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ABSTRACT

FORMS OF CAPITAL AND EDUCATION: THE CASE OF JANITORS’
FAMILIES IN BUYUKCEKMECE, ISTANBUL

COGAL, Cennet Funda
M.S., Department of Political Science and Public Administration
Supervisor: Assoc. Prof. Mustafa Kemal BAYIRBAG

September 2022, 152 pages

This thesis examines the janitor's family's motivation to attend higher education
even though their economic capital has remained the same. Since it is known that
the transformation of economic capital accumulation cannot be explained solely
by economic determinants, Bourdieu's forms of capital constitute the theoretical
framework of this thesis. In the scope of this thesis, in-depth interviews were
conducted with 70 janitors or/and their family members in Biiyiikkgekmece,
Istanbul. Participants migrating from the same regions (Zonguldak/Bartin)
migrated to the same region (Biiyiikcekmece/Istanbul) to do the same occupation
(janitor), which constitutes the boundaries of the thesis. The participants are
divided into groups primarily to show the expectations of parents and children
from education and the differences between generations. On the other hand,
parents' and children's groups are also divided into groups within themselves,
aiming to discover how they experience the same processes. It was obtained that
while the purpose of cultural capital accumulation for the middle class was to
reproduce their economic capital, one of the purposes of cultural capital
accumulation for the lower class serving these classes in regions where middle

and upper classes are located may be symbolic capital accumulation before
\Y;



economic capital accumulation. Another consequence was different from the
general literature. It is a known fact that Anatolian High Schools are relatively
more successful than Vocational High Schools in terms of university entrance
rates. During the interviews, | observed that lower-class students were successful

in university entrance when they attended Vocational High Schools.

Keywords: Forms of Capital, Education, Social Exclusion, Janitors’ families,

Lower Class
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SERMAYE BICIMLERI VE EGITiM: BUYUKCEKMECE, ISTANBUL’DA
YASAYAN APARTMAN GOREVLISI AILELER ORNEGI

COGAL, Cennet Funda
Yiiksek Lisans, Siyaset Bilimi ve Kamu Y6netimi
Tez Yoneticisi: Doc. Dr. Mustafa Kemal BAYIRBAG

Eylil 2022, 152 sayfa

Bu tez, apartman gorevlileri ve ailelerinin ekonomik sermayeleri ayni kalmasina
ragmen yiiksek 6grenime devam etme motivasyonunu incelemektedir. Ekonomik
sermaye doniisimiiniin  sadece ekonomik belirleyicilerle agiklanamayacagi
bilindiginden, Bourdieu'niin sermaye bigimleri bu tezin teorik g¢ergevesini
olusturmaktadir. Bu tez kapsaminda Istanbul Biiyiikkgekmece'de 70 apartman
gorevlisi ve/veya aile iiyeleri ile derinlemesine goriismeler yapilmistir. Bu tezin
kapsamint  olusturan  katilmecilarin = 6zellikleri, ayn1  bolgelerden
(Zonguldak/Bartin) ayni meslegi (apartman gorevliligi) yapmak ic¢in ayni
bolgeye (Biiyiikcekmece/Istanbul) go¢ etmeleridir. Katilimcilar &ncelikle
ebeveynlerin ve c¢ocuklarin egitimden beklentilerini ve kusaklar arasindaki
farkliliklar1 gostermek igin gruplara ayrilmistir. Diger yandan bu g¢alismada
ebeveyn ve ¢ocuk gruplar1 da kendi iclerinde gruplara ayrilarak, katilimcilarin
ayn1 sliregleri nasil deneyimledikleri gozlemlenmistir. Bu tezin literatiire katkisi
olarak, orta simf i¢in kiiltiirel sermaye birikiminin amaci ekonomik
sermayelerini yeniden iiretmek iken, orta ve iist sinifin ¢ogunlukta bulundugu
yerlerde ikamet eden alt simif icin kiiltlirel sermaye birikim amacinin sembolik

sermaye birikimi olabilecegi gozlemlenmistir. Elde edilen diger bir sonug ve
Vi



katki ise genel literatiirden farklidir. Anadolu Liselerinin niversiteye giris
oranlarinda Meslek Liselerine gore nispeten daha basarili oldugu bilinen bir
gercektir. Fakat derinlemesine goriismeler sirasinda alt sinifa  mensup
ogrencilerin Meslek Liselerine gittikleri zaman tliniversiteye giriste daha basaril

olduklarini gézlemledim.

Anahtar Kelimeler: Sermaye Bicimleri, Egitim, Sosyal Dislanma, Apartman
Gorevlisi Aileleri, Alt Siif
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CHAPTER 1

INTRODUCTION

In this thesis, the educational motivations of people who migrated from the
Zonguldak/Bartin after the 1990s and currently work as janitors in
Biiyiikcekmece are examined. This story has emerged with the observation of the
unequal conditions experienced by the janitors in Biiylikgekmece, where I have
lived for 24 years. In other words, it consists of an effort of an outsider to
observe the closed class relations and experiences. When | was still in
elementary school, | was interested in the fact that the children of the janitors
chose each other as friends. Additionally, their successes and failures in their
educational lives were also similar levels. Moreover, they cannot improve their
economic conditions after attending higher education. People's economic
situation shapes their educational success and vice versa. However, this
transformation is realized by the middle class. Therefore, this is one of the
contradictions experienced by janitors living in the region. On the other hand, it
could not be as tricky for janitors in different districts to participate in education
and turn this investment into economic capital. One reason for this is the
financial situation of the people living in the region. For instance,
Biiyiikcekmece/Istanbul is a region where the middle and upper classes usually

reside. Therefore, educational expenses are higher than other cities.

Since it is known that the transformation of economic capital accumulation
cannot be explained solely by economic determinants, Bourdieu's forms of
capital constitute the theoretical framework of this thesis. Besides the inequality
situation described above, two concepts are essential in the stories of these
people. However, these concepts do not form the basis of the thesis covered in
the theoretical discussion. These consist of families' migration history and

mining backgrounds. I will not dwell on the migration stories of families but on
1



their being miners; As migration stories trigger educational expectations, these
concepts will also be mentioned. However, it should be noted that this thesis
does not study migration or mining issues. The fundamental theoretical
framework of this thesis is Bourdieu and his concepts of capital. In addition to
the concepts of cultural capital and social and economic capital, the concept of
symbolic capital, which can be considered an interpretation of these three
concepts by individuals, will be used.

Janitor as a profession is considered desirable, especially for the lower class. One
of the fundamental reasons that make this occupation desirable is that being a
janitor has side benefits. One of these benefits is, for example, the provision of
housing. The apartment buildings that employ janitors are located in regions
where the middle and upper classes are concentrated, making it difficult for the
lower class to reside with their own economic conditions. For example, many
participants emphasised this point and stated they could not meet the housing
expenses in Biiylikcekmece and would have to move to other regions. However,
they believed they must live in Biiyilkgekmece for their children’s future.
Therefore, it is understandable that people who migrated from small cities to big

cities to save capital for their children's future chose the profession of a janitor.

On the other hand, when their conditions are considered, it is questioned whether
higher education provides social mobility for those who migrated while
accepting losing their social status. In other words, before the field study, it was
observed that janitors lived under social exclusion conditions. They are excluded
from, for example, the university preparation process. Because in
Biiylikcekmece, the private teaching institutions' fees and the educational
expenses (service fee, meal allowance) make an education cost higher than the
participants' income. This income deficiency means that the children of the
participants also must work. Therefore, it is attended that the participants are
deprived of free time, and inadequacy of economic capital hinders the
accumulation of cultural capital. It has been observed that not only the

inadequacy of economic capital but also the inadequacy of social capital impedes
2



the accumulation of cultural capital. Another phenomenon observed in the
interviews with the janitor’s children is that the participants give up on cultural
capital accumulation because they do not have social capital. In other words, the
participants cannot participate in higher education due to a lack of economic
capital. On the contrary, they "give up™ on cultural capital accumulation because

they are aware of the inadequacy of social capital.

For field work, in-depth interviews will be conducted with 5 groups. These
groups are the parent group consisting of Groups A, B, and E, and the children
group consisting of Groups C and D. Group A includes parents with at least one
of whom has attended university but has no children who have not attended
university. Group B contains parents whose at least one child did not go to
university. Group E includes participants whose children are not of university
age. On the other hand, Group C consists of children who attend university,
while Group D consists of children who did not attend university or dropped out
of university. The relations between family and children are important.

Therefore, it is divided into 5 groups to examine the differences between groups.

At the beginning of my fieldwork, it was argued that the accumulation of cultural
capital, which was seen as one way to raise the participants' economic capital, is
essential for changing class positions. This view confirmed Bourdieu's thesis that
capitals should be transformed into each other, But the results of my fieldwork
revealed a different perspective. According to participants, cultural capital
accumulation is unnecessary if they do not have adequate social capital. Because
cultural capital cannot be transformed into economic capital without social
capital. Moreover, it has been detected that these people, who are aware that
there will be no contribution to their capital savings as they continue to live in
Biiyiikcekmece, make great efforts to educate their children at the university.
Most participants expressed the difficulty of transforming cultural capital into
economic capital without social capital in all groups. But in any case, even if it
will not result in economic capital accumulation, the A, B, and E group

participants want their children to attend university. In this case, it can be argued
3



that the participants tend to reproduce the poverty conditions in which they live.
Because, as seen in this study, the number of low-skill workers among university
graduates is substantial. Therefore, one of the research focuses is “What is the

motivation for the reproduction of poverty?”

The second research focus is “What constitutes their motivation to attend higher
education even though their wage or class position has remained the same?”
Bourdieu's fundamental concepts will be used while explaining this question.
The key concepts are cultural capital, social capital, and economic capital. The
importance of these concepts emerges when examining the educational
perspectives of the participants. In addition to what the participant expects from
cultural capital, the concept of social capital, which shows why it might be
impossible to transform cultural capital into economic capital, will be used when

explaining the education perceptions of the participants.

Expectations before the field study mainly consist of the expectations of
economic capital accumulation of the participants. However, it was observed that
this aim could not be realised even though they attended university. Moreover,
some participants believed that if they had improved their economic capital, their
class position would still remain the same. Therefore, it was observed if they
have any hope of changing not only their class positions but also their place in
the eyes of society, they want their children to attend university for this purpose.
In other words, participants are dissatisfied with the position in which society
perceives them. For instance, during the interviews, it was observed that the
participants often called themselves "kapici” (doorman) instead of "apartman
gorevlisi™ (janitor). For this reason, they were asked which one they preferred.
Even the participants who wanted to be called "apartman gorevlisi" referred to
themselves as "kapici," so the reason was examined. In this case, the number of
people who label them this way and who think they cannot get rid of it even if
their children are university graduates is not small. Therefore, the third focus can
be observed with the perception of symbolic capital.



