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OZET

Bu calisma, Ingilizce Yabanci Dil &gretmenlerinin tiikenmislik diizeylerinin yas,
cinsiyet, medeni durum, ¢cocuk sayisi, deneyim, is yiikii, egitim durumu, okul tiirii ve
okuldaki pozisyonu gibi baz1 demografik 6zellikleri agisindan arastirmay1 ve su anki
stres diizeleri ve Ogretmenleri tilkenmiglige iten nedenleri arastirmayi
amaglamaktadir. Arastirma Igdir’da 6 farkli lisede gérev yapan 73 Ingilizce
ogretmeni kapsamaktadir. Katilimcilara yirmi iki maddeden olusan Maslach
Tiikenmislik Olgegi (MBI) uygulanmis ve rastgele segilen on katilimeryla agik uglu
sorular iceren goriisme yapilmistir. Bu calismanin karma yontem tasarimi vardir.
MBI tarafindan elde edilen nicel veriler SPSS yazilim paketi kullanilarak analiz
edilmistir. Sonuglara gore, EFL 6gretmenlerinin orta diizeyde duygusal tiikenmislik
ve kisisel basarilar1 vardir, ancak diisiik duyarsizlasmalarina sahiptirler ve sonuglar,
ogretmenlerin tilkenmislik diizeyi ve degiskenler arasinda anlamli bir fark olmadigin
gdstermistir; Ingilizce ogretmenleri arasinda tiikenmisligin tek ©nemli nedeni,
mevcut stresleridir. Calisma, ¢alisma kosullarinin, agir is yiikiiniin, 6grencilerin,
kisisel beklentilerin, meslektaslarin ve ebeveynlerin ve yonetici tutumlarinin
Ingilizce dgretmenlerinin tiikkenmisligi iizerinde bir etkiye sahip oldugu sonucuna

varmistir.

Anahtar Kelimeler: Tiikenmislik, Ingilizce Ogretmenleri, Lise, Tiikenmislik Alt

Boyutlari
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ABSTRACT

This study aims to investigate the burnout levels of English Foreign Language
teachers in terms of some demographic features like age, gender, marital status,
number of children, years of experience, workload, educational background, type of
school, and position at school and current level of stress and look for the factors
leading to their burnout. The participants of this study included 73 EFL teachers
working at 6 different high schools in Igdir, Turkey. Maslach Burnout Inventory
(MBI) consisting twenty-two items was applied to the participants, and open-ended
interview questions were administered to ten randomly chosen participants. This
study has mixed method design. The quantitative data was obtained by MBI was
analyzed by using SPSS software pack. According to results, EFL teachers have
moderate levels of emotional exhaustion and personal accomplishment but they have
low depersonalization and also the results showed that there was no significant
difference between the variables and teachers’ burnout level; the only significant
contributor of burnout among the English language teachers is their current stress.
The study concluded that working conditions, heavy workload, students, personal
expectations, colleagues and the attitude of parents and management have an impact

on EFL teachers’ burnout.

Keywords: Burnout, English Language Teachers, High School, Burnout

Dimensions.

\4



EFL

MBI

EE

PA

SPSS

ANOVA

ABBREVIATIONS

: English Foreign Language

: Maslach Burnout Inventory

: Emotional Exhaustion

: Depersonalization

: Personal Accomplishment

- Statistical Package for Social Sciences

: One-way analysis of variance

VIl



LIST OF TABLES

Table 1: Frequency and Percentage distribution of Gender............cccocoevviveiviinnnen. 34
Table 2: Frequency and Percentage distribution of Age.......cccccovvviivienieiienciiennn, 34
Table 3: Frequency and Percentage distribution of Marital Status..............c.c.ccoc..... 35
Table 4: Frequency and Percentage distribution of number of children.................... 35
Table 5: Frequency and Percentage distribution of Type of School ..............cc...... 36
Table 6: Frequency and Percentage distribution of years of experience................... 36
Table 7: Frequency and Percentage distribution of weekly workload...................... 37
Table 8: Frequency and Percentage distribution of position at the school................ 37
Table 9: Frequency and Percentage distribution of Educational Background.......... 38
Table 10: Frequency and Percentage distribution of Current level of Stress............ 38

Table 11: Descriptive Statistics of Score Averages of English Teachers' Dimensions

Of e ... O R 44
Table 12: Cronbach’s Alpha values according to dimensions and number of items 45
Table 13: T-test results for the relationship between burnout and gender ................ 45
Table 14: ANOVA test results for the relationship between burnout and age.......... 46
Table 15: ANOVA test results for the relationship between burnout and marital

] £ L1 T TSRO PO PPP PP 47
Table 16: ANOVA test results for the relationship between burnout and number of
.................................................................................................................................... 48
Table 17: ANOVA test results for the relationship between burnout and type of
SCNOON ...t reas 49
Table 18: T-test results for the relationship between burnout and educational
DACKGIOUN ...t 50

Table 19: ANOVA test results for the relationship between burnout and year of.... 51
Table 20: ANOVA test results for the relationship between burnout and weekly.... 52
Table 21: T-test results for the relationship between burnout and other position at the

Table 23: ANOVA test result of Emotional Exhaustion in terms of stress level...... 55

Table 24: ANOVA test result of Depersonalization in terms of stress level ............ 56



Table 25: ANOVA test result of total burnout in terms of stress level



CHAPTER I

INTRODUCTION

1.1.0verview

This chapter introduces the overview of the thesis. It presents the background of the
study at first. Secondly, it indicates the problem and the purpose of the study.
Thirdly, the research questions and limitations are presented. Finally, it provides the

key terms.
1.2. Background to the Study

Being a teacher is an important and unique profession if all the professions are
considered in terms of personal satisfaction. The term of burnout became popular
when Freudenberger (1974) first used it in his work and described the nature and

elements of the feeling of exhaustion which is especially observed in human services.

Almost every teacher starts his/her career with a joy of teaching but after a while,
unwilling students, the heavy workload, administrational problems, and colleagues
make teachers stressful and anxious. According to Carter (1994), teacher burnout
starts with physical, emotional, and attitudinal fatigue which shows a feeling of

unrest and the joy of teaching begins to gradually lessen.

Teachers have an important mission like changing individuals’ lives and they have a
big impact on their students. If teachers are eager to be successful in their profession,
they need to accept their profession in every situation and do it with love and passion
(Cetin, 2006).

Mukundan and Khandehroo (2010) state that burnout among teachers have always
been an important matter because teaching is a kind of profession that has student
stress which affects their inner feelings and their performance at the end. The
exhaustion, caused by job stress, frustration, and attrition, is observed in physically,
mentally, and emotionally (Cephe, 2010). Because of the extreme responsibilities,
burnout is more common in some professions like teachers, bank employers, doctors,

nurses etc. the excessive responsibilities cause chronic stress and so burnout with



long working hours, heavy working conditions, and illogical demands in service
(Kog,2013).

According to llie and Ursu (2016), occupational life means not only succeeding
one’s professional goals or satisfying their personal potential but also a source of
stress and displeasure on occasion. Erkut and Dalgig (2014) state that burnout seems
with the physiological and emotional feeling of fatigue as a consequence of
inadequacy to overcome stress, especially who works with other people..

Maslach (2003) defines burnout as physical, mental and emotional fatigue;
hopelessness and negative attitudes towards the job. Since then, Maslach, Schaufeli
and Leiter (2001) classified them into three groups: Emotional Exhaustion (EE),

Depersonalization (DP), and reduced Personal Accomplishment (PA).

Mukundan and Khandehro (2010) introduced the term emotional exhaustion like
“feelings of overextension and exhaustion resulting from daily conflict in work”.
Depersonalization involves an impersonal view of others and sees them not as people
but ordinary things like objects or animals (Zhang & Sapp, 2007). Reduced personal
accomplishment refers to low self-efficacy on the occupation and generally, people

think their negative aspects (Maslach, 2003).

Schwab and Iwanicki (1982) and Chang (2009) grouped the sources of burnout as
background, individual personality and organizational factors. Educational level and
type of graduation etc. are examples of background category while age, gender,
number of children is part of individual personality. Organizational factors are class

size, work environment, workload etc.

Moreover, Schwarzer, Schimtz and Tang (2000) highlighted the relationship between
the terms of stress and the stress resource factors that reduce teacher burnout:
generally perceived self-efficacy and proactive attitude. General, Self-efficacy
related to personal competence to deal with different kinds of stressful situations.
People with low self-efficacy are in a tendency to have low self-esteem and they
have negative feelings and thoughts about their personal success and development.
On the other side, high self-efficacy motivates people for performing more
demanding subjects. The other factor of stress resource factor is proactive attitude,

means personality characteristic that has implications for motivation and action.
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(Bateman & Chant, 1993). Schmitz and Schwarzer (2000) maintain that proactive
attitude is positively related to self-determination, self-efficacy and optimism.
Various studies have shown that self-efficacy and proactive attitude are negatively
related to teacher burnout. (Schmitz & Schwarzer, 2000; Tang, Au, Schwarzer &
Schmitz, 2001)

1.3. Statement of the Problem

According to Lazarus and Folkman (1984), stress was defined as a stimulus or often
named as a stressor, which commonly resulted with a big shock and job loss, or
causes of physiological stimulation and affects negatively, especially response like
anxiety. There is an important relationship between burnout and stress; stress is the
starting point of burnout process. (Friedman, 1995). Burnout is an important
problem for teachers because it needs both physical and psychological well-being.
Teaching profession is related to burnout as stress is a part of it. (King & Hegadoren,
2002).

Kyriacou (2001) states that the source of teacher stress can be resulted in
experiencing unpleasant, negative emotions such as anger, anxiety, tension,
depression or frustration during their career as a teacher. Kyriacou (2001) listed the
main sources of stress as: “teaching students who lack motivation; maintaining
discipline; time pressures and workload; coping with change; being evaluated by
others; dealings with colleagues; self-esteem and status; administration and

management; role conflict and ambiguity; and poor working conditions” (p.29).

Toker (2011) states that burnout is a kind of syndrome related to work that stems
from the people perception of instability between requests and sources over a long
time. Burnout is regarded as the main problem among teachers. On the other side,
burnout, which is arisen from stress, is an apprehension for many educators and is
commonly induced by high level of extended stress relevant with extreme time
pressure, limited relationship with colleagues, crowded classes, and limited
materials, feeling of loneliness, role conflict, and rarity of useful possibilities, limited

support and freedom in decisions (Toker,2011).



Although the term of burnout was primarily used in the field of psychology, it has
been commonly observed in education. The reasons and causes of burnout among
English language teachers differ from primary school to university level. Various
studies have been conducted on burnout levels in the different context because
burnout is a common problem, especially in education. However, there is not enough
research in this area to investigate the burnout level among high school teachers in
Turkey. The causes and leading factor(s) are as important as burnout levels. There
are many studies on burnout according to various variables such as age, gender,
teaching grade, marital status, self-efficacy, experience in the job, and school type.
Focusing on different aspects of burnout, these studies reached different conclusions,
but they also had their shortcomings. In this study, the context is different from the
other studies which are conducted in Turkey. The burnout among language teachers
in high schools will be analysed in Igdir context and the level of burnout investigated
among English Language teachers. In this respect, the aim of this research is to find
out the main factor(s) leading to teacher burnout in a specific context, that is different

types of 6 high schools in Igdir, Turkey.
1.4.Purpose of the Study

This study aims to investigate the burnout levels of English language teachers
working at different types of high schools located in the center of Igdir province. The
study specifically deals with the level of burnout among EFL teachers in terms of
Emotional Exhaustion, Depersonalization, and Personal Accomplishment; level of
EFL teachers according to some demographic variables like age, gender, marital
status, number of children, years of experience, workload, educational background,
type of school, and position at school on the level of burnout and look for the factors
leading to their burnout. This study aims to fill the gap in the subject of burnout

among language teachers in high schools in Igdir context.

The first stage of the objectives is to measure the perceived burnout levels of EFL
teachers working at different types of high schools by putting to use of Maslach
Burnout Inventory, most widely used evaluating burnout scale. The second stage of
the aims is gathering personal information (age, gender, marital status, number of

children, years of experience, workload, educational background, type of school, and



position at school) via questionnaire. There are interviews at the third stage of aims
at finding out the burnout leading factors with examining the work-related
information like factors affecting teachers at work, the kinds of problems while
teaching, the function of productivity etc. Briefly, the level of burnout of EFL
teachers will be examined through MBI and interviews and find out the replies to the
questions which are asked in the next part of the study.

1.5.Research Questions

The aim of the study is to investigate the burnout levels of English language teachers
and search for the factors leading to their burnout and to find if there is a relationship
between their burnout levels and the demographic features. In line with these goals,

the study seeks answers to the following questions:

1. What is the level of burnout among English language teachers working at

high schools in Igdir, Turkey according to three dimensions of burnout?

2. Do English language teachers’ age, gender, marital statuses, number of
children, educational background, type of school, work experience, position

at school and weekly load significantly cause to their burnout levels?

3. What are the factors leading EFL teachers to feel burnout?
1.6.Limitations of the Study

There are some limitations of the current study which can be listed as follows:

1. This study is limited with the 73 EFL teachers serving in 6 different types of
high schools, affiliated to the Ministry of National Education, in the center
of Igdir, Turkey during the 2016-2017 academic year.

2. The number of attendance makes the research impossible to generalize the
findings and results to the high school teachers working at all types of high
schools in the country.

3. The findings were evaluated with the Maslach Burnout Inventory and

interviews. On this account, the research data is limited.



4. In the relevant literature, there are many variables that are relevant to the
burnout level of EFL teachers. Yet, some variables enabled some teachers
not to reflect their own feelings and the reality like “current stress level”.

5. In the current study, some teachers sometimes do not want to mention about
an unpleasant situation and hesitated to talk about them or some of the
teachers denied attending the questionnaire. Maybe the research would be
reflected the exact level of teachers with their attending. Yet, burnout is an
important subject that is directly related to feelings of the people; thus more

studies should be done to provide an insight into this matter.
1.7.Definitions

In this study, the following definitions will be considered in the meanings below:

Burnout: “Burnout is a syndrome of emotional exhaustion, depersonalization, and

reduced personal accomplishment that can occur among individuals who do ‘people

work’ of some kind” (Maslach & Jackson, 1986, p.1).

Emotional Exhaustion: “Exhaustion is not something that is simply experienced—
rather, it prompts actions to distance one emotionally and cognitively from one’s
work, presumably as a way to cope with the work overload. Within the human
services, the emotional demands of the work can exhaust a service provider’s
capacity to be involved with, and responsive to, the needs of service recipients.
Emotional Exhaustion corresponds to the notion of strain as it has been linked to
tension, anxiety, physical fatigue, insomnia, and so on” (Maslach, Shaufeli and
Leiter,2001, p.403 ; Maslach & Jackson, 1981).

Depersonalization: “Depersonalization corresponds to the notion of coping; through
depersonalization, the individual attempts to staunch the depletion of emotional
energy by considering others as objects or numbers rather than as people” (Maslach,
1982).

Reduced Personal Accomplishment: “Reduced Personal Accomplishment is the
self-evaluation component and is related to reduce personal professional efficacy,

productivity or capability, low morale, and an inability to cope with job demands. It



represents a decline in one’s feelings of competence and achievement at work”

(Schwarzer & Hallum, 2008, p.154-155).



CHAPTER I

REVIEW OF LITERATURE

2.1. Overview

In this chapter, an overall theoretical notion of burnout is examined. It starts with the
definition of burnout. Then the three sub-dimensions of the burnout and the factors

affecting burnout will be explained. Lastly, the studies on burnout will be presented.
2.2. Burnout

Burnout has a vital role in individual and organizational health as literature shows
and this term “burnout” was used in 1974 for the first time with Freudenberger, he
used the term to define his own experience about burnout to describe too much work.
(Freudenberg, 1974). Afterwards, Maslach and Jackson defined burnout as physical
fatigue, long fatigue, feelings of helplessness and despair that occurs on people; and
a physical and psychological syndrome involving negative attitudes towards other

people and their work.

