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ABSTRACT

THE EFFECT OF SONGS ON PRONUNCIATION OF YOUNG EFL
LEARNERS
SALDIRANER, Gizem

MA Thesis,

Foreign Languages Teaching Department
English Language Teaching Program
Supervisor: Assoc. Prof. Dr. Emrah CINKARA
January-2020, 117 pages

Pronunciation is an important part of language teaching for a clear and understandable
communication in the target language. It does not have to be native-like but intelligible
and comprehensible pronunciation is a requirement for an understandable
communication. How to teach pronunciation in a foreign language classroom matters
because the effectiveness of the activities determines the success of learners. Instead
of uncommunicative and old-fashioned pronunciation activities, the use of music in
language teaching is not a new trend. Music has lots of beneficial effects on language
teaching from motivation to recalling learned items better and easily. In this study, the
effects of songs on young learners’ pronunciations have been investigated. Participants
formed two groups, experimental and control group. Experimental group were taught
by six different songs and control group received texts for pronunciation teaching
during two 40 minutes lessons. All participants pronounced target words before and
after teaching sessions. Two native speaker evaluators graded pretest and post-test
pronunciations of the all participants. Results of ANCOVA analysis showed that
experimental group’s post-test scores significantly different from those of control
group, which means that use of songs in pronunciation teaching has a positive effect
on learners’ pronunciation.

Key Words: pronunciation teaching, songs, songs in ELT classroom, young learners



OZET

SARKILARIN GENC OGRENCILERIN TELAFFUZU UZERINE ETKISi
SALDIRANER, Gizem

Yiiksek Lisans Tezi,
Yabanci Diller Egitimi Anabilim Dali
Ingiliz Dili ve Egitimi Programi
Tez Danismani: Dog.Dr. Emrah CINKARA
(Ocak-2020, 117 sayfa)

Telaffuz 6gretimi, yabanci dilde agik ve anlasilir bir iletisim kurabilmek i¢in dil
ogretiminin 6nemli bir boliimiidiir. Iyi bir iletisim igin anlasihr bir telaffuz
gerekliliktir. Yabanci dil smiflarinda yapilan aktivitilerin etkililigi, 6grencilerin
basarisini etkilediginden siniflarda telaffuzun nasil 6gretildigi 6nem teskil etmektedir.
Dil 6gretiminde iletisimsel olmayan ve modasi gegmis eski tarz telaffuz aktiviteleri
yerine miizigin kullanilmas1 yeni bir yonelim degildir. Motivasyona olan etkisinden,
Ogrenilen 6geleri daha kolay ve daha iyi hatirlamaya kadar miizigin dil 6gretiminde
bircok faydali etkisi vardir. Bu c¢alismada, sarki kullanimimin gen¢ Ogrenicilerin
telaffuzlar tizerine olan etkisi arastirilmistir. Katilimcilardan deney grubu ve kontrol
grubu olmak flizere iki grup olusturulmustur. Deney grubundaki katilimcilar 40
dakikalik iki ders boyunca alt1 farkli sarkiyla ders goriirken kontrol grubu metinler
tizerinden telaffuz ¢alismiglardir. Tim katilimcilar hedef kelimeleri, derslerden once
ve sonra telaffuz etmislerdir. Ana dili Ingilizce olan iki farkli degerlendirici ilk test ve
son test sonuglarini puanlamistir. ANCOVA analiz sonuglari, deney grubunun son test
puanlarinin, kontrol grubunun puanlarindan anlamli oranda farkli oldugunu
gostermistir. Bu da sarki kullaniminin, grencilerin telaffuzlarinda olumlu bir etki
yarattigini ortaya koymustur.

Anahtar kelimeler: telaffuz 6gretimi, sarkilar, dil sinifinda sarkilar, gen¢ 6grenciler
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CHAPTER ONE
INTRODUCTION

1.1. PRESENTATION

This study aims to reveal if there are any effects of use of songs on the pronunciation
of students. The study will show if it is possible to improve pronunciation teaching by
using songs and how much pronunciations of students can improve by studying on
songs. In this chapter, background information about the subject of the study will be
presented. Linked with background information, the purpose and the significance of
the study will be expressed as well as statement of problem, research questions and

assumptions.

1.2. BACKGROUND OF THE STUDY

During the long years of foreign language teaching, grammar and vocabulary teaching
took precedence over pronunciation teaching. Changing perspectives of language
teaching methods on speaking and communication skills created some changes on this
pronunciation teaching phenomenon. New trends in language teaching require and
necessitate speaking skills, communication proficiency and intelligibility, which put
more importance on pronunciation. However, it is still not possible to claim that there
are enough research studies done on teaching pronunciation (Foote, Trofimovich,
Collins & Urzua, 2013; Derwing & Munro, 2005). Pronunciation teaching requires
more attention when compared to other skills because there are some linguistic
differences between English and native languages of some EFL learners. Stress and
intonation patterns, phonological features of a language require more effort and

practice to acquire the pronunciation system of the language properly.

Among the other problematic issues which makes pronunciation teaching

demanding for language teachers is that many teachers do not feel confident



themselves to teach pronunciation to their students. Instead, they may choose to ignore
this skill of the language due to their feeling of incompetence. Foote, Holtby and
Derwing (2011) investigated practices and beliefs of teachers on pronunciation
teaching in Canada and they found that there were many teachers feeling not satisfied
with themselves to teach segmentals and prosodic features of pronunciation. The
researchers also reported that 75% of the teachers wished there had been more

pronunciation training.

Even the teachers admit the necessity of including pronunciation training in
their language courses and they do not feel confident about their own pronunciation
skills. There remain a few big questions: How to teach pronunciation? Which
techniques to include? Is studying on segmental features or suprasegmental features of
pronunciation better for language learners? Should there be some differences between
adult language classes and young learner’s language classes, and if so what are those
differences? How to teach pronunciation in a foreign language classroom matters
because the effectiveness of the activities determines the success of learners.

Young learners’ characteristics require some precautions for language teachers
because young learners feel more energetic, usually much more eager to learn when
compared to older ages and also more susceptible to demotivation during the lessons.
Below are some important principles that are compiled from resource books in the
field of young learners (Halliwell, 1992; House, 1997; Moon, 2000; Phillips, 1993;
Pinter, 2006; Rixon, 1999; Scott & Ytreberg, 1990; and Slattery & Willis, 2001 as
cited in Haznedar & Uysal, 2010, pp 6-7).

e “Listening and speaking should be taught first.

e The primary focus should be on meaning rather than form.

e Activities should be fun and enjoyable.

e Activities should involve “doing” or performing tasks.

e Activities should create a need or desire to communicate.

e Young learners should feel relaxed in the classroom.

e Language use should be illustrated by use of objects, pictures, actions
or gestures.

e Suitable activities include use of rhymes, songs, stories, poems, drama,
project/ theme-based approaches and TPR activities.

e The use of chunks of language should be promoted.



e Lessons should be conducted in the L2 as much as possible.

e There should be a variety of activities.

e Classroom routines should be established.

e Activities should use children’s sense of imagination.

e Tasks should be simple enough for children to understand what they
are expected to do.

e Activities should be demanding, but not too demanding, and must be

achievable”

As researchers underline many times young learner language classrooms
should be fun, creative, motivating and interesting. When it comes to create a student-
friendly and stress-free atmosphere in a language course for pronunciation teaching,
one of the solutions that teachers first come up with is the use of songs. Instead of
uncommunicative and old-fashioned pronunciation activities, the use of music in
education especially in language teaching is not a new fashion. As Domoney and
Harris (1993) stated that involvement of students in lessons is a huge problem and the
use of music can solve this problem by increasing motivation of learners. They also
mentioned that music is everywhere in all learners’ and teachers’ lives, so it creates an

authentic material for learners to talk about.

The use of music for educational purposes does not only increase learner
motivation but also it has some beneficial effects on brain development. Frank Wilson,
a neurologist, declared that “music more fully involves brain functions in both
hemispheres than any other activity” (cited in Yoon, 2000, p. 4). The use of music in
broader sense has some cognitive advantages in other subjects as well as language
learning, too. Butzlaff (2000) found in his meta-analysis study that reading / verbal
tests and music are correlated. Schlaug, Jancke, Huang, Staiger and Steinmetz, (1995)
explain that they revealed that musicians’ corpus callosum size is bigger than others’,
which causes stronger relationships between two hemispheres of the brain. As a result,
the stronger connections between hemispheres of the brain, the more successful

individuals in their use of brain.

Research studies in the field of language teaching reveal that songs can be used
for many purposes in a language classroom. They make easier for learners to grasp the
target vocabulary, grammar structure and also pronunciation. If the songs are selected

accordingly, they are very rich in terms of input in the target language. According to



results of the survey that Ulate (2008) carried out students themselves regard listening

songs as useful to study pronunciation.

Another advantage of the use of music in the classroom is that it minimizes
the stress of learners and helps them to be more receptive to new information.
Krashen’s affective filter hypothesis argues that affective filter of a learner should be
low so as to learn more easily. The affective filter is something which is influenced by
the atmosphere of the learning environment and attitudes of the teacher. Therefore,
creating a relaxed learning environment to lower the affective filters of learners to
teach pronunciation is crucial, otherwise language learners may feel stressed and shy
while practicing pronunciation by trying to utter the correct sounds. Engh (2013)
claimed that literature review on the relationship of the use of music and affective filter
reveals that music helps students feel more relaxed and less stressful and so more open

to learning.

Related research studies usually showed in the literature that songs have a
positive effect on students’ pronunciation either causing them to remember and learn
easily or at least increasing their motivation, feeling relaxed and developing a positive
attitude towards the language (Jolly, 1975; Claerr & Gargan, 1984; Ulate, 2008;
Farmand & Pourgharib, 2013; Rubio & Conesa,2015).

1.3. STATEMENT OF THE PROBLEM

People learning English should be intelligible to other people, which is defined as
being comprehensible by listeners to be able to maintain their communication (Munro
& Derwing, 1995). This intelligibility principle inevitably requires teaching and
studying pronunciation although there is a debate whether an accented pronunciation
can be an example of good pronunciation. Abercrombie (1949) discusses in his very
early work that people except prospective secret agents and teachers do not need to
have a perfect pronunciation. He states that if other speakers of the language can
understand the language learner easily, with minimum effort, that is enough for an

ordinary language learner’s pronunciation.

Most teachers and other educators admit the necessity of having a
comprehensible and clear pronunciation but what is the best way to acquire it? There
are some controversial views of researchers about explicit and formal pronunciation

teaching and its effects on final achievements of learners. Pennington and Richards



(1986) mention that there are some research studies conducted on pronunciation
teaching, but the results are not satisfying in terms of certainty and consistency because
some studies confirm that formal teaching has positive effects on learners’

pronunciation, while others refute that.

While studying pronunciation with young learners, classes should be stress
free and relaxing because young learners can easily get bored and demotivated.
Therefore songs, role plays, dramas, and some other communicative and fun activities
should be frequently preferred by the teachers. Generally, and unfortunately most
teachers in Turkey prefer some methods and techniques derived from Grammar
Translation Method even if they do not implement that method firmly. Pronunciation
is usually taught by reading by the teacher and repeating by students, which cause
many students to repeat without knowing what and how to pronounce or even worse

they do not repeat anything at all!

These facts from the research studies in the field and the conditions in schools
and language teaching mentioned briefly above pose some questions in pronunciation
teaching in language classes. This research tries to compare two different techniques
to focus on pronunciation of words and tries to find which effects these two techniques

have on students’ learning.

1.4. PURPOSE OF THE STUDY

This study aims to find if there is a relationship between songs and pronunciation.
That’s to say, the study tries to reveal that how the use of songs affects students’
pronunciation skills and success. Since pronunciation is important part of
communicative competence (Morley, 1991; Ketabi & Saeb, 2015) and communicative
competence is indispensable for learning English, teaching pronunciation becomes
more important within the years. However, Suter (1980) states that there is a little
relationship between pronunciation teaching in the classroom and attained
pronunciation. On the other hand, there are some studies which show using songs in
language classroom effect students’ pronunciations. Lynch (2000) states that students
can hear and learn an accent to which they are normally exposed. Also, related research
studies and articles in the literature highlight the importance and effects of songs in a
language classroom on motivation, stress free learning atmosphere and retention and

retrieval of information. Based on those different results of experimental research



studies conducted on the relationship between pronunciation skills and songs, this
study also tries to report if using songs in pronunciation teaching can help learners
improve themselves more than the use of texts which is an example of traditional listen

and repeat technique.

1.5. SIGNIFICANCE OF THE STUDY

This study investigates and emphasizes one of the most highlighted and popular areas
in modern era of language teaching. Different perspectives on standard pronunciation,
pronunciation teaching and pronunciation teaching methods in language learning and
teaching are among popular subjects in last a few decades. If the necessity of teaching
pronunciation is admitted, the most accepted principle is that pronunciation teaching
should be implemented in a new communicative and authentic way instead of
mechanic repetition drills. Among those new techniques music and song usage hold
an important place. However, studying pronunciation is among the most neglected
parts of language teaching in Turkey due to some reasons such as phonological
differences between Turkish and English, lack of self-confidence of teachers in
English speaking, the lack of practice in daily lives of students, the huge burden of

national exams and curriculum in Turkey.

There are lots of articles which summarizes different researchers’ views on
positive effects of songs on foreign language learning based on language learning and
teaching theories and practices in the field. As Berk states (n.d.) research studies done
to investigate the effectiveness of music on learning is common but the problem is that
they mostly conducted on reading and mathematics skills generally with preschool and
elementary school students. Although there are some studies going into the
effectiveness of using songs in pronunciation teaching, this study is different in terms
of its treatment of the use of songs. Other experimental research studies mostly
investigate the effectiveness of songs without doing any comparison to any other
technique. However, this study analyzes two different technique, their effects on
students’ attitudes / motivations in classes and their improvements in pronunciation,
and lastly differences of these techniques in pronunciation teaching if there are any.
Songs are the basis of intervention lessons of this study and this is a good way to
investigate effects of songs by eliminating confounding variables related to teaching

techniques apart from songs. While evaluating the pronunciation of words, there were



no external researcher in this study. The researcher was the teacher of both groups,
experimental and control groups but the evaluators were two different native speakers
and pronunciations of students were evaluated outside of the classroom, which is a

good to create a relaxed atmosphere in the classroom for assessment part of the study.

This study is also significant in terms of target group of the research. Most
studies on pronunciation teaching in the literature largely deal with university students
and some other adult learners. To find studies carried out with younger learners is
possible but they are rare. This study is important and will contribute to the literature
considerably because its target group is not very young learners (ages 3-7) or adult
learners to which lots of studies have references, however, the study is performed with
the group in between that’s young learners (ages 8-12). Since sample group of the
study is teenagers (young learners), the results will be more remarkable for teaching
pronunciation because the younger learners are, the better results will be attained in
language teaching. With its results, this study will make a great contribution to the
field of language teaching by relating pronunciation teaching, and song usage in the
classroom to young learners. Also, it will yield some pedagogical implications for
president and prospective EFL teachers to take into account in their teaching plans and
processes. In the light of the results, the study tries to offer some concrete steps that
should be taken for teaching pronunciation in an EFL classroom.

1.6. STATEMENT OF THE RESEARCH QUESTIONS
The research questions that are aimed to be answered are below:

1. Does the way pronunciation is taught (via songs or text) affect the
pronunciation skills of students in a young learners EFL classroom?

2. If songs affect the pronunciation skills of students, is there a statistically
significant difference between post-test scores of song group and text group?

3. Are there any difference between two groups in terms of students’ affective

and motivational states?

1.7. ASSUMPTIONS

It is assumed that the choice of classes that are selected for the lessons during the
experimentation of this study will not affect the results of the study in a negative way

since cluster sampling has been used as a type of random sampling.



Students in both experimental and control groups are believed to do their best
during intervention lessons of the study, otherwise it might create some problems
regarding to results of their pronunciation tests. Researcher took some precautions to
prevent students’ indifference to lessons and activities and to prompt them to be a part
of the lesson such as reminding frequently students that they will be responsible from
the texts, songs, words, or announcing that their performances will be tracked by the

teacher although they will not be given grades directly based on their performances.

1.8. LIMITATIONS

The number of students in both experimental group and control group may be a
weakness for the study. Both groups totally included 72 students because of the
practicality principle, however, if the study is replicated with a wider sample, results
can be more generalizable. Moreover, weekly schedule for treatment lessons was
limited to two lessons per week in this study, which means that the teacher had to study
pronunciation according to the plan designed for the study only twice a week. If it had
been possible to allocate more time, the results obtained from the treatment may have
been different. If there were more raters, the results would be more reliable. Also, there
were only six songs and working on pronunciation via songs or texts did not last
throughout the whole term or year. The time allocated for pronunciation during the
education year may change the results, too. Finally, each song included 8-12 target

words because the number around 10 is ideal for young learners.