1.1. Research Methodology

1.1.1. Data Collection

Data collection was in-depth interviews. There are 5 groups to have been
interviewed. In this research, the participants consist of janitors living in
Biiylikgekmece. Janitors who migrated from Zonguldak, Bartin, or Karabiik
after 1990, with or without a mining history in their families, constitute the
sample. The interpretive paradigm is used because the effects of the social,
economic, and cultural context in which families live will be evaluated with their
different experiences. This study will use the in-depth interview method as the
data collection method. It is planned to use an interpretative paradigm and divide
the sample into groups to play an important role in past experiences and plans
and to draw the correlation between them. The study's central question is the
origin of the motivation of janitor's families and their children while attending
university. They migrated from the same place for the same profession in the
same years and participated in education and the relationship between migration
and education. There are approximately 70 janitor families that meet these
standards. These families consist of a father (being a janitor), a working/non-

working mother, and 2 or 3 children.

Initially, it aimed to interview 20 people in Group A and 15 in Group E, as

observed in the first draft below;

- Group A: Parents with or without a family history in the mining industry.
Additionally, at least 1 or all of their children have attended higher
education (20 people).

- Group B: Parents with/without a mining history in their family and none
of their children attended higher education (10 people).

- Group C: Children who have attended higher education (15 people).

- Group D: Children who have not attended higher education (10 people).



- Group E: Families whose children are not of higher education age (15
people).

However, during the interviews, it was realised that there are more people than
estimated in Group E. Therefore, by changing the number of participants, 5
people from group A were transferred to group E. In this way, it was thought that

a better impression could be given about the density of the participants.

The participants were divided into groups primarily to show the expectations of
parents and children from education and the differences between generations. On
the other hand, parent and child groups are also divided into groups within
themselves, aiming to discover how they experience the same processes. With
the separation of parent groups within themselves, | attempted to observe the
capital accumulation motivations of the families. In this way, | questioned how
families, for example, Group A, whose children attend university, and Group B,
whose children did not attend, perceive cultural capital and which lack of capital
they look for as the reasons for their inability to develop their economic capital.
In groups C and D, which are the children's groups, | tried to observe the
economic capital expectations of the children and which capital they invested. In
addition, 1 tried to observe the future expectations the families in Group E had

from the future and which capital they would invest.

The total number of participants is 70. In the parent groups, more than the
number of people in each participant group were asked questions. This is
because many families have more than one child with different experiences. For
this reason, it can be seen in the table 1 how many participants answered the

questions designed for each group;



Table 1. Number of Participants

Number of Participants

GROUP A 19
GROUP B 12
GROUP E 35

It should be noted that if one of the children of a family has attended higher
education and the other has not, the same family will be evaluated in Groups A
and B. Participants could be selected from the same family. For example, in
addition to the interviews with the husband and wife, one or more children from

the same family could be interviewed.

1.1.2. Field Study

The field study was conducted from December 2021 to March 2022. This section
will explain the headings under which these questions were created. Groups A,
B, and E were asked 18 questions in common. 4 of these questions aim to
understand the period before the family migrated. The following 4 questions
consist of questions about the professions of the family. These questions not only
question how they found the job of janitor but also examine the relations within
the apartment building. Afterwards, 8 questions were asked, and the participants'

expectations and experiences regarding education were questioned.

There are 11 questions explicitly asked for Group A. While most of these
questions examine the expectations of participants from university education,
some question the inequalities their children are exposed to. Then, it was focused
on which professions the families wanted their children to do, and it was
observed whether the children of the families could use their social capital to

find a job.




Group B participants were asked 7 questions. Participants were first asked what
they thought was why their children did not go to university. This question has
an important place when viewed from the general framework. Because the
answers asked to the children of the janitors who do not attend university and the
answers given by the family are inconsistent. This shows that families and
children have different capital accumulation expectations. On the other hand, the
participants were asked 3 questions such as “what if...”. The last 3 questions are
used to examine the economic capital accumulation processes of children and the

help and support of families in this process.

The last group of parents interviewed in Group E. A total of 9 questions were
asked to the participants of this group. Since the children of Group E are not yet
at university age, all of the questions asked are about university perceptions. In
other words, respondents were asked what would happen if their children
attended university or not... These questions are based on the contributions of

university education to social capital, economic capital, and symbolic capital.

In addition to the parent participants, interviews were also conducted with the
children of the janitor's families. Participants were examined in 2 groups. The
first group is Group C. This group comprises participants who have received and
are receiving a university education. The second group is Group D. This group
consists of participants who did not attend university or who dropped out of the
university. 13 common questions were asked to Groups C and D. These
questions are about experiences in their education life up to university. In
addition to whether they were exposed to any inequality and exclusion in this
process, their work experiences were also questioned. While some of these
questions examine the participant's relationship with the apartment residents,
another part aims to understand the expectations of university education for their

future.

The participants of Group C were asked 26 questions specific to their group.

These questions can be examined under 4 main headings. These topics begin
8



with a question that examines a hypothetical situation regarding families'
migration decisions and continues with 25 questions about the university
preparation process, the university education process, and the process after

university graduation.

The last participant group, Group D, consists of participants who did not attend
university or left the university. In this direction, 12 questions were asked to the
participants. These questions can be evaluated under 4 groups. These groups
begin with a question that questions a hypothetical situation regarding families'
migration decisions. The following 2 questions ask about their families'
occupations and other reasons for their decision not to attend university.
Afterwards, they were asked about their experiences related to the period that
constituted their university years. In addition, it was questioned about their
relations with their social capitals who attend university. Finally, some questions

were asked about the participants' job-finding processes.

1.2. The Structure of the Thesis

This thesis is composed of five chapters. The first chapter is the introduction
chapter. This section introduces the research in general terms, and the research
question is asked. Also, in this section, the participants of each group are
defined. In the second chapter of the research, the Bourdieu’s framework is
introduced, and its basic concepts are explained. In addition to Bourdieu's forms
of capital, a literature review of poverty, migration, and social exclusion has
been carried out. In the third chapter of the study, parents' groups were
examined. In this direction, a correlation was sought between the reasons for
migration and educational perspectives with various questions starting from the
migration story of the families to their perceptions of education. In addition, the
motivations of families to direct their children to higher education were
questioned. In the fourth chapter of the study, investments in education and the
results of these investments are examined. While making this study, the

investments of the families and the education and work-life experiences of the
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children based on the results were examined. In this way, whether the families'
investments were realised in the expectation of their motivation was observed.
Lastly, the fifth chapter is composed of the conclusion of the thesis. In this
section, the results from the general framework are evaluated, and the study's

contribution to the literature is discussed.

1.3. Limitations

Comparing and generalising this study with other regions is relatively
complicated. The reason for this is the fact that the boundaries of the thesis
constitute people migrating from the same regions migrate to the same area with
the aim of doing the same occupations. The aim of this study is to examine the
motivation of janitors’ families and their children to participate in higher
education. For this reason, | tried to examine which type of capital they mainly
wanted to accumulate through the questions. Bourdieu's types of capital are
embedded in the questions, and questions to be asked to people have been
constructed. On the other hand, since the experiences of the lower class living in
the middle and upper-class regions are questioned, it is estimated that the
experiences of the lower class living in the other areas and of the participants in
this study will differ.

On the other hand, the migration of the participants from the provinces of
Zonguldak and Bartin constitutes the limits of the thesis. In other words, even if
the lower class sample living in the middle and upper-class regions is obtained, it
is expected that the participants would be migrated from Zonguldak or Bartin.
There are three reasons underlying this regional limitation. The first one is that
most of the participants live in rural areas of these regions. In other words, it
consists of participants living under conditions of rural poverty. For this reason,
there are no institutions where they can receive education in their regions, and
they have to go to the nearest city to receive an education. The second reason is
whether there is a mining history in the participants' families. The reason for this

is whether or not the participants have a professional predisposition originating
10



from their region. It has already been seen that most male and parent participants
have mining experience in their families and individually. They took the
professional inclinations they inherited from their families while migrating to a
different region. The third reason is that people living in almost the same areas
migrate to the same district. Therefore, they constitute an example of

transforming social capital into economic capital.
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CHAPTER 2

THEORETICAL FRAMEWORK: BOURDIEU’S THE FORMS OF
CAPITAL

This thesis is generated through empirical research and theory. Furthermore,
Bourdieu indicates the importance of empirical research and theory as following:
when theory is far from empirical research, it is empty; in contrast, empirical
research without theory is blind (Jenkins, 1992). In other words, Bourdieu
indicates a social science which rejects “theoreticism” and “methodologism”
(Murphy, 2013). In this thesis, the theory is tested with practice. On the other
hand, practice is explained with the theory. For this reason, it is thought that
using Bourdieu’s framework will be helpful. In this section, they will be referred
to his methodology and his theoretical stance in addition to his key concepts
which are habitus, field, and forms of capitals. Habitus can be perceived as
structured and structuring structure (Bourdieu, 2021). In addition, habitus is

observable when culture is putting on the practice.

Bourdieu’s epistemology could be found into his photography works. The
importance of social conditions can be seen into these photographs. His
photography seeks an answer to the question of “what social conditions created
them?” (Grenfell, 2006). When doing a field study as an academic candidate, |
perceived people who are the target of this thesis into a photograph framework
like Bourdieu. | questioned what and which social conditions created them,
additionally which social conditions cause they reproduce their poverty. In
addition to Bourdieu’s epistemological framework, Bourdieu makes successfully
sense of the relationship between objective social structure and everyday
practices with his concepts of habitus, field, and capital (Schirato, 2002). Using
Bourdieu’s concepts, namely habitus and cultural capital, help to bring into

connection with education as objective social structure and why lower-class
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students do not choose to attend university education which is everyday practice
in this thesis. When considered from this point of view, motivation of
reproduction of poverty could be tested more accurately. Using with Bourdieu’s
framework and epistemology, objective, and subjective reasons of reproduction
of poverty are questioned. In other words, it is examined that why someone from

lower class reproduce poverty even they educated and have opportunities.