Burnout is commonly seen in the occupations of a direct service to people like
nursing, teaching, psychology, policing etc. (Dolunay, 2002). Especially in teachers;
disciplinary problems of students, overcrowded classes and inadequate physical
conditions, school-family conflicts, low wages, difficulties in promoting, less social
support, rewarding and institutional decision-making process due to problems such

as lack of participation they are at greater risk of burnout.

Maslach and Jackson (1981) added dimensions to the concept of burnout with the

development of Maslach Burnout Inventory.

Maslach (1981) described burnout in her book called The measurement of

experienced burnout as follows:

“Burnout is a syndrome of emotional exhaustion and cynicism that occurs
frequently among individuals who do ‘people-work’ of some kind. A key
aspect of the burnout syndrome is increased feelings of emotional

exhaustion. As their emotional resources are depleted, workers feel they



are no longer able to give of themselves at a psychological level. Another
aspect is the development of negative, cynical attitudes and feelings about
one’s clients. Such negative reactions to clients may be linked to the
experience of emotional exhaustion, i.e. these two aspects of burnout
appear to be somewhat related. This callous or even dehumanized
perception of others can lead staff to view their clients as somehow
deserving of troubles (Ryan, 1971), and the prevalence among human
service professionals of this negative attitude toward clients has been well
documented (Wills, 1978).

A third aspect of the burnout syndrome is the tendency to evaluate oneself
negatively, particularly with regard to one’s work with clients. Workers

feel unhappy about themselves and dissatisfied with their job” (p.99).

The concept was studied many times by Maslach and her colleagues. The findings of
their studies revealed three dimensions including emotional exhaustion,
depersonalization, and reduced personal accomplishment. (Maslach& Jackson, 1981,
1984; Azar & Reyhane, 2014). These three factors create the sub-dimensions of
Maslach Burnout Inventory (MBI) which is most commonly used measurement in

burnout studies.

Maslach burnout inventory was developed by Christina Maslach (Maslach, Jackson
1986). The scale has different forms for different occupational groups. There are 22
questions in the form developed for teachers. Emotional exhaustion (EE),
depersonalization (D), and low personal achievement (PA) were obtained from the
burnout inventory. Emotional exhaustion of these sub-dimensions consists of 9 items
and involves the emotional exhaustion of the individual through his profession and
measures reduced energy and joy of job. The dimension of depersonalization consists
of 5 items and measures pessimism, isolation from the work environment and
students; the teacher's behaviour means devoid of emotion for the students. The
Reduced Personal Accomplishment dimension is composed of 8 items, which
determines the occupational disabilities of the individual and measures lack of

feeling success.



The frequency of emotions related to each subscale is determined by Likert type
scaling method. Each item is answered on a gradual basis between 1 (Never) and 5

(always). The 3 dimensions of the scale are evaluated separately.
2.3. Dimensions of Burnout

There are three sub-dimensions of the burnout: Emotional exhaustion is the starting
point of burnout; Depersonalization and Reduced Personal Accomplishment follow it
respectively. Sometimes it ends with quitting the job or pursuing to live with burnout
(Demirel & Cephe, 2015).

2.3.1. Emotional Exhaustion

Emotional exhaustion is defined as the feelings of overextension, feeling of fatigue,
and emotional draining by others (Maslach, 1998). This feeling is like having no
energy to do something about the career and no hope for the next workday. Maslach
argues that the main reasons for emotional exhaustion are the workload and personal
conflict at work. Watts (2013) indicates that key causes of emotional exhaustion are

students’ behaviours and undesirable teaching tasks.

The individual who experiences burnout at this dimension feels exhausted, drained,
diminished in energy, worn out emotionally. This depersonalization which is
expressed as an inner dimension, individual is disturbed by the idea of going to work
the next day. Being uncomfortable with the individual's idea of going to work may
lead to displays of behaviour such as running away from work and absenteeism at
every opportunity. This may be a conscious decision that the individual may take in

dealing with depersonalization (Y1lmaz, Yazic1 & Yazici, 2014).
2.3.2. Depersonalization

Depersonalization, in other words, cynicism is the most problematic dimension
among the three dimensions (Maslach, Schaufeli, & Leiter, 2001). Depersonalization
draws people to loneliness and people hate the others in time. They become

depersonalized and behave the others as if they are objects. (Cokluk, 1999).

Depersonalization means loss of idealism and negative feelings towards the people
around them (Shwarzer, 2008). Mukundan and Khandehroo (2010) states that
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depersonalization shows the negative feelings and attitudes towards other people and
feeling detached from students, parents, and colleagues.

The most known reasons for depersonalization are low self-esteem and lack of
personal accomplishment and no support from the others or lack of assistance offered
by other teachers (Watts, 2013).

The cold, indifferent, rigid and even nonhuman attitude towards other people and
work that the business has encountered creates depersonalization, the second stage of
burnout syndrome. This increasing negative reaction occurs in various forms, and
people who are depersonalized can behave in a disrespectful and degrading manner
to other people. An individual who has been depressed distances himself or herself
from the periphery and this distance leads to the individual developing insensitive
behaviour towards colleagues. At the same time, they behave in a manner that is
against their group membership. The insensitive behaviour around the individual can
also lead to the exclusion of the social environment, and the person begins to feel
lonely (Yilmaz, Yazict & Yazici, 2014).

2.3.3. Personal Accomplishment

Maslach et al. (2001) describe reduced personal accomplishment as the development
of negative reactions to the work, people, and self. Reduced personal
accomplishment is lacking the feeling of success and incompetency about teaching
(Azar & Reyhane, 2014). It is related to the self-evaluation; if the productivity
decline, self-efficacy also decreases and cause lack of personal accomplishment.

According to Dorman (2003), there are two predictors of personal accomplishment:
external locus of control and role ambiguity and these two factors affect self-esteem
which causes lack of personal accomplishment indirectly in turn. On the other hand,
there is one another predicator: teaching efficacy, which has a significant effect on

personal accomplishment directly and it also affects self-esteem indirectly.

This concept states that one tends to negatively evaluate itself. Every individual starts
with high expectations in professional life. But these expectations cannot be passed
on with the influence of many factors over time. Factors such as high expectations,
which are not associated with individuals' professional life, the restriction of
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individuals by organizational rules and principles, and lack of feedback on individual
performance can lead to this disagreement. These and similar factors, which provide
favourable conditions for the emergence of a low personal achievement feeling,
resulting in a negative attitude towards the people they serve and also themselves and
decrease their sense of personal competence because they are difficult to fulfil the
demands they are required to do. Individuals can evaluate themselves as unsuccessful
and lead to a feeling of defeat in every job they are doing and in the event the
possibility of making mistakes in every activity performed (Yilmaz, Yazici and

Yazici, 2014).

Maslach (2001) also indicated that while it was possible to hinder emotional
exhaustion and depersonalization, it is not easy to achieve the sense of personal
accomplishment after one felt exhausted or behaved indifferently toward people.

2.4. Burnout Stages

Burnout is often seen in a group of professional services that require more interaction
with other people, such as nursing, doctor’s services and teachers. There are four
stages of burnout as a progressive process. This staging provides a perspective that
makes burnout understandable. However, in fact, it is not an intermittent process, but

it is a continuous phenomenon (Ergin, 1992).

Stage 1: Enthusiasm: At this stage, a high energy of happiness occupational
expectations that reach unrealistic dimensions is exhibited. For the person,
everything is in front of his/her profession. The individual is in an effort for a
superior conformance towards insomnia, tense working environment, criticisms, and
not sparing time and energy for his/her own and the other sides of his/her life. Even
though the individual has an effort to adapt, he or she begins to reach a still
stagnation as a result of not being able to deal with them. This period comes about a
year after they start working.

Stage 2: Stagnation: A decrease in desire and happiness occurs at this stage.
Individual starts to feel disturbed gradually from some points that they do not care or
difficulties they face when applying their professions beforehand, and show a

tendency to start slowing down his/her job. Individual whose motivation decrease
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after the start of his/her profession, start to query his/her job with the reason of
failing his/her expectations about their tasks. As his/her profession couldn’t able to
fill individuals' existence with all theoretical and practical aspects.

Stage 3: Frustration: The person who started his/her profession to try to help
others, understand the difficulty of changing the people, system, and adverse
working conditions. He/she feels intense frustration. This period is the term that the
emotional, behavioral, and physical problems have arisen and the person frequently
questions himself/herself whether to continue job or not.

Stage 4: Apathy: In this period, the person get on with his/her job only for the
economic and social guarantee, he/she doesn't enjoy it. in such case, Business life has
become far from being a field of satisfaction and self-fulfilment, but a field that gives
unhappiness and distress. The indifference at this stage is in the most intensive term;
very limited time is spent on the job with the idea of “business is only business” ; late
coming to job, not doing anything other than routine work, insensitivity and constant

complaints about job are observed.
2.5. Teacher Burnout

As a profession, teachers are under more risk than another profession because of
having a direct relationship with children and young individuals and experiencing
unique and intense stressful situations in which they are influenced by other people
in the educational environment. The reasons why teachers are generally more
stressed than other professions can be listed as problems in disciplinary, inadequate
physical conditions, social criticism, social and political pressures on educational
institutions, the inadequacy of rewarding, crowded classrooms, the disagreement

between student-teacher and school-parents on educational functions (Girgin, 2010).

The researches done are among the best and brightest individuals are the most
sensitive individuals against the burnout. Especially successful, idealistic, talented,
and responsible individuals experience burnout than others. Burnout usually appears
in people who work in service areas. The timing of burnout, the indications and
results differ from both the individual and the environment structure. Stress alone is
not the cause of this feeling. Those who are forced to train with the pressure of time,

workers who need more focus on their job, and those who work in the jobs that
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require tiny details, are also more likely to be experience burnout syndrome. The
feeling of burnout appears in the situations when the realization of unnecessity of
doing that job becomes dominant and when stress is overridden despite to the support
and reward. The reactions toward the stress changes from person to person; on the
other hand, every person experience the feeling of burnout if they do not control the
stress and do not take adequate support for the chronic force (Aslan,2009).

Kiiciikoglu (2014) explained the effects of teachers’ burnout in English Language
Teaching classrooms, and indicated that Burnout causes some negative results in
ELT environment. Emotional exhaustion lessens teachers’ productivity and this lead
teacher to experience lack of enthusiasm to do preparation for lessons, even they
have no motivation to go to work. Teachers create a bridge between themselves and
students, so if they experience burnout, the effectiveness of language learning also
decreases. Demotivation arises from the loss of energy and memory and lack of
interest in the subject. Students’ motivation is affected directly; because their
motivation is linked to the success, students’ failure occurs. If teachers experience
burnout, a negative attitude towards the learners is inevitable. This negation is a
threat to success in English Language classrooms. Language learning is affected
negatively because of the relationship between teachers and learners. When burnout
occurs, teachers lose their sympathy towards their students; they lose their tolerance
towards classroom disruption; they do not want to do preparation for the classroom
and they lose their feelings towards their job. Negative feelings are developed by
learners towards their teachers and learning because of the teachers’ negativeness
towards their job, students and colleagues. Language development occurs in an
environment where the students use language for communication to express their
ideas and emotions. But this must be supported by teachers; achievement comes with

teachers who are not under pressure of burnout (Kiigiikoglu, 2014).
2.6. Factors affecting Burnout

Studies done for determining the factors that affect burnout specified these factors
like lack of motivation, overwork, not appreciated by their superiors, the lack of
social support, the inability of the business environment to meet expectations, and
role conflict (Girgin, 1995).
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The causes of burnout are gathered in two groups as individual and organizational.
Age, marital status, number of children, commitment to work, personal expectations,
motivation, personality patterns, performance, individual factors such as stress in
life, job satisfaction and support from the superiors are handled under the heading of
individual causes. The organizational factors can be grouped under these reasons: the
nature of the occupation, the type of job, the characteristics of the workplace, and the
intensity of the workload, the job stress, the role uncertainty, and the educational
status, the inability to participate in the organization, the intra-organizational

relationships, and the economic and social factors (Izgar, 2001).

Factors affecting burnout can be grouped in many ways like the teachers’ personal
characteristics and the situations of the workplace ;internal and external factors;
academic and administrative, personal and governmental factors (Cephe,2010);
difficult students discipline in the classrooms, the relationship with others ; working
conditions; work overload; lack of autonomy, emotional needs, low social support,
role conflict (Chan,2009).

The previous researches reveal that burnout is widely seen in developed countries.
Many variables such as sociodemographic characteristics, working conditions,
workload, and personality play a role in the development of burnout (Ahola and
Hakanen, 2007).

Sadeghi and Khezrlou (2014) stated that teaching profession problems which were
related to the students: lack of motivation, aggressiveness, problematic students,
problems in interacting with students, student misbehaviours. Work demand
problems were lack of social support, lack of self-regulatory activity etc. (Sadeghi
&Khezrlou, 2014) O’Brennan, Pas, and Bradshaw (2017) revealed in their study that
three forms of the connectedness (personal, student and administration) were
negatively related to the burnout. For example, teachers who had a positive feeling
towards their students and their work environment, tend to have less burnout. People

who suffer from these factors face burnout sooner and later (Demirel& Cephe, 2015).

In his Motivation theory, Gardner (2001) categorized motivation in three elements:
effort-learning for a language, desire- want to achieve an aim, and positive effect-

enjoy when learning a language. Learning a new language, students should learn
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lexical, grammatical, and phonetic systems of a language besides vocabulary,
grammar, speaking, listening, writing and reading skills. Students also acquire the
culture of the language, which is different from other school subjects. (as cited in
Piechurska-Kuciel,2011)

According to Piechurska-Kuciel (2011), the teaching profession is and teachers were
prone to be burnout. Piechurska-Kuciel stated that learning a foreign language is
different from any other subjects, and also teaching a language is similar. Foreign
language teachers should also help their students skilfully and they face high levels
of burnout in comparison to other subjects’ teachers (Piechurska-Kuciel, 2011).
Among the causes and symptoms, Piechurska-Kuciel (2011) showed reward system,

detected concern, work overload and role stress.
2.6.1. Individual Factors

Many researchers examined burnout via various variables under individual factors.
Previous studies were conducted on burnout according to different variables like age,
gender, educational level, and marital status, number of children, weekly workload,

and year of experience.
2.6.1.1. Gender

Several studies have been conducted to explore the effect of gender on English
language teacher burnout at schools and universities. (Kirilmaz, Celen & Sarp
(2003); Mukundan & Khandehroo,2009; Purvanova & Muros, 2010; Jamshidirad,
Mukundan& Nimehchisalem, 2012; Asgari, 2012; Antoniou,Ploumpi& Ntalla,2013;
Mousav & Nimehchisalem,2014).

In gender issue, there were not consistent results according to burnout sub-
dimensions. Budak and Siirgevil (2005) concluded in their study that there were no
significant results in terms of burnout dimensions. But the findings showed that

female teachers had higher levels of emotional exhaustion than male teachers.

In his study, Yavuz (2009) found no significant difference between male and female

teachers and their emotional exhaustion. On the other hand, it was found that there
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was a significant difference in the dimension of depersonalization. It was concluded

that male teachers showed higher levels of burnout than female teachers.

In their study, Mukundan and Khanderoo (2009) focused on the 120 English
Language Teachers’ burnout on their gender. The results showed that teachers’
burnout was significantly high. The results showed that female teachers experienced
more Emotional Exhaustion than male. Males have the high level of
depersonalization. A significant reduced personal accomplishment is found in both
female and male teachers. Similarly, Purvanova and Muros (2010) found the same
results. Women are more emotionally exhausted than men, while men are more

depersonalized than women.

