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Yiiksek lisans tezi olarak sundugum, bu ¢alismayi, bilimsel ahlak ve geleneklere
aykirt diisecek bir yol ve yardima basvurmaksizin yazdigimi, yararlandigim eserlerin
kaynakcada gosterilenlerden olustugunu ve bu eserleri her kullanisimda alint1 yaparak

yararlandigimi belirtir; bunu onurumla dogrularim.

Enstitii tarafindan belli bir zamana bagli olmaksizin, tezimle ilgili yaptigim bu
beyana aykir1 bir durumun saptanmasi durumunda, ortaya ¢ikacak tiim ahlaki ve hukuki

sonuclara katlanacagimi bildiririm.
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ABSTRACT

The main objective of this thesis, which is a descriptive study, is to investigate
the curiosity and exploration perceptions of university students studying a second
foreign language. Examining the correspondencebetween students' activities and
learning situations in the second foreign language and their perception of curiosity and

exploration is important for the development of education programs in this field.

The study group of the research consists of students (N = 228) studying at a
private university in the province of Istanbul. "Demographic Information Form" and
"Curiosity and Exploration Scale" were used to collect data in the study. The Data
Collection Form consists of questions about demographic features, features for learning
a second foreign language, and the Curiosity and Exploration Scale. "The Data
Collection Form consists of questions about demographic features, features for learning
a second foreign language, and the Curiosity and Exploration Scale. In the data analysis,
descriptive statistics involving mean, percentage, standard deviation, frequency, t-test,

and ANOVA test are employed.

According to the findings of the research, the correspondence between the
students' total scores of Curiosity and Exploration and the sub-scales of Stretching and
Embracing Uncertainty was examined in terms of gender, age, faculty, the high school
program of graduation, the category of the school from which they graduated, housing,
socio-economic status, and an elective second foreign language. Accordingly, students'
perceptions of curiosity and exploration and Stretching and Embracing Uncertainty did
not differ according to the variables listed above. However, the correspondence

between the curiosity and exploration total scores of the students who have a second



foreign language at the B1.2 level and the sub-scales of Stretching and Embracing
Uncertainty were examined in terms of two or three foreign languages, and these
students' total scores of Curiosity and Exploration and their Embracing Uncertainty
scores were compared to the others. It was found to be higher. Students who take a
second foreign language have a higher perception of Stretching towards curiosity and
exploration. Students who take a second foreign language are more curious and more
open to exploration than students who do not have a second foreign language.
According to this result, we can state that the correspondencebetween the second
foreign language and the first foreign language is very strong, and the
correspondencebetween the mother tongue and the first foreign language is not very
strong. The reason for this can be seen that the first foreign language originated from
the native language. While learning the second foreign language, it can be said that the
experiences gained in the learning process of the first foreign language make it easier
for individuals who have learned two foreign languages to learn the second foreign
language. In this context, it can be said that while learning grammar, the first and second
foreign languages lay the groundwork for each other and the fact that the first and

second foreign languages belong to the same language family also has an effect.

Key words: Curiosity, Exploration, Second Foreign Language, University

Students



OZET
Betimsel bir ¢alisma olan bu ¢alismanin amaci ikinci yabanci dil 6grenimi goéren
{iniversite dgrencilerinin merak ve kesfetme algilarinin incelenmesidir. Ogrencilerin
ikinci yabanci dilde etkinlikleri ve 6grenme durumlarn ile merak ve kesfetme algilar
arasinda iliskinin incelenmesi, bu alanda egitim programlarinin gelistirilmesi agisindan

onemlidir.

Arastirmanin ¢alisma grubunu, Istanbul 1li’nde bulunan 6zel bir Universitede
ogrenim gormekte olan Ogrenciler (N=228) olusturmaktadir. Arastirmada verilerin
toplanmasinda “Demografik Bilgi Formu” ve “Merak ve Kesfetme Olgegi”
kullanilmistir. Veri Toplama Formu demografik 6zelliklere yonelik sorulardan, ikinci
yabanct dil 6grenme durumuna yonelik oOzelliklerden ve Merak ve Kesfetme
Olgegi’'nden olusmaktadir. Verilerin analiz edilmesinde frekans, yiizde, ortalama,
standart sapma gibi tamimlayici istatistiklerden, t testi ve ANOVA testinden

faydalanilmistir.

Arastirma bulgularina gore, Ogrencilerin merak ve kesif toplam puanlan ile
esneklik ve belirsizligi kabul etme alt boyutlar1 arasindaki iliski cinsiyet, yas, fakiilte,
mezun olunan lise programi, mezun olunan okulun kategorisi, barinma, sosyo-
ekonomik durum, yurt dist deneyim ve se¢meli ikinci yabanci dil agisindan
incelenmistir. Buna gore dgrencilerin merak ve kesfetme ile esneklik ve belirsizligi
kabul etme algilar1 yukarida siralanan degiskenlere gore farklilik gdstermemistir.
Bununla birlikte B1.2 diizeyinde ikinci bir yabanci dile sahip olan 6grencilerin merak
ve kesif toplam puanlari ile esneklik ve belirsizligi kabul etme alt boyutlar1 arasindaki
iligki iki veya li¢ yabanci dil agisindan incelenmis ve bu dgrencilerin merak ve kesif
toplam puanlari ve belirsizligi kabul etme puanlari digerlerine gore daha yiliksek oldugu

tespit edilmistir. Ikinci yabanci dil alan 6grencilerin merak ve kesfetmeye yonelik

\



olarak esneklik algilar1 daha yiiksektir. Ikinci yabanci dil alan 6grenciler, ikinci yabanci
dil almayan 6grencilere gore daha merakli ve kesfetmeye daha agiktirlar. Bu sonuca
gore, ikinci yabanci dil ile birinci yabanci dil arasindaki iliskinin oldukea gli¢lii oldugu,
anadil ile birinci yabanci dil arasindaki iliskinin ¢ok giiclii olmadigini belirtebiliriz.
Bunun nedeni, ilk yabanci dilin kaynagin1 ana dilden almis olmasi gosterilebilir. Ikinci
yabanci dili 6grenirken, birinci yabanci dilin 6grenme siirecinde edinilen deneyimlerin,
iki yabanci dil 6grenmis bireylerde ikinci yabanci dili 6grenmeyi kolaylastirdigi
sOylenebilir. Bu baglamda, gramer konularin1 6grenirken, birinci ve ikinci yabanci
dillerin birbirleri i¢in zemin hazirladig1 ve birinci ve ikinci yabanct dillerin aym dil

ailesine ait olmasinin da bir etkisi oldugu sdylenebilir.

Anahtar Sozcukler: Merak, Kesfetme, Ikinci Yabanci Dil, Universite Ogrencisi.
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1. INTRODUCTION
1.1. Theoretical Background

1.1.1. Learner Characteristics and Curricula

Learner characteristics are always in the research focus of educational sciences.
The success of curriculum is related to the suitability of the learner characteristics. At
the heart of the concept of “curriculum development” has the meaning of “variability
of learner characteristics”. If the learner characteristics are well known, a suitable
curriculum could be developed. From past to present, different definitions have been
made by many educators regarding the concept of curriculum development. These
definitions comprise different focal points on the subject. For instance, curriculum
development is considered as a tool for achieving the goals of a country, education
system and school as Vidler (1975) defines as “all of the coordinated efforts both inside
and outside the school for developing the contents and activities organized to achieve
the goals of the National Education and the school with proper methods and techniques,
both” (p.115). According to Ertuirk (2013), curriculum development involves studies of
identification of targeted behaviors; selection, organization, acquisition as well as the
efficiency of the learning experiences and measurement and evaluation that will reveal
to what extent the targets have been achieved in addition to of giving feedback and
correction to all elements of the curriculum. On the other hand, Oguzkan (1993)
considers curriculum development as the studies conducted according to the changing
goals and objectives in line with the developments in the society. He defines it as “the
task of correction, renewal and generalization of the proposed changes after a trial in
line with the social developments regarding the general and specific objectives, lesson
subjects, learning methods and evaluation techniques of the curriculum based on

research” (p.123). Another point that transcends in the definitions of the curriculum



development is the discussion of the relations between the elements of the program.
According to Demirel (2014), who is among those who define curriculum development
in this manner, curriculum development is “the sum of dynamic relationships between
the elements of objective, content, learning-teaching process and assessment of the
educational program” (p.5). Similarly, Isman and Eskicumali (2006) define curriculum
development as the dynamic relationships between objectives/behaviors, content,
learning-teaching experiences, and test situations which are four essential elements of
the education program. In some definitions, curriculum development is considered as
technical studies conducted in order to prepare a qualified curriculum and to meet the
desired standards by evaluating the existing curriculum that are being implemented.
While mentioning these points, Kiglikahmet (2002) also defines curriculum
development as all the activities done in order to continuously improve the existing

program through research in practice and to make it more effective.

Another important point emphasized in the curriculum development definitions
is the necessity of stakeholder participation. Accordingly, Marsh and Willis (2007)
explain program development as a progressive process apropos effectively changing
and improving the education program with the gathering of relevant people. According
to Oliver (1965; told by Yiksel, 2000), in order for this process to be effective, all
groups affected by the curriculum should be included in the curriculum development

activities.

In addition to all these definitions, it is also emphasized in the literature that the
curriculum development is a systematic and dynamic process. For instance, according
to Carl (1995), program development is an ongoing process in which the curriculum is
handled systematically from planning to evaluation. In the definition made by

Stenhouse (1975), the concept of “process” is considered as the focal point that clarifies

2



curriculum development. Erden (1998) defines program development as "the process
of designing, implementing, evaluating and reorganizing of education programs
according to data obtained from the evaluation " (p.3). Considering curriculum
development as a systematic process, Oliva (1997) states that program development
studies are carried out under three basic phases as program planning (designing),

application (trial) and evaluation of the curriculum

First phase is the planning phase in which preparations regarding the curriculum
development take place. In program planning phase, elements of the education program
are pointed out. Creation of curriculum development working groups, preparation of
the work plan and studies of needs analysis take place at this phase (Demirel, 2010).
The transfer of the program from planning phase to teaching phase takes place during
the application phase in program development (Oliva, 2009). This phase includes
testing the prepared draft curriculum and collecting data on the draft curriculum during
the trial process as well (Akpinar, 2013). The final stage of curriculum development
studies is the evaluation phase. This phase compromises the determination of the related
results regarding the success of both students and curriculum as well as the process of
decision making regarding the effectiveness of the curriculum (Gorgen, 2014). When
all theoretical opinions about curriculum development are examined, common features

emphasized by all educators can be summarized as follows:

curriculum development is a continuous dynamic process.

e Itis planned in order to meet education needs.

e Its development is a progressive process.

e In curriculum development activities, participation is essential for all the

stakeholders affected by the program.



e curriculum development is a process based on scientific research.

The definitions and arguments made regarding the concept of curriculum are
synthesized and discussed by Marsh (2004) in a theoretical framework. According to
Marsh (2004), the curriculum includes the basic information from the past to the present
as well as new subjects needed in contemporary life. However, it is also the planning
of learning experiences that enable students to reach knowledge and skills under the

responsibility of the school.

On the other hand, Demirel (2014) defines the curriculum as “The learning
experience mechanism provided to the learner through planned activities at school and
outside of school” (p.6). While Kiiciikahmet (1998) describes the curriculum as a
process that includes all activities aimed at the realization of the aims of national
education and the institution, Gozitok (2003) describes the goals, the content to be
selected and organized to achieve these goals, the methods to be applied, the supporting
tools. According to Isman and Eskicumali (2006), the curriculum consists of the
evaluation processes of determining goals, transforming goals into student behaviors,
determining educational situations that will realize behavior change, and organizing the

learning experiences.

Akpinar (2013) states that the diversity in the definitions of the curriculum arises
from the differences in the fundamental philosophy, the understanding of education, the
point of view about knowledge, and the assumptions that takes people whether as the
subject or the object of education. Ornstein and Hunkins (2012) says: the syllabus is
defined in different ways in line with the curriculum approaches that asserts the

perspective on curriculum development and design as a holistic structure that



Ornstein and Hunkins (2012) classifies curriculum definitions in five different
perspectives. The one they classified as technical/scientific consists of Behavioral
Approach, Managerial Approach and System Approach while the one they classified as
non-technical/scientific consists of the Academic Approach, Humanistic Approach, and
the Reconceptualization Approach. While technical/scientific approaches reflect the
positivist perspective, non-technical/scientific approaches reflect the post-positivist
perspective (Bay, Giindogdu, Ozan, Dilekci, & Ozdemir, 2012). Ornstein and Hunkins

(2012) explained their approach on curriculum approaches under these main headings:

Behavioral approach: In the curriculums prepared according to the behavioral
approach which is based on a logical and prescriptive understanding, goals should be
clearly stated, content and events should be listed in a method that corresponds to goals,
learning outcomes should be evaluated in line with goals and objectives (Ornstein &

Hunkins, 2012).

