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Oz

Captains Courageous Adh Eserin Tiirkce Cevirisi Uzerine Betimleyici Bir Inceleme

Bu tezin amaci, Rudyard Kipling'in Captains Courageous (1897) adli eserinin Tiirkge
cevirilerinden biri iizerinde kapsamli bir betimleyici calisma yiiriitmektir. Ozgiin roman,
edebiyat ve ceviribilim alanlarinda iizerinde yeterince ¢alisma yapilmamus bir tir olan genglik
edebiyatinin ilk 6rneklerinden biri olarak kabul edilir. Romanin, ayrica, Tirkiye’deki ceviri
genglik ve gocuk edebiyat1 dizgelerinde 6zel bir yere sahip oldugu iddia edilebilir; zira Tlrkiye
Cumbhuriyeti’nin kurulusundan sonra yapilmig tam yirmi alt1 ¢evirisi bulunmaktadir. 1928
yilinda, harf devriminin hemen 6ncesinde Kamuran Serif [Saru] tarafindan yapilan ve Arap
harfleriyle yayimlanan ceviri, eserin ilk cevirisi olmasi ve Tiirk tarihinin en kritik
donemlerinden biri olan erken Cumhuriyet Donemi’ni temsil etmesi nedeniyle tez kapsaminda
yiritilecek betimleyici ¢alismanin odak noktasi olarak segilmistir. Betimleyici ¢alismanin
metodolojisi, Betimleyici Ceviribilim ekoliinin 6nde gelen temsilcilerinin teorik katkilari
uzerine temellenmektedir. Calismada, geviri surecini yonlendiren normlar1 betimlemek igin
Gideon Toury’nin erek odakli kurami (1985) kullanilmis; ¢evirmenin stratejileri ile erken
Cumbhuriyet Donemi’nin baskin ideolojik ve yazinbilimsel egilimleri arasindaki paralellikleri
acikliga kavusturmak amaciyla ise ltamaar Even-Zohar’in Cogul Dizge Kurami’ndan (1978) ve
Andre Lefevere’nin “patronaj” kavramindan (1992) yararlanigsmistir. Betimleyici ¢alismanin
sonuglari, kaynak ve erek metinler arasindaki esdegerlik iligkisinin genel olarak ‘“kabul
edilebilir” olarak tanimlanabilecegini gostermektedir (Toury, 1995, 56). Bununla birlikte, alt
diizey kararlar1 dikkate alindiginda cevirmenin yeterlilik ve kabul edilebilirlik kutuplari
arasinda ustalikla hareket ettigi sOylenebilir. Elde edilen bulgular, ayrica, gevirmenin
tercihlerinin dénemin poetikasiyla biyik olglide uyumlu oldugunu ve donemin ideolojik
egilimlerinin ¢evirmenin kararlarinda ve s6z konusu donemin 6nde gelen Tiirkologlarindan biri
olan Ahmet Cevat’in [Emre] ceviri esere yazdigi O6nsozde de gozlemlenebildigini ortaya
koymaktadir.

Anahtar Kelimeler:

Genglik edebiyati, ¢ceviri normlar1, Cogul Dizge Kurami, patronaj, Cumhuriyet Dénemi
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ABSTRACT

A Descriptive Study on the Turkish Translation of Captains Courageous

The aim of this thesis is to conduct a thorough descriptive analysis on one of the Turkish
translations of Captains Courageous (1897) by Rudyard Kipling. The original novel is regarded
as one of the early examples of young adult fiction, a genre that has been underresearched both
in literary studies and translation studies. Captains Courageous seems to have a special place
in the systems of translated young adult and children’s literature in Turkey since there are
twenty-six translations of the book in total, all conducted after the establishment of the Republic
of Turkey. The translation that was carried out by Kamuran Serif [Saru] and published in Arabic
letters in 1928 right before the alphabet reform is selected as the focus of the descriptive analysis
since it is the first translation of the work and it represents one of the most critical periods in
Turkish history, namely the early Republican Period. The methodology of the descriptive
analysis is mainly based on the theoretical contributions of the prominent members of the
Descriptive School. While Gideon Toury’s target-oriented theory (1985) is used to observe the
norms governing the translation process, Itamaar Even-Zohar’s Polysystem Theory (1978) and
Andre Lefevere’s notion of “patronage” (1992) are also benefitted from in an attempt to clarify
the parallels between the translator’s strategies and the dominant ideological and poetological
tendencies of the early Republican Period. The findings of the descriptive study indicate that
the equivalence relationship between the source and the target texts could generally be defined
as “acceptable” (Toury, 1995, 56) although when lower-level decisions of the translator are
taken into account, it could be claimed that the translator skillfully moves back and forth
between the adequacy and acceptability poles. The findings also reveal that most choices of the
translator are in accord with the poetics of his time and that the ideological tendencies of the
period could be observed in the decisions of the translator as well as in the foreword written by

Ahmet Cevat [Emre], one of the prominent Turkologists of the period in question.

Key words:

Young adult literature, translation norms, Polysystem Theory, patronage, the Republican
Period
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INTRODUCTION

Athough contemporary scholars seem to have agreed upon some fundamental standards
on the general attributes of young adult literature, the scope of the genre is still a subject
of discussion for many. This is not surprising since distinctions between young adult
literature, children’s literature, and literature for adults were not very clear in the past and
early examples of oral literature such as fairy tales, folk stories were consumed by both
adolescents and children as well as adults. In fact, although novels and short tales
specially targeting young people began to be created much earlier, attempts to clearly
define young adult literature as a separate genre became visible as late as the 20™ century.
This may well explain why there is a limited number of studies conducted worldwide on
young adult literature in general and on translated young adult literature in particular. The
number of studies conducted on translated young adult literature in Turkey seems to be
even smaller.

However, translated young adult literature is important in that just like translated
children’s literature, it may reflect the dominant ideological and poetological tendencies
of the time the translations were produced (Lefevere, 1992, 8). Therefore, in order to lay
bare these ideological and poetological tendencies and to identify the positions they hold
in their own literary polysystems (Even-Zohar 1978, 23), it is critical to conduct
descriptive studies on essential works of translated young adult literature. Descriptive
studies that concentrate on early translations of young adult fiction may help fill certain
gaps in literary history and translation history. They may also help explain what content
was considered appropriate for the young adults in certain periods in history and thus
contribute to the ongoing theoretical discussions concerning various aspects of the genre.

Taking the above-mentioned facts into consideration, this study aims to conduct
a descriptive analysis on the very first Turkish translation of Rudyard Kipling’s Captains
Courageous. The novel seems to have a special place in the systems of translated young
adult and children’s literature in Turkey since it has been retranslated several times
throughout the history of the Republic of Turkey. In fact, the total number of translations
of the work is twenty-six. The reason why this specific translation is chosen for the
descriptive analysis is that -apart from being the first translation of the work- it represents

one of the most critical periods in Turkish history, namely the early Republican Period.



The translation in question was carried out by Kamuran Serif [Saru], who was famous for
his translations of Shakespeare, and was published in Arabic letters in 1928, right before
the alphabet reform. It includes a foreword that was written by one of the most prominent
Turkologists of the time, Ahmet Cevat [Emre]. Two different publishing houses’ names
appear on the inner cover page of Cesur Kaptanlar; namely, Kutliphane-i Hilmi and
Selamet Matbaasi (Selamet Publishing House).

The methodology of the study is mainly based on the theoretical perspectives
offered by the prominent members of the Descriptive School. While Gideon Toury’s
target-oriented theory will be employed to observe the norms governing the translation
process, Itamaar Even-Zohar’s Polysystem Theory and Andre Lefevere’s notion of
“patronage” (Lefevere, 1992, 14-15) will also be benefitted from in an attempt to clarify
the parallels between the translator’s strategies and the dominant ideological and
poetological tendencies of the early Republican period and the possible effects of patrons
on the translation activity.

Chapter 1 is an attempt to define what young adult literature is. In order to achieve
this aim, perspectives of modern day scholars on the scope of young adult literature will
be discussed and a short historical overview of young adult literature will be offered. For
the sake of simplicity, the long and complicated history of the development of young
adult literature as a new genre will be summarized under three basic headings, each of
which attract attention to the basic functions the representatives of young adult fiction
assume in certain periods in history. Therefore, while the first section focuses on didactic
intentions as a basic feature of early examples, the next one emphasizes a functional shift
towards entertainment and thus tries to inform the reader about the emergence of
adventure books in England. The final section basically looks at the 20th century, which
is marked by attempts to define young adult literature as a new and separate genre.

Chapter 2 will evaluate how translated young adult books in Turkey fit into the
Turkish literary polysystem. It bears brief information on three basic periods: the late
Ottoman period, the early Republican period, and the long period between the
establishment of the Translation Bureau and 1990s.

In chapter 3, various academic studies from different parts of the world will be
reviewed. These studies range from master’s theses to articles, almost all of which are

case studies on translations of distinguished works that target young adults.
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Chapter 4 of the study will provide a theoretical framework for the descriptive
aspect of the thesis. The theoretical contributions of Itamar Even-Zohar, Gideon Toury,
and Andre Lefevere will form the basis of the descriptive study since these best represent
the emergence of and are considered to be the cornerstones of the descriptive paradigm.
They also provide valuable insight and methodology for descriptive research, respond to
various dimensions of translation activity and offer a diachronic perspective.

Chapter 5 comprises a descriptive study that focuses on the first Turkish
translation of Captains Courageous (1897) by Rudyard Kipling, an early example of
adventure fiction that addresses young adults. This descriptive part of the thesis first
focuses on the source text giving information about the author and introducing the plot,
the characters, and the themes in the book. It, then, moves on to the target text and
attempts to analyze the paratextual elements that surround the translation (Genette, 1991,
261). The paratextual elements that will be under scrutiny in this section are the
publisher, news items or advertisements that could give us clues about how Kipling and
his works were perceived in the target system, the foreword to the translation written by
Ahmet Cevat [Emre], and the illustrations used in the publication. Next, through a textual
analysis based on comparisons of source and target text elements, the chapter will try to
describe the preliminary and the operational norms as well as the initial norm adopted by
the translator.

Final conclusions drawn from the findings and general evaluations on the

translation case at hand will be offered in the conclusion part.



1. YOUNG ADULT LITERATURE

This chapter aims to provide some general information on the scope of young adult
literature. Therefore, it will first present modern theoretical perspectives and discussions
on the scope and the basic features of young adult fiction. Next, it will provide a short
historical overview of young adult literature, which will help us trace its roots back to the

medieval ages.

1.1. What is Young Adult Literature?

Drawing a line between adolescent literature and children’s literature has never been easy
since their boundaries were never evident. It is common knowledge that works of early
oral literature such as fairy tales, folk tales and other oral forms were enjoyed by adults
as well as children and adolescents. Even after the invention of the printing press and
printed books became widely available, young adults continued to consume the very same
books that their parents and siblings enjoyed. The long and widespread tradition of family
members from all ages gathering in one room and reading aloud books might be taken as
a clear indication that historically speaking there was no distinction between young adult
literature (henceforth YA literature), children’s literature and literature for adults. The
discussions concerning what YA literature is or should be is a relatively new phenomenon
that has its roots in the 20" century. Therefore, it is not surprising that despite modern
scholarly efforts to define YA literature, we still encounter confusion as to what YA
literature consists.

The confusion can easily be observed, for instance, in the tendencies of the
readers, publishing houses and bookstores. It would not be wrong to assert that for a
considerable number of adults living in modern societies, YA literature means nothing
more than cheap, worthless books. For many others, however, it consists of books that
are found in most school libraries: classics which were and are still read by adults, young
adults and children. YA literature sales also indicate that most of the YA books were not

bought for young adults but for adults themselves. According to Bowker



Market Research conducted in 2012, people who purchased Y A books were older
than eighteen and they comprised 55% of the whole group. The largest age group
consisted of people between the ages of 30 and 44, constituting 28% of YA literature
sales. (Hill, 2014, 5). Interestingly enough, publishing houses often categorize YA
literature under children's literature (Crowe; 1998, 120). The confusion does not skip
bookshops' websites and can be observed by a quick click. While some bookshops place
YA literature under the category of ‘others’, some booksellers see no difference between
children’s literature and young adult books. In fact, very few of them have a separate
category for YA literature.

Award Committees have not been able to agree on a standard definition of YA
literature either. For instance, The Edwards Award, which started in 1988, uses the

following set of questions when evaluating YA literature:

1. Does the book(s) help adolescents to become aware of
themselves and to answer their questions about their role and
importance in relationships, in society, and the world?
2. Is the book(s) of acceptable literary quality?
3. Does the book(s) satisfy the curiosity of young adults, yet
help them thoughtfully to build a philosophy of life?
4. Is the book(s) currently popular with a wide range of young
adults in many different parts of the country?
5. Does the book or book(s) serve as a “window to the world” for young

adults (YALSA, 1996; quoted in Butcher and Hinton, 2013).

On the other hand, what the Printz Award appreciates and finds worth giving a
prize is the “literary quality” of the work. According to Bucher and Hinton, the popularity
and the message that a book offers is not even the slightest concern for this award (Bucher
and Hinton, 2013, 5).

The lack of a consensus among scholars on what sorts of books should be included
in YA literature or what age group it should address might be one of the underlying
reasons for the confusion described above. Many modern scholars, for instance, consider

traditional books like Anne of Green Gables, Little Women and such in this classification
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while some others prefer not to include any books published before 1967, which was the
year when the book The Outsider by S. E. Hinton was published (Crowe, 1998, 121).
Nearly three decades ago, the scope of YA literature was thought to be limited to readers
between the ages of 12 and 18; however, this limit now seems to be more inclusive of the
ages between 10 and 35 (Cart, 2004 quoted in Hill, 2014, 3). Although some scholars
believe that how books are targeted should be one of the criteria to be taken into
consideration when it comes to setting the boundaries between children’s literature and
YA literature (Coats, 2011, 322), some state that no matter the division by the publishing
houses, any book from adult literature or children's literature can be listed under the YA
literature tag as long as readers between the ages of twelve to twenty purchase them
(Nilsen and Donelson quoted in Hill, 2004, 6). Nevertheless, the general scholarly
tendency today is to consider various factors such as the possible demand by the particular
age group, length, complexity of the vocabulary and plot while determining a suggested
age group (Coats, 2011, 322).

Although scholars seem to be nowhere near reaching a consensus, the ongoing
discussions do help sketch out what YA literature might or should actually include. In an
attempt to construct some benchmarks of YA literature, Small (1992), for instance,
defines the significant aspects of the genre. He stresses that the protagonist of a typical
YA fiction work is a teenager and the problems (s)he faces are related to what most
teenagers are going through. The story generally reflects the judgments and insights of a
young adult on events and other characters. The main characters are usually depicted as
insightful, more mature than their peers, thoughtful and smart; on the other hand, the way
they speak is not the same with an adult and they engage in dialogues that include slang
expressions, which indicate their age (Small, 1992, quoted in Hill, 2014, 6).

