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Dictionaries are indispensable tools for language learning. They are significant
references for learning unknown vocabulary and developing language skills. Today,
every area of life has been changing rapidly with technology. In such a rapidly changing
world, it is inevitable to witness changes in the dictionary behaviors of today’s generation.
In the context of dictionary use, one primary problem with Generation Z is that it is not
certain what they know about the use of dictionaries and how practical the dictionaries
they prefer are. Another challenging problem is to what extent they are adequate while
consulting dictionaries and whether they are aware of the richness of dictionaries.
Relatedly, to our knowledge, no study has yielded the dictionary behaviors of Generation
Z learners of English at the university level. Thus, the aim of the present study is to
investigate the dictionary use of Generation Z students of English in Turkey at the
university level. More specifically, this thesis explores the behaviors and attitudes of
Turkish university preparatory-class students towards dictionaries. The research
questions expected to be answered through the present study are the following:

1. How are the behaviors and attitudes of Generation Z students of English towards
printed dictionaries?

2. How are the behaviors and attitudes of Generation Z students of English towards
electronic dictionaries?

3. How are the behaviors and attitudes of Generation Z students of English towards

dictionary use in general?



This study is based on a survey study to investigate the behaviors and attitudes of
Generation Z towards dictionaries. A questionnaire survey was used to collect the data
for the present research. It consisted of two parts: multiple-choice questions and a 5-point
Likert-scale questionnaire. The questionnaire totally consisted of 43 items, including age,
gender, and department. The first 17 items included multiple-choice questions. The rest
of the questions (23 items) were the Likert scale statements. In this study, 112 students
participated in the questionnaire survey. The participants of the study consist of 74 female
and 38 male students. When evaluated in terms of age, all participants are in the
Generation Z age range. The vast majority of participants are between the ages of 18 —
21. Only 5 participants are between the ages of 22 — 25. The study was conducted with
the students of Generation Z who study at the departments whose language of instruction
is English at Atatiirk University in Erzurum / Turkey. The survey was applied to
preparatory-class students studying in four different departments of Atatiirk University in
Turkey: American Culture and Literature, English Language and Literature, English
Language Teaching, English Translation and Interpreting. The data obtained from the
survey was recorded in the SPSS program. In the analysis of the data, descriptive statistics
such as frequency distributions, percentages, averages, standard deviation values of the
answers given by the participants, analyses of the reliability and validity of the scale, and
some demographic characteristics were tested through the SPSS 25.0 (IBM SPSS 25.0

Corp. Inc) program.

In terms of the first research question How are the behaviors and attitudes of
Generation Z students of English towards printed dictionaries?, the data obtained from
this research displayed that the majority of participants acquired their first dictionaries
during their elementary school years and started using them during the same period. Their
preferences regarding printed dictionaries are for bilingual ones, and most participants
also stated that bilingual dictionaries were the most useful type. Additionally, many
students mentioned that they chose dictionaries based on their own needs. However,
despite the fact that most students had at least one printed dictionary, the number of
students who read the appendices section was in the minority. Also, the majority of
students knew how to use IPA. The data obtained from this analysis demonstrated that

students have still used printed dictionaries although they are not satisfied with the speed
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of accessing words in printed dictionaries. Also, even when using printed dictionaries,
they preferred using bilingual dictionaries over monolingual ones, thus indicating their
desire to access information quickly.

As for the second research question, What are the behaviors and attitudes of
Generation Z students of English towards electronic dictionaries?, the data obtained from
this research showed that Generation Z students of English mostly preferred electronic
dictionaries, and while using electronic dictionaries, they chose bilingual dictionaries. In
line with the characteristics of Generation Z, this result indicates that Generation Z uses
electronic dictionaries for quick access to words and easy access to information. The
feature of listening to the pronunciation of words, which is not available in printed
dictionaries, has indeed been the most preferred feature of electronic dictionaries for
Generation Z.

In terms of the third research question How are the behaviors and attitudes of
Generation Z students of English towards dictionary use in general?, Generation Z
students of English prefer using electronic dictionaries to printed dictionaries since they
believe that using electronic dictionaries saves time. Additionally, they think that
dictionaries are beneficial and necessary because they help them improve their language
skills while learning English. Last but not least, Generation Z students of English are of
the opinion that they know how to use dictionaries. Thus, they are satisfied with their
reference skills. Functionally, the results of the present study are believed to offer
significant insights into the dictionary use among Generation Z students. This study is

also expected to make an essential contribution to the field of dictionary research.

Keywords: dictionary use, dictionary research, Generation Z, students of English,

preparatory class, survey study
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Sozliikler dil 6greniminin vazgecilmez araglaridir. Ayrica bilinmeyen kelimeleri
ogrenmek ve dil becerilerini gelistirmek i¢in de onemli referanslardir. Giiniimiizde
teknolojiyle birlikte yasamin her alani hizla degismektedir. Hizla degisen diinyada
giinimiiz kusaginin sozliikk davraniglarinda da degisimlere tanik olmak kaginilmazdir.
Sozliik kullaniminda Z kusaginin en temel sorunlarindan biri sézliik kullanimi hakkinda
ne bildikleri ve ne tercih ettikleri, ayrica sozliiklerin ne kadar pratik oldugu konusunda
bilgilerinin olup olmadigidir. Bir diger baslica sorun ise sozliiklere bagvururken ne kadar
yeterli olduklar1 ve sozliiklerin zenginliginin farkinda olup olmadiklaridir. Buna bagl
olarak bildigimiz kadaryla iiniversite diizeyinde Z kusag: Ingilizce 6grencilerin sdzliik
davraniglarini ortaya koyan bir ¢alisma bulunmamaktadir. Bu nedenle bu caligmanin
amaci, Tiirkiye'deki Z Kusagi Ingilizce dgrencilerinin sdzlikk kullanimmi iiniversite
diizeyinde arastirmaktir. Daha spesifik olarak bu tez, Tirk iiniversite hazirlik sinifi
Ogrencilerinin ihtiyaglari, tercihleri, tutumlar1 ve davraniglari gibi sozliikk kullanma
kiiltiirlerini incelemektedir. Bu bilgileri 6lgmesi amaciyla arastirmada cevaplanmasi
beklenen arastirma sorular1 sunlardir:

1. Z kusag: Ingilizce 6grencilerinin basili sozliiklere yonelik davranis ve tutumlar
nasildir?

2. Z kusa@ Ingilizce 6grencilerinin elektronik sozliiklere yonelik davranis ve
tutumlar nasildir?

3. Zkusagi Ingilizce dgrencilerinin sdzliik kullanimina ydnelik davranis ve tutumlari

genel olarak nasildir?
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Bu ¢alisma, Z kusagmin sozlik kullanimini aragtirmaya yonelik bir anket
calismasina dayanmaktadir. Anket ¢oktan segmeli sorularin oldugu ve 5°li Likert 6l¢ekli
anketin bulundugu iki boliimden olusmaktadir. Anket yas, cinsiyet ve 6grencilerin hangi
boliimden oldugunu da gdsteren toplam 43 maddeden olusmustur. Ilk 17 madde goktan
secmeli sorulardan olugmaktadir. Sorularin geri kalani (23 madde) Likert 6l¢egindeki
ifadelerden olugmaktadir. Bu anket calismasina 112 6grenci katilmistir. Arastirmanin
katitlimeilarint 74 kadin ve 38 erkek Ogrenci olusturmaktadir. Yas agisindan
degerlendirildiginde katilimcilarin tamami Z kusagi 6grencilerinden olusmaktadir.
Katilimcilarin biiyiik ¢ogunlugu 18-21, 5 katilimer 22-25 yas aralifindadir. Arastirma,
Atatiirk Universitesi'nin egitim dili Ingilizce olan bdliimlerinde grenim goren Z kusag
ogrencileriyle gerceklestirilmistir. Anket, Amerikan Kiiltiirii ve Edebiyat1, ingiliz Dili ve
Edebiyati, Ingilizce Ogretmenligi, Miitercim Terciimanlik olmak iizere dért farkh
boliimde 6grenim goren hazirlik sinifi 6grencilerine uygulanmigtir. Anketten elde edilen
bilgiler SPSS programina kaydedilmistir. Verilerin analizinde katilimcilarin verdikleri
yanitlara ait frekans dagilimlari, yiizdeler, ortalamalar, standart sapma degerleri gibi
tanimlayici istatistikler, dlgegin gilivenirlik ve gecerliligine ait giivenirlik analizleri ve
baz1 demografik 6zellikler SPSS 25,0 (IBM SPSS 25,0 Corp. Inc) programi vasitasiyla
Olgtilmiistiir.

Birinci arastirma sorusu olan Z Kusag: Ingilizce égrencilerinin basili sozliiklere
yonelik davranig ve tutumlar: nasildir? sorusuna yonelik yanitlara bakildiginda,
katilimcilarin ¢ogunlugu ilk sozliiklerini ilkokul yillarinda edinmis ve ayn1 donemde
kullanmaya baslamistir. Basili s6zliikk konusundaki tercihlerinin iki dilli sozliiklerden
yana olmasinin yaninda, katilimcilarin cogu iki dilli sozliiklerin en kullanisl tiir oldugunu
belirtmistir. Ayrica bir¢cok 6grenci sozliikleri kendi ihtiyaglari dogrultusunda sectiklerini
ifade etmistir. Ancak ¢ogu 6grencinin en az bir basili sozIigii olmasina ragmen ekler
boliimiinii okuyan Ogrenci sayist azinlikta kalmistir. Ayrica ogrencilerin ¢ogunlugu
Uluslararas1 Fonetik Alfabesinin nasil kullanilacagini bildiklerini belirtmislerdir. Bu
analizden elde edilen veriler, 6grencilerin basili sozliiklerdeki kelimelere erisim hizindan
memnun olmasalar da hala basili sozliikleri kullandiklarini ortaya koymustur. Ayrica,
basili sozliikleri kullanirken bile tek dilli sozliikler yerine iki dilli sozliikleri tercih

etmeleri bilgiye hizli erigsim istediklerini gostermektedir.



Ikinci arastirma sorusu olan Z Kusagi Ingilizce Ogrencilerinin elektronik
sozliiklere yonelik davranis ve tutumlart nasildir? sorusuna yonelik yanitlara gelince, bu
arastirmadan elde edilen veriler Z Kusag1 Ingilizce 6grencilerinin cogunlukla elektronik
sozlikleri, elektronik sozliikkleri kullamirken ise iki dilli sozliikleri tercih ettiklerini
gostermistir. Bu sonug, Z Kusagmin kelimelere ve bilgiye hizli ve kolay erisim i¢in
elektronik sozliikleri kullandigini gostermektedir. Basili sozliikklerde bulunmayan
kelimelerin telaffuzunu dinleme 6zelligi, Z kusaginin soézliilk kullaniminda elektronik
sozliiklerin en ¢ok tercih ettigi 6zelligi olmustur.

