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ABSTRACT

MATERNAL PSYCHOLOGICAL CONTROL AND CHILD TEMPERAMENT
AS PREDICTORS OF PRESCHOOLERS’ INTERNALIZING PROBLEMS:
MEDIATING ROLE OF GUILT PRONENESS

Unal, Giilsiin
M.S., Department of Psychology

Supervisor: Prof. Dr. Sibel Kazak-Berument

September 2015, 93 pages

Parenting has been found to be an important determinant of child adjustment.
Parental use of psychological control has been linked with children’s internalizing
problems during preschool years. The first aim of the present study was to
investigate the relation between perceived maternal psychological control and
preschoolers’ internalizing problems. In addition, the mediating role of children’s
guilt proneness on that relation was examined. Moreover, the role of parenting
and child temperament interaction in determining child outcomes has been well
documented by research. The second aim of the current study was to investigate
how interaction of perceived maternal psychological control and child
temperament would have an effect on child’s guilt proneness. To accomplish
these aims, 100 preschoolers aged between 52 to 78 months and their mothers
participated in the study. Children’s assessment of perceived maternal
psychological control and guilt proneness were conducted one by one at the
kindergartens located in Ankara and Bolu. The mothers were required to rate their

children on the questionnaires of child temperament, guilt proneness and

iv



internalizing problems. On the contrary to what was expected, the results revealed
no relationship between perceived maternal psychological control and child’s
internalizing problems. Consequently, the expected mediating role of child’s guilt
proneness was not statistically analyzed. Moreover, in contradiction to what was
expected, interaction of perceived maternal psychological control and child
temperament did not have an effect on either child’s guilt proneness, or

internalizing problems.

Keywords: Psychological Control, Temperament, Guilt Proneness, Internalizing

Problems.



oz
OKUL ONCESI DONEMDE COCUGUN ICSELLESTIRME
DAVRANISLARINI YORDAMADA ANNEDEN ALGILANAN PSIKOLOJIK
KONTROLUN VE MIZACIN ROLU: SUCLULUK HiSSETMEYE
YATKINLIGIN ARACI ROLU

Unal, Giilsiin
Yiiksek Lisans, Psikoloji Boliimii

Tez Yoneticisi: Prof. Dr. Sibel Kazak-Berument

Eyliil 2015, 93 Sayfa

Bu calismanin ana amaci, anneden algilanan psikolojik kontroliin okul dncesi
donemde ¢ocugun igsellestirme davranislari izerindeki etkisini incelemektir.
Cocugun sucluluk hissetmeye yatkinliginin bu iligki tizerindeki araci rolii
incelenmistir. Bu ¢aligmanin bir diger amaci da anneden algilanan psikolojik
kontroliin ve ¢ocugun mizag 6zelliklerinin etkilesiminin ¢ocugun sugluluk
hissetmeye yatkinlig: izerindeki etkisini incelemektir. Katilimcilar Ankara ve
Bolu’da yasayan yaslar1 52-78 ay arasinda degisen 100 ¢cocuk ve annelerinden
olusmaktadir. Anneler ¢ocuklarinin i¢sellestirme davranislarini, sucluluk
hissetmeye yatkinligin1 ve mizacini degerlendiren dlgekleri doldurmugsladir.
Cocuklar ise sugluluk hissetmeye yatkinlig1 ve anneden algilanan psikolojik
kontrolii 6l¢gmeyi amaglayan iki uygulamaya katilmislardir. Bu ¢alisma igin 3
farkli regresyon analizi yapilmistir. Ilk analizin amaci, cocugun kendini
degerlendirmesine dayananan sugluluk hissetmeye yatkinliginin yordayicilarini

belirlemektir.
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Ikinci analizin amaci annenin degerlendirmesine dayanan ¢ocugun sucluluk
hissetmeye yatkinliginin yordayicilarini belirlemektir. Son analizin amaci ise

¢ocugun igsellestirme davraniglarinin yordayicilarini belirlemektir.

Anahtar Kelimeler: Psikolojik Kontrol, Mizag, Su¢luluk Hissetmeye Yatkinlik,

I¢sellestirme Problemleri.
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CHAPTER 1

INTRODUCTION

1.1 General Introduction

Parenting is one of the most important determinants of child development. From
birth to death, almost every child is exposed to certain types of parenting
behaviors, which would shape what kind of an adult she or he will become and
how her or his psychological adjustment will be. The importance of studying
parenting in understanding children’s adjustment problems has been emphasized
by a great number of studies (Galambos, Barker, &Almeida, 2003; Williams et
al., 2009).

Among the parenting characteristics maternal psychological control which has
been thought to include intrusive and coercive parenting practices, has been linked
with children’s adjustment problems, especially internalizing symptoms (Barber,
1996). Moreover, maternal psychological control also has been found to affect
development of conscious emotions like guilt and shame by altering how intense
those emotions would be felt, so to say shame and guilt proneness (Assor, Roth, &
Deci, 2004; Rakow et al., 2009). On the other hand, research conducted on shame
and guilt feelings of children and adolescents has revealed a link from those
emotions to children’s externalizing and internalizing problems (Ferguson, 1999).
Thus, the present study aims to investigate the relationship between maternal
psychological control and preschoolers’ internalizing problems, and the mediating

role of children’s guilt proneness on this relation.

Moreover, among the other factors that have a role in child outcomes appears to

be the interaction between child temperament and perceived parenting (Morris et
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al., 2002; Kochanska, 1991, 1993). Therefore, the second aim of the present study
is to examine how the interaction of perceived maternal psychological control and
certain child temperament’s characteristics, namely anger/frustration and
perceptual sensitivity, would play a role in determining preschooler’s guilt

proneness.

In the following sections of the current thesis, first of all maternal psychological
control and its relation with internalizing problems will be presented. Secondly,
development of conscious emotions like shame and guilt will be explained.
Thirdly, guilt proneness and its relation with both perceived maternal
psychological control and internalizing problems will be presented. Lastly, role of
the interaction between child temperament and perceived maternal psychological

control on determining preschooler’s guilt proneness will be explained.

1.2 Conceptualizing Maternal Psychological Control

In the literature psychological control is defined as a covert and intrusive control
of the parent which aims to manipulate the child’s behavior and identity by means
of coercive strategies such as excessive criticism, contingent affection, guilt
induction, restrictive communication and invalidation of child’s feelings (Barber,
2001). The term is also conceptualized as intrusive parenting behaviors that
interfere with psychological and emotional development of the child (Barber,
Stolz, & Olsen, 2005).

Psychological control is a complex and multifaceted construct combining specific
strategies or behaviors of control and their outcomes in terms of child
development (Barber, 2012). Schaefer, who defined the construct as
“psychological methods of controlling the child’s activities and behaviors that
would not permit the child to develop as an individual apart from the parent”
made the earliest conceptualization of the construct (1965, p. 555). Almost three

decades later, Barber (1996, p. 3297) reviewed relevant work and elaborated the
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construct as “a rather insidious type of control that potentially inhibits or intrudes
upon psychological development through manipulation and exploitation of the
parent—child bond (e.g., love withdrawal and guilt induction), negative, affect-
laden expressions and criticisms (e.g., disappointment and shame), and excessive
personal control (e.g., possessiveness, protectiveness).” He also added that such a
socialization pressure characterized by being nonresponsive to children’s
psychological and emotional needs would result in deteriorations in different areas

of child development.

To sum up, psychological control is defined as parental use of intrusive behaviors
aiming to manipulate children’s thoughts, feelings and attachments to parents.
These parental behaviors have been thought to cause disturbances in emotional
boundaries between the child and parent, which would interfere with the
development of an independent self and identity coming along with difficulties in
social and psychological adjustment (Barber, 2002). In the following part, specific
forms and parental behaviors of psychological control will be explained. In
addition, how and thorough what kind of mechanisms those kind of parental

behaviors would be deleterious for children’s development will be specified.

1.2.1 Intrusive and Manipulative Parenting Behaviors in Psychological

Control

Parenting behaviors, which have been thought to be intrusive in children’s
development, has been accepted as a form of parental psychological control.
These parental practices would include strategic manipulation, coercion or
inappropriate display of parental authority (Barber, Xia, Olsen, McNeely, & Bose,
2012). According to Barber (2002), those kinds of controlling behavior of the
parent would violate the “psychological world of the child”, which is crucial for
healthy development. Similarly, those parental behaviors have been thought to
violate the children’s sense of self (Barber et al., 2012), which would be

deleterious for individuation and differentiation from parents (Kins, Soenenes, &
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Bayers, 2012). Finally, those parental behaviors have been suggested to cause a
lack of opportunities for self-discovery in children (Constanzo & Woody, 1985).

Moreover, parental use of love withdrawal has also been suggested to be a
specific form of psychological control. It has been described as “expressing
disapproval, ignoring and threatening child to take away love and attention”
(Garner, 2012). It has been found to be destructive for healthy child development
by eliciting feelings of shame, which could result in negative emotions and
destruction of thinking and behavior (Lewis, 2008). Similar to love withdrawal,
parental conditional regard (PCR), in which parents show affection or regard
only to specific behaviors of the child, has been suggested as another specific
form of psychological control (Assor, Roth, & Deci, 2004). In PCR affection of
parents is contingent upon only certain behaviors of the child. In their work
Soenenes and colleagues (2010) suggested two components of PCR, which are
dependency-oriented psychological control and achievement oriented
psychological control. While the former term refers to attempts to make the child
psychologically and emotionally dependent on the parent, the latter term refers to
parents’ demands for extremely high achievement by children. These kind of
parental behavior forcing of children to act or conform in a way that they receive
or do not lose parental affection, would result in inconsistent changes in children's

self esteem, feelings of failure and unworthiness (Assor & Tal, 2012).

Furthermore, parental guilt induction has been accepted as another parenting
behavior reflecting psychological control. Guilt induction would refer to parent’s
attempts to manipulate child’s behaviors by means of direct criticism, blame and
making child feel that she/he is a burden for the parent. It would also include
parental behaviors like expressing disappointment even on minor mistakes of the
child and reminding the child that the needs of parent’s is more important than
those of the child’s (Donatelli, Bybee, & Buka, 2007). Several studies have
linked parental guilt induction with negative child outcomes such as depression

and internalizing problems (Donatelli et al., 2007; Rakow et al., 2009). Moreover,
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manipulative forms of parental psychological control (i.e. love withdrawal) would
include parental behaviors forcing child to change his/ her thoughts and feelings
in accordance with parental demands and expectations (Soenens & Vanstennkiste,
2010). As a consequence, volitional, self-determined and autonomous functioning
of the child would be stunted (Grolnick &Pomerants, 2009).

In addition to all those manipulative and coercive parenting behaviors mentioned
above, Siimer and colleagues (2009) suggested parental use of “comparison” as
another controlling behavior by considering daily experiences and cultural
practices in Turkish culture. In comparison, child’s performance on a specific task
is compared with that of another sibling or peer by parent. Although the aim of
parental comparison would usually to increase child’s motivation on a specific
task, it has been linked with negative child outcomes such as insecure attachment

and higher anxiety levels (Stimer et al., 2009).

As it has been demonstrated so far, parental psychological control has been
suggested to consist of intrusive and manipulative parenting behaviors, which
would be related with negative child outcomes (Barber, 2002). The current study
aims to provide a better understanding of maternal psychological control and its
effect on child adjustment by taking children’s own experiences of psychological
control in to account. Therefore the following section will focus on the issues

about assessing children’s own perceptions of parental psychological control.

1.2.2 Importance of Assessing Children’s Own Perception of Maternal

Psychological Control

Studies looking at the level of correspondence between parents’ and children’s
reports of parenting behavior have not suggested a complete agreement within the
respondents. This was evidenced by very small to modest correlations (Tein,
Roosa, & Michaels, 1994; Sessa, Avenevoli, Steinberg, & Morris, 2001). Other

studies comparing parental reports of child behavior with the trained observers’
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reports on the same behavior found some correspondence between reporters
(Achenbach, McConaughy, & Howell, 1987; Hinshaw, Han, Erhardt, & Huber,
1992). Although these discrepancies may result from some validity related issues
on the measurement techniques used, they would be likely to reflect existing
differences in the perspectives of respondents on the same behavior (Sessa et al.,
2001).

Therefore, as Morris and colleagues (2002) suggested, when studying
psychological control it becomes crucial to take the children’s subjective
experiences into account since the psychological control is in the “eye of the
controlled”. However, despite there has been significant number of studies about
psychological control in the literature, only a small amount them relied on
children’s own experiences of psychological control. This has been thought to
stem from a lack of developmentally sensitive measures assessing children

perceptions of parental behaviors (Morris et al., 2002).

Studies examining the role of parenting and psychopathology in young children
have mainly relied on parental and observers’ reports of parenting behavior. This
has been suggested to be related with the concerns on whether young children
would be capable of providing valid reports of their own parenting experiences
(Sessa et al., 2001). There has been a body of research suggesting that children
younger than 8 were incapable of describing others’ and their own behaviors by
means of internal and stable characteristics (Barenboim, 1981; Shantz, 1985).
However, this was an previously accepted view and has been questioned by later

research.

From a more contemporary point of view, recent research has suggested that
mainly because of the methods used to assess children’s social understanding,
developmental research had underestimated young children’s cognitive capacities
and competencies on reporting their own experiences. (Hart & Damon, 1986;
Miller & Alois, 1989).



Majority of the studies on children’s reports of parenting behavior has been
conducted by interview techniques with open-ended questions, which would
require an advanced ability in verbal production and expressive skills (Morris et
al., 2002). However, it is overlooked that younger children’s verbal
comprehensive skills are better developed than their verbal expressive skills. As a
result, age related differences between younger and older children’s use of
dispositional terms in their reports of experiences would likely to occur. However,
this would reflect younger children’s linguistic immaturity rather than lack of'a
psychological understanding of others (Furman & Bierman, 1983). In addition,
being questioned by an unfamiliar adult would hinder children from providing
meaningful reports of their experiences. In the line with this argument, when
children were interviewed with a more age appropriate technique in which
puppets were used, children as young as 3 and 5 years of age were found to be
able to provide reliable reports of their own and others’ internal states and

emotions (Eder, 1989, 1990).

As it has been presented above, the literature provides a good amount of
supportive argument and evidence for young children being capable of giving
reliable reports of their own social relationships and psychologically meaningful
descriptions of other people. The important point, well worth the attention, has
seemed to be the use of appropriate assessment techniques, which would be
sensitive to children’s developmental level (Morris et al., 2002). In the current
study, a puppet interview technique, which has been created in the light of the
perspective mentioned above and originated from the work of Morris and
colleagues (2002), was used to assess preschooler’s perceptions of maternal
psychological control. Since psychological control has been conceptualized as a
very negative parenting dimension and found to be deleterious for child
development, the next section will be focused on the link between parental use of
psychological control and negative child outcomes.



1.2.3 Psychological Control and Children’s Adjustment Problems

Since psychological control has been described as intrusive, it is likely to pose a
threat to children’s developing sense of self, which may cause adjustment
problems, particularly internalizing difficulties (Barber, 1996). In the adolescence
literature, psychological control has found be related with anxiety (Schleider,
Clorinda, Krause, &Gilham, 2014), anxiety and depression (Campione-Barr,
Lindell, Greer, & Amanda, 2014) and internalizing difficulties in general (Lokuas,
2009).

Moreover, parental use of guilt induction, which is a specific form of
psychological control, has been suggested to damage children’s adaptive, social
and interpersonal growth, and also autonomy development during adolescence
period (Donatelli et al., 2007) As a result, children exposed to parental quilt
induction would become more prone to develop internalizing problems. In support
of this view, guilt induction was found to be associated with higher levels of
parent reported child-internalizing symptoms among 15 years olds (Donatelli et
al., 2007). Similarly, Rakow and collegues (2009) examined the relation between
child reported parental quilt induction and parent reported child-internalizing
problems. They found that parental quilt induction was predictive of internalizing
problems among 9 to15 year- olds. Finally, a recent intervention study (McKee et
al., 2014) targeting to reduce youth internalizing symptoms by decreasing use of
guilt induction among depressed mothers has found that reductions in parental use
of guilt induction were associated with lowered internalizing symptoms of
adolescents both on the termination of the study and at 1 year follow up. Although
there have been a number of studies focusing on the effects of parental guilt
induction on adolescents, there has been a lack of research examining the effects
of parental guilt induction during preschool years. Therefore, one of the
contributions of the current study will be examining the effects of guilt induction,
which is assessed as a sub-domain of perceived maternal psychological control

among preschoolers.