Although it is now accepted by most scholars that the age of the protagonist plays
the most prominent role in differentiating YA books from others; some other factors are
also being discussed. Karen Coats, for instance, points out that if a plot is constructed
more simply and traditionally; that is, if the bad guy loses and the good guy wins at the
end, this book is for preadolescents. However, if the traditional moral universe is in
dispute and questioned, the work is referred to as YA literature (Coats, 2011: 322).
Stephens, on the other hand, defines YA literature as a story of an adolescent struggling

to deal with adult-like problems and her/his expedition to find who s/he is (Stephens,

6



2007). According to Anita Tarr and Roberta Trites sexuality is a critical factor in
differentiating YA fiction from preadolescent books and if the book deals with sexuality
throughout the narrative, it might be considered YA literature. Trites further claims that
in adolescent narratives characters may die or struggle with horrible parents and that all
of these features might be associated with the concept of power. In other words, for Trites,
how the concept of social power is positioned throughout the course of the story is one of
the main factors to differentiate YA literature from children’s literature. What children’s
stories focus on is the character who discovers ways to feel more confident and secure
within the limits of her/his surroundings. Inner strength and sense of self are notions that
are acknowledged in such stories (Trites, 2000, 2). However, the main character in an
adolescent story is bound to become aware of the social constructions that have
contributed to her/his self-image and have molded her/his personality. According to
Trites, the power encountered in social systems of family, government and the Church,
and social constructions of gender, sexuality, class, race, and death are the major issues
that are dealt with by characters (3). Protagonists try to apprehend the limit of power of
other entities surrounding them and their position within these social institutions and
relations. In other words, authority is a force that acts within the subject and on the
subject; youth are repressed as well as empowered in these books by their own power and
by the power of the society that surrounds them (7).

The above-mentioned difficulties to define YA literature, its blurry borders and
various definitions offered by scholars do not change the fact that today YA literature is
regarded as a separate genre, distinct from adult and children’s literature. In order to better
evaluate its distinct features and further discuss the scope of YA literature, however, one

needs to turn to history and observe its evolution throughout centuries.

1.2. A Short Historical Overview of YA Literature

As mentioned in the previous section, the development of YA literature has its roots in
children’s literature and attempts to differentiate YA literature from children’s literature
are a fairly modern phenomenon. This means that any effort to offer a historical overview
of YA literature will inevitably include the major developments in children’s literature.

Therefore, this section aims to highlight significant developments in children’s literature



together with works that might be considered as the first examples of Y A fiction. It should
also be noted that the historical overview offered below is by no means a comprehensive
one and that although major developments are presented in a rough chronological order,
the main aim of the section is to attract attention to the functions of the works which

targeted or attracted young readers throughout history.

1.2.1. From Didacticism to Entertainment

The history of children’s literature can be traced as far back as the medieval period.
Historians conjecture that during the medieval period children took part in the gatherings
of their parents in the larger and affluent families and listened to tales being read aloud.
Before the advent of the printing press, books were handwritten and publication of printed
books for children began in England during the 1470s. The first published books that
targeted children and adolescents aimed to teach them social conduct. The first published
writer of some of the earliest examples of conduct books was William Caxton. His books
were intended to give advice and teach etiquette to children. Among his works were The
Book of Curtesye (1477) and The Book of the Knight of the Tower (1484), which aimed
to teach boys and girls in upper-class families how to conduct themselves in court. The
conduct books continued to appear in the sixteenth and seventeenth centruies®: Desiderus
Erasmus’ A Handbook on Good Manners for Children: De Civilitate Morum Puerilium
Libelllus (1531), for instance, aimed to provide advice on ethical, bodily, social and
educational development of children (Childs, 1984, 52). Similarly, The School of
Manners, or Rules for Children's Behavior (1685) by John Garretson was made up of a
series of simple, ample instructions about physical functions of the body, table manners

and obedience to subordinates (75).

! Obviously, the popularity of books on etiquette was not limited to the sixteenth, or seventeenth centuries
only, and after the French and American revolutions, the desire of social mobility was fueled among many
low and middle-class youth. Education for self-improvement gained an important position, but people's
ability to navigate social responsibilities and relationships was almost as important in their quest to improve
their circumstances. Therefore, there was a demand for courtesy, or etiquette books on the grounds that
they could initiate the needed adaptation to the changing world
(https://www.virginiahistory.org/collections-and-resources/virginia-history-explorer/advice-and-etiquette-
books accessed on March 5, 2021).



https://www.virginiahistory.org/collections-and-resources/virginia-history-explorer/advice-and-etiquette-books
https://www.virginiahistory.org/collections-and-resources/virginia-history-explorer/advice-and-etiquette-books

Didactic tendencies of the authors were also revealed in books that aim to teach
children the basic religious principles. In the late seventeenth century, for example,
Puritan authors had a substantial impact on literature addressed to children.
Unsurprisingly, the first children's book that was printed in America was Spiritual Milk
for Boston Babes (1656), whose content was about the teachings of the Church
(Heywood, 2001, 488). Another example, A Token for Children (1671-2), written by the
unorthodox preacher James Janeway, made its substance plain in the subtitle: “4n Exact
Account of the Conversion, Holy and Exemplary Lives, and Joyful Deaths, of several
young children”. This subtitle was a clear reflection of the commonly accepted idea that
the natural corruption or wretched status of children could only be altered through
conversion, which aimed at purifying children’s souls and making them good Christians.
The author’s gloomy writings may be found unsuitable for children in our modern age;
however, death was a common concept in children’s literature and in most of the tales
written in this period, good kids were sent to heaven to retrieve prizes (Heywood, 2001,
488). Religious content was also prevalent in the following century. Jessica’s First
Prayer by Sarah Smith, a popular book that emerged in the mid-1800s, for example, had
a clear ethical message and was built on Christian values.?

Didactic intent in books that addressed children was not to disappear from the
scene of children’s literature for a long time. The underlying reason might be the
Enlightenment theories that changed the perception about disciplining children, and from
then on, it was believed that the most effective tool for rectifying any errors that a child
might commit could only be through mental discipline (O’Malley, 2005, 91). In fact, as
Grenby points out, throughout the course of history writers of children's books have
always considered it part of their duty to educate their audiences by giving them didactic
messages about reality, faith, values, social codes, thinking styles, or some other
collection of views or ideas. However, by the eighteenth century writers and publishers
were slowly coming to the realization that offering didactic content in another guise and
making education appealing to children would make children’s books more functional.

Thus, the tendency to disguise moral teachings with entertaining stories started to become

2 For more information, see https://www.bl.uk/collection-items/jessicas-first-prayer-a-popular-19th-
century-childrens-book (accessed March 7, 2021).
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prevalent around the mid-1700s. One of the earlier examples that revealed such a
tendency was The Christmass-Box by Mary Collyer (1748-9). The book consisted of 3
to 4 pages-long stories that offered entertaining plots although the major aim of the author
was to teach moral values to children. Similar stories were published in The Lilliputian
Magazine (1751-2), the first periodical targeting children (Grenby, 2014).3

It should also be noted that until the eighteenth century apart from purely didactic
books that were published for them, children continued to read whatever they could find
such as ballads, fairy tales and novels to entertain themselves. Chapbooks were also quite
popular and were consumed by children and adolescents as well as adults. These books
ranging between 20 to 40 pages consisted of ballads, poems and tales (Heywood, 2018,
488). In short, American and European kids shared a common interest with their elders.
Children’s books that were written solely to entertain kids did not come into the scene
until the eighteenth century (Hunt, 2002, 5). Still, the number of books that aimed to
solely entertain children was very limited in the earlier years of the century. One of these
books was Little Book for Little Children (c.1712), which consisted of riddles and rhymes
and another one was titled A Description of Three Hundred Animals (1730), which clearly
stated that its purpose was to entertain young readers (Grenby, 2014 ).

Nevertheless, the eighteenth century was marked by children’s books that
combined the educative and entertaining functions. In the 1740s, a group of London
publishers started to publish new books intended to educate and entertain young readers.
One of these works was a collection of histories of London landmarks with illustrations
(1740-43). Another was the first recorded nursery rhyme book called Tommy Thumb'’s
Pretty Song Book (1744) (Grenby, 2014) The combined aim of educating and entertaining
children was becoming the major aim of children’s literature. Soon, innovative publishers
started opening up the market for children's books in England and there were parallel
moves in France, Germany, and Holland. The underlying circumstances were favorable:

because the middle-class was expanding and the literacy rates were increasing throughout

3 For more information, see https://www.bl.uk/romantics-and-victorians/articles/the-origins-of-childrens-
literature Grenby, Matthew O. “The Origins of Children's Literature.” The British Library. The British
Library, February 13, 2014 (accessed March 7, 2021)
4 For more information, see https://www.bl.uk/romantics-and-victorians/articles/the-origins-of-childrens-
literature Grenby, Matthew O. “The Origins of Children’s Literature.” The British Library. The British
Library, February 13, 2014 (accessed March 7, 2021)
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Europe, childhood and schooling had already become quite popular (Heywood, 2018,
492). John Newbery’s book titled Pretty Little Pocket Book entered the market in 1744.
It underlined the importance of education and at the same time offered entertainment to
its readers. In the third quarter of the eighteenth century, Newbery published another book
called The History of Little Goody Two-Shoes (1765), which became quite successful.
The central theme of the book was advancement through middle-class values such as
developing reading skills and being industrious (O’Malley, 2005, 24).

The first peak period for children’s literature is thought to have been the late
nineteenth century. One of the possible reasons for the tremendous increase in the number
of books was the rise of mass education and free public libraries, which enabled children
from the working-class as well as from the middle and upper classes to have contact with
books. During this period, the entertainment side of the stories was more predominant
than its instructive equivalent, which had held the first place for many decades.
Traditional themes like religion or teaching of the Church were abandoned, and instead,
the stories revolved around more secular principles such as perseverance and bravery. In
Europe and North America, a series of classic works emerged, including Lewis Carroll's
Through the Looking Glass (1872), Johanna Spyri's Heidi (1880), Carlo Collodi's The
Adventures of Pinocchio (1883), Jules Verne's novels (many of which were translated
into English), Mark Twain’s The Adventures of Tom Sawyer (1876) and The Adventures
of Huckleberry Finn (1884), Robert Louis Stevenson's Treasure Island (1883) and
Kenneth Graham's The Wind in the Willows (1908) (Heywood, 2018, 497-498). The
emphasis on adventure in most of these works was, in fact, a telling sign that a new literary

trend had already emerged.

1.2.2. Youth, Labor and Social Class: The Rise of Adventure Books in Britain

By the eighteenth century, young adults, along with people of all ages, had already
developed an interest in adventure stories, the most famous of which were Robinson
Crusoe (1719) by Daniel Defoe and Gulliver’s Travels by Jonathan Swift (1726).
Robinson Crusoe revolved around themes like Christian providence and underlined white
men’s power. Gulliver’s Travels was actually a satire on politics. Nevertheless, to

children and adolescents, these stories were adventure stories full of excitement (Bultts,
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2004, 340). Although adventure novel as a new genre provided entertainment for the
youth, it certainly served ideological purposes and in order to interpret the hidden
messages in such narratives, it might be useful to peek through how society operated,
what qualities it possessed and how the youth was perceived and treated especially after
the Industrial Revolution.

In the first half of the nineteenth century, criminality was considered a youth
problem rather than an adult problem. Therefore, in order not to break the social order
that was threatened by the young people, adolescents began to be recruited. Working was
perceived as a positive concept, a kind of charity that could help young people refrain
from criminal activities. Clerical work and apprenticeships were regarded as desired jobs
because they both functioned as tools that could take advantage of youth labor and as a
bar that could keep them away from illegal activities (Parkes, 2012, 11-14).

Until the late nineteenth century, the working class had been left in the dark and
only in the last half of the nineteenth century did their existence come to light due to class
disputes. Boone states that the realization that working-class youth had been ignored for
some time was, in fact, a pragmatic concern because in that era, the working-class made
up the majority of the population in England (Boone, 2004, 4). Working-class youth had
to work at demanding jobs earning very little money. According to Parkes, in order to
avoid being perceived as the one to be blamed the capitalist society started to promote the
concept of social mobility. On the one hand, the young people were exposed to a strict
disciplinary code designed to inform them that they were practically destined for manual
labor. And on the other, they received the message that the labor of working-class families
is despicable, and they have to get out of the social class they belong to. They were
prepared for industrial labor; nevertheless, they were advised that they must aspire for
something better. Parkes believes that the tactic worked flawlessly because it led to the
perception that there was nothing wrong with the system. The only component of the
system that could be blamed was the young workers themselves: if they were unable to
step up in social status, they were the ones at fault. Now, working youth could be accused
of not being able to succeed or failing to go beyond the menial work (Parkes, 2012, 6-7).

Education was an indispensable component of the idea of social mobility. Hoping
to step up in social status, the offspring of working and middle-class families were driven

to leaving menial labor and seeking professional jobs. This could only be possible,
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however, if young workers continued their education. In other words, if they wanted to
climb further up the ladder, working-class adolescents would have to attend school
consistently and pass tests (34-35). The situation is reflected in most of the adventure
stories written in the nineteenth century, in which the protagonist tries not to fall behind
his peers at school, but at the same time embarks on various adventures or somehow goes
back to schooling after proving how brave he actually is.

Another characteristic of the period was the patent hysteria that gained momentum
among the youth of the country because great discoveries and innovations were highly
publicized. This hysteria had broad repercussions on the literary world as well. Inventors’
biographies, which became widely popular, encouraged young people to presume that
they could end up making patentable breakthroughs or coming up with inventions in one
flash of inspiration and that they could become wealthy and famous (37). Some adventure
books served exactly the same purpose: protagonists concluded their pursuit by taking
advantage of the new inventions of the time and moving up the ladder to become
wealthier individuals.

It is believed that adventure books also served the function of guiding the future
rulers of the British Empire. Boone states that many authors acknowledged that youth
from working-class backgrounds should be blended in the British Imperial idea in order
to improve the safety of the Empire and to eliminate the class dispute (Boone, 2004, 5).
According to Butts, after the rise of Britain as a great naval force, the demand for
adventure stories depicting Britain’s expansion grew sharply. In the second half of the
eighteenth century, schoolboys were mesmerized by the victories won against the French
and the triumph of the British Empire in India. This generated nationalistic emotions
among the youth and eventually led to a strong desire for adventure fiction. This
popularity, of course, was not limited to the eighteenth century only and continued to
grow in the nineteenth century, as the British Empire pursued their dream of expansion
(Butts, 2004, 341).

