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ABSTRACT

EXAMINATION OF TEACHERS’ SELF-REPORTED PRACTICES AND
ENVIRONMENTAL SETTINGS IN SUPPORTING THE CREATIVITY OF
PRESCHOOL CHILDREN

CALISKAN, Gamze Giince
M.S., Department of Elementary and Early Childhood Education, Early Childhood
Education
Supervisor: Assist. Prof. Dr. Serap SEVIMLI CELIK

January 2024, 181 pages

The purpose of this study is to examine teachers’ views on creativity, self-reported
practices of preschool teachers, the classroom learning environment, and materials in
terms of supporting the creativity of preschool children. The sample for this research
consists of preschool teachers working in public and private schools in three main
districts of Ankara province. Among the twenty preschool teachers participating in
the study, ten were working in private schools, and ten were working in public
schools. This is a qualitative study, and data were collected using three different
measurement tools within the scope of this study. The Physical Environment and
Material Checklist were implemented to assess the physical conditions in the school
that could have an impact on the practices of teachers in supporting students'
creativity. In addition, semi-structured interview questions were posed to participants
to gain a deep understanding of the views of preschool teachers on creativity and
what they do to support students' creativity. Content analysis was used to describe,
code, categorize, and identify primary patterns in the interview data. Furthermore, to
understand the reliability of the practices of teachers in supporting students'

creativity, the portfolios of students were examined and analyzed.
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OKUL ONCESI COCUKLARIN YARATICILIGININ DESTEKLENMESINDE
OGRETMENLERIN BILDIRDIGI UYGULAMALARIN VE CEVRESEL
ORTAMLARIN INCELENMESI

CALISKAN, Gamze Giince
Yiiksek Lisans, Temel Egitim, Okul Oncesi Egitim Boliimii
Tez Yoneticisi: Dog. Dr. Serap SEVIMLI CELIK

Ocak 2024, 181 sayfa

Bu caligmanin amaci, okul dncesi 6gretmenlerinin yaraticilik ile ilgili gorislerini,
bildirdikleri uygulamalarini, smif 6grenme ortamii ve materyallerini okul 6ncesi
cocuklarin yaraticiligini  destekleme agisindan incelemektir. Bu arasgtirmanin
orneklemini Ankara ilinin {i¢ ana ilgesinde devlet kurumlarinda ve 6zel kurumlarda
calisan okul oncesi 6gretmenleri olusturmaktadir. Calismaya katilan 20 okul 6ncesi
Ogretmeninden 10°u 6zel kurumda, 10°’u devlet kurumunda caligmaktadir. Bu
calisma nitel bir ¢alismadir ve bu ¢alisma kapsaminda veriler ii¢ farkli 6lgme aract
ile toplanmistir. Ogretmenlerin dgrencilerin yaraticiliklarin1 desteklemek adia
yapmis olduklart uygulamalara etkisi olabilecek okuldaki fiziki sartlarin
degerlendirilmesi i¢in Fiziksel Cevre ve Materyal Envanteri uygulanmigtir. Bunun
yant sira okul oncesi 6gretmenlerinin yaraticilik ile ilgili goriislerini ve 6grencilerin
yaraticiliklarini desteklemek adina neler yaptiklarini derinlemesine anlamak igin
katilimcilara yar1 yapilandirilmis goriisme sorulart sorulmustur. Goriisme verilerini
tanimlamak, kodlamak, kategorize etmek ve verilerdeki birincil kaliplar takip etmek
icin igerik analizi kullanilmistir. Bunlara ek olarak, 6gretmenlerin 6grencilerin
yaraticiliklarini desteklemek adina yapmis olduklar1 uygulamalarin giivenirligini

anlamak admna Ogrencilerin  portfolyolart incelenerek analizi yapilmistir.
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CHAPTER 1

INTRODUCTION

Teaching and learning include an essential component that impacts global
educational policies, teacher practices, and enhances the potential of 21st-century

learners (Kaplan, 2019).

Creativity plays a crucial role in achieving this purpose because it empowers people
to adapt to a rapidly changing world and to solve problems by applying our existing
knowledge to new circumstances and using information in different ways (Dufty,

2006).

Creativity is defined in various ways within the literature because it is a complex
concept (Andriopoulos, 2000). Garaigodobil and Berrueco (2011) defined creativity
as a key process for thinking originally, producing unique things, creating new
concepts, and solving problems. Torrance (1969) one of the most renowned experts
in the field of creativity research, defined creativity as origina ideas, divergent
perspective, or original way of approaching problems, a successful step into the
unknown, diverging from the primary route, and fostering an eagerness for novel
situations. Torrance (1995) also defined creativity as a process because he believed
that by understanding this process, we can predict who can facilitate it, the kind of
environment that fosters its growth, and the products that should be involved in this
process. While Stenberg and Lubart (1995) consider that creativity involves the
generation of original ideas and the creation of a product that is not only appropriate
but also of excellent quality. According to Mayesky (2009), creativity is seen as a
form of thinking and behavior that involves generating something unique, which is
appreciated by the individual and others. Moreover, Mullen (2020) views that
creativity is an innate ability, that revolves around the act of crafting, constructing, or

accomplishing tasks. Moreover, imagination’s potential enables us to perceive things
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in unconventional ways and discover innovative problem-solving approaches Mullen
(2020). When we look at all these definitions, we can infer that creativity expresses
original thoughts, is unique, involves novelty, and is a process. In addition to these
aspects, the importance of who manages and sustains this process and how it is

supported in what kind of environment emerges.

Recognition of the significance of fostering creativity is increasing at all phases of
education (Siraj-Blatchford, 2007) because students should be prepared for future
life to solve complex problems and think creatively (Wagner, 2010). For the past 10
years, research has shown the importance of both teachers’ behaviors and the
learning environment to support students’ creativity. Creativity has also been defined
as an educational aim and an essential 21st-century skill that should be supported in
schools (Chan & Yuen, 2014). Most researchers believe that the preschool years are
crucial to improving children’s creativity (Gardner, 1982) because during these
years, all children show their creative potential naturally by playing, singing,
dancing, drawing, and telling stories (Alfonso-Benlliure, Melendez & Gargia-
Ballesteros, 2013). For this reason, teachers should provide opportunities for children
to do these activities to support children’s creativity. Teachers also should be open to
new ideas, value independent thinking, be flexible in their thinking, and establish a
humanistic relationship with students to support their creativity (Amabile, 1996;
Cropley, 1997; Hennessey, 1995; Lubart, 1994; Stenberg & Lubart, 1995). In
addition to these, according to Cropley (1997) to foster students’ creativity, teachers
should encourage independent learning among students, comprehend the importance
of divergent thinking, provide various kinds of materials, help students to cope with
frustration, and emphasize students’ suggestions. Moreover, Burnard et al. (2006)
state that play, innovation, risk-taking, self-determination, question-posing, and
being imaginative are important for creativity. Teachers should take a role to realize
these features to stimulate students’ creativity. Teachers also should be facilitators,
co-learners, or guides for students in a learning environment that supports the

creativity of students (Richardson & Mishra, 2018).

In addition to teachers’ roles in supporting students’ creativity in the early years, the

learning environment also plays an important part (Richardson & Mishra, 2018). The
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learning environment, which supports the creativity of students, should provide
open-ended materials and engaging choice activities for students (Cole, Sugioka, &
Yamagata-Lynch, 1999). Tasks should be related to students’ life experiences as
inquirers. Activities should be learner-centered to stimulate creativity and learning by
doing (Richardson & Mishra, 2018). Play activities, drama activities, and early
literacy activities also foster the creativity of preschool students, so creativity
education programs include these kinds of activities (Dere, 2019). The learning
environment should provide discussion and reflection parts to support the novel ideas
of students. Moreover, another key element to support creativity is the availability of
resources in the learning environment since resources serve as the infrastructure of
creativity (Warner & Myers, 2009). Physical space also plays an important part in the
support of creativity. Hong, Hartzell, and Greene (2009) indicated that using space
for collaborative work supports the creativity of students. In addition to these, the
learning environment should be open to differences between members of the

classroom to create a caring and respectful atmosphere (Richardson & Mishra,

2018).

1.1. Statement of Problem

Creativity, which is related to producing novel ideas, is essential for the preschool
curriculum (Dere, 2019). The world is rapidly changing, and there is a need for
individuals who think creatively, solve problems in different ways, and behave
independently in many areas (Glirgen, 2006). Therefore, students' creativity should
be supported by teachers and the learning environment. Researchers emphasize the
importance of teacher behaviors, which include maintaining an open attitude towards
creative ideas or behaviors, demonstrating humanistic approach, exhibiting flexibility
in thinking and behavior, and appreciating independent thinking to foster children’s
creativity (Amabile, 1996; Cropley, 1997; Hennessey, 1995; Lubart, 1994; Sternberg
& Lubart, 1995). For this reason, Soh (2000) developed the Creativity Fostering
Teacher Behavior Index using Cropley’s (1997) lists, which include nine teacher
behaviors that foster student creativity. However, the literature has a gap in
understanding the specific teacher behaviors fostering students’ creativity (Soh,

2000). Although research acknowledges the importance of creativity in preschool
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education (Siraj-Blatchford, 2007), there is a necessity to explore the specific
behaviors demonstrated by teachers that actively contribute to nurturing creativity in
students (Cropley, 1997). Therefore, the current study aims to gain information about
how preschool teachers support children’s creativity in the process of teaching. Apart
from teacher behaviors, the learning environment also takes an important place in
fostering students’ creativity (Richardson & Mishra, 2018). In recent years, although
creativity research has increased, there have not been efforts to investigate the impact
of the learning environment on children's creativity (Richardson & Mishra, 2018).
Henriksen, Mishra, and Mehta (2015) discovered in their examination of creativity
tools that a mere 3% of the instruments assessed the environmental support of
creativity. This is a surprisingly small number when considering the impact of the
environment on creativity (Beghetto & Kaufman, 2014). There is a gap about this
issue in the literature, so this current study aims to gain knowledge about the design
of the learning environment that supports students’ creativity or not. As a result, this
current study may contribute to the literature about what preschool teachers do to
support preschoolers’ creativity and whether the physical environmental conditions

and materials of early childhood classrooms support preschoolers’ creativity or not.

1.2. Purpose of the Study

The present study has two aims. One of them is to investigate the settings of the
classroom learning environment and materials that support the creativity of preschool
children. The second purpose is to examine the views and self-reported practices of
preschool teachers working at public and private schools regarding creativity, to

understand what they do to foster students’ creativity.
1.3. Research Questions

The purpose of this study is to examine the self-reported practices of preschool
teachers, the classroom learning environment, and materials in terms of supporting
the creativity of preschool children. In line with these purposes, this study seeks to

answer the following research questions:

1. What are the physical environmental settings and materials that support the

creativity of preschool children?



1. a. To what extent do the physical environmental conditions and
materials that support the creativity of preschool children differ
depending on the type of school?
2. What are the views of preschool teachers working in public and private
schools regarding creativity?
2. a. To what extent do teachers’ self-reported practices include the
factors that support the creativity of preschool children differ in terms

of school type?

1.4. Significance of the Study

The recognition of the significance of supporting creativity and creative thinking is
increasing in education (Siraj-Blatchford, 2007), so teachers are expected to foster
students' creativity (Dikici & Soh, 2015). Research shows that knowledge is an
important component of teacher professionalism, but professional competence
encompasses more than just knowledge (Guerrioero, 2014). Therefore, observing the
learning environment and assessing the visibility of children’s work in the classroom

provide clues for us to understand how teachers support children's creativity.

Research indicates that creativity can be developed (Cheung & Leung, 2013).
Amabile (1996) stated that the creative behavior of individuals can be supported by
certain teaching strategies. For this reason, it is important to foster and improve
children’s creative potential (Jeffrey & Craft, 2004). The environment and people
around the child play an important role in fostering the creativity of children
(Kemple & Nissenberg, 2000; Wright, 2010). Especially, preschool teachers take an
important part in the process of fostering children’s creativity by providing a learning
environment with rich materials and activities (Leggett, 2017; Wright, 2010).
According to Cropley (1997), the teacher should encourage the independence of
children, provide the opportunity to think divergently, support children in making
mistakes, allow children to reflect on their learning, teach how to cope with their
failure, encourage work as a group, give time to think. With the help of this current
study, an in-depth examination is provided into the views of preschool teachers

concerning creativity, to gain perspective about their self-reported practices in
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fostering children’s creativity by looking at the children’s activity. The current study
aims to uncover what preschool teachers do to support their children’s creativity,
offering insights for other preschool teachers on how they can foster creativity in the

early childhood classroom setting.

Apart from teachers’ practices, the learning environment is crucial to nurturing,
stimulating, and supporting children’s creativity in early childhood educational
settings (Mohammed, 2018) because imagination and creativity can be negatively
affected by an ineffective learning environment and may be hindered (Tarr, 2004).
Therefore, the learning environment should provide opportunities for children to
explore, engage with open-ended materials, take risks, and play (Mohammed, 2018).
The current study investigates various factors that support children’s creativity,
including a physical environment, a materials checklist, and offers a perspective on
the relevant literature. Numerous studies in the literature have delved into the design
of learning environments. One such study, conducted by Hasirci in 2000, focused on
"The Effects of the Design and Organization of Learning Environment on
Creativity." The investigation in this particular study aimed to fill a gap in the
existing literature concerning Turkish preschool teachers' practices in fostering
preschoolers' creativity and the influence of learning environment design in early
years educational settings. For this reason, the study specifically explored the impact
of environmental settings on supporting the creativity of preschoolers. For this
reason, this study is meaningful for gaining information and comprehension of the

topic nationally.

Apart from examining the learning environment fostering preschoolers' creativity,
this study also investigated teachers' self-reported practices. While the literature
includes several studies on teachers' behaviors supporting students' creativity, most
focus on secondary education teachers and EFL classrooms. In contrast, this study
specifically examined preschool teachers' self-reported practices in fostering
creativity among preschoolers. Consequently, this study explores what preschool
teachers do to foster children’s creativity, their views on creativity, and how the
design of the learning environment in early years educational settings supports

children's creativity. This study may shed light on investigations into these topics.
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1.5. Definition of Key Terms

Early Childhood Education: This domain covers educational period of children
who are from infant to age 8 (Essa & Burnham, 2019). The age group of children
pertains to those between 36 months old to 72 months old, in this study (MoNE,
2013).

Preschool Teacher: The teachers, who work with children aged 3 to 6 in the MoNE

(2013) program are referred to as preschool teachers.

Learning Environment: It refers to the physical structure of the space where

teaching occurs (Dudek, 200).

Practice: Engaging in a specific activity regularly to enhance proficiency in that skill

(Mayor, 2011).

Creativity: It is a key process for thinking originally, producing unique things,

creating new concepts, and solving problems (Garaigodobil & Berrueco, 2011).

Creative Child: Creative child, is a child who thinks uniquely, acts differently, or
performs tasks differently (Tegano et al., 1991).

Creative Curriculum: It is an educational program for children to learn various
subjects across multiple areas of learning. The curriculum includes specific aims and
objectives that children are expected to achieve. In a creative curriculum, children
have the opportunity to imagine, create, gain diverse experiences, express their ideas
and feelings, solve problems through various approaches, engage in deep thinking,
and explore their surroundings. The creative curriculum also motivates children to

continue learning (Mohammed, 2018).

Public and Private School: While public school is administered by the state, the

private school is administered by individuals.



CHAPTER 2

LITERATURE REVIEW

This chapter presents comprehensive information about 1) definitions of creativity,
2) the importance of creativity in early childhood, 3) support of creativity in a
learning environment, 4) the roles of preschool teachers in fostering children’s
creativity, 5) the creative child, 6) the creative curriculum, 7) play and creativity, 8)

theories of children’s learning about creativity and 9) literature review summary.

2.1. Definitions of Creativity

There are a variety of definitions for creativity. It can be explained in different ways.
Some researchers believe that creativity is mysterious to define (Corazza, 2016). This
is a mysterious process because it shows up both new ideas and new things. Besides
defining creativity as mysterious, some researchers think that creativity stems from
experiences, ideas, actions, and artifacts (Beghetto, 2019). Apart from these
definitions of creativity, creativity is thought of as possible thinking (Craft, 2002).
This idea involves children making the transition from “what is” to “what might
be”, and also transitioning from “what is this? ”’ to “what can I or we do with this?”
as well as imagining “as if”” (Craft, 2011). Torrance (1995), also emphasized that
creativity is the ability to produce something novel and a core skill related to
problem-solving and finding solutions for problems by making predictions, testing,
re-testing, and hypothesizing to conclude. Creativity is the ability to perceive things
from different perspectives, generate novel concepts, and integrate unrelated things

to create innovative outcomes (Schirrmacher, 2002).

When all these definitions are investigated, the most common characteristic of
creativity is originality because of new ideas and using imagination to apply possible

thinking, and usefulness because of pragmatic value.
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2.1.1. Creativity as a Process

When someone creates something, their activity involves two parts. The first part
pertains to the process of discovering, imagining, playing with ideas, and exploring.
The second part is associated with the actual production process which involves the

application of acquired skills, testing, and evaluation (Mayesky, 2009).

Mayesky (2009) mentioned that two types of thinking contribute to problem-solving.
The first is called convergent thinking, which is a single answer or solution to the
problem. In contrast, divergent thinking refers to generating multiple answers or
solutions for the problem. For example, when the teacher inquires about the quantity
of fish in the aquarium, this question refers to convergent thinking because there is a
singular correct response. However, if the teacher asks how we can create a big
aquarium for the fish, many possible answers are gathered from the children. There
are many possible answers to this question, so it represents divergent thinking.
Creativity is greatly enhanced by the presence of both types of thinking.

Consequently, the teacher should avoid replacing one with the other.

2.1.2. Creativity as a Product

Sometimes the result of the creativity process can be turned into a product, which is
novel and different. If there is no creative process, creative products cannot be
possible. For this reason, we can understand the process and product are

complementary (Schirrmacher, 2002).

When thinking of creativity framework, productivity refers to generating something
novel either by an individual or a group of individuals (Isbell & Raines, 2007). There
are two criteria for creative products. One of them is novelty while the other one is
aesthetic appreciation (Russ,1993). Rothenberg (1990) stressed that the originality of
a product is more important than the quantities of the products. He also mentioned
that if something is creative, it should be valuable and new. Bronowski (2002) also
mentioned that creative products can change from person to person, so both artists’

work and children’s work can be creative.



2.2. The Importance of Creativity in Early Childhood

What is the point of creativity? Why is creativity so important during the early years?
Mohammed (2018), mentioned that creativity is one of the most important
components because if children do not have any chance to engage with and
experience their creativity in the early years, it will be impossible to use their
creativity in their later life like further education, higher education, or in the world of
work. He believes that this is why the early years are recognized as a crucial period
of life for future learning and experiences. Supporting creativity in children during
the early years also gives shape to their thinking skills and it takes place during

adulthood period and makes their life easier and more productive (Mohammed,

2018).

Creativity empowers children to deal with unexpected situations and helps them
respond to a rapidly changing world (Duffy,2006). It enables them to adapt their
current knowledge to new circumstances and use information in new ways.
Creativity also motivates them to take risks, think uniquely, be innovative, provide
imaginative answers, and explore different perspectives Duffy, 2006). Children are
naturally very curious about their world and creativity supports children’s ability to
explore and understand their world. Creativity enables individuals to make new
connections and gain different perspectives, offering numerous opportunities for
successful learning (Tims, 2010). Moreover, Dufty (2006) stated that, as Tims
mentioned, young children are naturally curious about the world and the people
around them. For this reason, children always seek to acquire more information
about their relationship with the world and the people. Therefore, Duffy believes that
nurturing the creativity and imagination of young children is essential to help them

explore their world and develop new understandings by forging new connections.

The study by Alfonso-Benlliure et al. (2013) demonstrated that engaging in creativity
practices during early childhood positively influences children’s subsequent
development. In their research, significant changes were observed in the creative
process and the quality of the final outcomes of preschoolers’ creative activities after

the intervention program. The Creativity Training Program involved games that
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offered opportunities for exploring the children's environment, problem-solving,
sensory discovery, expressing feelings through dance and drawing, and using objects
in various ways during playtime. This research demonstrated that implementing the
intervention encourages children to enhance their understanding of the world and the
interconnectedness of its components. Simultaneously, it fosters adaptability,
creativity, and children’s ability to formulate solutions to problems. The study of
Alfonso-Benlliure et al. (2013) also highlighted the importance of pretend play and
imaginative play as they observed that these types of play stimulate children's
creative thinking. For this reason, the learning environment and preschool teachers
should provide opportunities for children to engage in play with their friends.
Another study, conducted by Dere and Omeroglu (2018), aimed to examine the
impacts of a creative training program on children's creativity, similar to the work of
Alfonso-Benlliure et al. This creative training program consists of 36 activities
related to exploration, problem-solving, engaging in play, investigation, and role-
playing, which foster children’s creative behaviors in the dimensions of flexibility,
fluency, originality, and enrichment. After applying this program, the researchers
found that the creativity training program had positive impacts on the creative

development of children (Dere & Omeroglu, 2018).

2.3. Support of Creativity in a Learning Environment

Duffy (2006) stated that children can manifest their creativity when they feel valued
and accepted for who they are, reflecting the importance of the emotional
environment. If the emotional environment is not provided for children, they may not
feel secure enough to take risks or make mistakes and so they cannot reveal their
creativity (Duffy, 2006). Therefore, the emotional environment plays a crucial role in

enabling children to actively express themselves and communicate.

In addition to establishing the emotional environment, it is of utmost importance to
create an organized physical environment and arrange the learning materials in a way
that nurtures children's creativity (Richardson & Mishra, 2018). In the learning
environment, children should explore and play because these arouse curiosity, which

is one of the key parts of the creative process (Duffy, 2006). As Piaget (1928)
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mentions young children engage in active knowledge construction through their
interactions with the surrounding environment. This means that to foster their
development and learning, children require hands-on experiences where they can
touch, observe, explore, and interact with both objects and concepts (Copple &
Bredekamp, 2009). For this reason, open-ended materials should be available in the
learning environment. For example, pencils, crayons, markers, glue, scissors,
playdough or clay, paint, brushes, envelopes, and various types of paper, such as
construction, wallpaper scraps, tissue, and newsprint should be kept available all the
time while others, cardboard boxes, tubes, shapes, ribbon, yarn, string, wrapping
paper, wire, beads, wood pieces, pom-poms, crepe paper, buttons, pipe cleaners,
stamps, ink, painting tools, such as toothbrushes, toothpicks, tongue depressors,
cotton balls, cotton swabs, feathers, leaves, sticks, can be added or removed based on
the children’s needs (Maynard & Ketter, 2015). In addition to these materials,
Koralek (2015) emphasized the importance of prop boxes, which contain a collection
of items related to a specific theme or interest areas for young learners who want to
express themselves, expand their interests, and face challenges, which should be kept
in the classroom. These boxes are portable containers with lids. These prop boxes
should be arranged according to young learners’ current skills, interests, and

curriculum themes to encourage their creativity and imagination (Koralek, 2015).

The article by Richardson and Mishra (2018) discussed the development of a total
designed to assist educators in creating practical and effective learning environments
that foster students’ creativity. The result of their literature review, getting feedback
from their administrators, and making classroom observations, revealed three
important elements that support children’s creativity, which support children’s
creativity and one of them was the physical environment. They showed that the
design of the learning environment plays an important role in supporting students’
creativity. Hence, Richardson and Mishra (2018) developed a tool, which was
SCALE-Support for Creativity in a Learning Environment, for both teachers and
administrators to measure and identify the support of the learning environment for
students’ creativity. Two other elements identified were learner engagement and the
learning climate. While the learner engagement and the learning environment are

related to the emotional environment component, the physical environment is related
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to organizing the space inside and out for children to provide opportunities, that
support children’s imagination, curiosity, and creativity (Richardson & Mishra,

2018).

Physical environmental components were considered to support children’s creativity.
These components are a variety of resources and open-ended materials that should be
available and accessible to students (Peterson & Harrison, 2005) because open-ended
materials provide many opportunities for preschoolers to express themselves in
creative ways (Maynard and Ketter, 2015). Moreover, as highlighted by Maynard
and Ketter (2015), the development and learning of young children can be facilitated
through hands-on interactions with objects, involving touching, observing, exploring,
and manipulating them and this is possible with open-ended materials because these
materials provide various opportunities for preschoolers to express themselves

creatively.

Students’ work should also appear in the classroom because it is necessary for the
support of creativity (Mishra & Richardson, 2018). Skinner (2007) also stated the
significance of displaying all students’ work in the classroom by writing students’
comments and capturing photos of students’ work during the process of the activity
because Mishra and Richardson (2018) also pointed out that making students’ work
visible in the classroom allows children to develop their creativity and send powerful

messages to children about the value of their work (Mohammed, 2018).

Learning centers also should be available to students and the place of furniture
should be changeable for new arrangements (Warner & Myers, 2009). Dere (2019)
emphasized in her study that the Ministry of National Education’s Preschool
Curriculum (2013) provides instructions related to learning centers. These learning
centers, which include blocks, dramatic play, mathematics, science, art, and books,
should be present in the classroom environment to foster children’s creativity.
Furthermore, in Dere's study (2019), it was emphasized that the curriculum states
integrating children’s learning processes with these areas supports the development
of their creativity. However, on the other hand, Dere’s study (2019) showed that there
were no efforts by teachers to create learning centers and to use materials in the

classroom.
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Mayesky (2009) emphasized the importance of dramatic play, which is one of the
learning centers in the classroom environment. She stated dramatic play is an
excellent means for supporting the imagination and the creativity of young children
and so the dramatic play center is an ideal setting for young children to engage in
creative and expressive play. The block center serves as an ideal setting for the
creative development of young children, as they use blocks to construct imaginative
structures (NAEYC, 2012). Moreover, as they collaboratively build, they engage in
social interactions and acquire physical, social, and cognitive skills. (NAEYC, 2012).
Providing natural materials and a rich stimulation learning environment provide
opportunities for the active participation of children in activities to support children’s
creativity (Faizi, Azari & Maleki, 2012). The environment is so important in
nurturing, stimulating, and fostering preschoolers’ creativity because different
learning environments offer variable stimulating resources for preschoolers
(Mohammed, 2018). For example, one of the learning environments could be
designated for inquiry-based learning. It is one of the educational method, which is a
student-centered approach guided by students’ questions and natural curiosity
(Gholam, 2019). Children's creativity is supported through inquiry or discovery-
based learning, representing a constructivist approach, especially when the task is
engaging or attractive to them (Jeffrey & Carft, 2014). Duffy (2006) also emphasized
that various learning spaces play an important part in nurturing children's creativity
and imagination because the environment is considered a third teacher for children.
For example, the research emphasized the significance of fantasy activities, which
provide opportunities to stimulate both creativity and divergent thinking in young
children (Smilansky 1968; Lieberman 1977; Singer 1973). Therefore, it is important
for preschool educational institutions to have a room designated for dramatic play as

a learning environment.

The adequacy of lighting in the learning environment is another crucial factor for
supporting preschoolers’ creativity because it affects the children’s motivation to
participate in and understand creative activities (Skinner, 2017). S.A. In the study
conducted by Samani and S.A. Samani (2012), the researchers measured the
relationship between the quality of lighting and students' performance. They found a

significant correlation between the quality of lighting and students' learning
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performance. According to their study, students’ productivity increased with the
improvement of lighting quality. Moreover, Rea et al. (2001) emphasized the
significance of natural light because Rea et al. (2001) emphasized the significance of

natural light because it has a positive impact on students' learning outcomes.

2.4. The Roles of Preschool Teachers in Fostering Children’s Creativity

The relationship between the teacher and student is one of the key factors in fostering
creativity in students (Torrance, 1995). Mayesky that (2009) stated preschool
teachers, who spend significantly more time with preschoolers in early childhood
institutions, should first be aware of the significance of creativity during the early
years. They should actively support young children in expressing their creative
natures. Following this, teachers should accept students as individuals and encourage
them to do their best (Mayesky, 2009). Moreover, in a relaxed and respectful learning
environment, children can creatively benefit and comfortably test their own ideas
(Smith, 1996). For this reason, the teacher should support preschoolers’ creativity by
providing a learning environment that receives children’s social and emotional needs.
This classroom environment tells children that it is all right to take a risk and make a
mistake (Smith, 1996). Duffy (2006) indicated that if the teachers wish children to be
creative, all children should feel valued and one of the members of the classroom.

These feelings are crucial to taking risks or making mistakes (Duffy, 2006).

Cropley (1997) also listed nine teachers’ behaviors that support children’s creativity
according to the extensive literature review. The teacher should encourage
independent learning in children and group work to promote creativity. Motivation
1s so important to enable divergent thinking, so the teacher should allow students to
express themselves and think originally. The teacher should not judge students’ ideas.
The teacher should do activities that promote flexible thinking. Moreover, the teacher
allows students to reflect on their learning by self-evaluation. The teacher should
listen to students’ suggestions and questions. In this manner, the student understands
that I am valuable and my ideas are also valuable. Therefore, the student thinks that I
can express my ideas easily. Consequently, the students do not hesitate to share their

ideas with others and their creative process is influenced positively. The teachers
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should provide opportunities for students to use different kinds of materials and the
teacher should appreciate students when they put what they have learned into
different uses. Finally, according to Cropley’s nine teachers’ behaviors, teachers

should teach students how to cope with failure and frustration (1997).

In addition to Cropley’s nine teacher behaviors, Dere (2019) states that preschool
teachers should provide rich materials to trigger the imagination of students, and the
teacher should encourage different perspectives. Child-initiated activities should be
prepared by the teachers to support the active participation of students (Faizi, Azari
& Maleki, 2012). Moreover, preschool teachers should give a place for drama
activities, play activities, and early literacy activities because these kinds of activities
foster the creativity of students (Dere, 2019). As a result, the findings of Dere’s study
show that preschool teachers have numerous roles in fostering students’ creativity.
However, sometimes it can be difficult because even if the teacher has the motivation
to foster students’ creativity by changing their attitudes and behaviors, they need to
face numerous obstacles (Kampylis, 2010, as cited in Alencar, 2022; Craft, 2003).
The first one is the teachers have a curriculum to follow and manage. Secondly,
assessing creativity is challenging and there should be enough time required for the
development of creativity (Kampylis, 2010, as cited in Fryer, 1996; Kaufman, 2009).
Meanwhile, teachers need to address some parents' concerns because parents believe
that their children are just playing all day and not learning anything. Furthermore,
teachers often lack the resources required for creative education. Consequently, their
primary focus appears to be maintaining control of the class and following the
curriculum to cover all the topics, rather than prioritizing creative education targets
(Kampylis, 2010, as cited in Vosniadou et al., 2001). Also, it is important to know
that teachers have a specific curriculum to follow. In this case, it is necessary to take
a look at whether the content of the curriculum fosters preschoolers' creativity

(Kampylis, 2010, as cited in Vosniadou et al., 2001).

In addition to the preschool teachers’ behaviors that support students’ creativity
mentioned by Cropley, some researchers also highlight the personal characteristics of
creative teachers (Puranovi¢ & Matesi¢, 2020). They are highly motivated to work,

open-minded, flexible, support the idea of lifelong learning, energetic, hardworking,
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and self-confident (Bramwell et al., 2011) but also interesting, imaginative, friendly,
knowledgeable, and caring (Hamza and Griffith, 2006). The preschool teachers who
foster students’ creativity believe in students’ abilities and strengths and they give
opportunities for students to interpret knowledge and seek information independently
(Duranovi¢ & Matesi¢, 2020, as cited in Alencar 2002; Runco, 2003). Moreover,
they inspire students to explore unusual ideas and provide the opportunity to carry
their imagination forward (Duranovi¢ & Matesi¢, 2020, as cited in Cvetkovic¢-Lay et
al., 2004). In addition to these, Dweck (2015) emphasized the role of preschool
teachers, especially those with a growth mindset, is reflected in the fact they put

extra effort into supporting students’ learning and development.
2.5. The Creative Child

In the literature, creativity researchers have emphasized various personal attributes,
including cognitive skills like divergent, critical, analogical, and reflective thinking,
as well as personality traits such as openness to new experiences, belief in their
creative abilities, motivation for tasks, domain knowledge, risk-taking, and resilience
in the face of criticism. These qualities are considered essential for being creative
(Davis, 2004). Moreover, Daniels (2013) implemented an 8-week professional
development program for in-service teachers in K-12 settings, aiming to enhance
their comprehension of creativity, creative traits, and creative potential. She tried to
raise awareness by discussing creative personality traits during the first half of the
course. She mentioned that individuals with creative characteristics exhibit diverse
characteristics that contribute to their potential. These are being aware of their
creativity, having imagination, taking risks, having high energy, having curiosity,
being independent, having a sense of humor, being attracted to complexity, having
artistic interests or aesthetic perspectives, open-mindedness, a need for alone time,

and having a different perceptive.

The study by Celik et al. (2022) investigated teachers’ perceptions of creativity in
children. The researchers conducted interviews with 25 classroom teachers, obtaining
information about various characteristics of creative children, such as being eager for
knowledge, collaborative, curious, multilingual, imaginative, achieving high

academic success, possessing critical thinking skills, and having self-awareness.
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Creative children were also shown to display several socially undesirable traits such
as non-conformity, impulsivity, and disruptive behavior, at the same time teachers
were found to value more traits of compliance and conformity in the classroom

(Runco & Johnson, 2002; Westby & Dawson, 1995).

Moreover, it was discovered that a significant number of teachers, regardless of
culture, might possess an unjustified prejudice against creative children. Teachers
tend to favor children who exhibit politeness, punctuality, obedience, popularity, and
a willingness to adhere to authority over those who are more sensitive and visionary.
These preconceived negative notions about creative children could lead to teachers
forming biased opinions against them prematurely (Torrance, 1995, as cited in Scott,
1999). Scott’s study (1999) showed that teachers have biases related to creative
children, who are perceived as more disruptive and difficult to control within the

classroom.

