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ABSTRACT

This descriptive case study aims to reveal the perceptions of low- and high-level students
and their teachers towards grammar learning in online and face-to-face education. For data
collected both quantitatively and qualitatively, 158 students studying at the preparatory
school of a foundation university in Ankara and 14 instructors working there were selected
according to the appropriate sampling method. In order to ensure the content validity, after
the expert opinion was obtained and the necessary validity and reliability calculations were
conducted, a 30-item Likert-type questionnaire prepared by the researcher was applied to the
lecturers and students. The questionnaire consisted of some questions about demographic
information, 4 items about the role of grammar, 6 items about grammar teaching techniques
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in face-to-face education and 7 items about grammar activities, 6 items about grammar
teaching techniques in online education and 7 items about grammar activities in online
education. The quantitative data obtained were analyzed using IBM SPSS 20. In the
qualitative part, interviews were conducted with 18 students from the highest and lowest
level classes selected according to the criterion sampling method, which is a purposeful
sampling type, and with 9 instructors who were their teachers. Semi-structured questions
were divided into 2 parts. In the first part, the demographic information of the participants
was targetted. However, in the second part, besides the sub-questions, there were 8 questions
about the role of grammar, teaching techniques and grammar activities used in online and
face-to-face education, the benefits and difficulties of online education, and the participants'
suggestions. By finding the codes, the content analysis of the qualitative data was made.
According to the most important findings of the study, in teaching grammar in online
education, most of the instructors and students preferred the clear and direct explanation of
the grammar rules and functions. It was emphasized that the grammar activities in the lessons
were limited to mechanical activities, and communicative activities were applied less. In
addition, it was underlined that while learning grammar online, in-class interaction was
insufficient and paired or group work was less possible, compared to face-to-face education.

Key Words : Teaching grammar, learning grammar, online
education, face-to-face education
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(0Y/

Bu betimsel vaka galismasi, diisiik ve yiiksek seviyedeki 6grencilerin ve onlarin hocalarinin
cevrim i¢i ve yliz yiize egitimde dilbilgisi 6grenimine yonelik algilarini ortaya koymay1
amaglamaktadir. Nicel arastirma i¢in, Ankara'da bir vakif {iniversitesinin hazirlik okulunda
okuyan 158 Ogrenci ve burada calisan 14 6gretim gorevlisi, uygun oOrneklemeye gore
secilmistir. Kapsam gegerliligini saglamak amaciyla uzman goriisii alindiktan ve gerekli
gecerlik ve giivenirlik hesaplamalar1 yapildiktan sonra, 68retim gorevlilerine ve d6grencilere
aragtirmaci tarafindan hazirlanan 30 maddelik likert tipi anket uygulanmistir. Ankette,
demografik bilgilerle ilgili bazi1 sorular, dilbilgisinin rolii ile ilgili 4 madde, yiiz ylize
egitimde dilbilgisi 6gretim teknikleriyle ilgili 6 madde ve dilbilgisi etkinlikleri ile ilgili 7
madde, ¢cevrim i¢i egitimde dil bilgisi 6gretim teknikleri ile ilgili 6 madde ve yine ¢evrim igi
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egitimde dilbilgisi etkinlikleri hakkinda 7 madde bulunmaktadir. Elde edilen nicel veriler
IBM SPSS 20 kullanilarak analiz edilmistir. Nitel kisimda, amagli 6rnekleme g¢esidinden
olan olgiit drnekleme gore secilmis en yiiksek seviyeli ve en diisiik seviyeli siiflardan
derslere diizenli olarak katilan 18 6grenci ve onlarin hocalar1 olan 9 6gretim gorevlisi ile
goriismeler yapilmustir. Yar1 yapilandirilmis sorular 2 béliime ayrilmustir. {lk béliimde
katilimcilarin  demografik bilgileri sorulmustur. Bununla birlikte, ikinci boliimde alt
sorularin yani sira dilbilgisinin rolii, ¢evrim i¢i ve yiiz yiize egitimde kullanilan dgretim
teknikleri ve dilbilgisi etkinlikleri, ¢evrim i¢i egitimin yararlari, zorluklar ve katilimcilarin
Onerileri ile ilgili 8 temel soru bulunmaktadir. Kodlar olusturularak nitel verilerin igerik
analizi yapilmistir. Caligmanin en 6nemli bulgularina gore, ¢evrim igi egitimde dilbilgisinin
ogretiminde, 6gretim gorevlilerinin ve 0grencilerin ¢ogu kurallarin ve islevlerin agik bir
sekilde, direkt olarak verilmesini tercih etmislerdir. Yapilan etkinliklerin mekanik
aktivitelerle sinirhi kaldigi, iletisimsel aktivitelerin ise az uygulandigi vurgulanmistir.
Ayrica, yiiz ylize egitime kiyasla, dilbilgisini ¢evrim ig¢i dgrenirken ders i¢i etkilesimin
yetersiz oldugunun ve ikili ya da gruplu ¢calismalarin yapilamadiginin alt1 ¢izilmistir.

Anahtar Kelimeler : Dilbilgisi 6grenimi, dilbilgisi 6gretimi,
cevrim i¢i egitim, yiiz yilize egitim
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CHAPTER |

INTRODUCTION

This chapter introduces the background of the study, problem statement and also explains
the purpose of the study and the research questions. In addition to the assumptions and
limitations, the significance of the study is also emphasized. Additionally, definitions of the

frequently used terms are presented within this chapter.

1.1. Background of the Study

COVID-19, which “originated in Wuhan of China and is the severe acute respiratory
syndrome coronavirus 2 (SARS-CoV-2) has already taken on pandemic proportions”
(Remuzzi & Remuzzi, 2020, p. 1225). This fatal viral infection has resulted in millions of
loses of life in nearly every continent. It has spread in an unprecedented rate unlike most of
the other infections in the recorded human history. As a protective measure, billions of
people have been restricted to some unusual conditions such as lockdown (Sahu, 2020, p.
1).

The lockdown has naturally some detrimental impacts on the students and the teachers
(Crawfordet al., 2020). For instance, academic, social and sportive events such as
conferences, workshops at the campuses were indefinitely delayed or called off in nearly all
countries around the world (Sahu, 2020, p. 1). Most importantly, education was interrupted.
Moreover, the exact time when everything will normalize has still been unspecified since
the official recognition of COVID-19 by the governments as a pandemic. Thus, this
uncertainty has forced the universities to make a rapid transition from face-to-face education
to online education referring to the utilization of a network to share instructional materials
(as cited in Paulsen, 2002, p. 1) by employing online platforms available and trying to adapt

the curriculum and lesson materials within a very limited period.



As expected, all the universities in Turkey have also shifted from face-to-face education to
online education on the 23" of March 2020. In line with the decision of the Council of Higher
Education in the 2019-2020 academic year, all of the universities in Turkey started to use
online education platforms although they may not have had done the necessary groundwork
to evaluate the effectiveness of these systems beforehand (Dogan, 2020). Adobe Connect,
Advancity, Blackboard, Canvas, Zoom, Google Products (G Suite), Microsoft Teams, and
Moodle are among the software programs that have been used at most of the universities in
Turkey during the pandemic although some state and private universities such as Adnan
Menderes University, Izmir Katip Celebi University, Y1ldiz Technical University, Antalya
AKEV University, Istanbul Kiiltiir University have designed their own software platforms

(Dogan, 2020).

No matter how hard it is for both students and teachers to get used to online education, the
pandemic has helped educators and learners realize that online education has inevitably
become a new aspect of learning and teaching not only various subjects but also English as
a foreign language. Hence, given the educational innovations, this descriptive study aims to
shed light on the low- and high-level students’ perceptions towards online and face-to-face
grammar learning, the perceptions of high- and low-level students’ EFL instructors
pertaining to online and face-to-face grammar teaching.

1.2.Problem Statement

Covid-19 pandemic has started to change not only the whole of life but also the education
system in Turkey, traditionally given face-to-face in each grade from kindergarten to
university until the outbreak of the pandemic. The lesson here is that in today’s world, the
students, the instructors, and the administrators should endeavoure to shape the future mostly
with online education. Specifically, teaching English online has reminded the teachers that
all the methods and techniques should be reviewed in terms of their compatibility with the

online teaching platforms.

The literature on EFL has displayed a wide range of studies about the online tools used in
teaching English as well as teaching grammar in ELT since emergence of the Internet. The
results show that mainly, computer assisted language learning helps the students improve
their grammar (Abuseileek, 2009; Ali, 2018; Al-Jarf, 2004; Anggrawan et al., 2020;



Hegelheimer & Fisher, 2006; Kayaoglu et al., 2015; Tirkmen & Aydin, 2016; Yusofa &
Saadon, 2012).

Based on the perceptions towards the challenges, benefits, and effectiveness of online
education in general, the studies which focus on areas other than language teaching have
found that the most common benefits are flexibility, accessibility, and cost-friendliness of
online education while the most considerable challenges are the technical problems and the
lack of interaction as well as the immediate feedback (Al-Abdullatif, 2012; Filimban, 2008;
Kim et al., 2005; Song et al., 2004; Yang & Cornelius, 2004).

Furthermore, the studies based on teaching and learning English as a foreign language have
focused on the following issues:

e the teachers’ and students’ preferences for and perceptions towards the effectiveness
of online and traditional English composition learning methodologies (Nelson, 2008)

e the perceptions on learning English online in general (Krish & Wong, 2009)

e the effectiveness of classroom and online discussion of speaking skill (Alhabbash,
2012)

e the effects of online learning on student reading achievement test performance
(Blowers, 2015)

e the effectiveness of teaching grammar in introductory journalism writing courses by
using hybrid (part online/part classroom) and online grammar instructions (Moore &
Jones, 2015)

e the roles and competencies of online EFL (English as a Foreign Language)
instructors in an online learning environment (Giines, 2017)

e the differences in the English language learning outcomes between online students
and students who received their classes in traditional face-to-face settings
(Chamorro, 2018)

According to the general findings, online education is more effective in improving writing
and speaking skills (Alhabbash, 2012; Nelson, 2008). Another study emphasizes that online
education helps the students develop grammar and reading skills but not speaking, writing
and listening (Krish & Wong, 2009). Yet, another study supports the result related to the
contribution of online education to the development of mainly reading skills (Blowers,
2015). However, one of the studies demonstrates that the students who took face-to-face

education develop writing and speaking skills better than their online counterparts
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(Chamorro, 2018). Finally, it is also stated that although the students are more responsible
for learning grammar, they prefer a hybrid system to improve their writing skills (Moore &
Jones, 2015).

Yet, there has been a paucity of research conducted on teaching English in terms of the
perceptions of students and instructors in tertiary education regarding teaching and learning
grammar synchronously in online education. This descriptive study then sets out to clarify
to what extent the students’ and the instructors’ perceptions regarding the role of grammar,
grammar teaching techniques, and grammar activities in face-to-face and online education

differentiate.

1.3. Purpose of the Study

The purpose of this study is to investigate the low- and high-level students’ perceptions
regarding online and face-to-face grammar learning, the perceptions of low- and high-level
students’ EFL instructors towards online and face-to-face grammar teaching. Furthermore,
the students’ and the instructors’ perceptions on the role of grammar, grammar teaching
techniques, and grammar activities are explored. The benefits and challenges of online
education are also listed. Finally, some suggestions by the students and the instructors are
also included. To attain the goals listed above, the study focuses on the following research

questions:

1. What are the perceptions of low- and high-level students’ instructors in terms of the
role of grammar?

2. What are the perceptions of low- and high-level students in terms of the role of
grammar?

3. What are the perceptions of low- and high-level students’ instructors in terms of

teaching grammar in face to face and online education?

3.1.What are the perceptions of low- and high-level students’ instructors in
terms of grammar teaching techniques while teaching grammar in face-

to-face and online education?

3.2.What are the perceptions of low- and high-level students’ instructors in

terms of grammar activities in face-to-face and online education?



4. What are the perceptions of low- and high-level students in terms of learning

grammar in face to face and online education?

4.1.What are the low- and high-level students’ perceptions in terms of
grammar teaching techniques while learning grammar in face-to-face and

online education?

4.2.What are the low- and high-level students’ perceptions in terms of

grammar activities in face-to-face and online education?

1.4. Significance of the Study

The studies in the related literature are generally limited to the perceptions towards the
challenges, benefits, and effectiveness of online education (Al-Abdullatif, 2012; Filimban,
2008; Kim et al., 2005; Song et al., 2004; Yang & Cornelius, 2004). Furthermore, mostly,
the research to date has tended to focus on the online tools used in teaching grammar and the
perceptions about teaching the main language skills such as reading, listening, writing, and
speaking synchronously or asynchronously in online education. Specifically, studies on
students’ perceptions about the effectiveness of asynchronous technological tools to learn
grammar are limited in number and scope. However, more studies need to be conducted on
teaching and learning grammar synchronously. Therefore, the present study aims to
contribute to this growing area of research by exploring the high- and low-level students’
and their instructors’ perceptions on teaching and learning grammar in terms of the role of
grammar, grammar teaching techniques, and grammar activities in face-to-face and online

education.

1.5. Assumptions

The present study is based on the low- and high-level students’ perceptions towards online
and face-to-face grammar learning, and the perceptions of low- and high-level students” EFL
instructors towards online and face-to-face grammar teaching. First of all, it is assumed that
there are some differences between low- and high-level students’ perceptions in terms of the
role of grammar, grammar teaching techniques, and grammar activities while learning
grammar in face-to-face and online education. Second, low- and high-level students’
instructors may have different perceptions on the role of grammar, grammar teaching

techniques, and grammar activities in face-to-face and online education. Third, all the
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participants may believe that doing communicative activities during online education is
difficult. Finally, most of the students and instructors might think that teaching grammar

explicitly is more practical in online education.

1.6.Limitations

One of the limitations is that the participants are from only one university. Moreover, it is
not possible to know whether all the participants who responded to the questionnaire
attended all the online lessons regularly. The final limitation of the present study is that the

perceptions of the students’ parents towards online education remain unclear.

1.7. Definitions of Terms

Some important terms that were used in this thesis are explained in this part to assist the

reader to gain a clear understanding.

Throughout this thesis, the term ‘online education’ will be used to refer to “the use of a
computer network to present or distribute some educational content” (as cited in Paulsen,

2002, p. 1).

‘Online learning’ can be defined as follows: it is the type of learning which “encompasses a
range of technologies such as the world wide web, email, chat, new groups and texts, audio
and video conferencing delivered over computer networks to impart education” (Dhull and
Sakshi (2017, p. 32).

The phrase ‘synchronous e-learning’ will be used in this study to describe the type of
learning that consists of media such as videoconferencing and chat, a group of learners and
teachers who can be more social by asking and answering questions in real-time (Hrastinski,
2008).

Finally, the term ‘asynchronous e-learning’ will refer to the type of learning which includes
media such as e-mail and discussion boards, cooperation between learners and teachers who

cannot be online at the same time (Hrastinski, 2008).



CHAPTER I

REVIEW OF LITERATURE

This chapter presents the review of the related literature concerning teaching grammar, and
online education. The first part consists of deductive and inductive approaches to teaching
grammar, activities to practice grammar, studies related to teaching grammar and the
research about some online tools utilized to teach grammar. The second part defines online
education and new roles assigned to both teachers and learners in online education. The
advantages and disadvantages of online learning are explained. Finally, this part focuses on
the studies about online education in general and the ones about teaching English in online

education.

2.1. Grammar

Grammar is the field that deals with the analyses of the forms in sentences and describes the
structural rules of the language (Thornbury, 1999). However, Thornbury (1999) states that
grammar is more than the body of rules as to when the language is produced, people not only
order the forms but also mention the function of what they say or write. In the mid-seventies,
the connection between grammar and function started to be extremely significant for
teachers. Teaching materials have also focused on both grammatical structures and function

so that students can learn how to communicate.

2.1.1. How to Teach Grammar

Thornbury (1999) divides the grammar teaching approaches into two: 1) deductive approach
called rule-driven learning that “starts with the presentation of a rule and is followed by
examples in which the rule is applied, 2) inductive approach also known as discovery

learning that “starts with some examples from which a rule is inferred” (p. 29).
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Similarly, Larsen-Freeman (2001) also defines deductive approach as direct explanation and
application of the rule and inductive approach as inference or generalization of the rule from

examples.

2.1.1.1. Deductive Approach

According to Thornbury (1999), the rule-driven approach is generally related to the
Grammar-Translation Method although translating the rules is not necessarily required in
this approach. In a typical grammar translation lesson, the grammar rule is explained in the
mother tongue. Swan (as cited in Thornbury, 1999) states that a good rule should be true,
clear, simple, familiar, and relevant to the mother tongue, and the lesson show the restricted
use of the rule. Even the practice activities consist of translating sentences into the mother
tongue or the target language. Nevertheless, the biggest problem with this method is that the
students have no chance to practise and to expose themselves to the other skills of the target
language as the lessons are given in students’ mother tongue. Additionally, little attention is

given to speaking and pronunciation while reading and writing have more importance.

Thornbury (1999, p. 30) highlights four disadvantages of the inductive approach. The first
one is that the explanation of grammar rules with the grammar terminology at the beginning
of the lesson may be annoying for the students, especially for the young learners. The second
disadvantage is that the lessons inevitably become rather teacher centred. For this reason,
the students cannot easily and directly interact and get involved in the learning process. The
third one is that direct explanation tends to make retaining of knowledge related to grammar
more temporary. The final disadvantage is that this approach might cause some learners to
interpret that language learning is all about learning grammar rules only.

On the other hand, according to Thornbury (1999), this rule-driven approach has also four
advantages. Firstly, less time is spent for learning as the rules are presented in an easy and
fast manner. Thus, the students have more opportunities to practice on the given rules.
Secondly, it is appropriate to the levels of cognitive process, and the adult learners can learn
grammar in a simpler way. Thirdly, the expectations of the learners who have analytical
learning styles are met with the help of the deductive approach. Finally, the teachers do not

have to get prepared before the lessons as they mainly work on the samples that come out.



2.1.1.2. Inductive Approach

Thornbury (1999) states that the students tend to study the examples at first, and then they
try to discover the rules. Therefore, the Direct Method and Natural Approach, which are
experiential methods and have the same philosophy, focuses on using the inductive
approach. For this reason, this approach is trying to follow similar lines with first language
acquisition. In the lessons designed according to direct method, the sentences are repeated
several times. Thus, the students can learn unconsciously. The most important thing is that
in discovery learning, the students have the freedom to try new rules and make some
mistakes. The teachers also guide them by giving feedback. Moreover, actions, realia,
generative situation, minimal sentence pairs, and concordance data are among the most
frequently used teaching materials in this approach. Additionally, consciousness-raising
tasks are required to be used so that the students can think critically and discover the rules
(Larsen-Freeman, 2001). Larsen-Freeman (2001) also highlights that the teachers have a
chance to evaluate students’ previous knowledge about the structure and to arrange their

lesson plans.

When evaluated from a different point of view, the inductive approach has some
disadvantages (Thornbury, 1999, p. 55). Firstly, some students may think that discovering
the rules is a waste of time and energy. Hence, they might believe that explicitly focusing on
rules is more necessary than focusing on meaning to learn a language. Secondly, considering
the limited instruction time, they have less time to conduct productive activities when they
spend much of their instructional time discovering the rules. Thirdly, the learners may make
incorrect assumptions about the grammatical rules if not monitored and provided feedback.
Fourthly, the teachers need to spend much time getting prepared for the lesson. They have
to predetermine the most appropriate data and materials to guide the students in their
discovery process of the target structures. Finally, some students might prefer a direct

explanation of the rules.

However, like all the other approaches and methods, this approach has also some advantages.
The first one is that concerning the cognitive depth, the learning is expected to have a greater
potential to become more permanent and meaningful as the learners discover the rules by
themselves. The second one is that the students have a more active participation in the
lessons. For this reason, they may naturally have higher motivation. The next one is that this

approach is suitable for the students who love solving problems and recognizing the patterns.

9



The fourth one is that the students have more chances to practice the target language as they
work together to explore the rules. Lastly, they study on their own to discover the structures,

so this independent effort helps them become more autonomous.

2.1.1.3. Texts and Contexts

Texts include sentences that consist of words which comprise of sounds (Thornbury, 1999).
The texts can be separated into three groups (Thornbury, 1999, p. 70). The first one is co-
text which makes the meaning available to each language item in the text. The second one
is the context of the situation in which all the elements should be taken into consideration to
understand the meaning of the language items and the relation between them and the type of
communication. The third one is the context of the culture that refers to familiarity with the
culture. Therefore, if there is a lack of context, elicitation of the meaning will be difficult
and confusing. For this reason, discussing the meaning without context is time-consuming

in the classroom.

In the beginning of the learning process, the students should comprehend the meaning of
grammar. Thus, they need whole texts rather than single sentences. These texts are seen in
both written and spoken English. For instance, the given texts may be “postcards, novels,
sermons, football commentaries, street signs, jokes, and air safety instructions” (Thornbury,
1999, p. 71). The newspapers, songs, literary texts, the Internet, teachers, or even the students
themselves are the authentic texts although sometimes they might be boring and

demotivating as they may include some unfamiliar vocabulary (Thornbury, 1999, p. 72).

2.1.2. How to Practise Grammar

After the presentation of grammar, the students start to do practice. The first step is focus on
accuracy. In this phase, the students do “highly controlled text-manipulation exercises”
(Ellis, 1998, p. 50). It is difficult to concentrate on both form and meaning (Thornbury, 1999,
p. 92). For this reason, the aim is to decide the correct form in adequate time by using limited
sources such as imitation drills, simple substitution drills, variable substitution drills.
Achieving the integration between new grammatical structures and their interlanguage
systems takes time (Ellis, 1998). Then, the learners expect feedback about the correction of
the form. Furthermore, speaking is very challenging for the learner. Also, Richards states

that “activities focusing on accuracy reflect classroom use of language, focus on the

10



formation of correct examples of language, practice language out of context and small
samples of language, do not require meaningful communication and control choice of
language™ (2006, p. 14).

The second step is fluency. The students can produce the language simply and quickly when
they automatize the knowledge with the help of chunks (Thornbury, 1999, p. 93). Besides,
the tasks focus on the meaning. For example, communicative and information gap tasks
which comprise authenticity, purpose, reciprocity, mutual intelligibility, and unpredictability
are quite appropriate. Richards also explains that “activities focusing on fluency reflect
natural use of language, focus on achieving communication, require meaningful use of
language and communication strategies, produce language that may not be predictable and

seek to link language use to context” (2006, p. 14).

The final step is restructuring. The learners combine the new information with the old one.
For the sake of example, when the message is misunderstood, they try to solve the problem
and explain it by redesigning the form in accordance with the meaning. Hence, they generally
overtake their capacities. Moreover, scaffolding should be provided by the teachers. In line
with this purpose, the tasks ought to have different aspects; however, the students should be
familiar with them (Thornbury, 1999, p. 94).

Apart from fluency and accuracy activities, Richards (2006) classifies the other activities as
mechanical, meaningful, and communicative activities. The set of mechanical activities
mostly consists of controlled practice. The students do not need to understand the meaning.
Repetition drills and substitution drills designed to practice use of the certain grammatical
rules are examples of mechanical activities. In addition, Kameen (1978) highlights that as
the mechanical activities provides the easiest practice and have only one correct answer, they
promote students’ self-confidence. Nevertheless, there are also two disadvantages. The first
one is that the students do not have to think to find the correct answer. The second one is
that the students do not need to create their own sentences or opinions; therefore, they are
unprepared for free writing (Kameen, 1978).

Meaningful activities consist of some meaningful choices although they are also partially

controlled. Hence, the students have to understand the meaning to complete those (Richards,

2006). There are three advantages of meaningful activities, according to Kameen (1978).

Firstly, the teachers can adapt these activities in light of the students’ needs. Secondly, there

is a possibility that the students can come up with more than one idea. For this reason, some
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short discussions which are natural, accessible, and effective may occur. Thirdly, the
students may believe that the meaningful activities are more challenging, but they are similar
to puzzles and games (Kameen, 1978). To explain the meaningful activities better, Richards

gives an example by stating (2006, p. 16):

“For example, in order to practice the use of prepositions to describe locations of places,
students might be given a street map with various buildings identified in different locations.
They are also given a list of prepositions such as across from, on the corner of, near, on, next
to. They then have to answer questions such as “Where is the book shop? Where is the café?”’
etc. The practice is now meaningful because they have to respond according to the location

of places on the map.”

Communicative activities tend to be among the least controlled practice, and they include
various correct answers (Kameen, 1978). Moreover, the students use the language in a real
context, interchange the unpredictable information (Richards, 2006). Richards exemplifies
this by noting that “for example, students might have to draw a map of their neighbourhood
and answer questions about the location of different places, such as the nearest bus stop, the
nearest café¢, etc.” (2006, p. 16).

2.1.3. Studies Related to Teaching Grammar

Globally, the issue of teaching grammar has sustained its popularity for many decades now.
The teaching methods, activities to practise, its role, and difficulties in teaching grammar
have also been investigated for many years. Moreover, accumulating studies about teachers’

and students’ beliefs and perceptions have come into prominence nowadays.

The existing literature on teaching and learning grammar is extensive and focuses
particularly on teachers’ and students’ beliefs. For example, in 2002, Burges and Etherington
carried out a study on a number of teachers’ beliefs about grammar and its teaching. The
findings were related to the role of grammar in language, explicit grammar teaching,
including the importance of instruction, the role of declarative knowledge, consciousness in
the learning of grammar, comparison and contrast of structures, the use of grammatical
terminology, problem-solving activities, correction, presentation of grammar through
authentic texts, the role of practice. According to the results, most of the teachers were of
the idea that grammar had an important role as a framework for the rest of the language

system; as the building blocks of language; as something which was added later to language
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proficiency; as an equal pillar supporting language proficiency. The second finding showed
that the teachers thought that their students generally expected the traditional, explicit
grammar teaching, and the teachers also seemed to support this approach. Another important
finding was that the majority of teachers believed that the students needed formal instruction
more than exposure to language in natural setting and use to produce grammatically correct
language. The fourth significant finding was that most of the teachers thought that the
students could learn grammar better when it was presented in authentic texts although some
of them supported the idea that unknown words in the authentic texts might cause some
problems for the teachers and their students. The final finding was that most of the teachers
agreed that the students needed some productive practice and real-life tasks to improve

grammatical accuracy.

In 2009, Thu also investigated ESL teachers’ beliefs in the role of grammar in language
learning, the optimal way to teach grammar, the way to deal with grammar mistakes, the
influence of students’ first language, the use of metalanguage, the role of practice, and
teacher preparation for grammar teaching. According to results, generally, the teachers
thought that grammar was vital to learn a foreign or second language when language learning
was limited to the classroom. Furthermore, they preferred the communicative activities that
relied on real-life to discover the grammatical structures. Additionally, the teachers preferred
explicit teaching even though they believed in implicit teaching. They agreed that inductive
or deductive teaching could be determined in accordance with the target structure.
Surprisingly, they disagreed that they should teach grammar only in context. Another finding
was that the teachers had a tendency to correct all the grammar mistakes although they did
not deteriorate the comprehensibility. However, they did not support immediate feedback.
They also thought that the students’ mother tongue might cause some mistakes in the target
language due to the negative transfer. Moreover, the teachers believed that the students in
each level should use metalanguage to learn grammar faster. The writing and speaking
activities ought to be conducted to practise grammar. Finally, they thought that they loved

teaching grammar and got prepared well to teach it.

Much of the literature since 2011 has emphasized the perceptions on learning grammar. For
instance, the study conducted by Rattar and Dilshad (2011) aimed at identifying the learners’
perceptions about learning grammar. The first finding presented that most of the students

defined grammar as an important tool to learn the language, to pass the exams, or to write
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and speak accurately. The second important finding was that the students believed that
teaching grammar implicitly was more effective than teaching it explicitly, whereas their
teachers preferred the latter by giving the curriculum, requirements of school administration,
and overall environments as reasons to do so. The third one was that they would rather adopt
the communicative method to use grammar rules. Lastly, reading grammar books and
practising learned rules in language were the main strategies for the students to learn

grammar.

Similarly, Male (2011) examined the students’ perceptions on grammar instruction at the
English Teaching Study Program of the Faculty of Education and Teachers Training of the
Christian University of Indonesia. The results showed that the students believed that
grammar was significant to learn English and of due necessary for writing. However, they
thought that grammar was less important to communicate. Additionally, most of the learners

preferred the explicit teaching and hated the self-discovery method (Male, 2011, p. 67).

In addition, the research on the perceptions towards difficulties that teachers and students
came upon in teaching and learning grammar explained if there were some differences in
teachers' perceptions on difficulties concerning their gender, qualification, teaching
experience, and the level they teach in school (Al-Mekhlafi & Nagaratnam, 2011). One of
the obvious findings was that both the students and the teachers prefer explicit teaching.
Another important result was that most of the teachers believed that transferring the
declarative knowledge into procedural knowledge was challenging for the majority of
students. Additionally, they thought that using grammatical terminology was helpful for their
students. According to most of the teachers, correcting the grammar mistakes in spoken
language was more difficult than correcting them in written language. They also believed
that although the students were nervous about the problem-solving techniques, they were
motivated to learn grammar. Moreover, they thought that using authentic texts was
problematic on account of structures, culture, and vocabulary, implicit form-function
matches, handling grammar, waste of time, and producing suitable tasks from such texts.
The final result indicated that the teachers believed that it was troublesome for students to

be accurate in communicative writing activities.
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2.1.4. Studies Related to Online Tools to Teach Grammar

As technology has developed, the integration of online tools or websites into teaching
grammar has also accelerated recently. It is believed that online instruction containing
Internet software should become an inseparable part of teaching and learning grammar.
Therefore, a lot of research has revealed findings in favour of technological advancements
(Abuseileek, 2009; Ali, 2018; Al-Jarf, 2004; Anggrawan et al., 2020; Hegelheimer & Fisher,
2006; Kayaoglu et al., 2015; Tiirkmen and Aydin, 2016; Yusofa & Saadon, 2012).

A considerable amount of literature has been published on the online tools used in teaching
grammar. For the sake of an example, in one of the studies, the in-class instruction was given
to all the students in the writing, grammar, culture, and study skills while the online
instruction was followed by the students in the experimental group. Students in the control
group completed the activities in the grammar textbook called Understanding and Using
English Grammar by Betty Azar (3rd Edition); however, the ones in the experimental group
used a grammar website (hyperlink) which included some explanations, examples, exercises
and quizzes, and a daily grammar lessons in addition to the grammar textbook. Questions
related to the use of a particular tense or grammatical structure were sent in the
“Conferencing” area of Nicenet. The students could write short paragraphs about any topic
on which they decided themselves. It has been found that the students in the experimental
group achieved higher scores with the help of online instruction (Al-Jarf, 2004).

Hegelheimer’s and Fisher’s (2006) research was also based on grammar in writing
approaches and computer-assisted language learning. To do this, the Internet Writing
Resource for the Innovative Teaching of English (iWRITE) was developed. This study has
shown that IWRITE helped the learners increase grammatical awareness, develop

metalanguage related to grammar and prepare for peer-editing sessions.

Abuseileek (2009) also designed a computer-mediated course to identify the effectiveness
of using an online-based course on the learning of sentence types inductively and deductively
in his study. The students in the first group were taught with computer-based learning
inductively, the ones in the second group were taught with computer-based learning
deductively, the ones in the third group were taught with non-computer-based learning
inductively, and the ones in the third group were taught with non-computer-based learning
deductively. The first result shows that the students who got computerized instruction
overtook the other groups taught traditionally. The second result demonstrates that EFL
15



learners improve their grammar more when the deductive approach is applied. The third
result reveals that the computer-based inductive group outperformed the computer-based
deductive, non-computer-based inductive, and non-computer-based deductive groups in the
compound sentence. Nevertheless, in the complex-sentence, computer-based learning (both
inductive and deductive) took higher scores than noncomputer-based learning inductively
and deductively. Additionally, in the compound complex sentence, the computer-based

deductive group had the highest significant mean score (Abuseileek, 2009).

Likewise, Yusofa and Saadon (2012) investigated the effects of three different grammar
teaching instructions on the performance of students’ understanding in learning passive
voices. The students in the first group took the traditional method. The teacher who was the
researcher at the same time gave the rules of passive voice. The second group was taught by
using both traditional instruction and web-based learning. However, the third group used
only web-based materials. The most significant finding was that the combination of
traditional instruction and web-based learning was the most helpful mode so that the students

could get higher grades.

In another study, the students in the experimental group got the grammar instruction by
means of the online grammar lab designed beforehand in addition to the face-to-face (FTF)
instruction while the control group continued with the only traditional grammar instruction
(Kayaoglu et al., 2015). The aim was to identify the role of a web-based grammar instruction
system in students’ grammar achievement and their perceptions about the system. According
to the results, although some students mentioned some negative points related to logging
into the system due to technical problems, they also stated some positive aspects. For
instance, this online grammar lab helped them to get prepared for the class requirements.
They had a chance to find various activities and tests to practise grammar. Moreover, they
reported that they like the opportunity of monitoring their grammar errors immediately. The
students also observed to study regularly and be careful about managing the time following
the implementation (Kayaoglu et al., 2015, p. 505).

Tiirkmen and Aydin (2016) presented the reviews of some related studies about the effects
of online concordancers on teaching and learning grammar and how online concordancers
promote learning grammar in English as a foreign language (EFL) context. It has been found

that the students improved their language skills, especially vocabulary and grammar by the
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help of online concordancers or authentic materials. Hence, the technology should be
integrated into traditional instruction (Tiirkmen & Aydin, 2016, p. 151).

In a study conducted by Ali (2018), 68 EFL students were divided into two equal groups
namely: experimental group (Computer Assisted Language Learning) and control group
(Teacher-Directed Instruction). In the control group, a prepared beforehand textbook was
used; on the other hand, the students in the experimental group, as a language learning
software, utilized Web-Based instructional material based on Hot Potatoes. During the study,
pre-tests and post-tests were conducted with both groups. According to the results, he has
found that computer-based instruction tends to yield more effective results in teaching

grammar in comparison with teacher-directed instruction.

In a current study, the outcomes of grammar learning in online and face-to-face learning
were compared (Anggrawan et al., 2020). The Learning Management System (LMS) or
Virtual Learning Environment (LVE) of Moodle was used for online learning in one group.
The other group continued with face-to-face learning. The data was collected from the
sample groups that were determined randomly and proportionally. Proportionate sampling
was done considering the learners’ learning styles. This study has shown that the students
who took online learning had higher results in their performances. Additionally, they were
better to acquire the knowledge of outcome cognitively than the students in face-to-face
learning (Anggrawan et al., 2020, p. 3).

2.2. Online Education

As is known, since the advent of the World Wide Web in 1992, online education has become
a reality accessible with the help of this invention, following which new educational models
have incessantly appeared (Harasim, 2000). During the COVID-19 pandemic, nearly all of
the universities in the world have had to change their education systems, curricula, lesson
plans, and teaching techniques in order to make their instructional platforms be compatible
with online education. Among many other possible ones, Desmond Keegan (as cited in
Paulsen, 2002, p. 1) presents some definitions of online education as

* “the separation of teachers and learners which distinguishes it from face-to-face education

* the influence of an educational organization which distinguishes it from self-study and

private tutoring

17



» the use of a computer network to present or distribute some educational content

* the provision of two-way communication via a computer network so that students may

benefit from communication with each other, teachers, and staff”.

Harasim (2000) also states that the Web or computer networks are the main channels to
discuss and interact in online lessons. Besides presenting and discussing information by
working in groups, the online courses also consist of some hard copies of “textbooks, audio,
or video cassettes, telephone calls, or audio or video conferencing” (Harasim, 2000, p. 47).
Harasim (2000) mentions that both online and distance education that are mainly dependent
on texts can be provided at any place and at any time. Nevertheless, online education is
different from distance education as, in the former, a group of people communicates with

each other. Thus, it is more similar to face-to-face courses.

Moreover, online education has five characteristics. Firstly, many-to-many (group
communication) supports “motivational (socio-affective) benefits of working through
problems with peers, active exchange: rich information environment, identification of new
perspectives, multiplicity, opportunity to compare, discuss, modify, and/or replace concepts
(conceptual change) and encouragement to work through differences and arrive at

intellectual convergence” (Harasim, 2000, p. 50).

Secondly, place independence enables “access to the wealth of Web resources (as well as
peers, experts) and shared interests, not just shared locations among participants” (Harasim,

2000, p. 50).

Thirdly, time independence maintains twenty-four-hour access that users can respond
immediately or reflect and compose a response, unlimited airtime/access, student
participation all week, and thereby ongoing knowledge building and participation by users

at their best learning readiness time” (Harasim, 2000, p. 50).

Fourthly, text-based/media-enriched messaging promotes and supports “verbalization and
articulation of ideas, focus on the message rather than on the messenger (reduced socio-
physical discrimination), the clear expression of ideas and rich database/web of ideas”

(Harasim, 2000, p. 50).

Finally, computer-mediated environments allow “searchable, transmissible, and modifiable
archived database and multiple passes through conference (discourse) transcript, building
tools to exchange and organize ideas and support collaborative learning, building templates,
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scaffolds, and educational supports for advanced pedagogy and customizing learning
environments for all disciplines and evidenced-based pedagogies” (Harasim, 2000, p. 50).

2.2.1. New Roles in Online Education

According to Harasim (2000), online education has resulted in the emergence of new roles
and forms as the virtual professor, the virtual learner, the virtual course, and the virtual
university. The virtual professor is “an educator who chooses to teach online instead of or in
addition to teaching traditional classes” (Harasim, 2000, p. 57). Virtual professors state that
teaching online strengthens their interest in teaching. They have higher motivation in online
education than in face-to-face education as the students participate in the learning process
more and prepare better and have more philosophical assignments. Moreover, the virtual
professors think that online education has helped them develop their teaching style in face-
to-face education. They also try to find some ways to make the students not only interact

more but also feel amused (Harasim, 2000, p. 57).

The virtual learner is “the student who prefers to take all or some courses totally online”
(Harasim, 2000, p. 58). The virtual learners are pleased with peer interaction and control of
time. However, the biggest problem is a technical issue like the slowness of the network.
Another problem is that they feel worried while they are communicating although they
improve their competencies and confidence with the help of feedback and obvious user
anticipations (Harasim, 2000, p. 58).

The virtual course can be provided “entirely online with no significant classroom or face-to-
face element, in mixed mode in which the online component was a significant component,

or in adjunct mode” (Harasim, 2000, p. 58).

A virtual university supplies diversified credit courses for a degree or diploma in
undergraduate and graduate levels. They include full-time academic staff, certain curricula,
and the system of assessment. In a virtual course, the virtual students can engage in
discussions, seminars, debates, simulations, and individual and/or group projects that are
similar to ones taking place in a physical university course. Additionally, there is an
interaction among the virtual students, instructors and peers by mean of “a computer
conferencing system, using tools and software and resources, which may be online (readings,
video clips, animations, graphs, spreadsheets, etc.) or in a CD-ROM or simulation software

or offline, such as a course textbook” (Harasim, 2000, p. 59).
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2.2.2. Advantages and Disadvantages of Online Learning

Online learning offers several advantages. The first of which is the accessibility as the
students can participate at any place in the world. For this reason, the students who live in
different locations can study in other countries by deciding the most appropriate courses or
a degree program and they attain this by staying at their home (Dhull & Sakshi, 2017). The
second one is personalised learning. By the help of this advantage, the students can determine
and develop their learning styles, contents, aims, current knowledge, and individual skills.
Additionally, they feel more motivated and confident and cope with the challenges more
easily. Their learning experience and information and communications technology (ICT)
skills are personalized and improved. Thirdly, the students’ cognitive abilities are developed
as the students can reach endless sources of information provided by various online programs
at the most admired universities from all around the world. The fourth one is cost-
effectiveness. Kelllie and Ferguson (as cited in Dhull & Sakshi, 2017) mention that since
online education can be provided at any place, the students do not have to allocate their
financial resources to expenditures such as buying books, paying to travel, or spending much
money on colleges. Therefore, it costs considerably less than face-to-face learning. The
requirements of this type of education consist of access to the necessary computer software
and the payment of substantial fees for access to an internet service provider. Fifthly, online
learning supports research. For instance, the students can publish their studies or upload
them to a website. Sixthly, they can gain basic computer skills which are beneficial for their
professional and educational life. The seventh advantage is equal opportunity to all in terms
of caste, creed, race, sex, religion, and disability. Online learning is a benefit for learners
who live with disabilities and face problems at far places from schools and universities. The
eighth one is opportunity of self-pacing. Each individual has various characteristics and
competencies. Therefore, they may not finish their work or assignments until the deadline
due to some problems. Nevertheless, the students have an opportunity to plan their learning
process according to their individual differences without strict time limitations. The final
advantage is globalization. The world has become narrower and the people from all over the
world have contacted each other by courtesy of the technological developments. Thus, they

have a chance to reach, share and use any information (Dhull & Sakshi, 2017).

However, Dhull and Sakshi (2017) also highlight that online learning has some

disadvantages. The first disadvantage is poor communication. In online learning, the
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students and teacher cannot interact with each other as efficient as face-to-face education.
For this reason, the teachers may not establish an effective mutual relationship with their
students. More importantly, there might be myriad misunderstandings because of absence of
physically sharing the same environment, which might deprive them from the nonverbal
clues playing a significant role in effective communication. Secondly, they feel isolated.
Although the students can socialize through some social platforms such as WhatsApp,
Instagram, or Facebook, they cannot meet their friends in a physical environment in real-
time. Hence, they have difficulty in interacting with their peers. Thirdly, the students have
less motivation. If students cannot manage their time or procrastinate their instructional
responsibilities, they lose their attention while studying and expectedly fail to control the
pace. Therefore, these kinds of learners may feel more motivated in traditional educational
environment. The fourth one is the lack of funds. Some software programmes require
subscription or purchasing costs unaffordable by a great majority of learners, which may be
constitute financial obstacles impeding online learning; nonetheless, most universities do not
or cannot foresee them. The fifth one is the lack of quality. Some online instructors do not
get prepared for the lessons, so this causes the quality of online learning to dramatically
decrease. The final disadvantage is poor accessibility in remote areas. Some students do not
have a computer and internet connection or even when they have the necessary equipment,
there might be some infrastructure problems resulting in poor quality in connection.
Moreover, even if they have the necessary equipment, they might not be able to use them

appropriately due to the lack of technological literacy.

2.2.3. Studies on Online Education

A considerable amount of literature has been published on perceptions towards the
challenges, benefits, and effectiveness of online education. To give an example, Tung (1982)
completed a doctoral dissertation about perceptions of instructors and students on the course
effectiveness of fully online courses or Web-enhanced courses. The first finding was that
instructors had more confidence to design and teach in Web-based courses. The other result
showed that instructors who believed that they had enough technology skills and teaching
experiences thought that online courses were more effective. Furthermore, the native-
English-speaker students thought that online courses were more effective than non-native-

English-speaker students.
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In 2004, Yang and Cornelius clarified the perceptions of students from two universities and
one community college about the quality of online education based on their own online
learning experiences. According to findings, the positive experiences might be listed as
flexibility, cost-effectiveness, electronic research availability, ease of connection to the
Internet, easy navigation of the online class interface, and familiarity with the instructor;
whereas, there were also some negative experiences such as delayed feedback from the
instructor, unavailable technical support from the instructor, lack of self-regulation and self-
motivation, sense of isolation, monotonous instructional methods and poorly-designed

online course content.

In another study, the students’ perceptions on helpful factors and challenges in online
learning experiences were clarified (Song et al., 2004). The findings revealed that the
students felt satisfied with the design of the course and time management. Also, they were
more comfortable with online technologies. However, the students were less satisfied
resulting from a lack of community, having some technical problems, and difficulty in

understanding the goals/objectives of the course (Song et al., 2004).

Another study also investigated the students’ perceptions of the benefits and challenges in
online learning and their suggestions for enhancing the quality of the online MBA program
(Kim et al., 2005). One of the results showed that most of the students thought that online
learning was “excellent, good, rewarding, effective, satisfied, and enlightening” as they had
great satisfaction (Kim et al., 2005, p. 338). This study has also found that the majority of
students believed that online learning is flexible. Additionally, they thought that they
interacted with their instructors and collaborated with peers more easily in the online
learning environment, which was helpful for them to improve virtual teaming skills.
However, more than half of them reported that online learning resulted in a decrease in
interaction between the teacher and the students and among students. Similarly, most of them
stated that online learning had some challenges such as inadequate communication with their
friends due to the differences in the time zone and the lack of emotional connection in the
online environment. Another challenge was that they had to wait for the online responses
when they asked some questions, which might result from delayed feedback by the
instructors instead of real-time one. Finally, they suggested that technology such as video
conferencing, online chat tools, and PowerPoint presentations should be used to increase

their interaction with instructors and peers. They also requested some training about working
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in a team in the online environment and more chances to develop entrepreneurship in their
online MBA program (Kim et al., 2005).

Similarly, the aim of the study carried out by Young and Norgard in 2006 was to identify
students' perceptions and preferences related to online course delivery. Firstly, it was found
that the students believed that online course design should be consistent and very structured
with predetermined due dates similar to face-to-face courses. Secondly, they reported that
the interaction among instructors and students was high. Thirdly, most of the students
thought that the course materials were effective, the assignments were fruitful, and the exams
managed to evaluate all the course content. Fourthly, the students who had some experience
on online learning expressed dissatisfaction with the hours of technical support while the
ones taking their first online courses reported more satisfaction with the online technical
support sessions. Finally, although over half of them reported that they learned more
effectively in face-to-face courses in comparison to online courses, most of them stated that
they felt more comfortable in online courses. Moreover, most of them thought that they
needed more time to study in online education, and online courses tended to be more difficult

than face-to-face courses.

