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INGILIZCENIN YABANCI DIiL OLARAK OGRETILDIGI ORTAOKUL
ORTAMLARINDA ESDIiZIMLILIKLERIN OGRETIMI UZERINE BIR
CALISMA

URAL BOZOGLU

Yiiksek Lisans Tezi, Yabanci Diller Egitimi Ana Bilim Dah, Ingiliz Dili Egitimi
Bilim Dah

Tez Danmismani: Prof. Dr. Sevki KOMUR
Subat 2020, 84 sayfa

Bu arastirmanin amaci, esdizimlilikleri 6gretmenin Ogrencilerin kelime bilgileri ve
bellekleri tizerine etkisini arastirmaktir. Calisma; Ontest, sontest ve ertelenmis sontest
olarak tasarlanan deneysel bir ¢alismadir. Deneysel bir calisma olarak tasarlanmis
olmasma ragmen bu calisma, katilimcilara yazma o6devlerinin verilmesi, agik uclu
sorularin yoneltilmesi ve alan gozlem notlari gibi nitel veri toplama araglarmni da
icermektedir. Arastirma, Tirkiye’deki bir devlet ortaokulunda gergeklestirilmistir.
Arastirmanin katilimeilari, 16’sinin uygulamay1 alan deney grubunda yer aldig: toplam
52 yedinci sinif 8grencisinden olusmaktadir. Uygulamadan 6nce tim katilimcilar, deney
grubu ile kontrol grubunun arasinda kelime 6grenimleri agisindan bir farkin bulunup
bulunmadigimi gérmek igin Onteste alinmigtir. Uygulamadan sonra ise her iki grup,
esdizimlilikleri 6gretmenin 6grencilerin kelimeleri daha iyi 6grenmesine yardimei olup
olmadigini anlamak icin sonteste alinmustir. Iki hafta sonra, sontest her iki gruptaki
katilimcilarin belleklerini 6l¢mek icin ertelenmis sontest olarak uygulanmistir. Nitel
veri olarak 6grendikleri kelimeleri kullanip kullanmadiklarini 6lgmek icin katilimcilara
yazma odevleri verilmistir. Ayrica katilimcilarin esdizimlilik hakkindaki goriislerini
ogrenmek i¢in goriisme formunda agik uglu sorulara yer verilmis ve 6gretmen, her iki
grubu da uygulama boyunca go6zlemleyerek notlar almistir. Test sonuglari;
esdizimlilikleri 6gretmenin katilimeilarin kelimeleri daha iyi ve kolay &grenmelerine,
belleklerinde uzun siire saklamalarina yardimer oldugunu gostermistir. Deney grubunda
yer alan katilimcilarin 6devlerde de daha iyi performans gosterdigi goriilmiistiir. Bu
katilimcilara gore kelimeleri esdizimlilikler yoluyla 6grenmenin daha eglenceli oldugu
sonucuna varilmistir.

Keywords: Kelime 6gretimi, Esdizimlilikler, Esdizimliliklerin Ogretimi, Bellek
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ABSTRACT

A STUDY ON TEACHING COLLOCATIONS
(Verb+Noun)
IN A SECONDARY SCHOOL EFL CONTEXT

URAL BOZOGLU

Master Thesis, Department of Foreign Language Education, English Language
Teaching
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February 2020, 84 pages .

The purpose of this study was to find out whether teaching collocations would enhance
learners’ vocabulary knowledge and improve their retention. Our study was a quasi-
experimental study with pretest, posttest and delayed posttest. Although the study was
designed as a quasi-experimental study, it also included qualitative data collection
procedures such as assigning writing tasks to the participants, field notes and open-
response items. The study was carried out in a state secondary school in Turkey. The
participants of the study were 52 seventh grade students, 16 of whom were placed in the
experimental group which took the treatment. Before the treatment, all of the
participants took the pretest in order to figure out whether a significant difference in
participants’ vocabulary knowledge would occur between experimental and control
groups. After the treatment, both groups took the posttest to see whether teaching
collocations helped the participants learn the words better. Two weeks later, the same
posttest was conducted as the delayed posttest in order to check the retention of the
participants in both groups. As for qualitative data, writing tasks were assigned to the
participants to check the production. Open-response items were also included in the
: study in order to learn the participants’ opinions about collocations. Moreover, the
teacher took some notes by observing both groups during the treatment. The results of
the tests showed that teaching collocations could help the participants gain vocabulary
items better and easier. It was also concluded that the participants who were in the
experimental group performed better in writing tasks and stated in the open-response
items that learning words through collocations was more enjoyable.

Keywords: Vocabulary teaching, collocations, teaching collocations, retention.
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CHAPTER I

INTRODUCTION

1.1. Field Background

As we live in a world in which almost all of the people from different parts of it share
ideas and thoughts through English, teaching English has become more significant than
ever. When it comes to ELT, the main focus was on how to teach grammar effectively
in the past. According to Nunan (1991), vocabulary teaching had been seen as a part of
grammar and handled under the grammar teaching before 1970s. This ignorance of
vocabulary teaching caused learners to undergo some problems mostly related to using
proper word combinations where needed, which is now named as productive skills in

vocabulary teaching.

After so many years, with the introduction of communicative approach, the focus
started to shift from grammar towards vocabulary teaching and nowadays, vocabulary
has been seen as a vital area for both native and foreign languages (Morra & Camba,
2009). Whoever is involved in ELT should give special importance to how to gain
vocabulary items effectively (Zu, 2009). Today, it is admitted that people who try to
communicate with others around can express themselves with insufficient grammar use
but they cannot express what they want with very few numbers of vocabulary. If one
looks deeper inside the four main language skills which are listening, speaking, reading
and writing, it is obviously seen that without vocabulary, none of these skills can be
performed (Nation, 2005). So, no one can ignore how important vocabulary teaching is

for doing the most basic daily requirements.




After the admission of vocabulary as the key element of both native and foreign
language acquisition, how to teach and gain vocabulary items more easily and
effectively creates another dramatic question. Many methods, techniques and strategies
have been put forward in order to answer this question so far. Synonyms and antonyms,
finding the definitions in the dictionaries using visual posters and explaining the target
language equivalents of vocabulary items can be regarded as examples for these
vocabulary teaching techniques (Hedge, 2001). For many years, vocabulary has been
taught via these classical strategies. These strategies have forced learners to memorize
words but not to produce anything with these words (Acat, 2008). So, in order to trigger
learners’ productive skills and to make them recall words easily, different strategies
have been searched for. Thus, in ELT, it is not possible to say that one method is the
only one which works with all the learners because learner differences really matter
while teaching a language. Instead, which strategy is more influential in specific learner
groups is definitely much more applicable. As an answer to this question, many
researchers (such as Nattinger & DeCarrico, 1992; Willis & Willis, 2007; Richard &
Rodgers, 2003 and Lewis, 2000) have claimed that instead of processing words
individually, processing them as phrases and chunks can ease and enhance the

vocabulary acquisition.