2.6. The Creative Curriculum

The creative curriculum is an attitude that starts with the teachers’ ability to interpret
the curriculum and this attitude identifies and makes the most of creative moments
(Tegano et al., 1991). Creative curriculum can manifest in various ways, such as
engaging in hands-on activities, exploring technology, participating in role modeling,
utilizing storybooks and storytelling, collaborating with others, introducing
innovations, embracing dramatic arts, and undertaking cultural projects (Mullen,
2020). In addition to these, Mohammed (2018) mentions many criteria for what
makes a creative curriculum. The creative curriculum should provide many
opportunities for children to use their imagination and creativity, develop essential
skills, engage in meaningful experiences, express their thoughts and ideas, try to
solve problems, stimulate critical thinking, and explore various methods of acquiring
knowledge and learning (Mohammed, 2018). How can the teacher make the creative
curriculum visible? The creative curriculum may be visible through learning
opportunities. These are providing open-ended materials, allowing children to choose
their approach to their learning, creating a safe environment that enables children to

feel a sense of belonging to the group and supporting the child in taking on
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responsibilities in their learning environment, ensuring sensory experiences, putting
materials to explore and experiment, using different types of books and other media
text, integrating the music into the learning experiences, adopting a creative
approach to routines like during transition time acting like your favorite animal,
going to the cubby like this animal, providing opportunity to work collaboratively
(Mohammad, 2018). Moreover, the creative curriculum may be visible through
interactions by fostering children to pursue their ideas, teaching them to solve
problems on their own, involving children in the process of reflection, and giving
them a chance to make mistakes by seeing the mistakes as new learning, asking
open-ended questions, giving feedback about children’s progress, being a model.
Mohammad (2018) emphasizes these basic examples of the creative curriculum and
they represent how the curriculum seems in practice. Documentation also plays an
important part in the creative curriculum, showing how the creative curriculum can
be made visible in practice. Documentation shows the children’s learning journey
through note-taking, observation, photography, discussion, and play (Mohammed,
2018). Moreover, play takes an important place in the curriculum because it provides
a flexible atmosphere that supports the creative thought of children. The role of
exploration and play helps the preschoolers’ teacher to comprehend how
preschoolers construct and gather information to solve problems (Tegano et al.,
1991). Children also demonstrate a higher level of creative thinking and imagination
during playtime (Wood & Attfield, 1996). For this reason, the curriculum should
provide opportunities for students to play and engage in imaginative and creative
activities. When children participate in these kinds of experiences, they gain different
perspectives, develop the ability to reconstruct existing knowledge, and find different

ways to solve problems (Tsai, 2012).

2.6.1. Creativity in the Preschool Curriculum in Turkey

Dere (2019) conducted a study to examine children’s creativity in preschool. For this
reason, she examined the details of the Preschool Curriculum (2013) of the Ministry
of National Education to understand the positive relationship between children’s
creative skills and the Ministry of National Education preschool curriculum, and she

found the curriculum has positive influence on the creativity skills of preschoolers.
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Dere (2019) explained the Ministry of National Education Preschool Curriculum in a
very clear way in her study. She mentioned that early childhood education in Turkey
is regulated and monitored by the MoNE. The national early years curriculum is used
and followed in educational institutions throughout Turkey. The early-year
curriculum gives educators guidelines and a framework but does not list the activities
or give ready-made lesson plans. Teachers are planning their educational activities.
Types of activities, learning processes, and used materials may vary based on the
teachers’ availability, experience, and interest (Dere, 2019). She also emphasized the
characteristics of the early years curriculum. She said the early years curriculum is
child-centered and promotes children’s enthusiasm for exploring and learning by
discovery. Teachers are supposed to help children reach their learning goals by using
semi-structured activities where students are learning by doing. Children are engaged
in the planning, implementing, and evaluating of the activities and their own learning
processes according to their abilities. The physical environment of the children is
flexible for adaptation according to their family characteristics. The early years
curriculum is a spiral curriculum where instructions can be learned and re-performed
according to the needs of the children’s learning process. The curriculum is diverse,
with different approaches and models being introduced. The play-based curriculum
emphasizes family education, considers universal values, and promotes everyday life
experiences, where the teaching topics are tools, not objectives. This includes

accommodations for children with special needs and their assessment.

When looking at the Preschool Curriculum of the Ministry of National Education
(2013) has outcomes and instructions for developing creativity. For example, there is
an instruction stating “Offers creative solutions for the problem” for the acquirement
stating, “Finds a solution in case of problems” in the field of cognitive development.
In the field of social and emotional development, it includes the acquisition stating
“Expresses him/herself in a creative way”. Additionally, the curriculum includes
learning centers such as building blocks, play, art, books, science, music, sand, and
water, which also support creativity. For example, there is an expression for block
center stating that “I¢ is a center that allows children to notice the figures of different
sizes, shapes, and colors in the places where they are and the relations between these

figures and to use their creativity through building-construction games by using
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different figures.” Language, art, drama, music, movement, play, science, arithmetic,
early reading, and field trips are all included in the MoNE preschool curriculum. An
essential component of these educational activities is to promote creativity. In
conclusion, her research illustrated that the Preschool Curriculum (2013) of the
Ministry of National Education positively influences the creative skills of children

(Dere, 2019).

2.7. Play and Creativity

Play plays an important part in children’s healthy development (Anderson-McNamee
& Bailey, 2010). It enables children to express emotions, develop critical thinking
skills, foster creativity, and tackle problem-solving. Play also allows children to be
creative while nurturing their imaginations (Anderson-McNamee & Bailey, 2010).
Contemporary research supports the significance of play during the early childhood
period in various areas of growth and development, including both problem-solving

and creativity (Johnson et al., 2019).

Earlier, Friedrich Froebel (1886) highlighted the significance of play and the use of
gifts (play materials) and occupations (activities). He aimed to promote the
establishment of educational settings that involved real-world applications and direct
use of materials. By actively interacting with the world, understanding unfolds,
highlighting the importance of play as a creative endeavor for children to develop an
awareness of their position in their world. Moreover, if the environment provides
opportunities to discover, to be curious, to explore, to imagine, and to play, children
learn best (Johnson et al., 2019). Like imaginative play, constructive play also
supports children's creativity because it is open-ended with various outcomes

(Johnson et al., 2019).

Almon (2004) emphasized that engaging with open-ended materials supports
creative and divergent thinking because children attempt to solve problems by using
open-ended materials, there is no right way to use, them during play. Furthermore,
Garaigordobil and Berrueco (2011) conducted a study to assess the impact of a play

program on the creative thinking of preschoolers. In this study, there are 86
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participants, with 53 of them belonging to the experimental group and 33 to the
control group. Participants receive weekly play sessions, each lasting 75 minutes,
throught the school year. The result of this study showed that this intervention
program stimulated verbal and graphic creativity, creativity behaviors, and personal
traits of preschool children, such as having novel solutions, asking unexpected
questions, sense of humor, and inventing games and making toys. The findings of
Garaigordobil and Berrueco’s study highlight the significance of including a play
program to foster the creative thinking of children from preschool and throughout the
entire educational journey. In addition to these studies, there are also some studies,

which examine the impacts of pretend play on preschoolers’ creativity.

Another study conducted by Howard-Jones and his colleagues (2002) aimed to
examine the effects of unstructured play on young children's creativity in subsequent
activities. The participants in this study were 52 children aged between 6 and 7 years
old. One group of young children played with salt dough for 25 minutes, while the
other group had handwriting tasks where they copied whatever was written on the
board. After these activities, materials were provided to the children to create
collages with tissue papers. This entire procedure was repeated with the groups, and
the researchers compared the effects of structured writing tasks and free play with
salt dough. They found that children who engaged in free play with salt dough
showed creativity in subsequent activities, specifically in making collages from
tissue papers. "Consequently, studies show the importance of play for the

development of children's creativity.

2.8. Theories of Children’s Learning about Creativity

Runco and Albert (as cited in Richardson & Mishra, 2018) stated that the empirical
study of creativity has been increasing in the last 50 years. In this field, there is a
problem related to the lack of a standard definition of creativity (Plucker & Makel,
2010). For this reason, there are many definitions of creativity. Runco and Albert (as
cited in Richardson & Mishra, 2018) emphasized the two common components of
many definitions of creativity. These are originality and usefulness. If something is

seen as either novel or unique, it can be called an original (Runco & Jaeger, 2012).
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Usefulness is also another common definition of creativity. It is related to the

effectiveness of a product’s design or pragmatic value.

The learning environment plays a vital role in supporting the creativity of
preschoolers. Researchers found that a necessary part of learning is making mistakes
and taking sensible risks, which fosters creativity (Chan & Yuen, 2014). Other
creativity-supporting activities are fantasy play, outdoor play, model making,
building, planning, and design (Jindal-Snape et al., 2013). A learning environment is
also a community and the relationship between the teacher and students is important
to foster creativity because this relationship affects the behaviors of the members

(Peppler & Solomou, 2011).

Almon (2004) highlighted that involvement with open-ended materials fosters
creative and divergent thinking. As children endeavor to solve problems through the
use of open-ended materials during play, there is no predetermined or correct way to
use them. Moreover, in 1972, architect Simon Nicholson developed the loose parts
theory, which stated that loose parts are open-ended, allowing children to use them in
different ways, forming and combining them with other loose parts using their
imagination and creativity (Genger & Avci, 2017). Loose parts offer numerous
opportunities for children to bring their dreams to life (Daly & Beloglovksy, 2015).
The materials serve as stimuli and components of the world that children attempt to
explore (Daly & Beloglovksy, 2015). Children need materials to perceive the world,
establish cause-and-effect relationships, and enhance their creativity and
imagination. Materials can be used freely to create whatever children want (Genger
& Avci, 2017). Utilizing loose-part activities is an appropriate way to support
children's creativity because, by using loose parts, children can express themselves
freely and in a creative way (Sardi & Mayor, 2023). These loose-part materials can
be utilized for children's learning. These loose parts and materials trigger children's
creativity as they engage with them freely (Susanti et al., 2023). The loose parts
theory emphasizes the importance of materials for children to perceive the world and
foster their creativity and imagination (Genger & Avci, 2017). Therefore, the theory
guided the current study to examine the availability and accessibility of various

resources and materials.
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Researchers also found that the behaviors of teachers are so important in promoting
children’s potential creativity because teachers can encourage and reward students’
novel ideas, unique perspectives, and creative abilities with activities (Beghetto,
2007; Sternberg & Grigorenko, 2004), and with arranging the learning environment.
In an investigation of kindergarten children’s creativity, Dababneh et al. (2010) found
that when teachers do not give importance to students’ ideas, are not tolerant of
mistakes, and use worksheets, unfortunately, students’ creativity will be affected
negatively and it will decrease. The teachers limit the creativity of students in this
manner. For this reason, the current study aims to investigate how teachers support

preschoolers’ creativity.

Bronfenbrenner’s Ecological Systems Theory (1979) discusses the impact of
different system layers and the opportunities and limitations of the environment on
human development (Bronfenbrenner, 1979). This theory mentions that behavior is
influenced not only by intrapersonal factors but also by social and environmental
factors (Shaw et al., 2013). For this reason, this theory guided the current study to

consider how to learning environments support children’s creativity.

According to Bronfenbrenner, interactions between individuals, objects, and symbols
in their immediate external surroundings affect human development (Bronfenbrenner
& Morris, 2006). Creative motivation from external sources can originate at various
levels within the environment (Stennberg, R. J., & Karami, S., 2022). This theory
gives importance to interactions between individuals, so this theory also guided the

current study to consider how teachers’ behaviors foster students’ creativity.

Bronfenbrenner’s ecological systems theory defines different levels of environment
on behavior. One of the levels of the environment is the microsystem, which
includes the context of family, school, work, and friends with whom the individual
frequently interacts (Bronfenbrenner, 1977; 1979; 1986). For this reason, the
microsystem level draws attention to the role of preschool teachers in early
childhood education and guides the current study to consider the importance of the
physical learning environment and teachers' behaviors in fostering students'

creativity.
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As a second level of environmental influence on behavior, the mesosystem also
draws attention to the relationship between different contexts, where the family,
school, and peer groups are the person actively involved (Bronfenbrenner, 1977;
1979). In other words, there is a relation among the components of the microsystem
(Morrison, 2015). Peer relationships and teacher-peer relationships can enhance
children’s creativity. Therefore, this current study also examines the suitability of the
classroom for small and whole-group activities to gather information about peer

relationships.

Lev Vygotsky gained worldwide renown as a prominent educational theorist for
formulating the social constructivist theory, which emphasizes the social and cultural
dimensions of development (Gajdamaschko*, N., 2005). According to Vygotsky
(1962), the creative process unfolds during play, as children employ their
imagination to generate new and unfamiliar meanings for real-life situations.
Furthermore, in line with Vygotsky's theory, the interactions children engage in
during play become internalized, transforming into imaginative processes. This
transformation occurs because children utilize objects for different purposes during
play, drawing upon their imagination throughout this process (L. Smolucha & F. C.
Smolucha, 1986). Additionally, Vygotsky's theory supports the notion that the social
environment provides opportunities for children to interact with each other,
especially during playtime, due to increased interaction time. Vygotsky (1978)
posited that children are active explorers of their world, and play serves as a means
to construct their own knowledge. The environment should facilitate students in
discovering, being curious, exploring, and supporting their imagination and play, as
children learn best in such environments (Mayesky, 2009). Vygotsky's theory guided
the present study, highlighting the significance of play and the learning environment
settings in gaining insights into children's creativity and imagination within a social

context, which represents the learning environment in this study.

Jean Piaget (1960) developed constructivist theory, which mentions how learning
occurs. He used the term “constructivism” to express the idea that individuals build
their knowledge through ongoing, active interactions between the environment and

the structure within the brain (Cohen & Waite-Stuplansky, 2022). According to this

25



theory, life experiences affect the intellectual development of children (Carew &
Clarke-Stewart, 1980). Individuals learn and develop knowledge within social
learning environments by constructing their own schema based on the information
presented to them (Alanazi, 2016). Previous experiences are also important to build
one's own individual knowledge (Spodek & Saracho, 1987). The Piagetian theory
emphasizes that learners should be mentally and physically active participants in
their own learning, so teachers should provoke and encourage learners’ curiosity
through experiences with real objects (Cohen & Waite-Stuplansky, 2022). The
Constructivist Theory guided this current study to explore what preschool teachers
do in the classroom learning environment to enhance children's creativity, and how

they provide opportunities for self-directed learning.

Discovery is the most significant and fundamental foundation of learning, it is open
to experience and manipulation of materials in the environment (Honomichl & Chen,
2012). Therefore, the teachers should provide interactive materials to use, promote
student inquiry through thoughtful, open-ended questioning, and encourage students
to ask questions to one another while seeking further clarification of their initial

responses (Bada & Olusegun, 2015).

2.9. Literature Review Summary

In this chapter, numerous definitions of creativity were explained. Dimensions of
creativity, such as creativity as a process and creativity as a product, were examined
in detail. The importance of creativity in early childhood was emphasized by sharing
several studies related to the impacts of a creative training program on children's
creativity. They demonstrated that participating in creative activities during early
childhood has a positive impact on the subsequent development of children.
Furthermore, the importance of the learning environment and teacher behaviors in
the development of children's creativity was highlighted. Information was provided
on the significance of the learning environment. By investigating factors contributing
to fostering children's creativity, particular emphasis was placed on the need for
open-ended and natural materials in the learning environment, the presence of

different learning centers in the classroom, the visibility of children's work in the
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learning environment, the necessity of a designated area for dramatic play, and the
significant impact of adequate lighting on children's performance. In addition to the
physical learning environment, it has been emphasized that an emotional
environment where children can express themselves comfortably, feel valued, and
are not afraid to make mistakes or take risks is crucial. Beyond the physical learning
environment, attention has been drawn to Cropley's (1997) nine teacher behaviors,
emphasizing their critical role in fostering children's creativity. Additionally, the
finding that teachers possessing creative characteristics also have an impact on
enhancing children's creativity has been shared. Studies describing the characteristic
features of creative children have been referenced, providing insights into the
qualities of these children. Some studies suggesting biases among teachers regarding
the characteristics of creative children, portraying them as disruptive and challenging
to control, have been discussed. Information about the characteristics of a creative
curriculum has been obtained, and by utilizing a study investigating the Ministry of
National Education's preschool program, an assessment has been made regarding
whether the program supports creativity. Finally, it has been emphasized that play
and creativity cannot be separated, citing studies that demonstrate how children
express themselves and enhance their creativity during playtime. The significant

contribution of play to the development of children's creativity has been highlighted.
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CHAPTER 3

METHOD

In this chapter, the researcher will discuss the following methodological procedures:
1) research design, 2) participants, 3) data collection procedure, 4) school
characteristics 5) data collection instruments, 6) data analysis, 7) ethical

consideration, and 8) trustworthiness of the study.

3.1. Research Design

The researcher conducted a qualitative research design. Qualitative research
emphasizes examining people’s words, actions, and records (Lunenburg & Irby,
2008) and in this current study, the participants’ own words take an important place
because the semi-structured interview method was used to learn how preschool
teachers support children’s creativity and to indicate teachers’ views about creativity.
In addition, the researcher has investigated whether there is any connection between
students’ works and the statements regarding what teachers do to foster students’
creativity. The physical environment and materials checklist was used to learn
whether the physical environmental conditions of the learning classroom

environment and materials support the creativity of preschool children or not.

There are two purposes of this study. The first purpose is to investigate the physical
environmental settings and materials that support the creativity of preschool children.
Another aim is to examine the views and self-reported practices of preschool
teachers regarding creativity. For this reason, the current study focuses on the

following research questions;

1. What are the physical environmental settings and materials that support the

creativity of preschool children?
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1. a. To what extent do the physical environmental conditions and
materials that support the creativity of preschool children differ
depending on the type of school?
2. What are the views of preschool teachers working in public and private
schools regarding creativity?
2. a. To what extent do teachers’ self-reported practices include the
factors that support the creativity of preschool children differ in terms

of school type?

3.2. Participants

Fraenkel et al. (2011) mention that in qualitative studies, the sample size typically
ranges from 1 to 20. Therefore, the sample size in this study deliberately consists of
20 early childhood teachers, including 10 from public schools in the interview and 10
from private schools in different districts in Ankara. Preschool teachers who
expressed interest in the study provided signed informed consent to one of the
researchers and were then included in the study. Additionally, the researcher aims to
examine whether there are any differences in the views of preschool teachers
working in public and private schools regarding creativity and supporting children's

creativity.

When selecting participants, the researcher has four aims. Firstly, participants must
be early childhood teachers, with ten actively working in private early childhood
institutions and the other ten in public early childhood institutions. Participants
should be easily accessible to conduct this study. Additionally, the researcher
considered the participants' schedules for conducting interviews, and a notice was
sent to the principal a few days ago to arrange meetings with suitable teachers. The
researcher also inspected these teachers' classrooms using a checklist about their

learning environment.

The descriptive information of 20 preschool teachers was taken in the demographic
information part. Teachers were asked about their educational levels, the type of

school they work in, teaching experiences, the number of students in their

29



classrooms, the age groups they work with, whether the teachers have assistant
teacher or not, whether they have taken courses related to creativity at university, and

whether they have participated in training for any service.

Educational levels of teachers included associate’s degree (PR=4, PB=0 (n=4)),
bachelor’s degree (PR=3, PB=6 (n=9)), and master’s degree (PR=3, PB=6 (n=9)).
Teachers are working in either public preschools (n=10) or private preschools (n=10)
in Ankara. Teachers had been working for 1 to 4 years (PR=1, PB=0 (n=1)), 5 to 8
years (PR=3, PB=1 (n=3)), and 9 years or more (PR=8, PB=8 (n=16)). The number
of children in their classrooms was another factor. Teachers are working with 0-15
children (PR=2, PB=2 (n=4)) and 15-30 children (PR=8, PB=8 (n=16)). The ages of
the children teachers worked with were 36-48 months (PR=2, PB=1 (n=3)), 49-60
months (PR=5, PB=4 (n=9)), and 61-72 months (PR=3, PB=5 (n=8)). Teachers are
categorized as follows: those working with their teaching partners (PR=2, PB=0
(n=2)), teachers working with assistant teachers (PR=8, PB=0 (n=8)), teachers
working with assistant sister (PR=0, PB=2 (n=2)), and teachers working alone
(PR=0, PB=8 (n=8)). The courses related to creativity were another factor. Teachers
have taken courses about creativity as a university course (PR=7, PB=7 (n=14)), as
an extracurricular activity (e.g., in-service training) (PR=2, PB=3) (n=5)), and both
university courses and extracurricular activity (PR=1, PB=0 (n=1)). The summary of

teachers’ responses can be seen in Table 1.

Table 1. Descriptive Information about the Participants

Factors n Private Public
Schools Schools
Education
Associate’s Degree (2years) 4 4 0
Bachelor’s Degree (4years) 9 3 6
Master’s Degree 7 3 4
School Type
Private preschool 10
Public preschool 10
Teaching Experience
1-4 years 1 1 0
5-8 years 3 1 2
9+ years 16 8 8
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Table 1. (continued)

Number of Children
0-15 children 4 2 2
15-30 children 16 8 8
Age Group
36-48 months old 3 2 1
49-60 months old 9 5 4
61-72 months old 8 3 5
Working With
Teaching Partner 2 2 0
Assistant Teacher 8 8 0
Assistant Sister 2 0 2
Alone 8 0 8
Creativity Courses Taken
Only University Course 14 7 7
Only Extracurricular Activity 5 2 3
(e.g., in-service training)
Both University and Extracurricular 1 1 0

The criteria for selecting participants in this study were driven by several
considerations. Firstly, the researcher aimed to capture diverse views and
perspectives. To achieve this, preschool teachers actively working in various
neighborhoods of Ankara, including Baglica, Etlik, Alacaath, incek, Bilkent,
Cukurambar and Kizilay were selected. These neighborhoods are situated in three
districts of Ankara: Cankaya, Etimesgut, and Keg¢idren. Schools in these areas were
listed, and the selection of schools in these areas was due to their easy accessibility.
Secondly, the researcher sought to encompass different experiences of teachers in
both public and private schools affiliated with the Ministry of National Education.
Consequently, ten participants were chosen from public schools, and ten of them

from private schools.

In this present study, all participants are currently working as teachers, yet they
exhibit diverse educational backgrounds. The diversity extends to teachers who have
graduated from various levels of higher education, including those with associate
degrees in child development (2 years), bachelor’s degrees in either early childhood
education or child development (4 years), and master’s degrees in early childhood
education or another educational field, in addition to their bachelor’s degree in early
childhood education. The participating teachers have different education levels and

graduated from different universities. Therefore, it was also important to see what
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differences exist in their views on creativity and how they support children's

creativity.

3.3. School Characteristics

In this current study, ten schools were selected, with five from private schools and
five from public schools, aiming to investigate potential differences in supporting
preschoolers' creativity between private and public educational settings. The study
utilized checklists assessing the physical environment and materials conducive to
creativity to determine the presence of factors supporting preschoolers' creativity.
Inspections were conducted in two classrooms per school, totaling twenty classrooms
overall. Schools are considered professional learning communities, focusing on
preventing negative effects, supporting innovative thoughts among students, and
creating a conducive learning environment to foster the creativity of students (Fidan

& Oztiirk, 2015).

3.3.1. Private School Context

There were several general characteristics of private schools in this current study.
One of them was related to different learning spaces except for classrooms, like the
library room, art room, music room, and dramatic room. Another characteristic was
related to materials. There were different kinds of open-ended materials like blocks,
construction toys, chenille, tongue depressors, crayons, clay, ribbons, and rope.
Children’s works were visible in most of the classrooms in the private school.
Generally, in their classrooms, natural lighting, as another characteristic, was enough
because of the size and amount of the windows. Most of the furniture in the

classrooms was small, easily movable, and allowed for various arrangements.

Moreover, specific information about the private school context should be known. In
this study, there were five private schools, and the researcher conducted interviews
with ten teachers whose classroom learning environments and students' portfolios
were inspected. Two teachers were interviewed from each of three private schools,

one teacher from another private school, and three teachers from yet another private
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school. In total, the researcher interviewed ten teachers working in five different
private schools. These private schools are labeled as 'PR.' For example, 'PR-1' refers
to data from the first private school. In this study, PR-1 is a preschool affiliated with
primary education, but the preschool building is separate from the elementary school.
This private preschool is one of the international schools in Cankaya. The school
follows both the PYP (Primary Years Programme) and the curriculum of the Ministry
of Education (MEB), and T3 and T4 work in this school with their teaching partners.
PR-2 is an independent private preschool in Cankaya. This school follows the
curriculum of MEB, and T5 works in this school with a teacher assistant. PR-3 is
also an independent private preschool in Cankaya, and T10 and T11 work with their
teacher assistant. PR-4 is another preschool affiliated with primary education in
Cankaya, and T16 and T17 work in this school. This school did not allow for taking
photos. PR-5 is another preschool affiliated with primary education in Cankaya, and

T18, T19, and T20 work in this school with their assistant teacher.

3.3.2. Public School Context

There were several general characteristics of public schools in this current study. One
was related to different learning spaces except for the classroom. The most common
learning spaces outside the classroom were the library and science room. There was
no art room in any of the public schools in the study. There were no specific
discovery areas openly displayed in the classrooms of public schools, but just one
classroom had various materials and paint inside a cabinet with compartments to
provide an opportunity for students to create new ideas and experiences. Looking at
the centers in the classroom, which is a general characteristic of public school
classrooms, there were learning centers. However, children’s works were not visible
in the classroom environment. There were different kinds of open-ended materials
like blocks, construction toys, chenille, tongue depressors, crayons, clay, ribbons,
and rope, but the accessibility of these materials was difficult for students. Another
general characteristic of public schools in this present study was the lack of adequate
natural lighting in the classrooms due to the presence of curtains and the size of the
windows. Except for several tall and large cabinets, most of the furniture in the

classrooms was small, easily movable, and allowed for various arrangements.
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All public schools in this study follow the Ministry of National Education (MEB)
curriculum and operate as independent public schools, each having its own building.
PB-1 is located in Cankaya, and T1 and T2 work in this public school with their
teacher assistant. PB-2 is situated in Kecioren, and T6 and T7 work in this school.
These teachers do not have a teacher assistant but have an assistant colleague. PB-3
is located in Etimesgut, where T8 and T9 work in this school without a teacher
assistant. PB-4 is also in Etimesgut, and T12 and T13 work in this school. PB-5 is
situated in Cankaya, where T14 and T15 work in this public school without a teacher

assistant.

3.4. Data Collection Procedure

The data collection was completed in 3 months which started in April 2023 and
ended in June 2023. In this current study, the data was collected from three sources:
semi-structured interviews, the physical environment and materials checklist, and
reviewing children’s work in their portfolios. The use of multiple data collection
tools provides benefits to have a strong research process because these tools find out

several aspects of the research (Patton, 1999).

After obtaining the necessary permissions, the researcher visited the preschool. The
researcher introduced herself and provided information about the study to both the
school administrators and the teachers, who would participate in the research. The
researcher explained the purpose of the study to the teachers and how they could take
part. Teachers were informed about ethical issues by reading the consent form before
the interviews. The researcher emphasized that all information would be kept
confidential. Participants were also informed of their right to decline or withdraw
from the study at any time. Before the interview, the teachers were informed about
the physical environment and materials checklist. Then, the researcher asked
questions related to demographic information. After completing this part, the
researcher proceeded by asking the main questions of the interview. During the
interview, the researcher recorded the participants’ responses on audio. The interview
lasted approximately 25 minutes. After the interviews, the researcher went to the

classroom of the participating teachers to inspect the learning environment according
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to the physical environment and materials checklists, aiming to gather information
about whether the classroom learning environment supports preschoolers’ creativity
or not. During the inspection, the researcher took photos and notes related to the
materials and physical conditions of the classroom. After completing this process, the
researcher examined students’ portfolios as the last step of the data collection

procedure.

3.5. Data Collection Instruments

In qualitative research, information can be gathered from various sources such as
field notes, interview transcriptions, documents, and other types of representations
(Coffey & Atkinson, 1996). In this study, information was acquired through the
utilization of three distinct data collection methods: interviews, checklists, and

reviewing children’s work in their portfolios (see Table 2).

Table 2. Data Collection Instruments and Research Questions

Research Questions Data Collection Instruments
1. What are the physical environmental
settings and materials that support the
creativity of preschool children? Physical environment and materials
1. a. To what extent do the physical checklists
environmental conditions and materials that  Reviewing children’s work in their
support the creativity of preschool children portfolios
differ depending on the type of school?

2. What are the views of preschool teachers

working in public and private schools Semi-structured interviews
regarding creativity? Reviewing children’s work in their
2. a. To what extent do teachers’ self-reported portfolios

practices include the factors that support the Physical environment and materials
creativity of preschool children differ in checklists

terms of school type?
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The study aims to investigate both the settings of the classroom learning
environment and materials supporting the creativity of preschool children and the
views and self-reported practices of preschool teachers, both in public and private
schools, regarding their approaches to fostering students’ creativity. For this reason,
several factors were considered in this study (e.g., education level, school type,

teaching experience, the number of children in the classroom, age groups of children,

the taken courses, and in-service training related to creativity (see Table 3).

Table 3. Data Collection Instruments

Type of Number of Response
Purpose Content )
Instrument Questions Format
Demographic  to gather education 9 Researcher
Information information on  level, school completed:
Questions background type, teaching orally
characteristics  experience, the
pertaining to number of
the early children in the
childhood field classroom, age
and creativity.  groups of
children, the
taken courses,
and in-service
training related
to creativity
Physical to gather availability and 12 Researcher
Environment information accessibility of completed: by
and Materials ~ about whether =~ materials, making
Checklist in the design of visibility of inspections
Relation to the learning students’ and taking
Creativity environment works, centers notes
and the in the class,
materials different
within the learning
learning spaces, the
environment adequacy of
are conducive  lightning,
to supporting furniture in the
the creativity of class.

preschoolers.
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Table 3. (continued)

Semi- to gather the views of 12 Researcher
Structured information teachers about completed:
Interview about the views creativity and orally
Protocol of teachers teachers’ self-

about creativity reported

and their self-  practices about

reported how to support

practices to preschoolers’

support creativity

children’s

creativity
Reviewing to gather children’s Researcher
children’s work written data on ~ works examined

teachers’ self-
reported
practices
supporting
children’s

in their
portfolios

creativity

3.5.1. The Physical Environment and Materials Checklist of Factors Supporting

Creativity in a Learning Environment

The Physical Environment and Materials Checklist of Factors Supporting Creativity
in a Learning Environment was designed to examine whether the classroom's
physical conditions, the classroom's furniture, and the materials present in the class
are conducive to supporting preschoolers’ creativity. The draft of the checklist was
developed with the assistance of the Support of Creativity in a Learning Environment
(SCALE) framework (Richardson & Mishra, 2018), which delineates how the design
of the learning environment should foster preschoolers’ creativity. Two experts’
opinions were taken about the drafts of the checklist to ensure internal validity. One
expert was working in the early childhood education field, and another expert was
working in the assessment and evaluation field. After gathering feedback from
experts and conducting a review of relevant literature, the researcher reorganized and
modified the checklist items. Subsequently, the items were finalized, resulting in a

checklist comprising 12 questions. While some questions were answered by teachers,
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the researcher provided answers to other questions through inspections of the
learning environment to examine the design of the learning environment and
materials within the learning environment to support preschoolers’ creativity. The
first item is related to the variety of resources and materials available in the
classroom, while the second item refers to a variety of resources and materials in the
classroom accessible to students. Being accessible and being available in the
environment are different aspects; resources and materials may be present in the
class but not accessible to the students. Therefore, these items were written
separately. Examples of these resources and materials include clay, playdough,
chenille, transparent paper, tongue depressors, stones, shells, pine cones, and
acorns—all considered open-ended materials. In addition to these, items like
crayons, markers, watercolors, Lego, and various construction materials such as
different types of blocks were also listed. The third item pertains to the visibility of
children’s work in the class, including on the wall, in students’ cubbies, on windows,
and at main door entrances. Another item addresses the presence of different centers
in the classroom, such as the science center, art center, book center, music center,
block center, and dramatic play center. The fifth item emphasizes the existence of a
play center in the class, equipped with materials like Legos, blocks, cars, animals,
dolls, and kitchen utensils. Additionally, the checklist includes items about different
learning centers in the school, like STEAM atelier and music atelier. The seventh
item 1is related to whether the amount of light in the classroom is appropriate,
considering factors such as the presence of curtains, whether the classroom is too
dark or too light, and whether the light source is natural or artificial. Another item
examines whether the classroom is suitable for small group work. The following item
assesses whether the classroom is suitable for children to work in large groups. The
tenth item evaluates whether the furniture in the classroom is flexible and
comfortable, allowing for multiple arrangements. Another item considers the
presence of a construction center in the classroom. The final item checks for the
existence of discovery areas in the classroom—spaces with open-ended natural
materials where students can explore on their own at certain times of the day. The
researcher assessed all items and also took photos of the learning environment
according to the components of the checklist to analyze whether they met the criteria

or not. Observations can take two forms: participant observer and nonparticipant
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observer (Lunenburg & Irby, 2008). In this study, the researcher functioned as a
nonparticipant observer, focusing solely on the learning environment according to

the checklist’s components. This checklist can be seen in APPENDIX A.

3.5.2. Semi-structured Interviews

One of the aims of this current study is to investigate teachers’ views on creativity
and explore what is done to enhance preschoolers’ creativity. For this reason, the
researcher used semi-structured interview protocols. The researcher utilized The
Creativity Fostering Teaching Behavior Index (CFTIndex) (see APPENDIX D),
developed by Soh (2000), which is based on Cropley’s lists (1997) encompassing
nine teacher behaviors that foster students’ creativity. Two experts’ opinions were
taken about the drafts of the interview questions to ensure internal validity. One
expert was working in the early childhood education field, and another expert was
working in the assessment and evaluation field. After gathering feedback from
experts and conducting a review of relevant literature, the researcher reorganized and
modified the interview questions. There were two parts to the semi-structured
interview protocol and 21 interview questions in total. Nine of these questions were
closed-ended, which took place in the demographic information part, while the
remaining 12 were main questions related to teachers’ views about creativity and

teacher behaviors that support children’s creativity (see Table 4).

Table 4. Distribution of Semi-structured Questions

Interview Sections Questions

Demographic information 9 questions

Main questions related to teachers’ views 12 questions
about creativity and teachers’ self-

reported practices that support children’s

creativity

In the demographic information part, the teachers were asked about education level,
school type, teaching experience, the number of children in the classroom, age
groups of children, the taken courses, and in-service training related to creativity. In

the main section of the semi-structured interview protocol, 12 open-ended questions
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were posed to participating teachers. These questions centered around teachers’

views on creativity and their self-reported practices that support children’s creativity.

Exemplary interview questions can be seen in Table 5. These interview questions

also can be found in APPENDIX C.

Table 5. Exemplary Interview Questions

The Content

Knowledge about creativity and the
creative child

Teachers’ self-reported practices to
support preschoolers’ creativity

Exemplary Questions

How do you define creativity? What does
creativity mean to you?

Do you describe yourself as a creative
teacher? If your answer is yes, could you
please elaborate a bit? If your answer is
no, why do you think so?

What is the role of creativity in early
childhood education?

Do you have any children in your class
whom you would describe as creative? If
so, what are their characteristics in your
opinion?

What do you do to support children’s
creativity in your classroom? Can you
provide examples?

How do you support children in thinking
about their ideas in your class?

How do you promote idea exchange
among the children in your class?