Managerial approach: Educators who adopt this approach plans the curriculums
within the framework of schedules, venues, resources, equipment, and staff. In addition
to this, in this approach, which is an extension of the behavioral approach, there is a
tendency to focus on the counseling and managerial aspects of the curriculum in which

the experts work in line with the logical stages (Ornstein & Hunkins, 2012).

System approach: Program experts who adopt the system approach evaluate the
school together with all its parts as a system and discuss the program in terms of the
correspondence of these parts to each other. In this approach, the program is considered
as the main component and the teacher, learning, counseling, and other related fields
are seen as subsystems in the implementation of the curriculum (Ornstein & Hunkins,

2012).



Academic approach: This approach, which was favored between 1930 and 1950,
is based on the work of John Dewey, Henry Morrison and Boyd Bode (Ornstein &
Hunkins, 2012). The priority of the curriculum in the academic program approach,
which lost its effect after the 1950s, is the development of the learners' intellectual and
logical thinking as well as the research skills on specific subjects (Cheung & Wong,

2002).

Academic approach according to Tanner and Tanner (1995; as cited in Bay et
al., 2012) places more emphasis on traditional academic studies than the contemporary

needs of the individual and society.

Humanistic approach: Curriculum development experts who adopt this method
which is created on the progressive movement find the plans prepared with a scientific
and technical-based approach to be highly mechanical and think that the personal and
social aspects of the programs are neglected (Ornstein & Hunkins, 2012). This
approach, which emphasized the importance of artistic and social activities, attaches
importance to the methods and techniques that support individual learning as well as
activities based on collaboration and group interaction, and puts students at the center
of learning (Ornstein & Hunkins, 2012). However, competitive classroom
environments where the teacher is at the center and a learning environment with large
groups are opposed in humanistic approach (Ornstein & Hunkins, 2012). According to
this approach, meaningful experiences should be provided for students to realize
themselves and it should be focused on their emotional development (Ng & Cheung,

2002).

Reconceptualization: Reconceptualization is a trend that emerged in the USA in

the 1970s. This trend pioneered by William F. Pinar, opposes the Tyler approach and



techniques arguing that it has a narrow scope in curriculum development, and they
oppose the understanding of curriculum development in traditional education.
Reconceptualists have adopted many perspectives of progressive philosophy (Bliimen
& Aktan, 2014). According to the reconceptualists, although education professors had
a great influence on education with their large-scale curriculum development projects
in the first half of the 19th century, today politicians, parents and socio-economic forces
(intense immigration or economic crisis etc.) have a stronger influence on schools. For
this reason, curriculum should also be considered as a political document (Bimen &

Aktan, 2014).

Another basic element of the curriculum is the answers to the question of
"content™ or “"what shall we teach?". Curriculum is the outline of the concepts to be
taught to the students to help them in meeting the standards of the content and it is a
tool to achieve goals (Demirel, 2014). The content element, which is expressed as
"muhteva - content" by Varis (1978), is defined as a resource used for the achievement
of educational objectives. In the definition made by S6nmez (2012; p.130) content is
defined as “...organizing units and topics in a way to achieve target behaviors” and that
“Content is a tool for target behaviors...”. According to the literature, there are many
models suggested for curriculum development. These models should be evaluated with
learner characteristics. Curiosity concept is one of the most discussed characteristics of
learners in recent years. Before applying a curriculum model, it should be examined
that what affects the curiosity characteristics of learners. As Dann (2013) questioning
that “we are propelled into a new era of curriculum reform, specific questions need to
be posed. What does curiosity, or being curious, mean? How may we encourage pupils

(and teachers) to be curious?” Ruth Dann (2013).



In 2018, Jirout and Zumbrunn explored the questions "What would curiosity-promoting
educational practice look like, and how does this differ from what happens more
typically in classrooms?" They discussed how curiosity might be encouraged or
suppressed in educational settings based on a former examination, how curiosity in
classrooms might resemble, and how a study on curiosity can be implemented to
educational perspectives, following a concise discussion of why curiosity should be a
priority in education. They concentrated on qualitatively examining educational
practice and combining the uncertainty. They argued for the necessity to analyze
curiosity in classrooms and naturalistic learning environments and the challenge in
achieving this if curiosity is recognized and considered a unitary, independent
construct. Finally, they concluded with possible future trends to connect and expand

investigation on curiosity for educational utilization.

They proposed the following two avenues for promoting curious behaviors and general

curiosity in classrooms:

1. "Create learning experiences most likely to spark curiosity by creating optimal levels

of uncertainty,"” and

2. "Help students to become more curious by increasing preference for and comfort

with greater levels of uncertainty".

The investigation endeavored at recognizing curiosity is growing to become more
interdisciplinary. This fact presents an extraordinary occasion to enhance education and
utilize what has been discovered by stimulating curiosity. The analysis is being
conducted to integrate investigation on employing language to promote uncertainty-
solving behavior, comfort, and recognition to further curiosity in classrooms that hold

complex systems. Among the several factors that contribute to children's behavior,
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there is an interaction besides curiosity. So, it is essential to incorporate that complexity
into later curiosity work. To encourage the practical application of research, it is
necessary to invite others to involve educational researchers in the studies that relay
later applying occasions while doing fundamental analysis, including estimating
potential interaction factors of the environment and the students. Further investigation
should be performed about the employment of curiosity research in educational
contexts. Subsequently, as fostering curiosity has a possibility to remain inconsistent
besides the educational priorities at hand, later studies should endeavor to manifest the
significance it engages in improving the varieties of learners needed for today's

innovation request.

1.1.2. The Concept of Curiosity

Curiosity is interpreted so a temperament to ask about, research or look for after
information (Gurning &Siregar, 2017). This is cleearly to mood in which you went to
discover more about something it also delivers the basis of core incentive that includes
the institution of culture. Berlyne (1998) stated that curiosity is defined as a need, thirst
or desire for knowledge. The study to identify the following problems in their work: (1)
the issues moving the inherent incentive of university students in Hong Kong; and (2)
femininity changes in the insight of inherent incentive in Hong Kong higher education
situation. The issues of curiosity and exterior rule with inherent incentive are taken into
search in this study, because these issues and inherent incentive of the native university
students have rarely been inspected. In research accepting a review of 162 tested
students, was led in a native university in 2011. Results presented that students with

curiosity could principal to their higher inherent incentive, but outside rule was not



create to be connected to inherent incentive. This is calculation, there are no femininity

changes on the equal of inherent incentive.

Curiosity has also been investigated in the Turkish context. Exploring the
tertiary level students’ curiosity levels, Demirel and Coskun (2009) aimed to find out
whether there was a correspondence between levels of curiosity and such factors as
gender, faculty, university entrance scores and achievement perception. The results of
the curiosity scale showed that while achievement of success was not a factor affecting
the participants’ curiosity levels, the other three factors had a positive correspondence
with curiosity. Centering on secondary school students’ achievement levels in science
course, Ceylan, et al. (2016) searched whether the level of motivation, curiosity and
attitudes were factors influencing the participants’ achievement levels. Results of the
data collected through questionnaire showed that while motivation did not have a
significant connection with achievement, attitude and curiosity had direct effects on
science achievement. Placing emphasis on the epistemological curiosity of 557 high
school students towards mathematics lessons, Eren and Coskun (2016) investigated the
correspondenceamong variables of boredom, strategies to cope with boredom and
epistemic curiosity. The results pointed at the significant correspondenceamong the
variables. In other words, epistemic curiosity was shown to decrease boredom while

promoting the boredom-coping strategies.

Tulgar (2018) reported that the concept of curiosity has been examined within
the context of young learners. Working with 30 first-grader children, Ciampa (2016)
explored the correspondence between curiosity promoted through mobile e-books and
reading motivation. Findings revealed that curiosity was a stimulating factor increasing

the participants’ incentive for understanding activities. In 2012 Lin et al, investigated
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the understanding incentive and knowledge of 104 Chinese bilingual fifth- graders
learning English as a foreign language. The results of the questionnaire exposed that
curiosity besides self-efficacy and involvement was effecting the participants’ reading

motivation and comprehension in both languages, L1 in particular.

The relevant literature also presents some studies which had a direct focus on
the notion of curiosity. Chang, Tseng, Liang and Yan (2013) centered their study on
curiosity and continuance intention variables into account. The fallouts exposed that
curiosity was a sturdy factor impacting the participants’ purpose to continue learning

through the applied system.

Besides the studies with young learner profile, there are also examples of
research conducted with adult language learners. Working with six learners of French
who had a short-term study abroad experience, Allen (2010) investigated the sources
of motivation for the participants to continue their French education. The researchers
reported that linguistic curiosity and career motives were the factors affecting the
participants’ willingness to continue their learning process. Graham and Helen (2011)
centered on the effectiveness of information gap designs as a tool to enhance academic
curiosity in second language learning. The researchers reported that information gap
designs formed the basis for inquiry-based learning and promoted academic curiosity.
Designing a two-step action research, Houghton (2014) studied the indications of
curiosity in a study abroad case regarding the design of teaching materials to stimulate
curiosity in terms of inter national communicative competence in an English course.
The results showed that the information-gap design promoted curiosity in the

participants regarding the cultural-communicative aspects of the target language.
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Curiosity can be defined as the experience that motivates exploratory behaviors
regarding will to know, to see, to experience and acquiring new knowledge (Litman
and Spielberg, 2003, Litman, 2005). Broadly, curiosity appears to arouse as a result of
uncertainty, suspicion, misperception, illogicality, mental battle, innovation, difficulty,

vagueness, change and contingencies (Harty and Beall, 1984).

According to McReynolds et al. People, who act as active participants during
adaptation to life, try to know new objects, meet new persons and travel new objects
(1961). There are different aspects of curiosity which is seen as a motivation to know

when learning and progressing.

Individuals try to explore their surroundings from the moment they came to life
and live their first learning experiences thanks to motives of curiosity and exploration
the embody instinctively. This motive of curiosity helps them to renew and improve
themselves throughout their lives on different matters. Developments almost on all
subjects from science to technology, from art to education emerged thanks to never-
ending curiosity of the mankind. Moreover, curiosity has a profound effect on the set
of values that creates the culture of a society. Significant scientific discoveries and
advancement of civilizations in history happened due to curiosity that people naturally
inhabit (Demirel and Coskun, 2009). Nevertheless, curiosity, which is thought to be an
important subject due to these attributions, is a concept that is not well studied in Turkey

(Acun, Kapikiran and Kabasakal, 2013).

Conceptually, curiosity is an emotional and motivational state all creatures
naturally have (Gerber, 2009; Kashdan and Silvia, 2009). Since humans are rational
beings as part of their nature, they have a structure that question, criticize and analyze

what’s going around them. Therefore, they are curious about and wants to learn about
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many things. Curiosity is in fact the powerful feeling of desire to learn about a situation.
In literature, scholars define curiosity as eagerness and desire of a person to have more
knowledge of himself/herself and his/her surroundings; as addressing new, different
and mysterious incidents and occurrences; as desire to explore them and as being eager

and persistent to explore and to experience them (Demirel and Coskun, 2009).

Berlyne (1954) divides curiosity into two categories as perceptual and epistemic
curiosity. He defines perceptual curiosity as the acts that principals to augmented
sensibility of perception of incentives and acts that are performed to have a knowledge
about the unknown and complex objects. On the other hand, he defines epistemic
curiosity as the impulse to know. Furthermore, he explains epistemic curiosity as the
strong want to obtain information and to drive a person to act about conceptual
ambiguity, complex thoughts and intricate problems. Litman and Jimerson (2004) argue
that curiosity of knowledge can be explained not only with deprivation but also with
attention. Besides, it is argued that significant factors such as success and motivation in
education has the potential of being related to curiosity of knowledge as well (Eren,

2009).

As a personality characteristic, curiosity is abstract and lasts throughout the
lifetime (Silvia and Kashdan, 2009); shows frequency and intensity of state experience
and can transform the state curiosity. While in the short run, curiosity serves to learn,
explore and engage more; in the long run it serves to ensure knowledge and
competence. Considering all these definitions, in general terms, curiosity can be distinct
S0 “the recognition, exposure and desire to explore new, challenging and ambiguous

events and potential to handle a situation” (Silvia and Kashdan, 2009).
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Curiosity is an affective characteristic that emerges with birth and provokes
learning. If a student is motivated with curiosity, that is a potential sign of permanent
learning. Curiosity is the trigger of desire to do research and learn (G6zin-Kahraman,

Ceylan and Ulker, 2015).

