-to-
face lessons. I think it’s wrong that Tiirkiye has this idea like, ‘Okay, the
pandemic is over, everything is over, we can return to 100% face-to-face.’
The world is evolving in a different direction. | think we need to adapt.

Moreover, Britney compares Tiirkiye to other continents and countries:

I think we’re far behind Europe and the USA in terms of digitalization. They
mostly... [ have a friend who teaches language at Yale. They use less face-to-
face and more online resources and say, ‘My actual job is to prepare materials
outside the classroom. | create interactive materials to spend the face-to-face
hours as efficiently as possible, but students have a lot of responsibility out-
side the classroom.” They mention that they use a lot of digital tools. It's the
opposite for us. We have 25-30 hours face-to-face, and the student practically
has no responsibility outside the classroom. | think we are lacking in this
sense. We don’t include students actively. And I think we feel the effects of
that. I think Tiirkiye is very far behind Europe.
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Giving her friend’s experience as an example, Britney conveys her resentment of the
way the higher education landscape is constructed nationally. Tiirkiye’s context in
terms of digitalization and datafication of higher education was provided in the pre-
vious sections, and different initiatives by different organizations were explained.
However, it can be interpreted that these initiatives, despite being planned by nation-
al authorities, are not carried out everywhere and differ from institution to institution.
Although this particular institution is considered to be one of the leaders in terms of
development and change, it seems as though the instructors still find it insufficient
and call for a less traditional teaching paradigm. Another example by Britney illus-
trates how this manifests in their students:

When we returned to the classroom after the pandemic, | felt like nothing like
that even happened, and we were back in that traditional classroom. Like the
student keeps expecting things from the teacher. “You give me the feedback,
you do everything, you prepare everything.”

Alice also reflects on this and explains:

| think our educational system is, like, quite traditional. We love face-to-face
communication, we love asking questions to our teacher. Although there are
great dictionary apps, for example, instead of looking at the definition from
their own device, they are like, “Teacher, what does this mean?” ... Some-
times students themselves don't like using the devices that much because
they, they prefer the teacher to provide the response.

While Alice conveys her experience from a more neutral standpoint, it further sup-
ports Britney’s experience and highlights that this underutilization appears at all lev-
els of higher education, from national policy to the students themselves. Therefore, it
can be interpreted that although the participants express how much freedom they
have in designing and conducting their lessons, personally incorporating digital tools
is not sufficient for them as they believe their institution and country could benefit
from turning more digital than traditional. This belief is consistent with their positive
perceptions and the fact that they are not forced to do anything. While they can iden-
tify the potential negative aspects like privacy issues, their positive experience with
free will may be making them believe that increased digitalization could still follow
their experience without turning into a predatory and pervasive system, thus arguing

that their institution should follow the global trends and utilize the advancements.
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All in all, it can be understood that the participants believe their national and institu-
tional contexts should follow global trends of digitalization and datafication as they
believe personally incorporating tools is not sufficient for their current educational

system.

4.2.4. Decreased Workload

Decreased workload is a theme that appears in participants’ perceptions and experi-
ences at the same time. This is because the participants refer to their experiences
while narrating their feelings and ideas about the inquired concepts. Thus, some as-
pects, such as this theme, overlap and repeat. The theme “Decreased Workload” in
this section refers to the participants personally experiencing a decrease in the

amount of work they have to do, both in and outside the classroom.

As explored in the previous sections, Alice compares their current practice to analog
times and states, “With everything becoming more digital now, students can down-
load the classroom materials on their own devices, and we don't have to create as
many papers as before, or we don't copy a lot of things. So my workload has de-
creased.” For Alice, this decrease takes both a physical and mental form, as seen in
this example. Similarly, Britney often praises Al tools for decreasing her workload
by saving her the trouble of visiting different platforms to plan and design her les-
sons. She explains:

For example, each and every week, we are given a word list by our coordina-
tors. So, in the past, | used to find each and every word from the dictionary.
But instead, these days, | just enter those words into the platform, and the
platform gives me, provides me with these definitions, with all examples.

While Britney and Alice compare their current practices to their pasts, Courtney
views this decreased workload from a different perspective. She expresses that the
administrative department at their institution started a new practice during summer

school:

For example, about [an Al tool], they gave the students this page - how can |
describe it, like a page with explanations on how to get feedback from [Al
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tool] and which prompts to write. They did this to decrease teachers’ work-
load. This practice didn’t exist last year, for example.

Here, Courtney compares the departmental actions from this year and last year. Ac-
cording to Courtney, the administrative department decided to create and disseminate
a brochure to students that gives them instructions on how they can get feedback
from a generative Al tool whereas before, the instructors had the sole responsibility
to provide feedback to the students. Students getting extra feedback was a common
topic across the participants’ perceptions and experiences, and it plays a part here
too. However, this time, it is not about instructors making use of digital or data tools
to decrease their own workload; rather, it is about an administrative decision being
made on their behalf. Courtney explains that this is an attempt to decrease the in-
structors’ workload as now they do not have to give as much feedback, and students
are free to practice on their own time because they are not bound by deadlines to
receive feedback anymore. This can be interpreted as a sign of the institution’s care

for their instructors’ well-being as well.

Overall, all of these examples show that the participants benefit from utilizing digi-
talized and datafied tools in that they have less workload on their plates and can fo-
cus on other, affective domains of teaching.

4.2.5. Increased Workload and Pressure

The theme “Increased Workload and Pressure” refers to the more challenging ways
the participants experience digitalization and datafication of higher education. Alt-
hough the previous section showcases how the participants experience decreased
workload, there are also instances where the exact opposite encounter occurs. One
particular example comes from Courtney as she recounts her experiences at her pre-

vious institution:

| was working at another university during the height of the pandemic. Stu-
dents could record and download the online lectures, but for example, in an
exam environment, it was different. It didn’t matter if it was a speaking or
written exam, we would have to record all exams and download them because
our observations alone were not enough. And we would go to school on a cer-
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tain day and hand in the recordings. If you recorded the exam not in a school
environment but at home or in another environment, the teacher was fully re-
sponsible for the recordings. For example, if the computer crashed, the power
went out, or something happened, the teacher was completely responsible.
This made us nervous because there were so many things out of our control,
but we were responsible for everything.

Although this is not the case at the current institution explored in this study, Court-
ney’s previous experiences highlight how higher education instructors can struggle
with an increase in their workload and feel under pressure when they are deemed
responsible not only for their actions but also for technological problems that are
beyond their control. This example also shows what happens in institutions where
English instructors do not have the freedom and agency to design their teaching and
assessment practices themselves. Lack of freedom and agency may lead to feeling

under pressure and an increase in workload for higher education English teachers.

From a different viewpoint, at another point in the interview, Courtney recounts an-
other occasion when she struggled with online education despite loving technology

so much;

| was curious about technology because I also loved it, but of course, it was
extremely tiring. Because there were a lot of tabs open on [the browser]...
“Now, what to do on this one, what to do on that one? What were we follow-
ing?” The steps and things to do are all spelled out in front of me. In other
words, following them, applying them even if they were readily available... It
was causing an excessive workload, you know, there were many studies on
[an online meeting application] fatigue, it was talked about, having to con-
stantly look at the screen, having to stare, it is a difficult thing, and this is also
completely related to the energy of the class in front of you.

In this instance, it can be seen that having to perform all these extra tasks felt drain-
ing and confusing, even for someone who loves and always uses digital technologies.
This example invokes a different feeling in Courtney because here, she did not have
much choice and was forced to conduct her lessons this way. This shows how higher
education English instructors feel when they cannot make their own decisions, as
evidenced by Courtney’s contrastive experiences. Utilizing digital and data tools as
per her own personal choice does not feel draining for Courtney, but not having a
choice does. Lastly, on another occasion, Courtney reflects on how teachers are like

magicians:
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There, my actions are shaped depending on the audience, like they say “nabza
gore serbet” in Turkish. I mean, depending on the attitude of the students be-
cause these things are related to each other. I mean, the attitude, the attitude
of the teacher... you know, switching to another tool or something healthi-
er... Actually, teachers are a lot like magicians or jugglers. There, it's a bit
like I said, pulling a rabbit out of a hat like a magician. Is that rabbit loved,
does it make the crowd cheer? If it does, it can be used, if not, you need to
switch to another tool. So you have to see every time.

While Courtney does not explicitly express feelings of increased workload and pres-
sure in this instance, it can be inferred that having to continuously ruffle through
potential tools and applications to find out what does and does not work in a particu-
lar classroom, and likening oneself to magicians and jugglers can add to teachers’

plates that are already full.

To sum up, it can be observed that English language instructors in higher education
can experience increased workload and feel extra pressure with increased digitaliza-

tion and datafication, especially if they do not have a choice in the matter.
4.2.6. Student Pushback

The theme “Student Pushback™ refers to the participants’ accounts of the times when

they experienced resistance from their students regarding digitalization and datafica-

G

There was an application, something that I used before [an Al tool] was
even a thing. I don’t remember exactly what it was but it was related to
flipped learning. I asked my students to record a video introducing
themselves. I was going to give them feedback. Some of the students didn’t
want to do it. I told them, “Look, the platforms offers you the option to
cover your face with emojis. You can do that if you want. I just want to
hear you speaking, and instead of you sending it to me via [a messaging
app] , you can upload it to this platform. This is an educational platform so
it won't be a problem.” Some students still didn’t do it, didn’t want to send
it. They had some concerns. I showed understanding.

tion.

[On another occasion] When I first started teaching here, I wanted to use
[a video platform]. I asked my students to upload their self-introduction
presentations there. Again, a few students didn’t want to; they were
against it, and when I thought about it later, I thought, “They are actually
right,” you know, they said, “They are making fun of my pronunciation, my
accent.” It's really personal. Actually, this is what we call PDPL. ’
BRITNEY

Figure 10. Britney's Experience with Student Pushback
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In Britney’s examples (Figure 10), she tries to get her students to do some extra
speaking practice by submitting their videos on a third-party educational platform.
However, some of her students voice their concerns over recording and uploading
personal videos. In the end, although Britney explains the purpose of the assignment
and the platform, she understands their concern and comes up with a different way to
give them feedback. On another occasion, she suggests using a video platform to
gather their presentations. Nevertheless, once again, some students object to this idea
as they have worries about their peers making fun of them for their pronunciation or
accents. In this example, too, Britney understands their point of view and takes it into
consideration when making her decision. To better explain these examples, Britney

EXpresses:

As | said, mutual trust is very important. It is very important for them to trust
their teacher. In other words, they need to be sure that I will not take it and
use it, and they need to know that | sincerely want this because | want their
speaking skills to develop.

Courtney recounts a similar experience:

However, I noticed something. They’re okay with group work on [an EdTech
platform], for example, but voice recordings... On [EdTech platform], you
can record and upload voice recordings to the platform. When | asked my
students to do that, I realized some of them were hesitant. You know, worried
about exhibiting a bad performance on there...and the semester started a
while ago, so they know whose voice it is; they can recognize it, of course.

In both Britney’s and Courtney’s experiences, their students are anxious about their
speaking and pronunciation skills. As such, they are not comfortable with uploading
their voice and video recordings to a platform that other people or classmates can
access. When they voice their concerns, their teachers listen to them and adjust their
lesson plans accordingly. Incidents like this can facilitate stronger bonds between
teachers and students as students feel like they also have a say in their own learning
journeys. Especially considering that these examples occur in the higher education
context with adult learners, it becomes even more important to have these conversa-
tions and show mutual respect. In fact, this can facilitate the students’ autonomy, as
discussed previously, as the students may feel in control of their learning journeys

and feel respected.
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All in all, it can be understood that English language instructors in higher education
might face resistance from their students due to increasing digitalization and datafi-

cation.

4.2.7. Dehumanization

The theme “Dehumanization” refers to the participants’ narrations of particular mo-
ments where they felt a loss of connection with their students or felt their profession

losing its humane aspects.

More specifically, the participants recount particular moments from the pandemic
when online education was a necessity and everyone was trying to adjust to ‘the new

normal.” For Alice, this happened in the following way:

Frankly speaking, during the pandemic, ... we had classes with black screens
and with the teacher's video on. So, in that sense, I'm not quite sure to what
extent education was successful, or teaching was successful. ... 1 wasn't sure
that they were listening, and | wasn't sure that they were taking me seriously.
And they definitely lacked motivation to wake up in the mornings. It affected
the teaching experience negatively, | would say. Dehumanized the experi-
ence.

For Alice, having to conduct her lessons without being able to see anyone else’s fac-
es on the screen led her to question her job. Having only her face staring back at her,
she reflects on how she was unsure about whether her students were even there, bad-
ly affecting and dehumanizing her experience. Similar to Alice, Courtney also refers
to the pandemic period and gives more context:

At first, students were eager to open their cameras. Then they turned them
off. Of course, this... As a teacher, are they really there, or are they doing
something else? I can’t see the students. Oh no, are they listening to me? Am
I losing control? There were a lot of questions like these in the background.

Both Alice and Courtney state that while students were willing to participate and
show themselves at the beginning of the pandemic, they later became more with-
drawn and began pulling away. As cameras turned off one by one and teachers were
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left staring at black squares on their screens, their sense of identity was also affected.
Alice’s and Courtney’s accounts convey that doubt and anxiety quite well and show

the dehumanizing aspect of the inquired phenomena.

In summary, the dehumanizing effects of increasing digitalization and datafication of
higher education can be observed in the participants’ previous experiences with their

unwilling students.

4.3. How do English language instructors conceive the shifts in the language
teaching profession in relation to digitalization and datafication of higher edu-

cation?

This research question aimed to uncover the participants’ conceptions of the shifting
landscape of their profession in relation to digitalization and datafication of higher
education. The interpretations of the participants’ answers revealed three major
themes, which are “Inevitability,” “Human Touch,” and “Negative Reputation” (Fig-

ure 11). These themes will be discussed in separate sections.