One of the preliminary researchers dealing with collocations is Nattinger (1988). He
basically stated that collocations play a highly significant role in order to obtain
necessary word combinations during vocabulary teaching period. What collocations
mean is that two or more words come together and carry a meaning instead of
individual meanings of each word. For this reason, association of companied words can
help learners retrieve the meaning from their memory. However, according to Nattinger
(1988), the importance of collocations has not been understood enough since many
language teachers still give more importance to grammar teaching. When it comes to
vocabulary teaching, they mostly utilize synonyms and antonyms, translating and giving
definitions in L1. Although these strategies can be sometimes useful, learners who are
taught words through these strategies have some struggles using the words when they
need them in communicative tasks. That is why chunks and collocations have a great

importance in terms of communication.

The umbrella term which includes collocations is Lexical Approach. Lexical Approach

is a language teaching method and it is put forward by Michael Lewis. Chunks and




collocations occupy the basis of this approach. Lewis (1997) indicates that collocations
have been more important in Lexical Approach since even the native speakers store
words as units of collocations in their brain. So, the proficiency of both a foreign

language learner and a native speaker is mostly based on collocations.

Shortly, since acquiring the necessary amount of vocabulary is crucial for learning
English, how to acquire these vocabulary items has been an important question for
many researchers and scholars for decades. As an answer to this question, this research
study tries to find out whether teaching words as collocations enhances learners’

vocabulary storage.

1.2. Statement of the Study

The aim of this research study is to figure out whether teaching collocations is going to
increase learners’ vocabulary knowledge and their vocabulary retention when compared
to the predetermined vocabulary teaching techniques stated in the curriculum of
Ministry of National Education. These techniques are synonyms, antonym, inferring the
meaning from the text and translating the words into the learners’ L1. Zimmerman
(1997) indicates that vocabulary should be placed just at the centre of any language

education although its value has been understood only recently.

The fact that vocabulary is significant in mastering all of the skills in English has been
accepted and regarded as the basis for mastering in a language. From this perspective,
implementing the appropriate techniques in order to teach vocabulary more easily and
permanently is also crucial. It is teachers’ responsibility to find the proper vocabulary
teaching techniques which help learners to learn the vocabulary items easily and keep
them in their long-term memory for better vocabulary retention. Yet, in Turkish context,
a lot of English language teachers benefit from conventional techniques such as
synonym, antonym and even the L1 translation of the words. Learners who are taught
through these techniques can recall some of the words but they cannot produce any
sentences with the target words or they cannot analyze which word goes with which
during both written and oral communication. In order to fill this gap, this study aims to

see whether teaching collocations is effective for learners’ vocabulary retention.




1.3. Goal and Scope of the Study

Without vocabulary, communication cannot occur both in written form and orally.
Sheehan (2004) claims that English language teachers must be familiar with the lexical
terms such as collocations as much as grammatical terms. If the vocabulary is such a
vital aspect in ELT, then effective methods and techniques ought to be sorted out and
implemented. For this purpose, although many research studies both around the world
and in Turkey try to figure out whether implementing collocations in the classroom has
any effect on learners’ retentions and whether teachers can integrate this strategy into
their own eclectic methods, there still exists a need for further studies especially in
Turkey, where most of the language teachers still use classical ways of vocabulary
teaching such as giving L1 definitions and encouraging only dictionary work.
Therefore, this study aims to figure out that as a new strategy of vocabulary teaching,
whether collocations can have any effect on learning words and recalling them when

needed in a state secondary school in Turkey.

1.4. Significance of the Study

Since vocabulary is admitted as the core of a language, how to teach vocabulary has
gained great interest by both language teachers and researchers in the field. Because of
this raising interest for vocabulary teaching, most of the studies have dealt with the
theory and explanations related to lexical approach and its strategies such as synonyms
and antonyms. Yet, very few of the studies have dealt with what is happening inside the
classroom in terms of vocabulary teaching. Especially in Turkey where grammar is
mostly seen and taught as the most important skill and vocabulary is taught only via
memorization of L1 equivalences, collocations have not been studied by many
researchers as a novel strategy for vocabulary teaching. However, language teaching is a
pragmatic field which is beyond theory since communication forms the basis of each
language. Della and Hocking (1992) stated that without having vocabulary proficiency,
learners cannot express themselves and contact with others around, which means there
cannot be any signs of interaction. Furthermore, if a learner learns a word by its
definition, it does not necessarily mean that this learner can use it while producing

written or oral structures. Vocabulary items need to be learned more productively.
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Therefore, this research study aims to fill this gap and tries to find out whether
collocations can improve the learners’ vocabulary learning. Also, in many language
classrooms in Turkey, language has been taught through traditional strategies such as
giving L1 definitions and searching for the L1 meaning in the dictionaries. Benefitting
from only these traditional strategies can lower learners’ motivations and cannot attract
the interests of all learners because of learner differences in language education. That is
why this research study also aims to integrate a new strategy into language teaching

environment in Turkey.

1.5. Research Questions

As the world changes, needs and characteristics of the language learners change, too.
Nowadays, this change is mostly towards communication-based learning and
vocabulary teaching plays an important role in this process. There are many ways to
teach vocabulary if the aim is just to teach words for memorization. Yet, words
memorized by the learners do not usually help them write or speak. Something more
effective and targeting the production proficiencies of the learners are required.
Although traditional ways of vocabulary teaching are still popular among language
teachers in Turkey, so as to provide more enjoyable and effective vocabulary learning
process for learners, collocations can be an efficient way which can be implemented in
secondary schools. To see whether they are beneficial or not in a secondary school in
Turkey and if yes, to what extent they can be benefitted from, following research

questions are addressed in the present study:

1. What are the students’ opinions and thoughts about vocabulary learning and
collocations?

2. Is there any significant effect of teaching collocations on students’ vocabulary
learning?

3. Does using collocations in an explicit way in language classroom improve

students’ vocabulary retention?

The Table 1.5.1 shows the distribution of the data collection tools according to these

research questions.




Table 1.5.1

The Distribution of Data Collection Tools According to Research Questions

Research Questions Tools

1. What are the students’ opinions and e Open-response items
thoughts about vocabulary learning and

collocations?

2. Is there any significant effect of e Pretest/Posttest

teaching  collocations on  students’

vocabulary learning? e Writing tasks

3. Does using collocations in an explicit e Delayed posttest
way in language classroom improve
students’ vocabulary retention?