Curiosity is about new and unfamiliar objects, perplexity and ambiguity as well
as an important factor in cognitive development and learning. It leads to exploring the
unknown and desire to know. However, in some studies it is presented that students
who participate activities less, show signs of boredom and incuriosity. On the contrary,
students who fulfill their needs of competency in a social context thinks more positively

about their capabilities (Sun and Chen, 2010; Jirout and Klahr, 2012).

It is acknowledged that curiosity is a felling that leads to acquire new knowledge
and to explore as well as a sensory experience that stimulates the behavior performed
for this objective (Litman and Spielberg, 2003). Since frequency and intensity of these
experiences varies from person to person, it can provoke a change in curiosity (Silvia,
2008). This concept which changes depending on the environment a person endows
with and has right now, on his/her personal characteristics and on his/her experiences
motivates that person. Curiosity, while provokes acquiring more knowledge,
exploration, and concentration in the short run, it leads to active and permanent learning

and gaining competence about curiosity in the long run.

Curiosity that is usually distinct as the necessity to know or the want to actualize
this need, is a characteristic that people who is not afraid to experience new things and
who needs to know more about themselves and their environment have (Coskun and
Demirel, 2012). It is thought that for a person who has this characteristic, to provoke

the motive of curiosity facilitates learning and teaching processes. In this context,
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feelings of curiosity and exploration has a motivating effect on the entire education
process. Demirel and Coskun, when referring to the effects of curiosity on learning
processes, define curiosity as the most important driving force that affects lifelong
learning processes and assert that if this motive is provoked in educational environment,
learning will take place spontaneously. In conclusion, curiosity as the result of its
positive effects on learning, has become a characteristic that needs to be used in every
aspect of people’s lives notably in terms of education, work and family in this era which
concept of lifelong learning and idea of an individual who learn throughout the lifespan

has gained more importance.

The inspection is a teaching road where by persons lteach how to resort to a
device or an administration just by playing with that. There is no lecturer nor
certification. The only style to recognize the method is to intermingle with it, and the
irreplaceable opinion occurs from the interface. Indecidedly spots, searching is so-
called "free" whereas it is called “"channeled” when one avail from some outward
succor. The individualities of the pioneer and of the purpose to be realized have to be
well expressed because of their prospective validity on the effect of searching. Initiates
may be guileless or experienced in the purview the technique goes to (e.g., computer
science): they may be totally unused with the procedure or previously recognizable with
evident segments of it. Procedures have diverse levels of density and can he immobile

or forceful allowing to their faculty to advance by its.

The inspection has various leads. It is a teaching by doing means (Anzal and
Simon, 1979) where initiates are functional and greatly convoluted in acquiring. It
admits them to be in control set their goals and self-initiative problem explaining.

Experimental enviroments (e.g., computer games) can be agreeable. Thought-
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provoking, mind-blowing, and interesting. They alleviate initiates from construing user
manuals that are not interactive and often capacious, incomprehensive and testing

(Caroll, 1984).

1.1.3. Concept of Mother Tongue

Mother tongue is the ability people advance through influencing by means of
their environment beginning from their birth. People are part of the society they live in.
In this respect, they learn the language of the environment they have born into and they
live in. This ability is called mother tongue. Mother tongue is usually learnt from
parents and from people in the immediate surroundings. Later it starts to advance along
the correspondenceestablished with the society (Barin, 2004; Hengirmen, 1999). In
literature, mother tongue is addressed as “L1”. It is convenient to say that social
environment and family have important contributions on the development of L1. With
this respect, mother tongue is the first language ever used and learned before any
education. It is learnt from parents, other family members, immediate surroundings,
social environment and from the society they live in, in the years following their birth,
during their childhood and during the period where communication has first started. It
is the language which people think in and talk with, have a comprehensive knowledge

of and express themselves best in (Durmus, 2018; Orug, 2016).

It is stated that since children speak the language they first hear from their
mothers, it is called mother tongue (Jimenez, 2009a). In another definition, mother
tongue is the language which people express their thoughts and emotions in the best

way to others (Ozbay, 2006).
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1.1.4. Concept of First Foreign Language

In literature, first foreign language is addressed as “L2”. It is asserted that if a
student has the ability and competency of learning L1, he/she also has the ability and
competency of learning L2. It is stated that children who has L2 have more flexible
cognitive structures, creative intelligence, critical thinking and more creativity than

those who do not have L2 (Arslangilay and Ozdemir, 2016).

It is called bilingualism if a child can use two language in one or more skills
(reading, writing, listening, speaking) (Jimenez, 2009b). In this context, children whose
parents speak different languages or children of minorities are usually simultaneous
bilinguals. If the second language is learnt after the age of three where acquisition of
the first language is at a certain point, it is called sequential bilingualism. Children who
emigrate to another country because of their parents’ jobs where a different language is
spoken after the age of three can be an example of sequential bilingualism (Martinez,
1996). it is said that first foreign language education has a significance on the second
language education (Castellotti, 2001). The reason for this can be seen that the first
foreign language originated from the native language. While learning the second
foreign language, it can be said that the experiences gained in the learning process of
the first foreign language make it easier for individuals who have learned two foreign
languages to learn the second foreign language. In this context, it can be said that while
learning grammar, the first and second foreign languages lay the groundwork for each
other and the fact that the first and second foreign languages belong to the same

language family also has an effect.

In the simplest terms, if a child uses another language along with his/her mother

tongue, it is bilingualism (Jimenez, 2009b). In addition, some studies suggest that

17



children whose parents speak different languages learn a foreign language more

advantageously besides their mother tongue (Murphy, 2003).

In all probability, English is the only language in the history of natural languages
that has been extensively studied in its use by so-called non-native users (more
commonly referred to as non-native speakers, or NNS). The very use of English by
unprecedented numbers of NNS has given rise to a series of reinterpretations of the
term “native speaker” and its significance together with a reappraisal of concepts that
play a definitive role in the teaching of English as a foreign language, such as “standard

English”.

1.1.5. Concept of Second Foreign Language

Besides there is a lot of reasons for learning a second foreign language, it is
argued that there are important factors such as linguistic skill, objectives and age group
(Cook, 1997; Uslu and Ozek, 2004). In literature, second foreign language is addressed
as “L3”. Second foreign language, L3, is the language one learns except L1 and L2.
Structurally learning a second foreign language is assessed as the first step of cultural

diversity (Cook, 1997; Uslu and Ozek, 2004).

Uslu and Ozek (2004) emphasize that the approaches, manners and standpoints
of prospective foreign language teachers, who are the practitioners of the methods, to
after L2 language education are the determinants of success in L3 education. It is
necessary to employ similar features of the mother tongue and/or the first foreign
languages previously learnt before, in teaching L2. Hereby, thanks to these similar
features that students have acquired when they learn their mother tongues and first
foreign languages, they won’t have difficulty when they learn a second foreign

language; and with similar vocabulary and grammar structures, they will be able to
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benefit from the learning strategies and other knowledge, ability and experiences that
has been developed during the process of learning the previous language (Brewster,

Ellis and Girard, 2002).

1.1.6. Relationship Between Mother Tongue, First and Second Foreign
Languages
Within the scope of cognitive constructivism studies, it is argued that the
correspondence between the second foreign language and the first foreign language is
rather strong while the correspondence between the mother tongue and first foreign
language is not so strong (Tzur-Bar, 2000). The reason for this is that the first foreign
language takes its source from the mother tongue. The releationship between mother

tongue, first and second foreign languages is shown in the Figure 1 below.

Mother Tongue (L1)

Second Foreign Language

(L3) First Foreign Language (L2)

Strong
Relationship

Figure 1. The Relationship Between Mother Tongue, First and Second Foreign
Languages.

Source: Tzur-Bar, Interpreting for Foreign Language Courses, 2000.
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It is stated that when learning the 2.nd foreign language, the experiences
acquired during the learning process of the first foreign language make it easier to learn
the second foreign language in individuals who have learnt two foreign languages. In
this regard, a study on this subject shows that when learning grammar topics, first and
second foreign languages do groundwork for each other; bilingualism is more
advantageous than monolingualism, moreover, belonging of the first and second
foreign languages to the same language family has a profound effect (Neuner et al.,

2009).

There are also arguments that assert that there is an important correspondence
between the mother tongue and the first foreign language. Study of Lee and Schallert
(1997) analyzes contributions of reading abilities in the mother tongue on reading
comprehension in the first foreign language. There is a lower correlation between the
reading abilities in mother tongue and in first foreign language of the groups with a
lower mother tongue proficiency. Lee and Schallert (1997) concluded that the transfer
of reading abilities in mother tongue to first foreign language is less likely. This
situation might stem from the fact that mother tongue proficiency does not allow this
transference or reading ability in the mother tongue is not advanced adequately. Social
interaction may increase the cultural interest and curiosity of the participants. The
participants’ curiosity raised by the interactions through the social environment created
in the second language learning context. The sense of curiosity increased when the
participants observed different cultures; therefore, they felt the need to develop their
target language knowledge and skills as it was the common means of communication
with the other members of the community. In addition, the participants also needed to
develop their target language proficiency at the desired level in order to present their

cultural values to other people in the global community. Therefore, since the target
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language was the common language in this setting, the curiosity to better understand
others and introduce their unique characteristics to other interlocutors can be considered

to have stimulated their language development.

On the other hand, it is highly likely that a student from the group who has
higher first foreign language proficiency gets similar grades from mother tongue and
first foreign language reading comprehension tests. Likewise, Neuner et al (2009),
emphasize that multilingualism plays an important role in language transfer. It argues
that therefore, learners can build a positive transfer bridge not only from L1 but also

from L2 to L3 using the similarities between them.

1.1.7. Foreign Language Education

In structural terms, foreign language is the language that is spoken in other
countries where one is not born in and comprise of the languages that don’t include the
mother tongue. Foreign languages make it possible to understand languages outside
one’s own country and region and communicate with other communities as well. Main
point regarding the foreign language education is the internalization of the language by
learning the rules and the system of it. It should not be viewed solely as a case of two
societies understanding each other. In addition to learning a foreign language; historical
development, culture and views of that society is learnt as well (Gomleksiz and Elaldi,

2011).

Foreign language learning is a process of learning about different cultures other

than one’s own, to communicate with and get to know people from that culture.

Within this process, there are certain principles and fundamentals for an
individual to acquire listening, reading and writing skills. For foreign language learning

process to be successful, foreign language education must be planned and implemented
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accomplishedly. Planning and implementation of foreign language education bases on

certain principles and fundamentals. These principles can be listed under 10 items

below (Demirel, 1993):

1.

2.

3.

8.

9.

Advancing four basic skills (listening, reading, speaking, writing),
Planning language education,

Teaching from complex, tangible to abstract,

Benefitting from visual and auditory instruments,

Using mother tongue only if necessary,

Presenting only one structure at a time,

Implementation of given knowledge and examples to everyday life,
Making students active during lectures,

Paying attention to individual differences,

10. Motivating and encouraging students.

1.1.8. Principles of Language Teaching After the First Foreign Languge

A new era has begun in foreign language teaching with the need to know more

than one foreign language and the teaching of other languages as a second foreign

language after English. The teaching of the first foreign language is different from the

teaching of the second foreign language and subsequent languages. This also applies to

language learning after the first foreign language. Learners and their characteristics

have changed. Learners' foreign language learning goals have changed. The features of

the newly learned language are different. The teaching of new languages and the tools

used for this purpose vary. For these and similar reasons, language teaching after the

first foreign language differs from the first foreign language teaching.
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Neuner (2005: 28-32) listed and defined the principles of language teaching

after the first foreign language as follows;
1. Cognitive Learning
2. Developing Understanding
3. Content Editing
4. Text Editing

5. Economical Use of the Learning Process

Cognitive
Learning

Content
Editing

Principles of
Language
Teaching After the
First Foreign
Languge

Economical
Use of the
Learning

Process

Figure 2. Principles of Language Teaching After the First Foreign Languge

1.1.8.1. Cognitive Learning
Cognitive learning and teaching can be explained in two areas. The first is

vocabulary, grammar, pronunciation, spelling, etc. It is to activate the common
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language potential of mother tongue, first foreign language and post-first foreign
languages. Hufeisen (2000: 7), stating that language learning after the first foreign
language becomes easier with the comparison of known languages; It defines conscious
learning through the discovery of similarities between languages, exploiting these

similarities and learning the differences.

The second important point in cognitive learning is to activate the learning
potential obtained while learning the first foreign language. In the second foreign
language lessons, conscious relationships should be established between the language
structure of the first foreign language, language use and the socio culture of the mother
tongue, and conscious language comparison should be aimed in the lessons. Because
this situation will positively affect the language teaching process after the first foreign
language. The student now knows "how to learn a foreign language". He has an idea of
what type of learner he is. During her first foreign language learning, she learned that

she had a more successful foreign language education, whether by hearing, seeing or

applying.