CHAPTER TWO
LITERATURE REVIEW

2.1. PRESENTATION

This part of the study displays related and necessary theoretical background
knowledge associated with the main parts of the study. It firstly starts with which place
pronunciation teaching holds in foreign language teaching, referring to the importance
of pronunciation in communication, which pronunciation forms as a result of World
and International Englishes to teach and how to teach pronunciation to achieve better
results. Literature review of this study then relates the young learners’ characteristics,
young learner classrooms’ dynamics and the use of music especially songs in teaching

to the pronunciation teaching.

2.2. THE IMPORTANCE OF PRONUNCIATION TEACHING
2.2.1. Is it Necessary to Teach?

Pronunciation teaching has sometimes been called as the “Cinderella” of ELT
(Seidlhofer,2009) during long years because it is usually the neglected part of second
and foreign language teaching. Excluding the pronunciation teaching from language
teaching process is in fact totally an irrational attitude because language itself certainly
requires communication and speaking in it. However, different reasons cause
pronunciation teaching to be Cinderella of ELT. Among them are the teachers’
perspectives on necessity of pronunciation teaching and self-confidence on their own
pronunciation. If the teacher believes in grammar or vocabulary should come first in
language teaching, it is inevitable that he or she will neglect pronunciation teaching in

his or her teaching philosophy.

Another factor preventing pronunciation teaching to get necessary importance

from teachers is what Kelly (2004) calls as paradox. He talks about a hesitation in how
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to teach pronunciation and an unwillingness to teach it. He states that experienced
teachers usually feel a lack of knowledge about pronunciation and pronunciation
teaching theories while trainees and new teachers are more enthusiastic about
pronunciation teaching, however, they still give more priority to grammar and

vocabulary.

Different varieties of English may be a reason for teachers to underestimate to
value of pronunciation teaching because they may feel that they are not capable of
capturing of all those different varieties. Nonetheless, Kelly (2004) puts forward a
basic solution to this problem. He states that teachers should teach what they know
and use, and they should try to be familiar with other forms as much as they can do
instead of leaving the pronunciation part of language untouched.

2.2.2. Age Factor in Pronunciation Teaching

Whether there is a critical age or not for language learning is in disagreement between
researchers because there are lots of research studies on this area comparing adult and
child attainments in language acquisition and some support the critical age hypothesis
of Lenneberg while others do not validate the theory. Critical Age Hypothesis (CAH)
assumes that there is a critical age period which ends with or after puberty and beyond
that it is not possible to acquire a language as well as before. Therefore, children are
seen as better learners of L2 than adults and this belief is especially widespread for
native like pronunciation acquisition. The well-known Genie case in language
research, which is a 13 years old girl’s inability of acquiring language after spending
13 years without having any contact and without being exposed to language, is the
basis of CAH. The Genie case is a supporting evidence for CAH in L1, however, there
is still not any consensus on CAH for L2. Finding opposite evidence for CAH, Olson
and Samuels (1973) suggest that researchers should discriminate between CAH in L1
and CAH in L2 as Lenneberg did because there are some biological factors in L1
learning which are important and also have an effect in language acquisition process,

nevertheless, they do not carry so much weight in L2 learning.

Snow and Hoefnagel-Hohle (1977) found a negative proof of CAH both in
their laboratory and naturalistic studies. In laboratory experiment, younger participants
got lower scores than adults in pronunciation tests. In the naturalistic study, younger

participants could not achieve higher scores than adults, too, at the beginning,
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however, younger ones became more proficient in pronunciation of some sounds after
spending 10-11 months. Krashen, Long and Scarcella (1979) also states that adults
and older children learn a language faster than young children, which is an opposition
to CAH, but young children close the gap between two groups in one year and they
become better than older groups in their final attainment of language especially in

pronunciation.

Cook (2008) briefly talks about his postgraduate students and asserts that they
were worried about whether their children would manage to be successful in English,
however, Cook tells that they were then not much pleased with outcome because their
children were speaking better than themselves. Busa (n.d.) support CAH and she
asserts that it is not very likely for learners to achieve native like speech patterns if
they start learning the language after early childhood and the high amount of exposure
does not make the situation better. Oyama (1976) came to conclusion in her study that
there is an inverse relationship between the age and accent of language learners. It
means that the younger someone starts learning the language, the less accent he will
have. As quoted in Zhang (2009), Nation and Newton indicates that:

“Usually, if the learner began to speak in the second language before the age
of six there will be little or no accent. If the learner began to speak between the age of
seven and eleven, the learner is likely to have a slight accent. If the learner began to

speak after age of 12, the learners almost always have an accent.” (p. 38)

Although the degree to which age affects pronunciation and language
acquisition after or in puberty as CAH prescribes has not been certainly verified or
disproved yet, the research studies in the literature apparently show that there are so
many factors involved in the learning process and its relation to age that it is not easy

to prove or confute CAH.

2.2.3. Identity and Pronunciation Teaching

As Widdowson (1994) asks the big question that who as a country or culture should
have the right of claiming to be possessor of English and he clarifies this questionable
matter by stating that it is not practically possible for anyone to maintain an ownership
of English because many people all around the world make use of English to realize

their needs and communication. Also, that English is an international language brings
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about its being diverse. English has roles both in group allowing people to execute

their communications and in society indicating people’s identity in society.

Seidlhofer (2009) explains identity disclosure in two different dimensions as
individually and communal. People express themselves and present their identities
through their language individually and their identity is a sign of a membership of a
group or community in the society. Since different kinds of pronunciations are the
basis of people’s being intelligible or not, identity and intelligibility can sometimes be
at odds. Morley (1991) asserts that intelligibility, which is generally seen as the
required feature for a well-established communication, is not always the thing that
learners of English prefer to achieve at the end because of their wish to display their
identity on purpose, otherwise, they may feel that they are disloyal to their L1

community.

How we pronounce words affect how other people see us and therefore it makes
possible to get some judgments about people and the culture or community they belong
to. Moreover, some people willingly prefer to maintain their L1 accent in L2 because
they do not believe that it is crucial to acquire native-like pronunciation to be able to
keep communicating in it (Pennington & Richards, 1986; Habib, 2013). Two studies,
which belong to Wahid and Sulong (2013) and Jindapitak (2015), in the literature are
good examples to identity maintenance issue in terms showing how participants in
both studies are of the opinion that they should keep their accent. Some of the
participants mentioned in questionnaires that they are pleased with their accent, they
don’t need to adopt native-like pronunciation and want others to recognize their own

accents.

Finally, the effects of accent are not always positive or desirable. The accent
of someone determines which society or group he or she belongs to, so it may cause
being accepted by a group or being excluded from a group because of L1 identity
(Levis, 2005). Since pronunciation has an affective part as in the identity domain,
pronunciation teaching trends should bear some importance to these domains today
(Hismanoglu, 2006).

2.3. FACTORS AFFECTING PRONUNCIATION TEACHING

When teachers or researchers agree on that teaching pronunciation deserve crucial

importance and it should occupy sufficient place in language teaching syllabuses, there
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comes the big controversial point: There are lots of different accents, distinct English
forms such as World Englishes (WE), English as a Lingua Franca (ELF), and
International English (IE) due to widespread usage of English all around the world.
Many of them are not the same as the way native speakers (NSs) speak, so which forms
should learners of English from different L1 backgrounds and English teachers adopt
to learn or teach? Must they try to acquire the native like pronunciation at all costs or

are there any other approaches to pronunciation and accent phenomenon?

Hedge (2000) indicates that teachers firstly make a decision about which
variety of English they will teach to their students before they make any plans of
pronunciation teaching. It is not very easy to decide which form to choose for teachers
because there are many influencing factors. For instance, a Japanese teacher of English
can choose any of British, American and Australian English and the country has
relationship with three of them or his students can travel any of these countries, which
make possible and appropriate to teach of any English form among those. Since there
are lots of difficulties and sometimes political reasons in choosing the most appropriate
English form, many international books do not make any explicit reference to any form
of pronunciation. Moreover, L1 backgrounds of learners due to phonological features
of and differences between languages; learners’ perspectives related to accentness,
native(like) pronunciation, and the relationship between accent and identity; teachers’
beliefs on the pronunciation, self-image and self-confidence in their own
pronunciation skills are also among the factors shaping the pronunciation teaching

materials, rituals, techniques and choices being implemented in a language classroom.

2.3.1. Definitions of Different English Forms
2.3.1.1. Standard English (Standard variety)

Standard English is defined as “the variety of a language which has the highest status
in a community or nation and which is usually based on the speech and writing of
educated native speakers of the language” by Richards and Schmidt (2002) in
Longman Dictionary of Language Teaching and Applied Linguistics (p. 509). They
stated that standard English is generally used in news, literature, books for education
including dictionaries and grammar, and in foreign language teaching programs. Also,

Trudgill (1995) lists some features of standard variety:

e “Usually used in print
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¢ Normally taught in schools

e Learned by non-native speakers

e Spoken by educated people

e Used in news broadcasts” (pp. 5-6)

Although standard English is defined in the literature and having been seen as
the target of language learning and teaching, it is important to keep in mind for the
sake of this study that there is also another term called “accent” and it is closely related
to standard English and pronunciation teaching. Wardhaugh and Fuller (2015)
mentions that differences in accent are mainly comprised of differences in

pronunciation not in grammar and vocabulary.

2.3.1.2. World Englishes (WE)

Being a language spoken and accepted as a sign of professionalism around the world,
English is not only limited to countries where it is spoken as mother tongue. World
Englishes defined by Richards and Schmidt (2002) as “There are multiple and varied
models of English across cultures and that English is not limited to countries where it

has traditionally been regarded as a mother tongue.” (p. 591).

Kachru proposed a theory supported by a circle model of English and it
describes different English forms called as World Englishes. This proposition of
Kachru includes three concepts: Inner circle, outer circle, and expanding circle. Inner
circle includes the countries which have English as the mother tongue; outer circle
countries are those which have a different mother tongue, but they use English as a
second language due to their historical relationships to inner circle countries. Finally,
expanding circle is comprised of countries which uses English as neither mother
tongue nor second language, however, English has an important place in those
countries as a foreign language and used in business, technology and contacts to other

countries.

2.3.1.3. English as a Lingua Franca (ELF)

Lingua franca is defined as the language that people from different language
backgrounds use in their contacts with each other as a way of communication. A

language’s status that is used as a lingua franca, here is English, can vary from context
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to context. That is to say that English can be a native language of some speakers, while
some other speakers can use it as a foreign or second language but all of them speak
English as a lingua franca in their contacts (Wardhaugh and Fuller, 2015). Davies and
Patsko (2013) touch on an important topic about ELF. They assert that students
learning ELF do not need to have a native like pronunciation but instead they need
intelligibility as much as they can, which shows that teaching and learning purposes

and priorities must be designed according to learners’ needs.

2.3.1.4. English as an international language

As the name of the term suggest, it implies a language that is spoken in the worldwide.
In the Longman Dictionary of Language Teaching and Applied Linguistics,
international language is defined by Richards and Schmidt (2002) as “a language in
widespread use as a foreign language or second language” (p. 269). They also declare
that English as an international language (EIL) is used for business, communication,
travel, trade etc. between speakers from different L1 backgrounds around the world.
This term necessitates that there are some different varieties of English except that one
which is used as a native tongue in some countries. Also, people do not have to express
themselves in that native forms for their communications with different L1 speakers.
Instead, the varieties of English they are communicating in will take different forms in

line with their L1 backgrounds and the purposes for which they are communicating.

2.3.2. Which Pronunciation Forms to Teach?

Since there are millions of speakers of English around the world in a lot of countries,
there are many different English accents and also different English forms. Those
accents are affected by L1 backgrounds and some conditions such as learning age, type
of instructions if there are any (formal or unformal / explicit or implicit), the years
being exposed to English etc, under which English is learned. Different varieties of
English are shaped by L1 background and features of mother tongue of the country
and they can show some deviations from what is called as standard English in grammar

and vocabulary of English.
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2.3.2.1. Nativeness versus intelligibility and comprehensibility in pronunciation

teaching

There are so many different possible versions to teach to learners of EFL in each
country, but which position should teachers take toward language teaching especially
for pronunciation teaching? Scholars of linguistics and language teaching focus on two
criteria in language teaching: Intelligibility and comprehensibility. Intelligibility is
defined as “the degree to which a message can be understood” in the Dictionary of

Language Teaching and Applied Linguistics by Richards and Schmidt (2002, p. 263).

Comprehensibility is another term used for identifying speech from nonnative
speakers. It is very similar to intelligibility, but they do not convey the same meanings.
Comprehensibility is, on the other hand, “a judgment of how easy or difficult an
individual’s pronunciation is to understand, and it can be measured on a scale.” (in
Derwing, 2010, p. 29). These are two crucial concepts in language teaching to prevent
international speakers from any misunderstandings during their communications.
Although standard English requires all learners to acquire native-like proficiency in
pronunciation, many researchers are of the opinion that native like pronunciation is
neither obligatory nor possible in many language learning situations (Morley, 1991;
Jenkins, 1998; Levis, 2005; Wahid & Sulong, 2013; Jindapitak, 2015).

Levis (2005) proposes two different approaches towards pronunciation
teaching in language teaching: nativeness principle and intelligibility principle. First
one emphasizes that native like pronunciation should be the aim of pronunciation
teaching for a second or foreign language, however, the problematic area of that
principle is that there are some constraints which prevent learners from acquiring a
native like mastery. Lenneberg (1967) proposes there is an age constraint in native like
pronunciation (cited in Levis, 2005), which reveals the low chance of native like

pronunciation competency for learners.

On the other hand, the second principle of Levis highlights that native like
pronunciation is not achievable for most of the time and more important thing is that
what learners need is to be able to speak in an easy way to be understood by others
even if their pronunciation is accented. Morley (1991) states that native like
pronunciation is not something that most ESL learners can easily attain, instead, it is
acquired by few learners, which shows that getting native like pronunciation in

language learning requires making every effort for both teachers and learners.
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Especially taking account of some other varieties of English, the intelligibility
principle attracts much more supporters among researchers, however, there are still
some teachers and learners that advocate nativeness principle. Jindapitak (2015)
investigated learners’ views on pronunciation in his study. He firstly began with
pronunciation listening and making related attributions to them, then there were some
questionnaire and interview parts in the study to reveal what learners think about
different accents and pronunciations. The questionnaire of the study showed that
78.45% of participants think that they can get native like pronunciation with enough
practices. Moreover, 63.79 % of them favor native like pronunciation and 56.89% of

the participants see their own accent negatively.

Similarly, Timmis (2002) examined both teachers’ and students’ preferences
about international English and native speaker norms with 180 participants from 45
different countries. He presented two student profiles showing he/ she has a native like
pronunciation and the other one has a clear and understandable English but still has
accent. Except students from Pakistan, India, and South Africa, most of the students
uttered that they want to have native pronunciation (60-67 %). Interview with students
showed that some students see native pronunciation as “benchmark™ of learning
English. However, there was a student saying that since he was not born in Britain, it
Is not possible for him to speak like a native, but he still tries to do his best. Among
teachers, there were also “no preference” option and the results were a little different.
They preferred “accented intelligibility” more than students. On the other hand, rates
of their three choices were closer to each other. Teachers expressed that native
pronunciation is not possible for nonnative speakers and it is not realistic, so they
preferred the reality and they said that accent is a part of people’s identity and
personality. More strikingly in terms of its rates than other studies, Derwing (2003)
came to conclusion in her study that 95% of her L2 immigrant respondents would like
to speak like a native speaker. As well as having some little differences in rates of
preferences, those studies show that native pronunciation and nativeness principle,

although it was so popular until 1960s, are still holds prestige in the eyes of people.

Intelligibility is a pervasive term in current pronunciation teaching research. It
basically anticipates that learners from different L1 backgrounds and with different
accents can have a communication with each other without having any

misunderstandings. It is described as “an essential part of communicative competence”
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by Morley (1991, p. 488). It is defined as how understandable a speech is from a
perspective of a listener and it implies some degree or extent although there is not
clear-cut ways of assessing intelligibility (Munro & Derwing, 1995; Derwing &
Munro, 1997; Habib, 2013; Derwing, 2010). Accent has been seen as a threat to
intelligibility until now, but many recent research studies show that accent does not
necessarily cause miscommunication. Munro & Derwing 1995; Derwing & Munro,
1997; Derwing & Munro, 2005 investigated the relation between accentness and
intelligibility. Native listeners listened to some records of NNSs and they evaluated
and rated them according to their accentness and intelligibility. Apart from those, in
some research designs transcriptions were also asked from NSs. The analysis of
accentness and intelligibility ratings in each study showed that accentness is not a
major handicap to communication between NSs and NNSs. Although evaluators rated
the records as accented, they also expressed that they are sufficiently intelligible. The
interesting thing Derwing and Munro (2005) state is that unintelligible and
incomprehensible utterances are always recognized as accented, however, the accented
utterances are not always thought as unintelligible and incomprehensible. Accent is
seen as a way of sustaining speakers’ own identity. Many nonnative speakers believe
that accent is a sign of their own country and identity, not something to be refrained
from. By maintaining their own L1 identity thanks to their accent, speakers suppose
that they do not betray to their L1 language and culture (Pennington & Richards, 1986;
Morley, 1991; Widdowson, 1994; Timmis, 2002; Setter & Jenkins, 2005 in Habib,
2013; Wahid & Sulong, 2013).