Thus, great adventurous journeys full of challenges and technological advances in
transportation gained popularity in the stories of this age. Butts puts forward that thanks
to technological developments such as steamships, railways and telegraph most middle-
class families and their offspring could learn what had been happening overseas and this

filled them with pride. Sons, of course, were soon to be adults who would shape the
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Empire just like their fathers did by serving their country in naval forces or as public
servants (341). Therefore, it was no coincidence that the locations that were depicted in
adventure fiction were often new and unusual to young readers and that various writers,
including Rudyard Kipling, began to write stories set overseas and fueled the inner desire
of young adults to set out on expeditions to expand their nation’s territory. Brantlinger
states that countless imperialist narratives addressed distinctly young adults, who were
seen as the world’s future rulers (Brantlinger, 1988 quoted in Kutzer, 2000: 1-2). In fact,
these books tried to prove the legality and necessity of Britain to rule other countries
overseas because the British believed that they were the only power to bring justice and
order to the world (Butts, 2004, 345).

The main character of these adventure stories is usually accompanied by a faithful
companion, who is sometimes presented as a friendly native. The protagonist generally
has a distinguishing or a unique characteristic, although he displays mediocre or at times
substandard behavior in a variety of ways at the beginning of the story. In the final chapter
of the novels, the protagonist typically survives, and he is granted riches and glory for his
great effort. According to Bultts, these endings are not just simple good endings, but they
serve the purpose of validating the label of “hero” for his overcoming great hardships and
adventures. In other words, these endings are actually signs showing that the protagonist
deserves all the wealth after struggling bravely through stories (344).

In the adventure stories written in the second half of the nineteenth century, the
teaching of religion and moral behaviors were not as evident as in the previously written
novels. However, this does not mean that this tradition was completely abandoned.
Writers were loyal to the common idea of the era of Victorian laissez-faire capitalism and
to ideals such as bravery and truthfulness. Most importantly, the adventure books written
in late nineteenth century reinforced the class differences in society and rigid gender
distinctions. Female characters were relatively rare and their roles in the story flow were
very insignificant, although some women writers also wrote stories whose protagonists
were girls (345). Kutzer also thinks that in these adventure stories, boys who go on wild
adventures do not need the assistance or accompaniment of females and that most of these
books reflect the joint idea that the imperial dream is to be achieved single-handedly by
male efforts (Kutzer, 2000, 5). In short, adventure fiction was ruled by male interests and
standards in the nineteenth century (Butts, 2004, 345).
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To summarize the main points stated above, adventure stories came to constitute
a significant source of career consulting and proof that shows hard work could indeed pay
off in several respects. Adolescents were motivated to aim for social mobility and to
continue to achieve early life experience not just for their own sake or for the sake of their
future employment (Parkes, 2012, 34-35) but for the sake of their nation as well (Butts,
2004, 341).

1.2.3. YA Literature as a New Genre

The term "adolescent™ was just starting to come into general use following the civil war
in America, even though it was the age demographic Mark Twain and Louisa May Alcott
would have preferred to define as the primary audience for their most famous novels.
Young readers had in fact become familiar with other respected authors such as Rudyard
Kipling and L. M. Montgomery. However, it was not until G. Stanley Hall's work titled
Adolescence (1905) that adolescence as a societal phenomenon received widespread
recognition in the United States (Trites, 2000, 8).

The position of young adults was first seen and accepted thanks to the new studies
in psychology that were carried out by G. Stanley Hall, who had come up with a new
classification in the early twentieth century. Although the term “young adult” was not
used by him, how he defined the term “adolescence” is inclusive to cover the modern
term “young adult” since he confined “adolescence” to the ages between twelve and
nineteen (Cart, 2010, 1). As a consequence of the new emphasis on teens’ perceived
needs, the number of adolescents in school started to increase steadily. However, this
number constituted only half of the young adults in the USA; the other half was still
working and was viewed as adults. The Great Depression in the thirties did what
educators aimed at. Adolescents who were in the workforce drifted into the school. The
flood of adolescents into high school was a significant move toward universal education,
but what was perhaps more significant in relation to the later advent of YA fiction was
that it contributed to the formation of a youth culture focused on high school social life
(1-3).

The impacts of the psychological theories and youth culture did not become fully

and immediately apparent in the literary efforts of the authors or in the way the works
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that addressed adolescents was categorized. In the thirties, for instance, a list that
indicated books for young adults included not only adult books but also children's books.
This trend continued until the middle of the twentieth century when librarians finally
started to realize the lack of interest young adults expressed towards children's books
(Cart, 1996; quoted in Cart, 2010, 7). In 1954 Helen Boylston's book Sue Barton Student
Nurse (1936) received a review by a librarian. The review stated that the book content
was too mature for children and too simple for adults. It also claimed that the book lacked
literary value but was instead a form of entertainment (Edwards, 1954, 88; quoted in Cart,
2010: 8). This review is regarded as one of the developments that paved the way towards
YA literature.

However, before the psychological studies were conducted in the USA, a new
literary genre had emerged and started to be discussed in Europe in the nineteenth century.
The term Bildungsroman encompasses nearly every work that follows the development
of a young protagonist. In a lecture titled “On the Nature of the Bildungsroman” in 1819,
Karl Morgenstern, a German philologist, was the first to adopt the new word in public.
For him, the Bildungsroman does not constitute a retreat from the public arena, but rather
embodies “the most beautiful aspects of modern European man’s development and of the
age that [is] coming to be,” as he expressed it earlier in the lecture. However, Wilhelm
Dilthey popularized the phrase in 1906. The first Bildungsroman is considered to have
been Wilhelm Meisters Lehrjahre (Wilhelm Meister's Apprenticeship) (1795-96) by
Goethe. (Morgenstern, 2009, introduction, 647-649).

As for the time that was believed to have been the birth of the modern YA
literature, most academics believe that with the publication of S. E. Hinton’s The
Outsiders and with Paul Zindel’s The Pigman YA literature as we know it today was
formed. These works were followed by Robert Cormier’s The Chocolate War (1974) and
Judy Blume’s Are You There God? It’s Me, Margaret (1970). The reason why these books
were regarded as the milestones of YA fiction is that they were brave to portray the reality
of the youth world, depicting genuine characters that attracted the attention of young
adults (Wadham, Rachel, and Jonathan Ostenson, 2013: 5). To put it in another way, there
were no unrealistic characters dealing with problems in a way that characters in soap
operas do (Cart, 2010, 35).
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In the late twentieth century, psychological concepts were beginning to be more
effective in the shaping of books that addressed young adults. Cart asserts that most
authors were influenced by the psychologist Robert J. Havighurst's proposal of
developmental stages of personal growth in 1988. His seven steps of the developmental
ladder included developing a new and mature relationship with both genders, establishing
male or female social roles, embracing their body, gaining parental or other adult
relational independence, equipping themselves with the needed preparation for marriage
and careers and cultivating a set of principles and a moral framework as a guide (25). In
fact, Havighurt’s ideas showed parallelism with those of the critics in the YA literature
field. Although they had not acquired the psychological data to back up their views, some
critics had already put forward similar ideas with Havighurst. Alm, for instance, had
described what he saw as the distinctive features of young adult writing in 1955. He had
underlined that writers developed their stories around the relationships of an adolescent
with others of his/her own age, with his/her parents and other adults. They also dealt with
concerns such as choosing a profession, maintaining romantic relationships, getting
married and confronting the liabilities of the adult world (Alm, 1955, 315 quoted in Cart,
2010, 25-26).

During the eighties, the demand for romance boomed. The desire to escape from
reality and agonies of the world was one of the reasons why this demand had become
evident. However, this boom was criticized by some literary organizations on the grounds
that these books imply that being attractive was presented as a major concern for girls,
that they encourage a sense of rivalry between girls and that they overlook any friendly
encounters between girls and boys (Ramsdell, 1983 quoted in Cart, 2010: 41). Another
problem associated with modern YA fiction in the USA concerned whether it succeeded
to include ethnic minorities. With the new waves of migration between 1980 and 1990,
publishers came to the realization that the demography of the USA had changed and that
they had to extend the scope of literature by encompassing all cultures in America.
However, young adults’ books from other cultures could not achieve great success. As
Margaret McElderry, an editor specialized in books for young adults, stated, young
readers in the USA failed to generate interest in other cultures and other peoples, only
focused on themselves (Cart, 2010, 48-49).
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A drastic change in the demand for YA literature grew in the nineties with the
Harry Potter phenomena. After publishers noticed the financial power of young adults
hold, they began publishing more YA books. In the early years of the 90s, YA fiction
became the fastest growing market in the publishing industry ranging from fantasy to

short stories (Wadham, and Ostenson, 2013, 5).
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2. TRANSLATED YA LITERATURE IN TURKEY

After offering a general overview of the development of Y A literature throughout history,
it might be necessary to turn our gaze to Turkey and try to evaluate how the translated
YA literature in Turkey was positioned in the Turkish literary polysystem and what
ideological functions it served at certain points in history. However, it should first be
noted that -as in the case of the history of YA literature- no clear distinction between
children's literature and YA literature existed during the Tanzimat and the Republican
Periods, and that translated works targeted both groups. Therefore, this section will
inevitably be looking at translated children's literature together with literary works that

targeted adolescents.

2.1. The Late Ottoman Period

Westernization attempts in the Tanzimat Period (1839-1876) brought about a new
perspective on children and children's literature. Up until this period, almost none of the
books that were published targeted children exclusively. The only genre that appealed to
and consumed by children and young adults before the Tanzimat was perhaps biography
since in biographical works, which focused on the lives of great politicians and religious
leaders, it was possible to find stories of the childhood and youth of such historic
characters (Oztan, 2019, 34). However, with the new reforms that placed emphasis on
westernization, Western children’s classics started to be translated. Because
Enlightenment ideals overlapped with the ideals of westernization, didactic books
endemic to the Enlightenment period were especially preferred (36). The Enlightenment's
understanding of childhood was based on the idea that children should be shaped through
education (Heywood, 2001, 98). Therefore, it is not surprising that in the modernization
process of the Ottoman Empire the first work to be translated from the West was about
educating the young. Les Aventures de Télémaque (1699), translated by Yusuf Kamil
Pasa in 1862 with the title "Terciime-i Telemak" (Oztan, 2019, 36), revolved around the
adventures of Ulysses' son, Telemachus, who was in search of his father with his mentor.
This translation was followed by the translation of Robinson Crusoe by Ahmet Ltfi with

the name Terclime-i Hikaye-i Robinson (1874). The book was chosen to be translated
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because it was recommended in Emile (1762) by J. J. Rousseau on the grounds that it was
suitable for education (36).

The books selected to be translated in the years that followed reflected other
significant Enlightenment ideals, such as scientific pursuit and exploration. Sevik states
that Jules Verne was one of the most translated authors in the late nineteenth century.
Translation of Jules Verne's books may be thought of as an attempt to direct children and
adolescents to exploration and scientific pursuit. His books were also valued for their
power to teach wisdom, science and geography to children and teenagers (Sevik 1941,
243 quoted in Karadag, 2012: 55). Some of Jules Verne’s books that were translated in
the same period were The Secret Island (Gizli Ada) (1869), Around the World in Eighty
Days (Seksen Giinde Devrialem) (1889), Two Years’ Vacation (Iki Sene Mektep Tatili)
(1891), Journey to the Center of The World (Merkezi Arza Seyahat (1885), Five Weeks
in a Baloon (Bes Hafta Balon ile Seyahat) (1888) (Neydim, 2003, 50). The common trait
of these works was that the protagonists explored or accidentally discovered new places
with the help of new steam-powered machines or vehicles such as trains and ships. In
fact, some of Verne’s books even instilled enthusiasm towards exploring outer space.
Neydim states that the popularity of Jules Verne translations was an indication of an
increased attention to European culture, industrialization and the Enlightenment idea. It
was also firmly believed that on the right path to an advanced civilization a new culture,
which had its roots in the boom of the scientific revolution, needed to be fostered and that
the new generation that fed on this new culture would take the country forward (Neydim,
1995, 16). According to Andi, science-fiction novels were appreciated and demanded and
also recommended to children and adolescents on the grounds that they put western
technology and civilization on display in a positive, promoting tone with unprecedented
excellence (Andi 1993 quoted in Karadag, 2012, 52). In short, the criteria for selecting
works to be translated for children and young adults were a clear reflection of the newly
adopted western perspective on education of children and adolescents.

This perspective that underlined the importance of science and scientific pursuit
in educating the young certainly led to an increase in the number of translations of works
that promoted science and technology. Yet, the entertaining function of the works to be
translated was also highlighted as a significant factor in the selection process. For

instance, a preface that was written in the early years of the twentieth century by Mustafa
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Kemal, the translator of Un Journal de Voyage (Bir Seyahat Jurnali) (1909) was pointing
to the entertaining aspect of the book as a major strength and a selection criterion. He
claimed that the author of the original work had managed to make some fundamental
scientific knowledge seem appealing to young readers and to those who lacked
perseverance. According to him, the author had written a book that enabled its readers to
learn without even knowing that they were learning and that it was for this very reason
that he had chosen to translate this book (Karadag and Bozkurt, 2014, 90).

Another preface written in the first quarter of the twentieth century seems to be
especially important for our study. In his preface of Giizel Hemsgire yahud Bir Mahkumun
Kizlar® (A Beautiful Nurse or a Prisoner's Daughters) (1919) the translator, Avanzade
Mehmed Suleyman, stated that in Europe there were books that specifically targeted
various age groups, such as children, girls, boys, or women. According to him, the reason
behind this was to ensure that these books could preserve young people's morality, faith
and decency in a way that does not cause even the slightest moral degradation. (Avanzade
1335/1919 quoted in Karadag and Bozkurt, 2014, 90). Therefore, perhaps for the first

time in Turkish literary history, the need for YA literature as a distinct genre was voiced.

2.2. The Early Republican Period (1923-1932)

According to Aksoy, Turkey's new state has been regarded by translation scholars as an
example of literary restoration or rebirth, in which translation under state manipulation
played a key role in the creation of a modern, cultured, and industrialized society. In the
challenging early years of the Republic, a desire to create a free, modern country out of a
collapsed empire was not an idealistic, abstract entity but a strong dedication that
demanded serious and deliberate decisions in both social and cultural life, as well as in
science and technology. One of the priorities of the new state at the time was the creation
of a modern national literature, which could only be accomplished through a substantial
effort to translate works from the West (Aksoy, 2010, 439). This effort led to many
translations for children and adolescents during the Republican era.

