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ÖZET 

 

 

Mustafa Bulut, İDÖ’de Sosyal Sorumluluk Bilinciyle Öğretim: İngilizce Ders 

Kitaplarının Etnisite, Cinsiyet ve Engellilik Konuları Açısından Değerlendirilmesi, 

Yüksek Lisans Tezi, Ankara, 2008. 

 

Bu çalışmanın amacı; 10 İngilizce ders kitabındaki okuma parçalarının ve ilgili 

resimlerin etnisite, cinsiyet ve engellilik açısından incelemek ve sosyal sorumluluk 

öğretimi ile ilişkilendirmektir. Çalışmanın birinci bölümü; konuyu belirtmenin yanı sıra, 

çalışmanın öncesini, önemini ve kapsamını anlatma amacını gütmektedir. İkinci bölüm, 

“sosyal sorumluluk” kavramının teorik ve uygulama temelleri ve İngilizce 

öğretimindeki önemi ile başlamakta ve çalışmanın temel odağı olan millet, cinsiyet ve 

engellilik sosyal konu ve değerleriyle devam etmektedir. Üçüncü bölüm kullanılan 

araçlar, kitaplar ve veri toplama-analiz etme işlemleri üzerinde durmaktadır. Diğer 

bölüm ise sonuçları göstermekte ve tartışmaktadır. Son bölümde, çalışmanın kısa bir 

özeti verilmekte ve sosyal değer ve konulara daha hassas okuma parçaları, ders 

kitapları, ve İngilizce öğretimi ders programları geliştirmeye ilişkin tavsiyelerde 

bulunulmaktadır.  

 

Her kitap için yüzdelik ve frekans hesaplamaları SPSS programının 13.0 versiyonu 

kullanılarak yapılmıştır. Bütünsel veri analizi, İngilizce ders kitaplarının genel olarak 

küresel konu ve değerlere hassasiyet göstermediğini sergilemiştir. Sonuçlar, ders 

kitaplarının engellilik konusuna hemen hemen hiç yer vermediğini göstermiştir. Ayrıca, 

kadınların niteliksel ve niceliksel olarak erkeklerle eşit gösterilmediğini 

vurgulamaktadır. Etnisite konusuna gelince, kitaplarda daha çok İngilizce’yi anadili 

olarak konuşan milletlerin vatandaşlarının temsil edildiği ve farklı milletlerin 

vatandaşlarına eşit derecede yer verilmediği açıkça görülmektedir. 

Anahtar Sözcükler:  

Ders Kitabı Değerlendirmesi, Küresel Eğitim, Barış Eğitimi, Küresel Tema ve Değerler, 

Sosyal Sorumluluk, İngiliz dili öğretimi, Cinsiyet, Engellilik, Etnisite 
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ABSTRACT 

 

 

Mustafa Bulut, Socially Responsible Teaching in ELT: An Evaluation of Coursebooks 

on Ethnicity, Gender and Disability, A Master’s Thesis, Ankara, 2008. 

 

The purpose of this study is to analyze the reading passages and related pictures of 10 

ELT coursebooks in terms of ethnicity, gender and disability, and to relate them to 

social responsibility teaching. The aim of the first chapter is to state the problem, the 

importance and scope of the study, and the background to the study. The second chapter 

starts with the theoretical and practical basis of the concept “social responsibility” and 

its importance in ELT, and continues with the social issues and values “ethnicity, 

gender and disability” which are the main focus of the study. The third chapter deals 

with the instruments, materials used; and data collection-analysis procedures. The 

following chapter presents and discusses the results. Finally, the last chapter concludes 

the study and provides suggestions for the development of more value-laden passages, 

coursebooks, and English language teaching programs. 

 

The Statistical Packages for Social Sciences (SPSS) Version 13.0 was used to compute 

the frequencies and percentages for each coursebook. The overall data analysis 

indicated that ELT coursebooks in general are not so sensitive to global issues and 

values. The results demonstrated that disability gets little or no place in the 

coursebooks. Also, it was seen that females are both quantitively and qualitatively 

under-represented when compared with males. With regards to ethnicity, it is clear that 

mostly the native speakers of English appear in the coursebooks and there is not an 

equal representation of different nationalities.  