2.3.3. Teacher Beliefs on Pronunciation Teaching

When it is asked to teachers whether pronunciation teaching is important or not, the
most widely accepted opinion is the necessity of it, however, pronunciation teaching
in practice is not so widespread. Foote, Holtby and Derwing (2011) assert in their study
that their questionnaire showed 70 % of participant teachers could spare time and they
could give place to pronunciation teaching. When they were reflecting on their
colleagues’ practices, 46% of them reported they think their colleagues integrate
pronunciation their lessons, while 36 % of them did not know what others do on that

issue.
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Teachers often avoid from teaching pronunciation and among the reasons why
language teachers do not prefer to teach pronunciation is negative beliefs and opinions
of teachers about their self-confidence and competence in pronunciation (Breitkreutz,
Derwing & Rossiter, 2001; Derwing & Munro, 2005; Derwing, 2010; Kelly, 2004;
Macdonald, 2002; Thomson, 2013; Wahid & Sulong, 2013). Beliefs in teachers’ own
lack of knowledge related to pronunciation teaching and a desire and necessity of more
material or training programs for teachers on pronunciation teaching are commonly
found in the literature. Wahid and Sulong (2013) assert that teachers could not seem
to have much technical knowledge related to pronunciation and how to teach
pronunciation. Thomson (2013) conducted a questionnaire with teachers about their
pronunciation teachings and learned that 75% of teachers feel competent in teaching
pronunciation and 67% need some training for themselves although all teachers in the
study mentioned they teach pronunciation in their lessons. It is stated in literature that
teachers feel incompetent in teaching pronunciation and they do not know where to
start, moreover, they do not regard themselves or they are not qualified enough to
choose the correct activities and computer software to teach pronunciation (Derwing
and Munro,2005; Derwing, 2010).

Foote, Holtby and Derwing (2011) came to conclusion in their questionnaire
with teachers that only 58% of them feel they are comfortable to teach segmentals and
56% of sample teachers feel comfortable to teach all aspects of prosody
(suprasegmentals), and also 75% of them desire more training in pronunciation
teaching, which shows that there are some teachers who feel competent themselves in
pronunciation teaching and still need more training. Burns (2006) reached similar
results with Foote, Holtby and Derwing (2011). Burns found that teachers regard
themselves more confident in teaching segmentals but less confident in teaching
suprasegmentals. No matter how much confidence they feel in teaching pronunciation,
they believe in the necessity of support for a more qualified pronunciation teaching.

Macdonald (2002) sent a questionnaire to 176 teachers from two programs and
asked about their attitudes and practices of pronunciation teaching. He chose eight
participants to interview them. Those six participants mentioned that they do not like
teaching pronunciation and they also feel incompetent in teaching pronunciation
except only two participants (one feels okay, and the other is good). Those teachers

indicated that their curriculum restricts pronunciation teaching and they do not have
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any clear objectives related to pronunciation teaching. Teachers also complain about
the lack of enough materials related to pronunciation teaching. Macdonald states that
teacher training programs for pronunciation teaching is required to compensate the
ongoing situation of pronunciation teaching in ESL programs. It is necessary both for

pre-service teachers and teachers on duty as a professional development course.

To overcome their hesitations or deficiencies if there are any, and to teach

pronunciation Kelly (2004) suggest to teachers to have:

e “A good grounding in theoretical knowledge,
e Practical classroom skills,

e Access to good ideas for classroom activities.” (p. 13)

24. HOW TO TEACH PRONUNCIATION: A PAST AND A PRESENT
PHENOMENON

Speaking is very important in terms of communication in the language and
intelligibility of a person. Speaking in a language requires intelligibility on behalf of
speakers at some point to have a mutual communication. This is only possible when
speakers have a comprehensible pronunciation. Pronunciation mistakes are examples
of deviations from the standard language, but it may not necessarily hinder the
intelligibility of the communication. Then arises a big question: Should we behave
pronunciation mistakes as language mistakes or not? Heaton (1990) asserts that there
may be some people who make some phonology errors, but they can manage to express
themselves, and on the other hand there may also be some people who do not make
any pronunciation errors but do not express themselves effectively and appropriately.
It is clear that teaching pronunciation at some point is necessary so as to help learners
have a clear, comprehensible and mutual communications, however, the effectiveness

of the pronunciation teaching can vary across situations.

Teaching pronunciation has always had a different place throughout the second
and foreign language teaching history. During some years it was completely neglected,
and it gained some importance later on. The reason behind those changes is contrastive
attitudes of different language teaching approaches. While some methods and
approaches put pronunciation teaching and communicative function of the language in
the first places, some others choose to emphasize vocabulary and / or grammar
teaching. There is no need to say that it is not possible to choose the best method and
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approach because it changes according to the needs and goals of the learners. However,
it is possible to examine the perspectives of different methods on pronunciation

teaching.

One of the earliest methods, Grammar Translation Method, puts the
grammatical forms and vocabulary lists in the first place so teaching a language
involves explicit grammar teaching, memorization of vocabulary lists with the aim of
reaching the proficiency of reading the literature of the language. As the name
suggests, translation is one of the crucial points of GTM. Communicative parts of the
language are neglected and therefore there is not any focus on pronunciation teaching.
GTM is similar to the language teaching methods in the earlier years when Latin was
popular and being taught. At those years, the aim of teaching the target language was
not speaking in it, on the contrary, the only oral activity that learners experience was
reading aloud translated sentences. When “modern” languages appeared on the stage,
these practices were continued to be used in GTM (Richards and Rodgers, 1986).
Therefore, teaching pronunciation and communicative skills of the language does not
hold any place in GTM. Since GTM does not include any goal to teach communicating
in the target language (Freeman and Anderson, 2013), pronunciation does not hold any

importance in this method.

Within the upcoming years after GTM, there was a change in the focus of the
language teaching. This shift had caused a new dynamism called Reform Movement.
Reform Movement was among the movements which gave the highest prestige to
pronunciation (Ketabi & Saeb, 2015). It altered the focus in language teaching and
also led to the establishment of phonetics by Henry Sweet, Wilhelm Vietor and Paul
Passy. Additionally, “The International Phonetic Association was founded in 1886,
and its International Phonetic Alphabeth (IPA) was designed ...” (Richards and
Rodgers, 1986, p. 7). During those years speaking and good pronunciation has gained
importance. As stated in Richards and Rodgers (1986), the proponents of this reformist
movement advocated that speaking should be the primary aim of language teaching,

the phonetics should be used in language teaching and teacher training.

Direct Method, founded according to the principles of natural methods, is
another method which has some principles related to speaking and pronunciation. F.
Franke, a German scholar, prescribes that pronunciation is the first step in teaching

language, which has become one of the underlying principles of Direct Method.
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Among the principles of Direct Method is that correct pronunciation deserves to be
involved into the language teaching process (Richards and Rodgers). Freeman and
Anderson (2013) state that communication in the target language should be one of the
main purposes of the method and the native language should be forbidden in the class
so as to increase communication in the target language. Also, working on the
pronunciation should be one of the initial duties administered in the class from the
beginning.

The attempts of linguists to put the direct method principles in a more scientific
background end up with Oral Approach and Situational Language Teaching. The
Situational Language Teaching is based on an assumption similar to behaviorist habit-
learning theory. It assumes that language teaching should start with oral teaching
instead of presenting the written materials. The lessons begin with a pronunciation
session and some drills are also used in the language teaching procedure because not
only grammar but also pronunciation is seen as very important in language teaching
(Richards and Rodgers, 1986).

Being not very different from British Oral Approach, Audiolingual Method
was an effect of the immense attention given to the foreign language teaching in
America after Army Method. Linguists proposed with the appearance of Audiolingual
Method that speaking skills is necessary because the underlying principle of this
method was based on the belief that “language is what its native speakers say, not what
someone thinks they ought to say.” (Rivers, 1964, p. 5 as quoted in Richards and
Rodgers). Since the oral competency is valued in Audiolingual Method, it required a
language lesson to include pronunciation practice. To improve oral skills, generally
drills and repetitions are used in Audiolingual Method while pronunciation on its own
is studied, too. The proficiency in speaking skills is equated with correct
pronunciation, stress, intonation and quick and correct answers to questions, so
mistakes in grammar and pronunciation are accepted that they should be fixed
immediately (Richards and Rodgers, 1986).

Some other methods such as The Silent Way, Desuggestopedia, Community
Language Learning and Total Physical Response somehow care about speaking skills
in language teaching, but it is not first priority for all of them. Silent Way emphasizes
the speaking skills and it includes studying target language sounds in the class, though

reading is studied from the very beginning, too. Desuggestopedia also aims to make
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students use target language to communicate but it has some other important principles
such as lowering psychological barriers interfering with language learning, making
students relaxed and unstressed enough to realize their full potential to learn.
Community Language Learning assumes that language is for communication and it
requires creating a friendly atmosphere and tries to “counsel” the learners. It makes
use of repetitions and student- produced sentences for other skills. Finally, Total
Physical Response gives privilege to vocabulary and grammar rather than other skills.
Speaking skills are not tried to be acquired immediately because what this method
aims is to wait for students to speak until they feel ready (Freeman and Anderson,
2013).

Due to the artificiality of the drills and memorization techniques of
Audiolingual Method, new insights into language teaching began to be investigated.
As results of new arguments of linguists, Communicative Language Teaching emerged
as new trends in the language teaching history. In the first years of Communicative
Teaching, pronunciation was neglected because it is believed that native like
pronunciation is not possible to achieve and pronunciation is a really demanding part
of language learning, which may have adverse effects on learners’ self-confidence
(Habib, 2013). Although Communicative Teaching does not put the pronunciation
teaching at the first place, it has somehow admitted that pronunciation is important in
communication (Hismanoglu, 2006). However, Communicative Language Teaching
has changed its position regarding to pronunciation later on. As Cimenli (2015) states
Communicative Language Teaching is outstanding throughout the foreign language
teaching history because it ascribes the most extensive meaning and importance to
communication in the target language. Therefore, speaking skills are admired a lot in
Communicative Language Teaching. As Hismanoglu (2006) states Communicative
Language Teaching does not necessitate that “perfect” pronunciation should be
acquired by all speakers, on the other hand, it aims for speakers to gain self-confidence,
intelligibility, communicability, and ability of using the language out of the classroom
by help of emphasis on pronunciation. Games especially in small groups are important
teaching aids for speaking skills in CLT because it requires some communication to
carry out the necessary steps in the game. Small groups also increase the amount of
communication per student. However, CLT demands from teachers not to handle
errors immediately during the communication, instead it requires errors to be treated

later without intervening with the communication (Freeman and Anderson, 2013).
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Teaching of pronunciation holds the most prestigious time during this method. It is
still widely used and valued due to the fact that it assigns a high priority to
communicating in the language and consequently to speaking skills and pronunciation

teaching.

When it comes to current perspectives on pronunciation teaching, it is clear
that they value it enough theoretically but there are some shifts in implementation of

it in some language classrooms.

2.5. CHARACTERISTICS OF YOUNG LEARNERS’ CLASSROOMS

The term “young learners” includes learners between ages 3 and 15 although it can be
divided into some categories according to learners’ developmental stages (Nunan,
2011). Young learners have shorter attention spans than adults, they like being active
and having fun during the lessons. Therefore, fun activities such as games, dramas,
songs, plays, stories, puppets, rhymes and chants can be used to maintain young
learners’ motivation and attention in the lessons. Young learners favor singing songs
so they can be good alternatives to make lessons fun for young learners as well as
teaching necessary parts of language. Creating a fun environment is a way to keep
learners motivated and motivation is an important criterion to manage young learner
classrooms although it is very susceptible to lose for young learners in any behavior
or word of the instructor. (Giirbiiz, 2010, pp. 135-150). Garton, Copland, and Burns
(N.d.) states that young learners lose their interest very easily and teachers of young
learners need a large variety of materials in their lesson to make students motivated

throughout the lesson.

Young learners in a classroom do not have a good proficiency in writing and
reading skills even in their first language, they cannot analyze the language, instead,
they enjoy fantasy, imagination and movement (Nunan, 2011, p. 3). Therefore,
teaching a young learners classroom requires some knowledge and training for

teachers to be able to create efficient lesson plans.

Children pass through some developmental stages and during which they
acquire new skills in all areas. Young learners’ teachers should be aware of those
stages to get to know learners properly. Jean Piaget describes those developmental
stages as sensori-motor, pre-operational, concrete-operational, and formal-

operational. The first two years of a child are known as sensori- motor stage. In those
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years, children start to manipulate the environment to learn the world and the first

examples of the real language appear.

During the pre- operational stage (2-7 ages), children start to think logically in
a limited way, and they grasp most of the target grammar system of their language.
Moreover, these years are called as “egocentric” because children in that stage believe
that everything in the world for their own sake. Concrete-operational stage consist of
the years from 7 to 11 and children improves their logical thinking and making

generalizations about their environment.

Finally, children experience formal-operational stage starting from 11 age until
puberty years. In that stage, children improve their abstract thinking and it enables
them to generalize and differentiate what exists in the outer world in their environment
(Nunan, 2011, pp. 4-6).

2.6. MUSIC AND BRAIN
2.6.1. Effects of Music on Brain

Researchers have proposed that music /songs come earlier than speech in human
being’s developmental sequences. As evidence they show that homosapiens sang
before they spoke; that motherese speech used toward babies also have some musical
features and that children firstly imitate speech according to its intonation patterns,
which can be accepted as “music of the speech” (Jesperson, 1925; Livngstone, 1973;
Rousseau 1781/1968 cited in Murphey, 1990 and Kuhl, 2004; Vihman, 1996 cited in

Milovanov, Huotilainen, Valimaki, Esquef, Tervaniemi, 2007).

Itis being currently asserted that music may have some positive effects on brain
and brain development apart from influencing individuals’ moods positively.
Neuropsychologists investigate whether music has any effects on brain’s development.
Schlaug, Jancke, Huang, Staiger and Steinmetz (1995) found that control group who
have not any musical experience and musicians have different size of an area of corpus
callosum in their brain, which is the area responsible from interhemispheric
communication. Groussard et al., (2014) hypothesized that music has different effects
on the brain according to time spent with music. They found that different areas of the
brain are activated during music involvement due to their different intrinsic plasticity
features and different cognitive processes experienced at different stages of musical

involvement. Lathom - Radocy (2002) argued that people being exposed to music from
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the very beginning have relatively higher brain density and they are better in math and
logic (cited in Lee & Lin, 2015, p. 14). Similarly, Berk (n.d.) stresses in the light of
previous studies in the literature that music is effective in learning because it relates

both right and left hemispheres at the same time.

2.6.2. Musical and Linguistic Aptitudes

Apart from having influences on brain, music has also a relationship with
language. There is a growing research interest in the relationship between language
and music. Some recent research studies confirm that language and music have an
association in the brain and processing of one in the brain stimulates the other one’s
responsible area. Patel (2003) asserts that there is some neuroimaging research that
illustrates the mutual activation of brain areas responsible from music and language.
He states that “musical syntactic processing activates ‘language areas’ of the brain.”
(p. 675). Similarly, Moreno (2009) claims that there is a connection between language
and music and so musicians often have a higher ability of language learning. Bangert
et al. (2006) points out that although Broca’s area of the brain was previously
associated only with language skills, it has been recently found that Broca’s area can

have a role in musical processing, too.

In the same vein, Milovanov et.al. (2007) found that children who have better
linguistic skills also have better musical skills and this suggest that there may be a
common neurological mechanism used by both linguistic and musical skills. They
implemented Seashore musical aptitude test to their participants and analyzed its
relation with linguistic skill especially in terms of pronunciation skills of subjects.
Participants who are better in pronunciation skills outperformed the others in pitch
discrimination test. Wu and McMahon (2013) investigated effects of musical
intelligence e-learning approach in pronunciation teaching and compared it to
traditional way of pronunciation teaching. They found that learning with musical
approach have a positive effect on improving the quality of teaching pronunciation to

Chinese English learners.

2.6.3. Music and Learning

Research studies conducted on effects of music on learning and especially on

remembering the items which are already taught, imply that music generally improves
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learning and also in foreign languages, too. As Anton (1990) mentions big companies
make use of this helpful effect of music on memory. They invest huge amount of
money on their slogans and advertisements which mostly include music and they are
very well aware that their investment will serve for their purpose by sticking in many

people’s minds and catching them.

Being one of the most famous TV programs for children, Sesam Street made
use of positive effects of music. It included catchy melodies and educational lyrics
related to almost everything necessary for children. It really simplified learning and
remembering for children. It is not very surprising that Fisch and Truglio (2001) talk
about some studies about Sesame Street which revealed children did not continue
watching the program when the music parts of dialogues disappeared (cited in Berk,
n.d.).