Uciincii arastirma sorusu olan Z Kusag Ingilizce 6grencilerinin sézliik kullanimina
vonelik davranis ve tutumlar: genel olarak nasildir? sorusuna yonelik yanitlara iligkin
olarak, Z Kusag: Ingilizce 6grencileri, elektronik sozliik kullanmanin zaman tasarrufu
sagladigina inandiklart i¢in basili sozliikklerdense elektronik sozliik kullanmayi tercih
etmektedirler. Ayrica, sozliiklerin Ingilizce dgrenirken dil becerilerini gelistirmelerine
yardimci olmasi nedeniyle faydali ve gerekli oldugunu diistinmektedirler. Son olarak, Z
kusagi Ingilizce ogrencileri  sdzliikleri nasil  kullanacaklarini  bildiklerini
diisiinmektedirler. Sonu¢ olarak Ogrenciler referans becerilerinden memnundurlar.
Islevsel olarak, bu ¢alismanin sonuglarmin Z Kusag1 6grencilerinin sézliik kullanimina
iligkin 6nemli bilgiler sunduguna inanilmaktadir. Bu calismanin ayni zamanda sozliikk
arastirmalart alanina da onemli bir katki saglamasi beklenmektedir.

Anahtar Kelimeler: sézliik kullanimi, sozliik arastirmasi, Z kusagi, Ingilizce

ogrencileri, hazirlik sinifi, anket ¢alismasi
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CHAPTER ONE
INTRODUCTION
1.1. BACKGROUND OF THE STUDY

One of the most crucial difference between humans and other creatures is the fact
that people can talk. Since the world existed, people have been communicating verbally
or in writing. There is no clear evidence of how languages exist at the same time when
languages become different or when people need to learn other languages (Bickerton,
1990). Communities that speak different languages come into contact with each other and
want to learn each other’s languages, which may lead to the creation of dictionaries. The
power of words is essential for language learning; thus, using a dictionary is indispensable
for students in foreign language learning. It provides access to a considerable number of
words used in a language. It also helps learners see the word’s phonetics, pronunciation,

and an example sentence while learning a word.

The pace of change in the learning and teaching environment created by the
developing technology of the 21st century has also affected the use of a dictionary
(Hakim, Abidin, & Bahari, 2018). With Generation Z, the usage of a dictionary has
shifted to electronic dictionaries instead of traditional dictionary use (Hakim, Abidin, &
Bahari, 2018). Although there are many dictionary models, electronic dictionaries are a
part of our changing and technologically growing world. The rapid emergence and
evolution of technology have significantly impacted the way language is used. As a result,
online dictionaries were created to enable users to quickly and seamlessly access

dictionary content through the Internet.

A dictionary can be defined as a reference source in print or electronic form
containing words usually alphabetically arranged along with information about their
forms, pronunciation, functions, etymologies, meanings, and syntactic and idiomatic uses
(Merriam-Webster Dictionary). There are many types of dictionaries, such as
monolingual, bilingual, electronic, etymological, and pocket dictionaries. Dictionaries
generally provide information on the meaning, spelling, pronunciation, and word origin,

and a qualified dictionary also contains additional information regarding grammar and



usage, synonyms, word origin, and the differences between spoken and written language
(Lew & Schryver, 2014). They are the most successful and essential tools for language
learning (Li, 1998).

1.2. STATEMENT OF THE PROBLEM

Words are the keys that people use to express themselves verbally. Therefore,
vocabulary learning is important in learning a foreign language. The primary reference
for developing this skill is dictionaries. When learners need a reference for reliable
information about the meaning of an unknown word, an English dictionary is the filler
(Ryu, 2006). In recent years, the development of technology has led to the transfer of
written texts, including dictionaries to the Internet. The arrival of electronic dictionaries
has been making a palpable effect in the dictionary setting by evenly yet severely
changing users’ weaknesses and patterns of vocabulary use and has drawn increasing
consideration from lexicographers, researchers, and dialect teachers worldwide (Rezaei
& Davoudi, 2016).

In the context of dictionary use, one primary problem with Generation Z is that it
is not certain what they know about the use of dictionaries and how practical the
dictionaries they prefer are. Another challenging problem is to what extent they are
adequate while consulting dictionaries and whether they are aware of the richness of
dictionaries. Relatedly, to our knowledge, no study has yielded the dictionary behaviors

of Generation Z learners of English at the university level.
1.3. PURPOSE OF THE STUDY

Dictionaries are indispensable helping tools for learning a foreign language.
However, with the new era, the perspective on dictionaries and usage of dictionaries are
changed by technology (Hakim, Abidin & Bahari, 2018). The present study is designed
to investigate the dictionary culture of Generation Z students of English in Turkey at the
university level. Thus, this study aims to examine the needs, habits, and preferences of
this generation about dictionary use. In this way, it will shed light on the place of
dictionaries in foreign language learning at present and the dictionary culture of

Generation Z in a technologically developing and rapidly changing world.



The reason for focusing on Generation Z is to reveal how much the youth has
changed with technology in terms of dictionary use. Dictionaries are influential
pedagogical tools in language learning. Additionally, they are references for learning
unknown vocabulary and developing language skills. Today, every area of life is
changing rapidly with technology, which also applies to language learning. More
specifically, it is inevitable to witness changes in the dictionary habits of the new

generation, that is, Generation Z.
1.4. RESEARCH QUESTIONS

The aim of the present study is to explore the dictionary use among Generation Z
students of English. The research questions expected to be answered through the present

study are the following:

o How are the behaviors and attitudes of Generation Z students of English towards
printed dictionaries?

o How are the behaviors and attitudes of Generation Z students of English towards
electronic dictionaries?

o How are the behaviors and attitudes of Generation Z students of English towards

dictionary use in general?
1.5. SIGNIFICANCE OF THE STUDY

The most basic aspect of language learning is learning vocabulary. Language and
vocabulary learning are inseparable. Dictionaries are indispensable tools for creating this
building block. With the technology change, dictionaries have changed, and the new
generation has started using dictionaries differently. Many language learners need to be
made aware of how they use a dictionary (Wingate, 2004). There are studies (e.g.
Dziemianko, 2012; Koyama & Takeuchi, 2003) comparing printed and electronic
dictionaries for dictionary use; however, there needs to be more research on the dictionary
use of Generation Z, which is the link between the old generation and technology.
Dictionary research not only focuses on how language is learned but also emphasizes

whether the language is learned correctly and effectively (Tono, 2012). Instead of the old



methods, methods suitable for the researched Generation Z can be produced, and new

research can be directed.

As there have been changes in every field with technological developments, there
have also been changes in attitudes, behaviors, and habits towards dictionaries. For
instance, mobile devices are widely used in learning due to their accessibility and
portability; many young learners prefer to use them (Kacetly & Klimova, 2019). In many
studies (e.g., Chen, 2010; Bingol, 2006) the differences between electronic dictionaries
and printed dictionaries have been mentioned. Furthermore, some studies combined these
two and conducted studies in a comparative way (e.g., Koyama & Takeuchi, 2003; Lo,
2015). Nevertheless, to the best of our knowledge, detailed research has yet to be found
on the use of dictionaries by Generation Z Turkish students of English. In the present
study, research will be conducted with university English preparatory class students
studying in Turkey, and the perspectives of this age group on the dictionary will be

examined.

The primary purpose of this study is to gain insights into the dictionary culture of
Generation Z. The findings are expected to make an essential contribution to the field of
dictionary research. Generation Z is a topic that has been on the agenda a lot lately, but it
needs to be researched more (Akbas et al., 2022). This study is carried out to capture the

dynamics of today’s age and examine the subjects’ perspectives.
1.6. OUTLINE OF THE STUDY

This thesis examines the dictionary culture of Generation Z. More specifically,
the purpose of this study is to investigate the needs, habits, and behaviors in using English
dictionaries of this generation studying in English preparatory classes. In this chapter, the
background information has been presented, and the problem has been explained. A
statement of the problem and the purpose of the study have been defined. Lastly, the

research questions and significance of the study have been outlined.

Chapter 2, Literature Review gives an overview of the literature concerning the

present study. Lexicography and its subfields as well as dictionaries and dictionary types



are clarified. At the end of the part, a discussion of previous research on dictionary use

and general information about Generation Z are given.

Chapter 3, Methodology provides information about the general methodology of
the research reported in the present thesis. The material used in the research, the

participants, and the data collection procedure are described in detail in this chapter.

Chapter 4, Results presents data analyses under the subsections that overlap with
the research questions. The behaviors and attitudes of Generation Z students towards
printed dictionaries, the behaviors and attitudes of Generation Z students towards
electronic dictionaries, and the behaviors and attitudes of Generation Z students towards

dictionary use in general are analyzed respectively.

Chapter 5, Conclusion summarizes the present study and discusses the findings
of this research. It provides a discussion of the conclusions that can be obtained from the
present study by comparing them with those of the previous research. The chapter ends
with the limitations of the study and the suggestions for further research.



CHAPTER TWO
LITERATURE REVIEW
2.1. INTRODUCTION

This chapter gives a literature review regarding the present study. Lexicography
and its subfields are explained, and dictionaries and dictionary types are clarified. Further,
previous research on dictionary use is discussed. At the end of the chapter, general

information about Generation Z is given.
2.2. LEXICOGRAPHY: THEORY AND PRACTICE

Lexicography is a combination of “lexico”, which means word or speech, and
“graphy” which means writing. As an intricate and dynamic discipline, lexicography
encompasses a broad spectrum of activities and academic pursuits. From the meticulous
compilation of dictionaries to the intricate study of linguistic developments, lexicography
iIs important in shaping the understanding of language and facilitating effective
communication. Various definitions of lexicography have been put forward by many
researchers.

Lexicography, as per Hartmann and James (1998) in Dictionary of Lexicography,
refers to the professional practice and academic domain focused on dictionaries and
related reference materials. According to Aksan (2007, p. 69), “Lexicography is a branch
of linguistics that aims to present the vocabulary of a language or various languages
comparatively in dictionary form, and it establishes methods and demonstrates the ways
of application for this purpose”. Crystal (2008, p. 278) defined lexicography as the art
and science of dictionary-making in linguistic dictionaries. Users often refer to book-lice
printed publications or electronic equivalents to acquire information. These works
provide users with the data they need when communicating, taking action, interpreting a
situation, or enriching their cognitive processes (Fuertes-Olivera & Bergenholtz, 2011).
Bergenholtz (2016) discussed and defined lexicography in several ways in his work, and
then made the dictionary definition in two different ways.

1. Lexicographical reference work is a resource that can be consulted when

assistance is needed in text comprehension, text production, or translation. It



provides dictionary entries related to specific topics or language elements,
including single words or word combinations, and may also contain numerous
external texts.

2. Lexicographical reference work is a dictionary compilation consisting of multiple
dictionaries, each associated with original dictionary definitions, which can be
consulted when assistance is needed in text comprehension, text production, or
translation. It provides dictionary entries related to specific topics or language
elements, including single words or word combinations, and may include various

external texts.

Lexicography can be divided into two branches: dictionary compilation which
focuses on research, definition, and presentation of lexicographical content, and
dictionary studies, which deal with dictionary history, typology, criticism, and usage
(Boz, 2015). Thus, it can be divided into two fundamental parts (Alberts, 2001):

1. The theoretical aspect, which consists of (a) the overarching principles of the
applied science and (b) the theoretical principles that underpin both general and
expert usage principles; and

2. The practical aspect, which involves the applied science of creating and editing

dictionaries.

Lexicography is a growing branch with a practical branch (dictionary-making)
and a theoretical branch (dictionary research) (Hartmann, 2001). Hartmann and James

(1998) illustrated this distinction as follows (See Figure 2.1).