 

Key Words:  

Coursebook Evaluation, Global Education, Peace Education, Global Issues and Values, 

Social Responsibility, English Language Teaching, Gender, Disability, Ethnicity. 
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CHAPTER I 

 

INTRODUCTION 

 
 

1.0 Introduction 

 

English is the principal language of the US, Canada, UK, Ireland, Australia, New 

Zealand and of such newly independent countries as the Bahamas, Guyana and Belize. 

It is the official language of more than a dozen African countries, as well as various 

British dependencies. In dozens of other countries it is the unofficial second language. 

All told, English is the mother tongue of about 350 million people. As Katzner (1986) 

states English is already well on its way to becoming the unofficial international 

language of the world community. Kachru (in Harmer, 2001) suggests the division of 

the English-speaking world into three categories as shown below: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 1. Division of the English-Speaking World 

 

English has become a lingua franca all around the world. Harmer (2001) defines a 

lingua franca as a language widely adopted for communication between two speakers 
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whose native languages are different from each other‘s and where one or both speakers 

are using it as a second language.  

 

It is evident that English has already become the ―world language‖. To put it another 

way, it is widely spoken and learnt all over the world for several reasons. For example, 

Katzner (1986) claims that the medium of communication of a German tourist talking to 

a Japanese shopkeeper in Tokyo, or an African diplomat to his counterpart from Asia 

will almost certainly be English. In order to learn and teach English, teaching materials 

are a key component in most language programs. They generally serve as the basis for 

much of the language input learners receive and the language practice occurring in the 

classroom. Materials provide the basis for the content of the lessons, the balance of the 

skills taught, and the kinds of language practice students take part. These materials may 

take several forms. Among them, coursebooks are the most indispensable materials of 

every curriculum. Most teachers use them as their primary teaching source all over the 

world. They serve primarily to supplement teachers‘ instruction. Several researchers and 

educationalists have stressed the importance of coursebooks in their studies and books. 

Hutchinson and Torres (1994) suggest that coursebooks survive and prosper primarily 

because they are the most convenient means of providing the structure that the teaching-

learning system requires. As Richards and Renandya (2002) state; for learners, 

coursebooks may provide the major source of contact they have with the language and 

the teacher. According to Crawford (2002), without coursebooks a program may have 

no central core and learners may not receive a syllabus that has been systematically 

planned and developed. He also adds that, if a well-developed coursebook is used, 

students are exposed to materials that have been tried and tested, that are based on 

sound learning principles, and that are paced appropriately.  

 

Second language learning, like any other learning process, is a cultural experience and a 

social practice helping to get the necessary language forms needed for communication. 

ELT coursebooks, as Chouliaraki (1994) suggests, are ways dominant culture and 

ideologies may be reproduced. Coursebooks may be instrumental in changing cultural 

ideologies (Haines, 1994). Furthermore, Mannheim (1994) claims that the appropriacy 

of materials in terms of level and subject matter has always been a concern of teachers 
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and publishers, but there is now a growing recognition of cultural appropriacy to avoid 

bias. Language, through the help of textbooks, creates as well as represents reality; it 

thus has the potential to shape our social values. (Hennessy, 1994).  

 

In general, coursebooks tend not to represent this cultural and social variety that is 

visible in any given society even though English is an international language. As stated 

before, although a coursebook may represent language forms and the linguistic patterns 

accurately, it may lack or represents the necessary global issues and values incorrectly. 

Therefore, in making subtle and sensible decisions about the role of these commercial 

coursebooks in a teaching and learning program, the effect of coursebooks on the 

program, on teachers, and on learners have to be carefully evaluated and they have to be 

selected accordingly so that biased or socially incorrect information is not passed onto 

students. 

1.1 Background to the Study 

Because coursebooks must represent language as it is actually used in social interaction, 

they contain topics of various kinds. It is clear that it is no longer enough to teach 

merely the structures and rules of a language. As Finney (2002) points out language is 

communication, and as teachers we must develop in our learners the ability to 

communicate effectively in a wide range of professional and social contexts. We as 

teachers may all have experienced the fact that our students tend to learn better when 

they are not only concentrating on learning the target structures and patterns, but are 

also dealing with reading passages or writing topics which are loaded with values and 

social issues. 