Also, in the same year, in doctoral dissertation by Bowman, the effectiveness and student
satisfaction were identified (2006) by evaluating the comments of twelve employees of
Department of Defence (DOD), who participated in an online web-based graduate course.
This study found that the majority of students were of the idea that online web-based courses
were satisfying and enjoyable. Additionally, they stated that they learned better in an online
learning environment. They also believed that they had more responsibility in their learning
although they thought that using various tools and spending much time were different in
online web-based courses in comparison to the face-to-face ones. Moreover, the students
believed that these kinds of courses were flexible, and they could interact with the instructors
regularly. However, they also mentioned that they usually felt the need for body language
and facial expressions to attain a full comprehension provided by the face-to-face interaction.
Moreover, most of the students did not believe that the chat room activities were related to
real-life experiences. While some of the students liked posting their assignments to an online
bulletin board as they shared their opinions and knowledge, some of them felt nervous when
everyone saw and read their messages. Finally, they suggested more online collaboration

between the students and instructors via e-mail, chat rooms, class folders, coarse folders, and
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bulletin boards. They also preferred receiving immediate personal feedback. Furthermore,
extra assignments should be given so that the students can study with their friends

collaboratively.

In 2008, Filimban conducted a doctoral dissertation on the students’ and instructors’
perceptions about the effectiveness of online distance learning technology in a sampling of
undergraduate courses at Oregon State University in terms of critical pedagogical
philosophy. This study found that most of the instructors and students believed that online
courses were accessible, flexible, student-centered, and collaborative. However, they
thought that online courses caused less face-to-face interactions, more isolation, and more
intensity of time. Moreover, the students and the faculty needed more technological skills.
The majority of instructors and students thought that online education had no promoting
effect on their teaching styles. It was also time-consuming and required clearer instructions
and more attention to prepare materials although some of them believed that there were
various web sources for practice and assignments. Some of the students mentioned that they
had difficulty in understanding some parts of the lessons and complained about the extra
assignments. The students suggested that the communication between students and
instructors should be improved and that the instructions and assessments ought to be
explained in detail. In addition, the interactions on the discussion board should be enhanced.
Some instructors also recommended that online platforms should be more intelligible and

that the training sessions for the new instructors were also necessary.

In 2010, in his doctoral dissertation, Ke clarified professionals’ perceptions towards the
effectiveness of online versus FTF Continuing Professional Education (CPE) courses in
terms of adult learning: professional knowledge and practice development and technology
context link, and a function of their sociocultural and professional contexts. The participants
of this study were the professionals employed and trained at the Texas Engineering
Extension Service (TEEX) in 2008. This study found that most of the professionals agreed
that FTF CPE courses were more effective in promoting Professional Knowledge and
Practice than online courses. However, another finding demonstrated that they believed that
online CPE courses were more effective in supporting their ability to integrate the knowledge
learned with technology context. Generally, they also thought that online CPE courses were
less effective than FTF courses. Additionally, the participants recommended that the
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interaction should be increased, and blended or hybrid methods should be followed to
improve the effectiveness of online and FTF CPE courses.

Similarly, Al-Abdullatif (2012) examined the perceptions of Saudi tertiary instructors and
students towards teaching and learning in an online environment and the effectiveness of
online learning in his doctoral dissertation. According to the results, firstly, the students
thought that online learning was more flexible, convenient, promoting them to be more
autonomous learners. Additionally, they believed that online learning made some
contributions to their success with the help of the course design and the asynchronous
interaction. Instructors thought that online education was appropriate for the students who
worked, experienced some family obligations, or lived in distant places, which were among
many factors preventing an individual to physically participating FTF courses. Nevertheless,
in contrast to the students, the instructors believed that face-to-face instruction was more
effective than the online instruction, and the former helped the students get higher grades.
Furthermore, online instruction did not have an effect on teaching and working styles except
some extra workload during the preparation of online courses. Interestingly, one of the
results showed that online education was teacher-centred as the instructors required more
pedagogical knowledge to design and transform their traditional courses into their online
versions. Finally, the instructor availability to students, social presence and interaction,
students’ active engagement in discussion and collaboration activities; instructional design
aspects of the course (structure, content, resources, materials, availability, and format),
clarity of assessment definitions, and the variety of assessment methods, course evaluations
and participation in course evaluations, students’ techno-literacy level, instructors’ technical
and pedagogical knowledge, the level of instructor’s engagement in professional
development activities and training sessions provided for instructors were the issues that

should be dealt with to increase the effectiveness of online education.

Dean (2017), in her master thesis, investigated the perceptions and opinions of teachers
towards the effectiveness of online education. One of the major findings demonstrated that
most of the teachers thought that students had more chances to use technological tools such
as Google documents, or YouTube and to attend the lessons whenever and wherever they
wanted under the favour of a flexible schedule and individualized instruction that addressed
their needs directly. Additionally, the students who were bullied or had negative experiences

in a traditional school naturally felt better in the online learning environment. Nonetheless,
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the students who did not have enough academic foundation and note-taking skills or could
not study independently and set daily learning goals had difficulty in online learning. Most
of the teachers thought that they encouraged each other by communicating via phone, email,
shared Google Documents or Google Hangouts. Moreover, they did not have to prepare
lesson plans, spend more time grading, helping students, and for classroom management. On
the other hand, there was an interruption in teacher/student communication as the
communication was reliant on electronic communication only when students checked their

school email addresses and sent a message to their teacher through Google Hangouts.

2.2.4. Studies on Teaching English in Online Education

There is a relatively small body of literature that is concerned with perceptions on learning
English online, the effectiveness of classroom and online discussion on speaking skill, the
effects of online learning on student reading achievement test performance, the effectiveness
of teaching grammar in introductory journalism writing courses by using hybrid (part
online/part classroom) and online grammar instructions, the teachers’ and students’
preferences for and perceptions towards the effectiveness of online and traditional English
composition learning methodologies, the differences in the English language learning
outcomes between online students and students who received their classes in traditional face-
to-face settings and the roles and competencies of online EFL instructors in an online

learning environment.

In concern with writing skills, Nelson prepared her dissertation about the teachers’ and
students’ preferences for and perceptions towards the effectiveness of online and traditional
English composition learning methodologies in 2008. The first result illustrated that the
students and the teachers had satisfaction with both online and traditional methods as their
perceptions were similar. The second finding was that even the students who took traditional
classes in English Composition preferred online lessons since online learning was
convenient, flexible, accessible, and inexpensive. The third finding was that the teachers
believed that they needed to improve their computer skills.

Referring to the general perceptions, Krish and Wong (2009) conducted a study about the
learners’ perceptions towards the teaching and learning and technology factors of online
English language courses at University Tun Abdul Razak, a virtual university in Malaysia.
In this virtual university, learning and teaching happened through the mixed mode of FTF,
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online, and multimedia environments synchronously or asynchronously. This study found
that firstly, most of the students believed that their instructors were good at computer skills.
Secondly, they thought that the immediate feedback from the teachers improved their
language and study skills. Thirdly, they believed that the Online Language Teaching (OLT)
helped them to improve their grammar and do more practice. Fourthly, they thought that
their reading skill also developed although writing, listening and speaking skills were limited
in their due developments. Interestingly, most of the students stated that the interaction was
unimportant as group work was also limited. However, individual work was more
convenient and timesaving. Fifthly, the students felt motivated during the OLT by the help
of their instructors. Finally, some autonomous students had self-initiated learning since they

read some resources to get prepared for the lessons and corrected their peers’ work.

In respect of speaking skill, in 2012, Alhabbash wrote his master thesis on the effectiveness
of classroom and online discussion of speaking skills of 12th grade students. There were 25
male students in the experimental classroom discussion group, 15 male students in the
experimental online synchronous discussion group through video call in Skype, and 25 male
students in the control group. The first result showed that discussion in the classroom was
an effective technique as the students in the classroom group asked questions, participated
in the discussion, made comments, and used various techniques such as pair work, group
work, and role play. However, according to the second finding, the online discussion was a
more effective technique to improve students' speaking as the teacher used the
communicative method more. Using online discussion was more effective to improve
vocabulary, grammar, and fluency. For instance, they learned vocabulary subconsciously
and use the words in contexts. To teach grammar, the teacher used "the Silent Way," and the
discovery learning method instead of lecturing. The students also had a chance to learn from
each other. In addition, their fluency was acquired more by speaking freely about a topic in

the lessons in the favour of some videos, listening exercises, and toolkit materials.

Concerning the reading skill, Blowers’ (2015) doctoral dissertation focussed on the effects
of online learning on student reading achievement test performance. Hence, this study aimed
at clarifying to what extent, if any, the learning platform, online Odyssey platform versus
traditional classroom, and gender affected students’ performance on the tenth grade Florida
Comprehensive Assessment Test (FCAT) in one Central Florida school district. The most

obvious result was that the online learning platform had more advantageous effects on
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student performance on the 2013-2014 tenth grade FCAT reading within the tenth grade
English courses. Nevertheless, there was no significant difference between the male and

female participants.

Another study (Moore & Jones, 2015) investigating the effectiveness of teaching grammar
in introductory journalism writing courses by using hybrid (part online/part classroom) and
online grammar instructions showed that students did significantly better to learn certain
grammar topics in the online course (ran for a four-week period) while they were more
successful to learn other topics in the hybrid course (ran for a four-three period). In addition,
there was a larger difference between online students’ pre-test and post-test scores; however,
the students in hybrid courses improved less throughout the semester. It was also found that
the students were more responsible for learning grammar skills, understanding and
correcting their own grammar mistakes, and restructuring their grammar knowledge through
online instruction. The final result demonstrated that students had significantly better
attitudes on the writing skills in the hybrid course than the online course as they had face-

to-face interaction and received feedback from their instructor in the hybrid model.

Bringing something new in Turkey, Giines (2017), in her master’s thesis, examined the roles
and competencies of online EFL instructors in an online learning environment through
perceptions of online EFL instructors and students taking online English courses. The
lessons were provided by UZEM which included an LMS, one-hour live and interactive
virtual class each week in addition to face-to-face practical classes. One of the most
important results demonstrated that online education had flexibility in terms of time and
place, accessibility for the individuals who coped with disabilities, and a decrease in cost.
Moreover, online education made the learners more autonomous. Another significant finding
showed that even if there was a video-conferencing platform, the students and the instructors
highlighted the lack of “interaction, communication, student engagement, student
motivation, getting and giving feedback, utilizing different teaching methods, strategies,
activities, and materials, and teaching four basic skills (speaking, writing, reading and
listening)” (Giines, 2017, p. 137). Instructors and students also mentioned that only
instructors could speak in online classes while students used only chat application as the
method of communicating. For this reason, giving and receiving immediate feedback were
deterred. Additionally, the instructors stated that communicative activities were missing,

students could not be monitored, could not engage in the learning procedure, and the
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comprehension could not be checked. They also emphasized that the online lessons were
teacher centred as they had to use the lecturing method mostly due to the lack of interaction.
Furthermore, they believed that they needed constant training during the semester. They also
thought that their workload increased since the materials designed by some of the instructors
were not effective for online education. Finally, the instructors’ most important role was

acting as the facilitators.

Last but not least, in Chamorro’s (2018) doctoral dissertation, the differences in the English
language learning outcomes between online students and students who took their classes in
traditional face-to-face settings at El Bosque University in Bogota, Colombia were
identified. She focused on listening, reading, speaking and writing. Variables were
socioeconomic status, instructors, age, duration of the course, attendance, course completion
and previous experience with online courses in this study. Touchstone® that had an online
and a print version which had equal contents and objectives from Cambridge University
Press was used for online learning. Additionally, Blackboard Collaborate and Skype® were
utilized for synchronous sessions. According to the results, firstly, the rates of online and
face-to-face students’ development were different. Secondly, the students in both online and
face-to-face classes had difficulty in developing listening skills. Thirdly, the students who
took face-to-face classes developed speaking skills more as they had more opportunities to
practice than the ones who took online classes. Fourthly, similarly, the students in face-to-
face classes improved writing skills more as the ones in online classes had fewer

opportunities to practice.
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CHAPTER I

METHODOLOGY

This chapter presents the methodology used in the study. The first section discusses the
research design and setting. In the following section, participants and sampling procedure
are described. Next, participant demographics, data collection method are summarized. The
final section presents data analysis and triangulation.

3.1. Research Design

In this study, a descriptive study approach was adopted based on the research aim and
research questions. In a descriptive study, “researchers summarize the characteristics
(abilities, preferences, behaviors, and so on) of individuals or groups or (sometimes) physical
environments (such as schools)” (Fraenkel, Wallen & Hyun, 2012, p. 15). As is the case in
descriptive studies, what the students’ accomplishments and the physical facilities in a
school are, and how teachers, administrators, or parents behave are described (Fraenkel,
Wallen and Hyun, 2012, p.15). Similarly, a descriptive study is a research method to
illustrate the current phenomena precisely (Atmowardoyo, 2018, p. 198).

A descriptive study may consist of both quantitative and qualitative studies. (Atmowardoyo,
2018, p. 198). In the quantitative study, a theory is reinforced or refuted with proofs and
hypotheses. The data is analyzed statistically and explicitly by using some formulations
(Atmowardoyo, 2018, p. 197). Dornyei also defines quantitative study as “research that
includes numerical data which is analysed by statistical methods” (2007, p.24). To give an
example, a questionnaire is conducted, and the results are analysed by statistical software
(Dérnyei, 2007, p. 24). On the other hand, Atmowardoyo states that an essential theory is
brought to light in the qualitative study. The data were analyzed by means of “coding,
comparison, integration, triangulation, and interpretation” implicitly (2018, p.197).

Likewise, the recorded open-ended, non-numerical data which are transcribed are analysed
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by content analysis (Dornyei, 2007, p.24). In view of the descriptive study, both quantitative
and qualitative data were analysed in integration to gain deeper insight into the perceptions
of low- and high-level students towards online and face-to-face grammar learning, the
perceptions of high- and low-level students” EFL instructors towards online and face-to-face

grammar teaching.

3.2. Research Setting

The study was conducted at a foundation university in Ankara, Turkey, whose English
Preparatory Program has been accredited by Pearson Assured. The students’ levels are
determined according to the results of a proficiency test administered at the beginning of the
term. As a result, the students who get low marks are called Alpha level students while the
ones who have high marks are the students at Bravo level. The number of students in a

classroom changes in the range of 22 and 25.

Alpha Level Bravo Level

Speak Out Starter (only five units were covered)
New Language Leader Elementary

New Language Leader Pre-intermediate

New Language Leader Intermediate

the booklets related to the coursebook

reading booklet

listening booklet

the worksheets

games prepared by the instructors

New Language Leader Elementary
New Language Leader Pre-intermediate
New Language Leader Intermediate

the booklets related to the coursebook
reading booklet

listening booklet

the worksheets

games prepared by the instructors

Figure 1: Distribution of Course Materials

As the lesson materials, the coursebooks published by Pearson were utilized in the Alpha
and Bravo classes. However, Bravo students did not cover the book called Speak Out Starter
and its workbook. So, they start the term with New Language Leader Elementary
Coursebook. In the English Preparatory Program, the 2019-2020 academic year consisted of
2 periods, face-to-face education (FTFE) and online education (ONED), respectively.
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FTFE in the First Period

Level

Class hours (weekly)

Coursebooks

Assessment

Assignments

Alpha

20+8+2

20 hours with main
course instructor

8 hours with
supporter instructor

2 hours with native
speaker instructor

Speak Out Starter (a
five-unit coursebook)

New Language Leader
Elementary

New Language Leader
Pre-intermediate (only
the first 8 units)

listening booklet

portfolio (7 writing
tasks + 9 speaking
tasks)

2 end of course tests
Reflections
Presentation

3 progress tests
(listening, structure,
vocabulary and
reading)

3 full tests (listening,
structure, vocabulary,
reading and writing)

1 spoken assessment

In-class participation

the homework
assigned by
instructors

New
Language
Leader Online
Homework

English
Central

Figure 2: Distribution of Class Hours, Coursebooks, Assessment and Assignments for Alpha

Level in FTFE in the First Period

In the first period of Alpha level, during the FTFE, the Alpha students had 30 hours of

English lessons in a week, and the students had 6 hours for each instructional day. The

lessons were provided by three instructors. The main course instructor taught English for 20

hours, the supporter instructor taught for 8 hours, and the native speaker instructor had

speaking lessons for 2 hours each week. As can be seen in Figure 2, during the 16 weeks of

instruction, the assigned units were completed. The students were assessed through the

instruments given in Figure 2. Lastly, they were supposed to hand in three types of

assignments.
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Level

Class hours (weekly)

Coursebooks

Assessment

Assignments

Bravo

14+8+2
14 hours with main

course instructor

8 hours with
supporter instructor

2 hours with native
instructor

New Language
Leader Elementary

New Language
Leader Pre-
intermediate (only
the first 8 units)

listening booklet

portfolio (7 writing
tasks + 9 speaking
tasks)

2 end-of-course
tests

Reflections
Presentation

3 progress tests

the homework
assigned by
instructors

New Language
Leader Online
Homework

English Central

(listening, structure,
vocabulary and

- e  Achieve 3000
reading)

o 3 full tests
(listening, structure,
vocabulary, reading

and writing)
e 1spoken

assessment
e In-class

participation

Figure 3: Distribution of Class Hours, Coursebooks, Assessment and Assignments for Bravo
Level in FTFE in the First Period

In the first period of Bravo level, during FTFE, the Bravo students had 24 hours of English
lessons in a week. So, they had 5 hours in a day; however, they had 4 hours on Friday. The
lessons were given by three instructors. The main course instructor taught English for 14
hours, the supporter instructor taught for 8 hours, and the native speaker instructor had
speaking lessons for 2 hours each week. Figure 3 shows that during the 16 weeks of
instruction, the assigned units were completed. The assessment of the students was
undertaken with portfolio, tests, presentation, reflections, and in-class participation. Finally,

the students were given four types of assignments.
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FTFE in the Second Period

ESP
Courses for
Class Engineering
Level Duration hours Coursebooks Assessment Assignments and
(weekly) Business
Departments
Alpha 5weeks | 28 hours | e last 4 units in New Language | ® portfolio (2 | e the o 4th hour
Leader Pre-intermediate writing tasks homework on Friday
e the first 3 units in_ New ;Skzg)eaklng ﬁg;ﬁ? CE[Z(ES
Language Leader Intermediate gave
o the exercises related to the units ° B~00k
. review ® New
in the booklets, Language
o the GRFT lessons from 1 to 9 in t.eslt I()lri(s)tg;ﬁis; Leader Online
the listening booklet 9 | Homework
structure,
o and the skills from 1 to 5 in the | Vocabulary e English
reading booklet and reading) Central
e | end of
course test
(listening,
structure,
vocabulary,
reading and
writing)
e In-class
participation

Figure 4: Distribution of Class Hours, Coursebooks, Assessment and Assignments for Alpha
Level in FTFE in the Second Period

The second term was separated into two periods as face-to-face education and online

education with the onset of the COVID-19 pandemic. In this period, which started with the
FTFE and lasted 5 weeks, the Alpha students took 28 hours of English lessons. They had 6
hours in a day, but they had 4 hours on Fridays. As shown in Figure 4, the assigned units in
the coursebooks were completed. In addition to the tests, book review, and in-class
participation, the students were assessed utilizing their portfolios in which they shared 2
writing tasks and 3 speaking tasks with their instructors through e-mail, Google Classroom
or drive. They also completed three types of assignments. Besides, there were ESP lessons

for engineering and business departments in the 4™ hour on Fridays.
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ESP

Courses
Class En fi?:eeri
Level | Duration hours Coursebooks Assessment Assignments ng and
(weekly) Business
Departme
nts
Bravo | 5weeks | 24 hours | e last4 units in New Language e portfolio (2 o the e 4th hour
Leader Pre-intermediate writing tasks + homework on Friday
3 speakin which the
o the 3 units in New Language tasEs) g instructors

Leader Intermediate

. gave
. . ® Book review
o the exercises related to the units o New
in the booklets, ® | progress Lan
test (listening anguage
o the GRFT lessons from 1 to 9 in ' Leader
the listening booklet structure, Online
vocabulary and | 0 mework
e and the skills from 1 to 5 in the reading)
reading booklet e English
o 1 cridigf Central
course test
(listening, ® Achieve
structure, 3000
vocabulary,
reading and
writing)
® In-class

participation

Figure 5: Distribution of Class Hours, Coursebooks, Assessment and Assignments for Bravo
Level in FTFE in the Second Period

In the second period which started with the FTFE and lasted 5 weeks, the Bravo students
took 24 hours of English lessons. They had 5 hours in a day, but they had 4 hours on Fridays.
Figure 5 presents that the assigned units in the coursebooks were completed. In addition to
the tests, book review, and in-class participation, the students were assessed by the help of
their portfolios in which they shared 2 writing tasks and 3 speaking tasks with their
instructors through e-mail, Google Classroom or drive. They also carried out three types of
assignments. Additionally, there were ESP lessons for engineering and business departments

in the 4™ hour on Fridays.
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ONED in the Second Period

After 5 weeks, the students went on a short holiday for 1 week because of the Covid-19.
Then the online education started on the 23™ of March 2020. The online education lasted 13
weeks. All the units were shared with the instructors so that they could prepare some

materials like PPTs and worksheets for the OE.

15t Week in ONED in the Second Period

In the first week, the Alpha students had 1 hour of English lesson and 2 hours of speaking
lessons with the native speaker teacher; however, the bravo students had 1 hour of English
lesson and 1 hour of speaking lessons with another native speaker teacher. On Monday, the
instructors held a pilot Skype meeting with the students in order to evaluate whether the
performance level of Skype was satisfactory. Then, the instructors explained the meeting
process to the students. On Tuesday, the instructors gave feedback for reading and listening
booklet homework and answered the questions with which the students had difficulties. On
Wednesday, they gave speaking task feedback. They made an overall comment and
discussed the students’ mistakes as a class. On Thursday, they gave feedback for the writing
task by mentioning some common mistakes. On Friday, they conducted a question/answer
session. This was done only with the students who have some questions about grammar,
reading, listening, etc. It was not a whole class Skype meeting. After the 1st week, the

students had 3 hours of online instruction each day.

2"d \Week in ONED in the Second Period

(30 March- 4 April, 2020)

MONDAY

TUESDAY

WEDNESDAY

THURSDAY

FRIDAY

HOMEWORK

Sync. Program
10:00-10:50
11:00-11:50
12:00-12:50

NLL4.1

NLL4.2

NLL 4.3

NLL4.4

MNLL 4.5
Revision&Unit Tests

GRFT-READING
Feedback

LISTENING
Feedback

SPEAKING
Feedback

WRITING
Feedback

GRAMMAR
Feedback

Async.Program

SKILL7
REVIEW SKILL7

GRFT-LESSON 10-12

Alone Task 2

Advantage-
Disadvantage Essay

STEP UP U4
IN CLASS UT4
GR PPTs

EC U4
NLL ONLINE U4
A3000
(Feedback on Friday)

Figure 6: Distribution of the Programme for the 2nd Week

Figure 6 presents that in the second week, unit 4 in New Language Leader Intermediate
Coursebook, Skill 7 in the reading booklet, and lessons 10-12 in the listening booklet were
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covered. One module in the 4™ Unit had to be completed every day. The feedback was given
for assignments related to each skill. Besides the reading texts, listening exercises, speaking
and writing tasks, the Alpha students were supposed to do the exercises in English Central
Unit 4 and New Language Leader Online Unit 4 while the Bravo students had to finish the
exercises in A3000 and New Language Leader Online Unit 4 as homework. The
asynchronous program included some assignments such as reading texts, listening exercises,

speaking and writing tasks.

3rd Week in ONED in the Second Period

(6 April- 10 April, 2020) MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY HOMEWORK
Revision&Unit Tests
Sync. Program NLL5.1 NLL5.2 NLL5.3 NLL5.4 Creon Toefl Skill 1
10:00-10:50 reen Toert sk
11:00-11:50 EC US(Sunday)
. : LISTENING
12:00-12:50 GRFT-READING Green Toafl SKill 1 SPEAKING WRITING GRAMMAR NLL ONLINE US (Sunday)
Feedback Feedback Feedback Feedback A3000
Feedback
s
Async.Program SKILL13-15 Alone Task 3 For and Against Essay
REVIEW SKILL8

Figure 7: Distribution of the Programme for the 3rd Week

Figure 7 shows that in the third week, Unit 5 in New Language Leader Intermediate
Coursebook, Skill 8 in the reading booklet, and lessons 13-15 in the listening booklet were
completed. One module except for the 5" one in the 5" Unit had to be covered every day.
The feedback was given for assignments related to each skill. Besides the reading texts,
listening exercises, speaking and writing tasks, the Alpha students were supposed to do the
exercises in English Central Unit 5 and New Language Leader Online Unit 5 while the Bravo
students had to cover the exercises in A3000 and New Language Leader Online Unit 5 as
homework. The asynchronous program included some assignments such as reading texts,

listening exercises, speaking and writing tasks.
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4t Week in ONED in the Second Period

(13 April- 17 April, 2020) MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY HOMEWORK
Revision&Unit Test
Sync. Program L NLL 6.2 NLL6.3 NLL 6.4 MID-COURSE Test
10:00-10:50
s LISTENING Green Toefl Struct Ec Uslsunday)
. " reen [oe ructure
EEIRL R GRFT-READING ) SPEAKING STEP UP U Feedback | _ - ; NLL ONLINE US (sunday)
Green Toefl Skill 2 skill 2 & Exercises (1- A3000
Feedback B ~ Feedback
Review Skill 1-2 2)
SKILL9 )
Async.Program U4-Pair Task STEP UP U6 IN CLASS UT6
REVIEW SKILL9

Figure 8: Distribution of the Programme for the 4th Week

As can be seen in Figure 8, in the fourth week, Unit 6 in New Language Leader Intermediate
Coursebook, Skill 9 in the reading booklet, and the listening exercises in the Green TOEFL
booklet were covered. One module except for the 5" one in the 6™ Unit had to be covered
every day. The feedback was given for assignments related to each skill. As well as the
reading texts, listening exercises, speaking and writing tasks, the Alpha students were
supposed to do the exercises in English Central Unit 6 and New Language Leader Online
Unit 6 while the Bravo students had to finish the exercises in A3000 and New Language
Leader Online Unit 6 as homework. The asynchronous program included some assignments

such as reading texts, listening exercises, speaking and writing tasks.

5t \Week in ONED in the Second Period

(20 April- 24 April, 2020) MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY HOMEWORK
NLL7.4
Gz NLL7.2 NLL7.3
Sync. Program
10:00-10:50
o « GRFT-READING GRFT-LISTENING
EE_SEET] . ) STEP UP U7
12:00-12:50 SKILL 11 skill 3-4 GRFT: Structure Skill 3 » i s EC U7(Sunday)
13:00-13:30 REVIEW SKILL 11 Official Holiday NLL ONLINE U7 {Sunday)
A3000
13:00-13:30
ESP Course
Awell-developed
SKILL 10 . (STEP UP U7
Async.Program Essay (Individual
REVIEW SKILL 10 . uT/)
Feedback for writing)

Figure 9: Distribution of the Programme for the 5th Week

As shown in Figure 9, in the fifth week, Unit 7 in New Language Leader Intermediate

Coursebook, Skill 10 in the reading booklet, and the listening exercises in the Green TOEFL

booklet were finished. One module except for the 5™ one in the 7" Unit had to be covered
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every day. In addition to the reading texts, listening exercises, and writing tasks, the Alpha
students were supposed to do the exercises in English Central Unit 7 and New Language
Leader Online Unit 7 while the Bravo students had to finish the exercises in A3000 and New
Language Leader Online Unit 7 as homework. The asynchronous program included some

assignments such as reading texts and a writing task.

6t Week in ONED in the Second Period

(27 April- 01 May, 2020) MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY HOMEWORK
Posttest Feedback
STEP UP U8
bzl NLL8.2 NLL 8.3
uTs
Sync. Program

LIELISLEED GRFT-READING GRFT-LISTENING

11:00-11:50 skill 12 Review Skill 1-4 | GRFT: Structure skilla | 4

12:00-12:50 . - . ) Online Progress Test 1 EC UB(Sunday)

Review Skill 12 Skill 5 Toefl Review 1-4 NLL ONLINE U {Sunday)
13:00-13:30 Official Holiday

A3000

13:00-13:30
ESP Course Week 2

(STEP UP UB

Async.Program
0 & uTs)

Figure 10: Distribution of the Programme for the 6th Week

Figure 10 illustrates that in the sixth week, unit 8 in New Language Leader Intermediate
Coursebook, Skill 12 in the reading booklet, and the listening exercises in the Green TOEFL
booklet were finished. One module except the 4" and 5™ ones in the 8" Unit had to be
covered every day. The students had the first online progress test. As homework, the Alpha
students were supposed to do the exercises in English Central Unit 8 and New Language
Leader Online Unit 8 while the Bravo students had to finish the exercises in A3000 and New

Language Leader Online Unit 8.
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7th Week in ONED in the Second Period

(04 May- 10 May, 2020} MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY HOMEWORK
STEP UP U3
il NLL9.2 NLL9.3 NLL9.4 uTs

Sync. Program

oot GRFT-READING GRFT-LISTENING GRFT: Structure Skill 5
11:00-11:50 i Skill 5-6 &Review . ) . i Spoken Assessment
12:00-12:50 TOEFL Practice 1-2 ) 6 & Review Skills Online Progress Test 2 . EC US(Sunday)
ST T Sl Practice NLL ONLINE US {Sunday)
B A3000
13:00-13:30
ESP Course Week 2
(STEP UP U9
Async.Program
uTa)

Figure 11: Distribution of the Programme for the 7th Week

Figure 11 shows that in the seventh week, unit 9 in New Language Leader Intermediate
Coursebook, TOEFL Practice 1-2 in the reading booklet, and the listening exercises in the
Green TOEFL booklet were finished. One module except for the 5™ one in the 9™ Unit had
to be covered every day. The students took the second online progress test. Furthermore,
spoken assessment practice was initiated. As homework, in addition to the speaking task, the
Alpha students were supposed to do the exercises in English Central Unit 9 and New
Language Leader Online Unit 9 while the Bravo students had to finish the exercises in A3000

and New Language Leader Online Unit 9.

8th Week in ONED in the Second Period

(11 May- 15 May, 2020} MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY HOMEWORK
CUL Tl NLL10.2 NLL 10.3 NLL10.4
STEP UP U10

Sync. Program D
10:00-10:50
11:00-11:50 GRFT-READING GRFT-LISTENING  |GRFT: Structure Skill 7- | Online Progress Test 3
12:00-12:50 TOEFL Practice 3-4 skill 7-8 8 & Review Skills & EC U10{Sunday)

T Feedback Session NLL ONLINE U10 (Sunday)
13:00-13:30 43000
Speaking Practice ESP Course Week 4
Async.Program PROFICIENCY PRACTICE 1

Figure 12: Distribution of the Programme for the 8th Week
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As can be seen in Figure 12, in the eighth week, unit 10 in New Language Leader
Intermediate Coursebook, TOEFL Practice 3-4 in the reading booklet, and the listening
exercises in the Green TOEFL booklet were finished. One module except for the 5" one in
the 10" Unit had to be covered every day. The students had the third online progress test.
Furthermore, spoken assessment practice continued. As homework, in addition to the writing
task and proficiency practice 1, the Alpha students were supposed to do the exercises in
English Central Unit 10 and New Language Leader Online Unit 10 while the Bravo students
had to finish the exercises in A3000 and New Language Leader Online Unit 10.

oth \Week in ONED in the Second Period

(18 May- 22 May, 2020) MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY HOMEWORK
NLL 11.4 (112 Only)
WL amLL NLL11.2 NLL11.3

Sync. Program
10:00-10:50
11:00-11:50 GRFT-READING Official Holiday GRFT: Structure Skill 9-| Online Progress Test 4 STEP UP U11
12:00-12:50 TOEFL Practice 5-6 10 & Review Skills & uT11 EC U11(Sunday)

00132 FoetbackSeesion NLL ONLINE U11 (Sunday)
13:00-13:30 A3000
Speaking Practice ESP Course Week 5
Async.Program PROFICIENCY PRACTICE 2

Figure 13: Distribution of the Programme for the 9th Week

Figure 13 illustrates that in the ninth week, unit 11 in New Language Leader Intermediate
Coursebook, TOEFL Practice 5-6 in the reading booklet, and the listening exercises in the
Green TOEFL booklet were finished. One module except for the 5™ one in the 11" Unit had
to be covered every day. On Thursday, the fourth online progress test was done after the 3™
module and the instructors gave the feedback. On Friday, half of the 4" Module, the general
revision of the unit and the structure were done. As the assignment, in addition to the writing
and speaking tasks and proficiency practice 2, the Alpha students were supposed to do the
exercises in English Central Unit 11 and New Language Leader Online Unit 11 while the
Bravo students had to finish the exercises in A3000 and New Language Leader Online Unit
11.
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10 Week in ONED in the Second Period

(25 May- 29 May, 2020)

MONDAY

TUESDAY

'WEDNESDAY

THURSDAY

FRIDAY

HOMEWORK

Sync. Program
10:00-10:50
11:00-11:50
12:00-12:50
13:00-13:30

Ramadan Festival

Ramadan Festival

NLL12.1

NLL12.2

GRFT: Structure Skills
11-12

Online Progress Test 5
&
Feedback Session

NLL12.3

ESP Course Week 6

Speaking Practice

Async.Program

PROFICIENCY PRACTICE 3

EC Uil{Sunday)
NLL ONLINE U11 (Sunday)
A3000

Figure 14: Distribution of the Programme for the 10th Week

Figure 14 presents that in the tenth week, Unit 12 in New Language Leader Intermediate

Coursebook, was finished. One module except the 4" and 5 ones in the 121" Unit had to be

covered every day. On Wednesday, the exercises of eleventh and twelfth skills in the
structure part in the Green TOEFL booklet were completed after each grammar item was
revised. On Thursday, the fifth online progress test was done after the 2" module and then
the instructors gave the feedback. As the assignment, in addition to the writing and speaking
tasks and proficiency practice 3, the Alpha students were supposed to do the exercises in

English Central Unit 12 and New Language Leader Online Unit 12 while the Bravo students

had to finish the exercises in A3000 and New Language Leader Online Unit 12.
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11 Week in ONED in the Second Period

(01- 05.06, 2020)

MONDAY

TUESDAY

WEDNESDAY

THURSDAY

FRIDAY

Sync. Program
10:00-10:50
11:00-11:50
12:00-12:50
13:00-13:30

Step up Unit 12/UT12

GRFT-READING Booklet
TOEFL Practice 7-10

GRFT: Complete Test 1
Listening (First 30
questions) & Feedback

GRFT: Complete Test 1
Structure (40
questions)

GRFT: Complete Test 1
Reading &Feedback
(First 30 questions)

GRFT: Structure Skill
13
Toefl/Review
Exercise

GRFT: Structure Skill
16-17

GRFT: Structure Skill
18
Toefl/Review Exercise

GRFT: CT1 Structure
Feedback

GRFT: Structure Skill
19-20
Toefl/Review Exercise

GRFT: Structure Skill
14-15
Toefl /Review
Exercise

Maock Exam 1:Writing

Mock Exam 1:Listening
& Feedback

Mock Exam 1:5tructure
& Feedback

Maock Exam 1:Reading
& Feedback

Speaking Practice

ESP Course Week 7

Async.Program

PROFICIENCY PRACTICE 4

STRUCTURE PRACTICE 1-.

2

Figure 15: Distribution of the Programme for the 11th Week

Figure 15 shows that in the eleventh week, on Monday, before the speaking practice, the

revision and unit test of Unit 12, the exercises of thirteenth, fourteenth, and fifteenth skills

in the structure part in the Green TOEFL booklet were completed after the grammar item

was revised. The students had the first online writing, listening, structure, and reading exams.

As the assignment, both the Alpha and the Bravo students needed to do the writing and

speaking tasks, proficiency practice 4, and structure practice 1-2.
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12t Week in ONED in the Second Period

(08- 12.06, 2020)

MONDAY

TUESDAY

WEDNESDAY

THURSDAY

FRIDAY

Sync. Program
10:00-10:50
11:00-11:50
12:00-12:50
13:00-13:30

GRFT: Structure Skill
21-22-23
Toefl /Review
Exercise

GRFT: Structure Skill
24-25
Toefl /Review Exercise

GRFT: Complete Test 2
Listening (First 30
questions) & Feedback

GRFT: Complete Test 2

Structure (40
questions)

GRFT: Complete Test 2
Reading &Feedback
(First 30 questions)

GRFT: Structure Skill
231-23-23
Toefl /Review
Exercise Cont.

GRFT-READING Booklet
TOEFL Practice 23-25

GRFT-READING Booklet
TOEFL Practice 26-27

GRFT: CT2 Structure
Feedback

Writing Feedback

GRFT-READING
Booklet
TOEFL Practice 20-22

Mock Exam 2:Writing

Maock Exam 2:Listening
& Feedback

Meck Exam 2:Structure

& Feedback

Mock Exam 2:Reading
& Feedback

Speaking Practice

ESP Course Week 8

Async.Program

PROFICIENCY PRACTICE 5
STRUCTURE PRACTICE 3-5

Figure 16: Distribution of the Programme for the 12th Week

As shown in Figure 16, in the twelfth week, TOEFL practice 20-22 in the reading booklet,

the exercises of twenty-first, twenty-second, and twenty-third skills in the structure part in

Green TOEFL booklet, TOEFL practice 23-25 in the reading booklet, the exercises of twenty

fourth and twenty-fifth skills in the structure part in Green TOEFL booklet were finished.

The students took the second online writing, listening, structure, and reading exams. As the

assignment, both the Alpha and the Bravo students needed to do the writing and speaking

tasks, proficiency practice 5, and structure practice 3-5.
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3.3. Participants

Fourteen instructors working at a foundation university in Ankara and one hundred and fifty-
eight students studying at the preparatory school of the same university participated in the
quantitative study; nevertheless, the interviews were held with eight instructors, one

coordinator, and fifteen students.

In the quantitative study, 43 high level, 115 low level students (LLS) participated. 66 of the
LLS were male, 49 of them were female while 21 of HLS were male, and 22 of them were
female. Most of the low- and high-level students are 19 years old. Nearly all of the low- and
high-level students have not taken any online courses before. The low- and high-level
students’ departments are Electrical and Electronics Engineering, Aviation Management,
Computer Engineering, Aeronautical Engineering, Astronautical Engineering, Industrial
Engineering, Mechanical Engineering, Logistics Management, Management, Flight

Training, and Mechatronics Engineering.

The quantitative data was obtained by 5 instructors teaching English to high level students
(HLS) and 9 instructors who taught English to LLS. 7 of the low-level students’ instructors
(LLSI) were female, 2 of them were male. 4 of the high-level students’ instructors (HLSI)
were female, and 1 of them was male. Many of the low-level students’ instructors are 30
years old while most of the high-level students’ instructors are 28 years old. Mostly, the low-
and high-level students’ instructors have not taught any online courses before. Many of the
low- and high-level students’ instructors have bachelor’s degrees although some of them
have master’s degrees or doctoral degrees. Generally, most of the instructors have taught at
a university for 1-5 years and have not participated in any conferences, training, or seminars

related to online education.

In the qualitative study, 8 low level students and 7 high level students were interviewed. 3
of low-level students were female while 5 of them were male. 5 of high-level students were
male, and 2 of them were female. Most of the low- and low-level students are 19 years old.
Most of the low-level students have experienced online education in their lives; however,
none of the high-level students have attended any online courses in their educational lives.
The departments of the students are Aviation Management, Mechatronics Engineering,
Industrial Engineering, Logistics Management, Electrical and Electronics Engineering,
Aeronautical Engineering, Astronautical Engineering, and Mechanical Engineering.
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From the instructors who were chosen for the interview, 4 female instructors gave online
lessons to high level students; nevertheless, 1 of the instructors who had online classes to
low level students was male and 3 of them were female. The low-level students’ instructors’
ages are 29, 30, 32, 34 while the high-level students’ instructors are 27, 28, 29, and 31. None
of the low- and high-level students’ instructors have taught any online courses during their
careers. Half of the low- and high-level students’ instructors have bachelor’s degrees;
nevertheless, 50% of them have a master’s degree. Almost all of the instructors have 1-5
years of teaching experience at a university. Nearly none of the instructors have taken part

in any seminars, training, or conferences about online education before.

Additionally, the researcher made an interview with the coordinator who is 32 years old, has
an MA degree, has been teaching at a university for 7 years, has not had any experience of
online education before, and has participated in some seminars that were given at Hacettepe

University.

3.3.1. Sampling Procedure

For the quantitative part of the study, convenience sampling was the most suitable sampling
method. For the study, this type of sampling is preferred. The first reason is that the
participants own the basic qualities. The second reason is that it is practical in terms of time,
accessibility, and volunteers (Dornyei, 2007). In other words, “a convenience sample is a
group of individuals who conveniently available for study” (Frankel, Wallen, & Hyun, 2012,
p. 99). Hence, as many students and instructors who were working at the same university as
possible were targeted as the sample group of the questionnaires. For this reason, all of the
instructors except one of them and 158 students at the same preparatory school at the

foundation university responded to the questionnaires.

To determine the participants of the qualitative study, both purposive and criterion samplings
were preferred because a qualitative study should describe the setting, events, participants,
and procedures, so it has to be appropriate for the purposes, as Dornyei (2007) mentioned.
Likewise, “based on previous knowledge of a population and the specific purpose of the
research, investigators use personal judgment to select a sample” (Frankel, Wallen, & Hyun,
2012, p. 100). Additionally, the criteria that were determined before the research was
selecting the only students who attended the online lessons regularly and had the lowest and
highest-grade point averages. Correspondingly, the 15 voluntary students who had the lowest

46



and highest-grade point averages and attended the online lessons regularly were chosen by
checking the attendance sheets and asking the instructors concerning the aim of this study.
Similarly, the preference for willing eight instructors who gave English lessons to the
students who had the lowest and highest grades and attended the online lessons regularly
was given for the interview to identify if the instructors’ perceptions would depend on their

students’ success.

3.4. Data Collection

In this descriptive study, both quantitative and qualitative data were obtained. The most
employed data collection tool for quantitative studies is the Likert scale that shows the extent
to which participants agree or disagree with the given constructs (Dornyei, 2007). Similarly,
“the popular Likert scale (strongly agree to strongly disagree) illustrates a scale with
theoretically equal intervals among responses” (Creswell, 2013, p. 167). For this reason, in
this descriptive study, the Likert scales were prepared by the researcher in consideration of
the literature to collect the quantitative data.

Doérnyei mentions that for qualitative studies, semi-structured interviews including the “pre-
prepared guiding questions and prompt” and supports the interviewee to give more details
are carried out most. Specifically, Creswell (2013, p. 205) states that in qualitative research,
general interviews or observations are employed. The qualitative data are collected with
open-ended questions that are designed by the researcher (Creswell, 2013, p. 205). Thus, the
semi-structured interviews were conducted with the willing instructors and the students who

were chosen according to the purposive and criterion samplings.

3.4.1. Data Collection Method

In regard to quantitative data collection, two questionnaires were utilized in parallel with the
aims of this study. The questionnaires consisted of 4 parts and included 30 items. In the first
part of the questionnaire for the instructors, there were some questions about demographic
information such as gender, age, the most recent education degrees, university teaching
experience, the level of the courses taught, any previous experience in online teaching, and
training about online education. The second part containing 4 items were related to the role
of grammar. The participants chose the appropriate option to show the extent of their

agreement or disagreement. In the third part, there were 6 questions about grammar teaching
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techniques and 7 questions about grammar activities in face-to-face education. The
instructors needed to choose the extent of their frequency. Lastly, in the fourth part, there
were 6 questions about grammar teaching techniques and 7 questions about grammar
activities in online education. The instructors chose the extent of their frequency and could
make some comments or gave feedback at the end of the questionnaire. Similarly, in the first
part of the questionnaire for the students, there were some questions about demographic
information such as gender, age, level, department, any previous experience in online
learning. The second part containing 4 items was related to the role of grammar. The
participants were expected to choose the appropriate option showing the extent of their
agreement or disagreement. In the third part, there were 6 questions about grammar teaching
techniques and 7 questions about grammar activities in face-to-face education. The students
were supposed to choose the extent of their frequency. Finally, in the fourth part, there were
6 questions about grammar learning techniques and 7 questions about grammar activities in
online education. The students decided the extent of their frequency and made some
comments or shared their opinions at the end of the questionnaire.

As for the qualitative data collection, 10 semi-structured questions were administered to the
instructors and the students. The semi-structured questions were divided into 2 parts. In the
first part, there were questions to gather instructors’ demographic information such as
gender, age, the latest education, university teaching experience, the level they gave
education, experience in online teaching, and training about online education. In the second
part, there were 10 basic questions related to the role of grammar, the techniques for teaching
both the structure and function in online and face-to-face education, grammar activities that
were used in online and face-to-face education, the benefits and challenges of online
education and the suggestions. Likewise, the first part of students’ semi-structured questions
comprised of their demographic information such as gender, age, level, department,
experience in online learning. In the second part, there were 8 basic questions related to the
role of grammar, the techniques for learning both the structure and function in online and
face-to-face education, grammar activities that were preferred in online and face-to-face

education, the benefits and challenges of online education and the suggestions.