3.6. Data Analysis

The researcher followed Creswell’s (2007) data analysis steps, which include

organizing and preparing the data, making sense of general information, coding,

describing, representing, and interpreting. After collecting data, the researcher
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initiated content analysis to identify patterns in the data, code, and categorize the
data (Krippendorff, 2003). The content analysis is significant for systematizing and
quantifying the collected data (Fraenkel et al., 2011). In the initial step of content
analysis, transcripts of the voice recordings were written to organize research data
after the data collection process. All interview content was transcribed by the
researcher. A “T” code was given to each preschool teacher's interview transcript and
numbering the documents facilitated the organization of data. For instance, T10
referred to the interview transcript of the tenth preschool teacher. This coding system
allowed for a better understanding of the information. The transcripts underwent
multiple readings to enhance familiarity with the collected data and develop an early
comprehension of categories. Codes were identified by reviewing and identifying
similarities in the written forms of the interview data. Sorting related codes led to the
formation of categories, and coherent categories were further grouped to establish
themes. The researchers ensured clarity and consistency by reviewing all themes.
These theme tables were created to summarize the analysis, and interpretations
related to these themes were made. An expert in childhood development validated
the analysis procedure and the themes within categories. To enhance reliability and
ensure the authenticity of the coding process, an inter-coding agreement was
employed. The first coder was the researcher and the second coder was a research
and teaching assistant in the childhood development department of a state university.
The second coder independently read, examined, and coded randomly selected
organized data. Both coders discussed themes that emerged during the independent
coding process. The intercoder reliability formula of Miles and Huberman (1994)
was applied, resulting in a reliability rate of 85.3%. This rate indicated a consistent
analysis process between the two coders, meeting the threshold of 80% reliability

(Miles & Huberman, 1994).

Assigning codes to school types is also crucial to see potential differences between
public and private schools. For this reason, the “PR” code was given to private
schools, while the “PB” code was given to public schools. For instance, PB-2 means
that the information from the second public school. This coding system enhances the
organization of data, making it more accessible for a comprehensive understanding

of the information.
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3.7. Ethical Consideration

To conduct this current study, the researcher needs to follow ethical procedures
(Pittenger, 2003). For this reason, before the data collection, the researcher obtained
permission from the Middle East Technical University’s Ethical Board to conduct
this study. The ethics committee’s approval can be found in Appendix E. The
researcher also obtained the necessary permission from the Ministry of National
Education to collect data in preschools in Ankara. The Ministry of National
Education can be seen in Appendix F. The researcher provided the participants with a
consent form to offer information about the study and to enhance their understanding
of the study’s process. The researcher also mentioned they had the freedom to
withdraw from the study at any time if they did not want to continue the study. The
participants signed it voluntarily to indicate their willingness to participate. In
addition to these, the researcher obtained permission from the preschool teachers,
who were participants, to record their voices while responding to the interview
questions. The researcher has provided several explanations to ensure that
participants feel secure. These include stating that there were no right or wrong
answers to the questions, ensuring the confidentiality of the data, specifying that
participant names were not shared in any way, and indicating that study data was

only used for scientific research purposes.

3.8. Trustworthiness of the Study

Employing diverse data collection techniques enhances both the validity and
reliability of the study (Fraenkel et al., 2011). For this reason, in this current study,
diverse methods, which are semi-structured interviews and checklists were employed
during data collection to ensure the accuracy of the study. Furthermore, the
researcher analyzed students’ portfolios to cross-reference teachers’ statements on

how they foster students’ creativity.

As another method for the trustworthiness of this study, the researcher benefits from
the thick description method by providing detailed information related to

participants, research setting, and findings. Geertz (1973) argued that thick
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description is one of the strategies to strengthen the information in qualitative
research. This strategy was used to define the details of the setting, codes, and
participants (Creswell, 2007). In this regard, the researcher used direct quotes from
the participants to ensure the completeness and accuracy of the results (Creswell,

2007).

To enhance the trustworthiness of this study, the researcher employs the thick
description method, offering comprehensive details regarding participants, the
research setting, and the findings. Geertz (1973) contended that thick description is a
strategy that fortifies information in qualitative research. This approach was utilized
to specify the intricacies of the setting, codes, and participants (Creswell, 2007). In
this context, the researcher incorporates direct quotes from participants to guarantee

the completeness and accuracy of the results (Creswell, 2007).

Triangulation refers to using various kinds of methods or data in qualitative research
(Patton, 2015). Denzin (1978) and Patton (1999) have defined four different types of
triangulations: data triangulation, investigator triangulation, theory triangulation, and
methodological triangulation. Using multiple methods in triangulation allows for
obtaining information from various data sources to ensure the validity of qualitative
studies (Carter et al., 2014). In this current study, data triangulation was employed,
involving gathering data from diverse resources, such as individuals, groups,
families, or communities to ensure the validation of data by obtaining various
perspectives (Carter et al., 2014). Data in this study were obtained from preschool
teachers through interviews, from the learning environment through inspections, and
from children’s work in their portfolios by checking their activities for
understanding. During interviews, teachers shared their self-reported practices to
support childrens’ creativity, and the children’s works were reviewed to determine

consistency between the shared teacher self-reported practices and children’s works.

Moreover, two experts’ opinions were taken about the drafts of the checklist to
ensure internal validity. One expert was working in the early childhood education
field, and another expert was working in the assessment and evaluation field. After

gathering feedback from experts and conducting a review of relevant literature, the
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researcher reorganized and modified the checklist items. This is also for the

trustworthiness of the study.
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CHAPTER 4

FINDINGS

This chapter represents the results of the current study. The purpose of the present
study was twofold: a) investigate the settings of a classroom learning environment to
support the creativity of preschool children, and b) examine the views on creativity
and self-reported practices of preschool teachers in terms of supporting children’s
creativity. In Section 4.1, the settings of the classroom learning environment will be
presented before exploring the views of preschool teachers and their self-reported
practices regarding how to support children's creativity in their classrooms. The

decision not to initially share teachers’ views at that stage.

In this context, a checklist of factors supporting creativity in a learning environment
will be demonstrated. The classroom learning environment and materials were
inspected based on these factors. These factors were adapted from Richardson and
Mishra’s (2018) tool, known as SCALE (Support for Creativity in a Learning
Environment). This tool is designed for both teachers and administrators to measure
and identify the extent of support the learning environment provides for students’

creativity.

In the following, the views of preschool teachers working at public and private
schools to encourage preschoolers’ creativity will be demonstrated in section 4.2.
This section will present the interview findings in alignment with the semi-structured
questions employed in the study. The findings are organized by their respective
codes, with tables illustrating the relationships between codes, categories, and
themes. To provide clarity, exemplary examples are included within the categories,
and the interview transcripts are referenced to demonstrate how the codes relate to

the categories.
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4.1. Physical Environment and Materials Checklist of Factors Supporting

Creativity in a Learning Environment

The study’s first phase includes the physical environment and materials checklist
about factors that support creativity in a learning environment. Factors that support
children’s creativity in a learning environment were analyzed. Questions were asked
to gather information about how suitable the physical conditions of learning
environments and the materials present in the learning environment are for
supporting children’s creativity. Inspections were conducted regarding the presence
and accessibility of various resources and materials that support creativity for
students in the classroom, whether students’ work is visible in the classroom, the
existence of various centers in the classroom, the presence of a play and construction
center, and the types of toys in the play center. Additionally, inspections were made
to determine if there are spaces used for learning outside of the classroom, the
adequacy of lighting in the classroom, the suitability of the classroom environment
for children to work in small and large groups, whether the classroom furniture is
comfortable and flexible, and finally, whether there is an area with open-ended
natural materials in the classroom where students can go at specific times during the
day to explore and experiment independently. Teachers were asked questions related
to these inspections.20 preschool teachers participated in the study, representing a
total of 10 different schools. Among these schools, 5 were public schools designated
as “PB”, and the remaining 5 were private schools labeled as “PR”. For instance,
“PR-2” refers to data from the second private school. The school’s classification,
whether public or private, is a critical factor in this research to examine potential
distinctions between the two types of schools. To facilitate this analysis, the schools

have been organized in Table 6.

Table 6. Preschools and Teachers

Preschools Codes of the Schools Teachers
Private (n=5) PR-1 T3,T4

PR-2 TS

PR-3 T10,T11

PR-4 T16,T17

PR-5 T18,T19,T20
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Table 6. (continued)

Public (n=5) PB-1 T1,T2
PB-2 T6,T7
PB-3 T8,T9
PB-4 T12,T13
PB-5 T14,T15

4.1.1. The Availability and Accessibility of Various Resources and Materials

The materials that assist in supporting preschool children's creativity, listed below,
were checked to gather information about their availability in the classroom. The
most common materials were books, chenille, playdough, and construction toys
(n=15). In the following, three materials were common: blocks (n=14), tongue
depressors, and crayons (n=13). Another type of material was clay (n=11). The

distribution of materials in private and public schools is provided in Table 7.

Table 7. The Availability of Resources and Materials in the Classroom

Material and

n Private Schools Public Schools

Resource

Playdough 15 8 7
Construction toys 15 7 8
Book 15 6 9
Chenille 15 7 8
Block 14 6 8
Tongue Depressor 13 7 6
Crayon 13 6 7
Clay 11 7 4
Television 10 5 5
Colorful Paper 9 5 4
Fingerpaint 9 7 2
Marker 9 5 4
EVA Foam Paper 8 2 6
Ribbon 8 6 2
Rope 8 6 2
Computer 8 5 3
Bead 7 6 1
Watercolor 7 4 3
Pine Cone 6 4 2
Stone 6 4 2
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Table 7. (continued)

Seashell 5 4 1
Foam 4 3 1
Wooden Pieces 3 3 0
Transparent Paper 2 2 0
Projector 2 2 0
Crepe Paper | 0 1

Note. Multiple Materials Inspected in Every Classroom

Additionally, in 13 classrooms (PR=8, PB=5), while these materials are available in
the classroom, access to some of the materials is challenging for children. This is
because the materials are either located in high places or stored in cabinets in a
disorganized and mixed manner. It is difficult for children to access these materials

and create anything without the assistance of an adult.

4.1.2. Visibility of Children’s Work in the Classroom

In eleven classrooms (n=11), children’s work is visible, while in many others (n=9),

there is no visibility of students’ work (See Table 8).

Table 8. Visibility of Children'’s Work

Visibility of

Students’ Work n Private Schools Public Schools
Yes 11 3 3
No 9 ) 7

Some of the findings related to the visibility of children’s work are provided below.

T3 made the children’s work visible by using both the classroom board, the
classroom walls, and spaces outside of the classroom. She transcribed what the
children said about their work and the topic, and these transcriptions were displayed.
Furthermore, she provided explanations about the activities to help others understand
what the students had done. For instance, they created paintings and sculptures using
dots, and she shared the story behind these activities. To enhance everyone's
understanding, she displayed these works on the walls, as presented below (see

Figure 1).
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Figure 1. Examples of children’s work
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T4, working at the private school in Cankaya, also made the children’s work visible,
both inside the classroom and outside of the classroom. For example, she
photographed children as they tested their ideas regarding the topic of magnetism
and provided explanations by documenting students’ ideas and theories about the

topic. She displayed extensive details of students” work on the wall. More details can

be found in Figure 2.
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Figure 2. Examples of children’s work

T5, who is from the another private school in Cankaya, made the children’s work
visible only within the classroom. As an illustration, she attempted to make
children’s ideas about Atatiirk visible by writing them down. She also incorporated
children’s ideas about spring into the concept map. Additionally, she collaborated
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with children to create a KWL (What | know, What | want to know, and what | have
learned) Chart. Figure 3 provides examples of how the children’s work was made
visible within the classroom using these methods. Furthermore, she mentioned

storing many of the children’s works in cabinets, which she shared with the
researcher.

Figure 3. Examples of children’s work

T6 from the public school simply displayed two children’s works on the classroom

board. There are no accompanying explanations for the children’s work on the wall.

51



One of the children’s work is a Picasso-inspired portrait, and the other relates to
April 23 National Sovereignty and Children’s Day. These works can be seen in

Figure 4.

Figure 4. Examples of students’ work

T8, working at the public school, made several posters brought by the children from
home, along with a few in-class projects, visible on the classroom wall and bulletin
board. Furthermore, there is no explanation about the works of children. Questions
such as why the children engaged in the activity, what the facilitator did during the
activity, and the intentions behind these learning experiences are left unaddressed.

Details can be seen in Figure 5.
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Figure 5. Examples of children’s work

T9 working at the public school only made two of the children’s works visible on the

classroom boards. These works were related to coloring and origami (see Figure 6).

Figure 6. Examples of children’s work

As previously mentioned, there is no visibility of children’s work in nine classrooms.
The researcher spoke with the teachers in classrooms where children’s work was not
visible on the subject and some of the teachers explained the following: T1 from the

public school mentioned that they display children’s work at the school entrance and
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in the hallways during important weeks. T10 working at the private school stated that
children’s work is not displayed; instead, it is placed in portfolios after completion.
T11 working at the same public school as T10, mentioned that they display some of
the children’s work in the classroom but remove it shortly after. She also noted that
they engage in activities primarily using natural materials, which they cannot display
in the classroom. They shared these works on their Instagram accounts and discussed
how they show the process. T13, from another public school, mentioned that they
place children’s work in a box and send it home when the first term and the second

term are completed.

4.1.3. Centers in the Classroom

Six centers in the classroom were checked. The researcher inspected ten classrooms
from five different private schools and five different public schools. These six
centers are block center (n=13), book center (n=12), dramatic play center (n=10),
science and nature center (n=10), art center (n=3), and music center (n=3) (see Table
9).

Table 9. Centers in the Classrooms

Centers n Private Schools Public Schools
Block Center 13 4 9
Book Center 12 4 8
Dramatic Play Center 10 2 8
Science Center 10 4 6
Art Center 3 1 2
Music Center 3 1 2

In several classrooms, the center names were written but there were no materials (see
Figure 7). On the other hand, although the name of the center was not written, there
was a center in the classroom (see Figure 8). There were three art centers in total.
They have different materials (see Figure 9). There were also three music centers in

total and details are given in Figure 10.
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Figure 9. Three art centers with different sets of materials
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Figure 10. Three different music centers

4.1.4. The Dramatic Play Center in the Classroom

In the previous section, the researcher mentioned there were ten dramatic play
centers in total. However, although each classroom did not have a dramatic play
center, they had toys related to this center. These are play kitchen accessories (n=13),
toy cars (n=12), blocks (n=11), different types of construction toys (n=10), animal
toys (n=10), puppets (n=9), plush toys (n=7), baby dolls (n=3), repair toys (n=3),
unifix (n=2) and doctor playset (n=1). Details can be seen in Table 10.

Table 10. Types of the Toys in Dramatic Play Center

Toys in Dramatic Play
Center

Private Schools

Public Schools

Play Kitchen 13
Accessories

Toy Cars 12
Blocks
Construction Toys
Animals Toys
Puppets

Plush Toys

Baby dolls

Repair Toys
Unifix

Doctor Playset
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They were not organized and all together but these toys related to the dramatic play
center took place in these classrooms, which do not have the dramatic play center.
Furthermore, even the classrooms that had a dramatic play center were not well-
organized. Additionally, three schools have a playroom. One of the schools is
referred to as the fantasy room. They have lots of different kinds of toys in these
rooms (see Figure 11).
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Note. These three photoa s are from a private school, which refers to this room as
a ‘fantasy room.’ In this room, there are a variety of toys, including costumes, baby
dolls, kitchen utensils, puppets, a tent, bags, and toy cars.
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Note. These two photographs are also from a public school, and this room is referred
to as a playroom. However, there are not many toys in this room.

pmrry

Note. These four photographs are from another private school. They have a dramatic
playroom with a wide variety of toys, including pillows, a tent, a doctor's playset,
fruits and vegetables, various plush toys, a plastic scooter, a bicycle, and a toy cash
register.

Figure 11. Fantasy Room and Play Rooms
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4.1.5. Different Learning Spaces

The existence of spaces utilized beyond the classroom for learning is considered
among the factors that support the creativity of preschool children. Therefore, this
current study was conducted to examine which learning environments exist in
schools outside of classrooms. As a result, it was inspected that among the ten
schools, five of which are private and the other five public, some have different
learning environments. These learning environments are library (n=5), science room
(n=4), art room (n=4), dramatic-play room (n=3), music room (n=2), mind games
room (n=2), swimming pool (n=2), exploratorium (n=1), multipurpose room (n=1),

chess room (n=1), PC room (n=1) and gymnasium (n=1) (see Table 11).

Table 11. Different Learning Spaces in the School

Different Learning ) _
n Private Schools Public Schools
Spaces

Library

Science Room

Art Room
Dramatic- Play Room
Music Room

Mind Games Room
Swimming Pool
Exploratorium
Multipurpose Room
Chess Room

PC Room
Gymnasium
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The most common learning spaces except for the classroom were the library and
science room. PR-1 has a wonderful, extensive library for students. The library
contains a wide range of books in both English and Turkish, including some large-
format books (see Figure 12). PB-3 has their own library, primarily featuring Turkish
books (see Figure 12). PB-4 has a highly equipped library with books known for
their content quality. Additionally, the library is equipped with many bean bag chairs
for preschoolers. In addition to these, there are tables and chairs available (see Figure
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12). PB-5 has a well-stocked library with numerous Turkish books and various toys
related to the book content. The library also provides ample pillows to accommodate

students comfortably while they read books or listen to stories (see Figure 12).
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Note. This library photograph is from PB-3.
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Note. This library photograph is from PB-4.

Note. This library photograph is from PB-5.
Figure 12. Library in Different Schools

PB-5 also has an organized science and botany atelier (see Figure 13). In this atelier,
there is a wide variety of materials, including numerous natural items like stones,
seashells, rocks, acorns, and pine cones. In addition to the natural materials, there are

various other items such as books, blocks, puzzles, plants, animal toys, a light table,
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x-ray photographs, globes, binoculars, radios, microphones, flashlights, phones,
calculators, overhead projectors, a human body model, and Kkinetic sand.

Furthermore, they have planted tomatoes, cucumbers, peppers, and eggplants and are
observing their growth.




Figure 13. Science and Botany Atelier from PB-5

PR-1 also has an exploratorium and multipurpose room. The exploratorium is
equipped with a variety of open-ended materials that encourage children to bring
their creative ideas to life. These materials include ribbons, yarn, pipe cleaners,
fabric, pompoms, and colored borders. In addition to the open-ended materials, you
can find various art supplies such as markers, scissors, pencils, play dough,
watercolors, paintbrushes, paint stamps, and rollers in the exploratorium.
Furthermore, there is a wide array of loose parts in this room that can be used to
construct various creations (see Figure 14). The multipurpose room is also a part of
PR-1. Its name reflects its versatility as it serves several purposes. One of its
functions is as a music room, equipped with a variety of musical instruments such as
drums, rhythm sticks, a radio, shakers, and bells. Another purpose is to use it as a
physical education room, where large mats are available to facilitate various physical
movements (see Figure 14).
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Note. The top photo is of the exploratorium, while the middle and bottom photos are
of the multipurpose room.

Figure 14. Exploratorium and Multipurpose Room in PR-1.
4.1.6. The Adequacy of Classroom Lighting

The adequacy of classroom lighting is also considered a factor in supporting
creativity. The assessment of whether the classroom has an appropriate amount of
light, whether it is dark or bright, and the presence of curtains, was conducted
through classroom inspections. Most of the private schools (n=7) had ample natural

lighting due to the size of their windows (see Table 12).

Table 12. The Adequacy of Classroom Lighting

Amount of the Natural

D n Private Schools Public Schools
Lighting
Enough 8 7 1
Not Enough 12 3 9
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For example, one classroom in one private school (PR-5) had one side surrounded by
windows. It serves as a great example of a classroom that receives ample natural
light (see Figure 15).

Figure 15. An example of a classroom (PR-5) that receives ample natural light

In contrast, most of the public schools (n=9) did not have sufficient natural lighting,
due to the window size, curtain structure, the trees in front of the window, and the
building in front of the window. For example, two classrooms in the same school
(PB-5) lack adequate natural lighting. One of them is affected by the trees in front of
the windows because there is a door that opens to the winter garden. The garden’s
windows are covered with trees, which is why the classroom does not receive
sufficient natural daylight. In the other classroom, there is also a door that opens to
the winter garden. In front of the garden’s windows, there is a large building, which
affects the amount of sunlight entering the room. As a result, the presence of trees
and the building restricts the entry of sunlight into these classrooms. Moreover, one
classroom in PR-3 does not receive enough sunlight due to trees in front of the
window. In the other classroom in the same school (PR-3) there is not enough natural
light due to the curtain structure, as the windows in the class have fixed curtains.
Apart from these, one of the classrooms in the PB-1 is located on the ground floor of
the building. There are six small square windows in a row in the upper part of the
classroom. These windows have fixed curtains, so an adequate amount of natural
light does not enter the classroom (see Figure 16). On the other hand, another

classroom in PB-1 receives an ample amount of natural light because it has large and
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multiple windows (see Figure 16). This classroom is unique among the classrooms in
public schools, as it receives a significant amount of natural light. However, if

artificial light is considered, this facility is available in every classrooms.

Figure 16. An example of two different classrooms in the PB-1 building

Note. The top photo is related to a classroom in PB-1 that receives an ample amount
of natural light. The second photo is related to the classroom, which has no adequate
natural lighting due to fixed curtains and the size of the windows.

4.1.7. The Suitability of the Classroom for Small and Whole Group Activities

In order to facilitate both small and whole group activities for children, the space
within the learning environment is important to foster children’s creativity. For this
reason, the researcher checked whether there was enough space in the classrooms.
Considering whether the space within the classroom is adequate or not, the number

of children in the classroom has also been taken into consideration (see Table 13).
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Table 13. The Suitability of the Classroom for Small and Whole Group Activities

The Suitability of the n Private Schools Public Schools
Classroom Classrooms Classrooms
For Small Group

Enough space 19 9 10

Not enough space 1 1 0
For Whole Group

Enough space 8 2 6

Not enough space 12 8 4

Both classrooms in PB-1 school, although there were crowded (n=22,25) had enough
space for both small group and whole group activities due to the adequate space
within the classroom. These classrooms were notably large. Two classrooms in PR-1
had enough space for small groups, but there was not enough space for whole-group
activities because of the children’s number (n=17,17). Teachers mentioned that they
do whole group activities in the classroom but expressed that they face challenges
while doing so. There were ten children in the classroom, which was part of PR-2
school. Actually, the number of children was fewer, but the classroom space was not
sufficient for whole group activities, especially during their physical education
lessons. Moreover, the classrooms in the same school did not have the same sizes.
For example, in PB-2, two classrooms differed in size. One of them did not have
enough space for 20 children during whole group activities, while the other
classroom had sufficient space for the entire class of 17 children. Sometimes, this
situation can be related to the number of children except for the size of the
classroom, as seen in two classrooms in PB-3. In one of these classrooms, there was
not an appropriate space for 17 children during the whole class activities, while in
the other classroom, there was enough space for 13 children. Two different
classrooms from another school, PR-3, have different physical conditions. Therefore,
in one classroom, there is not enough space for both small group and whole group
activities for 16 children, while in the other classroom of the school, there is a
classroom with a significantly spacious area for both small group and whole group
activities for 20 children. In PB-4, one classroom had 10 children, while the other
had 17. However, both classrooms had sufficient space for both whole group and

small-group activities. On the other hand, in another public school, PB-5, there was
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insufficient space for whole group activities, although there was enough space for
small-group activities in two classrooms (n=21, 18). In PR-4, although one class had
12 students, there was not enough space for whole group activities. However, this
class had adequate space for small group activities. In another classroom in the same

school, despite having 18 children, there was enough space for whole class activities.

Finally, the findings about three classrooms inspected in a school, PR-5, are as
follows. Only one of the classrooms had ample space for whole group activities,
while unfortunately, the other two classrooms did not have enough space for whole
group activities. It had been noted that children feel quite cramped during whole
group activities. In addition, all three classrooms in this school, each with 19

children, had enough space for small group activities.

4.1.8. Furniture in the Classroom

In both classrooms in PB-1 school, large and cumbersome cabinets are present.
However, alongside these, there also a few cabinets within the classroom that possess
the convenient feature of being easily movable, providing flexibility in the

arrangement of the learning space. These cabinets’ photos can be seen in Figure 17.

69



Figure 17. Examples of large and cumbersome cabinets in the classroom from PB-1
school

The furniture in both classrooms in PR-1 school is easily movable and allows for

multiple arrangements. In one of the classrooms, there is only one tall and large

cabinet, which can be relocated with the help of a few people (see Figure 18).

Figure 18. One side of the classroom from PR-1 school.

Note. The cabinet standing in the left corner is large and cumbersome. Except for it,
all the other furniture can be easily moved.
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Additionally, although the classroom in PR-2 had less furniture, these furniture were
movable and their positions could be easily changed. The furniture in the classroom
in PB-2 school is both low and adaptable for multiple arrangements. On the other
hand, the two classrooms in PR-3 school had several easily movable pieces of

furniture. However, one of the classrooms had a large, house-shaped cabinet, and the

other had a massive, unwieldy cabinet that was challenging to relocate (see Figure
19).

L S

Figure 19. An example of a large cabinet shaped like a house and a huge cabinet
from the class in PR-3

In the two classrooms at PB-3, PB-4, PR-4, and PR-5 schools, there was not a lot of

furniture. The furniture present in the classrooms was small and easily movable,
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allowing for various arrangements. In the classrooms at PB-5 school, the furniture
was generally movable and allowed for various arrangements. In these classrooms,

there was only one large and bulky cabinet in each, used to store sleep mats.

4.1.9. The Building and Construction Center in the Classroom

The information about this topic was provided under the heading “Centers in the
Classroom”. It was mentioned that there were a total of 12 classrooms with block
centers, with 4 of them in private schools and 8 in public schools. Another important
finding was also shared, indicating that in some classrooms, even though they were
not explicitly labeled as block centers, a specific section of the classroom was

equipped with block-center toys. Students use this area to build and create the

structures they want (see Figure 20).

Figure 20. A block center in the classroom from PB-5 school without being explicitly
labeled as a block center.

4.1.10. Inquiry-Based Learning Space in the Classroom

The inquiry-based learning space in the classroom is also considered a factor in
supporting the creativity of children. The inquiry-based learning space is present in

only 4 out of 20 classrooms. Two of them are in a private school, another one is in a
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different private school, and the last one is located in a classroom in a public school
(see Table 14).

Table 14. Inquiry-Based Learning Space in the Classroom

Inquiry-Based Learning

n Private Schools Public Schools
Space
Yes 4 3 1
No 16 7 9

In all of the public schools except one (PB-4), there was no specific space designated
for inquiry-based learning. In that one classroom, there was not exactly a full-fledged
discovery center, but the teacher had placed open-ended materials and coloring
pencils in a drawer, allowing children to access these materials and create whatever

they wanted (see Figure 21).

e i A

Figure 21. Examples of Inquiry-Based Learning Space in the Classroom at PB-4

Note. Children in this classroom know that during their free time, they can come and
take the materials from this cabinet to create something.

The teacher provided support for the children to use these materials for their own
explorations and creations. In the other classroom within the same school, there was
no designated inquiry-based learning center. It seems that the situation was more
related to the teachers. In one classroom within the same school, the teacher has
made efforts to create a space with open-ended materials and various types of
coloring pencils to support children’s creativity. Meanwhile, in another classroom in

the same school, no arrangements or setups related to a discovery area were
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inspected. In addition to these, in the classroom at PB-5, there was no specific area
designated for making discoveries. However, as previously mentioned, this school
has a science and botany atelier where many open-ended materials and areas for
children to explore are available. Unfortunately, one of the teachers from the two
classrooms in this school mentioned that they did not use this atelier extensively due
to the large class size (n=21). When they used it, the teacher also noted that they
were unable to provide individual attention to every child during the time they spent
there. In addition to public school classrooms, three classrooms from two different
private schools had inquiry-based learning spaces for preschoolers. Actually, only
one of them had a dedicated space for inquiry within the classroom. The teacher
placed various materials such as seashells, rocks, wooden circle pieces, tongue
depressors, beads, magnets, latches, logs and corks in this space to encourage

preschoolers to create new things (see Figure 22).

Figure 22. Examples of Inquiry-Based Learning Space in the Classroom at PR-1
Note. The areas in the photos are side by side in the classroom.
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In another classroom at this school (PR-1), there was no specific inquiry-based
learning space. However, similar to the other teacher at PB-4 school, this teacher also
placed open-ended materials in the cabinet’s compartments and stated that it allowed
children to use them to create things whenever they wanted. Similarly, in another
private school (PR-3), a similar situation was observed in one classroom. There was
no specific discovery area openly displayed in the classroom, but the teacher placed
various materials and paints inside a cabinet with compartments. The teacher
mentioned that this allows children to take materials from there and create things as

they wish.

4.2. Preschool Teachers’ Support to Encourage Preschooler’s Creativity

The second phase of the study is to gather information about preschool teachers’
views on creativity and teachers’ self-reported practices about how they encourage
children’s creativity. Semi-structured interviews were conducted with 20 teachers.
When examining the qualitative data, the researcher employed content analysis,
which involves investigating a dataset to recognize, assess, and report recurring
patterns (Braun & Clarke, 2006). The responses provided by the teachers regarding
these themes will be elaborated on by categorizing and coding them to ensure a clear
understanding of their meaning. Findings will be demonstrated in the following

sections.

4.2.1. Defining Creativity

Teachers were asked what creativity means to them and how they could define it to
learn their knowledge concerning the concept of creativity. Analysis of the responses
revealed that most teachers defined creativity as having different perspectives (n=7),
having unique and original ideas (n=7), and having imagination (n=6). One teacher
said creativity involves approaching problem-solving from various perspectives and
using a wide range of methods. It implies that creative thinking is not limited to a
single approach but rather encompasses a diverse and flexible mindset that explores
different ways of thinking and doing things. This approach encourages innovation

and the generation of multiple solutions to challenges (T4, private school). Two
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teachers defined creativity as using materials in different ways. TS from the private
school provided an example, “I asked open-ended questions like, what can we do
with the sticks? They gave various creative answers”. T11 from another private
school also provided an example related to using sticks in different ways. The
teacher expressed that they collected sticks from nature and then asked the children
what they could use them for and they used them as rhythm sticks. Then, they sang
songs while keeping the rhythm with these sticks that we had learned. Three different
teachers also provided answers that defined creativity as a form of freedom. Two of
them are referenced. T4 from the private school stated, “Creativity is the freedom to
discover beyond the known” while T12 from the public school mentioned,
“Creativity is the freedom to use different materials to create different things.” These
teachers’ responses encompass both views, considering creativity as a form of
freedom and the act of creating something with various materials. The distribution of
teachers from private and public schools was located in the following table (see

Table 15).

Table 15. The Meaning of Creativity

Private

Creativity means n Schools Public Schools
Teachers Teachers

Having different perspectives 7 3 4

Having unique and original ideas 7 0

Using materials in different ways 2 2 0

Solving the problems 1 1 0

Having imagination 6 4 2

Being free 3 2 1

Creating something with different 1 1 0

materials

Note. Several teachers gave more than one answer.

4.2.2. Being a Creative Teacher

The teachers were asked about their creativity as a second question to learn their
ideas about considering themselves creative teachers or not. The teachers’ responses
were categorized into yes and no. Most of the teachers said ‘yes’ (n=14) while six

teachers answered o’ (n=5) and one teacher (T7, public school) said ‘partially’
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because she thought that sometimes she was not using open-ended activities (see

Table 16).

Table 16. Creative Teacher

. Private School Public School
Creative Teacher n
Teachers Teachers
Yes 14 7 7
Partially 1 0 1
No 5 3 2

The teachers explained the reasons describing themselves as creative or not. For
example, T1 ,working in public school, said, “I cannot describe myself as a creative
teacher because I am not open-minded. I have a routine and I cannot break out of my
routine, yet [ believe creativity is about breaking out of the routine and trying new
things.” On the other hand, T3 working in a private school stated that she is not a
creative teacher and explained, “I cannot describe myself as a creative teacher
because when I was a child, I was not encouraged to think differently and apply what
I thought. Everything was ready for me. I did not need to think to do something. I
lack divergent thinking”. T15 from another public school does not describe herself as
a creative teacher. She said, “No, I am not. When I look at social media, I see
teachers who engage in a wide range of activities. However, [ am not like that. Some
teachers wear special clothes to grab children's attention. I do not do these kinds of
things.” Some teachers do not define themselves as creative teachers, while others do
identify as creative teachers. For example, T4, working in private school described
herself as a creative teacher and she explained that “I am naturally curious to try and
create new things. I enjoy discovering new ideas, conducting research, thinking,
creating, and observing the results. It might be a new thinking provocation, an
aesthetic learning environment, intentionally designing a lesson, or different kinds of
pedagogical documentation. I love playing with loose parts and nature to create and
model creativity.” TS5 (private school) also explained that “I am a creative teacher
because I do not strictly adhere to the existing plan. Moreover, 1 provide
opportunities for my students to learn by doing. For example, we had a topic related
to fossils. First, we made the dough. From the dough, we created dinosaur bones and

left them to dry. After they dried, we buried them in the sand. We excavated the
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dinosaur bones in the sand, just like archaeologists.” T11 (private school) also
described herself as a creative teacher because she said, “I respect children’s different
ideas and requests. Moreover, when children bring materials to school, we create
activities related to these materials by discussing them. We are thinking about what
we can do with this material. Then, I changed the changing the schedule during this
time.” Another teacher (T12, public school) believes that she is a creative teacher and
explained the reason in detail. She said, “I am a creative teacher because I allow
children to have freedom in games and art activities. I do not intervene with them.
There is an art center where children can access paints, papers, pencils, scissors, and
more, allowing them to create whatever they want. I give them the opportunity for
freedom. Additionally, I provide boxes and waste materials to my students, which
they can use to create something unique. Giving my students the chance to express
themselves in various ways is so important to me. Furthermore, the locations of the
centers in the class should be known, and the materials in the center should be
diverse to attract students’ attention. I prefer to provide a wide variety of materials to
students. While some teachers believe that offering fewer materials encourages
children to think and boosts their creativity, I believe in the opposite approach. I want

children to create different things by using a wide range of materials.”

In addition to teachers who describe themselves as creative and those who do not,
there is also a teacher in the study who describes herself as partially creative. This
teacher explained why she thinks that she is a partially creative teacher in the
following way: “I cannot say I am a creative teacher or not because time to time it
changes. While I sometimes do not use open-ended activities, sometimes I use and
arrange the activities according to children’s interests and transform the activity into

another activity.”

4.2.3. The Role of Creativity in Early Childhood

As a third question, the teachers were asked to state the role of creativity in early
childhood education to understand the importance of creativity for the teachers
during this period. Analysis of responses showed that the role of creativity is

supporting original ideas (n=2), supporting developmental areas of children (n=4),
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supporting learning with discovery (n=5), and supporting imagination (n=4) (see

Table 17).

Table 17. Creativity in Early Childhood Education

The Role of Creativity in Early n Private Schools  Public Schools
Childhood Education Teachers Teachers
Supporting original ideas 2 1 1
Supporting developmental areas 4 4 0
Supporting learning by discovering 5 2 3
Supporting imagination 4 2 2

Note. Some teachers’ responses were not related to the question and several teachers
gave more than one answer.

Each teacher in the interview emphasized the importance of creativity during the
early childhood period and most of them also highlighted the role of early childhood
teachers and stimulating environment in fostering children’s creativity during this
period. Some of the teachers emphasized that the early childhood period takes an
important place in fostering children’s creativity but children having creativity on
their own, without teacher support or without the learning environment being used to
foster creativity, will not contribute to the development of children’s creativity.
Therefore, no matter how creative children are during that period. For this reason,
supporting with a rich environment and supportive educators, who are actively
attentive to the cognitive process of the children have a big role during this period.