Lexicography

dictionary—maki:g dict?onaryresearch
theo_.r\i: practice:
- 4 4 A & > LY
history| |typology || criticism | |use fieldwork | | description| | presentation
Aspects of dictionary research Aspects of dictionary-making

Figure 2.1. Lexicography: Theory and Practice (taken from Hartmann and James 1998, p. 86)



2.2.1. Practical Lexicography

In the past, lexicography was commonly associated exclusively with the practical
aspect of creating dictionaries, often referred to as the ‘art and craft’ of dictionary making
(Landau, 1989). Kocaman (1998) defines dictionary preparation as the process of
carefully observing, collecting, and organizing lexical units and word combinations from
multiple languages, followed by the selection and description of the gathered content. In
this part of lexicography, dictionaries are created, organized, reviewed, and presented to
users based on newly established principles and methods derived from theoretical studies

in response to identified needs (Kahraman, 2016).
2.2.2. Theoretical Lexicography

Theoretical Lexicography can be also called metalexicography. This is separated
from the practical part because it is personalized. The concept of metalexicography
emerged as a result of Hausmann’s (1998) proposition that research or scientific analyses
related to dictionaries should be explained using a different term rather than within the
scope of lexicography. Therefore, metalexicography is a term coined to describe such
studies and analyses about dictionaries separately from the concept of lexicography.
According to his explanation, any research activity that selects dictionaries as the object
of study, regardless of whether the purpose is to create a dictionary, is considered a
metalexicographical action (Hausmann & Wiegand, 2003).

Erikli (2019) states that lexicographical research encompasses not only completed
works, but also all ongoing, unfinished, or canceled projects in this field, making them an
integral part of this research. Lexicographical studies are one of the research areas that
emerged as a necessity in the development process of language (Karadiiz, 2009). In
theoretical lexicographical studies, dictionaries are examined in all aspects,
encompassing history, theory, usage, and criticism of the dictionary. Wiegand (1983) has
shed light on the scope of dictionary studies, defining its domain, and contributing to the
current understanding of its development (See Figure 2.2).
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Figure 2.2. Areas of Investigation in Metalexicography (taken from Smit, 2002, p. 293)
2.3. RELATED TERMS
2.3.1. Lexicology versus Lexicography

“Lexicology is a term used in semantics for all studies related to the words of a
language. It differs from the art and science of creating dictionaries, which is the domain
of lexicographers. Accordingly, dictionary science can be seen as an applied branch of
lexicology” stated Crystal (2008, p. 278). Akalin (2010) described lexicology in a similar
manner. According to him, “Dictionary science represents the applied branch and subfield
of lexicology, which is a scientific field directly encompassing lexicology; it signifies the
science and art of dictionary preparation and writing” (p. 164).

The development of words and their relationships (synonymy, antonymy,
homonymy, etc.) is the subject of study in word science. Lexicography, on the one hand,
benefits significantly from the information produced by word science while creating

dictionaries (Baskin, 2014). Lexicology, on the other hand, seeks to explain the
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arrangement and purpose of the vocabulary, while also predicting the creation of fresh
word components using the language’s organized and structural standards (Motos, 2011).
In the early stages of lexicography, what it entailed, where it should be positioned, and
its relationship with other fields of study have not been fully clarified (Motos, 2011). For
instance, the terms lexicography and lexicology are often confused or used
interchangeably. Lexicography and lexicology are the branches of linguistics that
examine the functioning of lexical elements in language and their relationships with other
linguistic elements and usage contexts (Bing6l, 2006).

Crystal (2008) explains lexicology in his book as a term used in semantics for the
overall study of a language’s vocabulary (including its history). It is distinguished from
lexicography, which is the art and science of dictionary-making, carried out by
lexicographers. Although Crystal may have a discourse that does not strongly distinguish
between these two areas, there are indeed distinct differences between lexicology and
lexicography. Lexicology is mostly a process-focused theoretical field of study.
Lexicography, on the other hand, is a more practical discipline (Yildirim, 2018). A
lexicologist focuses on the limited and optional aspects of words such as their form,
meaning, origin, and various variations. In contrast, a lexicographer deals with the entries.
Word scientists address or prepare categories for both large and small word formations,
whereas lexicographers select and work categories that are necessary for a dictionary in
their works (Magay, 2000).

To sum up, lexicology is concerned with the theoretical study of words while
lexicography is the practical application of that knowledge to create dictionaries and
language reference materials. Lexicology informs lexicography by providing the

theoretical basis for understanding words and their relationships within a language.
2.3.2. Terminology and Terminography

In terms of its goals, terminology is similar to lexicography as it shares the dual
purpose of gathering comprehensive data about a language’s vocabulary while also
offering information, and occasionally even guidance, to users of that language (Alberts,
2001). Terminology pertains to a specialized set of words, known as terms, that share a
common subject matter and therefore exhibit a certain consistency and involves the

creation of structured dictionaries (Sager, 1990). In other words, terminology is a set of
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processes that have developed around the formulation of terms, their compilation and
elucidation, and ultimately their presentation through various printed and electronic
media (Sager, 1990). Although terminology is now acknowledged as a distinct
interdisciplinary field of study, its strong connections to linguistics continue to emphasize
the significant influence of linguistic principles within term formation (Skujina, 2008).
Beginning with the late 1960s, there was a declaration that terminology had evolved into
an autonomous, interdisciplinary field of study where a specific term became the subject
of scientific exploration (Skujina, 2008). In this context, the term “terminology science”
emerged as a favored synonym for the term “terminology”. (Skujina, 2008).

Terminography is a specialized branch of lexicography that focuses on the
compilation and organization of terminology from various subject areas, including
technical and scientific fields (Fuertes-Olivera & Tarp, 2014). This involves creating
specialized dictionaries known as "technical dictionaries” to catalog the vocabulary
specific to a particular subject or domain, such as physics, mathematics, biology, and
chemistry, as well as non-technical domains like sports or music (Alberts, 2001). In
essence, terminology refers to the specific vocabulary associated with a subject,
encompassing the collection of words and phrases used within that particular field.

In the Dictionary of Language and Linguistics (Traut & Kazzazi, 1996),
terminology is defined as “a set of defined technical terms used within a scientific system,
distinguished from everyday language usage by its exact definitions within a particular
system”. In the field of terminology, it is crucial to convey the conceptual meaning of a
term using standardized language to enable exact communication. As stated by Alberts
(2001), one of the primary goals of practical terminological work, known as
terminography, is to structure the conceptual systems within specific subject areas. In
contrast, general lexicography focuses on documenting the vocabulary of a standard
language in dictionaries (Cluver 1989). Terminography, on the other hand, emphasizes
meeting the informational needs of dictionary users in specific and defined areas of
human activity, often within certain subject fields, subcategories, or domains (Alberts,
2001). Figure 2.3 illustrates a comparison between terminological lexicography, which is

also known as terminography, and general lexicography.
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TERMINOLOGICAL LEXI(TU("-RAPII\\ / GENERAL LEXICOGRAPHY
From concept 1o lerm Orientation of compiler From word o sense
Computational database Compiling method Small-scale database
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Figure 2.3. Terminological Lexicography Versus General lexicography (taken from
Hartmann & James, 1998, p. 139)

2.4. DICTIONARY AND TYPES OF DICTIONARY

As in lexicography, it is not possible to describe dictionaries exclusively. Since
dictionaries vary within themselves, it is more accurate to define each dictionary
according to its respective expertise. When the first international handbook of
lexicography was published, the dictionary was defined as “a systematic arrangement of
socialized language forms compiled from the speech habits of a specific speech
community and interpreted by the author in a way that the qualified reader will understand
the meaning of each separate form” (Zgusta, 1971, p. 17). Aksan (2007) provided a
general definition for dictionaries. He remarked, “It is a vocabulary book that presents
the lexicon of a language (or multiple languages) with their pronunciations and spellings,
showing the meanings and various usage of independent lexical units along with the word
elements they form with other elements” (2015, p. 89).

A dictionary is a work that presents, defines, explains, or provides equivalents in
another language for all the words and expressions of a language, specific words in a
particular field, or the words and expressions used in a certain period, arranged in
alphabetical order (Kahraman, 2016). It is a treasure trove of information for language

learners providing them with vocabulary, meanings, pronunciation, parts of speech,
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collections, and structures. It encompasses a wide range of details, including etymology
and usage examples, offering detailed information (Nakamura, 2000). A general
dictionary provides details regarding various aspects of a word, which may include
spelling, pronunciation, definition, syllable breakdown, translation equivalent, derived
forms and compounds, grammatical classification, meanings, usage examples, references
to related entries, visual aids, word origins, historical context, and information sources.
These dictionaries, as highlighted by Cluver (1989), focus primarily on individual words
rather than broader topics.

Dictionaries are apart from each other, and this makes different types of
dictionaries. One of the most significant developments in lexicography in recent years
has been its focus on the user. Different users have various reasons for using dictionaries,
and dictionaries should address the needs of these users (Nielsen, 2013). Many different
researchers have categorized various types of dictionaries. One of the first attempts to
categorize dictionaries was made by Zgusta in 1971. After this classification, some
developments led to a great development in lexicography (Bektas, 2017). The remarkable
progress in information technology and the advancement of scientific knowledge have
significantly expanded the diversity of dictionaries. This growth is accompanied by an
introduction of various classifications aimed at categorizing and organizing the ever-
expanding array of dictionary types. Atkins and Rundell (2008) made one of these
classifications together. This classification is as follows (pp. 24 — 25):

According to the language:

a) Monolingual dictionary

b) Bilingual dictionary: divided into unidirectional and bidirectional

c¢) Multilingual dictionary

According to the scope:

a) General dictionary containing general language

b) Encyclopedic dictionary containing encyclopedia and cultural material

¢) Terminological dictionary containing specialized terminologies or sublanguages (e.g.,
legal, sports, medical terminology)

d) Dictionary of a specific area of language (synonyms, idioms, or compound verbs)
According to the size:

a) Standard (or university) dictionary
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b) Pocket dictionary
c¢) Handheld dictionary
According to the medium:
a) Printed dictionary
b) Electronic dictionary
¢) Web-based dictionary
According to the arrangement:
a) Dictionary arranged from words to meanings (the most common type)
b) Dictionary arranged from meanings to words (directing one word to another with a
related meaning)
According to the users’ languages:
a) Dictionary prepared for a group of users who all speak the same language
b) Dictionary prepared for two distinct groups of speakers
c) Dictionary prepared for language learners worldwide
According to the users’ skills:
a) Dictionary prepared for linguists and other language professionals
b) Dictionary prepared for literate adults
c) Dictionary prepared for school students
d) Dictionary prepared for young children
e) Dictionary prepared for language learners
According to the purpose of use:
a) Dictionary used for decoding (reading) purposes. (Decoding involves understanding
the meaning of a word or translating a foreign text into one’s native language.)
b) Dictionary used for encoding purposes. (Encoding involves using a word correctly,
translating a text from one’s native language to a foreign language, or teaching language.)
(Atkins & Rundell, 2008, pp. 24 — 25).
One of the most prominent and extensively studied categories among these is the
monolingual and bilingual dictionaries. In recent years, in addition to this, comparison
between printed dictionaries and electronic dictionaries has also frequently taken place in

the literature.
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2.4.1. Monolingual versus Bilingual Dictionaries

Of different types of dictionaries, most studies have so far focused on the use of
bilingual dictionaries and monolingual dictionaries. Monolingual dictionaries explain the
meaning of an unknown word in the target language, while bilingual dictionaries provide
the meaning of the word in the native language. Some research indicates that advanced-
level L2 learners tend to prefer monolingual dictionaries (Battenburg, 1991). However,
Lew (2004) contended that monolingual dictionaries come with certain limitations,
including definitions that might be overly challenging for comprehension. Learners might
also overlook crucial details, like semantic restrictions of words, due to their inability to
grasp the foundations of words, and the grammatical structure can be complex. Also, he
noted that even highly advanced learners preferred bilingual dictionaries (Lew, 2004).