1.6. Assumptions of the Study

It is assumed that all of the participants in the present study are eager to be part of the
process since this study is definitely based on learners’ willingness. Since traditional
ways of vocabulary teaching are implemented by many language teachers in Turkey,
thanks to this research study, a new strategy which is using collocation to teach
vocabulary is presented to the learners. Teachers in Turkey generally complain that
learners do not study the words and they do not want to memorize them. On the other
hand, learners usually complain that English language teachers always give us hundreds
of words and order us to memorize them as our homework. If both sides of the process
are not satisfied with both the process and the result, it does not need to be persistent on
the method or technique. Teachers are supposed to find and implement new, more
effective and enjoyable ways. Teaching words as collocations can both enhance
learners’ vocabulary knowledge and make this happen with ease and joy for learners for

better permanence.

1.7. Limitations of the Study

This research study whose purpose is to figure out whether teaching collocations has a
positive impact on learners’ both vocabulary knowledge and their vocabulary retention

is limited to only 52 secondary school students in a state school in Afyon. Thus, the
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findings of the treatment included in the study cannot be generalized for all secondary
school students in both Turkey and abroad. Moreover, as a data collection procedure,
writing tasks were included in the study. Since this study is only related to the
collocations which the participants can learn and remember, sentence structures of the
tasks are not analyzed or commented. In addition, since the target participants of this
study are secondary school students, the findings of this study cannot be seen as a fact

for primary or high school students.

1.8. Definitions

Lexical Approach: Lewis put forward this term in 1993 as a new method for teaching
language. What is different in this approach is that grammar comes after the lexis,
which means that lexical items can enhance the language learning and even the
language acquisition more than grammatical aspects. According to lexical approach,
rather than single-word units, lexical units such as collocations are the fundamental

parts of a language (Lewis, 1997).

Collocations: Palmer (1959) introduced collocations for the first time despite being
implemented in the field for the first time by Firth (1957). Collocations can be described
as the lexical units which are used together by native speakers of a language. According
to Lewis (1997), collocational units are the vocabulary items which are frequently used

together such as do homework and make progress.
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CHAPTER II

LITERATURE REVIEW

2.1. Introduction

Vocabulary should always be placed at the centre of any kinds of language because
communication takes place through languages and there cannot be any languages
without vocabulary. Although vocabulary is that much important for both language
acquisition and learning, its value had not been fully understood by both teachers and
learners until a couple of decades ago. Because of some researchers asserting that
syntax was much more important than lexicon at those times, vocabulary had always
been disregarded and undervalued. At those times, mostly audio-lingualism and the
direct method was popular among the language teachers and researchers. Vocabulary
does not play a primary role in audio-lingualism especially at the very beginning of the
teaching process. Instead, grammatical structures are at the center of process and if the
words are simple enough to understand the grammatical structures, then they are taught
to the learners (Zimmerman, 1997). The Direct Method, however, gives some
importance to the vocabulary items but they ought to be taught only in-text form. The
times when these two methods were favored in both ESL and EFL were also the times
when teaching vocabulary either was a little popular or was not popular at all. Sometime
later, Carter and McCarty (1988) stated that vocabulary started to be given the
necessary significance by the language teachers and researchers. Since words form the
basis for creating sentences, it does not matter whether they are correct or not in terms
of grammar, they are also essential for communicating with people around. Ellis (1999)
asserted that grammar and grammatical structures are much harder to search for than
vocabulary knowledge, so much more importance should be placed on vocabulary

learning.

|




The scholar and the researcher who put forward the term lexical approach was Michael
Lewis (1993). According to him, within the lexical approach, lexis which means the
vocabulary items and some grouped words lie just at the heart of learning a language.
Thanks to these chunks and grouped vocabulary items, learners’ overall language
proficiencies can develop much more effectively than grammatical structures. One of
the most obvious contributions of the lexical approach to the vocabulary teaching and
learning is that according to this approach, vocabularies are divided into two groups.
One is conventionally known vocabulary items separated word by word then listed and
required to be memorized. The other one is word combinations, words which go
together, chunks and collocations. This distinction allows teachers to think about their
lesson plans and do necessary modifications according to predetermined lesson
objectives since the techniques used to teach words are supposed to be determined in

line with teaching goals.

Among these chunks, grouped words and collocations, the one which gets more interest
and attention is collocations. Collocations are two or more vocabulary items which are
used together and sound correct. While teaching vocabulary items, handling the items as
collocational units helps learners to recall the words frequently used together. Lewis
(1997) states that instead of thinking words as single, thinking them as collocations is

much more effective.

2.2. Vocabulary Teaching and Learning

At the times when the concept of second language learning first occurred, most of the
teachers were following the grammar-based syllabuses in order to teach a language
because grammar was regarded as the fundamental element of teaching a language.
These teachers claimed that grammar was more essential for a learner in order to master
in target language. However, after being ignored for a long time by both teachers and
researchers, vocabulary teaching is now seen as an important and irreplaceable part of
the language teachers. While teaching and learning a language, structural system of that
language is definitely important to teach and learn. Yet, having a good knowledge of
that system cannot guarantee that learners can achieve sufficient amount of

communication. On the other hand, when learners acquire enough number of
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vocabulary items, they are able to express what they want in that language even if they
do not know much about structural system of that language (Wallace, 1982). Now, a
striking question occurs in the minds. How can vocabulary items be taught and learned
effectively and permanently? Although a lot of English language teachers who accept
vocabulary as the key point of English spend a great amount of time trying to teach
words to the learners, the outcomes cannot reach the desired level. So this question
stated above attracted a lot of attention by the scholars and researchers. Since both
teachers and learners are aware of the importance of vocabulary and the mistakes made
during skill-based activities are mostly related to insufficient amount of vocabulary,
teaching and learning vocabulary need to be achieved according to planned and
systematic techniques (Nation, 1990). Thanks to numerous research studies carried out
in the field, a lot of information is gathered about vocabulary and through what kinds of
ways it can be acquired by learners. Though vocabulary learning means solely
memorization of words according to many teachers and learners, it actually means much
more than that. Having a good knowledge of a word should also mean remembering and
benefitting from it when necessary during written or oral interaction. Also, knowing a
vocabulary item ought to mean writing it in a correct way in terms of spelling and using
it with other words which can be used together. According to Taylor (1990), there are
some necessities for learners to be said that they know a vocabulary item. These

necessities include;

1. Knowing how frequently the word is used in target language,

2. Knowing in what functions and situations the word can be used,

3.Knowing what other words the word can be used with as collocates since
rather than isolating words, learning them in combinations with other words can
enhance the probability of remembering the words during interactions,