Several teachers said, “Teachers should allow children to think in an original way to
solve the problems in different ways to inquire.” One of the teachers, working at a
private school (T4) said, “Children start discovering the world around them after
they start sensing the world before birth. They collect data continuously from the
environment and start building their schemas. The searches prove that children’s
relationship to the environment and people during the first years of their lives affects
how the intricate circuitry of their brains is wired. Natural pathways are created with
greater speed in the first three years for children's ability to learn and regulate their
own emotions. That is why I believe that children are born with unique thoughts and
are capable, and nurturing their development is also very crucial. Children’s
creativity is affected by personal traits (self-confidence, motivation, curiosity),

emotional process (Tolerance of anxiety, pleasure in challenge), and cognitive
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abilities (transform thinking, judgment.) For children to express their creativity, they
need a combination of these attributes. When children are given a choice, and voice
in their learning, they will own it. When children feel welcomed, included, respected,
and loved, they feel safe and express themselves. When children’s thinking and
imagination are supported by a rich learning environment and supportive
environment.” T5 from the private school also mentioned that, “Children want to
create different things with different materials that during this period and so they do
not stay connected to one color, or something on the paper. They do not want to stick
a material, paint, or something that is already drawn on paper. They want to
discover.” Another teacher (T6, public school) emphasized the importance of
receiving children’s needs during the early period. She said, “After receiving
children’s needs, they can show their creativity. Teacher support is very crucial
during this period because Each child is unique and their expectations and
developmental level are different. Therefore, the teacher has to create different ideas

to adapt the things to children.”

Six teachers particularly emphasized the importance of not restricting or limiting
children’s creativity during the early period. One of them (TS5, private school) said,
“The teachers should not provide activities, which are connected to one color, or
something on the paper because children do not want to stick a material, a paint, or
something already drawn on paper. They want to create different things with
different materials. For this reason, as a teacher, we should not limit children. T9
(public school) also mentioned the limited coloring activities and she stated that, “We
need to move away from limited coloring and telling children to make this one color
fold that one like these art activities where they all come out the same and create
more unique products. They already have an imagination. I believe we should
support children’s development without limiting them.” Apart from these, two
teachers mentioned that when the teachers limit children's creativity in the early
years, they will gradually lose this ability. While T13 (public school) mentioned, “If
we limit or restrict children’s creativity when they are very young, their thoughts and
creative activities may be dulled prematurely.” T17 from the private school also
mentioned something about not limiting children during this period. She indicated

that, “In my opinion, the most crucial time for creativity is the early childhood period
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because children’s intellectual development continues until the age of 7 or I can say
that children complete a significant portion of their intellectual development by the
age of 7. For this reason, if we restrict and hinder children from creating new ideas
and products during this period, we will destroy their creativity and imagination.”
T18 from the private school also emphasized the importance of not limiting children
just like the other five teachers. She said, “I think it’s the time when the highest
opportunities should be provided because I believe it's when children's worldview is
first formed. I consider this period to be very important because what they see during
this time will influence their perspective on life in the future. I think it’s the most

important time not to limit the child.”

4.2.4. Creative Child

To obtain more information about the characteristics of a creative child, teachers
were asked, “Do you have any children in your class whom you would describe as
creative? If so, what are their characteristics in your opinion?” Every teacher
responded ‘yes’ to this question, except for one of them. Moreover, they mentioned

different characteristics of creative children (see Table 18).

Table 18. The Characteristics of Creative Children

The Characteristics of Creative Private Schools  Public Schools
Children " Teacher Teacher
Creative Abilities

Creating something new 3 2 1

Using materials in different 1 1
ways

Expressing themselves very 4 3 1
well

(verbally)

Having a unique perspective 8 4

Imaginative 3 2 1
Social Abilities

Outgoing 2 1 1

Enterprising 1 0 1

Communicator 5 4 1

Having leadership qualities 1 0 1
Analytical Abilities

Thinking analytically 2 1 1
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Table 18. (continued)

Inquirer 3 1 2

Open-minded 1 1 0

Problem-solver 1 1 0

Quick learner 1 0 1

Asking challenging questions 2 1 1

Curious 2 1 1
Physical Abilities

Very energetic 2 2 0

Free spirit 2 2

Easily Getting bored 1 0 1
Others

Breaking the rules 2 2 0

Note. Each teacher gave more than one answer.

One of the teachers said, “Each child is creative because every child has their own
potential. While the terms ‘less creative’ or ‘more creative’ are not commonly used in

the literature, I believe that every child is inherently creative (T12, public school).”

According to the teachers’ answers to the question five categories were created.
These categories have also codes. The first category under this theme, the
characteristics of creative children, is creative abilities and it involves five codes: 1)
creating something new, 2) using materials in different ways, 3) expressing
themselves very well, 4) having a unique perspective, and 5) imaginative. Related to
this topic, two teachers from the different private schools shared their ideas and they
mentioned that creativity can be showed different ways. T4 from the private school
commented, “I believe that all children are creative in many different ways and they
are capable, competent, colorful, and creative and are born like that. T10 from
different private school said that, “I give her a toy, but she uses her creativity to play

with it in different ways.

The second category under this theme is communication and social traits and it
involves four codes: 1) outgoing, 2) enterprising, 3) communicator, and 4) having

leadership qualities.

The third category under this theme is analytical abilities, and it involves seven

codes: 1) thinking analytically, 2) inquirer, 3) open-minded, 4) problem solver, 5)
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quick learner, 6) asking challenging questions, and 7) curious. Related to this topic,
T4 from the private school commented, “They are individuals with brave hearts and
beautiful minds who always surprise and challenge my thinking as an educator.”
Other teacher from the public school said, “They are asking challenging questions at
a completely unexpected moment when we have a conversation about a topic (T6,

public school).”

The fourth category under this theme is energetic and curious nature, and it involves
three codes: 1) very energetic, 2) free spirit, and 3) easily getting bored. Related to
this topic, T18 from the private school commented, “If I were to give an example
from the creative children in my class, there is a boy who is highly energetic and
free-spirited. His family encourages him to believe he can do anything without
limits. However, he often makes mistakes because, in life, there are boundaries, and

we can't always do everything we want.”

The fifth category under this theme is others and it involves one code: 1) breaking
the rules. Related to this topic, two teachers from the different private schools, T3
and T18 emphasized being creative child is related to not obeying the rules. T3 from
the private school said, “Creative child does not like following the routines while
T18from the different private school stated, “He, being a creative child, tends to

resist the existing order or structure.”
4.2.5. Supporting Children’s Creativity

To gain further insight into teachers’ self-reported practices aimed at fostering
preschoolers’ creativity, teachers were asked, “What do you do to support children’s
creativity in your classroom? Can you provide examples?” Based on the responses
provided by the teachers to this question, four categories were created. These

categories have also codes.

The distribution of teachers’ responses, obtained from both public and private school
educators, is presented in detail within Table 19. This table provides a comprehensive
overview of how teachers support preschoolers’ creativity, shedding light on the
various strategies and approaches employed in fostering creative development in

early education.
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Table 19. How to Support Children’s Creativity in Your Classroom

Private Public
The Ways to Support Creativity n Schools  Schools
Teachers Teachers

Supporting Children’s Social and Emotional Needs

Encouraging take risks and make mistakes 1 1 0
Having a loving and supportive relationship 1 1 0
Talking about feelings 1 1 0

Providing Different Types of Materials

Waste materials 1 0 1
Less material 1 1 0
Lego 1 1 0
Natural materials like sand 1 1 0
Open-ended materials and loose parts 1 1 0
Implementing Diverse Activities
Mind games 1 0 1
Play-based learning 2 1 1
Learning by touching 2 2 0
Create a game 3 0 3
Drama 4 1 3
Completing the story 4 2 2
Flexible art activities 6 2 4
Supporting Higher Order Thinking Skills
Making reflection 1 1 0
Making a philosophy circle 1 1 0
Solving the problems 1 1 0
Brainstorming 2 1 1
Having a discussion 2 1 1
Asking open-ended questions 4 2 2

Note. Each teacher gave more than one answer.

The first category under this theme, supporting children’s creativity, is providing
social and emotional support and it involves three codes: 1) encouraging children to
take risks and make mistakes (n=1), 2) having a loving and supportive relationship
(n=1), and 3) talking about our feelings (n=1). In this context, T4 from the private
school made a detailed explanation about theme. She stated that “I support the idea
of providing social and emotional support to foster children’s creativity because,
firstly, I believe we need to meet our students’ needs. Then, creativity will be
supported. I also ensure that my students’ social and emotional needs are supported;
that's why I dedicate a significant amount of time to addressing their needs. I make
sure that I create a classroom environment where children are encouraged to take
risks, and their mistakes are not only acceptable but also seen as valuable learning

opportunities.”
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In this theme, the second category was providing different types of materials. This
category includes five codes: 1) waste materials (pompom, toothpick, and paper
plate) (n=1), 2) less material (n=1), 3) Lego (n=1), 4) natural materials like sand
(n=1), and 5) open-ended materials and loose parts (n=2). Related to this topic, one
teacher from the same private school emphasized the use of Lego, while another
focused on natural materials. T16 said, “I give Lego to my students and I tell them to
build whatever they imagine supporting their creativity.” T17 also stated that “What I
emphasize in creativity is that, during an activity, my goal is to use natural materials
instead of ready-made materials like cardboard, scissors, and glue. For example, we
go out to the garden with the children to collect soil with different textures using a
sieve, and then encouraging them to create pictures from that soil is an art activity
that supports their creativity. Art is not limited to just paint and paper, as it can be
created using various materials, as demonstrated in this example.” About providing
different types of materials T20 from different private school also mentioned that,
“In my opinion, to foster children’s creativity, children should be provided with
minimal materials. Fewer materials should be provided to children to make them
think about their products. Encouraging them to think by offering fewer materials

significantly supports children's creativity during the early years.”

The third category on this theme is providing diverse activities and it includes seven
codes: 1) mind game (n=1), 2) play-based learning (n=2), 3) learning by touching
(n=2), 4) create a game (n=3), 5) drama (n=4), 6) completing the story (n=4), and 7)
flexible art activities (n=6). Several teachers shared the activities they conducted to
enhance children's creativity. For example, T5 from private school commented that “I
do not provide directions like, “Here is the sky, let's paint the sky blue. The tree is
green, so let's paint the tree green.” Instead, I fully encourage my students’ creativity
and imagination. If I am aware that a child knows the seven colors of the rainbow,
there is no problem if they want to paint one of those seven colors as black. If my
student wishes to include black as one of the rainbow colors, they are free to do so.”
Other teacher from the different private school said that, “Let’s imagine I have an
umbrella in my hand. The children already know that this object is an umbrella, but I
approach it differently. I say to them, “Now I am going to transform this object, but I

will do it only through my movements and drama without saying a word. Can you try
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to guess what this object might be?” I can play a game like this. For example, I can
put the umbrella on my arm and it could be a bag or this umbrella can place it on my
head as a hairband. Children respond entirely based on their own imagination (T10,
private school).” At the private school, T11 shared her unique approach to reading
books with children. She mentioned, “While reading books, I occasionally pause at
the halfway point, encouraging the children to unleash their imagination and
creativity to continue the story. Following that, I suggest they also narrate the
remainder of the story through drawings.” At the public school, T14 described their
engaging circle time activities, where they immerse in drama. For instance, the
children transform into balloons, and T14 poses questions like, “Where did the
balloon go? What is the balloon doing right now?” The group then collaboratively
shares ideas, fostering a collective burst of creativity during this interactive learning

session.

The fourth category on this theme is supporting higher-order thinking skills and it
has six codes: 1) making reflection (n=1), 2) making a philosophy circle (n=1), 3)
providing an opportunity to solve the problem on their own (n=1), 4) brainstorming
(n=2), 5) having a discussion (n=2) and, 6) asking open-ended questions (n=4). In
approaching the topic, teachers from both private and public schools shared their
strategies for fostering creativity in children. For example, T4 from private school
mentioned that, “I ask higher-order thinking questions to challenge children's
thinking such as why, how, and what if. I try to respond to their questions in a learner
and researcher manner. I make sure that we have a long dialogue time during our
philosophy circles where we talk about their feelings, creative ideas, and theories. It
gives the class community to discuss, explore, and extend their thinking and see
different points of view. Reflection is also one of the most important parts of the
creative process, it gives children a chance to describe, explain, and justify their
creative imagination.” T8 from the public school focuses on asking open-ended
questions to stimulate creative thinking. Similarly, T11, also from the private school,
emphasized the significance of introducing a topic by inviting children to share their
thoughts and brainstorm collectively. T11 particularly values this process for
encouraging creativity as it allows children to express various thoughts on the

subject.

86



4.2.6. The Frequency of Group Activities

Teachers were asked, “How often do you do group activities in your class?” To find
out how often children engage in activities together. Answers to this question were
categorized into the five following groups: more than one every day (n=1), once a
day (n=8), about every two days (n=1), twice a week (n=2), not giving a specific

time (n=8).

The majority of teachers (n=8) indicated that they engage in activities “once a day.”
In contrast, an equal number of teachers (n=8) did not specify a particular frequency.
One of the teachers said, ‘I cannot provide a specific time for it because the
frequency of group activities changes according to the children’s needs’ (TS5, private
school). The other teacher also could not provide a specific time for the group
activities because she believes she does not provide an opportunity related to group

activities for her students (T1, public school).

The distribution of teachers from the private and public schools can be seen in Table

20.

Table 20. The Frequency of Group Activities

The Frequency of Group Activities n Private Schools  Public Schools
More than one every day 1 0 1
Once a day 8 4 4
Every two days 1 1 0
Twice a week 2 1 1
Not giving a specific time 8 4 4

4.2.7. Supporting Children in Thinking About Their Ideas

In the following, the teachers were asked “How do you support children in thinking
about their ideas in your class?” to address creativity in the classroom. The
teachers’ responses were categorized into asking open-ended questions,
brainstorming, giving time for thinking, empowering to express themselves, listening
actively, reading books and talking about the story, and giving time for exploration

(see Table 21).
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Table 21. Supporting Children in Thinking about Their Ideas

The Ways to Support Children in n Private Public
Thinking about Their Ideas Schools Schools
Asking open-ended questions 9 5 4
Brainstorming 7 4 3
Giving time for thinking 5 4 1
Empowering to express themselves 5 2 3
Listening Actively 5 3 2
Reading books and talking about the story 3 2 1
Giving time for exploration 2 1 1

Note. Each teacher gave more than one answer.

Most of the teachers (n=9) expressed their commitment to nurturing children's
thinking by employing open-ended questions. T4 from the private school, regarding
this approach, stated, “I encourage my children to contemplate their ideas through
daily questions, including 'question of the day,’ and by posing open-ended
questions.” Similarly, T16, also from a private school, employs Philosophy for
Children (p4c), integrating open-ended questions into the curriculum. T16
exemplified this approach, sharing, “For instance, I ask questions like, 'If you had
four arms, what would you do?' This method supports them in delving deeper into
their thoughts, prompting them to generate solutions or reason about the solutions
they come up with.” These educators emphasize the power of open-ended inquiries

to stimulate critical thinking and creative problem-solving.

Furthermore, seven teachers underscored the importance of providing opportunities
for children to collectively brainstorm and explore their ideas. TS from the private
school shared their approach, stating, “We frequently engage in brainstorming
sessions. For instance, when discussing children's rights, a student questioned
whether animals also have rights, sparking a collaborative exchange of thoughts and
questions among us. In another instance, during a conversation about plants, I asked,
'Can plants eat like humans?' This led to a lively discussion where children's ideas
unfolded, demonstrating the richness of their perspectives.” Similarly, T12 from a
public school emphasized the utilization of a question-and-answer format for
brainstorming and she said that, “We do brainstorm in a question-and-answer format,
and [ always make sure to write both the questions and the children's answers on a

large sheet of paper or the board. I attach great importance to this, and I guide my
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interns in the same way. For example, when we discuss how to clean our
environment or what we can do to protect animal rights, I always write those answers
either on the board or on a cardboard. Because making the children's answers

tangible shows that we value their ideas more.”

Five teachers also emphasized the importance of giving children time to think about
their ideas. T2 from the public school described their approach, stating, “I create a
quiet environment for children to think. I say, ‘Okay, everyone, let's take a moment
to think. Close your eyes and put your hands on your head.” There is silence, and I
give them 2 minutes. If they cannot find the answer, I say, ‘You can think a little
more when your friends are talking.” I give them thinking time.” Similarly, T4 from
the private school emphasized implementing thinking routines and she stated that, “I
implement thinking routines so that children can feel comfortable sharing their ideas,
are empowered to express themselves, and develop their critical thinking skills.”
Additionally, T19 from the private school expressed, “I give children time to think
and explore, at least once, guiding them using words and sentence structures familiar
from their experiences. I pay special attention to this aspect of their learning
process.” These educators underscore the value of affording children the time and
environment to reflect, fostering a supportive atmosphere for the development of

their thoughts and ideas.”

Apart from those, five teachers stated the role of empowering children to express
themselves to think about their ideas. T8 from the public school highlighted that, “I
do reflection time every day. During this time, I guide my students with open-ended
questions such as ‘What did we do today?’ ‘What else could we do?’ I encourage
them to express and share their ideas with the whole class, and I try to support them
in some way. Moreover, to provide opportunities for children to express themselves
and to share their own ideas with others. I planned something to encourage them
about this issue. the student selects what they want to talk about, and they decide
within the classroom. Then they come and share this with their classmates. They start
by researching the topic and sharing the information they have gathered. Afterward,
they decide what kind of activity they'd like to do related to that topic on that day.

Their classmates join in. For example, one of our students introduced oranges, and
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we made orange cake in connection with that. In this manner, I support children to
think about their own ideas. I create awareness about this issue.” T9, also from a
public school, stated that, “I emphasize the importance of children expressing
themselves, and understanding that different thoughts and perspectives can exist. I
encourage them to notice differences, especially to comprehend them. I believe it's
essential for them to realize that our ideas are not the only ones, that they are not the

center, and that the world includes other people, including themselves.”

Furthermore, five teachers highlighted the significance of actively listening to
children's ideas, feelings, and thoughts to support their ability to think critically. T4
from the private school stated that, “I am an active listener to build on children’s
ideas so that children can feel comfortable sharing their ideas, empowered to express
themselves, and develop their critical thinking skills. Additionally, T11 from the
private school mentioned a simple yet powerful approach, stating, “Sometimes, I
simply ask them, "What would you like to do?' I wait for their answers. I listen to

them attentively to show that I value their thoughts and for them to understand.”

Moreover, three teachers underscored the importance of utilizing books and stories
as a means to encourage children to contemplate their ideas. T1 from the public
school shared their approach, stating, “We read a book the other day, and we had
quite a discussion about it. We usually discuss books, turning it into a brief but
immersive experience. We delve into whether the events happened as depicted,
exploring the concepts of right and wrong. It prompts discussions on what we think
should have been done differently.” Similarly, T10 from the private school
emphasized the value of storytelling and reading, providing children with
opportunities to ponder their ideas. T10 shared, “Telling many stories and reading a
lot of books gives children the chance to think about their own ideas. In fact, for this

reason, many times after reading a book, I have them perform a dramatization of it.”

Lastly, two teachers emphasized the vital role of giving children time to explore
themselves. T19 from the private school shared a hands-on approach, stating, “Now,
let's say I enter the classroom with a box, and I ask children to make guesses about

what's inside, encouraging them to examine what's in my hand or identify the
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materials I've brought to the classroom. I allow them to explore and synthesize
information about it. They need to make discoveries related to the box. I do this
without intervening or making comments, providing them the opportunity, and then I

ask questions, and the process continues like that.”

4.2.8. Encouraging Children to Ask Questions

The teachers were asked, “How do you encourage children to ask questions in your
class?” to gain insights into the strategies teachers use to promote questioning
among students in the classroom. Most of the teachers (n=12) mentioned asking
questions to encourage children to ask questions. However, T17 from the private
school said, “I provide opportunities and encourage my students to ask questions to
each other. For example, they bring different toys to the school every day and they
introduce them to their friends. After that, I encouraged other children to ask

questions to the friend who brought the toy.”

Furthermore, four teachers highlighted the practice of asking questions individually,
while seven teachers emphasized the importance of group questioning to encourage
children to ask questions. Two teachers who advocated for individual questioning
and supporting children in asking questions shared their perspectives. T7 from the
public school acknowledged the needs of shy children, stating, “Unfortunately, our
shy children need a lot of help. First, I try not to push them too much. I focus on
establishing one-on-one communication with them because they need to get used to
me and the class. If you constantly pressure a shy child, they tend to withdraw even
more. So, | wait for them to be willing to engage. I think about specific topics they
might want to talk about or respond to, and then I ask them individually.” Similarly,
T8 from the public school described efforts to encourage an introverted student by
asking questions individually and engaging in one-on-one conversations, stating, “I
have one student who is very introverted and does not want to participate in
anything. To encourage him, especially I ask him questions individually. I try to have

conversations with him one-on-one, like asking what they did at home as well.”

T4 from the private school, who highlighted the significance of asking questions in a

group to encourage children to ask questions, provided the following insight: “I try
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my best to create a culture of questioning in the classroom so that my students feel
comfortable asking questions and exploring their interests. I model questioning and

curiosity as an educator.”

In addition to the teachers who support children in asking questions, six teachers
mentioned that children already ask questions so they do not need support to ask
questions. One of the teachers said, “I really do not encourage my students to ask
questions because they are incredibly outgoing and they always ask questions (T3,

private school)”.

Five teachers expressed that they give value to children’s questions. T4 commented,
“I show that I value all their questions by writing them down, drawing them,
documenting them, and providing feedback. I make time for questions and
questioning to develop habits and skills.” T14 also said, “I respond to every question
children ask to support them in asking more questions. I do not interrupt them while

they are asking questions.”

Furthermore, three teachers mentioned the importance of celebrating the mistakes of
children to encourage them to ask questions. Two of them commented on this point
as follows: T4 from private school stating, “I celebrate mistakes and always
underline the importance of making mistakes. I tell them ‘You will call these
mistakes in the future as an experience.” ” T9 from public school also mentioned that,
“Even if a child gives a wrong answer, I encourage them not to criticize or make fun
of their friends. I emphasize that they might be looking at it from a different
perspective, showing children the importance of being open to new ideas and

perspectives.”

Three teachers emphasized the importance of verbal encouragement for children to
ask questions. T20 from the private school also highlighted this, stating, “I tell the
children, ‘I want to hear your voice. I am sure you have some thoughts or ideas about
this topic,” or I say, ‘We have not heard your voice today, and I want to hear it.” I
motivate them to speak and ask questions with this kind of verbal encouragement

during the activity times.”
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Apart from these, a small number of teachers (n=2) emphasized the role of creating
curiosity in children to encourage them to ask questions. T6 and T15 from different
public schools shared their views. T6 stated, “I identify the topics that students are
enthusiastic about to create curiosity. It encourages children to ask questions.” T15
also stated that, “Creating curiosity in children is very important during conversation

time; after that, immediately they can ask questions.”

The distribution of teachers from private and public schools were located in the

following table (see Table 22).

Table 22. Encouraging Children to Ask Questions

ggflg:zst(t)oAlilI:c(gﬁzzﬁzns n Private Schools Public Schools
Asking Questions

Among themselves 1 1 0

Individually 4 0 4

In a group 7 4 3
No Need to Ask Questions

Already asking 6 4 2
Giving Value to Their Questions 5 1 4
Celebrating Mistakes 3 2 1
Encouraging Children Verbally 3 2 1
Creating Curiosity of Children 2 0 2

Note. Each teacher gave more than one answer.

4.2.9. Exploring Strategies for Fostering Self-Directed Learning

The teachers were asked, “What do you do to promote self-directed learning in your
class?” to understand how teachers foster self-directed learning to enhance children's
creativity. Most of the teachers responded to this question by providing materials to
promote self-directed learning in their classroom (n=10). However, they mentioned
that most of them simply stated that they provide materials to promote self-directed
learning of children. As a result, this theme includes six categories: 1) not given
material name (n=6), 2) books (n=3), 3) playdough or clay (n=2), 4) pictures and
brochures (n=1), 5) Lego (n=1) and 6) preparing mud bucket (n=1). About this topic,
T6 from the public school said, “I put different materials on the table, children use

whatever they want to create something and learn by doing.” Another teacher also
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mentioned, “I am putting pictures and brochures about the topic to gather children’s
attention and to encourage them to learn something themselves (T8, public school).”

Secondly, five teachers from four different schools emphasized the importance of
providing children with time for free play, as they believe that during free play,
children learn independently. T17 from a public school highlighted this approach,
stating, “I listen to them while the children are talking with each other. Children learn
a lot on their own during free play.” Additionally, two teachers advocated for
allocating time for children to explore learning centers. T15 from a public school
explained, “I prepare learning centers for the topic and give children time to explore

materials in the center to gather information about the topic for the day.”

Moreover, two teachers emphasized the value of providing opportunities for children
to solve problems independently. TS5 from a private school stated, “I also refrain from
interrupting them while they attempt to solve the problem.” Another two teachers
highlighted the importance of peer education. T16 from a private school mentioned,
“During the early years, peer education plays an important role in self-directed
learning.” T20, also from a private school, added, “As teachers, we sometimes do not
instruct them; they learn from each other. They thought self-directed learning

included peer education.”

Finally, one teacher from a public school mentioned assigning experiments for
children to conduct on their own, stating, “We have an experiment day once a week.
I give each child an experiment and encourage them to learn independently. I am
always there with them; I want them to feel safe” (T1). Additionally, T4 from a
private school explained her approach, saying, “I teach them how to access
resources. For example, they learn how to use the library, look at books, and search
online with adult assistance. I also provide a variety of resources such as books and
learning materials according to their needs and interests. I listen to their ideas and
offer learning opportunities for them to investigate on their own. I encourage my
children to set their own goals for their learning. I make sure that I ask supportive
questions, provide feedback, and encourage my children to reflect on their own
learning. I give opportunities for them to create their wonder journals, post on their

electronic journals, and share them with their families.”
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The distribution of teachers from the private and public schools can be seen in Table

23.

Table 23. Promoting Self-Directed Learning of Children

The Ways to Promote Self-

Directed Learning Private Schools Public Schools

Providing Materials

No material name 6 2 4
Books 3 2 1
Playdough or clay 2 0 2
Pictures and brochures 1 0 1
Legos 1 1 0
Mud Bucket 1 0 1
Giving Time for Free Play 5 4 1
Spending Time in Learning 2 0 2
Centers
Solving the Problem on Their 2 1 1
Own
Peer Education ?) 2 0
Making Experiments 1 0 0

Note. Each teacher gave more than one answer.

4.2.10. Asking Open-Ended Questions

The teachers were asked, “How often do you ask open-ended questions to your
students?” to provide an opportunity to foster children’s creativity through the use of
open-ended questions. The teachers did not specify the frequency of asking open-
ended questions. However, most of the teachers ask open-ended questions to children
most of the time (n=13) while several teachers (n=5) primarily discussed when they
ask open-ended questions like during story time (n=2), at the beginning of the
activity (n=2) and at the end of the activity (n=1). Additionally, one teacher said,
“The frequency of asking open-ended questions may vary depending on my learning
and teaching intentions, and the needs of my students. I use them to stimulate
dialogues and encourage my children to think deeply about a concept and engage
them with their learning” (T4, private school). She just said it. Another teacher said,
“There is no specific time for asking open-ended questions to children because it is a
continuous process throughout the day (TS5, private school).” The distribution of

teachers from the private and public schools can be seen in Table 24.
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Table 24. The Frequency of Asking Open-Ended Questions

E)zzili;gg:g%l?jsﬁzl:::g n Private Schools Public Schools
Most of the Time 13 7 6

No Specific Time 1 1 0
During the Story Time 2 0 2

At the Beginning of the 2 1 1
Activity

At the End of the Activity 1 0 1

Needs of the Children 1 1 0

4.2.11. Promoting Ideas Exchange among the Children

The teachers were asked, “How do you promote idea exchange among the children
in your class?” to comprehend what is being done to enhance children’s creativity
about this topic. Most of the teachers stated that they do whole group and small
group activities to promote idea exchange among children (n=8). One teacher said, ‘I
provide time to present children’s ideas and work with peers or the whole group (T4,
private school).” Another teacher said, ‘Children are eager to share their ideas with
their peers, so I do small and whole group activities. This is so effective in promoting
idea exchange among children’ (T6, public school). T8 from the public school
mentioned assigning tasks in a group to encourage communication with their peers.
T11 from the private school also stated giving responsibility within a group as it

offers an opportunity for communication among group members.

Seven teachers emphasized the significance of peer learning during the early years to
promote idea exchange among children. One of these teachers said, “I want children
to help their friends, them to explain things to their friends if their friends do not
understand (T2, public school)”. T15 from the public school gave an example of peer
learning. She mentioned that, “For example, I have a ‘Child of the Week’ project, and
I implement it every year, which I enjoy. Sometimes, the children come well-
prepared with fantastic experiments, and sometimes they prepare presentations to
explain unknown animals to their friends. They talk about themselves, share their

experiences, and tell stories.”

Five teachers emphasized the importance of supporting children to communicate

with each other and providing them with time for this purpose. T9 from the public
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school said that she encourages children to talk by providing positive feedback to
promote idea exchange among children. T16 from the private school also stated, that
she strongly supports students in communicating with each other, it is so important to
learn others’ ideas. In addition to supporting communication between children,
discussing problems with peers or in a group takes an important place (n=4),
teaching children to listen to each other (n=2), and deciding on a new seating
arrangement in the classroom (n=2) to promote idea exchange among children. T17
working at the private school mentioned, ‘I frequently change the seating
arrangements of children in the classroom who come from distant places and often
cannot communicate with each other. This is to encourage those children who do not
interact with each other to start communicating’. T13 from the public school stated
that she has an approach to arranging the children’s seating in a U-shape in the class
to facilitate communication and idea exchange by promoting eye contact and active
listening. The distribution of teachers from the private and public schools can be seen

in Table 25.

Table 25. Promoting Idea Exchange among Children

The Ways of Promote Idea Exchange n Private Public Schools
among Children Schools

Whole Group and Small Group 8 3 5
Discussions

Peer Learning

Communicating with Each Other
Talking about the problem
Encouraging Listening
Changing seating arrangement

(NI NS N SRV, N |
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Note. Each teacher gave more than one answer.

4.2.12. Documenting Children’s Work

Teachers were asked, “How do you document your students’ work? Do you file your
students’ work?” When “How do you document your students’ work?” to know
whether they make learning visible or not. Most of the teachers (n=12) mentioned
that they hang their students’ work on the wall. Six of them specified they display it
on the wall within the classroom, while the other half of the teachers stated they

display it on the wall outside of the classroom. Moreover, nine teachers indicated
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they hang students’ work on the classroom board (n=8) and on the board outside of
the classroom (n=1). Three teachers also stated they hang students’ work on the wall.
In the following, four teachers said they held an exhibition to document students’
work. For example, T10 working at the private school mentioned “We have an
exhibition at the end of the year during which we select students’ work to exhibit.
Furthermore, one teacher (TS5, private school) stated, “I display students’ work in
their cubbies.” Another teacher (T9, public school) shared, “I take photos of my
students’ work and I send them to their parents thus documenting their work.” Lastly,
one teacher (T17, private school) stated, “I hang students’ work on the windows in
the classroom.” The distribution of teachers from the private and public schools can

be seen in Table 26.

Table 26. Documenting Children's Work

The Ways to Document

Children’s Work n Private Schools Public Schools
On the Board

In the class 8 3 5

Outside of the class 1 0 1
On the Wall

In the class 6 6 0

Outside of the class 6 6 0
On the Door 3 3 0
Exhibition 4 3 1
On the Cubbies 1 1 0
Taking Photos 1 0 1
On the Window 1 1 0

Note. Each teacher gave more than one answer.

4.2.13. Filing Children’s Work

Teachers were asked, “Do you file your students’ work?” to comprehend how they
manage students’ work within the classroom. Most of the teachers (n=13) stated they
create portfolios for their students. However, two of these teachers (T3 and T4)
specifically mentioned that they create digital portfolios for their students. T4
specified, “I document children's activities and learning stories digitally and also as a
hardcopy. I make sure that we talk about them and reflect on them regularly. Our

school also uses a digital portfolio called Toddle where we share our children's
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learning experiences with their parents.” In addition to portfolios, most of the
teachers mentioned that they place children’s work in the folder to send home. Some
send these student folders home daily, while others send them weekly or monthly.
For example, T9 from the public school specified “We have student activity folders
that I send home. I encourage parents to have conversations with their children about
their work.” Another teacher, T14 from the public school, said about this issue “I
send the children’s work home daily because children want to take them home, so
there are no exhibitions. If children want to bring their work, they can, and I can
place their works in their folder.” T18 from the private school explained, “The school
requests that we send children’s work home weekly. Therefore, we send children’s
work home every Friday. However, we do not send all of the children’s work home,
we display some of them on the wall.” The distribution of teachers from the private
and public schools can be seen in Table 27. Morever, the teacher interviewed by the
researcher, who was the teacher whose learning classroom environment and
materials were examined, presented a sample student portfolio. The researcher
examined the works in these portfolios. Additionally, two teachers at PR-1 use a
digital portfolio called Toddle. They did not directly show their digital portfolios, but
they stated that the children's works they exhibited in class were included in the

digital portfolio.
Table 27. Filing Children’s Work

The Ways to File Your n Private Schools Public Schools
Children’s Work
Portfolio

Yes 11 2 9

No 7 6 1

Digitally 2 2 0
Folder 13 7 6

Children’s work details in their portfolio can be seen in the figures.
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Figure 24. Examples of activities from the portfolio (T3, private school)
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Figure 27. Examples of activities from the portfolio (T9, public school)
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Figure 28. Examples of activities from the portfolio (T14, public school)
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CHAPTER 5

DISCUSSION AND CONCLUSION

This chapter consists of a summary of the study, a discussion, and a conclusion of the
study. The summary of the study section briefs the entire process of the study, while
the discussion section provides explanations and interpretations of the results in
relation to the aims of the study and related literature. The conclusion of the study
consists of the implications and limitations of the study and suggests new directions

for future research.