1.1.8.2. Developing Understanding

It is necessary to create texts to improve the learner's understanding. The learner
will get to know the new language and the culture of that language through the texts. It
is inconvenient to give a new topic to the student with a text that is completely unknown
to words and structures. The lesson may not achieve its purpose. Because the thought
of "I cannot do this" waking up when the student sees the text will increase even more
with foreign words and foreign grammar structures, and will break the student's
motivation from the beginning. Original texts should be found or prepared in order to
be used in the first lessons, with a lot of common words and easy to understand in terms

of structure (poster, advertisement).
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1.1.8.3. Content Editing

Foreign language reaches people through texts. The contents of the texts are
very important for students. It is also true that those who learn second or later languages
are older than those who learn the first foreign language. In this case, their interests and
expectations are different. If the texts selected are the same as the texts used in teaching
the first foreign language; texts both create boredom for the learner and not be
motivating for the new language. If the texts consist of information about the learner's
own world and the foreign world he is interested in; If it can give a new perspective to
the learner with this information, if it enables them to reflect on the differences and
improve themselves; If he can provide an environment to work alone, then the student
will love the new language more, and will gain this language more easily by being more
motivated. New textbooks are prepared to meet these expectations of students. The
sample selected from the latest study of Krenn and Puchta (2008: 26-27) gives an idea

of how ordinary subjects can be handled in a different and interesting way.

Homework and projects to be given to students by the teacher should be
homework and projects that students will enjoy researching, preparing and presenting.
The student is surprised by the size of the common vocabulary of the three languages,
which he realizes with a simple dictionary study in the German as a second foreign
language, which he started with a little fear and a little anxiety, on the other hand, he is
happy and relaxed. Because, through this homework, he realizes that he does not start

the new language from scratch.

These activities that can be done when starting a second foreign language are
activities aimed at motivating the learner to the learning of the new language and
involving the individual in the process. In the future, studies should get harder; There

should be studies that fit the age, capacity and expectations of the individual. The
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principle of content arrangement, one of the first post-foreign language teaching
principles, is a principle that will enable the individual to improve their grammar with
the presented studies, provide the opportunity to work on their own, and aim to teach

by using new communication technologies.

1.1.8.4. Text Editing

Since the foreign world appears in texts in foreign language lessons, text study
has an important place in the first foreign language language lessons. The principle of
text editing is in close relationship with the principle of understanding and content
organization (Neuner, 2005: 31). The student, no matter how the text comes across,
must first understand it. He will do this by using the learning strategies he has acquired
from the native language or the foreign language he has learned before. If the text -
especially in the first lessons - is similar to what the student has studied previously

(concert poster, advertisement), it will work with it much easier.

The lesson will be more colorful for both the teacher and the students when
interesting contents are presented to the student as a listening text other than reading or
via pictures, videos, and the internet. In text studies, studies such as summary,
evaluation, interpretation, explanation and continuation of the text that the teacher will

give have a special importance in working with the text.

Neuner / Kursisa (2006: 7) states that "a special textual teaching should be
developed for languages after the first foreign language, which includes studies

different from the first foreign language".

1.1.8.5. Economical Use of the Learning Process
The principle of economizing the learning process combines many features of

teaching languages after the first foreign language. As the name suggests; The aim of
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the principle is to make the learning process economical. Economicization can take

different forms:

Students' awareness of their personal foreign language learning process should
be developed. To be able to obtain the level in the first foreign language in the
second foreign language in a short time; It depends not only on the aggregation
of information, but also on the general knowledge of languages and on the
individual's awareness and knowledge of the foreign language learning process
(Serindag, 2003: 121).

The student's process of learning the new language will be shortened if texts full
of content that may be of interest to the student are presented and information
on how to work with them.

If the parallels between languages can be given well; The student can adapt the
foreign language learning methods and techniques he / she met while learning
the first foreign language to the next languages. Conscious comparison of
languages is an important element of the principle of economization.

Another reason that shortens the process in language teaching after the first
foreign language is the opportunity to work alone with appropriate homework
and projects.

In terms of economization in learning, it is also very important that the student
is well motivated to new languages. Here, the teacher factor comes into play.
Monch (1995: 116) states that in order to start a successful learning process, a
trust relationship must develop between the student and the teacher.

It will be beneficial to prepare international joint language projects that will
support post-first foreign language teaching especially for adults. The European
Union has been supporting the project called EuroCom (Prehension) for several
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years. This project is about people who have learned a language or have already
learned it, to be able to understand related languages economically. (Krumm

2007: 60-61).

The different dimensions of the principle of economizing the learning process
listed above show that; It is imperative to develop time-saving learning and teaching

methods for language teaching after the first foreign language. (Neuner, 2005: 31).

1.2. The Objective and Significance of the Research
The aim of this research is to study curiosity and exploration perceptions of
university students studying a second foreign language. It is important to control the
correspondence between students' activities and learning situations in the 2", foreign
language and their perception of curiosity and exploration for the development of

education programs in this field.

1.3.. Problem Statement

Problem statement of the research is stated below as:

What are the curiosity and exploration characteristics of university
undergraduate students whose language of instruction is English and learning a second

foreign language?
Sub-problems
These are the sub-problems of the research:

1. What are undergraduate students’ perceived levels of curiosity and exploration?
2. What are their perceived levels on the acceptance dimension of curiosity and

the uncertainity dimension of exploration?
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3. Do undergraduate students’ perceived levels of curiosity and exploration differ
significantly depending on their enrollment in a second foreing language
course?

4. Do perceived levels of curiosity and exploration show difference in terms of
variables like gender, age, faculty, graduated high school programs, housing,

socio-economic status, abroad experience age?

1.4. Assumptions

Assumptions of the research is stated below:

. It has been assumed that students who take part in the research has given
sincere answers to questions in the questionnaire and in accordance with their real

thoughts.

1.5. Operational Definitions
Curiosity and exploration perception: It is defined as for an individual to have a
part as an active participant in orientation to life and being open to meeting new people

and learning new things (Kashdan et al., 2009).
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2. METHOD

Here, the methods of the study will be given in detail in this section.

2.1. Research Model
This study, an evaluation was made regarding the curiosity and exploration
perceptions of the students who received and did not receive a second foreign language

education. The research model is constructed as follows.

What m  the euriomy: nn’d}j.

;nplor _,‘l,xcml'n First Sub-problem
What are
Eﬂgl

undmr-ﬂnm ltu.dnnw
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Research Design

Descriptive Model

Reliability
Cronbach’s |-

Alpha Factor

Figure 3. Outline of the research
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2.2. Study Group
The study was conducted within the context of a foundation university in
Istanbul. 1049 students at preparatory school and 6720 undergraduate stundets with
different majors, and 895 graduate students. Hance, the study involved data from six

faculties, three graduate schools, and two vocational schools.

In the study, 228 students (N=228) were reached using the convenience
sampling method. Informed consent of the participants were taken prior to the data
collection. The participants were ensured that their responses would be used only for
the pupose of the study and kept confidential. Study group age and gender information

as presented below.

Table 1. Study Group age and gender

Frequency %
Gender
Female 118 51,8
Male 110 48,2
Total 228 100,0
Age
18-22” 181 79,4
23-27 45 19,7
28-32 1 4
33-37 1 4
Total 228 100,0

As presented Table 1 51,8% of the participants are female and 48,2 male and

79,4% of the participants are between 18-22 years old.

Table 2. Study group educational status

Frequency %

Faculty
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Engineering 72 31,6

Business Administration 48 21,1
Law 14 6,1
Architecture and Design 53 23,2
Social Sciences 25 11,0
College of Civil Aviation 5 2,2
College of Applied Sciences 11 4,8
Total 228 100,0
Graduated High School Programs

Regular H. School 33 14,5
Anatolian H. School 167 73,2
Vocational H. School 4 1,8
Science H. School 22 9,6
Religious Voc. H. School 2 9
Total 228 100,0
Category of Graduated School

Private 136 59,6
State 92 40,4
Total 228 100,0

As presented in Table 2; 31,6% of the participants study at the engineering
department 73,2% have graduated from Anatolian High School and 59,6% have

graduated from a private school.

Table 3. Study Group Housing, Economic Conditions, Duration of Abroad

Experience

Frequency %
Housing
With family 109 47,8
With multiple flatmates 13 5,7
By myself 17 7,5
University dormitory 86 37,7
Other 3 1,3
Total 228 100,0
Socio-Economic Status
Low 5 2,2
Medium 149 65,4
High 62 27,2
Don’t Know 12 53
Total 228 100,0
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Abroad Experience

0 74 32,5
1-3 years 83 36,4
5-7 years and more 71 31,1
Total 228 100,0

As presented in Table 3; 47,8% of the students live with their family and 65,4%
of the students have medium-level socio-economic status. 36,4% of the students have

1-3 years abroad experience.

Table 4. Study group condition to speak a second foreign language

Frequency %
Yes 131 57,5
No 97 42,5
Total 228 100,0

As presented in Table 4; 57,5% of the participant students have expressed that
they speak a second foreign language. The Table 5 show the the proportion of foreign

languages stated to be spoken by students.

Table 5. Foreign languages stated to be spoken by students

Frequency %
Elective Second Foreign Language (n=131)
German 72 55,0
Spanish 13 9,9
French 27 20,6
Italian 9 6,9
Chinese 4 3,1
Russian 2 15
Arabic 4 3,1
Total 131 100,0
Level of the Second Foreign Language (n=131)
Al.l 24 18,3
Al .2 23 17,6
A2.1 26 19,8
A2.2 19 14,5
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Bl.1 10 7,6

B1.2 6 4,6
B2 and higher 23 17,6
Total 131 100,0
Number of the Second Foreign Languages at A2 Level (n=131)

1 104 79,4
2 22 16,8
3 5 3,8
Total 131 100,0

Table 6. Second foreign language learning process of the students participating in the study
group

Time of Decision to Learn a Second Foreign Language (n=131)

Primary School 25 19,1

Secondary School 28 21,4

High School 43 32,8

University 35 26,7

Total 131 100,0

Factors that Lead to Learn a Second Foreign Language (n=131)

Personal characteristics (My interest to learn 52 39,7
languages, my motivation etc.)

Guidance of the instructor (Ability of effective 6 4,6

teaching, transfer of language skills, encouraing
behaviors etc.)

Social environment (School, relatives, friends, 46 35,1
positive effect of friend circles)

Cultural means (Travel, cultural curiosity, movies, 27 20,6
music, internet etc. / teaching insturments

Total 131 100,0

Condition of Enjoyment of a Second Foreign Language (n=131)

Yes 128 97,7

No 3 2,3

Total 131 100,0

Influence of Previously Learned Language on Second Foreign Language
Learning (n=131)

Yes 110 84,0
No 21 16,0
Total 131 100,0

Reason to Learn Second Foreign Language (n=131) (Participants could select
multiple options)

To study a master’s degree abroad 48 36,6
Work abroad 42 32,1
Because | am interested 62 47,3
Because it is compulsory 25 19,1
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Credence that Second Foreign Language Learning Influences Career
Development (n=131)

Yes 115 87,8
No 1 8
Not Sure 15 11,5
Total 131 100,0

As in Table 6; 55% of the students chose German as their second foreign
language and their foreign language. 19.8% of the students have a second foreign
language at A2.1 level and 18.3% at Al.1 level. In general, 79.4% of the students are
at the A2 level. 32.8% of the students started learning a second foreign language during
their high school years. 39.7% of the students chose to learn a second foreign language
because of their interest and motivation towards language learning. On the other hand,
35.1% preferred it because of their social environment and 20.6% chose it because of a

cultural opportunity.

97,7% of the students enjoy learning a second foreign language. 84% of them
expressed that previously learned language influences second foreign language
learning. Considering reasons to learn a second foreign language, 47,3% of the students
have expressed that they have chosen to learn it because they are interested, while
%36,6 of the participants said that it is in order to study a master’s degree abroad. %87,8
of the students believes that learning a second foreign language influence career

development.
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2.3, Data Collection Tools
It is comprised of questions regarding demographic characteristics,
characteristics regarding second foreign language and A Curiosity And Exploration

Scale.

A curiosity and exploration perception scale is used in the research. This scale
which is developed by Kashdan et al (2009) is comprised of 10 items with 2 sub-
dimensions (stretching or exploring and embracing the uncertainty). Confirmatory
Factor Analysis (CFA) results suggested that there is a strong correspondence between
these two sub-dimensions (r = .85). In the first three studies related to the scale, many
psychological traits (for example, Big Five personality traits, adaptation and
depression) as well as convergent and discriminant validity is analyzed. In the fourth
study item response discriminant was analyzed. Some items (1,2,3,6, and 8) were
resulted in medium-level discriminating, two (9 and 10) were resulted highly
discriminating and the three items (4,5, and 7) were found to be extremely
discriminating. In three studies, Cronbach’s Alpha coefficient was between .75 and.86.
Thus, getting high score in the sum of scale items signifies high level of curiosity. There
are not inverse-scored items. Some of the items include: “I actively seek as much
information as | can in new situations” and “I am the type of person who really enjoys

the uncertainty of everyday life.” (Acun et al., 2013).