Human Touch Inevitability Negative Reputation

Figure 11. Participants' Conceptions of the Shifting Landscape of Their Profession

Responses provided by the participants show that they believe: i) transformation of
the ELT profession and higher education is inevitable, ii) human touch is still neces-
sary and irreplaceable, and iii) increased digitalization and datafication, as well as the
shifts they cause, can lead to a negative reputation of their profession in society.
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4.3.1. Inevitability

The theme “Inevitability” refers to the way the participants view the shifting land-
scape of their profession. All participants express that digitalization and datafication
of higher education, and the shifts they bring on are inevitable in both the ELT pro-
fession and higher education in general. For example, Britney repeatedly states:

The world is evolving in a different direction. I think we need to adapt. ... |
also think that teaching and training methods are undergoing a serious trans-
formation. | believe, with this digitalization, this will be embraced even more.
... Administrators’ stances are also relevant. | mean, if | were in administra-
tion, 1 would value this kind of training because the world is evolving in a
different direction now, and we don’t need to be traditional anymore. | think
we need to encourage this more.

While emphasizing her personal stance in this matter, Britney also talks about educa-
tional leaders and remarks that they have a lot of responsibility in this regard. In fact,
she explains that, if it were up to her, she would give more importance to digitaliza-
tion and datafication of higher education as a way to keep up with the demands of
contemporary society. In the previous sections, Britney’s frustrations with the un-
derutilization of digitalization and datafication were explored. Such frustrations
come up here, too, as she criticizes institutional leaders. Moreover, at another point,

she says:

Robots will not replace teachers, but robots will replace teachers who do not
adopt technology. | really believe this saying. | think the more you close your
eyes to the digital world, the worse things will be for teachers. If you believe
this change is bad for teachers, | think you need to embrace it more. To put it
simply, I think this is very individualistic in terms of the teaching profession.
Some teachers care a lot about this, while some teachers couldn’t care less.
So, this is a case-by-case situation. What will happen in the long run? I really
can’t predict anymore.

Here, Britney emphasizes the importance of adaptability for teachers and suggests
that more teachers should be open to advancements in the field; if they do not, they
risk falling behind and losing their jobs. For Britney, adaptability is a very important
aspect of her profession. According to her, every actor involved in this profession,

from leaders to students, needs to have this skill to keep up with global develop-

84



ments. Her criticism of the country’s higher education context in the previous sec-

tions also affirm this stance.

Likewise, all participants reflect on the significance of adapting to changes when
they talk about the inevitability of transformation. For instance, Alice recounts her

experiences from the pandemic when she witnessed some of her colleagues retiring:

Maybe using technologies might be- might have been really difficult to ac-
cept for some teachers because they were not used to using them at home. But
then, all of a sudden, they were exposed to everything. And they had no
chance, and they either adapted or they didn't. So this happens. ... But some
of them, some of my older colleagues, they were, like, trying to learn, and
they were trying to adapt. And it was really, really good for them.

Alice explains that the sudden shift from traditional teaching to emergency online
education during the pandemic was difficult for some of her colleagues. Though, on
the other hand, some colleagues fared better than expected and ended up adapting to
the changes. In Alice’s remarks, the underlying message that teachers need to be
adaptable and open to change can be inferred. Additionally, Courtney also has simi-

lar comments and experiences as she states:

I mean, digitalization... | think it's something that nobody, no teacher, can es-
cape from right now and they have to adapt in some way. ... I mean, with the
pandemic and online education, when everything became digital and turned
online, teachers who thought they couldn’t adapt decided to retire. If it
weren’t for the pandemic, they would normally continue teaching.

As can be seen here, Courtney also witnessed the struggle of some of her colleagues,
who ended up retiring because of it. Thus, all participants view the transformation of
the ELT profession and higher education as inevitable while highlighting the need

for instructors and administrators to adapt and stay up to date.

4.3.2. Human Touch

The theme “Human Touch” refers to the participants’ perception that digitalization
and datafication cannot replace the humane aspects of the teaching profession, as

well as their experiences with the loss of that connection.
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In Alice’s case, she often reiterates the importance of human professionals as she
claims, “I still think technology has no good use without a knowledgeable person in
charge. I don’t know, just tools to make our job easier. But there is still need for pro-
fessionals.” For Alice, this thinking may stem from her strong sense of professional
identity and agency since she often talks about how she is still in full control and has
the freedom to disagree with any tool she wants. Similarly, at another point, she talks
about how “machines shouldn’t decide,” criticizing the new tendency to make deci-

sions based on algorithms without giving it a second thought.

Britney, on the other hand, refers to the public’s opinion regarding the importance of
human teachers in the classroom. She refers to the discussions she hears and says,
“According to some, there should be a teacher in the classroom.” This recounting of
other people’s opinions is another reason that Britney considers her national and 1o-
cal context as highly traditional. However, in this theme, this is discussed under the
interpretation that the human touch cannot be replaced by digitalization and datafica-

tion.

From a different standpoint, Britney also muses over her experiences with her stu-
dents. Comparing the new generations to the previous ones, Britney explains that
digitalization and datafication can lead to a loss of connection between instructors

and students. She remarks:

| think digitalization has seriously affected communication between humans.
| especially think it has damaged the relationship between teachers and stu-
dents. ... Especially in the past 5-6 years, I’ve really lost that communication
with my students. | believe digitalization has really affected the human aspect
of things.

When asked about why she feels this way, Britney gives more details and explains:

There are serious differences between my students from 12 years ago and my
current students. When | first started teaching, we would tell each other
“Good morning” when we entered the classroom. Now it’s different. Let me
tell you about something that happened to me last semester. A student walked
in with headphones. He was listening to music, and he was late. He entered
the classroom like this. No “good morning,” no “sorry I'm late.” | think these
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things are important. No “good morning,” no “sorry I'm late, can | come in?”
Never mind saying these things in English. Never mind all that, he doesn't
even say it in Turkish. Let alone English, they are too lazy to say it in Turk-
ish. ... ’ve warned the students now. I said, ‘“Please. People say good morn-
ing to each other when they wake up in the morning.” I guess these people,
these students were exposed to cameras a lot during the pandemic, and they
lost their human communication. I don't know if it’s something like that. |
think this Gen-Z, the new generation, has lost some of those characteristics.

This example from Britney slightly differs from other participants as she reflects on
how digitalization causes humans to lose that human touch, rather than digital tools
lacking it. Her reasoning behind these thoughts is that newer generations had to learn
how to socialize through cameras and devices because of the pandemic and increased
digitalization. According to Britney, this led to students lacking the connection that
their older counterparts had with their teachers. Further, Britney observes that this
shift has been evident in the past five to six years, dating back to the pandemic peri-
od.

Lastly, Courtney makes similar arguments as Alice. Believing that teaching is not
just a technical job of transferring information, she underlines the affective domains
of teaching, “Technology, again, cannot replace a teacher or a human being. That
emotional transfer, that empathy. You know, in class, it’s not necessarily like, ‘we’re
losing our jobs, teachers are going to disappear!’ or anything like that.” For Court-
ney, even if digitalized and datafied tools and systems may take away the instrumen-
tal and technical parts of the teaching profession, they cannot ever replace teachers as
a whole. In addition to this point, she also gives a specific example of how Al re-
cordings creep her out, which can be interpreted as digital tools lacking the necessary
human touch. She explains, “Sometimes listening to a robotic voice... [Al tool] or
another tool was there. You know, it sometimes feels so weird when it is obviously
not a human voice or human recording.” After this example, she states that her stu-
dents also feel creeped out by such recordings or voices, signaling that this is not a

personal issue but rather a common phenomenon.

Overall, it can be understood that the participants view the shifting landscape of their
profession from a viewpoint of the importance of the human touch, either by ac-
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knowledging its irreplaceable nature or reflecting on how digitalization and datafica-

tion may harm that connection.

4.3.3. Negative Reputation

As the last theme, “Negative Reputation” refers to the ways that the ongoing trans-
formation of the ELT profession and higher education can create a negative percep-

tion of English instructors in the public eye or among their peers and students.

According to the participants, one way digital and data transformations of higher
education may lead to a negative image in the public eye is by making the ELT pro-

fession seem redundant:

I'm afraid there won't be a need for language teachers in the future. Because
the newest version [of Al tool], you definitely know it, it provides you re-
sponses, and you can have conversations, meaningful conversations with the
Al tool, and you can upload your paragraphs, and the tool provides you with
great feedback. So, our job may not be required any longer, I'm afraid, but I'm
not quite sure. | hope not. (Alice)

In this excerpt, Alice voices her worries about her profession becoming redundant in
the future, instead replaced by new tools. She lists the current capabilities of this Al
tool, ranging from giving feedback to holding meaningful conversations, and states
that English teachers may not be needed any longer. While these are all instrumental
abilities that lack the affective domain of teaching mentioned in the previous section,
this does not stop Alice’s concerns regarding her profession. Moreover, Alice also

believes that other professions may be at risk. She remarks:

Well, I think not only language teachers, but also many, many other fields or
other professions will be regarded as redundant. Because technology is im-
proving not only in terms of teaching, but also in medical practices and also
engineering. All these stuff will be done quite easily by using technology.

Courtney, on the other hand, shares a different perspective and explains that being

considered redundant is not the only negative perception of the ELT profession:
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Now, teachers need to adapt to this. Because after a while, if that gap widens,
students in their classes may say, “Well, the teacher doesn't know anything.”
This is an issue that devalues the perception of teachers in the eyes of their
students - devalues the perception of the profession. If teachers are always
one step, two steps, three steps, five steps ahead of their students, then stu-
dents respect them, and society respects them.

Courtney argues that unless teachers adapt to the ongoing transformations, students
and society will lose respect for the teaching profession. To avoid such scenarios,
teachers need to be several steps ahead of their students and stay up to date with eve-
rything. In both cases, the participants’ answers reveal an underlying pressure for
English teachers to constantly adapt and adjust to the developments happening in
their fields. While this may be true for many professions, teachers, and particularly
English teachers, are often brought up in such discussions. Many people fear or fore-
see that robots will take over teachers, and many people believe that language teach-
ers are especially easier to replace as there are numerous sources available on the

Internet. In fact, Britney conveys:

You know, there are so many internet resources, like [speaking practice
apps], or I don't know, other applications, Al tools, you talk and it responds,
as if you are practicing with a native speaker in front of you. My friend told
me, “Your whole profession will disappear very soon.” Maybe so. They see
this as negative. | don't think so, actually. Of course, anything that supports
students’ knowledge and language skills should be supported. However, |
think the teaching profession will cease to exist in society in the future. Espe-
cially foreign language education. Now everyone can easily improve their
foreign language skills. Al gives writing feedback. You can practice speak-
ing. Word lists, vocabs, all of them are available on the internet with their
pronunciations. What else is there? Listening? There are podcasts, listening
video recordings, everything is out there. If you go on [video platform], there
are already millions of platforms that teach grammar, there are teachers, there
are native speakers. In fact, a student who is very disciplined and has very
high self-regulation skills can learn a language very easily.

According to Britney, aside from specific cases, anyone and everyone can go online
and access countless materials related to all aspects of a language. Thus, she argues
that the teaching profession, but especially the ELT profession, will cease to exist in
the future. Now, while Alice worries about this becoming a reality, Britney asserts
that she does not see this as a negative thing. In fact, she affirms that English teach-

ers should be supportive of any development that helps students learn new things.
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This shows that English teachers have varying opinions about the future of their pro-
fessions and cannot be put into a single box.
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CHAPTER 5

DISCUSSION, CONCLUSION, AND RECOMMENDATIONS

This chapter will provide a detailed discussion of this study’s findings in relation to
previous literature and research context. Each research question will be discussed
and organized into different sections. After the discussion, a conclusion will be giv-
en, which will summarize the main points of this research study. Next, the signifi-
cance of the study will be conveyed with its implications for the field. Lastly, the
limitations of the study will be explained, and recommendations for future research

will be given.

5.1. Discussion

5.1.1. English Language Instructors’ Perceptions Regarding Digitalization and

Datafication of Higher Education

The exploration of this research question uncovered three main themes across the
participants’ responses. It was found that participants perceived the increasing digi-
talization and datafication trends of higher education as both positive and negative in

different scenarios and reiterated the importance of mindful use.

Under the first theme, participants’ positive perceptions of the explored phenomena
were detailed further. As per the interpretations, it was understood that participants
considered digital tools to be supplementary to their teaching, beneficial to their stu-
dents, capable of facilitating professional development and accountability, as well as

generating useful insights.

The participants revealed that decreased workload and increased accessibility and

efficiency were examples of how digital tools could serve as supplementary tools.
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This decreased workload included having to create or copy fewer materials, using
only one platform instead of many, shifting the responsibility from the teacher to the
students, and utilizing different platforms for corrections or alterations. As for im-
proving accessibility, Courtney shared a specific example of a website that she used
for bringing authentic writing materials to her students. Later, the participants re-
ferred to physical relief from not having to carry around objects, the benefits of
asynchronous work thanks to LMS, and the combination of platforms for increasing

the efficiency of the profession.

Later, participants agreed that digital tools had the capacity to increase students’ au-
tonomy and improve their self-regulation. At other points, they talked about how
students can have better confidence thanks to some of the features of digital tools.
The fact that digitalized and datafied systems allowed students to have a continuous
learning journey was also brought up repeatedly. Lastly, a lot of attention was given
to how students can have access to extra practice and feedback thanks to such tools

and sytems.

Moreover, accountability manifested in forms of objectivity, digital trail, and trans-
parency in participants’ narrations. For Courtney, this included thinking back to an
experience she had where she was falsely accused, and the digital trail cleared her
name. For Britney, increased objectivity and transparency were potential benefits of

being tracked.

Next, how digitalization and datafication could provide opportunities for professional
development was explored. While all participants reiterated the increase in the num-
ber of professional development opportunities available to English language instruc-

tors, Courtney also pondered the quality of such opportunities.

Lastly, participants discussed how deeper insight into institutional practices and the
progress of students could be achieved with digitalization and datafication of higher
education. According to the participants, tracking and keeping data could be the nec-

essary evil for tracking student progress and conducting institutional analyses.