5.1. Summary of the Study

The present study had the dual aims of examining a) the design of a classroom
learning environment to support preschoolers’ creativity, and b) the views of
preschool teachers and teachers’ self-reported practices working at public and private
schools to encourage preschoolers’ creativity. Therefore, qualitative methods were
used to explain the research questions better and obtain in-depth information on the
topic (Creswell, 2014). The study included 20 preschool teachers currently employed
in both private and public preschools located within ten different neighborhoods
across three districts in Ankara. The researcher ensured the trustworthiness of the
present study through various methods, including data triangulation, thick
descriptions, peer review, and member checking. The researcher developed semi-
structured interviews and a checklist for assessing the physical environment and
materials. This development process was guided by the SCALES guidelines, as well
as relevant articles on promoting creativity among preschoolers in the educational
setting, including the work of Richardson and Mishra (2018). Additionally, Cropley’s
lists (1997) in the paper “Fostering Creativity in the Classroom: General Principles
were consulted to examine teachers’ behaviors aimed at fostering creativity in

preschoolers. In the formulation of interview questions for the participants, the
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researcher also made use of The Analyzing Children’s Creative Thinking (ACCT)
Framework, as introduced by Fumoto et al. in 2012. This framework proved valuable
in structuring the questions and ensuring a comprehensive approach to understanding
children’s creative thinking processes. The first part of the study was the Physical
Environment and Materials Checklist of Factors Supporting Creativity in a Learning
Environment. In this part, questions were asked to gather information about how
suitable the physical conditions of learning environments and the materials present in
the learning environment are for supporting children’s creativity. The second part of
the study included a) the Demographic Information Form and b) Semi-structured
Interviews. The researcher used content analysis to identify, code, and categorize

interview data and to follow primary patterns in the data.
5.2. Discussion of the Findings

The discussion of the findings comprises a detailed analysis and interpretation of
qualitative data in the context of the study’s research objectives and the relevant
literature. In the current study, the researcher collected and analyzed data sets, and
then discussed the study results. In line with the literature (Mohammed, 2018), the
results of the study showed that all the teachers in the current study are aware of the
significance of creativity as one of the most important components in early childhood
education. However, despite this awareness, it is observed that activities supporting
creativity are generally not being conducted when examining children’s activities in
portfolios and the activities displayed in the classroom environment except for three
teachers from two different private schools and when inspecting the environmental
settings of the learning environments except for a few learning spaces outside the
classroom. This result may be associated with the knowledge of participants who
have taken creativity courses during their education. Only one teacher from a private
school has participated in both university courses and extracurricular activities
related to creativity. Additionally, eight teachers said taking courses related to
creativity during their education, although they do not remember the specific details

of those courses. This could be a reason for the observed result in the current study.

In this study, first of all, factors that support preschool children’s creativity in a
learning environment were analyzed to make a connection between preschool

teachers’ self-reported practices that foster the creativity of preschool children.
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The availability and accessibility of various resources and materials that support the
creativity of preschool children in the learning environment were one of the factors
related to supporting children’s creativity in the current study. Regarding the types of
materials and resources, there are no big differences between public schools and
private schools in terms of open-ended materials except for four classrooms from one
public and two different private schools. Open-ended materials are ample in some
classrooms, while notably, they are absent in others. Many classrooms in both private
and public schools lack an adequate supply of open-ended materials. However,
according to the findings of this current study, it should be stated that one of the
public schools had a science and botany atelier, which was equipped with a wide
variety of resources and open-ended materials aimed at stimulating young children’s
creativity, imagination, and curiosity. These materials were natural items like stones,
seashells, rocks, acorns, and pine cones. In addition to the natural materials, there are
various other resources such as books, blocks, puzzles, plants, animal toys, a light
table, x-ray photographs, globes, binoculars, radios, microphones, flashlights,
phones, calculators, overhead projectors, a human body model, and kinetic sand.
According to the findings of this study, one of the teachers from the two classrooms
in this school mentioned that they did not use this atelier extensively due to the large
class size (n=21) This result is consistent with the previous study by Ruopp et al.,
(1979), who found there is correlation between the attention of teacher and the
number of the students in the classroom when the class has the high number of
students, the teacher cannot provide individual attention to the children. The fact that
such a result came out in my study, and the teacher expressed that she had such

difficulty, may be related to the fact that she did not have an assistant teacher.

Apart from the science and botany atelier, one of the private schools had an
exploratorium, which was equipped with a diverse range of open-ended materials
that inspired young children to give form to their creative concepts. Furthermore, the
diversity of materials in private schools is slightly greater compared to public
schools. However, in general, the diversity of open-ended materials is limited based
on classroom distribution so these findings do not align with the literature. On the
other hand, the literature shows that preschool children actively construct their own

knowledge through their interactions with the people in their environment and the
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world around them (Piaget, 1928). This means that to support young children’s
development and learning, they require hands-on experiences where they can touch,
observe, explore, and interact with both objects and concepts (Copple & Bredekamp,
2009). As Maynard and Ketter (2015) pointed out, it is possible to develop creativity
and learn by interacting with objects through touching, seeing, exploring, and
manipulating them because open-ended materials provide many opportunities for
preschoolers to express themselves in creative ways. As indicated in a study by
Peterson and Harrison (2005), materials and resources in the classroom should be
both accessible and diverse for children to use whenever they desire. This
accessibility is significant because if resources are not easily accessible to young
children in the classroom, it is hard for them to show their creativity (Dufty, 2006).
According to the findings of the current study, while these materials are available in
some classrooms, access to some of the materials is challenging for children in most
of the classrooms except for four classrooms from one public and two different
private schools. This is because the materials are either located in high places or
stored in cabinets disorganized and mixed. It is difficult for children to access these
materials and create anything without the assistance of an adult. However, in this
current study, most of the teachers emphasized the importance of providing different
materials to children. The discrepancy between teachers’ answers and inspections of
the materials in the classroom may be attributed to the fact that teachers provided
ideal responses during the interviews, without considering their actual practices and
the obstacles they encountered.

The visibility of children’s works in the classroom was another factor considered in
supporting preschool children’s creativity. Two teachers from the same private
school made children’s work visible in the classroom by taking photos during the
process of the activity and displaying children’s comments in writing. This result
may be linked to the fact that these teachers work with their teaching partners,
allowing them to have more time to display their students’ work both inside and
outside the classroom. Moreover, these findings align with the research by Skinner
(2007) who emphasized the significance of displaying all students’ work in the
classroom by writing students’ comments and capturing photos of students’ work

during the process of the activity. Regarding this issue, Mishra and Richardson
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(2018) also pointed out that making students’ work visible in the classroom allows
children to develop their creativity and send powerful messages to children about the
value of their work (Mohammed, 2018). The results of the present study indicated
that among twenty classrooms, in eight classrooms from the private schools,
children’s works were visible, while they were visible in three classrooms from the
public schools. Teachers from private schools provide more opportunities for
preschoolers to foster their creativity by making children’s work visible compared to
the teachers in public schools. The result of the study may be attributed to the fact
that teachers in public schools do not have assistant teachers. Most public schools in
the study have class sizes ranging from 15 to 30 students, and none of them have
assistant teachers. Some teachers even have inclusive students in their classes. In
such circumstances, it may have been particularly challenging for these teachers to
make their students' work visible in their classroom. Moreover, when looking at the
children’s works which were displayed in the learning environments, students in the
public schools were more exposed to limited coloring activities and worksheet
assignments than students in private schools. Dababneh et al. (2010) found that
excessive use of worksheets by teachers led to reduced creativity among students.
For this reason, according to the literature, the use of worksheets has a negative
impact on students' creativity. Unfortunately, this study showed that students in
public schools are more exposed to these kinds of activities than students in private

schools.

Having various learning centers was also evaluated as another factor influencing
preschool children’s creativity in this current study. Center-based settings play an
important role in easy access to resources and the space for young children to have
various creative and imaginative experiences (Duffy, 2006). Dere also (2019)
emphasized in her study that the Turkish Ministry of National Education’s Preschool
Curriculum (2013) provides instructions related to learning centers. These learning
centers, including block, dramatic play, mathematics, science, art, and books, should
be present in the classroom environment to foster children’s creativity. Furthermore,
in the study by Dere, it was emphasized that the curriculum stated that integrating
children’s learning processes with these areas supports the development of their

creativity. According to the findings of this current study, public schools have more
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learning centers in the classroom than private schools. This result may be related to
the fact that public schools may have specific curricular requirements set by the
Ministry of Education. All private schools in this study also follow the requirements
of the Ministry of Education Curriculum, but public schools may be more stringent
in adhering to these requirements than private schools. These requirements could
encourage the establishment of various learning centers to meet educational
standards and objectives. Such centers might include areas dedicated to science,
math, literacy, and other subjects. Moreover, in this current study, only three music
and art centers were observed among twenty classrooms although these centers are
so important to support young children’s creativity because young children learn to
think outside the box, express themselves creatively, and discover diverse
approaches to tasks through music and art (Lafontanie, 2019). The result of the study
may be related to a lack of knowledge among participants about the importance of
these centers in fostering creativity.

A dramatic learning center was regarded as a factor in fostering young children’s
creativity in this current study. The findings of this study showed that while two
classrooms from the private school had the dramatic play center, eight classrooms
from the public school did. There were only ten dramatic play centers among the
twenty classrooms. Additionally, three schools had dramatic playrooms. One of them
was in a public school, while the other two dramatic playrooms were in different
private schools. These findings did not support the literature because Mayesky
(2009) stated the importance of dramatic play in fostering the creativity of children.
She pointed out that dramatic play is an excellent means for supporting the
imagination and the creativity of young children and so the dramatic play center is an
ideal setting for young children to engage in creative and expressive play. The study
conducted by Ghasempour and Mozafar (2014), which implemented an intervention
program, demonstrated that engaging in creative drama significantly influences the
creativity of children aged 5 to 7 years. In their study, 25 children were trained by
creative drama, and subsequent assessments revealed increases in children's power of
speech, expression, participation, concentration, and motivation. These elements,
considered crucial in this study for comprehensively assessing the holistic effects of

creative drama on children, showed improvement after the engagement in creative
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dramas. Another study, which also implemented an intervention program, showed
that the creativity of children aged 4 to 6 years old, who participated in creative
dramatic activities, increased (Momeni, et al., 2017). Therefore, engaging in drama
activities is very important to foster children’s creativity. The low number of
dramatic play centers in this current study may be attributed to the participants’ lack
of knowledge regarding the positive impact of dramatic play on the creativity of
preschool children. This is evident as, during the interviews, several teachers
mentioned the role of dramatic play in fostering children’s creativity during the early

years.

The block center was seen as a significant factor in nurturing the creativity of young
children in this current study. The findings of the present study showed that there
were block centers in a total of 13 classes within 20 classrooms. While 4 of these
classes were in private schools, 9 classes were in public schools. The number of
block centers in classes in private schools is less than the number of block centers in
classes in public schools. Whereas, the study of Metin (2017) showed that the block
center, which includes miniature real-life objects and unstructured materials as
construction materials, provides the opportunity for imaginative constructions for
children. Children benefit from the block center through social interaction and
acquiring physical, social, and cognitive skills (NAEYC, 2012). There is a study that
supports the idea of a block center in the classroom learning environment. This study
found that the block play environment provides an opportunity for children to
develop their creativity (Aksoy & Belgin Aksoy, 2023). In this study, it was
observed that children, during the process of playing with blocks, create innovative
and original products. For this reason, the researcher suggests to educators that
preparing the block play environment is important to foster children’s creativity.
Moreover, some researchers highlight the significance of engaging in building block
play during early childhood, emphasizing its role in fostering various aspects of
children’s development like developing imagination, enhancing manipulation skills,
providing opportunities for creative and dramatic experiences (Pankratz. L. M.,
2015; Provenzo & Brett, 1984; Wilson, 2018). Block play also plays a significant
role in early childhood education programs in many countries (Masnipal, 2020).

While studies emphasize the importance of block centers in classrooms for fostering
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children’s creativity during the early years, this current study’s findings revealed that
preschool classes without block centers are still available. The current study’s
findings also demonstrated that one reason for this is the lack of written block centers
in the classroom. Two teachers from two different private schools have expressed
their opinions on this matter. They said there is no specific written block center in the
classroom but they had organized the materials according to the block center’s
arrangement. One of the teachers said being flexible and using every area of the
classroom makes them feel more comfortable compared to segregating the classroom
into distinct centers. It has also been concluded that public schools may have a
higher rate of supporting children’s creativity through block centers compared to
private schools based on the number of block centers present in the schools. There is
no specific reason mentioned in the literature regarding this issue, but it could be
related to the budget constraints of private schools or a lack of awareness about the
importance of blocks for children's development during the early childhood period.

The presence of various learning spaces, similar to the concept of learning centers,
was also assessed as a factor that influences children’s creativity. Duffy (2006)
emphasized the vital role that different learning spaces play in nurturing children's
creativity and imagination. According to the Turkish Ministry of National Education
(MONE) in 2013, classrooms should ideally include various learning centers such as
block, dramatic play, mathematics, science, art, and books. These learning centers
offer diverse opportunities to foster children's creativity (Dere, 2019). Moreover, the
environment is considered a third teacher for children (Skinner, 2007). The findings
of the current study reveal that not all classrooms have each type of learning center
due to differences in teacher beliefs, experiences, backgrounds, and space constraints
within the classroom. This finding is consistent with the study by Dere (2019), who
emphasized that teachers do not put in sufficient effort to create learning centers and
use different types of materials in the classroom. However, even in cases where
learning centers are absent, some classrooms have alternative spaces designed to
serve similar purposes. For instance, while most classrooms maintain a book center,
some may lack an extensive book collection but provide different types of books
within a library, which is an alternative learning space separate from the classroom.

According to the findings of this current study, one public school and two private
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schools had fantasy rooms, yet their classrooms lacked dramatic play centers. In the
literature, fantasy play can be expressed in different terms like pretense or pretend
play (Bunce & Woolley, 2021). Creativity is defined as a skill to produce novel
things (Schirrmacher, 2002) and fantasy also includes the element of novelty and
imagination, so there is a relationship between creativity and fantasy play (Bunce &
Woolley, 2021). Moreover, Russ and Wallace (2013) mentioned that pretend play is
a creative act because children use open-ended events during pretend play and they

engage in creative endeavors for various purposes.

The dramatic play centers provide an opportunity for young children to enhance their
creativity and imagination. Research showed that engaging in fantasy can foster
imaginative thinking in children. In fact, fantasy activities stimulate both creativity
and divergent thinking in young children, as noted in previous studies (Smilansky
1968; Lieberman 1977; Singer 1973). Research studies also confirmed that
imaginative play experiences contributed to increased creative thinking in young

children, as observed by teachers (Milgram et al., 1984; Pepler et al., 1981).

Young (2003) emphasized the importance of early years in developing a strong sense
of creativity and imagination. He said young children can express themselves
creatively through music, explore various sounds, create their own compositions,
develop rhythms, and construct narratives. Consequently, young children must have
dedicated, uninterrupted time to explore and gain a comprehensive understanding of
musical instruments (Glover & Young, 1998). This is why studies have underscored
the significance of free-play music.

Despite these insights, the findings of this current study demonstrated that there were
only two music rooms among ten schools. One of them took place in a public school
while the other on in a private school. The results of this current study regarding
various learning centers can be related to the fact that schools may face resource
constraints, including limitations in funding, space, and available materials.
Establishing various learning centers requires financial investment and adequate
space. One public school teacher, in particular, emphasized this issue, citing the lack
of financial resources to purchase materials for the school. She noted that parents

contribute by assisting in acquiring some materials.
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The adequacy of classroom lighting is also considered a factor in supporting the
creativity of young learners. The current study reported that seven private schools
have ample natural lighting due to the size of their windows. However, nine public
schools did not have sufficient natural lighting, due to factors such as the window
size, curtain structure, the trees in front of the window, and obstructing the window.
The findings regarding the availability of lighting in private schools align with
Skinner's ideas (2007). He emphasized the significance of available lighting in the
learning environment for creative activities because it affects the children’s
motivation to participate in and understand the activities. Another study also showed
that the quality of lighting within the classroom positively affects students’ learning
performance and productivity; poor lighting makes students feel sleepy and prevents
them from focusing on their subjects (S.A. Samani & S.A. Samani, 2012). Rea et al.,
(2001) highlighted the importance of natural light, which is recognized for its role in
controlling the sleep/wake patterns and their study also showed that the quality of
light, temperature, and air influence students’ learning outcomes. The findings
related to public schools regarding the adequacy of classroom lighting were not
supported by the existing literature. This result may be attributed to the fact that
public schools often have older infrastructure or building designs that do not
prioritize natural lighting. The findings also indicated that the size and placement of

windows were inadequate for allowing ample sunlight into the classrooms.

Another factor considered to impact children’s creativity is the suitability of the
classroom for small and whole-group activities. The result of this current study
showed that except for one private school classroom, all classrooms from both public
and private schools had enough space for small group activities. However, for whole
group activities, only two private school classrooms and six public school classrooms
had enough space out of twenty classrooms. In contrast, Hong et al., (2009) noted
that creative student activities are affected by the availability of space for
collaborative work. Another study emphasized the significance of open space within
the classroom, stating that there should be enough room for young children to
collaborate and move around safely (Mayesky, 2009). Kettler et al. (2021) pointed
out that children learn through conversation, collaboration, and experience because

the collaboration of young children with their peers provides chances for the
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development of creativity. Given these findings, one possible explanation for the
results of the present study could be that there is a higher number of children in the
classroom. There are 16 classrooms, each with 15-30 children, which may not

provide enough space for working as a whole class.

Furniture in the learning environment was another factor in fostering young
children’s creativity in this current study. The findings of this present study indicated
that, although the furniture in classrooms in both public and private schools was
generally small and easily movable, allowing for various arrangements, there was a
large, house-shaped cabinet and a massive, unwieldy cabinet in one classroom in a
private school and one of the public schools, there were two classrooms with a large
and unwieldy cabinet, and it was observed that children placed their nap mats inside
these cabinets. This means that if teachers need to change the placement of furniture,
they can rearrange it within the classroom according to the children’s needs and the
curriculum. This finding is consistent with the research of Mishra and Richardson,
(2018). They found that creativity is supported by the physical space, including
furniture and workspaces, which is a significant factor. Another study also
mentioned the variety and flexibility of the physical environment support children’s
creativity (Shafaei, 2017). Furthermore, flexibility in the classroom is proving an
essential tool for teachers attempting to provide a variety of activities to meet the

learning needs of all students (Barrett, 2015).

The presence of an inquiry-based learning space was considered as another factor
that supports children’s creativity. The result of this current study showed that there
were inquiry-based learning spaces in only four out of twenty classrooms. Three of
these classes were located in private schools, while only one was in public schools.
Whereas, many studies in literature, showed the importance of inquiry-based
learning for the development of children’s creativity. Early Years Education’s
Curriculum can emphasize the importance of children’s natural curiosity and their
eagerness to make sense of their environment. Despite this, curiosity is not enough
on its own. The attitude of preschool teachers is crucial to providing opportunities for
children to learn through inquiry (Michalopoulou, 2014). For this reason, there
should be a balance between teaching knowledge and skills and encouraging

innovation for creative education (NACCCE, 1999). The fact that the participants in
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this study did not include an inquiry-based learning space in their classrooms may
lead us to contemplate the quality of the courses they took on creativity. It is also
worth noting that most of the participants had 9 or more years of teaching
experience. Therefore, it may not be correct to compare whether participants attach

importance to this issue with their teaching experiences.

Another finding of this present study was that in one public school, despite the
absence of inquiry-based learning environments in the classrooms, there existed a
large dedicated learning space called the science and botany atelier for inquiry-based
learning. However, unfortunately, one teacher working in this public school
mentioned that they did not use this atelier extensively due to the large class size
(n=21). Even when using this inquiry-based learning space, due to the high number
of students in the class, she could not provide individual attention to the children.
This finding is consistent with the previous study by Ruopp et al., (1979), who
mentioned that the only true experiment regarding preschool class sizes indicated
that children in smaller classes experienced greater advancements in knowledge,
language, and social behavior. The finding of the current study is also consistent with
those of another study conducted by Blatchford et al. (2011). In their research, they
noted that students receive much more individual attention from their teachers at
primary levels when the classroom size is small, fostering more active interaction
between students and their teachers. The study demonstrated that small classes
provide an opportunity for teachers to engage in one-to-one interaction with their
students, allowing teachers to apply curriculum differentiation for the greater benefit
of students (Blatchford et al., 2011). Given these findings, one possible explanation
for the results of the present study could be that class size influences the
implementation and success of innovative teaching methods, specifically within the
context of inquiry-based learning. Another potential explanation for this result could
be the presence of an assistant teacher. Having an assistant teacher might be crucial,
especially in classrooms with a high number of students, such as 21 during the early
childhood period. Managing larger class sizes can be a challenging task for a single
teacher, as the increased number of students may hinder the ability to provide
individualized attention. In such situations, additional support, whether through

teaching assistants or smaller groups, is crucial for effectiveness.
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Most of the teachers in this current study defined creativity as having different
perspectives, imagination, and unique, original ideas. These findings are consistent
with other research (Craft, 2011; Schirrmacher, 2002; Torrance, 1995). On the other
hand, just one teacher, working in a private school in the present study, defined
creativity as the ability to solve problems. However, solving problems is also
significant in defining creativity. Torrance (1995), a pioneer in the study of the
creative process, highlighted that creativity involves generating original ideas and is
intrinsically linked to problem-solving abilities. He also articulated that creativity
entails finding diverse solutions to problems by formulating predictions, testing, re-

testing, and hypothesizing to conclude.

The teachers were asked if they defined themselves as creative teachers. Among
twenty teachers, 14 responded ‘yes’, while 5 answered ‘no’, and just one teacher
mentioned that she partially considers herself a creative teacher because she feels
that, at times, she is not consistently using open-ended activities. The findings of this
current study revealed that preschool teachers working in private schools and those
in public schools generally have confidence in their creativity. Whereas the study of
Ambrose (2005) noted that no teacher is completely devoid of creativity or is
perfectly creative and imagining successful teaching without relying on the creativity
of teachers is quite challenging. Moreover, when reviewing children’s work
conducted by teachers who claimed to be creative with children, it was observed that
most of these activities were not creative. Activities primarily involved predefined
answers, limited coloring activities, and simple drawing exercises. Apart from these
activities, it was inspected that the classroom environments of these teachers were
not designed to enhance children’s creativity. There were no areas in their
classrooms where children could express themselves creatively, experience and
explore, or engage in inquiry-based learning. However, upon examining the activities
conducted by two teachers who genuinely considered themselves creative, it was
thought that they encouraged children to think and explore. They organized activities
that facilitated different perspectives. One of these teachers was particularly adept at
making children’s activities visible, documenting their thoughts, and making these
visible. The purpose and goals of the activities, what the children said in these

learning experiences, and how they were involved in the process were all
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documented through photographs and notes. The results of this study show that every
preschool teacher emphasizes the importance of developing creativity in the early
years. However, it seems that preschool teachers in public schools do not fully
understand the significance of fostering creativity in early childhood education for
children. Despite recognizing the importance of developing creativity in the early
years, this lack of understanding is evident. The discrepancy between teachers' stated
views and the actual activities in which they engage children highlights this gap.
These study findings may be related to teachers' motivation. While teachers are
familiar with the theory, their lack of practical application may indicate this. This
finding is consistent with the previous research by Nazir and Kurshaid (2014), who
found that teachers working in public schools lack awareness concerning the
importance of early childhood education for children. Moreover, several preschool
teachers in this current study emphasized the significance of fostering creativity in
children’s brain development. This finding also aligns with the findings of Nazir and
Kurshaid’s study (2014), underlying the critical role of the early years in a child’s
cognitive, emotional, and physical growth. The environment during this period
notably influences brain development, shaping a child’s personality based on their
experiences and teachings (Nazir & Kurshaid 2014). Additionally, one teacher from
a private school mentioned not feeling creative, because she was never given
opportunities to question during childhood. However, upon observing her activities
that made with her students and how they made the children’s activities visible, it
was noted that they did similar content as another teacher who considered themselves
creative and executed this successfully. As a result, this teacher, despite not
considering herself as creative, was observed to engage in creative activities with her

students.

Preschool teachers described creative children as innovative, imaginative, outgoing,
clever, open-minded, problem solvers, curious, energetic, free-spirited, and
inquisitive. These findings from the current study align with previous research
(Aljughaiman & Reynolds, 2005; Andiliou & Murphy, 2010; Bachtold, 1974; Chan
& Chan, 1999; Runco & Johnson, 1993, 2002; Zhou et al., 2013). Furthermore, two
teachers mentioned that creative children tend to break the rules, reinforcing the

findings of the study, which revealed that creative children exhibit various socially
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undesirable traits like non-conformity, impulsivity, and disruptive behavior (Runco &
Johnson, 2002; Westby & Dawson, 1995). Another study also found that teachers
have a negative perception of creative children because they think creative children
are more disruptive and it is difficult to control them within the classroom (Scott,
1999). In addition to these, research on the creative characteristics of children
highlights traits such as having a sense of humor and being willing to take risks.
However, in this study, none of the teachers mentioned these characteristics
concerning creative children, despite studies emphasizing these common traits
among creative individuals (Davis, 2004; Gregerson et al., 2012). This result may be

related to participants not having taken any extracurricular courses on creativity.

The preschool teachers in this current study stated different ways to support
preschoolers’ creativity. Several teachers support children’s social and emotional
needs by encouraging take risks, make mistakes, have loving and supportive
relationships, and talk about their feelings. These findings are consistent with the
study of Smith (1996), who emphasized the creative benefits of a relaxed and
respectful learning environment for children, stressing the importance of encouraging
children to take risks and make mistakes within this emotional learning environment
because this environment allows children to comfortably experiment with their ideas.
For this reason, to further foster preschoolers’ creativity, teachers should create an
emotionally supportive learning environment that receives children’s social and
emotional needs. Moreover, these results find support in Dufty's research (2006),
which stresses the significance of children feeling valued and integrated within the

classroom community to foster risk-taking and learning from mistakes.

Another finding of this current study related to the ways of supporting children’s
creativity by providing diverse materials like construction materials, open-ended
materials, waste materials, and natural materials to children. However, it should be
noted that out of twenty teachers, only a few mentioned providing these materials to
children to support their creativity. These findings are supported by Dere (2019),
who emphasized the necessity of providing children with reach materials to foster
children’s creativity. The current study also showed that teachers use drama, play,

books, and flexible art activities as different ways to foster children’s creativity.
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These findings are consistent with the findings of Dere (2019), who mentioned the
importance of drama activities, play, and early literacy activities because these kinds

of activities foster the creativity of students during their early years.

Supporting children in thinking about their ideas was also considered another factor
in fostering children’s creativity in this current study. The current study demonstrated
that children engage in thinking about their ideas through brainstorming. Al-Blwi’s
study (2006) also demonstrated that brainstorming is a strategy used to encourage
children to express their own ideas and share them with others. The brainstorming

strategy also provides an opportunity to solve problems and develop creative

solutions (Al-Khatib, 2012).

Promoting self-directed learning in children was identified as a crucial factor in the
present study to improve children’s creativity. In this present study, five teachers
mentioned providing free play time for children to promote self-directed learning.
This finding aligns with the findings of Erikson (1968), who explored the creative
potential. This is related to realizing in the process of self-acquisition and finding
own “I”. Consequently, encouraging preschoolers to engage in play can cultivate
their initiative, turning them into active participants who work collaboratively. Play
has been defined as children’s work (Papilia & Olds, 1990), and the significance of
play in the cognitive development of children has been widely recognized (Howard-
Jones, et al., 2002). Cheung (2018) highlighted play, where children have
independence and the freedom to choose whatever they want to do and how to do it,
which is important to enhance the creative thinking behaviors of children. Moreover,
this finding of the current study also is supported by another study, which
emphasizes the importance of play in promoting children’s creativity. When play is
unrestricted, spontaneous, and lacks a predetermined structure, fostering diverse

outcomes, it encourages children’s creative thinking and imagination (Ackermann et

al., 2009).

In addition to supporting children’s creativity with free play, two teachers stated
giving time for children to solve problems on their own promotes self-directed

learning in children. This finding also is supported by the study of Temple and
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Rodero (1995), who advocated the integration of real-life problems into the
classroom to encourage independent problem-solving. Additionally, existing studies
underscore the importance of promoting self-directed learning by fostering greater
tolerance of uncertainty, supporting risk-taking, and emphasizing learners’ strengths
rather than focusing solely on their weaknesses. Children with the opportunity to
make mistakes and allow them to take risks helps increase their self-confidence and

enable them to experiment with their ideas (Smith, 1996).

The asking of open-ended questions was considered another factor supporting the
creativity of children in the preschool period. The finding of Cheung’s study (2012)
showed that teachers believe that asking open-ended questions is beneficial for the
self-expression of children, exchanging thoughts, and creative thinking of children,
which are teaching strategies for supporting children’s creativity in the learning
environment. Most of the teachers stated they ask open-ended questions most of the
time because they believe that open-ended questions foster children’s thinking skills
creatively. The rest of the teachers also said to ask open-ended questions to children,
but they stated specific times for asking questions. They said during story time, at the
beginning of the activity, and the end of the activity. Consequently, all teachers ask
open-ended questions to children in this current study. This result may be attributed

to the ease of fostering children's creativity through the use of open-ended questions.

The teachers’ documentation of children’s learning experiences, the use of portfolios
by teachers, and the activities within the portfolios were investigated. In the current
study, among the twenty teachers, only two teachers from the same private school
use documentation to make children's thinking visible. This involved capturing the
learning process through photographs and making notes on what students said, felt,
and experienced during learning activities. The making thinking visible approach
gives more importance to the learning process than the product (Marshall, 1988).
Thinking takes place mostly in our mind and it is invisible to others. Some methods
help to make thinking visible by writing, drawing, or some other methods (Ritchhart
& Perkins, 2008). In this current study findings show that among twenty teachers,
just two teachers from the same private school use documentation to make children’s

thinking visible. Documentation gives an idea about children’s learning experiences
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by making students’ thinking visible and it is important for the learning process of
children (Castle, 2012). The finding of this current study is supported by a study
conducted by Yilmaz and her colleagues (2021). This research focused on
understanding the challenges faced by Turkish early childhood teachers in
implementing pedagogical documentation. The study involved 22 participants from
diverse early childhood programs who received training through two full-day
workshops. Initially, they engaged in pedagogical documentation practices.
Subsequently, the researcher provided feedback, and participants were revisited
periodically for additional feedback sessions on their use of pedagogical
documentation as a teaching tool. Y1lmaz and his colleagues’ (2021) findings showed
that there were several challenges in teachers’ documentation practices due to the
necessity for assistant teachers, limited financial resources and materials, insufficient
parental interest, and environments not conducive to effectively using pedagogical
documentation. In conclusion, there was no documentation found in this study,
except for two teachers, and these findings are supported by Yilmaz and his
colleagues’ study (2021). The findings of the current study also show that students in
these classrooms can see how much value is placed on their experiences, voices, and
themselves. This supports children’s creativity. This idea is supported by Duffy
(2006), who mentioned that children should feel like one of the members of the
classroom by giving value, which provides the opportunity for children to be
creative. Another finding of this study revealed that teachers do not document
students' learning experiences effectively. Most of the teachers mentioned
documenting students' work in various places within the learning environment, such
as the board in the class, the board outside of the class, on the wall, on the door, on
the cubbies, and the window. However, only one or two activities of the children
were documented and these were typically finished works that did not reflect the

learning process.

Another noteworthy finding in this present study related to the research concerns
children's portfolios. While most teachers file their students' activities, it is
challenging to find activities that specifically support children’s creativity when
examined. The activities in the portfolios typically include writing numbers on

worksheets, merely drawing pictures, engaging in limited painting activities, and
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participating in cut-and-paste exercises. Only three out of the teachers include
activities that actively support children’s creativity, engage them in critical thinking,
and involve observational drawings, the use of various materials, and additional

resources.

5.3. Conclusion

The conclusion section includes the implications and limitations of the current study
and provides recommendations for future research. The purpose of the current study
was two-fold: a) to investigate the settings of the classroom learning environment
and materials that support the creativity of preschool children, b) to examine the
views and self-reported practices of preschool teachers regarding creativity. In this
regard, this study contributes to the growing literature revealing teachers’ self-
reported practices aimed at fostering students' creativity and the physical and
environmental aspects affecting preschoolers' creativity. The current study concluded
that teachers consider creativity to hold an important place during the early years.
However, when teachers’ views on creativity were compared with the works they did
with the children, a lack of consistency was found, except for the responses and
works of three teachers. It was even observed that many teachers lacked significant
knowledge about creativity. Additionally, it was found that, except for two
classrooms in the same private school, there were no open-ended materials, natural
materials, and learning spaces for children to enhance their creativity in their
learning environment. It was also observed that materials and resources were not
accessible for children whenever they wanted to use them for creative activities,
except for four classrooms — three from private schools and one from public schools.
Preschool teachers’ views on creativity and how they support children’s creativity
were examined through semi-structured interviews. The practices of preschool
teachers regarding creativity were investigated by examining students’ works and
using a checklist of the physical environment and materials that support creativity in
a learning environment to gather information about whether the Ilearning
environment includes factors supporting creativity. In this context, semi-structured
interviews provided valuable insights into what preschool teachers do to support

children’s creativity, while students’ works and the checklist of the physical
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environment and materials provided written documentation of teachers’ practices
related to creativity. The current study found that teachers believe they are creative,
and they consider creativity to be crucial in early childhood education. It was also
found that they think that they try to support children’s creativity. However, their
efforts to support children's creativity are not enough. They do not pay enough
attention to fostering children's creativity by encouraging them to think about their
ideas, exploring strategies for self-directed learning, promoting idea exchange among
children, and documenting children's work to make it visible in their learning
environment. Regarding the findings of the physical environment and materials
checklist of factors supporting creativity in a learning environment, it can be
concluded that open-ended materials supporting children's creativity are not
prominently present in the learning environment. Even when present, many of these
materials are stored in areas not easily accessible to children. It was also found that
except for two classrooms in the same private school, children’s works are not visible
in the classroom environment. Learning centers are generally present but not in every
class. It was observed that in one classroom of a private school, all centers were
present, but the names of the centers were not visible. Different learning
environments supporting children’s creativity were inspected in schools, with
libraries, dramatic playrooms, exploratorium, and science and botanic atelier being
the most notable. In public schools, it was observed that the amount of natural light
is not sufficient due to a lack of big windows, there is not enough space in
classrooms for whole group activities, and, except for two classrooms in the same
private school, there are no inquiry-based learning spaces in other learning classroom

environment.

Based on the results of the study, it can be concluded that teachers need to receive
training on what kind of activities they should undertake to support children's
creativity and how learning environments and materials should be organized to foster
children's creativity. There is a need for more emphasis on this topic in teacher
training programs. In this context, the following section identifies implications for
individuals engaged in early childhood education, such as pre-service and in-service
teachers, program developers, administrators, and policymakers. These implications

not only pertain to teachers but also extend to encompass the roles of program
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developers, administrators, and policymakers. This acknowledgment underscores the
multifaceted impact of these considerations on the entire educational ecosystem for

young learners.

5.4. Implications

The findings of the current study described diverse views by using three sources are
interview, a checklist, and the reviewing children’s work in their portfolios. The
results of the current study provide some practical implications for individuals
involved in the field of early childhood education, such as in-service teachers, pre-

service teachers, program developers, and policymakers.

For early childhood teachers, providing children with learning environments,
materials, and activities that foster creativity is of great importance in shaping
children's thinking skills, empowering them to cope with unexpected situations, and
enabling them to adapt acquired knowledge to new situations and use information in
different ways. Early childhood teachers need to have the knowledge and a
comprehensive understanding of creativity in early childhood education to provide
learning environments, materials, resources, and learning experiences that support

children’s creativity for children.