English monolingual dictionaries can serve as a valuable reference tool for
learners, offering a wide range of information about the language. This includes word and
phrase meanings, spelling and pronunciation, word stress, parts of speech, grammar
details, contextual usage, synonyms, antonyms, and the word’s register, among other
things (Koca, Pojani & Cicko, 2014). A monolingual dictionary can aid learners in
working autonomously and fostering English thinking by providing explanations of
meanings, outlining a word’s grammatical characteristics, and demonstrating the word’s
meaning and its syntactical usage through real-world language examples.

Bilingual dictionaries are divided into two types: one-way and two-way. One-way
dictionaries include word lists either from a foreign language to the native language or
from the native language to a foreign language. Two-way dictionaries, on the other hand,
contain two separate word lists, one for translation from the foreign language to the native
language and the other from the native language to the foreign language (Tarp, 1995).
According to Hayati (2006), bilingual dictionaries appear to provide students with a sense
of certainty through concrete answers. They provide valuable assistance for both
understanding and producing language, are efficient in terms of time, and are user-

friendly for students and individuals (Koca et al., 2014).
2.4.2. Printed versus Electronic Dictionaries

The assistance offered by all types of dictionaries to the learners in their field is
different. Dictionaries are in a stable relationship with the preparers and users due to their
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preparation (Boz, 2015). Schryver (2003) has considered a single criterion for classifying
dictionaries, which is the access method to dictionaries. Accordingly, dictionaries are
categorized into five main types: traditional paper dictionaries, handheld dictionaries,
machine dictionaries such as CD-ROMs, intranet dictionaries, and internet dictionaries
(electronic dictionaries) (Altuwairesh, 2021). When we narrow these dictionaries down
into two broad groups, we can generally divide dictionaries into printed dictionaries and
electronic dictionaries. Printed dictionaries and electronic dictionaries are often compared
with regard to both their functions and their effects on language learning.

Schryver (2003) listed the advantages of printed dictionaries as reassuring,
symbolic value, best for the eyes, durability, no requirement plugged into anything,
nothing is plugged into it, and so on. As to the disadvantages of electronic dictionaries,
Levy and Steel (2014) remarked, “Among the problems of electronic dictionaries are
being not aware of what resources are available, how to access them, and how to use them
effectively” (p. 14). In contrast to electronic dictionaries, the advantage of paper
dictionaries is that they provide easy access to where resources are. Both paper and
electronic dictionaries have their own advantages and disadvantages, but with the
increasing use of technology, the use of paper dictionaries has declined compared to
electronic dictionaries (Liu and Lin, 2011). The most significant factor in making this
distinction is the method of accessing information. With the emergence of electronic
dictionaries, user preferences have gradually but significantly transformed the dictionary
scene and dictionary usage worldwide. As a result, researchers, scholars, and language
educators worldwide have shown increased interest in the field of dictionary research
(Chen, 2010).

An electronic dictionary, often abbreviated as ED, encompasses various electronic
resources providing information on word spelling, definitions, and usage. This category
includes tools like spell-checkers within word processing software, devices capable of
scanning and converting printed text, online teaching materials’ glossaries, and digital
renditions of reputable printed dictionaries (Nesi, 2000). Lehr (1996) introduced a more
persuasive two-step technical and meta-lexicographic typology for electronic
dictionaries, as illustrated in Figure 2.4. In the first step, electronic dictionaries are
categorized based on technical factors, primarily distinguishing between online and

offline dictionaries. The offline category is further divided into pocket electronic
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dictionaries (PEDs) and personal computer (PC) dictionaries. The PC dictionaries are
subsequently subcategorized into CD-ROM, floppy disk(s), and other types of
dictionaries (Schryver, 2003). Based on the information provided above, the concept of
electronic dictionaries used in this research encompasses all types of online and offline

dictionaries mentioned and illustrated.

Electronic dictionaries

Technical evaluation

Offline dictionaries
PC dictionaries
Pocket electronic ! Floppy o
dictionaries (PEDs) CD-ROM disk(s) Other Online dictionaries

Based on a paper
New development
Innovative

(Meta)lexicographic evaluation

Figure 2.4. Electronic-Dictionary Typology (taken from Lehr, 1996, p. 315)
2.5. DICTIONARY RESEARCH ON STUDENTS OF ENGLISH

Dictionary use among students of English is a well-researched area that sheds
light on how learners utilize these linguistic tools, their preferences, and the impact on

language acquisition. Most early studies as well as current work focused on English
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language learners’ preferences concerning the language of a dictionary, that is,
monolingual and bilingual dictionaries. For instance, Tomaszczyk (1979) marked the
initial investigation into the dictionary requirements of English language learners. Among
the 449 participants, there was an expressed interest in word meanings, spelling, and
grammatical information. Interestingly, they showed a greater preference for bilingual
dictionaries over monolingual ones, despite perceiving bilingual dictionaries as having
lower content quality and reliability. The study also revealed a decline in dictionary use
as language proficiency increased, but even advanced learners occasionally resorted to
using bilingual dictionaries. Laufer and Kimmel (1997) conducted a study revealing that
students, especially those learning English as a foreign language, regularly turned to
dictionaries as part of their learning process. This study emphasized the popularity of
bilingual dictionaries among the learners, indicating a need for linguistic support when
grappling with an unfamiliar language (Laufer & Kimmel, 1997). Likewise, Tono (2003)
found that many learners preferred bilingual dictionaries when encountering unfamiliar
words in their second language. This preference stems from the convenience of bilingual
dictionaries, which provide translations that can be particularly useful for beginners
(Tono, 2003). In a recent study on the sub-strategies employed by English major students
from Saudi Arabia when utilizing dictionaries, Alhatmi (2019) found that learners
favored the bilingual English-Arabic dictionary due to its features they liked such as the

ease of use.

While dictionaries remain a popular resource, the preference for dictionary types
has evolved with technological advancements. There have been numerous studies to
investigate English learners’ preferences regarding electronic dictionaries and printed
dictionaries. Lew and Schryver (2014) explored the impact of the digital revolution on
lexicography, focusing on the viewpoint of dictionary users and noted that in the
information age, the role of dictionaries was evolving, and user behavior patterns were
shifting. Another study by Huang (2007) on Chinese EFL learners highlighted a shift
towards electronic dictionaries. The results demonstrated that learners favored electronic
dictionaries due to their user-friendly features, such as searchability and pronunciation
guides, thus reflecting the digital age’s influence on language learning resources (Jian et
al., 2009). Additionally, Tono (2011) investigated the potential of online dictionaries for

language learners. These resources offer advantages such as real-time updates and
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multimedia elements that can significantly enhance the language learning experience. It
IS a testament to the dynamic nature of dictionary use, which adapts to the evolving
technological landscape (Tono, 2011). Lo (2015) also uncovered that students tended to
use online dictionaries more frequently due to their accessibility. According to the
medium of a dictionary, the recent research by Alhatmi (2019) found that English major
students preferred electronic dictionaries due to being free, portable, and easy to use. The
above studies suggest that the digital era has ushered in a new era of dictionaries, notably

online dictionaries.

The previous research on dictionary use also focused on other points. For instance,
Yamashita (2012) displayed that students used dictionaries most frequently for reading
and writing tasks, emphasizing the practical value of dictionaries in language learning.
Likewise, according to Alhatmi (2019), English learners used their dictionaries mainly to
understand new words while reading. Last but not least, Barfield (2003) found that
learners who developed a habit of using dictionaries were more likely to exhibit better
language proficiency. These findings underline the role of dictionaries as integral
components of language learners’ routines and the potential benefits of fostering a habit
of dictionary use. Furthermore, Chen’s study (2003) revealed that students generally hold
positive attitudes toward dictionaries, viewing them as helpful tools for language
learning. As this favorable perception can contribute to more effective language
acquisition, it highlights the importance of instilling a positive attitude towards dictionary

use in learners.
2.6. GENERATION Z

Generation Z is the demographic cohort that comes after the Millennials and
before the Alpha Generation. It is popularly known as ‘zoomer’. Researchers and popular
media consider the mid and late 1990s to be the beginning of birth years and the early
2010s to be the end of birth years (Nielsen Total Audience Report, 2017; see Figure 2.5.).
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»GenZ

Born '95-2012
Currently age 7-24

= Millennials/Gen Y
Born '80-'94
Currently age 25-39
= Gen X
Born '65-'79
Currently age 40-54
Baby Boomers

Born '46-64
Currently age 55-73

Greatest Generation

Born "45 & before
Currently age 74+

Figure 2.5. Generation Typology (taken from Consultany.uk, 2015)

Mishra et al. described Generation Z as follows: “Another point where
Generation Z, which also holds materialistic views, differs from other generations is their
ability to quickly acquire information, analyze it, and provide commentary on the subject”
(2012, p. 97). The age range of Generation Z varies from researcher to researcher.
Generation Z, born in the age of technology (children born in 2000 and beyond), is seen
as the digital generation (Erten, 2019). This generation, born after 1995, is still to come
into the workforce but tends to be digital natives, fast decision makers, and highly
connected (Consultancy.uk, 2015) as well as tertiary level learners in a uniquely dynamic
way (Dauksevicuite, 2016). Rothman (2016) mentioned in his study that Generation Z
was born roughly between 1995 and 2010. Generation Z born in the 1990s and brought
up in the 2000s, is experiencing the most significant changes of the century, and living in
a world characterized by the web, the internet, smartphones, laptops, easily accessible
networks, and digital media (Singh & Dangmei, 2016).

Some scholars offer a broad description, defining Generation Z as individuals
born in the 1990s and brought up in the 2000s, a period marked by transformative shifts
due to the prevalence of the internet, smartphones, laptops, easily accessible networks,
and digital media (Tulgan, 2013). With the advent of technology, students of Generation
Z have increasingly turned to the use of electronic dictionaries, and in the literature, one
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can find many studies that have investigated students’ preferences in this regard (Can &
Deniz, 2016; Kaplan & Yildiz, 2018; Taylor & Chan, 1994). They are also seen as
individualistic, self-motivated, more demanding, driven by material acquisition, and may
exhibit a sense of entitlement. Some of the nicknames for this generation include
Generation 2020, Internet Generation (1Gen), Digital Natives, Screensters, and Zeds. This
generation is adept at using technology and prefers social media as their primary means
of communication rather than direct interpersonal contact. They are the first generation
to be born into a world that has always had access to the internet and is globally
interconnected. (Rothman, 2016). Ernst and Young (2016) surveyed 3200 Generation Z
individuals and described their characteristics; online and personalized, entrepreneurial

and self-sufficient, tenacious, and skill-focused.
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CHAPTER THREE
METHODOLOGY
3.1. INTRODUCTION

The aim of the present study is to investigate the dictionary culture of Generation
Z students of English at the university level. More specifically, this thesis explores the
behaviors and attitudes of Turkish university preparatory-class students towards
dictionaries. The current chapter provides information about the general methodology of
the research reported in the present thesis. The subsequent sections will give a
comprehensive explanation of the various stages involved in this quantitative research.
The material used in the research, the participants, and the data collection procedure will

be described in detail in this chapter.
3.2. DATA COLLECTION TOOL

This study is based on a survey study to investigate the behaviors and attitudes of
Generation Z towards dictionaries. A questionnaire survey was used to collect the data
for the present research. It consisted of two parts: multiple-choice questions adapted from
Hartmann (1999) and a 5-point Likert-scale questionnaire (Appendix 1).