2.1. Habitus

The concept of habitus is designed with the dialectic of objectivity and
subjectivity (Bourdieu, 1988). In other words, Bourdieu argues that habitus is
located into the heart of his methodology that structuralist constructivism which
is an attempt to go beyond dualism of objective and subjective (Reay, 2004).
Habitus is described as a system of dispositions, or permanent ways of being,
seeing, acting, and thinking, or a system of long-term (rather than permanent)
schemes, schemata, or structures of perception, conception, and action (Hillier &
Rooksby, 2005). According to Bourdieu, a habitus of group of persons who have
the similar position in their social space has the systematic common behaviours
in their life. These could be their style, for instance, handwriting of a person
whose style instantly remind her, even if she writes with different instruments on
the different pieces (Hillier & Rooksby, 2005). Therefore, it can be thought that
habitus is observed into practice. According to Reay, Bourdieu advanced the
habitus concept because his aim is to show not only body, which is in the social
world, but also, he wants to show the social world in the body. In brief, habitus is
shaped; it is not only composed mental attitudes and perceptions, but also
represented with long lasting ways of standing, speaking, walking and thereby of
feeling and thinking (Reay, 2004).

The question is what motives their common action is worth to examine.
Bourdieu indicates that conscious reasons and brute causes shape the human
behaviours. In the same way, conscious reasons and brute causes motivate the

human action. Alain Accardo interviewed with Sebastien K. who is the eldest
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son of a family from the lowest rung of the petty-bourgeois class (Bourdieu,
2015). His family inclined to social mobility; however, they were not able to
alter their position completely. Therefore, they extremely invested in the school
system to transfer their hopes of success to their children. It should be noted that
his father and mother dropped out to school because of economic reasons.
Habitus is disposed to shape individual action and, in this way, existing
opportunity structures are maintained. Therefore, his family tried to perpetuate
opportunity structure and social mobility with education. However, Sebastien
had been a successful student until he was gone to the biggest high school in city
centre. He started suffering from institutional disharmony among people who
were worlds apart. He spent three years at this school with increasing failures.
Therefore, it can be observed that habitus tends to form individuals’ actions

contrasting with the opportunity structures.

2.2. Capitals and Their Relations

Capitals represent themselves in three fundamental forms, which are economic,
social, and cultural capitals, according to Bourdieu. All forms of capital could be
transformed into each other. For instance, having a diploma can be provided by
economic capital; economic capital helps to produce cultural or social capital as
vice versa. On the other hand, the capital is not substituted from another capital;
however, when they come together, those capitals can generate a new capital
(Field, 2008).

In the context of janitors, social and cultural capitals may not be enough to
produce economic capital. They migrated from Zonguldak to Istanbul in the
middle of the 1980s. Because of improving their economic conditions, their
children have access higher education and try to find new networks. However,
their cultural and social capitals do not help them to improve their economic
capital. So, their economic capital and social class are the same as they ever

Were.
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According to some theorists, acquisition of education is perceived as
meritocratic, which causes decreasing relationship origins of class and academic
performance (Brown, 2013). On the other hand, even if students from low social-
economic background (SEB) have access to higher education, social inequalities
continue (Sianou-Kyrgiou, 2008). Hence, the family’s SEB causes the student to
be excluded; in addition, this social and economic exclusion would cause to
decrease their academic performance. It is mentioned in Sianou-Kyrgiou’s study,
according to Bourdieu, uneven distribution of cultural capital affects student’s
performance. In other words, students belong different classes may have
different academic success because their social class offers them different
cultural capital. As seen, cultural capital could be transformed into economic
capital. However, in terms of janitors, cultural capital does not give expected
consequences, meaning that economic capital is not increased only by cultural
capital. For instance, janitors’ children have three forms of cultural capital.
However, most of them are working in low-skilled jobs such as cashier and sales
consulting. Even if students who belong to different classes graduate from the
same higher education institution, their salaries are likely to be different from
each other. For example, although they graduated from the same university and
department, X is working as a sales consulting while Y is working as a banker.

According to Bourdieu, a family’s cultural capital plays a crucial role in the
productivity of educational activities. That productivity relates to the family’s
cultural and economic capital, and it improves with investments. Therefore,
people from different classes must work for various reasons; for example, they
may work for their expenses, while others may work as an intern to improve
networks. To be hired, people must need appropriate social capital with their
cultural capital. In other words, those who want to be a banker need networks in
addition to a diploma. The productivity of educational activities directly relates
to the productivity of cultural capital. Hence, improving cultural capital without

any free time hesitation improves their economic capital.
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2.2.1. Cultural Capital

Cultural capital consists of three forms: namely, embodied state, objectified
state, and institutionalized state. Embodied state refers to that long-lasting
inclination of body and mind; the objectified state is a form of cultural goods,
and the institutionalized one consists of educational qualifications (Bourdieu,
1986). Bourdieu adopted the concept of cultural capital to explain the uneven
academic success of children from different social classes and groups in those
classes (Field, 2008). According to embodied states, differences begin with the
disposition and perception of education. In another saying, family members may
not have any relation with higher education before their children can access it.
Thus, this accessing process shows that something is in a period of change. The
objectified state is explained as the bodied of culture. It could be a selection of
words, clothes, or even hair or moustache shapes. For instance, a café preferred
by the middle and upper-class members may not address the lower-class
members. It affects the members of lower-class behaviours such as cuisine
selection, eating ways, etc. Even though these behaviours are not seen as
essential in improving networks, they help contact new networks with symbolic

capital.

In summary, the more network improvement, the more social capital
improvement. However, janitors are likely to keep in touch with other janitors.
Their relations with other people, such as residents of apartment buildings, are
very few. It prevents the improvement of janitors’ cultural capital and objectifies
their capital like other classes. Therefore, cultural capital is not enough for the
improvement of social mobility. An institutionalized state is a certificate or a
diploma. It is equalled with any document which shows one’s cultural capital.
Institutionalized cultural capital may be seen as the most suitable way to improve
economic capital because a diploma or any certificate proves someone’s cultural
capital. However, it may not give the intended consequences. Even though they
have the same certificates, X and Y are working in different occupations. The

members of different classes may work for different wages even though they
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have the same diplomas. This difference is because one may spend their free
time learning a language while another must work for their expenses. The
importance of free time shows the other capitals' importance for improving
economic capital. If there is a gap between their economic capitals when all the
qualifications are the same, one’s SEB might be different from the other. When
their cultural capitals are the same, there could be a considerable gap between
their economic capitals. This gap derives from their different social capitals.

2.2.2. Social Capital

The concept of social capital has been used and defined by many scholars.
According to Lin, simple and straightforward definition is the investment in
social relations with anticipated returns in the marketplace (Lin, 2004). The
concept of social capital ranges from Durkheim to Marx (Portes, 1998).
According to Portes, Durkheim indicates that group involvement and
participation could have constructive effects on the individual and community; in
other words, Durkheim defines group life as an antidote for anomie and self-
destruction. Marx’s definition is identical to the distinction between classes
which are an atomized class-in-itself and a mobilized and effective class-for-
itself. Bourdieu advanced the first systematic contemporary analysis of social
capital. According to Bourdieu’s definition, social capital is perceived as a
credential that provides them to credit. Bourdieu defines social capital as the
aggregate of actual or potential resources related to having a constant network of
more or less institutionalized mutual recognition; in other words, being a
member of a group provides support to all its members with the help of
collectively owned capital (Bourdieu, 1986).

2.2.3. Economic Capital

Economic capital, which may be institutionalized as property rights, can be
directly and instantly converted into money (Bourdieu, 1986). According to

Bourdieu, other capitals can be obtained from economic capital; but only at the
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expense of a more or less significant transformation effort, which is required to
develop the sort of power that is successful in the field at hand (Bourdieu, 1986).

Economic capital is mentioned with cultural capital in the literature. Speller
emphasizes Bourdieu’s description, which took its present shape over the second
half of the nineteenth century, that cultural capital was seen as almost completely
disassociated from economic capital (Speller, 2013). According to Speller,
Bourdieu locates at one pole wealthy bankers who have significantly high levels
of economic capital but those who have relatively little cultural capital. On the
other hand, Bourdieu locates at the other pole artists and intellectuals who have
very high levels of cultural capital but they have relatively little economic
capital. Bourdieu positions lawyers, doctors, and upper-level state bureaucrats,
whose economic and cultural capital levels are approximately equal, in the

central location.

Bourdieu indicates that the educational system demands what it does not provide
such as linguistic and cultural competence. This brings an advantage to children
from the family with cultural capital. Thus, many pieces of research indicate that
open and meritocratic systems tend to favour those who come from families with
cultural capital (Brown, 1973). Therefore, being possessed of cultural capital is
closely related to economic capital. According to Brown, Bourdieu’s
examination of the French upper classes shows that the most productive form of
cultural capital emerges when economic capital and political power are
combined. In any case, those who have economic capital are more likely to

change by having more cultural capital; they are more able to do without it.

2.2.4. Symbolic Capital

Bourdieu describes symbolic capital as prestige, distinction, or consecration
(Schirato, 2002). In other words, while economic and cultural capital has their

special mod of existence, others’ eyes are important for symbolic capital
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money or a diploma. On the other hand, money, diploma, or social networks are
legitimized people’s social status in society. It can be exampled with the janitors’
conditions. Even though janitors’ children attended university, they cannot
change their social class or position since they have not relevant social capital to
be hired. On the other hand, they have intense interaction with middle and upper
classes. Despite intensive communication and their diplomas, they could not
develop their social and economic capital because of their symbolic capital. For
example, the way people call them (kapici) does not change. If they increase
their economic capital, society could target them (even the janitor has a car!) due

to their low symbolic capital.

2.3. Field Theory

Bourdieu uses field and the associated concepts of habitus and capital to
understand the social practice and uncover the workings of power and inequality
in specific social spaces (Bathmaker, 2015). According to Bathmaker, the field is
defined as a particular social space that includes a network or arrangement of
relations between positions for Bourdieu. Furthermore, Wacquant states people
in advanced society do not face differentiated social spaces (Stones, 1998).
According to Wacquant, art, science, religion, economics, politics, and other
areas of life tend to establish unique microcosms with their norms, regularities,
and forms of authority, and Bourdieu refers to them as fields. The field is a
structured space of position. Therefore, the field forces people who enter it to
harmonize with its specific determinations. For this reason, those, who want to
be a scientist, need to acquire minimal scientific capital, in addition to adapting
the mores and regulations enforced by the scientific milieu of that time and

place.
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2.4. Literature Review

2.4.1. Janitors’ Occupation

The janitor profession serves the middle and upper class in cities; it can be
defined as a service branch that primarily resides in the apartment and works for
low wages. Their need and employability in the cities they are in are also related
to the economic conditions of other people living in that region. For this reason,
capital conflicts between the janitors and the people of the region are inevitable.

The capital conflict situation will be discussed in the following.