Validity and Reliability

In order to analyze validity and reliability, factor analysis and Cronbach’s Alpha
test was applied to the study and obtained Cronbach’s Alpha coefficient is.81. Validity

and reliability study is in the table below:
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Table 7. Factor Analysis and Cronbach’s Alpha

Stretching  Embracing
uncertainty

M1 , 155

M2 ,639
M3 ,719

M4 717

M5 , 164

M6 ,675
M7 924

M8 ,800
M9 ,669

M10 521
Cronbach’s Alpha 815 0,716
KMO: 0,845

Barlett’s Test p:0,000

In the scale industrialized by Kashdan et al (2009), a two-factor structure was
discovered. In the original scale, single items (5 items) were the first 1% factor, while
double items (5 items) were the 2", factor. In the study of Acun et al (2013), six items
were collected in the first factor while four items were collected in the 2", factor. Only
the fourth item (“Everywhere | go, | am out looking for new things or experiences”)
was placed in the 1. factor while it is supposed to be in the second factor. In this study
too, similarly to the study of Acun et al (2013), the fourth item was placed in the first
factor (Acun et al., 2013). Kashdan et al. (2009), the scale consists of 10 items. The
scale has a two-factor structure. The Stretching subscale (6 items) includes the drive for
looking for information and new knowledge; the Embracing uncertainty subscale (4
materials) replicates the want to discover the inexact and random. When the Curiosity
and Exploration Scale (N=228) were reviewed that the minimum score was 0, while the

maximum was 50.
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2.4, Data Analysis
Data analysis in the research was conducted with SPSS 22.0 program. In the
data analysis, descriptive statistics such as frequency, percentage, mean, standard
deviation as well as T-test and also ANOVA test was used. In order to understand the
relation of the data, test of normality of the variables was examined before T-test and
ANOVA test. Assured that skewness and kurtosis is between 1,96 and -1,96, test of

normality is verified and the parametric tests of T-test and ANOVA test was applied.

2.5. Normality test
Test of normality of the scale used in the study is given this section data set
(N=237) is normal ore not. The mean (3,1217), the standard deviation (SD=,632) were

obtained. The Q-Q plot for the data set suggest normality (Figure 3 and figure 4).

Histogram

i0 Mean = 31,96
Std. Dev. = 6 281

N= 228

20

Frequency

10

10 20 0 40 50
Curiosity and Exploration Scale

Figure 4. Histogram for Curiosity and Exploration scale’s data set
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Expected Normal

Normal Q-Q Plot of Curiosity and Exploration scale

| ‘. 5 6

Observed Value

Figure 5. Normal Q-Q plot of Curiosity and Exploration scale
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3. RESEARCH AND DISCUSSIONS

In this section, the results of the research will be given and interpreted.
3.1.Findings and comments about the main problem

The main problem statement is seeking the results for the question “

What are the curiosity and exploration characteristics of university
undergraduate students whose language of instruction is English and learning a second

foreign language?

For this problem, descriptive statistics such as frequency, percentage, mean,

standard deviation as well as T-test and also ANOVA test was used.

3.1.1. 1.sub problem
1. sub problem is seeking the results for the question “What are undergraduate students’

perceived levels of curiosity and exploration?”

Table 8. Total Curiosity and Exploration Scale Points of university
undergraduate students

Al

N Min. Max. SD

Curiosity and 228 15 49 31,96 6,281
exploration

When the Curiosity and Exploration Scale (N=228) were reviewed that the
minimum score was 0, while the maximum was 50. When descriptive statistics
regarding curiosity and exploration scale is analyzed, it has been found out that the total

average score of the curiosity and exploration scale is x=31,96.

The conveyed 10 in in agreement with 5-likert Scales. This likert as “1” for

“never”, “2” for “seldom”, “3” for “sometimes”, “4” for “often”, and “5” for “most of
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the time” resulted in a score range of 15 to 49. When the Curiosity and Exploration
Scale (N=228) were reviewed that the minimum score was 0, while the maximum was
50. The mean (X=31.96) guide to the interpretation that students’ Curiosity and
Exploration levels are close to the mid-value of 31,96, and slightly over it, which is not

desirable and which suggests a need for improvement.

3.1.2. 2.sub problem
2. Sub problem is “What are their perceived levels on the acceptance dimension of

curiosity and the uncertainty dimension of exploration?”

Table 9. Total Subscales of Curiosity and Exploration Scale points of university
undergraduate students

N Min. Max. X SD
Stretching 228 9 30 20,96 4,151
Embracing uncertainty 228 4 20 11,00 3,665

When descriptive statistics regarding Subscales of Curiosity and Exploration
Scale is analyzed, it has been found out that the total average scores of the subscales of

curiosity and exploration scale are 20,96 and 11,00 respectivley.

The applied instrument (Stretching, Subscale of Curiosity and Exploration
Scale) conveyed 6 items. The preparation of likert Coding as “1” for “never”, “2” for
“seldom”, “3” for “sometimes”, “4” for “often”, and “5” for “most of the time” got a
score range of 0 to 50. When the Stretching Scale (N=228), the minimum score was 9,
and the maximum is 30. The mean (X=20.96) can be a finding that guides to the
interpretation that students’ Stretching scores levels are close to the mid-value of 20,96,

and slightly over it, which is not desirable and which suggests a need for improvement.

41



The applied instrument (Embracing uncertainty, Subscale of Curiosity and
Exploration Scale) conveyed 4 items with 5-likert. The Coding as “1” for “never”, “2”
for “seldom”, “3” for “sometimes”, “4” for “often”, and “5” for “most of the time”
resulted in a score range of 4 to 20. When the Embracing uncertainty Scale scores
(N=228) were reviewed, it was observed that the minimum score was 4, while the
maximum was 20. The mean (X=11.00) can be a finding that guiedes to the
interpretation that students” Embracing uncertainty scores levels are close to the mid-
value of 11,00 and slightly over it, which is not desirable and which suggests a need for

improvement.

3.1.3. 3.sub problem
3. sub problem is looking for the results for the question “Do undergraduate students’
perceived levels of curiosity and exploration differ significantly depending on their

enrollment in a second foreign language course?”

Table 10. Curiosity and exploration perceptions of the students who take

second foreign language education and those who do not

N  Second Foreign X SD T p
Language
Curiosity and 131 Yes 32,25 6,336 ,813 0,416
exploration 97 No 31,57 6,216
Stretching 131 Yes 21,08 4,085 ,489 0,625
97 No 20,80 4,254
Embracing 131 Yes 11,18 3,137 1,005 0,316
uncertainty 97 No 10,76 2,968

As presented Table 10 when the difference of curiosity and exploration
perceptions between the students who take second foreign language education and those

who does not is analyzed, it has been found out that while there is not any differentiation
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regarding the curiosity and exploration total score and embracing uncertainty sub-scale

(p>0,05), there is difference in stretching sub-scale(p<0,05).

To find out significant difference in levels of curiosity and exploration,
Stretching, and Embracing uncertainty levels of undergraduate students in terms of who
take second foreign language education and those who do not, a independent sample t-
test between groups has been conducted. The obtained results are in Table 10.

curiosity and exploration, Stretching, and Embracing uncertainty levels (p=.416,
p>.05; p=.625, p>.05; p=.316, p>.05;) respectively. Curiosity and exploration is independent
of second foreign languages. Second foreign language is not a determinant for the levels of
curiosity and exploration. By the way, all individuals who take second foreign language

education and those who do not.

3.1.4. 4.sub problem

4. sub problem is lookinf for the results for the question” Do perceived levels of
curiosity and exploration show difference in terms of variables like gender, age, faculty,
graduated high school programs, housing, socio-economic status, abroad experience

age?”

Table 11. Independent Sample T-test Results about the Curiosity and

Exploration Perceptions of undergraduate students with Genders

N  Gender X SD F p
Curiosity and exploration 118 Female 31,62 6,148 0,183 0,396
110 Male 32,33 6,428
Stretching 118 Female 20,71 4,192 0,009 0,350
110 Male 21,23 4,108
Embracing uncertainty 118 Female 10,91 2,953 0,279 0,635
110 Male 11,10 3,194

p> 0.05
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undergraduate students were meaningfully comparable to the mean score of
their Curiosity and Exploration, Stretching, and Embracing uncertainty levels samples
t-test technique. Statistics on Curiosity and Exploration levels of students are illustrated
in Table 11.

As Table 11 illustrated, when the Curiosity and Exploration scores of males (M
= 32.33, SD = 6,428) and females (M= 31.62, SD = 6,148) were collated, no significant
difference was observed in the Curiosity and Exploration scores of these genders

(N=228, p=.396, p>.05). Curiosity and Exploration levels of are almost the same.

3.1.4.1.The Curiosity and Exploration levels of undergraduate students in a

certain age range

Find out Curiosity and Exploration levels of undergraduate students in terms of their

age groups, ANOVA has been appiled. The obtained results are in Table 12.

Table 12. Comparison of the curiosity and exploration perceptions of the
students in terms of age

N Age X SD F p
Curiosity and exploration 181 18-22 31,88 6,381 0,113 0,953
45 23-27 32,18 6,054
1 28-32 33,00
1 33-37 35,00 :
Stretching 181 18-22 21,07 4,199 0,449 0,718
45 23-27 20,47 4,026
1 28-32 20,00
1 33-37 24,00 :
Embracing uncertainty 181 18-22 10,81 3,029 1,178 0,319
45 23-27 11,71 3,195
1 28-32 13,00
1 33-37 11,00

p> 0.05
The undergraduate students have a statistically significant relation with their
Curiosity and Exploration perception levels is (p=.953, p>.05). The levels of Curiosity

and Exploration perception levels is not dependent of age.
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3.1.4.2.The Curiosity and Exploration levels of undergraduate students in

faculties

A question of “how do the Curiosity and Exploration perception levels of university

undergraduate students vary by the type of faculties?”. The results can be found in Table

13.

Table 13. Comparison of curiosity and exploration perceptions of the students
in terms of faculty

Faculty N X SD F p
Curiosity Engineering 72 32,17 6,513 0,714 0,639
and Business Administration 48 31,81 5,350
exploration Law 14 32,14 6,237

Architecture and Design 53 31,38 6,797

Social Sciences 25 31,00 6,665

College of Civil Aviation 5 34,80 5,630

College of Applied Sciences 11 34,73 5,711
Stretching  Engineering 72 20,75 4,262 1,058 0,389

Business Administration 48 21,21 3,678

Law 14 21,36 3,895

Architecture and Design 53 20,60 4,508

Social Sciences 25 20,20 4,453

College of Civil Aviation 5 23,40 3,286

College of Applied Sciences 11 23,09 3,208
Embracing Engineering 72 11,42 3,066 0,519 0,794
uncertainty Business Administration 48 10,60 2,591

Law 14 10,79 3,355

Architecture and Design 53 10,77 3,238

Social Sciences 25 10,80 3,403

College of Civil Aviation 5 11,40 2,608

College of Applied Sciences 11 11,64 3,529

p>0.05

Statistically important nasty distinction at the>.05 level in Curiosity and

Exploration scores for the seven different faculty types. It has been observed that social

sciences, business administration and arhitecture and desing students have less

(M=31.00) Curiosity and Exploration perceptions than other faculty students. However,

no statistically significant difference was found between all faculties. It was also
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observed that the Curiosity and Exploration perceptions of the College of Civil Aviation
and College of Applied Sciences students were slightly above average (M=34.80).
Correspondencebetween curiosity and exploration total scores of the students and sub-
scales in terms of faculty has been analyzed. In accordance with this, curiosity and

exploration perceptions of the students do not differ in terms of faculty (p>0,05).

3.1.4.3.The Curiosity and Exploration undergraduate students level in faculties

Correspondencebetween curiosity and exploration total scores of the students

and sub-scales in terms of graduated high school program has been analyzed. The
results can be found in Table 14.