 

Most of the cultural information comes from coursebooks that are designed for a 

specific language. Coursebooks will directly or indirectly communicate sets of cultural 

values. This is called 'hidden curriculum' (Cunningsworth, 1995; Holly, 1990). Many 

educationalists claim that hidden curriculum is more effective than the official 

curriculum. Risager (as cited in Cunningsworth, 1995) states that Foreign language 

teaching textbooks no longer just develop concurrently with the development of foreign 
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language pedagogy in a narrow sense, but they increasingly participate in the general 

cultural transmission with the educational system and in the rest of society.  

 

Also, Viney (2000) agrees that most ELT authors write to an agenda, which is a mix of 

publishers' guidelines with their own intuition. Furthermore, Tomlinson (2003) states 

that whatever genre we are involved in and whatever the register of the situation is, our 

use of language in coursebooks will be influenced by our ideological positions: the 

values we hold, the biases and perspectives we adopt.  

 

Such a hidden curriculum, as Cunningsworth (1995) and Holly (1990) rightly puts, and 

other ideological perspectives contain a value system present in coursebooks, and 

transferred to students, which will directly or indirectly make students acquire it. 

Therefore, as Arıkan (2005) claims, coursebooks with all their aspects, have the power 

of altering students‘ opinions and beliefs on many socio-cultural matters. To put it 

another way, value systems in coursebooks are important because students are 

interaction with them throughout their studies. Thus, students are exposed to values 

through reading passages, pictures and other activities, and this is especially true for 

young learners, especially teenage learners, as they are at the point in their life when 

they are developing their own ideas about the world around them, especially the world 

beyond their immediate surroundings (Beare, 2008). We should always bear in mind 

that these coursebooks may affect our students‘ understanding of social and moral 

values, and how they see others both positively and negatively.  

 

In this study, our main point, Socially Responsible Teaching (SRT), a concept that 

covers such values, social issues, and through the smooth application of which our 

students will become more sensitive citizens is defined, discussed and then applied to 

coursebook evaluation processes. As the figure below shows, there is a concrete 

connection between social responsibility teaching and coursebook evaluation studies. 

As Cunningsworth (1995) suggests, during the evaluation of coursebooks; besides 

skills, methodology, topic etc., ―social values‖ in the coursebooks should also be 

analyzed in detail. 
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SRT: 

 Global Education 

 Peace Education 

 Confluent Approach 

 Humanism 

 Global Values 

 Global Issues 

 Social Awareness 

 Human Rights 

Figure 2. The Connection Between SRT and Coursebook Evaluation 

 

 

 

 

 

 

 

 

 

 

 

 

 

“Gender, Ethnicity, Occupation, Age, Social Class, Disability,  Characters” 

(Adapted from Cunningsworth, 1995) 

 

 

 

 

1.2 Statement of the Problem 

 

As we all know, we are by nature social and language learning is mostly a social 

activity to which social values and responsibilities are attached. There are several value 

types and global issues that our students face in their everyday life by means of social 

interaction with friends and families and by means of media and the Internet. As Gude 

and Duckworth (1998) suggests, if we want to develop our students‘ academic and life 

skills; we as teachers should make a difference not just by improving our students‘ 

English, but also by helping them to become socially aware. In other words, our 

students should be able to learn about other things as they learn English. English should 

be linked to other subjects in the school curriculum and to the world outside the school. 

In order to achieve this, inclusion of well-chosen topics is seems to be fundamentally 

important. However, the grounds for criticism of coursebooks are wide-ranging in terms 

of teaching of the values since some materials foster inadequate cultural understanding 

(Kramsch, 1987), while some others lack equity in gender representation (Graci, 1989).  

 

   Coursebook Evaluation: 

 

 Skills 

 Methodology 

 Topic  

 Content  

 Social Values 

 Language content 
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Accordingly, in his case study of six general coursebooks at elementary and 

pre-intermediate level coursebooks, Cunningsworth (1995) found the 

following: 

 

1. Sensitive socio-cultural topics are dealt with including people in 

need, homelessness, physical handicap, world poverty and discrimination 

without an extensive but sufficient prominent attitude in order not to be the product of 

tokenism. 