According to the advocates of digitalization and datafication, benefits of digitaliza-

tion and datafication include i) providing adaptive, flexible, individualized, interac-
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tive, authentic, and inclusive learning environments, ii) freeing teachers from time-
consuming tasks and allowing them to focus on the affective domains of teaching
that will take teaching and learning to the next level, iii) personalized feedback, iv)
advanced tutoring systems, v) adjustable educational routes, vi) improving curricu-
lum organization, pedagogy, and assessment, vii) facilitating informed decisions
about student progress, and viii) promptly addressing learner needs (Alenezi, 2021;
Alshumaimeri & Alshememry, 2024; Beneito-Montagut, 2017; Lane & Finsel, 2014;
Luckin et al., 2016). Here, it is understood that the positive aspects that the partici-
pants mention are consistent with the claims made by the supporters.

Moreover, when discussing how digital and datafied systems could serve as supple-
mentary tools and benefit students, the participants referred to increasing the stu-
dents’ autonomy and shifting the responsibility from the teacher to the students. This
can be considered an example of Biesta’s (2019) definition of ‘learnification,” where

all things related to education get redefined in terms of learning.

At another point, the participants expressed their views on how digital tools are espe-
cially beneficial for non-native speakers of English. Although the issue of native
speakerism is not within the scope of this study, it is still worth mentioning that the
literature on ELT and learning, as well as different educational policies and practices,
frequently assume and describe the acquisition of native-like English competence as
the ultimate goal of English language learners, despite much criticism regarding the

pervasiveness of native speakerism and its essentialist discourses (Choi, 2015).

Moving on from the benefits, the participants also talked about the negative aspects
of digitalization and datafication. Specifically, they expressed their concerns about
privacy and corporate influence control. They revealed some of their anxious

thoughts as well.

According to Courtney, digitalization and datafication may cause instructors and
students to feel more pressure than before. On the other hand, Britney and Alice con-
sider the potential misuse of digital tools as a form of anxiety. However, Britney is

not quite hopeless and she believes these situations should be handled by trying to
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make the most of it and turn it into a positive. Lastly, the unpredictable nature of
digitalization and datafication is a source of anxiety for the participants as they are

all aware of the fact that they can go to some bad places.

Next, conversations were held about privacy concerns. Specifically, the participants
referred to a lack of consent and transparency and increased surveillance to discuss
their negative views. The illusion of consent was also explored in this part. Finally,
corporate influence and control were mentioned several times in the interviews. The

topic of inequality also came up during these mentions.

While digital technologies may be thought of as saviors, they may actually end up
widening educational inequalities instead of eliminating them as suggested (Roma-
nova et al., 2020; Selwyn, 2024). This is very consistent with Courtney’s specific
worries. Additionally, it is suggested that we be mindful of any push to increase digi-
talization and datafication as there are different agendas and interests at play from
commercial companies (Ramiel & Dishon, 2023; Williamson, 2017). It is also rec-
ommended to question the legitimacy of claims made by such parties, as well as
identify the overt and covert ideologies ingrained in the digitalization policies
(Ljungqvist & Sonesson, 2022; Williamson, 2017). Aspects of this criticism can be
found in the participants’ perceptions of corporate influence and control. Moreover,
Britney’s example of corporate influence and control highlights how these digital
tools and platforms charge for their services and then use user data to create more
revenue, in line with Hartong’s (2016) definition of ‘prosumers.’ Furthermore, ac-
cording to the literature, instructors in higher education express worries about the
transparency of datafied systems, data privacy, bias, dehumanization of education,
and lack of institutional responsibility (Stewart et al., 2023). This is in line with this
study’s findings as the participants express similar worries. Finally, the fact that the
participants feel lost and scared in the face of unpredictable digitalization and datafi-
cation is consistent with Ball and Savin-Baden’s (2022) description of instructors
finding themselves in a new and uncharted territory where they can feel insecure,

threatened, and lost in epistemological, conceptual, and ontological domains.

Lastly, the participants highlighted the importance of mindful use when it came to

digitalization and datafication. Numerous instances of balanced and conscious use of
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digital and data tools were found in the participants’ responses. Critics of both digi-
talization and datafication repeatedly argue that blind trust in tools and systems is
harmful, and we need to be careful and cautious (Atenas et al., 2023; Ball & Savin-
Baden, 2022; Castafieda & Selwyn, 2018; Saltman, 2021, 2022; Williamson, 2017).
Thus, more connections between the literature and the findings are found here. In
addition to this, the interpretation that mindfulness comes with professional agency
and autonomy for the participants is an important point for the literature as it show-
cases the necessity of supporting teachers and allowing them professional freedom
(Czerniewicz et al., 2023)

5.1.2. English Language Instructors’ Experiences Regarding Digitalization and

Datafication of Higher Education

The exploration of this research question uncovered seven main themes across par-
ticipants’ responses. Overall, it was found that, except for a couple of rare instances,
the participants did not have much experience with datafication of higher education
aside from minor and common data collection practices like tracking students’
grades and absenteeism records. As for digitalization, it was discovered that, at their
particular institution, there was no pressure to increase the number or the types of
digital tools that were used, and all instructors were free to choose whether and

which tools they implemented in their lessons.

According to the participants, the tools they utilized were used for proctoring pur-
poses, giving students homework and extra practice, and improving their classroom
practice. Moreover, the data they were asked to track and keep was used for institu-

tional analysis and tracking students’ absenteeism and grades.

Further, it was revealed that, in the participants’ experiences, digitalized and datafied
tools were underutilized as their institution followed a traditional teaching system.
They also voiced that the tools they used often decreased their workload, yet they
also had some experiences where they felt the opposite. Lastly, at different points in
their interviews, participants also referred to certain instances where they faced re-

sistance from their students regarding digitalization and datafication.
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Studies conducted on datafication of higher education often state that there is a glob-
al increase and shift in the collection and use of university data due to the major ini-
tiatives by policymakers and affiliated corporations, think tanks, consultancies, and
sector organizations (Williamson et al., 2020). This study’s findings revealed that
this particular institution did not follow this global initiative as only minimal
amounts of data are collected and kept here. Moreover, this data also does not leave
the premises of this institution. This can be inferred from the following: i) only non-
identifying data is recorded and kept, ii) only basic and common analyses are being
conducted on the recorded and kept data, iii) only the institutional staff have access
to this data because the institution does not outsource its LMS, data collection plat-
forms, or analyses iv) the results of any analysis conducted are only shared within
the organization on secure portals that are also not outsourced. Furthermore, the par-
ticipants shared that they did not face any push on a national level either. Therefore,
it is understood that any form of datafication in this institution occurs on the digital
tools and platforms used by the teachers and students, which is more difficult to

comprehend and prove for the involved parties.

As for digitalization, the participants revealed that any use of any digital tool is com-
pletely voluntary and up to the teacher. They stated that there is no institutional or
national push to increase the number of tools they use or to use certain tools. Critical
research explains that increased digitalization may reduce “teachers and the students
in higher education to mere objects of digitalization, rather than seeing them as ac-
tive subjects participating in the shaping of digital futures” (Suoranta et al., 2022, p.
225). Based on this, it can be understood that this particular institution is not under-
going increased digitalization any more than other institutions. Also, it can be seen
that instructors feel a stronger sense of identity and agency when they are able to
make their own decisions without facing any pressure from their administrators or
other actors. This is in line with previous literature from the opposite end — digitali-
zation and datafication shift how teachers and students view themselves and how
they are perceived and treated (Williamson et al., 2020). When digitalization and
datafication are not forced upon teachers, they are able to maintain a healthier nego-

tiation of their identity.
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Moreover, all participants expressed that digital tools were underutilized at their in-
stitution and in Tiirkiye in general. One reason for this belief could be the fact that
they have total freedom at their institution and are not undergoing any pressure or
tension to adapt or adjust. Because their experiences are positive and support their
professional identities and senses of agency, they are more likely to support the
transformation of their institution, even if they acknowledge the potential negatives

of digitalization and datafication.

Additionally, participants reflected on how their experiences with digital tools usual-
ly decreased their workload and gave them extra free time. However, their experi-
ence with digitalization also carried some negative connotations for them. Courtney,
specifically, referred to different points in her professional life where she felt that
there was extra pressure and workload on her back due to digital tools or expecta-
tions. Especially her example about how tiring it was to conduct online lessons and
follow numerous steps and tabs is in line with Hillman and Esquivel’s (2014) state-
ment about how teachers turn into a “line operator of apps and platforms in the class-

room” (p. 517).

Participants also reflected on instances where they faced student pushback in terms
of the tools they wanted to use in their lessons. In all instances, the participants ex-
plained that they listened to their students and acknowledged their concerns in their
decisions. The participants emphasized the importance of mutual trust between
teachers and students, which plays an even more significant role in higher education

as all parties are adults in this context.

Lastly, dehumanization was identified as a theme in the participants’ experiences.
More specific to the pandemic context, the participants recounted instances where
they felt a disconnection from their students and the teaching practice as they kept
staring at black squares on their screens, stating that this dehumanized the teaching
experience. This is in line with the claims that teachers in higher education express
worries about the dehumanization of education (Daliri-Ngametua & Hardy, 2022, as
cited in Gezgin, 2023).
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5.1.3. English Language Instructors’ Conceptions of the Shifts in the Language
Teaching Profession in Relation to Digitalization and Datafication of Higher

Education

This research question aimed to uncover the participants’ conceptions of the shifting
landscape of their profession in relation to digitalization and datafication of higher
education. The participants revealed the following beliefs: i) transformation of the
ELT profession and higher education is inevitable and requires adaptability from
ELT instructors, ii) human touch is still necessary and irreplaceable, and iii) in-
creased digitalization and datafication, as well as the shifts they cause, can lead to a

negative image in society.

It is no doubt that higher education is going through a time of uncertainty, transition,
and change (Czerniewicz et al., 2023). Accordingly, the participants revealed that
they believe the current transformation of the ELT profession and higher education is
inevitable and requires teachers to adapt to changing conditions. Yet, despite this
belief, they also mentioned that technology or robots cannot replace humanity in the
teaching profession. Moreover, one participant also referred to a different aspect of
humanity as she explained how she believes increased digitalization caused a de-
crease in her students’ emotional capacities. Finally, the participants also discussed
how the current shifts in their professions could lead to a negative perception of Eng-
lish teachers in the public eye. This negative perception ranged from being seen as
redundant to losing respect. All of these perspectives are in line with the notion of
increased commodification of higher education and teacher labor (Castafieda &
Selwyn, 2018; Page, 2020) as participants’ answers show that teachers need to work
harder and harder in order to remain employable, prove that they deserve respect

from society and students, and prove ‘their worth.’

5.2.Conclusion

This IPA research study aimed to explore the digitalization and datafication of higher
education through the lived experiences and perspectives of English language in-

structors in Tirkiye. An in-depth analysis revealed that participants perceived digi-
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talization and datafication of higher education both positively and negatively. It was
understood that the participants regarded them as helpful tools that benefit students,
facilitate accountability, provide opportunities for professional development, and are
capable of generating useful insights. On the other hand, their negative perceptions
included anxiety and concerns over privacy and corporate influence and control.
Lastly, the participants emphasized the need to be mindful when dealing with either

concept.

Next, it was understood that participants had little to no experience in datafication,
whereas their experience with digitalization was completely voluntary and up to
them. The participants repeatedly explained that they had full freedom when it came
to designing and conducting their lessons, and they all preferred to include digital
tools for various purposes, such as proctoring, keeping track, and pedagogical use. In
their experience, they all explained that digital tools were underutilized at their insti-
tution, and better institutional policies could be designed. Moreover, they also stated
that while their workload generally decreased, there were instances where they felt
the opposite and experienced increased workload and pressure. They also stated that
there were times when they faced resistance from their students regarding the tools
that they wanted to implement, and in those cases, they made sure to listen to the

students’ concerns.

Finally, it was revealed that the participants viewed the shifting landscape of the ELT
profession and higher education as inevitable. When discussing this viewpoint, they
highlighted the need for teachers to be innovative and adaptable to changes. Moreo-
ver, they also underlined that, despite these inevitable shifts, the human touch is still
necessary in the teaching profession as teaching is a multifaceted job with affective
domains. Lastly, they talked about how these shifts could cause teachers to have a
negative image in the eyes of the public, which was another crucial reason for teach-

ers to be able to adapt.

In conclusion, this research study shows the dual-edged nature of increasing digitali-
zation and datafication in higher education as the participants reflect on their positive

and negative perceptions and experiences. While admitting that they see benefits of
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using digitalized and datafied tools and systems, participants also bring attention to

risks that must be managed.

5.3. Implications

Digitalization and datafication are complex practices that have taken over higher
education on a global scale (Williamson, 2017). This research study offers several
implications for English language instructors, higher education administrators, poli-

cymakers, the ELT field, and teacher training programs in higher education.

First, this study underlines the importance of critical digital and data literacy. The
participants’ answers revealed that they have a deeper understanding of digitalized
and datafied tools and systems rather than a shallow definition of competence.
Thanks to this, they are better able to understand the implications of increasing digi-
talization and datafication, which, in turn, helps them better navigate the (potential)

risks and concerns over their and their students’ data and information.

Second, the previous implication showcases the need to include critical digital and
data literacy in ELT curricula. This could involve training pre-service English teach-
ers on understanding the data they share, the data that digital tools and systems col-
lect, how their information will be collected and processed, and who can access
what. This way, English language teachers can make better-informed choices with

the tools that they choose to incorporate.

Third, this study underscores the importance of giving English language instructors
in higher education personal freedom to design and conduct their lessons. When
English teachers have agency and freedom, they can feel a stronger sense of profes-

sional identity, which improves their bond with their institutions and profession.

Fourth, these findings emphasize the need for higher education institutions to keep
up to date with the discussions happening around higher education on a global scale.
By being better informed, administrators and policymakers can make conscious deci-

sions and develop clear policies that better support their teaching staff and students.
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Fifth, this study underlines the importance of ethics in the creation of EdTech tools.
Teachers should be central actors in such discussions, and their concerns should be

taken into account in the development and distribution of digital tools and systems.