However, other studies by Jamshidirad, Mukundan and Nimehchisalem (2012) and
Kirilmaz, Celen and Sarp (2003) showed that gender was not a predictor of burnout.
According to Antoniov, Ploumpi and Ntalla (2013), female teachers experience more
stress and lower personal accomplishment than men. Finally, Mousav and
Nimehchisalem (2014) found that female teachers significantly showed high levels
of burnout considering EE, PA, and DP.

Most studies had a common conclusion that women had higher levels of emotional
exhaustion and men had higher levels of depersonalization (Budak and Siirgevil
2005; Yavuz, 2009; Purvanova and Muros, 2010).

2.6.1.2. Age

According to some researchers (Byrne, 1991; Embich, 2001; Siinbiil, 2003; Lackritz,
2004; Lau, Yuen, and Chan, 2005; Demirel and Cephe, 2015) age and level of
burnout have a strong relationship. Lackritz (2004) conducted a study with 265
teachers and indicated that age is a significant factor of emotional exhaustion. In this
research, Lackritz (2004) indicated that the younger teachers experienced higher
levels of burnout than their older colleagues. Similarly, Bryne (1991) and Siinbiil

(2003) had similar outcomes in their studies.

On the other hand, other studies show no significant difference in terms of emotional

exhaustion and depersonalisation (Budak and Siirgevil (2005); Dericiogullari,
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Konak, Arslan, and Oztiirk, 2007). Additionally, Mousavy and Nimehchisalem
(2014) showed that the teachers in the older group in their research felt more burnout

as compared with the younger group.
2.6.1.3. Marital Status

The marital status is another efficient personal variable contributing to burnout but
the findings are inconsistent. There are different results in this regard, for some
researchers believe that teachers who are married and have children are under the
risk of burnout (Bakker, Demerouti, & Scaufeli, 2005), while Sadeghi and Khezrlou
(2014) found that both married and single teachers are burnout.

In Malaysia, Mousavy and Nimehchisalem (2014) surveyed the burnout level among
315 language teachers in terms of teachers’ gender, age, and marital status and the
study showed that married teachers are more burnout than the single teachers. One
other study, Mukundan and Khandehroo (2009) confirmed that married female
teachers moderate for Emotional Exhaustion, low for Depersonalisation and high for
Personal accomplishment, but single female teachers experienced high E.E; low D.
and high P.A, respectively. From that point, it is implied that single teachers suffer

more from burnout than married teachers.

According to Goutas (2008), single teachers experience burnout more than married
teachers. On the other hand, Byrne (1991); Budak and Siirgevil (2005); Asgari
(2012) found that there was not any significant difference between marital status and

burnout.
2.6.1.4. Years of Experience

Another variable studied is years of experience and self-efficacy. Siinbiil (2003)
indicated that more years experienced teachers have higher levels of emotional

exhaustion and depersonalization.

Mede (2009) investigated the effects of the self-efficacy on three burnout dimensions
among 63 Turkish EFL teachers. The findings of the study revealed that there was a
significant correlation between self-efficacy and the level of burnout. Moreover, it
was found that less experienced teachers had high scores in Emotional Exhaustion;
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on the other hand, they had low scores in Depersonalization and Personal
Accomplishment.

In their study, Akbari and Moradkhani (2010) aimed to find the relationship between
teaching experience and teacher efficacy among 447 Iranian EFL teachers and they
found that experienced teachers with more than three years had a significantly higher
level of efficacy.

Further, Vaezi and Fallah (2011) studied the relationship between self-efficacy and
anxieties in Iranian EFL teachers in private language institutes and they found that

there was no positive significant correlation between self-efficacy and stress.
2.6.1.5. Type of School

Mukundan, Zarifi, Manaf, and Sahamid (2015) carried out their study with 714
primary language teachers from 3 different kinds of school in Malaysia. It was aimed
to explore the level of burnout among primary language teachers in Malaysia and it
was tried to determine if there was any significant difference between school type
and burnout level of language teachers. Maslach Burnout Inventory-Educators
Survey (MBI-ES) and a questionnaire included demographic variables of the
participants, were used to collect data. The findings showed that the level of burnout
among primary language teachers ranged from moderate to low. In addition, there
was no significant difference in burnout levels of teachers in the different types of
school in terms of Emotional Exhaustion and Depersonalization; whereas there was a
significant difference in the level of Reduced Personal Accomplishment only in one

school.
2.6.1.6. Stress Level

Kyriacou (2001) defined teacher stress as the experience of unpleasant, negative
emotions like anger, anxiety, intimidation or depression which results from some
aspects of their profession as a teacher. Moreover, it can be also defined as the
mismatch between the individual demands and the individual ability to cope with

those demands.
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The main sources of teachers’ stress were students’ lack of motivation, discipline
problems, time pressure and heavy workload, role conflict and ambiguity, poor
working conditions, administrational and managerial problems, self-esteem and
status problems, evaluation by others, changes at school, colleagues’ problems

Kyriacou (2001).
2.6.1.7. Educational Background

Some researches had been done to examine the relationship between the educational

level of teachers and burnout.

Friedman and Lotan (1985) and Friedman (1991) found that as the education level
increased, the burnout level of teachers also increased. In their study, Erginsoy
(2002) and Kapikiran (2003) resulted that pre-school teachers who had
undergraduate degree were more burnout than the teachers who had the bachelor
degree. Oztiirk and Deniz (2008) found that as the level of education increased, the
level of depersonalization is also increased. They stated that it could be explained by
the fact that as the level of education increases, perfectionism also increased and this

resulted in not finding the standards in the field of study and cause burnout.

Bachelor degree holders were more burnout than the teachers with Masters and PhD
in terms of Emotional Exhaustion and Depersonalization dimensions. While Master
and Bachelor degree holders were suffered from Reduced Personal Accomplishment,
PhD holders did not (Mukundan & Khandehroo, 2009).

Sezer (2012) found that highly educated teachers had high burnout levels and low
educated teachers had the lower level of burnout levels.

Farshi and Omranzadeh (2014) had also provided similar results with Sezer (2012).
And they found that educational level of the teachers significantly affected their
burnout level in all three dimensions (EE, D, and PA). Teachers who had master
degree were more burnout than teachers who had bachelor degree and teacher who
had PhD were more burnout than both teachers who had BA and MA.
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2.6.2. Organizational Factors

The organizational factor can be also named and classified as work-related factors.
These are especially related to the person and the environment they are in. There are
some organizational factors which affect teacher burnout like class size, work
demands, insufficient salary, teacher preparation, etc. (Rostami, Ghanizadeh, &
Ghapanchi, 2015).

Maslasch and Leiter (1996) emphasized six factors affecting job environment:
workload, control, reward, community, fairness, and values. Their model determines
the match or mismatch between these six domains of work environment and
individuals. As Maslach, Schaufeli and Leiter (2001) stated,

“This model has brought order to the wide variety of situational correlates
by proposing six areas of work life that encompass the central
relationships with burnout: workload, control, reward, community,
fairness, and values. Burnout arises from chronic mismatches between
people and their work setting in terms of some or all of these six areas.
This is a comprehensive model that includes the full range of
organizational factors found in research related to burnout. Despite their
close interrelationships, each area brings a distinct perspective to the
interactions of people with their work settings. These six areas of work life
come together in a framework that encompasses the major organizational

antecedents of burnout” (p.414).

Workload means excessive responsibilities in limited time and burnout occurs in that
situation. Further, the workload is directly related to emotional exhaustion aspect of
burnout. (Maslach, Schaufeli and Leiter, 2008). Workload includes preparation time,
technology in the classroom, nonteaching duties, performance, and development of

teachers, assignments, free time and stress. (Sugden, 2010).

Maslach, Schaufeli and Leiter (2001) stated that control limited individual and
professional autonomy and deteriorate decision-making process. With insufficient
individual authority to maintain their work and not control the resources to do their

work, the mismatches in control take place. Teachers face burnout when their work
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environment has the conflict with their own values and ideas. The mismatches in
control are related to the personal accomplishment aspect of burnout and inefficacy
(Maslach, Schaufeli and Leiter, 2001).

Reward is the third type of the mismatch. Maslach, Schaufeli and Leiter (2001)
stated that reward can be sometimes insufficient salary with their achievements,
sometimes lack of social rewards or intrinsic rewards. Lack of reward brings

inefficacy together.

The fourth mismatch of work environment is ignorance of the people at the
workplace. When people share the happiness, comfort, humour with the people
around them, they belong to a community. But, there are some jobs that isolate
individuals from each other and make them impersonal. (Maslach, Schaufeli and
Leiter, 2001).

Fairness, the fifth domain of work life, confirms self-worth and respect. The respect
between people in the same workplace is a need to provide a community. In case of
inequality, or pay, unfairness occurs. And unfairness causes emotional exhaustion,

cynicism at the workplace. (Maslach, Schaufeli and Leiter, 2001).

Value is the last area of work life. Individuals feel constrained when they find the
content of the job against their ethical judgement. (Maslach, Schaufeli and Leiter,
2001).

2.7. Studies carried out on Burnout

In addition to studies about teacher burnout around the world, various researches and

studies in Turkey context contribute to burnout topic.
2.7.1. Related Researches in Turkey

Studies dealing with burnout among teachers in Turkey were carried by Kirilmaz,
Celen and Sarp (2003), Baran, Bigake, Inci, Ongdr, Cern and Atar (2010), Biimen
(2010), Ozer and Beycioglu (2010), Ko¢ and Dincerol (2013), in primary and

secondary school level.
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Kirilmaz, Celen and Sarp (2003) investigated burnout level of 43 primary school
teachers who attended the “tuition on school health” by Ministry of National
Education. It was found that the group had depersonalization highly on the other
hand; emotional exhaustion affected them at a lower level. Variables such as age,
gender, graduated schools, total work experience, number of children, average
number of students in their classrooms had no effect on their burnout levels; but
marital status, the reason why they chose their job, whether they were happy with

their work environment or not did not influence their burnout levels.

Baran, Bigake¢i, Inci, Ongor, Ceran and Atar (2010) conducted a study with
preschool, elementary school, and private education institutions’ teachers (228) to
examine burnout levels by applying MBI. In consequence of the study, it was found
that teachers’ fields of teaching caused significant differences in the sub-dimensions,
depersonalization and personal accomplishment but no differences on the emotional

exhaustion.

Ozer and Beycioglu (2010) investigated the relationship between teacher
professional development and burnout. 144 primary school teachers took part in the
study. Maslach Burnout Inventory (MBI) and Teachers’ Attitudes about Professional
Development (TAP) scales were used while collecting data. It was found that gender

and teaching experience had a significant difference in burnout.

Kog¢ and Dincerol (2013) aimed to determine professional and job burnout level in
terms of variables (age, gender, branch, year of experience, administrative function)
in their study. There were 426 teachers from 22 primary and secondary schools in
Samsun, Turkey. As a result of the study, a significant difference between the

professional and job burnout levels of the teachers was determined.

Several studies were carried out with high school teachers (Baysal, 1995; Dolunay,
2002; Demirel, Giiler, Toktamis, Ozdemir, & Sezer, 2005; Kahn, Shneider, Jenkis-
Henkelman & Moyle (2006); Aydogan, Dogan, & Bayram, 2009; Erkul & Dalgig,
2014).

A study (Dolunay, 2002) was conducted with 1462 teachers who were working at 13

general high schools, and 7 technical-trade-vocational high schools in Kegioren,
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Ankara. The aim of the study was to investigate the burnout levels of teachers in
terms of several variables like age, gender, and marital status, the number of
children, work experience, and socioeconomic status. Maslach Burnout Inventory
and demographic variables information form were applied. It was found that there

were significant differences between the variables and teachers’ burnout levels.

Aydogan, Dogan and Bayram (2009) aimed to find the burnout levels of high school
teachers but especially Turkish citizens who were working in Turkey and abroad. A
total of 255 high school teachers (78 from Germany, 94 from Cyprus and 83 from
Turkey) participated voluntarily in the study. As a finding, there were no significant
differences regarding burnout between Turkish teachers who were working in
Turkey and Germany, but it was found that there was a high level of burnout among

teachers who were working in Cyprus.

Peker (2012) investigated burnout level of kindergarten, elementary and high school
teachers according to their age, gender, level of education, school level, professional
seniority and experience. 30 kindergarten, 30elementary and 30 high school teachers
participated in the study. Teacher Burnout Scale and Personal information form were
applied to the participants. Data were analyzed by using independent t-test and one-
way analysis of variance. The findings showed that as the level of education of
teachers was also increased, burnout levels were significantly increased. High school
teachers were significantly more burnout than kindergarten teachers. Male teachers
have shown more burnout compared to female teachers. Professional seniority

teachers did not cause a significant difference in burnout scores.

Erkul and Dalgic (2014) investigated burnout levels of vocational high school
teachers. A personal information form and Maslach Burnout Inventory were used to
collect data and 215 teachers returned the questionnaire voluntarily. The results
showed that there was a significant difference in terms of emotional exhaustion while
there was no significant difference depersonalization and personal accomplishment
sub-dimensions according to gender and branches. So, female teachers were more
exposed to emotional exhaustion than male teachers. Apart from that, there was no
relationship between burnout and other variables (marital status, seniority and

educational level etc.).
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In his study (Cinar, 2015) analysed the relationship between job satisfaction and
burnout of Imam Hatip High Schools teachers and tried to find is the level of burnout
and job satisfaction was affected by demographic variables or not. The sample group
consisted of 161 elementary and high school teachers. The results showed that while
there was a significant difference between some variables (gender, educational
background, professional seniority) and teachers’ burnout and job satisfaction, there
was no significant difference on the other variables such as the faculty of graduation,

the field of study and type of school.

Ozgiil and Atan (2016) conducted a study on teachers’ burnout in terms of some
variables (age, gender, marital status, tenure and branch). 45 physical education
teachers and 65 other branches teachers from public high schools and secondary
schools in Ordu participated in the study. It was found that there was no significant
difference between physical education teachers and teachers from other branches and
also the level of burnout of all teachers was not high. In addition, there was no
significant difference between burnout and teachers’ age, gender, marital status,

tenure and branches.

Uguz (2016) studied burnout levels of Turkish EFL teachers working at vocational
and technical Anatolian high schools in Adana, Turkey. Burnout levels of teachers
were investigated in terms of some variables such as gender, age, marital status,
work experience, and educational background across three sub-dimensions of
burnout: emotional exhaustion, depersonalization, and reduced personal
accomplishment. Mixed research design was used in the study; questionnaires were
applied to 110 teachers and interviews were held with 10 of them. As a result of the
study, half of the teachers had high and moderate level of emotional exhaustion and
personal accomplishment, on the other hand, half of teachers had low level of
depersonalization. According to the interviews, low salary, student misbehaviours,
colleagues, stress at work, excessive workload were found as reasons for teachers’

burnout.

On the other hand, some other researches were conducted to find the other reasons
for burnout among university members in Turkey. Cephe (2010), Giiven (2010),
Ozkanal and Arikan (2010), Toker (2011), Oztiirk (2013), Demirel and Cephe
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(2015), Akin and Ulusoy (2016), Hismanoglu and Ersan (2016), Ceylan and
Mohammadzadeh (2016), Kulavuz-Onal, & Tatar (2017) investigated burnout at

university level.

In her research on burnout, Mede (2009) explored the relations among personal
variables, perceived self-efficacy and social support on burnout in 63 Turkish EFL
teachers working at a preparatory school of a Turkish university in Istanbul. The
results showed that there was a significant relationship between personal variables
and burnout dimensions and also correlation among burnout, personal variables, and

perceived self-efficacy beliefs in providing social support.