4. Knowing the morphemes which the word derives from,

5. Knowing what the word actually means,

6. Knowing how many other meanings the word has,

7. Knowing what the word means in learners’ first language (p. 1-2).

As it is not possible for learners to learn all of the vocabulary items which are required
to be known, how to separate the words which learners are not familiar with should also

be taught to learners. What is more, learners need to be independent on dictionaries they
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have while they are dealing with these words whose meanings they do not know
because vocabulary teaching has become a field in which learners actively take part.
After the importance of vocabulary teaching was accepted widely in the field, the
notions and the ideas about the ways of teaching words underwent some changes.
Learners started to be placed at the center of teaching and they are supposed to
participate in the teaching activities more actively than ever. With the help of
communication-based syllabuses and natural approach, obtaining a good amount of
vocabulary and developing a long-lasting retention of words in mind have become
major objectives to be achieved in order to be sufficient in using target language
efficiently. Sheehan (2004) states that although focusing on teaching grammatical rules
is favored by a lot of teachers and researchers as it is easy to follow and finish the
grammar topics, some proof has been obtained recently emphasizing that instead of
grammar teaching, vocabulary development should lie just at the center of the process

of teaching a language.

Furthermore, a significant aspect of vocabulary teaching is selecting the correct words
to teach. According to Nation (2005), deciding on what vocabulary items to teach
depends on deciding on what parts and meanings of the word needs to be learned by
learners. There are many different meanings which some words can have. So, how to
make a decision on which ones to include in the teaching process is another hot issue in
the field of vocabulary teaching. Teachers decide these according to where learners
need to use the words, while speaking or writing, for what purposes they need them to
learn, to send an e-mail or to read a newspaper. These circumstances and more are
going to determine the content of vocabulary teaching. So, it is teachers’ responsibility
to work on vocabulary items to be sure that learners can learn them because the
meanings and functions of the words which are decided to be taught are beneficial for

learners.

2.3. Historical Background of Vocabulary Teaching and Learning

Although many experts about vocabulary teaching agree that vocabulary is the
fundamental part of language teaching, until a couple of decades ago, vocabulary had

been neglected and undervalued by the researchers and teachers who were in favor of
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teaching grammar first. Fries (1945) stated that grammar teaching was the basis of
language teaching. Therefore, learners needed to be taught grammatical structures since
learning a language was seen quite similar to drilling structures and habit formation. At
those times, audio-lingual method was accepted quite widely in the field. According to
this method, main focus while teaching a language should be on teaching grammar rules
and carrying out intensive repetitions in order to be accurate in target language. In
addition, lexical competence always comes after the structural competence in this
method since vocabulary is just a secondary element which fills the grammatical
structures. During the 1960s, a scholar whose name is Chomsky appeared and put
forward some principles and theories. According to Chomsky (1957), language learning
cannot be achieved well through making the process like a habit for learners but can be
accomplished through generative grammar. Generative grammar means that all the
learning process happens in the learners’ minds. So it is a mental process for learners
and rules are important for learning a language since thanks to the grammatical rules,
correct structure for a specific situation is generated in learners’ minds. Despite all these
changes in language teaching, grammar still stayed stronger and more significant than

vocabulary.

The years when the pragmatism and social communication started to be favored were
the 1970s. Using the language effectively became important at those times. With the
communicative competence, Hymes (1972) especially stressed the importance of using
a language for communicating in certain circumstances such as ordering a meal at a
café, shopping for souvenirs, having a haircut and etc. according to him, all these daily
life situations are the real times when learners can need to use the language properly.
So, Carter & McCarty (1988) state that structural language teaching started to be seen as
less effective in language teaching with the help of communicative approach. Because
rather than speaking as correctly as a robot, speaking according to your communicative
needs is much more pragmatic and helpful for the learners. When all these conditions of
vocabulary teaching are taken into account, it can be surprising for many vocabulary
learners that vocabulary was once seen just as a complementary figure in language
teaching. Today, it is accepted as the key figure and this importance has been given to
vocabulary teaching since the second half of 1970s. According to Nunan (1991)
vocabulary teaching has started to be important and lexical items have started to be seen

as the center units of communicative purposes from those times on. Rising interest in
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how memory works, how to make learners store words for longer periods and how to

remember them when they need has been the major reason for the today’s significance
of vocabulary teaching. One common solution for how to keep words in the learners’
memory systems for longer periods is handling the vocabulary items as word
combinations and collocations rather than dividing the words into single units and
trying to teach them. Collocations form the basis of this idea and regarded as an

effective and beneficial way of teaching vocabulary.

2.4. Collocations

2.4.1. Definitions of Collocations

Collocations are similar to idioms in that there must be two or more vocabulary items
which go with each other in order to be called as collocations and idioms. However,
Lewis (1997) states that these two terms, collocations and idioms are also quite different
in that in collocations, learners can guess the meaning of a collocation from one of the
words which it collocates. On the other hand, in idioms, it is not so easy to deduce the
meaning from one word. According to Partington (1988), the scholar who put forward
the term collocation for the first time was J. R. Firth who was an expert on linguistics.
Firth’s famous slogan which was °’ you shall judge a word by the company it keeps’’ is
worth remembering even today since this slogan led a light on collocations for a lot of
researchers to work on it and for a lot of teachers to benefit from it while teaching
vocabulary. For example, one of Firth’s students, Sinclair (1991) stated that a group of
words which occur one after another or in a narrow line in a text can be named as
collocations. Learners can make use of the collocates of a word in order to grasp the
general meaning of that collocation. Regardless of the age of learners, when they run
into a word which is not known for them, another word or words which accompany that
word can help learners to deduce the meaning. One of what Hall (2006) suggests for
learners trying to learn vocabulary is that learners should not force themselves to learn
words as single units. Another suggestion proposed by him is that authentic materials
such as newspapers and magazines include more collocations than the ones prepared

especially for language teaching and in order to understand whether a group of words is
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collocations, learners should be given proper education about identifying the

collocations.

Carter (1998) claims that as collocations are groups of words which have frequent
possibility of occurrence, this occurrence can happen in two ways; one is grammatical
and the other is lexical. The first one means that a collocation consists of a word which
can be noun, adjective or verb and a grammar-based structure such as prepositions. For
the second one, lexical collocations are the collocations in which only nouns, adverbs,
adjectives and verbs can be found. Simpson (1996), on the other hand, gives a definition
for a collocation as grammatically combined words. In every language, collocations
exist and they are cruel for language learner to master in target language. Native

speakers of English have a good quality of collocational competence since they acquire

them naturally. If learners can possess a good number of collocations, then it is surely
possible for them to sound like natural, not for their pronunciation but for their word

choice during their speech. When they cannot select the proper collocation for a specific
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situation, although what they want to express can be comprehended, it is not likely to

W

sound as natural (Van der Wouden, 1997).