Table 14. Comparison of curiosity and exploration perceptions in terms of
graduated high school program

High School Program N X SD F p

Curiosity and Regular H. S. 33 3161 6,901 0,422 0,793
exploration Anadolu H. S. 167 31,80 6,232
Voc. H. S. 4 3350 4,203
Science H. S. 22 3345 6,405
Religious Vocational 2 32,00 1,414
Stretching Regular H. S. 33 20,85 4,597 0,374 0,827
Anadolu H. S. 167 20,83 4,152
Vocational H. S. 4 21,75 1,708
Science H. S. 22 21,91 3,987
Religious Voc. 2 2150 2121
Embracing Regular H. S. 33 10,76 3,455 0,301 0,877
uncertainty Anadolu H. S. 167 10,96 2,984
Vocational H. S. 4 1175 3,594
Science H. S. 22 1155 3,262
Religious Voc. 2 10,50 707
p>0.05

In accordance with this, curiosity and exploration perceptions of the students do

not differ in terms of graduated high school program (p>0,05).
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3.1.4.4.Findings and Comments about the Curiosity and Exploration level of

undergraduate students according to the category of the school they
graduated from

The findings exploring the answer to the question of “how do the Curiosity and

Exploration perception levels of university undergraduate students vary in terms of the

category of the graduated school?”

Table 15. Comparison of curiosity and exploration perceptions of students in
terms of the category of the graduated school

Graduated School N X SD t P
Category
Curiosity and Private 33 3161 6,901 0,366 0,715
exploration State 167 31,80 6,232
Stretching Private 33 20,85 4,597 0,012 0,990
State 167 20,83 4,152
Embracing Private 33 10,76 3,455 0,616 0,539
uncertainty State 167 10,96 2,984

p>0.05

Correspondence between curiosity and exploration total scores of the students
and sub-scales in terms of f the category of the graduated school has been analyzed. In
accordance with this, curiosity and exploration perceptions of the students do not

fluctuate in rapports of the category of the graduated school (p>0,05).

3.1.4.5.Findings and Comments about the Curiosity and Exploration levels of
undergraduate students in terms of housing
The exploring the answer to the question of “how do the Curiosity and
Exploration perception levels of university undergraduate students vary in terms of
housing?”” were found. The results can be found in Table 16.

Table 16. Comparison of curiosity and exploration perceptions of students in
terms of housing
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Housing N X SD F P

Curiosity With family 109 31,66 5940 1,634 0,167
and With multiple flat 13 3154 6,514
exploration ¢
By myself 17 29,00 7,340
University Dormitory 86 32,91 6,305
Other 3 34,33 8,327
Stretching With family 109 20,67 3,991 1,362 0,248
With multiple flat 13 20,08 4,232
mates
By myself 17 19,71 4,819
University dormitory 86 21,70 4,067
Other 3 21,33 7,234
Embracing ~ With family 109 10,99 3,002 1,835 0,123
uncertainty  With multiple flat 13 11,46 2,817
mates
By myself 17 9,29 3,177
University dormitory 86 11,21 3,110
Other 3 13,00 2,646
p>0,05

Correspondence between curiosity and exploration total scores of the students and sub-
scales in terms of housing has been analyzed. In accordance with this, curiosity and

exploration perceptions of the students do not differ in terms of housing (p>0,05)

3.1.4.6.The Curiosity and Exploration levels of undergraduate students in
terms of socio-economic status
Findings the answer to the question of “how do the Curiosity and Exploration
perception levels of university undergraduate students vary in terms of socio-economic
status?” were found by a one-way between groups analysis of variance (ANOVA). The
results can be found in Table 17.

Table 17. Comparison of curiosity and exploration perceptions of students in
terms of socio-economic status

Socio-Economic Status N X SD F p
Curiosity Low 5 3240 3,050 1,402 0,243
and Medium 149 31,35 6,481
exploration High 62 33,23 5,924
Don’t Know 12 32,83 5,997
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Stretching Low 5 20,60 1,817 0,555 0,645
Medium 149 20,72 4,356
High 62 21,47 3,878
Don’t Know 12 21,50 3,606
Embracing Low 5 11,80 1,643 2,177 0,092
uncertainty  Medium 149 10,63 3,050
High 62 11,76 3,066
Don’t Know 12 11,33 3,200
p>0,05

Correspondence between curiosity and exploration total scores of the students

and sub-scales in terms of socio-economic status has been analyzed. In accordance with

this, curiosity and exploration perceptions of the students do not differ in terms of socio-

economic status (p>0,05).

3.1.4.7. The Curiosity and Exploration levels of undergraduate students in

terms of abroad experience

Findings exploring the answer to the question of “how do the Curiosity and

Exploration perception levels of university undergraduate students vary in terms of

abroad experience?” The results can be found in Table 18.

Table 18. Comparison of curiosity and exploration perceptions of students in

terms of abroad experience

Abroad Experience N X SD F p
Curiosity and 0 74 32,86 6,161 1,139 0,322
exploration 1-3 83 31,49 6,143
5-7 and more 71 3156 6,546
Stretching 0 74 21,84 3,903 2,526 0,082
1-3 83 20,45 4,272
5-7 and more 71 20,65 4,168
Embracing 0 74 11,03 3,016 0,040 0,961
uncertainty 1-3 83 11,05 2,955
5-7 and more 71 10,92 3,281
p>0,05

Correspondence between curiosity and exploration total scores of the students

and sub-dimensions in terms of abroad experience has been analyzed. In accordance
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with this, curiosity and exploration perceptions of the students do not differ in terms of

abroad experience (p>0,05).

3.2. Comparison of curiosity and exploration perceptions of students who take
second foreign language education in terms of elective second foreign
language
The findings exploring the answer to the question of “how do the Curiosity and

Exploration perception levels of university undergraduate students vary in terms of

elective second foreign language?”. The results can be found in Table 19.

Correspondencebetween curiosity and exploration total scores of the students
and sub-dimensions in terms of elective second foreign language has been analyzed. In
accordance with this, curiosity and exploration perceptions of the students do not

fluctuate in rapports of elective second foreign language (p>0,05).

Table 19. Comparison of curiosity and exploration perceptions of students in
terms of elective second foreign language

Elective Second Foreign N X SD F p

Language
Curiosity and German 72 31,36 5,769 1,533 0,173
exploration Spanish 13 32,69 6,860

French 27 33,63 7,164

Italian 9 30,89 7,769

Chinese 4 38,75 2,986

Russian 2 29,00 7,071

Arabic 4 3575 3,202
Stretching German 72 20,61 3,829 1,469 0,194

Spanish 13 20,77 4,494

French 27 22,04 4,301

Italian 9 20,11 4,986

Chinese 4 2425 2,062

Russian 2 18,50 3,536

Arabic 4 2425 3,500
Embracing German 72 10,75 2,959 1,232 0,294
uncertainty Spanish 13 11,92 3,148

French 27 1159 3,630

Italian 9 10,78 3,270

Chinese 4 1450 2,380

Russian 2 1050 3,536
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Arabic 4 11,50 1,732

p>0,05

3.2.1. Comparison of curiosity and exploration perceptions of students who take

second foreign language education in terms of level of second foreign

language

Correspondence of curiosity and exploration total score and sub-scales in terms

of two or three foreign languages is analyzed. According to this, curiosity and

exploration total score and perception of embracing uncertainty of students differs from

each other (p<0,05). Students who have B1.2 level second foreign language have higher

curiosity and exploration total scores and embracing uncertainty score than others.

Table 20. Comparison of curiosity and exploration perceptions students in
terms of level of the second foreign language

Level Second N X SD F p
Foreign Language
Curiosity and All 24 3150 6,386 2,376 0,033
exploration Al .2 23 33,87 4,181
A2.1 26 30,54 6,476
A2.2 19 3495 7,656
B1.1 10 31,50 3,837
B1.2 6 37,17 7,910
B2 and higher 23 30,17 6,065
Stretching Al.l 24 20,92 4,149 1,303 0,261
Al .2 23 2161 3421
A2.1 26 20,00 4,391
A2.2 19 22,05 4,288
B1.1 10 22,00 3,367
B1.2 6 23,67 4,546
B2 and higher 23 20,04 4,095
Embracing Al.l 24 10,58 2,827 3,558 0,003
uncertainty Al .2 23 12,26 2,454
A2.1 26 10,54 2,860
A2.2 19 12,89 3,900
B1.1 10 950 1,958
B1.2 6 13,50 3,507
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B2 and higher 23 10,13 3,020

However, the correspondencebetween the curiosity and exploration total scores
of the students who have a second foreign language at the B1.2 level and the sub-scales
of stretching and Embracing uncertainty were examined in terms of two or three foreign
languages, and these students' total scores of curiosity and exploration and their
Embracing uncertainty scores were compared to the others. It was found to be higher.
Students who take a second foreign language have a higher perception of stretching
towards curiosity and exploration. Students who take a second foreign language are
more curious and more open to exploration than students who do not have a second
foreign language. According to this result, we can state that the correspondencebetween
the second foreign language and the first foreign language is very strong, and the
correspondence between the mother tongue and the first foreign language is not very
strong. The reason for this can be shown that the first foreign language originated from
the natural language. While learning the second foreign language, it can be said that the
experiences gained in the learning course of the first foreign language make it easier
for individuals who have learned two foreign languages to learn the second foreign
language. In this context, it can be said that while learning grammar subjects, the first
and second foreign languages lay the groundwork for each other and the fact that the
first and second foreign languages belong to the same language family also has an

effect.

3.2.2. Comparison of curiosity and exploration perceptions of students
who take second foreign language education in terms of the second foreign

languages at A2 level
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Correspondence between curiosity and exploration total scores of the students
and sub-dimensions in rapports of the second foreign languages at A2 level has been
analyzed. In accordance with this, curiosity and exploration perceptions of the students

do not differ in terms of the second foreign languages at A2 level (p>0,05).

Table 21. Comparison of curiosity and exploration perceptions of students in
terms of the number of the second foreign languages at A2 level

Number of the Second N X SD F p
Foreign Languages
Curiosity 1 104 32,46 6,324 0,855 0,428
and 2 22 30,82 6,681
exploration 3 5 34,20 4,817
Stretching 1 104 21,09 4,136 0,589 0,567
2 22 20,64 4,030
3 5 2280 3421
Embracing 1 104 11,38 3,098 1,334 0,267
uncertainty 2 22 10,18 3,347
3 5 11,40 2,702

p>0,05

3.2.3. Comparison of curiosity and exploration perceptions of students who take
second foreign language education in terms of decision to learn a second

foreign language

Correspondence between curiosity and exploration total scores of the students
and sub-dimensions in terms of decision to learn a second foreign language has been
analyzed. In accordance with this, curiosity and exploration perceptions of the students

do not differ in terms of decision to learn a second foreign language (p>0,05).
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Table 22. Comparison of curiosity and exploration perceptions of students in
terms of the time of decision to learn a second foreign language

Time of Decision N X SD F p
Curiosity Primary School 25 31,60 4,907 0,135 0,939
and Secondary S. 28 32,11 7,748
exploration High S. 43 32,53 5,758

University 35 3249 6,883
Stretching  Primary S. 25 21,40 3,440 0,351 0,788

Secondary S. 28 20,39 4,391

High S. 43 21,14 3,846

University 35 21,31 4,619
Embracing Primary S. 25 10,20 2,958 1,156 0,329
uncertainty Secondary S. 28 11,71 3,750

High S. 43 11,40 2,913

University 35 11,17 2,965

p>0,05

3.3.The Relationship between Curiosity and Exploration total scores and
Stretching-Embracing Uncertainity

Another analyses of the dissertation is looking for the answer to whether there is

a correspondencebetween the curiosity and exploration total scores of undergraduate

students and Stretching-Embracing Uncertanity scores.

Table 23. Analysis Result of the Pearson Correletion between Curiosity and
Exploration Scale outputs and the Stretching-Embracing Uncertanity scores.

Curiosity and

[ Embracing
Exploration Stretching Uncertanity

Curiosity and Pearson Correlation 1 ,907"™ .821™
Exploration Scale  Sig. (2-tailed) .000 .000

N 228 228 228
Stretching scores  Pearson Correlation ,907™ 1 ,504™

Sig. (2-tailed) .000 .000

N 228 228 228
Embracing Pearson Correlation 821™ ,504™ 1
Uncertanity scores  Sig. (2-tailed) .000 .000

N 228 228 228
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Curiosity and Exploration perceptions level and Stretching-Embracing
Uncertanity level of the undergraduate students (N=228). The Pearson’s R for
correlation between Curiosity and Exploration level and Stretching level was 0,907.
And the Pearson’s R for correlation between Curiosity and Exploration level and

Embracing Uncertanity level was 0,821. The correspondence is positive relation

(Figure 5-6).
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Figure 6. Curiosity and exploration total scores and Stretching scores.
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Figure 7. Scatterplot display of the curiosity and exploration total scores and
Embracing Uncertanity scores.
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4. DISCUSSIONS
4.1. Results of the Study
The purpose of the study is to examine the curiosity and exploration scales of
the university students studying a second foreign language. The findings in the setting

of the research are summarized below.

For the results of the first problem, curiosity and exploration scale is analyzed,
and it has been found out that the total average score of the curiosity and exploration
scale is 31,96. According to the total number of students surveyed, this result is slightly
above average. It can be said that students' perceptions of curiosity and exploration are

at a medium level.