Many studies have been carried out on janitors. Therefore, there are not only
academic studies but also examples in the media where the janitor profession's
place in society's eyes can be observed. In academic studies, the janitor
profession has been examined within the framework of poverty, inequality, and
exclusion. It has been stated that people who work as caretakers, janitors, and
cleaners are mostly unskilled and uneducated. These occupations are found in
large numbers in cities so that they can be employed by the upper and middle
class at low wages (Sugur, Sugur, & Gong-Savran, 2007). As Sugur's study
involving the janitors in Eskisehir, the janitor is predominantly performed by
people of rural origin and low level of education. The most striking point in this
study is that the janitor profession does not offer social mobility to people who
do this profession. This result is derived from the average age of the janitors in
Sugur's study. In addition to the fact that the janitors, whose average age is in
their 40s, could not show any social mobility until then, it shows the difficulty of
realizing this social mobility after that age. This is a situation that I have
observed in this thesis. The participants stated that they had to continue the
janitorial profession despite their dissatisfaction. According to their statements,
the biggest reason for this is their age. In other words, they believed they could

not be hired because of their ages.

20



On the other hand, one of the advantages of the janitor profession is that it has
lodging. However, this situation brings a different perception of inequality and
exclusion. A study conducted in Isparta observed that the janitors lived in the
basement (Taskesen, 2012). I also observed this situation during the field study
conducted in Biiyiikgekmece. This may lead to the perception of poverty by
comparing their position with others living in the same apartment. In this case, it
can be said that the janitors are in conditions of relative poverty even if they do

not live below the poverty line.

2.4.2. Positioning in the City

In a study examining the janitors, it is imperative to examine their positioning in
the cities. This positioning explains the fact that the janitors are in a different
position from any subclass. The janitor is not someone who has settled in a
different ghetto in terms of professional necessity. Nevertheless, on the contrary,
it is a class with intense social interaction as it is in constant communication with
the middle-middle-upper class. In other words, the janitor is part of a class with
exceptionally high contact with the upper-income groups but is simultaneously
isolated by other classes within the apartment buildings. In this respect, | imply
the low-income groups belong to an occupational group that is interactive and

conflicting in terms of capital in the city when I indicate janitors' occupation.

Even janitors are not isolated in the context of their location; they are part of
great polarization. Although they are economically low-income, it is seen as an
interactive segment when considered from the perspective of social capital.
Nevertheless, these interactive positions are also contradictory. Because |
observed that while the place where they live is populated with the middle and
upper classes, which provides janitors with high contact with social capital, they
cannot take their social capital accumulation out of their class. For this reason,
they can be considered part of a large polarization, even if they are not spatially

isolated. The perceptions of these people, who are part of a different reality from
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the moment they enter their home, are opened to different worlds where they
come into contact with the middle and upper class.

2.4.3. Capital Conflictions between Apartment Dwellers and Janitors

When analyzed from the perspective of relative poverty, it is possible to observe
the polarization between classes. According to Alcock, judgement is essential for
the relative definition of poverty because its definition is based on a comparison
between the standard of living of the poor and other members of society who are
not defined as poor; it usually involves some measure of the average standard of
the entire society in which poverty is being studied (Alcock, 1997). Townsend
indicates that groups, families, and individuals in the population could be told
that they live in poverty conditions when they lack the resources to get the types
of diet, get involved in the activities, and have the living standards and amenities
which are customary or are at least widely persuaded or accepted in the societies
they belong (Townsend, 1979). According to another definition, relative
conceptions describe poverty as people who fall behind some average wealth
level of the society to a certain extent are considered to be poor (Nandori, 2011).

In other words, it seems possible to evaluate the economic capital conflict
between janitors and apartment dwellers within the framework of relative
poverty. In addition to the economic capital conflict between these two classes,
cultural and social capital conflicts also occur. In Taskesen's study, the

educational status of apartment workers in Isparta is shown in the table 2;

22



Table 2. Distribution of Educational Status of the Interviewees in Isparta

Number Percentage
Literate 3 2,2
Primary School 92 68,7
Secondary School 27 20,1
High School 12 9,0
Total 134 100,0

Retrived From Tagkesen (2012)

In addition to the economic capital conflict, one of the first indicators of a
cultural capital conflict between the other people living in the apartment and the
janitor is the education level of the janitors. An example of this is shown in the
Isparta study. The education level of janitors living in Sinanoba/Mimaroba and
Muratcesme neighbourhoods in Biiylikgekmece is not at a very different level
despite the fact that the years have passed since the study conducted in Isparta.
Despite this, the education level of the people living in Sinanoba/Biiyiikcekmece

is shown in the table 3 to show the conflict between these two different classes;

Table 3. Education Level of People Living in Sinanoba/Biiyiikgekmece

Percentage
Under High School 37
High School 28
University 35

Source: (Istanbul Istatistik Ofisi, 2022)

Table 3 shows the capital conflict between the apartment dwellers and the
janitors and signals the generational conflict that has started within the janitor's

families. This situation also explains why it is essential to examine these people
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and why the profession of janitor has unique content when viewed from the
capital perspective.

In order to understand the capital accumulation of the janitors' families, it was
thought that it would be appropriate to look at their migration experiences, as
stated at the beginning. This is because the motivation underlying the migration
reasons of families is thought to be related to their capital accumulation
motivations. In this section, | will briefly discuss the concept of migration, as the
process of capital accumulation through migration stories will be discussed, not

migration.

2.4.4. Migration Stories of Janitor’s Families

People’s upward social mobility expectations lead them to migrate to big cities.
The economic indicator helps to explain migration. Because even if people
migrate for the improvement of social and cultural capital, the main reason for
this improvement may likely increase their economic capital in the long term.
Therefore, it can be indicated that people migrate for economic concerns. These
concerns make them sacrifice their social and economic capital for their
children’s future in the short term. Because they expect to improve their
economic capital in the long term, most believe these sacrifices will return as

economic capital in the future.

Improving cultural capital, especially institutionalised cultural capital, is a
valuable way to improve economic capital. Accessing higher education, which is
seen as the essential way to get rid of poverty, is one of the reasons for internal
migration. Migrants might believe higher education helps to change their status
or class position. Family or their children could migrate internally because of
many reasons. This migration might be related to the higher education process or
occupational opportunities. However, each case has various causes and
consequences. Higher education determines the students’ future status in the

modern world. This determination encourages students to migrate to urban for
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their higher education process. Some of the students live in rural areas. The rural
areas could not have any higher education institutions; as they might, these
institutions may not be enough for successful students. Therefore, students prefer
to migrate to change their status or class position. China and its Hukou system
are an excellent example of this type of migration. Students who live in
significant urban areas have more likely to go to prestigious universities when
they are compared with their urban peers (Li, 2013). According to Li, accessing
problems such as high-quality education institutions, health care systems, or
housing compel rural residents. So, students from rural areas prefer to migrate to
urban for their social mobility. Students can migrate in the higher education
process; it is also widespread that families migrate for better living conditions.
Even if a family does not freely decide to migrate for educational purposes, their

children are encouraged to have an education.

For this reason, the reasons for the migration of the participants and their
migration stories can be an excellent way to understand the importance they give
to education. Participants migrated from Zonguldak/Bartin due to
unemployment. In other words, families migrated due to a lack of economic
capital. Even if the reasons for migration cannot be attributed entirely to
educational awareness, the importance they attach to education was seen in
participants' statements. This shows that the families who migrated due to the
lack of economic capital tolerated the challenging conditions for accumulating

cultural capital.

It is possible to observe a conflict within the same family in the perception of
capital accumulation, in which migration could be a determinant. Parents who
develop their economic capital by migrating through their social capital want to
provide their children's economic capital accumulation through cultural capital.
However, even if their children attend university, they cannot develop their
economic capital through their cultural capital. So, janitors' families could not
develop their economic capital at the expected level in the long term by

migration.
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2.5. Social Exclusion

The concept of social exclusion relates to the concept of social capital in this
thesis. Social exclusion can be defined as the inequality of social capital. In other
words, while poverty and inequality are closely related, inequality is not the
same as poverty (Alcock, 1997). According to Bourdieu, inequality must be
explained by the production of capitals and reproduction of them (Field, 2008).
Whereas social capital demonstrates the importance of social networks that help
individuals getting into relevant fields, social exclusion indicates that individuals
are excluded from these fields. Social exclusion usage is examined regarding
social relationships, participation, and customary way of life (Daly & Silver,
2008). In other words, social exclusion is the process by which individuals or
groups are completely or partially excluded from the society they live (Hulme &
Shepherd, 2003).

Some researchers indicate that social exclusion includes distributional and
relational aspects (Reimer, 2004). While the distributional aspect indicates the
exclusion from access to resources and services that are obtainable for others,
relational aspect shows that some people or groups could not be integrated into
social networks or institutions available to others. Therefore, it should be noted
that social exclusion derived from social capital is also had a relation to
distributional problems in society. People, who are excluded from relevant fields,
can likely to have insufficient economic capital. The exclusion of lower class and
their family could be an example of social exclusion of economic capital and its
spatial level. For example, it reported in the newspaper that Ebru, whose family
is working as a janitor, was fell into stairs by a girl living in the same apartment
building; she did this because Ebru cut her hair in the same shape as this girl who

is 12 years old, in Mersin (Demirci, 2010).

Social exclusion and relatedly inequality bring about the reproduction of class
position. In other words, social exclusion is likely to cause the reproduction of

poverty with education. Bourdieu’s significant contributions to this approach are
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the role that schools and school systems play in reproducing social and cultural
inequalities (Mills, 2008). This indicates that even though education is perceived
as a social mobility tool, it reproduces the inequality belong working classes with
education. For instance, the highest number of professionals of any constituency
live in Sheffield Hallam, England (Bowers-Brown, 2006). It is one of the
wealthiest constituencies out of London and the southeast; on the other hand,
45.7% of people in Sheffield Brightside do not have qualifications. 61% of
students from Sheffield Hallam attended higher education in 2000, whereas this
percentage is only 6% of those from Sheffield Brightside (Bowers-Brown,
2006). According to this example, it can be seen that economic capital plays a
vital role in educational attainment, especially higher education attainment.