5.4. Limitations and Recommendations for Future Research

The present study has several limitations that should be recognized. This way, future
researchers can design their studies accordingly, and readers of this study can be bet-
ter informed. First, this study has three participants. While this number is within the
recommended range for an IPA study (Smith et al., 2009), having more participants
could have uncovered different experiences and perspectives. Therefore, future re-
search may benefit from having a larger sample. Second, this study was conducted at
a state university. Due to differences in funding, administration, student profiles, and
working conditions, the results may be drastically different in different universities,
especially private ones. Thus, future researchers may choose to focus on different
institutions. Third, this study only utilized interviews for data collection. Although
semi-structured and in-depth interviews are the recommended instrument for IPA
studies (Seidman, 2006; Smith et al., 2009), future research may collect data through
different means like observations or narrative interviews. Fourth, this study is cross-
sectional. However, as it also aims to understand how participants view the shifts in
their field, future research may benefit from conducting a longitudinal study that
would directly witness and present this transformation.
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APPENDICES

APPENDIX A. INFORMED CONSENT FORM

Dear participant,

This is a study conducted by Middle East Technical University, English Language
Teaching M.A. student Elif Gen¢ under the supervision of Prof. Dr. A. Cendel Ka-
raman. The aim of the study is to investigate English language instructors’ percep-
tions and experiences of digitalization and datafication of higher education.

For the purpose of this study, you will be asked to participate in up to two interviews
with the researcher. The interviews will take place in a public venue based on your
preference. Each interview is expected to take approximately 60 minutes. The inter-
view will be recorded via a voice recorder. During the analysis, your answers will be
transcribed by the researcher first. Your identity will be kept strictly confidential.
Any voice or written data collected from you will not be shared with any person or
institution other than the researchers. The voice recordings or any data collected
from you will be kept on a password-protected computer to ensure security. Your
data will be used for scientific purposes only. Pseudonyms will be used to ensure
your anonymity in research publications.

This research is designed to benefit society by gaining new knowledge. However,
you are not expected to gain any direct benefit from participating in this study. There
are no risks in participating in this research. Participation is on a voluntary basis.
During participation, if you feel uncomfortable for any reason, you are free to quit at
any time. In such a case, it will be sufficient to tell the researcher that you want to
quit. We would like to thank you in advance for your participation in this study. For
further information about the study, you can contact Elif Geng
(genc.elif@metu.edu.tr).

| have read and understood the above information provided to me. | agree that
| volunteer to participate in this study on my own will. | consent to giving writ-
ten and voice data to the researcher for the research purposes.

Full Name: Date: Signature:
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APPENDIX B. DEBRIEFING FORM

Thank you for taking part in this research on English language instructors’ percep-
tions and experiences of digitalization and datafication of higher education.

Please read the material on this form carefully to learn important information about
your experience in this study and ask us any questions that you have. After this de-
briefing, you may choose to have information we collected about you removed from
this research study.

What You Should Know About This Study

The aim of the study is to explore English language instructors’ perceptions and ex-
periences of digitalization and datafication of higher education. This study argues
that higher education as a whole is going through a time of uncertainty, transition,
and change due to a large number of factors; digitalization and datafication being
two of them. This study also argues that the existing research focuses on technical
details and applications rather than the affective domain of English language instruc-
tors. Therefore, this research aims to fill the gap in the literature by uncovering Eng-
lish language instructors’ personal perspectives and experiences regarding the
aforementioned phenomena. To achieve this goal, you were asked to participate in a
semi-structured interview by the researcher. This interview was recorded and will be
analyzed. Your identity will be kept strictly confidential. Any voice or written data
collected from you will not be shared with any person or institution other than the
researchers. Pseudonyms will be assigned to every participant to ensure anonymity in
research publications. You may be contacted for a brief member-checking process
after your interview.

Your Right to Withdraw Data

Now that you are done with providing data, you may decide whether you want to
have your data removed from the study or not. If you choose to have your data re-
moved, any data or written note regarding your interview will be deleted. There will
be no penalties or negative consequences for you if you withdraw from the study.
Before making your decision, please ask us any questions you have.

Confidentiality
Whether you allow your data to be used in this study or not, please remember that

the integrity of this research depended on keeping some of the details from you and
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the other participants. Therefore, it is important that you do not tell anyone else about
the details of this study until after June 15, 2024, which is when the analyses are ex-
pected to be done. All the information you provided will be completely confidential,
including your decision about whether to withdraw from the study.

If You Have Any Questions or Concerns

Please keep a copy of this Debriefing Form for future reference. If you have any
questions or concerns about this study and the research procedures used, you may
contact the researcher, Elif Geng, at genc.elif@metu.edu.tr.

If you would like to receive a copy of the final report of this study or a summary of
the findings when it is complete, please feel free to contact the researcher. If you
have any questions regarding your rights as a research participant in this study, you
may contact the researcher, or METU Ethics Committee at ueam@metu.edu.tr. In
case you experience any adverse effects that you feel result from being in this study,
please contact the researcher.

115


mailto:genc.elif@metu.edu.tr

APPENDIX C. ETHICS COMMITTEE APPROVAL

UYGULAMALI ETIK ARASTIRMA MERKEZI \\'\‘ ORTA DOGU TEKNIK UNIVERSITESI
e e V/ MIDDLE EAST TECHNICAL UNIVERSITY

DUMLUPINAR BULVAR! 06800
CANKAYA ANKARA/TURKEY
T:+90 312 210 22 91

F: 490 312 210 79 59
ueam@metu.edu.tr
www.ueam.metu.edu.tr

06 MAYIS 2024
Konu: Degerlendirme Sonucu

Génderen: ODTU Insan Aragtirmalan Etik Kurulu (IAEK)

flgi: Insan Aragtirmalar Etik Kurulu Basvurusu

Saym Prof. Dr. A. Cendel Karaman
Damgmanligim yiiriittiigiiniiz Elif Geng’in “An Investigation of English Language Instructors’
Perceptions and Experiences of Digitalization and Datafication of Higher Education” bashkli
aragirmamz  Insan  Aragtirmalari  Etik  Kurulu tarafindan  uygun  gériilerek
0243-ODTUIAEK-2024 protokol numarasi ile onaylanmgtir

Bilgilerinize saygilarimla sunarim

Prof. M

Baskan

Doc-
Uye
/ ye

%

ZCAN KABASAKAL

-K
Uye
Uye

GUNDUZ
Uye

116



APPENDIX D. SEMI-STRUCTURED INTERVIEW GUIDE QUESTIONS

Q1.  What are your thoughts on digitalization of higher education?

Q2.  What are your thoughts on datafication of higher education?

Q3.  What are some of your concerns about the digitalization trends of higher edu-
cation? Can you share specific examples/experiences?

Q4.  What are some of your concerns about the datafication trends of higher edu-
cation? Can you share specific examples/experiences?

Q5. How do you perceive the influence of corporate interests or commercializa-
tion on the digitalization of higher education? Can you share specific exam-
ples/experiences?

Q6. How do you perceive the influence of corporate interests or commercializa-
tion on the datafication of higher education? Can you share specific exam-
ples/experiences?

Q7.  What are your concerns related to privacy and surveillance in terms of digital-
ization at universities? (and in your university?) Can you share specific exam-
ples/experiences?

Q8.  What are your concerns related to privacy and surveillance in terms of datafi-
cation at universities? (and in your university?) Can you share specific exam-
ples/experiences?

Q9.  What are your views regarding power dynamics in your classrooms or institu-
tion as a result of digitalization of higher education? Can you share specific exam-
ples/experiences about this?

Q10. What are your views regarding power dynamics in your classrooms or institu-
tion as a result of datafication of higher education? Can you share specific exam-
ples/experiences about this?

Q11. How do you perceive the impact of digitalization on the autonomy of English
language instructors in higher education? Can you share specific exam-
ples/experiences about this?

Q12. How do you perceive the impact of digitalization on the professional identity
of English language instructors in higher education? Can you share specific exam-
ples/experiences about this?

Q13. How do you perceive the impact of datafication on the autonomy of English
language instructors in higher education? Can you share specific exam-
ples/experiences about this?

Q14. How do you perceive the impact of datafication on the professional identity
of English language instructors in higher education? Can you share specific exam-
ples/experiences about this?

117



Q15. In what ways do you believe the increasing digitalization may influence the
perception of English language teaching as a profession? Can you share specific ex-
amples/experiences about this?

Q16. In what ways do you believe the increasing datafication may influence the
perception of English language teaching as a profession? Can you share specific ex-
amples/experiences about this?

Q17. How do you perceive the role of governmental actors in shaping the digitali-
zation of higher education, and how does this impact English language instruction?
Can you share specific examples/experiences about this?

Q18. How do you perceive the role of governmental actors in shaping the datafica-
tion of higher education, and how does this impact English language instruction?
Can you share specific examples/experiences about this?

Q19. How do you perceive the role of commercial actors in shaping the digitaliza-
tion of higher education, and how does this impact English language instruction?
Can you share specific examples/experiences about this?

Q20. How do you perceive the role of commercial actors in shaping the datafica-
tion of higher education, and how does this impact English language instruction?
Can you share specific examples/experiences about this?

Q21. What are some changes you have observed in the professional development
opportunities available to English language instructors in response to digitalization?
Q22. What are some changes you have observed in the professional development
opportunities available to English language instructors in response to datafication?
Q23. How do you envision the future of the English language teaching profession
in light of ongoing digitalization of higher education?

Q24. How do you envision the future of the English language teaching profession
in light of ongoing datafication of higher education?

Q25. How do you navigate the institutional demands to adopt digital technologies?
Can you share specific examples/experiences about this?

Q26. How do you navigate your own professional knowledge and vision as a high-
er education instructor? Can you share specific examples/experiences about this?
Q27. How do you navigate your pedagogical content knowledge and vision as an
English language instructor? Can you share specific examples/experiences about
this?
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APPENDIX E. EXAMPLES OF INITIAL CODES

Table 11. Examples of Initial Codes

Initial Code
audit

plagiarism

interpersonal
relationships
hirable teach-
ers

funding
mutual trust

third parties

self-study

administrators
adaptation

Frequency
1

1

3

[EEN

Sample Quote
And also, they are very careful about it. Like, we all have our own account data. So, so we- everybody knows who
uses a certain computer.
First of all, the recent developments, they may pose a big question mark about the originality of the production, es-
pecially writing, because we expect students to produce something.
Therefore, | think that this digitalization has seriously affected the communication between people. I think it has
especially damaged the relationship between the teacher and the student.
Those teachers will not be preferred by educational institutions. Therefore, the easier and faster we move to that
digital place, the better it will be if we switch to digital teaching.
No one has ever used it. | think there is a financial problem in this sense.
As | said, mutual trust is very important. It is very important for them to trust their teacher. In other words, they
need to be sure that | will not take it and use it, and they need to know that I sincerely want this because | want their
speaking skills to develop.
We have this PDPL system. However, how applicable is it, or to what extent is it applied? I'm not sure about it.
And, unfortunately, | think corporations, companies, they have a huge influence. Because it's a really big market.
And instead of asking teachers questions all the time, they can, | mean, they should be able to, you know, able to
use those technologies by themselves.
It's also very important for the administrators to check the students’, you know, data from time to time.
There was a sudden transition to online education, of course. In order to adapt to this immediately, there were sepa-
rate trainings and in-service trainings. After a while, people got used to it, but even if we got used to it, it was tiring
to do this every day.
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efficiency

tiring

empathy
talking to the
screen
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not the same
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[EEN

[EN

Table 11. (continued)

For example, if the teacher is not used to using these technological tools, it will slow them down a lot and leave them
behind in the program.

I was curious about technology because | also loved it, but of course, it was extremely tiring. Because there were a lot of
tabs open on [the browser]... Now, what to do on this one, what to do on that one? What were we following? The steps
and things to do are all spelled out in front of me. In other words, following them, applying them even if they were readi-
ly available... It was causing an excessive workload, you know, there were many studies on [application] fatigue, it was
talked about, having to constantly look at the screen, having to stare, it is a difficult thing, and this is also completely
related to the energy of the class in front of you.

Now, as a teacher, | always believe that, whether it's face-to-face or online, how would | feel in my own class?

I wasn't sure that they were listening, and | wasn't sure that they were taking me seriously. And they- they definitely
lacked motivation to wake up in the mornings. It affected the teaching experience negatively, | would say.

Unfortunately, | was observing that a little more during the pandemic. For example, we were doing all our lessons online,
to put it simply. The students would turn off their cameras, and you couldn't say anything. I think they really had a seri-
ous power there. They would turn on their cameras when they wanted, they wouldn't turn it on if they didn’t want to,
they wouldn't listen when they didn’t want to. Maybe they weren’t even there, they were away. I think the role of the
teacher there has diminished a little bit.

Technology is improving not only in terms of teaching, but also in medical practices and also engineering. All this stuff
will be done quite easily by using technology, but — there is a big “but” coming — | still think technology has no good use
without a knowledgeable person in charge. | don't know.

For example, sometimes listening to a robotic voice... [application] or another tool was used there. You know, it some-
times feels so weird when it is obviously not a human voice, or a human recording.

| see this concern, especially in my older colleagues. Their attitudes towards technology are more negative.

There, my actions are shaped depending on the audience, like they say “nabza gore serbet” in Turkish. I mean, depending
on the attitude of the students because these things are related to each other. | mean, the attitude, the attitude of the teach-
er... you know, switching to another tool or something healthier... Actually, teachers are a lot like magicians or jugglers.
There, it's a bit like I said, pulling a rabbit out of a hat like a magician. Is that rabbit loved, does it make the crowd cheer?
If it does, it can be used, if not, you need to switch to another tool. So you have to see every time.
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Table 11. (continued)

I think it's very good especially when doing item analysis in multiple choice exams, when looking at difficulty levels,
etc.

Now, teachers need to adapt to this. Because after a while, if that gap widens, students in their classes may say,
"Well, the teacher doesn't know anything.” This is an issue that devalues the perception of teachers in the eyes of
their students - devalues the perception of the profession.