Participants were requested to indicate their responses by selecting the option that
best reflected their viewpoints. For items 3, 8, 10, 14, 16, and 17, it was stated that
students may select more than one option. For the Likert scale, a 5-point scale (i.e.,
strongly disagree, disagree, neither disagree nor agree, agree, strongly agree) was given
to students, and they were asked to choose the most appropriate point. The questionnaire
totally consisted of 43 items, including age, gender, and department. The first 17 items
included multiple-choice questions. The rest of the questions (23 items) were the Likert
scale statements.

Each question was carefully selected to assess the viewpoints of students
regarding dictionaries, as well as to evaluate and compare the perspectives of Generation
Z pertaining to both print and electronic dictionaries. The first ten items were chosen to
measure students’ perspectives on printed dictionaries. The items 3, 5 and 6 were planned

to determine whether students use different types of printed dictionaries. Items 9 and 10
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were organized to evaluate the information about the appendix part of the dictionaries.
Item 11 was designed to assess the knowledge of the phonetic alphabet. Items 12, 13, 14,
15, 16, and 17 were specifically formulated to assess the perspectives of students
regarding electronic dictionaries. As for the 5-point Likert scale, 23 statements were
designed to gain insights into the dictionary habits of Generation Z students of English in
general.

3.2.1. Reliability of the Instrument

The reliability analysis of the questions and statements in the research scale was
made according to Cronbach’s o coefficient. As a result of the analysis, Cronbach’s o
coefficient for the first part of the survey (17 items) was found as 0.73. For the second
part of the survey (23 items), it was found as 0.95. The reliability coefficients were found
to be high; thus, the scale used to measure the dictionary culture of Generation Z can be

considered a reliable scale.
3.3. PARTICIPANTS

In this study, 112 students participated in the questionnaire survey. Students from
four departments (i.e., American Culture and Literature, English Language and
Literature, English Language Teaching, Translation, and Interpreting) of Ataturk
University participated in this study. The participants of the study consist of 74 female
and 38 male students. The frequency distribution by gender of participants is given in
Figure 3.1.
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Figure 3.1. Frequency Distribution by Gender of Participants

When evaluated in terms of age, all participants are in the Generation Z age range.
The vast majority of participants (107 individuals) are between the ages of 18-21. Only 5
participants are between the ages of 22-25. The frequency distribution by age of the

participants is given in Figure 3.2.
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Figure 3.2. Frequency Distribution by Age of Participants

The study was conducted with the students of Generation Z who study at the

departments whose language of instruction is English at Atatiirk University in Erzurum /
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Turkey. As a result, the survey was applied to preparatory-class students studying in four
different departments of Atatiirk University in Turkey: American Culture and Literature,
English Language and Literature, English Language Teaching, Translation, and
Interpreting. The frequency distribution by the department of the participants is given in

Figure 3.3.
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Interpreting

Figure 3.3. Frequency distribution by department of participants

In brief, as seen in Table 3.1, 66.1% of the Generation Z students participating in
the research are female, and 33.9% are male. In terms of age, 95.5% of the participants
were between the ages of 18-21, and 4.5% of them were between the ages of 22-25. In
terms of the department, it was determined that 28.6% of the students studied American
Culture and Literature, 20.5% English Language and Literature, 23.2% English Language

Teaching, and 27.7% Translation and Interpreting.
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Table 3.1. The Sociodemographic Characteristics of the Participants

Valid Frequency Percent
Gender

Female 74 66,1
Male 38 33,9
Age

18-21 107 95,5
22-25 5 4,5
Department

American Culture 32 28,6
and Literature

English Language 23 20,5
and Literature

English Language 26 23,2
Teaching

English Translation 31 27,7
and Interpreting

Total 112 100,0

3.4. DATA COLLECTION PROCEDURE AND DATA ANALYSIS

The data for this study were gathered from a sample of participants enrolled in
preparatory classes. Specifically, all students were preparatory class students at the
School of Foreign Languages when the questionnaire was administered. Before the data
collection, written permission for the application of the research was received from the
School of Foreign Languages (Appendix 2). At the beginning of the survey, there was a
background information section. In this section, it was stated that the participation in this
survey is completely voluntary. In addition, Ethics Committee Approval was obtained
from the Atatiirk University Social and Human Sciences Ethics Committee (Appendix 3).

Online methods (i.e., Google Survey) were employed for questionnaire
distribution to maximize the response rate and minimize potential biases. The

questionnaire was prepared in Turkish, which is the student’s native language, and was
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made based on considerations of question comprehensibility and the potential for
enhanced data accuracy when utilizing the participants’ native language. The content of
the survey was designed to be understandable and simple. The estimated time for its
application was approximately 15 minutes.

The validity of the questionnaire used in this study was evaluated through certain
considerations to ensure that it accurately measured the intended constructs and provided
meaningful results. First of all, a comprehensive literature review was conducted to
ensure that the questionnaire items were grounded in established knowledge related to
the research topic. Secondly, the questionnaire was reviewed by subject-matter experts in
the field to assess the relevance and completeness of the questions. Furthermore, during
the development of the questionnaire, efforts were made to ensure that the questions
appeared relevant and clear to the study participants.

The data obtained from the survey was recorded in the SPSS program. In the
analysis of the data, descriptive statistics such as frequency distributions, percentages,
averages, standard deviation values of the answers given by the participants, reliability
analyses of the instrument, and some demographic characteristics were tested through the
SPSS 25.0 (IBM SPSS 25.0 Corp. Inc) program.

3.5. CONCLUSION

In this chapter, the data collection tool, the participants, and the data collection
procedure were tried to be described in detail. By highlighting behaviors and attitudes of
the participants, the study aimed to shed light on the complex dynamics of dictionary
culture among Generation Z.

In the following section, the results of quantitative data will be presented in

parallel with the research questions and also demonstrated in tables.
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CHAPTER FOUR
RESULTS
4.1. INTRODUCTION

This thesis aims to examine the dictionary culture of Generation Z students of
English in Turkey at the university level. Relatedly, the following research questions will
be answered with the findings obtained from data analysis:

o How are the behaviors and attitudes of Generation Z students towards printed
dictionaries?

o How are the behaviors and attitudes of Generation Z students towards
electronic dictionaries?

o How are the behaviors and attitudes of Generation Z students towards

dictionary use in general?

In the current chapter, the results are presented under three subsections parallel
with the research questions. The first analysis is for the behaviors and attitudes of
Generation Z students towards printed dictionaries; the second one is for their behaviors
and attitudes towards electronic dictionaries, and the third is for their behaviors and
attitudes towards dictionary use in general. The results are displayed in tables for a better
understanding.

4.2. THE BEHAVIORS AND ATTITUDES OF GENERATION Z STUDENTS
TOWARDS PRINTED DICTIONARIES

Based on the first research question of the present study, the results obtained from
data analysis are presented as follows:
To the question When did you start using a printed dictionary?, 60.2% of the students
stated at primary school, 32.1% stated at secondary school, 4.5% stated at high school,
and 2.7% stated at university.
To the question When did you purchase your first printed dictionary? 62,5% of the
students answered at primary school, 33,0% answered at secondary school, 2,7%

answered at high school, and 1,8% answered at university.
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To the question in which more than one option can be selected, What kind of printed
dictionaries do you own?, a great majority of the informants stated that they had bilingual
dictionaries (92,9%), and the informants also stated that they had monolingual
dictionaries (37,5%), dictionaries of idioms (28,6%), thesaurus (12,5%), encyclopedic
dictionaries (8,0%), dictionaries of concepts (2,7%), and special subject dictionaries
(1,8%).

To the question How many printed dictionaries do you own? 31,3% of the learners
answered 2, 25,9% answered 1, 17,9% answered 3, 16,1% answered more than three, and
8,9% answered none.

To the question What type of printed dictionaries do you usually use?, the majority of the
participants responded bilingual dictionaries (72,3%), and the others answered
monolingual dictionaries (21,4%), special subject dictionaries (2,7%), thesaurus (1,8%),
encyclopedic dictionary (0,9%), and other dictionaries (0,9%).

To the question Which type of printed dictionary is more useful in your opinion?, 50% of
the learners answered bilingual dictionary, 46,4% answered monolingual dictionary,
1,8% answered thesaurus, and 1,8% answered encyclopedic dictionary.

To the question Why did you buy the most recent printed dictionary you own?, 50,9%
responded because my teacher suggested it, 21,4% answered as a result of my own
research, 17,9% answered [ couldn’t remember, 6,3% answered other reasons, 2,7%
answered recommended by a friend or relative, 0,9% answered as a result of an
advertisement.

To the question in which more than one option can be selected, What are your priorities
when choosing a printed dictionary?, 82.1% of the participants reported that they pay
attention to the suitability for their needs, 42% considered the number of words 39.3%
answered the number of sample sentences given for the word, 39.3% answered being
affordable, 24.1% answered the reputation of the publisher, 18.8% answered suitability
to carry.

To the question Have you ever read front-matter guidance notes in order to know how to
use your printed dictionary/ies?, 51,8% answered yes, and 48,2% answered no.

To the question Have you ever used the information in the appendices of your printed
dictionary/ies?, 60,7% answered yes, and 39,3% answered no.
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To the question Do you know how to read the International Phonetic Alphabet (IPA)?
69,6% of the participants answered yes, 30,4% answered no.
The answers given to the questions regarding the behaviors and attitudes of

Generation Z students towards printed dictionaries are also demonstrated in Table 4.1.

Table 4.1. Findings About the Behaviors and Attitudes of the Generation Z Students

Towards the Printed Dictionaries

Frequency Percent
When did you start using a at primary school 68 60,7
printed dictionary? at secondary school 36 32,1
at high school 5 4,5
at university 3 2,7
When did you purchase your at primary school 70 62,5
first printed dictionary? at secondary school 37 33,0
at high school 3 2,7
at university 2 1,8
What Kkind of printed monolingual dictionaries 42 37,5
dictionaries have you had so bilingual dictionaries 104 92,9
far? thesaurus 14 12,5
(You can select more than encyclopedic dictionaries 9 8,0
one option) special subject dictionaries 2 1,8
dictionary of idioms 32 28,6
dictionary of concepts 3 2,7
How many printed none 10 8,9
dictionaries do you currently one 29 25,9
have? two 35 31,3
three 20 17,9
more than three 18 16,1
What type of printed monolingual dictionaries 24 21,4
dictionaries do you usually bilingual dictionaries 81 72,3
use? thesaurus 2 1,8
encyclopedic dictionary 1 0,9
special subject dictionary 3 2,7
other dictionaries 1 0,9
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Which type of printed monolingual dictionaries 52 46,4
dictionary is more useful in bilingual dictionaries 56 50,0
your opinion? thesaurus 2 1,8
encyclopedic dictionary 2 1,8
Why did you buy the most because my teacher 57 50,9
recent printed dictionary suggested it
you own? recommended by a friend or 3 2,7
relative
as a result of my own 24 214
research
as a result of an 1 0,9
advertisement
I couldn’t remember 20 17,9
other reasons 7 6,3
What are your priorities pay attention to the 92 82,1
when choosing a printed suitability of my needs
dictionary? the number of words 47 42,0
(You can select more than the number of sample 44 39,3
one option) sentences given for the
word
being affordable 44 39,3
the reputation of the 27 24,1
publisher
suitability to carry 21 18,8
Have you ever read front- yes 83 51,8
matter guidance notes in no 29 48,2
order to know how to use
your printed dictionary/ies?
Have you ever used the yes 68 60,7
information in the no 44 39,3
appendices of your printed
dictionary/ies?
Do you know how to read the yes 78 69,6
International Phonetic no 34 30,4

Alphabet (IPA)?
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To sum up, most of the participants mentioned that they started using printed
dictionaries in their primary school years and got their first printed dictionaries during
that time. Additionally, most of the students stated that they had two printed dictionaries
and that when purchasing printed dictionaries, they preferred bilingual ones. They also
mentioned that they purchased their most recent printed dictionaries because their
teachers recommended them and that while choosing dictionaries, they primarily paid
attention to the suitability of their needs. More than half of the students stated that they
read the appendices section in printed dictionaries. In addition, most students mentioned
that they knew how to read the International Phonetic Alphabet (IPA). Generally, the
results suggest that students rely heavily on printed dictionaries, especially bilingual and
monolingual dictionaries, and consider these resources valuable for their language
learning. Teachers play a significant role in influencing their choices. Additionally, there
Is a substantial interest in additional resources, such as idiomatic, thesaurus, and

encyclopedic dictionaries, indicating diverse language needs among students.