5 My translation in brackets. | was unable to identify the original name of the book.

21



The first state-controlled translation movement emerged 2 years before the
proclamation of the new republic and following the decision of the Ministry of Education,
a committee of copyright and translation was founded in 1921 (Kayaoglu 1998 quoted in
Tahir Giirgaglar, 2018, 71). Among the publications of the committee was a series called
“Cocuklar Kitliphanesi” (Children’s Library) (1923) which consisted of only three
books, one of which was a translation titled Alzn Ciftlik® (1923) from Johanna Spyri.
(Giirgaglar, 2018, 182).

The second planned translation movement of the Republic was again initiated by
the Ministry of Education. Within this movement a series called "Cihan Edebiyatindan
Numuneler" (Samples from World Literature) was commenced in 1927 and ten books
that were classified as world classics were published through the years 1927 and 1928.
The series included some well-known works of prolific authors such as Nicomede and
Horace by Corneille (Sevik 1941, 38-39; Tuncor 1989, 9-10 quoted in Giir¢aglar 2018,
183), The Iliad” by Homeros, Eugene Grandet, Cesar Birotteau and Le Pere Goriot by
Balzac (Sevik 1941, 240; Tuncor 1989, 8 quoted in Giirgaglar 2018, 183), The Pickwick
Papers by Charles Dickens (Seviik 1941, 262; Tuncor 1989, 9 quoted in Giirgaglar 2018,
183), R. U. R (Rosumovi Umeli Roboti) by Karel Capek (Tuncor 1989, 10 quoted in
Giirgaglar 2018, 183), Le Bourgeois Gentilhomme by Moliere (Seviik 1941, 531; Tuncor
1989, 8 cited in Giirgaglar 2018, 183), Annees de Printemps by Andre Theuriet (Sevik
1941, 531; Tuncor 1989, 8 quoted in Giir¢aglar 2018, 183) and Die Jungfrau von Orleans
by Johann Friedrich von Schiller (Seviik 1941, 162; Tuncor 1989, 12 quoted in Giirgaglar
2018, 183) Both Seviik and Ulken state that this series was published for high school
students (Seviik 1940a: 530; Ulken 1997, 342 quoted in Giircaglar 2018, 183). The length
of these books was somewhere between 24-82 pages and they were actually summaries
of the source texts (Sevuk 1941, 50, 162, 407 quoted in Glrgaglar 2018, 183). This
indicates that the major aim of the Ministry of Education was to translate the Western
classics in a way that could make them easy to read for educational purposes (Tahir-

Giirgaglar, 2018, 183). It should also be noted that most of these classic books can be

6 In the catalogue of the works published by the Ministry of Education this work was identified as an
adaptation. (Giirgaglar, 2018: 182)

” The translation of The Illiad was the one that was translated by Omer Seyfettin in 1918 in Yeni Mecmua
(The New Magazine) (Seviik 1940: 65; Paker 1986: 415 cited in Giirgaglar 2018: 183).

22



categorized as adventure and science-fiction books although some of them also dealt with
problems in society, underlying concepts such as upward mobility and class stratification.

After the Alphabet Reform, until the 1940 when the Translation Bureau was
founded, only six children's and young adult books were translated and published by the
Ministry of Education between 1929 and 1932. These include two books by Louisa May
Alcott, one novel by Frances Burnett, one by Edmondo de Amicis, one by Waldemar
Bonsels, and one tale by Mood Lindsay (Tuncor, 1989, 13-17 quoted in Tahir Giirgaglar,
2018, 184). Clearly, during the years 1929-32 translations published by the Ministry of
Education that specifically targeted young adults and children were very limited. In short,
the translations in general that were published by the Ministry of Education from the 1923
to 1940 were much less in number compared to the translations that were published by
private publishing houses. (Giir¢aglar, 2018, 184)

Giirgaglar states that private publishing houses were much more active than the
Ministry of Education in publishing indigenous and translated works before and after the
Alphabet Reform (1928) (Giirgaglar, 2008, 156). Several series that targeted children
were indeed available in private publishing houses. One of the most active publishing
houses during the years 1926-1927 was Resimli Ay Matbaasi, which published a series
named “On Kurusa bir Kitap” (Dime Novels) Among the translations published by
Resimli Ay were Ciiceler Memleketinde (1927) (Gulliver’s Travels) by Jonathan Swift,
Aya Seyahat (De la Terre a la Lune) (1927) by Jules Verne, Robenson Kruzoe (Robinson
Crusoe) (1927) by Daniel Defoe, Leyla Mucizeler Diyarinda (1927)2.

Between 1927 and 1928, the series “Himaye-i Etfal Cemiyeti Cocuk Kiilliyat1”
(Child Protection Agency Children's Collection) was also published under the direction
of the Child Protection Agency. Some of the books published under the series were Haydi
(Heidi) (1927) and Ke¢i Coban: (Moni der Geilbub) (1928) by Johanna Spyri, Sara (A
Little Princess: The story of Sara Crewe) (1927) by Frances Hodgson Burnett, Ali’nin
Diigmesi (Teddy’s Button) (1928) by Amis Le Fleuvre and Hollandal: Ikizler (The Dutch
Twins) (1928) by Lucy Fitch Perkins (Alimen, 2015, 104).

8 1t is likely that this translation is an adaptation of the book Alice’s Adventures in Wonderland. However,
the translations could not be found, therefore it is possible that this book was never published (Alimen,
2015, 61).
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In the early years of the Republic, private publishing houses released young adult
books as well. Some publishing houses even started specific series that targeted the youth.
Some of these series included translations; however, there is enough evidence to state that
indigenous YA books were not scarce at the time. The most prominent YA series was
called “Genglik Demetleri”® (Bouquets of Youth). On the copyright pages of the books
that carry this tag, Cemiyet Kutliphanesi (Society Library) is listed as the owner and
publisher of “Genclik Demetleri” (Ture, 2007, 206). It is understood that Cemiyet
Kuttphanesi had published this series through various publishing houses!®. Necm-i
Istiklal Matbaasi, for instance, is one of these publishing houses. Fahriye (1923) by R.
Namik, Fahisenin Azab: (Torment of the Whore) (1923) by Edhem Izzet [Benice] —
Vedad Orfi [Bengil], Bir Goniil Masal: (A Tale of Love) (1926) and Kudurtan Geceler
(Steamy Nights) (1923) by Edhem izzet [Benice], Ac: Zevk (Bitter Pleasure) (1924) by
Vedad Orfi Bengii, Cilveli Rana (Coquettish Rana) (1925), Jkisi De Gebe (Both are
Pregnant) (1925) and Findik¢: Nigar (Flirty Nigar) (1925) by Mehmed Asaf [Borsaci]
were the indigenous books that were published under “Genglik Demetleri” by Necm-i
Istiklal Matbaasi. Siihulet Matbaas1 was another publishing house that had also published

® Tiire states that there are 22 books in the series and she offers some examples from “Bouquets of Youth”
such as Kiz mi? Dul mu?, Fahise’nin Gazabi, Bir Goniil Masali, Namis Belds:, Kudurtan Geceler, Ac:
Zevk, Kadin Meram Etmesin, Orta Mali, Cildiran Kadin, Izdirap, Kokain Fdacialari, Sarhosun Tovbesi,
Randevu yerinde, Ask Mektuplar, Sevgili Mektuplari, Post Kavgas:, Merhiime, Ziynet-i Nisvan, Iisi de
Gebe, Tiirk Sairleri, Yeni Mahkeme-yi Kiibra, Rahip Meliye nin Vaz iyyetnamesi. (Tire, 2007, 206).
However, since | have not stumbled upon any tags referring to them as part of the youth collection on their
inner cover pages, | have not included some of the books cited above in my own list. On the other hand, |
have come across some interesting findings for the books above. For instance, even though there was no
explicit tag showing that it belongs to a youth collection, one book named Kokain Facialar: (Disasters of
Cocaine) was introduced to the readers on the inner cover page as follows: “It depicts the misfortunes of a
young girl who wants to take advantage of all the pleasures and delights of life like men by jumping into
the jet set way of living, and the bitter face of our jet set lifestyle with all its disgrace and indignity.” (Senai
Mehmed, 1924, 1). Also, Sarhosun Tovbesi (Drunkard's Repentance) (1922) and Randevu Yerinde
(Rendezvous Point) (1923) contain the tag “Sthhi Eserler Kiilliyat1” (Sanitary Works Corpus). Interestingly,
Randevu Yerinde (Rendezvous Point) (1923) is introduced on the cover page as follows: “Only men over
the age of 20 are allowed to read it.” (Ferit Ismail, 1339/1923, Cover Page). In addition, two of the books
were presented as translations. The first one is Yeni Mahkeme-i Kiibra (The New Day of Judgement) (1920),
which was translated by Kaya Nuri from Mehmed Ahundzade (Mirza Mehmed Ahundov). On the preface
of the book, Kaya Nuri states that he translated the book named Rilyam yahud Hakikate Tesaduf (My dream
or a Coincidence with the Truth) as Mahkeme-i Kibra (The Day of Judgement) from Azerbaijani
(Ahundzade, 1920, 4). The other translation is Rahip Meliye 'nin Vaz iyyetnamesi (Le testament du crue J.
Meslier) (1924), which was carried out by Abdullah Cevdet [Karlidag] from Voltaire, according to Ozege
Catalogue. The translated work is presented to the readers as follows: “It is a translation of the research
titled Le testament du crue J. Meslier with an addition of some annotations” (Voltaire, 1924, 1).

10 For the list of narratives published with the tag “Genglik Demetleri” (Bouquets of Youth), see Appendix
1.
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some of the books of the series called “Genglik Demetleri” (Bouquets of Youth). Only
one book could be identified under this series, which is titled Kiz mi Dul mu? (Virgin or
Widow?) (1924) by Edhem izzet [Benice] - Vedad Orfi [Bengli]. Mahmut Bey Matbaas1
is the last publishing house that published the series. In fact, they offered another series
for young women called “Gen¢ Kadm Kiilliyat1” (Young Women’s Collection). One
book for each series could be identified so far. Orta Mali (Alley Cat) (1924) by Osman
Nuri belonged to the first series, “Genglik Demetleri”, and Gen¢ Kiz Nasil Mesud Olur?
(How Does a Young Girl Become Happy?) (1923) by Fuad Siikrii was published under
the latter one. Other than the series stated above, another series called “Tiirk Gengligi
Kiilliyat1” (Collected Works for Turkish Youth) was published by Edirne Vilayet
Matbaasi. In this series only one book has been identified so far, which is titled Umami
Tarihe Rehber (A Guide to General History) (1928) by Mehmet Recai.

As to the translations published in the same period, although the name of the
publishing house could not be identified, one translated book found in the Ozege
Catalogue was Bakireler Girdabi** (Whirlwind of Virgins) (1920), which was presented
as a translation from Alphonse Daudet. It was translated by Siihely Nijad and Resad
Nedim under the series named “Genglik Hikayeleri Edebi Serisi” (Youth Stories Literary
Series). Another publishing house that created a new series targeting youth was Selamet
Matbaasi. Some of the books that were translated under the series named “Genglik
Kiitiiphanesi” (Youth Library) were as follows: Spor Ruhu'? (Sportsmanship) (1928) by
B. Mathios, A Savtun, M. Cevdet inang, Sevgili Diisman (Dear Enemy) by Jean Webster
(1928), Abraham Lincoln Amerika’nin En Biiyiik Reisi Cumhuru®® by W. E. Barton
(1930) and Cesur Kaptanlar (Captains Courageous) by Rudyard Kipling (1928). This

11 There are two stories in the book. The first one is called Bakireler Girdab: (Whirlwind of Virgins), which
was translated by Suheyl Nijad from a writer whose name is given as follows: OITTINI2
Unfortunately | was not able to identify who the writer was. The second story is called Mavi Kelebek (The
Blue Butterfly), which was translated by Resad Nedim from Daudet. It is possible that it was a translation
of Le Petit Chose (1868) because the main character of the book writes a masterpiece called “The Pastoral
Comedy”, which contains a chapter titled “The Adventures of a Blue Butterfly” (Proulx, 2019, 97). It is
likely that both translations in the book are adaptations.

12 Even though this book was presented as a translation by Esma Zafer from English, | could not identify
the source text. In addition to the translation, one chapter of the book (from page 123 to 150) which was
titled “Eski Tiirklerde Spor Terbiyesi” (Sports Training in Early Turks) was written by Muallim Mehmet
Cevdet Inang (Ozerdim, 1953, 46-47).

13 The author has many works on Abraham Lincoln, therefore | could not pinpoint which one was used as
the source text.
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series was indeed not limited to the books mentioned above; however, since Selamet
Matbaasi is of special interest for this study, further information on it will be provided in
the following sections that aim to conduct a descriptive analysis on Captains Courageous
and its translation into Turkish.

Even though offering a complete bibliographical panorama of indigenous and
translated YA literature in the early Republican Period is beyond the scope of this study,
the series that could be detected so far reveal striking differences between translated YA
literature and indigenous young adult books: First of all, indigenous young adult books
generally adopted a melodramatic perspective. For instance, one of the authors that had
written books for the youth series of Necm-i Istiklal Matbaas1 mentioned above was
Mehmet Asaf [Borsaci] and his books mainly focused on tragic love stories (Alan, 2020,
142). The author was criticized as his books did not have the characteristics of a modern
novel (Capanoglu 1961: 12 quoted in Alan, 2020, 142). Another point is that some
indigenous works might have specifically targeted young girls. Some of the introductory
sentences placed on the inner cover pages also suggest that these were didactic stories
whose aim was to educate young girls and dissuade them from behaviors considered
harmful. They might also have adopted a traditional approach, focusing on moral
teachings rather than offering adventure stories to their readers. Nevertheless, some books
might not have targeted young girls after all. Especially the books containing female
nudity on their cover pages or warnings on their inner covers stating an age limitation and
gender restriction for readers make us think that they actually target a young male
audience. On the other hand, translated YA books identified so far are entertaining
adventure stories that were also considered to be great literary examples of the era. In
these stories, it is not only the teachings that are at the forefront but also the flow of the
story, and these stories could be said to strike a balance between teaching and
entertainment. They do not contain obscenity; therefore they might have targeted not only

boys but also girls.