One of the primary conclusions of the study is that preschool teachers play a
significant role in enhancing children’s creativity through the design of learning
environments and materials. Therefore, teachers should not only be aware of the
importance of creativity in the early childhood period but also know how to support
children's creativity. They need to understand how to design the classroom learning
environment to foster the creativity of children, what materials should be available in
the classroom, and how these materials should be accessible to children. Therefore,
seminars and workshops can be organized for school administrators and preschool
teachers before and after becoming teachers to inform them about how to support
children’s creativity, how to design the learning environment, and which materials
contribute to enhancing children’s creativity. Attendance to these organized training

sessions should be mandatory. Additionally, to ensure that what is learned does not
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remain only in theory, teachers should be required to apply what they have learned in

practice.

This study examines self-reported practices and views of preschool teachers
regarding supporting children’s creativity, including demographic information and a
physical environment checklist, shedding light on the relevant literature. The
findings of this study can also provide insights into the techniques, materials, and
spaces that preschool teachers use to support children’s creativity in the classroom,
serving as informative guidance for in-service teachers and pre-service teachers.
Specifically, exploratorium, a science and botanic atelier, and spaces allocated for
learning through exploration in the classroom can shed light on what teachers can do

to enhance children's creativity.

Previous studies have emphasized the importance of making children’s works visible
to support children’s creativity. However, the results of this current study indicated
that, except for two classrooms in a private school, children’s works were not visible
in the learning environment. Therefore, support and encouragement for teachers on
how to make children’s works visible should be provided during pre-service and in-

service teacher education.

An exemplary program, such as “Documentation Studio Tiirkiye”, can be shared to
guide teachers and teacher candidates on how learning can be made visible. They
also share their practices about documentation, which is related to making students’
learning and thinking visible, through technological channels such as social media
accounts, videos, and their website. There are various resources, documentation of
learning books, articles, Reggio Emilia Approach books, and inquiry books on their

website.

Another major conclusion of this current study is that there is no space related to
inquiry-based learning and self-directed learning spaces in classrooms except for two
classrooms in the same private school. Turkish National Program for Early
Childhood Education (MONE, 2013), does not emphasize the necessity for a center
specially dedicated to inquiry-based learning, despite highlighting its priority. The
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centers mentioned to be present in the classroom are science, art, dramatic play,
music, books, and blocks in the Turkish National Program for Early Childhood
Education. Curriculum developers can give more attention to creating a discovery
center or inquiry-based learning center where children can use open-ended materials,
natural materials, and waste materials to create whatever they want. It is also
suggested that, along with theoretical information, more practical and concrete
examples or recommendations about fostering children’s creativity through activities,
designing the learning environment to support children's creativity, and determining
the types of materials that should be present in the classroom to enhance children's
creativity can be added to the Turkish national early childhood curriculum. This
addition aims to raise teachers’ awareness about the importance of creativity in the

early years.

5.5. Limitations and Recommendations

There were some limitations in this current study. Despite these limitations, the aim
of this study is not to generalize the findings but to gain a more in-depth
understanding of preschool teachers’ views, and self-reported practices regarding
creativity, and the design of the learning environment by considering the factors
influencing the creativity of children. At the same time, the results of this study may

open several potential avenues for further research.

Another limitation of this current study could be that it was conducted with a small
sample size. The study involved 20 preschool teachers to gather more diverse data
through in-depth interviews. However, further studies with larger samples are
recommended to gain more insight into this topic. Another limitation of this study is
that the researcher did not have any opportunity to observe teachers’ behaviors
supporting creativity while practicing. Therefore, the current study compared the
consistency of preschool teachers’ statements about their efforts to foster children's
creativity with the works in their children’s portfolios. Hence, researchers are
advised to conduct additional qualitative studies, with a specific emphasis on
observational research. As future research, it would be meaningful to examine the

techniques teachers use to enhance children’s creativity along with real classroom
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applications, and seeing the consistency between teachers’ views and self-reported

practices would be meaningful.

The fourth limitation of the current study was the homogeneity of the participants.
Because there were no male teachers in this present study, further research with male
teachers was recommended to gain insight into the impact of gender on teachers’

views and self-reported practices in creativity.

Additionally, the participants in the current study are from a limited geographical
area, Ankara, Turkey. Replicating the study to include a more extensive geographic
representation would be advantageous. Given that the findings might only capture a
fraction of preschool teachers' views and self-reported practices in creativity, this
could be considered a limitation. Conducting further research with preschool
teachers from diverse backgrounds, cities, or countries could offer a more

comprehensive understanding of the topic.
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C. SEMI-STRUCTURED INTERVIEW PROTOCOL

Gorilisme Sorulari

Demografik Sorular:

1.

O N o g B~ w DN

Calistiginiz kurum tiirii:

Egitim durumunuz:

Yasiniz:

Ogretmenlik deneyiminiz:

Calistiginiz yag grubu:

Sinifinizdaki 6grenci sayist:

Yardimci 6gretmeniniz var mi1?

Lisans egitiminiz esnasinda yaraticilik ile ilgili herhangi bir ders aldiniz m1?
Evet ise detaylarini kisaca paylasir misiniz?

Yaraticilikla ilgili herhangi bir hizmet ici egitimi aldiniz mi1? Evet ise

detaylarin1 kisaca paylasir misiniz?

Temel Sorular:

1.
2.

6
7
8.
9

Yaraticilig1 nasil tanimlarsiniz? Yaraticilik sizin i¢in nedir?

Kendinizi yaratici bir 6gretmen olarak tanimlar misiniz? Eger cevabiniz evet
ise biraz anlatir misiniz? Cevabiniz hayir ise ni¢in bdyle diisliniiyorsunuz?
Yaraticiligin okul 6ncesi donemdeki yeri nedir?

Smifinizda yaratici olarak tanimlayabileceginiz ¢ocuklar var mi1? Varsa
ozellikleri nelerdir sizce?

Sinifinizda ¢ocuklarin yaraticiliklarini desteklemek amaciyla neler
yaparsimz? Ornek verebilir misiniz?

Sinifinizda ne siklikla grup calismalar1 yaparsiniz?

Sinifinizda ¢ocuklarin fikirleri iizerinde diistinmeleri i¢in neler yaparsiniz?
Siifinizda ¢ocuklar1 soru sormalari igin nasil cesaretlendirirsiniz?

Sinifinizda ¢ocuklarin kendi kendilerine 6grenmeleri i¢in neler yaparsiniz?

10. Ogrencilerinize ne siklikla agik uclu sorular sorarsmniz?

11. Sinifinizda ¢ocuklar arasinda fikir aligverisi olmasini nasil saglarsiniz?
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12. Ogrencilerinizin yapmis oldugu etkinliklerin dokiimantasyonunu nasil

yapryorsunuz? Ogrencilerinizin etkinliklerini dosyaliyor musunuz?

D. PHYSICAL ENVIRONMENT AND MATERIALS CHECKLIST OF

FACTORS SUPPORTING CREATIVITY IN A LEARNING ENVIRONMENT

Bir Ogrenme Ortaminda Yaraticihgin Desteklenmesine Yardimer Olan

Faktorlerin Kontrol Listesi

Kontrol Listesi Degerlendirme
Fotograf Kanit/Notlar
Maddeleri Var/Yok
Fiziksel Cevre

Ogrenme ortaminda
ogrenciler icin ¢esitli
kaynaklar ve malzemeler
mevcuttur.

(Ornegin; Acik uclu
malzemeler; kil, kopiik,
sOnil, seffaf kagit, tahta,
cubuk, kozalak, tas deniz
kabugu, mese palamudu,
gramofon kagidi,
kitaplar, teknolojik
araclar, cesitli boya
kalemleri, oyun hamuru,
Lego ve blok gibi insa
malzemeleri ve yap-boz.)

Sinifta 6grenciler i¢in
cesitli kaynaklar ve
malzemeler erisilebilirdir.
(Ornegin;agik uglu
malzemeler, kil, kopiik,
sonil, seffaf kagit, tahta
cubuk, kozalak, tas, deniz
kabugu, mese palamudu,
gramafon kagidi, kitaplar,
teknolojik araclar, ¢esitli
boya kalemleri, oyun
hamuru, Lego ve blok
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gibi inga malzemeleri ve
yap-boz.)

Ogrencilerin ¢alismalari
sinifta goriiniir haldedir.
(Ornegin; duvarda, sevgi
alaninda, dolap
kapaklarinda, ana kap1
girislerinde, siniftaki
camlarda).

Sinifta gesitli 6grenme
merkezler mevcuttur.
(Fen ve doga merkezi,
sanat merkezi, kitap
merkezi, dramatik oyun
merkezi, miizik merkezi,
blok merkezi).

Sinifta oyun merkezi
mevcuttur. Oyun
merkezinde bloklar,
legolar, arabalar,
bebekler, hayvanlar,

mutfak arag-gerecleri vb.

bulunur.

Ogrenme i¢in smif
ortaminin haricinde
kullanilan alanlar vardr.
(Ornegin; sanat atdlyesi,
STEM atélyesi, miizik
atolyesi gibi ).

Simiftaki 151k miktari
uygundur. (Karanlik mi1?
Aydinlik m1 ? Perde var
mi1 yok mu? Dogal 151k
m1 yapay 151k mi1? )

Simif, ¢ocuklarin kiigiik
gruplar halinde
calisabilmesi i¢in
uygundur.

Sinif, cocuklarin biiytik
gruplar halinde
caligabilmesi igin
uygundur.
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10.

Siniftaki mobilyalar rahat
ve esnektir. Birden fazla
diizenlemeye izin verir.

11.

Siifta yap1 insa merkezi
bulunur.

12.

Sinifta kesif alanlar
bulunur. (A¢ik uglu dogal
malzemelerin bulundugu
ve 0grencilerin giliniin
belirli zamanlarinda o
merkeze gidip kendi
kendilerine
deneyimleyerek bir
seyler kesfettigi bir alan).
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E. CONSENT FORM

ARASTIRMAYA GONTLLD KATILIM FORMU

Sevgill Ogretmentmiz,

Bu galigma, Ona Dogu Teknik Universitesi Temel Egiam Balini Ansbilim Dal dgretim fyesi
Dr. Oge Uyesi Serap Sevimli Celik'in denigmanliginda, yiksek lisans program GErencisi
Giamize Giinee Caligkan'in ezl kapsamunda yiriitdlmekiedr. Calgmanm amscy okul Sacest
diemdeki gocuklann yaraticaliklaning desteklemek igan siml fasanmimm ne kadar uygun olup
olmadifiimn ve varatselif destekleven biretmen davranglannin ineelenmesidis,

Caligmaya kaulim gindlilok essbde. Girigmede sieden kimbk belileyics highis bilgi
sbenmemekbedir. Arsglrma bilimsel bir abtelik taadigindan somlann sian win en uygon
gebalde cevaplanmas: araglirmann pivenilisii agsindan Gnemlidie. Sorulann dogru ya da
yamlig cevabi almadige gibd sorulara kendi Gkirlennize ve deneyimlerinize givre cevap venmeniz
beklenmektedsr

Gifirligmeye katilarak, yiirindgim ¢abgmaya ve bilime yaptigmz katkilardan dolays vegekkir
eder, saghkl ve mutlu ginler dilerin Caligomas hakkinda daha fazls bilgl almak g Orta Dogu
Teknik Universites Teenel Egitim Balimi sgretim yelesinden De. Ops. Ovest Serap Sevimli
Celik (e-posta: ssevimli@imets eduis) va da aragtarmay yibriten Gamaze Gilnce Caligkan (e-
posta: gunes? YEemall com) the letigim kurabilinmiz

Bu galigmaya lamamen ponilli olarak kabilyorum wve lstedifim raman yanda kessp
gikabileceiimi bilivorom. Sorlan cevaplandmirken ses kaydh slmmagsion kabul ediyorum.
Ofrenme criamumn ve GErencilerin sikinliklerinin fotograflannm pekilmesine izin veriyorum.
Werdigin bilgilenn bilimsel amagl vaymlarda kullanibmasing kabul ediyorem.

(Formu deldurup imealadikian sonra uygulayiciya ger vermmdze)

fsitn-Soyad g1 — lsza
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F. TURKISH SUMMARY/ TURCE OZET

OKUL ONCESI COCUKLARIN YARATICILIGININ DESTEKLENMESINDE
OGRETMENLERIN BILDIRDIGI UYGULAMALARIN VE CEVRESEL
ORTAMLARIN INCELENMESI

GIRIS

Ogretme ve Ogrenme, kiiresel egitim politikalarmi, 6gretmen uygulamalarini
etkileyen ve 21. yiizyil 6grencilerinin potansiyelini gelistiren dnemli bir bileseni

igerir (Kaplan, 2019).

Yaraticilik bunu bagsarmada ¢ok dnemli bir rol oynar ¢iinkii insanlara hizla degisen
diinyaya uyum saglama ve mevcut bilgimizi yeni kosullara uygulayarak ve bilgiyi

farkl sekillerde kullanarak sorunlari ¢6zme konusunda gii¢ verir (Duffy, 2006).

Yaraticilik karmasik bir kavram oldugundan literatiirde ¢esitli sekillerde tanimlanir
(Andriopoulos, 2000). Yaraticilik arastirmalari alaninda en taninmis uzmanlardan biri
olan Torrance (1995), yaraticilig1 bir siire¢ olarak tanimlar. Ciinkii bu siireci anlamak,
onu kolaylastirabilen kisileri, biiylimesini tesvik eden ortam tiirlinii ve bu sliregte yer
almas1 gereken iriinleri 6ngorebilmemize yardimer olur. Stenberg ve Lubart (1995)
yaraticiligin, orijinal fikirlerin iiretilmesini sadece uygun olmakla kalmayip ayni
zamanda miikemmel kalitede iirlinler yaratmayr da icerdigini diislinlir. Mayesky'e
(2009) gore ise yaraticilik, birey ve digerleri tarafindan takdir edilen, benzersiz bir
sey iiretmeyi igeren bir diisiince ve davranis bigimi olarak goriiliir. Mullen (2020)
yaraticiligin, zanaat yapma, insa etme veya gorevleri tamamlama eylemi etrafinda
donen dogustan gelen bir yetenek oldugunu disiiniir. Ayrica hayal giiciiniin
potansiyeli, olaylar1 alisilmadik sekillerde algilamamizi ve yenilik¢i problem ¢ozme
yaklagimlarini kesfetmemizi saglar. Tiim bu tanimlara baktigimizda yaraticiligin

Ozgiin diistinceleri ifade ettigi, benzersiz oldugu, yenilik igerdigi ve bir siire¢ oldugu
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sonucunu ¢ikarabiliriz. Bu hususlarin yani sira, bu siireci kimin yonetip siirdiirdiigi,

nasil bir ortamda nasil desteklendigi de 6nem kazanir.

Yaraticiligi  tesvik etmenin Oneminin farkindaligi egitimin her asamasinda
artmaktadir (Siraj-Blatchford, 2007) ¢iinkii O6grencilerin karmasik problemleri
cozerek ve yaratict diisiinerek gelecege hazirlanmalari gerekir (Wagner, 2010). Son
10 yildir yapilan arastirmalar, 6grencilerin yaraticiligini desteklemek icin hem
O0gretmen davraniglarinin hem de O6grenme ortaminin 6nemini ortaya Kkoyar.
Yaraticilik ayni zamanda bir egitim amaci ve okullarda desteklenmesi gereken temel
bir 21. yiizyil becerisi olarak da tanimlanir (Chan ve Yuen, 2014). Cogu arastirmaci,
okul 6ncesi donemin ¢ocuklarin yaraticiligini gelistirmede ¢ok 6nemli olduguna
inanir (Gardner, 1982). Bu yillarda tim cocuklar yaratict potansiyellerini oyun
oynayarak, sarki soyleyerek, dans ederek, ¢izim yaparak ve hikaye anlatarak
gosterirler (Alfonso-Benlliure, Melendez ve Gargia-Ballesteros, 2013). Ogretmenler,
cocuklarin bu etkinlikleri yapmalarina olanak saglamalidir ¢iinkii 6gretmenlerin
yaraticth@m gelistirilmesinde énemli bir rolii vardir. Ogretmenler yeni fikirlere agik
olmali, bagimsiz diisiinmeye deger vermeli, diisiincelerinde esnek olmali ve
Ogrencilerle onlarin yaraticiliklarini destekleyecek insancil bir iligki kurmalidir
(Amabile, 1996; Cropley, 1997; Hennessey, 1995; Lubart, 1994; Stenberg ve Lubart,
1995). Bunlara ek olarak Cropley’e (1997) gore, Ogrencilerin yaraticiligini
gelistirmek i¢in 6gretmenlerin 6grenciler arasinda bagimsiz 6grenmeyi tesvik etmesi,
farkli diistinmenin 6nemini kavramasi, ¢esitli materyaller saglamasi, 6grencilerin
hayal kirikligiyla bas etmelerine yardimci olmasi ve Ogrencilerin Onerilerini
vurgulamasi gerekir. Burnard ve digerleri de (2006) oyunun, yeniligin, risk almanin,
kendi kendini yOnetmenin, soru sormanin ve hayal giiciiniin kuvvetli olmasinin
yaraticilik igin onemli oldugunu belirtir. Ogretmenler, dgrencilerin yaraticiligini
tesvik etmek icin bu &zelliklerin farkia varilmasinda rol almalidir. Ogretmenler
ayrica Ogrencilerin yaraticiligini destekleyen bir 6grenme ortaminda dgrenciler igin
kolaylagtirici, birlikte O6grenen veya Ogrenciler igin birer rehber olmalidir

(Richardson ve Mishra, 2018).

Ogretmenlerin okul éncesi dénemde dgrencilerin yaraticiligini destekleyen rollerinin

yani sira 6grenme ortami da dgrencilerin yaraticiliginin gelismesinde énemli bir rol
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oynamaktadir (Richardson ve Mishra, 2018). Ogrencilerin yaraticiligim destekleyen
O0grenme ortami, Ogrencilere acgik uglu materyaller ve ilgi ¢ekici etkinlikler
sunmalidir (Cole, Sugioka ve Yamagata-Lynch, 1999). Ogrencilere sunulan
etkinlikler, 6grencilerin yasam deneyimleriyle iliskili olmalidir. Ayrica etkinlikler,
yaraticiligt ve yaparak 6grenmeyi tesvik etmek igin Ogrenci merkezli olmalidir
(Richardson ve Mishra, 2018). Oyun etkinlikleri, drama etkinlikleri ve erken
okuryazarlik etkinlikleri de okul Oncesi Ogrencilerinin yaraticiligini tesvik eder,
dolayisiyla yaraticilik egitimi programlarinda bu tiir etkinliklere yer verilir (Dere,
2019). Ogrenme ortami, &grencilerin yeni fikirlerini destekleyecek tartisma ve
derinlemesine diigiinme olanaklar1 saglamalidir. Ayrica, yaraticiligi desteklemenin
baska bir temel unsuru, Ogrenme ortamindaki malzemelerin ve kaynaklarin
bulunabilirligidir, ¢linkii onlar yaraticilifin altyapisini olusturan unsurlardir (Warner
ve Myers, 2009). Yaraticiligin desteklenmesinde fiziksel alan da Onemli bir rol
oynamaktadir. Hong, Hartzell ve Greene (2009) 6grencilerin ortak ¢alisma yapmalari
icin alan kullanmanin 6grencilerin yaraticiligini destekledigini belirtmistir. Bunlara
ek olarak 6grenme ortami, sefkatli ve saygili bir atmosferin yaratilmasi i¢in sinif

tiyeleri arasindaki farkliliklara agik olmalidir (Richardson ve Mishra, 2018).

Gardner (1982) okul 6ncesi donemdeki ¢ocuklarin yaraticilik diizeylerinin yiiksek
oldugunu ancak okula gitmeye basladiklarinda yaraticilik yeteneklerinin azalma
egiliminde oldugunu belirtmistir. Bu nedenle 6grencilerin yaraticiligini gelistirmede

Ogretmen rollerinin ve 6grenme ortaminin roliiniin arastirilmasi olduk¢a 6nemlidir.

Problem Durumu ve Calismanin Onemi

Yeni fikirler tiretmeyle ilgili olan yaraticilik, okul 6ncesi egitim programinin olmazsa
olmazidir (Dere, 2019). Diinya hizla degisiyor ve bir¢cok alanda yaratic1 diisilinen,
sorunlart farkli sekillerde ¢ozen, bagimsiz davranan bireylere ihtiya¢ duyuluyor
(Gtirgen, 2006). Bu nedenle 6grencilerin yaraticiligmin &gretmenler ve dgrenme
ortami1  tarafindan  desteklenmesi gerekir. Arastirmacilar, bazi Ogretmen
davraniglarinin  6nemini vurgulamaktadir. Bu davramglar; yaratict fikir veya
davraniglara karst agik bir tutum ve hiimanist yaklasim sergilemek, diisiince ve
davranigta esneklik saglamak ve bagimsiz diisiinmeyi takdir etmek gibi 6gretmen

davraniglarini icermektedir (Amabile, 1996; Cropley, 1997; Hennessey, 1995;
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Lubart, 1994; Sternberg ve Lubart, 1995). Bu nedenle Soh (2000), 6grencilerin
yaraticiligimi tesvik eden dokuz Ogretmen davranisini igeren Cropley'nin (1997)
listesini kullanarak, “Yaraticiligi Destekleyen Ogretmen Davranislar1 Endeksini”
gelistirmistir. Ancak, literatiir 6grencilerin yaraticiligini tesvik eden belirli 6gretmen
davraniglarint anlama konusunda sinirli ¢calismaya sahiptir (Soh, 2000). Arastirmalar,
okul Oncesi egitimde yaraticiligin 6nemini kabul etse de (Siraj-Blatchford, 2007),
Ogretmenlerin 6grencilerin yaraticiligini gelistirmeye aktif olarak katkida bulunan
belirli 6gretmen davranislarini kesfetme ihtiyacini ortaya koymaktadir (Cropley,
1997). Bu nedenle, bu g¢aligma, okul Oncesi Ogretmenlerinin dgretim siirecinde
cocuklarin  yaraticiligint  nasil  destekledikleri hakkinda bilgi edinmeyi
amaglamaktadir. Ayrica Ogrencilerin yaraticiliginin gelistirilmesinde 0gretmen
davraniglarinin yani sira 6grenme ortami da 6nemli bir yer tutar (Richardson ve
Mishra, 2018). Son yillarda yaraticilik ile ilgili aragtirmalarin artmasma ragmen
ogrenme ortaminin ¢ocuklarin yaraticiligi tizerindeki etkisini arastirmaya yonelik pek
fazla calisma yapilmamistir (Richardson ve Mishra, 2018). Henriksen, Mishra ve
Mehta (2015) yaraticilik araclarina iliskin incelemelerinde araglarin yalnizca
%3"linilin yaraticiligin ¢evresel destegini degerlendirdigini kesfetmislerdir. Cevrenin
yaraticilik lizerindeki etkisi gdz oniline alindiginda bu sasirtict derecede kiiglik bir
sayidir (Beghetto ve Kaufman, 2014). Literatiirde bu konuyla ilgili bir bosluk mevcut
oldugundan bu calisma, Ogrencilerin yaraticithigini destekleyen 6grenme ortami
kosullar1 hakkinda bilgi edinmeyi amaglamaktadir. Sonug¢ olarak bu ¢alisma, okul
oncesi Ogretmenlerinin 6grencilerinin yaraticiligini desteklemek i¢in bildirdikleri
uygulamalar ile siniflarin fiziksel ¢evre kosullar1 ve materyallerinin okul Oncesi
donemdeki cocuklarin yaraticiligini ne kadar destekledigi konularinda literatiire

onemli bir katki saglayabilir.

Egitimde yaraticilig1 ve yaratici diisiinmeyi desteklemenin dneminin kabulii giderek
artmaktadir (Siraj-Blatchford, 2007), dolayisiyla oOgretmenlerden 6grencilerin
yaraticth@mi gelistirmeleri beklenmektedir (Dikici ve Soh, 2015). Ogretmenler
yaraticiligin egitimin en 6nemli pargalarindan biri oldugunu biliyor. Bu dogru bir
bakis acisidir ancak Ogretmenin smifta Ogrencilerin yaraticihigini - gelistirip
gelistirmedigini anlamak i¢in yeterli degildir. Arastirmalar ayn1 zamanda bilginin,

Ogretmen profesyonelliginin 6nemli bir bileseni oldugunu ancak mesleki yeterliligin
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bilgiden daha fazlasini kapsadigini gosterir (Guerrioero, 2014). Bu nedenle, 6grenme
ortamini gozlemlemek ve O&grencilerin siniftaki g¢aligmalarinin - goriiniirligiini
degerlendirmek, Ogretmenlerin 6grencilerin  yaraticiliini  nasil  destekledigini

anlamamiz i¢in bize ipuglar1 saglar.

Aragtirmalar yaraticiligin gelistirilebilecegini gdosterir (Cheung ve Leung, 2013).
Amabile (1996) bireylerin yaratici davranislarinin belirli 6gretim  stratejileriyle
desteklenebilecegini belirtmistir. Bu nedenle ¢ocuklarin yaratici potansiyelini tesvik
etmek ve gelistirmek 6nemlidir (Jeffrey ve Craft, 2004). Cocugun i¢inde bulundugu
cevre ve cevresindeki insanlar, cocugun yaraticiligini desteklemekte 6nemli bir role
sahiptir (Kemple ve Nissenberg, 2000; Wright, 2010). Ozellikle okul &ncesi
Ogretmenleri, zengin materyal ve etkinliklerle 6grenme ortami saglayarak ¢ocuklarin
yaraticiligini gelistirme siirecinde 6nemli bir rol tstlenirler (Leggett, 2017; Wright,
2010). Cropley'e (1997) gore 6gretmen, ¢ocuklarin bagimsizligimi tesvik etmeli,
farkli diisiinmeye firsat vermeli, cocuklar1 hata yapma konusunda desteklemeli,
cocuklarin 6grenmeleri lizerinde diistinmelerine izin vermeli, basarisizliklariyla nasil
basa c¢ikacaklarini 6gretmeli, diisiinmeleri i¢in zaman vermeli ve grup olarak
calismalarini tesvik etmelidir. Bu ¢alismanin yardimiyla, okul 6ncesi 6gretmenlerinin
yaraticiliga iliskin goriisleri derinlemesine incelenerek ve Ogrenci etkinliklerine
bakilarak Ogrencilerin yaraticiligimi gelistirmeye yonelik 6gretmen uygulamalarina
iliskin bir bakis acis1 kazandirilmasi1 hedeflenmektedir. Mevcut calisma, okul oncesi
Ogretmenlerinin 6grencilerinin yaraticiligini desteklemek icin neler yaptigini ortaya
cikarmay1 ve diger okul oncesi Ogretmenlerine sinif ortaminda yaraticiligi nasil

gelistirebilecekleri konusunda fikir sunmayi amag¢lamaktadir.

Ogretmen davranislarmin yam sira 6grenme ortami da cocuklarm yaraticiligini
desteklemek icin ¢ok dnemlidir (Mohammed, 2018) ¢iinkii hayal giicli ve yaraticilik,
etkisiz bir 6grenme ortamindan olumsuz etkilenebilir ve engellenebilir (Tarr, 2004).
Bu nedenle 6grenme ortami ¢ocuklara kesfetme, agik uclu materyalleri kullanma,

risk alma ve oyun oynama firsatlar1 sunmalidir (Mohammed, 2018).

Bu ¢alisma, fiziksel ¢evre ve materyal kontrol listesi dahil olmak iizere ¢ocuklarin
yaraticiligini destekleyen cesitli faktorleri arastirip ilgili literatiire dair bir bakis agis1

sunar. Ayrica, sinirli sayida ¢alisma Tiirk okul dncesi 6gretmenlerinin okul dncesi
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cagindaki 6grencilerin yaraticilifin1 destekleme konusundaki uygulamalarini ve okul
Oncesi egitim ortamlarindaki 6grenme ortaminin fiziksel kosullarinin ¢ocuklarin
yaraticiligini nasil etkiledigini arastirmistir. Bu nedenle bu ¢alisma, konunun ulusal
diizeyde bilgilendirilmesi ve anlasilmasi agisindan anlamlidir. Okul Oncesi
Ogretmenlerinin ¢ocuklarin yaraticiligini  gelistirmek ic¢in neler yaptiklarini,
yaraticiliga iligkin diisiincelerini ve okul Oncesi egitim ortamlarindaki 6grenme
ortaminin fiziksel kosullarinin ¢ocuklarin yaraticiligini nasil destekledigini arastirir.

Bu calisma, bu konularda yapilacak olan arastirmalara 151k tutabilir.

Arastirmanin Amaci ve Arastirma Sorulari

Bu caligmanin amaci; okul 6ncesi dgretmenlerinin bildirdigi uygulamalarini, siif
O0grenme ortamini ve materyallerini okul dncesi donemdeki ¢ocuklarin yaraticiligini
destekleme acgisindan incelemektir. Bu amaglar dogrultusunda bu calismada

asagidaki arastirma sorularina yanit aranmaktadir:

1. Okul oncesi ¢agindaki ¢ocuklarin yaraticiligini destekleyen fiziksel ortam ve
materyaller nelerdir?
l.a. Okul 6ncesi ¢agindaki c¢ocuklarin yaraticiligini destekleyen fiziksel
cevre kosullart ve materyaller okul tiirline goére ne oOlgiide farklilik
gostermektedir?
2. Devlet okullarinda ve 6zel okullarda gorev yapan okul oncesi dgretmenlerinin
yaraticiliga iligkin gortisleri nelerdir?
2.a. Okul oncesi ¢agindaki ¢ocuklarin yaraticiligini destekleyen faktorleri
iceren Ogretmenlerin bildirdigi uygulamalar1 okul tiirline gore ne olgiide

farklilik gostermektedir?

YONTEM

Arastirmanin Deseni

Aragtirmaci nitel bir arastirma tasarimi yiiriitmistiir. Nitel arastirmalar insanlarin
sOzlerini, eylemlerini ve kayitlarini incelemeyi vurgular (Lunenburg ve Irby, 2008)
ve bu calismada, okul Oncesi Ogretmenlerinin ¢ocuklarn yaraticiligmni nasil

destekledigini 6grenmek ve dgretmenlerin yaraticiliga iliskin goriislerini belirlemek

156



amaciyla yar1 yapilandirilmis goriisme yontemi kullanildigindan katilimcilarin kendi

sOzleri 6nemli bir yer tutar.

Bu c¢alismada Ogrencilerin ¢alismalar ile 6gretmenlerin 6grencilerin yaraticiligini
desteklemek icin neler yaptigmma dair yapilan aciklamalar arasinda herhangi bir
baglant1 olup olmadigini incelenmistir. Ayrica, fiziksel ¢evre ve malzeme kontrol
listesi de smif ortaminin fiziksel kosullarinin ve malzemelerin okul Oncesi
donemdeki cocuklarin yaraticiligini destekleyip desteklemedigini dair bilgi edinmek

icin kullanilmistir.

Katihhmcilar

Bu calismanin katilimcilari, Ankara ilindeki resmi ve 6zel okullarda gérev yapan
yirmi okul Oncesi Ogretmeninden olusan erisilebilir evreni temsil etmektedir.
Katilimeilarin 10°u 6zel okullarda gorev yaparken, diger kalan 10’u da devlet
okullarinda aktif olarak gorev yapan okul Oncesi Ogretmenlerini igermektedir.
Katilimcilar, amacli 6rnekleme yontemi kullanilarak secilmistir. Bu nedenle,
O0gretmen se¢iminde arastirmaya istekli ve goniillii olma, Ankara ilinin farkl
ilgelerindeki cesitli mahallelerden devlet ve 6zel okullarda okul dncesi 6gretmenligi

yapiyor olunmasi gibi kriterler kullanilmigtir.

Veri Toplama Siireci ve Veri Toplama Araclan

Bu calismada veriler {ic kaynaktan toplanmistir: Yar: Yapilandirimis Goriisme
Sorulari, Fiziksel Ortam ve Materyaller Kontrol Listesi ve Ogrenci Portfolyolarinin
Analizi. Coklu veri toplama araglarinin kullanilmasi giiclii bir arastirma siirecine
sahip olmak icin fayda saglar ¢linkii bu araclar arastirmanin ¢esitli yonlerini ortaya

c¢ikarir (Patton, 1999).

Verilerin Analizi

Bu c¢alismada fiziksel ortam ve materyal kontrol listesi, gorlisme sorular1 ve dgrenci
portfolyolarinin kontrol edilmesinden elde edilen veriler kullanilmistir. Veri analiz
stirecinin ilk asamas1 olarak gorlismeler yaziya aktarilmistir. Ardindan bu ifadeler
kodlanarak kategoriler elde edilmistir ve bulgular tablolar araciligiyla sunulmustur.

Bu siirecte icerik analizi yontemi kullanilmistir. Fiziksel ¢evre ve materyal kontrol
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listesindeki veriler ile ogrencilerin portfolyolar: ile ilgili veriler bilgisayara
gecirilerek, veriler diizenlenmis ve organize edilmistir. Giivenirligi desteklemek
amaciyla veri analizi siirecinde ikinci bir kisi daha aktif rol almistir ve iki
kodlayicinin bulgulart karsilagtirilarak Miles ve Huberman’in (1994) giivenilirlik

formiili kullanilarak giivenilirlik katsayis1 hesaplanmistir.

BULGULAR

Calismanin ilk asamasinda 0grenme ortaminda yaraticiligt destekleyen faktorlere
iliskin fiziksel ortam ve materyallerin kontrol listesi yer alir. ilk olarak bir 6grenme
ortaminda gocuklarin yaraticth@gm destekleyen faktdrler analiz edilmistir. Ogrenme
ortamlarinin fiziki kosullarinin ve 6grenme ortaminda bulunan materyallerin
cocuklarin yaraticiligini desteklemeye ne kadar yardimei olduguna iliskin bilgi

toplamak amaciyla sorular sorulmustur.

Sinifta 6grencilerin yaraticiligini destekleyen ¢esitli kaynaklarin ve materyallerin
varlig1 ve erisilebilirligi, 6grenci calismalarinin sinifta goriniirliigii, smifta cesitli
merkezlerin varligi, oyun ve yapi-inga merkezinin varligi, ve oyun merkezindeki

oyuncak tiirleri konusunda gozlemler gerceklestirilmistir.

Ayrica smif disinda 6grenme amach kullanilan baska ortamlarin olup olmadigi, sinif
ici aydinlatmanin yeterliligi, sinif ortaminin ¢ocuklarin kiigiik ve biiyiik gruplar
halinde c¢aligmalarina uygunlugu, smif mobilyalarinin rahatlikla hareket ettirilip
ettirilmedigi ve son olarak da sinifta 6grencilerin giin icinde belirli saatlerde gidip
bagimsiz olarak kesfedebilecekleri ve deney yapabilecekleri agik uclu dogal
materyallerin bulundugu bir alanin olup olmadig ile ilgili gozlemler yapilip sorular

sorulmustur.