Moreover, Cephe (2010) studied the factor(s) leading 37 EFL instructors to burnout.
The Teacher Burnout Scale was used to find teachers who had burnout. Cephe
(2010) conducted his study in two main titles: micro and macro variables. Micro
variables included Academic and Administrative provisions; macro variables are
grouped as governmental variables like depersonalization, feeling of improvement,
feeling of alienation etc. and personal variables which include salaries, economic
power, the social status of being an instructor, extra work. The results showed that
nearly half of the teachers had burnout and administrative applications were the main
factor of their burnout. It was also shown that the instructors who have high burnout

showed “Alienation to profession identity” behaviour.

Giiven (2010) examined burnout levels of English lecturers working for preparatory
schools of foundation universities in Istanbul. The data were collected from 64 (48
female, 16 male) lecturers. The participants were from different universities and MBI
was applied to them. As a result of the study, it was found that there was a significant
difference among participants’ scores from depersonalization while there was no
significant difference in terms of emotional exhaustion and personal accomplishment
according to gender. According to age and work experience variables, there was no
significant difference among E.E, D, and P.A.

Another university level burnout study was conducted by Ozkanal and Arikan,
(2010). 28 voluntary instructors from a university in Turkey participated in their
study. MBI was used as the instrument of the study. The results showed that

instructors’ perceived level of stress at the workplace was the only significant factor
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of their burnout. The other demographic features like age, gender, educational
background etc. had low or no significant effect on levels of instructors’ burnout

levels.

Besides, Oztiirk (2013) examined the level of burnout experienced by EFL
instructors working at state universities. 139 instructors from eight different state
universities participated in the study. And 40 instructors were also interviewed.
According to results, a significantly high level of burnout is experienced. The results
showed that there is a significant difference between female and male and male
instructors had the higher level of burnout. It was also found that there was no impact
of marital status, and educational backgrounds of instructors on their burnout. The
other variable, years of experience, had also not statistically effect on burnout level
of them. The newly started instructors only had less burnout feelings than
experienced instructors as the mean scores showed. The main reasons of this
burnout were the workload heavily, students and school problems according to the
study results. The heavy course load leads them to lose their enthusiasm towards

their job.

Furthermore, another study (Demirel & Cephe, 2015) carried out with 70 English
Language instructors at three different universities in Turkey to investigate the
burnout level of teachers and the leading factors to burnout. A mixed method design
was applied in the study: Maslach Burnout Inventory Educators Survey was
administered to 70 of instructors and semi-structured interviews were applied to 30
of teachers. The quantitative results showed that younger and less experienced
teachers are more affected by burnout than older ones. According to semi-structured
interviews, it was found that teaching hours of teachers, the level of students, and the

extra works lead the teachers to burnout.

To examine the burnout levels of EFL lecturers at the school of Foreign Languages
at Celal Bayar University, Manisa, Ceylan and Mohammadzadeh (2016) applied
MBI and personal information questionnaire to 37 lecturers according to gender,
marital status, teaching experience, working duration, contract type, weekly

workload and monthly income variables. Quantitative data was analysed by using
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SPSS software pack. It was found that there was a significant difference between

burnout and variables except for total teaching experience and monthly income.

Hismanoglu and Ersan (2016) investigated Turkish EFL teachers’ burnout levels in
relation to demographic variables. Two hundred and thirty Turkish EFL teachers (93
males and 137 females) participated in that study from different ages and teaching
experiences. Maslach Burnout Inventory-Educators’ survey (MBI-ES) was used to
measure Turkish EFL teachers’ burnout levels. The results showed that there was no
significant relationship between the related variables (age, gender, educational
background and weekly course load) and Turkish EFL teachers’ burnout levels. The
study revealed that there was a significant relationship between the variables and
teachers’ burnout levels with regard to Emotional Exhaustion and Personal
Accomplishment when took the teaching experience and institution into account.
Relevant to monthly income and living place (a small or big city), there was a
significant relationship between variables and teachers’ burnout levels with regard to
subscale of Emotional Exhaustion. With respect to department and administrative
duty, there was a significant relationship between variables and teachers’ burnout

level in the subscale of Personal Accomplishment.

Kulavuz-Onal and Tatar (2017) investigated burnout and participation in professional
learning activities among 224 EFL instructors from 15 different University English
Preparatory Programs (UEPP) in Istanbul (five states, ten private). Data was
collected by using a three sectioned questionnaire and the findings showed that state
university instructors feel less level of accomplishment and did not participate in

learning activities as private university instructors.

Apart from the studies which include EFL instructors who work at universities in
Turkey, there are also several studies which are conducted among academicians at
universities in Turkey. Bilge (2006) examined the relationship between burnout and
job satisfaction among 194 academics. In the result, it was found that there was no
significant relationship between marital status and burnout. On the other hand female
academicians had lower level of depersonalization and lower personal
accomplishment. Similarly, Toker (2011) investigated the level of burnout among

university academicians in Turkey and a questionnaire was conducted to 648
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academicians at universities in Turkey by using Maslach Burnout Inventory. The
findings revealed that the research assistants had higher level of emotional
exhaustion than professors and lower level of personal accomplishment than other
academicians. On the other hand they had higher level of depersonalization than
associate professors. Nonetheless, there was significant relationship between burnout
and demographic variables such as marital status and age but not with gender. In
another study (Akin & Ulusoy, 2016) analysed the relationship between
organizational silence and burnout levels of 190 academicians who work at 17 state
universities from 15 different provinces of Turkey. Causes of Faculty Members’
Silence Scale and Maslach Burnout Inventory were used while collecting data. It was

found a positive correlation between Burnout levels and organizational silence.
2.7.2. Related Researches abroad

There are numerous studies related to the burnout which is conducted in abroad. In
his study, Lackritz (2004) examines burnout among 265 university faculty members.
According to the results, female faculty members were higher burnout levels than
male faculty members in terms of emotional exhaustion; on the other hand male
faculty members have higher scores on the depersonalization subscale. Furthermore,
there were no significant results between race/ethnicity of groups and burnout levels;
age variable is inversely correlated to emotional exhaustion. Lackritz (2004)
concluded the reasons of burnout with numbers of students, time for extra activities,

students’ evaluations.

In their study, Kahn, Shneider, Jenkis-Henkelman and Moyle (2006) examined the
relationship between high school teachers’ burnout and emotional social support and
339 teachers from 41 different high schools in the USA participated in the study via
web-based procedure. It was found that there was a positive relationship between
them. When positive emotional social support increased, emotional exhaustion

decreased or vice versa.

Azeem and Nazir (2008) investigated burnout levels of 300 university teachers
including Lecturers, Instructors and Professors in India, using Maslach Burnout
Inventory. They found that lecturers had significantly higher levels of burnout

according to emotional exhaustion than professors and mstructors and also there
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were no significant differences among these three groups on depersonalization and

personal accomplishment.

Based on teacher self-efficacy, Skaalvik and Skaalvik (2010) tried to measure the
relations between teachers’ perception of the school context, teacher burnout, job
satisfaction, and beliefs in Norwegian context. 2249 Norwegian teachers in
elementary and middle school applied to the scale. Teacher self-efficacy and two
dimensions of burnout were significantly related to the school context and teacher

job satisfaction.

Fisher (2011) conducted a research on the stress, burnout, content and coping skills
of teachers at the secondary level and found that there is a significant difference
between the burnout levels between new and old teachers, but no significant

statistical stress level differences.

Differently, Zhouchon (2011) examined the burnout among 86 secondary school
English teachers from China and used MBI and interviews. The findings showed that
there were no significant results according to gender, teaching grade, teaching year,
and burnout levels of teachers. But there was a significant difference between
teaching schools and burnout. Moreover, it was indicated that Student-management
pressure; unreasonable school policy, exam pressure, teachers’ poor psychological
and physical conditions, misunderstanding from family members; financial pressure
and knowledge exhaustion are the causes of English teachers’ job burnout in

secondary schools.

Allodi and Fischbein (2012) aimed to investigate the organizational characteristics of
high schools and if there was a relationship between type of work environment and
high school function. 749 Swedish high school teachers participated in the study and
it was found that female teachers were more exhausted and were not content with
their job; younger teachers had lower professional control. Furthermore, there was
teachers’ perception about their work environment was an indicator of school

quality.

Farshi and Omranzadeh (2014) explored the relationship between teachers’

demographic variables and burnout by using Maslach Burnout Inventory-Educator
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Survey (MBI-ES) among 250 (124 male and 126 female) English teachers of
primary, secondary, high school and university level in Iran. The findings showed
that there is no significant difference between male and female teachers and their
burnout level as well as married and single teachers. In addition, there is a significant
difference between educational level and burnout in three syndromes. High educated

teachers are more influenced by burnout than low educated ones.

Yazdi, Motallebzadeh and Asraf (2014) also studied the role of teacher self-efficacy
and the results showed that the participants’ self-efficacy has an opposite relationship

with their burnout as well as their years of experience and age.

In their study, Foley and Murphy (2015) tried to examine contributions of individual
differences, work environment and coping factors to the teacher burnout in an
integrative predictive model. The study was investigated in Irish context with 192
second level teachers and a cross-sectional survey was applied. It was concluded that
variables were correlated with emotional exhaustion; and individual differences,
work environment, and coping variables were significantly related to
depersonalization and then thirdly, the personal accomplishment was significantly

related with various variables, mostly self-efficacy and classroom interactions.

Rostami, Ghanizadeh, and Ghapanchi (2015) examined gender, age and years of
experience in teacher burnout. 120 teachers (60 secondary school and 60 institutes
EFL teachers) completed MBI-ES questionnaire. The results of the study showed
that age and years of experience has a significant effect on teachers’ burnout. On the

other hand, there is no significant difference between gender and burnout.

In their study, Lau, Yuen and Chan (2005) conducted a study in Hong Kong with
1797 teachers and found low scores on depersonalisation when compared with USA
group. Younger, unmarried and less experienced teachers had higher levels of
burnout. In terms of emotional exhaustion and personal accomplishment, female
teachers were more burnout than male; on the other hand, male teachers were more

depersonalised than females.

Another study which is conducted by Unterbrink et al (2007) with 949 secondary

teachers in German, aimed to explore the relationship between teacher burnout and
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teachers ‘efforts and reward. They concluded that male teachers had higher
depersonalisation while female teachers had lower levels of personal
accomplishment. It was indicated that teachers’ working condition which causes

burnout because of imbalance of effort and reward.

O’Brennan, Pas, and Bradshaw (2017) investigated the burnout level of 3,225 high
school staff (teachers and paraprofessionals) from different 58 high schools in
Maryland, USA. It was aimed to find the relation of various variables, teachers’
perceptions of self-efficacy and burnout. Work-related burnout was observed
according to the variables. In terms of staff demographics, female staff had higher
burnout than males; staff who reported more efficacy was less burnout than others.

Another study which aimed to explore high school teachers’ perception of their work
environment was conducted by Allodi and Fischbein (2012) in Sweden. 749 Swedish
high school teachers participated in the study. According to results, there were
gender differences; female teachers were more exhausted and felt more dissatisfied
with their workload than male teachers and it was found that younger teachers were

lower professional control.
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CHAPTER I

METHODOLOGY

3.1. Overview

This chapter presents the methods and procedures of the study. Firstly, the aim of the
study, the demographic characteristics of the participants and information about the
participant will be given. Then, data collection instruments, procedures and data
analysis will be introduced in detail.

3.2. Aim

The main purpose of this study is to investigate the burnout levels of EFL teachers
working at 6 different high schools in Igdir, Turkey according to some variables like
age, gender, marital status, number of children, years of experience, workload,
educational background, type of school, position at school and current level of stress
according to three dimensions of burnout and look for the factors leading to their

burnout.
3.3. Participants

The participants of the study were 73 English Foreign Language teachers working at
6 different high schools (Science High School, Anatolian High School, High School
of Social Sciences, Imam Hatip High School, Vocational High School, and Private
High School) in the center of Igdir, Turkey during the 2016-2017 academic year.
MBI consisting twenty-two items was administered to the participants, and an open-

ended interview was applied to ten randomly chosen participants.

The distributions of the participants’ demographic characteristics are shown in the

following tables.
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Table 1: Frequency and Percentage distribution of Gender

f % X
Female 43 58.9 52,06
Gender Male 30 411 50,40
Total 73 100 51,38

Table 1 shows the distribution of the teachers in this based on their gender. 73
English language teachers were contributed to this study. As seen in Table 1, there
were 43 (58, 9 %) female and 30 (41, 1 %) male teachers participated in this study.

Table 2: Frequency and Percentage distribution of Age

f % X
20-25 15 20,5 48,80
26-30 36 49,3 53,58
31-35 16 21,9 50,12
Age 16-40 4 5,5 45,25
40 and
2 2,7
above 53,50
Total 73 100 51,38

As it seen in Table 2 that 15 (20, 5 %) of the participants were between the 20-25
years, 36 (49, 3 %) of the teachers were between the ages 26-30, 16 (21, 9 %) were
between the ages 31-35, 4 (5, 5 %) of the participants were between the ages 36-40,
and 2 (2, 7 %) of the participants were those who are aged 40 and above. It is clearly
seen that the most seen age range is between the ages 26-30 and the least age range is

40 and above.
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Table 3: Frequency and Percentage distribution of Marital Status

f % X
Single 37 50,7 51,51
Married 34 46,6 51,14
Marital Status
Other 2 2,7 53,00
Total 73 100 51,38

Table 3 shows the distribution of the frequency and percentage according to marital

status. As for the marital status of the participants, 37 (50, 7 %) of them were single,

34 (46, 6 %) of them were married and 2 (2, 7 %) of them were divorced or lost their

wife or husband. Single participants are more than married ones.

Table 4: Frequency and Percentage distribution of number of children

f % X
None 56 76,7 51,25
Number of One 11 151 52,90
children Two 4 5,5 55,50
Three and above 2 2,7 38,50
Total 73 100 51,38

As seen in Table 4, the number of the children was demonstrated. 56 (76,7 %) of the
teachers had no child, 11 (15,1 %) of the teachers had one child, 4 (5, 5 %) of the

teachers had two children, 2 (2, 7 %) of the teachers had three and more than three

children.
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Table 5: Frequency and Percentage distribution of Type of School

f % X

Science High 59,33
3 4,1

School

Anatolian High 49,36
25 34,2

School

Social Sciences 50,42
7 9,6

High School

Type of School Imam Hatip 55,33

3 4,1

High School

Vocational High 55,00
19 26,0

School

Private High 48,43
16 21,9

School

Total 73 100 51,38

It is clearly seen in table 5 that there were teachers from different types of school 3
(4,1 %) Imam Hatip High School, 3 (4, 1 %) Science High School, 7 (9, 6 %) Social
Sciences High School, 16 (21, 9 %) private High School, 19 (26, 0 %) Vocational
High School. As for the type of school, the number of the teachers from Anatolian
High School is more than the other type of school (f=25, 34, 2 %).

Table 6: Frequency and Percentage distribution of years of experience

f % X
Less than 1 year 7 9,6 50,28
1-5 years 46 63,0 51,84
6-10 years 15 20,5 52,60
Years of
11-15 years 3 4,1 39,33
experience
21 years and 53,50
2 2,7
above
Total 73 100 51,38
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Table 6 shows the distribution of the number of years in occupation. Teachers with
teaching experience less than 1 year were 7 (9, 6 %), teachers with teaching
experience from 1-5 years were 46 (63, 0 %), 15 (20, 5 %) of them had been teaching
for 6-10 years, 3 (4, 1%) of them had been teaching for 11-15 years, and 2 (2, 7 %)
of them had 21 and more than 21 years teaching experience.