For the results of the second problem, curiosity and exploration sub-scales are
analyzed, and it has been found out that the total average score of the sub-scale of
stretching is 20,96 and sub-scale of embracing uncertainty is 11,00. The total score of
the dimension of stretching, which is one of the sub-dimensions of the curiosity and
exploration scale, was high. However, the acceptance of uncertainty subscale score was
low. According to this result, it can be said that students' perceptions of stretching are

higher than their perceptions of accepting uncertainty.

For the results of the third problem, curiosity and exploration scale is analyzed,
and it has been found out that while there is not any change concerning the curiosity
and exploration total score and embracing uncertainty sub-dimension, there is
difference in stretching sub-dimension. In stretching sub-dimension, score of the
students who take 2" foreign language education is higher than the score of the students

who do not take 2" foreign language education.
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For the results of the fourth problem, curiosity and exploration scale is analyzed,
and it has been found out that while there is not any difference regarding the curiosity
and exploration total score and embracing uncertainty sub-dimension and stretching

sub-dimension in terms of demographic characteristics of university students.

Correspondencebetween curiosity and exploration total scores of the students
and sub-dimensions in terms of gender has been analyzed. In accordance with this,
curiosity and exploration perceptions of the students do not differ in terms of gender,
age, faculty, graduated high school program, category of the graduated school, housing,

socio-economic status, abroad experience and elective second foreign language.

Correspondenceof curiosity and exploration total score and sub-dimensions in
terms of two or three foreign languages is analyzed. According to this, curiosity and
exploration total score and perception of embracing uncertainty of students differs from
each other. Students who have a second foreign language at B1.2 level have higher

curiosity and exploration total scores and scores of accepting uncertainty than others.

Students who take a second foreign language have a higher perception of
Stretching towards curiosity and exploration. Students who take a second foreign
language are more curious and more open to exploration than students who do not have
a second foreign language. According to this result, we can state that the
correspondencebetween the second foreign language and the first foreign language is
very strong, and the correspondencebetween the mother tongue and the first foreign
language is not very strong. The reason for this can be seen that the first foreign
language originated from the native language. While learning the second foreign
language, it can be said that the experiences gained in the learning process of the first

foreign language make it easier for individuals who have learned two foreign languages
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to learn the second foreign language. In this context, it can be said that while learning
grammar, the first and second foreign languages lay the groundwork for each other and

the fact that the first and second foreign languages belong to the same language family
also has an effect.

Correspondence between curiosity and exploration total scores of the students
and sub-dimensions in terms of decision to learn a 2" foreign language has been
analyzed. In accordance with this, curiosity and exploration perceptions of the students

do not differ in terms of decision to learn a second foreign language.

Correspondence between curiosity and exploration total scores of the students
and sub-dimensions in terms of the second foreign languages at A2 level has been
analyzed. In accordance with this, curiosity and exploration perceptions of the students

do not differ in terms of the second foreign languages at A2 level.

German is the second foreign language in 55% of the students. 19,8% of the
students have A2.1 level in their second foreign languages and 18,3% of students have
Al.1 level second foreign language. 79,4% of the participants know one language in
A2 level. 32,8% of the students started to learn a second foreign language during high
school. 39,7% of the participants have chosen to learn a second foreign language due
to their personal characteristics (interest to learn languages, motivation); 35,1% of them
have chosen due to their social environment; and %20,6 have chosen due to a cultural

means.

97,7% of the students enjoy learning a second foreign language. 84% of them
expressed that previously learned language influences second foreign language

learning. Considering reasons to learn a second foreign language, 47,3% of the students
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have expressed that they have chosen to learn it because they are interested, while
%36,6 of the participants said that it is in order to study a master’s degree abroad. %87,8
of the students believes that learning a second foreign language influence career

development.

In 2002 Richards and Rodgers, state that grammar-translation method as a
foreign language teaching method, generally as a traditional method, has had an
influence on foreign language Correspondence between curiosity and exploration total
scores of the students and sub-dimensions in terms of decision to learn a second foreign
language has been analyzed. In accordance with this, curiosity and exploration
perceptions of the students do not differ in terms of decision to learn a second foreign
language. Correspondence between curiosity and exploration total scores of the
students and sub-dimensions in terms of the second foreign languages at A2 level has
been analyzed. In accordance with this, curiosity and exploration perceptions of the
students do not differ in terms of the second foreign languages at A2 levelhy until today.
On the other hand, Demirel (1999: 38) states that according to the grammar-translation
method, “learning a language is possible by learning the regular sentence patterns of
the language, that is, grammar”. However, it should be noted with the research findings
that the grammar translation method, which is used frequently in our country,
encourages students to memorize, get high marks and study in order to pass the class,
does not provide an effective and permanent foreign language learning, and there is a

need for alternative method.

According to the findings of the research conducted by Demircan (1988) and
Celebi (2006), different educational institutions are used in the training of foreign
language teachers in our country, including graduates of foreign language teaching

departments of universities, those who have studied in different departments and
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studied foreign languages, They state that higher education graduates studying in a
foreign language and those who graduated from Anadolu University Open Education
Faculty English Language Teaching department are employed as foreign language
teachers. As can be seen, in the employment of foreign language teachers in our
country, graduates from different educational institutions have been benefited. This
situation confirms and supports the opinions of the students that their second foreign
language teachers are from outside the field and that they are not competent in their

field.

According to Can's (2014) research findings, teachers are not sufficient in their
fields, the education system is changed continuously and unplanned, inadequacy of
teacher selection, training and employment, inadequacy of higher education programs
that train teachers, managers, teachers, parents, students and civil society organizations'
opinions are considered among the obstacles to qualitative development in the Turkish
Education System. When these obstacles to qualitative development in our education
system are compared with the findings obtained in the research, they can also be shown

among the obstacles to not achieving an effective second foreign language teaching.

Isik (2008: 22-24) proposes to establish a coordination board to solve the
problems encountered in foreign language teaching in our country, to plan foreign
language education, to establish a new foreign language curriculum, to train foreign
language teachers with foreign language teaching methods and to organize an in-service

training system.

These suggestions are of great importance in terms of solving the basic
problems in teaching a second foreign language that emerged in the research. In

addition, as Bayraktaroglu (2012: 3) stated, there is a need to establish an independent,
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transparent, fully authorized national quality authority for foreign language education,
which sets common standards and policies in foreign language education for quality

assurance and accredited by international boards.

It is important to support second foreign language learning and to increase
students' curiosity and exploration perceptions in this regard. Increasing their curiosity
and exploration perceptions will increase students' success and interest in second
foreign education. In this regard, the condition and quality of the training programs to
be developed by the educators gain importance. It is important to develop suitable and
healthy educational programs to stimulate the feelings of curiosity and exploration by

the educators.

4.2.Discussions for the Results of the Study

Heihtening the perception of curiosity and exploration as well as implementing
an education program in order to increase academic success in learning a second foreign
language gains importance. Many researchers used the curiosity feature to measure
academic achievement or learning performance (Berlyne, 1960; Reio, 1997;
Loewenstain, 1994). (Reio, 1997: 14). Hogan and Greenberger (1969) also observed in
a similar study they conducted with teachers that there was a correspondencebetween
students' academic achievement and their level of curiosity (Reio, 1997: 14). Berlyne
(1960: 228) stated that especially creative artists, interpreters, listeners, or readers
experience processes related to curiosity, and they show their performance as a result
of perceptual and cognitive activities. Vidler and Rawan (1975) analyzed the
correspondencebetween academic curiosity and performance of university students in
a similar study. The curiosity levels of the students were determined with the Academic

Curiosity Scale. Related to academic performance, English and Biology course test
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scores of the students were used. As a result of the research, a significant
correspondencewas found between the scores obtained from the academic curiosity

scale and academic performance (Unal, 2005: 33).

It is important to develop educational programs for second foreign language to
trigger the perception of curiosity and exploration in students. In terms of learning
experience at school, stating that interest and curiosity can be triggered provides a
foresight about how instructional practices should be. For this purpose, explanations
stating that interest is an emotion and can be triggered situationally (Izard, 1991; Silvia,
2006) focus on the role of two cognitive linkages in the emergence of this emotion.
Accordingly, in order to trigger a sense of interest in individuals in the face of a
phenomenon, the situation encountered should include the dimensions of innovation
and competence assessment. In other words, the first cognitive criterion for people to
be interested in a situation is that that situation is new to the individual. The second
cognitive assessment associated with the emergence of interest in a situation actually
seems to be effective on sustaining interest rather than initiating it. That is, a situation
that passes the innovation assessment or meets that condition is also related to whether
the person meets the condition of the ability to understand, explain and predict this new
situation they are facing. In his work “Second Language Acquisition. The Effect of
Age, Exposure and Motivation” Porsteinsdottir (2014) drew attention to the importance
of motivation in 2" foreign language acquisition. The researcher stated that the
motivation in second foreign language acquisition consists of three elements. These
factors are listed as, (1) the time and effort that the individual spends to use the target
language effectively, (2) the willingness to achieve one’s goal in second foreign
language acquisition, and (3) the pleasure of learning the language and the positive

reflection of this situation on one’s behavior. The researcher argued that with the
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combination of these three motivational factors, the individual could speak two foreign

languages very well.

In ensuring and sustaining the voluntary participation of students in school
activities, an approach to education that triggers their interests and curiosity and aims
at the development of their interests is needed. However, the importance given to
motivational-emotional variables has remained limited for a long time in motivation
studies conducted in the field of educational psychology. On the other hand, anxiety
variable, whose role as a motivational-emotional variable on learning and achievement
has been studied frequently, has been reported in relation to the avoidance response
(Cassady & Johnson, 2002; Elliot & McGregor, 1999). In this regard, intervention
efforts to reduce anxiety in participating in school activities have gained importance.
However, curiosity and interest are the motivational-emotional variables that prioritize
and sustain exploration and approach behavior. From this point of view, it is
recommended that the focus should be directed from anxiety to interest and intervention
studies by focusing on exploratory behaviors, especially in the form of preventive

activities to ensure voluntary participation in school activities.

As a result, teachers and planners of education have a decisive role in ensuring
interest and curiosity, which is the precursor of the exploratory behavior that ensures
learning, and the formation of well-structured individual interests towards the school.
To the extent that this role is supportive and facilitating, it may be possible to achieve

a natural spontaneity of learning in school.

Tulgar (2018) reported that in her study, the participants benefitted from the
sense of curiosity in developing their knowledge and competence in the target language

in terms of linguistic, social-cultural and pragmatic aspects. Therefore, as also
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suggested by Phillips (2013), spaces for curiosity should be created for language
learners to encourage them to learn the language more effectively and enjoyable. In
this sense, the unbreakable cycle between social and cultural interactions and curiosity

should be benefitted from in the process of second language education.

Though it aimed to contribute to research on curiosity, her study is not out of
limitations. The main limitation is the number of the participants. In addition, the data
were collected through a single instrument. In addition, in her study was conducted in
a single setting. Therefore, future research can be carried out with more participants
whose perspectives will be examined with the help of data collected through different
instruments. Future research can also compare cross cases in which the experiences of

second language learners participating in different glocal settings can be investigated.

Gurning &Siregar (2017) reported that in their study, Tuckey test was then

affected to validate the interface between both model evaluations.

The constraint of this study is that the sample size is not large. Less than 300
samples were collected. It may make the review result not representative enough to
performance the typical learning location for university students in Istanbul. This
research study also lacks deep investigation. This study that encompasses only
numerical inquiry is pragmatic. The survey was conducted in form of forms, without

face-to-face consultations.
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5. SUGGESTIONS

In line with the research findings, the following suggestions can be made:

Educators should encourage families to increase student curiosity and
exploration perceptions through daily activities.

In order to improve the curiosity and exploration levels, it is
recommended to increase the number of application classes.
Prospective teachers should be trained on how to gain students the
perception of curiosity.

This study, which aims to contribute to research on curiosity and
exploration, is a limited study. The main limitation is the number of
participants. In addition, data were collected with a single tool. In
addition, the study was conducted in a single environment. Therefore,
future research can be conducted with more participants whose
perspectives will be examined with the help of data collected by different
tools.

Future research may also compare cross-situations in which the
experiences of second language learners in different global settings can
be explored.

In order to identify the problems encountered in the field of second
foreign language teaching, comprehensive research should be conducted
at national level, solutions should be developed based on the findings,

language planning studies should be carried out at the country level,
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appropriate language teaching methods specific to our culture, needs and
language should be developed and applied.

International cooperation should be provided to support students' second
foreign language learning and enable them to practice, and study abroad
opportunities should be provided.

Foreign language teacher training programs should be reviewed in the
relevant departments of universities, programs should be focused on
improving teachers' practice skills, existing programs should be
reorganized according to the current conditions and student needs and
expectations.