Moreover, Cicchetti and Cohen (2006) suggested that although internalizing
problems peak during adolescence period, understanding and identifying
processes during early childhood would be crucial for intervention and
prevention. Since psychological control damage not only independence
detrimental to formation of a stable and a secure sense of self (Barber & Harmon,
2002), it could be argued that negative effects of psychological control on child
outcomes would not be only limited to adolescence but also prominent in earlier
or later periods of the development (Stone et al., 2013). In support of this
argument, Soenens and Vansteenkiste (2010) suggested that maybe more
importantly than suppressing development of independence; psychological control
would damage a more basic and universal psychological need of the child, which

is need for autonomy.

According to Deci and Ryan (2000) need for autonomy is a need for sense of
psychological freedom and volition, which would not be restricted to any age.
Since need for autonomy would be salient not only in adolescence but also in
early childhood, parental psychological control would be detrimental to child
adjustment regardless of age (Soenens & Vansteenkiste, 2010). In the line with
this, a study (Aunola & Nurmi, 2005) examined the role of parenting styles on
young children’s problem behaviors. Children aged 5-6 years were followed from
kindergarten to the second grade to assess problem behaviors. It was found that
maternal psychological control was associated with increasing rate of
internalizing problems during transition from kindergarten to primary school.
Furthermore, parental psychological control during toddlerhood predicted social
withdrawal among 4 years old children (Rubin, Burgess, & Hastings, 2002).



Similarly, in a study with primary school kids mothers of three groups of children,
namely aggressive-externalizing, socially withdrawn-internalizing, and socially
average, were compared in terms of behavioral and psychological control that
they exercised. It was found that mothers of children in socially withdrawn-
internalizing group were more overcontrolling than mothers of other groups of the
children (Mills & Rubin, 1998).

Although literature on preschool period provided good evidence for the link
between parental psychological control and children’s internalizing problems, all
the studies mentioned above relied on maternal reports of psychological control.
However, as it was presented in the previous section of the current thesis,
measuring parental psychological control from the children’s perspective would

be more crucial (Morris et al., 2002).

There have been several studies, which used age appropriate techniques to assess
younger children’s perceptions of parenting. In one of them (Stone et al., 2013)
Berkeley Puppet Interview (Measelle, Ablow, Cowan, & Cowan, 1998), which
has been developed to assess perceived psychopathology and parenting with
children ages 3 2 to 8 years old, was used. The sample included children aged
between 5 to 8 years old with an average of 7 years. It was found that perceived
maternal psychological control was associated with children’s reports of their own
internalizing problems. In another study (Morris et al., 2002) psychological
control subscale of the Child Puppet Interview (CPI; Sessa et al., 2001), which
was very similar with Berkeley Puppet Interview, was used to assess perceptions
of maternal psychological control. Similarly, perceived maternal psychological
control was related with internalizing problems children aged between 6 to 9 years
old.

In conclusion, although the research supported the view that preschoolers would
be able to give reliable reports of their perceptions on parenting, only few studies

examined the relation between perceived psychological control and internalizing
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problems among young children (Stone et al., 2013; Morris et al, 2002).
Therefore, the current study first aimed to investigate the link between perceived
maternal psychological control and preschoolers’ internalizing problems. Second,
it aimed to extend the current literature by testing the mediating role of children’s
of guilt proneness on the link from maternal psychological control to children’s
internalizing problems. Therefore, the next two sections will be about
development of shame and guilt and how they have been linked with both parental

use of psychological control and children’s internalizing difficulties.

1.3 Feelings of Shame and Guilt

In the pace of daily life people would take actions that would have negative
consequences on others either intentionally or unintentionally (Tangney, 1991).
The term moral affect would include emotional experiences that are related both
with the capacity to understand interpersonal actions and the motivation to
compensate wrongdoings (Tangney, 1991). In addition, at the times of personal
failure or transgression or achievement and success, both adults and children
would tend to turn toward themselves and give some thought to their actions
regarding their abilities and who they are. As a product of this reflection, they
would experience self-related feelings of shame and guilt (Furukawa, Tangney, &
Higashibara, 2012).

There have been several attempts of different researchers to make a distinction
between feelings of shame and guilt, and to provide definitions of events eliciting
those emotions (Tangney, Stuewig, & Mashek, 2007). The first attempt of making
a distinction between shame and guilt was made considering the types of emotion
eliciting events. However, relying on type of event to make a distinction have not
received sufficient empirical support. In the studies of Keltner and Buswell (1996)
(as cited in Tangney, 2007) children and adults provided descriptions for guilt and
shame eliciting events. In those descriptions no common standards for a situation

to be classified as either guilt or shame eliciting appeared.
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Indeed, while some people defined events like lying, cheating or disobeying the

parents as shame eliciting, others considered them as guilt eliciting.

The second attempt to make a distinction between shame and guilt was made
regarding public versus private nature of the emotion-provoking event. According
to this view (Benedict, 1946) shame is conceptualized as a “public” emotion,
which would be elicited in incidents or transgression, which happened in public
and were followed by disapproval of others. On the other hand, guilt is viewed as
a more “private” emotion since it would be elicited by self generated remorse.
However, Tangney and colleagues (as cited in Tangney, 2007) provided counter
evidence for this view. In their study, children and adults were required to
describe their personal experiences of shame and guilt eliciting events.
Examination of those descriptions in terms of social context revealed that both
shame and guilt were equally likely to be experienced in the presence of others.
On the contrary to public vs. private distinction, the frequency of others being
aware of the participant’s behavior did not have an effect for a behavior to be

described as guilt or shame eliciting.

The mostly accepted criteria for making a distinction between shame and guilt
was suggested by Lewis (1971), who argued that while shame would include a
negative evaluation of the global self, guilt would include a negative evaluation of
a certain behavior. Proving an evidence of this view, Tracy and Robins (2006)
examined emotional personal narratives of 153 people to see the relation between
attributional style and feeling of shame and guilt. They found that internal, stable
and uncontrollable attributions for a failure were associated with shame. On the
other hand, internal, unstable, controllable attributions for a failure were

associated with guilt.

Furthermore, in the light of the Lewis’s (1971) perspective, it was suggested that
quilt would involve a negative evaluation of a specific behavior (“I did that

wrong”) and it would be likely to bring other feelings of regret and remorse, along
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with a wish to fix what has been done wrong (Tangney, 1993). On the other hand,
shame would be a painful emotion and involve a negative evaluation of the global
self (I did that wrong”). This would result in feelings of failing the standards of
the self, which it is compared against. Therefore, shame would likely to be
accompanied by feelings of worthless and inferior, which could result in a wish to
escape or disappear (Tracy & Robins, 2004).

As it has been mentioned so far, the literature provides a definition of both shame
and guilt, and there exist some criteria to make distinction between those two
emotions. However, when we think about the use of guilt and shame in daily
language, these terms are mostly used interchangeably to label an emotion.
Although Turkish literature lacks scientific studies examining the use of shame
and guilt in the language, there exist other studies looking at the use of those
terms in other language like English and Chinese. For example, in a study
English-speaking participants were asked to label 135 different emotions. The
results revealed guilt, shame, regret and remorse was grouped together as a
subgroup of sadness. In addition, guilt and shame were mostly grouped together
being considered as almost similar to each other (Shaver, Schwartz, Kirson, &
O’Conner, 1987).

Furthermore, in another study Chinese-speaking participants were required to
cluster 113 shame related emotional terms. Interestingly, it was found that
although participants were not given any guilt related term; guilt was identified
mostly in combination with shame or as a main subcluster of it (Li, Wang, &
Fischer, 2004). Therefore, when the interchangeable use of guilt and shame in
Turkish language and the evidence from the research mentioned above were
considered, it was decided to examine only guilt in the scope of the current thesis.
As a result, in the following sections guilt proneness, development of guilt and its
relation with other variables of the study will be explained from a developmental
psychology point of view.
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1.3.1 Guilt Proneness

In different situations of daily life, almost everyone has experienced guilt since
human beings would have the capacity to feel this emotion. However, research
has demonstrated that tendency to experience guilt would be a stable personality
trait and an individual difference, that is, one person could feel more levels of
guilt than others at the face of a wrongdoing or mishap (Tangney, 1990).
Individuals who are highly guilt prone would tend to feel guilty at an increased
intensity and give guilt-filled reactions to a broader spectrum of events (Flynn &
Schaumberg, 2012). In other words, guilt prone individuals would be more likely
to have both anticipatory and consequential behaviors of guilt in the face of a

variety of experiences, compared to less guilt prone individuals (Tangney, 2007)

Guilt proneness has been found to be an important individual differences variable
in determining psychological outcomes (Ferguson, Stegge, Eyre, Vollmer, &
Ashbaker, 2000). Moreover, development of guilt, and a capacity to experience it,
have been suggested to be an important milestone in the development of moral
affect (Ferguson, Stegge, & Damhuis, 1991; Kochanska, 1994). Furthermore,
Moderate levels of guilt have been found to be adaptive since they would create a
motivation for moral behavior such as empathy and altruistic behavior (Hoffman,
1982). On the other hand, extreme levels of guilt would be maladaptive since it
has been found to have a role in the development of different types of
psychopathology (Ferguson et al, 2000; Tangney et al., 1996). Since one of the
aims of the current study is to examine guilt proneness of children at preschool

age, next section will focus on the development guilt.

1.3.2 Development of Guilt

When it comes to the question of when individuals start to feel guilty,
developmental literature offers a body of research shedding light on the issue. As

the earliest evidence of guilt, one study has found that moral emotions, including
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guilt, was observable in children as young as 17 months old (Barrett, 2005). In
this study, behaviors of children were observed during free play with parents and
coded in three different semi-naturalistic situations; guilt, embarrassment and
anxiety/inhibition. Results showed that 17-month-old toddlers did display guilt
related behaviors in the context of standard violations. In addition, those
behaviors were specific to guilt related situations and significantly differed from

the behaviors observed in other situations.

Later, namely in the second and third years of the life, self-consciousness starts to
develop and children begin to acquire social standards, rules and goals of the
culture that they live in. As a result, during these periods, feelings of moral
emotions, including guilt, have been thought to increase gradually and displayed

in different behaviors a

In support of this view, in one study (Cole, Barrett, & Zahn-Waxler, 1992), 2-
year-old toddlers were observed in two mishap paradigms in which they were
believed that they broke a toy and spilled a glass of juice. Coding of their
reactions to those mishaps revealed two major components: anger -frustration and
attempt to fix the wrong, which were thought to be behavioral displays of shame
and guilt. Similarly, in another study (Barrett, Zahn-Waxler, & Cole, 1993) two-
year-old toddlers’ behaviors during a free play session with an experimenter were
examined. The results showed that children’s reactions after engaging in a
wrongdoing clustered in two categories: avoiding the experimenter or making
reparation and telling about the wrongdoing. While the first cluster of behaviors

were associated with feelings of shame, the second one was related with guilt.

Moreover, in their study on early development of guilt Kochanska and collegues
(2002) longitudinally observed the behaviors of toddlers in a mishap paradigm in
which they were believed to break a toy. Observations on the same paradigm were
done when toddlers were 22, 33 and 45 months old. It was reported that when

toddlers, as young as 22 months old, were believed that they had committed a
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transgression they showed a tension. This tension was displayed by symptoms
such as gaze aversion, increased negative emotion or bodily signals. In addition,
feeling and expression of guilt on the same paradigm showed continuity
throughout the assessments on 22, 33 and 45 months of age. It was concluded that
feeling guilty after a wrongdoing has already been possessed as a traitlike quality,
which would be an important indicator of individual differences (Kochanska,
Gross, Lin, & Nichols, 2002).

In addition, Harris (1989) suggested that with age children become better at
understanding social rules, responsibility and other’s mental states. As a result,
older children would be likely to express more guilt than younger children. In
support of this argument, Bafunno and Camodeca (2013) examined the effect of
age on early development of shame and guilt where 3 to 5 year olds were
observed in two mishap paradigms and their behaviors indicating shame or guilt
were coded. Interestingly, there was a significant effect of age only for guilt that
was, children aged 4 to 5 years old expressed more guilt than children aged 3

years old.

As mentioned so far, developmental literature provides a good amount of
evidence for early development of guilt, emerging during toddlerhood and
continuing in preschool years. Therefore, based on the existing body of research it
seems possible to assess guilt proneness in preschool age children and to
investigate its mediating role on the relation between perceived maternal
psychological control and internalizing problems. In order to better explain the
rationale of the current study, the following section will be about research
findings on the proposed link between psychological control and guilt proneness.

1.3.3 Psychological Control and Guilt Proneness

As Deci &Ryan (1985, 1995) suggests, parental conditional regard (PCR), which

is a form of psychological control might create pressuring standards of self-
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evaluation for children, which might result in negative emotional experiences. As
a result, while the child would feel highly worthy when meets the parental
standards, he or she would feel worthless and ashamed (Assor, Vansteenkiste, &
Kaplan, 2009). Furthermore, Assor and collegues (2004), examined the
relationship between perceived PCR as a socializing practice and negative self
related affects, including guilt, among college students. They found that
participants who reported higher levels of perceived PCR also reported short-lived
satisfaction following gaining a success. Those participants also reported greater

guilt following failure in a targeted task.

In addition to PCR, parental guilt induction, which is another form of
psychological control, was found to have negative consequences on child
development (Donatelli, Bybee, & Buka, 2007). Parental guilt induction has been
conceptualized as having two components, which are disparagement and self-
serving elicitation. Disparagement would refer to parental use of child directed
criticism; blame and making the child feel like a burden or disappointment for the
parent. On the other hand, self-serving elicitation would refer to parents’
exaggeration of sacrifices made for the child and their behaviors reflecting self-

focus and self-absorption (Rakow et al., 2009).

Research has provided good evidence for how parental guilt induction would be
deleterious by leading to higher levels of guilt feelings in offsprings. For example,
Donatelli and colleagues (2007) examined the relationship between use of guilt
induction among depressed mothers and their children’s psychological
adjustment. They found that adolescents whose mothers used greater self-serving
elicitation and disparagement, reported to have more chronic and pathologic guilt.
Moreover, Williams and Bybee (1994) conducted content analyses of children
descriptions of guilt eliciting events, individuals and specific incidents with 57, 8"
and 11" graders. They found that parents were rated as eliciting the feeling of
guilt at the highest level for all students at different grades. Interestingly, a

behavior was described as guilt eliciting if it had a consequence on others or it had

17



victimized others. On the other hand, parents did not need to be affected or
victimized by their children’s behaviors in order to evoke feeling of guilt in the
child. In addition, parents were reported to induce feelings of guilt by lecturing,
nagging or expressing disappointment by their children on a variety of moral or
personal failings.

As presented so far, the research demonstrated that several parenting practices,
which could be specific forms of psychological control, are related to children’s
guilt feelings. In the scope of the present study the link from shame and guilt
proneness to children’s adjustment problems will be examined. Therefore, the

following section will focus on the literature findings on this relation.

1.3.4 Feelings of Guilt and Adjustment Problems in Children

Development and experience of guilt is an important component of moral affect,
which is thought to be regulative for moral behavior (Tangney, 1990). There are
studies suggesting that guilt proneness can be a protective factor for externalizing
and internalizing problems. For example, guilt proneness was negatively related
with hostility and aggression among boys (Tangney, Wagner, Hill-Barlow,
Marschall, & Gramzow, 1996; Ferguson, Stegge, Miller, & Olsen, 1999).
Similarly, in a longitudinal study guilt proneness were predictive of less
delinquent behavior of adolescents (Stuewig & McCloskey, 2005).

On the other hand, other studies demonstrated that guilt proneness was associated
with anxiety, somatization and obsessions in both childhood and adulthood
(Harder, Cutler, & Rockart, 1992; Ferguson et al., 2000). Unfortunately, studies
looking at the relation between guilt proneness and internalizing problems are
rarely conducted with preschoolers. There is one study, which included
participants aged between 6 to 13 years old (Ferguson, Stegge, Eyre, Vollmaer, &
Ashbaker, 2000). It was found that child reported guilt proneness was associated

with internalizing problems. In another study (Ferguson, Stegge, Miller, & Olsen,
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1999) the sample included children aged 5 to 12 years old and guilt proneness,
along with shame proneness, was examined in relation with both internalizing and
externalizing problems. Interestingly, the results provided mixed evidence
regarding different types of pathology and child’s gender. Guilt proneness was
negatively associated with internalizing and externalizing symptoms for boys.
However, it was positively associated with internalizing and externalizing

symptoms for girls.

To sum up, research conducted so far has provided mixed evidence about the
relation between guilt and psychopathology in children. The literature is also
limited in terms of studies focused on preschool period. Therefore, the present
study aimed to examine the relationship between guilt proneness and internalizing
symptoms among children as young as preschool age. Moreover, the last aim of
the current study was to investigate the role of child temperament and perceived
maternal psychological control interaction on children’s guilt proneness. For this
purpose, in the following section how temperament and parenting interaction is

associated with child outcomes will be discussed.