4.3. THE BEHAVIORS AND ATTITUDES OF GENERATION Z STUDENTS
TOWARDS ELECTRONIC DICTIONARIES

The results obtained from data analysis based on the second research question of
the present study are presented as follows:
To the question Do you use an electronic dictionary? 99,1% of the students answered
yes, and 0,9% answered no.
To the question What kind of dictionary do you use as an electronic dictionary? the great
majority of the informants responded a bilingual dictionary (75,9%) rather than a
monolingual dictionary (24,1).
To the question in which more than one option can be selected, Which electronic
dictionary platform do you use the most? 38,4% preferred Google Translate, 15,2% chose
Yandex Translate, 52,7% favored Oxford Learner’s Dictionary, 80,4% opted for Tureng,
50,9% went with Cambridge Dictionary, 29,5% selected Longman Dictionary, 1,8%
indicated Collins Online Dictionary, 4,5% answered Dictionary.com, and 8,1% cited
another online platform.
For the statement, The most important reason why I use an electronic dictionary is ...,

53,6% of the students selected quick access to information, 25,9% selected being able to
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hear the pronunciation of a word, 17,0% selected to reach the right meaning, and 3,6%
selected being constantly updated.
For the statement in which more than one option can be selected, When using an
electronic dictionary, | pay attention to ..., participants chose whether the pronunciation
of the word is included (85,7%), and example sentences (60,7%), being used without the
internet (30,4%), word count (28,6%), that the word can be pronounced in more than one
accent (54,5%), and its popularity (16,1%).
For the statement in which more than one option can be selected, | use electronic
dictionaries while ..., 81,3% of students selected reading textbooks or academic articles,
25,0% selected reading for fun, 83,0% selected writing (working on writing assignments),
84,8% selected translating (working on translation assignments), and 17,0% selected
playing word games.

The answers given to the questions regarding the behaviors and attitudes of
Generation Z students towards electronic dictionaries are also demonstrated in Table 4.2.

Table 4.2. Findings About the Behaviors and Attitudes of the Generation Z Students
towards the Electronic Dictionaries

Frequency Percent
Do you use an electronic yes 111 99,1
dictionary? no 1 0,9
What kind of dictionary do a monolingual dictionary 27 24,1
you use as an electronic a bilingual dictionary 85 75,9
dictionary?
Which electronic dictionary Google translate 43 38,4
platform do you use the most?  Yandex translate 17 15,2
(You can select more than one Oxford Dictionary 59 52,7
option) Tureng 90 80,4
Cambridge Dictionary 57 50,9
Longman Dictionary 33 29,5
Collins Dictionary 2 1,8
dictionary.com 5 4,5

another online platform 9 8,1
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Table 4.2. (Continued)

The most important reason quick access to information 60 53,6
why 1 wuse an electronic being able to hear the pronunciation of 29 25,9
dictionary is ... a word
to reach the right meaning 19 17,0
being constantly updated 4 3,6
When using an electronic whether the pronunciation of the word 96 85,7

dictionary, I pay attention to is included

example sentences 68 60,7
(You can select more than one being used without internet 34 30,4
option) word count 32 28,6
that the word can be pronounced in 61 54,5

more than one accent

its popularity 18 16,1
I use electronic dictionaries reading textbooks or academic articles 91 81,3
while ... reading for fun 28 25,0
(You can select more than one writing  (working on  writing 93 83,0
option) assignments)

translating (working on translation 95 84.8

assignments)

playing word games 19 17,0

Consequently, most of the participants indicated that they used electronic
dictionaries, and that they preferred bilingual ones while using electronic dictionaries.
They stated that they primarily used a bilingual dictionary (i.e., Tureng) on online
platforms. Additionally, they mentioned that quick access to information was the most
important thing for them when using electronic dictionaries, and the pronunciation guide
inclusion in electronic dictionaries was what they paid most attention to. It was also
among the most common responses that they mostly used electronic dictionaries while
translating, writing, and reading. In general, these findings suggest that electronic
dictionaries are widely used among the student population, with quick access to
information and pronunciation being significant factors influencing their choice of
dictionaries. The preferences for specific platforms and the range of activities for which
electronic dictionaries are used also provide important insights into how students

incorporate these tools into their language learning and communication processes.
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4.4. THE BEHAVIORS AND ATTITUDES OF GENERATION Z STUDENTS

TOWARDS DICTIONARY USE IN GENERAL

The results obtained from data analysis based on the third research question of the

study are presented in Table 4.3.

Table 4.3. Findings about the Behaviors and Attitudes of Generation Z Students in

General

Scale
questions

Strongly  Disagree

Disagree

Neither
Disagree
Nor
Agree

Agree

Strongly
Agree

N

Frequency

Standard

Averages  Deviations

I look up

the
pronunciation
of words
when I have
difficulty
reading.

22(19,6)

32,7)

2(1,8)

29(25,9)

56(50)

112

3,84 1,545

While
learning
English,
dictionaries
improve my
skills in that
language.

21(18,8)

3(2,7)

8(7,1)

31(27,7)

49(43,8)

112

3,75 1,504

I prefer
electronic
dictionaries
to avoid
wasting time
using a
dictionary.

24(21,4)

4(3,6)

7(6,3)

21(18.8)

56(50,0)

112

3,72 1,606

Using an
online
dictionary is
more useful
than using a
printed
dictionary.

21(18,8)

7(6.,3)

16(14,3)

25(22,3)

43(38,4)

112

3,55 1,512

I know how I
can use a
dictionary.

20(17,9)

7(6,3)

11(9,8)

42(37.5)

32(28,6)

112

3,53 1,427

I’m learning
new words
while using
monolingual
dictionaries.

23(20,5)

6(5,4)

14(12,5)

32(28,6)

37(33,0)

112

3,48 1,507
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Table 4.3. (Continued)

I try to 22(19,6) 5(4,5) 10(8,9) 47(42,0) 28(25,0) 112 3,48 1,427
decipher the

unknown

word’s

meaning by

looking at the

context.

I believe that  23(20,5)  7(6,3)  12(10,7) 35(31,3) 35(31,3) 112 3,46 1,500
using a

dictionary

will improve

speaking

skills in a

foreign

language.

I am satisfied  17(15,2) 12(10,7) 16(14,3) 39(34,8) 28(25,0) 112 3,44 1,374
with my

ability to use

the

dictionary.

Ialwaysusea 16(14,3) 18(16,1) 19(17,0) 32(28,6) 27(24,1) 112 3,32 1,377
dictionary

while

learning

English.

TLusually use  20(17,9) 14(12,5) 17(15,2) 40(35,7) 21(18,8) 112 3,25 1,379
the dictionary

when reading

and writing.

I think 24(21,4) 14(12,5) 17(15,2) 26(23,2) 31(27,7) 112 3,23 1,513
monolingual

dictionaries

are more

useful in

learning a

new

language.

Using a 23(20,5) 16(14,3) 18(16,1) 24(21,4) 31(27,7) 112 3,21 1,503
bilingual

dictionary is

more

practical.

I remember 18(16,1) 20(17,9) 21(18,8) 28(25,0) 25(22,3) 112 3,20 1,394
the word

better when

using a

bilingual

dictionary.

Looking 20(17,9) 20(17,9) 23(20,5) 19(17,0) 30(25,8) 112 3,17 1,457
through the

printed

dictionary

feels like a

waste of time.
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Table 4.3. (Continued)

I can find 17(15,2) 24(21,4) 24(21,4) 26(23,2) 21(18,8) 112 3,09 1,346
each word

that ’m

looking for in

the

dictionary.

I think a 23(20,5) 17(15,2) 26(23,2) 21(18,8) 25(22,3) 112 3,07 1,438
monolingual

dictionary is

more useful

than a

bilingual one.

I have no 18(16,1) 28(25,0) 22(19,6) 26(23,2) 18(16,1) 112 2,98 1,335
difficulties

using a

dictionary

Sometimes, 21(18,8) 27(24,1) 13(11,6) 36(32,1) 15(13,4) 112 2,97 1,365
there are

words that [

cannot find in

the

dictionaries.

I find the 19(17,0) 34(30,4) 29(25,9) 20(17,9) 10(8,9) 112 2,71 1,204
pronunciation

part difficult

in printed

dictionaries.

When using a  21(18,8) 44(39,3) 32(28,6) 12(10,7) 3(2,7) 112 2,39 0,999
monolingual

dictionary, I

cannot

extract the

meaning of

the word

from the

context.

Ifind usinga 36(32,1) 38(33,9) 23(20,5) 10(8,9) 54,5 112 2,20 1,122
dictionary

boring.

I find it 69(61,6) 33(29,5) 5(4,5) 1(0,9) 4(3,6) 112 1,55 0,909
unnecessary

to use a

dictionary.

Considering the propositions with the highest participation levels based on
frequency average values (out of 5) of the first five propositions; the highest level of
participation among Generation Z students is 3,84 on average for | look at the
pronunciation of words when | have difficulty reading, 3,75 on average for While learning
English, dictionaries improve my skills in that language, 3,72 on average for | prefer

electronic dictionaries to avoid wasting time using a dictionary, on average for 3,55
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Using an online dictionary is more useful than using a printed dictionary, 3,53 on average
for I know how I can use a dictionary. (Table 3). It can be observed that participant
Generation Z students evaluated the proposition with the highest five levels of
participation as agree.

Considering the propositions with the lowest participation levels based on
frequency average values of the first five propositions; the lowest level of participation
among Generation Z students is 1,55 on average for | find it unnecessary to use a
dictionary, 2,20 on average for I find using a dictionary boring, 2,39 on average for When
using a monolingual dictionary | cannot extract the meaning of the word from the context,
2,71 on average for | find the pronunciation part difficult in printed dictionaries, 2,97 on
average for sometimes, there are words that | cannot find in the dictionaries. It can be
observed that participant Generation Z students evaluated the proposition with the lowest
five levels of participants as disagree with the first three statements and neither disagree
nor agree with the remaining two statements.

When considering the propositions other than the ones mentioned above with the
highest and lowest levels of participation in the study, it is observed that the participation
level average of Generation Z students ranges from 3,48 to 2,98. Generally, they
evaluated these propositions as neither disagree nor agree.