Sinifta 6grencilerin yaraticiligini destekleyen ¢esitli kaynaklarin ve materyallerin
varhigina ve erisilebilirligine bakildiginda, siniflarda en yaygin olarak bulunan
malzemeler; kitap, sonil, oyun hamuru, yapi-inga oyuncaklari (n=15), bloklar, dil
cubugu, pastel boya (n=14) ve kil (n=11) olmustur. Ozel okullarda 8 simif ve devlet

okullarinda 5 smif olmak {izere toplamda 13 smifta, siif iginde yaraticilig
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destekleyen materyaller bulunmaktadir. Ancak, baz1 materyallere ¢ocuklarin erigim
saglamasi oldukca zordur ¢linkii malzemeler ya yiiksek yerlerde bulunmakta ya da
dolaplarda diizensiz ve karisik bir sekilde saklandigi gozlemlenmistir. Bu durum,
cocuklarin bu materyallere bir yetigkinin yardimi olmadan ulagsmasim ve
kullanmasin1 ~ zorlastirir.  Ogrencilerin  ¢alismalarinin ~ siifta goriiniirliigiine
bakildiginda, 20 smif icerisinde 8’i 6zel okullarinda yer alan, 3’ de devlet
okullarinda yer alan toplam 11 smifta 6grencilerin ¢alismalarinin goriiniir oldugu
gozlemlenmistir. Siniftaki  6grenme merkezlerine bakildiginda ise, devlet
okullarindaki siniflarda 6zel okullara gore daha c¢ok Ogrenme merkezi oldugu
gozlemlenmistir. Bu merkezler; blok merkezi, kitap merkezi, dramatik oyun merkezi,
bilim ve doga merkezi, sanat merkezi ve miizik merkezidir. Baz1 siniflarda 6grenme
merkezlerinin adi yazmasmma ragmen o merkezle ilgili malzemelerin olmadigi
gozlemlenirken ote yandan da bazi siniflarda 6grenme merkezlerinin adi yazilmamis
olmasina ragmen sinifta 6grenme merkezi bulundugu gozlemlenmistir. 20 simif
icerisinde sadece 3 miizik merkezi ve 3 sanat merkezi oldugunu da 6grenme
merkezleri ile ilgili gozlemlenen bir diger durum olmustur. Siniflardaki dramatik
oyun merkezlerine bakildiginda, her smifta dramatik oyun merkezi olmadigi
gozlemlenmesine ragmen merkezle ilgili oyuncaklarin bulundugu gozlemlenmistir.
Siniftaki dramatik oyun merkezi haricinde 3 okulda oyun odasi bulunmasi da

gozlemlenen diger bir durum olmustur.

Smif disinda 6grenme amacl kullanilan 6grenme alanlariin varligi, okul Oncesi
donemdeki cocuklarin  yaraticihigini  destekleyen  faktorler  arasinda
degerlendirilmektedir. Bu nedenle bu ¢alisma, okullarda sinif ortami disinda hangi
O0grenme ortamlarinin bulundugunu incelemek amaciyla yapilmistir. Sinif disinda en
yaygin 0grenme mekanlar kiitiiphane ve fen odasi olmustur. Devlet okullarindan
birinde bilim ve botanik atdlyesi de bulundugu gozlemlenmistir. Bu atdlyede tas,
deniz kabugu, kaya, mese palamudu, cam kozalag1 gibi pek ¢ok dogal malzemenin
de aralarinda bulundugu ¢ok cesitli malzemeler bulunmaktadir. Dogal malzemelerin
yant sira kitaplar, bloklar, bulmacalar, bitkiler, plastik hayvan oyuncaklar, 151kl
masa, rontgen fotograflar, kiireler, diirbiinler, radyolar, mikrofonlar, el fenerleri,
telefonlar, hesap makineleri, tepegozler, bir insan viicudu modeli ve kinetik kum gibi

cesitli esya ve malzemeler de bulunmaktadir. Ayrica domates, salatalik, biber ve
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patlican ekerek biiylimelerini gozlemledikleri bir alanin da bu atdlyede mevcut
oldugu gozlemlenmistir. Ozel okullardan birinde ise bir kesif odas1 bulunmaktadir.
Bu kesif odasinin ¢ocuklarin yaratici fikirlerini hayata gecirmeye tesvik eden ¢esitli
acik uglu materyallerle donatildig1 goriilmiistiir. Bu malzemeler arasinda kurdeleler,
iplikler, kumaslar, ponponlar ve renkli bordiirler bulunmaktadir. Bu kesif odasinda
acik uclu materyallerin yan1 sira kegeli kalem, makas, kursun kalem, oyun hamuru,
sulu boya, boya fir¢asi, parmak boyasi gibi ¢esitli sanat malzemelerinin de

bulundugu gézlemlenmistir.

Yaraticiligi destekleyen bir baska faktor olarak kabul edilen sinif aydinlatmasinin
yeterliligi 20 sinif i¢in kontrol edilmis olunup sadece 8 sinifin yeteri kadar dogal 151k
alabildigi gozlemlenmistir. Bu smiflarin 7°si 6zel okullarda yer alirken 1’inin de
devlet okullarinda yer aldigi goézlemlenmistir. Siniflarin biiyiikk ve kiicik grup
etkinlikleri i¢in yeteri kadar alana sahip olup olmadiklar1 incelendiginde ise, bir sinif
haricinde tiim siniflarin kii¢iik grup etkinlikleri i¢in uygun oldugu goézlemlenirken,
bliylik grup etkinlikleri icin sadece 8 smifin biiyilikliigiiniin yeterli oldugu
gbzlemlenmistir. Bu 8 sinifin igerisinde 2’si 6zel okullarda yer alirken, 6’s1 devlet
okullarinda yer almaktadir. Birka¢ okulda yer alan siniflardaki mobilyalar haricinde,
mobilyalarin genellikle bir¢ok degisiklige miisaade eden boyutlarda oldugu
gozlemlenmistir. Siniftaki sorgulamaya dayali 6grenme alaninin da g¢ocuklarin
yaraticiligini destekleyen bir diger faktor oldugu diisliniilmektedir. Arastirmaya
dayali 6grenme alanit 20 smiftan yalnizca 4'linde mevcut oldugu goézlemlenmistir.
Bunlardan 3’ 6zel okullarda yer alirken 1’1 devlet okulunda yer alan simifta

bulunmaktadir.

Aragtirmanin ikinci asamasinda ise, okul Oncesi Ogretmenlerinin ¢ocuklarin
yaraticiligin1  tesvik etme konusundaki fikirleri hakkinda bilgi toplamaktir.
Ogretmenlere yaraticthl nasil tamimladiklar1 soruldugunda ¢ogu &gretmenin
yaraticiligr farkli bakis agilarina sahip olmak (n=7), 6zgiin ve orijinal fikirlere sahip
olmak (n=7) ve hayal giicline sahip olmak (n=6) olarak tanimladig1 ortaya ¢ikmustir.
Kendilerini yaratici bir 6gretmen olarak goriip gormedikleri soruldugunda ise, 14
Ogretmenin kendisini yaratict 0gretmen olarak gordiigli, 5 O0gretmenin kendisini

yaratict bir Ogretmen olarak gdrmedigi ve 1 Ogretmenin de bazi zamanlarda
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kendisinin yaratict oldugunu diisiindiigi ortaya ¢ikmustir. Okul Oncesi donemde
yaraticiligin rolii soruldugunda ise 6gretmenlere gore yaraticiligin roliinlin orijinal
fikirleri (n=2), ¢ocuklarin gelisim alanlarin1 (n=4), kesfederek 6grenmeyi (n=5) ve
hayal giiciinii desteklemek (n=4) oldugunu goéstermistir. Bunun yani sira, mevcut
caligmadaki 6gretmenlerin her biri yaraticiligin, okul 6ncesi donemindeki onemini
vurgulayarak bu donemde c¢ocuklarin yaraticiligmi gelistirmede okul oOncesi
Ogretmenlerinin ve tegvik edici bir 6grenme ortaminin O6nemini vurgulamistir.
Ogretmenlere siniflarinda yaratic1 ¢ocuklar olup olmadigi soruldugunda, ¢alismadaki
Ogretmenlerin her biri siniflarinda yaratici ¢ocuklar oldugunu belirtmistir. Bu
ogrencilerin karakteristik ozellikleri soruldugunda ise, bu ¢ocuklarin daha ¢ok yeni
bir seyler {riitme egiliminde olduklari, malzemeleri daha farkli sekillerde
kullandiklari, kendilerini sozel olarak cok iyi ifade ettikleri, kendilerine 6zgii bir
bakis agilar1 oldugu, hayal gii¢lerinin kuvvetli oldugu, disa doniik, girisken, iletigim
kurmaktan keyif alan, liderlik 6zelliklerine sahip olan, analitik diisiinme becerilerine
sahip olan, arastirmaci, agik goriislii, problem ¢6zen, cabuk Ogrenen, merak
uyandiran sorular soran, merakli, cok hareketli, 6zgiir ruhlu, ¢abucak sikilabilen ve

kurallar takip etmekte zorlanan ¢ocuklar olduklar1 bulgularina varilmistir.

Ogretmenlere 6grencilerinin yaraticiliklarmi nasil destekledikleri soruldugunda,
cocuklarin yaraticiliklarimi gelistirmek ic¢in ¢ocuklart risk almaya ve hata yapmaya
tesvik ettikleri (n=1), sevgi dolu ve destekleyici bir iligki kurmaya ¢alistiklar1 (n=1),
duygu paylasimi yapmaya 6zen gosterdikleri(n=1), artik malzemeler (n=1), dogal
malzemeler (n=1), acik ug¢lu malzemeler kullandiklar1 (n=1), akil oyunlar
oynadiklar1 (n=1), oyun tabanli (n=2) ve dokunarak o6grenme (n=2) olanaklari
sagladiklari, drama yaptiklar1 (n=4), kendi kendilerine oyunlar irettikleri (n=3),
yarim birakilan hikayelerin sonlarini tamamladiklar1 (n=4), ¢ocuklarin yaraticiligini
kullanabilecekleri acik uglu sanat etkinlikleri sunduklar1 (n=6), felsefe ¢emberi
yaparak diistindiirmeye calistiklar1 (n=1), problemleri kendi baglarina ¢dzebilmeleri
icin firsat verdikleri (n=1), beyin firtinas1 yaptiklar1 (n=2), tartigsmalar yaptiklar
(n=2), ve agik uglu sorular sorduklar1 (n=4) ortaya ¢ikmistir. Cocuklarin kendi
diisiinceleri hakkinda diisiinmeleri i¢in de onlara, acik suclu sorular sorduklari (n=9),
beyin firtinast yaptiklar1 (n=7), diisiinme i¢in onlara zaman verdikleri (n=5),

kendilerini ifade edebilmeleri i¢in onlar1 giiclendirdikleri (n=5), etkin bir sekilde
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dinledikleri (n=5), okunan kitaplar ve hikayeler hakkinda konustuklari (n=3) ve
kesfetmeleri icin zaman ayirdiklar1 (n=2) belirtilmistir. Ogretmenlerin ¢cocuklara giin
igerisinde bir ¢ok zaman diliminde agik uglu sorular sordugu ortaya ¢ikmis hatta
cocuklarin da agik uglu sorular sormalar1 i¢in c¢ocuklart nasil destekledikleri
soruldugunda 12 6gretmenin kendilerinin ¢ocuklara agik uclu sorular sorarak ve
onlara model olarak destekledikleri ortaya cikmistir. Ogretmenlerin 6’s1 ise
cocuklarin zaten soru sorduklar1 i¢in onlar1 bu konuda desteklemek adina herhangi
bir yonteme ihtiyaglar1 olmadigini ifade etmislerdir. Ogretmenlerin 5’i ¢ocuklarin
sorduklari sorulara 6nem vererek onlarin daha da ¢ok soru sormalarini tegvik etmeye
calistiklarini, 6gretmenlerin 3’linlin de ¢ocuklar1 yapmis olduklar1 hatalar1 kutlayarak
ve ¢ocuklar1 sozel olarak destekleyerek soru sormaya tesvik ettikleri bulunmustur.
Bunlarin disinda 2 6gretmenin de cocuklarda merak uyandirarak onlarin sorular
sormasini tesvik ettikleri belirtilmistir. Ogretmenlere ¢ocuklarin kendi kendilerine
Ogrenmeleri icin neler yaptiklar1 soruldugunda, ¢ocuklara birgok materyal
sunduklari, serbest oyun zamani verdikleri, siniftaki 6grenme merkezlerinde zaman
gecirmeleri icin firsat tanidiklari, problemlerini kendileri ¢ozebilmeleri igin firsat
verdikleri, akran egitimine basvurduklar1 ve deneyler yaptiklar1 ortaya ¢ikmustir.
Cocuklar arasinda fikir aligverisini nasil destekledikleri soruldugunda ise, biiyiik ve
kiiclik gruplarla grup tartismalar1 yaptiklari, akran 6grenimi sagladiklari, ¢ocuklarin
birbirleriyle iletisim kurmalart i¢in destekledikleri, var olan problemler hakkinda
konustuklari, birbirlerini dinlemeleri i¢in tesvik ettikleri ve oturma diizenlerini
degistirdikleri belirtilmistir. Ogretmenlerin 6grencilerinin ¢alismalarinin  nasil
dokiimantasyon ettikleri soruldugunda, bir ¢ok 6gretmenin 6grencilerin ¢aligmalarin
siif ortaminda yer alan panolarda ve smiflardaki duvarlarda sergiledikleri
goriilmiistiir. Ayrica 20 §gretmenin arasinda 11’inin 6grenciler icin portfolyo tuttugu

ve 2 6gretmenin de dijital portfolyo kullandig1 goriilmiistiir.

TARTISMA

Literatiirle uyumlu olarak (Mohammed, 2018) ¢alismanin sonuglari, caligmadaki tim
Ogretmenlerin, okul Oncesi doneminin en Onemli bilesenlerden biri olarak
yaraticiligin  oneminin farkinda olduklarimi gostermistir. Ancak bu farkindaliga

ragmen, iki farkli 6zel okulda goérev yapan ii¢ 6gretmen disinda portfolyolardaki
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cocuk etkinlikleri ve sinif ortaminda sergilenen etkinlikler incelendiginde ve smif
haricinde bulunan birkag 6grenme ortami digindaki 6grenme ortamlarinin c¢evresel
kosullar incelendiginde genellikle yaraticiligi destekleyen etkinliklerin yapilmadigi
gorilmistiir. Calismanin bu sonucu, katilimcilarin egitim stireglerinde aldiklar
yaraticilik dersleri ile bilgi diizeyleri arasinda bir iligki olabilecegini gostermektedir.
Arastirmaya katilan 20 6gretmen arasinda sadece 6zel bir okuldan bir 6gretmen, hem
tiniversite derslerine hem de yaraticilikla ilgili ders dis1 etkinliklere katilmistir.
Bununla birlikte, sekiz 6gretmen egitimleri sirasinda yaraticilikla ilgili dersler
aldiklarini belirtmis, ancak bu derslerin detaylarini hatirlamadiklarini ifade etmistir.
Bu durum, 6gretmenlerin yaraticiligin 6nemini bilmelerine ragmen, yaraticiligi

destekleyen etkinliklerin yeterince uygulanmadigi sonucunu agiklayabilir.

Okul 6ncesi 0gretmenlerin yaraticiligl destekleyen uygulamalar: ile baglanti kurmak
icin bu calismada Oncelikle bir O0grenme ortaminda okul Oncesi donemdeki
cocuklarin yaraticiligini destekleyen faktorlerin analizi yapilmistir. Okul Oncesi
cagindaki ¢ocuklarin, 6grenme ortaminda yaraticiligini destekleyen c¢esitli kaynak ve
materyallerin bulunmasi ve bunlarin ulasilabilirligi bu c¢alismada ¢ocuklarin
yaraticiliginin desteklenmesiyle ilgili faktdrlerden biri olmustur. Materyal ve kaynak
tiirleri agisindan bakildiginda, bir devlet okulunda ve iki farkli 6zel okulda bulunan
dort sinif haricinde, agik uglu materyaller acisindan devlet okullar ile 6zel okullar
arasinda biiyiik bir fark olmadig1 goriilmiistiir. Baz1 siniflarda acik uglu malzemeler
bolken, dikkat c¢ekici bir sekilde digerlerinde bu malzemelerin eksik oldugu
gbézlemlenmisti. Hem 6zel hem de devlet okullarindaki birgok sinifta, yeterli
miktarda acik uglu malzeme bulundurulmadigi gézlemlenmistir. Ancak, bu mevcut
caligmanin bulgularina gore belirtmek gerekir ki devlet okullarindan birinde, okul
oncesi cagindaki cocuklarin yaraticiligini, hayal giliciinii ve merakini uyarmayi
amaclayan genis bir kaynak ve acik uc¢lu malzemelerle donatilmis bir bilim ve
botanik atdlyesi bulunmaktadir. Bu malzemeler; taslar, deniz kabuklari, kayalar,
mese palamudu ve cam kozalaklar1 gibi dogal O6gelerden olusmaktadir. Dogal
malzemelerin yanmi sira; kitaplar, bloklar, bulmacalar, bitkiler, kii¢iik hayvan
oyuncaklar, 11k masasi, rontgen fotograflari, kiireler, diirbiinler, radyolar,
mikrofonlar, el fenerleri, telefonlar, hesap makineleri, tepegdzler, insan viicut modeli

ve kinetik kum gibi ¢esitli diger kaynaklar da bulunmaktadir. Bu ¢alismanin
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bulgularina gore, bilim ve botanik merkezinin bulundugu okuldaki 6gretmenlerden
biri, sinif mevcudunun kalabalik olmasi nedeniyle bu atdlyeyi yogun olarak
kullanmadiklarini belirtmistir (n=21). Bilim ve botanik atdlyesinin yani sira, 6zel
okullardan birinde, okul 6ncesi ¢agindaki ¢ocuklara yaraticilik ile ilgili konseptlerini
sekillendirme konusunda ilham veren ¢ok ¢esitli acik uclu materyallerle donatilmis

bir kesif merkezi oldugu gozlemlenmistir.

Ayrica 0zel okullardaki materyal gesitliligi, devlet okullarina gore biraz daha fazla
oldugu gozlemlenmistir. Ancak genel olarak sinif dagilimlarina gore acgik uglu
materyallerin ¢esitliligi sinirli oldugundan bu bulgular literatiirle rtiismemektedir.
Ote yandan literatiir, okul 6ncesi ¢agindaki ¢ocuklarm ¢evrelerindeki insanlarla ve
cevrelerindeki diinyayla etkilesimleri yoluyla kendi bilgilerini aktif olarak
yapilandirdiklarin1 gosterir (Piaget, 1928). Bu, okul oncesi ¢agindaki ¢ocuklarin
gelisimini  ve Ogrenmesini desteklemek i¢in nesnelere dokunabilecekleri,
gozlemleyebilecekleri, kesfedebilecekleri ve onlarla etkilesime girebilecekleri
uygulamali deneyimlere ihtiya¢ duyduklari anlamina gelir (Copple ve Bredekamp,
2009). Maynard ve Ketter'in (2015) belirttigi gibi nesnelere dokunarak, nesneleri
gorerek, kesfederek ve onlar1 yonlendirerek etkilesim kurarak yaraticiligr gelistirmek
ve Ogrenmek miimkiindiir ¢ilinkii agik uclu materyaller okul 6ncesi donemdeki
cocuklara kendilerini yaratici yollarla ifade etmeleri i¢in bir¢ok firsat saglar. Peterson
ve Harrison (2005) tarafindan yapilan bir ¢alismada da belirtildigi gibi siiftaki
materyal ve kaynaklar cocuklarin istedikleri zaman kullanabilecegi sekilde
erisilebilir ve ¢esitli olmalhidir. Bu erisilebilirlik 6nemlidir ¢iinkii eger kaynaklar
smifta gocuklar i¢cin kolayca erisilebilir degilse yaraticiliklarini gostermeleri de
zorlasir (Dufty, 2006). Arastirmanin bulgularina gére, bu materyaller bazi siniflarda
mevcut olmakla birlikte, bir devlet okulunun ve iki farkli 6zel okulun dort smifi
disindaki siniflarin ¢ogunda cocuklar i¢in bazi materyallere erisim oldukg¢a zordur.
Bunun nedeni ise, malzemelerin ya yiiksek yerlerde bulunmasi ya da dolaplarda
dagimmik ve kanisik bir sekilde saklanmasidir. Cocuklarin bir yetiskinin yardimi
olmadan bu materyallere erismesi ve bir seyler yaratmasi oldukca zordur. Ancak bu
calismada Ogretmenlerin ¢ogu ¢ocuklara farkli materyaller saglamanin Gnemini
vurgulamigtir.  Ogretmenlerin cevaplart ile smiftaki materyallerin incelenmesi

arasindaki tutarsizlik, oOgretmenlerin gergek uygulamalarmi ve karsilastiklart
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engelleri dikkate almadan, gorligmeler sirasinda ideal yanitlar vermelerine

baglanabilir.

Bu calismada Ogrencilerin ¢alismalarinin  sinifta goériintir olmasi, okul Oncesi
donemdeki cocuklarin yaraticiliginin desteklenmesinde dikkate alinan bir diger
faktor olarak degerlendirilmistir. Ayni1 6zel okuldan iki 6gretmen, etkinlik siirecinde
fotograf ¢ekerek ve Ogrencilerin yorumlarini yazili olarak sergileyerek 6grencilerin
caligmalarim1  smifta goriiniir hale getirmistir. Bu bulgular, etkinlik siirecinde
Ogrencilerin yorumlarin1 yazarak ve Ogrencilerin calismalarinin  fotograflarini
cekerek tiim dgrencilerin ¢aligmalarinin smifta sergilenmesinin énemini vurgulayan
Skinner'ln (2007) arastirmasiyla uyumludur. Bu sonug, bu 6gretmenlerin 6gretim
ortaklariyla birlikte ¢alisarak 6grencilerinin ¢alismalarini hem sinif icinde hem de
smif disinda sergilemek i¢in daha fazla zaman ayirmalarina olanak saglamasiyla
baglantili olabilir. Bu konuyla ilgili Mishra ve Richardson (2018) da &grencilerin
calismalarin1  simifta  goriinlir hale getirmenin ¢ocuklarin  yaraticiliklarini
gelistirmelerine ve cocuklara calismalarinin degeri konusunda giiclii mesajlar
gondermelerine olanak tanidigina dikkat ¢ekmistir (Mohammed, 2018). Aragtirmanin
sonuglar1, 6zel okullarda bulunan 20 smiftan 8'inde, devlet okullarinda bulunan
simiflarin ise 3’linde 6grencilerin ¢aligmalarinin goriilebilir oldugu gozlemlenmistir.
Ozel okullardaki dgretmenlerin, devlet okullarindaki 6gretmenlere gore okul dncesi
donemdeki  ¢ocuklarinm  ¢alismalarin1  goriiniir hale getirerek  c¢ocuklarin
yaraticiliklarin1 gelistirmeleri icin daha fazla firsat sunduklar1 gozlemlenmistir.
Arastirmanin  bu  sonucu devlet okullarindaki  0gretmenlerin, yardimec1
ogretmenlerinin bulunmamasina baglanabilir. Arastirmaya katilan devlet okullarinin
cogunda smif mevcutlart 15 ila 30 6grenci arasinda degismektedir ve higbirinde
yardimcr 68retmen bulunmamaktadir. Hatta bazi devlet okullarindaki 6gretmenlerin
siiflarinda  kaynastirma Ogrencileri bile bulunmaktadir. Bu gibi durumlarda,
Ogrencilerinin ¢aligmalarini siiflarinda goriiniir kilmak bu 6gretmenler i¢in 6zellikle
zorlayict olabilir. Ayrica 6grenme ortamlarinda sergilenen Ogrenci calismalarina
bakildiginda, devlet okullarindaki 6grencilerin 6zel okullardaki 6grencilere gore
sinirlt boyama ve ¢alisma sayfasi seklindeki etkinliklere daha fazla maruz kaldiklar
goriilmiistiir. Dababneh ve digerleri (2010), oOgretmenler tarafindan c¢alisma

sayfalarmin asir1 kullaniminin 6grencilerin yaraticiliginin azalmasina yol agtigini
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bulmustur. Bu nedenle literatiire gore g¢alisma yapragir kullaniminin &grencilerin
yaraticiligini olumsuz yonde etkiledigi goriiliir. Mevcut ¢alisma, devlet okullarindaki
Ogrencilerin bu tiir etkinliklere 6zel okullardaki 6grencilere gore daha fazla maruz

kaldigin1 gostermistir.

Cesitli 6grenme merkezlerine sahip olmak da bu ¢aligmada okul 6ncesi donemdeki
cocuklarin yaraticiligini etkileyen bir diger faktor olarak degerlendirilmistir. Merkez
temelli 6grenme ortamlar1 ¢ocuklarin kaynaklara kolay erismesi ve cesitli yaratici
deneyimler yasayabilmesinde Onemli bir rol oynar (Duffy, 2006). Dere (2019)
calismasinda Milli Egitim Bakanligi Okul Oncesi Ders Programi’nda (2013)
O0grenme merkezlerine iliskin yonergelerin yer aldigin1 vurgular. Cocuklarin
yaraticiligimi gelistirmek icin blok merkezi, dramatik oyun merkezi, matematik
merkezi, fen ve doga merkezi, sanat merkezi ve kitap merkezlerinin sinif ortaminda
bulunmas1 gerektigini belirtmistir. Ayrica Dere tarafindan yapilan c¢alismada
miifredatta ¢ocuklarin O6grenme siireglerinin bu alanlarla biitiinlestirilmesinin
yaraticiliklarinin -~ gelisimini  destekledigi vurgulanmistir. Mevcut ¢alismanin
bulgularina goére, devlet okullarinin siniflarinda 6zel okullara gore daha fazla
ogrenme merkezi bulunmaktadir. Bu sonug, devlet okullarinin Milli Egitim Bakanlig1
tarafindan belirlenen 6zel miifredat gerekliliklerine sahip olabilecegi gergegiyle
iligkili olabilir. Bu c¢alismadaki tiim 6zel okullar aynt zamanda Milli Egitim
Bakanlig1 Miifredatinin gerekliliklerini de takip etmektedir, ancak devlet okullar1 bu
gerekliliklere uyma konusunda 6zel okullara gore daha kati olabilir. Bu
gereksinimler, egitim standartlarin1 ve hedeflerini karsilamak icin ¢esitli 6grenme
merkezlerinin kurulmasimi tesvik edebilir. Ustelik bu calismada yirmi smiftan
yalnizca liglinde miizik ve sanat merkezi gozlemlenmistir. Oysaki bu 6grenme
merkezleri, ¢ocuklarin yaraticiligini destekleyen 6nemli merkezlerdir ¢linkii gocuklar
kaliplarin disinda diistinmeyi ve kendilerini yaratici bir sekilde ifade etmeyi daha ¢ok
bu merkezlerde 6grenirler (Lafontanie, 2019). Arastirmanin sonucu, katilimcilarin bu
merkezlerin yaraticilign gelistirmedeki 6nemi konusunda bilgi eksikligiyle iliskili

olabilir.

Bu calismada dramatik oyun merkezi, cocuklarin yaraticiligini tesvik eden bir diger

faktor olarak kabul edilmistir. Mevcut ¢calismanin bulgulari, 6zel okuldaki iki sinifta
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dramatik oyun merkezi bulunurken, devlet okulundaki sekiz sinifta dramatik oyun
merkezi bulundugunu gostermistir. Yirmi sinif arasinda yalnizca on sinifta dramatik
oyun merkezi oldugu gozlemlenmistir. Smiflarin haricinde ise; lic okulda dramatik
oyun odalar1 oldugu goézlemlenmistir. Bunlardan biri devlet okulunda yer alirken
diger iki dramatik oyun odasi ise farkli 6zel okullarda yer almaktadir. Dramatik oyun
merkezinin azlig1 literatlirii desteklememektedir ¢linkii Mayesky (2009) dramatik
oyunun ¢ocuklarin yaraticiligini  gelistirmek i¢in Oneminin biiylik oldugunu
belirtmistir. Dramatik oyunun, ¢ocuklarin hayal giiciinii ve yaraticiligini desteklemek
icin milkemmel bir ara¢ olduguna ve dolayisiyla dramatik oyun merkezinin,
cocuklarin yaratici ve ifade edici oyunlara katilmalari igin ideal bir ortam olduguna
da dikkat cekmistir. Ayrica, Ghasempour ve Mozafar (2014) tarafindan miidahale
programi uygulanan c¢alismada, yaratici dramayla ilgilenmenin 5-7 yas arasi
cocuklarin yaraticiligini 6nemli Olgiide etkiledigi ortaya konmustur. 25 cocuga
yaratict drama egitimi verilen ¢aligmada, daha sonra yapilan degerlendirmelerde
cocuklarin konusma, ifade, katilim, konsantrasyon ve motivasyon giiglerinde artis
oldugu ortaya ¢ikmistir. Miidahale programinin uygulandigi bagka bir arastirmada ise
yaratici dramatik etkinliklere katilan 4-6 yas arasi ¢ocuklarin yaraticiliklarinin arttig
gozlemlenmistir (Momeni ve digerleri, 2017). Bu nedenle ¢ocuklarin yaraticiligini
gelistirmek i¢in drama etkinliklerin varlig1 olduk¢a dnemlidir. Bu ¢alismada dramatik
oyun merkezlerinin sayisinin az olmasi, katilimcilarin dramatik oyunun okul dncesi
cocuklarin yaraticiligi iizerindeki olumlu etkisine iligkin bilgi eksikligine
baglanabilir. Goriismeler sirasinda sadece birkag Ogretmenin dramatik oyunun
cocuklarin yaraticiligimi ilk yillarda gelistirmedeki roliinden bahsetmesi bu durumu

acikca ortaya koymaktadir.

Bu c¢alismada blok merkezi okul Oncesi donemdeki ¢ocuklarin yaraticiligini
desteklemede 6nemli bir diger faktor olarak goriilmistiir. Bu ¢alismanin bulgulari, 20
smif icerisinde toplam 13 smifta blok merkezi bulundugunu goéstermistir. Bu
simiflarin 4'0 6zel okullarda yer alirken, 9'u ise devlet okullarinda yer almaktadir.
Ozel okullarda yer alan smiflardaki blok merkez sayis1, devlet okullarinda yer alan
siniflardaki blok merkez sayisindan daha azdir. Metin'in 2017 yilinda yapmis oldugu
calisma,  gercek hayatta nesneleri temsil eden ve yapilandirilmamis yap1

malzemelerin yer aldig1 blok merkezinin ¢ocuklara hayali yapilar insa etmeleri igin
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firsat sagladigin1 gostermistir. Cocuklar blok merkezinden, sosyal etkilesim yoluyla
fiziksel, sosyal ve biligsel beceriler kazanarak yararlanirlar (NAEYC, 2012). Sinif
ortaminda blok merkezi fikrini destekleyen bir ¢alisma, blok oyun ortaminin
cocuklarin yaraticiliklarini  gelistirmelerine firsat sagladigini ortaya koymustur
(Aksoy ve Belgin Aksoy, 2023) ciinkii cocuklarin bloklarla oynama siirecinde
yenilik¢i ve 6zgiin iriinler ortaya c¢ikardiklar1 goriilmistiir. Bu nedenle arastirmaci,
egitimcilere blok oyun ortaminin hazirlanmasinin ¢ocuklarin yaraticiligini gelistirme
acisindan énemli oldugunu 6nermektedir. Ustelik bazi arastirmacilar, erken ¢ocukluk
doneminde blok oyunlarina katilmanin Onemini vurgulayarak, hayal giiclini
gelistirmek, manipiilasyon becerilerini gelistirmek, yaratict ve dramatik deneyimler
icin firsatlar saglamak gibi ¢ocuklarin gelisiminin ¢esitli yonlerini desteklemedeki
roliinii vurgulamaktadir (Pankratz. L.M., 2015; Provenzo ve Brett, 1984; Wilson,
2018). Bloklarla oynamak, ayni zamanda bir¢ok {iilkede erken c¢ocukluk egitim
programlarinda da Onemli bir rol oynamaktadir (Masnipal, 2020). Arastirmalar,
cocuklarin erken yaslarda yaraticiligini gelistirmek icin siniflarda blok merkezlerinin
Oonemini vurgularken, bu ¢aligmanin bulgulari, blok merkezi olmayan okul 6ncesi
siniflarin hala meveut oldugunu ortaya koyar. Iki farkli 6zel okuldan iki 6gretmen bu
konuda goriislerini dile getirerek siniflarinda belirli bir yazili blok merkezinin
bulunmadigini ancak materyalleri blok merkezinin diizenine gore diizenlediklerini
belirtmiglerdir. Ogretmenlerden biri, simfi farkli merkezlere ayirmaktansa esnek
olmanin ve smifin her alanin1 kullanmanin kendilerini daha rahat hissettirdigini
paylasmistir. Ayrica okullardaki blok merkezlerinin sayisina bagli olarak devlet
okullariin blok merkezleri araciligiyla ¢cocuklarin yaraticiligini destekleme oraninin
0zel okullara gore daha yiiksek olabilecegi sonucuna varilmistir. Literatiirde bu
konuyla ilgili spesifik bir nedenden s6z edilmemekle birlikte, 6zel okullarin biitce
kisithiligindan ya da bloklarin ¢ocuklarin erken ¢ocukluk donemindeki gelisimlerine

Ooneminin yeterince bilinmemesinden kaynaklanabilecegi diisiiniilmektedir.

Mevcut calismada, 6grenme merkezleri konseptine benzer sekilde sinif disinda cesitli
ogrenme alanlarinin varligi da ¢ocuklarin yaraticiligini etkileyen bir diger faktor
olarak degerlendirilmistir. Duffy (2006), farkli O6grenme alanlarinin g¢ocuklarin
yaraticiligini ve hayal giiciinii desteklemede oynadigi 6nemli rolii vurgulamistir.

Milli Egitim Bakanligi'nin (MEB) 2013 yilinda ¢ikarmis oldugu okul 6ncesi egitim
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programina gore siniflarda ideal olarak blok merkezi, dramatik oyun merkezi,
matematik merkezi, fen ve doga merkezi, sanat merkezi ve kitap merkezi gibi ¢esitli
o0grenme merkezleri bulunmalidir ¢linkii bu 6grenme merkezleri ¢ocuklarin
yaraticiligini gelistirmek i¢in c¢esitli firsatlar sunmaktadir (Dere, 2019). Ancak
O6grenme merkezlerinin bulunmadig1 durumlarda bile bazi siniflarda benzer amaglara
hizmet edecek sekilde tasarlanmis alternatif alanlar bulundugu gdzlemlenmistir.
Ornegin, cogu smifta bir kitap merkezi bulunurken, bazilarinda kapsamli bir kitap
koleksiyonu olmadig1 fakat simiftan ayr1 alternatif bir Ogrenme alani olan
kiitiiphanede farkli tiirde kitaplar bulundugu gozlemlenmistir. Bu ¢aligmanin
bulgularmma gore, devlet okullarindan birinde ve 06zel okullarin ikisinde fantezi
odalar1 bulunurken, bu okullarda yer alan siniflarda dramatik oyun merkezleri
bulunmadig1 gdzlemlenmistir. Literatiirde fantezi oyunu, rol yapma veya taklit oyunu
gibi farkli terimlerle ifade edilebilmektedir (Bunce ve Woolley, 2021). Yaraticilik,
yeni seyler liretme becerisi olarak tanimlanir (Schirrmacher, 2002) ve fantezi ayni
zamanda yenilik ve hayal giicli unsurunu da igerir, dolayisiyla yaraticilik ile fantezi
oyun arasinda bir iliski vardir (Bunce ve Woolley, 2021). Ayrica Russ ve Wallace
(2013) cocuklarin rol yapma oyunu sirasinda agik uglu etkinlikler kullanmalar1 ve
cesitli amaglarla yaratici cabalarda bulunmalari nedeniyle rol yapma oyununun

yaratici bir eylem oldugunu belirtmislerdir.