1.4 Child Temperament

Temperament was defined as “constitutionally based individual differences in
reactivity and self regulation” (Rothbart, 1989). Research on temperament has
suggested that since children vary in temperamental reactivity, they would have
different affective experiences in the face of a same situation. Therefore, it is
likely that while some children experience an invasive approach of a stranger
positively, it could create a strong frustration in others, and would not mean
anything for some others (Rothbart, Ahadi, & Hershey, 1994). As a result of
temperamental variations, children may have experiential differences, that may

lead to differences in the affective meaning of present, past and future events.
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Effect of temperamental traits would also display in children’s developing
“working models” which would be the reflections of children’s expectations on
future events and their perceptions of themselves in relation with others (Rothbart
etal., 1994).

In the scope of the current study only two dimension of child temperament
namely, perceptual sensitivity and anger/frustration was examined. Therefore, the
following two sections will be about those characteristics and their relations with

guilt proneness

1.4.1 Perceptual Sensitivity and Anger/Frustration

Perceptual sensitivity was defined as “Detection of slight, low intensity stimuli
from the external environment” (Gartstein & Rothbart, 2003). Although not
studied much in the literature, perceptual sensitivity has been found to be an
important moderator in adverse conditions. For example, it was found that when
perceptual sensitivity was low, children in institutional care were at a
disadvantage on self-regulation and self-recognition tasks compared to children
living with their families in low socioeconomic statutes. However, when
perceptual sensitivity was high, group differences on those tasks was no longer
significant (Ertekin, 2014). In addition, temperamental characteristic of
anger/frustration was defined as “amount of negative affect related to interruption
of ongoing tasks or goal blocking” (Putnam & Rothbart, 2006). Frequently
studied in the literature, higher levels of dispositional anger/frustration has been
related with lower social functioning (Zhou, Eisenber, Wang, & Reiser, 2004),
higher externalizing problems (Eisenberg, Fabes, Guthrie, & Reiser, 2000) and
poor emotion regulation skills (Buss &Goldsmith, 1998). In the next section, how
these temperamental characteristics could play a role in determining child’s guilt

proneness will be explained.
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1.4.2 Child Temperament and Guilt Proneness

In their study Watson and Clark (1984) investigated the role of child temperament
on mother reported children’s reactions to wrongdoings. They found that children’
s fearfulness and arousability, reactivity in general, were positively related with
maternal reports of children’s feelings of guilt, apology and attempts to maintain
relationship with parent following a wrongdoing. Similarly, in another study
(Rothbart et al., 1994) children’s negative affectivity were positively associated
with feelings of shame and guilt among children aged 6-7 years. In addition,

fearfulness in infancy was predictive of guilt and empathy feelings at age 6.

In later work of Kochanska (1994), girls, who were high on perceptual sensitivity
and effortful control, were found to experience higher affective discomfort after a
wrongdoing. This result was not applicable for boys and others girls who did not
score high on perceptual sensitivity and effortful control. These results were
interpreted in two ways. Firstly, higher perceptual sensitivity would have made
the girls notice even small or covert signs of emotional or behavior sign of
parental disapproval after they did something wrong. Secondly, girls who were
perceptually sensitive may have been better at reading the clues of others’ distress
and shape their own behavior to refrain from possible wrongdoing or
transgression. As a result, these girls would have been more likely to feel empathy

and discomfort following a wrongdoing.

In the scope of the current study, not only perceptual sensitivity and
anger/frustration but also their interaction with maternal psychological control is
investigated. Therefore, the next section will be about the role of temperament and
parenting interaction on determining a certain child outcome, namely guilt

proneness.
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1.4.3 Role of Child Temperament and Parenting Interaction on Child’s Guilt

Proneness

Kochanska (1991) proposed a conceptual model for parenting and child
temperament interactions and their effects on the development of conscious
emotions. According to this model there are two processes in the development of
children’s conscious; affective process and self-regulatory process. Affective
process means the emergence of ability to experience discomfort, guilt and
anxiety in the face of a wrongdoing. On the other hand, self-regulatory
“executive” process refers to the child’s capacity to avoid wrongdoing and act in a

desired way instead of a prohibited impulse.

Effects of the interaction between parenting and child temperament on children’s
guilt feelings have been further investigated in the literature. In her study
Kochanska (1991) examined how the interaction of children’s vulnerability to
anxiety and fearful temperament and parental power assertive discipline would
affect development of conscience, including guilt feelings. It was found that there
was a significant relation between power assertive discipline and development of
conscience only for the children with high anxiety proneness and fearful
temperament. Specifically, those children were affected by adversity of power
assertive discipline much seriously in terms of intensity of guilt feelings and
extent of reparation after a wrongdoing or a transgression.

Moreover, fearful children have been suggested to be more prone to feel guilty
since they are likely to show discomfort and worry in the face of a stressful event
(Kagan, 1998). Therefore, fearful children are more likely to be negatively
affected by parental criticism and more likely to show stress and arousal
following a wrongdoing or transgression (Kochanska, 2002). In addition, another
study (Kockanska, 1997) provided further evidence for the moderator role of
fearful temperament on the relation between parental socialization and children’s

conscience development. It was found that children, who had fearful temperament
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at time 1, maternal use of gentle discipline was related with improved
development of conscience at time 2. In addition, in a relatively recent study by
Kochanska (2002) children’s fearful temperament at 22, 33 and 45 months were
predictive of maternal reported child’s guilt proneness at each time point

consistently.

In the light of the research mentioned above, the current study tried to reveal the
effect of perceptual sensitivity and anger/frustration on children’s feelings of
guilt. In addition, inspired by the work of Kochanska (1991, 1997, 2002), the
present study tried to make an extension of her research by examining child
temperament and perceived parenting interactions on determining a specific child

outcome, namely guilt proneness.

1.5 Hypotheses of the Present Study

The primary aim of the current study is to investigate the relation between
perceived maternal psychological control and children’s internalizing problems,
and the mediator role of children’s guilt proneness on this relation. Second aim of
the present study is to examine the moderator role of child temperament on the
relation between perceived maternal psychological control and children’s guilt

proneness.

In light of the existing literature, it is hypothesized that perceived maternal
psychological control would have a negative effect on children’s internalizing
problems via increased guilt proneness. In addition, it is hypothesized that
children, who are high on temperament characteristics of anger/ frustration and
perceptual sensitivity, would be affected from maternal psychological control

more negatively in terms of increased guilt proneness.
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CHAPTER 2

METHOD

2.1 Participants

100 children who were attending to preschools, and their mothers, participated in
the study. 62 children were recruited from kindergartens located in Kegidren,

Ankara and 38 children were recruited from a kindergarten in Bolu.

The age range of children was 52 to 78 months, with a mean of 64.69 months
(SD=6.90). There were 48 girls (M= 65.22 months, SD= 7.08) and 52 boys (M=
64.19 months, SD= 6.76).

The mothers’ age ranged between 25 to 46 years with a mean of 34.63 years (SD=
4.99). Among mothers, 9.3% had a primary school education, 10.3% graduated
from secondary school, 33% graduated from high school, 11.3% had a bachelor
degree and 36.1% had a graduate degree. Detailed information about mothers’

demographic characteristics is given in Table 1.

2.2 Measures

The measures of the study included a demographic form; three mother- reported
questionnaires for the child variables and two assessments of the child.
Demographic form included questions about age, education level, occupation of
mother and family income, in addition the questions on child’s age, gender and
type of care. Mother reported data of children’ guilt proneness was obtained by

using two subscales of My
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Table 1.
Mother’s demographics characteristics (N=100)

Age (Mean; SD) 34.63; 4.99
Education Level (N;%0)
Primary School 9 (9%)
Secondary School 10 (10%)
High School 32 (32%)
College (2 Years) 11 (11%)
University (4 Years) 32 (32%)
Masters 3 (3%)
Missing 3 (3%)
Current Working Status (%)
Worker 59 (59%)
Non-Worker 38 (38%)
Missing 3 (3%)
Monthly Income (%)
0-1000 TL 11 (11%)
1000-3000 TL 42 (42%)
3000-5000 TL 21 (21%)
5000-75000 TL 15 (15%)
7500-10000 TL 3 (3%)
10000 TL and more 1 (1%)
Missing 3 (3%)

Child (Kochanska, De Vet, Goldman, Murray, & Putnam, 1994) which were guilt,
remorse/ other emotional reactions after transgression, mishap, wrongdoing and
concern over good feelings with parent after wrongdoing. In order to assess
internalizing problems, internalizing symptoms subscale of the Child Behavior
Checklist for Ages 6-18 (CBCL/6-18; Achenbach & Rescorla, 2001) was filled

out by mothers. For child temperament, mothers’ rated their children on
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anger/frustration and perceptual sensitivity subscales of the Child Behavior
Questionnaire (Rothbart, Ahadi, Hershey, & Fisher, 2001). Finally, children were
individually assessed on the perceived psychological control task, which were

developed by the main researchers.

2.2.1 Measure of Mother Reported Child’s Guilt Proneness

My Child (Kochanska, De Vet, Goldman, Murray, & Putnam, 1994) is a mother
reported measure of early morality, which has 100 items in 10 individual scales.
In the scope of the current study, mothers rated their children only on two scales
by using a 5-point scale (1= extremely untrue, 5= extremely true). Since the scale
had not been adopted into Turkish language, the primary researchers did the
translation and back translation. First scale used in the study was named guilt,
remorse/ other emotional reactions after transgression, mishap, wrongdoing (e.g.
“yanlis bir sey yaptiktan sonra durgun ve sessiz olur”’) and it had 18 items with a
= .73 t0 .86 (Kochanska et al., 1994). The second scale used was concern over
good feelings with parent after wrongdoing (e.g.” yanlis bir sey/ yaramazlik
yaptiktan sonra anne babasinin ona kizgin olmadigindan emin olmak ister”) and it
had 6 items with a = .79 to .84 (Kochanska et al., 1994). In the current study

Cronbach’s a was .76 for the measure (See Appendix A).

2.2.2 Child’s Internalizing Problems

The internalizing symptoms subscale of the Child Behavior Checklist for Ages 6-
18 (CBCL/6-18; Achenbach & Rescorla, 2001) was presented to mothers. CBCL
assesses children’s behavioral and emotional problems, which could be observed
over the last six months. The internalizing subscale was found to have a high
internal consistency with a = .90 (Achenbach and Rescorla 2001). It included 30
items from the withdrawn, somatic complaints and anxious/depressed scales.
Items were rated on a scale as; 0 (not true), 1 (somewhat or sometimes true), or 2

(very or often true).
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The Turkish version of CBCL (Dumenci, Erol, Achenbach, & Simsek, 2004) was

also available and Cronbach’s a was .81 in the current study (See Appendix B).

2.2.3 Child Temperament

The current study was focused on two dimensions of child temperament, namely
anger/frustration and perceptual sensitivity. In order to assess those only two
related subscales of the Child Behavior Questionnaire (Rothbart, Ahadi, Hershey,
& Fisher, 2001) were presented to mothers. They rated their children on each item
by using a 5 point scale ranging 1 (extremely untrue of your child) to 5 (extremely
true of your child). Anger/frustration subscale had 13 items with a = .76 (Rothbart
et al.,2001) and an example item was “Bir sey yapmasina izin verilmediginde
engellenmis hisseder ve sinirlenir”. Cronbach’s a of the subscale was .78 in the
current study. Perceptual sensitivity subscale had 12 items with a = .77 (Rothbart
et al., 2001) and an example item was “Dokundugu nesnenin piiriizsiiz ya da
pliriizli oldugunu farkeder”. In this study Cronbach’s a was .68 for the subscale

(See Appendix C).

2.2.4 Assessment of Children’s Perception of Maternal Psychological Control

Based on the Psychological Control subscale of the Child Puppet Interview (CPI-
P; Sessa et al., 2001), a puppet interview was adapted by the main researchers. In
a total of 15 items, 5 were taken directly from the psychological control subscale
of CPI-P, which was found to be a reliable measure of perceived psychological
control when used with children aged 6-9 years old (a.=.73; Morris et al, 2001).
Other 10 items were developed by the main researchers considering the relevant
work by Sessa and colleagues (2001) and Sumer and colleagues (2007). The items
taped on different components of psychological control, which were comparison,
love withdrawal, conditional reward and guilt induction (See Appendix D).
Cronbach’s a for this measure was .71 in this study. In addition to 15 items on

psychological control, in order to decrease the negativity of the whole scale, 3
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items from the maternal warmth subscale (o = .84) (Giotsa, 2012) of the Early
Childhood Parental Acceptance-Rejection Questionnaire (Rohner, 2012) were

taken and included in the final version.

During the assessment two identical puppets presented opposing statements about
parenting behaviors. All negative and positive versions of the statements were

presented to the child in a counterbalanced order. For example, one puppet said “
annemin istedigi gibi bir coguk olmadigim zaman kétii hissederim” and the other
said “annemin istedigi gibi bir cocuk olmadigim zaman kotii hissetmem”, and the

child was asked to choose a puppet, which was more likely to her or him.

In the scoring, all answers to the items were coded either as 0 or 1, 0 indicating
that the child thinks mother is low on that dimension, and 1 indicating that mother
is high on that dimension. At the end, a total score of perceived psychological
control was obtained and high scores indicated greater maternal psychological
control. Scores of the items on maternal warmth were not included in the total

score of psychological control.

2.2.5 Assessment of Child Reported Guilt Proneness

On the base of the Test of Self-Conscious Affect for Children (TOSCA-C,;
Tangney, Wagner, Burggraf, Gramzow, & Fletcher, 1990) and the Self Conscious
Emotions-Maladaptive & Adaptive Scales (SCEMAS; Stegge & Ferguson, 1994),
5 brief scenarios, which children would be likely to face in daily life, were
prepared. One scenario was taken directly from the TOSCA-C, which has been
found to be a reliable measure of child-reported guilt proneness (a = .74)
(Tangney 1992). Three scenarios from SCEMAS, which were also reliable
measure of child-reported guilt proneness (a = .89) (Ferguson et al., 1994) were
taken and shortened in order to make them more comprehensible for younger
children. One additional scenario was developed by the main researchers.

Cronbach’s a of the whole measure was .76 in the current study.
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In a total of 6 scenarios, two were about an achievement failure, one of which had
consequences on self and the other had consequences on others. Two of the
scenarios were on performance failure with consequences on others. And the last
2 of them were about an unintentional wrongdoing with consequences on others
(See Appendix E).

In the scenarios, a transgression or a wrongdoing was presented and followed by
one guilt and one externalizing response, which was thought to be the opposite of
guilt response. An example scenario was “ Kii¢iik kuzeninle oyun oynarken
yanliglikla Teyze’nin vazosunu kirdin. Teyzen bunun i¢in senin yerine kii¢lik
kuzenini azarladi, sen de hig sesini ¢ikarmadin”. For this scenario the guilt
response was ““ vazoyu benim kirdigimi soylemedigim i¢in kendimi koti
hissederim” and the externalization response was ““ kuzenim de vazoyu kendisinin
kirmadigini séyleseydi”. All responses were given in a counterbalanced
order.After hearing each response, children were required to state whether they
were agreed or disagreed with each response. Specifically, they were asked to
spread their arms if they were agreed with the response or fold their arms if they
were not. Children’s answers to each guilt and externalizing response were written
down for later coding. In the coding, an answer received 0 if the child was
disagreeing or it received 1 if the child was agreeing with that response. At the
end, a total score of guilt and externalization, which could range between 0 and 5,

was obtained.
2.3 Procedure
After an approval was obtained from METU Human Subjects Ethics Committee,

directors of the kindergartens were asked for help to reach children and mothers.

Then, an informed consent form was sent to mothers.
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Mothers who approved their own and their child's participation received a
questionnaire package including measures of mother reported measures of child’s
guilt proneness, internalizing problems and temperament. They were required to

send the questionnaires back to the teacher in a closed envelope.

Children’s assessments on the perceived maternal psychological control and guilt
proneness were conducted individually in a silent room at the kindergartens. It
took approximately 10 minutes to complete two assessments and children’s
answers were audio recorded for later scoring. All children received a sticker and

a balloon at the end of the assessments.
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CHAPTER 3

RESULTS

3.1 Data Cleaning

Before starting the analysis, accuracy of data entry was ensured and missing
values were handled. Four cases were totally deleted since they lacked either at
least one measure of mother reported data or had missing values more than 20%
of the whole data. Then a Multiple Imputation Analysis was performed to handle
rest of the all-missing values. After data cleaning was completed, total scores for
each measure were calculated. There were no outliers and skewness kurtosis in

the data. The final sample included 100 mother-child pairs.