3.4.2. Data Collection Procedure

In order to ensure appropriateness and content validity, the questionnaires and the interview

questions prepared by the researcher were sent to three language experts who were working
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at English Language Teaching Department at Gazi University and have been teaching
several language skills and grammar. One of the experts suggested the Likert options be
changed into “strongly disagree, disagree, undecided, agree, and strongly agree” in the first
part related to the role of grammar, and in the other parts of the questionnaires, the Likert
options should be “never, rarely, sometimes, often and always”. Additionally, the other
expert advised the researcher that some items which represent teaching the function of
grammar should be added in the part about grammar teaching techniques in the questionnaire
and interview questions.

After the necessary changes were made by consulting the supervisor, the translation and
back-translation method was followed to ensure that there were no misunderstandings
between the Turkish and English versions of the students’ questionnaire (Erten, 2015, p.49).
Firstly, the English version was translated into Turkish by five English teachers. Secondly,
Turkish version was translated by five different English teachers. Finally, one expert who
graduated from the science of translation department at Bogazigi University, was studying
for her master’s degree and was working as an instructor at a foundation university in Ankara
compared all of the translations and decided the most appropriate Turkish version that was
the most semantically equivalent to the original one.

Next, a pilot study was conducted to evaluate the reliability of the measurement instruments.
The questionnaires were prepared by using Google Forms. The data were collected from 50
ELT instructors and 38 students at the preparatory schools at various universities where the
grammar was taught synchronously. In order to verify reliability, interviews were piloted
with 2 instructors and 3 students at the university where the main study would be done, but
the volunteers in the pilot study did not participate in the main study.

The reliability of the questionnaires was measured with IBM SPSS 20. The reliability of four
items about feelings in both instructors’ and students’ questionnaires were lower than 0.7,
so these items were omitted. In the students’ questionnaire, the second part consisted of 4
items and is related to the role of grammar. The reliability of this part was 0.67. In the third
part, there were 6 items about grammar teaching techniques and 7 items about grammar
activities in face-to-face education, and the reliability was measured as 0.88. The reliability
of the fourth part which contained 6 items about grammar teaching techniques and 7 items
about grammar activities in online education was 0.91. In the instructors’ questionnaire, the
second part comprised of 4 items and was related to the role of grammar. The reliability of

the second part was 0.76. In the third part, there were 6 items about grammar teaching
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techniques and 7 items about grammar activities in face-to-face education, and the reliability
was measured as 0.76. The reliability of the fourth part which contained 6 items about
grammar teaching techniques and 7 items about grammar activities in online education was
0.72.

After the completion of the pilot studies, the questionnaires prepared by using Google Forms
were sent via WhatsApp groups or e-mail addresses. The participants had one week to
complete the questionnaires and submit them. When the quantitative data were delivered,
they were analysed with IBM SPSS 20.

At the beginning of the procedure, firstly, the researcher prepared the questionnaires and
semi-structured interview questions. Secondly, three experts shared their opinions about the
items in the questionnaires and the interview questions. Then, the researcher made the
necessary changes after the supervisor approved. Next, the pilot study was completed, and
the reliabilities were measured. After that, the collection of the qualitative data was initiated.
At first, the researcher sent some WhatsApp messages to the participants to explain the study
and to give some information about the procedure. Later, the dates were arranged to do the
interviews. The participants and the researcher met in an online platform called Zoom by
reason of the coronavirus and social distancing. The interviews were recorded with the
informed consents of the participants. During the interview, the students, coordinator, and
the instructors at the preparatory school at a foundation university answered 8 semi-
structured questions related to the role of grammar, feelings about learning grammar online
and face-to-face, the techniques for learning both the structure and function in online and
face-to-face education, grammar activities that were preferred in online and face-to-face
education, the benefits and challenges of teaching grammar in online education and the
suggestions. Finally, the content analyses of the interviews were done to analyse the

qualitative data.

3.4.3. Triangulation

In this descriptive case study, the data were collected from different sources namely teachers,
one coordinator, and students, the analysis of which was conducted by triangulation method
meaning “supporting the data by collecting from different sources” (Creswell, 2012, p.259).
The various types of data comprised the perceptions of teachers, students, and the
coordinator. Additionally, “triangulation involves using different methods and/or types of

data to study the same research question” (Fraenkel, Wallen & Hyun, 2012, p. 559). For this
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reason, in this study, different instruments such as questionnaires and interviews which
included various types of data were also used in order to maintain the triangulation. Finally,
the results that were found both in the quantitative and in the qualitative data which were
collected from different participants such as teachers, students, and the coordinator were

compared in terms of their perceptions towards learning grammar in FTFE and ONED.

3.5. Data Analysis

Descriptive statistics show “general tendencies in the data (mean, mode, median), the spread
of scores (variance, standard deviation, and range), or a comparison of how one score relates
to all others (z scores, percentile rank)” (Creswell, 2012, p. 182). Also, describing the
information contained many scores with just a few indices, such as the mean and median is
the main advantage of descriptive statistics (Fraenkel, Wallen & Hyun, 2012, p. 187). Thus,
SPSS was used to analyze the quantitative data and to indicate how the general perceptions
change based on level. Creswell (2012) states that when the statistical results are obtained,
the researchers discuss them in tables and figures that demonstrate the variables and
statistical information before they explain the results in detail (pp.195-196). For this reason,

some tables and figures were compiled for each part of the questionnaires.

The content analysis helps the researchers describe an issue or a topic (Fraenkel, Wallen &
Hyun, 2012, p. 480). According to Creswell, in qualitative analysis, firstly, the files should
be organized as a lot of information is collected from the interviewees (2012, p. 238). Then
it is vital to transform the voice recordings into words for content analysis. Another step is
to formulate the themes (Fraenkel, Wallen & Hyun, 2012, p. 480) before analysing by using
colour coding which is a method to divide and classify the explanations (Creswell, 2012, pp.
239-243). Accordingly, in this study, firstly, the students’ and instructors’ recordings were
categorized in terms of their levels. Secondly, after the transcriptions were completed, the
researcher read the documents to find the codes and used the “new comment” part in the
word files to write the codes near the data. Concerning validity and reliability, an instructor
who was working at a foundation university and was studying at English Language Teaching
Ph.D. Program at Hacettepe University checked over the coding. As everything was
appropriate, the researcher started to describe the findings. The narrative discussion that is
“a written passage in a qualitative study in which authors summarize, in detail, the findings

from their data analysis” is the main way to illustrate and explain the results (Creswell, 2012,
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p. 254). Additionally, the participants’ quotes about their experiences or opinions in the
interview data ought to be added to support the qualitative results (Creswell, 2012, p. 257).

Identically, the researcher described and discussed the findings in the qualitative data
narratively. She also gave the quotes to indicate some evidence.
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CHAPTER IV

RESULTS AND DISCUSSIONS

In this chapter, the quantitative and qualitative data collected by means of questionnaires and
semi-structured interviews are described and discussed successively in accordance with

main research questions.

4.1. Results

4.1.1. Findings of Quantitative Data

4.1.1.1. Findings of Quantitative Data That Was Obtained from Instructors

4.1.1.1.1. Low- and High-Level Students’ Instructors’ Perceptions on

the Role of Grammar

In this study, the first research question is “What are the perceptions of low- and high-level
Students’ instructors in terms of the role of grammar?” In order to provide an answer to the
first research question related to instructors’ perceptions, as mentioned, data were collected

by means of questionnaires and interviews, which were then compared.
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Table-1

High Level Students’ Instructors’ Perceptions on the Role of Grammar

I think grammar is the most necessary sub-

skill to develop 1 2 3 4 M b

1. reading skill (RS). (86‘%) (201%) 220 044

2. listening skill (LS). (85‘%) (201%) 220 0.44

3. speaking skill (SS). (23% ) (201% ) (63% ) 340 089

4. writing skill (WS). (10%% 4 0
(1]

* 1=Strongly Disagree. 2=Disagree.

3=Undecided. 4=Agree. 5=Strongly Agree.

According to Table 1, it seems that all of the high-level students’ instructors (100%) agree

that grammar is the most necessary sub-skill to develop WS. More than half of them (60%)

agree that grammar is the most necessary sub-skill to develop SS. However, only one of

them (20%) disagrees that grammar is the most necessary sub-skill to develop SS.

Additionally, whilst a minority (20%) mentioned that they are undecided if the grammar is

the most necessary sub-skill to develop RS and LS, nearly all of them (80%) disagree that

grammar is the most necessary sub-skill to develop RS and LS.

Table 2

Low Level Students’ Instructors’ Perceptions on the Role of Grammar

I think grammar is the most necessary

sub-skill to develop ! 2 3 4 5 M Sb
. . 5 3 1
1. reading skill (RS). T (55.6%) - (333%)  (11.1%) 3 1.22
2. listening skill (L 4 2 3 2 2
. listening skill (LS). T (44.4%) (222%)  (33.3%) - .89 0.9
. . 4 2 3
3. speaking skill (SS). T (44.4%) (222%)  (33.3%) - 2.89 0.92
4. writing skill (WS). . 1 1 4 3 4 1
(11.1%)  (11.1%) (44.4%) (33.3%)

* 1=Strongly Disagree. 2=Disagree.

3=Undecided. 4=Agree. 5=Strongly Agree.

As can be understood from Table 2, the majority (55.6%) of the low-level students’

instructors who responded to these items felt that they disagree that grammar is the most

necessary sub-skill to develop RS; nonetheless, only one (11.1%) of them strongly agree that

grammar is the most necessary sub-skill to develop RS. Less than half of them (44.4%)

disagree that grammar is the most necessary sub-skill to develop LS and SS although a third
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of them are undecided. Most of them agree that grammar is the most necessary sub-skill to
develop WS though only one of them disagrees.

4.1.1.1.2. Low- and High-Level Students’ Instructors’ Perceptions on

Grammar Teaching Techniques in Face-to-Face Education

In this part, the research question is “What are the perceptions of low- and high-level
Students’ instructors in terms of grammar teaching techniques in face-to-face education?”
In order to find the answer to the third research question related to instructors’ perceptions,

questionnaires and interviews were employed to obtain the data.

Table 3

High Level Students’ Instructors’ Perceptions on Grammar Teaching Techniques in Face-
to-face Education

I... 1 2 3 4 5 M SD
5. explain the structure rules directly before 1 2 1 1 ) 240 114
my students start the grammar activities (20%) (40%)  (9%20) (20%) ’ '

during face-to-face education.

6. use some examples such as realia and 2 3
actions so that my s_tudents can discover the - - (40%) (60%) - 360 054
target structure during face-to-face education.

7. use the sentences in an authentic text so 1 4
that my students can notice the target - - o o - 3.80 0.44
structure during face-to-face education. (20%) (80%)

8. convey the function directly before my 2 1 2

students start the grammar activities during - @0%)  (20%) (40%) - 3 1
face-to-face education.

9. use some examples such as realia and ) ) 2 3 ) 360 054
actions so that my students can discover the (40%) (60%) ' '

function during face-to-face education.

10. use the sentences in an authentic text so 2 3
that_ my students can notlcg the function - - (40%) (60%) - 360 054
during face-to-face education.

* 1=Never. 2=Rarely. 3=Sometimes. 4=0ften. 5=Always.

As indicated in Table 3, two-fifths (40%) of high-level students’ instructors rarely explain
the structure rules directly before their students start the grammar activities during face-to-
face education. Three-fifths (60%) of them often use some examples such as realia and
actions so that their students can discover the target structure during face-to-face education.
However, the majority (80%) of them often use the sentences in an authentic text so that

their students can notice the target structure during face-to-face education. Less than half
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(40%) of them often convey the meaning directly while two (40%) of them rarely convey
the function directly before their students start the grammar activities during face-to-face
education. Over half (60%) of them often use some examples such as realia and actions so
that their students can discover the meaning during face-to-face education. Nevertheless,
three (60%) of them often use the sentences in an authentic text so that their students can

notice the meaning during face-to-face education.

Table 4
Low Level Students’ Instructors’ Perceptions on Grammar Teaching Techniques in Face-
to-face Education

I... 1 2 3 4 5 M SD
5. explain the structure rules directly before

my students start the grammar activities 1 1 4 3 i 3 1
during face-to-face education. (11.1%) (11.1%) (44.4%) (33.3%)

6. use some examples such as realia and
actions so that my students can discover the 2 5 2

target§tructure during face-to-face - - (222%)  (556%) (22.2%) 4 0.7
education.

7. use the sentences in an authentic text so

that my students can notice the target - - 4 5 - 356 052
structure during face-to-face education. (44.4%)  (55.6%) ' '

8. convey the function directly before my

students start the grammar activities during 1 1 4 3 i 3 1
face-to-face education. (11.1%) (11.1%) (44.4%) (33.3%)

9. use some examples such as realia and
actions so that my students can discover the 1 1 6 1

function during face-to-face education. - (111%) (111%) (66.7%) (11.1%) 3.78 0.83

10. use the sentences in an authentic text so
that my students can notice the function 2 6 1

during face-to-face education. - - 22.2%)  (66.7%) (11.1%) 389 0.6

* 1=Never. 2=Rarely. 3=Sometimes. 4=0ften. 5=Always.

As illustrated in Table 4, less than half (44.4%) of low-level students’ instructors sometimes
explain the structural rules directly before their students start the grammar activities during
face-to-face education. Nevertheless, over half (55.6%) of them often use some examples
such as realia and actions so that their students can discover the target structure and use the
sentences in an authentic text so that their students can notice the target structure during
face-to-face education. Less than nine twentieths (44.4%) of them sometimes convey the
meaning directly during face-to-face education. However, the majority (66.7%) of them

often use some examples such as realia and actions so that their students can elicit the
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meaning and use the sentences in an authentic text so that their students can notice the
meaning during face-to-face education.

4.1.1.1.3. Low- and High-Level Students’ Instructors’ Perceptions on

Grammar Activities in Face-to-Face Education

In this part, the research question is “What are the perceptions of low- and high-level
Students’ instructors in terms of grammar activities in face-to-face education?” In order to
collect the data to answer to the third research question related to instructors’ perceptions,
questionnaires were administered, and interviews were conducted.

Table 5

High Level Students’ Instructors’ Perceptions on on Grammar Activities in Face-to-face
Education

I... 1 2 3 4 5 M SD

11. use some “fill in the blanks” activities to
practise grammar better during face-to-face - -
education.

1 4 - 380 044
(20%)  (80%)

12. use some “multiple choice” activities to 1 2 2

practise grammar better during face-to-face - (20%) (40%) (40%) - 320 083

education.
13. use some “true/false” activities to practise . 4 ) 1 ) 240 089
grammar better during face-to-face education. (80%) (20%) ' '

14. use some “matching” activities to practise 2 2 1

grammar better during face-to-face education. - (40%) (40%) (20%) - 280 083
15. use some “completing sentences” 4 1

activities to practise grammar better during - - o o - 320 0.44
face-to-face education. (80%) (20%)

16. use some “communicative” activities to 3 2

roduce grammar better during face-to-face - - - 4.40 0.54
Educatior?. ‘ (60%)  (40%)

17. use some “games” to practise grammar - - 2 2 ! 3.80 0.83

better during face-to-face education. (40%) (40%)  (20%)
* 1=Never. 2=Rarely. 3=Sometimes. 4=0ften. 5=Always.

As Table 5 illustrates, most (80%) of high-level students’ instructors often use some “fill in
the blanks” activities to practise grammar better during face-to-face education. Four-fifths
(80%) of them rarely use some “true/false” activities; nonetheless, the majority (80%) of
them sometimes use some ‘““sentence completion” activities to practise grammar better during
face-to-face education. Interestingly, only one of them always uses some “games”

to practise grammar.
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Table 6

Low Level Students’ Instructors’ Perceptions on Grammar Activities in Face-to-face
Education

I... 1 2 3 4 5 M SD

11. use some “fill in the blanks” activities

; . 1 6 2
to practise grammar better during face-to- - o - o o 4 0.86
face education. (11.1%) (66.7%)  (22.2%)
12. use some “multiple choice” activities
to practise grammar better during face-to- 2 3 3 1 333 1
face education. (22.2%) (33.3%) (33.3%) (11.1%) '
13. use some “true/false” activities to
practise grammar better during face-to- ) 4 1 3 1 311 116
face education. (44.4%) (11.1%) (33.3%) (11.1%) ) )
14. use some “matching” activities to
practise grammar better during face-to- 2 3 3 1

face education. T (222%) (333%) (333%) (111%) 3.33 1

15. use some “completing sentences”
activities to practise grammar better 2 6 1

during face-to-face education. ) i (22.2%) (66.7%) (11.1%) 3.89 06
16. use some “communicative” activities

to produce grammar better during face-to- i 1 5 3 422 0.66
face education. (11.1%) (55.6%) (33.3%) ) '
17. use some “games” to practise grammar

better during face-to-face education. . ) 4 4 1 367 0.7

(44.4%) (44.4%) (11.1%)
* 1=Never. 2=Rarely. 3=Sometimes. 4=0ften. 5=Always.

According to Table 6, most (66.7%) of low-level students’ instructors often use some “fill
in the blanks” activities and some ‘“completing sentences” activities to practise grammar
better during face-to-face education. Over half (55.6%) of them often use some
“communicative” activities to produce grammar better during face-to-face education.
Surprisingly, only a minority (11.1%) of respondents always use some “games” to practise

grammar better during face-to-face education.
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4.1.1.1.4. Low- and High-Level Students’ Instructors’ Perceptions on
Grammar Teaching Techniques in Online Education

In this part, the research question is “What are the perceptions of low- and high-level
students’ instructors in terms of grammar teaching techniques in online education?” In order
to collect data to provide an answer to the third research question related to instructors’
perceptions, questionnaires were administered, and interviews were held.

Table 7

High Level Students’ Instructors’ Perceptions on Grammar Teaching Techniques in Online
Education

I... 1 2 3 4 5 M SD
18. explain the structure rules directly before 1 1 1 2 ) 280 130
my students start the grammar activities (20%)  (20%) (20%) (40%) ' )

during online education.

19. use some examples such as realia and 1 2 2
actions so that my s_tudent; can dlscqver the - (20%) (40%) (40%) - 320 0.83
target structure during online education.

20. use the sentences in an authentic text so 2 3
that my stude_znts can notice th_e target - - (40%) (60%) - 360 054
structure during online education.

21. convey the function directly before my

g . 3 2
students start the grammar activities during - o - o - 280 1.09
online education. (60%) (40%)
22. use some examples such as realia and 1 2 2

actions so th_at my s_tudents can discover the - (20%) (40%) (40%) - 320 0.83
function during online education.

23. use the sentences in an authentic text so

that my students can notice the function ) ) 4 1 ) 320 044
during online education. (80%) (20%) ' '

* 1=Never. 2=Rarely. 3=Sometimes. 4=0ften. 5=Always.

As understood from Table 7, two-fifths (40%) of high-level students’ instructors often
explain the structural rules directly and use some examples such as realia and actions so that
their students can elicit the target structure. However, only one of them never explains the
structural rules directly during online education. In addition, three-fifths (60%) of them often
use the sentences in an authentic text so that their students can notice the target structure
during online education. Four-fifths (80%) of them sometimes use the sentences in an
authentic text so that their students can notice the meaning during online education while
over half (60%) of them rarely convey the meaning directly before their students start the

grammar activities during online education.
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Table 8
Low Level Students’ Instructors’ Perceptions on Grammar Teaching Techniques in Online
Education

I... 1 2 3 4 5 M SD
18. explain the structure rules directly 1 1 4 2 1 311 116
before my students start the grammar (11.1%) (11.1%) (444%) (22.2%) (11.1%) ' '

activities during online education.

19. use some examples such as realia and 4 2 3

actions so that my students can discover the - (444%)  (222%) (33.3%) -

target structure during online education. 2.89 0.92
20. use the sentences in an authentic text so
that my students can notice the target - L 4 3 L

0, 0, 0, 0,
structure during online education. (111%)  (44.4%)  (33.3%) (11.1%) 344 0.88
21. convey the function directly before my 1 2 5 1
students start the grammar activities during 0 - 0 0 0 356 1.13
onlin@eisation. (11.1%) (22.2%)  (55.6%) (11.1%)
22. use some examples such as realia and
actions so that my students can discover the - 4 3 2 i
function during online education. (44.4%) (33.3%) (22.2%) 2.78 0.83
23. use the sentences in an authentic text so
that my students can notice the function 5 5 4 1

during online education. - 222%) (222%) (44.4%)  (11.1%) 344 1.01

* 1=Never. 2=Rarely. 3=Sometimes. 4=0ften. 5=Always.

According to Table 8, less than nine twentieths (44.4%) of low-level students’ instructors
sometimes explain the structure rules directly and use the sentences in an authentic text;
however, four (44.4%) of them rarely use some examples such as realia and actions so that
their students can discover the target structure. More than half of them (55.6%) often convey
the meaning directly before their students start the grammar activities during online
education. Moreover, four (44.4%) of them rarely use some examples such as realia and
actions so that their students can discover the meaning, whereas less than nine twentieths
(44.4%) of them often use the sentences in an authentic text so that their students can notice

the meaning during online education.
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4.1.1.1.5. Low- and High-Level Students’ Instructors’ Perceptions on

Grammar Activities in Online Education

In this part, the research question is “What are the perceptions of low- and high-level
students’ instructors in terms of grammar activities in online education?” In order to find
the answer to the third research question related to instructors’ perceptions, as mentioned,

data were collected through questionnaires and interviews, which were then compared.

Table 9

High Level Students’ Instructors’ Perceptions on Grammar Activities in Online Education
I... 1 2 3 4 5 M SD

- T 2 2 1

24, use some fill in the blar_lks activities to - - (40%) (40%)  (20%) 3.80 0.83
practise grammar better during online education.
25. use some “multiple choice” activities to 1 2 1 1 340 1.14
practise grammar better during online education. (20%) (40%) (20%)  (20%) ' '
26. use some “true/false” activities to practise 1 2 1 1 ) 240 114
grammar better during online education. (20%) (40%) (20%) (20%) ' '
27. use some “matching” activities to practise 2 2 1 ) 280 083
grammar better during online education. (40%) (40%) (20%) ' '
28. use some “completing sentences” activities 4 1
to practise grammar better during online - - (80%) - (20%) 340 0.89
education.
29. use some “communicative” activities to 1 3 1
produc_e grammar better during online - - (20%) (60%)  (20%) 4 0.70
education.
30. use some “games” to practise grammar 2 2 1 ) 280 083
better during online education. (40%) (40%) (20%) ' '

* 1=Never. 2=Rarely. 3=Sometimes. 4=0ften. 5=Always.

As presented in Table 9, four-fifths (80%) of high-level students’ instructors sometimes use
some “sentence completion” activities to practise grammar better during online education.
Three fifths of them (60%) often use some “communicative” activities. Surprisingly, only
one (20%) of them always uses some “fill in the blanks” activities, some “multiple choice”
activities, and completing activities. Accordingly, a small number (20%) of them never use
some “true/false” activities. Similarly, only a fifth (20%) of them often use some “games”

to practise grammar better during online education.
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Table 10
Low Level Students’ Instructors’ Perceptions on Grammar Activities in Online Education

I... 1 2 3 4 5 M SD

24. use some “fill in the blanks” activities to 1 7 1

practise grammar better during online education. - - (111%) (77.8%) (11.1%) 4 0.5

25. “multiple choice” activities t
5. use some “multiple choice” activities to 1 3 4 1

practise grammar better during online education. T (11%) (333%) (44.4%) (11.1%) 3.56 0.88

26. use some “true/false” activities to practise

grammar better during online education. - (442%) - (442%) (1111%) 322 12
27. use some “matching” activities to practise 2 1 5 1

grammar better during online education. T (22%) (111%) (556%) (11.1%) 356 1.01

28. use some “completing sentences” activities to 1 7 1

practise grammar better during online education. - - (111%) (77.8%) (11.1%) 4 0.5

29. use some “communicative” activities to 3 2 3 1

produce grammar better during online education. T (333%) (222%) (33.3%) (11.1%) 322 1.09
30. use some “games” to practise grammar better
during online education. . 7 1 1 i 233 07

(77.8%) (11.1%) (11.1%)
* 1=Never. 2=Rarely. 3=Sometimes. 4=0ften. 5=Always.

As shown in Table 10, over three-fourths (77.8%) of low-level students’ instructors often
use some “fill in the blanks” and some “sentence completion” activities. However, seven
(77.8%) of them rarely use some “games” to practise grammar better during online
education. Interestingly, only one (11.1%) of them always uses some “multiple choice”,

“true/false”, “matching” and “communicative” activities to produce grammar better during

online education.

4.1.1.2. Findings of Quantitative Data That Was Obtained from Students

4.1.1.2.1. Low- and High-Level Students’ Perceptions on the Role of

Grammar

In this study, the research question is “What are the perceptions of low- and high-level

students in terms of the role of grammar?” To collect the data to provide an answer to the
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second research question related to students’ perceptions, questionnaires were administred

and interviews were held.

Table 11
High Level Students’ Perceptions on the Role of Grammar
I think grammar is the most
necessary sub-skill to develop 2 3 4 5 M b
. . 12 6 19 6
1. reading skill (RS). - (27.9%) (14%) (44.2%) (14%) 3.44 1.05
T . 2 13 9 13 6
2. listening skill (LS). @7%)  (30.2%) (209%)  (30.2%) (14%) 3.19 1.16
. . 1 7 8 18 9
3. speaking skill (SS) 23%) (163%) (186%) (419%) (09%) B3 107
4. writing skill (WS). ] 1 4 15 23 s 076

(2.3%) (9.3%)  (34.9%)  (53.5%)
* 1=Strongly Disagree. 2=Disagree. 3=Undecided. 4=Agree. 5=Strongly Agree.

As indicated in Table 11, prominently, the majority (53.5%) of them strongly agree that
grammar is the most necessary sub-skill to develop WS. In addition, less than nine twentieths
(44.2%) of high-level students agree that grammar is the most necessary sub-skill to develop
RS while more than two fifths (41.9%) of them agree that grammar is the most necessary

sub-skill to develop SS.

Table 12
Low Level Students’ Perceptions on the Role of Grammar
I think grammar is the most 1 2 3 4 5 M sD
necessary sub-skill to develop
o 11 18 21 45 20
1. reading skill (RS). 9.6%)  (157%) (183%) (39.1%) (17.4%) 9 121
o 13 27 26 36 13
2. listening skill (LS). (11.3%) (23.5%) (226%) (313%)  (11.3%) 3.08 1.2
3. speaking skill (SS). 12 5 17 39 32 3.56 13

(104%)  (13%)  (148%) (33.9%) (27.8%)

4. writing skill (WS). 5 3 6 43 58
(4.3%) (2.6%) (5.2%) (37.4%)  (50.4%)

* 1=Strongly Disagree. 2=Disagree. 3=Undecided. 4=Agree. 5=Strongly Agree.

4.27 0.9

As illustrated in Table 12, nearly half of the low-level students (50.4%) strongly agree that
grammar is the most necessary sub-skill to develop WS. Nevertheless, less than two-fifths
(39.1%) of them agree that grammar is the most necessary sub-skill to develop RS.
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41.1.2.2. Low- and High-Level Students’ Perceptions on the
Grammar Teaching Techniques in Face-to-face Education

In this part, the research question is “What are the perceptions of low- and high-level students
in terms of grammar teaching techniques in face-to-face education?” In order to obtain the
data to provide an answer to the fourth research question related to students’ perceptions,
questionnaires and interviews were employed.

Table 13

High Level Students’ Perceptions on Grammar Teaching Techniques in Face-to-face
Education

Ilearn ... 1 2 3 4 5 M SD

5. the structure rules better when they are 5 2 8 18 13

ggﬁgtr;gﬂdlrectlymtheIessondunngface-to-face @7%) (47%) (18.6%) (41.9%) (30.2%) 3.88 1.05

6. the structure rules better when | discover the

target structure from the examples such as realia 1 1 14 12 15

and actions that are used in the lesson during face-  (2.3%) (2.3%) (32.6%) (27.9%) (34.9%) 3.91 0.99
to-face education.

7. the structure rules better when the sentences in
an authentic text are used in the lesson so that | 3 10 19 11

can notice the target structure during face-to-face i (7%) (23.3%) (44.2%) (25.6%) 388 087
education.

8. the function better when it is explained directly ) 3 6 17 17 412 09
in the lesson during face-to-face education. (7%) (14%)  (39.5%) (39.5%) '
9. the function better when | discover it from the

examples such as realia and actions that are used ) 3 9 19 12 393 088
in the lesson during face-to-face education. (7%) (20.9%) (44.2%) (27.9%) = '
10. the function better when the sentences in an

authentic text are used so that I can notice it in the ) 1 8 23 11 402 0.74
lesson during face-to-face education. (2.3%) (18.6%) (53.5%) (25.6%) '

* 1=Never. 2=Rarely. 3=Sometimes. 4=0ften. 5=Always.

According to Table 13, less than nine-twentieths (44.2%) of high-level students often learn
the structural rules better when the sentences are provided in an authentic text; nonetheless,
more than two-fifths (41.9%) of them often learn the structural rules better when they are
explained directly. In addition, over a third (34.9%) of them always learn the structural rules
better when they elicit the target structure from the examples such as realia and actions that
are used in the lesson during face-to-face education. Most of the high-level students (53.5%)
often learn the meaning better when the sentences are given in an authentic text although
nineteen (44.2%) of them often learn the meaning better when they discover it from the
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examples such as realia and actions. Furthermore, less than two fifths (39.5%) of them
always learn the meaning better when it is explained directly in the lesson during face-to-

face education.

Table 14

Low Level Students’ Perceptions on Grammar Teaching Techniques in Face-to-face
Education

Ilearn ... 1 2 3 4 5 M SD
5. the structure rules better when
they are explained directly in the 5 7 18 44 a1

L%sjggﬂ‘é‘;['”g face-to-face 43%) (6.1%) (157%) (383%) (35.7%) oD Lo7

6. the structure rules better when |
discover the target structure from
the examples such as realia and 6 5 11 37 56

actions that are used in the lesson ~ (5.2%)  (43%)  (9.6%)  (322%) (48.7%)  +1° 11
during face-to-face education.
7. the structure rules better when
the sentences in an authentic text
are used in the lesson so that I can 4 4 15 46 46 41 0.9
notice the target structure during (3.5%) (3.5%) (13%) (40%) (40%) ) '
face-to-face education.
8. the function better when it is

. . - 7 2 15 42 49
explained directly in the lesson o o o o o 4.08 1.08
during face-to-face education. (6.1%)  (1.7%) (13%) (36.5%)  (42.6%)
9. the function better when |
discover it from the examples such
as realia and actions that are used
: . 6 5 17 42 45
in the lesson during face-to-face o 0 0 o o 4 1.09
education. (5.2%) (4.3%) (14.8%) (36.5%)  (39.1%)
10. the function better when the
sentences in an authentic text are
used so that I can notice it in the 4 4 23 38 46 403 1.03
lesson during face-to-face (3.5%) (3.5%) (20%) (33%) (40%) ' '
education.

* 1=Never. 2=Rarely. 3=Sometimes. 4=0ften. 5=Always.

As shown in Table 14, approximately half of the low-level students (48.7%) think that they
always learn the structural rules better when they discover the target structure from the
examples such as realia and actions; however, two fifths (40%) of them always learn the
structure rules better when the sentences in an authentic text are used in the lesson so that
they can notice the target structure. Moreover, more than seven twentieths (38.3%) of them
often learn the structural rules better when they are explained directly in the lesson during
face-to-face education. Most of the students (42.6%) always learn the meaning better when
it is explained directly; nevertheless, less than two fifths (39.1%) of them always learn the

meaning better when they discover it from the examples such as realia and actions.
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Furthermore, forty-six (40%) of them always learn the meaning better when the sentences
in an authentic text are used so that they can notice it in the lesson during face-to-face

education.

4.1.1.2.3. Low- and High-Level Students’ Perceptions on the
Grammar Activities in Face-to-face Education

In this part, the research question is “What are the perceptions of low and high level students
in terms of grammar activities in face-to-face education?” In order to find the answer to the
fourth research question related to students’ perceptions, data were collected by means of

questionnaires and interviews, which were then compared.

Table 15.
High Level Students’ Perceptions on Grammar Activities in Face-to-face Education
I wantto ... 1 2 3 4 5 M SD

11. do some “fill in the blanks”

activities to practise grammar 3 5 9 13 13

gggggt‘?g;'”g face-to-face %)  (116%) (209%) (302%) (302%) 6 128
12. do some “multiple choice”
activities to practise grammar

. 2 10 12 19
Eggggt‘i‘g;'”g face-to-face - @7%)  (233%) (27.9%) (442w 2 098
13. do some “true/false” activities 1 5 8 18 11
;Zciratlgt:%igLZTJcma?:o?]etter during o3 (11.6%)  (186%) (41.9%)  (25.6%) O 1.04
14. do some “matching” activities 2 5 17 9 10
;Zcir?gtgigm;’;ﬁﬁener auring 4706 (11.6%) (395%) (209%) (233%) o4 112
15. do some “completing
sentences” activities to practise

. 1 2 17 11 12

gézzr:arzirnbetter during face-to-face (2.3%) (4.7%) (395%)  (25.6%)  (27.9%) 3.72 1
16. do some “communicative”
activities to produce grammar 3 14 8 18
ggttsgt?grr]mg face-to-face - (7%) (326%) (186%)  (41.9%) 3.95 1.02
17. play some “games” to practise
grammar better during face-to-face 4 4 11 9 15 3.63 1.31

orioation. (9.3%)  (9.3%)  (25.6%)  (20.9%)  (34.9%)

* 1=Never. 2=Rarely. 3=Sometimes. 4=0ften. 5=Always.

As shown in Table 15, the majority (44.2%) of high-level students always want to do some

“multiple choice” activities. Although more than two fifths (41.9%) of them often want to
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do some “true/false” activities, the same number (41.9%) of high-level students always want
to do some “communicative” activities. While fifteen (34.9%) of them always want to play
some “games”, thirteen (30.2%) of them always want to do some “fill in the blanks”
activities. Furthermore, less than two-fifths (39.5%) of them sometimes want to do some
“matching” activities; however, seventeen (39.5%) of them sometimes want to do some
“sentence completion” activities to practise grammar better during face-to-face education.

Table 16
Low Level Students’ Perceptions on Grammar Activities in Face-to-face Education

Iwantto ... 1 2 3 4 5 M SD

11. do some “fill in the blanks”

activities to practise grammar 4 9 29 33 40

Eggg;t‘?g;'”g face-to-face B5%)  (7.8%)  (252%) (28.7%) (34.8%) SO0 11
12. do some “multiple choice”
activities to practise grammar 5 6 20 37 47 4 1.09
better during face-to-face (4.3%) (5.2%) (17.4%)  (32.2%)  (40.9%) '
education.
13. do some “true/false” activities
. - 7 12 21 37 38
to practise grammar better durin 3.76 1.19
e otion. 9 (61%) (104%) (183%) (32.2%)  (33%)
14. do some “matching” activities
to practise grammar better during 7 90/ 7§/ 24280/ 2 340/ 1360/ 3.7 1.2
face-to-face education. (7.8%) (7%) (24.3%)  (29.6%) (31.3%)
15. do some “completing
sentences” activities to practise
- 5 8 24 35 43
gcrjelljrgntizrnbetter during face-to-face (4.3%) (7%) (209%) (30.4%)  (37.4%) 3.9 1.11
16. do some “communicative”
activities to produce grammar
: 8 5 22 30 50
petter during face-to-face %) (43%) (191%) (261%) (435%) o 119
17. play some “games” to practise
grammar better during face-to-face ! 9 21 22 56 3.97 1.24

eduication (6.1%) (7.8%)  (8.3%)  (19.1%)  (48.7%)

* 1=Never. 2=Rarely. 3=Sometimes. 4=0ften. 5=Always.

As can be understood from Table 16, the majority of the low-level students (48.7%) always
want to play some “games”. Less than seven twentieths (34.8%) of low-level students always
want to do some “fill in the blanks” activities while over two fifths (40.9%) of them always
want to do some “multiple choice” activities. Moreover, a third (33%) of them always want
to do some “true/false” activities although less than a third (31.3%) of them always want to

do some “matching” activities. Over seven-twentieths (37.4%) of them always want to do
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some “completing sentences’ activities; nevertheless, fifty (43.5%) of them always want to
do some “communicative” activities to produce grammar better during face-to-face

education.

41.1.2.4. Low- and High-Level Students’ Perceptions on the
Grammar Teaching Techniques in Online Education

In this part, the research question is “What are the perceptions of low- and high-level students
in terms of grammar teaching techniques in online education?” In order to collect data to
provide an answer to the fourth research question related to students’ perceptions,
questionnaires were administered, and interviews were.

Table 17
High Level Students’ Perceptions on Grammar Teaching Techniques in Online Education

Ilearn ... 1 2 3 4 5 M SD

18. the structure rules better
when they are explained directly
in the lesson during online
education.

3 13 13 9 5

%) (302%) (302%) (209%)  (11.6%) 3 113

19. the structure rules better
when | discover the target
structure from the examples such
as realia and actions that are used
in the lesson during online
education.

3 13 16 6 5

%) (302%) (372%)  (14%)  (11.6%) > 11

20. the grammar structure rules

better when the sentences in an

authentic text are used in the

lesson so that | can notice the 2 6 17 10 8
target structure during online (4.7%) (14%) (39.5%) (23.3%) (18.6%)
education.

3.37 1.09

21. the function better when it is
explained directly in the lesson
during online education.

4 6 12 12 9

9.3%)  (14%)  (27.9%) (27.9%) (209%) > 1.23

22. the function better when |

discover it from the examples

such as realia and actions that are 2 9 22 3 7
used in the lesson during online (4.7%)  (20.9%)  (51.2%) (7%) (16.3%)
education.

3.09 1.06

23. the function better when the
sentences in an authentic text are
used in the lesson so that I can

notice it during online education.

2 4 16 13 8

@7%)  (93%)  (37.2%) (302%) (186%) o 105

* 1=Never. 2=Rarely. 3=Sometimes. 4=0ften. 5=Always.
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As demonstrated in Table 17, most (39.5%) of the high-level students sometimes learn the
grammar rules better when the sentences are provided in an authentic text. Over three tenths
(30.2%) of them sometimes learn the structure rules better when they are explained directly
while more than seven twentieths (37.2%) of them sometimes learn the structure rules better
when they discover the target structure from the examples such as realia and actions. More
than half (51.2%) of them sometimes learn the meaning better when they discover it from
the examples such as realia and actions. Furthermore, more than a quarter (27.9%) of them
sometimes learn the meaning better when it is explained directly; nonetheless, over seven
twentieths (37.2%) of them sometimes learn the meaning better when the sentences are given
in an authentic text in the lesson so that they can notice it during online education.

Table 18
Low Level Students’ Perceptions on Grammar Teaching Techniques in Online Education

Ilearn ... 1 2 3 4 5 M SD

18. the structure rules better when
they are explained directly in the 27 27 26 25 10

lesson during online education. (235%)  (235%) (226%) (217%) (87w 2% 128
19. the structure rules better when
I discover the target structure from
the examples such as realia and

. . 20 29 33 24 9
actl_ons tha_t are used in the lesson (17.4%) (25.2%) (28.7%) (20.9%) (7.8%) 2.77 1.19
during online education.
20. the grammar structure rules
better when the sentences in an
authentic text are used in the
lesson so that | can notice the 17 29 30 30 9 287 118
target structure during online (14.8%)  (25.2%) (26.1%)  (26.1%) (7.8%) ' '
education.
21. the function better when it is
explained directly in the lesson 24 20 26 28 17 295 1.36
during online education. (20.9%) (17.4%) (22.6%)  (24.3%) (14.8%) ' '
22. the function better when |
discover it from the examples
such as realia and actions that are

: . . 20 27 30 26 12

ggiﬂ;ﬂ;ﬂ? lesson during online (17.4%) (23.5%) (26.1%)  (22.6%) (10.4) 2.85 1.25
23. the function better when the
sentences in an authentic text are
used in the lesson so that | can 20 23 36 27 9 284 119

notice it during online education. (17.4%) (20%) (31.3%)  (23.5%) (7.8%)

* 1=Never. 2=Rarely. 3=Sometimes. 4=0ften. 5=Always.

As Table 18 indicates, most (28.7%) of the low-level students sometimes learn the structural

rules better when they discover the target structure from the examples such as realia and
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actions. While over a quarter (26.1%) of them sometimes prefer the authentic texts to notice
the target structure, less than a quarter (23.5%) of them rarely prefer the direct explanation
to learn the structural rules. The majority (31.3%) of them often prefer authentic texts to
elicit the meaning. Additionally, twenty-eight (24.3%) of them often

learn the meaning better when it is explained directly; however, thirty (26.1%) of them
sometimes learn the meaning better when they discover it from the examples such as realia

and actions that are used in the lesson during online education.

4.1.1.25. Low- and High-Level Students’ Perceptions on the

Grammar Activities in Online Education

In this part, the research question is “What are the perceptions of low- and high-level students
in terms of grammar activities in online education?” In order to obtain data to provide an
answer to the fourth research question related to students’ perceptions, questionnaires

interviews were employed.

Table 19

High Level Students’ Perceptions on Grammar Activities in Online Education
I wantto ... 1 2 3 4 5 M SD
24. do some “fill in the blanks”
activities to practise grammar better 4 8 7 15 9 34 197
during online education. (9.3%) (18.6%) (16.3%) (34.9%) (20.9%) ' '
25. do some “multiple choice”
activities to practise grammar better 3 6 7 14 13 365 1.95
during online education. (7%) (14%)  (16.3%) (32.6%) (30.2) ' '
26. do some “true/false” activities to
practise grammar better during online 3 6 11 15 8 3.44 1.16
education. (7%) (14%)  (25.6%) (34.9%) (18.6%) ’ '
27. do some “matching” activities to
practise grammar better during online 4 7 17 9 6 314 114
education. (9.3%) (16.3%) (39.5%) (20.9%) (14%) ' '
28. do some “completing sentences”
activities to practise grammar better 4 8 16 11 4 3.07 11
during online education. (9.3%)  (18.6%) (37.2%) (25.6%) (9.3%) ' '
29. do some “communicative”
activities to produce grammar better 2 8 11 14 8 3.42 113
during online education. (4.7%) (18.6%) (25.6%) (32.6%) (18.6%) ’ '
30. play some “games” to practise
grammar better during online 9 1 10 4 9 2.84 1.43

~ducation. (20.9%) (25.6%) (23.3%) (9.3%) (20.9%)
* 1=Never. 2=Rarely. 3=Sometimes. 4=0Often. 5=Always.
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As Table 19 indicates, the majority (39.5%) of the high-level students sometimes want to do
some “matching” activities. More than seven twentieths (37.2%) of them sometimes want to
do some “sentences completion” activities. Additionally, less than a third (32.6%)

of them often want to do some “multiple choice” activities while the same amount (32.6%)
of high-level students want to do some “communicative” activities. More than a third
(34.9%) of them often want to do some “fill in the blanks™ activities; nevertheless, fifteen
(34.9%) of them often want to do some “true/false” activities. Surprisingly, over a quarter
(25.6%) of them rarely want to play some “games” to practise grammar during online
education.

Table 20
Low Level Students’ Perceptions on Grammar Activities in Online Education

I wantto ... 1 2 3 4 5 M SD

24. do some ““fill in the blanks”

activities to practise grammar 25 22 29 23 16 2 85 134
better during online education. (21.7%)  (19.1%) (25.2%) (20%) (13.9%) ' :
25. do some “multiple choice”
activities to practise grammar 19 19 25 28 24 317 137
better during online education. (16.5%)  (16.5%) (21.7%) (24.3%) (20.9%) ' '
26. do some “true/false”
activities to practise grammar 21 24 28 24 18 295 133
better during online education. (18.3%)  (20.9%) (24.3%) (20.9%) (15.7%) ' '
27. do some “matching”
activities to practise grammar 19 25 33 23 15 291 1.26
better during online education. (16.5%)  (21.7%)  (28.7%) (20%) (13%) ' '
28. do some “completing
sentences” activities to practise

; - 23 17 28 29 18
gcrjelljrgntizrnl.)etter during online (20%) (148%)  (243%) (252%)  (15.7%) 3.02 1.35
29. do some “communicative”
activities to produce grammar 23 17 25 25 25 31 1.42
better during online education. (20%) (14.8%)  (21.7%) (21.7%) (21.7%) ' '
30. play some “games” to
practise grammar better during 25 24 19 23 24 2.97 1.46

line ducation (21.7%)  (20.9%) (165%)  (20%)  (20.9%)

* 1=Never. 2=Rarely. 3=Sometimes. 4=0ften. 5=Always.

As Table 20 demonstrates, most (28.7%) of the low-level students sometimes want to do
some “matching” activities to practise grammar better during online education.
Approximately one-fourth (25.2%) of them sometimes want to do some “fill in the blanks”
activities; however, the same number (25.2%) of them often want to do some “sentence

completion” activities. Just under a quarter (24.3%) of the respondents often want to do some
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“multiple choice” activities while twenty-eight (24.3%) of them sometimes want to do some
“true/false” activities. Interestingly, just over a fifth (21.7%) of them always want to do some
“communicative” activities; nevertheless, twenty-five (21.7%) of those surveyed never want

to play some “games” to practise grammar during online education.

4.1.2. Findings of Qualitative Data

4.1.2.1. Findings of Qualitative Data That Was Obtained from Instructors

Eight instructors and the coordinator participated in the interview. While four of them were
teaching the low-level students online, the remaining four and the coordinator were teaching
English to the high-level students.