2.    Even though the representation of women and men shows an equal balance, there 

are some unbalanced topics such as famous people in which famous men outnumber 

women in history. 

3.    Social class is barely evident, signaling a classless society but this world is middle 

class, reflecting the users of the books. 

4.    People of different ethnic origins appear although, in some cases, they are simply 

represented in the visuals and do not have much of a role in the presentations or story 

line. 

5. Disability gets very little place (92-96).  

 

As a result, it is clear that the values attached to coursebooks‘ representation of social 

phenomena is argued to be problematic and often stereotypical. 

1.3 Purpose of the Study 

Having articulated that the nature of coursebooks in their representation of social 

entities is problematic, this study aims first to evaluate several ELT coursebooks in 

regards to how ―(a) Ethnicity, which is a social identification based on perceived 

cultural differences of a group; (b) Gender, the cultural and socially constructed 

differences between biologically accepted males and females; and (c) Disability, any 

loss of normal age-related structure and function of the body‖ are represented. Then, by 

analyzing and studying all the reading passages and the accompanying pictures, 

interpretations and suggestions are made in the light of the importance of social 

responsibility teaching. 
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1.4 Hypothesis 

 

As stated above, the study was designed to evaluate several ELT coursebooks in regards 

to how ―Ethnicity, Gender and Disability‖ are represented. Under the light of the 

―research questions‖ which are presented in Chapter III / Method, these are the 

hypotheses for this study: 

 

1. ELT coursebooks do not represent a great variety of cultures. 

2. Non-native speakers of English seldom appear in coursebooks when compared 

with the native speakers. 

3. In ELT coursebooks, females are not represented equally with men in number 

and in terms of social roles attached. 

4. The disabled and their stories get very little place in the coursebooks. 

5. Educational justice requires more rights for the disabled. 

 

 

1.5 Scope 

 

As for the scope of the study, this study is limited to ten randomly chosen ELT 

coursebooks used in Turkey and all around the world. 

 

 

1.6 Significance of the Study 

 

The intention to adopt new coursebooks is a major and frequent reason for the general 

evaluation process. Also, we try to identify particular strengths and weaknesses in 

coursebooks already in use (Cunningsworth, 1995). Therefore, it has become one of the 

major issues of language teaching/learning as we need to be able to make appropriate 

choices when selecting coursebooks. No coursebook will be absolutely ideal for our 

learners, but the aim is to find the best possible fit. As the study is analyzing and 

evaluating the coursebooks in detail it might be helpful and beneficial for the 

administrators, coursebook writers, and teachers working at state and private schools. 

Furthermore, as SRT has become a part of undergraduate language teaching programs 

of some universities, it is necessary that coursebooks include some social values and 

evaluation of coursebooks must also be done in terms of social issues and values.  

Moreover, the study and findings may arouse an awareness concerning the importance 
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of social values and socially responsible ELT teaching, thus leading the way for further 

studies and research in this field. 

1.7 Limitations of the Study 

As there were numerous published coursebooks for English language teaching available 

on the market, it was quiet difficult to choose the most suitable samples for the study. 

To overcome this problem, the coursebooks which are used in Turkey and all around the 

world were randomly chosen. 

 

The second limitation of the study is that; although the researcher has made effort to 

analyze the reading passages and the accompanying pictures in detail in terms of 

gender, disability and ethnicity, it is still possible that some details may not have been 

noticed. Therefore, some sample passages were cross-checked by another colleague to 

make sure that the interpretations made by the researcher are correct. 

1.8 Method 

Much attention has been given in the past decade to assessing sexism, racism and other 

social issues and values in EFL materials. The primary tool for evaluation process of 

these issues in the materials has been ―Thematic Analysis‖. Although it has been 

described by some scholars (Benner, 1985; Leininger, 1985; Taylor & Bogdan, 1984), 

there is insufficient literature that outlines the pragmatic process of thematic analysis. 