What is mostly emphasized in collocations is the probability of the words’ occurrence
together in a sentence since every one of the words can have possibilities of creating
collocates with other words. For example, it is much more possible for the word
“attitude’” to be collocated by the word “’positive’’ than the positive by the attitude
since many other words can be used with positive although the number of words which
can be used with attitude is less. There is not any structural rule that governs the
formations of collocations, which means that collocations are not the word
combinations occurring according to some determined rules or principles. So, there are

no terms such wrong collocations since every kind of word in English can create

; collocations and this is not based on a rule. New collocations can always' be created and
used. Yet, collocations are not freely combined words. They are linked to their
collocates through common usage and meaning. When the words in a collocation
change, then the meaning changes, too. The meaning of a collocation is dependent on

each of the words included in the collocations. For this reason, it is much easier to

comprehend the general meaning just by looking at one of the words even if the other

one is not known. According to Lewis (1997), three types of collocations can be

mentioned and these three collocation types are listed and explained below:
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1. Strong: A quite number of collocations can be categorized in this group.

2. Medium strength: The words which are frequently used as collocations and
this frequency is much more than that of week collocations.

3. Weak: The words which are used as collocations much more than random

frequency (p. 30).

A collocation is a combination of two or more single words and Hill (2000) suggested
that collocations can be created in following formations (In Deveci, 2004)
1. Adjective + noun
heavy traffic
2. Noun + noun
ceasefire agreement
3. Verb + adjective + noun
learn a foreign language
4. Verb + adverb
whispered softly
5. Adverb + verb
half understand
6. Adverb + adjective
richly decorated
7. Verb + preposition + noun

speak through an interpreter (p.17)

According to Deveci (2004), since benefitting from collocations provides great
advantages for learners in terms of being understood by the people they are having
conversation with, learners improve their skills at selecting the proper collocations
during the interaction. For all four main skills of English which are writing, speaking,
listening and reading, collocations are great chances to deliver what is meant to be
expressed. Like overall vocabulary teaching, two main parts of the teaching can be
mentioned for collocations, too. One is recognition and the other one is production.
Reading and listening are opportunities for learners to develop their recognition skills
and via these skills; learners can identify the collocations appropriately. The other two
skills, writing and speaking, are the platforms in which learners produce utterances,

clauses of sentences by using the collocations.
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As forming a collocation has no specific and determined rules, grouping collocations
into categories is quite difficult. So, what teachers need to do while they are teaching
vocabulary is that they should present the collocations as the naturally occur. Even if the
formation is not formulated like a grammar rule, collocations are and should be
regarded as beneficial parts of both vocabulary and language teaching. Word
combinations with two or more vocabulary items can be called collocations if they are
often used together. That is why teachers should always consider that each of the words
in a combination is linked to one another so the meaning definitely depends on all of the

words (Nattinger, 1998). Thanks to collocations, learners can create meaningful links

between words and can understand the existing links more correctly. Collocations also
help learners to deduce the meaning of a context by looking at collocations because they
provide clues even though one of the words in a collocation is unknown. So when
learners store collocations in their minds, they realize that even if a rule does not exist,
collocations are formed in a particular way. For example, when they learn fake part
means participating in an activity, they do not even try to say get part or buy part
without conscious. As they become master in vocabulary learning especially in
collocations, they tend to make less and less mistakes related to formation of the
collocations. So, it should never be missed that words must be taught in their natural
combinations with other words not as single elements since this increases both the
permanent storing of the words and the immediate recalling them in any situations
(Wallace 1982). According to Williams (2003), there are a lot of possible definitions for
what a collocation is. However, he prefers to define a collocation as the combination of
two or at most three single words that go with each other with a meaningful structure.

According to him, eight most common categories can be listed as:

Verb + noun make the bed, catch a cold

Adjective + noun hard times, soft music

Verb + adjective + noun have a strong coffee, take the express train
Adverb + verb completely forget, deeply regret

Adverb + adjective highly recommended, highly profitable
Adverb + adjective + noun richly decorated room, highly satisfying result
Adjective + proposition aware of, responsible for

Noun + noun board game, case study
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Among thousands of words, it is quite difficult for learners to pick some words and state
that these words are collocations. Despite this hardship, when they learn collocations
once, then it becomes just like picking up an apple from an apple tree. Provided that
learners learn English through collocations, word combinations and chunks, not only
increases their mental storage of words but also helps them develop their pronunciation
skills during oral communications. Zughoul and Abdul-Fattah (2003) assert that within
the lexical approach, collocations have a notable privilege in that native speakers of
English use the language as structural combinations and chunks. The more learners
become successful at using correct collocations, the fewer mistakes they make while
producing correct collocational combinations. They can also find the proper
combination during a communication without thinking for a long period. One possible
problem for learners may be the order of collocational combinations. Since native
speakers acquire this order naturally from their birth on, learners learning English as
foreign language or second language need to have adequate education on how to select

proper words to combine in the correct sequence.

Vocabulary teaching and collocations have come a long way to be seen as important
and may be the most important parts and elements of language teaching. Once there
were only dictionaries which gave mere definitions of words and maybe an example
sentence in which the words were used. However, today, different kinds of dictionaries
exist and can be benefitted from by language learners. Collocational dictionaries are
very common and affordable for many learners. They not only provide the meaning of
specific collocation but also possible other collocational combinations of a word with
other words. Even the native speakers of English benefit from already-prepared word
combinations and chunks even idioms while they are uttering sentences. They can
distinguish what combinations are inappropriate and appropriate since they started to be
exposed to these naturally combined words as soon as they are born. Firth (1954) gives
a name ‘’expectancies’’ to this situation which means knowing which words generally
create combinations naturally with which other words in written or spoken interactions.
So thanks to these dictionaries and collocation-based vocabulary exercises, learners, no
matter how old they are, can grasp and store vocabulary items in their minds

permanently.

With these advances in vocabulary teaching, collocations are now seen as the practical

ways of presenting natural word combinations existing in real life conversations or
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written texts. This practicality is in learners’ favor in that when learners understand how
practical and easy producing sentences and communicating with the help of collocations
and chunks are, they can start feeling that they can be successful at using the language
since language is more than memorizing thousands of single words and vocabulary

teaching can be practical (McCarty 1984).