Anton (1990) also describes a method called Contemporary Music Approach
(CMA) and it is developed for teaching Spanish by using music. There are some
important steps introduced to learners one by one. In the introduction phase, songs are
introduced to students based on some activities such as listening to song, dictation
exercises, analyzing the song and homework. When this phase is completed, students
are given two weeks to memorize the lyrics of the song and then they are asked to sing
the song by heart usually as groups. In the meantime, students study grammar based
on the song with the help of instructor. Finally, students write an original song in
Spanish for the same melody of the song learned previously. Anton and his project
team used this approach and commented on the approach about how it affected student
learning. When all stages of the approach were completed, they carried out a
questionnaire to students. Results of the questionnaires show that 93% of students
liked CMA; 98% believed that CMA was a helpful approach to learn Spanish; 92%
made their family and friends listen to the songs taught in this approach. These rates
were a clear indicator of positive effects CMA approach on language learning. The
underlying motives of positive effects of music in language teaching in general are a
few: Firstly, music makes learning process more enjoyable and desirable due to its fun
effect on students. Secondly, music makes the remembering the items easier, which
results in less troublesome learning process. Also, music triggers different mental
processes, which in fact belong to different hemispheres, at the same time causing an

interaction between left and right hemispheres of the brain. This helps students to keep
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in mind grammar items effectively. Finally, students learn pronunciation, intonation
and rhythm authentically. It is a kind of more permanent learning for them and easier

to imitate.

Murphy (1990) describes a situation that everybody experiences in their daily
lives when they hear a song somewhere repeatedly as “song-stuck-in-my-head
(SSIMH) phenomenon”. He gave a questionnaire to 49 people and found that all of
them experienced SSIMH phenomenon in some language. Only two beginner learners
of English did not experience it specifically in English. When considered this effect of
songs, it is quite straightforward to speculate that there is a huge potential for language
teachers to benefit from this SSIMH phenomenon. Crooning the song taught in the last
lesson, students can learn target grammar, vocabulary and pronunciation in a more

effective way.

As stated before, music has a positive influence on remembering more easily
and it has been investigated in teaching environments. That’s to say, researchers try to
draw some conclusions if music can stimulate recall of information. Mora (2000)
speculates that music helps remembering easily because it enables people to learn
unconsciously. It is less demanding for learners to remember the items with the help
of music since musical perception exists even before people are born. Wallace (1994)
assumed that a text and a melody when presented together lead to more accessible
connections and so they can be remembered more easily than an ordinary text before
she conducted necessary experiments at the beginning of her study. After
implementing her experiments in which she tested different variables to be certain
about her conclusions related to effects of melody, she found that melody helps
remembering a text more easily; however, there are some crucial factors to get this
effect, too. For instance, the melody/ music should be repeated enough to be learned,
otherwise it is not much possible to help recall of the text and it will be only a burden
on learners. Moreover, the features of music such as being easy enough to be learned

immediately and having repetitions in its melody affect the degree of recalling.

It becomes obvious that when planned and used appropriately to the necessary
conditions mentioned, learning process takes the advantage of recalling effect of
music. No matter in which field learning take place, students learn and remember

effectively a text when it is presented with a melody. The important thing for teachers
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is that listening to a song/ melody only once facilitates neither learning nor recalling.

The text should be presented with a melody which is repeated and simple.

Salcedo (2010) is among researchers conducting some experimental studies on
music and its effects on remembering, too. She regards music as a crucial pedagogical
aid in teaching and learning. She examined two groups’ recalls based on three songs.
The music group listened to the song and they were allowed to sing aloud; the text
group listened to the lyrics of the same song but not as a song. They instead listened
to the lyrics in the form of recorded speech and they were allowed to read aloud. She
examined recalling, delayed recalling and din of the participants. Din is the repetition
of the material in one’s mind involuntarily. Murphy (1990) describes it as Song Stuck
in My Head Phenomenon (SSIMHP) and it is an important sign that learning is taking
place because learners need to remember to repeat the material. After the analyses,
Salcedo found that text recalling of music group was significantly better than the text
group except for song 2. Delayed recalling was better in music group, but it was not
significantly different than the text group. Associating with previous studies on
delayed recall, Salcedo concluded that a long-time break, for instance more than two
weeks, is needed to see effects of music. Finally, the rate of experiencing din was

significantly higher in music group than in the text group.

2.7. MUSIC IN THE CLASSROOM
2.7.1. Affective Filter Hypothesis and Motivational Factors

Being one of Krashen’s five SLA theories, affective filter hypothesis is about effects
of learners’ emotional states on language learning. It proposes that if affective filter of
a learner is low, that is if affective state of a learner is positive, optimum learning can
occur. As Yang (2012) mentions according to Krashen, affective filter of learners can
ease or hinder language learning. Motivation, self-esteem and anxiety are factors that
influence affective filter of language learners. High motivation, high self-esteem and
low anxiety are important elements of low affective filter and the lower affective filter
means the more learning experience occur in language classrooms. Both Schoepp
(2001) and Yang (2012) express that teachers should undertake the duty of lowering
affective filter of their learners in their classrooms because affective filter is usually

bound to classroom atmosphere.
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As cited in Yang (2012) Oxford puts forward some strategies for teachers to
create a good atmosphere in terms of affective filter of learners. He states that students
should experience being successful, they should have a friendly and cheerful
classroom atmosphere with the help of music and games, and they should have
numerous and different learning activities. Creating a good atmosphere and the usage
of songs at that point are some good ways of lowering affective filter and anxiety of
learners to manage the learning (Schoepp, 2001 &Yang, 2012) because songs and
music have an influence of lowering affective factors and maximizing language
learning (Boothe and West, n.d.). Nath, Mohamad and Yamat (2017) describe some
activities as out-of-class activities in language learning. Among them are watching
movies and television shows, listening to music and singing, reading and writing for
leisure, playing games, using the internet. They concluded that these out-of-class
activities increase learners’ motivations since they focus on the content of the
materials. Students have higher self-confidence in these activities because learners
realize that they learn new items and they are able to use that knowledge. Finally,
learners are more relaxed during these activities because the materials are authentic.
All these factors, motivation, self-confidence and anxiety are conditions of lowering
or increasing affective filter of learners. Since learners have lower affective filters
when they are engaged with out-of-class activities, they become more open to

language learning.

2.7.2. Multiple Intelligences in a Language Classroom

Proposed by Gardner, Multiple Intelligence Theory has caused many educators and
teachers to redesign their own and national philosophies of teaching. Gardner
advocated that there are seven different types of intelligences and then he added the
eight type of intelligence (cited in Larsen-Freeman and Anderson, 2013). The types of

intelligences are below:

1. “Logical / mathematical- the ability to use numbers effectively, to see
abstract patterns, and to reason well.

2. Visual / spatial- the ability to orient oneself in the environment, to create
mental images, and a sensitivity to shape, size, color.

3. Body / kinesthetic- the ability to use one’s body to express oneself and to

solve problems.
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4. Musical/ rhythmic- the ability to recognize tonal patterns and a sensitivity
to rhythm, pitch, melody.

5. Interpersonal — the ability to understand another person’s moods, feelings,
motivations, and intentions.

6. Intrapersonal — the ability to understand oneself and to practice self-
discipline

7. Verbal / linguistic — the ability to use language effectively and creatively.

8. Naturalistic — the ability to relate to nature and to classify what is
observed.” (p. 191).

Each learner has different types of intelligences developed more than other
types, which means that learners may have differences in their best way of learning
according to their most developed types of intelligences. Larsen-Freeman and
Anderson (2013) advise that language teachers should know which activity triggers
which intelligence types, and consequently they can be aware that if there are any
intelligence types they overemphasize or ignore in their classes. Being related to
intervention of this study, playing music and singing activities are good examples of
activities based on musical intelligence. However, Altan (2012) clarifies that it is not
very easy and even possible to include each and every intelligence types in one lesson.
Teachers should try to include different types of activities based on multiple
intelligences, but one class time cannot have all of them. Instead, teachers had better
plan their unit or topic by separating it into small units and each small unit including

different intelligence-based activities.

2.7.3 Songs in EFL Learners’ Classrooms

There is a positive effect of songs and music on language learning as well as making
learners more engaged in language learning activities in the classroom (Boothe &
West, n.d.). As Farmand and Pourgharib (2013) declare, there are lots of important
benefits teachers can get from songs according to research studies which say that
music;

e “Improves memory,

e Improves concentration,

e Causes learning English to be fun,

e Removes stress,



32

e Improves a sense of community to a group,

e Improves motivation.” (p. 841).

Tegge (2017) states in her survey that most of teachers believe that songs as
language teaching tools are useful to use in the classes and they use them in their
lessons. Since students have a chance to encounter with songs outside the classroom
and to experience a “stuck in the head” phenomenon, songs help students learn the
language. 69% of the teachers use songs to teach vocabulary, 56% of them use for

pronunciation / prosody and more than half teach grammar through songs.

Stating that studies usually showed that teachers’ beliefs are not compatible
with their practices despite of some opposing findings, Alisaari and Heikkola (2017)
investigated teachers’ beliefs and their practices regarding to singing, listening to
music and reciting poems as teaching techniques in their language classes. Teachers
were found to believe that listening to songs is primarily the most effective technique
but others (singing and reciting poems) were also thought as highly effective.
Teachers’ answers implied in a statistically significant way that singing is more
effective in word recalling than reciting poems. When it comes to comparing teachers’
beliefs and their practices, the researchers found that although most of the teachers
hold positive opinions about benefits of three techniques, for instance stating that
music creates positives feelings for students and increases togetherness, “singing and
reciting poems are seldom or never used and listening to songs is seldom used or only
used occasionally.” Almost only half of teachers having positive attitudes toward these
three techniques expressed that they use the techniques occasionally or often. On the
other hand, teachers using these techniques displayed more compatible behaviors with
their beliefs. For instance, all of the teachers using singing often consider singing as
an appropriate technique for teaching pronunciation as well as for other techniques
with high percentages. Moreover, teachers usually use singing for introducing or
practicing vocabulary or pronunciation. Teachers also think that melody, rhythm, and
rhymes help students for their remembering.

Klimek (2017) investigated the effect of music on vocabulary learning and
more generally language acquisition for young learners. Her study totally included 84
young learners (61 kindergarten and 23 second grade students). There were two
groups, music and no music groups for each grade. She analyzed a state-governed

exam results to examine whether there are any differences between scores of music
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and no music groups. Also, she conducted interviews with teachers and a director.
Analysis of the exam results showed that the use of music does not create any statistical
difference between music and no music group scores. Although it is not achieved that
music causes any difference in language learning, teacher and the director expressed
in their interviews that music may be beneficial for young learners in language

learning.

Albaladejo, Coyle and Larios (2018) conducted a study to display if there are
any effects of vocabulary presentation type on young learners’ vocabulary learning.
She formed three presentation groups namely songs, stories and combination of both.
According to the results of the study, the researcher came up with the conclusion that
story group was the best among three. Moreover, combination group did better in post-
test than song group. There was statistically significant difference between scores of
pre-test, immediate post-test and delayed post-test of story and combination groups
but song group’s scores did not improve significantly. Forster (2006) implies that the
use of songs and chants with young learners enable them to be better at rhythm,
intonation and pronunciation. Chants and songs have a vital importance for young
learners to learn oral skills of the language such as intonation, pronunciation and

speech rhythm.
Farmand and Pourgharib (2013) investigated the effect of songs on 15-17 years

old learners’ pronunciations if there are any. Learners are taught the same words from
the same song text while the treatment for experiment group included 15 minutes song
sessions eight times during the study to create a relaxed classroom atmosphere. The
results of the experimental study indicated that pronunciation test scores of the
experimental group was better that those of control group, which supported the notion
that the use of songs have a positive effect of foreign language learners’
pronunciations. Researchers also concluded that learners in the experimental group
had fun in the lessons and increasing motivation towards oral parts of language lessons.
Those learners expressed that music brings some enjoyment to the classroom and

songs help them learn more easily.

Racette and Peretz (2007) designed a study consisting of two experimental
stages and tested whether songs would increase word recall. In their first experiment,
they found that music did not enhance word recall. Singing prevented hesitations

during recall because when people remembered one line of the song, they could



34

remember the next line more easily due to fluency found in songs. Also, there was not
any positive effect of music on the word recall in the long run. Results of the second
experiment displayed that word recall was lower in sung/ music condition although the
difference between sung and spoken conditions is not significant. As in the first
experiment, music did not cause any increase in word recall in the second experiment,

too.

2.7.4. Students’ Opinions about the Use of Music in the Classroom

The positive effects of the use of music on learners are undeniable because no matter
how old a learner is, it is probable that he/she enjoys music in every aspect of his/her
life. When it comes to learning especially language learning, music creates a positive
environment by motivating students. Especially young learners having poorer

attention spans need motivating learning environments more.

According to results of a survey answered by 36 intermediate and advanced
learners of English in Japan, Jones (2010) came up with the conclusion that all learners
liked listening to music, but they preferred different kinds of music. 86 % of them
expressed that they listen to music while studying. Among the reasons why learners
preferred listening to music while studying was to feel motivated, to focus on their
material, to relax and to feel good since they like music. However, the rate of learners
who liked listening to music in the classroom was a bit lower than the previously
mentioned one because 69.4% of them enjoyed music in the classroom.

Jones also investigated what effects students think music has on their learning.
Results displayed that most of the students believe that music improves their mood.
The beliefs that music has an effect on English vocabulary recalling and that students
have better language skills due to music are successively most chosen answers

following the mood choice.

2.7.5. Young Learners and Music

Learners from different ages display some characteristics peculiar to their
developmental stages, which means that teachers should not use the same techniques

or methods for each age group. Being aware of the developmental stages of their
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students, teachers will be more beneficial to students not only as an instructor but also

as a mentor guides learner to regulate their own learning.

It is very well-known fact that young learners are usually more eager to learn
a new language and more willing to take risks. However, it is a requirement for
language teachers to ensure that young learners are provided with necessary conditions
for their learning to take place. As Cakir (2004) clarifies that teaching young learners
is a special area which necessitates some knowledge and training for teachers.
Language teachers should firstly know that motivation is important for young learners
and it is possible to increase their motivation by equipping learners with enjoyable and
interesting activities. Among the most suitable activities for young learners are said to
be games, songs, and hands-on activities. Learner emotions also need to be taken into
account while creating a relaxed atmosphere for young learners in a language

classroom.

Young learners are mostly agreed having an advantage in language learning
especially for oral skills although there are some counter arguments. However, it is
mentioned in “Characteristics of Young Learners” (2009) that hoping young learners
can acquire naturally without needing any condition for their learning is not very
realistic. Teachers should keep in mind some necessary factors to improve young
learners’ language acquisition. Language teachers had better know learners’
developmental stages of their ages, learning differences, motivational factors, and
multiple intelligence theory to teach productively. For instance, it is written in the
chapter that when students are grouped according to characteristics of their ages, the
sixth graders are said to dislike being treated as children. They like dealing with real
life topics such as “music, pets, and sport teams” and activities created about those

topics are intriguing enough for them to use the language as they enjoy doing so.

Music has a great value for young learners to learn a foreign language. Forster
(2006) states that young learners do not differentiate between music types in the
classroom, which means that teachers can use any type of music, chants and songs to
teach vocabulary, grammar and some communication acts (p. 65). Among the
advantages of the use of music in a language classroom primarily comes the motivation
issue of the learners. Motivation tightly related to affective filter of a learner as
Krashen mentions. Lee and Lin (2015) states that music has a positive effect on

increasing young learners’ motivation and their attention time. Also, it creates a chance
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for shy students to participate in the lessons and music helps young learners be more
independent and creative. Lee and Lin confirmed in their study, in which they used
musical activities to teach a foreign language to young learners (4 years old), that songs
are the best alternatives to teach a foreign language to young learners because songs
have repetition and it eases young learners’ language learning. Apart from making
language learning better, songs and musical activities contribute to adaptation of new

language and culture (Lee, 2002).

Azadi (2015) compared musical texts to read aloud texts with young learners
in terms of retention of the words. He created two experimental groups and one control
group. Except the treatment which included singing for the music group, everything
was the same. Unlike most of the studies in the literature, results showed no advantage
in immediate and delayed word retention for music group over speech group. Instead,
speech group performed significantly better than music group in two songs. There was
not a statistically significant difference for the last song, but music group still had

lower score in the test.

2.8. SUMMARY
It has been found in the literature that pronunciation teaching is important in

language teaching to attain an intelligible pronunciation, however, there are many
different factors such as different English forms, age constraint in pronunciation
learning, nativeness, intelligibility, and comprehensibility principles affecting the
teaching process. Moreover, teacher beliefs and their self-confidence among the

determining factors of pronunciation teaching process.