In conclusion, the majority of the respondents indicated that they looked at the
pronunciations of words while reading and believed that dictionaries assisted them in
language learning. They preferred using electronic dictionaries to avoid time waste and
found them more beneficial compared to printed dictionaries. Most of them felt confident
in their ability to use dictionaries effectively, rarely encountering situations where they
could not find a word or deduce its meaning from monolingual dictionaries. Additionally,
they did not find using dictionaries boring or unnecessary. Broadly, it appears that
Generation Z students find dictionaries to be valuable resources for language learning but
have varying levels of agreement when it comes to specific aspects of dictionary use and

certain limitations they may encounter.
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4.5. CONCLUSION

In this chapter, the findings from the quantitative research were examined, and
the results of the survey were interpreted to assess the perspectives of Generation Z

students in using English dictionaries.
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CHAPTER FIVE
CONCLUSION
5.1. INTRODUCTION

The power of words is very important for second language learners; therefore, the
use of a dictionary is an indispensable part of second language learning. Since it has
become almost mandatory to learn languages and research other languages in the
developing world, the use of dictionaries has increased accordingly. It provides access to
a huge number of words that have been used in a language. In addition to that, they also
help learners to see the word’s phonetic, pronunciation, and an example sentence while
learning a word. The pace of change in the learning and teaching environment created by
the developing technology in the 21% century has also affected the use of dictionaries.
The increased use of dictionaries has also prompted dictionary research (Cakmak, 2019).
In light of the studies conducted in this field, this quantitative research on the dictionary
use and attitudes of Generation Z students was prepared. The research was conducted on
Generation Z students who use English dictionaries, and the research questions were as
follows:

o How are the behaviors and attitudes of Generation Z students of English towards
printed dictionaries?

o How are the behaviors and attitudes of Generation Z students of English towards
electronic dictionaries?

o How are the behaviors and attitudes of Generation Z students of English towards
dictionary use in general?

This chapter provides a summary of the study, a discussion of the findings, a

clarification of implications, an exploration of study limitations, and prospects for future

research.
5.2. SUMMARY AND DISCUSSION

As mentioned in Chapter One, the aim of this study is to quantitatively examine
the dictionary habits and perspectives of Generation Z students studying English. A

questionnaire survey was conducted on participants who are preparatory class students
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studying in the Department of English Language and Literature, English Language
Teaching, American Culture and Literature, and English Translation and Interpreting,
Faculty of Arts, Atatiirk University, Erzurum in Turkey. 112 students participated in the
questionnaire survey.

To summarize the most frequently provided responses related to printed
dictionaries, percentages of top responses were taken. To the question When did you start
using a dictionary, 60,7% of the participants responded that they began using dictionaries
during their primary school years, also 62,5% of the participants responded that they
purchased their first dictionary during their primary school years. 92,9% of the students
responded that they have bilingual dictionaries to the question What kind of dictionaries
do you own?. 31,3% of the participants stated that they have 2 dictionaries. 72,3% of the
students stated that the dictionary they prefer to use is a bilingual dictionary. Additionally,
50,0% of students mentioned that bilingual dictionaries were more useful than other
types. 82,1% of the students paid attention to the suitability of the dictionary to their needs
and 42,0% of the students considered the number of words while they chose a dictionary.
51,8% of the students stated that they read front-matter guidance notes to know how to
use a printed dictionary. 60,7% of the students stated that they use information in the
appendices. 69,6% of the students indicated that they had been taught the International
Phonetic Alphabet (IPA) in their language learning process.

In terms of the first research question How are the behaviors and attitudes of
Generation Z students of English towards printed dictionaries?, it was found out that the
majority of participants acquired their first dictionaries during their elementary school
years and started using them during the same period. Their preferences for printed
dictionaries lean towards bilingual ones. A similar pattern of results was obtained in
Tomaszczyk (1979), Laufer and Kimmel (1997), and Tono (2003). However, in the
present study, most participants stated that bilingual dictionaries were the most useful
type whereas a majority of learners in Tomaszczyk (1979) perceived bilingual
dictionaries as having lower content quality and reliability despite showing a greater
preference for them. A possible explanation for this difference is the advancement of
technology. The widespread availability of digital resources, such as online translation
tools and mobile applications, may have significantly influenced Generation Z students’

preferences. They might perceive bilingual dictionaries as more convenient and readily
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accessible on digital platforms, making them more inclined to use and value them.
Additionally, many students mentioned that they chose dictionaries based on their own
needs. Despite the fact that most students had at least one printed dictionary, the number
of students who read the appendices section was in the minority. This result is inconsistent
with what was found in Giircii (2013) concluding that students were mostly aware of the
appendices section. This discrepancy could be attributed to the composition of the student
samples. The present study focused exclusively on preparatory students while Giircli
(2013) included all levels of undergraduate students who were more advanced learners
and were thus more likely to be aware of and utilize appendices.

To sum up the most favorite answers regarding electronic dictionaries,
percentages of top responses were taken. To the question Do you use an electronic
dictionary? 99,1% of the students responded yes, in addition to that 75,9% of the students
stated that they use a bilingual dictionary while using an electronic dictionary. To the
question Which dictionary platform do you use the most?, 80,4% of the students answered
Tureng. 53,6% of the participants responded that the most important reason to use an
electronic dictionary is for quick access to information and 85,7% of the participants
stated that they paid attention to choosing an electronic dictionary to include the
pronunciation of words. Furthermore, 84,8% of the students reported to use electronic
dictionaries while they were translating and 83,0% of the students used them while doing
writing.

In terms of the second research question, What are the behaviors and attitudes of
Generation Z students of English towards electronic dictionaries?, the data obtained from
this research showed that Generation Z students of English favored electronic dictionaries
and while using electronic dictionaries, they chose bilingual dictionaries. From the
standpoint of favoring electronic dictionaries, a similar conclusion was reached by several
studies (e.g. Huang, 2007; Tono 2011; Lo, 2015; Alhatmi, 2019). According to the
findings of Giircii (2013), half of the students expressed that they used electronic
dictionaries while in the present study, all the students claimed that they used electronic
dictionaries. The increase in the use of electronic dictionaries can be attributed to the
convergence of technological advancements, changing student preferences, and
generational differences, thus indicating the increasing reliance on digital tools in

dictionary use. In addition, the results of the present study demonstrated that Generation
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Z students of English also preferred bilingual dictionaries while using electronic
dictionaries in line with the studies on printed ones (e.g., Tomaszczyk, 1979; Laufer &
Kimmel, 1997). Lastly, the feature of listening to the pronunciation of words has indeed
been the most preferred feature of electronic dictionaries for Generation Z. This feature
aligns with their needs and expectations in language learning.

According to the findings about the behaviors and attitudes of Generation Z
students towards dictionaries in general, the participants responded with agree to the
following five questions: Look up the pronunciation of words when | have difficulty
reading (3,84); While learning English, dictionaries improve my skills in that language
(3,75); | prefer electronic dictionaries to avoid wasting time using a dictionary (3,72);
Using an online dictionary is more useful than using a printed dictionary (3,55), and |
know how | can use a dictionary (3,53). However, the participants responded with
disagree to the following three questions: When using a monolingual dictionary, | cannot
extract the meaning of the word from the context (2,39); | find using a dictionary boring
(2,20), and I find it unnecessary to use a dictionary (1,55).

In terms of the third research question How are the behaviors and attitudes of
Generation Z students of English towards dictionary use in general?, Generation Z
students of English prefer using electronic dictionaries over printed dictionaries since
they believe that using electronic dictionaries has user-friendly features as it was found
in Huang (2007), Lo (2015), and Alhatmi (2019). Additionally, they think that
dictionaries are beneficial and necessary because they help them improve their language
skills while learning English in line with the studies by Chen (2003) and Barfield (2003).
Last but not least, Generation Z students of English are of the opinion that they know how

to use dictionaries. Thus, they are satisfied with their reference skills.
5.3. IMPLICATIONS

This study, by researching the dictionary use among Generation Z students of
English, has provided instructors with a reference point on how to better engage students
with dictionaries, considering the attitudes of Generation Z towards them. Also, while
electronic dictionaries are favored by students for their speed, it is important to emphasize
the need for context when learning new words. Encouraging them to focus on the richness

in the content of dictionaries rather than just using it as a quick word-lookup tool can
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indeed help them better understand how words are used in context, leading to more
effective language learning. Additionally, providing Generation Z students with more
information about the functionality of dictionaries and different types of dictionaries can
make their dictionary use more effective. Additionally, organizing special training or
workshops to enhance their dictionary skills can contribute to their language learning

processes.
5.4. LIMITATIONS

The present study has several limitations. The first limitation is that it was only
conducted on prep-class students at only one university. Moreover, the data was solely
gathered using a questionnaire. The same issue could be examined using alternative tools
and procedures such as interviews, observations, testing, and experiments. Consequently,
the dictionary use among Generation Z could be explored not only quantitatively but also

qualitatively.
5.5. SUGGESTIONS FOR FURTHER RESEARCH

This study has explored and discussed the dictionary use among preparatory class
students of English via a survey study. The following prospects are recommended for
future research:

1. Instead of exclusively focusing on preparatory class students, participants from
all grade levels could be included in future research.
2. Besides quantitative data, qualitative data by conducting interviews with a group

of students could be collected for future research.
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APPENDICES

Appendix 1. Instrument Used in the Data Collection

Degerli katilimeilar,

Sozliikler yabanct dil 6greniminin en 6nemli araglarindan biri olarak sayilir. Hem dil 6greniminde hem de
Ingilizcedeki dort becerinin, okuma, yazma, dinleme, konusma, gelistirilmesine katki saglar. Sizin dil 6grenme
stirecinizde sozIliiglin size katkilar1 ve sozliikk secimleriniz neler? Hangi sozliikleri kullanirsimiz ve sozliikk kullanma
alisgkanliginiz nedir?

Bu anket yabanci dil olarak ingilizce egitim alan hazirlik dgrencilerinin sézliikler hakkindaki goriislerini
incelemek amaciyla hazirlanmigtir. Ankete vereceginiz cevaplar, referans becerilerinizin ve referans ihtiyaglarinizin
yan1 sira sozliik aligkanliklarinizin degerlendirilmesine katki saglayacaktir. Biitlin sorulara yanit vermeniz énemlidir.
Vereceginiz cevaplar sadece “Z KUSAGI OGRENCILERININ SOZLUK KULLANIMI: ANKET CALISMASI”
baglikl yiiksek lisans tezi kapsaminda arastirma amach kullanilacaktir.

Anketi dikkatli bir sekilde okuduktan sonra, size en uygun gelen secenege (x) isaretini koyarak bosluklar
doldurunuz.

Aragtirmaya katkilarinizdan dolay1 tesekkiir ederim.