3.2 Descriptive Analyses for the Measures of the Study

Descriptive analyses of mother reported and child reported measures are shown in
table 2. Means, standard deviations, minimum and maximum scores and internal
consistency coefficients (Cronbach’s alpha) were calculated for mother reported
measures of My Child, internalizing symptoms subscale of Child Behavior
Checklist (CBCL), anger/frustration and perceptual sensitivity subscales of Child
Behavior Questionnaire (CBQ), and child reported measures of perceived
maternal psychological control measure (PSYCONT) and child reported guilt
proneness measure (CGP).
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Table 2

Descriptive Characteristics of the Measures

Measures N Mean SD Min-Max Cronbach’s alpha
My Child 100 84.42 9.03 59-105 .76
CBCL-Internalizing 100 10.76 6.67 1-41 81
CBQ 100 86.97 9.43  63-110 74
Anger/ Frustration 100 43.70 7.93 20-62 .78
Perceptual Sensitivity 100 43.27 4.46 32-52 .62
PSYCONT 100 7.27 3.09 1-14 71
CGUILT 100 4.17 1.83 0-6 .76

Note. CBCL = Child Behavior Checklist, CBQ = Child Behavior Questionnaire,
PSYCONT = Perceived Maternal Psychological Control, CGUILT = Child
Reported Guilt Proneness.

3.3 Correlation Analyses for the Measures of the Study

3.3.1 Correlations between Child and Mother Related Demographic

Variables

Bivariate correlation analyses showed that child’s age was negatively correlated
with mother’s education level (r = -.37, p <.01), income (r = -.34, p <.01) and it
was positively correlated with mother’s work status (r = .39, p <.01). In addition,
mother’s age was positively related with mother’s education level (r =.22, p <.01)
and mother’s education level was positively associated with income (r = .53, p <
.01) and work status

(r=.51,p<.01).
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3.3.2 Correlations between Demographic Variables and Child Outcomes

Bivariate correlation analyses revealed that mother’s age was positively
associated with child reported guilt (r = .32, p <.01). In addition, mother’s work
status (r = -.25, p <.05), income (r = -.26, p < .05) and education level (r = -.36,
p < .01) were negatively correlated with perceived psychological control.
Moreover, child’s age (r = .21, p < .05) was positively correlated with perceived

psychological control.

3.3.3 Correlations between Measures of the Study

Bivariate correlation analysis showed that among all variables only mother
reported child’s guilt proneness was significantly correlated with perceptual
sensitivity (r = .32, p <.001) and anger/frustration was significantly correlated
with child’s internalizing problems (r = .39, p < .001). There were no other
significant correlations among the rest of the variables. All correlation results are
given in Table 3.

Table 3

Pearson Correlation Coefficients between Measures of the Study

MGuilt Intern  Percsens Ang/Frust CGui Psycont

It
MGuilt 1 .08 32 16 -04 12
Intern 1 -.06 39 09 .10
Percsens 1 .09 14 12
Ang/frust 1 .04 14
CGuilt 1 .01
Psycont 1

*=p <.001

Note. MGuilt = Mother Reported Child’s Guilt Proneness, Intern = Child’s
Internalizing Problems, Percsens = Perceptual Sensitivity, Ang/Frust =
Anger/Frustration, CGuilt = Child Reported Guilt Proneness, Psycont = Perceived
Maternal Psychological Control.

33



3.4. Regression Analyses

Three different sets of regression analyses were conducted in order to determine
the factors associated with child reported guilt proneness, mother reported guilt

proneness and child’s internalizing problems.

3.4.1. Predicting Child Reported Guilt Proneness

A multiple regression analysis was run in order to examine the factors related with
child reported guilt proneness. While the total score of guilt responses was entered
as dependent variable into the equation, total scores of perceived psychological
control, perceptual sensitivity, anger/frustration and centered scores of interaction
of perceptual sensitivity and perceived psychological control and anger/frustration
and perceived psychological control were entered as independent variables.
However, none of the predictors were significantly associated with child reported
guilt proneness; only .03% of the variance in the dependent variable was
explained (R? = .03, F (5,96) = .57, p = .72). That was to say, child reported guilt
proneness was not predicted by perceived psychological control (B = -.01, SE =
.06, p = .86, 95% CI [-.13, .11]), perceptual sensitivity (B = .06, SE =.04, p = .11,
95% CI [ -.01, .14]), anger/frustration (B = .00, SE = .03, p = .85, 95% CI [-.04,
.06]), interaction of perceived psychological control and perceptual sensitivity (B
=-.00, SE=.01, p=.71, 95% CI [ -.03, .02]) and finally interaction of perceived
psychological control and anger/frustration (B = -.00, SE = .01, p =.87,95% CI [
-.01, .01]). All regression coefficients are presented in Table 4.
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Table 4.

Regression Coefficients of Predictors for Child Reported Guilt Proneness

Predictor B B SE t p

PsyCont -01 -02 .06 -17 .86
PercSens .06 17 .04 1.63 A1
Ang/Frust .00 .02 .03 19 .85
Pcont*PerSens -.00 -04 01 -.38 71
Pcont*Ang/Frust -.00 -02 .01 -.16 .87

Note: PsyCont = Perceived Psychological Control; PercSens = Perceptual
Sensitivity; Ang/Frust = Anger/Frustration; Pcont*PerSens = Perceived
Psychological Control*Perceptual Sensitivity; Pcont*Ang/Frust = Perceived
Psychological Control*Anger/Frustration

3.4.2 Predicting Mother Reported Child’s Guilt Proneness

In order to determine the factors associated with mother reported guilt proneness,
a multiple regression analysis was run. While total scores on mother reported guilt
proneness measure was entered as dependent variable, total scores of perceived
psychological control, perceptual sensitivity, anger/frustration and centered scores
of interaction of perceptual sensitivity and perceived psychological control and
anger/frustration and perceived psychological control were entered as independent
variables. In this model 12% of the variance in the dependent variable was
explained (R* = .12, F (5,98) = 2.71, p = .02) and only perceptual sensitivity was
significantly predictive of mother reported child’s guilt proneness (B = .61, SE =
.20, p <.05, 95% CI [.22, 1]). Specifically, children who were high on perceptual
sensitivity were rated higher on guilt proneness by their mother. On the other
hand, perceived psychological control (B =.16, SE =.29, p = .59, 95% CI [-.42,
74]), anger/frustration (B = .15, SE = .11, p = .18, 95% CI [-.07, .37]), interactions
of perceptual sensitivity and perceived psychological control (B = .00, SE = .06, ,

p =.99, 95% CI [-.13, .13]), and anger/frustration and perceived psychological
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control (B = .01, SE = .04, p =.77, 95% CI [-.06, .08]) were not significantly
associated with mother reported guilt proneness. All regression coefficients for all

variables are presented in Table 5.

Table 5.

Regression Coefficients of Predictors for Mother Reported Child’s Guilt
Proneness

Predictor B B SE t p
PsyCont .16 .05 29 54 59
PercSens .61 .30 .20 3.08 .00*
Ang/Frust 15 .02 A1 1.36 18
Psycont*PerSens .00 .00 .06 .01 .99
Psycont*Ang/Frust .01 .03 .04 .30 A7

*=p <.05

Note: PsyCont = Perceived Psychological Control; PercSens = Perceptual
Sensitivity; Ang/Frust = Anger/Frustration; Psycont*PerSens = Perceived
Psychological Control*Perceptual Sensitivity; Psycont*Ang/Frust = Perceived
Psychological Control*Anger/Frustration

3.4.3 Predicting Child’s Internalizing Problems

A five-step hierarchical multiple regression analysis was conducted in order to
figure out which variables were associated with child’s internalizing problems. At
the first step perceived psychological control was entered into the analysis and it
accounted for no variance in internalizing problems (R? = .00, F (1,98) = .82, p =
37).

In the second step, perceptual sensitivity and anger/frustration were entered into
the equation and they increased the explained variance up to .17% (AR?=.16,0F
(2, 95) =9.03, p <.001). It was revealed that anger/frustration was significantly
predictive of child’s internalizing problems (B = .33, SE = .08, p = .00, 95% CI

[.17, .49]). Specifically, children who were high on anger/frustration had more
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internalizing problems. On the other hand, perceptual sensitivity was not (B = -
15, SE =.14, p =.29, 95% CI [-.43, .13]) associated with internalizing problems.

In the third step both child reported and mother reported guilt proneness were
entered into the equation but they did not change the explained variance in
internalizing problems significantly (AR? = .01,(1F (2, 93) = .46, p = .00). That
was to say, neither child reported (B = .30, SE = .36, p = .41, 95% CI [-.41, 1]) nor
mother reported (B = .04, SE = .07, p =.57, 95% CI [-.10, .19]) guilt proneness

was a significant predictor of child’s internalizing problems.

In the fourth step interaction of perceived psychological control and perceptual
sensitivity was entered into the analysis. However, the explained variance in
internalizing problems did not increase (AR?= .00, [JF (1, 92) = .55, p =.00). In
other words, interaction of perceived psychological control and perceptual
sensitivity was not significantly associated with child’s internalizing problems (B

=-.03, SE = .05, p = .46, 95% CI [-.12, .06])

In the last step, interaction of perceived psychological control and
anger/frustration were entered into the equation. It slightly increased explained
variance in internalizing problems, only up to 19% (AR*= .01, [IF (1, 91) = .65, p
=.01). That was to say, interaction of perceived psychological control and
anger/frustration was not predictive of child’s internalizing problems (B = -.02, SE
=.28, p = .42, 95% CI [-.07, .03]). Coefficients in all the steps are presented in
Table 6.
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Table 6.

Hierarchical Regression Results for Variables Predicting Internalizing Problems

Predictors R R° AR* F AF B P t p
value value
Step 09 .01 01 .82 .82
1
PsyCont 20 .09 91 37
Step 41 17 .16 6.34 9.03
2
PercSens - -10 -1.07 .29
15
Ang/Frust 32 .38 3.99  .00*
Step 42 17 01 394 .46
3
Moth_Guilt 04 .08 .84 57
Child_Guilt 30 .08 .84 40
Step 42 18 .00 336 .55
4
PsyCont*Percsens - -07 -74 46
.03
Step 43 19 01 296 .65
5
PsyCont*Ang/Frust - -08 -.80 42
.02
*=p <.05

Note: PsyCont = Perceived Psychological Control; PercSens = Perceptual Sensitivity;
Ang/Frust = Anger/Frustration; Moth_Guilt = Mother Reported Child’s Guilt
Proneness; Child_Guilt = Child Reported Guilt Proneness; Pcont*PerSens =
Perceived Psychological Control*Perceptual Sensitivity; Pcont*Ang/Frust =
Perceived Psychological Control*Anger/Frustration
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CHAPTER 4

DISCUSSION

The main purpose of the current study was to investigate the relationship between
perceived maternal psychological control and child’s internalizing problems, and
the mediator role of child’s guilt proneness on this relation. The secondary
purpose was to examine whether the interaction between perceived psychological
control and child temperament determines a certain child outcome, namely guilt
proneness. There exist a number of research that explore the relation between
maternal psychological control and children’s internalizing problems, however,
none of them conceptualized child’s guilt proneness as a possible mediator
explaining the underlying mechanism of the relation. Moreover majority of the
research examining the moderator role of child temperament on the relation
between perceived parenting and child outcomes was conducted with older
children or adolescents. However, it is crucial to understand how those relations
would operate during earlier periods of life in order to promote healthy

development and psychological well being of children.

In this chapter, firstly, the results of the current study are evaluated in detail
considering the hypotheses. Secondly, a detailed discussion of the findings is
provided in the light of existing literature. Finally, limitations, strengths and

contributions of the study and suggestions for future research are presented.

4.1 Review of the Hypotheses

There were two main hypotheses of the current study. Firstly, it was hypothesized
that there would be a positive relation between perceived maternal psychological

control and child internalizing problems, and child’s guilt proneness would act as
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a mediator on this relation. More specifically, it was expected that children who
perceived their mothers as displaying more psychological control would be more
prone to guilt feelings, which in turn would make them more likely to have
internalizing problems. Secondly, it was hypothesized that child temperament,
namely perceptual sensitivity and anger/frustration would have an moderator role
on the relation between perceived maternal psychological control and child’s guilt
proneness. Specifically, it was expected that children who were high on
perceptual sensitivity and anger/frustration would be more negatively affected by
maternal psychological control in terms of displaying higher guilt proneness. In
the following section, the results are discussed considering these hypotheses.

4.2 Evaluation of the Results on Predicting Child’s Guilt Proneness

The first regression analysis was run in order to determine the factors predicting
child reported guilt proneness. The results showed that none of the variables -
perceived psychological control, perceptual sensitivity, anger/frustration,
perceived psychological control*perceptual sensitivity and perceived
psychological control*anger/frustration predicted child reported guilt proneness.
This was not supporting the first hypothesis, which suggested a relationship
between perceived maternal psychological control and child’s guilt proneness.
This result was also contradicting with other studies (Williams & Bybee, 1994) in
the literature, suggesting a relation between components of parental psychological
control and children’s guilt proneness. For example; Assor and colleagues (2009)
found that parental conditional regard (PCR), which was conceptualized as a
subcomponent of psychological control in the current study, was related with
offspring’s display of grater guilt after failing a targeted task. Similarly, parental
guilt induction, which was also conceptualized as a subcomponent of
psychological control in the current study, was related with higher chronic and

pathologic guilt in adolescents (Donatelli, Bybee, & Buka, 2007).
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As it was mentioned above, there are studies suggesting a link between parental
psychological control and child’s guilt proneness. When methodological details of
these studies are examined, it is seen that all of them were conducted via self-
reports of school age children or adolescents, whom would display greater
cognitive ability. To the best of our knowledge, the current study was the first one
examining that link with such a young sample. Therefore, one could think that
sample characteristics might have accounted for the failure of documenting the
proposed link. In other words, it could be argued that preschoolers might have not
been able to give reliable reports of their perceptions on maternal psychological
control or their guilt feelings. However, this argument could be confronted with
two counter arguments. Firstly, there are studies providing evidence for
preschoolers being able to give reliable reports of their mental experiences when
age appropriate assessment tools were used (Eder, 1989, 1990). The puppet
interview, which was used to assess preschoolers’ perceptions of maternal
psychological control in the current study, was developed in the light of these
studies, in which the same technique was used for similar purposes (Morris et al.,
2002). Secondly, when the internal consistency of the puppet interview
(Cronbach’s a.=.71) was considered, it could be said that the measure worked

well.

Since the assessment of perceived maternal psychological control was an age
appropriate technique and it was found to be a reliable measure, rather than
methodological difficulties, it seemed like there were some other factors, which
might have accounted for the failure of revealing the proposed link between
maternal psychological control and child’s guilt proneness. One possible
explanation could be that although conceptualized as a negative parenting
dimension in Western literature, parental psychological control is not perceived
negatively in the Turkish culture. As Kagit¢ibasi (1970) suggested, traditional
Turkish parenting practices include high levels of psychological control along
with high levels of parental warmth. Therefore, when the cultural context is

considered, parental psychological control may not be associated with negative
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outcomes for the offspring. In support of this argument, Ozdemir (2009) found
that perceived parental psychological control was associated with positive child
outcomes like autonomous-separate, heteronomous- relational and autonomous-
relational self-construal among Turkish adolescents aged between 15 and 19.
Similarly, in a cross-cultural study, which was conducted with Belgian and
Turkish adolescents, it was found that perceived paternal psychological control
was predictive of attachment avoidance for Belgian youth but not Turkish
(Gilingdr & Bornstein, 2010).

Furthermore, since the current study was conducted with a very young sample
(mean age = 65.03 months) one could think that taking children’s own reports of
guilt proneness into the account would not be a reliable assessment at this young
age. However, when research in developmental literature is considered it would
become difficult to accept this argument. Firstly, research has suggested that the
earliest evidences of moral emotions, including guilt, were observable in children
as young as 17 months of age (Barret, 2005). With age, as children become more
socially capable, experiences of moral emotions gradually increases and become
observable in a wider a range of behaviors (Lewis, Sullivan, Stanger, & Weiss,
1989). Secondly, assessing children’s reports of guilt proneness by means of
hypothetical scenarios has been a frequently used technique in research on this
topic. Especially, there were two important studies (Ferguson et al., 2000;
Ferguson, Stegge, Miller, & Olsen, 1999), which contributed to the rationale of
the current study. The scenario technique was found to be a reliable assessment of
guilt proneness in each one with Cronbach’s alpha values of .81 and .73,
respectively. However, different than the current study, the age range of the
participants in these studies were quite wide, 6-13 and 5-12 years old respectively.
To our knowledge, this was the first study assessing child’s guilt proneness by

using scenario technique with preschoolers, whose age range was more restricted.