Thematic analysis as proposed by Boyatzis (1998) is a process to be used with 

qualitative information. It is a process for encoding qualitative information. Such 

encoding requires an explicit code. This may be a list of themes, a complex model with 

themes etc. This type of analysis has a number of purposes. It can be used as:  

 A way of seeing, 

 A way of making sense out of seemingly unrelated material, 

 A way of analyzing qualitative information, and  

 A way of converting qualitative information into quantitative data. 
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Because such a trend of study is fairly new to ELT, first a thorough literature review 

discusses the dimensions of social responsibility in education and specifically in ELT 

both from theoretical as well as practical perspectives. Second, a series of coursebooks 

are studied in relation to this theoretical and practical perspective as it pertains into the 

study of ELT materials. All the reading passages and the related pictures in the 

coursebooks are studied in terms of the specific social values. The checklist used for 

studying the contents of coursebooks is suggested to show how the theory can be 

applied to practice in ELT.  

1.9 Definitions of Terms 

In this study, the following terms are used frequently and should be considered in their 

meanings below: 

 

Coursebook Evaluation: A judgment on how well a book has performed. 

 

Peace Education: It is a participatory holistic process that includes teaching for and 

about democracy and human rights, nonviolence, social and economic justice, 

gender equality, environmental sustainability, disarmament, traditional peace 

practices, international law, and human security. 

 

Global Education: Education which promotes the knowledge, attitudes and skills 

relevant to living responsibly in a multicultural, interdependent world. 

 

Global Issues: Environmental issues, peace education issues, human rights issues, 

intercultural communication issues, socio-economic issues, and health concerns all 

of which affect the lives of all people living on our planet. 

 

Global Values: Goals or standards vital for living in the interdependent world.  

 

Social Responsibility: An ethical or ideological concept stating that every being 

whether it is a village, town, state, corporation, organization, government or 

individual has responsibility to the well-being of any society. 

http://en.wikipedia.org/wiki/Ethics
http://en.wikipedia.org/wiki/Ideology
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ELT (English Language Teaching): The teaching of English to non-native 

speakers of English. 

 

Gender: The cultural and socially constructed differences between biologically 

accepted males and females. 

 

Disability: Any loss of normal age-related structure and function of the body. 

 

Ethnicity: Ethnicity is a social identification based on perceived cultural differences 

of a group. 

 

Postmodernism: It is a scrutiny of knowledge by pushing the limits of pre-

established, value-laden practices that confine the self in his or her individual, 

social, academic, and political settings.  

 

Ethnolinguistics: Ethnolinguistics is a field that studies the relationship between 

language and culture, and the way different ethnic groups perceive the world. 

 

Hidden Curriculum: It refers to the transmission of norms, values, and beliefs 

conveyed in both the formal educational content and the social interactions within  

schools. 

1.10 Conclusion 

This chapter, as the introductory section of the study, presented and discussed the 

background information to the study, the need to deal with socially responsible 

teaching, and the main focuses of the study. This chapter also gave brief information 

about the limitations of the study, the scope of the study and the definitions of some 

terms which will help the readers and other researchers to fully understand the concepts 

present in the study. 
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CHAPTER II 

 

REVIEW OF LITERATURE 

 
 

2.0 Introduction 

The rapid growth of interest in social responsibility, global issues and global education 

within the field of English education over the past decade has helped to stimulate the 

profession in many ways. It has encouraged a reconsideration of the basic aims of 

English teaching, sparked a debate about the mission of teaching, and promoted a 

healthy discussion about meaningful content and educational relevance. It has spurred 

outreach efforts to global issue experts and organizations, provoked a sharing of 

classroom experimentation and research through conference presentations, and led to 

the formation of special interest groups devoted to promoting global awareness and 

action to solve world problems through effective language teaching. What is clear from 

these various trends is that the new commitment of English language teaching to 

promoting social responsibility, peace, international understanding, and global 

awareness is firm and growing stronger each year. Therefore, in this respect, the 

importance of content-based instruction seemed indispensable. 