4.1.2.1.1. Findings Related to the Role of Grammar in Language
Teaching

In this study, the first research question is “What are the perceptions of low- and high-level
students’ instructors in terms of the role of grammar?” In order to provide an answer to the
first research question, the first question in the semi-structured interview for instructors
was “What do you think about the role of grammar in language teaching?”. As can be seen
in Table 21, the high-level students’ instructors believe that grammar has a significant role
in the production process and is the keystone of other skills while the ones who were teaching
the low-level students think that grammar is necessary to produce the language.

Table 21

High- and Low-Level Students’ Instructors’ Perceptions on the Role of Grammar in
Language Teaching

Codes HINs* LINs** Coordinator
Necessity for Production 2 3 -
The Cornerstone of all Other Skills 1 - 1

*HINs: High Level Students’ Instructors
**LINs: Low Level Students’ Instructors

Necessity for Production
Two of the high-level students’ instructors stated that grammar is necessary to produce the

language while speaking and writing. The main reason was that the students could not speak
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accurately or write without mistakes when they were not efficient at grammar as can be seen
in the following responses:

“Grammar is a must, it can never be rejected because, without grammar, people cannot
speak.” [HIN 2]

Similarly, HIN 3 noted that grammar is “one of the essential skills” and added that “without
the basic grammar, they cannot progress, they cannot develop further because they will not
be able to use complex structures and that’s the basis of fluency and good recommendations
of language.”

Three of the low students’ instructors stated that grammar is needed for productive skills
such as speaking and writing. The main reason was that the students could not communicate
well while speaking or convey their opinions while writing when they were not efficient in
grammar. One of them mentioned that:

“So, to have output, the input must be absolute. In other words, the natural acquisition is a
bit like this, frankly, it is learned just like the first language. Honestly, I do not find it very
practical for those who learn as a second language, especially after a certain age. So, the
input should be given. For example, you can give that input more naturally at an earlier age.
So, you know, they acquire easier. That acquisition is easier. But especially if we talk about
the learner profile we are dealing with, it is necessary to give the input in grammar, because
they cannot acquire the language so easily. In other words, this input can be in the form of
grammar, it is necessary to give it in the form of vocabulary. Naturally, | don't think it can
be learned automatically. | also read about this topic while | was preparing for CELTA.
There is such research. For example, they moved and lived somewhere in Australia as
immigrants. They did not receive any input in the sense of grammar and vocabulary. And
the thing is that the language is so fragmented, the output is not correct. That's why, | believe
in the necessity of getting formal input, grammar in that sense. If we talk about a particular
learner profile like adult, young adult especially.” [LIN 6]

Likewise, LIN 7 thought that “it is important, but it is not everything” and stated that “but it
is important for some things (to fulfill their skills, especially to be able to write. The biggest
reason why our students cannot write is their lack of grammar because they already have the
phone in their hands during the first task at least during the classroom task. Grammar plays
a role as much as vocabulary. Grammar plays as much a role as words in their inability to
speak). Grammar is one of the essential items to be taught. But it is not the only thing that

can enable a person to communicate."
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LIN 8 also believed that “Grammar is not everything” but mentioned that “it underlies the
language. Maybe, | can be a little old-fashioned compared to most people, everyone may
want to teach a little more vocabulary, speaking. Of course, | agree with them but | think
that when grammar is very bad, it causes communication disorders. That's why, I think it's

important.”

The Cornerstone of All Other Skills

One of the high-level students’ instructors and the coordinator mentioned that grammar is
the cornerstone of other skills such as reading, writing, speaking, and listening. One of
instructors stated:

“So, it is basic for some skills as sub-skills. ... But as I said, there are places and areas where
it forms a base. Of course, there are.” [HIN 1]

Accordingly, the coordinator explained that “from my point of view, my personal opinion
seems to be much more logical to be taught when used in skills rather than focusing so much
on grammar. Therefore, our program is an integrated program and there are no extra skill
lessons. But our goal here is to integrate the grammar into the program we are giving. Of

course, nothing can happen without grammar. We will surely teach it."

4.1.2.1.2. Findings Related to the Relationship between Grammar and
Main Language Skills

The second question in the semi-structured interview for instructors was “What is the
relationship between the grammar and the main language skills?”. Table 22 presents that
high- and low-level students’ instructors think that grammar is a related to both productive
skills and each main skill.

Table 22

High- and Low-Level Students’ Instructors’ Perceptions on the Relationship between
Grammar and Main Language Skills

Codes HINs* LINs** Coordinator
The Cornerstone of Productive Skills 1 2 -
Relation with Each Main Skill 3 2 1

*HINs: High Level Students’ Instructors
**LINs: Low Level Students’ Instructors
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The Cornerstone of Productive Skills

One of the instructors gaving online lessons to high level students explained that there was
a significant relation between grammar and writing. The important reason behind this
relation was that the students could have higher points in writing exams when they improved
their grammar. So, one of them stated that:

“I think writing is the most, easiest skill to relate to grammar because I think learners should
use their grammar a little better in order to progress in a structured way and get higher
results.” [HIN 1]

Two instructors who gave online lessons to low level students explained that grammar is
acting as a cornerstone for productive skills like speaking and writing. The important reason
was that the students could have better accuracy in writing and speaking when they improved
their grammar. So, one of them stated that:

“Achieving competency in these skills is not 100% based on grammar. Of course, vocabulary
also has a great influence on this. However, grammar takes a great place in providing these
skills, especially in productive ones. | mean, that person knows the words very well, but
when s/he does not know where to place those words and in what form, so s/he cannot write,
speak and communicate. | am not talking about the thing that s/he always has perfect English
anyway. | am talking about the comprehensibility of the sentence s/he makes and his/her
ability to make a sentence. And when we say making sentences, what we are talking about
is grammar. So, | think grammar is 60% important. | think the remaining 40% is the
vocabulary.” [LIN 7]

Similarly, LIN 8 mentioned that "in other words, | think that if the grammar is well known,
on the one hand, those skills are also improved to reinforce the grammar.” And added that
“So, they are triggering each other. Sometimes, things like this can happen, for example, the
student speaks very fluently, s/he is enthusiastic, but grammar is very bad. There may also
be such situations. But I still see them all together because, very frankly, | do not come across
with a student's writing is excellent but speaking disgrace or vice versa. | think there is more
or less a parallel. Speaking may be a bit weaker on this issue because what people worry
most about is speaking while learning a new language. So, if I learn a new language and
learn Japanese, | will hesitate to speak most. Speaking from this point of view may be a little
different from time to time, but I think that they are intertwined, and they support each other."”
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Relation with Each Main Skill

Three of the instructors and the coordinator teaching English online to the high-level students
thought that grammar is related to the main skills. The first reason was that the students could
not develop the other skills without grammar. The second reason was that the receptive skills
like listening and reading helped the students adopt the grammar as an input while the
productive skills like speaking and writing provided them to produce the grammar as an
output. One of them stated that:

“As I mentioned before, all of these skills have grammar. So, grammar is like a glue. It acts
as glue, allowing other skills to be used. So, while we focus on other skills, we make an
effort to improve their grammar as well.” [HIN 2]

In the same way, HIN 3 noted that “grammar and the main language skills are intertwined.”
and said that “they cannot progress any other skills if they don’t already have or they don’t
improve good basic grammar skill. For example, for speaking, if you don’t have good
grammar, this cannot make them fluent. This goes same with writing, any other skills. They
can’t understand the complex reading texts.”

HIN 4 also mentioned that “in fact, grammar is very relevant to all of them” and added that
“I feel like there 1s more grammar input for listening and especially reading. You know,
students can reinforce more with what they hear about these skills or the structures in a
reading text. For example, they can use these structures for speaking and writing on their
own. They can turn it into a product. Some of them are input and some of them provide
production.”

In addition, the coordinator underlined that:

“Each one needs grammar. In other words, we need grammar and vocabulary to achieve the
other four skills. So, we call them sub-skills, but basically, they are basic, and others are
built on them for adults, but it is different for children. ... Since we teach adults now and
they have reached a certain age level, their point of view is different. They wonder the rule
in here and the grammatical structure there. That's why, we have to teach (grammar) of
course.

Two of the instructors teaching English online to the low-level students thought that
grammar was related to the main skills. The first reason was that the students could not
develop the other skills as grammar was the first step for each skill. The second reason was
that there was a relation between receptive skills and productive skills. For instance, the

students might take the grammar as an input in reading texts or listening tracks. Then, they
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can produce the output by using grammar in writing and speaking tasks. One of them stated
that:

“All of them are already interconnected. We cannot separate any of them. When we say
grammar, this is also effective in reading, it is effective in writing, speaking, and listening.
The more grammar rules we use properly, the more our understanding increases. After all,
if we talk about the past, when we are talking about something, we do not use “will” from
the future time or something. Of course, the meaning depends on grammar in such things.
So, grammar is a sub-level of all skills. That's why, it's important.” [LIN 5]

LIN 6 mentioned that: “For example, let's talk about productive skills, for example, writing,
speaking.” and continued that “again, in order to produce the language, we come to the same
point as | said, there must be input. There will be an input which should turn into output
later. So, | can say this for productive skills. It is the same for receptive skills. Here, it comes
from receiving. In order to receive and make sense of the language, there must be that input
again. That's why, I'm not saying the most important thing, but a very important step, a step
that cannot be skipped. So, | am not saying that it is the most important in order to apply the

other four skills well, but it is very important. For me, that is a step that cannot be skipped.”

4.1.2.1.3. Findings Related to the Language Skill That Grammar Is
the Most Necessary

The third question in the semi-structured interview for instructors was “For which language
skill is grammar the most necessary?”. Table 23 shows that the instructors believe that
grammar is the most necessary sub-skill for writing and speaking. The main reason was that
the students could be successful in other skills such as reading and listening when they had
better vocabulary knowledge even if they were not good enough at grammar since they could
deduce the meanings easily by the help of the known words.

Table 23

High- and Low-Level Students’ Instructors’ Perceptions on the Language Skill That
Grammar Is the Most Necessary

Codes HINs* LINs** Coordinator
Writing 2 4 1
Writing and speaking 2 - -

*HINs: High Level Students’ Instructors
**LINs: Low Level Students’ Instructors
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Writing

According to two of the high-level students’ instructors and the coordinator, grammar is the
most necessary sub-skill for writing. One of them explained that:

“... I cannot say the same thing for listening, reading, speaking because I believe there are
better results in knowing more words and phrases, but it seems more important for writing."
[HIN 1]

Similarly, HIN 4 stated that: “in reading, words can be inferred. | can say speaking or
writing.” and added that “it is more about such productive skills. It may be more important
in writing because if s/he knows the word in speaking, s/he can speak even if s/he does not
know grammar."

Moreover, the coordinator mentioned that:

“It is necessary for all of them, but as if it is much more necessary for writing because it
becomes much more obvious. For example, grammatical mistakes are made in speech, but
if they can be understood, there is no problem. In reading, it seems like they can guess the
meaning of the word. Again, it is very important, of course, they can misunderstand the
structure there, or they can guess the words on the listening. I think it is more important for
writing."

Unlike the high-level students’ instructors, all of the low-level students’ instructors thought
that grammar is the most necessary sub-skill for writing. The main reason was that the
students could convey the messages in speaking thanks to the vocabulary and body language;
even if they did not use grammar correctly; however, in writing, they needed to put the words
in the correct order, so grammar knowledge was needed to do this. Another reason was that
the students could understand the topics in reading and listening by finding the unknown
words from the dictionaries or deducing the meaning of the topic from the vocabulary
although they had to know grammar as well as vocabulary to write something. One of them
explained that:

“I think it might be writing. Most importantly, the most important part in terms of expressing
yourself is writing. When you write something differently, either other people don't
understand, or they can understand it differently. Therefore, even though there is no grammar
in reading, we can easily deduce it from the structure of the sentence. We can infer the
meanings of words. Grammar is also both important and not important in speaking, as we

can understand, after all. We do not use grammar rules in Turkish either. It can be understood
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in terms of communication. But if we construct such sentences incorrectly in Turkish, we
can mention the other meanings. In this sense, | can say writing." [LIN 5]

Likewise, LIN 6 noted that “now there, maybe, fluency comes into play” and gave an
example by saying that “for example, although there is no accuracy at the speaking point,
fluency is sometimes seen, and the meaning may be understood. So, communication is
provided. But maybe I think it is more important for writing than speaking. So, maybe you
use the language more accurately in writing, you use more wide-ranging vocabulary,
communication becomes stronger through writing. And for example, there are non-verbal
things in speaking. There are also communication tools. You can use them in speaking. But
it is not like that in writing. So, | think the most important is perhaps writing."

LIN 7 also mentioned writing and explained that “in reading, a student searches on the
Internet, etc. in a way, s/he can understand it again. | don't believe grammar's place in
listening is that big because other things come into the listening. Here's about recognizing
the sounds you hear. Being able to recognize the words s/he hears as words are involved. It
is not just vocabulary or not just grammar, for example. In listening, being able to hear,
recognizing, and distinguishing those words are much more important than grammar. But
let's get to writing. The student has time, for example. S/he can think long and hard. Despite
this, the student cannot do anything if s/he does not know grammar. S/he looks from the
dictionary for the word, yes, the only place to look for grammar is Google translate, but that
still does not mean that the student knows grammar. Therefore, if there is no grammar, | do
not think that correct writing can be produced.”

Similarly, LIN 8 stated that “if I need to choose one, I say writing.” and explained that
“because in listening, something can be understood again. In speaking, the problems can still
be told, although there is no correct grammar, as even if s/he is a native speaker, grammar
may not be followed. So, minor errors are not a problem. But in the writing, there should not
be many errors. Of course, there can be mistakes. In the meantime, | teach academic writing
in the department. | am also very into it because | am a graduate of literature. We always
wrote papers in the department. | think it is a little more obvious when we develop it. So,
when a competent person sees it, | think s/he can say it more clearly but speaking may be
instantaneous. We can’t also talk sometimes but I think grammar shows itself a little more

in writing."
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Writing and Speaking

Two of the high-level students’ instructors thought that grammar is the most necessary sub-
skill for writing and speaking. One of them explained that:

“... So, when I think of writing, I realize that some people have a tendency to writing, but
the understanding regarding grammar is somewhat erroneous there. | think grammar is
important in spoken language as well as written." [HIN 2]

Moreover, HIN 4 stated that “maybe, I usually focus a lot on speaking, so I would choose
speaking” and explained that “because that’s the easiest way to see the level of students.
They will make many mistakes if they don’t have a good grammar level. But it’s also

important in writing since, in their sentence structures, you can also see their level.”

4.1.2.1.4. Findings Related to Teaching Grammar during FTFE

In this part, the research question is “What are the perceptions of low- and high-level
Students’ instructors in terms of grammar teaching techniques in face-to-face education?”
In order to find the answer to the third research question, the fourth question in the semi-
structured interview for instructors was “How do you teach grammar during face-to-face
education?”. As can be understood in Table 24, nearly all of the instructors prefer teaching
inductively; however, only one of the high-level students’ instructors prefers teaching
deductively during face-to-face education.

Table 24

High- and Low-Level Students’ Instructors’ Perceptions on Teaching Grammar during
FTFE

Codes HINs* LINs** Coordinator
Inductive teaching 3 4 1
Deductive teaching 1 - -

*HINs: High Level Students’ Instructors
**LINs: Low Level Students’ Instructors

Inductive Teaching

Three of the instructors and the coordinator teaching English to high level students stated
that they preferred teaching English implicitly since personalization was significant for the
students. Another reason was that discovering the grammar rules has more benefits for the

students. One of them explained that:

80



“When I was in face-to-face education, | used to adopt introducing a structure when my
students were talking about themselves by including the things that happened in their lives.
It was the technique | have used most, or | would describe something interesting about
myself. Then, 1 would ask if something like this happened to them. From there, here is a
chain of activities that will improve events, etc. ... of course, it does not seem like a usual
grammar lesson. In a way, it would be storytelling. I've always been teaching in this way."
[HIN 2]

Similarly, HIN 3 stated that “usually, what I do is to try to lead them, guided discovery.”
And gave an example by saying that “for example, I give them an example and we analyse
together. In the end, they come up with the rule on their own. I don’t just tell the rule and
then explain because it is more beneficial for them. They are analysing it themselves. And
then, after I give them some practice or some games, but the main point was conceptual
analysis and to come up with a conclusion. If you give the rules immediately, they cannot
analyse it on their own.”

HIN 4 also noted that “first I was focusing on meaning” and added that “I was allowing the
student to discover the meaning of the structure there. Then, | was starting to focus on the
form of the structure. So, it was going that way. For example, there may be dialogue. I asked
what the meaning of the underlined sentence in the dialogue could be. What meaning could
it add? It might have added suggestions. We are using this structure in the suggestion. What
kind of verb comes after this structure? | was going this way. First, | was focusing on the
meaning, then the students' discovery of the structure, then the structure of that form in face-
to-face education.”

Furthermore, the coordinator highlighted that:

"Now the part we call technique is included in the presentation. Normally, | teach grammar
with elicitation when | teach in face-to-face or discovery learning. I'm teaching with guided
discovery. What's that? Asking questions from within reading and trying to make them find
the rule is what we call as guided discovery. Or they can be listening. Listening to the
recording and asking questions to get the grammar rule there. This is how | was teaching in
face to face. "

Most importantly, all of the instructors who taught English to low level students stated that
they preferred teaching English implicitly. The main reason was that there was more time to

discover the function and structures. One explained that:
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“Unlike now, different activities can be done with papers in the classroom environment. In
face-to-face education, it can be done by making it theatrical, what | mean, by adding role-
plays like this. But you are trying to role-play online as well, but it's not like role-play. So, |
am not satisfied because they get in front of the stage in the classroom, they get into the role
as if they did, it was nice. [LIN 5]

LIN 6 mentioned that “for example, I realized that I applied more PPP (present, practice,
produce)” and explained that “somehow you present the language in reading, in listening,
etc. After that, you offer a practice opportunity, then you make a production activity, and
you cover the target language in some way. This is in face-to-face education. Inductive
teaching was better in face-to-face education because you do role-play, you add drama, you
use realia, you do storytelling, 1 don't know, there are a lot of presentation stages."
Similarly, LIN 7 noted that “I am trying to teach grammar with an education in which the
student can derive meaning and function from a text, a listening, something and maybe a
photograph from which s/he can make sense” and continued by highlighting that “my initial
goal is deduction of the meaning, then the function, and finally the structure itself, that
formula again by the student himself."

LIN 8 stated that “for example, waiting for them to make inferences in the face to face was
something I did a little more” and added that “because there was time for this. [ was able to

encourage them a little for it."

Deductive Teaching

One of the high-level students’ instructors preferred teaching explicitly during face-to-face
education as the students wanted to learn the grammar rules directly. She mentioned that:
“... T'have to point out that even if I tried to use such activity, something fun as a warm-up
at the beginning, | have never explained grammar without using the board after saying that
we are starting this grammar topic. As a teacher, I am not such an implicit grammar narrator.
I'm also teaching explicitly. Our lesson proceeded as follows, we use the examples like this,
we do it like this. Of course, this happened the same way online. | don't think | used any
method online. And as | have already said, since only the students who are hungry for
learning come to the classes, | always told them all very directly, since they think that the
teacher will tell the rules and let them go.” [HIN 1]
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4.1.2.1.5. Findings Related to Teaching Grammar during ONED

In this part, the research question is “What are the perceptions of low- and high-level
students’ instructors in terms of grammar teaching techniques in online education?” In order
to find the answer, the fifth question in the semi-structured interview for instructors
was “How do you teach grammar during online education?”. Table 25 illustrates that in
contrast to the FTFE, nearly all of the instructors prefer teaching deductively; nevertheless,
only one of the high-level students’ instructors and the coordinator prefers teaching
inductively during online education.

Table 25

High- and Low-Level Students’ Instructors’ Perceptions on Teaching Grammar during
ONED

Codes HINs* LINs** Coordinator
Inductive teaching 1 - 1
Deductive teaching 3 4 -

*HINs: High Level Students’ Instructors
**LINs: Low Level Students’ Instructors

Inductive Teaching

One of the instructors and the coordinator who taught English to high level students stated
that they taught English implicitly by showing some example sentences during online
education. The most important reason was that discovery learning was more useful for
students. One of them stated that:

“Again, I tried to follow the same things. We analysed the example and then they would
form the rule. I used some example sentences not the ones in the reading texts.” [HIN 3]
Likewise, the coordinator mentioned that "frankly, we were able to continue the same way
online, and how was it easier in some ways?” and explained by giving an example: “for
example, there are places we want to draw in reading, you are doing elicitation, but we are
reflecting on the board, it may not be possible to see children from there, but right now they
saw those readings directly on their computer and screen or we shared the transcription of
listening from there and we were able to use color-coding much better. This is what | said
now, schools with smart boards were already using it, they can take it much more easily in
this way, but in our conditions, I think in this guided discovery part, which we use while

giving the rule of grammar, | am very pleased with the online because it was very easy and
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practical. The student could also understand very clearly. | feel as if teaching has just become
better."

Deductive Teaching

Three of the instructors who taught English to high level students mentioned that they taught
English explicitly during online education. One of the reasons was that the instructors did
not have enough time to get prepared for the online lessons. The other reason was that the
instructors were worried about if the students could understand the grammar topic clearly in
implicit teaching or not. One of them explained that:

"Directly, | said that yes, we are studying grammar today and we will learn the following.
And then in addition to some extra activities | prepared when | needed, we did the activities
in the book and completed the lesson.” [HIN 1]

HIN 2 stated that “but in online teaching, it happened like this.” and explained that “PPTs
were used too much. There was a lot of attention in the form of questions and answers. So,
| had to turn to traditional grammar-translation too much."

Similarly, HIN 4 mentioned that I tried to provide this again in online education, but I think
I may have gone directly into online education a little more because every day in face-to-
face education, I tried to get students to discover “if clause” for example”, but explained that
“during the online education, I think that if I go like this, the student may not fully
understand, s/he may miss the lesson. Here s/he has forgotten the beginning, then | started
to say what subject this was. But again, | focused on meaning first and then went over the
grammar structure again. But | think that was more of explicit instruction. I noticed that |
went directly in the online education while I did not prefer it in face-to-face training."”

In a similar way, all of the instructors who taught English to low level students stated that
they preferred teaching English explicitly. The main reason was that the explicit teaching
was more time-saving and easier during online education. One explained that:
“Unfortunately, online has its limitations, so I almost couldn't use many techniques. We give
situations by trying to use them communicatively and trying to use them within meaning, to
talk about them or to try to go on improvised speech, both to improve their speaking skills
and to absorb what they have learned, but as | said, some techniques cannot be used. | have
used the grammar-translation method a bit like that, especially in the last hours. We have to
say that here is the rule, look and study again, and if there is a problem, tell me because we

will look at it again. It was a more direct expression.” [LIN 5]
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LIN 6 also explained that "how easy was it to implement this online? Yes, in the presentation
stage, maybe somehow, I could present the language,” and added that “but here learner
engagement is very weak. For example, you ask a discussion question, try to get them into
the subject like this, you will present the language, but if they don’t want to participate, they
do not participate. What you can do in the practice section is more limited in the online
period. Unfortunately, it is more limited online. So, | said there is such a thing and gave the
rule directly.”

Similarly, LIN 7 stated that "but it wasn't like that online” and continued by explaining that
“likewise, I went through text, listening, photograph and tried to explain grammar by
following the same steps. But | couldn't get it because | couldn't get a reaction from the
students. It's ruined, it's all messed up. I couldn't act like a clown, either. What will you do
in front of the camera? As such, my technique did not change, but I can say that some
elements in my technique had to change. And it hasn't been efficient, but that's a bit of a
class thing as well. You know, my class was strange. For example, I couldn't use my body
language, | couldn't play games, | couldn't throw a ball to my students. | could not speak to
my students. | didn't get an answer as soon as | talked about it. As such, inductive teaching
couldn't go away. The students do not answer. | changed the questions, but there were times
when | could not get a reaction and said this is it, guys."

LIN 8 mentioned that “but it doesn't look like it's going very well online. I did it from time
to time, but I did piece by piece” and gave an example by saying that “for example, they
would be learning the 3rd conditional. | could say that yes, after reading a sentence or a text,
| could act as if they understood the differences in this structure, but | was doing it more in
face-to-face education, and maybe | could spend more time on it. | can say that this has been
a little less online. In order not to distract too much, | was giving the rule after a while, since

my class was not such a clever class."

4.1.2.1.6. Findings Related to the Grammar Activities during FTFE

In this part, the research question is “What are the perceptions of low- and high-level
students’ instructors in terms of grammar activities in face-to-face education?” In order to
answer this research question, the sixth question in the semi-structured interview for
instructors was “What kinds of grammar activities do you use during face-to-face education?

Why?” Table 26 demonstrates that both low- and high-level students’ instructors used some
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mechanical and communicative activities during face-to-face education. Additionally,
according to the coordinator, classroom interaction and peer learning can also be observed.
Table 26

High- and Low-Level Students’ Instructors’ Perceptions on the Grammar Activities during
FTFE

Codes HINs* LINs** Coordinator
Mechanical Activities 3 2 -
Communicative Activities 3 2 -
Classroom Interaction - - 1
Peer Learning - - 1

*HINs: High Level Students’ Instructors
**LINs: Low Level Students’ Instructors

Mechanical Activities

Three of the high-level students’ instructors stated that they used some mechanical activities
during face-to-face education. One of them mentioned that:

"Fill in the blanks, multiple choice, matching, whatever is in our book and Step Up. For
example, when | was in face-to-face education, | would always take an extra worksheet to
the class except for the Step Up and book." [HIN 1]

Similarly, HIN 3 explained that “I usually give fill in the blanks.” And added that “when
they master that, I give more complex activities. Sometimes matching activities,... But first,
always filling the gaps because this is the simplest for them. When they feel more efficient
with the form, then I go to the more complex.”

HIN 4 also stated that "... but apart from that, we did the mechanical activities in this online
education, as we do at school."

As the high-level students’ instructors, two of the low-level students’ instructors also stated
that they used some mechanical activities during face-to-face education. One of them
mentioned that:

“I would start from mechanical activities during the face-to-face education and go to
productions. What do we call mechanical activities? Here is the filling in the blanks,
matching, sentence completion, rewriting.” [LIN 7]

Likewise, LIN 8 explained that "exercises are given, like filling in the blanks, rewriting the

sentence, matching and so on."”
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Communicative Activities

All of the high-level students’ instructors stated that they used some communicative
activities during face-to-face education. The main reason was that the students should use
the grammar structure while learning the language. One of them mentioned that:

“... Tused to utilize speaking activities very often when I was in face to face. I would create
a context where they would revise the structure they just learned and have a speaking activity
every time." [HIN 1]

HIN 2 also stated that “I would try to use a lot of games that would increase their speech”
and added that “they will use what they have learned in semi-controlled dialogue activities
where they will talk to each other. So, for example, I used that structure to make them talk.
For example, | was trying not to finish the lesson without doing that."”

Similarly, HIN 3 mentioned that “I love role-play activities or some games.”

As well as the high-level students’ instructors, two of the low-level students’ instructors also
stated that they used some communicative activities during face-to-face education. One of
them mentioned that:

"I start from these, | go on with role-plays, writing tasks, and games that they can talk about.
If applicable, I use the station technique. | do things like this, normally when I teach in face-
to-face in my classroom.” [LIN 7]

Similarly, LIN 8 noted that “but for example, they could do group work nicely.” And gave
some examples by saying that “here they were putting parts of the story together, including
grammar. | had arranged group work activities such as story completion in face-to-face
education because they only see the previous sentence, very funny things were coming up.
Or 1 also liked role-plays. The contest for who wants to be a millionaire was made with

groups. For example, we made a magazine about famous inventors."

Classroom Interaction

The coordinator stated that the classroom interaction in the communicative activities was
significant. The main reason was that the students could use the target structure by
interacting with their friends in the classroom. Another reason was that s/he felt satisfied
when the students could produce the language in groups. S/he stated that:

“Definitely a pairwork and group work in face-to-face were the ones I used most. After doing
a mechanical activity after a grammar presentation, | was very pleased to see that group work

in class. Because the student could use it directly. "
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Peer Learning

The coordinator underlined that there were some opportunities for peer learning. Since the
students could learn to form some structures from their friends in groupwork activities. S/he
stated that:

“S/he was collaborating if s/he couldn't use it herself/himself, s/he could get peer feedback,
s/he could support his/her friends. Somehow, they could get it on much more easily. As a
result, it is a sub-step of socio-cultural theory, that is, we were taking this group work
together, supporting each other, the teacher’s help right there, as an expert, as a facilitator in

the classroom."

4.1.2.1.7. Findings Related to the Grammar Activities during ONED

In this part, the research question is “What are the perceptions of low- and high-level
Students’ instructors in terms of grammar activities in online education?” In order to answer
this research question, the seventh question in the semi-structured interview for instructors
was “What kinds of grammar activities do you use during online education? Why?” Table
27 shows that most of the instructors used mechanical, meaningful, and communicative
activities during online education. Moreover, there were some problems with classroom and
peer interaction. Additionally, one of the low-level students’ instructors believed that she

used L1 more, and teacher talking time increased in online education.
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Table 27

High- and Low-Level Students’ Instructors’ Perceptions on the Grammar Activities during
ONED

Codes HINs* LINs** Coordinator

Mechanical Activities 3 - -
Mechanical and Meaningful - 3 -
Activities

Communicative Activities 3 3 1
Classroom Interaction 3 1 -
Peer Interaction - 3 -
Use of L1 E 1 -
Increase in Teacher Talking Time - 1 -

*HINs: High Level Students’ Instructors
**INs: Low Level Students’ Instructors

Mechanical Activities

Three of the instructors giving online English lessons to high level students stated that they
did more mechanical activities during online education. The main reason was that they were
not able to do the activities which required some interaction, but the mechanical activities
could be applied similarly in face-to-face education. One of them explained that:

“Fill in the blanks, multiple-choice, matching, ne varsa kitabimizda ve step up’imizda.
Mesela soyle bir sey de var yiiz yiize egitimdeyken hep step up ve kitap disinda fazladan bir
worksheet hep gotiiriirdiim sinifa yine ama bu online egitim siiresince step up ve kitap disina
cok ¢iktigimi hatirlamiyorum.” [HIN 1]

Similarly, HIN 2 explained that “we started to do many mechanical exercises in online
education such as question-answer, find the true form, find this, find that” and added that
“Bravo's request was as follows: Give it to us, if we have a question we might ask, let's not
waste time with such activities.

HIN 4 also mentioned that "... But apart from that, we did the mechanical activities in this

online education, as we do them at school."

89



Mechanical and Meaningful Activities

Three of the low-level students’ instructors stated that they used many mechanical and
meaningful activities during the online education. The main reason was that there was not
enough opportunity to do some communicative activities online. Another reason was that
the students’ level was low. One of them mentioned that:

“For example, if the teacher has a prediction that a class is weak in grammar or structure will
be difficult, then controlled practice can be increased. For example, | did that in relative
clauses because | think it was a difficult topic for my class. And they needed to practice a
little more controlled practice until they can distinguish between right and wrong structure.
Afterward, they can add something from themselves such as semi-controlled practice for
example placing the conjunction, combining two sentences."” [LIN 6]

Likewise, LIN 7 stated that "since there wasn’t production, I had extra mechanical activities
online” and continued by explaining that “also, because my class is a class that does not
know ““am, is, are”, we did mechanical activities."

LIN 8 also explained that “mechanical activities such as filling in the blanks, conjugation of
verbs or something were the most useful thing in this period.” and added that “so, they may
be like filling in the blank, maybe placing it in the right place, writing a complete sentence
at the end, but when I think about it now, | realized that | did this from time to time. For
example, we made an example sentence. Sometimes, they got stuck, they didn’t understand,
| was aware. | was saying okay, let's think in Turkish. Help me, | could not think of an

example. We made sentences with them online."

Communicative Activities

Three of the instructors and the coordinator who taught online English lessons to high level
students stated that they could not do communicative activities much during online
education. The main reason was that the students did not have a chance to work together in
online education. One of them explained that:

“We could not do effective speaking. For production, the students might say one sentence,
but | used to use speaking very often during face-to-face education. |1 would create a context
where they would use the structure they just learned and have a speaking activity every time.
But that didn't happen online and that made me a little sad.” [HIN 1]

Similarly, HIN 3 noted that “unfortunately, they couldn’t have any speaking activities.” and

added that “they couldn’t have role-plays because we didn’t have any options in our
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programme. I was trying to give them some public topics, but it wasn’t like face-to-face.
There weren’t many options.”

HIN 4 also mentioned that ""Students have practiced less on speaking."

Likewise, the coordinator explained that “We could do chain activities, not individual ones.”
and gave an example: “for example, we could include the whole class. We could also use it
online. But the part we could not use online was the production part. Now, we are trying to
improve it a little more in this term. But for us to see the production part, we need to create
a platform where the student can use the rule we have taught. It just doesn't happen alone.
In the same way, three of the low-level students’ instructors explained that they could not
use the communicative activities during the online education. The main reason was that there
was no peer interaction during the online education. Another reason was that the students
did not have enough knowledge about using the technology to do pair work or group work
activities. One of them mentioned that:

“Even if you sometimes want to do, when you say let's do group work, two of them come
out of the lesson. In other words, because of the problem of using the much more limited
interaction pattern, the practice part was incomplete in my opinion. | never attained
production. So, they didn’t want to produce. Once I wanted them to write a small paragraph,
only 1 or 2 out of 3 or 4 students wrote it. They didn’t write, so you were waiting for an
example, they didn't even answer patiently whether they wrote or not. So, they could not
produce. They didn't. They would rather not do it because production is more challenging, a
new application.” [LIN 6]

LIN 7 also explained that “look, I'm going to share a very nice point now. There was no
productive part online” and continued by saying that “there was a mechanical part, but there
was no productive part. The number of students attending classes was about 3. Okay? You
make the 3 people a group. You are sending them somewhere so that they will call each
other, supposedly they will study. They went, but they did not come. They couldn't. Mine
left Teams to call each other. They were so immersed. | could not conduct my lesson. |
mostly had one student, and that is another issue."

Likewise, LIN 8 stated that “production is left behind” and explained that “in other words, I
was giving speaking activity so that they can make a meeting, but it was not like in the face-
to-face education. One cannot connect, the other's mother is calling or something. So yes, |

think the online education lacks communicativeness."
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Classroom Interaction

Three of the instructors teaching online English lessons to high level students stated that
classroom interaction changed during online education. The interaction was generally
teacher to the students. So, they were not able to do pair work or group work activities. Also,
this situation was the most important reason for the decrease in communicative activities in
online education. One of them explained:

"It was completely in the class to the teacher and teacher to the class form.” [HIN 2]

HIN 3 also stated that “We cannot have those group work activities or pair work activities.
Those were missing.”

Similarly, HIN 4 mentioned that “we definitely couldn't do pair work, group work.” And
underlined that “it was a huge lack in online education on our behalf. There was a direct
student and teacher focused interaction."

Additionally, one of the low-level students’ instructors explained that various types of
classroom interaction were not applied during the online education. For example, she
mentioned that:

“... change the communicative pattern. Sometimes it is the whole class, sometimes it is pair
work, group work, open-pair, close-pair, so there are many such communication patterns. In
my opinion, these are constantly changing the communication/interaction pattern, which
eases the burden of the teacher, maximizes that interaction, and optimizes the efficiency of
that practice part. There is no such possibility, that is, you cannot do a whole class online,

you cannot do open pair or close pair activity." [LIN 6]

Peer Interaction

Three of the low-level students’ instructors explained that there was no peer interaction
during online education. Also, this issue was the main reason for less or no communicative
activities. One mentioned that:

“Again, I can talk about communicative patterns. They always had to do these patterns
themselves in online. | could never use pair work or group work activities. That's why, they
always worked alone. | gave the answers and checked. We reviewed the wrong ones. So,
only the booklet was done. That's why, I think it was boring. However, if you have face-to-
face education, you can make a whole class activity, you can make a group of 2, they learn
from each other and compare their results. They can do it in groups of 4. After that, they can

form open pairs, check the results with someone else. Interaction never happened in online.
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However, in face to face, | think they learn a lot from peer interaction. For example, you
assign a grammar activity, then they do it themselves, then they turn and check from each
other, and for example, the person can explain why the answer is wrong to his/her friend.
S/he can say that you did this part wrong. They can do it themselves in the group without
asking the teacher. There's less work for you when it comes to the feedback part.” [LIN 6]
Likewise, LIN 7 explained that “not being able to look at the other person's eyes or their
paper, not having an elbow contact with each other, and perhaps not being able to poke each
other also affected them negatively” and added that “they couldn't interact with each other.
It may be because you cannot interact in English with someone on the phone if you are not
very good."

LIN 8 also stated that ““so, they just communicate with the teacher. I tried to follow a lot, but

| cannot be satisfied like the one in the real classroom."

Use of L1

Surprisingly, one of the low-level students’ instructors explained that she was afraid that the
students who attended the lesson might not go on the online lessons if they did not understand
the topic. For this reason, she had to use L1 more during online education. For example, she
mentioned that:

"I was speaking English as much as possible in the lessons, but I was sometimes doing “hit
and run” in Turkish. So, I spoke 80-90% in English. In this online teaching period, | used
Turkish more than | have ever used. So, they were in dire need of L1. I've had such a process,
but normally it's not my style for example. But I had to adapt it in that way. | was not able
to respond, and | had a fear that there were already a handful of students coming. | had to
readjust my teaching for this, assuming that they also did not understand and would not come
to class." [LIN 6]

Increase in Teacher Talking Time

One of the low-level students’ instructors explained that she had to talk more during online
education since she could not use the activities that required peer interaction. For example,
she mentioned that:

"As a result, not being able to use what | know and use in face-to-face education increased
my TTT." [LIN 6]
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4.1.2.1.8. Findings Related to the Benefits of Teaching Grammar
Online
The eighth question in the semi-structured interview for instructors was “What are the
benefits of teaching grammar online?”. As can be seen in Table 28, various materials,
increase in student talking time and participation, being a timesaver, improvement in
technological skill, easiness in grammar presentation and mechanical activities are the most

important benefits of teaching grammar in online education.

Table 28
High- and Low-Level Students’ Instructors’ Perceptions on the Benefits of Teaching
Grammar Online

Codes HINs* LINs** Coordinator
Various Materials 2 - -
Student Talking Time 1 - -
Timesaver - 2 -
Improvement in Technological Skill - 1 -
Increase in Participation - 1 -
Grammar Presentation - - 1
Mechanical Activities - - 1

*HINs: High Level Students’ Instructors
**LINs: Low Level Students’ Instructors

Various Materials

Two of the high-level students’ instructors believed that online education provided different
types of materials and exercises in terms of teaching grammar. Due to the fact that there
were many resources about grammar on the Internet. One of them mentioned that:

“There may be advantages in accessing many resources. If a curriculum is made that we can
use them, and first of all, all kinds of technical problems such as connectivity have been
carefully considered first and accordingly, all the precautions are taken, and | think that the
presence of computers that are capable of using the screen to show many things will be very
useful to grammar.... I think that it will be very useful if the resources on the internet are
somehow presented to students. For example, there are some exercise sites, for example, |
was using them too much. Or here | have used a lot of videos. For example, many examples

that 1 could not know emerge suddenly. If some students may not understand one example,
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others may not understand other examples, then they suddenly see something, suddenly they
can understand the structure.” [HIN 2]

HIN 3 also explained that “it’s easy to access many worksheets.”

Student Talking Time

One of the high-level students’ instructors thought that the students had more chances to
answer the questions or to share their opinions during the online education due to the number
of students. She highlighted that:

“There is no opportunity to ask every question in the classroom. Or I give every student the
right to speak. So, each student speaks less. But in online education, 3-4 people were talking
constantly. There were many opportunities for them to improve themselves. Normally, if
they can speak once in speaking, they have spoken nearly 8 times during online education."
[HIN 4]

Timesaver

One of the low-level students’ instructors believed that online education was timesaving in
terms of revision for the lessons. So, they could reach many resources to practise. So, she
stated that:

“It can be thought as saving time, maybe if the student has some time left, s/he can revise it
again. | said to my students that they should find out some activities, do them and ask the
questions that they don't understand. | was doing some extra courses. We were looking at
them. So, they can find more things. They realized that they had more at their disposal. In
that respect, it can be said that online has this benefit." [LIN 8]

LIN 5 thought that online education was timesaving; however, face-to-face education was
better to teach grammar to use it in daily life or to communicate and stated that:

“S/he can take any time what s/he wants without spending too much time. Online has such
beauty. Without leaving your house, if there are no problems in financial terms, it is
something you can adjusted to. Maybe, s/he becomes more willing in this sense if there is
someone who does not like to go out, but language teaching includes a little more such
communication. It is not a problem to teach the grammar directly, if we are studying for
YDS, we will give it the rule here too, look here, you will do this when you see this. If this

is what we mean by learning a language, it is very useful, you learn without standing up, but
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if we want to teach using it in daily life or using it while communicating with others, face-

to-face education is more advantageous.”

Improvement in Technological Skill

One of the low-level students’ instructors believed that online education caused her to search
for some technological tools to use while teaching grammar. So, she stated that:

“You are thinking about how you can integrate something more digital like that. There is a
side that motivates the teacher, how | can use technology better, how I can use a different
application while presenting grammar. For example, instead of constantly preparing PPT,
how can | do something, do | have a way to present differently, is there something like an
online application? Because it's not like the one in the class, and all you need in the classroom
is the board marker and you can get the job done with the board as long as you are in the
classroom. You can explain with your own classroom management tricks. But there may not
be this environment online. You have to do something more technological like this. This
aspect improves the teacher. What else can | do? | think it motivates the teacher to research

what else s/he can do to ease his / her work and burden.” [LIN 6]

Increase in Participation

One of the low-level students’ instructors believed that some students felt more comfortable
to participate in the lessons during online education because of their personality. So, she
stated that:

“For example, a student of mine attended every lesson during face-to-face education. He
wasn't very successful, though. For example, that boy was trying to participate in the lesson
from time to time, he was listening to everything, | realize he just did not understand very
well. He was also shy. When the attendance obligation in online was suspended, the student
started to show himself. He started asking questions. Here he started to comment, answer the
questions, explains something, |1 wanted others to do that, too.” [LIN 8]

Grammar Presentation

The coordinator mentioned that presenting grammar in online lessons was easy. In addition,
the instructors were more organised. She explained that:

“As the coordinator, we were able to make the presentation part much easier. The instructor

is also much better prepared. The transition can go very smoothly."
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Mechanical Activities

The coordinator stated that she could do some mechanical activities easily. She stated that:
"Mechanical activities can work very well."

However, one of the high-level students’ instructors did not believe that there were any
benefits of teaching grammar online because of her preference for teaching grammar. So,
she stated that:

“So, I guess I can't say that | like distance education very much because | am a somewhat
traditional teacher and that I am among the advocates of the face-to-face because | am a
teacher who wants to see the board, use the board, be in touch with my students and share
the same environment with them. I think that the things done together are more effective. As
here, the concentration of the students gets disturbed very quickly, there may be technical
problems. | think it didn't help because as | said, | think that the grammar lessons | taught in
class are more beneficial than online. More effective. As I said, although | cannot observe
such an incredible difference due to the fact that they are bravo students, | was leaving the
grammar lessons more satisfied than the lessons in face-to-face education rather than online
education. | wonder if there is always such a question mark in online lessons, is it clear, is
there any problem? Maybe this could also be due to something: I could understand more
clearly whether they learned the structure since | could observe them in the production part,
but since | didn't have that chance here, | couldn't observe that. Uncertainty has always
remained in my mind.” [HIN 1]

Similarly, one of the low-level students’ instructors did not believe that there were any
benefits of teaching grammar online as she thought that the students could not communicate
with each other and learn the language exactly. So, she stated that:

“There are none. If your aim is not to let the student communicate, okay, the student will
enter YDS or something. The student does not care to speak English. It works at that point
because you're just going mechanically anyway. At that point, language teaching is no
different from geography teaching and it can work there because you don't care if the student
talks and understands what s/he is listening to. The student also doesn't care. It goes
mechanically only. The student will learn to take tests. It works at that point. I don't know if
this is language teaching or not. Other than that, if our aim is to enable the student to

communicate, it is useless.” [LIN 7]
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4.1.2.1.9. Findings Related to the Challenges of Teaching Grammar
Online

The ninth question in the semi-structured interview for instructors was “What are the
challenges of teaching grammar online?”. Table 29 demonstrates that classroom
management was the most challenging aspect while teaching grammar online. Some of the
high-level students’ instructors believed that they were not satisfied enough, and the duration
of the lessons was limited. Furthermore, the classroom interaction was low. For this reason,
the students could not learn from their friends. Surprisingly, one of them thought that she
had to change her teaching method, and repoted that creative activities were limited.
According to the findings, some of the low-level students’ instructors’ and their students’
motivations were low. Additionally, the activities, peer interaction, personalized feedback,
and production were limited in online education. Finally, no one had enough experience of

online education. Therefore, this was the biggest challenge for the coordinator.