2.3. The Translation Bureau and Beyond

The foundation of the Translation Bureau in 1940 was a turning point in terms of

translation activities. The idea of establishing the Translation Bureau was planted in the
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first Turkish Publication Congress, organized in 1939. Choosing works to be translated
and written for secondary school students and preparing a schedule for the publication of
such books were one of the thirteen topics discussed during the congress. However, the
aim could not be fulfilled and the Translation Bureau focused almost entirely on
translating Western Classics (Berk, 1999, 144-150). Consequently, only ten books
categorized as School Classics were translated by the Translation Bureau (160). Although
there were only seven different publications, the number was recorded as 10 in various
sources due to the second editions. One of these books was Cimri (L avare) (1945) by
Jean Baptiste Poquelin de Moliére, which was translated by Yasar Nabi Nayir. There are
two editions of this book and the second one was published in 1946. The second book in
the series was Gulliver'in Seyahatleri (Gulliver's Travels) (1945) by Jonathan Swift,
translated by Irfan Sahinbas. This book also has two editions and the second one was
published in the following year. The rest of the books that had only one edition were as
follows: Hamlet (1945) by William Shakespeare, translated by Orhan Burian, Michael
Kohlhaas (1946) by Heinrich von Kleist, translated by Necip Ucok, Sokrates’in
Miidafaasi (Apologia) (1946) by Platon, translated by Niyazi Berkes, Miifettis (Revizor)
(1946) by Nikoloy Vasiliyevi¢ Gogol, translated by Erol Guney-Melih Cevdet Anday,
and Aklini iyi kullanmak ve bilimlerde dogruyu aramak icin metot tizerine konusma
(Discours de la méthode pour bien conduire sa raison et chercher la véerite dans les
sciences) (1947) by René Descartes, translated by Mehmet Karasan (Otiiken, 1967, 365-
367).

Only one private publishing house could be detected having a youth series during
the 40’s. It was Ahmet Halit Kitabevi that published translated books under the series
called “Genglik Serisi” (Youth Series), and under this series seven books in total could
be identified so far. These are as follows: Ask ve Hiirriyet Siirleri (Szabadsag Szerelem)
(1943) by Petofi Sandor, translated by Necmi Seren, Kii¢lk Lord (Little Lord Fauntleroy)
(1944) by Frances Hodgson Burnette, translated by Ahmet Emin Yalman, Okumak Sanat:
(Comment Lire et étudier avec profit) (1944) by Paul Nyssens, translated by Hakki Arik,
Truva Cengi (The llliad) (1944) by Homeros, translated by Fethi Dosdogru, Esrarl
Bahce (The Secret Garden) (1944) by Frances Burnett, translated by Nermin Milar, Pal
Sokagimin Cocuklar: (1944) (A Pal Utcai Fiuk) by Ferenc Molnér, translated by Necmi
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Seren, and Peri Kizi** (1945) by Guy Chantepleure, translated by Rezzan Emin Yalman,
which was actually published for the first-time in 1925 by Vatan Nesriyat.

According to Ozyer, in the 1950s, many well-known authors and poets have
contributed to the YA field by providing translations. In fact, they not only translated
books but also served on committees of publishing houses such as Koza, Milliyet and
Cem. Thus, these famous authors such as Tarik Dursun K., Erdal Oz and Ulkii Tamer
made essential contributions to the development of indigenous children's and youth
literature (Ozyer, 1987, 259). A remarkable event during the same period was the
emergence of comic books, almost all of which were translated from the United States.
The comic books such as Pekos Bill (Pecos Bill), Koca Teks®®, Oklahomat®, "Bill Kid*’,
Deyvi Croquet (Davy Crockett, Frontiersman), Tom Miks (Capitan Miki) were in fact
preferred by publishers since they brought much profit in a short time even though they
were not very suitable for children (Alpay, 2012, 174). These adventurous comic books
were translated into Turkish and gained a huge popularity among young adults.

Even though a translator expressed the need for separate series for young adults
as early as 1919, it is not possible to say that YA literature as a separate genre could
flourish in Turkey. In fact, the genre was not able to find itself a separate shelf during
most of the twentieth century. Since no research has been carried out on translated YA
literature published between 1930s-1970s, it is almost impossible to describe the general
attitude towards contemporary foreign works that targeted the youth, the selection criteria
for translations or the translation strategies used in translated YA literature published
during this long time frame. For instance, The Outsider (1967) (Disaridakiler), which
was recognized as the first modern YA book by most scholars, was not translated until
2017. Even though the blurbs of Turkish bookshops’ websites state that it is one of the
best-selling books of YA literature, it is still categorized under the tag "novel” on these

websites as if the target audience were adults.

14 The original name of the book might be “Fiancée d'avril”.

15 The Italian comic book Pecos Bill was censored in Turkey at the time and later started to be published
under the name Koca Teks; after the censorship was abolished, it continued to be published with its original
name Pekos Bill (Cantek, 2005: 103 cited in Polat, 2006, 46).

161t is a comic book about the adventures of a female Western hero named Oklahoma and it was published
by Kiral Publishing for a short time (Polat, 2006, 43).

17 Bill Kid, a Western comic magazine, began publication in 1955. For the first time in Turkey, Capitan
Miki (Tommiks), the hero of the Italian EsseGesse business, was published in this magazine, which used it
as a filler material (Polat, 2006, 44).
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Before the coup in 1980, transformation in the plots of children's books was
inevitable. Books highlighting class discrimination and encouraging class consciousness
such as Animal Farm were ubiquitous. However, after the coup, some children's books
were banned by authorities labeling them as dangerous to the mind of the children
(Erdogan, 1995, 1). These books once again were not limited to the child reader only and
were appreciated by the youth as well. In the same decade, a few publishing houses
undertook a great responsibility and attempted to create distinctive series that targeted
adolescents. According to Asutay, starting from the 1980s, Can Publishing published
translated YA books under the title "Youth Series.” Salinger's Catcher in the Rye, widely
considered the signature work of this genre, is probably the most well-known work among
these translations (Asutay, 2001, 16). Some other published translations in this series
were Adem'le Havva'min Giincesi (The Diaries of Adam and Eve) (1981) by Mark Twain,
which was translated by Aksit Goktiirk, Ademoglu Nerdeydin? (Wo warst du, Adam?)
(1981) by Heinrich Boll, which was translated by Zeyyat Selimogu, Stki Kontrol Edilen
Trenler (Ostre sledované viaky) (1981) by Bohumil Hrabal, which was translated by
Zeyyat Selimoglu, /nci (The Pearl) (1981), by John Steinbeck, translated by Tomris Uyar,
Ademden Once (Before Adam) (1981), which was translated by Pmar Kiir and Denizin
Cagrisi (The Cruise of the Dazzler) (1982) by Jack London, translated by Semsa Yegin,
Ufaciktim (Haxoza) (1982) by Dora Gabe, translated by Ozdemir ince, On Kiigiik Zenci
(And Then There Were None) (1982) by Agatha Christie, Adsiz Ulke (Le Grand Meaulnes)
(1982) by Alain Fournier, translated by Ozdemir ince, Beyaz Geceler (Benvie nouu)
(1982) by Dostoyevsky, Taras Bulba (Tapac Byrw6a) (1982) by Gogol, translated by
Mehmet Ozgiil, Kizgin Ova (El llano en llamas) (1982) by Juan Rulfo, translated by Celal
Uster. The books published in this series were not limited to the classic books; some
contemporary books were also introduced to readers, such as Wo warst du, Adam?
(Ademoglu Nerdeydin?) (1981) El llano en llamas (Kizgin Ova) (1982) and Ostie
sledované vlaky (Siki Kontrol Edilen Trenler) (1981).

Almost three decades after the introduction of its first youth series, Can Publishing
embarked on a new series called “Can Genclik” (Can Youth) in the summer of 2010. The
series was of great value since probably for the first time, books that were considered YA
fiction worldwide, such as Joyce Carol Oates's Sexy (Seksi) (2010) and Freaky Green

Eyes (Deli Yesil) (2010), and Ingvar Ambjgrnsen's Drapene i Barkvik (Barkvik
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Cinayetleri) (2010) were introduced to the young readers in Turkey. However,
unfortunately, this series was suspended permanently in the same year. Nowadays, it
looks like the general trend of publishing houses is to focus on translated children's
literature that targets children up to age 12 instead of creating series for young adults.
Since YA literature is a relatively new study area, there were no bibliographical
works or studies depicting its history available. The obtained information of books
mentioned in this chapter is the result of my own research on youth series throughout
various libraries’ datasets. Other reasons for the lack of information on translated YA
literature might be that some of Y A books are now referred to as adult literature and that
the field lacks recognition. The common tendency of publishing houses is to classify
young adults and children together and target them as a single group leaving out YA
books, or creating series only for children. Even though there have always been attempts
at creating different series for the youth, these attempts have usually been abandoned.
Today, unfortunately, YA books are considered trivial books that are found not worthy
of attention even by young adults themselves. Hopefully, this perception might alter and
translated YA literature could receive much-belated attention from publishing houses,

educationalists, academics, and most importantly, its reader in the near future.
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3. LITERATURE REVIEW

Even though children’s literature as a separate field of study has been under the spotlight
for quite some time, YA literature has stayed in the dark for a long while. This becomes
evident when one attempts at a single search and finds out that the number of academic
studies that were conducted abroad and in Turkey on YA literature is rather limited.
Similarly, while translated children’s literature has been subject to many descriptive
studies, translated YA literature is certainly under-researched. Therefore, only a few
studies could be collected for this chapter.

The article “Deforming Tendencies in The Transfer of Proper Nouns in Fantastic
Literature: A Case Study” that was written by Safari Saeed in 2012 aims to investigate
the transfer of proper nouns in Harry Potter and the Sorcerer's Stone into Persian,
referring to Berman’s deforming tendencies “qualitative impoverishment” and “the
destruction of underlying networks of signification”. Another article titled “Translation
of Proper Nouns: The Case of Young Adults' Novels Translated from English Into
Persian” was written by Anani Sarab M.R. and Eshraghi B. in 2010. Interestingly, this
study also focuses on the translation of proper nouns. After analyzing two series of books,
namely Trilogy of Inheritance and Deltora Quest the authors come to the conclusion that
Persian translators' choices of transfer indicate a preference for conforming to the source
text.

The article “Taboo Subject in Lithuanian Literature for Young People: The Effect
of Translated Literature”, that was published by Brigita Dimaviciené in 2012, examines
how specific elements of teenage discourse are translated into Lithuanian in British author
Melvin Burgess' novel: Doing It. The author finds out that some strategies such as
softening, compensation, omission and usage of synonyms were employed in the
translation. Another contribution of the same author is a dissertation titled “Lithuanian
and Translated Young Adult Literature in the Contemporary Lithuanian Literary System
as Conditioned by Historical Factors: An Analysis Using Polysystem Theory”, which
aims at examining elements of YA literature in the Lithuanian market, both in indigenous
and in translated works, in the context of Soviet and post-Soviet situations. The analysis
based on Even-Zohar's theory of literary systems demonstrates that YA literature took a

long time to emerge while Lithuania was under the Soviet rule; however, since the post-
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Soviet period, the young adult market has seen rapid expansion, with a significant number
of translations and an increasing number of novels by Lithuanian authors.

Another interesting study from Lithuania bears the title “The Language of
Adolescents in Translated Young Adult Fiction” and was written by Karolina Butkuviena
in 2018. Attempting at finding out which translation techniques are utilized for adolescent
language in YA novels, the following novels for young adults and their Lithuanian
translations were used to compile examples of teen speech items: John Green’s Looking
for Alaska (2005), Melvin Burgess’ Junk (1996), Melvin Burgess’ Doing It (2003), Ann
Brashares’ The Sisterhood of the Traveling Pants (2003), and Cecily von Ziegesar’s
Gossip Girl (2002). The results show that direct transfer was used to translate 50.5 percent
of teen speech, while the remaining 49.5 percent was either neutralized by employing
standard Lithuanian, toned down by utilizing lexically softer language elements, omitted,
or mistranslated.

The master’s thesis titled “The High Circulation Rate of Youth Language and
Other Related Translation Problems in The Catcher in the Rye and The Outsiders” that
was written by Saskia Tempert in 2013 investigates the challenges and methods that a
translator can face when working on a translation of a YA book and assesses the degree
of modernization that each new Dutch translation of the books The Catcher in the Rye
and The Qutsiders has experienced, and hence how obsolete the prior versions are. The
author concludes that when a (dynamic) youth language and code-switching emerge, the
appropriate translation techniques are to modernize and replace the non-standard ST
language with a comparable non-standard TL.

The article “Young Adult Literature in Translation: The State of Research”, that
was written by Kaja Makowska and published in Poland in 2019 offers an overview of
the field by describing the notion of young adult literature, its main characteristics
and prevalent trends in YA literature and translations.

Two studies come from Romania. The first one is a thesis titled “Translating
Young Adult Literature: Problems and Strategies John Green's An Abundance of
Katherines” that was written by Loana Griguta in 2013. The aim of the study is to
demonstrate that translators have a wide range of solutions for problems that may arise
when translating YA literature by analyzing the Romanian translation of An Abundance

of Katherines’. Using Newmark’s and Ballard’s theoretical contributions as a framework,
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the study underlines that the translator should make conscious and educated decisions
about the most appropriate strategies to use. The second study from Romania is titled
“Old and New Challenges in the Translation of Young Adult Novels” and was published
by Cristina Chifane in 2014. The major goal of the author is to identify how slang
language that is internalized by adolescents reflects upon translation. To do so, she
focuses on the Romanian translation of Andy Briggs' current series, Hero.com and
Villain.net, as a case study. The article reveals that various language deviances or cases
of non-equivalence occur in translations.

The scarcity in research on translated YA literature is also evident in the number
of research conducted in Turkey. Necdet Neydim, who mainly works on children’s
literature, has also produced numerous articles on translated YA literature, two of which
will be mentioned briefly. In his article titled “Ceviri ve Telif Eserlerde Geng Kiz
Edebiyati” (Young Girl Literature in Translated and Original Works) (2014) Neydim first
offers a historical overview of the field and gives brief background information on
Turkish young girl literature. Then, he touches upon the differences between mother and
father figures in these books and attempts to demonstrate that these books have various
themes such as sex, education and social life. In another study titled “The Catcher in the
Rye and its Turkish Translation as a Young-Adult Novel: A Micro-Scale Journey into
Translation Analysis and Translator’s Invisibility” (2020) Neydim evaluates two different
Turkish translations of The Catcher in the Rye and aims to find out whether translation
decisions make translators visible. Using arguments of Koskinken and Venuti, he comes
to the conclusion that according to Koskinken’s view, both of the translators can be
regarded as visible; according to Venuti’s view however, the smooth reading of both of
the translated books destroy translators’ visibility.