Smif aydinlatmasinin yeterliligi de 6grencilerin yaraticiligimi etkileyen bir faktor
olarak kabul edilmektedir. Mevcut calismada, 7 0©zel okulun pencerelerinin
boyutundan dolay1 bol miktarda dogal aydinlatmaya sahip oldugu gézlemlenmisken
9 devlet okulunda pencere biiyiikliigli, perde yapisi, pencere oniindeki agaclar gibi
faktorler nedeniyle yeterli dogal aydinlatma olmadig1 gozlemlenmistir. Bu ¢aligmada,
0zel okullarda aydinlatmanin yeterli ve kaliteli olduguna iligskin bulgular Skinner'in
(2007) fikirleriyle ortiismektedir. Skinner, siif igerisindeki aydinlatmanin kalitesi
cocuklarin etkinliklere katilma ve anlama motivasyonunu etkilediginden yaratici
etkinlikler i¢cin 6grenme ortamindaki mevcut aydinlatmanin 6nemini vurgulamistir.
Bagka bir caligma ise, siniftaki aydinlatma kalitesinin Ogrencilerin 6grenme
performansin1  ve {iretkenligini olumlu yonde etkiledigini gosterirken; zayif
aydinlatmanin da Ogrencilerin uykulu hissetmesine neden oldugunu ve konulara

odaklanmalarini engelledigini belirtmistir (S.A. Samani ve S.A. Samani, 2012). Rea
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ve digerleri (2001), uyku/uyaniklik diizenini kontrol etmedeki roliiyle taninan dogal
15181n onemine dikkat ¢ekmis ve ¢alismalart ayn1 zamanda 151k, sicaklik ve hava
kalitesinin Ogrencilerin 6grenme ¢iktilarim1  etkiledigini  gOstermistir. Devlet
okullarinda siif aydinlatmasinin yeterliligine iliskin bulgular negatiftir ve mevcut
literatiir tarafindan da desteklenmemistir. Bu sonug, devlet okullarinin genellikle eski
altyapiya sahip olmasi veya dogal aydinlatmaya oncelik vermeyen bina tasarimlarina
atfedilebilir. Bulgular ayrica pencerelerin boyutu ve yerlesiminin simiflara bol

miktarda gilines 15181 girmesine izin vermede yetersiz oldugunu da gosterebilir.

Cocuklarin yaraticiligimi etkiledigi diislintilen diger bir faktor de sinifin kiigiik ve
biiylik grup etkinliklerine uygunlugudur. Bu ¢alismanin sonucu, bir 6zel okulda yer
alan sinif disinda, hem devlet hem de 6zel okullardaki tiim smiflarin kiiciik grup
etkinlikleri i¢in yeterli alana sahip oldugunu gostermistir. Ancak biiyik grup
etkinlikleri i¢in yirmi smiftan yalnizca 6zel okulda yer alan iki sinifin ve devlet
okullarinda yer alan alt1 sinifin yeterli alana sahip oldugu gézlenmistir. Bu bulgular
g6z Oniine alindiginda, mevcut calismanin sonuglarna iliskin olast bir agiklama,
siiflarda daha fazla sayida ¢ocugun bulunmasi olabilir. Her birinde 15-30 ¢ocugun
bulundugu 16 smif bulunmaktadir ve bunlar tim smifin bir arada c¢aligsmasi igin
yeterli alan saglayamayabilir. Buna karsilik, Hong ve digerleri (2009), yaratici
etkinliklerin igbirlik¢i caligmalardan ve smnifta yeterli alanin bulunmasindan
etkilendigini belirtmistir. Bagka bir ¢alisma, kiigiik ¢ocuklarin isbirligi yapmasi ve
giivenli bir sekilde hareket etmesi i¢in yeterli alanin olmasi1 gerektigini belirterek
smiftaki yeterli alanin 6nemini vurgulamistir (Mayesky, 2009). Kettler ve digerleri
(2021) c¢ocuklarin konusarak, isbirligi yaparak ve deneyimleyerek ogrendiklerini
clinkii ¢ocuklarin akranlariyla isbirliginin yaraticiligin gelismesi icin firsatlar

sagladigini belirtmistir.

Ogrenme ortamindaki mobilyalar, bu mevcut calismada okul &ncesi ¢agindaki
cocuklarin yaraticiligmmi tesvik eden bir faktér olarak degerlendirilmistir. Bu
calismanin bulgulari, hem devlet okullarinda hem de 6zel okullarda siniflardaki
mobilyalarin  genellikle kiicik ve kolayca hareket ettirilebilen ve cesitli
diizenlemelere izin veren nitelikte oldugunu gostermistir. Bu, Ogretmenlerin

mobilyalarin yerlesimini degistirmesi gerekirse, bunu c¢ocuklarin ihtiyaglarina ve
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miifredata uygun olarak smif icinde yeniden diizenleyebilecekleri anlamina
gelmektedir. Bu bulgu, Mishra ve Richardson'un (2018) arastirmast ile tutarlidir. Bu
arastirmada yaraticiligin, 6grenme ortaminda bulunan mobilyalar ve fiziksel alandan
etkilenildigi bulunmustur. Baska bir calismada da fiziksel ortamin ¢esitliligi ve
esnekliginin cocuklarin yaraticitligin1 - desteklediginden bahsedilmistir (Shafaei,
2017). Ayrica simiftaki mobilyalar ile ilgili esneklik, tiim 6grencilerin 6grenme
ihtiyaclarimi karsilamak ve ¢esitli aktiviteler saglamaya calisan 6gretmenler igin

Oonemli bir ara¢ oldugu belirtilmistir (Barrett, 2015).

Bu c¢aligmada, sinif igerisinde sorgulamaya dayali 6grenme alaninin varlig
cocuklarin yaraticiligini destekleyen bir diger faktor olarak degerlendirilmistir. Fakat
bu ¢alismanin sonucu, yirmi siniftan yalnizca dordiinde sorgulamaya dayali 6grenme
alanlarinin bulundugunu gdstermistir. Bu siniflardan {i¢ii 6zel okullarda yer alirken
yalnizca biri devlet okullarinda yer alir. Oysa literatiirdeki pek ¢ok calisma,
cocuklarin yaraticiliginin gelistirilmesinde sorgulamaya dayali 6grenmenin dnemini
ortaya koymaktadir. Okul Oncesi Egitim Miifredat: cocuklarin dogal meraklarinin ve
cevrelerini anlamlandirma isteklerinin dnemini vurgulamaktadir fakat buna ragmen
merak tek basina yeterli degildir. Okul 6ncesi 6gretmenlerinin tutumu, ¢ocuklara
aragtirma yoluyla 6grenme firsatlar1 saglamada g¢ok oOnemlidir (Michalopoulou,
2014). Bu nedenle yaratic1 egitim i¢in bilgi ve becerilerin dgretilmesi ile yeniligin
tesvik edilmesi arasinda bir denge olmalidir (NACCCE, 1999). Bu calismaya katilan
ogretmenlerin 16 sinin smniflarinda sorgulamaya dayali 6grenme ortamina yer
vermemis olmasi, yaraticilik konusunda aldiklar1 derslerin niteligi {izerinde
diistinmemize yol agabilir. Ayrica katilimeilarin ¢ogunlugunun 9 yil veya daha fazla
ogretmenlik deneyimine sahip oldugunu da belirtmekte fayda var. Bu nedenle
katilimcilarin bu konuya 6nem verip vermediklerini ogretmenlik deneyimleriyle

karsilastirmak dogru olmayabilir.

Bu caligmanin bir diger bulgusu, arastirma yapilan devlet okullarindan birinde,
siniflarda  sorgulamaya dayali Ogrenme ortamlar1 bulunmamasina ragmen,
sorgulamaya dayali1 6grenmeye yonelik bilim ve botanik atdlyesi ad1 verilen genis bir
0zel 6grenme alaninin bulunmasidir. Ancak bu devlet okulunda ¢alisan bir 6gretmen,

stmif mevcudunun kalabalik olmasi nedeniyle bu atdlyeyi yogun olarak
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kullanamadiklarin1 belirtmistir (n=21). Bu sorgulamaya dayali 6grenme alanini
kullanirken bile siiftaki 6grenci sayisinin fazla olmasi nedeniyle ¢ocuklara bireysel
ilgi saglayamadigini1 ifade etmistir. Bu bulgular gbéz Oniine alindiginda, mevcut
calismanin sonuglaria iliskin olas1 bir agiklama, smif biiyiikligiiniin, 6zellikle
aragtirmaya dayali Ogrenme baglaminda yenilik¢i Ogretim  yOntemlerinin
uygulanmasin1 ve basarisint etkilemesi olabilir. Bu sonucun bir bagka olasi
aciklamas1 da yardimci ogretmenin varlign olabilir. Ozellikle erken cocukluk
doneminde 21 gibi 6grenci sayisinin fazla oldugu smiflarda yardimecr 6gretmenin
bulunmasi 6nemli olabilir. Daha biiyiik siniflarda bireysel ilgiyi etkili bir sekilde
yonetmek ve saglamak i¢in tek basina bir 6gretmen yeterli olmayabilir. Bu bulgu,
Ruopp ve digerlerinin (1979) sinif mevcutlariyla ilgili yapmis olduklar1 ¢alismayla
tutarlhidir. Onlarin ¢alismalarinda, mevcudu az olan siniflarda yer alan ¢ocuklarin
bilgi, dil ve sosyal davranislarda daha fazla ilerleme kaydettigi belirtilmistir. Mevcut
calismanin bulgusu, Blatchford ve digerlerinin (2011) yaptig1 baska bir ¢alismanin
bulgulartyla da tutarlidir. Arastirmalarinda, sinif mevcudunun kiiciik oldugu
ilkdgretim diizeyindeki d6grencilerin 6gretmenlerinden ¢ok daha fazla bireysel ilgi
gordiiklerini, bunun da 6grenciler ve 6gretmenler arasinda daha aktif etkilesimi
tesvik ettigi bulunmustur. Mevcudu az olan siniflarin, 6gretmenlere Ggrencileriyle
bire bir etkilesim kurma firsat1 sagladigl ve 6gretmenlerin 6grencilerine daha fazla
yarar saglamak i¢in miifredat farklilastirmasi uygulamasina olanak sagladigini

gostermistir (Blatchford ve digerleri, 2011).

Bu ¢aligmadaki dgretmenlerin ¢ogu, yaraticiligr farkli bakis agilarina, hayal giiciine
ve benzersiz, orijinal fikirlere sahip olmak olarak tanimlamistir. Bu bulgular, diger
arastirmalarla tutarlidir (Craft, 2011; Schirrmacher, 2002; Torrance, 1995). Ote
yandan bu ¢aligmada 6zel bir okulda gorev yapan bir 6gretmen, yaraticilig1 problem
¢ozme yetenegi olarak da tanimlamistir. Yaraticiligin tanimlanmasinda problem
¢ozmek de Onemlidir. Yaratici siire¢ arastirmalarinda oncii olan Torrance (1995),
yaraticiligin orijinal fikirler iiretmeyi igerdigini ve dogasi geregi problem ¢ozme

yetenekleriyle baglantili oldugunu vurgulamastir.

Bu calismada ogretmenlere kendilerini yaratict 6gretmen olarak tanimlayip

tanimlamadiklari sorulmustur. Yirmi 6gretmenden 14'i 'evet' yamitini verirken, 5'i
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'hayir' yanitin1 vermistir ve yalnizca bir 6gretmen kendisini kismen yaratici bir
O0gretmen olarak gordiigiinii ¢iinkli zaman zaman agik uglu etkinlikleri tutarli bir
sekilde kullanmadigini hissettigini belirtmistir. Bu ¢alismanin bulgular, 06zel
okullarda gorev yapan okul Oncesi Ogretmenlerinin ve devlet okullarinda gorev
yapan okul dncesi 6gretmenlerinin genel olarak yaraticiliklarina giiven duyduklarini
ortaya koymustur. Ambrose'un (2005) calismasinda ise hi¢gbir 6gretmenin tamamen
yaraticiliktan yoksun ya da miikemmel derecede yaratici olamayacagi ve
Ogretmenlerin yaraticiligina giivenmeden basarili bir 6gretimi hayal etmenin olduk¢a
zor oldugu belirtilmistir. Ayrica yaratict oldugunu iddia eden &gretmenlerin
cocuklarla yaptiklar etkinliklere bakildiginda bu etkinliklerin ¢ogunun g¢ocuklarin
yaraticiligini destekleyen niteliklerde olmadigi gozlemlenmistir. Bu etkinliklerin;
onceden tanimlanmis yanitlar1 oldugu, sinirli boyama etkinlikleri oldugu ve basit

¢izim alistirmalarini igerdigi gozlemlenmistir.

Bu etkinliklerin disinda bu 6gretmenlerin sinif ortamlarinin ¢ocuklarin yaraticiligini
gelistirecek sekilde tasarlanmadigi da gozlemlenmistir. Cocuklarin  kendilerini
yaratici bir sekilde ifade edebilecekleri, deneyimleyebilecekleri, kesfedebilecekleri,
sorgulamaya dayali Ogrenmeyi gergeklestirebilecekleri higbir alanin siniflarda
olmadig1 gézlemlenmistir. Ancak kendilerini gergekten yaratici géren iki 6gretmenin
yiriittigli etkinlikler incelendiginde, cocuklar1 diisiinmeye ve kesfetmeye tesvik
ettikleri ve farkli bakis agilarim1 kolaylastiran etkinlikler diizenlendikleri
gorilmistiir. Bu ogretmenlerden biri 6zellikle ¢ocuklarin etkinliklerini goriiniir
kilma, diisiincelerini dokiimantasyon yoluyla kaydetme ve bunlari goriiniir kilma
konusunda ustaca calismalar sergiledigi gozlemlenmistir. Etkinliklerin amag¢ ve
hedefleri, ¢ocuklarin bu 6grenme deneyimlerinde neler sdyledigi, siirece nasil dahil
oldugu fotograf ve notlarla belgelenmistir. Ayrica 6zel bir okuldaki bir 6gretmen,
cocuklugunda kendisine higbir zaman soru sorma firsatt verilmedigi i¢in kendini
yaratict hissetmedigini belirtmistir. Ancak Ogrencileriyle yaptigi etkinlikler ve
cocuklarin etkinliklerini nasil goriiniir hale getirdikleri incelendiginde, kendilerini
yaratic1 goren baska bir 6gretmenle benzer igerikler olusturduklar1 ve bunu basariyla
yiirtittiikleri kaydedilmistir. Sonug olarak, bu 6gretmenin kendisini yaratici olarak
gormemesine ragmen, Ogrencileriyle yaratici etkinlikler gerceklestirmekte oldugu

gbzlemlenmistir.
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Bulgular, bu ¢aligmadaki her okul 6ncesi 6gretmeninin, erken ¢ocukluk doéneminde
yaraticiligin ne kadar 6nemli oldugunu vurguladigini gdstermistir. Ancak devlet
okullarinda gorev yapan okul Oncesi Ogretmenleri, yaraticiligin okul Oncesi
donemdeki yerinin Onemini bilmesine ragmen oOgrencileriyle yapmis olduklar
etkinlikler incelendiginde c¢ocuklarin yaraticiliklarin1 ~ destekleyen nitelikteki
etkinliklerin yapilmadigr kaydedilmistir. Bu durum Ogretmenlerin bilgileri ve
diisiinceleri ile ¢ocuklart mesgul ettikleri faaliyetler arasinda tutarlilik olmadiginm
gostermistir ve bu arastirma bulgular1 6gretmenlerin motivasyonuyla ilgili olabilir.
Ogretmenlerin teoriye asina olmasina ragmen pratik uygulama eksikligi buna isaret
ediyor olabilir. Bu bulgu, Nazir ve Kurshaid'in (2014) devlet okullarinda ¢alisan
Ogretmenlerin ¢ocuklar i¢in erken ¢ocukluk egitiminin 6nemi konusunda
farkindaliklarinin - olmadigini tespit eden arastirmasiyla tutarlidir. Ayrica, bu
calismada bazi okul Oncesi 6gretmenleri ¢ocuklarin beyin gelisiminde yaraticiligin
yerinin dnemini vurgulamistir. Bu bulgu ayn1 zamanda Nazir ve Kurshaid'in 2014
yilinda yapmis olduklar1 ¢aligmanin bulgulariyla da uyumludur. Calismada ¢ocugun
biligsel, duygusal ve fiziksel gelisiminde ilk yillarin kritik rolii vurgulanmistir. Bu
donemdeki cevrenin, 6zellikle ¢cocuklarin beyin gelisimini etkiledigini ve ¢ocugun
kisiliginin deneyimlerine ve Ogretilerine gore sekillendirildigi vurgulanmistir (Nazir

ve Kurshaid 2014).

Bu ¢alismadaki okul oncesi 6gretmenleri yaratic1 ¢cocuklari; yenilikei, yaratici, disa
dontik, zeki, acik fikirli, problem ¢oziicli, merakli, enerjik, 6zgiir ruhlu ve arastirmaci
olarak tanimlamiglardir. Mevcut c¢alismadan elde edilen bu bulgular, 6nceki
aragtirmalarla uyumludur (Aljughaiman ve Reynolds, 2005; Andiliou ve Murphy,
2010; Bachtold, 1974; Chan ve Chan, 1999; Runco ve Johnson, 1993, 2002; Zhou ve
digerleri, 2013). Ayrica iki 6gretmenin yaratict ¢ocuklarin kurallar1 ¢igneme
egiliminde oldugunu séylemesi, yaratici ¢cocuklarin uyumsuzluk, diirtiisellik ve yikici
davraniglar gibi sosyal agidan istenmeyen ¢esitli 6zellikler sergiledigini ortaya koyan
calismanin bulgularini gli¢lendirmistir (Runco ve Johnson, 2002; Westby ve Dawson,
1995). Baska bir arastirmada da 6gretmenlerin yaraticit ¢cocuklara yonelik olumsuz
bir algiya sahip olduklari ¢iinkii yaratici ¢ocuklarin daha fazla diizeni bozduklarini ve

onlart sinifta kontrol etmenin zor oldugunu diisiindiikleri ortaya c¢ikmistir (Scott,

1999).
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Bu calismadaki okul oncesi Ogretmenleri, ¢ocuklarin yaraticiligini desteklemenin
farkli yollarmi belirtmislerdir. Baz1 6gretmenler risk almayi, hata yapmayi, sevgi
dolu ve destekleyici iliskiler kurmayr ve duygular1 hakkinda konusmayi tesvik
ederek cocuklarin sosyal ve duygusal ihtiyaglari destekledigini belirtmistir. Bu
bulgular, ¢ocuklar icin rahat ve saygili bir 6grenme ortaminin faydalarini ve bu
duygusal 6grenme ortaminda ¢ocuklar risk almaya ve hata yapmaya tesvik etmenin
onemini vurgulayan Smith'in (1996) calismasiyla tutarhidir c¢linkii bu ortam,
cocuklarin fikirlerini rahatga deneme sansi verdigi i¢in 6nemlidir. Bu nedenle okul
oncesi ¢agindaki cocuklarin yaraticiligini daha da gelistirmek i¢in 6gretmenlerin,
cocuklarin sosyal ve duygusal ihtiyaclarini karsilayan, duygusal agidan destekleyici
bir 6grenme ortami olusturmalar1 gerekir. Ayrica, bu sonuglar, risk almayr tesvik
etmek ve hatalardan 6grenmeyi desteklemek icin sinif toplulugu ig¢inde degerli ve
biitlinlesmis hissetmenin 6nemini vurgulayan Duffy'nin (2006) arastirmasini

desteklemektedir.

Bu calismanin bir diger bulgusu ise cocuklara yapi-insa malzemeleri, acik uclu
malzemeler, artik malzemeler, dogal malzemeler gibi ¢esitli malzemeler sunularak
cocuklarin yaraticiliginin  desteklenebilecegi olmustur. Bu c¢alismada yirmi
ogretmenden sadece birkaci bu materyalleri ¢ocuklara yaraticiliklarini desteklemek
i¢in sagladiklarindan bahsetmistir. Bu bulgular, ¢cocuklarin yaraticiligini gelistirmek
icin cocuklara erisilebilir materyaller saglanmasinin gerekliligini vurgulayan Dere
(2019) tarafindan da desteklenmektedir. Mevcut caligma ayni zamanda 6gretmenlerin
drama, oyun, kitap ve esnek sanat etkinliklerini ¢ocuklarin yaraticiligini
gelistirmenin farkli yollar1 olarak kullandiklarini da gdstermistir. Bu bulgular, drama
etkinliklerinin ve oyunun c¢ocuklarin erken yasta yaraticiliklarini gelistirmesine

olanak sagladigina deginen Dere'nin (2019) bulgulariyla tutarlidir.

Bu ¢alismada, ¢ocuklarin kendi fikirleri lizerine diisiinmelerinin desteklenmesi de
cocuklarin yaraticiligini gelistirmede bir baska faktor olarak degerlendirilmistir.
Mevcut ¢alisma, ¢ocuklarin beyin firtinasi yoluyla fikirleri hakkinda diisiinmeye
basladiklarin1 gdstermistir. Al-Blwi'nin calismast (2006) aym1 zamanda beyin
firtinasinin - ¢ocuklart kendi fikirlerini ifade etmeye ve bunlar bagkalariyla

paylasmaya tesvik etmek i¢in kullanilan bir strateji oldugunu da gostermistir. Beyin
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firtinas1 stratejisi ayni zamanda sorunlari ¢ézme ve yaratict ¢dziimler gelistirme

firsat1 da saglar (Al-Khatib, 2012).

Bu calismada cocuklarin kendi kendine o6grenmesini tesvik etmek c¢ocuklarin
yaraticiligimi gelistirmek icin ¢ok onemli bir faktor olarak degerlendirilmistir. Bu
calismada bes Ogretmen, kendi kendine 6grenmeyi tesvik etmek igin c¢ocuklara
serbest oyun zamani saglamaktan bahsetmistir. Bu bulgu, yaratici potansiyeli
arastiran Erikson'un (1968) bulgulariyla uyumludur. Bu, kendini edinme siirecinde
farkina varmak ve kendi “Ben” ini bulmakla ilgilidir. Sonu¢ olarak, okul oncesi
cagindaki ¢ocuklarin oyuna katilmasini tesvik etmek onlarin inisiyatiflerini
gelistirebilir ve onlart igbirligi icinde ¢alisan aktif katilimcilara doniistiirebilir. Oyun,
cocuklarin isi olarak tanimlanir (Papilia ve Olds, 1990) ve oyunun ¢ocuklarin bilissel
gelisimindeki 6nemi genis capta kabul goriir (Howard-Jones ve digerleri, 2002).
Cheung (2018), ¢ocuklarin bagimsizliga ve istedikleri seyi nasil yapacaklarini segme
Ozgirliigiine sahip oldugu oyunun, cocuklarin yaratici diisiinme davranislarini
gelistirmek i¢in 6nemli oldugunu vurgulamistir. Ayrica bu ¢alismanin bu bulgusu,
cocuklarin yaraticiligimmi gelistirmede oyunun Onemini vurgulayan baska bir
arastirmayla da desteklenmektedir. Oyun simirsiz, kendiliginden ve Onceden
belirlenmis bir yapidan yoksun oldugunda, farkli sonuglar tesvik ettiginde
cocuklarin yaratici diislinmesini ve hayal giiclinii tesvik eder (Ackermann ve

digerleri, 2009).

Serbest oyunla ¢ocuklarin yaraticiligini desteklemenin yani sira, bu ¢aligmadaki iki
O0gretmen cocuklara problemleri kendi baslarina ¢ézmeleri icin zaman vermenin
cocuklarda kendi kendine Ogrenmeyi tesvik ettigini belirtmistir. Bu bulgu, ayni
zamanda bagimsiz problem ¢o6zmeyi tesvik etmek i¢in gercek hayat problemlerinin
sinifa entegre edilmesini savunan Temple ve Rodero'nun (1995) calismasiyla da
desteklenmektedir. Ayrica, mevcut calismalar, belirsizlige daha fazla tolerans
gosterilmesini tesvik ederek, risk almay1 destekleyerek ve dgrencilerin yalnizca zayif
yonlerine odaklanmak yerine giiclii yonlerini vurgulayarak da 6z yonetimli
O0grenmeyi tesvik etmenin Onemini vurgulamaktadir ¢iinkii ¢ocuklara hata yapma
firsat1 vermek ve risk almalarma izin vermek, 6zgilivenlerini artirmaya ve fikirlerini

denemelerine imkan tanimaya yardimci olur (Smith, 1996).
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Bu c¢alismada, agik ucglu sorularin sorulmasi okul Oncesi donemde cocuklarin
yaraticiligini destekleyen bir diger faktor olarak degerlendirilmistir. Cheung'un
(2012) arastirmasmin bulgusu, O6gretmenlerin 6grenme ortaminda ¢ocuklarin
yaraticiligini desteklemeye yonelik Ogretim stratejileri olan agik uglu sorular
sormanin ¢ocuklarin kendilerini ifade etmeleri, fikir alisverisinde bulunmalar1 ve
cocuklarin  yaratict  diisiinmeleri agisindan faydali olduguna inandiklarini
gostermistir. Ogretmenlerin  ¢ogu, actk uglu sorularin  gocuklarin  diisiinme
becerilerini yaratici bir sekilde gelistirdigine inandiklar1 i¢in ¢ogu zaman agik uglu

sorular sorduklarini belirtmislerdir.

Bu caligmada, 6gretmenlerin ¢ocuklarin 6grenme deneyimlerinin dokiimantasyonunu
yapmast, portfolyolarin Ogretmenler tarafindan kullanimi1 ve portfolyolardaki
etkinlikler arastirilmistir. Mevcut calismada, yirmi 6gretmen arasinda ayni Ozel
okuldan sadece iki Ogretmenin c¢ocuklarin diislincelerini goriiniir  kildig:
gdzlemlenmistir. Ogrencilerin diisiincelerini goriiniir kilmak, 6grenme siirecini
fotograflarla yakalamayi ve 6grencilerin 6grenme etkinlikleri sirasinda sdyledikleri,
hissettikleri ve deneyimledikleriyle ilgili notlar almay1 igerir. Diisiinmeyi goriiniir
kilma yaklagimi, {irlinden ¢ok &6grenme siirecine Oonem verir (Marshall, 1988).
Diistinme c¢ogunlukla zihnimizde gerceklesir ve baskalar1 tarafindan goriilmez.
Yazmak ve ¢izmek diislinmeyi goriiniir kilmaya yardimer olan yollardandir
(Ritchhart ve Perkins, 2008). Bu calismanin bulgulari, yirmi 6gretmen arasinda ayni
0zel okuldan sadece iki 0gretmenin ¢ocuklarin diisiinmesini goriiniir kilmak i¢in
dokiimantasyon kullandigin1 gostermektedir. Oysaki dokiimantasyon kullanmak,
ogrencilerin diistincelerini goriiniir kilarak ¢ocuklarin 6grenme deneyimleri hakkinda
fikir verir ve ¢ocuklarin O0grenme siirecleri i¢in Onemlidir (Castle, 2012). Bu
calismanin bulgusu Yilmaz ve digerleri (2021) tarafindan yapilan bir ¢alisma ile
desteklenmektedir. Bu arastirma, Tiirk okul Oncesi 6gretmenlerinin pedagojik
dokiimantasyonun uygulanmasinda karsilastiklar1 ~ zorluklarin  anlasilmasina
odaklanmistir. Caligsma, iki tam giin siiren atdlye caligmalari aracilifiyla egitim alan,
farkli erken ¢ocukluk programlarindan 22 katilimciyi igerir. Baslangicta, katilimeilar
pedagojik dokiimantasyon uygulamalarina katilmiglar. Ardindan, arastirmaci geri
bildirim saglamig ve katilimcilar, pedagojik dokiimantasyon aracini 6gretim araci

olarak kullanimi iizerine ek geri bildirim oturumlar i¢in periyodik olarak ziyaret
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edilmistir. Yilmaz ve digerlerinin (2021) ¢alisma bulgulari, 6gretmenlerin
dokiimantasyon uygulamalarinda bir dizi zorluk yasadiklarini gostermis ve bunlar
arasinda yardimci G6gretmenlere duyulan ihtiyag, smirli finansal kaynaklar ve
materyaller, yetersiz ebeveyn ilgisi ve pedagojik dokiimantasyon aracini etkili bir
sekilde kullanmaya uygun olmayan ortamlar bulunmustur. Sonug¢ olarak, bu
calismada yirmi Ogretmen arasinda sadece iki Ogretmenin disinda herhangi bir
dokiimantasyon teknigi kullanimi gozlemlenmemistir. Bu bulgular, Yilmaz ve
digerleri tarafindan yapilan calisma (2021) ile de uyumlu bir sekilde
desteklenmektedir. Ozellikle, 6gretmenlerin dokiimantasyon tekniklerini kullanma
konusundaki siirli egilimleri, bu alandaki potansiyel ihtiyaclart ve gelisim
firsatlarin1 vurgulamaktadir. Bu durum, gelecekteki 6gretmen egitimi programlari ve

pedagojik yaklasimlar i¢in dikkate deger bir odak noktasi olabilir.

Bu calismanin bulgular1 ayn1 zamanda dokiimantasyon teknigi kullanilan siiflardaki
Ogrencilerin deneyimlerine ve kendilerine ne kadar deger verildigini gosterir ve bu
da ¢ocuklarin yaraticiligini desteklemeye yardimci olur. Bu fikir, Duffy'nin (2006),
cocuklarin deger verilerek sinifin bir iiyesi oldugunu hissetmeleri, ¢ocuklara yaratici

olma firsat1 tanidigin1 desteklemektedir.

Caligmanin bir bagka bulgusu ise, 6gretmenlerin 6grencilerin 6grenme deneyimlerini
etkili bir sekilde dokiimantasyon ile belgelemediklerini gdstermistir. Ogretmenlerin
cogu, Ogrenci etkinliklerini smifin ve siif disindaki tahtada, duvarda, kapida,
dolaplarda ve pencerede yani 6Zrenme ortaminin gesitli yerlerinde goriiniir hale
getirdiklerini belirtmislerdir. Ancak, ¢ocuklarin sadece bir veya iki etkinliginin
O0grenme ortaminda goriiniir hale getirildigi ve bu etkinliklerinde genellikle 6grenme
siirecini yansitmayan calismalar oldugu gozlemlenmistir. Bu arastirmada arastirmaya
iliskin dikkat ceken bir diger bulgu ise, c¢ocuklarin portfolyolariyla ilgilidir.
Ogretmenlerin ¢ogu Ogrencilerinin etkinliklerini dosyalasa da, ne yazik ki,
dosyalardaki etkinlikler incelendiginde genellikle cocuklarin yaraticiligini
destekleyen etkinlikler olmadigi gozlemlenmistir. Portfolyolardaki etkinlikler
genellikle ¢aligma sayfalarina sayr yazma, sadece resim ¢izme, sirli boyama
calisma kagitlart  ve kes-yapistir ¢alismalarmmi  igcerdigi  gdzlemlenmistir.

Ogretmenlerden sadece iigiiniin gocuklarin yaraticihi@mi aktif olarak destekleyen,
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onlar1 elestirel diisiinmeye yonlendiren, goézlemsel ¢izimler yaptiklari, cesitli
materyal kullanomi ve ek kaynaklar igeren etkinliklere yer verdikleri

gozlemlenmistir.
SINIRLILIKLAR VE ONERILER

Bu calismada bazi sinirlamalar mevcuttur. Bu smirliliklara ragmen bu g¢alismanin
amaci; bulgular genellestirmek degil, ¢ocuklarin yaraticiligimi etkileyen faktorleri
dikkate alarak okul Oncesi Ogretmenlerinin yaraticiliga iliskin  goriislerini,
bildirdikleri uygulamalarini ve O6grenme ortaminin fiziksel kosullarinin daha
derinlemesine incelemektir. Ayni zamanda, bu c¢alismanin sonuglari daha ileri

arastirmalar icin bir¢ok potansiyel yol agabilir.

Bu calismanin bir diger smirhiligi ise kiiciik bir 6rneklemle yapilmis olmasidir.
Arastirmaya, derinlemesine goriismeler yoluyla daha cesitli veriler toplamak
amactyla 20 okul Oncesi Ogretmeni katilmisti. Ancak bu konunun daha iyi
anlasilabilmesi i¢in daha genis Orneklemli ¢alismalarin yapilmast Onerilmektedir.
Arastirmanin  bir diger sinirhiligi ise, arastirmacinin dgretmenlerin  uygulama
sirasinda  yaraticiligt  destekleyen davranislarimi  gozlemleme firsatina sahip
olmamasidir. Bu nedenle mevcut ¢alismada okul 6ncesi 6gretmenlerinin ¢ocuklarin
yaraticiligin1  gelistirmeye yoOnelik cabalarina iliskin ifadelerinin tutarlilifs,
ogrencilerin  portfolyolarindaki ¢alismalarla  karsilastirilmistir.  Bu  nedenle
arastirmacilara gozlemsel arastirmalara 6zel Onem vererek ek nitel calismalar
yiiriitmeleri tavsiye edilmektedir. Gelecek arastirmalarda dgretmenlerin ¢ocuklarin
yaraticiligini gelistirmek i¢in kullandiklar1 tekniklerin ger¢ek sinif uygulamalariyla
birlikte incelenmesi ve 6gretmenlerin bildirdigi goriislerle uygulamalar1 arasindaki

tutarliligin goriilmesi anlaml olacaktir.

Arastirmanin dordiincii sinirhili@i katilimeilarin homojenligidir. Bu calismada erkek
O0gretmen bulunmadigindan, cinsiyetin G&gretmenlerin yaraticilik  konusundaki
goriigleri ve uygulamalar1 iizerindeki etkisine dair fikir edinmek icin erkek

ogretmenlerle daha fazla arastirma yapilmasi onerilmektedir.

Bunlara ek olarak arastirmanin sadece Ankara ilinde bulunan okul Oncesi

ogretmenleri ile yapildigi i¢in bu g¢alismanin daha genis bir cografi alani temsil
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edecek sekilde tekrarlanmasi faydali olacaktir. Farkli gegmislerden, sehirlerden veya
iilkelerden okul Oncesi Ogretmenleri ile yapilacak daha fazla arastirma daha

derinlemesine bilgi saglayabilir.
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