Table 29

High- and Low-Level Students’ Instructors’ Perceptions on the Challenges of Teaching
Grammar Online

Codes HINs* LINs** Coordinator
Satisfaction 2 - -
Limited Time 1 - -
Classroom Interaction 2 - -
Peer Learning 1 - -
Teaching Method 1 - -
Limited Creative Activities 1 - -
Classroom Management 1 2 1
Inexperience - - 1
Students’ Low Motivation - 1 -
Instructors’ Low Motivation - 1 -
Limited Activities - 1 -
Limited Peer Interaction - 2 -
Limited Personalized Feedback - 1 -
Less Production - 1 -

*HINs: High Level Students’ Instructors
**LINs: Low Level Students’ Instructors
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Satisfaction

Two of the instructors teaching English online to high level students mentioned that they did
not feel satisfied with teaching grammar online. For instance, one of them stated that:

"As | said, | cannot observe production, | cannot get assurance, so | cannot get such approval,
| cannot get approval that everything is clear.” [HIN 1]

HIN 2 also explained that “We cannot understand whether the student understands or not.”
and highlighted that “this is the biggest challenge. We cannot be sure of anything. However,

it is the main achievement in learning. So not being able to understand."

Limited Time

One of the instructors teaching English online to the high level students mentioned that they
did not have enough time to attract their attention and to do more activities. She stated that:
“I had a hard time while starting to teach grammar because everything is clearer and faster
in online lessons. | do not think that there is much time and opportunity to do activities that

can attract their enjoyment and attention.” [HIN 1]

Classroom Interaction

Two of the instructors teaching English online to the high-level students mentioned that the
students did not have the opportunities to do pair work or group work activities. One of them
explained that:

“Later, for example, I can also give an example that comes to my mind right now, for
example, if it is in the classroom, | can get the answers from the whole class together, so |
can observe the answers of each of them more easily in the classroom. But since it was
progressing in a turn way here, there was no discussion environment.” [HIN 1]

Similarly, HIN 4 noted that "I used to utilize pair work activities a lot in grammar teaching,”
and gave an example by saying that “for example, they look at the reading passage together,
highlight the following structures, or ask each other questions in groups of 2 and answer
them by using these structures. It is difficult to do these in distance education, although there
are channels where they can work in pairs online, I do not think it is that effective because |

cannot practically observe all students."
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Peer Learning

One of the instructors teaching English online to the high-level students mentioned that
during online education, there was no peer learning. She stated that:

“... It doesn't lead to a situation a student helping another student learn. I think this can be

considered as a big deficiency.” [HIN 1]

Teaching Method

One of the instructors teaching English online to high level students mentioned that during
online education, she had to change her teaching method. She stated that:

“Other than that, having to use GTM a lot while teaching. It is a huge challenge for me not

to teach by using my own notions regarding language teaching.” [HIN 2]

Limited Creative Activities

One of the instructors teaching English online to high level students stated that during online
education, she did not prepare a lot of creative activities. She explained that:

“Creating activities because you don’t have many options. The lessons become a little bit

monotonous.” [HIN 3]

Classroom Management

One of the high-level students’ instructors and the coordinator teaching English online to the
high-level students stated that during online education, she could not manage the classroom.
She explained that:

“The focus time of the students has decreased, and | think their motivation has decreased.
As soon as their motivation lowered, | couldn't do anything because the student had already
disappeared or was gone. But if education was face-to-face, | could include the student a
little more. At least, 1 would come close to him/her, 1 would ask him/her something. There
is a distance between us, and | cannot communicate with the student.” [HIN 4]

In the same way, the coordinator also highlighted that "we had a hard time online. So, we
had a hard time in this respect.” and added that “because it is very difficult to create those
activities, and it is very difficult for me to implement them online. Why? Because they need
to exit this platform, enter a different platform they created themselves or a different tab
here. You cannot see every group at the same time, so even if the teacher is in the role of

facilitator, s/he is in charge of the class and can see someone at any time in face-to-face
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education. S/he can change very quickly to what s/he wants. Online challenged us in this
respect. It was difficult for us and the students to handle it. Our students knew each other.
They had begun the period. Now, a group that doesn't know each other will come next period.
Of course, you should take a look at how online education progresses. But it's getting hard."”
As well as the high-level students’ instructors, two of the low-level students’ instructors
teaching English online to the low level students mentioned that during online education,
they were not sure if they were good at managing the classroom or not because they could
not see the students’ body language. One stated that:

“You don't know how the feedback takes place. You can control the students more in the
classroom.” [LIN 5]

Likewise, LIN 8 noted that “for example, in that production part I think I wasn't sure if I
could follow it very well.” and added that “so, I always tried to give additional lessons, but
| don't know how well | was able to follow it because something like this could happen in
the classroom. Someone is answering a question or making a sentence. Even if the others
did not react loudly, I could understand more or less from their facial expressions, glances.
In online education, these have disappeared completely. Every once in a while, there were
people who said like this or that, but I think that I could not follow this as much as in the
class, so I tried a lot when I could follow the productions, but I am not sure if | succeeded.”

Inexperience

The coordinator underlined that at the beginning of the online period, they did not have
enough experience to teach grammar online. For this reason, they had some difficulties.
However, they could find some techniques and solutions by trying new things. S/he
mentioned that:

“As a coordinator, you have to give a program and each risk is separate. Apart from that,
there are a lot of things you need to think about, but after all the skills are separated from
each other, there is a great difficulty in the form of student profile, books, whether it will fit
or not, the teachers have no experience, you have no experience, etc. We had difficulties due
to inexperience. But we also progressed with the feedback we got by trying. ... The first 4-
5 weeks were very difficult because we didn't know. For example, now | can say that
grammar teaching is much easier, but we did not know this. And we tried so really. We
experimented with presentations, we experimented with the book. We experimented with

the course by sending it in advance. Each teacher tried to find their ways by trying different
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things. But it gets a little easier after finally gaining that experience. Of course, there are
difficulties with that inexperience. It was the difficulty not knowing how to do it, not
determining a strategy, difficulty not knowing the reaction from the student. There have been

such difficulties. But then it got on track. "

Students’ Low Motivation

One of the low-level students’ instructors teaching English online to the low-level students
stated that during online education, the students’ motivation decreased. The main reason was
that there was lack of peer interaction, and they could not see their faces. One mentioned
that:

"In online education, students do not see each other's faces anyway. They just usually see
their teacher. They turn off the cameras, they can't open them because of the internet. Not
seeing each other’s faces reduces language learning levels. It motivates some less.

Unfortunately, it can also reduce their motivation. Motivation decreases.” [LIN 5]

Instructors’ Low Motivation

One of the low-level students’ instructors teaching English online to the low-level students
underlined that during online education, not being able to see the students’ faces also
decreased the instructors’ motivation because they could not reach their students. One
mentioned that:

“Not being able to see the students also lowers the motivation of the teacher. After a while,

people get bored. Not being able to reach students is bad.” [LIN 5]

Limited Activities

One of the low-level students’ instructors teaching English online to the low level students
underlined that during online education, the students could not do enough activities. One
mentioned that:

“There are deficiencies in terms of practice.” [LIN 6]

Limited Peer Interaction
Two of the low-level students’ instructors teaching English online to the low-level students
mentioned that during online education, they could not interact with the students. Similarly,

the students could not interact with each other. One explained that:
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"Interaction pattern is used in a limited manner.” [LIN 6]

Similarly, LIN 7 stated that "therefore, lack of interaction makes it difficult for the student
to learn grammar.” And added that “in addition, the student and the teacher cannot keep an
eye on them. ... also, as you know, while lecturing, we have a PPT on our screen and we do
not even see the names of our students. This affects both us and them negatively. Look, I'm
studying for the master's degree, you know. | attend the class in the morning from Teams. |
listen to the lesson in the same system in the evenings. I've been on both sides of it, and |
have to say that it's extremely boring on both sides. Being on the other side of the screen is
also extremely boring because you don't see the lecturer's face. You don't smile at the person

who teaches the lesson."

Limited Personalized Feedback

One of the low-level students’ instructors teaching English online to the low-level students
highlighted that during online education, it was hard to give individual feedback immediately
since everyone was on the platform and heard them. One mentioned that:

“It is very difficult to give one-to-one feedback because others are also hearing. But you can
go and give feedback in the classroom environment. You can immediately explain where
s/he was stuck in a few seconds. It's getting harder to do something more individualized like
that.” [LIN 6]

Less Production

One of the low-level students’ instructors teaching English online to the low-level students
highlighted that during online education, most of the communicative activities could not be
done. One mentioned that:

“We said there was no production. How can this boy talk? So, that PPP had the first 2 P's,
not the last P." [LIN 7]

4.1.2.1.10. Findings Related to the Suggestions for the Effectiveness

of Teaching Grammar Online

The tenth question in the semi-structured interview for instructors was “What are your
suggestions for the effectiveness of teaching grammar online? ” As can be seen in Table 30,
half of the instructors suggested more communicative activities. Moreover, some of the high-

level students’ instructors believed that there should be teacher and learner training.
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Additionally, some extra assignments ought to be given to the students. The coordinator also
thought that classroom interaction should also be increased, and the materials should be
adapted for online education. According to some of the low-level students’ instructors and
the coordinator, the students should do more mechanical activities. Furthermore, the
instructors ought to develop their skills in technology to find various materials for grammar
presentations and activities.

Table 30

High- and Low-Level Students’ Instructors’ Perceptions on the Suggestions for the
Effectiveness of Teaching Grammar Online

Codes HINs* LINs** Coordinator
More Communicative Activities 1 3 -
Extra Assignments 2 - -
Classroom Interaction 1 - 1
Teacher Training 1 - -
Learner Training 1 - -
More Appropriate Materials 1 - 1
More Mechanical Activities - 2 1
Improvement in Technological Skill - 2 -
Various Materials - 1 -

*HINs: High Level Students’ Instructors
**LINs: Low Level Students’ Instructors

More Communicative Activities

One of the instructors teaching English online to the high-level students stated that there
should be more opportunities to do communicative activities. She explained that:

"I think it will be more efficient if we move forward by focusing on activities where we can
see how they produce the structure and use it in a context.” [HIN 1]

Just as the high-level students’ instructor said, three of the instructors teaching English
online to the low-level students explained that the instructors could integrate more
communicative activities like discussions about some topics or a film to use the grammar
during online education. Additionally, due to the fact that it was difficult to maintain the
interaction in the online lessons, some improvisation activities can be done. For instance,

one stated that:
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“Apart from that, we need to try to increase the speaking activities that can be a little more
playful and fun. Discussions can be added." [LIN 5]

Similarly, LIN 7 stated that “maybe, we can do speaking activities without going anywhere
because they don't come” and continued by adding that “maybe, we can say that they will
improvise. Maybe, they can make a 30-second talk alone. Perhaps, it is an impromptu
conversation with a partner. You create rooms in Zoom and divide the students into groups,
like doing group work there. Maybe, lessons can be conducted in the zoom. Thus, the
problem of leaving but not coming can be eliminated.”

LIN 8 also explained that “but it is still somewhat applicable, as its communicative dynamics
will be incomplete” and gave some examples by saying that “songs can be used to fill in the
blanks. A weekly movie could be chosen, we were answering various questions such as
questions about how you would finish, your favorite character, if you were the director, write
a summary. It has a great effect on vocabulary and grammar. And they also worked in
groups. So, I like conceptual things. Here we are going on holiday to a place like this, what
are we going to do? I think we learned grammar and vocabulary better. Video assignments
can be given according to the area of interest. There must be something for language use.
Kahoot is a nice game but after all, it's mechanical too. Give it on paper and they will do it

again."

Extra Assignments

Two of the instructors teaching English online to the high-level students stated that some
extra assignments could be given to the students in online education so that they could use
the structure in writing and speaking tasks and internalize. One of them explained that:

“I think it will be more efficient if we move forward by focusing on activities where we can
see how they produce the structure and use it in a context. Or we will take this out of the
class with homework, etc. if it will not be possible in the lesson.” [HIN 1]

Likewise, HIN 2 mentioned that “different tasks could be assigned, such as keeping a journal
talking about different things that happened to you during the corona period” and explained
that “exercises on using process-based language could be done. In other words, we could
always talk about an environment that would touch their lives and focus on semi-controlled
structures, and then we could discuss them by bringing their products to the classroom
environment and exemplify them. | am in favor of students’ doing a lot of research on their

own in online education. | think that grammar teaching can be done in a very meaningful
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way, especially by following, observing something and a written or oral text may be prepared
about it. But my priority is to have something for them to prepare.”

Classroom Interaction

One of the instructors and the coordinator teaching English online to the high-level students
stated that there should be more opportunities to do pair work or group work activities. She
explained that:

“The group should be smaller. Some programs that the student to do pair work activity
maybe or group work activity and a project.” [HIN 3]

The coordinator also mentioned that:

"There should be a platform where we can see the production and we can do pairwork and

groupwork.”

Teacher Training

One of the instructors teaching English online to the high-level students stated that there
should be teacher training during the online period. She explained that:

“There may be such good methods that other teachers have tried. I think things like sharing
experiences and seminars would be nice. A seminar-style thing would be well. I think we

will gain perspective." [HIN 4]

Learner Training

One of the instructors teaching English online to the high-level students stated that the
students should be trained about the techniques to study and learn grammar or online
websites. She mentioned that:

“... from time to time I ask students to share their methods of studying grammar with their
friends. 1 look for resources and make suggestions on online sites that students can use
especially for their grammar studies at home. ... I think that emphasis should be placed on
learner autonomy in terms of grammar teaching. The student should be aware of how to learn

grammar more easily, whether it is deductive or inductive.” [HIN 4]
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More Appropriate Materials

One of the instructors and the coordinator teaching English online to the high-level students
explained that the instructors could prepare more appropriate materials for online education.
For example, they could prepare some activities and videos through which the instructors
teach grammar. Also, these videos may be useful for asynchronous teaching. To illustrate,
she stated that:

“I think the material is also very important. The materials we made in online education were
fine. They made the course well. Maybe, materials can be prepared according to online
education. Because what did we do? There was the Word file. We normally would print this
out and give it to the students. What we did is that we shared a screen in the same manner.
Students completed it through our screen. | think the materials can also be designed
according to online education. We can teach grammar in the classroom and record videos
and share it with the students because | share screens like this, but | stay in the background.
So, there was only a sound effect. | mean, if | was prepared, if | had a screen or a smart board
behind me, if I told it like that, if those videos were stored, if the students watched where
they left off, I wondered how it could be, would it be better? Maybe, these grammar videos
can also make students' work easier. So, | can't pretend like I'm in the classroom in an online
class. Sometimes 1 feel like I cannot convey what | want to explain completely.” [HIN 4]
Similarly, the coordinator noted that “I always say that the program is dynamic, so there is
something we draw at the beginning of the semester, but it may not go like this” and added
that “actually, we saw this in our previous online experience. The format of the education
may differ, the important thing is to respond to the need. The students are always there, they
have their needs. And I'm thinking about how we're going to meet this. That's why, the online
plan was difficult, but I think we managed effectively. And grammar has opened a very
important window for this. Because we saw that we can teach well. We may have had
shortcomings in the application part in the production part, but it seems that we will make

up for this more easily as we have gained experience here.”

More Mechanical Activities

The coordinator explained that more mechanical activities may be added as some of the
students need to practise to learn grammar better. She stated that:

"I think that more mechanical activities can be used by going in a way that the students can

digest because the students sometimes get lost there."
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In the same way, two of the instructors teaching English online to the low-level students
explained that the students should do more mechanical activities to learn grammar better.
For example, one stated that:

“Grammar is learned with more practice. They need to practice from the book. The number
of tests they can do online can be increased." [LIN 5]

LIN 7 also mentioned that "Maybe, we can use shorter readings and add extra grammar

activities."

Improvement in Technological Skill

Two of the instructors teaching English online to the low-level students explained that the
instructors ought to search for the new and appropriate tools to teach grammar during online
education. Furthermore, some training about these tools can be organized. The main reason
is that grammar may be taught better in online education. Another reason is that the teaching
might become more effective. For instance, one instructor stated that:

“We all have to look for new things in terms of technology. There are Web 2 tools. For
example, these can be included more. Presentations may need to be improved to be more
effective. Even though we have some software skills, | wish we could do some animated
things. | wish we could get a little more attention from the students.” [LIN 5]

Likewise, LIN 6 explained that “Kahoot is one example, maybe there are other applications
like it.” and continued by mentioning that “maybe, we can be informed in this sense. So, |
think we can get training. Not only PPT but maybe other tools that will make the teacher's
job easier. What kind of tools do online tutoring people use? These can be explored to add

more diversity."

Various Materials

One of the instructors teaching English online to the low-level students explained that the
instructors could use more attention-grabbing materials like videos to present the grammar
during online education. To illustrate, she stated that:

“You can go through some more educational videos because when you directly say ‘am / is
/ are’, they can find it everywhere. You can start with more vivid activities." [LIN 8]

The coordinator of the department also expressed her overall comments considering the
online education processs as: “As the coordinator, it has been a very difficult process.

Because we entered the unknown. But I think the first way to get out of here in a good way
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IS to be in a very close relationship with both the teacher and the student. I think that if you
give something and leave it, it will definitely go away. And it is very important to get
feedback from both the teachers and the students weekly. We held meetings every week. In
those meetings, we had to see what is happening and how the process is going. We had 12-
week classes without any gaps, we had 12-13 meetings. And we got feedback from students
four times. We did two representative meetings. Their aim was always to see the students

and their teachers, and to adapt the program accordingly.”

4.1.2.2. Findings of Qualitative Data That Was Obtained from Students

Fifteen students participated in the interview. While eight of them were low level students,
the rest of them were high level students.

4.1.2.2.1. Findings Related to the Role of Grammar in Language

Learning

In this study, the research question is “What are the perceptions of low- and high-level
students in terms of the role of grammar?” To provide an answer to the second research
question, the first question in the semi-structured interview for students was “What do you
think about the role of grammar in language learning?”. Table 31 demonstrates that
according to the results of the interview that was held with high- and low-level students,
most of them thought that grammar is a necessity for production; however, the minority of

them believed that grammar is necessary to learn a language.

-Ifléllg:le- gi\d Low-Level Students’ Perceptions on the Role of Grammar in Language Learning
Codes HLS* LLS**
Necessity for Production 6 6
Necessity for Learning a Language 1 2

*HLS: High Level Students
**L_LS: Low Level Students
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Necessity for Production

Six of the high-level students believed that learning grammar is necessary to produce the
language. The main reason was that grammar was the cornerstone of productive skills like
writing and speaking. One of them stated that:

“When babies are born, they learn the language of the environment they are in by
themselves, they do not receive grammar training. The importance of grammar becomes
clear in writing rather than speaking. I think it is more important in written texts.” [HLS1]
Similarly, HLS 2 mentioned that “grammar is very important.” and explained that “if we do
not know grammar, we cannot make sentences, we cannot express ourselves, we can know
words, but we make them meaningful with grammar.”

HLS 4 emphasized that “Grammar is the cornerstone of language teaching.” and added that
“Even if we speak without grammar, I don't know if it would be enough for the other person
to understand us. | say that grammar is very important for this particular reason.”

HLS 5 also stated that "grammar is very important in my exams, I think it is very important,”
and continued by saying that “people can understand when talking to people in spoken
language, but ultimately, grammar is necessary when trying to explain yourself in university
life."

Likewise, HLS 6 highlighted that “I see grammar as a cornerstone when learning languages”
and explained that “because grammar is necessary for writing and speaking. If we do not use
the rules correctly, I think other people will misunderstand us."

HLS 7 also underlined that “if we do not know the grammar, we cannot speak properly. I
think grammar is very important.”

In the same way, six of the low-level students believed that learning grammar is needed most
for productive skills like speaking and writing. The main reason was that students felt that
they could not produce the language without grammar. One of them stated that:

“Grammar is the keystone. | think it is important for people to understand us both in the
lessons and in our daily life." [LLS 9]

LLS 10 also mentioned that "I was not aware of it before starting the preparatory class,” and
added that “but when I started the preparatory class at our university, | realized how
important grammar is in constructing sentences in writing and in speaking.”

Similarly, LLS 11 underlined that “while learning a language, of course, I think that the

grammar of that language is important” and continued by stating that “I compare grammar
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to laying the foundation, then we do exercises and move on to speaking; the most important
thing in a language is grammar."

LLS 12 also highlighted that "frankly, grammar means order, I think it is very important in
speaking or writing."

Likewise, LLS 14 explained that “I think it is important in writing but not in speaking.
Grammar knowledge is, of course, important, but we cannot speak without knowing it."

In a similar way, LLS 15 stated that “we didn't learn much grammar when we were in high
school. I couldn’t speak” and added that “however, when I came to university, I thought
about how | would do it and I even did not understand anything for the first month. But when
| started learning grammar in the meantime, | said it was really important, and now I
understood things better. |1 can say the same thing for speaking. | understood that

grammatical structure is very important.”

Necessity for Learning a Language

One of the high-level students believed that learning grammar is necessary to learn the
language properly. One of them stated that:

“Someone can speak without grammar. But how accurately he speaks? Grammar is very
important, | think that while learning a different language, one should know the rules of that
language. But | cannot say it is necessary for speaking. During my high school education, |
tried to express myself by speaking English sometimes in the wrong way but sometimes in
the correct way." [HLS 3]

In the same vein, two of the low-level students believed that learning grammar is the
cornerstone to learn the language properly. One of them stated that:

"Grammar is essential for a language, it is the grammar that makes a language beautiful.”
[LLS 13]

However, LLS 8 mentioned that they should focus on the skills at first, so they can learn
grammar implicitly by explaining that “according to my own research, grammar should be
secondary for a foreign language, I read it in an article” and continued by saying that “in a
company in America, one group are taught speaking, and grammar is taught to another
group. The person taught speaking and the person taught grammar took the same exam, the
person taught speak used grammar better than the grammar learner."
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4.1.2.2.2. Findings Related to the Relationship between Grammar and
Main Language Skills

The second question in the semi-structured interview for students was “What is the
relationship between grammar and the main language skills? ”. Table 32 illustrates that the
majority of the students thought that there is a relationship between grammar and each main
skill. In addition, some of them believed that grammar is significant especially in writing,
listening, and speaking.

Table 32

High- and Low-Level Students’ Perceptions on the Relationship between Grammar and
Main Language Skills

Codes HLS* LLS**
Relation to Each Main Skill 7 6
Importance for Writing and Listening - 1

Importance for Writing and
Speaking

*HLS: High Level Students
**|_LS: Low Level Students

Relation to Each Main Skill

All of the high-level students thought that grammar is deeply related to each main skill. The
most important reason was that when the students did not know the grammar rules, they
could not understand a reading text or the topic in a listening passage. In addition, while
speaking, they could not convey the ideas properly or write well-organized written texts. For
instance, one of them stated that:

“In infancy, we learn speaking through the repetition of what we heard, and even the accent
is something we acquire from the environment we are in. Other skills are learned later, and
the importance of grammar becomes clear here. As our school life starts, we start to learn
these abilities over time, such as writing... Among these skills, reading is also important,
but we can’t talk without listening, it is also very important. [HLS 1]

Similarly, HLS 2 mentioned that “to use all four, we need to know the grammar well,” and
explained that “without grammar, we cannot understand something we read, whether it is
the future or the past. Grammar is important in expressing our problems in mutual
communication. | think grammar is more important in writing. Grammar is also important

in reading, after writing."
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HLS 3 also noted that “I think grammar is more important for speaking” and added that
“because I think you need the grammar to construct sentences, all the rules of grammar have
a direct relationship. In listening, we pay attention to which words and which grammatical
rules the speaker uses. | can say that it has a direct relationship with all of them."

Likewise, HLS 4 stated that “grammar is more important in speaking. But since there are
various accents in listening, sometimes there can be difficulties in understanding” and
mentioned that “there is also a relationship between reading and writing. We can see a lot of
formal patterns in reading. | think reading is good for us in terms of learning vocabulary.
When we see the word in a sentence, we learn where and how to use it better."

In the same way, HLS 5 underlined that “grammar is most needed in writing, but also in
speaking, to express yourself with proper speech.” And continued by saying that “it is also
important in listening and reading. If | need to put the importance of all of them in order, |
think it is important in writing first and it is the least important in speaking."”

HLS 6 also emphasized that “we need to pay attention to the grammar rules while writing
an essay, we speak by paying attention to the grammar rules while we are speaking.” and
added that “knowing the grammar rules is important because using them incorrectly also
causes misunderstanding in listening."

Likewise, HLS 7 highlighted that “actually, they are all linked.” and added that “but if you
ask which one is more important, | say writing because we need to know grammar to
construct a sentence."

As well as all of the high-level students, six of the low-level students also thought that
grammar is related to each main skill. The most important reason was that when the students
did not know the grammar rules, they could not understand a reading text or the topic in a
listening passage. In addition, while speaking, they could not convey the ideas properly or
write well-organized written texts. Furthermore, they could use the structures to produce the
language. For instance, one of them stated that:

"Of course, if we think generally, we need grammar to form a correct sentence and speak
properly and use words correctly, grammar is important for a meaningful sentence.” [LLS
8]

Similarly, LLS 9 mentioned that "I think the most important thing is the grammar that helps
us convey our thoughts to the people while writing.” and added that “it is similar in speaking.
They are also like listening, letting the other person understand us better. | think it is very

important and should be used to convey our sentences and what we have in mind better."
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LLS 10 also explained that “for example, when we read, if we do not have grammar, we
cannot understand what we read” and continued by saying that “if we know the rules
correctly in listening and reading, we understand that the meaning of the sentence is very
different.”

Likewise, LLS 11 highlighted that “while listening and writing, these are all interconnected
things” and gave an example “for example, some friends are good at listening, others say
they are good at speaking, these are things that are not separate from each other, so | think
they are all important. I think grammar knowledge is also important in reading and listening."
LLS 14 also underlined that “I think the four basic skills all complement each other” and
added that “listening contributes to our speaking skill. We also use the patterns we learned
in speaking. We can use those grammar structures in writing later."

In the same way, LLS 15 stated that “they are all interconnected anyway” and added that
“when we know the grammar structure, we understand speaking and produce proper written

texts."

Importance for Writing and Listening

One of the low-level students thought that grammar is related to writing and listening. The
most important reason was that s/he believed that s/he could speak or understand what s/he
read even if s/he did not know grammar rules.

For instance, one of them stated that:

“... For example, even if your grammar is not sufficient in the speaking part, you can speak,
but I think the grammar part is important in writing. For example, if you write an essay,
grammar is important here. In listening, | think grammar is more important in listening than

in speaking, | think grammar is not very important in reading." [LLS 12]

Importance for Writing and Speaking

One of the low-level students thought that grammar is related to writing and speaking. The
most important reason was that s/he believed that s/he could understand the reading texts
and listening activities even though s/he did not know the grammar rules. For instance, one
of them stated that:

“It is primarily important in writing and speaking. Grammar is different in reading and
listening, | can understand the rules in the reading, but when it comes to writing, | sometimes

forgot the rule, this was a problem. Finally, | practiced more and made progress.” [LLS 13]
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4.1.2.2.3. Findings Related to the Language Skill which Grammar Is
the Most Necessary

The third question in the semi-structured interview for students was “For which language
skill is grammar the most necessary?” As can be understood from Table 33, most of the
students believed that grammar is the most necessary sub-skill for writing. Moreover, some
of them thought that it is also significant for reading and speaking.

Table 33

High- and Low-Level Students’ Perceptions on the Language Skill which Grammar Is the
Most Necessary

Codes HLS* LLS**
Writing 5 6
Reading and Writing 1 -
Speaking 1 1
Reading - 1

*HLS: High Level Students
**LLS: Low Level Students

Writing

Five of the high-level students believed that grammar is necessary for writing most. The
main reason was that people could not write clearly when they did not know the grammar
rules. One of them explained that:

“Language skills are more important in writing. When we don't know grammar, we cannot
write it down. You can speak without grammar, it's understandable. But if you do not know
grammar rules in writing, you cannot state the idea you will express in your essay." [HLS 2]
HLS 4 also stated that “I think it's more important for writing. If we don't know grammar, I
believe we can’t write an understandable essay."

Similarly, HLS 5 underlined that “it is most necessary in writing because we must correctly
express what we want to tell."

HLS 6 also stated that "I think grammar is most important in writing."

Likewise, HLS 7 highlighted that “to construct a sentence, we must know grammar. So,
grammar is also more important for writing."

In the same vein, six of the low-level students believed that grammar is necessary for writing

most. The main reason was that the people could convey the message while speaking even
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if they could not use grammar properly by means of the words and body language. However,
they could not convey their opinions exactly when they were not good at grammar. One of
them stated that:

"Of course, in writing, it is very important to be able to write something that the other person
can understand, grammar is more important in writing." [LLS 8]

LLS 9 also noted that “I think grammar is most important for writing” and added that
“because in the end, let's say that we can tell out ideas to the other person with our gestures
in the speech; we can agree, we can do what we want, but it is not so in writing. This is
getting more difficult. I think it is important for the reader to understand while we are writing.
Using grammar properly in writing is important.”

LLS 11 also explained that "I think it is more important in writing, maybe because | like
writing more."

LLS 12 also stated that "I'd like to repeat that grammar is more important in writing."
Likewise, LLS 13 highlighted that “grammar is more important for writing” and explained
that “because our defects in writing are more visible. Although these rules are a bit less in
speaking and listening, we understand something. Grammar makes the difference between
speaking and writing."

Similarly, LLS 14 mentioned that “I think we use it most in writing because I think even if
we catch a few words in listening, it will be enough for us” and added that “although we
cannot use grammar fully in speaking, the person in front of us can understand us. We can
express ourselves even if we don't know it exactly. But in writing, | think the most important

thing is there, as we will write article-style things in the future."

Reading and Writing

One of the high-level students believed that grammar is necessary for reading and writing
most. The main reason was that the people who did not know how to read and write could
not pay attention to the grammar rules. One of them stated that:

“I think it is necessary for reading and writing. Today, an illiterate person can both speak
and listen. For example, when | make an analysis for this, grammar is more important for
reading and writing. Unknowingly, someone who cannot read and write may partially pay
attention to the grammar rules. For example, grammar is more necessary in official reading
and writing." [HLS 1]
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Speaking

One of the high-level students believed that grammar is necessary for speaking most. The
main reason was that the people learned the grammar so that they could talk. One of them
mentioned that:

“I think grammar is a priority in speaking the most because we are already learning grammar
to speak.” [HLS 3]

Similarly, one of the low-level students believed that grammar is necessary for speaking
most. The main reason was that the people could tell what they wanted to express if they
knew the structure better. S/he stated that:

“I think for speaking. Speaking is the most important." [LLS 15]

Reading

One of the low-level students believed that grammar is necessary for reading most. The main
reason was that the people who did not know grammar could not understand the topic. One
of them stated that:

“I think it is the most necessary for reading. I have been reading English books lately. I
understood this better. A person who does not know grammar cannot understand what s/he
is reading. We somehow derive something from the words we know in listening." [LLS 10]

4.1.2.2.4. Findings related to the Grammar Learning Techniques

In this part, the research question is “What are the perceptions of low- and high-level students
in terms of grammar teaching techniques in face-to-face education?” In order to provide an
answer, the fourth question in the semi-structured interview for students was “How do you
learn grammar better during face-to-face education?” For this question, three techniques
were explained at first. The first one was giving the function and the grammar rules directly.
The second one was using the examples like sentences or realia to teach grammar. Finally,
the third one was using an authentic text to discover the function and rules. So, the students

were supposed to answer this question both for the function and for the grammar rules.

4.1.2.2.4.1. Techniques for Learning Function During FTFE

Prepared according to the results of the interviews that was held with high- and low-level
students, Table 34 shows that the majority of the students preferred the examples to discover
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the meaning. Some of them believed that they could learn when the meaning is explained
directly. Interestingly, only two of the low-level students preferred learning the meaning

when they notice it in an authentic text during face-to-face education.

Table 34
High- and Low-Level Students’ Perceptions on Techniques for Learning Function During
FTFE

Codes HLS* LLS**
Explicit Instruction 1 2
Using Examples 6 4
Using an Authentic Text - 2

*HLS: High Level Students
**LLS: Low Level Students

Explicit Instruction

One of the high-level students believed that s/lhe comprehended the explanations of the
grammar rules better during face-to-face education when the instructor presented them
directly. The important reason was that s/he was good at numbers, so s/he had mathematical
intelligence. One of them explained that:

"I would have preferred the first since my mind is more prone to numbers, it would be more
memorable for me if | learned directly, and then, do activities." [HLS 7]

Similarly, two of the low level students believed that they learned the function of grammar
better during face-to-face education when the rules were given explicitly. The main reason
was that some of them understood the function more clearly. One of them mentioned that:
“I think the first technique is better when learning the function. In face-to-face education, |
had to revise the topics in my books after class.” [LLS 12]

LLS 14 also explained that “actually, the second one makes sense, but I prefer the first one,
it is more permanent for me.” and mentioned that “it is explained directly, then exercises are
added on it. I'm doing better at it, which makes sense when you think about it in general.
Because in the second, we deduce the rules ourselves. It stays more in our minds. But when

I'm learning grammar, the first one works better for me. It helps me understand more."

Using Examples
Six of the high-level students believed that they learned the function of the grammar better

during face-to-face education when they deduce it from some example sentences or through
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drama. The main reason was that learning became more effective and enjoyable. Another
reason was that they could learn better thanks to some visuals. One of them mentioned that:

“I do not prefer the first, this is the classical way of teaching. I cannot choose between the
second and the third, they are both student-centered. | choose the second technique because
| have a more visual memory." [HLS 1]

Likewise, HLS 2 mentioned that “because I trust my visual memory, I say the second
technique” and gave an example by saying that “for example, one of our teachers told us
simple past and present perfect tense. When he presented the difference between the two
tenses with a drama, | learned it better."

HLS 3 also highlighted that “I would prefer the second technique. Even young children learn
an object by recognizing it. Therefore, in the preparatory class, our teachers were bringing
an object, or a paper and we were learning the tenses on it. | still say the second technique
in face-to-face training. The first technique has no meaning, so yes the teacher is telling you
the function, but you don't discover it."

In the same vein, HLS 4 explained that “I would have preferred the second one, I think
learning with many plays and dramatization would be more memorable” and added that “if
we were to make a ranking, firstly second then third. | rank the first technique as the last
one. | think the subject will be understood better by discovering it."”

HLS 5 also underlined that “I would prefer the second one. I myself think I will learn better
because | have a visual memory. It is better than written texts."

Similarly, HLS 6 noted that “I would have preferred the second technique because I think it
1s more important to use the sense of sight in education” and added that “it seems more
effective to me. Students will have more fun if it is presented a little more theatrically. They
are more attentive. It will be more permanent."

Just as the six of the high-level students mentioned, four of the low-level students believed
that they learned the function of the grammar better during face-to-face education when they
deduce it from some example sentences, realia, or drama. The main reason was that learning
became more effective and enjoyable. So, this increased their motivation. Another reason
was that they could learn better by the help of some visuals because some of them could not
understand the authentic texts, so they could not discover the rules. One of them mentioned
that:

“I would have preferred the second one because it will be more effective." [LLS 8]
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LLS 9 also highlighted that "the second one is better” and explained that “because the teacher
does not explain directly, gives the text to the student. If the student does not understand it,
s/he feels demoralized, after the teacher begins to explain with the second technique, the
student's motivation to explore increases the student's capacity to understand, they become
more motivated, so | choose the second one for the lessons."

Similarly, LLS 13 stated that "1 would prefer the second one because it is the most efficient,
the funniest, the most practical one."

Likewise, LLS 15 underlined that “I choose the second one, I have always worked using
visuals, it becomes more effective” and continued by saying that “by doing different things,
| kept more information in my mind. That's why, | don't choose the first one. When the
teacher comes to the class and gives the rule directly, it seems like it is based on
memorization, it can be forgotten if we don't repeat it constantly. | choose the second one to
learn more by brainstorming. | don't choose the third one because we find the rules again,
but most people may not like to read, especially if it's a long text. Until they get to the end,

maybe they can overlook important things.”

Using an Authentic Text

Two of the low level students believed that they learned the function of the grammar better
during face-to-face education when they deduce it from some authentic texts. The main
reason was that learning became more effective and enjoyable by discussing and discovering
the topics. Another reason was that the second technique might be hard for the beginner
level. One of them mentioned that:

“I prefer the third one. The second technique would be a little difficult because we learned
languages from the very beginning." [LLS 10]

LLS 11 also stated that “I would have preferred the third technique” and explained that “I
think it's better to explore through a text. It is a better tactic for students to discuss the issue

and find a solution by themselves.”

4.1.2.2.4.2. Techniques for Learning the Grammar
Rules During FTFE

Table 35 demonstrates that most of the high-level students preferred authentic texts to
discover the grammar rules while the majority of the low level ones preferred the direct
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explanation to learning them during face-to-face education. Additionally, some of them
thought that they can learn by discovering the rules from the examples.
Table 35

High- and Low-Level Students’ Perceptions on Techniques for Learning Grammar Rules
During FTFE

Codes HLS* LLS**
Explicit Instruction 2 5
Using Examples 2 2
Using an Authentic Text 3 1

*HLS: High Level Students
**|_LS: Low Level Students

Explicit Instruction

Two of the high level students preferred that the grammar rules were given directly during
face-to-face education. Similarly, the reason was the intelligence type. One of them
explained that:

"I say that the first technique makes more sense."” [HLS 3]

HLS 7 also stated that "again, | prefer the first one."”

In the same way, five of the low-level students preferred that the grammar rules were given
directly during face-to-face education. The main reason was that learning the structure rules
became more permanent. Another reason was that one of them believed that s/he could not
discover grammar rules on her/his own. One of them stated that:

"In this, the first technique is appropriate while learning the rule." [LLS 9]

LLS 10 also noted that "I would choose the first one to learn structure rules” and added that
“learning rules is not something we can learn by ourselves, so we need to listen to our teacher
and do the activities."”

Likewise, LLS 12 mentioned that "other students generally accept the second technique, but
| prefer the first technique.”

LLS 13 also highlighted that I can say the first technique, we can improve our grammar by
doing direct exercises."

Similarly, LLS 14 underlined that "the first one. The rules are retained more in my mind.”
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Using Examples

Two of the high-level students and two of the low-level students preferred using the
examples to discover the grammar rules during face-to-face education. The one reason was
that the visuals affected the learning positively. Another reason was that some reading texts
might be boring. One of them explained that:

“I think I would have preferred the second one again. Having a visual is better for me to
learn.” [HLS 5]

HLS 6 also stated that “I think I will remember more by seeing and watching. I think the
second technique,” and added that “but you asked why I did not think of the third technique,
I do not want to go through the texts because the texts can sometimes be boring."
Similarly, LLS 8 explained that “I always think things with visual or physical activity are
better. | say second again. "

LLS 15 also stated that "I'll choose the second one again.”

Using an Authentic Text

Three of the high-level students and one of the low-level students preferred the authentic
texts to discover the grammar rules during face-to-face education. The important reason was
that they tried to find the rules on their own. One of them explained that:

"I would choose the third one to learn grammar rules.” [HLS 1]

HLS 2 also stated that “I would choose the third one for learning the rules. I would like to
find it through my effort."

Similarly, HLS 4 mentioned that "I prefer the third one to learn grammar rules."

Likewise, LLS 11 noted that “again, I think the third technique” and added that “students
discover themselves through a text and practice the grammar by taking tests, and | think they
have a better understanding of the rules because something grammatically forgotten quickly
does not remain in a person's memory. For this, the test can be done after the basis is

established and different sources can be used.”

4.1.2.2.5. Findings Related to the Grammar Learning Techniques
during ONED

In this part, the research question is “What are the perceptions of low- and high-level students
in terms of grammar teaching techniques in online education?” In order to provide an

answer, the fifth question in the semi-structured interview for students was “How do you
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learn grammar better during online education? ” For this question, three techniques were
explained at first. The first one was giving the function and the grammar rules directly. The
second one was using examples like sentences or realia to teach grammar. Finally, the third
one was using an authentic text to discover the function and rules. So, the students were

supposed to answer this question both for the function and for the grammar rules.

4.1.2.2.5.1. Techniques for Learning Meaning during ONED

As can be understood from Table 36, most of the high-level students preferred the authentic
texts to realize the meaning; nonetheless, the majority of the low-level ones thought that they
can learn the meaning if it is given directly in online education.

Table 36

High- and Low-Level Students’ Perceptions on Techniques for Learning Function During
ONED

Codes HLS* LLS**
Explicit Instruction 1 4
Using Examples 1 3
Using an Authentic Text 5 1

*HLS: High Level Students
**|_LS: Low Level Students

Explicit Instruction

One of the high-level students thought that s/he could learn the function better if it was given
explicitly during online education. The main reason was the type of intelligence. One of
them explained that:

“Again, I'm closer to the first one, but I need to do more examples online.” [HLS 7]
Similarly, four of the low-level students thought that the other techniques were not
appropriate for online education. Additionally, one of them could learn the function better if
it was given explicitly during online education. One of them explained that:

"In online education, the rules are reflected on the screen in the first technique, | think
students cannot do it in the second and third techniques.” [LLS 9]

LLS 11 also stated that "1 would use the first option online as a grammar learning technique."
Likewise, LLS 12 mentioned that "it would be better if the teacher told me the rule and

function directly, online or face-to-face, it doesn't matter."
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LLS 14 also stated that "I will continue with the first one again."”

Using Examples

One of the high-level students thought that s/he could learn the function better if some
examples or realia were used during online education. The main reason was that the visuals
were more attention-grabbing. One of them explained that:

“I say the second one again. As | mentioned at the beginning, | am more interested in visual
things than written ones. Remembering visuals is easier for me." [HLS 5]

In the same vein, three of the low-level students thought that they could learn the function
better if some examples or realia were used during online education. The main reason was
high motivation as they could see some examples of the topics that they were familiar with.
Another reason was that learning was more permanent. One of them explained that:
“Second technique. Because the student can be more motivated.” [LLS 8]

LLS 10 also stated that “I prefer the second one” and explained that “because our teacher
finds sentences for us, for example, who loves basketball is trying to make sentences about
it, who loves football is trying to make sentences about it, which helps us to love the subject
more, so | say the second technique. Our teacher writes the sentence first and then asks the
meaning of it in Turkish, we discuss it, then s/he wants us to make sentences, our teacher
finds the mistakes whenever we made a mistake and tells us how it should be."”

Likewise, LLS 15 underlined that "I say the second one again. In online education, the

teacher can share the materials on the screen. This is more permanent, so | say the second."

Using an Authentic Text

Five of the high-level students believed that they could learn the function better when they
deduce it from an authentic text during online education. The main reason was that the online
platform was not appropriate to apply the second technique in which some examples or realia
might be used. One of them explained that:

“Activities such as drama are difficult online. The first is a method that I do not want to
learn. 1 would choose the third one in online education because when we think about online,
we have a text, and we discover.” [HLS 1]

HLS 2 also underlined that “I think the second technique is not possible because it is online.”
and continued by saying that “here I would have preferred the third one. The first technique

is spoon-feeding because information flies away. | learn better if | try and do it myself."
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HLS 3 also stated that "I still say second technique.”

Likewise, HLS 4 mentioned that "I prefer the third one in learning the grammatical function
in online education.”

HLS 6 also highlighted that "since there is no group work online, I would skip the second
option and concentrate on the third technique.”

Similarly, one of the low-level students believed that they could learn the function better
when they deduce it from an authentic text during online education. The main reason was
that the second technique did not become enjoyable in online education. One of them
explained that:

“I can say the third one in online education. Because I don't think the second technique will

be much fun." [LLS 13]

4.1.2.2.5.2. Techniques for Learning Grammar Rules during
ONED

Table 37 demonstrates that although the majority of the high-level students believed that
they can learn the grammar rules when they discover them from authentic texts, many of the
low level ones preferred the direct explanation in online education.

Table 37

High- and Low-Level Students’ Perceptions on Techniques for Learning Grammar Rules
During ONED

Codes HLS* LLS**
Explicit Instruction 1 4
Using Examples 1 1
Using an Authentic Text 5 3

*HLS: High Level Students
**LLS: Low Level Students

Explicit Instruction

One of the high-level students thought that s/he could learn the grammar rules better if they
were given explicitly during online education. The main reason was the type of intelligence.
One of them explained that:

"Again, | prefer the first one." [HLS 7]
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Similarly, four of the low-level students thought that they could learn the grammar rules
better if they were given explicitly during online education. The main reason was that they
could not have enough peer interaction in online education. Another reason was that the
other techniques were not appropriate for the online platforms. One of them explained that:
"I think again a teacher, the first technique is better online as far as it is reflected on the
screen since it is not face-to-face." [LLS 9]

LLS 10 also stated that "I prefer the first technique” and explained that “because we cannot
do group work online. I learn the first technique from my teacher, and I try to do the examples
about the third technique myself.”

Likewise, LLS 11 mentioned that “I say first in structure rules. In face-to-face education,
techniques and examples are better, and it's pretty hard online."”

LLS 14 also stated that "again the first one."

Using Examples

One of the high-level students thought that s/he could learn the grammar rules better if some
examples given in context or realia were used during online education. The main reason was
that the visuals were more interesting. One of them explained that:

"I'll say the second one again.” [HLS 5]

In the same way, one of the low-level students thought that s/he could learn grammar rules
better if some examples or realia were used during online education. The main reason was
that the third technique was not practical in online education. LLS 15 explained that “I say
the second technique again. Because in the third one, we cannot underline what we read in

online education. So, maybe we may not find it."

Using an Authentic Text

Five of the high-level students believed that they could learn the grammar rules implicitly
better from an authentic text during online education. The main reason was that the online
platform was not appropriate to apply the second technique in which some examples or realia
might be used. Another reason was that it was better to discover the rules by themselves as
it was more student-centered. One of them explained that:

“I would choose the third one again because this is student-centered and the most reasonable
online. We are not in face-to-face education; no real objects can be used. There are questions

and answers again. While reading the text, we are in the action." [HLS 1]
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HLS 2 also stated that “again, I would have preferred the third one. It's better when I do it
myself."”