Because technology, again, cannot replace a teacher or a human being. That emotional transfer, that empathy... You
know, in class, it's not necessarily like, “oh, we're losing our jobs, teachers are going to disappear” or anything like
that.

Now, in my beginner classes, | do this a little more to open up to the outside world because students come from all
over Anatolia, they may not have had any experience abroad before. They may not have spoken to a native speaker
or they may not have spoken to someone else in English, a foreigner.

I don't see it as a threat as long as it is used very sensibly. On the contrary, | think it increases students' autonomy. |
think they take responsibility for themselves and develop more self-regulation skills.

I mean, some professors say, for example, this is the case at my previous university, "I don't let students play games,”
they believe that playing games, like using Kahoot or something else, is a bad thing. Or, for example, there were pro-
fessors there who thought their authority was shaken by digital tools.

Now everything is quite easy to reach. Like, you can take courses from around the world. And based on your interest,
you can look for some training opportunities and you can easily do them in your own time. So it's- digital tools have
a great value for your personal, professional development.

Everything we click on is ultimately recorded on the internet. I mean, this can go to many, many different places, but
it can be a good thing, it can be a bad thing, you know, when it comes to catching criminals, for example. You know,
child pornography, for example, it's a crime everywhere, after all, and things like, you know, people in authority fol-
low certain steps and catch these people, you know, what sites did they enter, that deep web part, for example.
Distributing our phone numbers, for instance, is the simplest example. | mean, you know, numbers we don't know,
they call you, and you get like, “Where did they get my number?” I think that's always there. I mean, on a country
basis. This must be something related to how solid the laws are, and whether they are implemented or not.
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Table 11. (continued)

My husband, for example, was working in an IT department and I learned from him, much later, how easy it actual-
ly was to access all this data, and | didn't find it, | didn't find it right. ... I really learned how easily that data could
be extracted during that period. For example, when a computer is moved to another location, to a better equipped
location, | learned that most of the data on the computer, even the lost data, can be restored, all of it can be backed
up and extracted, and frankly, that made me a little nervous. Now I am much more careful about the applications |
use, and I try to be more careful.

I was working at another university during the height of the pandemic. Students could record and download the
online lectures, but for example, in an exam environment, it was different. It didn’t matter if it was a speaking or
written exam, we would have to record all exams and download them because our observations alone were not
enough. And we would go to school on a certain day and hand in the recordings. If you recorded the exam not in a
school environment but at home or in another environment, the teacher was fully responsible for the recordings. For
example, if the computer crashed, the power went out, or something happened, the teacher is completely responsi-
ble. This made us nervous because there were so many things out of our control, but we were responsible for every-
thing.

Yes, | think that digitalization is increasing, and | think it is being advertised a little more. Actually, I even think
these publishing houses are competing with each other on this issue. Because they are always like, "We have the
best digital platform.” That's how it is. Ultimately, they have to advertise their books to get them on the market and
increase their sales.

There is also something like online workbooks instead of physical workbooks. Now, when students do not get the
original book, they cannot access the online workbook exercises. If I, as an institution, as a teacher, include a certain
percentage of online workbook exercises in the scoring, | will now put students who are economically disadvan-
taged even more at a disadvantage in terms of points, for example, because they could not get the original book.
And for example, this institution was using another book before | started. The reason they stopped using it was be-
cause it did not have a digital platform. That is what the administration told us. Because the world is going that way
now.
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Table 11. (continued)

I mean, for example, we are starting a brand new book. Those who come to introduce the book, they are all like “Our
digital book is user-friendly, for example, you can do this, that...” I mean, how are the speaking and listening exercises
in the book? Are the transitions good? | don't know, is it topic-based or team-based? You know, these... Instead of ex-
plaining these first, "Oh, our digital platform is very good, very nice. You know, it is user-friendly, you can play the
sound when you press here, you can play the video when you press here..." and these are gradually increasing as the
new editions of the books are published.

| used to say when | started working as a teacher that language learning shouldn't stop in the classrooms or outside the
class. Try finding as many materials as you can. Now, with the technological developments, it's quite easy.

During this online education, especially when everything, all the exams, all the lessons were done via [app], we used
[app] before [app]. Now, the exam rules... Of course, it's the teacher's job to manage them, but we also had an exam
explanation for the students at that time, like this, you'll be in class at this time, your cameras will be on, | don't know,
your hands and face will look like this. It was even like, they'll see their own questions on the computer, and they will
have an extra phone camera that shows the room they are in.

To be honest, datafication increasing in a way that puts pressure on the students would scare me. Technology’s extent,
I mean... To what extend will it be included? Also, is this the teacher’s choice, or the institution’s choice that is im-
posed on the teacher? Or is it imposed on the institution? When you look at it from a wider perspective...
This can create tension between parents and teachers too.

Then at the end of the year, it’s like an event for what the students did that year. Well, you know, like a portfolio, dis-
playing them, like a class show. Now I realized this thing, | realized that it was something that made my friends proud.
You know, “Look, my child is doing such and such things, the school is doing this and this,” you know. Or “The Eng-
lish teacher gave them so many book reading assignments,” something like that, as an extra thing on the platform. The
parents see this as, you know, a positive thing.

It's scary because they're recording people, people's facial expressions. They're recording our voices. So where will it
stop? What will happen next? What will the system do? It's quite personal. I'm afraid.
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Table 11. (continued)

When 1 first started teaching here, | wanted to use [platform]. | asked my students to upload their self-introduction
presentations to [platform]. Again, a few students didn’t want to; they were against it, and when | thought about it later,
I thought, “They are actually right,” you know, they said, “They are making fun of my pronunciation, my accent.” It's
really personal. Actually, this is what we call PDPL.

The teacher may also feel pressured. If it is imposed on them, if it is something they have to do. And who will review
those camera recordings, who will see them?

Because, for example, when they do that textbook online digital exercise, you see who is doing it, who is not doing it,
which topics are lacking, which topics are misunderstood. | see, for example, a lot of mistakes in the simple present
tense. | can go back to that topic and explain it to the students again. In this sense, it is beneficial for us and for their
education.

| mean, as a regular citizen, every step | take is followed, | don't know, cameras are filming when | walk down the
street, etc. The feeling of being watched, being observed is a bit disturbing.

About increasing datafication? Yes. That thing... well... how much is it used? How much does technology interfere
with students' privacy or feelings of comfort? We need to look at that. For example, in the Chinese example, as | read
the article, having cameras in classrooms, something that records students' emotions, | thought, if | were a student, |
would be bothered by this feeling of "big brother is watching me.”

Yeah, like, I don't know if the news is correct, but [company] takes a screenshot of your, of our computers every 10
seconds so that they can provide data for their own, artificial intelligence, and | don't know about it. | don't approve it,
but they get it.

This is a matter of to what extend it is used and what it is useld for.

It definitely provides transparency. So nothing is hidden, everything is out in the open and no one can change it any-
more. Because it has already been uploaded there. So in this sense, in terms of providing transparency, in terms of be-
ing able to track and follow it later, | think it makes our job much easier.
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Table 11. (continued)

For example, | believe that our digital grading process here is very objective. Because in midterms, we do not know who the
papers that come to us in the digital environment belong to. And this is the same in the proficiency exams. In other words,
there is a random number assigned to each paper, we read the paper number and grade it according to the rubric. It is trans-
ferred to another teacher's system. If there is a big difference in points, it goes to a third teacher, etc. If the student objects, it
is read again. But for example, whose paper is that? | mean, there is no favoritism here, there is no name that comes up
there, etc. You know, there are no such things. Well, I think the privacy here is what leads to objective grading.

Yes, yes, yes, for example, face-to-face communication is always better. That's why it makes you feel more comfortable to
apply this technology use in face-to-face classes, because | see what the student feels. Now, when | send the [app] link to the
student, if their camera is off, for example, does the student say "Oh, ew, is it [app] again?" etc., you can't know because |
can't read it, | mean, is the student doing something under pressure, that could definitely be it.

I think Generation Z needs to be stimulated with different things during class because their attention spans are so short.
Actually, sometimes | think that some tools are underused. Like we can work on them more and we can incorporate them
into our teaching more.

But of course, instead of using technology for the sake of using technology, | need to understand and integrate the pedagogi-
cal purpose it serves.

I think, well, at the beginning, everything has a good purpose. Everybody wants to make something useful for their profes-
sion. But again, who are the third parties? What kind of data are we going to collect? Why are we going to analyze them,
and why are we going to use them? So, these should be decided quite carefully, or else, it can have really, really bad results.
Of course, | also kept these, for example, | deleted the name and used them again in later years in later classes to see how
many points you could give on the rubric. In other words, to analyze sample paragraphs

Speaking is not a skill that can always be evaluated. We don't have that much time. | asked the students to send me voice
recordings.

Students do homework and submit it through platforms, teachers download those files, work on them and give feedback. In
other words, it seems more practical and easier. It is impossible to do everything in a classroom environment.

For example, prior to the pandemic, we weren’t using the university’s own learning management system. That was a big
problem for us, and | think it was ridiculous. When the pandemic happened, for some reason, they were suddenly like
“Ohhh, we should use it too!”
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Table 11. (continued)

Because on that digital platform, they were also registered in a classroom environment and who - | think if I remember cor-
rectly, who was logging in, who was opening the materials, who was doing what, | could check those things.

I mean, like, it's it's completely up to the teacher. Although, I mean, in, in case of the university’s own learning man-
agement system, there are some things that we need to do weekly. But, other than that, whether we use the software of
the book or if we use, | don't know, [app] or not, it's completely up to us.

There's no opposition against using technological tools in class or using tablets, using internet in class, because we
cannot avoid it, so we have to involve it in our teaching.

It is especially useful for tracking student absences, reports, etc. We don’t track data other than this and grades.

For example, each and every week, we are given a word list by our coordinators. So, in the past, | used to find each and
every word from the dictionary. But instead these days, | just enter those words into [Al tool] and it gives me, provides
me with these definitions, with all examples.

Especially before the lessons. | prepare lots of materials with the help of [Al tool] these days.

Like the book’s software, the listening is one click away. But before the software, we used to carry our CD players to
the classroom. So it was a huge burden from time to time. We used to carry speakers. And so | don't know. And now
everything is one click away. So they make my job easy now.




APPENDIX F. TURKISH SUMMARY/TURKCE OZET

GIRIS

Diinya, jeopolitik, ekonomik ve sosyal sorunlar nedeniyle giderek artan bir 6ngdorii-
lemezlik ile kars1 karsiyadir ve bu durum, yliksekégretim alanina da yansimaktadir
(Czerniewicz vd., 2023; Johnson vd., 2022). COVID-19 pandemisi bu zorluklari
daha fazla ortaya ¢ikarmis olsa da neoliberalizm ve 6zellestirme gibi faktorler zaten
yiiksekogretimi yeniden sekillendirmekteydi (Saltman, 2022; Williamson vd., 2020).
Bazilar1 dijjital araclarin 0grenmeyi ve organizasyonu gelistirdigini savunurken
(Selwyn, 2022), digerleri bu araglarin yiiksekdgretimin ticarilesmesini, gézetimi ve
veri odakli hale gelmesini kolaylastirarak akademik 6zgiirliigli ve 6gretmenlerin yet-
kilerini tehdit ettigini 6ne siirmektedir (Gourlay, 2022; Williamson, 2017). Tiirki-
ye’de dijitallesme, "Yiiksekdgretimde Dijital Déniisiim Projesi" (YOK, 2019) ve
yiiksekdgretimde biiyiik veri uygulamalari iizerine yapilan arastirmalar (YOK, 2022)

gibi girisimlerle ulusal bir giindem haline gelmistir.

MOOC, yapay zeka ve oyunlagtirma gibi dijital araglarin ytikselisi, 6grenmeyi dev-
rim niteliginde degistirecegi vaadini tasisa da (Alenezi, 2021; Saltman, 2020;
UNESCO, 2023), siklikla gerceke¢i olmayan beklentiler yarattigi igin elestirilmekte-
dir (Selwyn, 2024). Tam aksine, elestirmenler, teknolojilerin egitimdeki esitsizlikleri
artirabilecegini, varlikli okullarin bu araglar1 daha yoksul okullardan farkli kullandi-
gin1 savunmaktadir (Eynon, 2023; Romanova vd., 2020). Hem savunucular hem de
elestirmenler, daha fazla arastirmaya ve 0gretmenlerin karar alma siireclerine katili-
mina ihtiya¢ oldugu konusunda hemfikirdir (Emejulu ve McGregor, 2019; Luckin
vd., 2016; UNESCO, 2023).

Yiiksekogretimde dijitallesme, akademik emegin metalastirilmasina yol agmis ve
kiiresel teknoloji sirketlerinin iiniversiteler lizerinde artan bir etkiye sahip olmasina

neden olmustur (Castafieda ve Selwyn, 2018). Bu degisim, 6gretim ve 6grenme uy
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gulamalarini da etkilemis, dijital araglar sinifta nelerin miimkiin olup olmadigini sik-
ca belirler hale gelmistir (Castafieda ve Selwyn, 2018; Williamson, 2017). Ogret-
menler de rollerinin yeniden tanimlanmasi siireci yasamaktadir ve bazilar1 bunu, diji-
tal platformlarin "hat operatorleri" haline gelmeye benzetmektedir (Hillman ve
Esquivel, 2024; Suoranta vd., 2022). Ayrica, yliksekogretimde 6zel sirketlerin artan
etkisi ve ogrenciler arasindaki derinlesen esitsizlikler, akademisyenlerin profesyonel

rollerini yeniden sekillendirmektedir (Czerniewicz vd., 2023).