Moreover, a second regression analysis was run in order to determine the factors,

which would predict mother reported child’s guilt proneness. This analysis was
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almost similar with the first analysis. The same predictors were entered into
equation but this time the dependent variable was mother reported child’ guilt
proneness. The results showed that among variables of perceived psychological
control, perceptual sensitivity, anger/frustration, perceived psychological
control*perceptual sensitivity and perceived psychological
control*anger/frustration only perceptual sensitivity was significantly predicting
mother reported child’s guilt proneness. This was in accordance with the work of
Kochanska (1994), which was also considered in formation of the rationale of the
current study. In that work, it was found that girls who were higher on perceptual
sensitivity displayed higher affective discomfort after a wrongdoing. Kochanska
(1994) provided an explanation for this result that was, being perceptually
sensitive to environment would make those children better at detecting cues of
others’ discomforts. As a result, those children display greater guilt and concerns

over good feelings of others’ after a wrongdoing.

Furthermore, in the current study it was expected that there would be an
interaction effect of perceived psychological control and child temperament on
child’s guilt proneness. More specifically, children, who were high on perceptual
sensitivity and anger/frustration, were expected to be affected by maternal
psychological control more negatively in terms of increased guilt proneness.
However, the analysis did not reveal such an interaction effect. This was
surprising since there are studies providing supportive evidence for role of
parenting and child temperament interaction on determining guilt proneness
(Kochanska, 1991, 1997, 1998, 2002). For example, Kochanska (1991, 2002)
found that parental power assertive discipline and parental criticism had more
adverse effects for children who were temperamentally fearful and anxiety prone
than children who were not so. Specifically, when exposed to power assertive
discipline, fearful and anxious children displayed more intense guilt and desire for

reparation after a wrongdoing when compared to other children.
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To sum up, although there are studies suggesting an association between maternal
psychological control and guilt proneness during adolescence, the present study
did not reveal such an association for preschool period. One of the reasons of this
could be that on the contrary to “Western” cultures, psychological control is not
perceived negatively in Turkish culture. On the other hand, from a more
developmental point of view, it can be argued that just because psychological
control was not associated with negative child outcomes in preschool period does
not mean that it will not have adverse effects in later periods of the development.
In other words, preschool period could be a little early for adverse outcomes of
psychological control to be observable and measurable. Therefore, it becomes
crucial to conduct either longitudinal or cross sectional studies to figure out the
developmental period, in which maternal psychological control starts to affect

children negatively.

4.3 Evaluation of the Results on Predicting Child’s Internalizing Problems

One of the main purposes of the current study was to investigate the link between
perceived maternal psychological control and child’s internalizing problems, and
mediator role of guilt proneness on this link. In order to determine the factors,
which were associated with child internalizing problems, a five-step hierarchical
regression analysis was conducted. Unfortunately, the results revealed that neither
perceived maternal psychological control nor guilt proneness was predictive of

child’s internalizing problems.

There exist a body of research documenting possible risk factors for internalizing
problems during preschool years. Among those factors maternal depression (West
& Newman, 2003; Bayer, Sanson, & Hemphill, 2006; Trapolini et al. 2007) was
found to be the strongest predictor of childhood internalizing difficulties along
with stressful life events. When the underlying mechanism of this relation was
examined it was found that maternal depression and stressful life events would

decrease parenting quality via decreased maternal sensitivity and emotional
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support, which would make the child more prone to internalizing difficulties
(Shaw et al. 2006). Among other risk factors related with parenting, maternal
overprotection and psychological control were found to be related with
internalizing problems and anxiety in young children (McShane & Hastings,
2009). In addition, poverty and low socioeconomic status were other risk factors
for childhood internalizing problems (Slopen, Filtzmaurice, Williams, & Gilman,
2010). Insecure attachment between mother and child was another important risk
factor for development of internalizing problems during preschool ages (Brumariu
& Kerns, 2010; Madigan, Atkinson, Laurin, & Benoit, 2013).

In the current study preschoolers’ guilt proneness was also thought to be a
possible risk factor because other studies documented the link for children aged
between 5-12 and 6-13 (Ferguson et al., 2000; Ferguson, Stegge, Miller, & Olsen,
1999). However, the results revealed no association between guilt proneness and

internalizing problems.

As explained so far, research documented a significant number of child and
environmental related risk factors for internalizing problems occurring in
preschool period. So maybe guilt proneness was a more complex factor, whose
effect was not prominent in preschool period but would become so in later
periods. In other words, although guilt proneness was not a risk for internalizing
problems in early years of life, it might become maladaptive and constitute a risk
in later periods of development. In support of this idea, only two studies in the
literature provided evidence for guilt proneness-internalizing problems association
in early years of life (Ferguson et al., 2000; Ferguson, Stegge, Miller, & Olsen,
1999). However, in these studies age range of the sample was too wide (5-12 and
6-13 years old) and only a small proportion of the samples was consisted of
preschoolers. Other studies suggesting a relation between guilt proneness and
internalizing problems have been conducted with older samples. For example, self

reported guilt proneness was found to be predictive of self reported depression
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symptoms during young and middle adolescence (Rohleder, Chen, Wolf, &
Miller, 2008; Tilghman-Osborne, Cole, Felton, & Ciesla, 2008).

Although guilt proneness was not documented as a risk factor for preschoolers by
the current study, it should not be overlooked that guilt proneness would still
constitute a risk for development of internalizing problems in later parts of the
development. Therefore, it would become important to study this relation in
longitudinal designs in order to figure out approximate timing of guilt proneness’
starting to pose a risk. Finally, it would also be beneficial to study this relation in
a cross sectional design, in which an early and middle childhood comparison

becomes possible.

In addition, as mentioned in the methods part, Child Behavior Checklist (CBCL)
was used in order to measure children’s internalizing problems. There are four
subscales in CBCL, which are somatization, withdrawn and anxiety/depression. In
the current study a composite score of those three subscales was entered into
regression analysis. Although not mentioned in the results part. Another
regression analysis, in which scores on each subscale were calculated and entered
into the equation separately, was run. Results of this analysis revealed a
marginally significant (p = .07) association between child reported guilt
proneness and children’s anxiety/depression scores. In other words, when
depression/anxiety scores were extracted from somatization and withdrawn
scores, child reported quilt proneness became a significant predictor of

preschoolers’ depression and anxiety.

Finally, the current study documented a relationship between child’s

temperamental characteristic of anger/frustration and internalizing problems. This
was in accordance with other studies, which have documented anger/frustration as
a risk factor for internalizing problems among preschoolers (De Pauw, Mervielde,
& Van Leeuwen, 2009; Eisenberg et al., 2009). The underlying mechanism of this

relation could be that children who are socially withdrawn, anxious and depressed
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might be more likely to be rejected by peers and they are more likely to lack skills
related with social assertion. As a result, these children experience anger and
frustration, which contribute their internalizing behaviors in a vicious cycle
(Eisenberg et al., 2005).

4.4 Strengths and the Limitations of the Current Study

Before mentioning about the limitations of the study, the strengths of the study
should be noted. Firstly, this study was first in terms of examining the relationship
between maternal psychological control and preschoolers’ internalizing problems
by conceptualizing guilt proneness as a mediator. Secondly, to our knowledge, it
is the first study, which assesses children’s own perceptions of maternal
psychological control and their reports of guilt proneness in such a young sample.
It is especially noteworthy that working with a very young sample might have
accounted for rejection of the hypothesis. However, there were no other studies
examining the proposed links with such a young sample. Therefore, the young
sample of the study should be considered as one of the strengths rather than a

limitation.

On the other hand, the cross sectional design of the study can be a limitation
which makes it impossible to infer causality. Secondly, although the number of
participants were quiet high (100 mother-child dyads), it could be possible to
reveal significant results with a larger sample. Lastly, in addition the mother
reported measure of temperament, use of an observational measurement could

strengthen the assessment of child temperament.

4.5 Implications and Contributions of the Study

Although the current study failed to find the prosed links between the variables,
there are some other findings, which can be beneficial for parents and preschool

educators. Firstly, the results on anger/frustration and perceptual sensitivity
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pointed out the importance of recognizing child’s temperament. For example, if
parents and kindergarten teachers are aware that a child is temperamentally prone
to anger and frustration, they could shape parenting practices of class environment
in a way that risk for development of internalizing problems is reduced. Similarly,
if parents are aware that their children are perceptually more sensitive to
environmental factors, they could be more careful when talking about child’s

wrongdoings and mistakes in order to minimize the child’s guilt feelings.

To the best of our knowledge, the current study is the first in terms of assessing
preschoolers’ perceptions of maternal psychological control and their reports of
guilt proneness. Therefore, the study is making an important contribution to the
related literature by examining the link between psychological control, guilt

proneness and internalizing problems in a very young sample.

4.6 Suggestions for Future Research

As it was mentioned in the discussion part, in order to figure out approximate
period when perceived maternal psychological control and guilt proneness
become to pose a risk for child outcomes, it is important to conduct longitudinal
studies in which children are followed beginning from early childhood thorough
adolescence. However, since longitudinal designs are more difficult to conduct,
cross sectional designs, in which children from different developmental stages are
compared in terms of psychological control and guilt proneness would serve

properly for the purpose just mentioned above.
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APPENDICES

Appendix A

My Child
Benim Cocugum

Aciklamalar: Liitfen baglamadan 6nce dikkatlice okuyunuz;

Asagida ¢ocuklarin bir takim durumlar karsisinda gosterdigi davraniglarin
bir listesi verilmistir. Bu davranislarin ¢gogu kiiciik ¢ocuklarin yaramazlik
yaptiktan sonra verdikleri ve sik gbzlemlenen tepkilerine karsilik gelmektedir.
Liitfen her bir davranisin ¢ocugunuz i¢in ne kadar dogru oldugunu belirtiniz.
Liitfen her madde icin bu segeneklerden birini isaretlediginizden emin olun.

Tesekkiirler.

Her ifade i¢in verilen numaralardan birini isaretleyin,

1 cok yanhs

2 yanhs

3 ne dogru ne yanhs
4 dogru
5

cok dogru
Cok Yanhs Ne Dogru Cok
Yanhs dogru, dogru
Ne
yanhs
1- Degerli bir esyay1 kirdiktan
sonra endiseli ve kaygil 1 2 3 4 5
gorinmez.
2- Yanlis bir sey veya 1 2 3 4 5
yaramazlik yaparken
yakalandiginda birden yerinde
donakalir.
3- Yanlis bir sey yaptiginda 1 2 3 4 5
yaptig1 seyi veya ona benzer
durumlari uzun bir sure
unutmaz.
4- Ne zaman bir sey yanlis
gitse, kendini bundan sorumlu 1 2 3 4 5
hisseder.
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6- Yanlis bir sey veya
yaramazlik yaptiktan sonra
durgun ve sessiz olur.

7- Gegmiste yaptigi bir
hatasim veya yanlisi
hatirlatildiginda kendini kotii
hisseder.

8- Yanlis bir sey/ yaramazlik
yaptiktan sonra istah1 kagar ve
uyumakta zorlanir.

9- Bir hatasi ya da yaptigi
yanlis bir sey hakkinda
konusurken gozleri dolar veya
aglar.

10- Yanlis bir sey veya
yaramazlik yaptiktan sonra
anne babasinin artik ona kizgin
olmadiginda emin olmak ister.

11- Elestirildigi zaman cani
sikilir/ mutsuz olur.

12- Elestirildiginde iiziilmez.

13- Yaptig1 yanlis1 veya hatasi
affedilmesine ragmen kendini
kotii hissetmeye devam eder.

14- Yanlis bir sey veya
yaramazlik yaptiktan sonra,
affedilmeyi ister (Orn:
“Anne/baba beni affet” der).

15- Bir yanlis1 i¢in
azarlandiktan sonra, olumlu bir
davranisi veya basarisi i¢in
anne babas1 onu 6vdiigiinde
6zellikle mutlu goriiniir.

16- Yanlis bir sey veya
yaramazlik yaptiktan sonra
affedilmeyi pek
Onemsemez/dert etmez.

17- Yanlis bir sey veya
yaramazlik yaptiktan sonra
kolay kolay kendini kotii
hissetmez.

18- Yaptig1 yanlis bir sey icin
affedildiginde rahatlamis
gorinlir.

19- Kazara bir seyi kirip veya
doktiigiinde ¢ok iiziilmez.

20- Yanlis bir sey veya
yaramazlik yaparken
yakalandiginda anne babasina
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kars1 ¢ok daha iyi/sevimli
davranir.

21- Yapmamasi gereken bir
seyi yaparken yakalandiginda
yiizii kizarir.

22- Yanlis bir sey veya
yaramazlik yapmigsa goz
temas1 kurmaktan kaginir
(yliziime bakmaz, gozlerini
kagirir).

23- Yaramazlik yaptiktan
sonra basini 6ne eger, yere
bakar.

24- Topluluk i¢indeyken
yanlis bir sey yaparsa {iziiliir/
keyfi kacar.
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Appendix B: Child Behavior Checklist (CBCL)

Asagida cocuk ve gengleri tanimlayan maddelerin bir listesi bulunmaktadir. Her bir madde
¢ocugun su andaki ya da son 6 ay igindeki durumunu belirtmektedir. Maddeler ¢ocugunuz i¢in
¢ok ya da siklikla dogru olabilir, bazen ya da biraz dogru olabilir, veya hi¢ dogru olmayabilir.

Liitfen ilgili kutucuklari igaretleyerek ¢ocugunuzu her bir madde tizerinde degerlendiriniz.

Dogru Bazenya | Cokya
Degil da da

(Bildiginiz Biraz Sikhikla
Kadariyla) Dogru Dogru

1. Hoslandig1 ya da zevk aldig1 ¢cok az sey vardir.

2. Cok aglar.

3. Baz1 hayvanlardan, durumlardan (ytksek yerler), ya
da ortamlardan (asansor, karanlik gibi) korkar (okulu
katmayiniz)

(Agiklayiniz):

4. Okula gitmekten korkar, okul korkusu vardir.

5. Kotii bir sey diisiinebileceginden ya da
yapabileceginden korkar.

6. Kusursuz, dort dortliik ve her konuda basarili olmasi
gerektigine inanir.

7. Kimsenin onu sevmediginden yakinir.

8. Kendini degersiz, 6nemsiz ya da yetersiz hisseder.

9. Baskalariyla birlikte olmaktansa yalmz olmay1 tercih
eder.

10. Sinirli ve gergindir.

11. Geceleri kabus gortir.

12. Kabizlik geker.

13. Cok korkak ve kaygilidir.
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14. Bas1 doner, gozleri kararir.

15. Kendini ¢ok suclu hisseder.

16. Sebepsiz yere ¢ok yorgun hissettigi olur.

17. Saglik sorunu olmadigi halde;

a. Agn1 ve sizilardan yakinir (bas ve karin
agrisi disinda).

b. Bas agrilarindan yakinir (sikayet eder).

¢. Bulanti, kusma duygusu olur.

d. Gozle ilgili sikayetleri olur (Gozlik, lens
kullanma disinda) (ag¢iklayiniz):

e. Dokiinti, pullanma ya da baska cilt hastaligi
olur.

f. Mide-karin agrisindan sikayet eder.

g. Kusmalari olur.

h. Diger (ac¢iklayiniz):

18. Konusmay1 reddeder.

19. Sirlarini kendine saklar, hi¢ kimseyle paylasmaz.

20. Topluluk icinde rahat degildir, baskalarinin kendisi
hakkinda ne diisiinecekleri ve ne soyleyecekleri ile
ilgili kayg1 duyar.

21. Cok utangac ve ¢ekingendir.

22. Kendini 6ldiirmekten s6z eder.

23. Hareketleri yavastir, enerjik degildir.

24. Mutsuz, lizgiin ve ¢okkiindiir (depresyondadir).

25. icine kapaniktir, baskalariyla kaynasmaz.

26. Evhamlidir, her seyi dert eder.
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Appendix C: Child Behavior Questionnaire

Cocuk Davranis Anketi

Aciklamalar: Liitfen baslamadan 6nce dikkatlice okuyunuz;

Asagida ¢ocuklarin bir takim durumlar karsisinda gosterdigi davranislarin
bir listesi verilmistir. Liitfen bu ifadeler i¢cin cocugunuzun son “alt1 ay” in1 diislinerek
o davranisi ne siklikta gerceklestirdigini isaretleyiniz. Dogru ya da yanlis cevap
yoktur, amacimiz sadece ¢ocuklarin hangi davranislar sergiledigini 6grenmektir.
Litfen her madde icin bu seceneklerden birini isaretlediginizden emin olun.