Table 7: Frequency and Percentage distribution of weekly workload

f % X

12-15 hours 3 4,1 58,33

16-19 hours 2 2,7 40,50

20-23 hours 4 5,5 58,25
Weekly

24-27 hours 26 35,6 50,03
workload

28 hours and 38 52,1 51,60

above

Total 73 100 51,38

Table 7 shows the frequency and percentage distribution of weekly workload of
teachers. According to the table, 3 (4, 1 %) of the teachers had 12-15 hours in a
week, 2 (2, 7 %) of them had 16-19 work hours weekly, 4 (5, 5 %) of them had 20-23
hours work in a week, 26 (35, 6 %) of them had 24-27 work hours weekly, lastly and
most importantly 38 (52, 1 %) of the teachers had 28 working hours in a week.

Table 8: Frequency and Percentage distribution of position at the school

f % X
Yes 12 16,4 52,41
Position at
No 61 83,6 51,18
school
Total 73 100 51,38

As seen Table 8, 12 (16, 4 %) of the participants had another position at school apart

from being a teacher, 61 (83, 6 %) of them had no other position at school.
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Table 9: Frequency and Percentage distribution of Educational Background

f % X
Undergraduate 69 94,5 51,72
Educational
Postgraduate 4 5,5 45,50
Background
Total 73 100 51,38

Table 9 shows the distribution of frequency and percentage according to the
educational background of the teachers. As seen in Table 9 most of the participants
had the undergraduate degree (f=69, 94, 5 %) but less part of the participant had the
postgraduate degree (f=4, 5, 5%).

Table 10: Frequency and Percentage distribution of Current level of Stress

f % X
None 9 12,3 46,66
Low 16 21,9 43,75
Current Level Average 23 31,5 50,95
of Stress High 14 19,2 61,07
Very High 11 15,1 54,90
Total 73 100 51,38

Table 10 shows the frequency and percentage distribution of current stress level
among the teachers. As seen Table 10, 9 (12, 3 %) of the participants had no stress,
16 (21, 9 %) of them had low stress, 23 (31, 5 %) of them had average stress, 14 (19,
2 %) of them had high level of stress and 11 (15, 1 %) of them had very high level of

stress.
3.4. Instruments

In respect to the aim of the study, mix-type of the data collection procedures were
applied, both quantitative and qualitative data were collected. A guestionnaire which

consists of three parts was applied to 73 high school EFL teachers.
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Apart from the questionnaire, ten of the participants were randomly chosen and

interviewed.
3.4.1. Personal Information Form

The first part of the questionnaire includes personal information questions (age,
gender, marital status, number of children and type of their school) and occupational
information such as educational background, years of experience, workload, type of
school, and position at school and their current level of burnout. A cover letter was
added to the personal information form which explains the purpose of the study and

ensures them for the confidence of the research (See Appendix 2).
3.4.2. Maslach Burnout Inventory

In the second part of the questionnaire, Maslach Burnout Inventory, which consists
of 3 subscales (Emotional Exhaustion, Depersonalization and Personal
Accomplishment) and 22 items in 5 points Likert type, was administered to the
participants (See the MBI in Appendix 3).

Maslach and Jackson have been involved in developing a burnout inventory through
a sample of 1025 people working in the health and service sector, which requires
face-to-face communication with people such as police, teachers, nurses, and
psychiatrists. As a result of the explanatory and confirmatory factor analysis, they
developed a 7-point Likert-type MBI consisting of 22 items with three dimensions as
emotional exhaustion, depersonalization and personal accomplishment. The
dimension of the emotional exhaustion describes the situation that individuals cannot
answer to the emotional demands of their own job; the dimension of
depersonalization describes that the employee places a certain distance from the
people he/she serves and ignores them; the self-success of the individual leads to

personal accomplishment (Maslach, Schaufeli and Leiter, 2001).

In this inventory, the emotional exhaustion dimension consists of 9 items
(1,2,3,6,8,13,14,16 and 20) ; the depersonalization dimension has 5 items (5,10,11,
15 and 22) and the personal accomplishment dimension has 8 items
(4,7,9,12,17,18,19 and 21).
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In this study, Maslach Burnout Inventory’s Turkish version for educators adapted by
Girgin (1995) was used. There are 22 items which designed to include three burnout
dimensions: Emotional Exhaustion, Depersonalization, and Reduced Personal
Accomplishment. Teachers, who participated in the study, marked these items on 5-
points Likert scale ranging from “never” to “always”. In order to test the reliability of
the scale, Cronbach Alpha values were determined for Girgin (1995) for all three
subscales. These values were found as emotional exhaustion .87, personal
accomplishment .74, and depersonalization .63. In addition, the test-retest reliability
coefficients were determined by applying 120 scales from the same group for two
weeks (EE.86, PA, 83, D .63).

Emotional exhaustion (EE), depersonalization (D) and personal accomplishment
(PA) dimensions in the inventory are scored separately. The high emotional
exhaustion and depersonalization scores obtained indicate that the individual has a
high level of burnout. The Personal Accomplishment scale is independent of other
two scales and the component items do not load negatively on them. In other words,
it is not the opposite of the other two subscales. So the correlations between personal
accomplishment and other two scales are low (Maslach, Jackson & Leiter, 1996).
The low scores on the personal achievement scale indicate that the person is
inadequate due to the extreme demands he/she is experiencing in his work and has a
high level of burnout.

3.4.3. Open-Ended Interviews

Besides the Maslach Burnout Inventory, four open-ended questions (see Appendix 4)
were also asked to ten of the participants. It was aimed to learn the opinions and
feelings of the participants about their burnout leading factors. As a way of
qualitative data collection procedure, interviews are more reliable data collecting
tool. Interviews were conducted with 10 teachers in June 2017 orally and their

responses were written by the researcher.

The first question- “Do you like teaching profession or have you chosen it by
force?”- was aimed to evaluate whether the teachers have positive feelings towards
their job or not. With the second question, - “Do you think that you teach effectively

while teaching? Yes? Why? No? Why? - it was aimed to understand their
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performance on teaching effectively and if they had any trouble while they teach or
not. The third question tried to find a reply for the second question and find the
reasons of teaching problems with this question; “What are the problems you have
experienced in teaching?” The last question - “What are the factors that negatively
affect you in your teaching activities?” - aimed to find out the factors which lead the
teachers towards negativity while they were teaching. The listed factors were
optional to be chosen and they were free to mark more than one option. Working
conditions -Colleagues -Workload -Personal expectations -School environment —
Students- School management —Students’ parents-Family problems - Other (Specify)
were the listed factors under the question.

3.5. Data Collection Procedure

Data was collected through the Maslach Burnout Inventory gquestionnaire and open-
ended interview questions. 73 English Foreign Language teachers participated in the
study from 6 different types of high school teachers working at Science High School,
Anatolian High School, High School of Social Sciences, Religious Vocational High
School, Vocational High School and Private High School located in the center of
Igdir, Turkey in 2016-2017 Academic Year. The education version of MBI for
educators adapted by Girgin (1995) was applied to the participants. Before applying
it, permission was obtained from Girgin through e-mail (see in Appendix 5). After
obtaining the permission, the approval of the Directorate of National Education of
Igdir was provided in order to apply the questionnaire in high schools (see in
Appendix 6).

The participants were informed about the aim and significance of the study before
applying the questionnaire and interview and also these were given them on the
voluntary basis. All the participants signed the informed consent form (see in
Appendix 1). In order to make it understandable for all participants, the consent form

and the questionnaire were in Turkish.

MBI took 10 to 15 minutes for a participant to administer it and it is self-
administered. Respondents reply the questions independently and no one sees the

others answer. The other condition to minimize the response bias is that respondents
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should feel comfortable about expressing their true feelings (Maslach, Schaufeli and
Leiter, 2001).

3.6. Data Analysis

The quantitative data gathered through MBI for the present study were analysed
using the Statistical Program for Social Sciences (SPSS) 25. MBI was distributed 80
English Language teachers randomly, and 73 of them were included for data
analysis. Data gathered from interviews were analysed via content analysis. Some
descriptive statistics such as frequency, mean, standard deviation, and percentage
used to describe the research sample. Variance analysis, independent-samples T-test,
ANOVA were computed and showed through the tables formed in SPSS 25.

The qualitative data collected from participants were analysed separately. Later, the
results obtained from the two data collection instruments were evaluated.

Emotional Exhaustion, Depersonalization and Personal Accomplishment were set as

the dependent variables of the participant.

42



CHAPTER IV

RESULTS

4.1. Overview

In this chapter, both qualitative and quantitative data analyses will be presented. The
findings obtained from the MBI will be explained; secondly, the findings which are
obtained through interviews will be explained. Some descriptive statistics used to
form the data like means, standard deviations, frequencies and also the correlation
and variance analysis of the guantitative data will be introduced. After quantitative

data analysis, qualitative study results will be presented.
4.2. Results

Through the data statistics, the research questions will be replied. With the analysis,
it will be learned the level of participants’ burnout; the relationship between the
burnout and some variables such as age, gender, marital status, work experience,
number of children, background of the study, type of school and weekly workload,;
and it will also be explored the causes of the burnout through the interviews.

4.2.1. MBI

According to the categorization of Burnout scores on MBI, burnout is considered
high if Emotional Exhaustion (EE) is higher than 28; moderate if EE scores are
between 19-27; and low if EE scores range from 9 to 18. For Depersonalization (D),
burnout level is considered high if D scores are higher than 16; moderate if D scores
are between 11 and 15; low if D scores range from 5 to 10. Personal
Accomplishment’s items were coded reversely; that means the level of burnout is
considered low if Personal Accomplishment (PA) score is lower than 25; moderate if
PA scores are between 17-24; and high if PA scores range from 8 to 16.

Internal consistency of the scales was analysed in order to examine the reliability of
the data analysis. On the other hand, Cronbach’s Alpha values were examined to
analyse the internal consistency of MBI and its three dimensions. Besides, the

reliability analysis was examined separately and descriptive statistics were applied in
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order to investigate the burnout level of teachers in terms of emotional exhaustion,
depersonalization, and reduced personal accomplishment. High scores on emotional
exhaustion and depersonalization show burnout while low scores of personal

accomplishment indicate burnout.

In order to examine the relationship between demographic variables and teachers’
level of burnout (Total Point),descriptive and inferential statistics as means, standard
deviation, frequencies, ANOVA (Analysis of Variance) and the t-test were used. T-
test was used when two groups, greatly differ from one another, was to be compared;
one the other hand when means of more than two groups were to be compared
statistically ANOVA was used. In case of the number of variables in the study were
more than two, the Scheffé¢ test was performed to test where the difference
originated. Maslach Burnout Inventory Teacher Form was used in the study with the

information form containing the socio-demographic status of the teachers.

Table 11: Descriptive Statistics of Score Averages of English Teachers' Dimensions

of Burnout Levels

Dimensions N X S Grading Key

Emotional Exhaustion 73 24,28 5,344 Low = 0-18
Moderate= 19-27
High =28 and over

Depersonalization 73 9,87 3,807 Low = 5-10

Moderate= 11-15
High =16 and over

Reduced Personal 73 17,21 4571 Low  =25and over

Accomplishment Moderate= 17-24
High = 8-16

Total 73 51,38 11,481 Low =22-44

Moderate= 45-66
High =67 and over

Table 11 shows the average scores according to burnout sub-dimensions of English
Language teachers participating in the study. The level of burnout among English
Language Teachers ranged from moderate to low. When the table was examined, the
emotional exhaustion sub-dimension of the English teachers ((X= 24, 28) were
moderate and the personal accomplishment sub-dimension ((X= 17, 21) were
moderate; the depersonalization sub-dimension ((X= 9.87) is low. It was concluded

that the participants experienced moderate EE and PA and low levels of
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Depersonalization. Looking at the general burnout levels of teachers (( X= 51, 38), it

is seen that burnout is moderate.

Table 12: Cronbach’s Alpha values according to dimensions and number of items

Dimensions Items Item Cronbach

Numbers Alpha
Parameters

Emotional 1,2,3,6,8,13, 14, 16, 20 9 81

Exhaustion

Depersonalization 5, 10, 11, 15, 22 5 81

Reduced Personal 4,7,9,612,17,18,19,21 8 .83

Accomplishment

Total 22 ,90

Table 12 gives the Cronbach alpha parameters calculated for the reliability of the
scale used in the research. The computed alpha parameters were found to be .81, .81,
.83, and .90, respectively, in the emotional exhaustion dimension, the
depersonalization dimension, and the personal accomplishment dimension and total.
Looking at the given results, it is clearly seen that Cronbach’s Alpha values and the

reliability of the scale is highly reliable scale (.80 <= a <1.00).

Table 13: T-test results for the relationship between burnout and gender

Gender N X SS sd t p
Emotional Female 43 24,37 5,028

Exhaustion Male 30 24.16 5,855 71 ,160 ,285
. Female 43 9,83 3,531

Depersonalization Male 30 9.3 4,233 71 -105 103
Female 43 17,86 4,351

Reduced.Personal 71 1,446 978
Accomplishment Male 30 16,30 4,793
Female 43 52,06 10,495

Total Male 30 50,40 12,885 1609284

According to the gender variable in Table 13, Emotional Exhaustion,
Depersonalization, Reduced Personal Accomplishment and total burnout point

averages and t-test results were given.
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According to the study done, the emotional exhaustion sub-factor averages of
females (x = 24, 37) were higher than the average of males (x = 24, 16). As a result
of the T-test, no significant difference was found between the males and females in

the sub-factor of emotional exhaustion (t (71) =, 160, p>, 05).

In the sub-factor of depersonalization, the average of males (x = 9.93) was higher
than that of females (x = 9.83). However, as a result of the t-test, no significant
difference was found between males and females in the sub-factor of
depersonalization (t (71) = -, 105, p>, 05).

When the sub-factor of Personal Accomplishment is examined; the average of
females (x = 17, 86) was higher than the average of males(x = 16, 30). There was no
significant difference between men and women in the sub-factor of personal

achievement according to the t-test result (t (71) = 1,446 p>, 05).

Finally, when total burnout is examined; the average of females (x = 52, 06) was
higher than the average of males (x = 50, 40). There was no significant difference
between men and women in the sub-factor of personal achievement according to the
t-test result (t (71) =, 609 p>, 05).

In view of these data, gender change was not found to be a determinant for the

burnout inventory for the current study.

Table 14: ANOVA test results for the relationship between burnout and age

Source of Sum of Mean
.. sd p
Variation squares squares
ional Intergroup 99,837 4 24,959
chotonal In-group ~ 1957,122 68 28781 867 488
total 2056,959 72
Intergroup 99,957 4 24,989
Depersonalization In-group 943,933 68 13,881 1,800 ,139
total 1043,890 72
Intergroup 68,621 4 17,155
iig{;‘ﬁqﬁgﬁ:ﬁg;ﬁ' In-group 1435872 68 21116 812 522
total 1504,493 72
Intergroup 459,110 4 114,778
Total In-group  9032,150 68 132,826 864,490

total 9491,260 72
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In Table 14, emotional exhaustion, depersonalization, reduced personal
accomplishment and total burnout scores according to the age variable of English
teachers and one-way analysis of variance were analysed. According to the research
done, no significant difference was found as a result of the "Emotional Exhaustion”
sub-dimension (F =, 867, p>, 05). In addition, there were no significant differences in
the "Depersonalization™ (F = 1,800, p> 05) and "Reduced Personal Accomplishment"
subscales (F =, 812, p>, 05). Finally, when we look at the total burnout level, no
significant difference was found. According to this data, there was no significant
difference between the age groups (20-25, 26-30, 31-35, 36-40, 41 and over age
groups). According to the statistical result, it was understood that the age variable is

not a distinguishing feature for burnout.