Hizla artan dijitallesme egitimi veri odakli bir alan haline getirmistir (Hillman ve
Esquivel, 2024). Verilesme kavrami, ilk olarak Mayer-Schonberger ve Cukier (2013)
tarafindan ortaya atilmis olup, olgularin analiz edilebilmesi icin nicel formatlara do-
niistliriilmesini ifade eder. Mejias ve Couldry (2019), verilesmenin sadece insan ya-
saminin verilere donistiiriilmesini degil, ayn1 zamanda verilerden deger iiretilmesini
de igerdigini vurgular. Sosyokiiltiirel diinyalarin makine tarafindan okunabilir for-
matlara doniistiiriilmesi olarak tanimlanan verilesme (Williamson vd., 2020), neoli-
beral etkiler nedeniyle artmistir. Egitimde bu siire¢, daha genis toplumsal egilimlerle
paralellik gosterir ve finansal ve politik yatirimlarla desteklenen genis ¢apli veri top-
lama ve analizine yol acar (Williamson, 2017). Biiylik veri gibi araglar, egitim sis-
temlerinde izleme, karar alma ve silire¢ otomasyonunu miimkiin kilar (Williamson

vd., 2020).

Verilesme, egitim {izerinde giderek daha fazla etkili olmakta ve algoritmik veri ma-
denciligi ile performans 6l¢lim teknolojilerinin yiikselisiyle kendini gdstermektedir
(Williamson, 2017). Yiiksekogretimde bu durum, ¢ok modlu veriler ve sinif orta-
minda duyusal analizler de dahil olmak iizere ¢esitli veri tiirlerinin toplanmasiyla
genislemistir ve sektorii bir veri sinirina doniistiirmiistiir (Thompson ve Prinsloo,
2023). Bu degisim, veri temelli 6l¢tim teknolojilerinin dayatilmasina yol agmakta ve
hiyerarsik siniflandirmalar ile otomatik karar alma siireglerini beraberinde getirmek-
tedir (Williamson vd., 2020). Bu tiir siiregler, dijital egitim yonetisimi olarak adlan-

dirilan egitimin yonetiminde giderek daha fazla yer almaktadir (Williamson, 2016).

Elestirmenler, verilesmenin tarafsiz olmadigin1 ve esitsizlikleri pekistirdigini dile

getiriyorlar (Atenas vd., 2023; Stewart, 2023). Ayrica bu siire¢, akademik emegi me-
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talagtirarak ogretmenleri teknoloji sirketlerine veri iireten tiireticilere (prosumer) do-
niistiirmektedir (Hartong, 2016). Ayrica, veri sistemlerinin Onyargi ve ayrimciligi,
Ozellikle de dezavantajli gruplar i¢in artirabilecegi endisesi bulunmaktadir (Eynon,

2023; Thompson ve Prinsloo, 2023).

Akademisyenler, bu zorluklar1 ele almak i¢in daha elestirel bir veri okuryazarligi
anlayisina ihtiya¢ duyuldugunu savunmaktadir. Mevcut yaklagimlar biiylik Olciide
teknik olsa da yiiksekogretim 6gretmenleri ve aragtirmacilarinin verilesmenin yaygin
etkisiyle basa cikabilmek i¢in daha elestirel perspektifler benimsemeleri gerektigini
one sirmektedirler (Emejulu ve McGregor, 2019; Raffaghelli ve Stewart, 2020).
Veri araciligiyla egitimin mahremiyeti, seffafligi ve insanliktan uzaklastirilmasina
iliskin endiseler giderek artmakta ve dijital okuryazarlikta sistematik ve elestirel tar-

tigsmalara ihtiyag duyulmaktadir (Raffaghelli ve Stewart, 2020).

Yerel ve kiiresel galismalar teknik zorluklar1 ortaya ¢ikarsa da dijitallesmenin ve
verilesmenin daha genis etkileri {izerine elestirel perspektifler genellikle eksiktir. Bu
eksikligi gbz onilinde bulundurarak, bu ¢alisma asagidaki sorulari cevaplamayi hedef-
lemektedir:
1. Ingilizce 6gretmenleri yiiksekodgretimin dijitallesmesini ve verilesmesini nasil
algiliyor?
2. Ingilizce 6gretmenleri yiiksekdgretimin dijitallesmesini ve verilesmesini nasil
deneyimliyor?
3. Ingilizce 6gretmenleri, yiiksekdgretimin dijitallesmesi ve verilesmesiyle ilgili

olarak dil 6gretimi meslegindeki degisimleri nasil kavriyor?

YONTEM

Nitel aragtirmalar, disiplinleraras1 ve gelisen dogas1 nedeniyle tanimlanmas1 zor bir
alandir (Denzin & Lincoln, 2017). Nitel arastirmalar, insan deneyimlerini ve ¢evre
ile etkilesimleri yorumlamaya ve anlamaya odaklanir (Given, 2008; Strauss ve Cor-
bin, 1998;). Yorumlayici Fenomenolojik Analiz (IPA), bireylerin yasam deneyimle-
rini nasil anlamlandirdiklarin arastirmay1 amaglayan bir nitel yontemdir (Smith vd.,

2009). Bu ¢alisma igin, IPA, Ingilizce 6gretmenlerinin yiiksekdgretimde dijitallesme
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ve verilesme konusundaki yaganmis deneyimlerini aragtirmak amaciyla se¢ilmistir.
Caligma, katilimcilar kriter 6rnekleme ve kartopu drnekleme yontemleri araciligiyla
se¢mistir. Kriter 6rneklemede, katilimcilarin 5-15 yil deneyime sahip olmasi ve Tiir-
kiye'deki 6nde gelen belli bir tiniversitede ¢alisiyor olmalar1 aranmistir. Kartopu or-
nekleme, katilimcilardan birinin baska bir katilimci bulmasina yardimci olmustur.
Sonug olarak, 10-15 yil deneyime sahip ii¢ ingilizce 6gretim eleman calismaya ka-

tilmastir.

Bu calismada iki derinlemesine, yar1 yapilandirilmis goriisme gerceklestirilmistir.
Gortismelerden once, katilimcilarin anlayiglar1 ve deneyimlerine odaklanan agik uglu
sorular hazirlanmistir. Katilimcilar, gériismenin yapilacagi yeri ve kendilerini rahat
hissettikleri dili segmislerdir; goriismeler, katilimcilarin tercihlerine gore Ingilizce,
Tiirkce veya her iki dilde yapilmistir. Tiim goriismeler ses kayit cihaziyla kaydedil-
mis ve ayni giin arastirmaci tarafindan birebir yaziya dokiilmiistiir. Transkripsiyon-
lar, nitel analiz yazilimi MAXQDA 24'e yiliklenmistir. Arastirmaci, transkriptleri
birden ¢ok kez okuyarak veri azaltma ve kodlama siirecini kolaylastirmstir. Ik kod-
lama asamasinda, gecici kodlar listelenmis ve ardindan karsilastirma ve yeniden
okuma yoluyla kodlar yeniden diizenlenmis, bazilar1 birlestirilmis, yeniden adlandi-
rilmig veya c¢ikarilmistir. Bu siireg, hem katilimcilarin anlatilarin1 hem de arastirma-
cinin yorumlarini yansitan nihai temalarin gelistirilmesine yol agmustir. Analizde
tiimevarimsal bir yaklasim uygulanmistir. Analizi dogrulamak icin, katilimcilara

sonuclarin 6zetleri gdnderilmis ve bu siiregte tiye kontrolii yapilmistir.

BULGULAR
Ilk Arastirma Sorusu

[lk arastirma sorusunun cevabini yorumlarken ii¢ ana tema ortaya ¢cikmistir. Bu tema-

lar “Olumlu Algilar,” “Olumsuz Algilar” ve “Farkindalik” olmustur.
Olumlu Algilar

"Olumlu Algilar" temasi, katilimeilarin yiiksekdgretimin dijitallesmesini ve veriles-

mesini yararli veya makul olarak gérme big¢imlerini ifade etmistir. Bu temayi ince-
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lerken, algilarini daha fazla agiklayan bes alt tema belirlenmistir. Bu bes alt tema
"Tamamlayic1 Araglar", "Ogrenci Faydalar1", "Hesap Verebilirlik", "Mesleki Geli-

sim" ve "l¢gdrii" olmustur.

Katilimcilar, goriismelerinde yiiksekogretimde dijitallesme ve verilesmenin, sinif igi
ve disindaki pedagojik uygulamalarina yardimei olabilecek araglar olarak goriildii-
gini belirtmislerdir. Bu cevaplarda, dijitallesme ve verilesme, "Tamamlayic1 Arag-
lar" olarak adlandirilan bir alt tema altinda degerlendirilmistir. Katilimcilar, dijital
araglarin Ogretmenlerin is yiikiinli azaltabilecegini, 6grenmeyi ve Ogretmeyi daha
erisilebilir hale getirebilecegini ve derslerin verimliligini artirabilecegini ifade etmis-

lerdir.

Katilimcilar, dijitallesme ve veri odakli araglarin 6grencilerin 6grenim siireglerine
sagladig1 yararlar cesitli agilardan ele almislardir. Bu yararlar, "Artan Ozerklik,"
"Artan Giiven," "Siirekli Ogrenme" ve "Ek Pratik ve Geri Bildirim" olarak dért ana

baslik altinda toplanmistir.

Katilimecilar, dijitallesme ve verilesme odakli sistemlerin yiliksekogretimde arttirilmig
hesap verebilirlik sagladigini belirtmistir. Bu hesap verebilirlik, 6grencilere, ogret-
menlere ve yoneticilere yonelik ¢esitli seviyelerde kendini gostermektedir. "Objektif-

lik," "Dijital 1z," ve "Seffaflik" bu alt temanin kodlar1 olarak belirlenmistir.

Gorlismelere katilanlar, dijitallesmenin ve verilesmenin profesyonel gelisim igin
onemli faydalar sundugunu vurgulamistir. Dijital araclarin kariyerle ilgili becerilere
ve egitim firsatlarina erisimi artirdigini diistinmislerdir. Ancak firsatlarin arttigini
diisiiniirken ayn1 zamanda etkinliklerinin ve gecerliliklerinin degisken olabilecegini
one stirmislerdir. Miktardaki artisin her zaman daha yiiksek kaliteye donlismedigini

belirtmislerdir.

Katilimcilar, yiiksekogretimde dijitallesmenin ve verilesmenin i¢gérii iiretimini
onemli bir fayda olarak belirlemistir. Bu siireclerin daha iyi analiz ve takip yoluyla
ogrencilerin ve 6gretmenlerin deneyimlerini nasil gelistirebilecegini vurgulamislar-

dir.
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Olumsuz Algilar

Katilimeilar, yiiksekogretimin artan dijitallesmesi ve verilesmesi konusunda "Olum-
suz Algilar" temas: altinda kategorize edilen c¢esitli endiselerini dile getirmislerdir.
Endiseleri ii¢ alt temaya ayrilmustir: "Kayg1", "Gizlilik" ve "Kurumsal Etki ve Kont-

rol.”

Calismadaki katilimcilar, yiiksekogretimde dijitallesme ve verilesmenin etkileri ko-
nusunda dnemli kaygilar ifade etmislerdir. Ozellikle bu degisikliklerin 6ngériilemez-
ligi, hem egitmenler hem de 6grenciler lizerindeki artan baski ve dijital araglarin po-

tansiyel kotiiye kullanimi konusunda endiselerini dile getirmislerdir.

Katilimcilar dijitallesme ve verilesmeden kaynaklanan gizlilik sorunlart hakkinda
onemli endiseler dile getirmislerdir. Hem kisisel yasamlarinda hem de egitim bagla-
minda dijital platformlara olan giivenlerini etkileyen riza eksikligi, seffaflik eksikligi

ve artan gozetimin kapsami konusunda korkular1 olduklarini belirtmislerdir.

Katilimcilar, yiiksekogretimin dijitallesmesi ve verilesmesinde kurumsal varliklarin
artan etkisi ve kontrolii konusunda endiselerini bildirmislerdir. Bu etkinin, egitim
kaynaklarinin ticarilestirilmesi, 6grenci verilerinin kar amaciyla kullanilmasi ve egi-
tim esitsizliklerinin potansiyel olarak daha da kdtiilesmesi gibi ¢esitli sekillerde orta-

ya ciktigini gozlemlemislerdir.
Farkindahk

Son tema olan "Farkindalik", katilimeilarin yiiksek d6grenimde dijitallestirme ve veri-
lesmenin dikkatli ve amaca uygun kullanimina olan vurguyu gostermektedir. Genel
olarak, katilimcilar dijital ve veri araglarinin 6nemli faydalar saglayabilmesine rag-
men, sorumlu ve diisiinceli bir sekilde kullanilmas1 gerektigi konusunda hemfikirdir

ve bu da egitim uygulamalarina bilingli entegrasyonun 6nemini pekistirir.
ikinci Arastirma Sorusu

Bu arastirma sorusu, katilimeilarin yiiksekdgretimin dijitallesmesi ve verilesmesiyle

ilgili deneyimlerini ortaya ¢ikarmayr amacglamistir. Katilimcilarin cevaplariin yo-
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"non

rumlar1, "Amag", "Azalms Is Yiikii", "Kisisel Se¢cim", "Az Kullanilma", "Artmis Is
Yiikii ve Bask1", "Ogrenci Direnci" ve "Insandisilastirma" olmak iizere yedi ana te-
may1 ortaya ¢ikarmistir. Katilimcilarin verdigi yanitlar, katilimcilarin genel olarak
dijitallesmis ve verilesmis araglar1 ve sistemleri farkli amaglar i¢in kullandigini orta-
ya koymustur. Giderek dijitallesen ve verilesmis bir yiiksekdgretim ortaminda Ingi-
lizce 6gretmenleri olarak yasadiklar1 deneyimler, 1) is yiiklerinin farkli zamanlarda
hem azaldigin1 hem de arttigini, ii) kurumlarindaki dersleri iizerinde tam kontrole
sahip olduklarini, iii) kurumlarinda dijital araclarin yeterince kullanilmadigini, iv)
zaman zaman Ogrencilerden direng¢ gordiiklerini ve v) artan dijitallesme ve veriles-
menin 6gretim deneyiminin veya ilgili aktorlerin insanliktan ¢ikarilmasina yol agabi-

lecegini gostermistir.
Amac

Bu aragtirmadaki "Amag¢" temasi, yiiksekogretimde dijital araglarin ve veri toplama-
nin arkasindaki gerekgeyi ifade etmektedir. Bu tema ii¢ alt temaya ayrilmustir: "izle-

me", "Gozetmenlik" ve "Pedagojik Kullanim".