Similarly, HLS 3 explained that “I say the third technique because our teacher gives some
texts in online, for example. Our teacher chooses some sentences from there. We find out
which tense it belongs to."

Likewise, HLS 4 highlighted that “I prefer the third one in online education. So, because
there is no such opportunity online."”

HLS 6 also stated that "again, with the third technique,” and added that “I ask my teacher if
I read the text and I don’t understand the parts related to the subject. It goes into a little
individual online."

In the same way, three of the low-level students believed that they could learn grammar rules
implicitly better from an authentic text during online education. The main reason was that it
was better to discover the rules by themselves because it was more effective. Another reason
was that it was more enjoyable. One of them explained that:

"Third technique because the student can read and elicit the meaning by himself." [LLS 8]
LLS 12 also mentioned that "structurally, I think it would be more beneficial for us to explore
the third technique.”

Likewise, LLS13 underlined that “again, I can say the third one in online education so that

it is not boring because the more interactive the better.

4.1.2.2.6. Findings Related to the Grammar Activities in FTFE

In this part, the research question is “What are the perceptions of low- and high-level students
in terms of grammar activities in face-to-face education?” In order to provide an answer, the
sixth question in the semi-structured interview for students was “What kinds of grammar
activities do you do to learn grammar better during face-to-face education? ”. According to
Table 38, most of the low-level students did mechanical activities while the majority of the

high-level ones did both mechanical and communicative activities in face-to-face education.
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Table 38
High- and Low-Level Students’ Perceptions on the Grammar Activities in FTFE

Codes HLS* LLS**
Mechanical Activities 6 8
Meaningful Activities 2 -
Communicative Activities 6 6

*HLS: High Level Students
**_LS: Low Level Students

Mechanical Activities

Six of the high-level students and all of the low-level students mentioned that they did
different mechanical activities such as filling the blanks, true/false, ordering the words, and
some games like Kahoot. One stated that:

“We were doing the filling the blank, true/false activities. Generally, we did the test at the
end." [HLS 1]

Similarly, HLS 2 explained that “our teacher was distributing photocopies in face-to-face
education” and continued by saying that “when we did these, we have something concrete
in our hands. However, we did not do them during the online education. That’s why, I felt
the need to use the concrete expression. Kahoot was very good."

HLS 3 also stated that "our teacher was giving a song as a text, we were listening to it and
we were trying to find out which tense the sentences were."

Likewise, HLS 4 highlighted that “we were playing the Kahoot game even though our
teacher did not want to” and added that “there was a competition among friends in the
classroom, we understood the subject better. We were doing the exercises in the book. These
activities were often like finding the wrong part in a sentence and finding the truth, multiple
choice.”

HLS 6 also noted that “generally our teacher brought photocopies” and added that “s/he was
distributing them to us, we were doing them, if we had mistakes, we tried to revise them.
We were watching slides and we were also doing a gap-filling activity."

In the same way, HLS 7 explained that "we were ordering the mixed sentences, there were
filling the blanks."

LLS 8 also stated that "we were playing Kahoot."

Likewise, LLS 9 mentioned that "there were sentences, they wanted us to complete them,
fill the gaps, or they gave incorrect sentences, they wanted us to correct the error according
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to the rule, there were some activities in books. Or there was writing activity according to
the rule."

LLS 10 also stated that "like the true/false activity on the texts brought by our teacher, like
filling in the blank."”

Similarly, LLS 11 noted that “our teachers were bringing different materials, photocopies.”
and added that “these were exercises like filling the blanks. With small cards, we organized
the words according to their grammatical structure in groups of four and form these
sentences. We were doing the true/false activity."

LLS 12 also mentioned that "we were doing gap filling, true/false activities."

In the same vein, LLS 13 stated that “... we were doing filling the blanks, sentence
completion, multiple-choice tests, and doing the true/false activity. We were doing tests.”
LLS 14 also explained that "we also did the filling the gap, true/false, multiple-choice
activities."

Likewise, LLS 15 mentioned that “then we would write sentences on the board and find out

which tense they were. We were also doing the blank fillings in the book."

Meaningful Activities

Two of the high-level students mentioned that they did some meaningful activities like
creating some sentences by using the target structure. One stated that:

"We were constructing sentences ourselves.” [HLS 1]

HLS 3 also mentioned that "our teacher was giving us words and wanted us to make a

sentence about the past.”

Communicative Activities

Six of the high-level students mentioned that they did various communicative activities like
games, describing the photographs, and speaking activities. The main reason was that the
learning was more permanent. One stated that:

"Playing a grammar-related mini-game was more of a catchy exercise.” [HLS 1]

Similarly, HLS 2 explained that "the game activity in the classroom was very good in face-
to-face education, the activity was very catchy."”

HLS 3 also highlighted that "... also, games could teach us more permanently."
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Likewise, HLS 5 underlined that “like the game, our teacher was bringing the cards mixed,
we were matching in groups, then we were checking the wrong and the right ones. We were
talking about the photos by using the tense.”

HLS 6 also mentioned that "some photocopies were more aimed at speaking activities."

In addition, HLS 7 stated that "sometimes, we were doing game-style activities."”

As well as the high-level students, six of the low-level students mentioned that they did
various communicative activities like games, speaking activities, and discussions. The main
reason was that they could use the grammar structure. One stated that:

"We were trying to speak in the speaking activity following grammar. We were throwing
balls at each other, asking questions and answering." [LLS 8]

LLS 9 also underlined that "we were able to play games in the classroom during face-to-face
education, which was also providing contribution."

In the same way, LLS 10 mentioned that "we were forming mutual groups with friends in
face-to-face training to talk."

LLS 13 also stated that “we were playing games and doing activities with paper in face-to-
face education. We were going to the board and telling something."

Similarly, LLS 14 noted that “we were meeting in the middle of the class and doing an
activity, the instructor was making us speak English” and added that “the teacher was
splitting us into two groups, she was giving sentences and asking whether we would agree
or not. We were explaining why we didn't agree with the other group. These activities were
very useful, we used various grammar rules in more activities. For example, after learning
about if clauses, we played a game like a taboo. And the person on the board was trying to
explain this word to us using the ‘if clause’, and we were trying to guess. This was very
helpful in using grammar because we used various grammar rules."

LLS 15 also highlighted that "for example, we were holding a ball, we were throwing each
other to determine grammar topics, we were asking questions to each other, we were

answering, we were doing this mutually.”

4.1.2.2.7. Findings Related to the Grammar Activities in ONED

In this part, the research question is “What are the perceptions of low- and high-level students
in terms of grammar activities in online education?” In order to provide an answer, the
seventh question in the semi-structured interview for students was “What kinds of grammar

activities do you do to learn grammar better during online education? ”. Table 39 illustrates
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that nearly all of the low- and high-level students did mechanical activities more during

online education.

Table 39
High- and Low-Level Students’ Perceptions on the Grammar Activities in ONED
Codes HLS* LLS**
Mechanical Activities 7 8

Meaningful Activities - -

Communicative Activities 3 1

*HLS: High Level Students
**LLS: Low Level Students

Mechanical Activities

All of the high-level students mentioned that they did various mechanical activities like
filling the blanks and finding the correct structure in the book. Additionally, some of them
highlighted that they could play fewer games in online education than in face-to-face
education. One explained that:

“We did most of the activities I mentioned above in face-to-face education, also in online
education. The number of games decreased." [HLS 1]

HLS 2 also stated that ... we also did the Step-Up booklet...”

Similarly, HLS 3 underlined that “our teacher told us the subject directly from the screen,
and we proceeded from our book” and continued by saying that “we just did the activities in
the book. We couldn't play games while learning grammar in online education. This was a
deficiency."

HLS 4 also mentioned that “we had the chance to practice more, so I tried to learn” and
explained that “we were doing the exercises again from the book, we were doing the
activities on the slides our teacher shared on the screen. We've done multiple-choice tests
more often. We couldn't play games.”

HLS 5 also stated that "we were making matches on the screen as we did in the classroom."
Additionally, HLS 6 highlighted that "we were also doing the true/false activities.”

In a similar way, HLS 7 explained that “it destroyed the game activity,” and continued by
saying that “but there has been no change in other activities. Apart from that, we started to

do the activities in PDF and word format. The other activities have not changed much.”
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As well as all of the high-level students, all of the low-level students also mentioned that
they did different mechanical activities like filling the blanks, multiple-choice, and finding
the correct structure in the book. Additionally, some of them underlined that they could play
fewer games like Kahoot in online education than in face-to-face education. One explained
that:

"We sometimes played online games.” [LLS 8]

Similarly, LLS 9 gave an example by explaining that "... for example, there were wrong and
correct sentences, we would say true if the sentence was true, we would say false if it was
wrong, and we would fill in the blanks again in the book, and we would find them if the
wrong sentence was given, we were doing such things."

LLS 10 also underlined that "our teacher was giving the sentences s/he prepared before or
during the lesson and wanted us to find the right and wrong in the sentences, we were
explaining."”

Likewise, LLS 11 stated that “again, exercises like gap filling. In the online system, we were
doing the homework given to us by our teacher and doing the activities presented to us by
our teacher as slides."

LLS 12 also explained that "we did activities to find the right and wrong."

In the same way, LLS 13 highlighted that "in online education, we were also doing the
multiple-choice and correct and incorrect tests that our teacher shared on the screen, as well
as the tests in our book."

LLS 14 also stated that "we were only able to do the matching and filling the gaps activities
prepared by our teacher.”

Similarly, LLS 15 explained that “we were doing activities that our online teacher found us

and from the book” and added that “we did the tests. We played Kahoot."

Communicative Activities

Three of the high-level students mentioned that they did some communicative activities like
games and presentations in online education. One explained that:

"We played games." [HLS 2]

HLS 5 also stated that "... We were doing a speaking activity."

Likewise, HLS 6 mentioned that "I liked the lecture with the slide, our teacher gave 5

minutes and wanted us to prepare a slide and present it."
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LLS 15 also mentioned that s/he did few communicative activities like speaking practice in

online education and explained that "we also did the speaking activity once or twice."

4.1.2.2.8. Findings Related to the Benefits of Learning Grammar

Online

The eighth question in the semi-structured interview for students was “What are the benefits
of learning grammar online? ” Table 40 presents that some of the high-level students thought
that learning grammar online is time-saving and easy for revision. Furthermore, they could
do extra mechanical and communicative activities. On the other side, some of the low-level
students believed that they could learn grammar in online education quickly. Moreover, they
saw more examples and did more productive activities. Additionally, classroom interaction

was easier, and the feedback was given faster.

Table 40
High- and Low-Level Students’ Perceptions on the Benefits of Learning Grammar Online
Codes HLS* LLS**

Timesaver 3 -
Easiness for Revision 2 -
Extra Mechanical Activities 2 -
Extra Communicative Activities 1 -
Quickness - 1
More Examples - 1
Feedback - 1
Productive Activities - 1
Classroom Interaction - 2

*HLS: High Level Students

**LLS: Low Level Students

Timesaver

Three of the high-level students mentioned that learning grammar online was timesaving and
thanks to technology, it became more useful and practical. One explained that:

“In learning grammar in online education, it helped me as participation decreased. |
understood the subjects better, it was not possible to leave the lesson because the

participation was low. Time is just an advantage." [HLS 1]
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Similarly, HLS 6 explained that "I think online education is more practical and there is no
waste of time, technologically, online education has been more useful."

HLS 7 also stated that "Saving time and money."

Easiness for Revision

Two of the high-level students stated that the lessons were recorded. For this reason, they
could revise the grammar easily. One explained that:

“Since the courses are recorded online, I was able to open and watch the course again on the
subject I was stuck on. This was a huge advantage.” [HLS 2]

Likewise, HLS 5 mentioned that "We can make repetitions more comfortably because we

are in our own home."

Extra Mechanical Activities

Two of the high-level students stated that they could do more mechanical activities thanks
to the technology. HLS 4 explained that "We did more practice."

Similarly, HLS 6 underlined that "in online education, more activity was done” and added
that “time was saved, I think we could see more examples on the computer and understand

better."

Extra Communicative Activities

One of the high-level students stated that s/he could do more communicative activities at
home. HLS 5 explained that "you can practice speaking English at home, of course, face-to-
face training was better."”

Quickness
LLS 8 who was one of the low-level students highlighted that s/he reached the information
more quickly by saying that "I got the information faster."”

More Examples

LLS 10 who was one of the low-level students believed that s/he had more examples during
online education by saying that "The teacher gave more examples in online education.”
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Feedback

LLS 11 who was one of the low-level students mentioned that the instructor could give
feedback immediately during online education by saying that “when we spoke more English
among our friends in the Teams program we used, our teacher could see our mistakes and

s/he was telling us the correct ones."

Productive Activities
LLS 11 who was one of the low-level students underlined that s/he could speak English more

in online education by saying that "it helped us speak to each other in English.”

Classroom Interaction

Two of the low-level students believed that they could learn grammar better in online
education, and they could interact with the instructors more easily as the number of students
was low. Therefore, they could feel that they were nearer to the information, and they were
freer to ask questions. One of them stated that:

“... It is a bit like a private lesson, it has been more beneficial for me because it is like one-
to-one, | learn grammar better. 1 am closer to information; my perceptions are clearer.” [LLS
12]

In the same way, LLS 14 mentioned that “in online education, it was beneficial for me when
there was less class participation,” and added that “I was able to ask every question to my
teacher. When there were few people, it became more friendly, and | asked everything
without hesitation."

Nevertheless, due to the fact that the course materials were the same, HLS 3 who was one
of the high-level students mentioned that learning grammar online had no benefits by stating
that “I can say it's not useful while learning grammar online. We are using the book in both
cases."

Similarly, three low level students thought that there were no benefits of online education to
learn grammar. One of them explained that:

“I think it did not help, there were some deficiencies, communication was less in online
education. In face-to-face education, the lesson hours were more, but we had fewer online
courses now. [LLS 9]

LLS 13 also stated that "no benefits. The only advantage is that online education was more

comfortable as [ was at home.”
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Likewise, LLS 15 mentioned that “face-to-face education had more benefits” and added that
“in online education, we could only do what we saw. We could play more games in face-to-

face education. Face-to-face was better as students tend to learn by having fun.”

4.1.2.2.9. Findings Related to the Challenges of Learning Grammar

Online

The ninth question in the semi-structured interview for students was “What are the
challenges of learning grammar online?”. As can be seen in Table 41, some of the high-
and low-level students thought that they could not interact with each other easily in online
education. The minority of the high-level students believed that their motivation was low. In
addition, they could do fewer productive or mechanical activities. According to some of the
low-level students, they were passive learners. Moreover, they had some technical problems,

did less communicative activities. and played fewer games while learning grammar in online

education.

Table 41

High- and Low-Level Students’ Perceptions on the Challenges of Learning Grammar Online

Codes HLS* LLS**

Motivation 1 -
Fewer Activities 1 -
Less Productive Activities 2 -
Classroom Interaction 2 1
Passive Learning - 1
Technical Problems - 1
Communicative Activities - 1
Game - 1

*HLS: High Level Students
**LLS: Low Level Students

Motivation
HLS 1 who was one of the high-level students stated that s/he could not get motivated. One

stated that "... Sometimes I just couldn't get motivated."
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Fewer Activities

One of the high-level students stated that s/he could not do enough activities during online
education because of the limited time. One explained that:

“We could not get enough exercise due to the limited time. We went through some topics
quickly. It is all about time, | think it was not different from face-to-face education. In online
education, for example, | had a hard time for not being able to underline some sentences in
reading.” [HLS 2]

Fewer Productive Activities

Two of the high-level students stated that they could not do enough productive activities
during online education. One mentioned that:

"Maybe, there were fewer speaking activities in the form of mutual discussion in online
education." [HLS 1]

HLS 3 also highlighted that "when we were in the classroom, our teacher used to write us a

story about the past. We couldn't do this in online education."”

Classroom Interaction

Two of the high-level students stated that during online education, they could not interact
with the instructors as they did in face-to-face education. One explained that:

“Although I could ask my teacher something that I did not understand in class during face-
to-face education, it was difficult in online education because it was the first time we were
trained online.” [HLS 5]

Similarly, HLS 6 mentioned that "in face-to-face education, I had the opportunity to ask my
teacher about a topic | did not understand."

In the same way, one of the low-level students thought that s/he could interact with the
instructor more easily during face-to-face education; however, s/he received the answer late
when s/he asked a question during online education. So, s/he stated that:

“When we were at school, we were asking questions directly to our teacher, I think we had
a problem with learning when we were at home. It's a little limited here. You can get a late

reply from the teacher or something.” [LLS 13]
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Passive Learning

One of the low-level students thought that s/he was a more active learner in face-to-face
education although s/he did not participate in the lessons actively during online education.
S/he mentioned that:

"We were more active in the classroom in face-to-face education, we were less active in

online, we were less active in activities and learning, it did such a harm." [LLS 9]

Technical Problems

One of the low-level students thought that learning grammar online was difficult due to some
problems with the Internet and the online platform which was used. S/he stated that:

“In face-to-face education, it was better because we were in the same environment with our
teacher in the classroom, and it helped immediately. But, of course, she also helped us in
online education. Sometimes, grammar is not understood on the screen, or | had difficulties,
mostly due to technical problems. Also, distance education is something we have no
experience with. Learning grammar online is quite difficult. In any case, | had a hard time
because my Internet connection was bad. Either my voice was not heard, or | could not hear
my teacher, it was difficult when | missed some parts. The Microsoft Teams program was
fine, but sometimes the program could be interrupted. | expressed these because | have such
troubles.” [LLS 11]

Communicative Activities

One of the low-level students underlined that s/he could not do role-play activities. The main
reason was the classroom interaction since the students were not in the same place. Thus,
they could not communicate with each other well. S/he highlighted that:

“We couldn't do an activity together because we were not side by side. We couldn't do role-

play.” [LLS 12]

Games

LLS 15 who was one of the low-level students believed that s/he could not play games very
much in online education by mentioning that "For example, there weren’t a lot of game
activities."

However, two of the high level and three of the low-level students thought that there were

no challenges while learning grammar in online education. One of them stated that:
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“We were following the topics in the book. Since I was at home, I was more comfortable."
[HLS 4]

HLS 7 also underlined that "it's not difficult for someone at my level because we have the
basic knowledge, and we can learn ourselves by watching a video or something."

Similarly, LLS 10 stated that “I did not have any difficulties, it was even better for me” and
added that “the same training was done in online as in face-to-face education, sometimes
there were even more joyful moments, | was not affected much."

LLS 14 also mentioned that “I did not experience,” and explained that because I was a
hardworking student, | was doing what |1 was given immediately. | did not have any
difficulties in online education. There was a big difference between the 20-person class and
the 6-person class, and it was better for me. | could ask more questions to my teacher, and

participation in the lesson with my friends was better."

4.1.2.2.10. Findings Related to the Suggestions for the Effectiveness
of Teaching Grammar Online

The tenth question in the semi-structured interview for students was “What are your
suggestions for the effectiveness of teaching grammar online?” Table 42 illustrates that
according to some of both low- and high-level students, they should do more mechanical,
meaningful, and communicative activities. They ought to play more games. Furthermore,
they believed that they should receive feedback about their grammar mistakes from their
instructors and try various techniques to learn grammar. The majority of the high-level
students suggested extra mechanical homework while only one of them thought that more
productive assignments should be given. They should also get peer feedback on their
grammar mistakes. Moreover, some of the low-level students suggested extra productive

activities and extensive reading. Additionally, they believed that their instructors’ motivation
should be high.
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Table 42
High- and Low-Level Students’ Perceptions on the Suggestions for the Effectiveness of
Teaching Grammar Online

Codes HLS* LLS**
More Mechanical Activities 2 2
More Communicative Activities 1 2
More Meaningful Activities 1 3
Games 2 1
More Productive Assignments 1 -
More Mechanical Assignments 5 -
Feedback from Instructor 1 2
Different Learning Techniques 3 2
Peer Feedback 1 -
More Productive Activities - 2
Extensive Reading - 2
Instructors’ Motivation - 1

*HLS: High Level Students
**|_LS: Low Level Students

More Mechanical Activities

Two of the high-level students and two of the low-level students stated that during online
education, they should do extra mechanical activities such as finding the incorrect part and
multiple choice. In addition, some videos might be helpful. One explained that:

“There must be an activity to find the wrong in the sentence. We have to do tests." [HLS 1]
Similarly, HLS 7 mentioned that “it would be better if they could do more examples after
learning the structure of the grammar,” and continued by saying that “videos can make a
contribution. It would be better if the activities diversified."

LLS 11 also stated that "... I think that after the teacher explains a subject, s/he should not
move onto another subject before it is understood, more tests or activities should be done on
the topic.”

Likewise, LLS 15 mentioned that "We can find out which tense the sentences belong to when

talking to each other."”
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More Communicative Activities

One of the high-level students stated that during online education, s/he should do extra
communicative activities like discussion about a topic. One explained that:

“There must be speaking activities and discussion.” [HLS 1]

In the same vein, two of the low-level students believed that during online education, they
could do extra communicative activities to use grammar better while talking to their friends
in the group work activities. One of them explained that:

“... Maybe we would do group work™ [LLS 10]

LLS 14 also highlighted that “let’s do activities to use that grammar rule. For example,
emphasis should be placed on speaking, not filling the gap."

More Meaningful Activities

One of the high-level students and three of the low-level students stated that during online
education, s/he should do extra meaningful activities like creating sentences by using the
grammar structure. One mentioned that:

“Students can mutually make and send sentences to each other. We can also make our own
sentences."” [HLS 5]

Similarly, LLS 9 explained that "I think we should study to make sentences for myself."”
Likewise, LLS 12 mentioned that “it would be better if there was more intense activity” and
added that “the multiplicity of activities is more important than the variety of activities. We
can write sentences ourselves; we can produce something ourselves.”

LLS 15 also stated that "We have to make sentences ourselves."

Games

Two of the high-level students and one of the low-level students stated that during online
education, s/he should play more games like Kahoot to practise the grammar structure. One
mentioned that:

“Some more game activities could be added. There must be games like Kahoot." [HLS 1]
In the same way, HLS 2 underlined that "some programs that include games can be used."

LLS 9 also stated that “There may be games for us to learn grammar.”
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More Productive Assignments

One of the high-level students stated that during online education, s/he should do extra
productive assignments for writing and speaking so that they can use the grammar. One
mentioned that:

"Writing and speaking tasks should be given." [HLS 2]

More Mechanical Assignments

Five of the high-level students stated that during online education, they should do extra
mechanical assignments to learn grammar better. One mentioned that:

"I'm in favor of homework, the activities in step-up booklet or worksheets can be given.”
[HLS 2]

HLS 3 also stated that "grammar assignments can be assigned from the websites."
Likewise, HLS 4 noted that “give your students more exercises,” and added that “I think it
would be more beneficial to practise where all the tenses are mixed. Let the student choose
which tense to use in the gap-filling activities. | think these exercises will be more useful.
Apart from that, written expressions were also useful, many structures exist in them and we
could find the mistakes ourselves."

HLS 5 also underlined that "matches are more memorable when teaching grammar and the
number of these activities should be increased.”

Similarly, HLS 6 stated that “... the activity of finding the correct one becomes more
effective, I think it would be better to increase the number of activities.”

In the same way, two of the low-level students believed that during online education, s/he
could do extra mechanical activities to practise grammar better. One of them stated that:
"... I think that after the teacher explains a subject, s’he should not move onto another subject
before it is understood, more tests or activities should be done on the topic." [LLS 11]

LLS 15 also mentioned that "we can find out which tense the sentences belong to when

talking to each other."

Feedback from Instructor
One of the high-level students stated that during online education, the instructors should give
feedback to show grammar mistakes to the students. One mentioned that:

"Feedback is also very good for grammar." [HLS 2]
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Just as one of the high-level students mentioned, two of the low-level students also believed
that during online education if the teachers give feedback, they can learn from their mistakes.
Moreover, it becomes more effective. One of them explained that:

"Sometimes, funny mistakes happen when we examine them in the lesson, and they stay in
mind better, we understand our mistake better.” [LLS 10]

Similarly, LLS 13 highlighted that "Feedback is very useful for writing and speaking."

Different Learning Techniques

Three of the high-level students stated that during online education, they should use various
techniques. For instance, videos on YouTube, films, songs, and TV shows may be helpful.
One mentioned that:

"I would watch videos on YouTube, we would find out what grammars were in the movies."
[HLS 2]

HLS 3 also gave an example by saying that "for example, our teacher can show us the videos
from a movie scene or a song on the screen for questions about the past tense, | thought it
might be a nice activity."”

Likewise, HLS 7 underlined that: "We may be more familiar if we watch a movie or TV
show about the subject we learned.”

In the same vein, two of the low-level students thought that during online education, they
could watch some videos and watch some films with subtitles. One of them explained that:

“... Videos can be added...” [LLS 9]

LLS 3 also stated that: "It is also useful if a movie with English subtitles is watched."

Peer Feedback

One of the high-level students stated that during online education, they should give feedback
for the grammar mistakes to their friends as they can also learn from their friends. One
mentioned that:

“... We can find each other's mistakes too...” [HLS 5]

More Productive Activities

Two of the low-level students believed that during online education, they could do extra

productive activities like writing and speaking to learn how to use grammar better. For
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instance, they could write some articles or talk on a topic by using the target structure. So,
one of them stated that:

“... Some assignments in groups could be given, we could write something on that topic,
we could write texts.” [LLS 10]

Similarly, LLS 13 underlined that “there should be more speaking activity” and added that
“we were learning something, but our application area was limited. Learning by doing the
grammar rule, applying it in a subject, learning by reading, learning by writing make us

remember what we learn. Let us write and talk a lot. Let's use the grammar we have learned."

Extensive Reading

Two of the low-level students thought that during online education, they could read some
books to revise the grammar. They explained that:

"... I think I need to read more English books." [LLS 9]

LLS 10 also highlighted that *“... I would like to read books in online education as well. We
could summarize and examine it in the lesson. There are short books, and we could read

them."

Instructors’ Motivation

One of the low-level students stated that during online education if the teachers feel
enthusiastic, they can motivate the students. Therefore, teachers should also be motivated.
S/he mentioned that:

"... I looked at some lessons on YouTube channels and saw that the teachers are more
energetic in online education, I think the students are more motivated when the teacher is
energetic. [LLS 12]

4.2. Discussion
4.2.1. Findings of Quantitative Data

4.2.1.1. Findings of Quantitative Data Obtained from the Instructors

In this descriptive study, one hundred and fifty-eight students and fifteen instructors
responded to the questionnaires. The most obvious finding to emerge from the quantitative
results analysed in the data obtained from the high- and low-level students’ instructors is that

majority of the instructors agreed that grammar is the most necessary sub-skill in developing
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writing skill while most of them disagreed that grammar is the most necessary sub-skill in

developing the reading skill.

The second major finding is that most of the high-level students’ instructors often used the
sentences in an authentic text; nevertheless, over half of the low-level students’ instructors
often used some examples such as realia and actions so that their students could elicit the
target structure. The research has also shown that more than half of the low-level students’
instructors often used the sentences in an authentic text so that their students could notice
the target structure during face-to-face education. The results based on forty-eight teachers’
beliefs about grammar and its teaching in a quantitative study by Burges and Etherington
also confirms that students can learn grammar better when it is presented in authentic texts
(2002).

The third major finding is that most of the high- and low-level students’ instructors often
used some examples such as realia and actions so that their students could discover the
function while over half of them often used the sentences in an authentic text so that their

students could notice the function during face-to-face education.

The fourth major finding is that majority of the instructors often used some “fill in the
blanks™ activities. This study has also identified that most of the low-level students’
instructors often used some ‘“sentence completion” activities to practise grammar better

during face-to-face education.

The fifth major finding is that most of the high-level students’ instructors often used the
sentences in an authentic text so that their students could notice the target structure during
online education. Moreover, less than nine-twentieths of low-level students’ instructors
sometimes explained the structure rules directly while the same amount of them sometimes

used the sentences in an authentic text during online education.

The sixth major finding is that four-fifths of the high-level students’ instructors sometimes
used the sentences in an authentic text so that their students could notice the meaning;
nevertheless, more than half of the low-level students’ instructors often conveyed the

function directly before their students started the grammar activities during online education.

The seventh major finding is that majority of high- and low-level students’ instructors

sometimes used some “sentence completion” activities to practise grammar better during
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online education. Additionally, over three-fourths of low-level students’ instructors often

used some “fill in the blanks” activities in online education.

4.2.1.2. Findings of Quantitative Data Obtained from Students

The quantitative results which were analysed in the data collected from the high-level
students indicate that most of the high- and low-level students strongly agreed that grammar
is the most necessary sub-skill developing writing skill; however, most of them disagreed

that grammar is the most necessary sub-skill in developing the listening skill.

Secondly, this study has also found that less than nine twentieths of high-level students often
learned the structure rules better when the sentences were given within an authentic text;
however, approximately half of the low-level students reported that they always learned the
grammar rules better when they discovered the target structure from the examples such as

realia and actions during face-to-face education.

Third of the more significant findings emerging from this study is that most of the high-level
students often learned the meaning better when the sentences were given within an authentic
text although the majority of the low-level students reported that they always explored the

meaning better when it was explained directly during face-to-face education.

Fourthly, most of the high-level students always wanted to do some “multiple choice”
activities while the majority of the low-level students always wanted to play some “games”
to practise grammar better during face-to-face education.

The fifth major finding is that most of the high-level students sometimes learned the
grammar rules better when the sentences were presented in an authentic text; nonetheless,
most of the low-level students sometimes learned the structure rules better when they
discovered the target structure from the examples such as realia and actions during online
education.

Sixth of the more significant findings emerging from this study is that more than half of the
high-level students sometimes learned the meaning better when they discovered it from the
examples such as realia and actions; however, the majority of low-level students often
preferred the authentic texts to elicit the meaning during online education.

Finally, the research has also shown that the majority of high- and low-level students

sometimes wanted to do some “matching” activities during online education.
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4.2.2. Findings of Qualitative Data

4.2.2.1. Findings of Qualitative Data That Was Obtained from Instructors

According to the qualitative results obtained from the analyses of the data from the high-
and low-level students’ instructors, grammar has an important role in language learning
because it is necessary to produce the language and is the cornerstone of other main skills
such as listening and reading. Most of the high- and low-level students’ instructors believed
that grammar is related to each main skill, especially it is the keystone of productive skills.
This study has found that generally most of the instructors mentioned that grammar is the

most necessary sub-skill for writing.

One of the more significant findings emerging from this study is that the majority of high-
and low-level students’ instructors preferred teaching inductively by using examples, realia,
or authentic texts during face-to-face education. This finding is in contrast with the
quantitative study about 11 ESL teachers’ beliefs in the role of grammar in language
learning, the optimal way to teach grammar, the way to deal with grammar mistakes, the
influence of students’ first language, the use of metalanguage, the role of practice, and
teacher preparation for grammar teaching by Thu (2009), in which most of the teachers
preferred explicit teaching. However, nearly all of the instructors in the present study
preferred deductive teaching in online education because of limited time and easiness
although one of the high-level students’ instructors reported his/her preference to teach
inductively. Another major finding is that all of the high-level students’ instructors used
communicative activities to practise grammar. Three of them also utilized some mechanical
activities in face-to-face education. Likewise, two of the low-level students’ instructors used
some communicative activities while half of them preferred the mechanical activities during

face-to-face education.

The research has also shown that most of the instructors could not conduct communicative
activities much during online education because of the less classroom interaction. Similarly,
the students could not do pair work or group work activities due to the lack of peer
interaction. Therefore, they focused on the mechanical activities more as it was easy to apply
in online education. Also, some of the low-level students’ instructors did not have enough

knowledge and training about using technology to do pair work or group work activities.
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Moreover, one of them highlighted that L1 use and teacher talking time increased while

teaching grammar in online education.

For the benefits of teaching grammar online, two of the high-level students’ instructors
believed that thanks to many resources regarding grammar on the Internet, online education
provided various materials and exercises in terms of teaching grammar. One of them thought
that the students talking time increased during online education because fewer students
participated in the lessons. Furthermore, one of the low-level students’ instructors stated that
online education was a timesaver to revise the lessons, facilitating reaching many resources
to practise grammar. One of them mentioned that online education encouraged her to search
for some technological tools to use while teaching grammar.

As the challenges of teaching grammar online, two of the instructors teaching English online
to high level students mentioned that teaching grammar online did not give any satisfaction
to them. One of them thought that they had limited time to attract their students’ attention
and to do more activities. Two of them stated that the students did not have the opportunities
to do pair work or group work activities to practise grammar, so there was inadequate real
classroom interaction and thus almost no peer learning. In their studies, Kim et al. (2005),
the results in Filimban’s (2008) quantitative and qualitative doctoral dissertation on the
students’ and instructors’ perceptions about the effectiveness of online distance learning
technology, and the perceptions and opinions of five teachers towards the effectiveness of
online education in the qualitative study by Dean (2017) also confirmed these findings. One
of the instructors in the present study reported using the grammar-translation method in
online education. Another one mentioned that s/he felt unable to use different creative
activities. Furthermore, one of them underlined that s/he could not achieve a certain level of
classroom management. In the same way, one of the low-level students’ instructors
highlighted that students’ motivation decreased due to the lack of peer interaction.
Accordingly, the instructors’ motivation was also lowered. In their studies, Yang and
Cornelius (2004) and Giines (2017) also approved that both the learners and the teachers
reported feeling less motivated. Two of the instructors in the present study explained that
they were not successful in classroom management. One of them stated that s/he had to use
limited activities in online education. Two of them mentioned that the students could not
interact with each other. Moreover, one of them underlined that s/he had difficulty in giving
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personalized feedback. One of them stated that s/he could not do necessary number of

communicative activities, so there was less production during online education.

For the suggestions, one of the high-level students’ instructors stated that there should be
more opportunities to do communicative activities. Similarly, three of the low-level students’
instructors believed that they should utilize more communicative activities such as
discussions about certain topics, some improvisation activities, or a film to use grammar
during online education. Two of the high-level students’ instructors suggested that there
should be more speaking and writing assignments so that the students can practice using
grammar. One of them mentioned that there should be some teacher and student training
about teaching and learning grammar in online education. One of them believed that the
instructors prepared more appropriate materials for teaching grammar online. Additionally,
two of the low-level students’ instructors believed that the instructors ought to develop their
skills in technology use to find interesting and helpful tools to teach grammar online. Two
of them thought that they should use more mechanical activities. One of them mentioned
that the instructors could use more attention-grabbing materials like videos to present the

grammar during online education.

4.2.2.2. Findings of Qualitative Data That Was Obtained from Students

The qualitative results obtained from the analysis of the data from the high- and low-level
students show that most of the students believe that grammar plays a significant role in
productive skills such as writing and speaking while one of them thought that grammar is
essential to learn a language. In a qualitative study, conducted on thirty-five ESL students
about their perceptions of grammar teaching, Rattar and Dilshad (2011) also found that most
of the students defined grammar as an important tool to learn the language, to pass the exams,
or to write and speak accurately. Although, all of the students stated that grammar is related
to each main skill, almost all of them mentioned that grammar is of the highest necessity for
writing.

One of the most obvious findings to emerge from the present study is that the majority of
high- and low-level students believed that they learned the function of the grammar better
during the face-to-face education when they deduce it from some example sentences or

drama with the help of more effective and enjoyable learning and high motivation.
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Another important finding is that the majority of high-level students believed that they
learned grammar rules by using authentic texts to elicit the rules during face-to-face
education. The important reason for this belief was that they tried to explore the rules on
their own. Conversely, most of the low-level students preferred that the grammar rules were
given directly during face-to-face education. The main reason was reported as that this type
of learning of the structures was more permanent. Another reason was that one of high-level
students believed that s/he could not elicit the grammar rules on her/his own. In a quantitative
study, carried out with 90 teachers to clarify their perceptions on the difficulties in grammar
instruction, Al-Mekhlafi and Nagaratnam (2011) also confirmed this finding since both the
students and the teachers preferred explicit teaching in their study.

The present study has identified that most of the high-level students believed that they could
learn the function better when they deduce it from an authentic text rather than mechanical
drills because of the inappropriateness of the online platform in which these drills were
presented. However, the majority of low-level students thought that they could learn the
function better if it was given explicitly during online education due to the difficulties of
applying the other techniques.

Similarly, most of the high-level students believed that taught implicitly, they could learn
the grammar rules better from an authentic text during online education because it was more
student-centred. Nevertheless, the majority of the low-level students thought that they could
learn grammar rules explicitly better during online education due to lack of peer interaction.
The present study has found that in face-to-face education, nearly all of the high- and low-
level students mentioned that they did various mechanical activities such as filling the
blanks, true/false, ordering the words, and some games like Kahoot though two of them
stated that they did some meaningful activities like creating some sentences by using the
target structure. They also did various communicative activities like games, describing the
photographs, and speaking activities reported to make the learning more permanent.

This study has also shown that during online education, most of the high- and low-level
students mentioned that in their coursebook, they did various mechanical activities like
filling the blanks and finding the correct structure. Additionally, some of them highlighted
that they could play fewer games in online education than in face-to-face education.
Nevertheless, three of them stated that they did fewer communicative activities like games

and presentations in online education.
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As the benefits of learning grammar online, three of the high-level students mentioned that
learning grammar online was timesaving, useful, and practical. Eight instructors’ and
students’ perceptions towards the roles and competencies of online EFL instructors in an
online learning environment, which were evaluated in a qualitative study by Giines (2017)
and two hundred learners’ perceptions towards the teaching and learning and technology
factors of online English language courses at University Tun Abdul Razak in both
quantitative and qualitative study by Krish and Wong (2009) also supported these findings.
Two of the high-level students stated that revision of the lessons was easier through the
recordings. Two of the high-level students stated that they could do more mechanical
activities with the help of the technology while one of them explained that s/he could do
more communicative activities at home. One of the low-level students highlighted that s/he
reached the information more quickly. One of them believed that s/he had more examples
during online education. Moreover, one of them mentioned that provision of feedback by the
instructors took place more efficiently in terms of time. However, the results obtained from
a qualitative study, conducted on three students by Yang and Cornelius (2004), 100 students’
perceptions of the benefits and challenges in online learning and their suggestions in a
quantitative study carried out by Kim et al. (2005), and the data gathered in a qualitative
master’s thesis by Giines (2017) disapproved of this finding by reason of delayed feedback
although Krish and Wong (2009) confirmed it. One of the high-level students in the present
study underlined that s/he could speak English more thanks to the productive skills in online
education. Two of the low-level students believed that they could interact with the instructors
more easily because the overall number of the participating students was lower in
comparison with the face-to-face education. So, they could feel that they were in a closer
contact with the information, and they were freer to ask questions.

As the challenges of learning grammar online, one of the high-level students stated that s/he
was not sufficiently motivated. One of them mentioned that s/he could do fewer activities
during online education by reason of the limited time. Furthermore, two of them stated that
they could not do enough productive activities during online education. Two of them
underlined that during online education, they could not interact with the instructors as much
as they did in face-to-face education. One of the low-level students thought that s/he was a
passive learner in online education. One of them believed that learning grammar online was
difficult due to some technical problems. One of them underlined that s/he could not do role-

play activities due to the lack of classroom interaction. One of them stated that s/he could
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not play games very much in online education. Moreover, one of them thought that s/he
received the answer late when s/he asked a question during online education.

As suggestions for the effectiveness of teaching grammar online, two of the high-level
students stated that during online education, extra mechanical activities such as finding the
incorrect part and multiple-choice should be added. One of them stated that during online
education, students should do extra communicative activities like a discussion about a topic.
One of them stated that during online education, learners should do extra meaningful
activities like creating sentences by using the grammar structure. Two of them mentioned
that during online education, students should play more games like Kahoot to practise the
grammar structure. One of the high-level students stated that extra productive assignments
for writing and speaking ought to be given so that they can use the grammar although five
of them stated that during online education, they should do extra mechanical assignments to
learn the grammar better. One of them stated that during online education, the instructors
should give feedback to show the grammar mistakes to the students. Three of the high-level
students highlighted that during online education, they should use various techniques. Such
as videos on YouTube, films, songs, and TV shows. One of them stated that during online
education, they should give feedback for the grammar mistakes to their friends because they
can also learn from their friends. Two of the low-level students thought that during online
education, they could watch some videos and some films with subtitles. One of them that
during online education, students could play some games to learn the grammar better. Two
of them believed that during online education, s/he could do extra mechanical activities to
practise grammar better. Three of them underlined that during online education, they could
do extra meaningful activities like writing some sentences by using the target structure to
practise grammar better. Two of them believed that during online education, they could do
extra communicative activities to use grammar better while talking to their friends in the
group work activities. Two of them thought that during online education, they could do extra
productive activities like writing some articles or talking on a topic by using the target
structure. Two of them stated that during online education, they could read some books to
revise the grammar. Two of them believed that during online education, the teachers should
give feedback for grammar mistakes. Additionally, one of the low-level students stated that
during online education, the teachers’ motivation affects the students’ motivation. So, the

teachers should also feel sufficiently motivated.
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CHAPTERV

CONCLUSION AND IMPLICATIONS

This chapter presents the summary of the current study, implications, and recommendations.
Firstly, the summary of the research study provides information about each chapter briefly.
Secondly, the most significant findings are summarized. Finally, the implications and

recommendations are presented at the end of this chapter.

5.1. Summary of the Research Study

This descriptive study aimed to investigate the low- and high-level students’ and their
instructors’ perceptions in terms of the role of grammar, learning grammar, grammar
teaching techniques while learning grammar, grammar activities while learning grammar in

face-to-face and online education.

To fulfil the aim, the quantitative and qualitative data were gathered from the EFL instructors
and students at a foundation university in Ankara. The questionnaires that included 30 items
were responded to by not only fourteen instructors but also one hundred and fifty-eight
students. Additionally, the interviews were conducted with both eight instructors, one
coordinator, and fifteen students from the sample group according to the purposive and
criterion samplings. The quantitative data were analysed through descriptive statistics while
the content analysis was carried out for the qualitative data. The quantitative findings were
presented with the help of tables and charts while the qualitative ones were categorized

according to the related codes and research questions.

In the first chapter, the background of the study and problem of the statement were explained.
The purpose of the study and the research questions were also explored. Furthermore, the
significance of the study as well as the assumptions and limitations were emphasized.

Finally, definitions of the frequently used terms were presented in this part.
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In the second chapter of the study, the review of the literature concerning teaching grammar
and online education was presented. The first part comprised of deductive and inductive
approaches to teaching grammar, activities for practicing grammar, studies related to
teaching grammar, and the research about online tools utilized in teaching grammar. The
second part provided definitions of online education and new roles in online education. The
advantages and disadvantages of online learning were also presented. Finally, this part was
based on the studies about online education in general and the ones about teaching English

in online education.

The third chapter provided information regarding the methodology used in this study. Thus,
first of all, the research design was described. Then, the research setting was explained in
detail. Next, the participants’ demographic information and sampling procedure were
presented. After that, in the data collection procedure, exhaustive information about
questionnaires and interview questions were given. Lastly, how the data were analysed was

presented.

The fourth chapter presented the findings of the research, the data analysis, and discussions.
All of the research questions were responded by employing the quantitative data which were
analysed through SPSS Statistics 20 and the qualitative data that were analysed with content
analysis. For each item in the questionnaires, the tables showing the frequencies and
percentages were prepared. Finally, the codes obtained from the interviews were given in

the tables, and the interviewees’ comments and opinions were added as quotes.

In the present chapter of the study, this research study is explained shortly. The most
important findings obtained from the quantitative and qualitative data are summarized.
Finally, the implications for teaching grammar in online education and recommendations for

future studies are presented.

5.2. Conclusion

The basic conclusions of this study are given in accordance with the main findings related
to the research questions. The most obvious finding to emerge from the quantitative results
analysed in the data obtained from the high- and low-level students and their instructors is
that majority of them agreed that grammar is the most necessary sub-skill in developing

writing skill. Additionally, the high- and low-level students and their instructors generally
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believed that grammar is necessary to produce the language and is the cornerstone of
productive skills.

The second major finding is that most of the high-level students and their instructors often
preferred authentic texts; nevertheless, the majority of low-level students and their
instructors often used some examples such as realia and actions so that the target structure
could be elicited during face-to-face education.

The third major finding is that over half of the high- and low-level students’ instructors often
used the sentences in an authentic text so that their students could notice the function during
face-to-face education. Similarly, most of the high-level students also often preferred
authentic texts. Nonetheless, the majority of the low-level students reported that they always

explored the meaning better when it was explained directly during face-to-face education.

The fourth major finding is that majority of the instructors often used some “fill in the
blanks™ activities. In contrast to the instructors, most of the high-level students always
wanted to do some “multiple choice” activities while the majority of the low-level students

always preferred “games” to practise grammar better during face-to-face education.

The fifth major finding is that most of the high-level students and their instructors often used
the sentences in an authentic text so that their students could notice the target structure during
online education. Moreover, less than nine-twentieths of low-level students’ instructors
sometimes explained the structure rules directly although most of the low-level students
sometimes wanted to deal with the examples such as realia and actions during online

education.

The sixth major finding is that four-fifths of the high-level students’ instructors sometimes
used the sentences in an authentic text so that their students could notice the meaning;
nevertheless, more than half of the low-level students’ instructors often conveyed the
function directly during online education. Conversely, more than half of the high-level
students sometimes learned the meaning better by the help of the examples such as realia
and actions while the majority of low-level students often preferred the authentic texts to

elicit the meaning during online education.