In recent years, increasing number of language educators has turned to content-based 

instruction to promote meaningful student engagement with language and content 

learning. Through content-based instruction, learners develop language skills while 

becoming more knowledgeable citizens of the world (Stoller, 2002) and becoming more 

aware of global values. This is of high importance because, as Büyükkantarcıoğlu 

(2005) claims, as the effects of socio-economic, religious, political, and other traditional 

or contemporary values are reflected in the end-result of individual personality, an 

individual is more of a system of values than of mere psychological traits. Also, as 

Rogers (1983) states: 

 

In a world that is changing faster than ever before we are in my view faced with 

an entirely new situation in education where the goal of education if we are to 

survive is the facilitation of change and learning. The only man who is educated 

is the man who has learned how to learn, the man who has learned how to adapt 

and change, and the man who has realized that no knowledge is secure, that 
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only the process of seeking knowledge gives a basis for security. Changingness, 

reliance on process rather than upon static knowledge is the only thing that 

makes any sense as a goal for education in the modern world. 

 

This chapter presents relevant literature integrating social responsibility and social 

values into ELT coursebooks. It starts with a general overview of global education and 

foreign language teaching. Then, social responsibility, its theoretical basis, and its 

application in education and ELT will be discussed. The social issues ―ethnicity, gender, 

and disability‖ will be discussed by referring to their importance in language classrooms 

and coursebooks. Finally, the importance of evaluating coursebooks in terms of social 

responsibility and the reasons for exploiting especially the reading passages will be 

given. 

2.1 Global Education and Foreign Language Teaching 

In everyday life, we as teachers and our students face different kinds of global problems 

such as those related to or stemming from the environment, human rights, intercultural 

communication, socio-economic realities, health etc. Similarly, like all courses English 

course can be considered as a ground helping our students internalize these social issues 

and values. 

 

Realities and social phenomena experienced by all members of Earth are labeled as 

―global issues‖, and education towards the challenges is called ―global education‖. The 

global education approach first emerged in the 1970s and 1980s from new ideas in the 

field of social studies and education. Originally the concept of ‗global education‘ was 

influenced by the political and economic priorities of the USA during that period of 

time. Later, however, this concept began to reflect a more humanistic perspective, 

aiming to promote ‗the knowledge, attitudes and skills relevant to living responsibly in 

a multicultural, interdependent world‘ (Fisher and Hicks 1985, cited in Cates 2000). 

According to Tye and Kniep (1991), global education ‗involves learning about those 

problems and issues which cut across national boundaries and about the 

interconnectedness of systems – cultural, ecological, economic, political, and 

technological‘. Global education consists of efforts to bring the changes in the contents 

method and social context of education to better prepare students for citizenship in a 
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global age. Cates (2000) divides the goals of global education into the four domains of 

knowledge, skills, attitudes and action:  

 

knowledge about world countries and cultures, and about global problems, their causes 

and solutions;  

skills of critical thinking, co-operative problem solving, conflict resolution, and seeing 

issues from multiple perspectives;  

attitudes of global awareness, cultural appreciation, respect for diversity, and empathy;  

action: the final aim of global learning is to have students ‗think globally and act 

locally.  

 

As can be seen in these goals of global education, particular domains call for socially 

responsive and responsible individuals that alter the ways social things are in the world 

so that negative realities will be soon eradicated. As an approach to foreign language 

teaching, global education may aim at ‗enabling students to effectively acquire and use 

a foreign language while empowering them with the knowledge, skills and commitment 

required by world citizens for the solution of global problems‘ (Cates, 2000). On the 

whole, a strong claim that the foreign language classroom is the right place for global 

education has been voiced by different educators. For example, Dyer and Bushell 

(1996) claim that ‗students should be encouraged to use their English to clarify and 

express their values, to think and speak critically about world issues, and to judge and 

synthesize other perspectives‘. The foreign language classroom is essentially a meeting 

point between at least two (but in fact more) languages and cultures, and this is already 

a step towards attaining a global perspective. In the literature, one can find numerous 

practical examples of attempts to introduce global education into the foreign language 

classroom. For instance, Sargent (1993) discusses how dealing with conflict resolution 

as an important component of peace studies may help students to improve their 

communicative language skills. Yoshimura (1993) shows how global issues can be 

introduced to children at a beginner‘s level. Hinkelman (1993) describes how taking 

English language learners on overseas study tours can promote both global awareness 

and language acquisition.  
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Global education aims, 

 