Music has beneficial effects on the brain, and it helps learning and
remembering easily. Therefore, it is pedagogically appropriate and useful for
language teachers to use songs in young learners’ language classes. Young learners
have high levels of energy and they need to be motivated during the lessons to be
able to follow the courses. Also, affective filter hypothesis suggests that learners
should have lower levels of stress and anxiety to learn more effectively. At that point
songs are good alternatives to increase motivation and to lower the stress of learners
in the classes. However, there is a lack of related study to the comparison of
pronunciation teaching through traditional ways and though the use of songs in

young learners’ language classrooms.



CHAPTER THREE
METHODOLOGY

3.1. PRESENTATION

This chapter introduces the methodology used in this research study. Firstly, it gives
brief information about research methods of the study. It sheds lights on which
methods and how these methods are applied. This chapter also presents participants,
context and sample of the study. In this part, what instruments are used in the research,
how these instruments are utilized, and how they are analyzed will be explained in
detail.

3.2. RESEARCH DESIGN

This research was carried out in accordance with the requirements of mixed method
research design. There was an experimental group receiving an intervention during the
study and there was a control group which receives no intervention but helps
researcher compare the results and test the hypothesis. As being a type of quantitative
research, experimental studies are good examples of research studies that establish
some scientific cause-effect relationships if there are any. Teacher diary notes were
used as an example of qualitative research design. Dornyei (2007) states studies
combining both quantitative and qualitative methods are called as mixed method
research (p. 42). After the analysis of the data collected from both experimental and
control group, the relationship between the use of pop songs and students’ acquisition

of pronunciation will be revealed.

3.3. RESEARCH CONTEXT, PARTICIPANTS AND SAMPLING

This study was conducted in a state secondary school named Kocatepe Secondary
School in Gaziantep, Turkey. During the study, students in the sample group continued

their routine lessons. There were not any differences except their additional lessons as
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a requirement of their being control or experimental group members. Both
experimental and control group have three hours English classes and two hours
selective English course in a week. Since all hours are given by the same teacher, these
two different courses (English and selective English) are taught as a single course and
therefore students may be thought as having five hours English lessons in a week. All
students have similar background related to English learning history. They have been
learning English since the second grade and their English levels are mostly the same.
However, both experimental and control group have the same conditions related to

English levels.

All participants in two groups are between 10-12 years old. The average age of
experimental group is 11, while that of the control group is 11.5. Since the classes are
already formed by school principle by controlling total numbers of males and females
in all classes, there was not any researcher effect on the numbers of males and females
in each group. Experimental group had 25 males and 12 females; on the other hand,
the control group had 18 males (except one student missing from the study) and 17

females. The sample group totally had 72 students.

In the sampling process of the research, cluster sampling was used. Students
study in a secondary school in certain classes, so it was the only option for researcher
to use cluster sampling to be able to study with those students. Dornyei (2007)
describes cluster sampling as “...to select some larger groupings or units of the
populations and then examine all students in those selected units” (p. 98). While the
sample was chosen, it was important to be good representative of the students. The
researcher had five different classes to teach and they are similar to each other in many
aspects. Among five classes, two were chosen as the sample of the research. In the
process of determining two classes, their level of English, their interest in the course,
their enjoyment and enthusiasm for English classes were considered. As a result, 6/G

was chosen as experiment group, and 6/S was chosen as the control group.

3.4. INSTRUMENTS

For the data collection of this study, six different assessment texts were used to
evaluate students’ pronunciations of the target words and teacher diary notes were used
to reveal students’ motivations towards their own group’s lesson routines which were

employed as a necessity of the research.
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3.4.1. Assessment Texts for Pronunciation

These texts included target words that are selected from the songs used in the
intervention of the study. Before creating the assessment texts, the target words were
selected from each song. It was important for the target word selection that
pronunciations of the target words should not be predicted easily by learners when
they have a look at the words even if they have a little familiarity with those words.
Moreover, the target words needed to be pronounced differently enough from their
spelling to prevent Turkish learners readily guess the pronunciations. Since the
learners in this study were not upper level students, most of the target words were
completely new words for them. The rest of the words were possible for some students
to know or meet somewhere beforehand. However, the research aims to find and
compare the improvements of the both groups in pronunciation, so some familiar

words to both groups are not a threat to the sake of the study.

All songs included 9-12 target words and a different text was created for each
song. All texts were written originally by the researcher. Those texts involved some
high-level phrases and sentences because it was surely hard to combine the target

words which have no common point but chosen according to their pronunciation.

Those texts were read by students twice during the treatment. First, they read
as a pre-test, and they read for the second time as a post-test. VVoice records of the
students while reading the assessment texts were taken to evaluate pronunciations of

the students.

3.4.2. Teacher Diaries for Students Motivation

The researcher monitored the students to follow their interest and motivation toward
the classes in each group every week. Normally, those students liked interactive and
communicative activities more than following a course book. However, their choice
for pronunciation teaching was not clear because they had not had a fully
pronunciation-based lesson before. The researcher kept a teacher diary and took notes
about students’ enthusiasm, motivation and the names of the students participated in
the lessons. While students were completing their exercises on the worksheets, the
researcher wrote her notes. Aiming to increase motivation in experimental and control

groups, the researcher also told the students that she would write the names of the
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students participating in the lesson to give some extra credits. The reason why the
researcher did not implement any interview with students was that students would have
some hesitations to express their discontent, if they had any, over the way lessons were

taught because the researcher was the teacher of the classes.

3.5. PROCEDURE

The study included a treatment session during the research, which made necessary to
prepare some conditions for the treatment. Initially, two classes were chosen for the
study and they were divided into groups. The overall class sizes of each class are 36-
37, so each group included 6 students except for the last group which were inevitably
7 students. As a result, each class had 6 groups with 6-7 students. Groups of both
experimental and control classes were named by numbers consecutively such as

“Group 1”. These groups will be mentioned as “treatment groups” in this research.

Secondly, 6 different pop songs were decided to make use of in the research.
However, this was among the most time-consuming and challenging parts of the
preparation for the research. Lems (2001) states in her article there are some factors to
be dealt with while selecting a song such as clarity of lyrics, appropriateness of
vocabulary in terms of learners’ level, and absence of inappropriate implications of
problematic content. Lyrics of pop songs are not always suitable for young learners.
Apart from lyrics, there are some other factors which deter a language teacher from
using a song for his/ her young learners. Video clips of the songs often include some
images representative of profanity, nudity, smoking and use of alcohol. All mentioned
factors are inappropriate for young learners. Video clips are important for the study
because students were charged with practicing the song at home for one week, which
makes very probable for learners to watch the video clips. Furthermore, the rhythm of
the songs is also important because young learners get easily motivated or demotivated
due to the rhythm of the songs. Paying attention to the lyrics, rhythm, and video clips

of the songs, the songs were chosen to be used in the study.

The study aimed to investigate differences in pronunciations of control and
experimental group students, and therefore students had to know that their
pronunciations were important and would be assessed. The students told before
treatment of the study that their teacher intended to improve their speaking ability,

increase their courage in speaking in English. To overwhelm their fear of speaking last
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year, the teacher did not focus on grammatical or pronunciation mistakes much unless
they were really crucial. They were also told that they achieved what they aimed
mostly last year and so this year would be “pronunciation time”. Students were aware
that their pronunciations would always be assessed in class and they had to be very
careful about pronunciations of every word. This was necessary to make students take
treatment lessons seriously. It was told students that there would be some recordings
to assess their pronunciations by groups and they would receive some feedback when
the pronunciation time finished. However, students were also told that they would not
receive any grades / marks / points while being assessed in order not to make students

over-stressed.

After preparing students for the treatment courses, the teacher created
worksheets for each text of the control group and for each song of the experimental
group. The worksheets were presented in attachments part. The teacher taught the
treatment lessons two hours in a week and rest of the lessons were the same for both
classes. Necessary permissions from school principal and provincial directorate of
national education in Gaziantep were received for recordings. There were two
recording sessions for each student as pre-test and post-test. Before starting the
treatment lessons, pre-recordings of all students in the sample were taken on the same
day. Firstly, students called out group by group while the rest of the students were
continuing their routine classes with another teacher. Students’ voices were recorded
one by one outside the classroom. It was carried out on purpose, otherwise students
might have felt nervous and shy in front of their friends because some students never
hesitate to mock others. It would have been possible to affect their pronunciation if
they had not been alone with the teacher. That could have affected the results of the
study adversely. When pre-recordings of students finished, post-recordings were taken
after each treatment session. It means that first text of the control group and first song
of the experimental group were completed; students had a week to practice; and finally,
post-recordings of the first group were taken before starting new text and song. The
treatment of the study was planned to take 6 weeks, however, there were a lot of factors
resulting in extension of time. The school that the study was conducted adopted a
common exam schedule for all students. It means students will have that exam even if
their normal course is something different. This exam schedule and some other
achievement tests carried out throughout the term many times prevented the researcher

from finishing the treatment process as planned beforehand. Students did not come to
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school regularly towards the end of the term. Since there were a lot of students missing
at that time, the treatment process had to have a short break. The treatment process
almost took 10 weeks except mid-term holiday. Detailed information about the

treatment process will be explained under the title of “Treatment”.

At the end of 10 weeks, it was time for assessment. The researcher did not
evaluate the recordings to be able to remain loyal to objectivity. Moreover, she was
not a native speaker and did not live abroad long enough, which is an important factor
for pronunciation because there are some phonological differences among languages
which are sometimes hard to detect and imitate even after long years. There were two
native speaker raters for pronunciations. First one was born in London, England and
grew up in a Turkish family. She as educated in London till the age of 18 and she had
to return to Turkey at the age of 19. The other evaluator was born and raised in
Melbourne, Australia. He also grew up in a Turkish family and came back to Turkey

for university education.

They listened to recordings of students’ pronunciations and gave points
between 1 and 10, which made a thorough evaluation possible. Each one evaluated the
recordings without knowing which point the other evaluator gave. The average points

were calculated after evaluations.

3.6. TREATMENT

The treatment of the research required two lessons time per week for each group.
Because they had five hours English in a week, the rest three hours were the same for
both groups and these lessons was taught according to the national curriculum. During

the treatment days, which were Thursdays, each group received different lessons.

Experimental group started with the pre-listening activities and continued with
songs, listening activities based on the songs and karaoke practices. The teacher
brought a worksheet for each song and the lessons were governed by worksheets.
When the class time is over, students were told to rehearse the song for karaoke activity
next week. When it was next Thursday, students first did karaoke with little groups
and the groups were organized according to places they were sitting in classroom at
that moment. Since the aim is only practicing the karaoke version of the song, the
grouping stage was not important. When little groups rehearsed the karaoke, the

treatment group of the song performed their karaoke. The teacher took some notes
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about students’ performances so that they took the karaoke activity seriously and they
practice the songs at home. After finishing the karaoke of the previous song, the
teacher introduced new song. The routine was the same for the new song, too. They
studied the new worksheet prepared by the teacher. When they have finished with the
worksheet, the teacher called the students of previous song’s treatment group. Students
read aloud the assessment text of that song outside the classroom and the teacher took

voice recordings of the post-test of the previous song.

The control group started with pre-reading activities because their lessons
included reading texts instead of songs. The texts were the same texts as the ones used
for assessment. The teacher prepared worksheets and the lessons were based on these
worksheets as in the experimental group’s lessons. During the classes, either in pre-

listening activity or in main activity, students listened to vocalization of the texts by

an online voice readout website and then by the teacher. There are different websites
vocalizing texts and “https://www.ingilizceturkce.gen.tr/yaziyisesecevirme.html” was
used for this study. Similarly, each lesson certainly included a read-aloud session to
equalize conditions with the experimental group because they had songs and they
practiced pronunciations by listening and singing. As a result, conditions were equal
but not the same for both groups of the study. Students also answered some
comprehension questions in each worksheet, and some included other text or word /
phrase exercises, too. At the end of the lessons, students were told to study the texts
because they would read in the class next week. When it is next Thursday, class began
with the practice of the previous text similarly to the experimental group’s lesson. The
teacher first started to read and then students continued. Volunteer students did not
read whole of the text, but they read a few sentences and someone else maintained
reading. It was aimed to give chance to more students. Later, the teacher brought new
text and its worksheets. Students studied the new worksheet prepared by the teacher.
When they have finished with the worksheet, the teacher called the students of
previous text’s group. Students read aloud the assessment text outside the classroom

and the teacher took voice recordings of the post-test of the previous text.

The same songs and the same texts based on the song were not used for all
groups in experimental or control group for 10 weeks. The same song was not used for
all treatment groups (little groups mentioned before) to have some variation in the

classroom and it would not be fair for students taking post-tests later because they
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would have a chance to practice the song more. Similarly, the same situation would be
valid for control group, too. To implement the post-tests to 36-37 students and taking
voice records from all members of the experimental group on the same day just after
the treatment, was not possible due to some practical reasons and some obligations of

the school as a teacher of English for researcher.

3.7. DATA ANALYSIS

There were 37 and 36 students in experimental and control group successively at the
beginning of the study. One student from control group dropped out of the study since
he was absent on the treatment day and the study completed with an experimental
group consisting of 37 students and with a control group including 35 students. Each
student in both groups received four grades between 1 and 10, the first one as pre-test
score and the second one as a post-test score for the words they pronounced. There
were two different native speaker evaluators, and both scored the students in
experimental group and the control group. For the analysis, the mean scores of all pre-
test scores of all words given by only one evaluator for the experimental group were
calculated. The same calculation was repeated for post-test scores of the experimental
group and then for pre-test and post-test scores of the other evaluator. The same
process was carried out for the control group words. Finally, there were two pre-test
means and two post-test means calculated from scores of two evaluators for control

group and experimental group.

A correlational statistic was calculated to check whether concordance between
the scores of two raters exists. It showed that if two different scores were consistent
with each other. Also, it was necessary to know whether the data set normally
distributed or not to decide correct statistical tests for research questions. The data set

underwent some descriptive statistics and Shapiro- Wilk test is used for normality.

Since the experimental and control groups of the study were formed according
to cluster sampling and the researcher did not have any chance to change class of any
student, there were always a risk for any of the groups to be better in pronunciation at
the beginning although the levels of the classrooms are very similar. It is an important
factor affecting the results of the study if it is not considered while calculating the
statistics of the study. Therefore, it is assumed that pre-test scores of both groups were

neglected and analysis of covariance test (ANCOVA) was carried out to decide if there
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is any statistically significant difference between post-test scores of groups given by

each evaluator independently as a result of treatment.



CHAPTER FOUR
FINDINGS

4.1. PRESENTATION

This chapter summarizes the results of data analysis and includes some tables to reveal
and visualize the answers of research questions. In the chapter, mean scores of the
groups, the consistence between two raters, normality of the data set, and the results
of ANCOVA test will be presented.

4.2. DESCRIPTIVE STATISTICS

This study carried out with totally 72 students within two groups. There were six little
groups in each research group. Students in little groups took pre-test and post-test
independent of other little groups. Since there were two different raters for pre-test and
post-test scores, descriptive values are achieved as two different sets. For the first rater,
mean score and other descriptive statistics of all pre-test scores within experimental
group and then control group were calculated. The same statistics were repeated for
the post-test and for the other rater. For the first rater, the mean of pre-tests of
experimental group and control groups successively were 2.48 and 1.66 while post-
test means were 3.70 for experimental group and 2.69 for control group. Experimental
group and control group had the same minimum values for pre-test, which was 1,
however, maximum values are 4.18 and 2.27. When it comes to post-test, minimum
values of the experimental group and control group were 2.5 and 1.1, on the other
hand, maximum values are 6 and 3.64. Table 4.1 and Table 4.2 below show the related
data.

Table.4.1.
Descriptive Statistics for Means of Pre-test (rater 1)
Group Mean Std.Deviation ~ Minimum Maximum
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Bpre-test 1 2.48 .80 1.00 4.18
2 1.66 .32 1.00 2.27
Table.4.2.
Descriptive Statistics For Means of Post-test (rater 1)
Group Mean Std.Deviation  Minimum Maximum
Bpost-test 1 3.70 87 2.50 6.00
2 2.46 .68 1.10 3.64

According to results of the descriptive statistics based on the scores of the
second rater, the mean of pre-tests of experimental group and control groups
consecutively were 2.86 and 2.54 while post-test means were 3.45 for experimental
group and 3.42 for control group. Minimum and maximum values of groups were a bit
different in terms of their improvement scores when compared to those of the first
rater, nonetheless, it is not possible to comment on the significance of this difference
by examining only these values. Minimum values of the experimental and control
group were 1.56 and 1.09 for pre-test, while maximum values were 4.55 and 5. For the
minimum values of post-test, experimental group scored 1.55 while control group had
2.10, which was interesting and different from the first rater situation. Similarly,
maximum values were reported as the same for two groups which was 5.09. Table 4.3
and Table 4.4 below show the related data.

Table.4.3.
Descriptive Statistics for Means of Pretest (rater 2)
Group Mean Std.Deviation ~ Minimum Maximum
Opre-test 1 2.86 .70 1.56 4.55
2 2.54 .79 1.09 5.00
Table.4.4.