There are also two master’s theses, which may be taken as a proof that translated
YA literature is starting to attract the attention of Turkish scholars. In his thesis titled
“Perceptions of Children's and Youth Literature in Terms of Translation Methods” (2011)
M. Cahit Zan aims at finding out the perception of readers in terms of translated children’s
and YA literature. To do so, Zan conducts a survey among students of two elementary
schools and one high school. At the end of his study he offers a bunch of criteria to adopt
while translating such books. For instance, it is claimed that when using foreign words, a

word that is more suitable for Turkish in terms of pronunciation and contains Turkish
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characters should be preferred in order for the target reader group to better focus on a
text. In her thesis titled “The Language Problem in The Translation of Young Adult
Literature and A Theoretical Approach to the Translator’s Decisions” (2019), Meltem
Kili¢ focuses on eight young adult novels’ translations from German into Turkish. The
translators’ decisions and the youth language have both been analyzed and interpreted in
the light of the Polysystem Theory and the target-oriented approach. Venuti's
“foreignization” technique was shown to be the translators’ preferred translation
methodology.

In conclusion, there is no doubt that translated YA literature has not been able to
receive enough attention worldwide in academia. After the 2000s, research in this field
seem to have acquired some reputation and this leads to an increased awareness about
problems that could be encountered while translating Y A fiction. In order for this field to

flourish further, more descriptive studies need to be carried out.
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4. THEORETICAL FRAMEWORK

This chapter aims to offer a theoretical framework, which will shape the descriptive
component of the study that focuses on a translated young adult novel published in 1928.
The theoretical framework basically consists of Itamar Even-Zohar’s, Gideon Toury’s
and Andre Lefevere’s theoretical contributions. The rationale behind this selection is that
these theories mark the emergence of and are considered to be the pillar-stones of the
descriptive paradigm, which offer invaluable insight and methodology for descriptive
research, deal with various dimensions of translation activity and provide a diachronic
perspective. After a short introduction which looks at the transition from prescriptive
approaches to models that foster descriptive and systemic analyses in 4.1., | will attempt
to offer a more detailed overview of the theories mentioned above and to elaborate on

their major propositions.

4.1. From Prescriptivism to Descriptivism

Before Translation Studies became an autonomous discipline, it was mainly under the
influence of linguistics, which imposed significant limitations on translation activity. The
major aim of the first linguistically-oriented theorists was to systematically classify
certain linguistic procedures that are used when transferring the meaning from one
language to another. However, as Saldanha puts it, “such taxonomies were based on
knowledge of contrastive linguistics rather than on how translators work in practice and
therefore failed to describe the operational strategies that guide the actual translation
process” (Saldanha, 2009, 149). Many other linguists aimed to explain the translation act
in terms of equivalence. The linguistic approach to translation was, in fact, based on
equivalence principles that were quite restrictive. Unsurprisingly, the literature on
equivalence was quite normative. Nida and Taber, for instance, approached translation
from the standpoint of source text and stated that the message should be created with the
closest natural equivalent to the source language in translation (Bengi-Oner, 1993, 29).
Theorists, scholars and researchers who viewed translation with a linguistic
perspective aimed at offering not only certain analytical methods to describe translations,

but also standards to evaluate them. They were also inclined to assume that the source
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text and its meaning was more or less stable. This led to a prescriptive attitude, which
disregarded the realities such as the fact that translation is a culture-bound and historical
activity. The attitude, in other words, was a manifestation of the idea that translation was
nothing but transferring unchanging meanings that are totally independent from culture
and time while translation actually involves far more than just replacing one lexical or
grammatical item in the source text with another in the target (Saldanha, 2009, 149). In
their endless search for equivalence, some theorists even put forward that some literary
forms (especially poetry) were untranslatable. In the first quarter of the 1970s, the
prescriptive attitude of the early linguistically-oriented theorists began to be challenged
by scholars who argued that “it does not serve the interest of translation studies as an
empirical discipline, whose aim ought to be to explain what translation is rather than what
it should be” (149).

One of these pioneer scholars was James S. Holmes. In his seminal article titled
“The Name and Nature of Translation Studies” (1972) he fostered a new understanding
of translation studies as an independent discipline. He believed that the lack of a common
name was a barrier to the growth of translation studies. Another barrier to the
development of the field, he believed, was the widespread adoption of standards of other
disciplines' models, techniques, and terminology (Holmes, 1972; trans. by Kos, 167).
Putting forward that translation studies should be an empirical discipline, he stated that
translation studies has two major aims: The first is to describe translation processes and
products as they appear in our own world of experience and the second is to establish
general principles to explain and predict these phenomena. He proposed that the
descriptive and theoretical branches would make it possible to achieve these goals
(Holmes, 1972; trans. by Kos, 171). Holmes was the first scholar to stress the need for a
descriptive branch in translation studies. Therefore, it can be claimed that his efforts
marked the transition to the descriptive paradigm, which was also called the Descriptive
School. Descriptivism considered translation as a target-oriented activity in which
translation was regarded as a primary text in the target system (Bengi-Oner, 1999, 19).

The Polysystem Theory was one of the first comprehensive theories to emerge as
a representative of the Descriptive Paradigm. Introduced by Itamar Even-Zohar in the
1970s, it aimed at analyzing literary texts in literary systems rather than in isolation,

which makes it impossible to approach a literary piece as a single entity but as a

36



component of the social, cultural, literary, and historical context. Even-Zohar stated that
literature was made up of various systems in constant movement (19) and claimed that
there is always a continuous state of competition in order to gain the primary position
among the other, smaller components within that literary system. Even though he was
inspired by the works of Russian formalists of the 1920s, unlike them, he chose to focus
on literary systems or genres that had been disregarded, such as thrillers, children's
literature and translated literature (Evan-Zohar, 1978, 21). The Polysystem Theory was
sufficiently comprehensive and flexible to promote research. Rather than providing
instructions for upcoming translations and making judgements about previous ones, the
descriptive method Even-Zohar offered examined the translated text as it was and
attempted to identify the many aspects that may contribute to its unique form (Hermans,
1985, 12-13).

Building on the work of Even-Zohar, Gideon Toury brought a new perspective to
translation studies by underlying the significance and need for a descriptive branch. Toury
believed that the main objective of descriptive translation studies was to liberate the field
of translation studies from the control of other disciplines, which limited the autonomy
of the field. The target-oriented theory was a general theory proven to be capable of
dealing with all dimensions of translation activity. Establishing the scientific foundation
of the field with its specific focus on descriptive studies and stressing the value of the
target culture and product it paved the way for a drastic change in the presuppositions and
research methodology of translation scholars and ushered in a new era in the history of
translation theory (Tellioglu, 1998, 7). In fact, Toury was finally able to shift the focus
from the translation process to the translation product, from translation problems to
translation solutions, from the source to the target text and culture, from a synchronic
perspective to a diachronic one, from prescriptivism to descriptivism. In short, Toury’s
approach was not only target-oriented but also product- and solution-oriented and in Isin
Bengi-Oner’s words it was “historical, relational, functional, dynamic, systematic and
descriptive” (Bengi-Oner, 1993, 33).

The descriptive paradigm had a long-lasting effect on the following generation of
scholars’ perception of translation activity. In 1985, under the influence of Even-Zohar's
and Toury's early work, a group of scholars, later known as the Manipulation School,

published a collection of essays titled The Manipulation of Literature: Studies in Literary
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Translation (1985), edited by Theo Hermans. They viewed literature as a complex and
dynamic system, which required an interaction between theoretical models and practical
case studies. The articles in the book highlighted the importance of a descriptive, target-
oriented, functional, and systemic approach to literary translation and focused on the
norms and limits that control creation of translation. They also analyzed the position and
function of translations inside specific literary systems and looked at the relationships
between literatures (Hermans, 1985, 10-11).

4.2. Determining the Role of Translation in Literary and Cultural Systems

Even-Zohar defines polysystem as “a multiple system, a system of various systems which
intersect with each other and partly overlap, using concurrently different options, yet
functioning as one structured whole, whose members are interdependent” (Even-Zohar
1979, 290). This means that the Polysystem Theory has a dynamic structure that allows
shifts among various strata of the literary system. According to Even-Zohar, if an
innovative literary type holds the top rank, the lesser strata are more likely to be inhabited
by conservative kinds. If the conservative forms are at the center, however, it is more
probable that innovation and revival will emerge from the outer strata. Otherwise, there
would be a time of stagnation (Even-Zohar, 1978, 23)

Since translated literature is one of the sub-systems functioning in the literary
system, its position, Even-Zohar claims, also changes at various historical moments
depending on historical circumstances. It may occupy either a primary or a secondary
position in the polysystem (23). Furthermore, in a situation where new literary models
are emerging, translation is likely to be one of the ways through which the new repertory
is developed. Foreign works bring aspects (both principles and components) to the
national literature that did not exist previously. These might contain not just new models
of reality to replace the old and ineffective ones but also a wide range of additional
elements, such as a new (poetic) language or compositional patterns and methods. The
criteria guiding the selection of works to be translated are clearly defined by the
conditions controlling the (home) polysystem: texts are chosen based on their
compatibility with new approaches and the presumably innovative function they may play
within the target literature. (Even-Zohar, 1990, 47-48).
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Even-Zohar proposes three main factors which give rise to such a situation; (a)
when a polysystem has not yet matured, i.e., while the literature is in its infancy and
continues its path to be established; (b) when a literature does not hold a higher position
among other literary polysystems, or when it is not strong enough, or both; and (c) when
there are literary vacuums or crucial turning points, or crises in literary history and
recognized models do not suffice. Foreign models thus easily enter the polysystem and
translated literature may therefore reach a dominant position. If translated literature holds
a secondary position, it becomes a peripheral system within the polysystem. It has little
impact on the central system and even becomes a conservative element, conserving
traditional forms and adhering to the target system’s literary conventions. According to
Evan-Zohar, this secondary position is typical for translated literature. However,
translated literature has different spheres within its own system. While some translated
literature that is translated from prominent source literature may be primary, others which
are not considered important may be secondary. Even-Zohar indicates that the translation
approach is influenced by the status of translated literature in the polysystem. If the
position of the translated literature is primary, it is normal for translators not to feel any
restrictions to abide by target literature styles and be more willing to challenge traditions.
As aresult, they frequently create TTs that bear a resemblance to the STs’ textual features.
If translated literature holds a peripheral position, translators prefer to implement existing
target culture models (Even-Zohar 1978, 24-26).

4.3. Describing the Translation Norms

Gideon Toury, who worked with Even-Zohar in Tel Aviv, concentrated on creating a
comprehensive theory of translation and worked on the sociocultural circumstances of
translation based on the Polysystem Theory. Referring to the Holmes’ map of translation
studies, Toury points out the need to develop a systematic descriptive discipline to
eliminate isolated studies (Toury, 2012, 3-4). Furthermore, he underlines that translations
are situated in the target culture’s literary and social systems (18).

Since Toury regards translation as a cultural activity in the target system, his
approach is defined as target oriented (18). Toury believes that translation operations and

products can and frequently do induce cultural shifts in the target culture. It is, after all,
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in their nature. That is, cultures rely on translation to close gaps whenever and wherever
they occur. The gaps are filled thanks to the discovery that something is “missing” in the
target culture that should be there and, fortunately, already exists elsewhere, especially in
a distinguished culture, and may be benefitted from. Therefore, according to Toury, it is
a must to analyze a translation in the context in which it was created (21-22).

Toury states that in order for translation studies to become fully autonomous and
comprehensive, a descriptive branch must be developed (Toury, 1985, 16). He also
proposes a methodology for a systematic descriptive study. The initial step of the study
is to position a translation in the target system and to focus on issues of significance and
acceptability of the translated text. The next step is to match individual translations
with their presumed sources. The essential concepts here are shifts and translation
relationships. The comparative analysis is conducted to detect relationships between
coupled pairs of source text and target text. Various first- and second-level
generalizations are then to be explored, with the possibility of expanding the corpus
further; not just beyond the particular translation (or corpus of translations) in the same
culture, but also outside that culture's limits as a whole (Toury, 2012, 131).

Toury believes that translation is subject to a variety of restrictions of various sorts
and degrees. These go far beyond the source text, systemic distinctions between the
languages and textual traditions engaged in the act, or even the translator’s cognitive
apparatus as a required mediator’s capabilities and limits. In addition, sociocultural
variables impact and, in some cases, modify cognition. In any case, translators working
under varying settings typically employ various techniques and produce very different
results (Toury, 1995, 54). Sociocultural restrictions have been defined by Toury as having
two extreme poles: on the one hand, there are general, somewhat absolute rules, while on
the other, there are sheer idiosyncrasies. The broad middle-ground between these
extremes are norms which he himself defines as “translation of general values or ideas
shared by a community -- as to what is right and wrong, adequate and inadequate -- into
performance instructions appropriate for and applicable to particular situations,
specifying what is prescribed and forbidden as well as what is tolerated and permitted in
a certain behavioral dimension” (54-55). In order to describe a translation, one needs to
reconstruct norms that guide translators; so, two major sources are needed to be consulted.

The first one is the textual analysis, which requires the examination of the translated text
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itself. Through this study, tendencies regarding relations between source text and target
text can be uncovered. The other is extratextual analysis which refers to critical or semi-
theoretical analyses, such as remarks by translators, editors, publishers, and others
involved in or linked with the activity, critical evaluations of particular translations, or
the work of a translator or 'school’ of translators (65).

Norms are believed to function not just in all types of translation but also at every
stage of the translation process, and therefore on every level of the final output. Toury
finds it useful to separate the two types of standards that apply to translation: preliminary
and operational (58). Preliminary norms are based on two sets of factors that are
interrelated. The first one refers to translation policy, which has to do with considering
factors governing the choice of text. Such a policy is needed to be studied since no
translation is chosen randomly. The other one refers to the directness of translation
which aims at discovering whether a third language is included in translation and whether
this practice is disguised or not. The other set of norms is called operational norms. It
may be thought of as guiding the decisions made during the translation process. They
have an impact on the text’s matrix — that is, how linguistic information is distributed
within it — as well as the textual and verbal formulation as a whole. Thus, this set of
norms is also subcategorized into two groups. Matricial norms deal with the instances
such as omission, addition, positional changes, manipulation of division, and explication.
Textual-linguistic norms govern the choice of linguistic items for target text, such as
lexical elements and stylistic features (58-59). Only after describing the above-mentioned
norms, is it possible to determine the initial norm of translator, which reveals whether a
translator chose to be committed to the original text and its norms or to the norms
prevalent in the target culture. If the first approach is favored, the translation tends to
follow the source text’s norms, including the norms of source culture and language. This
shift towards source language and culture is described by Toury as the pursuit of adequate
translation. On the other hand, if the second perspective is embraced, norms of target
culture and language are followed. Adhering to norms of target culture makes a
translation closer to the acceptability pole. Even the most adequacy-oriented translation,
of course, contains shifts from the source text. Indeed, according to him, shifts have long

been recognized as a fundamental truth of translation (56).
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Toury introduces the phrase “translation equivalence” here, although he points out
that it does not refer to the traditional idea of equivalence. What Toury introduces is a
“functional-relational concept”, which means that there is always an equivalence
relationship between a target text and a source text. This is dissimilar to the traditional
prescriptive approaches since it does not aim to find out whether a target text is
“equivalent” to a source text. Instead, it seeks to explore how the assumed equivalence
was achieved, and it serves as a tool for finding “the underlying concept of translation . .
. [the] derived notions of decision-making and the factors that have constrained it”
(Toury, 2012, 113).