2.4.2. Varieties of Collocations

With the help of all the studies carried out as to collocations, it can be concluded that
basically three types of collocations exist. First of these types is syntactically appeared
collocations. Word combinations are formed according to their word classifications to

which they belong. Hausmann (1989) claimed that there are six varieties of

collocations:
Adjective + noun deep sleep
Noun + verb duty calls
Noun + noun a clock radio
Adverb + adjective seriously addicted
Verb + adverb apologize publicly
Verb + noun make appointment

According to Aisenstadt (1981), the category verb + noun should be dealt with deeply
and divided into two different categories which are:
Verb + noun take a nap

Verb + preposition + noun  result in dismissal

Furthermore, when prepositions are taken into account, some more classifications can

be mentioned as well:

Noun + preposition impact on
Preposition + noun on strike
Adjective + preposition good at

Second of the three types of collocations is semantically appeared collocations. For this
type, semantic, the meaning of a word, is fundamental line that determines the
differences between this type and the other types. Function is another term that can be
used to describe the meanings of the words. For instance, “’deliver a speech’ is a

function which means speaking in front of a specific crowd. So, all kinds of functions
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expressed via collocational combinations are listed in this group. Finally, the last type of
collocations is the commutability of collocations. Some words can create more than one
collocation by combining with other words although some can only create one
collocation. The second one is also called restricted collocations. For the restricted
collocations, both of the words in some collocational combinations can be restricted to
each other while only one of them is restricted to another word in other collocations.
For example, ° have/take a look™ is a one-word restricted collocation on the other
hand, “’take a nap’’ is a two words restricted collocation. That is why for this type of
collocation, whether the same meaning of a specific collocational combination can be
expressed with other words or collocational combinations determines the commutability

of collocations.

2.4.3. The Significance of Using Collocations in Classes

Collocations are word combinations whose significance in daily communications and
language teaching and learning has been realized recently. Chunks, word combinations
and structural word units can be all called collocational combinations. In English, it is
believed that there are so many collocations that the exact number of them cannot be
known. Since they are abundant everywhere in language, how important they are in
order for a learner to master in English is clear. According to Sinclair (1991),
collocations are the occurrence of word combinations frequently and they include
combinations, chunks and word patterns which can be found while speaking a language
and writing on a language. Collocations are considered to be crucial in different aspects.
One of them is that because collocations, chunks or other word combinations are quite
abundant in language, they are also claimed to be the basis of teaching and learning a

language creatively.

Psycholinguistic studies reveal that speakers can be fluent when they stop processing
information in their brain and start using the information stored in the brain
simultaneously with the conversation. For this reason, instead of analyzing words, just
memorizing the collocations which are structurally combined, learners can create fluent
productions both in written and oral types of interaction because improving speaking

should be one of the major aims which every learner ought to have. What is more, when
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learners start using collocations more and more, the people whom they are talking to

can have a much better understanding about what has been told them.

Another important aspect of using collocations is that every learner wishing to learn
English also wants to speak like a native speaker. As native speakers use a lot of
collocational or word combinations, which are predetermined structures, while they are
using the language, it can be concluded that benefitting from these word combinations
helps people speak better and more native-like. Whether people speak native-like or not,
anyone who can speak English a little can both understand others speaking and can be
understood by others around. However, the way a learner who is not a native speaker of

English speaks can be frustrating for a native speaker. Wallace (1982) indicates that;

Not being able to find the words you need to express yourself is the most
frustrating experience in speaking another language. Of course
vocabulary is not the whole story: the system of language is also
important. Nevertheless, it is possible to have a good knowledge of how
the system of a language works and yet not be able to communicate in it;
whereas if we have the vocabulary we need it is usually possible to
communicate (p. 9).

So, anyone aiming at learning English should develop storing collocational
prefabricated word combinations in their mind and using them during their production.
In spite of all these significant roles collocations have during teaching and learning a
language, they have just been regarded as significant and dealt with more delicately for
only a couple of decades. Nevertheless, lexical syllabus by Willis and lexical approach
by Lewis are great chances for teachers wishing to focus on using collocations more
frequently and effectively in their classes. These steps towards placing vocabulary in the
centre of language teaching and learning may lack of some aspects such as observations
systematically carried out of native or native-like speakers. Yet, when considered that
vocabulary was ignored for decades, these efforts in vocabulary teaching and learning

worth being praised.

Nattinger and DeCarrico (1992) state that there is no limit of the brain storage and
instead of thinking and analyzing which words are proper to be used together and which
ones are not for a specific circumstance, learners should select the correct combinations
as fast as they can since communication flows and it does not wait anybody. In order to
be fast during an interaction, storing words as units, collocations and chunks in the brain

gives a great speed to the learners to choose and use appropriate combinations. Beside
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positive aspects and perspectives of collocations for language teaching and learning,
using collocations still have some unanswered ambiguous questions. For example:

Simsek (2008) states these questions: -

1. What does “’frequent’’ or “’typical’’ mean in the definitions of a collocation?

2. Can any word combinations found in the textbooks be regarded as
collocations?

3. What are the necessities for a word combination to be called as collocations?

4. Who can claim that a collocation sounds natural? (p.38)

Since collocations do not have any particular rules to govern which combinations are
habitual and which ones are not, answering these questions is not easy at least for now.
These unanswered questions create some difficulties for both language teachers and

language learners, though.

2.4.4. Studies Abroad

Since the time when collocations started to gain importance on vocabulary teaching,
research studies have been mostly emphasized on theoretical issues about collocations
such as what the collocations types are and how they are built up. For instance, when
the findings of Zhang (1995) are analyzed, it is found out that using grammar-based
collocations is more common than lexis-based collocations when the proficiency level
of learners are low and this is most probably because of putting emphasis on grammar
more. On the other hand, few research studies have dealt with the practicality of

collocations in classroom environment.

However, in terms of competence, how to use collocations in EFL classrooms and to
what extent collocations are effective in order to enhance long-term storage of words
and recalling them when needed should be more significant. For example, according to
Webb and Kagimoto (2009), teaching collocations is effective in order to increase the
number of vocabulary items which learners keep in their minds even if they are in a
conventional learning environment. Nation (2001) and Ellis (2001) claimed that the

proficiency level of learners is directly influenced by how many collocations they know
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and how well they know how to use them. Moreover, collocations improve the
vocabulary learning of the learners. Tseng (2002) conducted an experimental study with
high school learners and it was concluded at the end of the study that learners taught

through collocational units became more successful according to posttest analysis.