Her ifade icin verilen numaralardan birini isaretleyin,

1 cok yanhs

2 yanhs
3 ne dogru ne yanhs
4 dogru

5 c¢ok dogru

Cok Yanls Ne Dogru | Cok
Yanls Dogru, Dogru
Ne
Yanhs
1- Yataga gitmesi soylendiginde 1 2 3 4 5
ofkelenir.
2- Oturma odasindaki yeni esyalari 1 2 3 4 5
hemen fark eder.
3- Dokundugu nesnenin plrizsiiz/ 1 2 3 4 5
purizli oldugunu fark eder.
4- insanlarin yiiz 6zelliklerindeki 1 2 3 4 5
farkhhklari hakkinda genellikle yorum
yapmaz (burun ya da kulagin
blylklagu, dislerin bozuklugu).
5- Oynamak istedigi bir seyi 1 2 3 4 5
bulamayinca 6fkelenir.
6- Biraz elestirildiginde bile ¢ilgina 1 2 3 4 5
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doner.

7- Anne ya da babasi gériintsiinde
bir degisiklik yaptiginda fark edip
soyler.

8- Bir sey yapmasina izin
verilmediginde engellenmis hisseder
ve sinirlenir.

9- Algak sesleri bile dinler gortintr
(6rnegin; bir fisilti oldugunda
dikkatini verir ve dinler).

10- istedigini almadiginda &fke
krizine girer.

11- Anne veya babasi yeni bir kiyafet
giydiginde fark eder.

12-Anne ve babasinin dis
gorunaslerindeki degisiklikleri
genellikle fark etmez.

13- Diger ¢ocuklar tarafindan
kiskirtildiginda ofkelenip gilgina
doner.

14- Bir hata yaptiginda nadiren
sinirlenir.

15- Oyunu birakmasi sdylenip,
caginldiginda sinirlenir (oyunu
birakmaya hazir degilken).

16- Bir gorevi yapmakta
zorlandiginda kolayca sinirlenir
(6rnegin; lego insaa etmek, resim
yapmak, kiyafetlerini giymek).

17- Parfiim, sigara ya da yemek
kokusu gibi kokulari genellikle fark
etmez.

18- Baska bir ¢ocuk oyuncagini
aldiginda nadiren sinirlenir/karsi
cikar.

19- Bir nesne Uzerindeki kiiclik bir
¢Opu, lekeyi bile far keder.

20- Yiyeceklerin farkh dokuda
olusuna (6rnegin; tamamen
ezilmemis sebze puresi gibi
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puttrcukli yiyecekler) olusuna
genellikle tepki vermez.

21- Sevmedigi bir yiyecegi yemesi
gerektiginde hirginlasir/huysuzlasir.

22- Yorgun oldugunda kolayca
sinirlenir/huysuzlanir.

23- Ebeveynlerinin yuz ifadelerini pek
fark etmiyor gibi gérundr.

24-Yataga gitmesi soylendiginde
nadiren mutsuz olur.
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Appendix D: Assessment of Perceived Psychological Control

Yonerge:

Bak bu Hop bu da Pop. Simdi onlar kendi anneleriyle ilgili bir seyler
sOyleyecekler, sonra da sana soracaklar.

Hadi gel bir deneme yapalim.
Deneme 1: Annem bana ¢ok ilgi gosterir
Annem bana ¢ok ilgi gdstermez.
Deneme 2: Annem beni Oper.
Annem beni 6pmez.
1-
H: Yaramazlik yaptigimda annem “ artik senin annen olmayacagim” der.
P: Yaramazlik yaptigimda annem “ artik senin annen olmayacagim” demez.
2-

P: Annem bana kizdiginda * sen yaramaz bir ¢ocuksun, hep boyle yapiyorsun”
der.

H: Annem bana kizdiginda “ sen yaramaz bir cocuksun, hep bdyle yapiyorsun”
demez.

3-

H: Annem benim i¢in ne kadar ¢ok calisip yoruldugunu sdyler.

P: Annem benim i¢in ne kadar ¢ok calisip yoruldugunu sdylemez.
4-

P: Annem onu ¢ok yordugumu ve lizdiigiimii soyler.

H: Annem onu ¢ok yordugumu ve lizdiigiimii sdylemez.
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5-
H: Annemin istedigi gibi bir ¢ocuk olmadigim zaman kétii hissederim.
P: Annemin istedigi gibi bir ¢ocuk olmadigim zaman kotii hissetmem.
6-

P: Annem benim hakkimda giizel seyler soyler.

H: Annem benim hakkimda giizel seyler sdylemez.

7-

H: Annem diger cocuklara bakip “ bak ne kadar uslu davraniyor, ne kadar iyi bir
cocuk” der.

P: Annem diger ¢cocuklara bakip “ bak ne kadar uslu davraniyor, ne kadar iyi bir
¢ocuk” demez.

8-
P: Annem onun istedigini yapmadigimda ¢ok kizar.

H: Annem onun istedigini yapmadigimda ¢ok kizmaz.

9-

H: Annem her zaman bana ne yapacagimi soyler.

P: Annem her zaman bana ne yapacagimi sdylemez.

10-

P: Agladigim zaman annem bana ¢ok kizmaz.

H: Agladigim zaman annem bana ¢ok kizar.

11-

H: Annem yaptiklarimi begenmez, daha iyi bir ¢ocuk olmamu ister.
P: Annem yaptiklarimi begenir, daha 1yi1 bir cocuk olmamui istemez.
12-

P: Annem her zaman bana sarilip beni oper.

H: Annem bazen bana sarilip beni 6per.
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13-

H: Annem bana “sen beni sevmiyorsun onun i¢in boyle yaptyorsun” der.
P: Annem bana “sen beni sevmiyorsun” demez.

14-

P: Annemin istemedigi bir seyi yaptigimda annem bana kiiser.

H: Annemin istemedigi bir seyi yaptigimda annem bana kiismez.
15-

H: Annem hep “ ne kadar ¢ok konusuyorsun, soru soruyorsun” der.
P: Annem hi¢ ne kadar ¢ok konusuyorsun, soru soruyorsun demez.
16-

P: Annem her zaman bana kars1 yumusak ve sevecendir.

H: Annem bazen bana kars1 yumusak ve sevecendir.

17-

H: Annem bazen “keske hemen biiylisen” der.

P: Annem hi¢ “keske hemen biiyilisen” demez.

18-

P: Annem bana “biiyiiklerine kars1 gelme” der.

H: Annem bana “biiyiiklerine kars1 gelme” demez.
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Appendix E: Assessment of Child Reported Guilt Proneness

Yonerge: Simdi seninle bir oyun oynayacagiz. Ben senin de basina gelebilecek
bir kag¢ hikaye anlatacagim. Sen bu hikayelerin ger¢ekten senin bagina geldigini
hayal edeceksin/gdziinde canlandiracaksin tamam mi? (sen o hikayenin

kahramanisin/ hikayedeki ¢gocuksun).

Sonra da bu hikayenin kahramani olarak bana ne diislindiigiinii ve nasil
hissettigini kollarinla gdstereceksin. Sana sdyledigim ciimlelere katiliyorsan

kollarin1 kocaman ag, katilmiyorsan kollarin1 simsiki kapat, tamam mi?
Simdi bir deneme yapalhm:
Dogum giinlinde arkadasin sana ¢ok begenecegin bir hediye vermis.

Bu durumda sen;

A- “ Cok sevinirim ve arkadasima tesekkiir ederim” diyorsan kollarini
kocaman acacaksin. Demiyorsan kollarin1 simsiki kapatacaksin.
B- “ Arkadasima tesekkiir etmem, hediyeyi hemen agarim” diyorsan veya

demiyorsan

1- Kiiciik kuzeninle oyun oynarken yanhshkla teyzenin vazosunu kirmissin.
Teyzen bunun i¢in senin yerine kii¢iik kuzenini azarlamis, sen de hig sesini
¢ikarmamissin.

Bu durumda sen;

G: “Vazoyu benim kirdigimi sdylemedigim i¢in kendimi suglu hissederim
“diyorsan veya demiyorsan.

E: “Kuzenim de vazoyu kendinin kirmadigini sdyleseydi” diyorsan veya
demiyorsan.
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2- Simifindaki bir arkadasin dogum giinii partisi varmis ve sen bu partiye
davetli oldugun i¢in ¢ok mutluymussun. En yakin arkadasina partiye gidecegini
sOylediginde arkadasin buna ¢ok iiziilmiis ¢linkii o partiye davetli degilmis.

Bu durumda sen;

E: “Dogum giinii cocugu iyi bir ¢cocuk olsaydi arkadasimi da davet ederdi”
diyorsan veya demiyorsan.

G: “Arkadasimin tiziilecegini diisiinemedigim i¢in kendime ¢ok kizarim” diyorsan
veya demiyorsan.

3- Okulunuzun y1l sonu gosterisinde birlikte dans ettigin arkadasinin
yanhshkla ayagina basmissin. O da cani ¢ok yandigi i¢in dans edememis ve
gosteri bozulmus.

Bu durumda sen;

G: “Arkadasimin ayagina basarak gdsteriyi bozdugum i¢in kendimi kotii
hissederim” diyorsan veya demiyorsan.

E: “O da dans etmeyi birakmasayd1” diyorsan veya demiyorsan.

4- Arkadaslarinla basket mag¢i yapiyormussunuz. Mag¢ tam biterken
arkadasin topu sana atmis ama sen topu potaya atamamissin ve maci
kaybetmissiniz. Takim arkadaglarin da bu duruma ¢ok iiziilmiis.

Bu durumda sen”
E: “Arkadasim topu bana iyi atamad1” diyorsan veya demiyorsan.

G: “Takimin kaybetmesine neden oldugum i¢in kendimi kotu hissederim”
diyorsan veya demiyorsan.

5- Arkadasinin evine gittiginde arkadasin sana son yaptig1 resimi gosterirken
kolun yanlislikla meyve suyu bardagina carpmis ve meyve suyu arkadasinin
resimine dokiilmiis. Arkadasin buna ¢ok iiziilmiis ¢link{i 6gretmeni o resmini ¢ok
begenmis ve sinif panosuna asacakmis.

Bu durumda sen;

G: “Resmini bozdugum i¢in kendimi ¢ok kotii hissederim” diyorsan veya
demiyorsan.

E: “O da meyve suyu bardagini resmin yanina koymasaydi” diyorsan veya
demiyorsan.
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6- Bisikletine binerken komsunun Kkiiciik ¢ocugunun yerde duran oyuncagini
gormeyip iizerinden gecip oyuncagi kirmigsin. Cocuk oyuncagin kirildigini
goriince aglamaya baslamas.

Bu durumda sen;

E: “Cocuk da oyuncagini yolun ortasinda birakmasaydi” diyorsan veya
demiyorsan.

G: “Cocugun oyuncagini kirdigim i¢in kendimi kotu hissederim” diyorsan veya
demiyorsan.
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Appendix F: Parental Informed Consent Form

Goniillii Katihhm Formu

Sevgili Anneler,

Bu calisma Orta Dogu Teknik Universitesi Psikoloji Béliimii yiiksek lisans
ogrencisi psikolog Giilsiin Unal tarafindan, Prof. Dr. Sibel Kazak Berument
danismanliginda yiiksek lisans bitirme tezi kapsaminda yiiriitiilmektedir.
Calismanin amaci okul 6ncesi donemde algilanan ebeveynligin ve cocugun mizag
ozelliklerinin ¢ocugun sugluluk hissetmeye yatkinligi ve i¢sellestirme davranislart
tizerindeki etkilerini incelemektir.

Sizin ve ¢ocugunuzun bu ¢aligmaya katilimi1 tamamen goniilliiliikk esasina
dayanmaktadir. Calismaya katilmay1 kendiniz ve ¢ocugunuz i¢in kabul ettiginiz
takdirde, cocugunuz devam ettigi anaokulunda yapilacak olan iki uygulamaya
katilacaktir. Bu uygulamanin ilkinde oyuncak kuklalar kullanilarak ¢ocugunuza
cesitli sorular sorulacaktir ve ¢ocugunuzun cevaplar1 daha sonra degerlendirilmek
icin kayit altina almacaktir. ikinci uygulamada ise arastirmaci cocugunuza kisa
hikayeler okuyacaktir ve cocugunuzun hikayedeki olay hakkindaki olas1 tepkileri
sorulacak ve kaydedilecektir. Sizden ise ¢ocugunuzu 3 farkli anket iizerinde
degerlendirmeniz istenecektir. Sizden kimlik bilgilerinize dair hicbir bilgi
istenmemektedir. Sizin ve gocugunuzun cevaplart tamamen gizli tutulacak ve
sadece arastirmacilar tarafindan degerlendirilecektir; elde edilecek bilgiler
bilimsel yayinlarda kullanilacaktir.

Caligma, genel olarak kisisel rahatsizlik verecek sorular veya uygulamalar
icermemektedir. Ancak, katilim sirasinda siz veya ¢cocugunuz herhangi bir
nedenden 6tiirii calismay1 yarida birakabilirsiniz. Bu ¢alismaya katiliminiz,
ebeveynlik ve cocuk gelisimi hakkindaki literatiire ¢ok faydali katkilar
saglayacaktir. Bu ¢alismaya katildiginiz i¢in simdiden c¢ok tesekkiir ederiz.
Calismanin toplu sonuglar1 Agustos 2015°te hazir olacaktir. Toplu sonuglar
hakkinda geri bildirim ve bilgi edinmek isterseniz bu tarihten itibaren
arastirmacilarla iletisime ge¢meniz yeterli olacaktir. Calisma hakkinda daha fazla
bilgi almak igin, Giilsiin Unal ile iletisime gecebilirsiniz (e-posta:
unalglsn@gmail.com).

Bu arastirmaya tamamen goniillii olarak katiliyorum ve ¢ocugumun
calismada yer almasina onay veriyorum. Benim ve cocugumun istedigimiz
zaman c¢alismayr yarida kesip birakabilecegimizi biliyorum ve verdigimiz
bilgilerin bilimsel amach olarak kullanilmasint kabul ediyorum.

Ad1-Soyadi : .oovoveveeeeeeeeeeeeen IMZa. oo
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Appendix H: Turkish Summary

GIRIS

Ebeveynligin ¢ocuk gelisiminin en 6nemli belirleyicilerinden biridir. Cocuklarin
uyum problemlerinde ebeveynligin rolii ve 6nemi bir ¢ok ¢alisma tarafindan
incelenmistir (Galambos, Barker, &Almeida, 2003; Williams ve diger., 2009).
Ebeveynligin bir boyutu olan psikolojik kontrol ile ¢ocuklarin i¢sellestirme
problemleriyle (Barber, 1996). ve sucluluk ve utang hissetmeye yatkinliklari
arasinda bir iligki bulunmustur (Assor, Roth, & Deci, 2004; Rakow ve digerleri.,
2009). Bu bilgilere dayanarak, bu calisma anneden algilanan psikolojik kontroliin
ve ¢ocugun icsellestirme davranislart arasindaki iliskiyi, cocugun sucluluk

hissetmeye yatkinligini araci degisken alarak incelemeyi amaglamaktadir.

Bunlara ek olarak, algilanan ebeveynlik ve ¢cocugun mizacinin etkilesimi ¢ocuk
gelisiminin bir bagka 6nemli yordayicisi olarak bulunmustur (Morris ve diger.,
2002; Kochanska, 1991, 1993). Bu ¢alismanin diger amac1 da, anneden algilanan
psikolojik kontroliin ve ¢cocugun mizag 6zellikleri etkilesiminin, gocugun sugluluk

hissetmeye yatkinlig1 tizerindeki etkisini incelemektir.

Psikolojik Kontrol

Psikolojik kontrol saglikli ¢cocuk gelisiminde araya giren olumsuz ebeveynlik
davraniglarini igerir. Bu tur kontrol davranislari cocugun gelisimin bir ¢ok alt
boyutunu ,6rnegin benlik gelisimi ve ebeveynden saglikli ayrigma, negatif yonde
etkiler (Barber ve diger., 2012; Kins, Soenenes, & Bayers, 2012). Psikolojik
kontrolii olusturan 6nemli ebeveynlik davraniglari sevgiyi geri ¢gekme, kosullu

olumlu saygi, sucluluk asilama ve karsilagtirmadir.
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Bu ebeveynlik davranislari sirastyla, ¢ocugun diisiinmede ve davranista
bozulmalariyla (Lewis, 2008), diisiik 6z saygisiyla (Assor & Tal, 2012),
igsellestirme davraniglariyla (Donatelli, Bybee, & Buka, 2007) ve diisiik 6zerlik
gelisimiyle (Grolnick &Pomerants, 2009) iliskili bulunmustur.