Therefore, while migration is seen as a straightening for these rough conditions,
it carries them higher. In addition to these inequalities, institutions may also
cause the reproduction of inequalities. High school is the place where students
prepare for higher education exams. So its quality is essential for students’
success. The ERG report shows that 51% of Science High School students and
42% of Anatolian High School students belong to the middle and upper classes;
on the other hand, only 8% of students from Vocational High School have a
good income level (Atmaca, 2021). Vocational High Schools help to indicate an
institutional level of inequalities. Families whose children attended Vocational
High School in Sultanbeyli have a common point: lack of cultural capital
(Atmaca, 2019). Lacking of cultural capital plays a crucial role in reproducing
economic capital, which is supported by cultural and social capitals. Thus, the
educational decision may depend on economic conditions. Family can support
their children in accessing higher education; their cultural capital plays a vital
role in giving their children back. In other words, exclusion from capitals,
whether social, cultural, or economic, indicates a significant role in educating
students from the working class. For instance, if they have an educational
history, they can lead their children the same way. However, economic
sufficiency determines the final decision. Because of accessing higher education,

students should meet their expenses if the family does not have enough
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economic capital. As mentioned above, capitals produce each other; however,
the continuity and durability of production of the capitals depend on the
sufficiency of economic capital. In other words, if economic capital is not as

substantial as other capitals, they cannot be transformed each other.

2.6. Expectations From Education

Education is an investment invested by and affect to students and families.
Therefore, expectations from education are shaped by the habitus of students and
their families. Education has been seen as an instrument of social mobility
(lannelli & Paterson, 2007); higher education might support changing class and
status. While status could be seen as regarding what profession you do, class is
handed over generations. In other words, while social status may change with
higher education, for example, social class is related to the family background.
Although higher education is seen as the instrument of social mobility, if the
family background does not provide accessing higher education, it does not
ensure social mobility. In other words, the income-related gap is a determinant
for the success of social mobility. Even students who attend the same class with
a similar test score, those among working-class families are less likely to
participate in college, especially four years (Haveman & Smeeding, 2006).
However, while achieving an education is how the middle and upper classes
protect their position, education is necessary for the lower class to change their
situation. Therefore, it is easy to think that class position can be altered by
education attainment, especially with higher education. But the expectations do

not agree with that education provides social mobility for the lower class.

2.6.1. The Concept of Expectation

On the other hand, the meaning of “the concept of expectation” stated above
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should be explained. It is important to emphasize “what expectation is,” “where
these expectations are,” and “what should be meant by expectations.” According

to experiences in the field study, it can be defined as the situation where “the
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benefit of what they will get in the expected time is greater than the size of the
problems they experience.” However, expectations may not always be benefit-

based, although people can be endured the problems they experience.

The term ‘expectation’ has come to be used with many different concepts in
literature. This concept is also used in education. Expectations could be divided
into parental and student expectations. Both parents and students want to know
whether the education they attend is worth to money they spend or not (Fulford,
2016); accordingly, it could be evaluated as benefit based. Therefore,
expectations from education could be being hired in a relevant occupation they
are educated or upward social mobility. In other words, it could be understood as
breaking the social status circle for the lower class. However, even though higher
education is perceived as a social mobility tool, it cannot be worked for this aim

according to the janitor’s conditions.

2.6.2. Their Expectations

2.6.2.1. Family’s Expectations from Education

Understanding families’ expectations from higher education, the economic
capital they have, and how much they reserve for their children’s education are
essential. In other words, how much of a family’s income is used for a student’s
education demonstrates the expectations from education. In addition to economic
capital, social and cultural capitals also illustrate the family’s expectations. It
could be thought that a family whose educational history does not include a
higher education experience is not likely to lead their children to have an
education as a graduate. In other words, previous analysis had mostly described
first-generation higher education students as succeeding despite their family
backgrounds (Gofen, 2009). However, Gofen’s research indicates that even
though these students face many challenges, their families are often facilitators
of their success. It might be true what a long tradition of mobility research

demonstrates that there is a strong link between the educational level of both
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parents and their offspring; consequently, it can be evident from these studies
that children inherit their parents’ educational level. However, as it is examined
in Gofen’s research, students as first-generation break this pattern of inter-

generational boundaries of educational level.

On the other hand, it is reported from existing studies of Chinese parenting that
Chinese parents have higher expectations for their children’s academic
achievement, as well as they are placed a high premium on their children’s
education and academic success (Zou, Anderson, & Tsey, 2013). Zou et al.
conducted research with Chinese parents who live in Changsha, which has a
higher rate of graduations enrolled in universities as well as the city has a high
prestige for its successful basic education. According to Zou et al., most middle-
class Chinese parents evaluate education as vital for their children’s entire life.
More than two-thirds of Chinese parents in Zou’s study expect that their children
complete at least university-level education and a huge part of them wish that
their children work as professionals, civil servants, or business managers; while
two of all participants did not mind if their children work as manual labour. As
seen from this study, education is perceived as a tool for social and economic
mobility for educated parents. Additionally, it can be concluded that parents'
educational background plays an important role in their perception of their

child's education.

Similarly, family habitus plays a significant role in expectations from education,
and their habitus may shape their children’s perception of education. Bourdieu’s
concept of habitus indicates that fundamental knowledge is shaped in their mind
by a particular culture or subculture (Palabiyik, 2011). Therefore, the majority of
expectations of students will not be on the opposite point from their habitus. In
other words, the concept of cognitive habitus is located at the center of
Bourdieu’s approach, and habitus can be thought of as habits emerge from
customs, traditions, or rules of a society (Bowden & Doughney, 2012).
According to Bowden, these habitus are affected by the social class structure.

Thus, it might be argued that students with high socio-economic status are better
30



able to comply with social norms anticipated within higher education, which in
turn lowers the opportunity costs of education.

Class position may cause some difficulties for families. It is possible to
understand how much importance the family gives to education by how to
respond to the challenges they face. For example, if there is a great expectation
from education, the family may sacrifice their social and economic capitals in the
short term to achieve upward social mobility. In other words, the family can
sacrifice some of their savings to develop their future economic capital. This
strategic choice causes losing their current welfare. Put it another way, families
with high expectations from education endure the loss of their social, cultural,

and economic capitals for their children's future social mobility.

2.6.2.2. Student’s Expectations from Education

Expectations of students are not on the opposite side of their class position.
Fractures are crucial for the understanding of student’s expectations. Fractures
between the different classes may cause working-class students to struggle with
their class identification. In other words, being exposed to social exclusion or
working for expenses from an early age help to become aware of the
differentiation between classes. It can be understood that the formation process
of expectations is not independent of class relations and differentiation.

The structure of class fractures between and in working and middle classes are
regarded as vertically and horizontally (Evans, 2020). According to Evans, the
vertical fraction is seen as occupational groupings or volume of capital, while the
horizontal fraction is encountered comprehension of forms of capital, and both
vertical and horizontal fractures are confined sectors of employment or
occupational groups. It could be an answer to why children of janitors in
Mimaroba try accessing higher education because most of them are conscious of
fractures between the middle and lower classes. Because of upward social
mobility, they must struggle with horizontal and vertical fractures. However,

these fractures could cause students to choose between accessing higher
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education or working right after high school. At this point, which will be selected
is determined by their habitus.

Decision making process of students, whether attending higher education or not,
might not be consistent with their expectations. Working class education is made
to serve middle-class interests (Reay, 2001). For example, most of the young
people who go to vocational high schools come from the lower class. This is also
in line with the expectations of lower-class families. In the observations made
during the fieldwork, while the janitors want their children to get a university
education, they expect them to prefer "jobs that no one without a diploma can
do." Suppose the university cannot meet this expectation. In that case, the
participants want to direct their children to professions where they will have
good economic capital and grow up from childhood, such as electricians. Thus,
suppose it is taken into account that their families' habitus shapes children's
expectations. In that case, it can be said that vertical fractions are experienced at
the material level, and horizontal fractions are experienced at the level of

perception and awareness.

2.6.2.3. Results of Expectations

As seen above, students and their family’s expectations from education lead
students to choose the way of higher education (Lehmann, 2009). However, the
consequences of graduating from higher education may not be the same for
students from the working class and middle class. For instance, the volume of
capital as vertical fracture affects a student’s language ability which could be
enhanced by the family’s economic capital, such as going to a foreign country to
learn English. Overall, academic performance relates to students’ capacity and
family’s SEB. Therefore, although education is seen as a tool that straightens
these fractures between the classes, it may not work as expected. Additionally,
families, who did not access higher education, do not have clear expectations
from university (Bowers-Brown, 2006). According to Brown, if having a history

of higher education in their family, students from lower socio-economic
32



backgrounds are likely attending to university. However, the same cannot be said
for their peers whose families did not have access to the university before. On
the other hand, Brown states that a family’s history cannot be changed; however,

supporting their children to access higher education can.
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CHAPTER 3

INTERNAL MIGRATION AND SOCIAL EXCLUSION

People’s upward social mobility expectations lead people to migrate. In the case
of janitors, in addition to their social exclusion, they accept downward social
mobility in the short term. However, their acceptance does not bring about
upward social mobility even in the long term. This condition brings to mind the
question of why they migrate with unconsciousness and what are the factors
behind that failure, such as unmet expectations. The explanation in this thesis is

based upon Bourdieu’s capitals.

The economic indicator helps to explain migration. Because even if people
migrate for the improvement of social and cultural capital, the significant reason
for this improvement is to increase their economic capital in the long term.
Therefore, it can be concluded that people migrate for economic mobility
concerns. These concerns make them sacrifice their social and economic capital
for their children’s future in the short term. Because they expect to improve their
economic capital in the long term, and most of them believe that these sacrifices
will return as economic capital in the future. However, it should be noted that
internal migration does not mean that dwellers’ income per capita is lower than
in other provinces. For example, between 1985-1990, income per capita was
higher than the national average in 10 of the 49 provinces that gave net
immigration (Yamak & Yamak, n.d.). Yamak and Yamak state that the income
disparity of the regional basis plays a crucial role in terms of internal migration.
In other words, the province receives net immigration because of its high-income

levels.

On the other hand, in the case of janitors, accessing better public services instead

of earning high-income is one of the reasons for their migration decision. These
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better public services include education when their condition is examined
regarding capital accumulation. Even though they did not seem aware of the
emphasis on education when they migrated, they have been conscious of not
being able to have high-income levels in Istanbul since they migrated. Therefore,
most participants indicated that they lived despite the unexpected conditions
because of their children’s educational attainment. In other words, it is concluded
that while they did not deliberatively migrate for education, they kept working as

a janitor for their children’s education.