The seventh major finding is that to practise grammar better during online education, the
majority of high- and low-level students’ instructors sometimes used some “sentence

completion” activities even though the majority of high- and low-level students sometimes
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wanted to do some “matching” activities during online education as the communicative
activities could not be conducted in online education because of the less classroom

interaction.

For the benefits of teaching grammar online, most of the students and instructors believed
that online education provided various materials and exercises in terms of teaching and
practising grammar. Furthermore, they stated that online education was timesaver to revise

the lessons.

As the challenges of teaching grammar online, nearly all of the instructors and the students
highlighted that they could not do enough pair work or group work activities to practise
grammar due to the inadequate real classroom interaction. Lastly, they mentioned that their

motivation also decreased.

5.3. Implications and Recommendations

Even though the Web 2 tools have been integrated into the English lessons to teach each
skill, as well as grammar since the invention of the Internet, COVID-19 pandemic has started
to dramatically change the education system, so more new options related to teaching not
only English but also other academic subjects in the world have turned into a topic of due
interest. During the lockdown, online education has been the most logical and popular choice
to maintain teaching English at schools and universities. Now that even the political and
economic systems in the world have been altered, the teaching techniques and activities that
were used to teach grammar also have to evolve and adapt to the present pandemic
conditions, and students’ and instructors’ needs during online education. Therefore, in this
study, the perceptions of low- and high-level students and their instructors in terms of
grammar teaching techniques and activities in face-to-face and online education as well as
their perceptions towards the role of grammar, benefits, and challenges of teaching grammar

online were explored.

To increase the effectiveness of teaching grammar online, as the instructors who participated
in this study suggested, firstly, some opportunities to do more communicative activities
which the students can do as pair work or group work should be included in the online
courses. Secondly, extra speaking and writing tasks that the students can use the target
grammar can be given as homework if there is no chance to do communicative activities

during the online lessons. Thirdly, some teacher and learner training may be provided to the
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participants of online courses to produce new ideas about teaching and learning grammar
online and technological developments. Next, more appropriate materials should be prepared
for online education. For instance, some videos related to grammar topics can be prepared
as a part of the asynchronous lessons. Moreover, some other attention-grabbing videos on
the websites may also be utilized to present grammar, and the mechanical activities might
be increased.

It is also important to pay attention to the students’ suggestions for online grammar learning.
For example, the number of communicative, meaningful, and mechanical activities should
be increased. More enjoyable games like Kahoot ought to be added to the lesson plans for
teaching grammar online. Besides, more assignments that include mechanical and
communicative activities can be carried out. The feedback from the instructors and their
friends for the grammar mistakes in the productive activities or assignments is vital and
valuable. For this reason, feedback should be given more frequently. Finally, it should not
be overlooked that different mediums of learning such as videos on YouTube, films, songs,

reading books, and TV shows may also be effective.

Additionally, to be able to teach grammar online more effectively, interpersonal interaction
should be increased as the students can feel more motivated, think more critically and solve
the problems more eagerly (Chacon, 1992). For this reason, the materials should not be
determined by the instructors alone. The students should also share their opinions in this
procedure. Moreover, teaching techniques and activities should attract the students’
attention. Timely corrective feedback should be given by the instructors. Lastly, students’
previous skills and knowledge should be revised (Berge, 1999). Besides interpersonal
interaction, the students should do assignments and projects collaboratively by the help of

the technological components such as breakout rooms (Mehall, 2020).

To summarize, when the differences between teaching grammar in face-to-face and online
education have been identified, the teaching techniques, the activities, and the assignments
have to be transformed in line with the benefits and challenges of online education and
students’ levels. For example, generally, most of the low-level students and their instructors
tend to teach grammar explicitly in online education while most of the high-level ones and
their instructors are prone to teach it implicitly. Thus, the course materials and teaching

methods should be redesign according to the students’ needs in online education.
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Appendix 2. Questionnaire for Instructors (English and Turkish)

QUESTIONNAIRE FOR INSTRUCTORS
Dear colleagues,

The purpose of this questionnaire is to reveal instructors’ perceptions in terms of
teaching grammar in face to face and online education. You are kindly requested to fill
out this questionnaire. It includes four parts and takes approximately FIVE minutes to
complete. Your objective and honest answers will help the researcher to get a realistic
assessment of this experience. Your demographic information and responses will be
kept confidential and will be used for the MA thesis after evaluated only by the
researcher. Thank you very much for participating in this survey voluntarily.

To get more information, you can send an e-mail.

PART-1: DEMOGRAFIC INFORMATION

Gender: Male|:| Female |:|

Age: coviiiinniinnns

The latest education degree you got: B.A. |:| M.A. |:| Ph.D. |:|
University teaching experience:

1-5years[ ] 6-10 years| ] 11-15years| | 15+years [ |

Which level are you giving online education? Alpha (low Ievel)|:| Bravo (high|:|
level)

Have you ever taught an online course before? Yes[ ] No[ ]

If yes, please share how many courses you have taught.

oooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

Have you participated in any training related to online education? Yes|:| No|:|
If yes, please share what kinds of training courses you have participated.
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PART-2: For each of the statements below, please choose the appropriate option to
show the extent of your agreement or disagreement (1: Strongly Disagree, 2:

Disagree, 3: Undecided, 4: Agree, 5: Strongly Agree).

Statements

1. | think grammar is the most necessary sub-skill to
develop reading skill.

2. | think grammar is the most necessary sub-skill to
develop listening skill.

3. I think grammar is the most necessary sub-skill to
develop speaking skill.

4. | think grammar is the most necessary sub-skill to
develop writing skill.

PART-3: For each of the statements about face-to-face education below, please choose
the extent of your frequency (1: Never, 2: Rarely, 3: Sometimes, 4: Often, 5: Always).

Statements

1

2

3

4

5

5. I explain the structure rules directly before my students
start the grammar activities during face-to-face education.

6. I use some examples such as realia and actions so that my
students can discover the target structure during face-to-face
education.

7. 1 use the sentences in an authentic text so that my students
can notice the target structure during face-to-face education.

8. I convey the function directly before my students start the
grammar activities during face-to-face education.

9. I use some examples such as realia and actions so that my
students can discover the function during face-to-face
education.

10. I use the sentences in an authentic text so that my students
can notice the function during face-to-face education.

11. I use some “fill in the blanks” activities to practise
grammar better during face-to-face education.
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12. 1 use some “multiple choice” activities to practise grammar
better during face-to-face education.

13. I use some “true/false” activities to practise grammar
better during face-to-face education.

14. I use some “matching” activities to practise grammar
better during face-to-face education.

15. I use some “completing sentences” activities to practise
grammar better during face-to-face education.

16. I use some “communicative” activities to produce
grammar better during face-to-face education.

17. 1 use some “games” to practise grammar better during
face-to-face education.

PART-4: For each of the statements about online education below, please choose the
extent of your frequency (1: Never, 2: Rarely, 3: Sometimes, 4: Often, 5: Always).

Statements 1123 |4]|5

18. I explain the structure rules directly before my students
start the grammar activities during online education.

19. I use some examples such as realia and actions so that my
students can discover the target structure during online
education.

20. 1 use the sentences in an authentic text so that my students
can notice the target structure during online education.

21. | convey the function directly before my students start the
grammar activities during online education.

22. | use some examples such as realia and actions so that my
students can discover the function during online education.

23. | use the sentences in an authentic text so that my students
can notice the function during online education.

24. | use some “fill in the blanks” activities to practise
grammar better during online education.
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25. I use some “multiple choice” activities to practise grammar
better during online education.

26. I use some “true/false” activities to practise grammar
better during online education.

27. 1 use some “matching” activities to practise grammar
better during online education.

28. I use some “completing sentences” activities to practise
grammar better during online education.

29. | use some “communicative” activities to produce
grammar better during online education.

30. I use some “games” to practise grammar better during
online education.

YOUR COMMENTS

Your comments are really important. So, if you would like to add something, please
write here.
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OGRETIM GOREVLIiSi ANKETI
Degerli meslektaslarim;

Bu anketin amaci 6gretim gorevlilerinin yiiz yiize ve cevrim ici egitimle dilbilgisi
ogrenme iizerine algilarim ortaya koymaktir. Bu anketi doldurmanizi rica ediyorum.
Anket dort boliimden olusmaktadir ve anketi tamamlamak yaklasik olarak BES
dakika siirmektedir. Objektif ve diiriist cevaplarimiz, bu calismayi gercekci bir sekilde
degerlendirmeme yardimer olacaktir. Demografik bilgileriniz ve cevaplarmiz gizli
kalacaktir ve arastirmaci tarafindan degerlendirildikten sonra yiiksek lisans tezi i¢cin
kullanilacaktir. Bu ¢calismaya goniillii bir sekilde katildigimiz icin ¢ok tesekkiirler.

Bu calismayla ilgili daha fazla bilgi almak isterseniz, mail atabilirsiniz.

BOLUM-1: DEMOGRAFIK BiLGILER

Cinsiyet: Kadin |:| Erkek |:|

Yas: cooviiiinnnnnns

Mezuniyet dereceniz: Lisans |:| Yiiksek lisans |:| Doktora |:|

Universitede ders verme deneyiminiz:

L5yl ] 6-10yil[ ] 1-15y[ | 15+y [ ]

Hangi seviyede ¢evrim ici ders vermektesiniz?

Alpha (diisiik seviye) |:| Bravo (yiiksek seviye) |:|
Daha once hi¢ ¢cevrim ici ders vermis miydiniz? Evet |:| Hayir |:|

Cevabmiz “Evet” ise, litfen ka¢ ders verdiginizi yaziniz.

Cevrim ici egitimle ilgili bir egitime, konferansa katildimz ni? Evet |:| HaynCl
Cevabmiz “Evet” ise, liitfen ne tiir egitimlere katildigimzi yaziniz.
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BOLUM-2: Asagidaki ifadelerin her biri icin katilma ya da katlmama derecenizi
gostermek amaciyla liitfen en uygun secenegi seciniz (1: Kesinlikle katilmiyorum, 2:
Katihyorum, 3: Kararsizim, 4: Katilhlyorum, 5: Kesinlikle katiliyorum).

Maddeler 112(341|5

1. Bence dilbilgisi okuma becerisini gelistirmek icin en gerekli
alt beceridir.

2. Bence dilbilgisi dinleme becerisini gelistirmek icin en gerekli
alt beceridir.

3. Bence dilbilgisi konusma becerisini gelistirmek i¢in en
gerekli alt beceridir.

4. Bence dilbilgisi yazma becerisini gelistirmek icin en gerekli
alt beceridir.

BOLUM-3: Asagidaki yiiz yiize egitimle ilgili olan ifadelerin her biri i¢in siklik
derecenizi gostermek amaciyla liitfen en uygun secenegi seciniz (1: Asla, 2: Nadiren,
3: Bazen, 4: Sikhikla, 5: Her zaman).

Statements 112|345

5. Yiiz yiize egitim sirasinda 6grencilerim dilbilgisi
etkinliklerine baslamadan once yap1 kurallarim dogrudan
aciklarim.

6. Yiiz yiize egitim sirasinda 6grencilerimin hedef yapiy1
kesfedebilmesi icin gercek nesnelerle ve eylemlerle bazi
ornekler veririm.

7. Yiiz yiize egitim sirasinda 6grencilerim hedef yapiy: fark
edebilsinler diye 6zgiin bir metinden ciimleler kullanirim.

8. Yiiz yiize egitim sirasinda dilbilgisinin islevini 6grencilerim
etkinliklerine baslamadan hemen once dogrudan aciklarim.

9. Yiiz yiize egitim sirasinda 6grencilerimin islevi
kesfedebilmesi icin gercek nesnelerle ve eylemlerle bazi
ornekler veririm.

10. Yiiz yiize egitim sirasinda 6grencilerim islevi fark
edebilsinler diye 6zgiin bir metinden ciimleler kullanirim.

172



11. Yiiz yiize egitim sirasinda dilbilgisini daha iyi pekistirmek
icin bazi “bosluklari doldurma” aktiviteleri kullanirim.

12. Yiiz yiize egitim sirasinda dilbilgisini daha iyi pekistirmek
icin baz1 “coktan se¢cmeli” aktiviteleri kullanirim.

13. Yiiz yiize egitim sirasinda dilbilgisini daha iyi pekistirmek
icin baz1 “dogru/yanhs” aktiviteleri kullanirim.

14. Yiiz yiize egitim sirasinda dilbilgisini daha iyi pekistirmek
icin bazi “eslestirme” aktiviteleri kullanirim.

15. Yiiz yiize egitim sirasinda dilbilgisini daha iyi pekistirmek
icin bazi “ciimle tamamlama” aktiviteleri kullanirim.

16. Yiiz yiize egitim sirasinda dilbilgisini daha iyi pekistirmek
icin bazi “iletisimsel” aktiviteler kullanirim.

17. Yiiz yiize egitim sirasinda dilbilgisini daha iyi pekistirmek
icin baz1 “oyunlar” oynatirim.

BOLUM-4: Asagidaki cevrim ici egitimle ilgili olan ifadelerin her biri icin sikhk
derecenizi gostermek amaciyla liitfen en uygun secenegi seciniz (1: Asla, 2: Nadiren,
3: Bazen, 4: Siklikla, 5: Her zaman).

Statements 11213415

18. Cevrim ici egitim sirasinda 6grencilerim dilbilgisi
etkinliklerine baslamadan 6nce yapi kurallarim1 dogrudan
aciklarim.

19. Cevrim ici egitim sirasinda 6grencilerimin hedef yapiy:
kesfedebilmesi icin gercek nesnelerle ve eylemlerle bazi
ornekler veririm.

20. Cevrim ici egitim sirasinda égrencilerim hedef yapiy1 fark
edebilsinler diye 6zgiin bir metinden ciimleler kullanirim.

21. Cevrim ici egitim sirasinda dilbilgisinin islevini
ogrencilerim etkinliklerine baslamadan hemen 6nce dogrudan
aciklarim.

22. Cevrim ici egitim sirasinda 6grencilerimin islevi
kesfedebilmesi icin gercek nesnelerle ve eylemlerle bazi
ornekler veririm.
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23. Cevrim i¢i egitim sirasinda 6grencilerim islevi fark
edebilsinler diye 6zgiin bir metinden ciimleler kullanirim.

24. Cevrim i¢i egitim sirasinda dilbilgisini daha iyi pekistirmek
icin bazi “bosluklari doldurma” aktiviteleri kullanirim.

25. Cevrim ig¢i egitim sirasinda dilbilgisini daha iyi pekistirmek
icin baz1 “coktan se¢cmeli” aktiviteleri kullanirim.

26. Cevrim i¢i egitim sirasinda dilbilgisini daha iyi pekistirmek
icin baz1 “dogru/yanhs” aktiviteleri kullanirim.

27. Cevrim ig¢i egitim sirasinda dilbilgisini daha iyi pekistirmek
icin bazi “eslestirme” aktiviteleri kullanirim.

28. Cevrim ici egitim sirasinda dilbilgisini daha iyi pekistirmek
icin bazi “ciimle tamamlama” aktiviteleri kullanirim.

29. Cevrim ic¢i egitim sirasinda dilbilgisini daha iyi pekistirmek
icin bazi “iletisimsel” aktiviteler kullanirim.

30. Cevrim i¢i egitim sirasinda dilbilgisini daha iyi pekistirmek
icin baz1 “oyunlar” oynatirim.

EKLEMEK iSTEDIKLERINiZ

Yorumlarimz ¢ok 6nemli ve degerlidir. Eklemek istediginiz bir sey varsa buraya
yazabilirsiniz. Katihminiz i¢in tekrar ¢ok tesekkiirler.
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Appendix 3. Questionnaire for Students (English and Turkish)
QUESTIONNAIRE FOR STUDENTS
Dear students,

The purpose of this questionnaire is to reveal students’ perceptions in terms of learning
grammar in face to face and online education. You are kindly requested to fill out this
questionnaire. It includes four parts and takes approximately FIVE minutes to
complete. Your objective and honest answers will help the researcher to get a realistic
assessment of this experience. Your demographic information and responses will be
kept confidential and will be used for the MA thesis after evaluated only by the
researcher. Thank you very much for participating in this survey voluntarily.

To get more information, you can send an e-mail.

PART-1: DEMOGRAFIC INFORMATION

Gender: Male|:| Female |:|

Age: coviiiinninnnns

Level: Alpha (low level) [ | Bravo (high level) [ ]

Department:

Have you ever taken any online courses before? Yes[ ] No[ ]

If yes, please share

e how many courses you have taken: .......cceeeeeievniiiecnrreecnnnnes
o how long have you taken: .......cccceviuiiiiiiiiiiiiiiiiiiiiiiiiiinnnnae.

PART-2: For each of the statements below, please choose the appropriate option to
show the extent of your agreement or disagreement (1: Strongly Disagree, 2:
Disagree, 3: Undecided, 4: Agree, 5: Strongly Agree).

Statements 1 213415

1. I think grammar is the most necessary sub-skill to develop
reading skill.

2. | think grammar is the most necessary sub-skill to develop
listening skill.
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3. I think grammar is the most necessary sub-skill to develop
speaking skill.

4. | think grammar is the most necessary sub-skill to develop
writing skill.

PART-3: For each of the statements about face-to-face education below, please choose
the extent of your frequency (1: Never, 2: Rarely, 3: Sometimes, 4: Often, 5: Always).

Statements 11213415

5. I learn the structure rules better when they are explained
directly in the lesson during face-to-face education.

6. | learn the structure rules better when I discover the target
structure from the examples such as realia and actions that are
used in the lesson during face-to-face education.

7. 1 learn the structure rules better when the sentences in an
authentic text are used in the lesson so that | can notice the
target structure during face-to-face education.

8. I learn the function better when it is explained directly in
the lesson during face-to-face education.

9. I learn the function better when I discover it from the
examples such as realia and actions that are used in the lesson
during face-to-face education.

10. I learn the function better when the sentences in an
authentic text are used so that | can notice it in the lesson
during face-to-face education.

11. I want to do some “fill in the blanks” activities to practise
grammar better during face-to-face education.

12. I want to do some “multiple choice” activities to practise
grammar better during face-to-face education.

13. I want to do some “true/false” activities to practise
grammar better during face-to-face education.

14. | want to do some “matching” activities to practise
grammar better during face-to-face education.

176



15. I want to do some “completing sentences” activities to
practise grammar better during face-to-face education.

16. I want to do some “communicative” activities to produce
grammar better during face-to-face education.

17. I want to play some “games” to practise grammar better
during face-to-face education.

PART-4: For each of the statements about online education below, please choose the
extent of your frequency (1: Never, 2: Rarely, 3: Sometimes, 4: Often, 5: Always).

Statements 1123|415

18. I learn the structure rules better when they are explained
directly in the lesson during online education.

19. I learn the structure rules better when | discover the target
structure from the examples such as realias and actions that
are used in the lesson during online education.

20. | learn the grammar structure rules better when the
sentences in an authentic text are used in the lesson so that |
can notice the target structure during online education.

21. 1 learn the function better when it is explained directly in
the lesson during online education.

22. | learn the function better when | discover it from the
examples such as realia and actions that are used in the lesson
during online education.

23. | learn the function better when the sentences in an
authentic text are used in the lesson so that | can notice it
during online education.

24. 1 want to do some “fill in the blanks” activities to practise
grammar better during online education.

25. I want to do some “multiple choice” activities to practise
grammar better during online education.

26. | want to do some “true/false” activities to practise
grammar better during online education.
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27. 1 want to do some “matching” activities to practise
grammar better during online education.

28. I want to do some “completing sentences” activities to
practise grammar better during online education.

29. I want to do some “communicative” activities to produce
grammar better during online education.

30. I want to play some “games” to practise grammar better
during online education.

YOUR COMMENTS

Your comments are really important. So, if you would like to add something, please
write here.
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OGRENCI ANKETI
Sevgili 6grenciler;

Bu anketin amaci1 6grencilerin yiiz yiize ve ¢evrim ici egitimle dilbilgisi 6grenme
iizerine algilarini ortaya koymaktir. Bu anketi doldurmanizi rica ediyorum. Anket dort
boliimden olusmaktadir ve anketi tamamlamak yaklasik olarak BES dakika
siirmektedir. Objektif ve diiriist cevaplarimiz, bu calismayr gercekci bir sekilde
degerlendirmeme yardimei olacaktir. Demografik bilgileriniz ve cevaplarmiz gizli
kalacaktir ve arastirmaci tarafindan degerlendirildikten sonra yiiksek lisans tezi i¢cin
kullanilacaktir. Bu calismaya goniillii bir sekilde katildiginiz icin cok tesekkiirler.

Bu calismayla ilgili daha fazla bilgi almak isterseniz, mail atabilirsiniz.
BOLUM-1: DEMOGRAFIK BILGILER

Cinsiyet: Kadin |:| Erkek |:|

Yas: coeeiiiiinnnnns

Seviye: Alpha (disiik seviye) |:| Bravo (yiiksek seviye) |:|

Boliim:

Egitim hayatimzda hi¢ uzaktan egitim dersi aldiniz mi? Evet |:| Hayir |:|

Cevabiniz evet ise kac ders aldimiz?
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BOLUM-2: Asagidaki ifadelerin her biri icin katilma ya da katilmama derecenizi
gostermek amaciyla liitfen en uygun secenegi seciniz (1: Kesinlikle katilmiyorum, 2:
Katihyorum, 3: Kararsizim, 4: Katiliyorum, 5: Kesinlikle katiliyorum).

Maddeler 1 12|34

1. Bence dilbilgisi okuma becerisini gelistirmek icin en gerekli
alt beceridir.

2. Bence dilbilgisi dinleme becerisini gelistirmek icin en gerekli
alt beceridir.

3. Bence dilbilgisi konusma becerisini gelistirmek icin en
gerekli alt beceridir.

4. Bence dilbilgisi yazma becerisini gelistirmek i¢in en gerekli
alt beceridir.

BOLUM-3: Asagidaki yiiz yiize egitimle ilgili olan ifadelerin her biri i¢in siklik
derecenizi gostermek amaciyla liitfen en uygun secenegi seciniz (1: Asla, 2: Nadiren,
3: Bazen, 4: Siklikla, 5: Her zaman).

Maddeler 11213415

5. Yiiz yiize egitim boyunca derste dogrudan anlatildiginda
dilbilgisi kurallarin1 daha iyi 6@renirim.

6. Yiiz yiize egitimde derste kullanilan gercek nesneler ve
hareket iceren orneklerden hedef yapiy1 kesfettigimde
dilbilgisi kurallarin1 daha iyi 6@renirim.

7. Yiiz yiize egitim sirasinda hedef yapiy1 fark edebilmem icin
derste orijinal bir metindeki ciimleler kullanildiginda dilbilgisi
kurallarim1 daha iyi 6grenirim.

8.Yiiz yiize egitimde derste dogrudan anlatildiginda
dilbilgisinin islevini daha iyi 6@renirim.

9. Yiiz yiize egitimde derste kullanilan gercek nesneler ve
hareket iceren 6rneklerden kesfettigimde dilbilgisinin islevini
daha iyi 60grenirim.

10. Yiiz yiize egitimde dilbilgisinin islevini derste fark
edebilmem icin orijinal bir metindeki ciimleler kullanildiginda
daha iyi 60grenirim.
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11. Yiiz yiize egitim sirasinda dilbilgisini daha iyi pekistirmek
icin “bosluk doldurma” etkinlikleri yapmak isterim.

12. Yiiz yiize egitim sirasinda dilbilgisini daha iyi pekistirmek
icin “coktan secmeli” etkinlikler yapmak isterim.

13. Yiiz yiize egitim sirasinda dilbilgisini daha iyi pekistirmek
icin “dogru / yanhs” etkinlikleri yapmak isterim.

14. Yiiz yiize egitim sirasinda dilbilgisini daha iyi pekistirmek
icin “eslestirme” etkinlikleri yapmak isterim.

15. Yiiz yiize egitim sirasinda dilbilgisini daha iyi pekistirmek
icin “ciimle tamamlama” etkinlikleri yapmak isterim.

16. Yiiz yiize egitim sirasinda dilbilgisini daha iyi kullanmak
icin “iletisimsel” etkinlikler yapmak isterim.

17. Yiiz yiize egitim sirasinda dilbilgisini daha iyi pekistirmek
icin “oyunlar” oynamak isterim.

BOLUM-4: Asagidaki cevrim ici egitimle ilgili olan ifadelerin her biri icin sikhk
derecenizi gostermek amaciyla liitfen en uygun secenegi seciniz (1: Asla, 2: Nadiren,
3: Bazen, 4: Siklikla, 5: Her zaman).

Maddeler 112(3(4|5

18. Cevrim ici egitim sirasinda dogrudan anlatildiginda
dilbilgisi kurallarini daha iyi 6@renirim.

19. Cevrim ici egitim sirasinda kullanilan gercek nesneler ve
hareket iceren orneklerden hedef yapiy: kesfettigimde
dilbilgisi kurallarin1 daha iyi 6@renirim.

20. Cevrim i¢i egitim sirasinda hedef yapiy: fark edebilmem
icin derste orijinal bir metindeki ciimleler kullanildiginda
dilbilgisi kurallarini daha iyi 6@renirim.

21. Cevrim ici egitim sirasinda derste dogrudan
aciklandiginda dilbilgisinin islevini daha iyi 6grenirim.

22. Cevrim i¢i egitim sirasinda derste kullanilan gercek
nesneler ve hareket iceren érneklerden kesfettigimde
dilbilgisinin islevini daha iyi 6@renirim.
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23. Cevrim ici egitim sirasinda fark edebilmem icin derste
orijinal bir metindeki ciimleler kullanildiginda dilbilgisinin
islevini daha iyi 6grenirim.

24. Cevrim i¢i egitim sirasinda dilbilgisini daha iyi pekistirmek
icin “bosluk doldurma” etkinlikleri yapmak isterim.

25. Cevrim i¢i egitim sirasinda dilbilgisini daha iyi pekistirmek
icin “coktan secmeli” etkinlikler yapmak isterim.

26. Cevrim i¢i egitim sirasinda dilbilgisini daha iyi pekistirmek
icin “dogru / yanhs” etkinlikleri yapmak isterim.

27. Cevrim i¢i egitim sirasinda dilbilgisini daha iyi pekistirmek
icin “eslestirme” etkinlikleri yapmak isterim.

28. Cevrim ic¢i egitim sirasinda dilbilgisini daha iyi pekistirmek
icin “ciimle tamamlama” etkinlikleri yapmak isterim.

29. Cevrim ig¢i egitim sirasinda dilbilgisini daha iyi kullanmak
icin “iletisimsel” etkinlikler yapmak isterim.

30. Cevrim i¢i egitim sirasinda dilbilgisini daha iyi pekistirmek
icin “oyunlar” oynamak isterim.

EKLEMEK iSTEDIKLERINiZ

Yorumlarimz ¢ok 6nemli ve degerlidir. Eklemek istediginiz bir sey varsa buraya
yazabilirsiniz. Katihhminiz i¢in tekrar ¢ok tesekkiirler.
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Appendix 4. Interview Questions for Instructors (English and Turkish)

INTERVIEW QUESTIONS FOR INSTRUCTORS

Dear colleague,

The purpose of this interview is to reveal instructors' perceptions in terms of teaching
grammar in face to face and online education. Your objective and honest answers will
help the researcher to get a realistic assessment of this experience. Your demographic
information and responses will be kept confidential and will be used for the MA thesis
after evaluated only by the researcher. Thank you very much for participating in this
survey voluntarily.

PART-1: DEMOGRAFIC INFORMATION

Gender: Male|:| Female |:|

Age: coviiiinninnnn.

The latest education degree you got: B.A. |:| M.A. |:| Ph.D. |:|
University teaching experience:

1-5years[ ] 6-10 years| ] 11-15years| | 15+years [ |

Which level are you giving online education? Alpha (low level)[ | Bravo (high ]
level)

Have you ever taught an online course before? Yes[ ] No[ ]
If yes, please share how many courses you have taught.

Have you participated in any training related to online education? Yes|:| No|:|

If yes, please share what kinds of training courses you have participated.

PART-2

1. What do you think about the role of grammar in language teaching?
1.1. What is the relationship between the grammar and the main language skills?
1.2. For which language skill is grammar the most necessary?
2. How do you teach grammar during face-to-face education?
2.1.How do you convey the function? Why?
2.1.1. Do you give the function at the beginning directly? Why?
2.1.2. Do you give the function after your students notice it in the examples
such as realia and actions? Why?
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2.1.3. Do you give the function after your students notice it in the context?

Why?
2.2.How do you present the structure rules? Why?

2.2.1. Do you give the structure rules at the beginning directly?

2.2.2. Do you give the structure rules after your students notice the structure in
the examples such as realia and actions?

2.2.3. Do you give the structure rules after your students notice the structure in
the context?

How does the online education affect your teaching grammar techniques?
3.1. How do you teach grammar during online education?
3.2.How do you convey the function? Why?
3.2.1. Do you give the function at the beginning directly?
3.2.2. Do you give the function after your students notice it in the examples
such as realia and actions? Why?
3.2.3. Do you give the function after your students notice it in the context?
Why?
3.3.How do you present the structure rules? Why?
3.3.1. Do you give the structure rules at the beginning directly?
3.3.2. Do you give the structure rules after your students notice the examples
such as realia and actions? Why?
3.3.3. Do you give the structure rules after your students notice them in the
context? Why?
What kinds of grammar activities do you use during face-to-face education? Why?
Can you use different types of grammar activities during the online education?

5.1.1f yes, what kinds of grammar activities do you use during the online
education?

5.2.How do you use them?

5.3.1f no, what are the reasons?

What are the benefits of teaching grammar online?
What are the challenges of teaching grammar online?
What are your suggestions for the effectiveness for teaching grammar online?
8.1.What can be done to make online education more effective in terms of
8.1.1. teaching grammar?
8.1.2. learning grammar?
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OGRETIM GOREVLILERI iCiIN GORUSME SORULARI
Degerli meslektasim;

Bu goriiymenin amaci 6gretim gorevlilerinin yiiz yiize ve ¢evrim ici egitimle dilbilgisi
ogrenme liizerine algilarim1 ortaya koymaktir. Objektif ve diiriist cevaplarimiz, bu
calismay1 gercekci bir sekilde degerlendirmeme yardimci olacaktir. Demografik
bilgileriniz ve cevaplarmmiz gizli kalacaktir ve arastirmaci tarafindan
degerlendirildikten sonra yiiksek lisans tezi icin kullanilacaktir. Bu ¢aliymaya goniillii
bir sekilde katildigimiz i¢in cok tesekkiirler.

BOLUM-1: DEMOGRAFIK BIiLGILER

Cinsiyet: Kadin |:| Erkek |:|

Yas: coeeiiiiinnnnns

Mezuniyet dereceniz: Lisans[ | Yiiksek lisans [ ] Doktora |:|

Universitede ders verme deneyiminiz:

1-5 yll|:| 6-10 yll|:| 11-15 yll|:| 15+y1l |:|

Hangi seviyede ¢evrim ici ders vermektesiniz?

Alpha (diistik seviye) |:| Bravo (yiiksek seviye) |:|
Daha once hi¢ ¢cevrim ici ders vermis miydiniz? Evet |:| Hayir |:|

Cevabiniz “Evet” ise, kac ders verdiniz?

Cevrim ici egitimle ilgili bir egitime, konferansa katildimz nmi? Evet |:| Hayir |:|
Cevabimmz “Evet” ise, ne tiir egitimlere katildiniz?

BOLUM-2

1. Dil gretiminde dilbilgisinin rolii hakkinda ne diisiiniiyorsunuz?
1.1. Dilbilgisi ile ana dil becerileri arasindaki iligki nedir?
1.2. Dilbilgisi en ¢ok hangi dil becerisi en gereklidir?
2. Yiiz ylize egitim sirasinda dilbilgisini nasil dgretirsiniz?
2.1. Islevi nasil verirsiniz? Neden?
2.1.1. Islevi dogrudan baslangicta verirsiniz? Neden?
2.1.2. Ogrenciler gercek ve hareket igeren drneklerden islevi fark ettikten sonra m1
islevi verirsiniz? Neden?
2.1.3. Ogrencilerin baglamdan fark ettikten sonra mi islevi verirsiniz? Neden?
2.2. Yap1 kurallarini nasil 6gretirsiniz? Neden?
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2.2.1. Baslangicta yap1 kurallarint dogrudan mi1 verirsiniz?

2.2.2. Ogrenciler gerceklik ve hareket iceren drneklerde fark ettikten sonra mi

yapi kurallarini verirsiniz?

2.2.3. Ogrenciler baglamdan fark ettikten sonra m1 yap1 kurallarini verirsiniz?
Cevrim i¢i egitim dilbilgisi 6gretim tekniklerinizi nasil etkiledi?

3.1. Cevrim i¢i egitim sirasinda dilbilgisini nasil 6gretirsiniz?
3.2. Islevi nasil verirsiniz? Neden?

3.2.1. Islevi dogrudan baslangigta verirsiniz? Neden?

3.2.2. Ogrenciler gercek ve hareket iceren drneklerden islevi fark ettikten sonra m1

islevi verirsiniz? Neden?

3.2.3. Ogrencilerin baglamdan fark ettikten sonra mu islevi verirsiniz? Neden?
3.3. Yap1 kurallarin1 nasil 6gretirsiniz? Neden?

3.3.1. Baslangicta yapi kurallarint dogrudan mi verirsiniz?

3.3.2. Ogrenciler gerceklik ve hareket igeren drneklerde fark ettikten sonra m1

yapt kurallarini verirsiniz?

3.3.3. Ogrenciler baglamdan fark ettikten sonra mi1 yap1 kurallarini verirsiniz?
Cevrim i¢i egitim sirasinda ne tiir dilbilgisi etkinlikleri kullaniyorsunuz? Neden?
Cevrim i¢i egitim sirasinda farkli tiir dilbilgisi etkinlikleri kullanabiliyor musunuz?
5.1. Cevabiniz evet ise, cevrim i¢i egitim sirasinda ne tiir dilbilgisi etkinlikleri

kullaniyorsunuz?
5.2. Onlar1 nasil kullaniyorsunuz?
5.3. Cevabiniz hayir ise, nedenleri nelerdir?
Cevrim i¢i egitimle dilbilgisi 6gretiminin faydalar1 nelerdir?
Cevrim i¢i egitimle dilbilgisi 6gretiminin zorluklart nelerdir?
Cevrim i¢i egitimle dilbilgisi 6gretiminin etkinligini arttirmak i¢in 6nerileriniz
nelerdir?
8.1. Dilbilgisi 6gretimi agisindan neler yapilabilir?
8.2. Dilbilgisi 6grenme agisindan neler yapilabilir?
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Appendix 5. Interview Questions for Students (English and Turkish)
INTERVIEW QUESTIONS FOR STUDENTS
Dear student,

The purpose of this interview is to reveal students’ perceptions in terms of learning
grammar in face to face and online education. Your objective and honest answers will
help the researcher to get a realistic assessment of this experience. Your demographic
information and responses will be kept confidential and will be used for the MA thesis
after evaluated only by the researcher. Thank you very much for participating in this
survey voluntarily.

PART-1: DEMOGRAFIC INFORMATION

Gender: Male|:| Female |:|

Age: coviiiinninnnn.

Level: Alpha (low level) |:| Bravo (high level) [ ]

Department:

Have you ever taken any online courses before? Yes[ ] No[ ]

If yes, please share

e how many courses you have taken: ........ccccceiiiiiiiiiiiiiiiiiiinn.
e how long have you taken: ........ccceviniiiiiiiiiiiiiiiiiiiiiiiiinnnnae.

PART-2

1. What do you think about the role of grammar in language learning?
1.1. What is the relationship between the grammar and the main language skills?
1.2.  For which language skill is grammar the most necessary?

2. How do you learn grammar better during face-to-face education?
2.1. How do you learn the function better? Why?

2.1.1. Do you learn the function better when it is explained directly in the
lesson during face-to-face education? Why?

2.1.2. Do you learn the function better when you discover it from the examples
such as realia and actions that are used in the lesson during face-to-face
education? Why?

2.1.3. Do you learn the function better when the sentences in an authentic text
are used in the lesson so that you can notice it during face-to-face
education? Why?

2.2. How do you learn the structure rules better? Why?
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2.2.1. Do you learn the structure rules better when they are explained directly
in the lesson during face-to-face education? Why?

2.2.2. Do you learn the structure rules better when you discover the target
structure from the examples such as realia and actions that are used in
the lesson during face-to-face education? Why?

2.2.3. Do you learn the structure rules better when the sentences in an
authentic text are used in the lesson so that you can notice the target
structure during face-to-face education? Why?

3. How does the online education affect your learning grammar?
3.1.How do you learn grammar better during online education? Why?
3.1.1. How do you learn the function better? Why?
3.1.1.1. Do you learn the function better when it is explained directly in the
lesson during online education? Why?
3.1.1.2. Do you learn the function better when you discover it from the
examples such as realia and actions that are used in the lesson
during online education? Why?
3.1.1.3.Do you learn the function better when the sentences in an authentic
text are used in the lesson so that you can notice it during online
education? Why?
3.1.2. How do you learn the structure rules better? Why?
3.1.2.1.Do you learn the structure rules better when they are explained
directly in the lesson during online education? Why?
3.1.2.2.Do you learn the structure rules better when you discover the target
structure from the examples such as realia and actions that are used
in the lesson during online education? Why?
3.1.2.3.Do you learn the structure rules better when the sentences in an
authentic text are used in the lesson so that you can notice the
target structure during online education? Why?

4. What kinds of grammar activities do you do to learn grammar better during the face-to-
face education?
5. Can you do different types of grammar activities during the online education?

5.1. If yes, what kinds of grammar activities do you do to learn grammar better during
the online education?

5.2.How do you use them?

5.3.1f no, what are the reasons?

o

What are the benefits of learning grammar online?

What are the challenges of learning grammar online?

8. What are your suggestions for the effectiveness for teaching grammar online?
8.1. What can be done to make online education more effective in terms of

~

8.1.1. teaching grammar?

8.1.2. learning grammar?
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OGRENCILER iCiN GORUSME SORULARI
Sevgili 6grencim;

Bu goriismenin amaci 6grencilerin yiiz yiize ve cevrim ici egitimle dilbilgisi 6grenme
iizerine algillarim ortaya koymaktir. Objektif ve diiriist cevaplarimiz, bu ¢alismayi
gercekci bir sekilde degerlendirmeme yardimci olacaktir. Demografik bilgileriniz ve
cevaplarimz gizli kalacaktir ve arastirmaci tarafindan degerlendirildikten sonra
yiiksek lisans tezi icin kullanilacaktir. Bu calismaya goniillii bir sekilde katildiginiz i¢in
cok tesekkiirler.

BOLUM-1: DEMOGRAFIK BIiLGILER

Cinsiyet: Kadin Erkek

Yas: coeeiiiiinnnnns

Seviye: Alpha (diisiik seviye) Bravo (yiiksek seviye)

Boliim

Egitim hayatinizda hi¢ uzaktan egitim dersi aldimz mi? Evet Hayir

Cevabiniz evet ise ka¢ ders aldiniz?

BOLUM-2
1. Dil 6grenmede dilbilgisinin rolii hakkinda ne diisiiniiyorsunuz?

1.1. Dilbilgisi ile ana dil becerileri arasindaki iliski nedir?
1.2. Dilbilgisi en ¢ok hangi dil becerisi i¢in en gereklidir?
2. Yz yiize egitim sirasinda dilbilgisini daha iyi nasil 6grenirsiniz?
2.1. Islevi nasil daha iyi 6grenirsiniz? Neden?
2.1.1. Yiiz ylize egitim sirasinda islev dogrudan agiklandiginda m1 daha iyi
Ogreniyorsunuz? Neden?
2.1.2. Yiiz ylize egitim sirasinda islevi derste kullanilan gergek ve hareket
iceren Orneklerden kesfettiginizde mi daha iyi 6greniyorsunuz? Neden?
2.1.3. Yiiz ylize egitim sirasinda islevi fark edebilmeniz i¢in derste orijinal bir
metindeki ciimleler kullanildiginda mi1 daha iyi 6greniyorsunuz?
Neden?
2.2. Yap1 kurallarini nasil daha iyi 6grenirsiniz? Neden?
2.2.1. Yiiz ylize egitim sirasinda derste dogrudan anlatildigi zaman m1 yap1
kurallarin1 daha iyi 6greniyorsunuz? Neden?
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2.2.2. Yiiz ylize egitim sirasinda derste kullanilan gercek ve hareket iceren
orneklerden hedef yapiy1 kesfettiginizde mi yap1 kurallarini daha iyi
Ogreniyorsunuz? Neden?

2.2.3. Yiiz ylize egitim sirasinda hedef yapiy1 fark edebilmeniz i¢in orijinal bir
metindeki ciimleler kullanildiginda m1 yap1 kurallarini daha iyi
Ogreniyorsunuz? Neden?

3. Cevrim i¢i egitim dilbilgisi 6grenmenizi nasil etkiledi?
3.1. Cevrim i¢i egitim sirasinda dilbilgisini nasil daha iyi 6grenirsiniz? Neden?

3.1.1. Islevi nasil daha iyi dgrenirsiniz? Neden?
3.1.1.1. Cevrim i¢i egitim sirasinda islev dogrudan agiklandiginda mi

daha iyi 6greniyorsunuz? Neden?
3.1.1.2. Cevrim i¢i egitim sirasinda islevi derste kullanilan gercek ve
hareket iceren 6rneklerden kesfettiginizde mi daha iyi
Ogreniyorsunuz? Neden?
3.1.1.3. Cevrim i¢i egitim sirasinda islevi fark edebilmeniz i¢in derste
orijinal bir metindeki ciimleler kullanildiginda m1 daha iyi
Ogreniyorsunuz? Neden?
3.1.2. Yapi kurallarini nasil daha iyi 6grenirsiniz? Neden?
3.1.2.1. Cevrim i¢i egitim sirasinda derste dogrudan anlatildig1 zaman
mi1 yapi kurallarin1 daha iyi 6greniyorsunuz? Neden?
3.1.2.2. Cevrim i¢i egitim sirasinda derste kullanilan gergek ve hareket
iceren orneklerden hedef yapiy1 kesfettiginizde mi yap1
kurallarini daha iyi 6greniyorsunuz? Neden?
3.1.2.3. Cevrim i¢i egitim sirasinda hedef yapiy1 fark edebilmeniz igin
orijinal bir metindeki climleler kullanildiginda m1 yap1
kurallarin1 daha 1yi 6greniyorsunuz? Neden?
4. Yiiz yiize egitim sirasinda dilbilgisi daha 1yi 6grenmek icin ne tiir etkinlikler
yapiyorsunuz?
5. Cevrim i¢i egitim sirasinda farkli dilbilgisi etkinlikleri yapabiliyor musunuz?
5.1. Cevabiniz evet ise, ¢evrim i¢i egitim sirasinda dilbilgisini daha i1yi 6grenmek
icin ne tiir etkinlikler yapiyorsunuz?
5.2. Onlar1 nasil kullaniyorsunuz?
5.3. Cevabiniz hayir ise, nedenleri nelerdir?
6. Cevrim i¢i egitimle dilbilgisi 6grenmenin yararlar1 nelerdir?
Cevrim i¢i egitimle dilbilgisi 6grenmenin zorluklar1 nelerdir?
8. Cevrim i¢i egitimle dilbilgisi gretiminin etkinligini arttirmak i¢in Onerileriniz
nelerdir?
8.1. Dilbilgisi 6gretimi agisindan neler yapilabilir?
8.2. Dilbilgisi 6grenimi acisindan neler yapilabilir?

~
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Appendix 6. Transcriptions of Instructors’ Responses

TRANSCRIPTIONS of INSTRUCTORS’ RESPONSES
HIN 1

Simdi dilbilgisi 6gretim teknikleri iizerine konusacagiz. Mesela yiiz yiize egitimde
dilbilgisini nasil 6gretiyordun, hangi teknikleri kullaniyordun, online bu tekniklerini
degistirdi mi, yoksa yeni seyler ekledin mi?

Online bana onlar1 kullandirtmadi diyebilirim. Ben online egitimde gramer anlatirken bir
teknik kullanmadim agik¢asi. Bunu net bir sekilde sdyleyebilirim. Dedigim gibi siniftayken
baslangici boyle daha keyifli ve eglenceli yapmaya calisirim ¢linkii genel olarak dilbilgisi
daha sikict olarak goriildiigii i¢in hani dyle oldugundan sdylemiyorum ama hani boyle
tekdiize drillerle sekillendirilmis bir sey sonucta. O yiizden hani basina onlarin dikkatini
cekecek bir sey bulmaya hep calisirdim. Yani siirekli oyun oynatan bir hoca asla degilim
ama hani ben belki boyle durumlarda gramer durumlarinda girerken giriste bdyle seyler
yapmaya ¢alisan bir sistemim vardi. Ve sonrasinda da yani production kisminda illa ki yani
her seferinde bir speaking aktivitesi bulundururdum. Ama burada olmadi 6yle bir sey. Yani
girisi ¢at diye evet bugilin gramer isliyoruz arkadaslar sunlar1 sunlar1 6grenecegiz seklinde
gitti ve sonrasinda kitaptaki gerek duyduysam ve hazirladiysam benim ekstra drneklerimi
yapip biraktik mesela. Ama sinifta asla boyle olmuyordu yani production kisminda bir
speaking aktivitesi ¢ok da yapamadik online egitimde ¢iinkii ¢ok miisait bir platformda ders
islemiyoruz ama sunu da belirtmem lazim ben hani baslangicinda boyle bir aktivite, bir
warm-up olarak eglenceli bir sey kullanmaya g¢aligsam bile hani su dilbilgisi konusuna
basliyoruz, sunlari isleyecegiz deyip tahtay1 kullanmadan da hi¢ gramer anlatmadim yani.
Hani tamamen bdyle implicit bir gramer anlaticis1 degilim hoca olarak. Explicit de
anlattyorum. Kuralarimiz sunlardir, sdyle drnekler kullaniliyoruz, s6yle yapiyoruz seklinde
de ilerliyordu. Bu tabi ayni sekilde oldu online’da da. Online’de yontem kullanmadim bence.
Bir de zaten dedigim gibi derslere de sadece 6grenmeye a¢ 6grenciler geldigi igin “hoca bize
ver gidelim” kafasinda oldugu i¢in hepsi ¢cok direkt bir sekilde anlattim hep.