Table 15: ANOVA test results for the relationship between burnout and marital

status
Source of
Variation Sum g SD " F p
squares squares
Intergroup 6,103 2 3,051
Emotional
Exhaustion In-group total  2050,856 70 29,298 104,901
2056,959 72
Intergroup 29,263 2 14,632
Depersonalization In-group total  1014,627 70 14,495 1,009 ,370
1043,890 72
Intergroup 28,499 2 14,249
Reduced Personal 676 512
Accomplishment In-group total  1475,994 70 21,086
1504,493 72
Intergroup 7,752 2 3,876
Total ,029  ,972

In-group total 9483,508 70 135,479
9491,260 72

According to the marital status of English teachers, emotional exhaustion,
depersonalization, personal accomplishment and total burnout scores and one-way
analysis of variance results were given in Table 15. According to the research done
based on marital status variable; there were no significant differences in the sub-
dimensions of "Emotional Exhaustion™ (F =, 104, p> 05), "Depersonalization” (F =

1,009, p> 05) and "Personal Accomplishment™ (F = 676, p> 05). Finally, when we
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look at the total burnout level, there was also no significant difference (F =, 029, p>,
05). It was found that there was no significant difference between single, married and
other marital status groups. According to the statistical result, it was understood that

the marital status variable was not a distinguishing feature for burnout.

Table 16: ANOVA test results for the relationship between burnout and number of

children
Source of Sum of D Mean E
Variation squares squares P
. Intergroup 110,277 3 36,759
Emotional | | 1946682 69 28213 1,303 280
Exhaustion n-group tota X , ) )
2056,959 72
Intergroup 26,131 3 8,710
Depersonalization In-group total  1017,760 69 14,750 591 ,623
1043,890 72
Reduced P | Intergroup 95,597 3 31,866
educed Persona
Accomplishment In-group total  1408,896 69 20,419 1,561  ,207
1504,493 72
Intergroup 426,351 3 142,117
Total In-group total  9064,909 69 131,375 1,082 363

9491,260 72

As seen Table 16, emotional exhaustion, depersonalization, personal
accomplishment, total burnout and one-way ANOVA scores of the English teachers
were given according to the number of children they have. When the number of
children owned by the survey is taken as a basis, There were no significant
differences in subscales of "Emotional Exhaustion” (F = 1,303, p>, 05),
"Depersonalization™ (F = 591, p> 05) and "Personal Accomplishment” (F = 1,561, p>
05). Finally, when we look at the total burnout level, no significant difference was
found (F = 1,082, p>, 05). According to this finding, there was no significant
difference between the groups of no children, 1 child, 2 children and 3 children.
According to the statistical result made, it was understood that the number of

children possessed was not a distinguishing feature for burnout.
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Table 17: ANOVA test results for the relationship between burnout and type of

school
Source of
Variation Sum of SD Mean p
squares squares
Intergroup 195,682 5 39,136
Emotional
Exhaustion In-group total 1861,277 67 27,780 1409 232
2056,959 72
Intergroup 29,481 5 5,896
Depersonalization  ,group total  1014,409 67 15,140 389,854
1043,890 72
Intergroup 193,982 5 38,796
Reduced Personal 1983 092
Accomplishment In—group total 1310,512 67 19,560 4 4
1504,493 72
Intergroup 732,515 5 146,503
Total 1,121 ,358

In-group total 8758,745 67 130,728
9491,260 72

Table 17 shows that emotional exhaustion; depersonalization, personal
accomplishment and total burnout scores and one-way analysis of variance results
were given according to the type of school in which English Language teachers were
employed. The results of the study were as follows: Emotional Exhaustion (F =
1,409, p>, 05), "Depersonalization" (F =, 389, p> 05) and "Personal
Accomplishment” (F = 1,983, p >, 05) were not significantly different. Finally, when
we look at the total burnout level, no significant difference was found (F = 1,121, p>,
05). According to this data, there is no significant difference between the groups of
Science, Anatolian, Social Sciences, Imam Hatip High School, Vocational High
School and Private high school. According to the statistical result, it was understood
that the variable of the school type being worked on was not a distinguishing feature

for burnout.
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Table 18: T-test results for the relationship between burnout and educational

background
Educational -
background N X 55 Sb T P
; 24,37 5,352
Emotlon_al Undergraduate 69 71 580 746
Exhaustion Postgraduate 4 22,75 5,737
9,91 3,852
Depersonalization ~ rocroraduate - 69 71 33 640
Postgraduate 4 9,25 3,304
Reduced Personal ~ Undergraduate 69 17,43 4,538 21 1695 765
Accomplishment Postgraduate 4 13,50 3,872 ' '
Undergraduate 69 51,72 11,447
Total g 71 1,055 ,945
Postgraduate 4 45,50 12,013

In Table 18, t-test results were given by means of emotional exhaustion,
depersonalization, personal accomplishment and total burnout point averages
according to the educational status of English Language teachers. The emotional
exhaustion sub-dimension average of the undergraduate teachers ((X) =24, 37), was
higher than that of the postgraduate teachers ((X) =22, 75) However, as a result of
the T-test, no statistically significant difference was found between the
undergraduate and graduate teachers in the emotional exhaustion sub-dimension (t
(71) =, 589, p>, 05).

When the subscale of Depersonalization was examined; average of undergraduate
teachers ((X) =9, 91), was higher than the average of postgraduate teachers ((X) =
9, 25). However, as a result of the t-test, no statistically significant difference was
found between the undergraduate and postgraduate teachers in the depersonalization
sub-dimension (t (71) =, 336, p>, 05).

When the reduced personal accomplishment sub-dimension is examined; average of
undergraduate teachers (X) = 17, 43) was higher than the average of the
postgraduate teachers ((X) = 13, 50). However, according to the result of the t-test,
no statistically significant difference was found between the undergraduate and
postgraduate teachers in personal accomplishment sub-dimension (t (71) = 1,695 p>,
05).
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Finally, when total burnout levels are examined; average of undergraduate teachers
(X) = 51, 72), was higher than the average of postgraduate teachers ((X) =45, 50).
However, according to the result of the t-test, no statistically significant difference
was found between the undergraduate and postgraduate teachers at the level of
general burnout (t (71) = 1,055 p>, 05). When this data is taken into consideration, it
was seen that the educational status variable was not a determinant for the burnout

inventory of the current study.

Table 19: ANOVA test results for the relationship between burnout and year of

experience
Source of
Variation Surges SD NMED F p
squares squares
Intergroup 155,040 4 38,760
Emotional 1 24
Exhaustion In-group total  1901,919 68 27,969 386,248
2056,959 72
Intergroup 42,454 4 10,614
Depersonalization In-group total  1001,436 68 14,727 721,581
1043,890 72
Intergroup 70,820 4 17,705
Reduced Personal 840 505
Accompllshment In-group total 1433,673 68 21,083 ’ ’
1504,493 72
Intergroup 485,130 4 121,283

Total ,916 ,460

In-group total  9006,130 68 132,443
9491,260 12

In Table 19, emotional exhaustion, depersonalization, personal accomplishment, and
total burnout scores and one-way ANOVA results were performed according to the
duration of English Language teachers' occupation. According to the research done,
"Emotional Exhaustion" (F = 1,386, p> 05), "Depersonalization” (F =, 721, p> 05)
and "Personal Accomplishment” (F =, 840, p >, 05) were not significantly different.
Finally, when we look at the total burnout level, no significant difference was found
(F =, 916, p>, 05). According to this data, there was no significant difference in the
duration of duty between 1 and lower than 1 year, 1-5 years, 6-10 years, 11-15 years
and 21 years and over. According to the statistical result, it was understood that the

duration variable in the occupation was not a distinguishing feature for burnout.
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Table 20: ANOVA test results for the relationship between burnout and weekly

workload
Source of
Variation Sum of SD Mean F p
squares squares
Intergroup 190,252 4 47,563
Emotional
Exhaustion In-group total  1866,706 68 27,452 1,733,153
2056,959 12
Intergroup 89,212 4 22,303
Depersonalization  jn.group total ~ 954,679 68 14,039 1,589 187
1043,890 12
Intergroup 30,116 4 7,529
Reduced Personal
1504,493 72
Intergroup 619,303 4 154,826
Total In-group total  8871,957 68 130,470 1,187 325

9491,260 72

According to Table 20, emotional exhaustion, depersonalization, personal accomplishment
and total burnout scores and one-way ANOVA results were given as results of the weekly
course load of English Language teachers. According to the research, "Emotional
Exhaustion" (F = 1,733, p>, 05), "Depersonalization" (F = 1,589, p>, 05) and “Personal
Accomplishment” (F=, 347, p>, 05) were not significantly different. Finally, when we look
at the total burnout level, no significant difference was found (F = 1,187, p>, 05). According
to this data, there was no significant difference between groups of 12-15 hours, 16-19 hours,
20-23 hours, 24-27 hours and 28 hours. According to the statistical result made, it was

understood that the weekly course load variable was not a distinguishing feature for burnout.
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Table 21: T-test results for the relationship between burnout and other position at the

school
Other _
position at N X ss SD T p
the school
Emotional Yes 12 2625 >4
) 71 1,401 713
Exhaustion No 61 23,90 5,255
10,41 3,987
Depersonalization ves 12 71 ,535  ,540
No 61 9,77 3,796
Reduced Personal Yes 12 1575 3467 71 1222 823
Accomplishment No 61 17,50 4,728 7 ’
Yes 12 52,41 11,325
Total 71 339  ,692
No 61 51,18 11,593

In Table 21, t-test results were given by means of emotional exhaustion,
depersonalization, personal accomplishment and total burnout point averages
according to the position of English Language teachers. The averages of the teachers
who had another position at school except for being a teacher ((X) =26, 25) was
higher than the teacher who had no other position status ((X) =22, 90) in terms of
emotional Exhaustion. However, as a result of the T-test, there was no statistically
significant difference between the teachers with the position status yes and no in the

emotional exhaustion sub-dimension (t (71) = 1,401, p>, 05).

When the sub-dimension of Depersonalization is examined; the averages of the
teachers who had another position at school (X) = 10, 41) was higher than the
average of teachers with no other position ((X) = 9.77). However, as a result of the t-
test, there was no statistically significant difference between teachers who had
another position at school and no other position at school according to the

depersonalization sub-dimension (t (71) =, 535, p>, 05).

On the other side the Personal Accomplishment sub-dimension is examined; the
averages of the teachers who had another position at the school (X) = 17, 50) was
higher than the average teachers with no other position (X = = 15, 75). However,
according to the result of the t-test, no statistically significant difference was found
between the teachers who had another position at the school and no other position at
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school in terms of the Personal Accomplishment sub-dimension (t(71) = 1,695
p>,05).

Finally, when total burnout levels are examined; the averages of the teachers who
had another position at school (X) = 52, 41) was higher than the average of teachers
with no other position ((X) = 51, 18). However according to the result of the t-test,
no statistically significant difference was found between the teachers who had
another position at the school and no other position at the school in terms of total
burnout level (t (71) = 1,055 p>, 05). When this data is taken into consideration, it
was seen that the position variable was not a determinant for the burnout inventory of

the current study.

Table 22: ANOVA test results for the relationship between burnout and stress level

Source of sum of SD Mean F p
Variation squares squares
Intergroup 755,364 4 188,841
Emotional
Exhaustion In-group  1301,595 68 19,141 9,866 000
total 2056,959 72
Intergroup 215,492 4 53,873
Depersonalization In-group 828,399 68 12,182 4,422  ,003
total 1043,890 12
Intergroup 131,293 4 32,823
Reduced Personal 162 178
Accomplishment In-group  1373,200 68 20,194 025,17
total 1504,493 72
Intergroup 2587,466 4 646,867
Total In-group  6903,794 68 101,526 6,371,000
total 9491,260 72

As seen Table 22, emotional exhaustion, depersonalization, personal accomplishment
and total burnout scores according to the stress levels of English Language teachers
were analysed and one way ANOVA results were given. When the stress level
variable according to the research done was taken into consideration, there was a
significant difference in the sub-dimensions of "Emotional Exhaustion” (F = 9,866, p
<, 05) and "Depersonalization" (F = 4,422, p <, 05), there was no significant
difference in the subscale of "Personal Accomplishment” (F = 1,625, p>, 05).

Finally, a significant difference was found in terms of the total burnout level (F =
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6,371, p <, 05). According to this data, it was determined that there was a significant

difference between none, low, medium, high and very high groups. According to the

statistical result, it is understood that the stress level variable was a distinguishing

feature for burnout and as the stress level increases in Scheffe Post Hoc tests, it was

seen that the burnout increases as well.

Table 23: ANOVA test result of Emotional Exhaustion in terms of stress level

Variables observed

Stress level N X ss meaningful
differences
None (A) 9 20,22 4,146 Scheffe
Emotional Low (B) 16 20,75 4,057 A-D
High (D) 14 28,71 4,968 B-D
Very high  (E) 11 27,72 4,839 B-E
Total 73 2428 5344 ¢-D

Table 23 shows the results of the Scheffe Post Hoc test to determine the mean of

emotional exhaustion scores according to the stress level of the teachers and the

source of the difference acquired by ANOVA test. According to Scheffe Post Hoc

test result, there was a significant difference between none (X =20, 22) and High
(X'=28, 71); none (X =20, 22) and Very High (X =27, 72); Low(X =20, 72) and
High (X' =28, 71); Low(X =20, 72) and Very High(X =27, 72); Average (X =24,00)

and High(X =28,71) in total.
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Table 24: ANOVA test result of Depersonalization in terms of stress level

Variables observed
Stress level N X ss meaningful
differences

None (A) 9 9,11 ;,65
Low (B) 16 7,37 5,21
Depersonalization Average (©) 23 10,00 3,39 o
High (D) 14 12,64 461,10 B-D
Very high  (E) 11 10,36 471,17
Total 23 987 3,80

Table 24 shows the results of the Scheffe Post Hoc test to determine the source of the
depersonalization mean scores according to the stress level of the teachers and the
source of meaningful difference acquired by ANOVA test. The Scheffe Post Hoc
test revealed that there was a significant difference between Low(X = 7, 37) and

High (X = 12, 64) stress levels.

Table 25: ANOVA test result of total burnout in terms of stress level

Variables observed

Stress level
N X 58 meaningful differences
None (A) 46,66 10,61
9
8
Low (B) 43,75
16 6,806
Average (Q) 50,95
Total burnout 23 7836 Sc:egfe
High (D) 14 61,07 ;4,32 5D
Very high  (E) 54,90 11,35
11
3
Total 23 51,38 11,48
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Table 25 shows the results of the Scheffe Post Hoc test to determine the source of the
total burnout mean scores according to the stress level of the teachers and the source
of meaningful difference acquired by ANOVA test. The Scheffe Post Hoc test
revealed that there was a significant difference between none(X = 46, 66) and High
(X=61,07), and Low (X =43, 75) and High (X =61, 07) stress levels.

4.2.2. Interviews

In addition to the Maslach Burnout Inventory (MBI), as a qualitative data collection,
four semi-structured questions were used to learn more information about the EFL
teachers’ feelings towards their profession and the level and reasons of their burnout.
10 of the participants were chosen randomly and interviewed at different times. The
names and information about the interviewees were not declared because of the
ethical reasons, but teacher numbers like T.1. , T.2. were shown at the end of the

quotations.
4.2.2.1. “Is teaching a profession you like or is it a forced choice?”

Every teacher starts his or her teaching career with a joy and a great hope to teach
new things to children for a better future. Generally, many of them keep their
patience and hope at their teaching life, but some of them lost their desire in time.
Teaching a new language is a difficult task, on the other hand, a great satisfaction
and achievement for the language teachers. Working with students, helping them to
realize their potential, making them successful and affecting their lives motivate all

the teachers.

With the first question of the interview, it was aimed to learn teachers’ opinion and
attitude towards their profession. The majority stated that teaching is a desired
profession for them and they choose this profession reluctantly.

A 30 years old female teacher mentioned that:

“I chose my profession with a great excitement. There is no value on
language teaching system and that makes me unwilling towards my
profession, yet | used to love my job and teaching at the first years of my

experience.
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A female teacher with 5 years of experience stated that:

“Becoming a teacher is my dream from my childhood. I chose my
profession willingly. | started my job happily and | work hard. But | lose
my desire gradually every year. | still like my profession; nevertheless, |

face a lot of strange situation that | cannot imagine”

4.2.2.2. “Do you think that you teach effectively while teaching? Yes. Why? No.
Why?”