3.1. The Family Story of Migration

In this section, there were mainly three questions to answer in accordance with
migration. It was aimed to find where and when they migrated in addition to why
they migrated with the first question. The second question examined whether
they have coal mining workers in their families. Then, as the third question, they
needed to respond if they had an opportunity to have worked in coal mining. The
importance of migration and mining experiences was explained in the theoretical
part. To recall briefly, the families' inclination towards the mining profession and
the lack of capital savings required for a different profession caused them to
migrate to different regions and continue the mining profession. On the other
hand, the fact that the mining profession in different regions did not have the
facilities of the TTK (Turkish Hard Coal Enterprise Institution) in Zonguldak led
the participants to develop new strategies to gain economic capital accumulation.
Thanks to their migration stories, | realized that the participants received help
from their social capital to develop their economic capital. In other words,
families migrate due to a lack of economic capital. Their migration to the region
where they would develop their economic capital was thanks to their social
capital. | have observed the trust of the first generation (Groups A, B and E -
parent groups) in social capital and their effective use of social capital, thanks to

their migration and mining stories.
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It should be noted that | used the mining story as a tool to understand the family's
emphasis on education rather than mining literature. The importance of the
migration and mining story is essential in understanding the participants' habitus.
The inclination of people with a mining background, but the fact that there is a
radical difference in the place where they work in the mine as underground and
above ground, shows how far they can migrate from their disposition. The
radical difference that their work above or below ground will make helps us
understand their motivation to maintain their conditions. Thus, their professional

inclination can be sustained.

According to their answers, 8 participants out of 45 migrated from Zonguldak,
and 35 participants out of 45 migrated from Bartin. On the other hand, only 2
participants migrated from other regions. Zonguldak and Bartin had offered an
employment opportunity within the regional advantages. As a result of the job
opportunities offered by the Western Black Sea to the local people, it is possible
to see a history of working in the mining industry in the family of most of the
participants. In other words, it could be observed that the mining sector provided
people with tremendous occupational opportunities in the Western Black Sea.
Therefore, it could be comprehensible that local people and their families worked
in the coal mining industry. Consistently, 41 participants stated that they have

coal mining workers in their families or relatives.

While migrant workers were working aboveground and fully employed, most
local workers were working underground for two weeks or monthly periods. On
the other hand, working as coal miners offered them side income opportunities
and opportunities for socializing with other workers. Other attractive features of
working as a coal miner were to be retired earlier and insurance. Participants
indicated that these qualifications were important for their occupation selection.
These opportunities were attractive to the local workers. On the other hand, New
Right Policies were implemented as economic stability measures on 24 January
1980 in Turkey, and these policies had the characteristics of preparing and

regulating the technical infrastructure of deregulation, privatization, and
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commercial and financial liberalization (Aytekin, 2001). In the 5th FYDP (Five-
Year Development Plan), it was stated that SOEs (State-Owned Enterprise)
would concentrate on mining, energy, etc., and would avoid new investments in
areas where the private sector was competent (Devlet Planlama Teskilati, 1985).
In the 6th FYDP, it was stated that the work on the privatization of the SOE
would be accelerated. Additionally, it was stated in its mining section that, as far
as possible, the public sector did not engage in production-oriented investments,
and the private sector was encouraged to undertake these investments (Devlet
Planlama Teskilati, 1990). In other words, the 5th FYDP indicates the
importance to be given to increasing the share of private sector investments, and
this aim would expedite with the 6th FYDP. However, on behalf of the mining
sector, the role of the public sector continued because the domestic and foreign
capital’s interest level was not developed as expected in the 6th plan period
(Devlet Planlama Teskilati, 1996). However, a large number of migration waves
started from the region. Consistently with the FYDPs, the majority of 16
participants who stated that they worked in coal mining worked in the private

sector.

41 participants, whose families worked as coal mining workers, have migrated
from Zonguldak since 1990s and they have been working as a janitor in
Mimaroba/Sinanoba/Murat¢cesme. This situation demonstrated that they would
not work with desirable working conditions for them whether they work in the
coal mining industry without insurance. Additionally, limited upward social

mobility between generations could be one of their reasons for migration.

3.1.1. During Migration

On the other hand, people have been migrating from Zonguldak since 1985.
Thus, they did not want to work as coal mining workers, or they could not find
these occupational opportunities with state guarantees like their family. Whereas
the coal mining sector’s improvement appeared to offer employment

opportunities for the local community; those obligated to work in the coal basin
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may work in extraordinarily unhealthy and hazardous conditions. However,
working in TTK where offered a tremendous working opportunity as the state
has offered limited job opportunities. Therefore, most male participants who
applied to enter Zonguldak coal mines were rejected, and they migrated to work
in private mines in other regions. Therefore, | observed that one of the main
reasons for migration decisions was that the participants wanted to continue their
mining tendencies. One reason for this is the lack of cultural capital of the

participants, who are aware of this situation.

It is vital to understand what is behind their migration decision and the date they
migrated. Because the common side of the dates these people migrated is parallel
to the intensification of unemployment problems experienced in their region.
Whereas 30 participants out of 45 migrated after 2000, 15 participants migrated
before 2000. 2/3 of the participants are in the group of “immigrants after 2000
and constitute the majority.

Table 4. Unemployment Rates in Turkey

19951996 1997 1998 1999 2000 20012002 2003 2004 2005

Turkey 76 6.6 68 69 7.7 6.5 8.4 104 105 10.8 10.6
Source: (The World Bank, 2022)

The table 4 shows that the unemployment rate tends to increase after 2000. This
situation is consistent with their answer to why they migrated. It was observed in
most participants’ answers that unemployment was the main reason for their
migration decision. 39 participants out of 45 stated that unemployment was the
direct or indirect reason for migration. The minority of participants implied their
migration was caused by familial reasons, such as spouse or parents’ migration.
However, it was clear that their family’s migration was highly related to
unemployment in their region. Because most of them asserted that their

migration was the conclusion of their family’s unemployment status.
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These data explain that people with unemployment and mining backgrounds
must migrate to prefer the mining sector. In addition, it was observed that people
who could not continue working in the mining sector, a significant occupational
area in their hometown, continued searching for other occupations in different

regions through mining, the main occupational line of their territories.

3.1.2. After Migration

Many participants have not only coal mining worker members in their families
but also worked themselves as coal mining workers in different regions.
According to their responses, 16 out of 29, who are eligible (man) to work in
coal minings, participants indicated that they worked in coal minings in different
regions such as Edirne, Eskisehir, Ankara, Cerkezkoy, etc. In other words, their
migration wave started with working as coal mining workers in different regions.
The majority of participants worked in coal mining in Edirne. The number of
those who considered this working process as “seasonal” or "expatriate" rather
than as migration was quite crucial. For this reason, the unemployment
experience underlying this “migration” experience is considered separately from

unemployment, which is the reason for starting to work as a janitor.

On the other hand, they left their job working as coal mining workers, because
most of them asserted that this job was quite dangerous, and they had not had
any insurance. After leaving coal mines, they worked in low-skilled jobs. These
people, who do not have cultural capital, should not migrate in order to continue
their family occupations other than mining. Because the majority of them had a
family history of working as a worker in gardening, forest management, and
animal husbandry. 19 of the participants stated that there was at least one mine
worker in their family. Moreover, the majority of the answers indicated that the
father worked as a coal mining worker. Therefore, it could be understood why
most participants choose working as coal mining workers even though they
migrated to find a job. The reason for their migration is to maintain their

professional predispositions coming from the family and the region.
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3.2. Social Exclusion and Inclusion

The following question is enquired about their social capital. In other words, it is
significant to know whether they had supportive social networks from where
they migrated. Their migration to Istanbul, where their social networks from the
past are located, shows their belief and trust in these social networks. 27
participants out of 45 asserted that supportive networks had already been living
where they plan to migrate. On the other hand, 18 participants asserted that they
had no supportive networks, likely because they were the first generation of their
region’s migration wave. Most of the answers to the question of how your social
networks have helped you were “help us collect our household items” and “help
us find a job.” These help of networks demonstrated that social capital assists

where economic capital does not enough.

42 out of 45 stated that they found their job with the help of their acquaintances.
It was observed that participants' social capital provided them with the same job
they were working. In other words, based on the participants' experiences in
finding the janitorial profession, the necessary social capital is needed to be
employed in this profession. This situation causes the profession of janitor to be
perceived as a desired job. However, when it was asked whether they were
satisfied with their occupation or not, 27 participants stated that they were
satisfied with working as janitors, while 23 participants indicated that they were
not. It should be noted that some of the participants implied they were both
satisfied and not satisfied; it depended on the current conditions. Even though
participants stated that they were satisfied with their occupation, | observed that
they responded to the questions under pressure from the current economic
situation. Because when they were asked other questions, such as why they
continued their occupation, they asserted that they must do this job. For instance,

for the consequences of their attitudes above, a participant stated as follows:

RESEARCHER: Are you happy to be a janitor in the apartment building?
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-Yes.
RESEARCHER: What do you think about its advantages?

-The only advantage is that we do not pay rent, electricity, or water; there is no
other advantage.

RESEARCHER: What are the disadvantages?

-The opposing sides are, as | said before, you are at the lowest level; people
constantly despise you... So, in their eyes, you are always in a lower class, you
have no value in any way... you consistently lower level (class) for them.

RESEARCHER: If you are unsatisfied with this job, why do you continue?

-1t is obligatory because the house rent, electricity, and water will bend your
back when you leave... You cannot live on that salary.

Therefore, based on the statement that the similar to others, it was concluded that
more than half of the participants were not satisfied with their occupations. The
majority implied that they must continue in their occupations. Motivations for
continuing this work, whether they are satisfied or not, could be listed as follows:
"we are waiting for the children to graduate from their education™; "we have to
do this work (financial necessity)"; "it is complicated to find a different job after
this age"; "waiting for retirement"”; "we do not pay rent, bills, etc.”; "if we get a

different job, these expenses will force us."

As seen in their responses, one of the participants' most significant advantages of
being a janitor is that they do not pay rent and, most of the time, bills. However,
the same advantage is also evaluated as a disadvantage for participants. 18
participants apparently stated their house’s conditions were extremely terrible. In
other words, they do not pay for rent; yet the place is not eligible for living for

them. They expressed their house conditions as follows:

It was one floor down. It was very moist, and there was sewer water. Sewage
overflowed into the house. I would be sick because of the smell. I could not get
into that house because of that smell. The walls were constantly peeling and
falling out. The house was extremely damp.
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Participants stated that living in a bad house affected their and their children’s
health badly. But their conditions did not only affect their health; they and their
children also felt humiliated by society. | observed that one of the issues that
affected the participants was the issues related to their children. According to the
participants, one of the disadvantages of working as a janitor is that their
children were negatively affected. Additionally, 31 participants claimed that
working as a janitor caused them and their children to be humiliated. Some
families noted that their children were ashamed of being janitors; it is stated as

follows:

We do not pay rent, but we are offended. My daughter was studying here at the
medical-vocational high school. She used to pass the house without showing
herself to me. | worked in the garden here and was working in the site's garden
in the back. When she passed me off to his friends, she would not reveal herself
to me or turn to look at me around them. Because before, they offended a friend
by saying, "You are the janitor's daughter; speak accordingly." She used to go
to school from distant places like this, not to show that she was my daughter.
This situation also affects the success of the student. | carried this situation to
her school ... Ultimately, she left this school and enrolled in Biiyiikgekmece
Anatolian High School. So, it's gone from here and away from us. Her friends
there don't know about this place. In other words, she joined a group of friends
who did not see or know about this place.