Katilimeilar, kurumlarinda veri toplamanin asgari ve geleneksel oldugunu, ¢ogunluk-
la devamsizlik gibi temel Olgiitlere odaklandigini bildirmistir. Toplanan verilerin
oncelikle egitim ortamini gelistirmek icin kullanildigini ve kurum ig¢inde giivenli bir
sekilde saklandigini1 agiklamiglardir. Bu, veri analizinin dahili olarak yapildigini ve
verilerin Uigiincii taraflarla paylasilmadigini belirten diger katilimcilarin deneyimle-
riyle tutarlidir. Dijital araclar siklikla pedagojik amaglarla kullanilmistir. Bu kulla-
nim sinif i¢i veya derse hazirlik gibi sinif dis1 olarak gerceklesebilmektedir. Dijital
platformlar iizerinden gézetmenlik, pandemi sirasinda 6zellikle kullanilmistir ve ku-
rumlar smavlari izlemek ve akademik diiriistliigii saglamak i¢in cesitli dijital araclara
giivenmistir. Genel olarak, katilimcilarin deneyimleri dijital araglara ve veri topla-

maya kars1 temkinli ancak pragmatik bir kullanimi1 yansitmaktadir.

Kisisel Se¢cim

"Kisisel Se¢cim" temasi, katilimeilarin kurumlarinda dijital araglar1 ve pedagojik uy-

gulamalar1 segmede 6zerkligi nasil deneyimlediklerini vurgulamistir. Tiim katilimci-
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lar, siniflarinda uygun gordiikleri aracglar1 segme ve uygulama ozgiirliigiine sahip
olduklar1 konusunda hemfikirdir. Bu 6zerklik, onlarin profesyonel kimlik ve kontrol
duygusunu giiclendirmektedir. Genel olarak, katilimcilarin ¢alistig1 kurum Ingilizce
egitmenlerinin profesyonel 6zerkligini desteklemektedir ve dijital araglar1 6zgiirce
secmelerine ve kullanmalarina izin verir, bu da profesyonel kimliklerini ve inisiyatif

duygularini giiclendirmektedir.
Az Kullanilma

"Az Kullanilma" temasi, katilimcilarin kurumlarinda dijital araglarin ve sistemlerin
yetersiz kullanim1 hakkindaki goriislerini yansitmaktadir. Katilimeilar, kurumlarinin
ve Tirkiye'deki daha genis egitim baglaminin dijitallesme ve verilesme konusunda
geride kaldigina dair ortak bir duyguyu ifade etmistir. Hem kurumun hem de Tiirki-
ye'nin bir biitiin olarak gelisen egitim egilimlerine uyum saglamada basarisiz oldu-
guna ve Avrupa ve ABD gibi bolgelere kiyasla geride kaldigima inanmaktadirlar.
Genel olarak, katilimcilar 6gretimlerinde dijital araclar1 kullanma konusunda 6zgiir-
liige sahip olmalarina ragmen, kurum ve ulusal baglamin dijital gelismeleri tam ola-
rak benimsemedigini diislinmektedirler. Kiiresel egitim egilimleriyle uyumlu hale
gelmek i¢in daha fazla dijitallesmeye dogru bir kaymay1 savunmakta ve mevcut diji-

tal entegrasyon diizeyinin yetersiz olduguna inanmaktalardir.
Azalmns Ts Yiikii

"Azalmis Is Yiikii" temasi, katilmcilarin dijital araglarin ve sistemlerin 6gretimle
ilgili gorevlerini nasil azalttigina dair deneyimlerini yansitmaktadir. Ug katilimer da
artan dijitallesme nedeniyle hem sinif icinde hem de disinda daha az is yasadiklarini
bildirmistir. Bunun yam sira, calistiklar1 kurumun onlarin is yiikiinii azaltmak icin
ogrencilere dijitallesme ile ilgili baz1 ekstra bilgiler verdigini anlatmiglardir. Kisisel
tercihleri ile kullandiklari araglarin ve sistemlerin hayatlarin1 kolaylastirdiklarin

vurgulamiglardir.
Artan Is Giicii ve Baski

"Artan Is Yiikii ve Baski" temasi, katilmcilarn yiiksekogretimde dijitallesme ve

verilestme nedeniyle karsilastiklar: zorluklar1 vurgulamaktadir. Bir 6nceki kisimda is
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yiiklerinin azaldigindan bahsetmisken, burada bazen tam tersini yasadiklarini da be-
lirtmiglerdir. Katilimeilarin cevaplari, 6zellikle pandemi zamani gibi dijital araglarin
kullanimin1 zorunlu kilan durumlarda is yliklerinde ve hissettikleri baskida bir artis
oldugunu gostermistir. Bu da, dijitallesme ve verilesme trendlerinde, ana aktorlerin

karar alabilme mekanizmalarinin 6nemini vurgulamaktadir.

Ogrenci Direnci

"Ogrenci Direnci" temas, egitmenlerin dijital araglar ve uygulamalar konusunda
Ogrencilerden gordiigii direnci anlatmaktadir. Katilimeilarin paylastigi 6rnekler, bazi
Ogrencilerin kisisel verileri igeren dijital uygulamalara kars1 hissettikleri rahatsizlig
ve isteksizligi vurgulamaktadir. Ogrencilerin endiselerini dinleme ve ydntemlerini
ayarlama istekleri, giiven ve saygiy1 tesvik etmekte, bu da 6grenci-6gretmen iliskisini
geligtirebilir ve ogrencilerin 0grenmelerinde Ozerkliklerini desteklemektedir. Bu
ozellikle de herkesin yetigskin oldugu yiiksekogretim baglaminda ekstra onem tasi-

maktadir.

insandisilastirma

"Insandigilastirma" temasi, katilimcilarin dgrencileriyle kisisel baglarini kaybettikleri
veya mesleklerinin insani yonlerinde bir diisiis algiladiklar1 anlar1 belirtmektedir.
Katilimcilar, 6zellikle pandemi esnasinda zorunlu online egitimde bu negatif hissi
yasadiklarini anlatirken, bu anlatimlari Ingiliz dili 6gretimi mesleginin dijitallesme

ile ne denli negatif etkilendigini ve 6nemli 6zelliklerini yitirdigini gdstermektedir.

Uciincii Arastirma Sorusu

Bu arastirma sorusu, katilimeilarin yiiksekdgretimin dijitallesmesi ve verilesmesiyle
ilgili olarak mesleklerinin degisen manzarasina iligkin kavramlarini ortaya ¢ikarmay1
amaglamistir. Katilimcilarin cevaplarmin yorumlari, "Kagmilmazlik", "Insan Doku-
nusu" ve "Olumsuz Itibar" olmak iizere ii¢ ana temay1 ortaya ¢ikarmistir. Katilimcila-
rmn verdigi yanitlar, onlarin su goriislere sahip oldugunu gostermektedir: i) ingilizce

Ogretmenligi mesleginin ve yiiksekdgretimin doniisiimii kaginilmazdir, ii) insan do-
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kunusu hala gereklidir ve yeri doldurulamazdir ve iii) artan dijitallesme ve verilesme
ile bunlarin neden oldugu degisimler, toplumda mesleklerinin olumsuz bir iine ka-

vusmasina yol agabilir.

Kac¢inilmazhk

"Kaginilmazlik" temasi, katilimcilarin yiiksekdgretimde ve Ingilizce 6gretmenligi
mesleginde dijitallesme ve verilesmenin kagiilmaz dogasi konusundaki fikir birligi-
ni yansitmaktadir. Hepsi bu degisimlerin sadece olasi degil, ayn1 zamanda gerekli
oldugunu kabul etmektedir. Bunun yan sira, 6gretmenlerin ve dzellikle de ingilizce
ogretmenlerinin kiiresel degisikliklere acik olup, siirekli degisen diinyaya adapte ol-
malar1 gerektigini savunmaktadirlar. Adapte olamayan Ogretmenlerin, meslekte yer

bulamayacagini ya da ¢ok zorlanacagini belirtmiglerdir.

Insan Dokunusu

"Insan Dokunusu" temasi, katilimcilarin egitimde dijitallesme ve verilesmenin yiik-
seligine ragmen, 6gretimin kisisel, insani yonlerinin yeri doldurulamaz olduguna olan
inancint belirtmektedir. Katilimcilar, egitimde insan profesyonellerin gerekliligini
vurgulayarak, onu yonlendirecek ve yonetecek bilgili bireyler olmadan teknolojinin
tek basina yeterli olmadigini ileri siirmiislerdir. Sadece algoritmalara dayali karar
alma egiliminin artmasin elestirerek, 6gretimde insan unsurunun ¢ok 6nemli oldu-
guna olan inanci vurgulamislardir. Katilimcilardan Britney ayni zamanda artan
dijitallesmenin 6grenciler lizerinde iletisim ve bag kurma gibi alanlarda soruna yol
actigin1 paylagsmistir. Genel olarak, katilimcilar dijital araglarin ve verilesmenin egi-
timin ayrilmaz bir parcasi haline gelmesine ragmen, empati, kisisel baglant1 ve pro-
fesyonel rehberligi kapsayan yeri doldurulamaz insan dokunusunun Ogretmenlik

mesleginin hayati bir bileseni olmaya devam ettigini vurgulamigtir.

Olumsuz itibar

"Olumsuz itibar" temasi, yiiksekdgretimdeki devam eden dijital ve veri ddniisiimle-

rinin Ingilizce Dil Ogretimi profesyonellerinin algisini nasil olumsuz etkileyebilece-
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gini aragtirmistir. Katilimcilar, yapay zeka araglarindaki gelismelerin dil 6gretmenle-
rini gereksiz kilabilecegi konusunda endiselerini dile getirmistir. Geri bildirim sag-
lama ve anlamli sohbetler yapma gibi bu tiir araglarin yeteneklerini vurgulayarak
gelismelerin Ingilizce 6gretimini daha az gerekli hale getirebileceginden endise ettik-
lerini belirtmislerdir. Ayrica 6gretmenler teknolojik gelismelerle ayak uyduramazlar-
sa, mesleklerinin grenciler ve toplum goziinde saygimligini kaybedebilecegi konu-
sunda uyarilarda bulunmuslardir. Katilimcilardan Britney ise mesleklerinin yok ola-
bilecegi konusunda hemfikir oldugunu belirtmis ancak bunu negatif gérmedigini,

onemli olanin 6grencilerin iyiligi oldugunu aciklamistir.

TARTISMA VE SONUC

Aragtirma raporunun bu boliimii, bulgularin tartismasini sunup, alanyazin taramasi
icerisinde yorumlamaktadir. Tartigmalar ve yorumlamalar aragtirma sorularina gore
boliimlere ayrilmustir. Ik arastirma sorusu katilimeilarin yiiksekogretimde artan diji-
tallesme ve verilesmenin etkilerini nasil algiladiklarini arastirirken, ikinci arastirma
sorusu katilimeilarin deneyimlerini sorgulamistir. Son arastirma sorusu ise katilimcei-

larin, mesleklerinin degisen durumu hakkindaki algilarini incelemistir.

[k arastirma sorusu incelenirken, katilimcilarin hep olumlu hem olumsuz algilara
sahip olduklar1 ortaya ¢ikmistir. Bunun yani sira, katilimeilar farkindaligin 6nemine
de vurgu yapmistir. Baglangicta, katilimcilar dijital araglarla iliskili ¢esitli faydalar-
dan bahsetmiglerdir. Bu araglari, 6gretimi gelistiren, mesleki gelisimi kolaylastiran
ve hesap verebilirligi tesvik eden ek yardimcilar olarak tanmimlamislardir. Ozellikle,
dijital araglarin fiziksel materyallere olan ihtiyaci en aza indirerek, platformlar: bir-
lestirerek ve belirli sorumluluklar1 6gretmenlerden 6grencilere kaydirarak 1s ytikiinii
azaltti1 goriilmiistiir. Ornegin, Courtney, dijital araglarin sunabilecegi erisilebilirligi
ve verimliligi vurgulayan, otantik yazma materyalleri saglamak icin kullandig1 bir
web sitesinden bahsetmistir. Ek olarak, katilimcilar dijital araglarin &grencilerin
ozerkligini, giivenini ve siirekli 6grenme firsatlarini artirmaya yardimci oldugunu ve
ayrica ekstra pratik ve geri bildirim sagladigini belirtmistir. Hesap verebilirlik tema-
sinda katilimcilar dijitallesme ve verilesmenin nesnellige, seffafliga ve dijital bir iz

olusturmaya katkida bulundugunu belirtmistir. Courtney, dijital bir izin adin1 temize
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cikarmasina yardimci oldugu kisisel bir deneyimi paylasmistir ve Britney, artan nes-
nelligin ve seffafligin dijital izlemenin potansiyel avantajlar1 oldugunu gézlemlemis-
tir. Dahasi, arastirma, dijitallesme ve verilesmenin Ingilizce dgretmenleri igin daha
fazla mesleki gelisim firsati sundugunu ortaya koymustur, ancak Courtney bu firsat-
larin kalitesiyle ilgili endigelerini dile getirmistir. Katilimcilar ayrica, izleme ve veri
toplamanin 6grenci ilerlemesini ve kurumsal analizi izlemek i¢in gerekli oldugunu
belirterek, dijitallesmenin ve verilesmenin uyarlanabilir, bireysellestirilmis ve verim-
li 6grenme ortamlarin1 destekledigine dair daha genis iddialar tekrarlamistir (Alene-
zi, 2021; Alshumaimeri ve Alshememry, 2024; Beneito-Montagut, 2017; Lane ve
Finsel, 2014; Luckin vd., 2016).

Ayrica, dijital ve verilesmis sistemlerin nasil tamamlayici araglar olarak hizmet ede-
bilecegi ve dgrencilere nasil fayda saglayabilecegi tartigilirken, katilimcilar 6grenci-
lerin 6zerkligini artirmaya ve sorumlulugu 6gretmenden 6grencilere kaydirmaya atif-
ta bulunmustur. Bu, Biesta'nin (2019) egitimle ilgili her seyin 6grenme agisindan

yeniden tanimlandigi learnification tanimina bir 6rnek olarak diistiniilebilir.