Cocuklarla psikolojik kontrol iizerine arastirma yaparken, ebeveynlerin kendi
degerlendirmeleri yerine, ¢ocuklarin ebeveynlerinden algiladiklar1 psikolojik
kontrolii 6lgmenin 6nemi bir ¢ok arastirma tarafindan vurgulanmistir (Sessa ve
diger., 2001; Morris ve diger, 2002). Ayrica, gelisim diizeylerine uygun dlgme
teknikleri kullandiginda, okul dncesi donemdeki ¢ocuklarin kendi ebeveynlerinin

psikolojik kontrol davranislar1 hakkinda giivenilir raporlar verdikleri bulunmustur

(Morris ve diger., 2002).

Ebeveynin Psikolojik Kontrolii ve Cocuklarin Uyum Problemleri

Yapilan calismalarda ebeveynden algilanan psikolojik kontroliin ergenlik
doneminde ¢ocuklarda goriilen depresyon, anksiyete ve genel olarak i¢sellestirme
davraniglariyla iliskili oldugu bulunmustur (Schleider, Clorinda, Krause,
&Gilham, 2014; Lokuas, 2009).

Psikolojik kontroliin alt boyutlarindan biri olan ebeveynin sucluluk agilama
davraniginin da ergenlik donemindeki ¢ocuklarin kisiler arasi iliskilerini ve
ozerlik gelisimini olumsuz yonde etkiledigi bulunmustur (Donatelli ve diger.,
2007). Bunlara ilaven, ebeveynin sugluluk asilama davranisi 9-15 yas arasi
cocuklarda igsellestirme problemlerinin yordayicisi olarak bulunmustur (McKee

ve diger., 2014).

Gortildiigii gibi literatiirde ebeveynin psikolojik kontrol ve ¢ocugun i¢sellestirme
davraniglar1 arasindaki iliski genellikle biiyiik yas gruplariyla calisilmistir.
Cichetti ve Cohen’in (2006) vurguladigi gibi, i¢sellestirme sorunlari ergenlik

déneminde en iist seviyeye ulasiyor olsa da, bu problemlerin daha erken

79



donemlerde anlasilmasi ve tespit edilmesi hazirlanacak miidahale ve 6nleme
programlarinin gelistirilmesi acisindan ¢ok biiyiik 6nem tasimaktadir. Bu
calismanin amaglarindan biri de, bu iligskiyi okul 6ncesi donemdeki ¢ocuklarla

caligarak literatlirdeki ag1g1 kapatmaktir.

Sucluluk Hissetmeye Yatkinhk

Tim bireyler farkli durumlarda su¢luluk duygusunu deneyimlerler fakat bazi
bireyler digerlerine kiyasla su¢luluk hissetmeye daha yatkindirlar (Tangney,
2007).Yapilan aragtirmalar sucluluk hissetmeye yatkinligin sabit bir kisilik
ozelligi oldugunu ve bir ¢ok psikolojik sonucu etkileyebildigini géstermistir
(Tangney, 1990; Ferguson, Stegge, Eyre, Vollmer, & Ashbaker, 2000). Ayrica,
sucluluk duygusu belirli seviyelerde hissedildiginde empati ve yardim etme gibi
olumlu davranislarla bagintilidir (Hoffman, 1982). Fakat diger taraftan, yiiksek
seviyelerde hissedilen suc¢luluk duygusu cesitli psikopatolojilerin gelisimiyle

iligkili bulunmustur (Ferguson ve diger, 2000).

Sucluluk Duygusunun Gelisimi

Ikincil duygular (sugluluk, utang vb.) cocuklarda 17 ay kadar erken bir yasta
gozlemlenebilmektedir (Barrett, 2005). Yasamin ikinci ve ti¢lincii yillarinda 6z
bilincin gelismeye baslamasiyla, cocuklarda sugluluk duygusu daha genis bir
davranis yelpazesinde gozlemlenmeye baslanabilir (Lewis, Sullivan, Stanger, &

Weiss, 1989).

Ayrica, ¢ocuklar yas aldikca sosyal kurallar1 ve diger bireylerin mental siireglerini
anlamada daha iyi hale gelirler. Buna bagli olarak biiyiik cocuklar kiigiik
cocuklara gore daha fazla sucluluk duygusu hissedebilir ve bunu davranislarina

dokebilirler (Harris, 1989). Yapilan bir aragtirmada 4 ve 5 yaslarindaki ¢ocuklarin
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3 yasindaki ¢ocuklara gore daha fazla sucluluk duygusu igeren davranislar

sergiledikleri bulunmustur (Bafunno& Camodeca, 2013).

Psikolojik Kontrol ve Sucluluk Hissetmeye Yatkinhk

Kosullu olumlu saygi psikolojik kontroliin 6nemli alt boyutlarindan biri olarak
bulunmustur (Assor & Tal, 2012). Ebeveynin gosterdigi kosullu olumlu saygi
cocugun kendini degerlendirmesinde yiiksek standartlar koymasina neden olarak
¢ocugun olumsuz duygusal deneyimler hissetmesine neden olabilir. Bir bagka
deyisle, ebeveynin standartlarina ulastiginda kendini degerli hisseden ¢ocuk, bu
standartlara ulagsmadiginda degersiz ve utanmis hissedebilir (Assor,
Vansteenkiste, & Kaplan, 2009). Bir baska psikolojik kontrol davranisi olan
ebeveynin sugluluk asilama davransa da ¢ocukta olumsuz sonuglarla iligkili
bulunmustur. Yapilan bir arastirmada sugluluk asilama davraniginin yiiksek
oldugu annelerin ¢ocuklar1 diger ¢ocuklara gore daha ¢ok kronik ve patolojik

sucluluk duygusu rapor etmislerdir (Donatelli ve diger., 2007)

Cocuklarda Sucluluk Duygusu ve Uyum Problemleri

Sugluluk duygusunun ve sucluluk hissedebilme kapasitesinin gelisiminin ahlaki
duygularin diizenlenmesine olumlu bir katkis1 vardir (Tangney, 1990). Literatiirde
sucluluk hissetmeye yatkinligin ¢ocuklarda i¢sellestirme ve digsallastirma
problemleri i¢in koruyu bir faktor olabilecegini 6neren ¢alismalar bulunmaktadir
(Tangney, Wagner, Hill-Barlow, Marschall, & Gramzow, 1996; Ferguson, Stegge,
Miller, & Olsen, 1999).

Ote yandan, diger ¢alismalarda sucluluk hissetmeye yatkinlik cocuklarda kaygi,
somatizasyon ve obsesyon i¢in bir risk faktorii olarak saptanmistir (Harder,
Cutler, & Rockart, 1992; Ferguson et al., 2000). Maalesef bu ¢alismalarin ¢ogu
bliyilik yastaki ¢ocuklarla yapilmistir.
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Okul 6ncesi donemde sugluluk hissetmeye yatkinlig1 ¢cocuklarin i¢sellestirme
davraniglarinin yordayicisi olarak bulan sadece bir ¢alisma bulunmaktadir

(Ferguson, Stegge, Miller, & Olsen, 1999).

Cocuk Mizaci

Mizag[], dogustan gelen, ¢ocugun ¢evresindeki uyaranlara tepki verme biclJimini
etkileyen karakteristik 6zelliklerinin bir biitiiniidiir (Rothbart, 1989). Bu
calismanin kapsaminda, mizacin sadece algisal hassasiyet ve 6fke/engellenme alt
boyutlar1 ele alinmigtir. Algisal hassasiyet Gartstein ve Rothbart (2003) tarafindan
“Cevredeki kiigiik, diisiik siddetli uyaranlarin bile algilanmas1” olarak
tanimlanmistir. Algisal hassasiyete sahip olmanin, devlet bakimi altindaki
cocuklarda benlik gelisimini destekleyici bir faktér oldugu bulunmustur (Ertekin,
2014). Ote yandan, mizacin 6fke/engellenme alt boyutunun tanimi Rothbart
(1989) tarafindan “ Devam eden bir gorevin bdliinmesi veya amacin engellenmesi
sonucu olusan negatif duygulanimin miktari” olarak yapilmistir. Yiiksek
seviyelerdeki 6fke/engellenme ¢ocuklarda digsallastirma davranislari (Eisenberg,
Fabes, Guthrie, & Reiser, 2000), diisiik duygu diizenleme becerileri (Buss
&Goldsmith, 1998) ve diisiik sosyal beceriyle iliskili bulunmustur (Zhou,
Eisenber, Wang, & Reiser, 2004),

Cocuk Mizaci ve Sucluluk Hissetmeye Yatkinhk

Yaptiklart calismada Watson ve Clark (1984) mizacin korku ve tepkisellik
boyutlarini ¢cocuklarin sugluluk hissetme, 6ziir dileme ve bir yanlis yaptiktan
sonra o yanlisi telafi etme davraniglarinin yordayicilar olarak bulmustur. Buna
benzer olarak bir baska ¢alismada (Rothbart et al., 1994), mizacin negatif
duygulanim boyutu ¢ocuklarda utang ve su¢luluk duygularinin yordayicisi olarak

bulunmustur.
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Bunlara ilaven, Kockanska (1994) algisal hassasiyeti yliksek olan kiz ¢cocuklarinin
yanlis bir sey yaptiktan sonra daha fazla rahatsizlik hissettikleri ve daha fazla

empati gosterdiklerini bulmustur.

Cocuk Mizacinin ve Ebeveynlik Etkilesiminin Sucluluk Hissetmeye Yatkinhk
Uzerindeki Rolii

Mizag Ozellikleri ve ebeveynlik etkilesiminin ¢ocuk gelisimi tizerindeki etkileri
literatlirde incelenen bir konudur. Yaptigi ¢alismalarda Kochanska (1991)
mizacen kaygi ve korku hissetmeye yatkin ¢ocuklarin gii¢ kullanan ebeveynlik
davraniglarindan daha olumsuz etkilendigini bulmustur. Bu ¢ocuklar gii¢ kullanan
ebeveynlik davranislarindan suglu hissetme ve telafi etme davranislari baglaminda

ozellikle daha ¢ok etkilenmislerdir.

Buna ilaven mizacin daha korkak ¢ocuklar stres yaratacak bir olay karsisinda daha
¢ok endise duyduklarindan otiirti (Kagan, 1998), negatife ebeveynlik
davraniglarindan sucluluk hissetmeye yatkinlik yoniinden daha olumsuz

etkilenmislerdir (Kochanska, 1997, 2002).

Cahsmanin Hipotezleri

Literatiirdeki bulgular g6z 6niinde bulundurularak, anneden algilanan psikolojik
kontroliin okul 6ncesi donemdeki ¢ocuklarin i¢sellestirme davraniglari lizerinde
olumsuz bir etkisi olacag hipotez edilmistir. Ayrica bu iligkide cocugun sugluluk
hissetmeye yatkinliginin aract degisken olacagi hipotez edilmistir. Bunlara ek
olarak, mizacen 6fke/engellenmesi ve algisal hassasiyeti yiiksek olan ¢ocuklarin
anneden algilanan psikolojik kontrolden su¢luluk hissetmeye yatkinlik

baglaminda daha negatif etkilenecekleri hipotez edilmistir.
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YONTEM

Orneklem

Orneklem yaslar1 52 ve 78 ay aras1 degisen Ankara ve Bolu’da yasayan 100 anne-
cocuk ciftinden olugsmaktadir. Annelerin yasi ise 25 ile 46 arasinda

degismektedir.

Olcekler

Cocugun sucluluk hissetmeye yatkinliginin verisi hem anneden hem de ¢ocuktan
alinmistir. Anneden alinan veri i¢in “Benim Cocugum (My Child)” 6l¢eginin iki
alt boyutu kullanilmistir. Cocuktan alinan veri i¢in ise aragtirmacilar tarafindan
gelistirilen 6 adet senaryo kullanilmistir. Cocugun igsellestirme davranislari
anneye verilen “Davranis Degerlendirme Olgegi (Child Behavior Checklist)” ile
Olciilmiistiir. Cocuk mizacinin algisal hassasiyet ve 6fke/engellenme alt boyutlar
“Cocuk Davranig Anketi (Child Behavior Questionnaire” kullanilarak
Olclilmiistiir. Anneden algilanan psikolojik kontroliin olgumu arastirmacilar

tarafindan gelistirilen kuklalarin kullanildig: bir teknikle yapilmistir.

Veri Toplama

Tezin verilerini toplamak i¢in Ankara ve Bolu’da bulunan anaokullar ile irtibata
gecilmistir. Goniillii katilim formlar1 annelere ulastiktan sonra, katilmay1 kabul
eden annelerin ¢ocuklari teste alinmistir. Anneler ¢ocuklarinin sugluluk
hissetmeye yatkinligi, mizaci ve igsellestirme davranislarini 6lgen anketleri
doldurmuslardir. Cocuklar ise sucluluk hissetmeye yatkinlig1 ve anneden
algilanan psikolojik kontrolii 6l¢en iki farkli uygulamaya katilmiglardir.
Uygulamalar anaokulunda sessiz bir siifta cocukla bagbasa yapilmistir. Anneden
algilanan psikolojik kontroliin olgumu iki tane kukla yardimiyla yapilmastir.

Olgiimde kuklalar ¢ocuklara annelerinin ebeveynlik davramslariyla ilgili sorular
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sormuslardir. Cocuklarin cevaplari kayit altina alinarak daha sonra kodlamalari
yapilmistir. Bu uygulama yaklasik olarak yedi dakika stirmiistiir. Sugluluk
hissetmeye yatkinligin olgumu ¢ocuga anlatilan kisa senaryolar yardimiyla
yapilmistir. Bu senaryolarda ¢cocuk basit bir hata yapmis ve bu hata bagkalar1
tizerinde sonuglara neden olmustur. Daha sonra ¢ocuga bir sugluluk bir de
dissallastirma ciimlesi okunmus ve ¢ocugun climlelere katilip katilmadigi
sorulmustur. Cocugun verdigi cevaplar kayit altina alinmistir ve daha sonra

kodlanmistir. Bu uygulama yaklasik on dakika siirmiistiir.

SONUCLAR

Korelasyon Analizi

Yapilan iki degiskenli korelasyon analizlerine gore ¢alismanin degiskenleri
arasinda sadece iki anlaml1 korelasyon degeri bulunmustur. Bunlardan ilki
annenin rapor ettigi cocugun sucluluk hissetmeye yatkinligi ve ¢ocugun algisal
hassasiyeti arasindadir. Ikinci énemli korelasyon ise gocugun dfke/engellenmesi
ile igsellestirme davranislari arasindadir. Bu analizde diger degiskenler arasinda
anlamli korelasyonlar bulunmamasi, ¢aligmanin basinda yapilmasi planlanan araci
ve diizenleyici degisken analizlerin yapilmasini engellemistir. Bunun yerine
cocugun sugluluk hissetmeye yatkinligini ve i¢sellestirme davranislarini yordayan

degiskenleri saptamak amaciyla ii¢ farkli regresyon analizi yapilmistir.

Cocugun Rapor Ettigi Sucluluk Hissetmeye Yatkinlik Uzerine Sonuclar

Cocugun rapor ettigi su¢luluk hissetmeye yatkinligin yordayicilarini belirlemek
i¢in ¢oklu regresyon analizi yapilmistir. Bagimsiz degisken olarak anneden
algilanan psikolojik kontrol, algisal hassasiyet, 6fke/engellenme, algisal
hassasiyet-algilanan psikolojik kontrol ve 6fke/engellenme-algilanan psikolojik

kontrol etkilesimleri girilmistir. Analiz sonucu bu degiskenlerin hi¢ birinin
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cocugun rapor ettigi sucluluk hissetmeye yatkinliginin anlamli yordayici

olmadigini gostermistir.

Annenin Rapor Ettigi Cocugun Sucluluk Hissetmeye Yatkinhg Uzerine

Sonuclar

Annenin rapor ettigi sucluluk hissetmeye yatkinligin yordayicilarini belirlemek
i¢in ¢oklu regresyon analizi yapilmistir. Bagimsiz degisken olarak anneden
algilanan psikolojik kontrol, algisal hassasiyet, 6fke/engellenme, algisal
hassasiyet-algilanan psikolojik kontrol etkilesimi 6fke/engellenme-algilanan
psikolojik kontrol etkilesimi girilmistir. Analiz sonucu sadece algisal hassasiyetin
annenin rapor ettigi cocugun sucluluk hissetmeye yatkinliginin anlaml bir yor

dayicist oldugunu gdstermistir.