For example, let me tell you about my children. For example, when | go out to
the garden, | can feel uncomfortable. You know, the children are playing.
However, when my child hasn't done anything there, it's as if | need to admonish
them constantly, that is, don't do this, don't do that. However, it's perfectly
normal. They run and play like every other child, but people label them directly.
If something happens, it's like the janitor's child did it. In other words, for
children, for example, even playing in the garden can cause discomfort to the
environment.

| observed that society excluded the participants, and they also excluded
themselves. In this case, it is predictable that the participants will establish
neighbourly relations with only people from their profession, family, and
relatives. 38 participants stated that the people they talked to regularly were
usually other janitors’ families. 36 participants remarked that the people around
them were mainly from Zonguldak and Bartin. The close relationship between

the participants and their tendency not to meet with people from different classes
42



can be evaluated as a result of their statements that they were humiliated by
others. The vast majority (almost all) of the participants stated that their close
relations generally worked in low-skilled jobs. On the other hand, 25 participants
indicated that they had neighbourly relations with the apartment residents. Yet
19 participants stated they did not have neighbourly relations with the apartment
residents. It was also related to being humiliated by others according to their

statements. It can be exemplified by participants’ statements as follows:

RESEARCHER: How are your relations with the neighbours in the apartment
building?

-There are no relations.

RESEARCHER: So, your neighbourly relationship with anyone living in an
apartment building...

-1 never did.
RESEARCHER: Why do you not do it?

-Apartment residents see themselves as high level. They perceive us as the
lowest level, so we cannot agree with them in the neighbourhood.

-Once a woman said to me: "Are you the janitor's wife?" | said, "yes," then she
said, "if the janitor's wife does not go to the cleaning, we will not be hiring as a
janitor anymore in this building,” then "our janitor’s wife were always cleaning,
but you don't."" Therefore, I've put a significant distance between us. Because
according to some people, all the janitors' wives must clean others' houses, but |
don't. | worked as a cleaner but came here; | have a job right now, and I
continue my job. It evokes things in people as if | am obliged to the people here
as if I must go to the cleaning their houses. | did not go to anyone to arrange this
distance, | do not go, and they do not come. Some want to come. They come,
drink coffee, and go.

The social exclusion they were exposed to could be observed throughout their
statements above. As the participant stated that apartment residents assumed the
janitor’s wife had to work as a cleaner. This perception is derived from the fact
that many janitors’ wives worked as a cleaner in Biiylikcekmece. This fact could
be supported by the data. 16 of the 45 participants are women. 15 women out of

16 are working or have worked as cleaners. Therefore, apartment dwellers have
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labeled the janitor’s family as low-skilled workers. Not only janitors but also
their wives must work for low-skilled jobs, according to apartment dwellers.
Thus, assuming that they are humiliated and must work in low-skilled jobs may
be the motivation that causes children to perceive this situation and want a job

that increases their social status.

In other words, participants and their families were labeled as people required to
do low-skilled work. In this case, besides the economic capital expectation, |
observed that the symbolic capital expectation of the participants started to
decrease. | observed that the participants preferred being isolated from their
social environment rather than developing their cultural capital to "save" their
symbolic capital because they believed that cultural capital would improve their

economic capital, not symbolic capital.

3.3. Migration and Education

Migrants may believe higher education helps to change their social status or
class position. Family or their children could migrate internally because of many
reasons. This migration is because higher education process or entering different
occupational areas in the case of janitors. However, each case has different
reasons and consequences. For this reason, the field study will be examined to
understand the reasons and consequences of internal migration within the three
sub-categories, namely A, whose children attend higher education, B, whose
children did not attend higher education, and E, whose children are non-higher
education ages. However, it should be emphasized that migration will only be
used as a tool to understand the educational motivations of the participants. For
this reason, migration will not be explained in detail and will only be questioned

through questions created within the framework of capital perception.

Higher education determines the students’ future status in the modern world.
This determination encourages students to migrate to big cities for their higher

education process. Some of the students live in rural areas. The rural areas could
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not have any higher education institutions; as they might, these institutions may
not be enough for successful students. Therefore, students prefer to migrate to
change their status or class position. China and its Hukou system is an excellent
example of this type of migration. Students who live in big cities have more
likely to go to prestigious universities when they are compared with their urban
peers (Li, 2013). According to Li, accessing problems such as high-quality
education institutions, health care systems, or housing compel rural residents. So,
students from rural areas prefer to migrate to big cities for their social mobility.
Students can migrate in the higher education process; it is also widespread that
families migrate for better living conditions. Accordingly, these better living
conditions could be obtained by attaining a university for the lower class. Even if
a family does not freely decide to migrate for educational purposes, their

children are encouraged to education.

In this thesis, losing current class position and status is very common. Because
somehow, families believe that upward social mobility is accessible if their
children have access to higher education. Most janitors working in
Mimaroba/Sinanoba/Murat¢esme migrated from Zonguldak or Bartin after 1990,
and they expect to improve their children’s capital in the long term. Even though
their children have access to higher education, they are still living under poverty
conditions. Most children cannot change their class position; improvement is
possible for only their wages and status. Even if these children’s occupations are
not janitors, most children work for the same income level as their janitor
families. Thus, the motivations behind accessing higher education become a
question. The meaning of higher education is to spend extra money and time on
improving their capitals. However, if accessing higher education does not help to
improve their capitals, the question of what their motivation behind accessing

university has emerged.
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3.4. Importance Given To Education

Children whose families have a high SEB are more likely to access university.
On the other hand, while socio-economic status tends to decrease, children are
inclined to find a job end of secondary school or go to schools at a lower level
(Bowden & Doughney, 2012). For instance, students who have low SEB can
access higher education in France. However, these universities are mostly less
prestigious university faculties which are non-selective ones (Deer, 2005). As
seen above, despite their low SEB, accessing higher education shows the
importance given to education. However, they cannot achieve what they expect
from higher education. Accordingly, with these unintended consequences, the
question of “what do students and their families expect from education™ arises.
Because it might not be rejected that higher education is essential to develop
economic capital. However, a successful career does not only depend on
attending higher education. Additionally, economic capital can increase the help
of a successful career. A successful career depends on one's social and economic
capital. Because as it mentioned before, having networks or improving language
skills helps to be successful in the professional area. Therefore, most of these
qualifications are developed in high-quality universities and departments.
However, most janitors' children are going to universities that are non-selective
even though their department could be successful. For example, one graduated
from the fashion design department, working as a cashier, or one graduated from
the cinema tv department, working as a sales assistant in a store. Because
graduating from low-quality universities or departments, they cannot improve
their economic and social conditions. However, they can improve their status.
Most of them do not want to be a janitor in the future. Because they do not be
happy with other people’s attitudes. Additionally, they stated they were exposed
to social exclusion by apartment residents. Therefore, they accept working for
the same wage level; however, they want to work in different jobs even if they

could be more challenging than being janitors.
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The literature demonstrates the interrelation between higher education
institutions and the labour market's success. Students who take education from
highly rated institutions mostly have a higher wage than average (Walker & Zhu,
2018). Just as mentioned by Bowden, Doughney from Australia and, Deer from
France, Walker and Zhu from the UK stated that students whose families have
high-income level backgrounds are likely to access selective and high-rated
colleges. However, according to Walker and Zhu’s study, students can have
similar earning levels depending on the university where they graduated. In other
words, the similar earning levels could be the same regardless of the student’s
family income level. Therefore, the correlation between the university rate and
the wage level can be seen clearly. Despite this correlation, students from low
SEB still attend higher education, whether institutions are high-rated or not.
Higher education expectations must be different from upward social mobility
because they did not realise this aim even in the long term, and they were aware
of it.

3.4.1. Perception of Education Up To Higher Education

| observed that families who migrate to Istanbul to provide a more profitable
future for their children often work as a family because they constitute the lowest
class in their region and cannot afford the general expenses. The fact that the
other people living in the apartment building where the janitors work are in a
better position regarding social and economic status raises the question of
whether apartment dwellers help janitors and their children socially and
economically. Because | thought that people with desired social status and
financial income would help the participants to hold on to the place they are in
by helping them economically and socially. Therefore, other class members may
influence the motivation behind accessing higher education. It was questioned
whether apartment dwellers take care of their children's education. 37
participants stated that apartment dwellers did not help their children’s education
process, while 14 participants indicated some of them may help. It should be

noted that some participants asserted their children were getting help from
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dwellers sometimes but not consistently. For this reason, the answers of some
participants were counted in both ways. Furthermore, a participant whose child
had to drop out of the university because of economic deficiency complained as

follows:

-In other words, since they are all cultured and university graduates, they had to
say, get your children educated, and we will help you. But none of them
expressed, none of them helped. However, they should be helpful. So, we are
members of the lowest class. As a family working for minimum wage, our
children cannot have an education in private establishments. We cannot afford
to educate our children. But someone could have stated that "you have to
educate your children," but it didn't happen.

According to the participant's statement, his son, who was studying at university,
dropped out of school and came to work in his father's place because his father
was injured. Because participant could not work for a while in the apartment
building where he was the janitor. According to the participant, they would have
been unemployed if his child had not made this sacrifice. This is an example of
the inadequacy of economic capital as an obstacle to accumulating cultural
capital. The participant's waiting to be guided by the residents of the apartment is
an example of the owner of cultural capital having a symbolic capital. In other
words, people with cultural capital and sufficient economic capital in the eyes of
the participants also have good symbolic capital, and participants were expecting
to be enlightened by people with this symbolic capital. While the janitor spatially
infiltrates into the middle and upper classes, they are also isolated within these
classes. On the other hand, some participants could get support from the
apartment residents, albeit in small numbers. In other words, some participants

could get support from them without closing themselves, but few.

Understanding expectations from education should be examined to what extent
participants take care of their children’'s education until higher education. 2/3 of
the participants stated that they cared for their children's education, followed
their children's grades, and attended parent meetings. Some of the remaining

participants stated that their spouses are taking care of their children’s education.
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Therefore, it can be concluded that janitors’ parents are taking care of their
children's education. In other words, education is perceived as a necessity.
However, despite this perception of necessity, as seen in the above statement, the
inadequacy of the economic capital of families is an obstacle to cultural capital
accumulation. Since cultural capital accumulation is one of the essential factors
in economic capital transformation, it is possible to observe the reproduction of

poverty.