In order to improve and develop the second foreign language teaching
system, a coordination board consisting of representatives of the
Ministry of National Education (teachers, administrators, students,
parents, etc.), university representatives (faculty members), experts and
representatives of non-governmental organizations to conduct research
on the second foreign language teaching system. It may be beneficial to
develop alternative teaching models and effective language tools that
will support second foreign language teaching and to carry out studies
that will ensure their dissemination in the society.

Special attention should be paid to the training and employment of
second foreign language teachers and teaching staff. In-service training

activities should be organized for current teachers and teaching staff.
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APPENDIX A: SURVEY FORM

SURVEY FORM

Sayin Katilmet,

Bu anket, Yeditepe Universitesi Egitim Bilimleri Enstitiisii Egitim Programlar1 ve

Ogretim Boliimiinde yiiriitilen "Ikinci Yabanci Dil Ogrenimi Goren Universite

Ogrencilerinin Merak ve Kesfetme Ozelliklerinin Incelenmesi" isimli arastirma ile

ilgilidir. Bu arastirma tamamen bilimsel bir amaca yoneliktir.

Yanitlar kesinlikle gizli tutulacaktir. Elde edilen sonuglar kisi adi belirtmeksizin

analize tabi tutulacaktir. Biitlin sorularin cevaplandirilmasi, degerlendirmenin saglikli

yapilabilmesi i¢in biiylik 6nem arz etmektedir. Yardimlariiz igin tesekkiir ederim.

Tijen Bayar Kulig

oo y : d ) tijenb@gmail.com

BOLUM 1: DEMOGRAFIK OZELLIKLERE YONELIK SORULAR

1. Cinsiyetiniz
1() Kadmn
2(0) Erkek
2. Yasiniz
1() 18-22
2() 23- 27
3() 28— 32
4() 33-37
5(0) 38 ve yukari
3. Okudugunuz Fakiilte
1() Mihendislik Fakiiltesi
2() Isletme Fakiiltesi
3() Hukuk
4() Mimarlik ve Tasarim
5() Sosyal Bilimler
6() Sivil havacilik Yiiksekokulu
7() Uygulamali Bilimler Yiiksekokulu
4. Mezun oldugunuz lise program tr{
1() Normal Lise
2(0) Anadolu Lisesi
3(0) Meslek Lisesi
4() Fen Lisesi
5() Imam Hatip
5. Mezun oldugunuz okul turd
1() Ozel
2() Devlet
6. Barmmma durumunuz
1() Aile ile birlikte
2() Evde birden fazla ev arkadasiyla
3() Tek basima
4() Universitenin yurdunda
5(0) Diger Belirtiniz (..........cccoeevinn.. )
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7. Sizce sosyo ekonomik diizeyiniz asagidaki seceneklerden hangisine uymaktadir?
1() Diisiik

2(0) Orta
3() Y iiksek
40) Fikrim yok
8. Yurt dis1 deneyim siireniz
1() 0
2() 1-3
3(0) 5-7 daha fazla
9. Anne-Baba egitim diizeyiniz
1() Okur yazar degil
2() [lkokul
3() Ortaokul
4() Lise
5() Yiiksekogretim ve uistii

BOLUM 2: IKINCi YABANCI DILE YONELIK BULGULAR (ingilizce disinda)
10. Ikinci yabana diliniz var m? (Ingilizce disinda)

1() Evet (11.sorudan devam ediniz)
2() Hayir (Ankette Boliim 3’e gecniniz)
11. Secmeli ikinici yabanci diliniz
1() Almanca
2() Ispanyolca
3() Fransizca
4() Italyanca
5(0) Cince
6() Rusca
7() Arapca
12. Ogrendiginiz 2 veya 3 yabana dil seviye diizeyiniz
1() Al.l
2() Al.2
3() A2.1
4() A2.2
5() B1.1
6() B1.2
7() B2 ve Uzeri
13. A2 seviyesinde bildiginiz ikinci yabanci dil sayisi
1() 1
2() 2
3() 3
4() 4 ve daha fazla
14. ikinci yabanai dil 63renmeye ne zaman karar verdiniz?
1() [lkokul
2(0) Ortaokul
3(0) Lise
4() Universite
15. Sizce ikinci yabanci dil 6grenmenize sebep olan etkenler nelerdir?
1() Kisisel 6zelliklerim (dil 6grenmeye karsi ilgim, motivasyonum vb)
2() Ogretmen yonlendirmesi (Etkili dgretmenlik becerisi olmasi, dil becerisini
aktarmasi, tesvik edici olmasi vb)
3(0) Sosyal gevre (Okul, akraba, arkadas ¢evresinin olumlu etkisi)
4() Kiltirel ara¢ (Seyahat, kultirel merak, film, muzik, internet,..vs / ders

materyalleri)
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16. ikinci yabana dil 6grenmek hosunuza gidiyor mu?

1() Evet

2(0) Hayir
17. Daha 6grence 6grendiginiz baska bir yabanci dil yeni bir yabanci dil 6grenmenizde
etkili oldu mu?

1() Evet

2(0) Hayir
18. ikinci yabanci dil 6grenme nedeniniz asagidakilerden hangisidir? (Birden fazla
secenegi isaretleyebilirsiniz.)

1() Yurt disinda yiiksek lisans yapmak

2(0) Yurt disinda ¢aligmak

3() Ilgi duydgunuz igin

40) Ders programinda zorunlu oldugu igin
5() Diger Belirtiniz (.......oovvvvevivninnnnnn.n. )

19. ikinci yabane dil 6grenmenin Kkariyer gelisiminizi olumlu yonde etkiledigine inaniyor
musunuz?

1() Evet
2() Hayir
3(0) Kararsizim

MERAK VE KESFETME OLCEGI

Aciklama: Asagidaki ctimleler kendinizle ilgili duygu
ve davranislarinizi ne kadar yansittiklarini isaretleyiniz.
Yapmay diisiindiigiiniiz degil, sizin geneldeki duygu ve
davranislarinizla ilgili olmalidir. Eger sizi hig
yansitmiyorlarsa “1”, biraz yansitiyorsa “2”, ortalama
olarak yansitiyorlarsa “3”, olduk¢a fazla yansitiyorlarsa
“4” ve ¢ok fazla yansitiyorsa “5” isaretleyiniz. Miimkiin
oldugunca diriist davranin lLitfen. Bos madde
birakmamaya calisiniz.

. Katkilarimiz icin ¢ok tesekkiir ederim.

1. | Yeni durumlarda aktif olarak edinebildigim kadar bilgi
ararim.

Biraz

Hic
Oldukca fazla

Ortalama
Cok fazla

2. | G8iinlik yasamin belirsizliginden ger¢ekten hoslanan
bir insanimdir
3. | Karmagik ya da miicadele gerektiren seyler yapmada
cok iyiyimdir.
4. | Gittigim her yerde yeni seyler ya da deneyimler ararim.

5. | Miicadele edilmesi gereken durumlar1 gelisme ve
O0grenme firsat1 olarak goriiriim.
6. | Biraz korkutucu olan seyleri yapmaktan hoslanirim.

7. | Daima kendime ve diinyaya iliskin olabilecek
(diistindiigiim)giicliiklerle (zorluklarla) iliskili
deneyimler ararim.

8. | Kesinlikle kestirilemeyen — tahmin edilemeyen isleri
tercih ederim

9 | Kisi olarak gelisebilecegim ve kendimle miicadele
edebilecegim firsatlan siklikla ararim.

10. | Asina olmadigim kisileri, olaylar1 ve yerleri kabul eden
bir insanimdir.
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APPENDIX B: ETHICS COMMITTEE APPROVAL

.. .: ZYEG.i -
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INSAN ARASTIRMALARI ETIK KURULU

TOPLANTI TUTANAGI
TOPLANTI SAYISI © 201913
TOPLANTI TARIHI ¢ 24.12.2019
TOPLANTI YERI : Ozyegin Universitesi
KATILANLAR : Prof. Dr. G. Canan Ergin

Dr. Sibel Oktar Thomas
Dr. Ceren Hayran Sanlh

Niganepe Mh,

Tio2 564 5000

www.ozyegie edu tr

ARASTIRMA ETIK KURULU
PROJE BASVURU FORMU (FORM A)

Projenin Ady Tkinci Yabaner Dil Oggrenimi Géren Universite Ogrencilerinin
Merak ve Kesfetme Ozelliklerinin incelenmesi

Proje Yiiriitiiciisii Tijen Bayar Kulig

Proje Yiiritiiciisiiniin tijen.bayar@ozyegin.edu.tr

iletisim Bilgileri

Projeye Katilan Diger Tez Damigmani: Dog. Dr. Yelkin Diker Cogkun
Aragtirmacilar

Projenin Siiresi 11.11.2019-10.01.2020
(Baslangig ve Bitis
Tarihi)

Arastirmanin Amaci ve Yedm:pe Omvegnesn Egmm Bilimleri Enstitiisii, Egitim

"elkin Diker o;kun hocamin chmsmnnln nda
c1 yabancn dil Ggrenimi goren Universite cilerinin
& ve Kegfetme 6ulhklcnmn inceleyecegim.

ilerin 1kinci yabanc di eri ve §
durumlan ile merak ve kghflcune ozellikler amsmgem iski 0

olmadig degerlendirece;

nda tez agamas: dfrencisiyim. Dog.

tup

Arastirmamn Ydntemi
Aragtirmada, betimsel aragtirma yontemi kullamlacaktir.

dagitilacak ve elde edilen veriler SPSS paket programinda

Veriler; anket, yoluyla toplanacaktr. Hazirlanan anket formu
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analiz edilecektir. Verilerin analizi sonrasinda teze bulgular ve
yorumlar dahil edilecektir.

Notlar:
a) Veriler ScOLa Modern Diller BSliimiinden ikinci yabanc:
dil alan ve almayan UGE 6grencilerden top r.

b) Ikinci yabanc: dil derslerine giren dgrencilerden dersin
baginda veya sonunda Anket formu aracilifiiyla veriler
toplanacaktir. Arastirmada kullanilacak olan anket formu

1 uglu sorulardan ve Slgekten meydana gelmektedir.
ilerin kigisel bilgileri ve ikinci yabanc: dil
bilgilerine yonelik ar ile Merak ve Kesfetme Olgegi

yer almaktadir.

¢) Aragtirma siiresince katilmeilann fiziksel, duygusal veya
biligsel olarak olumsuz etkilenecekleri bir durzm

olugmayacaktir,

d) Anket, goriisme ve gozlemlere katihm goniilliiliik esasina
dayal o ve katilimeilarin onay: goniillii onay formu
ile alinacaktir

e) Anket, gbriisme ve gozlemlerde elde edilen verilerde
katilimcs isimleri yer almayacak olup, veriler sadece
bilimsel m igin kullanilacak ve kimlikler kesinlikle
gizli tutul

f) katulimeilan bu anketten bir fayda kazanmayacaktir, bu
anket ile aragtirmama goniillii destek vermis olacaklar.

g) Aragtirmada toplanan veriler, aragtirma siiresince sadece
benim erigimimde olup, aragtirma siireci sonlandiginda

[tk ve Verl Yonetim
Plam

a) Toplanan veriler toplu olarak (anonim) analiz edilecek, kisi
bazinda degerlendirme yapilmayacaktir.

b) Aragtirmada elde edilen anket verileri sadece aragtirmaca
olan benim tarafimdan kayit altinda tutulacak, analiz edilecek
ve aragtirma sonlanana kadar saklanacaktir.

Katiima Ozellikleri

Modern Diller Béliimiinden Ikinci yabanci dil alan 150 (Tiirk)
Ogrenci ve ikinci yabanc dil almayan (Undergraduate English
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alan) en az 50(Tiirk) Ggrenci. Kattlimcilann arastirmaya
katilmas: goniilliilik esasina dayahidir.

Herhangi bir biitge ihtiyac: bulunmamaktadsr.

Biitgesi
ﬁ‘mtmmtcve

Ozyegin Universitesi Yabanci Diller Yiiksekokulu Modern Diller béliimii dgretim iiyesi Tijen
Bayar Kulif tarafindan yiiriitilen “Ikinci Yabanci Dil Ofrenimi Goren Universite
Ogrencilerinin - Merak ve Kesfetme Ozelliklerinin  incelenmesi” basglikh  proje
degerlendirilmistir.

Proje etik agisindan uygun bulunmusgtur,
Projenin etik agisindan geligtiriimesi gerekmektedir.
Proje etik agisindan uygun bulunmanmugtir,

oos

imzalar:

Prof. Dr. G. Canan Ergin__ Dr. Sibel Oktar Thomas _ Dr. Ceren Hayran Sanh
Etik Kurulu Bagkan Etik Kurulu Uyesi Etik Kurulu Uyesi
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