O zaman simdi dilbilgisi etkinlikleri, aktiviteleri ile devam ediyoruz.

Speaking olmadi. Production hadi birer ciimle sdyleyin belki olmustur. Ama speaking
anlaminda yiiz yiiz ylizedeyken bunu ¢ok sik kullanirdim. Yeni 6grendikleri yapiy1 tekrar
edecekleri bir context olusturup bir speaking aktivitesi illa ki yaptirirdim her seferinde. Ama
bu online’da olmad1 ve bu beni biraz iizdii. Kullandigimiz platform, birlikte olmayisimiz,
Teams yerine Zoom olsa yapabilir miydik bilmiyorum ama siniftaki kadar verimli
olamayacagina eminim ama. Fill in the blanks, multiple choice, matching, ne varsa
kitabimizda ve step up’1mizda. Mesela sdyle bir sey de var yiiz ylize egitimdeyken hep step
up ve kitap disinda fazladan bir worksheet hep gotiiriirdiim sinifa yine ama bu online egitim
siiresince step up ve kitap disina ¢cok ¢iktigimi hatirlamiyorum. Ogrenciler talep ederse evde
cozmeleri i¢cin gonderdim ama sinifta ekstra kendim ¢ok hazirlayip da bir sey yaptigimi
hatirlamiyorum.

Peki sence online egitimin dilbilgisi 6gretimine faydalar1 var midir? Varsa nelerdir?

Yani sanirim ben biraz geleneksel bir hoca oldugum i¢in uzaktan egitimi ¢ok sevmedigimi
ve onun savunucusu oldugumu sdyleyemeyecegim. Ciinkii ben tahta gérmek, tahtayi
kullanmak, 6grencilerime dokunabilmek, onlarla birlikte ayni ortami paylasabilmek isteyen
bir hoca oldugum i¢in dyle daha etkili oldugunu diisiinliyorum birlikte yapilan seylerin.
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Ciinkli burda Ogrencilerin algilar1 ¢ok c¢abuk dagiliyor, iste teknik arizalar, sikintilar
olabiliyor dedigim gibi, yani hani bunu ben dilbilgisi bazinda degerlendiremem de genel
olarak yorumlayabilirim ¢ilinkii her skill i¢cin ayn1 oldu asagi yukar1 bence. Bence faydasi
olmadi ¢iinkii dedigim gibi ben sinifta anlattigim dilbilgisi derslerinin daha faydali oldugunu
diistinliyorum online’dan. Daha etkili. SOyle dedigim gibi bravo 6grencileri olmasindan
kaynakli boyle ¢cok inanilmaz siiper bir ayrim gézlemleyemesem de ben online egitimdeyken
degil de yiiz yiize egitimdeki derslerden daha tatmin ayriliyordum dilbilgisi derslerinden.
Online derslerde hep boyle bir soru isareti acaba oldu mu, netlesti mi, sikint1 var m1 hep kald1
ciinkii. Belki bu da seyden kaynakli olabilir: production kisminda onlar1 gézlemleyebildigim
i¢cin boyle oturup oturmadigini1 daha net anlayabiliyordum ama burda o sansim olmadigi i¢in
gozlemleyemedigimden o iste belirsizlik kafamda kalmis oldu hep.

Bir sonraki sorum da zorluklar1 nelerdir dilbilgisi 6gretiminde ama sen bunlardan
bahsettin. Yani dedin ki iste production tam gozlemleyemiyorum. Mesela bu bir
zorluktur. Dolayisiyla kafanda soru isaretleriyle ayriliyorum. Mesela baska var m
zorlugu diisiiniirse eger aklina gelen bunlarin haricinde?

Iste dedigim gibi production gdzlemleyemiyorum, assurance alamiyorum, yani bdyle bir
onay alamiyorum, approval alamiyorum her seyin clear olduguna dair. Giris yaparken ¢ok
zorlandim. Ciinkii online derslerde her sey daha net ve hizli ilerliyor. Daha keyiflerini ve
dikkatlerini ¢ekebilecek aktiviteler yapmaya hem vakit hem de imkanin ¢ok oldugunu
diisiinmiiyorum. Sonrasinda mesela s0yle bir 6rnek de sdyleyebilirim su an aklima
gelenlerden sinifta olsa mesela hep birlikte hadi sunun cevabi su whole class cevaplar
alabiliyorum, boylelikle her birinin cevabini gdzlemleyebiliyorum bu ¢ok daha kolay sinifta.
Ama burda boyle in a turn bir sekilde ilerledigi i¢in ne bir tartisma ortamina ya da ne bileyim
herhangi bir 6grencinin baska bir dgrencinin 6grenmesine yardimci olma durumuna da
sebebiyet vermiyor. Bu da biiyiik bir eksiklik sayilabilir bence.

O zaman son soruma geciyorum. Online egitimde dilbilgisinin etkililigini artirmak icin
onerilerin neler olabilir?

Sanirim ben daha ¢ok teknik agilardan konusacagim. Ogrencilerin de kamera ve
mikrofonlarmin biitiin ders boyunca on oldugu bir platformda onlarin productionlarin
gorebilecegim bir sekilde ders anlatmak isterdim ben muhtemelen. Yani onlarin katilimini
gozlemleyebilecegim bir platformda olmasi gerektigini savunuyorum sanirim. Onlarin bir
baglamda kullandiklar1 yapiy1 nasil iirettiklerini gorebileceg§imiz aktivitelere odaklanarak
ilerlersek daha verimli olacagmi diisliniiyorum. Ya da bunu dersin disina tasiyacagiz
Odevlerle vs. eger ders icinde miimkiin olmayacaksa.

Peki 6grenciler icin bir 6nerin var mi?

Oniine sunulan firsati kullanip dili iiretirse onun igin faydal1 olacaktir.
LING6

Yasimizi 6grenebilir miyim? 32

En son mezun oldugunuz derece: yiiksek lisans

Universitede calisma deneyiminiz: 1-5 yil arasi

Seviye: Alpha
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Daha once online egitim dersi verdiniz mi? hayir

Online egitimle ilgili bir egitimde yer aldiniz m1, seminer, konferans olabilir?: Maalesef
direkt i¢ine diistiim.

Ilk 6nce dilbilgisinin rolii hakkinda konusacagiz. Dilbilgisinin roli hakkinda ne
diisiiniiyorsunuz?

Necessity for production

Yani output olmasi i¢in input kesinlikle olmasi lazim. Yani ben biraz bdyle natural
acquisition da olur agikcas1 ayni iste first language gibi 6greniliri agikcact bunu second
language olarak 6grenenler i¢in 6zellikle de belli bir yastan sonra ¢ok pratikte uygulanabilir
bulmuyorum. O yiizden kesinlikle input olmasi lazim. Daha mesela kendi ¢ocuklarimdan
yola ¢ikacak olursam daha erken yaslarda o input’u daha dogal bir sekilde verebiliyorsunuz.
Yani hani daha kolay aliyorlar. O acquisition denen olay daha kolay oluyor. Ama &zellikle
bizim muhatap oldugumuz learner profili i¢in konusacak olursak yani input’u 6zellikle iste
grammar olarak vermek gerekiyor ¢iinkii o kadar kolay bir sekilde edinemiyorlar dili. Yani
bu input gramer seklinde olabilir, vocabulary seklinde olabilir bir sekilde vermek gerekiyor
yani. Cok dogal boyle kendiliginden 6grenilebildigini diisiinmiiyorum. Zaten onunla alakali
da CELTA’ya hazirlanirken ben de okumustum. Bdyle bir researchler var. Iste mesela
gitmigler bir immigrant olarak Amerika’da Avustralya’da bir yerde yasamislar. Hi¢ input
almamiglar bu anlamda grammar, vocabulary. Ve sey olmus boyle dil boyle ¢ok pargali
pargali, output da ona gore diizgiin olmamis. O ylizden bir formal bir input, grammar almanin
gerekliligine ben o anlamda inaniyorum yani. Belli bir learner profili i¢in konusacak olursak
yani adult, young adult 6zellikle.

Dort temel beceriyle grammar arasinda nasil bir iliski var sizce? Related to each main
skill

Mesela productive skiller i¢in konusalim mesela writing, speaking. Yine yani dili produce
etmek icin yine dedigim gibi ayn1 noktaya geliyoruz bir input olmas1 lazim. Bir input olacak
ki sonra output olmasi lazim. Yani productive skiller i¢in bunu sdyleyebilirim. Receptive
skiller i¢in de ayn1. Iste receive’den geliyor. Dili alabilmek ve anlamlandirabilmek i¢in yine
o input olmasi lazim. O ylizden en 6nemli sey demiyorum ama ¢ok 6nemli bir basamagi,
atlanmayacak bir step’i. Yani o diger 4 skilli 1y1 bir sekilde uygulayabilmek i¢in en 6nemli
demiyorum ama ¢ok dnemli. Yani atlanamayacak bir step’i benim igin.

Peki bu 4 temel beceri arasindan en ¢ok hangisi icin gerekli? writing

Simdi orda belki de fluency isin i¢ine giriyor. Mesela speaking noktasinda eger accuracy
olmasa da fluency bazen oluyor ve anlasiliyor. Yani communication saglaniyor. Ama belki
hani writing icin mesela speaking’den daha 6nemli oldugunu diisiiniiyorum. Yani ¢iinkii
belki writing’te iste ne kadar dili daha accurate kullanirsan ne kadar genis range’te
vocabulary kullanirsan, writing vasitasiyla communication o kadar giiclii oluyor. Ve mesela
hani speaking’te non-verbal seyler de var. Communication araglari da var. Bunlar
speaking’te kullanabilirsin. Ama writing’te dyle degil yani. O ylizden bence en 6nemlisi
belki de writing.
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Bir sonraki boliimde duygularimiz hakkinda konusacagiz? Biliyorsunuz yiiz yiize
egitimde dilbilgisi Ogretirken nasil hissediyordunuz ve online egitimde dilbilgisi
ogretirken nasil hissettiniz?

Sadece grammar iizerinde degil bence diger skiller icin de gecerli. Ogretmen olarak
kullanabilecegimiz bir siirii classroom management tipleri var. Bazi trickler var yani. Mesela
iste gramer’i verirken ses tonunuzu kullanabiliyorsunuz, mimiklerinizi de iste ne bileyim
tiyatral da anlatabiliyorsunuz. Sadece O6gretmene bakan yoniiyle degil peer teaching
yaptirabiliyorsunuz. Aslinda kullanabileceginiz bir siirii classroom management skill var.
Bunlarin ¢ok ¢ok ¢ok azini online olarak kullanabiliyorsunuz ve bu ¢gretmenin elini ¢ok
zayiflatiyor yani. Ve 6gretmene c¢ok fazla yiik biniyor yani. Cok daha fazla performans
gostermek zorunda kaliyor. Yani o skillerin hepsi, ka¢ senedir kullandigin o tricklerin
hi¢birini kullanamamis oluyorsun. Gramer i¢in de ayni. Bunlardan en 6nemlisi demiyorum
ama ¢ok Onemlisi mesela peer learning yapilmiyor. Birbirlerinden 6grenemiyorlar. Group
work yaptiramiyorsun iste pair work yaptiramiyorsun. Yani ne bileyim iste o birbirlerinde
O0grenme olaymi de sen lstlenmek zorundasin yani. Her tiirlii sen onlarin 6gretip
ogrenmediginden emin olmak zorundasin. Yani o etkilesim ¢ok zayif online teaching’te.
Halbuki o sinif igerisindeki interaction 6gretmenin yiikiinii grammar teaching’te de ayn
sekilde diger skiller i¢in de gegerli bence o yiikii cok hafifletiyor. Ama online’da seysin yani
biitiin yiik senin omuzlarinda. Ve Ogretmen ve 6grenci o kadar sey olmuyor. Yani
cooperative olmuyor. Seninle is birligi i¢inde olmuyor. Kendini daha ¢ok kapatabiliyor.
Kendini bdyle secure bir noktaya aliyor. Isterse cooperative oluyor isterse olmuyor yani. O
yiizden yani online olarak grammar 6gretmek cok daha demanding bir sey benim i¢in, ¢ok
daha zorlayici bir sey ¢linkii tricklerin hi¢birini kullanamiyorsun yani. Senin i¢in learning
environment1 daha kolay, daha etkilesimli hale getirebilecek bir¢ok seyi kullanamiyorsun.

Hocam simdi dilbilgisi 6gretim teknikleri hakkinda konusalim. Mesela yiiz yiize
egitimde ve online egitimde hangi teknikleri kullamyordunuz ve online egitimin bu
tekniklere etkisi oldu mu? Olduysa nasil oldu?

Yani simdi ben 2015’te Cambridge CELTA aldim. Oncesinde de communicative
ogretiyorduk. Kitap da bizi o yonde yonlendiriyordu. Ama ondan sonra biraz daha bdyle iste
teaching patternlar biraz daha oturdu. Yani iste boyle birkag tane bdyle sey vardir ya lesson
plan fikri PPP present practice produce diyorlar, TTT test teach test falan. Mesela bunlarin
iizerinden gitcek olursam daha ¢ok PPP uyguladigimi fark ettim. Dili bir sekilde reading
icinde sunuyorsun, listeningin i¢inde vs. ondan sonra bir practice imkan1 sunuyorsun ondan
sonra da bir production activitesi yaptirtyorsun ve target language’i bir sekilde cover etmis
oluyorsun. Bu yiliz yiizede. Bunu online’da uygulamak ne kadar kolay oldu? Evet
presentation stage evet iste belki bir sekilde present etik dili ama iste learner engagement
orda ¢ok zayif oluyor. Sen mesela bir discussion question soruyorsun, onlar1 boyle konunun
icine ¢ekmeye calisiyorsun present edeceksin ya dili, ama onlar canlar isterse katiliyor
istemezse katilmiyor. Practice kisminda yapabileceklerin online’da daha sinirli iste. Practice
noktasinda mesela CELTA’da bize hep sunu Ogretmislerdi communicative pattern’
degistirin. Bazen whole class olsun bazen pair work, group work olsun, open-pair, close-pair
yani boyle bir siirii communication pattern var. Bence bunlar 6gretmenin yiikiinii ¢ok
hafifleten, o interaction’1 en iist noktaya ¢ikartan ve o practice kisminin verimini en iyi hale
getiren communication / interaction pattern’ini siirekli degistirmek. Boyle bir imkan yok
yani online’da whole class yapamiyorsun, openpair, closepair yapamiyorsun. Yapsan da
bazen hadi group work yapalim dediginde hoop 2 tanesi ¢ikiveriyor. Yani bunlar interaction
pattern’t ¢ok daha smirli kullanma probleminden dolayr practice kismi bence eksik
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kaliyordu. Production’a hi¢ gelmiyorum. Production yapmak istemiyorlar yani. Bir kere
writing yaptirmak istemistim ufak bir paragraf yani 3 ya da 4 6grenciden sadece 1 ya da 2
tanesi yazdi. Yazmiyorlar yani mesela bekliyorsun sabirla cevap bile vermiyorlar yani yazip
yazmadiklarina dair. Yani ben production yaptiramiyordum. Yapmiyorlardi. Yapmamay1
tercih ediyorlardi ¢linkii hani production daha challenging bir sey, yeni bir uygulama. Yani
bilemiyorum bence sOyle bir parantez agmak lazim ben galiba lowest of the lowest sinifa
girdim herhalde. Tiim okulun en zay1f siniflarindan birine girdim. Belki de daha iyi bir alpha
ya da bravo smifi deneyimim daha boyle bir etkilesimli daha production’a agik bir sinifa
girseydim belki deneyimim farkli olurdu. Surdan biliyorum. ESP dersim vardi. Orda mesela
bana ¢ok iyi 2 tane 6grenci geldi. Ne sOylesem anliyordu. Komutlar1 ¢ok 1yi anliyordu. Cok
giizel katiltyordu. Yani o yarim saatlik dersin tadi damagimda kaliyordu. Belki dyle bir
deneyim daha farkli olabilirdi ama belki daha low level siniflarda da autonom olamayan,
kendi 6grenme siirecini yonetemeyen siniflarda, 6zellikle bu tarz profildeki 6grencilerle
motivasyonu diisiik 6grencilerde online egitim onlar i¢cin kendi 6grenme siireclerini
yonetemedikleri i¢in bence daha zor oldu. Bence sinif ortaminda o 6grencileri daha iyi assist
edebiliyorsunuz. Ama online’da ipin ucunu kagirdilar m1 toparlamak ¢ok zor oluyor.
Derslerde olabildigince Ingilizce konusuyordum ama arada vur kag yapryordum Tiirkge’ye.
Yani 9%80-90 Ingilizce konusuyordum. Ben bu online teaching doéneminde hig
kullanmadigim kadar Tiirk¢e kullandim. Daha ¢ok Ingilizce basladim sonra baktim response
alamiyorum ¢ok basit mesela concept checking question soruyorum yanit alamiyorum. Iste
yani emin olamiyorum. Hatta iste Tugce hocayla da konustuk. Dedim yani bu sinifla
gitmiyor. Ve hani bunlar tepkisel olacaklar. Bir avug gelen 6grenci de bu hoca Ingilizce
anlatiyor deyip gelmeyecek diye bir kaygim var. O yiizden bu sinifla ben ¢ok fazla Tiirkce
kullantyorum. Bunu da bastan sdyleyeyim dedim. O da tabi anlayisla karsiladi. Boyle
siiflarda olabiliyor yani L1 na ihtiyag¢ olabiliyor dedi ve onun da bilgisi dahilinde ben artik
Tiirk¢e’nin dibine vurdum yani. Ciinkii baska tiirlii olmuyordu yani. Mesela o Green TOEFL
derslerinde structure kisimlarinda, mesela onu ¢ok seviyorlardi ama ben oralar1 %60 Tiirkce
%40 Ingilizce hatta fifty fifty hatta yani iyice diisiiriip o sekilde anlattim yani o béliimleri.
Ciinkii onu istiyorlardi. Yani L1’na ¢ok ihtiya¢ duyuyorlardi. Boyle bir siirecim oldu ama
normalde mesela bu tarzim degil. Ama ben bunu bu sekilde adapte etmek zorunda kaldim.
Response alamiyordum ve sOyle bir korkum olustu yani zaten gelen bir avug¢ 6grenci var.
Onlar da anlamiyoruz deyip derse gelmeyecekler diye bu sekilde tekrar readjust etmek
zorunda kaldim teaching’imi. Sinif ortaminda onlarin 6grenmelerini consolidate edecek
baska etkenler de var. Birbirleriyle etkilesimde bulunabiliyorlar, siz birebir guidance
verebiliyorsunuz. Sinif ortami o anlamda etkilesime daha acik. Online’da onlar daha boyle
yalmiz hissediyorlar. Bazen akistan kopabiliyorlar. Tiirk¢e anlatmak zorunda kalinca
kendimi YDS hocasi gibi hissettim.

Online’da gramer’i nasil 6grettiniz?

Practice kismini 3’e bélebilirsiniz yine CELTA’da 6grendigim bir sey. Controled practice,
semi-controled practice ve freer practice. Iste controled practice’te dgrenci structure’s
anlamis m1 anlamamis m1 matching yapabilecegi, dogru formu dogru meaningle
eslestirebilecegi daha kendisinde bir sey katmayacagi true/false tarzi seyler. Mesela zay1f bir
sinifla ya da yap1 zor gelecek gibi bir beklentisi varsa 6gretmenin o zaman controled practice
artirilabilir. Mesela ben relative clause’larda 6yle yapmistim. Ciinkii bence bu konu benim
smif i¢in zor bir konuydu. Ve onlarin biraz daha controled practice yapmasi gerekiyordu.
Structure’r anladim, dogruyu yanlis1 ayirt edebiliyorum dedigi. Sonrasinda evet simdi
anladim kendimden de bir seyler katabilirim dedigi semi-controled practice mesela baglaci
yerlestirme, iki ciimleyi birlestirme. Ama bu freer practice bizde pek olmadi. Controled ve
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semi-controled’da kaldik. Speaking, discussion olur, presentation, writing, paragraph, essay
olur ne bileyim yani bu tarz seyler maalesef olmadi. Yani online’da sadece ikisini
yapabildim. Ugiinciisii olmadi. Ogrenciler katilmadiklari i¢in hep fail oldu yani.

Peki bu kacisin sebepleri neler olabilir?

Sebep su olabilir bence. Bizim Ogrencilerimiz ilkokuldan, ortaokuldan, liseden beri
communicative approach ile 6grenmiyorlar. Dil 6gretim sisteminde production ¢ok fazla
yok. Production olayina aligkin degiller. Daha boyle grammar translation tarzi 6grendikleri
icin production onlar i¢in ¢ok challenging bir sey. Affective filter da ¢ok yiiksek bence.
Konusmaya korkuyorlar.

Ayrica young adult’lar daha boyle kural seviyor. Somut bir ¢ergeve gdrmek istiyorlar.
Inductive’e daha tepkiseller. Some learners are rule lovers. Eclectic olmak lazim. Karisik
yapmak lazim. Alpha 1 inductive’e ¢ok acik degil. Yiiz ylizede daha iyi gidiyordu inductive.
Ciinki role-play yaparsin, drama katarsin igin i¢ine, realia kullanirsin, story-telling yaparsin
ne bileyim bir siirii presentation stageler var. Online’da daha kisith kaliyor maalesef. Iste
boyle boyle bir sey var deyip direkt kurali verdim. Bence 6gretmenin tizerinde yiik ¢ok fazla
oluyor yani mesela online’da inductive anlatabilmek i¢in Oncesinde preparation stage’de
daha fazla efor sarf ediyorsunuz. Nasil inductive verebilirim, nasil practiceler verebilirim
diye ders dncesinde daha cok efor sarf ediyorsunuz ama yiiz yiizede inductive verdiginizde
daha az efor sarf ediyorsunuz. Bence Oyle. Ciinkii kurallar1 kendileri ¢ikartyorlar ¢ikarim
yapiyorlar, kendileri uyguluyorlar falan. Daha az sey yapmis oluyorsunuz aslinda. Ama
online’da bunu yapamadigimiz i¢in ders esnasinda daha ¢ok efor sarf ediyorsunuz. Yani bir
kere iki kere li¢ kere sonra hangisi daha kolayina geliyorsa hangisi sizin i¢in daha az
demanding ise o yone kayiyorsun maalesef.

Aktiviteleri de araya serpistirdiniz ama eklemek istediginiz bir sey var mi?

Yine communicative patternlardan bahsedebilirim aslinda. Online’da hep kendi baglarina
yapmak zorundaydilar. Hadi bakalim pair olun bu kismu1 birlikte yapin, hadi bakalim groups
of'4 ¢alisin ya da bitir ve grubuna don ve kontrol et gibi seyleri hi¢ yapamadim ben. O yiizden
hep alone ¢alistilar. Ben cevaplart verdim check ettik. Yanlis ¢ikanlara baktik. Yani hep
booklet lizerinden gitti. O yiizden bence sikict da oldu. Halbuki face-to-face olsa whole class
yapabilirsiniz, 21i grup yapabilirsin, birbirlerinden 6grenirler, compare edebilirler. 41t grup
halinde yapabilirler. Ondan sonra open pair yapabilirler, giderler bagkasiyla check
edebilirler. Interaction olayr hi¢ olmadi. Halbuki bence o peer interaction’dan da ¢ok sey
ogreniyorlar. Siz mesela veriyorsunuz bir grammar aktivitesini, sonra iste 6nce kendileri
yapiyorlar, sonra doniiyorlar birbirlerinden check ediyorlar ve mesela yanlis yapana
yanindaki agiklayabiliyor. Iste sen buray1 yanlis yapmissin diyebiliyor. Onu size sormadan
grup i¢inde kendileri halledebiliyorlar. Feedback kismina gelince size daha az is diisiiyor.
Pattern’1 degistirebilmek 6gretmenin isini daha ¢ok kolaylastiriyor. Online’da dyle bir sey
yok. Dolayistyla hep ben agiklamak zorunda kaldim. Kag¢ senedir bildigim, uyguladigim
trickleri bir siirli seyi yapamaz halde goérdiim kendimi ve bu da beni bazi noktalarda ¢ok
zaylf hissettirdi. Online training egitimi de almadigim i¢in. Sonug olarak yiiz yilizede
bildigim, kullandigim seyleri kullanamamak benim TTT’ mi artirdi, benden bekleneni de
artirdi. Benim i¢in ¢ok daha yorucu bir deneyim oldu. Bu jenerasyon autonomus degil. Simdi
sunu sOyle yapacaksin demeye aliskinlar. Nerede ne yapacaklar1 siirekli kendilerine
sdylenmeye alistirilmis. Ogrenmenin sorumlulugunu anne baba iistlenirse, onun yerine biri
diisiirse tabi ki cocuk atil kalir yani. Sizin yerinize yapan biri varsa sizin yapma
motivasyonunuz olmaz Ki.
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Online 6gretimin dilbilgisine faydasi var midir varsa nelerdir?

Daha boyle digital bir sey nasil entegre edebilirim onu diisliniiyorsunuz. Teknolojiyi nasil
daha iyi kullanabilirim hani grammer present ederken nasil farkli bir uygulama
kullanabilirim diye 6gretmeni motive eden bir tarafi var. yani mesela siirekli ppt hazirlamak
yerine nasil bir sey yapabilirim, bunu farkli bir sekilde sunabilme yolum var mi, online
application gibi bir sey var mi diye 6gretmeni daha boyle diisiindiiren bir taraf. Ciinkii sey
gibi degil siif gibi. Ciinkii sinifta tek ihtiyaciniz olan sey boardmarker ve tahtayla da isi
halledebiliyorsunuz sinifta oldugunuz siirece. Anlatabiliyorsunuz kendi classroom
management tricklerinizle. Ama online’da ortam olmayabiliyor. Daha boyle teknological bir
seyler yapmaniz lazim. Bu yoniiyle 6gretmeni gelistiriyor. Baska ne yapabilirimi arastirma
yoniinde. Kendi isini ve yikiinii hafifletecek baska ne yapabilirimi arastirma konusunda
bence 6gretmeni motive ediyor.

Online egitimle dilbilgisi 6g¢retmenin zorluklari nelerdir?

Practice noktasinda eksiklikler oluyor. Interaction pattern ¢ok sinirlt kullaniliyor. One-to-
one feedback vermek c¢ok zor oluyor. Ciinkii digerleri de duyuyor. Ama sinif ortaminda
yanina gidip verebiliyorsun. Takildig1 yeri hemen birkac saniye i¢inde aciklayabiliyorsun.
Boyle daha individualized bir sey yapmak daha zor oluyor.

Online egitimde grameri daha etkili bir sekilde 6gretebilmek i¢cin onerileriniz nelerdir?

Oncelikle bu attendance olayini ¢dzmek lazim. Canlari isteyince girip canlari isteyince
ciktiklari igin yeterli sayida 6grenci olmuyor. Aktivite yaptirmak istiyorsun ama yeterli
sayida 6grenci olmuyor. Bazen tek 6grenciyle isliyorsun. Ne yapabilirsin ki tek 6grenciyle?
Benim tek 6grenciyle 3 saat gecirdigim zamanlar oldu. Ya da 2 6grenci ama mikrofonunu
acmiyor mesela. Hocam mikrofonum bozuk diyor. Ya da kamerayr agcmiyor. Mesela
pairwork yaptirmaya calistim 1 kere. Biri dedi ki hocam benim partnerim gitti. Ve aktivite
elinizde patlamis oluyor. Bir ankette bir 6grenci demis ki biraz oyun oynatsa, Kahoot oynatsa
daha iyi olur demis. Evet onu duydum ama hi¢ kullanmadim ne yalan sdyleyeyim. 2016’da
bir training esnasinda duymustum. Daha o zamanlar ¢ok yeniydi Kahoot ve nasil
kullanildigini trainer da gostermisti. Ama hi¢ kullanmadim, uygulamadim yani. Ama simdi
online’a da geg¢ince zaten workload ¢ok fazla, Kahoot da nasil yapiliyormus diye hi¢ arastirip
ogrenecek vaktim de olmadi. Kahoot 1 6rnek belki onun gibi baska applicationlar da vardir.
Belki bu anlamda bilgilendirilebiliriz. Yani training alabiliriz bence. Sadece ppt degil de
belki baska toollar da vardir 6gretmenin isini kolaylastiracak. Online tutoring yapan insanlar
ne gibi toollar kullantyorlar? Bunlar arastirilabilir belki daha ¢esitlilik katmak adina yani.
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Appendix 7. Transcriptions of Students’ Responses

TRANSCRIPTIONS of STUDENTS’ RESPONSES
HLS 1
Yagini 6grenebilir miyim? 29
Boliimiin neydi? Endiistri Miih.
Egitim hayatinda hi¢ online egitim dersi aldin m1? Hayir

Seninle ilk olarak dilbilgisinin rolii hakkinda konusacagiz. Dil 6gretiminde dilbilgisinin rolii
hakkinda ne diisiiniiyorsun?

Bebekler dogdugunda bulunduklari ortamin dilini kendiliklerinden o6greniyorlar,
dilbilgisi egitimi almiyorlar. Konusmadan ziyade dilbilgisinin 6nemi yazmada ortaya
cikiyor. Yazili metinlerde daha onemli diye diisiiniiyorum. Necessity for writing

Peki simdi bizim 4 temel becerimiz var. Ne iste onlar biliyorsun okuma, yazma, dinleme,
konugma. Peki bu 4 beceriyi diisiindiigiinde gramerle bu 4 becerinin iligkisi nasil sence?

Bebeklik déoneminde konusmay1 duyduklarimizin tekrar ile hatta sive bile bulundugumuz
ortamdan aldigimiz bir sey. Diger yetenekler sonradan 6greniliyor burada dilbilgisinin
onemi ortaya cikiyor. Okul hayatimiz baslayinca bu yetileri de zamanla 6grenmeye
bashyoruz mesela yazma gibi... Bu yetilerden okuma da 6nemli ama dinlemeden
konusulmuyor bu da ¢ok onemli. related to each main skill

Sence en ¢ok hangi dil becerisi i¢in gereklidir gramer? Reading and writing

Bence okuma ve yazma icin gereklidir. Giiniimiizde okuma yazma bilmeyen biri hem
konusabiliyor hem de dinleyebiliyor mesela bunun i¢in bir analiz yaptigimda okuma
ve yazma icin dilbilgisi daha onemlidir. Okuma ve yazma bilmeyen biri farkinda
olmadan belki dilbilgisi kurallarina kismen uyuyordur. Mesela resmi okuma ve
yazismalarda dilbilgisi daha gerekli.

Yiiz ylize egitim alirken kendini nasil hissediyordun?
Hocam ben bu siiregte online egitimle yiiz yiize egitimi pek ayiramadim.

Peki yiiz yiize egitimde rahat miydin daha motive miydin? mutlu muydun, mutsuz muydun
depresif miydin?

Hedefinize gidebilmek i¢in materyallerin hi¢ 6nemi yok ister yiiz yiize ister online egitim
olsun ben tam tersine gayet motive bir bigimde online egitim derslerine katildim. Insanda
O0grenme arzusu olursa fark etmiyor her tip egitimde de basarili olur ben online egitimde de
derslerime katiliyordum ve kendimi ¢ok motive ve aktif hissediyordum. Tek sikintim benim
aradaki jenerasyon farkindan oldu birazcik bazi seylerde sikintilar yasadim bu tamamen
benim kendi diisiincem. Online derslere katilim az oldugu icin ben daha ¢ok mutlu oldum
diyebilirim.

Dil bilgisi 6gretim tekniklerine geciyoruz. Yiiz yiize egitimde gramer 6grenirken ve islevini
ogrenirken bu ii¢ teknikten hangisini tercih ederdin?
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Birinciyi hig tercih etmem bu klasik dgretim sekli. Ikinci ve iigiincii arasinda gidip geliyorum
ikisi de 6grenci merkezli. Ben daha ¢ok gorsel hafizaya sahip oldugum igin ikinci teknik
diyorum.

Bu seferde yiiz ylize egitimde gramer kuralin1 6grenirken hangi teknigi kabul edersin?
Gramer kuralin1 6grenmek i¢in tiglincliyll secerdim.
Bu seferde online egitimde gramer islevinde hangi teknikle daha iyi 6grenirsin?

Online’da drama gibi aktiviteler zor. Birincisi de ¢ok benim 6grenmek istemedigim bir
yontem. Online egitimde de ii¢lincliyli secerdim. Ciinkii sonugta online’1 diislindiigiimiizde
metin var oradan ¢ikartiyoruz.

Bu seferde online egitimde gramer kuralin1 hangi teknikle 6greniriz?

Yine {i¢iinciiyii secerdim. Ciinkii 6grenci merkezli ve online’da en makul olan1 bu. Yiiz yiize
degiliz gercek obje falan kullanilamaz. Yine soru cevap var. Metni okurken de kendimizi
yine o olaya veriyoruz.

Yiiz ylize egitime dilbilgisi 6grenmek i¢in ne gibi aktiviteler yapiyorsunuz?

Sinifta metinleri inceleyip kurallar1 buluyorduk, kitaptaki aktiviteler ile kelimelerle ilgili
caligmalar yapiyorduk. Gramerle ilgili bir mini oyun oynamakla daha bir akilda kalici
calisma oluyordu. Bosluk doldurma, dogru yanlis aktiviteleri yapiyorduk. Kendimiz ciimle
kuruyorduk. Cogunluk test kismini sona birakiyorduk.

Peki online egitimin dilbilgisinde aktivite ¢esitliligine bir etkisi oldu mu?

Yiiz ylize egitimde yaptigimiz yukarida saydigim aktivitelerin bir cogunu online egitimde
de yaptik. Bir de katilimin az olmasi bize bir avantaj oldu diye bir degerlendirme yapabilirim.

Online egitimde grameri 6grenmek i¢in ne tip aktiviteler yaptiniz?

Yiiz ylize egitimde yaptigimiz yukarida saydigim aktivitelerin bir cogunu online egitimde
de yaptik. Oyun azaldi. Hocamiz derslerde miifredata gore ilerliyordu onda bir aksama
olmadi ama katilimci sayis1 o kadar azdi ki mesela biz ti¢ dort kisiyle ders isledigimiz i¢in
bu bize avantaj oldu. Y1z yiize egitimde 25 kisilik bir sinifta insan pek aktif olamiyordu ama
online egitimde katilimda az olunca ben daha aktif oldum.

Online egitimle dilbilgisi 6grenmenin yararlari nedir?

Online egitimde dilbilgisi 6grenmede bana faydasi katilim azaldik¢a avantaj oldu. Konular
daha iyi kavradim katilim az oldugu i¢in dersten kopmaniz miimkiin degildi. Zaman avantaj
sadece.

Online egitimin zorluklar1 nelerdi?
Online egitimde gramer 6grenirken karsilastigin zorluklar neydi?

Bazen dersi dinliyormus gibi yapiyorduk, bazen motive olamiyordum bazen bilmedigim
seylere google dan ulasip cevap verebiliyordum mesela kelim anlami1 gibi,bazen kamerayi
kapatip baska seylerle ugrastigimiz oluyordu mesela kahvalti yapma gibi. Belki online
egitimde karsilikli tartisma seklinde egitim az oldu.
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Son soru, online egitimde dilbilgisinin etkinligini artirmada 6nerileriniz nedir?

Tartismadan kastim hocamiz bir metin veriyordu bu metin iizerinde daha fazla konusma
yapamiyorduk, sinava yonelik daha gelistirilmis ¢alismalar yapilabilir. Biraz daha oyun
aktiviteleri ilave olabilir. Konusma aktiviteleri olmali.

Peki 6grenci olarak online da sen daha iyi 6grenmek i¢in hangi aktiviteleri yapsan daha iyi
olur?

Online da dersler kayit altina alindigi igin agik¢asi anlamadigim dersi tekrar izleme firsatim
oldu bdyle anlamadigim konuyu pekistirdim, yine ayrica bagska materyal arayisina girdim
buldum bdylece baz1 seyleri daha iyi 6grendim. Ogrenciler bir tekrar yaparlarsa onlar igin
daha iyi olur, ben ayrica son dénemde defter tuttum iki kelime de olsa daha ¢ok 6grendim.
Gramer 6grenmede ¢ok faydasini gérdiim. Tabi burada da 6grencinin motivasyonunun iyi
olmasi gerekli. Ciimle i¢indeki yanlis1 bulma aktivitesi olmali. Discussion olmali. Kahoot
gibi oyunlar olmali. Test ¢6zmeliyiz bir de.

LLS 10

Yasini 6grenebilir miyim? 18

Boliimiin neydi? Lojistik yonetimi

Egitim hayatinda hi¢ online egitim dersi aldin m1? hayir

Seninle ilk olarak dilbilgisinin rolii hakkinda konusacagiz. Dil 6gretiminde dilbilgisinin rolii
hakkinda ne diistiniiyorsun?

Hazirhga baslamadan once farkinda degildim ama iiniversitemizde hazirhk siifina
baslayinca dil bilgisinin ciimle kurmada ve konusmamizda ne kadar énemli oldugunu
anladim. Necessity for production

Peki simdi bizim 4 temel becerimiz var. Ne iste onlar biliyorsun okuma, yazma, dinleme,
konusma. Peki bu 4 beceriyi diisiindiigiinde gramerle bu 4 becerinin iliskisi nasil sence?

Mesela okuma yaptigimizda eger dil bilgimiz yoksa okudugumuzu anlayamiyoruz.
Dinlemede ve okumada eger kurallar1 dogru biliyorsak ciimlenin anlaminin ¢ok farkh
oldugunu anhyoruz. Related to each main skill

Sence en ¢ok hangi dil becerisi i¢in gereklidir gramer? reading

Bence en ¢ok reading de gerekli, ben son zamanlarda ingilizce kitaplar okuyorum bunu
daha iyi anladim. Gramer bilmeyen bir kisi okudugunu anlayamaz. Dinlemede bir
sekilde bildigimiz kelimelerden bir seyler ¢ikariyoruz.

Yiiz yiize egitim alirken kendini nasil hissediyordun?

Yiiz yiize egitimde siif kalabalik oldugu i¢in pek kendimi dilbilgisine adapte olamiyordum
ama online egitimde Teams’te alt yaz1 6zelligini de kullanarak hocamin anlattiklarin1 daha
iyi anladim notlar aliyordum ama yiiz yiize egitimde bazi kacirdigim noktalar oluyordu.
Online egitimde geriye doniik anlamadigim konuyu tekrar izleme firsatim oluyordu.

Peki yiiz yiize egitimde rahat miydin daha motive miydin? mutlu muydun, mutsuz muydun
depresif miydin?
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Yiiz yiize egitimde ¢ok endiseliydim hocam ¢ok &grenci oldugu igin 6grenemem arada
kaynarim diye hissettim, gerci baslarda online egitimde de endiseliydim ama sonra daha iyi
anlayabildigimi hissettim. Ama online egitim bana ¢ok sey katti. Yiiz ylize egitimde boyle
olamazdim endiseli olurumdum diye diisiinliyorum.

Online egitimi anladigim kadariyla ¢ok sevmissin peki neden?

Gergi ilk baglarda online egitime ben ¢ok kars1 ¢iktim sicak bakmadim. Ama bir zaman sonra
insan oldugu durumdan keyif almal1 diye diisiindiim ¢linkii, ama burada 6gretmenimiz bizi
tesvik etti bende zaman gectikce adapte oldum ve sevmeye basladim ve sonradan sinif
mevcutlarinda diismeler oldu ayrilanlar i¢in iyi olmadi ama katilanlar ig¢in daha iyi oldu bire
bir ders gibi katilanlara bir firsat oldu bende onun i¢in online egitimi daha ¢ok sevdim
takildigim bir konuyu hemen hocama soruyor cevabini aninda alabiliyordum. Ciinki 20
kisilik bir sinif m1 dersiniz yoksa ii¢ dort kisilik bir sinif m1 onun i¢in online egitim bana
gore ¢cok olumlu oldu sevdim yani.

Dil bilgisi 6gretim tekniklerine geciyoruz. Yiiz yiize egitimde gramer d6grenirken ve islevini
ogrenirken bu ii¢ teknikten hangisini tercih ederdin?

Hocam Kkesinlikle iiciinciiyii tercih ederim. Biz sifirdan dil 6grendigimiz icin ikinci
teknik biraz zor olurdu. Using an authentic text (inductive) FTF FUNCTION

Bu seferde yiiz ylize egitimde gramer kuralin1 6grenirken hangi teknigi kabul edersin?

Yapr kurallarim1 6grenmek icin birinciyi secerdim. Yapr kurallarn kendimizin
ogrenemeyecegi bir sey onun i¢in hocamz ve aktiviteleri dinlememiz gerekir. giving
the rules directly (deductive) FTF RULES

Bu seferde online egitimde gramer islevinde hangi teknikle daha iyi 6grenirsin?

Ikinciyi tercih ederim hocam. Ciinkii 6§retmenimiz bize gore ciimleler buluyor mesela
basketbolu seven bununla ilgili, futbolu seven bununla ilgili ciimleler kurmaya
calisiyor buda bizim konuyu daha ¢ok sevmemize yardimci oluyor, o yiizden ikinci
teknik diyorum. Hocamiz once ciimleyi yaziyor sonra bunun Tiirk¢e anlami nedir diye
soruyor, bunun iizerinde tartismalar yapiyoruz sonra bizim ciimleler kurmamizi
istiyor hocamiz nerede hata yaptiysak hocamiz bu hatayr bulup bize nasil olmasi
gerektigini anlatiyor. Using examples (inductive) ONLINE FUNCTION

Bu seferde online egitimde gramer kuralin1 hangi teknikle 6greniriz?

Birinci teknigi tercih ediyorum c¢iinkii online da grup ¢calismasi yapamiyoruz. Birinci
teknigi hocamdan o6greniyorum iigiincii teknikle ilgili oOrneklemeleri kendim
halletmeye cahsiyorum. giving the rules directly (deductive) ONLINE RULES

Yiiz yiize egitime dilbilgisi 6grenmek i¢in ne gibi aktiviteler yapiyorsunuz?

Yiiz yiize egitimde arkadaslarla karsilikli gruplar olusturuyorduk. Hocamizin getirdigi
metinler lizerinde dogru yanlis etkinligi gibi,bosluk doldurma gibi konusma gibi .

Peki online egitimin dilbilgisinde aktivite ¢esitliligine bir etkisi oldu mu?

Yiiz yilize egitimde daha ¢ok ornekleme oluyordu. Online egitimde bunlar1 yapamiyoruz
daha az etkinlik oluyor. Arada kagirdigimiz seyler oluyor.
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Online egitimde grameri 6grenmek i¢in ne tip aktiviteler yaptiniz?

Tabi ki yiiz yiize egitimde daha ¢ok aktivite oluyordu arkadaslarla. Online egitimde sadece
Oniimiize gelen 6rnekleri yapabiliyoruz.

Kullandiginiz slayt ve kitaplarda gramerle ilgili ne gibi etkinlikler vardi?

Hocamiz ders aninda veya Onceden hazirladig ciimleleri veriyor ciimlelerdeki dogru ve
yanliglar1 bulmamamaizi istiyordu bizde agikliyorduk.

Online egitimle dilbilgisi 6grenmenin yararlari nedir?

Uzaktan egitimde 6gretmen daha ¢ok 6rnekler verdi ve smif katilime1r mevcudu az oldugu
icin bunun bize ¢ok yarari oldu

Online egitimin zorluklari nelerdi?
Ben zorluk ¢ekmedim hatta benim i¢in daha iyi oldu.
Online egitimde gramer 6grenirken karsilagtigin zorluklar neydi?

Yiiz ylize egitimle ayni egitim online’da da yapildi, hatta bazen daha neseli anlar oldu ben
fazla etkilenmedim.

Son soru, online egitimde dilbilgisinin etkinligini artirmada onerileriniz nedir?

Online’da da arkadaglarimin daha ¢ok katilmasini isterdim belki grup ¢alismalar yapardik
bize gruplar halinde 6devler verilebilirdi o konuyla ilgili bir seyler yazabilirdik metin
yazabilirdik hep beraber derste bu metinlerden okuyabilirdik ekrana yansitip birbirimizin
hatalarini1 bulurduk ama maalesef arkadaslarin ¢ogu derslere katilmada.

Peki Ogrenci olarak online da sen daha iyi 6grenmek icin hangi aktiviteleri yapsan daha iyi
olur?

Bol bol yazma yapabiliriz, hocalarimizin online egitimde de kitap okutmasini isterdim.
Bizde 6zet ¢ikartip derste bunun irdelemesini yapabilirdik. Kiiciik kitaplar oluyor bunlardan
yapabilirdik. Bazen komik hatalar oluyor derste bunu irdeledigimizde akilda daha iyi kaliyor
hatamiz1 daha iyi kavriyoruz.
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