4.4. Describing the Ideological Factors

Translational norms determine what type of translation strategies should be used at a
given time and location. Therefore, it can be claimed that norms become instruments for
a dominant power’s ideology (Birkan-Baydan, 2010, 8). Going beyond the previous
theories, Andre Lefevere draws our attention to the manipulative aspect of translation
rather than the complex topic of fidelity and freedom in translation. He regards
translations as manipulated writings influenced by a particular ideology. That’s why he
situates translations within a wider framework that he refers to as rewriting (14-15).
Rewriters modify and alter the originals they work on to a certain degree in order to make
them conform to the dominant or one of the prominent ideological and poetological
currents of the period (Lefevere, 1992, 8). According to him, the first and the most
important factor affecting translation is ideology, which refers to translators’ ideology, or
to the ideology that is imposed upon them. This factor carries two meanings: translators
may comply with the leading ideology; or they may refuse to obey it. The latter factor is
the poetological factor, which represents the dominant poetics in the target culture.
Translators may conform to or reject to obey the governing poetics of the time. These two
factors influence and control the translation strategies and solutions to translation
problems (41).

Lefevere states that the literary system relies on a dual control process. The first
control element lies within the literary system; the other one exists outside the literary

system. The former refers to professionals who provide a service, such as reviewers,
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critics, teachers, and translators. They occasionally suppress works of literature that are
overtly contradictory to the prevalent conceptions of what literature should be - poetics -
and what society should be - ideology. They will, however, alter works of literature far
more frequently until they are considered appropriate for the poetics and ideology of a
specific place and time. The second control element, which falls outside the literary
system, is called patronage, which refers to the power of persons or institutions that can
cultivate or restrain the rewriting of literature (14-15).

Patronage is made up of three components that interact in various ways. Both form
and subject matter are constrained by the ideological component, which functions as a
limitation on choice and development. (16). The second one is the economic component
which deals with monetary issues related to rewriters. It includes copyright and
translator’s fees. Patrons do, of course, pay or sponsor other professions such as critics
and teachers (Munday, 2001, 129). The last component is called the status component.
Acceptance of patronage means joining a certain support group and adopting its way of
life (Lefevere, 1992, 16). That is, rewriters are generally expected to adhere to the
patron’s demands in exchange for financial support (Munday: 2001, 129).

In conclusion, with the theoretical contributions underlying the significance of
descriptive studies in translation, restrictive views seeking one-to-one equivalence with
the source text were abandoned. Instead, a paradigm shift focusing on the target text,
target system and target culture was introduced, and the new approach replaced the
prescriptive one with a more inclusive and descriptive methodology. Thanks to the notion
of norms, which Toury attributes a novel meaning to, the concept of equivalence has
received a more inclusive meaning. Translators may add or delete information, provide
explanations on a particular topic, or modify some stylistic features in translated texts
based on a set of norms, which does not interfere with the notion of equivalence. All these
acts, as Lefevere points out, are due to ideological factors affecting translation. All
translations involve source text manipulation to some extent and might include specific
manipulations due to the persons or institutions involved in the translation process and

the power relations between them.
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5. ADESCRIPTIVE ANALYSIS ON A TRANSLATED YOUNG
ADULT NOVEL: CESUR KAPTANLAR

This chapter involves a descriptive study that focuses on one of the Turkish translations
of Captains Courageous (1897) by Rudyard Kipling, which is generally categorized as
adventure fiction that addresses young adults. The translation titled Cesur Kaptanlar,
which was carried out by Kamuran Serif [Saru] and published by Selamet Matbaasi in
1928, was chosen —among many others- as the subject of analysis since it is the earliest
translation of the famous novel, the descriptive analysis of which might provide valuable
information about the prevalent norms regarding the translation of YA novels as well as
the poetological and ideological tendencies in the early years of the new Republic of
Turkey. 8

It should be pointed out that the methodology deployed in this descriptive chapter
is the one that was originally offered by Toury, although concepts offered by other
members of the descriptive school will also be made use of, especially to clarify the
ideological aspects of the translation case at hand. It should also be noted that, as Toury
suggests, both the textual (source and target texts themselves) and extratextual sources
(the foreword to the translation and all sorts of other available and relevant remarks or

information on the translation) will be used to offer a more complete picture.

5.1. The Source Text: Captains Courageous

As stated earlier, Toury claims that translations are facts of the target culture and
therefore, they take priority over source texts. Nevertheless, before going into more detail
regarding the translation, it might be meaningful to focus briefly on the source text and
its author so that we can situate the text in the source culture and obtain clues about the

possible reasons why this specific text might have been selected to be translated.

18 The translated text was published in Arabic letters and has not been transliterated before; therefore, |
transliterated it from Arabic alphabet into Latin alphabet as a first step of this descriptive study.
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5.1.1. The Author

Joseph Rudyard Kipling (1865-1936) was a British writer who had lived in different
countries during his life. Having lived in divergent parts of the world, Rudyard Kipling
was influenced by the way of living of inhabitants in those areas, especially in his early
years. He spent some of his years in Bombay on and off, which today is known as
Mumbai. His parents, John and Alice, were some of the first settlers who arrived in India
as a component of the British Empire. His father was the head curator of the Lahore
Museum, and his mother was a poet. Rudyard and her sister were born in India, which
was under British command. Rudyard came across the Indian culture at a very early age
thanks to his nannies, or ayah. (Islam, 1975, 12-13). In fact, he learned how to speak
Indian before his mother tongue (Kipling, 1937, 3-4). Having surrounded by native
servants, he must have realized that he had a dominant position in the upper class and
identified his parents as part of the ruler class in the society; and therefore, he might have
formed an opinion on how an ideal sahib should be. And when he stepped outside of his
house, he could see the half-naked crowd guarded by British Soldiers. So, the everyday
life outside the home, which underlined the supremacy of the White Men might also have
an impact on the formation of his political ideas (Islam, 1975, 12-13). However, from his
memoirs titled Something of Myself, it is observed that he felt great appreciation for the
land. This is most likely due to the magical atmosphere that is a natural characteristic of
childhood. (Kipling, 1937, 3-4)

His first meeting with England was when he was two years old. Alice, his mother,
was expecting another baby and wanted to give birth in England. That's why she took
Rudyard with her to the Mainland. She was pretty relieved when they arrived at the
seashore as he was constantly misbehaving on the ship. Since she was pregnant and
needed to be taken care of, she and her son stayed in different houses. He was said to
have caused a lot of trouble for a three-year-old kid. That's why he was nicknamed as
"holy terror” because of his success at twisting her around his little finger (Seymour,
1989, 7). In 1871, Alice and her husband set sail to India and left their two kids in England
so that they could get a proper education.

At the age of six, he was shipped off to Southsea, England, to receive formal

British education from a resigned maritime official who had been hired thanks to an
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advertisement in a newspaper because of his satisfactory references (Islam, 1975, 14).
Also, it is stated that Rudyard and his sister Trix were left to a couple who was chosen
from newspaper ads because their mother, Alice, did not want to leave them with a
relative for fear of being replaced as a mother. However, for Rudyard, this was an awful
end to his paradise-like life in India. He had been treated as a precious sahib in India, but
in his new home, he had to put up with some extreme acts of bullying (Kipling, 1937, 6).
He and his sister suffered a lot due to beating and maltreatment but Alice Kipling was
late to realize the problem. She had felt the need to leave them in England so that she
could assist her husband with his work. Besides, she wanted her children to get a proper
education. In that regard, she was no different than most other Anglo-Indians of her time.
Most Anglo-Indians were scared that their children would turn out to be Indians rather
than British if they were to be educated in India. That was one possible reason why the
children of Anglo-Indian parents did behave mischievously compared to their British-
born and raised counterparts (Seymour, 1989, 7-8). Years later, his mother finally found
out about what had been happening and rescued her children. She arranged a new school
for Rudyard, which was called The United Services College in Devon. It was a boarding
school aimed at training students to be recruited in the armed services. However, he did
not seem be a good fit for this school because he was inactive and distant. According to
Seymour, the fact that he was not able to be a man of action may have led him to be a
wordsmith (26). In fact, he had discovered a keen interest in literature and realized that
words could be used as a war tool.

After completing his education at the United Service College, he returned to India
in 1882 and stayed there until 1889. Kipling describes this period as "seven years hard"
in his autobiography. At the age of sixteen, he had started reporting news at the Civil &
Military Gazette. Working hard and not being able to take any breaks even when he had
a fever had exhausted Kipling and made him name this period as “seven years hard”
(Kipling, 1937, 40). His responsibilities on this newspaper varied from creating digests
of official reports, delving into international newspapers to providing a column about
what was happening inside the country (Mallet, 2003, 20-21). However, he was not
considered a great success because his pieces tended to be too literary (Seymour, 1989,
49).
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Many things had changed during his time away from his birthplace. English-
educated Indian middle-class intellectuals in India had begun to partake in social-political
issues, and they tried to set up a new order. He firmly opposed this nationalist rise. This
was obviously an inevitable consequence of being an Anglo-Indian who had undergone
Anglo-Saxon education. First of all, he did not believe that Indians could survive
independently. Secondly, he believed that there were more vital problems to be solved
than democracy. With a chivalry-like sentiment, he thought that the white men's presence
was justifiable and even compulsory to establish and maintain the long-lost order in India.
According to him, Anglo-Indians’ devoting themselves selflessly to this end could, in
fact, do more benefit than a political system, which might not bear any real-world effects
on the community (Islam, 1975, 20-21).

He was working as a journalist and was generally sent to different regions of the
country to report. One time he was sent to Calcutta for a thorough analysis of the local
government. However, all he thought was the peculiar smell that was floating over every
part of the city. While the Indian councilors were discussing democratic principles,
Kipling was indifferent to this discussion as his thoughts were occupied with the grimy
condition of the city: “They want shovels, not sentiments, in this part of the world.” He
did not think that a set of abstract notions could help Indians solve fundamental problems
they had to face every day (22). He believed that Indians must be ruled by the British
because this had been hammered into his head by his parents and his surroundings
(Seymour, 1989, 46).

By witnessing the diversity in different classes or castes in India, he was steered
toward the idea of universal moral order. He was able to observe various religions and
belief systems. Therefore, he could appreciate that these principles were tied up together
to bring about moral and spiritual treasures within people. Islam states that Kipling was
born and raised Christian; that's why it was common for him to quote the Bible in his
writings. Also, he thought highly of Muslims by pointing it out as a civilized society.
However, he disputed tenets of Hinduism fiercely. One reason for this was his intense
desire for unity, which is something Hinduism lacks with its millions of Gods. Buddhism
was intriguing to him on the basis of its unifying notions. Another set of beliefs that he
thought worthy of his attention was Freemasonry. Freemasonry was a fraternal order of

men rather than a religion. The fact that every man from any religious or national
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background could partake in this union pleased a part of him that aspired to a unitary
system. Lastly, he also valued Mithraism, which was a widespread belief in the Roman
army, as it reminded him of the purity and honesty of those soldiers (Islam, 1975, 27-47).
In short, he thought highly of some religious or non-religious sets of attitudes because
these contained certain standards to establish a moral order. This way of thinking was, in
fact, closely linked to the Imperial idea, which was highly influential at the time.

Kipling was fascinated by the optimistic Imperial notion, which aims at bringing
order and discipline out of chaos. Today, the notion is often described as the utopia of
many kings and queens but a dystopia to many masses because the idea of a universal
empire was pursued down a bloody and savage path. Nevertheless, the metaphysical
principle of imperialism as a positive force enforcing a pattern of order on anarchy was
the basis of Kipling's ideal and it was one of the most significant influences in forming
Kipling’s art. He certainly revered the British Empire and openly supported imperialism
(48-49) but back at the time, supporting imperialism was something that every British
was proud of and being called an imperialist was not seen as an insult but a compliment
(51). Seymour states that Kipling disapproved of the belief in complete freedom, which
allows people to act as they wish since this may cause disorder and chaos. That's why he
adhered to his authoritarian beliefs so that order could be preserved. For instance, Kipling
respected and praised Mussolini because he believed that Mussolini was able to establish
order (Seymour, 1989, 110-111). However, under Mussolini's regime, a lot of people
were persecuted unlawfully in concentration camps (Ebner, 2010, 167), of which Kipling
was oblivious.

Kipling first visited America in 1889, when he was twenty-three years old
(Brogan, 1973, 32) and after that day, the United States of America became a symbol of

lawlessness and chaos for him. In his words,

So long as they [that is, Americans in general] do not absolutely march into the
District of Columbia, sit on the Washington statues, and invent a flag of their
own, they can legislate, lynch, hunt negroes through swamps, divorce, railroad,
and rampage as much as they choose. They do not need knowledge of their own

military strength to back their genial lawlessness. (Islam, 1975, 69)
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Kipling goes on to say that the Americans are "cocksure... lawless and as casual
as they are cocksure" (Islam, 1975, 68-69). Later on, his viewpoints on America probably
transformed. Andrew Hagiioannu states that during his stay in America, Kipling met
high-ranking Washington officials such as John Hay, the Assistant Secretary of State,
Senator Henry Cabot Lodge, and Theodore Roosevelt, the future President. Hay and
Cabot Lodge, like Kipling, believed in the need of imperial diplomacy and cooperation
between Britain and America. Roosevelt was not very Anglophile, but Kipling
established a friendship with the Civil Service Commissioner and rising Republican
leader following a cautious first meeting. During a visit to Washington in 1895, Kipling's
acquaintance, the American historian and autobiographer Henry Adams, introduced him
to this network of conservative politicians. He noticed that Rudyard had “grown rather
thick with our little Washington gang” (Hagiioannu, 2003, 69) However, it is possible
that Adam's brother, economist Brooks Adams, better defined the political attitude of the
Hay—Adams group, combining American economic and military dominance with a
dedication to Anglo—American cooperation. Adams’ opinions were published in
magazines like McClure's Magazine and Atlantic Monthly, in which Kipling's stories
were published during the same time. If he hadn't noticed Adam's pieces in these
publications, he must have been aware of his work, The Law of Civilisation and Decay
(1895), which is included in Kipling’s Bateman’s library inventory (68-69). Also,
Roosevelt seems to have changed Kipling's unfavorable feelings towards America. In his
personal correspondence, he mentions a few words about Kipling after meeting him for

the first time:

Kipling is an underbred little fellow, with a tendency to criticise America
to which | put a stop by giving him a very rough handling, since which he
has not repeated the offence; but he is a genius, and is very entertaining.