The second interview question was asked to reveal if teachers teach effectively or
not; if they have challenging times while teaching or not. With the replies to that
question, it was aimed to find the triggering factors of burnout especially physical

and emotional exhaustion occurred while teaching.
One of the interviewees stated about the effectiveness of her teaching that:

“There is lack of equipment and no enough technological support at our
classes. Apart from the technical reasons my students are unwilling
towards the second language. Because of these reasons | do not believe
that I teach effectively.”(Female, 30 years old, T.40)

27 years old, a female teacher stated that:

“I believe that I teach effectively, at least I try to do my best. If there is a
complex subject for students to understand, | dwell on the subject for many
times and give lots of examples to make the subject clear, especially in
grammar. | use many audio-visual aids at my classes. But even my effort,

there are many times that I cannot success a good feedback.”
Another female teacher said:

“I don’t think that I teach effectively because I know that my students are
reluctant and they don’t want to study English and | sometimes feel
demotivated to do preparation.”
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4.2.2.3. “What are the problems you have experienced in teaching?”

As the third question, the interviewees were asked to specify the problems they faced

during teaching.
A female teacher whose current stress level is high mentioned that:

“l care about my students’ problems a lot; nevertheless there is no
sensitivity towards teachers like me. As a teacher, we are expected to
overcome all the problems. Sometimes we are exposed to students’ and
their parents ‘arrogance and priggery. Every morning, I wake up happy
but mostly I leave the school in a bad mood in addition to exhaustion at
the end of the work day”

There are some general views on the problems which the EFL teachers face with:
Indifference of students to lessons, Different levels of students, students' habitual
negative behaviours, crowded classes, Indifference towards speaking lessons,
Loyalty to the mobile phone, Inadequate sourcebooks. In addition to these, teachers
believe that discipline regulations don’t protect teachers; students don’t understand
the importance of foreign language so they think that curriculum should be prepared

according to student level.

4.2.2.4. “What are the factors that negatively affect you in your teaching

practice?”

The last interview question was aimed to reveal the factors affect teachers negatively.
To learn factors and reasons of their job performance, some of possible problems
were listed for them by the researcher. Interviewees were asked to mark more than
one possible factor which affects them negatively in their teaching practice. The
listed possible factors were:

-Working conditions
-Colleagues
-Workload

-Personal Expectations
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-School Environment
-School Management
-Students

-Parents

-Family Problems
-Others

All the interviewees talk about more than one factor which affects them negatively in
their teaching profession. Some of them say “others” option and they were asked to
specify the reason. Many of them agreed on the same factors like “working

conditions, workload, students, personal expectations, colleagues and management”.

Most of the general idea was students’ lack of interest towards the English language,
their demotivation and unwillingness. These reasons make English Language
teachers fell exhausted mentally; because they have to spend much more time on
attract students’ attention. Some teacher (especially Vocational School teachers)
indicated that they have to raise their voice louder at crowded classes because of the
unwillingness of the students.

“Students’ negative perception towards English language makes me
exhausted. | have used many techniques to alert their interest but they
were useless. Because of these demotivated students, | cannot properly do

the related task during the course.” (Female, 27 years old, T.11)

)

“I have to make a great effort to warn some students.’

On the other hand, there are some school types (Social Sciences High School,
Science High School, and Foundation School etc.) that there are no student problems
while teaching; because students’ profile and their motivation is very high. The
teachers working at these kinds of school were not under pressure of burnout much

more.

“I have been working at a vocational high school and academic success of

my students is low. This factor creates a negative atmosphere at my
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classes. They even don’t want to listen to me during the courses. They
always busy with their mobile phones. Students’ behavioural disorders

sometimes force me to shout at them.” (Female, 24, T.17)

The heavy workload is another important factor leads teacher burnout; the
interviewees have the heavy workload which effects their physical exhaustion
directly. Interviewees indicate that they work hard and feel drained at the end of the

workday.

They had over 28 hours in a week which made them exhausted physically and

mentally.

“I have 30 hours a week in crowded classes and that deteriorates my

motivation and health.”

“Because of the heavy workload, the tension is getting increasing at the
last days of the week. Unfortunately, 30 hours a week in a crowded class
makes me mentally and physically exhausted. Both courses and many
other works increase our workload density. The reason of my main source
of stress is workload; it doesn’t fit with my personal expectations”

(Female, 27 years old, T.36)

Some respondents expressed that school management unfairness can be a stress
factor teacher burnout. Because of the problems with the principal, teachers do not
feel a part of the institutions they work and nor have a feeling of belonging to the
schools they work. Teachers expect to get respect and support from the management;
instead, they face heavy workload and inequality, unfair work distribution and

authority which create a negative atmosphere at the school.

“I do not feel valuable myself, there are much redundant paperwork,
procedure, rules and regulations without an explanation except for

teaching practice. I have even no time to rest at break time.”’( )
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CHAPTER V

DISCUSSION AND CONCLUSION

5.1. Overview

Chapter 5 presents the short review of the study and findings in general, and then the
conclusions will be shared; finally, some suggestions will be presented for practical

use in EFL teaching and further studies.
5.2.Findings and Discussion

The aim of this study was to investigate the burnout levels of English Foreign
Language teachers working at 6 different high schools in Igdir, Turkey in terms of
some variables such as age, gender, marital status, number of children, years of
experience, workload, educational background, type of school, position at school and
current level of stress and look for the factors leading to their burnout. Both
qualitative and quantitative data were used. Maslach Burnout Inventory which
consist three dimensions as emotional exhaustion, depersonalization and reduced
personal accomplishment and interviews were used to gather data. 73 English
Language teachers from six different high schools participated in the study. The

following research questions were tried to be answered:

1. What is the level of burnout among English language teachers working at

high schools in Igdir, Turkey?

2. Do English language teachers’ age, gender, marital status, number of
children, educational background, type of school, work experience, the
position at the school and weekly load significantly contribute to their

burnout levels?

3. What are the factors leading teachers to feel burnout in the EFL context?

With the first research question, the burnout levels of English Language teachers in
terms of emotional exhaustion, depersonalization and reduced personal

accomplishment were examined. According to results, EFL teachers have moderate
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levels of emotional exhaustion and personal accomplishment but they have low
depersonalization. Mukundan. J., Zare, P., Zarifi, A., Manaf, U.K.A., & Sahamid, H.
(2015) found the similar results on burnout levels of language teachers in terms of
Emotional Exhaustion, Depersonalization, and Reduced Personal Accomplishment.

The participants experienced moderate EE and D; low levels of PA.

The second research question tried to find the relationship between EFL teachers’

burnout levels and some variables.

The findings showed that the average of females (x = 52, 06) was higher than the
average of males (x = 50, 40). Nonetheless, it is not statistically significant
difference. In this study, it was found that female teachers are slightly under more
risk than men but it is not a significant difference. Findings of this study were in line
with the results found by Kirilmaz, Celen and Sarp (2003), Jamshidirad, Mukundan,
Nimehchisalem (2012) and Rostami, Ghanizadeh, and Ghapanchi (2015).
Furthermore, Farshi and Omranzadeh (2014) and Hismanoglu and Ersan (2016)
stated that gender had no effect on the level of burnout among teachers. In literature,
the results showed that female teachers significantly showed high levels of burnout
considering EE, PA, and DP; at least in one dimension. (Budak & Siirgevil 2005;
Yavuz, 2009; Purvanova & Muros, 2010 ;Antoniov, Ploumpi & Ntalla 2013;
Mousav & Nimehchisalem 2014). In their study Budak and Siirgevil (2005),
indicated that gender was found to be an important variable related to burnout and

the level of emotional exhaustion of women is higher than that of men.

When the other variable, age, was taken into consideration, no correlation found
between burnout and age. The results showed that “Emotional Exhaustion" sub-
dimension (F =, 867, p>, 05); "Depersonalization” (F = 1,800, p> 05) and "Reduced
Personal Accomplishment” subscales (F =, 812, p>, 05) when age was considered.
According to results, there was no significant difference between the age groups (20-
25, 26-30, 31-35, 36-40, 41 and over age groups). There are some previous studies
which support the findings and show no significant difference in terms of emotional
exhaustion and depersonalisation (Budak & Siirgevil (2005) Dericiogullart; Konak,
Arslan, & Oztiirk, 2007; Ozkanal & Arikan, 2010; Pavalache-llie & Ursu, 2016).

The result supports previous research findings with that of Brewer and Shapard
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(2004). On the other side, there are some other studies whose findings were
inconsistent with this study (Byrne, 1991; Embich, 2001; Siinbiil, 2003; Lackritz,
2004; Lau, Yuen, & Chan, 2005; Demirel & Cephe, 2015; Mousavy &
Nimehchisalem, 2014).

With regard to marital status, in their study Mousavy and Nimehchisalem (2014)
found married teachers were more burnout than the single teachers. Goutas (2008)
indicated that single teachers experience burnout more than married teachers. On the
other hand, Asgari (2012); Byrne (1991); Farshi and Omranzadeh (2014) and Budak
and Siirgevil (2005) found that there was not any significant difference between
marital status and burnout. This study also confirmed that there was no significant
differences in the sub-dimensions of "Emotional Exhaustion” (F =, 104, p> 05),
"Depersonalization” (F = 1,009, p> 05) and "Personal Accomplishment” (F = 676, p>
05).

The results of this study showed that there was no significant differences in subscales
of "Emotional Exhaustion” (F = 1,303, p>, 05), "Depersonalization" (F = 591, p> 05)
and "Personal Accomplishment" (F = 1,561, p> 05) in terms of number of children. It
was understood that the number of children possessed was not a distinguishing
feature for burnout. The study results of Ozkanal and Arikan (2010), Budak and
Stirgevil (2005) support the results of current study, and they also find no correlation

between burnout and number of children.

It was found that there is no significant difference between the types of school and
burnout level of EFL teachers in this study. Our findings also support previous
literature in the sense that type of school had no effect on the teachers’ burnout level.
In their study, Mukundan, Zare, Zarifi, A., Manaf, & Sahamid, (2015) found that
there was not any significant difference between school type and burnout level of

language teachers in terms of Emotional Exhaustion and Depersonalization.

Educational Backgrounds of the teachers was another determiner for the burnout.
According to results, the average of undergraduate teachers was higher than the
average of the postgraduate teachers in terms of Emotional Exhaustion,
Depersonalization and Reduced Personal Accomplishment. Although the mean

burnout scores of undergraduate teachers were higher than Postgraduates, the
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educational background variable was not a determinant for the burnout of this study.
Our findings also support previous literature in the sense that there is no significant
relationship between educational background and burnout (Hismanoglu and Ersan,
2016). This finding was in contrary to the findings of Sezer (2012), Farshi and
Omranzadeh (2014) which indicated that high educated teachers had higher levels of
burnout than low educated teachers.

Years of experience were also another variable that affects teachers’ burnout. More
years experienced teachers have higher levels of emotional exhaustion and
depersonalization (Siinbiil, 2003). Nevertheless, the results of this study were
inconsistent with the previous research results. It was found in this study that
"Emotional Exhaustion” (F = 1,386, p> 05), "Depersonalization" (F =, 721, p> 05)

and "Personal Accomplishment™ (F =, 840, p >, 05) were not significantly different.

The results related to workload and position at school also revealed similar results.
This study revealed that workload and other position at school had no significant
difference on the burnout of teachers in terms of Emotional Exhaustion,
Depersonalization and Reduced Personal Accomplishment. According to the variable
workload of teachers, Girgin (2010) found that there was no significant result
between Emotional Exhaustion and Reduced Personal Accomplishment sub-
dimensions and burnout while there was a significant difference between
Depersonalization and teachers’ burnout levels. Teachers who have more than ten
hours in a week drained emotionally and teachers who have less than 30 hours
experienced Depersonalization and Reduced Personal Accomplishment (Mukundan
& Khandehroo,2010). In their study, Cavus, Gok and Kurtay (2007) also found that
there was a significant difference between Depersonalization and burnout. These
findings were not consistent with the results of this study in terms of all dimensions,
but they were in line with that there was no significant difference between burnout
and Emotional Exhaustion and Reduced Personal Accomplishment. Hismanoglu and

Ersan (2016) support the findings of this result.

Hismanoglu and Ersan (2016) stated that there was no significant difference between
EFL teachers with administrative duty and those without administrative duty in terms

of Emotional Exhaustion and Depersonalization. However, there was a significant
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difference between EFL teachers with administrative duty and those without
administrative duty in terms of Personal Accomplishment. It was not possible to
make more results comparisons with other studies in relation to the effect of position

at school as a contributor to burnout due to the few researches had been done.

For the third research question, interviews were applied with 10 EFL teachers
selected randomly to find out the factors which cause teachers’ burnout. At the end
of the interviews, 1t was found that the factors which lead EFL teachers’ burnout
were common as workload, students misbehaviours, problems derives from

colleagues and administration, personal expectations, negative school environment.

The organizational (environmental) factors thought to be effective on burnout were
categorized by Maslach and Leiter (1997), under the titles of workload, control,
reward, community, fairness and values. The incompatibility that may arise between
the individual and the work environment creates an effect that reduces the feeling of
energy, belonging and competence that the individual has for the job and leads to

exhaustion.

The interviewees stated that inequality between teachers and unfair distribution
among teachers lead them burnout. One of the other general conclusions from the
interviews is excessive workload which creates exhaustion both physically and
mentally. Another main problem that EFL teachers experience is reward from the
administration generally as a feedback. As the interviewees stated, they had no
praise; it can be thought as an intrinsic reward which can motivate them about their
profession. When teachers feel relaxed and happy at school, they work better and do
their jobs in a motivated way otherwise they feel unhappy and depressed in their

workplace which affects their motivation negatively (Ozkanal & Arikan, 2010).

Zhouchun (2011) concluded that teachers’ burnout reasons include the pressure of
student and management pressure, inadvisable school policy, the pressure of exam,
weak physical and mental conditions, family members’ misunderstanding, financial

pressure and knowledge of exhaustion.

Although administrative support is the main and the most effective source of social

support which diminishes teachers stress, emotional exhaustion and reduced personal
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accomplishment, it does not seen commonly. On the other hand, social support,
family and friend support is also quite important to buffer burnout and stress, and it
especially prevents depersonalization (Zhang & Zhu, 2007). Similarly, O’Brennan,
Pas and Bradshaw (2017) suggested that if teachers believe their skills to deal with
challenging students, they feel less burnout. Otherwise, students’ misbehaviours,
which become dangerous at the high school, create school crisis.

5.3. Implications

By taking the leading factors of burnout into consideration, some implications and

suggestions can be offered.

According to the study results, school administrators should be more careful and
show more interest towards the teachers at their school; more importantly, they must
behave more fair and equal to prevent the chaos between the teachers working
together. Because every teacher need social supports by colleagues and
administrators, praise and reward; and in need of being understood in addition to
working in a peaceful work environment. The managers or administrators should
improve the quality of work environment in the schools by concerning their opinions.
Increasing demands from the administration affect teachers’ well-being both
physically and mentally, even indirectly students’ well-being because of teachers’

reflections to students.

One of the important factors for the self-efficacy of teachers is supported by working
conditions like satisfying salaries, sufficient equipment, adequately classroom size,
and equal workload. Heavy workload and redundant paper works remove the
teachers from relaxation; they have no chance to rest between to close courses, even

no time to have special needs like a coffee at the breaks.