Some research studies have also focused on the comparison of collocations with the
traditional techniques such as translating and explaining the L1 equivalences. For
instance, when the findings of the study by Rahimi and Momeni (2012) are analyzed, it
is stated in the study that teaching vocabulary items as collocations provides a great
chance to gain more words and retain them in the mind for longer periods. Their study
also shows that including collocations during the vocabulary teaching period increases

the learners’ language proficiency. Both Bonk (2000) and Gitsaki (1996) tried to see

whether collocational competence affects the language proficiency of the learners. Both
researchers concluded in their studies that there was a significant correlation between
them, which means that as the collocational competence of the learners becomes higher,

the language proficiency of the learners improves, too. According to William (2000),
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learners’ capability of learning new vocabulary items through collocations increases as
their proficiency levels progress. Thanks to all these findings and results, it can be
claimed that if the vocabulary items are taught as co-occurring words such as

collocations, learners can both enhance their vocabulary storage and improve their long-

term memory storage.
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Vocabulary and language skills which are speaking, writing, reading and listening are
highly interrelated issues in language teaching. Without vocabulary, any kinds of those
skills cannot be accomplished completely and correctly. To see how related vocabulary
and language skills are, Hsu and Chiu (2008) carried out a research study to figure out if
the collocational competence of the learners affected their speaking proficiency or not.
According to the results of Hsu and Chiu’s study, strong relationship existed between
the collocational competence and speaking proficiency. If the learners can learn more

collocations, they can speak much better.

In the Iranian context, Attar and Allami (2013) conducted a four-week experimental

research study to figure out how teaching collocational units affected learners’ speaking

skills. According to the interview results of the learners, the experimental group far

exceeds the control group in terms of speaking. Writing is another language skill which
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is mostly associated with vocabulary. If the learners learn more vocabulary items, can
they write better? A study on whether there is any relationship between learners’
language proficiency on writing and their collocational competence is Hsu’s (2007)
research study in Taiwanese context. In that study, the researcher tried to find out
whether learners’ writing skills improve as their knowledge of collocations increases.
After the analyses of the findings, the researcher stated in the conclusion part of the
study that collocational competence played a significant role in enhancing learners’
writing skills. It was also indicated in the study that the more collocational units learners

used while writing, the higher their writing scores were.

As to the last research question of the present study which is about learners’ perceptions
about collocations, more research needs to be carried out in the field. One of the studies
having been carried out so far is the study of Phuong (2012). In that study, Phuong
(2012) wanted to learn what teachers think about using collocations while teaching
vocabulary. According to the results of that study, teachers find collocations applicable
and effective. On the other hand, what are the learners’ perceptions on the topic is also
significant for teachers in terms of modifying their teaching styles. To see how learners
think about collocations, Wu (2015) carried out a study using questionnaire and
interview with learners. Their answers indicated that learners had positive attitude
towards including collocations in their learning process. Learning the perceptions of the
learners about collocations can create a chance to understand how learners can feel and
what aspects of vocabulary teaching are missing during the teaching period. Thus, this

can help teachers to fill the gap in their teaching methodologies in favor of learners.

2.4.5. Studies in Turkey

Although there has been shifting interest towards teaching collocations around the
world for about two decades, collocations have attracted a little attention recently in
Turkey. Ordem and Bada (2016) searched social, health and physical sciences in terms
of collocational similarities and differences and concluded that physical and health
sciences were really close to each other in terms of collocational verbs used. However,
collocational verbs utilized in social sciences were quite different from other two fields.
Balci and Cakir (2012) conducted a research study in order to find out whether teaching

vocabulary through collocations can affect learners’ proficiencies. They found out that
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collocations could be utilized as a major way of vocabulary teaching as using
collocations can help learners remember the words more easily. Moreover, preparing
groups of collocations and presenting them according to these groups can make the

teaching more effective in terms of keeping words in the brain (Akpinar & Bardakgi,

2015).

In order to understand the correlation between the learners’ reading proficiencies and
their collocational competence, Ordem and Paker (2016) carried out an experimental
research study whose purpose was to look for whether teaching words as units of
collocations improves the retention of learners. According to the results of that study, it
was indicated that the group which took the treatment was far better in keeping words in
their minds and benefitting from them during reading sessions. Furthermore, Tekingiil
(2013) studied whether teaching collocations was more influential in reading
proficiency than teaching words as single units. Interestingly, no significant difference
was found according to the results of that study, which means that teaching both
collocations and words as single units affected the learners’ reading proficiency almost

equally.

Since collocations are seen crucial in vocabulary teaching, how to teach them more
effective has been also an important issue to be tested by various research studies. To
draw attention to this point, Akinct (2009) carried out a study to see if explicit
collocation teaching improves learners’ overall knowledge of collocations. When the
findings were analyzed, it was revealed that teaching collocations could be used as a
beneficial way of teaching vocabulary. According to the study by Kog (2006), teaching
collocations to the learners was beneficial for both learning of vocabulary items better

and retaining them for longer periods.

Regarding the last research question which is about how teachers and learners think
about collocations, Mutlu and Kaslioglu (2016) conducted a research study on both
teachers’ and learners’ perceptions. They benefitted from questionnaires and open-
response items. At the end of the study, it was stated that both teachers and learners
mostly agree on the significance of collocations in vocabulary teaching. However, the
main thing which they did not think similarly was the time allocated for the activities
including collocational units. While the teachers thought that the time was enough,

learners believed more time needed to be allocated. All these research studies clearly




state that in order for learners to master in vocabulary and for teachers to make their

learners masters in vocabulary, making use of collocations is a great chance and

strategy and therefore, it should be integrated into classroom activities by the language

teachers.
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CHAPTER III

METHODOLOGY

3.1. Research Design

Since quantitative data (through pre, post and delayed posttests) were gathered first and
qualitative data (through open-response items before and after the treatment and field
notes during the treatment) were gathered after the quantitative data were collected, the
research design of this study is sequential explanatory design which is under the mixed
method design. If the results of quantitative data analysis can be combined with the ones
of qualitative data analysis, it can give a chance to reach more precise answers to the
research questions (Cresswell, 2009). Gathering quantitative data ensures that any kind
of change is because of the treatment, not anything else (Sener & Bostan, 2017).
Pretest/Posttest design was implemented in the study to see whether there was any
effect of the strategy which was supposed to be measured on vocabulary teaching.
Furthermore, this design can lead researchers to determine the immediate effect of the
treatment on the participants (Mackey and Gass, 2005). Qualitative data, on the other
hand, provides comments, observations and opinions of participants in a study. Since
these issues cannot be measured with quantitative data, gathering qualitative data and
combining it with quantitative data can definitely enhance the reliability of research

studies.