Descriptive Statistics for Means of Post-test (rater 2)
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Group Mean

Opost-
test

2 3.42

3.45

Std.Deviation

Minimum

1.55

2.10

Maximum

To test whether the data set was normally distributed or not, Shapiro-Wilk test

was implemented for four groups of data that are two pre-test sets and two post-tests

sets from each evaluator. According to the results of the test, the data sets are normally

distributed except only post-test score set of the experimental group belonging to the

first rater (p = .005). On the other hand, remaining sets were found to normally

distributed since p>.05. Table 4.5 displays values of all data sets.

Table 4.5.
Test of Normality

Tests of Normality

Group Kolmogorov-Smirnov? Shapiro-Wilk

Statistic df
Bpre- 1 .08 37
test 2 .09 35
Bpost- 1 A2 37
test 2 12 35
Opre- 1 .08 37
test 2 15 35
Opost- 1 .07 37
test 2 .09 35

*. This is a lower bound of the true significance.

Sig.
20"
20"
15
18
20"
.03
20"
20"

a. Lilliefors Significance Correction

Statistic df
.98 37
.95 35
91 37
.95 35
.96 37
.93 35
.98 37
97 35

Sig.

73
15
.00
12
.20
.05
.90
.70

4.3. ANALYSIS OF RESEARCH QUESTIONS
4.3.1. Results of the First Research Question:

Does the way pronunciation is taught (via songs or text) affect the pronunciation

skills of students in a young learners EFL classroom?

When the treatment sessions and gradings of voice records are completed, it was

obvious that there are some differences between scores of the groups. They were not

equal and their mean scores or minimum and maximum scores are mostly different,

too. There were some slight improvements in post-test scores of both groups.
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However, it is not possible to say which technique, use of songs or texts, outperformed
the other one just by looking at mean scores since some statistical tests were required.
Since there would some confounding variables related to beginning level of the
learners, pretest means of both groups were controlled and post-test means were the
dependent variable. The answer of the question that which technique affects
pronunciation scores of the students positively was investigated as the second research
question. If the dependent variable was significant in ANCOVA test, it would mean

that songs have a significant positive effect on pronunciation.

4.3.2. Results of the Second Research Question:

If songs affect the pronunciation skills of students, is there a statistically significant

difference between post-test scores of song group and text group?

Before conducting ANCOVA test, the correlation between two raters was investigated
by Pearson Product Moment Correlation in SPSS. The results of the test revealed that
there is a statistically significant correlation between two raters for both pretest (r=
.76, N=72) and post-test (r= .79, N=72) (r>.05). The values of correlation analysis
show that two raters’ scores are highly correlated with each other, which is a good
thing for the sake of the study because it means that both raters gave similar points for

each item. Table 4.6 below presents r values of the tests.

Table 4.6
Correlation between Two Raters

Correlations

Bpre- Bpost- Opre- Opost-
test test test test

Pearson 1 84™ 767 527
Bpre- Correlation
test Sig. (2-tailed) .00 .00 .00
N 72 72 72 72
Pearson 847 1 527 79™
Bpost- Correlation
test Sig. (2-tailed) .00 .00 .00
N 72 72 72 72
Pearson 767 527 1 78"
Opre- Correlation
test Sig. (2-tailed) .00 .00 .00

N 72 72 72 72
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*%x

Pearson 527 797 787 1
Opost- Correlation
test Sig. (2-tailed) .00 .00 .00

N 72 72 72 72

**_Correlation is significant at the 0.01 level (2-tailed).

4.3.2.1. Statistical significance of rater 1

Two raters’ scores were examined and the mean scores of each student for pretest and
post-test based on all the words they pronounced were calculated. After determining
the means for tests, ANCOVA test was carried out to see whether there was a statistical
significance between song group and text group. Statistical analysis was conducted
independently for each raters’ scores to detect if there were any notable contrast
between two raters. ANCOVA results uncovered F(1,69)=9.32 , p=.003. Given F
value means that there is a difference between variables, and it is not very likely to be
by chance. Partial Eta Squared value .11 indicated that there was a small effect of the
treatment. The results also showed that there is a statistically significant difference
between post-test scores of experimental and control groups (p< .05). Table 4.7

displays all values below.

Table 4.7.
Results of Tests of between Subjects Effects for the First Rater

Tests of Between-Subjects Effects
Dependent Variable: Bpost-test

Source Type 1l Df Mean F Sig.  Partial
Sum  of Square Eta
Squares Squared
Intercept Hypothesis 6.39 1 6.39 12.38 .03 .78
Error 1.70 3.30 .51°
Bpre-test Hypothesis 25.51 1 25.51 96.73 .00 .58
Error 18.20 69 26P
Group Hypothesis 2.46 1 2.46 9.32 .00 A1
Error 18.20 69 .26°

a.,115 MS(Group) + ,885 MS(Error)
b. MS(Error)




51

4.3.2.2. Statistical significance of rater 2

When ANCOVA test was executed, F(1,69) =4.25, p=.043. Similar to the first rater,
F value pointed out that null hypothesis was rejected and there was a difference. Partial
Eta Squared value .05 indicated that there was low effect of the treatment. According
to the results of statistical analysis, it was concluded that there was a statistically
significant difference between experimental and control groups. In Table 4.8. the

values of the analysis are given.

Table 4.8.
Results of Tests of between Subject Effects for the Second Rater

Tests of Between-Subjects Effects
Dependent Variable: Opost-test

Source Type |l df Mean F Sig.  Partial
Sum  of Square Eta
Squares Squared
Intercept Hypothesis 8.28 1 8.28 32.47 .00 .69
Error 3.59 14.094 .25%
Opre Hypothesis 25.06 1 25.06 121.50 .00 .63
Error 14.23 69 .20°
Group Hypothesis .87 1 .87 4.25 .04 .05
Error 14.23 69 .20°

a.,073 MS(Group) + ,927 MS(Error)
b. MS(Error)

4.3.3. Results of the Third Research Question:

Are there any difference between two groups in terms of students’ affective and

motivational states?

For this research question, the researcher as the teacher of students made some
observations in both experimental and control group during the interventions.
According to the diaries the researcher kept it was discovered that instruction through
songs caught students’ attention more than texts. It was clear in the classroom that
there were more students participating in the lessons in the experimental group.
However, there were less students and the most hardworking ones taking part in the

activities in the control group, which shows that the participation and motivation level
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of students have something more to do with their general interest in lessons in the
control group. Students in the experimental group were asking when and which song
they would study next until the treatment day. There were not any students who wanted
to be excluded from activities of the song, on the contrary, they were eager to get

prepared for the activities.

When the treatment sessions completed totally, experimental group
participants still asked many times if the researcher would teach some other song-
based lessons even after a year. It is more interesting to mention that other students
except from control and experimental groups asked for having song-based lessons
having heard from their friends. All those conditions reveal that the use of songs in an
EFL classroom of young learners increase students’ motivations and make them more
eager and open to learning activities no matter whether songs create a significant

difference in students’ scores or not.



CHAPTER FIVE
DISCUSSIONS

5.1. PRESENTATION

This chapter includes the discussion related to results of the study. Results will be
summarized very briefly and then discussed in the lights of previous studies focusing

on the use of music for language teaching in the literature.

5.2. DISCUSSION OF THE DESCRIPTIVE STATISTICS

Before starting to do statistical analysis, some statistical analysis procedures were
administered to have an overall impression about data sets and also to decide if
parametric or non-parametric tests would be used. However, as Dornyei (2007) states
descriptive statistics do not allow us to make generalizations because they just display
the values belonging to the sample (p. 209). In the first rater’s scoring set, the increases
in mean scores between post-test and pretest were 1.22 (3.70-2.48) for experimental
group and 0.8 (2.46-1.66) for control group, which shows that the experimental group
showed more improvement in their scores. According to the second rater’s set, the
experimental group performed 0.59 points increase (3.45-2.86) and control group got
0.88 points increase (3.42-2.54) in the means of tests. It is interesting that control group
outperformed experimental group in the increase of means from pretest to post-test in
the second rater’s data set. On the other hand, the experimental group mean scores
improved more than control group between pretest and post-test in the first grading
set. Moreover, the difference between increase scores of groups between two raters is
higher in experimental group (0.63) than control group (0.08).

For the values of SD, all groups (pre-test and post-test scores from both raters)
scattered somewhere between .03 and .87, which shows that experimental and control

groups were not heterogeneous as stated in Dornyei (2007, p. 214).
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The mean scores were very low for each group in each rater’s sets considering
that scores were given from 1 to 10. The biggest reason behind this situation is that
most of the words (about 70% of them) were totally new for students. Remaining
words might have been familiar to some students mostly from some other contexts out
of school. It was on purpose to include a word set that was mostly foreign to students
because it was more realistic to check improvements in pronunciations of students due
to the technique used in the classroom. However, the time allocated for the text-based
and song-based lessons were not enough to get a slight change for most of the students,

so the mean scores of post-tests were low, too.

Shapiro Wilk test was used for testing normality of the data and results showed
a normal distribution of data was achieved. Nonetheless, only one set of data, which
was experimental group’s post-test data belonging to the first rater, was not normally
distributed but the skewness was not very high. Normal distribution is important in
statistics because there are different types of tests used for normal and non-normal
distributed data sets. As the normal distribution was achieved, ANCOVA analysis was
appropriate to conduct. ANCOVA is useful in studies which tries to compare the
difference between pre-test and post-test of groups due to the intervention because it
controls the pre-test scores which might be different because of learners’ background.
However, if there was any difference in post-test scores in ANCOVA, it would be the
effect of the treatment (Dornyei, 2007, p. 222).

5.3. THE USE OF SONGS COMPARED TO TEXTS

The current study revealed that the use of songs improves pronunciation of learners
and the difference between the use of songs and texts is statistically significant. It
means that teachers can improve learners’ pronunciation skills, which is very
important for an understandable communication, through song- based activities by
creating a relaxed atmosphere and some enjoyment in the classroom. The difference
between text-based and song-based lessons on pronunciation is significant, however,
the effect size of the songs is not very high in this study. As Doérnyei (2007)
summarizes the thing which is found to be significant do not have to be very important

or even it may not yield practical or theoretical importance.

Tegge (2018) conducted a survey among 398 teachers to find out if they

believed songs are useful in language learning and if they use songs in their lessons.
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Although most of them were English teachers, the sample included 20 different
language teachers. As the current study implied, Tegge concluded that teachers held
the opinion that songs are useful in language classes and they improve second language

learning.

Although exactly the same format of this study in terms of the use of songs in
the classroom could not be found in the literature, there are some similar studies
investigating the effect of songs or music in language classrooms. Farmand and
Pourgharib (2013) conducted a study with 30 high school students. Both experimental
and control group received the same text of songs. Students had a pronunciation test
as pre-test and post-test. The experimental group received 8 sessions treatment each
lasted 15 minutes. In treatments they listened to songs and sang. However, there were
texts of the songs so, the songs were used for motivation and fun. The lessons were
not basically based on the songs for the experimental group. The analysis of the results
showed that experimental group improved in post-test significantly more than control
group, which means that the current study and that of Farmand and Pourgharib (2013)
supported the hypothesis that songs can enhance pronunciation learning of the

students.

Yusmita and Angraini (2017) searched the effect of songs on the seventh grade
learners’ pronunciations by forming two groups, one, experimental group, receiving
songs in the lessons as a treatment and the other one, control group, receiving no song
lessons. Students took pre-test before the treatment and they also took post-test after
treatments finished. The tests were about missing lyrics in which learners had to
complete the blanks based on the lyrics in three minutes and about phonetic symbols
of the words in which students pronounced words in three minutes and their voice was
recorded. The instructor used some fun activities such as missing lyrics and
homophones activity and games while teaching the song during the treatment. Results
revealed that missing lyrics activity helped learners to focus on pronunciation a lot and
the post-test scores of the experimental group were higher than control group in a
statistically significant level. However, it was not obvious in the Yusmita and Angraini
‘s study whether the control group received any pronunciation exercises as well as the
experimental group and if so, it was not clear in the study how they studied
pronunciation. The current study used texts and songs together to study pronunciation

and compare the results.
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Bjorklund (2002) investigated whether ESL teachers use songs with adult
learners; if so, how they use; and what effects songs have on learners. Surveys of
students and instructors pointed out that most of the instructors expressed that they
(87%) used songs and they also mentioned that they mostly use songs to teach
pronunciation and speaking skills. Instructors told that they realized improvement in
learners’ speaking skills when they use songs in their lessons. Students’ survey
displayed that songs help learners memorize words and phrases and many of the
students believed that songs helped them differentiate between long and short

syllabuses, vowels, consonants and stress.

Although it is not on pronunciation, Salcedo (2010) conducted a study to reveal
the effects of songs on word recall by creating two treatment groups and one control
group all comprised of university students. One of the treatment groups served as song
group and they listened to songs; the other one was spoken group and they heard the
same song text in a speech format. After the treatment, all students took a cloze test
where there were some missing words in the same text used for treatment sessions and
students were asked to fill in the blanks as much as they remember. Results of the
study showed that there was statistically significant difference between song group and
text group for songs 1 and 3, nonetheless song group was better for song 2, too. The
researcher also investigated delayed recalling of words after two weeks and found that
there was not any significant difference among groups. Salcedo also conducted a
survey to students to learn about involuntary mental rehearsal naming din. Students
expressed that they repeated songs many times and they had difficulty in getting songs
out of their mind. It was an advantageous situation for students to grasp related

teaching part from the song.

There are some studies which have opposing results compared to current study
on the effect of songs on language learning in the literature. One of them was
conducted by Klimek (2017) and she included kindergarten and secondary grade
students. Some of them were taught by teachers who use music in their classes
including activities like listening, singing, creating and responding to music. The
others were not exposed to music in their lessons. The researcher used a national
standardized test to see if there was any difference between music and no music group.
This exam included listening, reading, writing, and speaking booklets, therefore the

study examined overall language learning between groups. Results showed that the
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scores of post-tests were lower than pre-test scores in both groups in the second raters.
Similarly, there was not any statistically significant difference between music and no

music groups of kindergarten students.

Interestingly, Racette and Peretzi (2007) conducted two experimental stages in
their study and compared word recall in three groups: Sung-sung version listened to
lyrics as form of songs and recalled them by singing. Sung- spoken version participants
listened to songs and they repeated lyrics in the form of speech. Lastly divided- spoken
condition listened to divided version of lyrics and recalled them in the speech form.
Results showed that there was not any superiority of sung- sung condition over other
two groups although it was supposed to be. Surprisingly, when researchers completed
their second experiment, they concluded that there was little advantage of spoken

group over sung group, but it was not statistically significant.

Research studies conducted on the effects of songs usually investigated the
relation between songs and vocabulary learning and/ or word recall. Those studies
have some controversial results related to positive effects of songs on vocabulary
learning, however, songs are generally found to affect pronunciation of learners
positively although studies in the literature on pronunciation and songs are found

rarely.

5.4. THE MOTIVATION OF LEARNERS IN SONG-BASED LESSONS

Notes in the teacher diary that researcher kept in both classes revealed that the
motivation and participation were higher in experimental group while control group
students did not show any obvious difference when compared to their ordinary

teaching sessions previously.

The results of this study advocated the other studies regarding to the effect of
songs or music on learners’ motivations in a language classroom. Oxford (as cited in
Yang, 2012) asserts that stress prevents learners from grasping the knowledge and
teacher should design some music activities to create a stress-free atmosphere in the
classroom. The conclusion that musical activities, songs, and singing in the classroom
are good activities to increase motivation, to lower anxiety, to create a learner friendly
and relaxing atmosphere, and to maximize learning (Schoepp, 2001; Bjorklund, 2002;
Yang, 2012; Nath, Mohamad & Yamat, 2017; Boothe & West, n.d.) drawn from

current study similar to many other studies in the literature. Similarly, Farmand and
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Pourgharib (2013) found in their questionnaire on the use of songs in the lesson and
replied by high school learners of English revealed that students thought that music

helped them learn and increase their motivation in the lesson (p. 844).

Anton (1990) involved in a team and created Contemporary Music Approach
(CMA) which is a way to teach Spanish through songs. CMA included some activities
such as singing along the song, singing it by heart, studying some grammar on song
and writing a new song for the same melody. Anton investigated opinions of the
students and found that 98% of them thought that CMA helped them learn Spanish,
93% liked the approach, 92% played the song for friends and family. All those rates

showed that songs used in CMA increased learner motivation.

Dzanic and Pejic (2016) examined the use of songs in a language classroom in
terms of improving learners’ vocabulary knowledge and their motivation. They used
tests for immediate and delayed vocabulary retention and a questionnaire completed
by second grade students in a primary school in Bosnia and Herzegovina. Apart from
influencing vocabulary retention positively, songs were said to increase motivation for
language learning. According to results of the questionnaire, most of the students liked
songs in the lesson, they found them fun and they commented that they liked songs in

English classes because songs were fun and interesting.