Farkli noktalarda katilimcilar, dijitallesme ve verilesmeyle ilgili 6nemli endiselerini
de dile getirmislerdir. Gizlilik, kurumsal kontrol ve dijital sistemlerin uyguladigi
baski gibi konular vurgulamistir. Courtney, hem egitmenler hem de 6grenciler iize-
rindeki artan baski konusunda endiselerini dile getirirken, Britney ve Alice dijital
araclarin potansiyel kotiiye kullanimi konusunda endiselidir, ancak Britney bu sorun-
lar1 hafifletme konusunda iyimserligini korumustur. Katilimeilar ayrica gizlilik ko-
nusunda da rahatsizliklarini dile getirmis, riza eksikligi, seffaflik ve artan gozetimin
yani sira egitim esitsizliklerini daha da kétiilestirebilecek kurumsal ¢ikarlarin etki-
sinden bahsetmislerdir (Romanova vd., 2020; Selwyn, 2024). Hartong (2016) tara-
findan agiklanan kurumsal etki ve kullanici verilerinin finansal somiiriisii sorunu,

Britney’nin paylasimlarinda goriilmiistiir.

Katilimcilar ayrica endiselerini literatiirdeki daha genis elestirilerle iliskilendirerek
dijitallesme ve verilesme politikalarinin mesruiyetini ve altta yatan ideolojilerini sor-
gulama geregini vurgulamistir (Ljungqvist ve Sonesson, 2022; Williamson, 2017).

Calismanin bulgulari, veri gizliligi, dnyargi ve egitimin insandisilasmasiyla ilgili
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endiseleri dile getiren literatiirle (Stewart vd., 2023) ortiismekte ve egitimcilerin diji-
tallesmedeki hizli degisikliklerden dolay1 belirsiz ve tehdit altinda hissetmelerinin

daha genis duygusunu yansitmaktadir (Ball ve Savin-Baden, 2022).

Son olarak, katilimcilar dijitallesme ve verilesmeye yonelik dikkatli bir yaklagimin
gerekliligini vurgulamislardir. Dijital araglarin dikkatli ve bilingli kullanimini savu-
nan literatiirdeki elestirel durusu tekrarlayarak, profesyonel temsilciligin ve 6zerkli-
gin bu degisikliklerde etkili bir sekilde yol almak i¢in ¢ok énemli oldugunun altini
¢izmislerdir (Atenas vd., 2023; Ball ve Savin-Baden, 2022; Castaneda ve Selwyn,
2018; Saltman, 2021, 2022; Williamson, 2017; Czerniewicz vd., 2023).

Ikinci arastirma sorusu, katilmcilarin yiiksekdgretimin dijitallesmesi ve verilesmesi
konusundaki deneyimlerini arastirmigtir. Bu inceleme, katilimcilarin yanitlarinda
yedi temel tema ortaya koymustur. Genel olarak, ¢alisma, birkag istisna diginda, kati-
limcilarin notlar1 ve devamsizligi takip etme gibi yaygin uygulamalarin 6tesinde ve-
rilesme konusunda sinirli deneyime sahip oldugunu bulmustur. Benzer sekilde, diji-
tallesme agisindan, incelenen kurum, kullanilan dijital araglarin sayisini veya tiirleri-
ni artirma konusunda baski uygulamamaktadir ve ara¢ se¢imini tamamen egitmenle-

rin se¢imine birakmaktadir.

Katilimcilar, kullandiklar1 dijital araglarin 6ncelikle gozetmenlik, 6dev ve ek uygu-
lama atama ve sinif uygulamalarini gelistirme i¢in oldugunu belirtmistir. Takip etme-
leri gereken veriler, esas olarak kurumsal analiz ve 6grenci katilimini ve performan-
sin1 izleme amaglidir. Buna ragmen, kurumun geleneksel bir 6gretim modeline bagl
kalmas1 nedeniyle dijital ve veri odakli araglarin yeterince kullanilmadigina dair yo-
rumlarda bulunmuslardir. Kendi tercihleriyle kullandiklar araclar ise genellikle kati-
limcilarin is yiikiinii azaltirken, tam tersi etkiyi hissettikleri durumlar da olmustur. Ek
olarak, katilimcilar dijitallesme ve verilesme konusunda Ogrencilerden zaman za-

mandireng gérmiiglerdir.

Bu ¢aligsma, politika yapicilar, sirketler ve danismanlik sirketleri tarafindan yonlendi-
rilen yiiksekogretimde artan veri toplama ve kullanimima dogru kiiresel bir artisi

kaydeden aragtirmalarda belirlenen daha genis egilimlerle ¢elismektedir (Williamson
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vd., 2020). S6z konusu kurum bu egilimle uyusmamaktadir ¢linkii veri toplama asga-
ri diizeydedir ve tamamen kurum icidir. Ogrenme y&netim sistemlerinde bile dis
kaynak kullanimi yoktur. Kurum yalnizca tanimlayici olmayan verileri toplamakta ve
yalnizca giivenli portallar araciligiyla kurum iginde paylasilan temel analizler yiiriit-

mektedir.

Bulgular ayrica, dijital araglarin kullaniminin egitmenler i¢in tamamen goniilli oldu-
gunu ve bu araglarin benimsenmesi veya kullaniminin artirilmasi i¢in kurumsal veya
ulusal bir zorunluluk olmadigini ortaya koymustur. Bu 6zerklik, egitmenlerin daha
giiclii bir profesyonel kimlik ve inisiyatif duygusunu siirdiirmelerine olanak tanimig-
tir; bu da dijitallesmenin 6gretmenlerin ve dgrencilerin kendilerini nasil algiladikla-
rin1 ve bagkalar tarafindan nasil algilandiklarini etkileyebilecegini one siiren litera-
tirle uyumludur (Suoranta vd., 2022; Williamson vd., 2020). Dijital araglar1 benim-
seme baskisinin olmamasi, egitmenler i¢in daha destekleyici bir ortam yaratarak

mesleki kimliklerini ve inisiyatif duygusunu giiglendirmektedir.

Katilimcilar, dijital araglarin genel olarak is yiikiinii azaltip ek bos zaman saglarken
zorluklar da getirdigini gdzlemlemistir. Ornegin, Courtney, Hillman ve Esquivel'in
(2014) Ogretmenlerin "uygulamalarin ve platformlarin hat operatdrleri" olabilecegi
gdzlemini yankilayarak, ¢evrimici derslerin talepleri nedeniyle artan baski ve is yiikii
hissettigini agiklamistir. Ek olarak, katilimcilar 6grencilerin dijital araglara kars1 di-
ren¢ gosterdigi durumlart bildirmistir, ancak 6grenci endiselerini ele almanin ve bu

kararlarda karsilikli gliveni siirdiirmenin énemini vurgulamistir.

Ortaya cikan onemli bagka bir tema, 6zellikle pandemi baglaminda insandisilasma-
dir. Katilimcilar, ekranlara bagimlilik nedeniyle 6grencilerinden ve 6gretim deneyi-
minden kopuk hissettiklerini anlatmistir; bu duygu, literatiirde ifade edilen egitimin
insanliktan ¢ikarilmasiyla ilgili endiselerle ortiismektedir (Daliri-Ngametua ve
Hardy, 2022, aktaran Gezgin, 2023).

Ozetle, incelenen kurumun verilesme ve dijitallesme alanindaki daha genis egilimler-

le sinurlt bir etkilesimi olmasina ragmen, katilimcilarin deneyimleri bu uygulamalarla
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iligskili hem faydalar1 hem de zorluklar1 vurgulayarak, dijital araglarin 6gretim ve

ogrenme ortamlarini nasil etkiledigine dair ayrintili bir anlayis1 yansitmaktadir.

Ucgiincii arastirma sorusu, katilimcilarin yiiksekdgretimde dijitallesme ve verilesme
nedeniyle mesleklerinin degisen manzarasi1 hakkindaki goriislerini anlamaya calis-
mistir. Katilimcilar bu degisiklikler hakkinda birka¢ temel inanglarini dile getirmis-
tir: birincisi, mesleklerinin ve yiiksek6gretimin doniisiimiini kaginilmazdir ve egit-
menlerin uyum saglamasi gereklidir; ikincisi, insan unsuru hala énemlidir ve tekno-
loji bunun yerini tutamaz; ve ligiinciisii, artan dijitallesme ve verilesme mesleklerine

yonelik olumsuz bir algiya yol acabilir.

Katilimcilar, yiiksekdgretimin dnemli bir belirsizlik ve degisimden gectigini kabul
etmiglerdir (Czerniewicz vd., 2023). Mesleklerindeki ve yiiksekdgretimdeki donii-
stimiin kaginilmaz oldugunu ve egitmenlerin bu degisen kosullara uyum saglamasi
gerektigini belirtmislerdir. Bu kabule ragmen, teknolojinin ve otomasyonun 6gretim-
de insan dokunusunun yerini tam olarak alamayacagim gii¢lii bir sekilde hissetmek-
tedirler. Hatta bir katilimci, artan dijitallesmenin 6grencilerin duygusal kapasitelerini
azalttigin1 vurgulayip, teknolojinin insan yonleri lizerindeki etkisine iligkin endisele-

rini paylagsmstir.

Ayrica, katilimeilar bu degisimlerin Ingilizce dgretmenlerine yonelik kamu algisini
nasil etkileyebilecegini tartigmiglardir. Dijitallesme ve verilesmeye artan odaklanma-
nin meslekleri hakkinda olumsuz bir imaja yol agabilecegi konusunda endiselerini
dile getirmislerdir. Bu olumsuz alg1, ingilizce 6gretmenlerini gereksiz olarak gdrme
seklinde ortaya ¢ikmistir. Katilimcilarin goriisleri, 6gretmenlerin bu devam eden
dontisiimler sirasinda istthdam edilebilirliklerini, toplumsal saygilarini ve algilanan
degerlerini korumak i¢in daha ¢ok caligmaya zorlandigin1 géstermektedir. Bu goriis-
ler, yliksekogretimin ve dgretmen emeginin metalagtirilmasina iligkin daha genis

endiseleri yansitmaktadir (Castafieda ve Selwyn, 2018; Page, 2020).

Sonug olarak, bu arastirma g¢alismasi, katilimcilar olumlu ve olumsuz algilarini ve
deneyimlerini yansittikca, yliksekdgretimde artan dijitallesme ve verilesmenin ¢ift

tarafli dogasim1 gostermektedir. Katilimcilar, dijitallestirilmis ve verilestirilmis arag
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ve sistemleri kullanmanin faydalarin1 gordiiklerini kabul ederken, yonetilmesi gere-

ken risklere de dikkat ¢cekmektedirler.

Arastirmanin Etkileri

Dijitallesme ve verilesme, kiiresel olarak yiiksek 0grenimi derinden etkilemektedir
(Williamson, 2017) ve bu ¢alisma, Ingilizce dgretmenleri, yoneticiler, politika yapi-
cilar ve 6gretmen egitim programlari i¢in birkag onemli ¢ikarimi vurgulamaktadir.
Ogretmenlerin dijital araclarin ve sistemlerin ¢ikarimlarmi daha etkili bir sekilde
anlamalarin1 ve yonetmelerini saglayan kritik dijital ve veri okuryazarligina olan
ihtiyact vurgulamaktadir. Bu okuryazarlik, 6gretmen adaylarini veri yodnetiminin
karmagikliklarina hazirlamak i¢in miifredata dahil edilmelidir. Ek olarak, egitmenlere
ders tasariminda daha fazla 6zerklik saglamak, daha gii¢lii bir profesyonel kimlik ve
islerine olan baglantiy1 tesvik etmektedir. Kurumlar, personellerini ve 6grencilerini
etkili bir sekilde desteklemek icin kiiresel egilimler hakkinda bilgi sahibi olmali ve
egitim teknolojilerinin gelistirilmesinde etige oncelik verilmeli, bu araglarin olustu-

rulmasi ve uygulanmasinda 6gretmenlerin endiselerinin ele alinmasi saglanmalidir.

Cahsmanin Sinirlamalari ve Gelecekteki Arastirmalara Tavsiyeler

Mevcut calismanin kabul edilmesi gereken birkac siirlamasi vardir. Birincisi, bu
calismada ti¢ katilimce1 vardir. Bu say1 bir IPA caligmasi i¢in Onerilen aralikta olsa da
(Smith vd., 2009), daha fazla katilimcinin olmasi farkli deneyimleri ve bakis agilarini
ortaya cikarabilirdi. Bu nedenle, gelecekteki arastirmalar daha biiyiik bir 6rneklem-
den faydalanabilir. Ikincisi, bu ¢alisma bir devlet iiniversitesinde yiiriitiilmiistiir. Fi-
nansman, yonetim, 6grenci profilleri ve ¢alisma kosullarindaki farkliliklar nedeniyle,
sonuglar farkl iiniversitelerde, 6zellikle de 6zel liniversitelerde biiylik Olgiide farkl
olabilir. Bu nedenle, gelecekteki arastirmacilar farkli kurumlara odaklanmay1 segebi-
lirler. Ugiinciisii, bu calismada veri toplamak icin yalmzca goriismeler kullanilmistir.
Yar1 yapilandirilmis ve derinlemesine goriismeler IPA calismalari i¢in onerilen arag
olsa da (Seidman, 2006; Smith vd., 2009), gelecekteki aragtirmalar gézlemler veya
anlat1 arastirmalar gibi farkli yollarla veri toplayabilir. Dérdiinciisii, bu ¢alisma ke-

sitseldir. Ancak, katilimcilarin kendi alanlarindaki degisimleri nasil gordiiklerini de
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anlamay1 amagladigindan, gelecekteki aragtirmalar bu doniisiime dogrudan taniklik

edecek ve bunu sunacak uzunlamasina bir ¢alisma yiiriitmekten faydalanabilir.
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