3.2. Participants

This study was carried out during the spring term of 2018-2019 education year at a state

secondary school. The participants of the study are 52 Turkish secondary school
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students of seventh grade with the age range of 12 to 13 (21 male and 33 female). Why
the seventh grades were chosen for the study was that the number of fifth and sixth
grade students were not enough for homogeneity of both control and experimental
groups and since all students were supposed to do writing tasks related to the pre-
determined collocations weekly, fifth and sixth grades might not be suitable for such
kinds of tasks. On the other hand, eighth grades were busy with their high school
entrance examination. 36 students were placed in the control group which was taught
through activities as proposed in students’ course book and other 16 students were
placed in the experimental group which was taught through collocations. Participants
were assigned to both experimental and control groups according to their overall exam
grades by the administration. After applying the pretest, it was ensured that the scores of
the participants were similar in both experimental and control groups. All of the
participants had similar opportunities to reach extra information about the subject of this
study. None of the participants had any kind of health problems which could affect the

treatment.
Table 3.2.1

Participants’ Demographic Features

Gender Number %
Male 2 38.88
Female 33 61.12

3.3. Instruments

In order to obtain both quantitative and qualitative data in the study, the following

instruments were utilized:

3.3.1. Vocabulary test as the pretest/posttest / delayed posttest

Before starting the treatment, researcher prepared a vocabulary test as pretest, posttest

and delayed posttest (see appendix E). As for the content of the test, verb+noun




28

collocations from the students’ course book were selected. Some examples for the
verb+noun collocations from the book are “’save money, set a goal, make a wish, make
a guess, break a rule, take a break, take a nap, pay attention, get permission and get a
job’’. As for the question types of the test, they include choosing the correct answer(s)
among multiple choices, matching given words with the pictures, matching vocabulary

items with their collocates, fill in the blanks exercises.

When the test was prepared, expert opinion was gathered from four EFL academicians
and necessary changes and modifications were done to make sure that the researcher-
made vocabulary test could be both reliable and valid. This pretest was applied to be
sure that there was no significant difference between experimental and control groups in
terms of participants’ level of vocabulary knowledge. At the end of the study, the same
pretest was applied to both groups as the posttest with the aim of checking if there was
any significant effect of the treatment on participants’ vocabulary retention. After two
weeks, the same posttest was implemented to both control and experimental groups

again as the delayed posttest to check participants’ retentions.

3.3.2. Open-Response Items

Both before and after the treatment, open-response items were used (see appendix D).
Why open-response items were benefitted before and after the treatment was to see if
there was any change in participants’ opinions about learning vocabulary through
collocations. In order to increase validity of the research study, expert opinions were

gathered and necessary changes were carried out accordingly.

Table 3.3.2.1

The Questions included as Open Response Items

Q. 1. Genel olarak Ingilizce 6grenme konusunda ne diisiiniiyorsunuz?

Q. 2. Ingilizce kelimeleri nasil 6greniyorsunuz?

Q. 3. Kelime esdizimliligi hakkinda ne biliyorsunuz?

Q. 4. Sizce Ingilizce 6gretiminde kelime 6greniminin 6nemi nedir?
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3.3.3. Field Notes

During the treatment, teachers took notes (see appendix F) about how participants in
both group reacted to the strategies used to teach pre-determined vocabulary items. In
what aspects participants had positive and negative attitudes towards the strategies was
also noted down by the teacher. Furthermore, any struggle which participants might
have during the treatment was also stated by the teacher. All these field notes

contributed to the results of tests and open-response items.

3.3.4. Writing Tasks

After each week, participants were supposed to carry out a writing task which included
weekly determined collocations. The main purposes of these tasks were to understand
how both groups performed during the treatment and to see if there was any difference
between the production skills of both groups. For example, participants were required to
write some sentences describing a real or imaginary birthday party and possible good
and bad things which might happen during the party for the first week’s assignment (see
appendix G). After they completed the task, how many collocations were used in the
task was analyzed. For the rest of the weeks, see the appendix H, I, J, K and L. Some
examples from participants’ writing papers are presented in the findings part of this

study without giving the names of the participants.

3.3.5. The instructional Materials

The book which was benefitted for both groups was the same. Its name is “’Moonlight
English 7°* and it is used in the Turkish secondary schools for seventh grade students.
The book is written by Esra KANDILCI and published by Dikey Publishing. It is
accepted as the course book for 2018-2019 academic year with the approval of ministry
of education and contains 10 units. Since this research study was carried out in the
spring term of the year, the vocabulary items of the study were selected based on the
key words from the last five units of the book in order to increase the reliability because

only the last five units had not been studied in the classroom yet.
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3.4. Data Collection Procedure

In order to collect data during the study, the same vocabulary test was applied as pre-
test, post-test and delayed posttest. The pre-test was applied in two groups at the same
time without announcing it to participants beforehand. In the experimental group,
teacher taught pre-determined collocations using pictures, fill in the blanks exercises
and matching collocations with their meanings. In the control group, the teacher
benefitted from vocabulary teaching activities which were placed in the participants’
course book. Vocabulary items in these activities were placed separately as single
words, not as collocations. These activities were based on matching words with their
definitions and fill in the blanks. The teacher also asked participants to search
dictionaries for definitions in the control group. After that, the teacher checked what the

participants had found and corrected the ones which were incorrect.

At the end of the sixth week’s treatment, the same pretest was applied to all groups as
the posttest to make comparisons about how much they learned and to see whether
teaching through collocations was influential. Two weeks later, the same posttest was
applied again as the delayed posttest to check the participants’ retention. In addition to
these tests as quantitative data, open-response items as qualitative data were utilized
both before and after the treatment. In addition, the teacher took notes about what
happened in the classroom during the treatment for both groups and what the
participants’ attitudes towards the process were. These notes provided a chance to
collect data during the treatment process. Since qualitative data is generally seen as
significant in terms of understanding participants’ thoughts, opinions and emotions,
integrating qualitative data into quantitative data made the findings more important and

also more respectable.
Table 3.4.1

The Distribution of the Instruments According to the Groups

Experimental Group Control Group

Pretest Pretest

Open Response Items (Before Treatment) ~ Open Response [tems
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Treatment -
Posttest Posttest
Open Response Items (After Treatment) Open Response Items
Delayed Posttest Delayed Posttest
Field Notes Field Notes
Writing Tasks Writing Tasks

3.5. Data Analysis

Both qualitative and quantitative data were gathered separately. However, after
completing the analysis of each data, the relationship between these data was analyzed,

too.

3.5.1. Quantitative Data Analysis

Since quantitative data is related to numerical values, the results of pretest, posttest and
also delayed posttest were analyzed with SPSS (version 22) program. The mean scores,
significance and normality values were calculated by applying t-test with the program in
order to interpret the quantitative data. The tables, descriptive statistics and analysis

based on these data were placed in the findings part of the present study.
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