When the literature is reviewed, it is seen that there are only a few studies
which implies songs do not have any positive pedagogical value, instead, they affect
learners negatively as the study belonging to Azadi (2015) revealed that songs may
prevent learners from focusing on the teaching point. Most of the studies in the
literature, including the current study, show that songs motivate learners and create a
stress free and relaxed learning environment which maximize the final attainment of

learners no matter for what skills the songs are used in language classroom.



CHAPTER SIX
CONCLUSIONS AND RECOMMENDATIONS

6.1. PRESENTATION

This chapter firstly introduces overall summary of the study and it explains
conclusions deduced from the study. Finally, it includes some implications for teachers
and educational staff and some suggestions for upcoming studies based on the

implications of current research study.

6.2. SUMMARY AND CONCLUSION OF THE STUDY

This study included two groups of students, experimental and control group, and they
consisted of 37 and 35 students successively in a state secondary school in Gaziantep.
The sample was formed by cluster sampling and it could include relatively small
sample due to practical purposes. The study tried to display if there are any effects of
pop songs on pronunciation of learners. There was not any outsider teacher in any
classroom in any teaching sessions as a researcher and it created more relaxed

atmosphere since students were already familiar with the teacher.

Also, the effect of the songs was investigated directly by fully song-based or
fully text-based lessons. It means that neither songs nor texts appeared at only some
point of the lessons and some other methods and ways did not replace them in the
remaining part of the lesson. It was important because the direct effect of the teaching
technique was obvious in every moment of the sessions without any risk of

confounding variable related to teaching methods.

There were six different songs for experimental group and six texts based on
the words from songs for control group. Students had a pre-test and a post-test, and the
researcher recorded their voices. Two different native speakers graded the records
between 1-10 and the records were analyzed in SPSS 24. The statistical analyses of

the data indicated that the points of two raters were in a relationship and there existed
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normal distribution. Results of ANCOVA test uncovered that the use of songs in
pronunciation teaching for young learners had a statistically significant difference
compared to the use of text for the same purposes. Moreover, there was not any
motivational difference from any other English lessons in the control group while the
experimental group had an increase in their motivation and enthusiasm during

treatment lessons.

6.3. IMPLICATIONS

This study revealed that the use of music has an advantage over texts as a way of
traditional pronunciation teaching. The difference between teaching pronunciation
through text and songs was statistically significant. It meant that the effect of songs
yields enough importance for teachers and teacher training programmers to keep in

mind while planning language courses and teacher education programs.

6.3.1. Implications for Teachers

The main problem in EFL classrooms is that teachers are not so willing to teach and
focus on pronunciation part of the language. Teachers mostly are of the opinion that
pronunciation teaching is necessary but they do not put their opinions into practice due
to their low self-confidence in pronunciation and their belief that they are not good
enough at pronunciation (Breitkreutz, Derwing & Rossiter, 2001; Derwing & Munro,
2005; Derwing, 2010; Kelly, 2004; Macdonald, 2002; Thomson, 2013; Wahid &
Sulong, 2013). It is really ironic for the field that communication is regarded as the
biggest aim for language teaching; intelligible and comprehensible pronunciation is
necessary for a clear communication; however, pronunciation teaching is among
neglected parts of language teaching. At that point, teachers should take all
responsibility and start taking concrete steps on pronunciation teaching. As current
study suggests, the use of songs can be an efficient way to teach pronunciation. Since
songs already have the correct pronunciations, teachers can use them in their lessons

without any hesitations supposing that they do not feel competent enough.

Nonetheless, what language teachers may overlook is the choice of songs. In
fact, the choice of the songs is base of the technique because if the songs are not
interesting for students or if they are not at the appropriate level for students, the way

language teachers choose to teach pronunciation may not serve their goals. In the same
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vein, songs should not be played just for fun in the classrooms but instead there should
be activities based on the song and they should have a purpose. Otherwise, students
listen to a song, they may sing along once or twice and then if they turn to some
traditional learning practices, it is highly probable that language teachers do not
achieve what they have planned. As Azadi (2015) states, using songs may sometimes

prevent students from paying attention to the subject (p. 236).

For the treatment of this study, the choice of songs was one of the most time-
consuming assignments because rhythm, language level, theme, lyrics, and speed of
the song all must be appropriate, amusing and stimulating for students. Activities
designed based on the songs are also tried to be formed interesting enough to keep
students on the track. Having been presented with the right song and activities, students
follow a song-based lesson much more than a lesson based on a text, sentences or
drills. The best example was seen after the treatment sessions in the experimental
group. When the treatment finished and all the voice records were completed,
experimental group students asked for studying through songs. Therefore, the
researcher organized a competition among six groups of the experimental group. What
they would do to win is to prepare a visual feast like a drama or mini clip related to
their group’s song. The teacher of the class and two teacher trainees coming to the
classroom would score the demonstration of the groups. It was seen that the activity
served to the aim as students studied the song, they had to sing good enough for their
demonstration, they brainstormed to prepare the best show, they got motivated and
enjoyed the lesson. There are lots of such activities which make students motivated
and eager to learn and ease teachers’ burdens to get students involved in each lesson.
Thus, teachers should benefit from advantages of songs by integrating music into their

lessons at some point.

6.3.2. Implications for Curriculum Designers in Education

Since many of the language teachers did not get any detailed courses on pronunciation
teaching during their university years, they feel inadequate to teach pronunciation.
Instead they choose to focus on grammar because it is safe area for them. However,
education program makers should take some precautions and include some
pronunciation teaching training for teacher candidates. It would help teachers feel

competent and spare some time for pronunciation in their language courses. Also, it is
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worth mentioning that English coursebooks given by state include songs almost in
every unit but most of them do not cause students to focus on the subject more. On the
contrary, many students find them ridiculous, which means that authorities should plan
lessons interesting enough for learners and they should design books and other
materials accordingly not only to motivate students but also to improve learners via

songs.

6.4. SUGGESTIONS FOR FURTHER STUDIES

This study included a small sample with 72 students and therefore it is not possible to
generalize the results to all young learners in secondary schools. Another study can be
conducted with a larger sample and with different teachers teaching the same lessons.
Even different schools from different cities can be an option to get more generalizable
results. Instead of a secondary school, this study can be replicated in a primary school

to compare results among young learners and very young learners.

Apart from an overall improvement in pronunciation tests, sub-skills such as
stress, voicing, aspiration, linking, intonation, clusters or some problematic individual
sounds for learners can be tested through songs. A survey might be done for students’
pronunciation learning history and their feelings. This part can shed a light on teachers’

pronunciation teaching practices in secondary schools.

It would be a good alternative for this study to repeat the testing of students’
pronunciations after a while to see if the song effect will exist in the long run. When
all treatment sessions were completed, a delayed test could be used with the same
words for two groups after 4 weeks. That would give a chance to compare the results

for immediate and delayed pronunciation learning.

Although it will have some generalizability problems to population, a
longitudinal study can reveal more about students’ pronunciation learning through
songs. Although it is sometimes not significant, songs are found to be effective in all
aspects of language teaching. Therefore, it is important to examine a few students

receiving song-based pronunciation teaching sessions over a long period.
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APPENDIX I. LIST OF SONGS

2 T o

Lemon Tree by Fool’s Garden

Fairy Tale by Alexander Rybak
Englishman In New York by Cris Cab
Big Big World by Emilia

You Will Be Mine by Lenka
Everything at Once by Lenka
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APPENDIX Il. TEXTS FOR VOICE RECORDINGS (TEACHER COPY)
1-LEMON TREE

It’s an another lonely day for me. | have got nothing to do. I’'m just wasting my
time. I’m watching the view of my house. There is a lemon tree. There are huge bright
clouds in the sky. There was heavy rain yesterday but today the sun is shining. It’s
very optimistic for me. Now , it is time to change. There are lots of plans inside my
head. | have some plans to be happy but | need some time. | have more power now

and there is no isolation for me anymore. I’m sure I will be happy soon. I promise!

2- FAIRY TALE

People like fighting and hurting each other. I already knew that and I still know.
Even though I don’t care about others, | sometimes get upset suddenly because of
them. They don’t think about feelings. | hate high tension among people. I don’t like
being angry. | need a brand new start, my sweetheart. | should learn enjoying the life.

Everybody has their own stories but mine will be a fairytale.

3- ENGLISHMAN IN NEW YORK

No matter how much people smile, which accent they are speaking or how
much talkative they are, there is always a dark side of people. They can behave well
but they can hurt you. Don’t forget that. No matter what someone has done to you my
dear, you will suffer for a while. Then you will learn to see people as aliens. You will
regard them as aliens in an avenue. You will not care about them. Your ignorance will
be your real and legal hero. You will start to think of only yourself. It is the key of the

happiness.

4- BIG BIG WORLD

The world is very big for a little girl. There are lots of nice things outside.
However, there are lots of complicated things inside her head. It’s easy to see them in
her eyes. They are curious about the outside world. She tries to understand other people
and the nature. The world is full of surprises for her. If you leave any girl with much
time, she will start to discover the world immediately. She will think that the world is

amazing.
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5- YOU WILL BE MINE

“Your heart will find someone at last” She said to me. I didn’t want to believe
in her. His sentence crushed my hopes again. This wasn’t the first time. I had a few
things to say, so | tried to catch her eyes. Mine were impatient but hers weren’t. I
couldn’t say not to hide her eyes. | always believed that my life entwined with her life

but I see the lights now. It’s obvious that we can’t be together.

6- EVERYTHING AT ONCE

People shouldn’t be sly as foxes. They should prefer having pure lives. When
they do so, they can have a brighter future, sugar. They don’t feel any anger. It is not
possible to see eyes full of fires because of anger. Life becomes easier than ever.
People can express everything straight to the point. Anger and fights can’t start to bite
in their lives. They can easily decide what is right and wrong. They can remember
every picture of their lives.
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APPENDIX I1l. TEXTS FOR VOICE RECORDINGS (STUDENT COPY)
1.

It’s an another lonely day for me. I have got nothing to do. I'm just wasting my
time. I’m watching the view of my house. There is a lemon tree. There are huge bright
clouds in the sky. There was heavy rain yesterday but today the sun is shining. It’s
very optimistic for me. Now, it is time to change. There are lots of plans inside my
head. | have some plans to be happy but | need some time. | have more power now

and there is no isolation for me anymore. I’'m sure I will be happy soon. I promise !

2.

People like fighting and hurting each other. | already knew that and I still know.
Even though I don’t care about others, I sometimes get upset suddenly because of
them. They don’t think about feelings. I hate high tension among people. I don’t like
being angry. | need a brand new start, my sweetheart. | should learn enjoying the life.
Everybody has their own stories but mine will be a fairytale.
3.

No matter how much people smile, which accent they are speaking or how
much talkative they are, there is always a dark side of people. They can behave well
but they can hurt you. Don’t forget that. No matter what someone has done to you my
dear, you will suffer for a while. Then you will learn to see people as aliens. You will
regard them as aliens in an avenue. You will not care about them. Your ignorance will
be your real and legal hero. You will start to think of only yourself. It is the key of the
happiness.

4.

The world is very big for a little girl. There are lots of nice things outside.
However, there are lots of complicated things inside her head. It’s easy to see them in
her eyes. They are curious about the outside world. She tries to understand other people
and the nature. The world is full of surprises for her. If you leave any girl with much
time, she will start to discover the world immediately. She will think that the world is
amazing.

5.
“Your heart will find someone at last” She said to me. I didn’t want to believe

in her. His sentence crushed my hopes again. This wasn’t the first time. I had a few
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things to say, so I tried to catch her eyes. Mine were impatient but hers weren’t. |
couldn’t say not to hide her eyes. I always believed that my life entwined with her life

but I see the lights now. It’s obvious that we can’t be together.
6.

People shouldn’t be sly as foxes. They should prefer having pure lives. When
they do so, they can have a brighter future, sugar. They don’t feel any anger. It is not
possible to see eyes full of fires because of anger. Life becomes easier than ever.
People can express everything straight to the point. Anger and fights can’t start to bite
in their lives. They can easily decide what is right and wrong. They can remember

every picture of their lives.



APPENDIX IV. LEMON TREE WORKSHEET (CONTROL GROUP)

1. Bnswer the guestions snd disouss with your friends. ]

+  Which weather conditions do you like most? Why?

*  How do you feel when it's rainy and sunny ? which one do you like more?

[ 2. Listen to the text carefully and try to get the 'stnfﬁete:ct.Thmmdnhudinﬂu:h:slmm.]

[ 3. Rend the text and answer the guestions. ]
Ifr It's an another lonely dey for me. I heve sot nothing to do. I'm jost wasting my time. I'm -\I

watching the view of my bouse. There is & lemion tree. There are hwee brisht clouds in the sy,
There was heavy rain vesterday but today the sun is shining. It's very optimistic for me. Now , it
is time to chanze for me. There are lots of plans mside my head. I have some plans to be happy
but I need some time I have more power now and there is no isolation for me apymore. I'm

sure I will be kappy soon. [ promise !

COMPREHERSION QUESTIONS

Wy is he wasting his time? e e e e e
What are his plans 8Bowt? ... ——

LA S e

What can be the reason of his isolation? What's your own opinion about it? ...

75
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[ 4. Fill in the blanks with the green words. ]

another!y change /¢ clouds /f heawy /) inside / isolation & leman /F lanely £ nothing /' power &/

wimw f waste

it's wery delicious. Can | hare e, cup of coffee, plegs=?

Zhe lives alone and often feels

Wedo ... at the weeke=nds, so I'm bored on Saturdays and Sundargs.
Don't e yaur time. It's wery valuable.

Qwr room has 3 beautiful ... . Youcan see the sea and the mowntains.

&: Do yau like b=a with milk?
B: Mo, | don't. | like mwith ...

There are lots af dark ... in thie sky. | think it will rain.
There s e - raim todsy. Don't farpet your umbrellz.

Ky sister gets married soon. Her surmame will ...

10, &: 1 am cold, mum.

B: Youshould zo ............. the house.
11. People should use wind ............. To produce slectricity. |t's pood for the srvironment
1Z. He has an infectious dissase, He shouwld stay in far a week

e m—— m—— o — o —

» Prepared by Gizem Saldirs
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APPENDIX V. LEMON TREE WORKSHEET (EXPERIMENTAL GROUP)

I SLEMON TREE™ SOMNG WORKSHEET -I

1. Ginswr Bhi guestions and dhsuss wikh paur friends.

® Why doyou think ehat thie nams of the song [ "Liemos

Wkt e b Bell about a lEmon ERER T e e e e e s e e s e e e e e

2. Fill in the Blanks in Ebe song eith ghoin wondi. You can wie some werds teice.

Sanother- lonek — notking - wating — view = lemton — isolatios— bravy — change — Baid e - pomar

LERIOH TREE
LEDOL 8 SaRTHEH
‘natiing her= In e bodng oom
b's- Just another rabmy Sundey efismoon
o M — )
i .
‘e hanging anound
e weatting for wou
Bui noFing ever Sasosss and | wonder

‘endriving ansund iy oar
‘mdrhdng fon sk

‘mmdrkdng foo far

il ey o . - My pint o . ... .

e weatting for pou
But noWing ever heppers and | wonder,
wionder hos

worder Wiy
Wesherciay pou tokd Fre "hout e blus Gl sicy
And all ot ] cam e b ot & yellos o
fres

‘wntuming my hasd up and doen

i tuTing LR Qg Solog-aTRag.
arcund
And al Tat | canieee i Just another ... e

‘rnating hers

' sting hee

'dl =0 go ot isking & shoraer

B thepe's n |y Cloud .. Ty Fesmd
fesd 50 ined

Fut reysat Ingo bexd

Wille..._... - =ver heppens and | womder

....... — 5 motpood for me
=oisdon | donm't et 1o =it onthe Emon-inees

ey, Around In the desert of joy
Eaby anyhow 111 get another oy
And mverything ) SaEaes and you wonder

warder s

warder wfy
Wiesheroiay pou tokd e "hout e bl Gl sy
And all Tat | cames b just..... i
e tuening oy hesd o and down

mtuming QR0 Quming log-aTiag.
ancund
And all Tat | canieee i just & yellow ... fres
Al | weomoie=r, vaonder

warder Fow

wormer iy
Wiesherokay pou tokd e "hoat e bl Gl sicy
Andd nll Trat | camiges and el trest | can g
and =l thet | can s

= |t = sl lowy Immon-tres




3- Listen to the song again. Find the words below:

a. The opposite of "there™ .. ...
b. A day of the week ........._

c. Two wh-words ._...............

d. Two colours.__......__.......

e. A part of the body ...

f. The opposite of up .............

g. Two weather words .........__

4- Read the text about the group “Fool’s Garden™ and answer the questions.

Fool's Garden is 3 German pop group. They

formed their group in 1981, The singsr is Peter
Ereudenthaler. the guianst is Volker Hipkel
the bassist is Thomas Mangold, the
keyboardist is Roland Bghl and the drummer is
Ralf Waoshels. They have nine albums but

some members ars diffzrent in some of the

slburns. Lernon Tres is one of their mast
copular songs. They published a single named

“Mew World® in 2016.