There are some important developments to reduce teachers stress and have a healthy
organisational functioning. Kyriacou (2001) listed the characteristics of a healthy
school and stated that there should be good communication between staff, a strong
sense of collegiality, good level of resources and facilities to support teachers; whole
school policies in place; consensus established on key values and standards at

schools; management decisions should be based on consultation, role and
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expectations should be clearly defined, teachers should receive positive feedback and
praise, additional duties should be matched to teachers’ skills, policies and
procedures should be easy to follow, red tape and paperwork should be minimised;
building environment should be pleasant to work in; senior management should
make good use of forward planning; induction and career development advice should
be given and the school should provide available support to help solve problems
(p.31-32).

One of the most important factors to avoid burnout can be manageable with
supplying motivation and job satisfaction. The factors which are important in job
satisfaction are grouped in two: motivating factors (intrinsic factors) and hygienic
factors (extrinsic factors). Intrinsic factors are related to the job like success,
recognition, appreciation, taking responsibility, the possibilities in advancement; on
the other side extrinsic factors are related to the environment of the job like working
conditions, organizational policies, supervision and interpersonal relationships
(Herzberg, 1972). Bilge (2006) indicated that academic staffs at universities have to
work harder to provide the increasing demands not only themselves but also of the
institutions. The people who find their profession meaningful; have encouragement
for their professional development and take responsibilities are motivated and there
is less possibility to experience burnout. It was concluded that intrinsic factors are

more important than extrinsic factors in the job satisfaction (Bilge, 2006).

Teachers should try to cope with stress and find ways lessen burnout. They should
try to keep problems in perspective, avoid confrontations, try to relax after work,
take action to deal with problems, keep feelings under control, devote more time to
particular tasks, discuss problems and express feelings to others, have a healthy
home life, plan ahead and prioritise, recognise one’s own limitations
(Kyriacou,2001).

It should be paid more attention to in-service training and workshops in order to
lessen teacher stress and reduce teachers’ burnout. Seminars can be effective on
teachers to gain new perspectives, learn methods, strategies and relaxation about

coping with stress.
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In line with the findings implicated by interviews, many teachers have problems
from the relationship with students, parents and colleagues at the school atmosphere
and their motivation on their profession is influenced negatively during the time they
spent at school. Collaborative training which supports their communication should be

given to teachers and parents.

Variables that predict the level of emotional exhaustion of academicians were
defined as value, workload, control and gender. If an individual has mismatches in
value, workload and control dimensions, level of emotional exhaustion increases.
When there are differences between values of employees and values of employees, or
when the organization does not adhere to its designated objectives, incompatibilities
arise and this incompatibility causes individuals to experience burnout. Any
incompatibility between the individual and the work, which may be experienced in
terms of workload; it expresses the individual enforcement of the type and amount of
work, which in turn causes exhaustion. In the same way, individuals’ feeling of lack
of control in making choices, making decisions, solving problems and fulfilling their
responsibilities, also causes exhaustion. The organizational variables that predict the
level of depersonalization of participants is similar to the variables that predict the
level of emotional exhaustion. According to this, the organizational variables that
predict the level of Depersonalization are; value, control and workload variables. The
levels of desensitization are increasing as individuals have a mismatch in values,
control and workload perceptions. Variables that predict the personal
accomplishment level of the participants are defined as award and control.
Individuals seem to feel more successful as the rewarding perception, which means
that they are appreciated both materially and socially, in response to the contributions
made by the individual in the organization. This is an indication of the positive effect
that rewarding as an important motivational tool has created on the personal
accomplishment of individuals. Likewise, individuals feel more successful as long as
they feel they are autonomous and independent in their work and have control over
their work. This can be taken as a demonstration that the fact that individuals have
the initiative about the work they are doing increases their personal sense of

accomplishment and plays an important role in reducing their exhaustion. In this
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direction, it can be said that organizations should give their employees the right to

have control over their work (Budak and Siirgevil, 2005).
5.4. Further Research

In this study, it was aimed to investigate the burnout levels of English language
teachers working at different types of high schools located in the center of Igdir,
Turkey. The level of burnout among EFL teachers in terms of Emotional exhaustion,
Depersonalization, and Personal Accomplishment and level of EFL teachers
according to some demographics variables like age, gender, marital status, number of
children, years of experience, workload, educational background, type of school, and
position at school on the level of burnout and look for the factors leading to their
burnout tried to be find with using MBI and semi-structured interviews questions to
the EFL teachers.

This study includes only 73 English Language Teachers for quantitative data and 10
volunteer interviewees for qualitative data. A larger sample group from other cities
or immediate environment could give different results for the level of burnout. This
study area was high school teachers of one city in eastern part of Turkey, further

studies may be included different levels of schools from different neighbour cities.

The interviews were done with limited number of teachers and they were chosen
randomly. Further research may include the participants whose burnout level was

high and low in terms of three dimensions (EE, D, and PA).

The interviews give more reliable results about the reasons and leading factors of
burnout. Many of the interviewees agreed on the same factors of their burnout such
as “working conditions, workload, students, personal expectations, colleagues and

management”. The factors could be studied in details in further researches.
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APPENDICES

APPENDIX 1:BILGILENDIRILMiS GONULLU ONAM FORMU

T.C. Kafkas Universitesi

Sosyal Bilimler Enstitiisii Bat1 Dilleri ve Edebiyati Boliimii
BILGILENDIRILMIS GONULLU ONAM FORMU

Sizi Kafkas Universitesi Yiiksek Lisans 6grencisi Hacer PINAR tarafindan yiiriitiilen
‘Igdir'daki Liselerdeki Yabact Dil Ogretmenlerinin Tiikenmislik Seviyeleri’ baslikli
arastirmaya davet ediyoruz. Bu aragtirmanin amaci Igdir'daki Liselerdeki Yabaci Dil
Ogretmenlerinin Tiikenmislik Seviyelerinin belirlenmesidir. Arastirmada sizden tahminen 15
dakika silireyi ayirmaniz istenmektedir. Arastirmaya sizin disinizda tahminen 50 kisi
katilacaktir. Bu ¢alismaya katilmak tamamen goniilliiliik esasina dayanmaktadir. Caligmanin
amacina ulagmasi i¢in sizden beklenen, biitiin sorulari eksiksiz, kimsenin baskisi veya telkini
altinda olmadan, size en uygun gelen cevaplar igtenlikle verecek sekilde cevaplamanizdir.
Bu formu okuyup onaylamaniz, arastirmaya katilmayi kabul ettiginiz anlamina gelecektir.
Ancak, calismaya katilmama veya katildiktan sonra herhangi bir anda calismayr birakma
hakkina da sahipsiniz. Bu calismadan elde edilecek bilgiler tamamen arastirma amaci ile

kullanilacak olup kisisel bilgileriniz gizli tutulacaktir. Eger arastirmanin amaci ile ilgili

verilen bu bilgiler diginda simdi veya sonra daha fazla bilgiye ihtiya¢ duyarsaniz

arastirmaciya simdi sorabilir veya gedikhacer@gmail.com e-posta adresinden ulagabilirsiniz.

Yukarida yer alan ve arastirmadan Once katilimciya verilmesi gereken bilgileri
okudum ve katilmam istenen c¢alismanin kapsamimi ve amacini, goniillii olarak {izerime
diisen sorumluluklart anladim.

Bu kosullarda s6z konusu arastirmaya kendi istegimle, hi¢cbir baski ve telkin

olmaksizin katilmayi kabul ediyorum.

Katilmcimin: Yast: Cinsiyeti:

Imzast:
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APPENDIX 2: PERSONAL INFORMATION FORM

YABANCI DiL OGRETMENLERI TUKENMIiSLiK ANKETI

Degerli 6gretmenlerimiz,

Bilimsel bir calisma icin Igdir’daki MEB’e bagl okullarda gérevli Ingilizce
Ogretmenlerinin tilkenmislik diizeyleri hakkinda bir arastirma yapilmaktadir. Bu anket
formunda istenen bilgilerin amaci1 kesinlikle 6gretmeni degerlendirmek olmayip, genel
olarak tiikenmislik kavramini daha iyi anlayabilmektir. Bunun i¢in, sorulara ictenlikle cevap
vermeniz ¢ok Onemlidir. Calismada yer alan &gretmenlerin ismi kullanilmayacaktir.
Toplanan bilgiler sadece bilimsel amagclar i¢in kullanilacaktir. Bu ¢alismaya yapacaginiz
degerli katkilar i¢in simdiden tesekkiir ederim.

Hacer PINAR

A Liitfen Uygun secenegi isaretleyiniz.
Boliim I: Kisisel Bilgiler
A. Cinsiyetiniz: 1. Kadm () 2. Erkek ()

B. Yasimz: 1.20-25() 2.26-30() 3.31-35() 4.36-40 () 5.40
tizeri ()

C. Medeni durumunuz: 1. Bekar () 2. Evli() 3. diger ()

D. Cocuk sayisi: 1. Yok () 2. 1tane () 3.2tane ()
4. 3 veiizeri ()

E. Gorev yaptigimz okul: 1. Fen Lisesi ()
2. Anadolu Lisesi ()
3. Sosyal Bilimler Lisesi ()
4.Imam Hatip Lisesi ()
5.Meslek Lisesi ()

6.0zel Lise ()
Boliim I1: Mesleki Bilgiler
A. Egitim durumunuz:1. Lisans () 2.Yiksek Lisans ()
B. Ogretmenlikte calisma siireniz: 1. 1 yildanaz () 2. 1-5y1l () 3.6-10
yil () 4.11- 15911 () 5.16-20 y1l () 6. 20 ve tizeri ()
C. Haftalik ders yiikiiniiz: 1. 12-15saat () 2. 16- 19 saat () 3.20-23
saat () 4. 24- 27 saat () 5. 28 saat ve tizeri ()

D. Pozisyonunuz: Ogretmenlik haricinde okulda baska goreviniz var mi? 1.Evet ()
2. Hayir ()

Cevabiniz Evet ise nedir?

1. Ogretmen () 2. Idareci () 3. Gurup sorumlusu ( ) 4. Ofis sorumlusu ( )

5.Diger () (Liitfen Belirtiniz)

E. Ogretmenlikte su anki stres diizeyiniz: 1. yok () 2.az () 3. ortalama ()
4. yiiksek () 5. ¢ok yiiksek ()
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APPENDIX 3: MBI
B.Liitfen asagidaki anketi doldurunuz.

Maddeler Hicbir = Neredeys
Zama e
n Hic

1.isimden duygusal olarak uzaklastigimi
hissediyorum.

2.Is giiniiniin sonunda kendimi bitkin
hissediyorum.

3.Sabahlar1 uyanip diger bir isgiinii ile
karsilasmak zorunda oldugumda kendimi
yorgun hissediyorum.

4.0grencilerimin neler hissettigini
kolayca anlayabilirim.

5.Baz1 6grencilerime Kisiligi olmayan
nesnelermis gibi davrandigim hissediyorum.

6.Biitiin giin insanlarla calismak benim
icin gercekten bir gerginliktir.

7.0grencilerimin sorunlari ile ¢ok etkin
bir bicimde ilgilenirim.

8.Isimin beni tiikettigini hissediyorum.

9.Isim nedeni ile diger insanlarin
yasamlarini olumlu yonde etkiledigimi
hissediyorum.

10.0gretmenlige girdigimden beri
insanlara kars1 daha kati oldum.

11.08retmenligin beni duygusal anlamda
katilastirmasindan endise duyuyorum.

12.Kendimi ¢ok enerjik hissediyorum.

13.Isimin beni hayal kirikhgina
ugrattigim hissediyorum.

14.isimde cok siki calistigim
hissediyorum.

15.Baz1 6grencilere ne oldugu
umurumda degil.

16.Dogrudan insanlarla calismak bende
asir1 gerginlik yapiyor.

17.0grencilerime rahat bir atmosferi
kolayca olusturabilirim.

18.0grencilerimle yakin oldugum bir
calismadan sonra kendimi neseli hissederim.

19.0gretmenlikte bircok degerli isler
basardim.

20.Kendimi ¢aresiz hissediyorum.

21.Isimde duygusal sorunlarla
sogukkanhlikla ilgilenirim.

22.0grencilerimin bazi sorunlarindan
dolay1 beni sucladiklarimi hissediyorum.

Bazen

Neredeyse
Her zaman

Her
Zama
n
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APPENDIX 4: OPEN-ENDED INTERVIEW QUESTIONS

C. Liitfen asagidaki sorulara cevap veriniz.

1- Ogretmenlik sevdiginiz bir meslek midir yoksa zorla m1 segtiniz?
2- Ogretmenlik yaparken etkili dgrettiginizi diisiiniiyor musunuz?
Evet () Neden?

Hayir () Neden?

3- Ogretmenlikte yasadigimz sorunlar nelerdir?

4- Ogretmenlik ¢alismalarimizda sizi olumsuz etkileyen faktorler

nelerdir? (birden fazla isaretleyiniz)

Calisma Sartlar1 ()
Is arkadaslar1 ()

Is yiikii ()

Kisisel beklentiler ()
Okul ortam ()

Okul yonetimi ()
Ogrenciler ()
Veliler ()

Ailevi sorunlar ()

© o N o g~ w DR

-
©

Diger ( Belirtiniz)
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APPENDIX 5: SCALE PERMISSION

08062017 Grmsil - Re: TAYkenmIATik arveot izin

M Gmail hacer gedik <gedikhacer@gmail.com>

Re: TAV:kenmiAYlik anketi izin

1 mesa)

— v w14 1

gunseli.girgin@deu,edu.tr <gunsell.girgin@deu. edu.ir> 18 Nisan 2017 20:21
Alic): hacer gedik <gedikhacer@gmall.com>

Kuflanabifirsiniz,..Sorun yok. Iyl cahgmalar,.,

s i — —————, i =

Tiikenmiglik anketi izin
1 mesg)

hacer gedik <gedikhacer@gmall com> 18 Nisan 2017 20:04
Aliciegunsell.girgin@deu.edu.lr

Sayn Hocam,

Kafkas Universites! Yiksek Lisans Tez déneml s4rencisiyim. Itdir'da ikamet etmektayim,

2016-2017 Egitim Oretim yilt Ierisinde 1§dwr ilindek Hselerde bulunan Yabanc dil dgretmenlerinin faridi degiskenterin
tikenmigiik seviyeleri (zerindeld etids! ve tikenmigiige etk eden faktdrlerin arasbrimas: konulu tez aragurmam igin
tarafinizdan uyarlanan anketiniz! kullanabllmem igin izinlerinizl rica etmek amach rahatsiz ediyorum sizl.

Eder olurunuzu sunarsaniz ok memnun olacagim. Nihayetinde gahsmansn senucunu ve bir Grnedini size ulagtrmak
temennis] fle sayqilarims sunuyorum,

Igdirdan selam ve saygilanmia,
Hacer PINAR
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APPENDIX 6: APPROVAL OF THE DIRECTORATE OF NATIONAL
EDUCATION

LT ", 3 |
.."9 "‘t IODIR VALILIGI

11 Ml Egitim Modarloge

Sayr ; 19255454-44-E.6109198 020372017
Konu : Anket Caligmas

vALILIK MAKAMINA

ligi : Hacer FINAR'm 17/04/2017 tarihli dilckgesi,

Yoksek Lisans ofrencist Hacer PINAR'S tez komusunu olwgturan “Ipda’dnki
Orwdgretion okullarinda garevli Yahancs Dil Ogretmenlerin Tlkenmiglik Seviyeleri® kooulw
mket formu Kars I Kafkas Oniversitesi Sosynl Bilimler Esstitisd arsciligryla
Medorlogamaze ginderilmigtir. 1l Milli Egitim Modorlagimaz eser inceleme komisyonunes
yapmas oldufu deperlendinmede anketin uygulenmasinda herbangi bir sakmca olmadid
kensatine ulapilmigtir, Anilen anket ve komisyon karan ekle sumalmus olup, stz konusw
anicetin mbdirddfimeee belll oradpretiny Kurwmlanodan uygalennmss enldtslOgtmtae
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