His wife is fearful however. 19

The poem, The White Man's Burden (1899), in which the American annexation of

the Philippine Islands (1898) is promoted, is one of his most well-known works. This

1% Theodore Roosevelt to Anna Roosevelt, 1 April 1894; Letters, vol. 1, p. 370. (quoted in Brogan, 1973)
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poem shows that his views on imperial order could be shared with another group of white
people and the white race has a moral duty to civilize non-whites. Brogan states that the
first copy of the poem was sent to Roosevelt, who noted his thoughts on the verse: "rather
poor poetry, but good sense from the expansion standpoint."?° Islam also states that
Kipling thought that it was the responsibility of the world's great nations to mold the fate
of the world's "fluttered folk and wild." It was a burden that necessitated sacrifice (Islam,
1975, 75).

5.1.2. Captains Courageous: The Plot, the Characters and the Themes

Captains Courageous, which was first published in 1897 by Macmillan and Co., Limited
in the UK. It has ten chapters and consists of 245 pages. A year before its publication,
McClure's Magazine (1893-1929), which is an American-based magazine, serialized the
book monthly and published it with illustrations in November 1896.2 The newspaper
Oregon City Enterprise (1891-194?) advertised that the series would be published in
McClure’s Magazine. The book was introduced as “Rudyard Kipling's first American
serial, Captains Courageous begins in November” in the list called “Seven Great Serials
for 18977.2% It was also published in The Northern Star (Lismore, NSW) (1876 - 1954),
a daily newspaper serving in Australia, as a series from March 13" to July 17", 1897 on
every Saturday.??

After its publication, the novel received positive reviews. One that was published
in The Cambridge Tribune (1878-1966), a weekly newspaper based in Cambridge,
Massachusetts in the December of 1897 states:

If Rudyard Kipling had made a voyage to the Grand Banks in a
Gloucester fishing schooner, we might have expected such a vivid story as
this as the outcome of his novel experience. But as we are informed that
he learned all he knows about the fishermen and their craft by a summer

20 Theodore Roosevelt to Henry Cabot Lodge, 12 January 1899; Letters of Theodore Roosevelt, selected
and edited by Elting E. Morison, John Blum and John J. Buckley Harvard University Press, 1951-4, vol. 2,
p. 909 (quoted in Brogan, 1973)

2 For the first chapter of the series see:
https://babel.hathitrust.org/cgi/pt?id=c00.31924065815874&view=1up&seq=27

22 For the detailed advertisement see: https://oregonnews.uoregon.edu/lccn/sn00063700/1897-03-26/ed-

1/seq-7/
23 For the first chapter of the series see: https://trove.nla.gov.au/newspaper/page/5658735#
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visit to Gloucester the problem of authorship becomes more of a mystery.
We Dbelieve this book is the first attempt at anything like a detailed account
of the strange and perilous life of the hardy fishermen during the months
they pass on the Grand Banks. It assuredly reads like a personal experience
and bears all the internal evidence of being a correct picture of what it
attempts to present. At least it is a most interesting story and a decided
evidence of the versatility of its author. Dan and Harvey are excellent anti-
types, and their adventures will make very engrossing reading for boys
who have a taste for the sea. The Century Co. Cloth, gilt top, $ 1.50. For
sale by C. W. Sever & Co. ?*

The emphasis on “boys who have a taste for the sea” as target readers might be
taken as evidence that the book was perceived as a young adult novel in the source culture.
The story itself offers more convincing evidence. The plot revolves around a rich spoiled
American boy, Harvey Cheyne Junior, who goes through fundamental changes over the
course of the story. He is spoon-fed by his parents and behaves terribly to those around
him. The boy is neglected by his father, Harvey Cheyne Sr., who is a billionaire dealing
with mining, lumbering, ship loading. He also runs a railroad. Because he is a busy man,
he does not give enough care and attention to his son and evades the responsibility of
taking care of him. Therefore, Harvey's mother, Constance Cheyne bears the whole
burden and tries to fulfill all her son’s wishes. The mother’s role in the narrative is rather
limited. In fact, she is presented as a flat character and as a mother who fails to discipline
her son and thus having damaged nerves.

At the opening of the story, Harvey Cheyne is traveling to Europe with his mother
to get a proper education. The young man emulates adults and copies their behavior to
show that he is in fact an adult: he starts smoking strong tobacco on the shipboard;
however, he feels extremely dizzy and falls off the ship. He is picked up by a Portuguese
fisherman named Manuel, who works on the schooner called “We’re Here”. Manuel
pulls him to the boat, saves his life and takes him to the schooner. Harvey constantly tells
them how rich his father is and wants them to take him to the harbor. However, he cannot
convince the captain, Disco Troop, to take him to the port immediately and also fails to
persuade them that he has a wealthy family. When he finds out that his money is missing,

he flips out and accuses the men on board, including the captain. The captain believes

24 For the column see: https://cambridge.dlconsulting.com/?a=d&d=Tribune18971218-01.2.16&e=-------
en-20--1--txt-txIN-------
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that he has lost his mind and feels the need to slap him in order to knock some sense into
him. Harvey finally comes to terms with the situation and lives on the schooner for the
following three months.

Disko Troop becomes the father figure that Harvey has longed for. He is the one
who could discipline him and teach him about life and manhood. Harvey works with the
captain's son, Dan, who is the same age as him; however, Dan is a lot different from him
in terms of upbringing and, of course, is more knowledgeable on fishing and seamanship.
The good-natured young boy who has always worked hard teaches Harvey about being a
fisherman and finds a middle ground between him and his father. Dan and Harvey build
a bond throughout the story and they become best friends.

Harvey Cheyne Jr. meets many other characters on the ship as well, such as
Manuel, Long Jack, Tom Plat, Salters Troop, Penn, and the cook. Long Jack and Tom
Plat, who are Irish fishermen, teach Harvey about how a fisherman should be. Salter
Troop is another man on board, and he is Dan's uncle, who is originally a farmer but
works in the schooner. Penn, whose full name is Pennsylvania Pratt, is a mentally unstable
member of the crew. He was a member of the clergy before losing his family at sea. After
the disaster, he tags along with his friend, Salter, and joins the crew. The last person on
the ship was the cook, who is an African American. He has the ability to foresee the
future. Towards the end of the story, he foresees that Harvey would be the master of Dan.
After experiencing many adventures at sea, We 're Here finally returns to port and Harvey
gets together with his parents, who rush to Boston with their powerful steam-powered
trains. At the end of the story, his mother, Constance Cheyne, rewards Manuel for having
saved her son. Dan accepts working on one of Harvey Sr.’s ships and Harvey agrees to
get a proper college education and starts Stanford University.

As the plot and the characters suggest Captains Courageous is a coming-of-age
novel, in fact Kipling’s only novel whose protagonist is an American boy. Throughout
the story, Harvey Jr. experiences some great challenges which he could not have even
imagined back home. However, thanks to facing these, he not only learns about being a
seaman but also learns about how to act respectfully to others and the value of hard work.
As a result, he outgrows his childish, immature character and builds up a mature, skillful
young person. In this sense, Harvey reminds the reader of the famous speech in the early

1900s by Theodore Roosevelt, which is about how to be an American boy:
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He must not be a coward or a weakling, a bully, a shirk, or a prig. He must work
hard and play hard. He must be clean-minded and clean-lived, and able to hold
his own under all circumstances and against all comers. It is only on these
conditions that he will grow into the kind of American man of whom America

can be really proud. 2

In the same speech, Roosevelt praises the book and suggests it to the young
because it exemplifies what an American boy should be like. He condemns Harvey’s
previous state of mind and later applauses his transition towards a sensible young man by
working hard like a real boy among real men and real boys who do real work. 26 However,
one American magazine, the Atlantic Monthly, criticizes the book for being barren,
insignificant, and its characters being not more than an outline in the issue of December
1897.%7 Kipling opposes this view claiming that the critic had utterly missed the meaning
of the book and that what appeared to be flaws in technique and vision were, in reality,
purposeful attempts to convey the superficiality and filthiness of much of American life
(Hunter, 2019, 13). On the other hand, in the introduction of the 2005 edition of Captains
Courageous, Seelye finds Kipling's explanation unconvincing. He claims that it is clear
that it is a story about the Protestant work ethic and rebirth via manual labor (Seelye, 2005
quoted in Hunter, 2019, 14).

Kipling expresses the reason why he started writing this book in his memoirs
"Something of Myself". While in Gloucester, Massachusetts for a summer visit, he
attended an annual memorial service that was held for men who were drowned or got lost
at sea in schooners (Kipling, 1937, 129). A similar scene is, in fact, described in
considerable detail in the book. He also states that he wanted to portray a beautiful
regional American ambiance that was about to disappear (131). Also, due to the
Venezuelan Boundary Dispute (1895-1899) that arose during the time that the book was

written, Christopher Benfey claims that the narrative also portrays the current arrogant,

% Foundations Magazine. “The  American  Boy by  Theodore  Roosevelt”.
http://www.foundationsmag.com/americanboy-com.html (Accessed 14.06. 2021)
% Foundations  Magazine.  “The  American = Boy by  Theodore  Roosevelt”.

http://www.foundationsmag.com/americanboy-com.html (Accessed 14.06. 2021)
27 For the detailed review of the book see: https://www.theatlantic.com/magazine/archive/1897/12/mr-
Kiplings-captains-courageous/306594/
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bullying, money-hungry America, which had gotten itself into the VVenezuelan problem
(Benfey, 2019). This view that supports the idea that the book depicts the Americans as
rich and ignorant might be true considering the fact that the wealthy American family in
the book cannot discipline their children because they are busy making money. However,
it should not be forgotten that Harvey Jr. experiences a transition process after the
incident. Harvey Sr. finally grasps the importance of taking care of his child, and Harvey
Jr. learns the value of work. Just like Kipling's ideas on America that changed over the
years, the negative attitudes of the American characters change at the end of the story.
The protagonist who is referred to as holy terror at first embarks on a journey and
eventually becomes a hardworking young boy. Hagiioannu states that Kipling's imperial
vision was irreversibly affected by the huge social and political revolutions of 1890s
America, by sparking experimentation and innovations in the form and content of his
writings. The dramatization of the author/narrator as a transatlantic mediator, a character
who resolves conflicts between the expanding American empire and the politics of the
Old World, was perhaps the most significant of these innovations (Hagiioannu, 2003, 62).

The ship image is generally referred to as a country where different races, different
social classes, and people who speak other languages are embraced in literature. In
Captains Courageous the ship is indeed presented as a place where people from different
races, origins and classes come together. In his book Whaling Captains of Color:
America’s First Meritocracy, Skip Finley states that from late 1700 until the early 20th
century when slavery customs were widely accepted, many people of color in the United
States lacked work opportunities and even when they were able to find jobs, they had to
struggle hard to climb up the ladder. According to Finley the whaling industry was one
of the few places where a black man could rise through the ranks and become a ship's
Master (captain) (Finley, 2020). Thus, one could claim that ships were one of the few
places where race differences were leveled out throughout the history of the USA.
However, in Captains Courageous, the African American cook is presented as an
insignificant character who either stays quiet or speaks in a language that could not be
understood by the others. The only time readers actually hear from him is when he
foresees the future. He says “Master” while pointing at Harvey, and he says “Man” while

pointing at Dan. Moreover, he is introduced to the reader as “most disconcerting nigger”.
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5.2. The Target Text: Cesur Kaptanlar

The case study of this thesis comprises the first Turkish translation of Rudyard Kipling’s
Captains Courageous. The translation was carried out by Kamuran Serif [Saru] in 1928
and published by Selamet Matbaasi.

In line with Toury’s suggestions, the section aims to evaluate the textual elements
regarding the translation. At this point, it seems important to refer to Gérard Genette’s
concept of “paratextual elements”. According to Genette, a text is rarely seen in its pure
form, without the support and accompaniment of a variety of creations, such as the
author’s name, title, preface, and illustrations. It’s not always clear whether they belong
in the text or not, but they always surround and extend it (Genette, 1991, 261). Genette’s
ideas underline the necessity to analyze the paratextual elements of the translated text in
order to be able to evaluate the translational decisions properly. Therefore, the section
will first offer an analysis on paratextual elements of the translated text. After providing
brief information on the publisher, offering some news items or advertisements that could
give us clues as to how Kipling and his works were perceived in the Turkish literary
system and analyzing the foreword written by Ahmet Cevat [Emre], it will focus on the
illustrations in the target text and scrutinize them in comparison to the ones in the source
text?®. The next section will focus on the textual analysis of the translation aiming to
describe the preliminary and the operational norms adopted, which will hopefully lead to
the description of the initial norm of the translator.

It should also be noted that Captains Courageous had been retranslated various
times and published by different publishing houses, which might be taken as an indication
of the book’s popularity in Turkey. In my research, | have identified twenty-six

translations of the book so far. The list is as follows:

28 Although Genette categorizes footnotes as paratexts, the footnotes in Cesur Kaptanlar will be examined
later under the heading of Matricial Norms in line with Toury’s suggestions concerning the methodology.
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Table 1

Turkish Translations of Captains Courageous

Name of the book Translator’s Publishing Date of
Name House Publication
1. Cesur Kaptanlar Kamuran  Serif | Selamet 1928
[Saru] Matbaasi

2. Korkusuz Kaptanlar Guzin Sayar Ak Publishing 1964

3. Korkusuz Kaptanlar Nihal Onol Dogan  Kardes | 1968
Publishing

4, Cesur Kaptanlar Hilmi Bilginer Isil Publishing 1968

5. Korkusuz Kaptanlar Gilten Suveren Altin  Children’s | 1981
Books

6. Korkusuz Kaptanlar Not given Kare Publishing | 2002

7. Korkusuz Kaptanlar Nese Baltaci Beyaz Balina | 2004
Publishing

8. Korkusuz Kaptanlar Volkan Kantik Serhat Publishing | 2004

9. Korkusuz Kaptanlar Not given Zambak 2004
Publishing

10. Korkusuz Kaptanlar Not Given Mavi Yelken | 2005
Publishing

11. Korkusuz Kaptanlar Not Given Yarim Elma | 2008
Publishing

12. Korkusuz Kaptanlar Mustafa Celik Parilt1 Publishing | 2012

13. Korkusuz Kaptanlar Derya Glnay B&T Publishing | 2013

14. Korkusuz Kaptanlar Not Given Gonca 2013
Publishing

15. Korkusuz Kaptanlar Not Given Kusak Publishing | 2014

16. Korkusuz Kaptanlar Not Given Timas Children’s | 2014
Books

17. Korkusuz Kaptanlar Not Given Dort Nokta | 2014
Publishing

18. Korkusuz Kaptanlar Not Give