*  What kind of music do wou BEe T i it e e e n e
+ What's your favourite singer or band® ...

+  What's the most popular song of that singer or growp T . e e

Prepared by Gizem, Salduansr 1
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APPENDIX VI. FAIRY TALE WORKSHEET (CONTROL GROUP)

" WORKSHEET 2 |

e v e v —

[ 1. Answer the guestions and disouss with yowr friends. ]

#  Listen to the text and try to guess what it iz about.

=  |List the words that you heard in the text.

[ 2. Read the text and answer the guestions. ]

4 )

People like fighting and hwerting each other_ | already knew that and | still know. Even though |
don’t care about others, | sometimes g=t upset suddenly because of them. They don’t think about
feelings. | hate high t=rsion among people. | don't like being angry. | need a brand new stark, my

sweetheart. | should learn enjoying the life. Everybody has their own stories but mine 'u.i‘hen

l\_ fairytale. _‘)

COMPREHEMNSION QUESTIONS

1. What does the writer know about people?

2. What does the writer dislike?

3. What showld the writer l=arn?®

4. s the writer hopeful about the future? How do you know that?

5. What's your owen fairytale, the best memary in your ife? Talk to ypur friends sbout it

3. Use the next page for the dictation game.

I . . . . —
» Prepared by Gizem Saldiraner -
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Dictation Game Sentences

My brother is always fighting with me.

I was feeling very bad. | knew that I am ill.

She always smiles even though she has a problem.

My parents go on a trip, so | will take care of my sister.
The accident happened so suddenly. I don’t remember it.
How high is Mount Everest?

Ipana is a well-known brand of toothpaste.

Take your umbrella, my sweetheart.

Every child wants to be a prince or princess in a fairy tale.
My friend’s grades are low, but mine are very high.

My leg hurts, so | cannot play soccer.



APPENDIX VII. FAIRY TALE WORKSHEET (EXPERIMENTAL GROUP)

I “FAIRY TALE™ SOMNG WORKSHEET I
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1. Answer the gquestions and disouss with vour friz=nds.

+ What do=s “Fairy Tale™ mean? What are the features of & faing mle?

+ Do you know an example of & fairy tale? Talk abouwt it briefly.

I'm already cursed

Z. Listen to the song and delete any words that are not necessary.

FAIRY TALE [Mlenande=r Rybak]| Zhe's another fairytale
Yezaah|

¥

.l|:.=|r.= =E= ) Even thaugh it hurts

When | was younger - | don’ be

I kinda Fiked =uze | don © care about

Fil &
& mir] | just knewy ose my min

i I'm alr=ady curs=d
She was only mine and we wers dear }
sweethiezrts

That was then but th=n s not true

I'mi in love with & fairytale
Even though it hurts 2 lot
Cause | don't care if

| lose my miind

I'm already cursed

Every day

We started still fighting
Every night

W fell in lowe

Mo one elzs

Could maks me sadd=r
But o o ke

Cauld lift me high ever sbowes
| dari't know what | was dain’

But very suddenly we fell apart

MNowadays

| cannot find her

But when | dothat

We'll zet @ real brand new start

I'mi in love with a fairytale
Evern thaugh it hurts me
Cause= | don't care

if I lose my mind
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3. Listen to the song again and order the septences. Write numbers for sach sentenos.

I don’t know what | was doing .......
She's = fairgtale ...

That was then, but then it's true ...
When suddenly we fell apart ...
Every day we started fighting ... ...

Nowadeys | cannot find her ...

4. Listen to the song with Iyrics again. Write a story about singer and his lower. Your story should be refsted to lynics
of the song.

I . . . . —
» Prepared by Gizem Saldirsner =
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APPENDIX VIII. ENGLISHMAN IN NEWYORK WORKSHEET (CONTROL

GROUP)
, worksnesTs |
|
[ 1 Bnswer the guestions and disouss with your friends. ]

=  What does “Accent” mean? Give sxamples relsted to English.

2. Watch the video abowt different sccents in English and look st the picture. Whidh sccent do
you prefer most? [Link of the videa: https/fewwspautube comfwatch?e=h52fdPLENO]

British - Aresmrican
= @ =
LOLEE ] n - LT
e e ] = g B
i i
[ [ e S— N = T e raE,

3. Listen to the tewt, take nokes and try bo guess what it is sbowut

| 4 Rend the text and answer the questions, |
A I

Nio martter how much people smile, which sccent they ane spesking or how much talkative they

are, thers is shaays a dark side of people. They can behave well but they can hurt you_ Don®t forget
that. Mo matter what someone has done to you my dear, you will suffer for s while. Then youw will
learn to see people as aliens. You will regard them as alizns in an svenwe. Yiou will not care abowt
them. Your ignorance will be your real snd kegal hero. Yo will start to think of onby yours=H. Itis

the key of the happiness.

\- J




COMPREHENSION QUESTIORNS

1. Bcoording to the text, what are some differences smong people?

2. What does someone feel when people hurt them?

3. What does “sze people as aliens™ mean?

4. Is “seeing people as aliens™ good thing? What do you think?

5. Wite & paragraph or short story with green words, Use 85 many &s you can.

84

morent [ aliens f done § beros. § ignorance § legal § mry dear / no matter § side [ smile )/ someone [/ suffer

» Prepared by Gizem Saldins
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APPENDIX IX. ENGLISHMAN IN NEWYORK WORKSHEET
(EXPERIMENTAL GROUP)

:EHGLIEI'IHAHIH MEW YORK™ S0NG WORKSHEET I

1, Disouss with your friends.
+ Hawe you ever been to shrosd? To which country? What do you remember abowt that courtry and

people there?
=  Where is Mew York? What is it famous for?

Z. Listen to the song carefully. Find the words that should change place with esch other .

ERGLISHMAN IN NEW YORE

(Cris Cab

| dion’t drink t=a |'ll take coffes my dear

| like my toast done on one side

Az vou can talk it in my socent when | hesr
I'm amn Englishman in Mew York

S e me walking down Fifth Avenue

& walking cane here at my nide

| walk it evenpwhere | take

I'm an alizn in New York

I'm an ali=n, I'm a l=gal Englishman

I'm an Englishman in Mew York

F'm am ali=n, Fm 2 legal ahen

I'm an Englishman in Mew York

If “manners maketh someone” 25 man sid
Then he's the hero of the day

It takes @ man to suffer smile and ignorance
Be alien no matter what they say

I'm am ali=n, F'm 2 b=gal yourself

I'm an Englishman in Mew York

I'm an ali=n, I'm 2 legal ahen

I'm an Englishman in Mew York
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3. Listen to the song again by following lyrics. Find some differences between American and English people.
What about Turkey?

4. There are also some differences in American and &\i/tish E

‘.Q Bber aravm Curtmns l.p'oc;(‘ "'ml I“
bncuse G drapes
Beitiah ~ @ m '
drery 1 = rbbih gbage  petrol guoline  Eo rpoer
56 1D tomsbnsarppopn
[ A I P,
Do you have
2 problem?
"
_—

5. Watch the video about different pronunciations of words in American and British English. Which ones do
you use?

\Ténk of the videa: https//www.youtube.com/watch?v=h52fdP1bNVO

- . ——— q
Ptepamd by Gizem Saldiraner =

Mol



APPENDIX X. BIG BIG WORLD WORKSHEET (CONTROL GROUP)

" WORKSHEET 4 I

87

1. Dizcuss with your frierds.

*  Who do you miss most? How often do you see that person?

= What do you do when you miss someone? Have you ever writizn a letter to someone?

2. Listen to the t=xt and take notes of what vou hear on & differert caoer.

3. R=ad the t=xt and write TREUE or FALSE.

The world is wery big for 8 little girl. There are lots of nice things outside. However,
there are loks of complicated things inside her head. It's easy to see them in her
eyes. They are curious about the putside world. She tries to tnderstand other
people and the nature. The world is full of surprises for her. f you leasve any girl
with much time, she will start to discower the world immediately. She will think that

the world is amazing

1. The writer thinks that the world isn't big but it is full of surprises. e

2. The outside World has lots of nice and complicated things.

1. You can see anger in eyes of a little girl. e
4. W alittle girl starts to discowver the world, she will think that

the world iz te=rrible. vamammmm——
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4. Study the mesnings below and match them to the words

- You can wse your dictionary.

1. The planet that we live on it with all cowntries,
people and natural features

2. The owter side of something

3. Two organs that we see things with them

4. To give some time to someone

A eyes

B.] leawe time ...

[ m— m— — —
» Prepared by Gizem Ssldiraner -
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APPENDIX XI. BIG BIG WORLD SONG WORKSHEET (EXPERIMENTAL

GROUP)

* “HIG GIRLT SOMG WORKSHEET
| -

1. Dizouzs with vour friends.

#= Who do you miss most? How often do you see that person?

# What do you do when you mizs someone? Have you ever written a letter to someone?

In 2 big biz warld /" Feel Iwill /' It's not 2 biz big thing if you leave me’’ Bii=s yon mmech!” It's so very
cold catzide /Wiy did it have to happen /Y Wanm hike fire

'm a big big giri
In a big blg workd

Sut | do do Tesl

That | do dowlll

Bk=s you much

bl=s you much

| canm see the first leafs fallng
It's all yellow and nice

LIke the way I'm feeling Inside
'm a big big giri
In a big blg workd

It's mot 3 blg big thing I you leave me
Sut | do do Tesl
That | do do will

MI=s yau much
DutElde It's no raining
And tears are 1aling from my eyes

\Winy did It all have o end
'm a big big giri

Its not 3 big big thing I you le3we me
Sut | do do Teel

That | do dowlll

MI=s you much

MI=s you much

| have your arms around me
Sutwhen | open my eyeE...
YOU'TE Gone

'm a big big girl

In 3 big blg woarld

it's not a big big thing I you leawe me
Sut | do do Tesl

That | do dowlll

MI=s you much

MI=s you much

'm a big big girl

In 3 big blg woarkd

it's not @ big big thing

If you leave me

= I R,
MI=s you much

MI=s you much
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3.Listen to the song again. Wite TRUE or FALSE for sentences below.

1. The sinper ls #ad bacause gha Is leaving herfriend ...
2. she thinkes that she will not milse her frisnd
3. The waather 18 very hot outakds

4. Look at the words below and l=am their meanings. Find some words from the song which hanee similar
meamings o them.

MESHNING: Folll i 0 i

3. Huge
4. Separaflon ..........

I L] L] L] L] —
» Prepared by Gizem Ssldiraper -
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APPENDIX XII. YOU WILL BE MINE WORKSHEET (CONTROL GROUP)

1. Dizcuss with your friends.

=  Who iz your best friend? How snd when did you meet?

# Do you still se= esch other? Do you hawe sny disaggrements?

L. Listen to the text and take notes of what you hear on a different paper or you can use other side of the
ppeer.

3. Read the text and write TRUE or FALSE.

“Nour heart will find someone st last” she said to me. | didn "t want to believe in her. Her
sentence crushed my hopes again. This wesn't the first time. | had & few things to say, so |
tried to catch her eyes. Mine were impatiert but hers weren't. | couldn’t say not to hide her
eyes_ | abways believed that my life entwined with her life but | see the light now. It's

obvious that we can't be together. We are not best friends armymore.

1. The writer didn’t want to belizve in her friend because the friend said = sad
SENbERCE. ...

2. The writer wanted to look at her friend's face and eyes ...

3. Thewriter is happy anymore beause she doesnt ke her friend... .-

4. Thewriter and her friend will not .-:hur:lmnrr,' things anymore..........
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3. L=srm thie mesnings of these phrases. Try to make senfences by using them.

cruzh hopes § catch myes § erbwine with § se= the light

4. Wirite ms many words a5 vou rememiber from the t=xt. Then compare with vour friends.

I [] [] [] " —

» Prepared by Gizem Ssldiraner .
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APPENDIX XI11. YOU WILL BE MINE SONG WORKSHEET
(EXPERIMENTAL GROUP)

:'l"DU WILL BE MINE™ SONG W ORKSHEET I
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1. Dipruss with your friemnds.
= Who is your best friend? How and when did you meet?

= Do you still see each other? Do you hawve any disaggrements?

2. Listen to the song and take notes abowt what you heard.

3. Watch the lyrics video of the song and listen to the song. Chedk yowr answers for the second part and ry to

get the gist of the song.

4. Complete the missing parts of the song. The lynics of the song is on the other side of this page.

5. There is & song competition and you should write new hyrics for your own song. You will use the ssme music

ms " Vou will be mine™ You can work in groups.




Yiou Will Be Mine" (Lepka)

She maysd in 19 the -—-oEKE dR0F
said se'd never besn in loye befors

But gysry time she turmed.he ights dewn low,
He thaught he heard = voics calling out 5
Gome and take me auay.from all this ezl
And he said,

| 582 vou sitting there at the ... sl
Laking for shegting stars
| wianna gst claser.and clossr st

You will be mine, mine
Chver the time, time
Youre eenna find, find,

LI make yau - oo, ming

Exery meuning vwnen she.cams. autsids
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But she.wauld anly turn awRY.and hids.

He staried to cangRcta plan
T g8, her 1q, refurn thie feslings.thay he had
To show her..... he thought they wers,
entwined.

| 365 ¥au. sIEting thiers =t the windeuy. sl
Lagking for shoqting stars

| wanoa est slassr.and clossr still

| wan0a saks. Quer yeur neark

You will be mine, mine
Cwver the time, time
Yeurs genna find, fing
Ll - oo QU mine, mine

Little ... Jetters wiitten in regd
Faliied uR. PUt 2@y, DR 16.5h bed, oh
Lirtle crushed hopes verday

Waiting in the wings 10 Saitit her away.

L regacs by Gizem Saldaner. |




95

APPENDIX XIV. EVERYTHING AT ONCE WORKSHEET (CONTROL
GROUP)

1. Look st the pictures snd write the names of the sanimails. You can use r dictionany.

1L

3. PResd the text and write TRUE or FALSE.

People shouldn 't be sly as foxes. They should prefer having pure lives. When
they do so, they can have & brighter future, sugar. They don’t feel any anger. It is not
paossible to see myes full of fires beosuse of anger. Life becomes =asier than ever.
Bnger and fights can’t start to bite in their lives. They can easily decide what is right

and wrong. They can remember every picture of their lives.

i people are shy, they cant have a bright future, ..o
“Eyes full of fires™ means being happy. - oooooocee e ieeaaee

When people are good and not angry, they can easily decide..............
It is neever possible to remember your ife. .

WM
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5. Find Turkish mesnings of adj=ctives below.

-

Bright: ..._..... Shy: e
Swrmet ... Borawe: ...

6. Study the example certences. Write 3 sentences showt yowrself by using “sz.._ s

-

| weant to be as sweet a5 a8 song.

Skating is =5 enjoyable as riding & bike.

Gazimntep is not as orowded as Istanbul.

~

| ]
» Prepared by Gizem Saldirs
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APPENDIX XV. EVERYTHING AT ONCE WORKSHEET
(EXPERIMENTAL GROUP)

1. Look st the piciures and write the names of the animals. You can use your dictionany.

2. Think shout those snimals. Find some

ives to describe them best.

3. Listen to the song Fill in the bisnks with oomrect words while listening .

Az sy es g fox, 88 ... 5 an ox

Az fast sz a8 here, as brave ez a bear
Az .. es abird, g5 neat as & word
Az guiet 85 8 mouse, 85 .... 85 3 house

All | wanna be, gll | wanna be, oh
All I wannia be iz everything

Az mean a3 a wolf, as ... a5 & tooth

Az deep as a bite, as dark as the night
Az gweel 23 8 song, 85 right 85 8 wrong
Az .. \as aroad, es ughy es a toed

Az pretty as a picture hanging from a fixture
Strong like a femily, strong a5 | wenna be
Bright a= day, as _.. as play

Az hard 55 nails, as grend a5 & whale

All | wanna be oh, all | wanna be. oh

All | wanna be is everything
Evarything at once
Ewarything at once, oh
Evarything at once

Az .. as the sun, as silly as fun

Az cool 88 & tree, as ... 85 the sea
Az hot aa fire, ... &5 ice

Sweet as sugar and everything nice

Az old &5 time, 85 ... -E&aline

Az royel a5 & queen, &5 buzzed as a bee
Az stealth as & tiger, smooth as a glider
Pure as a melody, pure az | wanna be

All | wanna be oh, all | wanna be, oh
All | wanna be is everything
Evarything at once
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5. Fimd Turkish mesnings of adjsctives below.

Berighet: ... Shy e
RTEET L Borawe:

Pretiy: ... Free: ..
Sharp: .ovev e Hard: ..........

6. Study the example sentences. Write 3 sentences showt yours=H by using “ss..__as

+ | want to be as swest as 8 song.
+ Skating is as enjoyable as riding a bike.

= Gazimntep is not as orowded as Istanbul.

L e s i ——————— ————
B e e -
U -

I = = = " —

» Prepared by Gizem Ssldirsner -
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