Cocugun Icsellestirme Davramslar: Uzerine Sonuclar

Cocugun igsellestirme davranislarinin yordayicilarini belirlemek tizere bes adimli
bir hiyerarsik regresyon analizi yapilmustir. Ik adimda algilanan psikolojik
kontrol analize girilmistir ve cocugun i¢sellestirme davraniglarinin anlamli bir
yordayicist olmadig1 goriilmiistiir. Ikinci adimda mizag 6zellikleri olan algisal
hassasiyet ve 6fke/engellenme analize girilmistir ve yalnizca 6fke/engellenmenin
cocugun igsellestirme davraniglarini anlamli olarak yordadigi bulunmustur.
Ugiincii adimda hem annenin hem de ¢ocugun rapor ettigi gocugun sugluluk
hissetmeye yatkinlig1 analize girilmistir. Bu iki degiskenin i¢sellestirme
davraniglarini anlamli olarak yordamadiklart bulunmustur. Dérdiincii adimda,
anneden algilanan psikolojik kontrol-algisal hassasiyet etkilesimi analize
girilmistir ve bu degiskenin de igsellestirme davraniglarinin anlaml bir
yordayicist olmadigi goriilmiistiir. Son adimda anneden algilanan psikolojik
kontrol-6fke/engellenme etkilesimi analize girilmis ve bu degiskenin de

igsellestirme davranislari i¢in anlamli bir yordayici olmadigi bulunmustur.
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TARTISMA

Cocugun Sucluluk Hissetmeye  Yatkinhgiyla  dlgili  Bulgularin

Degerlendirilmesi

Bu ¢alismanin birinci amaci okul 6ncesi donemdeki ¢ocuklarda anneden algilanan
psikolojik kontrol ve igsellestirme davraniglar1 arasindaki iliskiyi ve sugluluk
hissetmeye yatkinligin bu iligki tizerindeki araci degisken roliinii incelemekti.
Calismanin ikinci amaci ise anneden algilanan psikolojik kontrol ve ¢ocuk mizact
etkilesiminin ¢ocugun sucluluk hissetmeye yatkinliginit nasil etkiledigini
incelemekti. Literatiirde bu konularda biiylik yas cocuklarla ve ergenlerle yapilan
calismalar bulunmaktadir fakat okul Oncesi donemde bu konular hig
calisilmamistir. Dolayisiyla, bu ¢alisma yukarida bahsedilen konular1 okul dncesi

donemdeki ¢ocuklarla ¢aligtigi i¢in literatiire 6nemli bir katki yapmaktadir.

Yapilan analizlerin sonucunda anneden algilanan psikolojik kontrol ile ¢ocugun
sucluluk hissetmeye yatkinlig1 arasinda anlamli bir iliski bulunmamistir. Bu sonug
literatiirdeki diger galigmalar ile gelismektedir. Ornegin, psikolojik kontroliin alt
boyutu olan kosullu saygi ile cocugun yanlis bir sey yaptiktan sonra kendini daha
su¢lu hissetmesi arasinda pozitif yonli bir ilisgki bulunmustur (Assor ve diger.,
2009). Buna ek olarak, ebeveynin sugluluk asilama davranisi ile ergenlerin kronik
ve patolojik sucluluk duygular arasinda da anlamli pozitif bir iliski bulunmustur
(Donatelli, Bybee, & Buka, 2007). Bu c¢alismalarin metotlarina bakildiginda,
neredeyse hepsinin okul c¢agindaki veya ergenlik donemindeki c¢ocuklarla
yiritildigi gorilmektedir. Bu ¢ocuklarin okul 6ncesi donemdeki ¢ocuklara gore
daha ileri seviyede olan biligsel gelisimleri kendileriyle ilgili daha giivenilir
raporlar vermis olabileceklerini akla getirebilir. Fakat yapilan c¢aligmalarda,
gelisimsel diizeylerine uygun oOlglim araglar1 kullanildiginda, okul Oncesi
donemdeki gen¢ cocuklarin da kendilerinin ve digerlerinin psikolojik siirecleri ve
deneyimleri ile ilgili giivenilir raporlar verebildikleri ortaya konmustur (Eder,
1989, 1990; Morris ve diger.,2002).
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Bu c¢alismada algilanan psikolojik kontrolii 6l¢gmek i¢in kullanilan “kukla
yontemi” de okul dncesi donemdeki ¢ocuklarin gelisimsel diizeylerine uygun bir
yontemdir. Bu ylizden, algilanan psikolojik kontroliin ve sugluluk hissetmeye
yatkinligin iligkili bulunmamasinin baska nedenleri oldugu diisiiniilmektedir.
Bunlardan ilki, psikolojik kontrol bati kiiltiirlerinde oldugunun tersine, Tiirk
kiltiiriinde negatif olarak algilanmiyor olabilir. Kagit¢ibasi’nin (1970) belirttigi
gibi geleneksel Tiirk ebeveynlik pratikleri yiiksek seviyelerde psikolojik kontrolii
ve yiiksek seviyede sicakligi ayni anda iginde barindirtyor olabilir. Bu fikir goz
onlinde bulundurularak kiiltiirel baglamimn icinde diistiniildiigiinde, yiiksek
seviyelerdeki ebeveynlik sicakligi psikolojik kontroliin negatif etkilerini telafi
etmis olabilir. Ayrica anneden algilanan psikolojik kontroliin okul 6ncesi
donemde negatif sonuglarla iligkili olmamasi, bu etkinin gelisimin daha ileriki

donemlerinde ortaya ¢ikmayacagi anlamina da gelmemelidir.

Bunlara ilaven, ¢alismanin 6rneklemi ¢ok kiigiik yastaki ¢ocuklardan olustugu
i¢in, bu ¢ocuklarin kendi sucluluk hissetmeye yatkinliklar1 hakkinda giivenilir
rapor veremediklerini akla getirebilir. Fakat gelisimsel psikoloji alanindaki
calismalar g6z oniinde bulunduruldugunda bu endise ortadan kalkacaktir. Daha
once belirtildigi gibi sugluluk duygusu 17 ay kadar erken bir donemde ¢ocuklarda
gozlemlenebilen bir duygudur. Ayrica yasla birlikte sosyal kurallar ve normlar
daha 1yi anlasildikga, sucluluk duygusu daha genis bir davranis yelpazesinde
gbzlemlenir hale gelmektedir (Barret, 2005; Lewis ve diger., 1989). Ayrica, bu
calismada kullanilan senaryo yontemi literatiirde oldukg¢a sik kullanilan gegerliligi
ve glivenilirligi kanitlanmis bir yontemdir (Ferguson et al., 2000; Ferguson,
Stegge, Miller, & Olsen, 1999). Kullanilan senaryolarin ¢aligsmadaki Cronbach
alpha degeri goz Oniinde tutuldugunda da kullanilan teknigin giivenilir bir teknik

oldugu goriilecektir.

Bunlara ilaven, ikinci regresyon analizinde annenin rapor ettigi cocugun sugluluk

hissetmeye yatkinligi bagimli degisken olarak alinmis ve sadece cocugun algisal
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hassasiyeti bu degiskenin anlamli bir yordayicist olarak bulunmustur. Bu bulgu
literatiirdeki diger bulgularla ortiismektedir. Kochanska’nin ¢alismasinda (1994)
algisal hassasiyeti yiiksek olan kiz ¢ocuklarinin yanlis bir sey yaptiktan sonra
duygusal olarak daha fazla rahatsizlik hissettikleri ve ebeveynlerinin onun

hakkinda ne diisiindiigiiyle ilgili daha ¢ok kayg1 yasadiklari ortaya konmustur.

Ayrica bu caligmada, anneden algilanan psikolojik kontrol ve mizag 6zellikleri
arasindaki etkilesimin ¢ocugun sucluluk hissetmeye yatkinligi {izerinde bir
yonetici etkisi olacagi hipotez edilmis fakat bu hipotez dogrulanmamistir. Bu
bulgu literatiirdeki diger bulgularla ¢elismektedir. Yaptigi calismalarda
Kochanska (1991, 2002) gii¢ uygulayan ebeveynlik davranislarinin ve ¢ocugu
elestiren ebeveynlik tutumlarinin 6zellikle mizacen korkak ve kaygiya yatkin
cocuklarda daha negatif etkilere yol actigini bulmustur. Bu tur gii¢ uygulayan ve
elestiren ebeveynlik davraniglarina maruz kalan ¢ocuklar daha yiiksek su¢luluk
hissetmeye yatkinlik rapor etmislerdir. Bu ¢ocuklar ayrica bir hata yaptiktan
sonra daha fazla duygusal rahatsizlik hissetmis ve hatay1 daha fazla telafi etmeye

calismislardir.

Cocugun I¢sellestirme Davramslariyla Ilgili Sonuclarin Degerlendirilmesi

Hiyerarsik regresyon analizinin sonuglarina gére ne anneden algilanan psikolojik
kontrol ne de cocugun sucluluk hissetmeye yatkinligi i¢sellestirme davraniglarinin
anlami yordayicilar olarak bulunmugtur. Literatiirde okul 6ncesi donemde
icsellestirme problemlerinin risk faktdrlerini arastiran ve ortaya koyan birgok
arastirma bulunmaktadir. Bu arastirmalara gore annenin depresyonu (West &
Newman, 2003), annenin asir1 korumaci ebeveynlik davranislar1 (McShane &
Hastings, 2009), diisiik sosyoekonomik diizey (Slopen, Filtzmaurice, Williams, &
Gilman, 2010) ve anne ve ¢ocuk arasindaki glivensiz baglanma (Brumariu &
Kerns, 2010) okul d6ncesi donemde ¢ocuklarin i¢sellestirme problemleri i¢in

bulunan 6nemli risk faktorleridir.
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Daha 6nce yapilan ¢alismalar 5-12 ve 6-13 yaslarindaki ¢cocuklarda sugluluk
hissetmeye yatkinlik ile i¢sellestirme problemleri arasinda bir iliski bulunmustur
(Ferguson et al., 2000; Ferguson, Stegge, Miller, & Olsen, 1999). Bu nedenle bu
calismada da sugluluk hissetmeye yatkinliginda da igsellestirme davranislarinin
bir risk faktorii olabilecegi hipotez edilmis fakat bu hipotez dogrulanmamistir.
Diger risk faktorleri diistiniildiigiinde, sucluluk hissetmeye yetkinlik biraz daha
karmasik bir faktor olabilir ve olumsuz etkisi okul 6ncesi donemde goriilmese de
daha sonraki donemlerde ortaya ¢ikacak olabilir. Literatiirde bu arglimani
destekleyecek iki ¢alisma bulunmaktadir (Ferguson et al., 2000; Ferguson, Stegge,
Miller, & Olsen, 1999) fakat bu ¢alismalarin 6rneklemlerinin yas araligi ¢ok
genistir. Diger arastirmalar ergenlerle yiiriitiilmiistiir ve sucluluk hissetmeye
yatkinligin erken ve orta ergenlik doneminde depresif semptomlarin yordayicisi
oldugu bulunmustur (Rohleder, Chen, Wolf, & Miller, 2008; Tilghman-Osborne,
Cole, Felton, & Ciesla, 2008).

Yontem boliimiinde daha dnce bahsedildigi gibi, calismada igsellestirme
davranislarin1 8lgmek icin Davranis Degerlendirme Olgegi kullanilmistir. Bu
Olcegin somatizasyon, ¢ekilme ve depresyon/anksiyete alt 6l¢ekleri
bulunmaktadir. Caligmada bu ii¢ alt boyuttaki maddelerden alinan toplam skor
analizlerde kullanilmis ve sugluluk hissetmeye yatkinligin bu toplam skoru
yordamadig1 bulunmustur. Tezin sonuglar kisminda bahsedilmeyen bir baska
analiz daha yapilmistir. Bu analizde Davranis Degerlendirme Olgegi’nin her bir
alt boyutundan alinan skorlar ayr1 ayr1 hesaplanmis ve yine ayr1 ayr1 analize
girilmistir. Bu analiz sonucunda ¢ocuklarin depresyon/anksiyete skorlari ile
cocuklarin rapor ettigi sugluluk hissetmeye yatkinlik arasinda kismen anlamli bir
iliski bulunmustur (p = .07). Bir bagka deyisle, depresyon/anksiyete skorlar
somatizasyon ve ¢ekilme skorlarindan ayrilarak hesaplandiginda, ¢ocuklarin rapor
ettigi sucluluk hissetmeye yatkinlik depresyon/anksiyete semptomlarini yordar

hale gelmistir.
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Bu caligsmada sugluluk hissetmeye yatkinlikla herhangi bir sonug arasinda anlamli
bir iligki bulunmamasi, sucluluk hissetmeye yatkinligin saglikli ¢ocuk gelisimi
i¢in higbir risk icermeyecegi anlamina gelmemelidir. Literatiirdeki diger bulgulara
bakildiginda, bu konuda yapilacak boylamsal ¢alismalarin gelisimin daha sonraki
donemlerinde sugluluk hissetmeye yatkinlig1 depresyon ve anksiyete gibi

patolojilerin risk faktorii olarak saptayacag diisiiniilmektedir.

Cahismanin Giiclii ve Zayif Yanlar:

Bu ¢aligma anneden algilanan psikolojik kontrol ile cocugun igsellestirme
davraniglar1 arasindaki iliskiyi, sucluluk hissetmeye yetkinligi aract degisken
olarak ele alarak

inceleyen ilk ¢caligmadir. Ayrica bildigimiz kadariyla, bu ¢alisma okul 6ncesi
donemdeki ¢ocuklarin kendi annelerini psikolojik kontrol yoniinden nasil
algiladiklarini da 6lgen ilk ¢alismadir. Bunlara ilaven, bu ¢alisma okul 6ncesi
donemdeki ¢ocuklarin su¢luluk hissetmeye yatkinliklarini kendilerinin verdikleri
raporlarla 6lgen ilk ¢alismadir. Orneklemin geng ¢ocuklardan olusmasi
hipotezlerin dogrulanmamasinin bir nedeni olarak algilanabilir fakat
unutulmamalidir ki bu kadar geng bir 6rnekleme sahip olmak bu ¢alismanin

zayifligindan 6te gii¢lii bir yanidir.

Calismanmin Uygulanabilirligi ve Literatiire Katkilari

Ofke/engellenme ve algisal hassasiyet ile ilgili bulgular cocuk mizacini tanimanin
onemini bir kez daha vurgulamistir. Ornegin, ebeveynler ve dgretmenler bir
cocugun algisal hassasiyetinin yiiksek oldugunu bilirlerse, yaptig1 hatalar1 ve
yanliglar1 konusurken ve tartisirken ¢cocugu daha az suglu hissettirmek i¢in daha
6zenli davranmalar gerektigini bilebilirler. Benzer sekilde, ebeveynler ve
Ogretmenler bir cocugun 6tke/engellenmesinin yliksek oldugunu bilirlerse
ebeveynlik davraniglarini ve sinif ortamini ¢ocugun igsellestirme davraniglar

gelistirme riskini en aza indirecek sekilde diizenleyebilirler.
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Bildigimiz kadariyla bu ¢alisma okul dncesi donemdeki ¢ocuklarda algilanan
psikolojik kontrolii 6l¢en ve sugluluk hissetmeye yatkinligi gocuklarin kendi
raporlariyla 6lgen ilk ¢alismadir. Bu baglamda ¢alisma literatiire 6nemli katkilar

yapmaktadir.
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Appendix |

TEZ FOTOKOPISI iZIN FORMU

ENSTITU

Fen Bilimleri Enstitiisti

Sosyal Bilimler Enstitiisii X

Uygulamali Matematik Enstitiisii I:I

Enformatik Enstittisi

Deniz Bilimleri Enstitiist

YAZARIN

Soyadi: UNAL
Adi  : GULSUN
Boliimii: PSIKOLOJI

TEZIN ADI (ingilizce): Maternal Psychological Control And Child
Temperament As Predictors Of Preschoolers’ Internalizing Problems: Mediating
Role Of Guilt Proneness

TEZIN TURU: Yiiksek Lisans Doktora I:I

1. Tezimin tamamindan kaynak gosterilmek sartiyla fotokopi alinabilir.

2. Tezimin igindekiler sayfasi, 6zet, indeks sayfalarindan ve/veya bir
boliimiinden kaynak gosterilmek sartiyla fotokopi alinabilir.

3. Tezimden bir (1) yil siireyle fotokopi alinamaz.

TEZIN KUTUPHANEYE TESLiM TARIHi:
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