Merve Aygicek
Yiiksek Lisans Ogrencisi
Atatilirk
Universitesi Sosyal Bilimler Enstitiisii
Cinsiyet:
Q Erkek
U Kiz
Yas
a 18-21
a 22-25
Boliim:

O  Amerikan Kiiltiirii ve Edebiyati
Q Ingiliz Dili ve Edebiyati

Q ingilizce Ogretmenligi

U Ceviri ve Terclime

A. BASILI SOZLUKLER

[y
'

Basili sozliik kullanmaya ne zaman bagladiniz?
ilkokul yillarinda

ortaokul yillarinda

lise yillarinda

Oo0oOo

tiniversite yillarinda

N
h

[k basili sézliigiiniizii ne zaman aldiniz?
ilkokul yillarinda

ortaokul yillarinda

lise yillarinda

oo0o0o

iiniversite yillarinda

w
]

Ne tiir basili sozliiklere sahipsiniz?
(Birden fazla segenegi isaretleyebilirsiniz)
tek dilli sézliik (Ingilizceden Ingilizceye)

(M

iki dilli sézliik (Ingilizceden Tiirkceye)



ocoo0oo

ooooo®

(@]
T

o000y OgOoooOopopO9 oo0o

[e0)
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es anlamlilar s6zIigi
ansiklopedik sozliikler
6zel konu sozliikler
deyimler sozIligi
kavramlar sozIigii

Kag tane basili s6zliige sahipsiniz?
hi¢

bir

iki

ti¢

iicten fazla

Genellikle hangi tiir basili sézliigi kullanirsiniz?
tek dilli sézliik (Ingilizceden Ingilizceye)

iki dilli sozliik (Ingilizceden Tiirkgeye)

es anlamlilar sozligl

ansiklopedik sozliikler

Size gore hangi basili sozliik tiirii daha kullanigh?
tek dilli sozliik (Ingilizceden Ingilizceye)

iki dilli sozliik (Ingilizceden Tiirkceye)

es anlamlilar sozIiigi

ansiklopedik sozliikler

6zel konulu sozliikler

deyimler sozliigii

kavramlar sozIigii

Son aldiginiz basili sozIligii hangi sebeple aldiniz?
ogretmenim 6nerdigi i¢in

bir arkadasim ya da yakinim 6nerdigi igin

kendi aragtirmamin bir sonucu olarak

bir reklam sonucunda

hatirlayamiyorum

diger sebepler

Basili bir sozliik segerken oncelikleriniz nelerdir?

(Birden fazla segenegi isaretleyebilirsiniz)

oooooo

ooe

ihtiyacima uygunluk

sozciik sayist

kelime i¢in verilmis 6rnek ciimle sayisi
uygun fiyat

yayincinin itibart

tagimaya uygunlugu

Basili sozliigiin giris kisminda ve sonundaki ekler boliimiinde yer alan bilgileri hi¢ kullandimiz mi?

evet
hayir

Basili sozliigiiniiziin/sézliiklerinizin 6n kisminda bulunan eklerdeki bilgileri hi¢ kullandiniz m1?

evet
hayir

Uluslaras: Fonetik Alfabesini (IPA) okumay: biliyor musunuz?

evet
hayir
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B. ELEKTRONIK SOZLUKLER

Elektronik sozliik kullantyor musunuz?
evet
hayir

Elektronik s6zliik olarak ne tiir s6zliik kullaniyorsunuz?
Tek dilli sézliik (Ingilizceden Ingilizceye)
iki dilli sozliik (ingilizceden Tiirkceye)

En ¢ok hangi elektronik s6zliikk platformunu kullaniyorsunuz?

(Birden fazla segenegi isaretleyebilirsiniz)

o000 00o

SN
1

OOo0DO

(8]

Google ¢eviri

Yandex ¢eviri

Oxford Dictionary

Tureng

Cambridge Dictionary

Longman Dictionary

Collins Online Dictionary

Dictionary.com

Burada yazilmayan baska bir uygulama/site

Elektronik sozliik kullanmamin en 6nemli sebebi.....dir.
Bilgiye hizli ulasmak

Sozliiklerin okunusunu duyabilmek

Dogru anlama ulagabilmek

Siirekli glincelleniyor olmasi

Elektronik sozliik kullanirken sunlara dikkat ederim:

(Birden fazla segenegi isaretleyebilirsiniz)

ocoo0ooo

[e2}

Sozciiklerin okunusunu igermesine

Ornek ciimle igermesine

Internetsiz kullanilabiliyor olusuna

Kelime sayisina

Birden fazla aksanda okunabiliyor olunusuna
Popiiler olmasina

Elektronik sozliikleri sunu yaparken kullanirim:

(Birden fazla secenegi isaretleyebilirsiniz)

oco0oo0do

Ders kitaplar1 veya akademik makaleleri okurken
Eglence i¢in okuma yaptigimda

Yazi yazarken (yazma 6devlerine galisirken)
Ceviri yaparken (¢eviri 6devlerine ¢aligirken)
Kelime oyunlar1 oynarken

C. KATILIYORUM & KATILMIYORUM

Anketin bu bolimiinde sizlere katiliyorum, tamamen katiliyorum, katilmiyorum, tamamen katilmiyorum ve ne

katiliyorum ne de katilmryorum secenekleri verilmistir. Okudugunuz climlede size en yakin gelen segenegi (x) isareti
koyarak cevaplandiriniz.

Tamamen Katilmryorum Ne katiliyorum ne
katilmiyorum de katilmiyorum

Katiliyorum

Tamamen
katiltyorum
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Basili sozIiigiimii nasil
kullanacagimi 6grenmek igin
sozliigiin giris kismindaki
talimatlar1 okurum.

Sozcligli okumakta zorlandigimda
sozliiklerin telaffuzlarina
bakarim.

Basili sozliiklerde telaffuz
boliimiinii zor buluyorum.

Basili sozIiigii nasil kullanmam
gerektigini biliyorum.

Ingilizce dgrenirken her zaman
sozliik kullanirim.

Elektronik sozliik kullanmak
basili sozlik kullanmaktan daha
yararhdir.

Sozliigii kullanma yetenegimden
memnunum.

Sozliikte aradigim her kelimeyi
bulabiliyorum.

Bazen sozliiklerde aradigim
sOzctigii bulamadigim oluyor.

Sozliik kullanirken higbir zorluk
yasamiyorum.

Bence yeni bir dil 6grenirken tek
dilli (ingilizceden Ingilizceye)
sozliik kullanmak daha yararhdir.

Tek dilli (Ingilizceden
Ingilizceye) sozliik kullanirken
yeni kelimeler 6greniyorum.

Tek dilli sozliik kullanirken
baglamdan s6zciigiin anlamini
¢ikaramiyorum.

Iki dilli (ingilizce-Tiirkge/Tiirkge-
Ingilizce) sozliik kullanmak bana
daha pratik geliyor.

Bence tek dilli sozliik kullanmak
iki dilli sozliik kullanmaktan daha
yararlidir.

Iki dilli sézliik kullanirken kelime
daha iyi aklimda kaliyor.

Sozliik kullanmay1 gereksiz
buluyorum.

Bilinmeyen kelimenin anlamini
baglama bakarak ¢ozmeye
caligirim.




S7

Basili sézliige bakmak zaman
kayb1 gibi geliyor.

Sozligi genellikle okuma-yazma
yaparken kullanirim.

Sozliik kullanmanin yabanci
dildeki konugma becerisini de
gelistirecegine inantyorum.

Sozliik kullanmay: sikict
buluyorum.

Sozliik kullanirken zaman kaybi
yasamamak i¢in elektronik sozlik
tercih ederim.

Ingilizce 6grenirken sozliikler
benim o dildeki becerilerimi
gelistirir.
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Appendix 2. Permission for the Application of the Questionnaire from the
directorate of the School of Foreign Languages.

L.C.

ATATURK UNIVERSITESI REKTORLUGU p 24
Ogrenci Isleri Daire Baskanlig ~N
;.
YiL
Say1 : E-88179374-000-2200376590 14.11.2022
Konu: Anket Calismasi (Merve
KARABACAK)

YABANCI DiLLER YUKSEKOKULU MUDURLUGUNE

Universitemiz Sosyal Bilimler Enstitiisii ingiliz Dili ve Edebiyat: Ana Bilim
Dali Yiitksek Lisans programi 6grencisi Merve KARABACAK';n, "Dictionary Culture of
Generation Z: A Quantitative Research on Undergraduate Students" konulu tez ¢alismasi
kapsaminda Yiiksekokulunuzda hazirlik sinifi okuyan 6grencilere uygulama yapma talebi ile
ilgili 11.11.2022 tarih ve E-48553601-000-2200374725 sayili yaz1 ekte gonderilmistir.

Bilgilerinizi ve geregini rica ederim.

Prof.Dr. Mustafa SOZBILIR
Rektor Yardimcisi

Ek: 11.11.2022 tarihli E-48553601-000-2200374725 sayil1 belge

Bu belge, guvenli elektronik imza ile imzalanmustir

Dogrulama Kodu: 351d43af-01be-4988-8110-19da5a757749 Dogrulama Adresi: https//www turkiye gov. tr/ataturk-universitesi-ebys
Ataturk Universitesi Merkez Yerleskesi 25240 Erzurum Bilgi: Sevda TUTURGA IZCI [

Tel: +90 442 2311601 . Faks: +90 4422361026

Elektronik Ag: http://www atauni.edu.tr/#! birim=ogrenci-isleri- E-Posta: odaire@atauni.edu.tr

daire-baskanligi
Kep Adresi: atauni@hs01 kep.tr
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Appendix 3. Ethics Committee Approval Document

T.C.
ATATURK UNIVERSITESI
Sosyal ve Beseri Bilimler Etik Kurul Baskanhgi

Say1 : E.88656144-000-2200049997

ETiK KURUL ONAY BELGESI

= %‘g‘:“}}fay‘“ : :2 Toplant1 Tarihi: 14.02.2022

&= 2

=

k<) Asagida bilgileri verilen proje ile ilgili ¢calismanin, etik ilkeler agisindan degerlendirilmesi istegi
.= |ile ilgili husus gériisiildii.

/M Yapilan goriismelerden sonra; s6z konusu projeyle alakali yapilacak calisma i¢in, arastirmanin
gerekce, amac, yaklasim ve yontemleri dikkate alinarak konuyla ilgili c¢alismanin
gerceklestirilmesinde bilim etigi yoniinden sakinca bulunmadigina, Etik Kurulu oy birligi ile karar
vermistir.

Proje- Tez Damismam : Dr.Ogr.Uyesi Cansu GUR

ﬁ 2 | Proje- Tez Yiiriitiiciisii : Yiiksek Lisans Ogrencisi Merve KARABACAK
=
EI 8 Proje -Tez Konusu :"Dictionary Culture Of Generation Z: A Quantitative Research On
== Undergraduate Students"
S~
A~

SOSYAL VE BESERI BILIMLER ETIiK KURULU

Unvanr/Adi Soyadi Gorevi imza
Prof.Dr. Sait UYLAS Etik Kurul Baskani (e-imza)
Prof-Dr. Vedat KAY A Etik Kurul Baskan Yardimcist (e-imza)
Prof-Dr. Adem YILMAZ Etik Kurul Uyesi (e-imza)
Prof.-Dr. Gokalp Nuri SELCUK Etik Kurul Uyesi (e-imza)
Prof-Dr. Ufuk SIMSEK Etik Kurul Uyesi (e-imza)
Prof-Dr. Musa BILGIZ Etik Kurul Uyesi (e-imza)
Prof-Dr. Dilaver DUZGUN Etik Kurul Uyesi (e-imza)
Bu belge, guivenli elek k imza ile

Belge Dogrulama Kodu: DSF1534B11A Belge Dogrulama Adresi: https://www.turkiye gov tr/ataturk-universitesi-ebys
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CURRICULUM VITAE

Personal Information

Name Surname Merve AYCICEK

Birth Date and Place

Educational Background

Undergraduate Study

Graduate Study

Foreign Languages

Work Experience

Institutions

Contact

E-Mail

Date