Accordingly, it was asked whether participants think their children are left
behind in their education life up to university and experience inequalities. The
number of participants who believed their children were left behind in education
was almost half the number of participants who answered this question.
However, 26 participants stated that their children were exposed to inequality in
their education, while 14 participants indicated they did not think. Furthermore,
10 participants asserted that their children were excluded because of their
occupation. Families have different methods of protecting their children from
social exclusion during their education. Differences can be demonstrated as
follows:

I consciously told my child, don't sit (at school) with people who are high level
for you. Because | knew she would be offended. Because my child definitely
could be offended.

RESEARCHER: Why?

Because others had money, and we wouldn't have money. Therefore, she would
not be able to eat what others ate and not be able to wear what others were
wearing. Meanwhile, our child would be offended. That's why | said, be friends
with whoever is at your level, and don't humiliate yourself. I made that rule so
my children would not be offended because if their friends were rich, my child
would be upset. My child can say, "She is eating it. She's going to the movies.
She would be wearing it, wearing this, | can't wear it." Therefore, | said, "child,
be friends with whoever is at your level.” So, we didn't have much trouble.

Just as it could be seen statement above, children from janitors’ families were
exposed to being differentiated from the society they lived in. This protection

method can also be observed in their neighbourly relations. It was stated above
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that janitors had close relations with the same class members. Therefore, |
observed that the participants continued their communication with different

classes in a controlled manner in order to protect themselves.

3.4.2. Expectations From Higher Education

Higher education plays a crucial role in income level regardless of the family's
background. This result has further strengthened the question about motivation.
What is students' motivation for accessing higher education? In this part, the
importance of attending higher education will be examined regarding family
background. Because just as poverty is inherited from family, the educational
tendency is transferred from family. The question of “why do janitor’s children
decide to access higher education even though nobody in their family
experienced it before” helps me find their motivation. According to Bowden and
Doughney, cultural factors are substantial for understanding social and economic
inequalities. Thus, our research subjects are janitors who migrated from
Zonguldak and Bartin, and social or economic inequality due to their occupation
relates to their cultural background; for example, most janitors have mineworker
parents. Their cultural background pushed them to migrate to Istanbul, and they
worked as janitors. So, these inequalities might help to find their motivation

behind accessing higher education.

The higher education perception of participants was inquired about. The question
was whether studying at university is necessary for a more satisfactory future. 36
participants considered a university education as a necessity for a better future.
The expectations of the participants, who see university education as a necessity
for a promising future, from higher education can also be examined in two
groups. The first group expects desirable occupations from higher education.
According to their statements, their children can be hired for good jobs with their
university degrees. They stated that their children could feel guaranteed with
their diplomas; for example, they can work in government institutions, and they

do not face the threat of losing their jobs.
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So, of course, | think a university education is essential. If I had graduated from
university, I might not have chosen the profession of janitor. | thought | would
prefer a different job and be in a better position. Moreover, | thought my
children would also be in a better position like 1 would be.

Studying at university... that is, studying at university is, of course, essential for
a better future. | want my son to be a lawyer, a judge, and a doctor. Of course, in
order to achieve these, one must have a university education. He has to attain a
4-year university degree. | would like to see my son as a civil servant. | would
like to see him as a civil servant for a better future.

RESEARCHER: Why is it because the civil servant has a job guarantee?

So, after all, he could be a civil servant. | would like him to be an engineer, but
of course, he can also work at least in a government sector or have a high
income.

As seen above, participants perceived higher education as a way to guarantee
their children's life. In other words, cultural capital is a proper way to improve
and guarantee economic capital. Their children’s future will be protected thanks
to the university diploma, especially while working in government institutions.
According to participants’ statements, it does not depend only on financial
determinants, but also universities make an impact on their children as well as
socially. Cultural capital makes an impact on their children's social and symbolic
capitals, which are more important than accumulating economic capital for the
second group. Participants in the second group asserted that higher education

could improve one’s social status. Their statements are mentioned as follows:

RESEARCHER: Do you think a university education is necessary for a better
future?

-Absolutely necessary.
RESEARCHER: Why?

- So even though I don't have any profession... I am a high school dropout...
even though | knew | would not have any profession, | would still want to
study... Because the education reflected in your speech reflects on your
thoughts and intelligent decision-making. You can add something every day...
If you can get an education... So, we didn't study. You know, it didn't happen
because of financial and moral reasons... In any way.... | think it will prevent
disagreements in every way... So, education is a necessity.
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-Is it actually necessary for their future to go to university. The man has gone to
university for four years and works as a cashier at BIM. So, a high school
graduate does the same job. He is a university graduate, but of course, it is
essential for the future... For example, let's say you apply for a job somewhere,
and they ask you which school or university you graduated from. I think it's
necessary, of course.

-1t is absolutely necessary. So, it is necessary for everyone, everyone who has
the opportunity. Oh, the university brings benefits to me or not; it doesn't matter.
In fact, it brings benefits, and it brings awareness. It doesn't leave you ignorant;
you become conscious; that's why it's necessary.

Therefore, it can be concluded from their statements that while the accumulation
of cultural capital was seen as a tool for the middle class to reproduce the
existing class, as Bourdieu indicated, the lower class may also have aimed to

change their social position thanks to the accumulation of cultural capital.

One of the most critical factors determining the ultimate purpose of cultural
capital accumulation is the participants’ experiences that form their perceptions
of higher education. Therefore, the participants were asked whether there were
people who had studied at university in their environment. It was observed that
almost all participants were surrounded by university-educated people. It aimed
to examine how the cultural capital perceptions of the participants were shaped
by asking how the university-educated people around them affected them. As a
result, 21 participants stated that their perceptions of higher education changed
positively, while 10 participants indicated that their opinions changed negatively.
In addition, 19 participants stated that their opinion did not change. It should be
noted that while some participants expressed two different views, some
participants did not express any opinion. All things considered, some participants
whose opinions altered negatively demonstrated that it is not worth attending
university if cultural capital accumulation is not transformed into economic
capital in the end. In other words, participants expected that one should work in

which department they graduated, and cultural capital was turned into economic
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capital effectively. Similarly, 8 participants had replied to the question of
whether attending university need for a better future as "it is necessary, but...."
Their statements illustrated that cultural capital should contribute to economic

capital; attending university is worth only if providing economic capital.

The participants were asked how their children's graduation from university
would affect their children's and their own futures. Almost none of the
participants considered that their future would not be affected, but their
children’s future would be affected in terms of economically and socially. In
other words, 37 participants stated that their children's university degrees would
not make any financial contribution to them in the future. According to these
participants, they will be proud of their children thanks to their university
diplomas. They stated that their children would "save themselves" in the future,
thanks to the fact that the children of the participants have a university degree.
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CHAPTER 4

FAMILY HISTORIES AND THEIR INVESTMENT IN EDUCATION
WITH ITS RESULTS

There are four headlines to clarify the process of accessing higher education
process, its reasons, and its consequences. The process started with migration for
a family’s social mobility. Even if the family does not consciously decide to
migrate because of education, the family’s steps indicate how much importance
they attribute to education. These people, who have migrated from rural to urban
areas, cannot be classified as either rural or full-urban based on where or where
they migrated. It is possible to define these people as “underground people” who
migrated from rural to metropolitan areas as coal miners and janitors. In this
direction, in order to understand the habitus of these underground people and
thus the motivations underlying their decisions, it was questioned how the

children of immigrant parents were affected by migration.

The first is to explore migration from Zonguldak to Istanbul. Migration is
questioned in the family’s perception. Zonguldak structure in the late 20th
century is indicated, and migration’s framework is drawn in general. The second
is about how children were affected by this process. In other words, children’s
university preparation process after the migration was examined. While the
janitor’s family tries to live in Istanbul and overcome the problems stemming
from their SEB, their children have to compete with students from other classes.
Additionally, these students from other classes might have enough opportunities
to access university and build better future conditions. The third is about what
students experience during the higher education process. Social and economic
exclusions due to their SEB, their deficiency in academic success, and how they
cope with these inequalities were demonstrated. The fourth is about do

investments answer the purpose. In other words, after graduation, “do they
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achieve what they want since the beginning” is the question of that part. How to
shape their life when they graduate from higher education, does their motivation
continue for their future, and so on. “Do they find a job after graduation?”, “to
what extent the job they found is related with the university they graduated

from?” constitute the gist of this part.

First of all, it was asked whether all groups' participants worried about their
children’s future. 32 participants stated that they were worried about their
children’s future. It was observed that the concerns of the participants were
mostly due to financial reasons. In the manner of their statements, in addition to
the participants who were worried that their children did not attend university,
some participants were concerned because they thought their children would not
be able to do their job despite their university degrees. Particularly, the main
reason for their concern derived from occupational status. Participants’
statements who believed if their children attended university, their concerns

would be ended can be observed as follows;

E15: In other words, if he studies it, if he finishes school, our worries will be
over. If they did not study, | would be very worried.

RESEARCHER: Do you have any concerns if s/he study?

E15: If s/he attends, s/he will, of course, can hold her/his occupation anyway.

RESEARCHER: Are you worried about your children's future?

BEO2: |1 am concerned about my children's future as they did not attend
university.

RESEARCHER: Why?

BEO02: Well, because one of them is currently in high school, but instead of
studying for the university exam, he went a bit astray because of his friend's
environment. The older boy already had a weak infrastructure. My children had
to change their school. I'm sorry they didn't study. So I'm worried, especially
about the older one.

RESEARCHER: Wouldn't you be worried if he graduated from university?
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BEO2: I think | wouldn't be too worried. Because then we would say that he had
attended university. You know this in every field, everywhere, more or less, the
person who studies, so they say, there is no job for the person who studies so

it's not just a profession. So they say this man, for example, has a university
degree, has completed 4 years, or has studied for 2 years, then there is a high
school graduate, and then there is hiring a university graduate. | often hear that
many factories are considering employing quality workers. In other words,
because of customer satisfaction is reflected accordingly.

As observed above, even for working in a low-skilled job, participants believed
that a university diploma was necessary. It could find out from their statements
that cultural capital accumulation is not only needed for high-skill jobs, but also,
they need to have a diploma to be hired by low-skilled jobs such as factories. In
other words, even though their children can be hired for low-skilled jobs, they
want their children to attend higher education. On the other hand, some
participants stated that they worried about their children’s future although their
children had a diploma. According to them, whether their children had graduated
from university, they could not find a proper job that matched their education.

Their opinions can be observed below;

EO03: | am worried. Because there is someone in our building who graduated
from two universities we talked about yesterday, and there is