 To improve discussion, debating and speaking skills 

 To promote awareness of international issues 

 To raise students‘ awareness of other cultures 

 To cultivate a sense of world citizenship, emphasizing the role which the 

students play on country play in global affairs. (Johnston, 1998) 

2.2 Socially Responsible Teaching (SRT):  

The term social responsibility, which is primarily associated with business and 

governmental practices, is an ethical or ideological concept stating that every being 

whether it is a village, town, state, corporation, organization, government or individual 

has responsibility to society. Charles (1997) define a socially responsible enterprise as 

one that in some way promotes the general welfare and dignity of humanity and is 

respectful of the earth. This concept can be thought as one of the steps and ways of 

global education and is strongly related to ―peace education‖ which will be discussed in 

the following sections. 

 

In terms of business matters, social responsibility is at the heart of the obligations that 

firms owe to the societies in which they operate. (UNCTAD, 2001). It necessitates the 

adherence to socio-cultural objectives and values, and respect for human rights and 

fundamental freedoms. Annan (In Unctad) placed observance of human rights, labor 

rights, and environmental protection at the heart of a socially responsible agenda for 

global business.  

Social responsibility holds companies and organizations responsible for the people 

within the company, people working with the company, the community the company is 

in and those who buy from the company. Basing on the idea that a company or 

organization has the power to help people or, at the least, not harm them, it has the 

moral responsibility to do so.  Nowadays, many companies and organizations carry out 

socially responsible enterprises. For instance, some banks in Turkey such as TEB, 

http://en.wikipedia.org/wiki/Ethics
http://en.wikipedia.org/wiki/Ideology
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Citibank (―Financial education to 4800 youth from Citibank and TEGV‖, as shown 

below:)  

 

(From, http://www.citibank.com.tr/homepage/other/press/eng/11072007.pdf) 

and Finansbank implement some projects for education.  Also, some car manufacturers 

such as Volvo try to educate people about the environmental problems (―Volvo 

Adventure-Supporting environmental education, practical projects and action‖).  

 

(From, http://www.volvoadventure.org/home.aspx) 

Also, some others such as Mercedes Benz (―Each Girl is a Star- An Educational 

Project‖), Ford Otosan and Renault build schools, start projects for modern educational 

purposes. Furthermore, some other companies (Efes Pilsen-Efes Pilsen Tourism 
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Education) carry out projects to foster tourism in Turkey. Besides these, newspapers in 

Turkey and in other countries actively supports education by carrying out projects such 

as ―Newspaper in Education‖ (The New York Times, The Boston Globe), which 

promotes the use of newspapers in classrooms to complement texts and encourage 

newspaper reading among young people, and by different kinds of articles: 

 

Teachers in elementary, middle and high schools can receive class sets of The New 

York Times newspaper for educational use. Either in print or delivered as our 

Electronic Edition, The Times supports curriculum, enhances literacy and engages 

student interest. Take advantage of our free curriculum guides and activities for a 

wealth of lessons using any daily issue of The Times, in nearly every subject.  

The New York Times Electronic Edition 

The Electronic Edition is a digital replica of the 

complete New York Times newspaper exactly as it 

appears in print, including every section, article, 

photograph and advertisement.  

 

 

 

(From, http://www.nytimes.com/learning/teachers/NIE/index.html) 

Finally, some airway companies (British Airways) do voluntary actions, promotion of 

industry solutions to policy makers and support of research into areas of uncertainty in 

climate change science and aviation. 

As mentioned before, people are by nature social and learning is a social activity to 

which social values and responsibilities are attached. Therefore, an awareness of social 

values has to be integrated into education and there should be some kind of social 

http://www.nytimes.com/learning/teachers/NIE/cguides.html
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responsibility education. In other words, educational systems need to include the ways 

in which they conduct themselves in their considerations of social responsibility. Forbes 

(2003) explains the emergence of this new concept in educational setting by claiming 

that the increasing interest in introducing more social responsibility into education 

reflects widespread concern with the declining authority of the traditional institutions 

that dealt with childhood socialization, such as organized religion and the family. In 

other words, many people turn to education to fill the vacuum, and they realize that 

schools are often the last best hope for many young people to learn many things which 

family, community and religions used to teach.  

 

It would seem that if we are to be concerned with an education that is socially 

responsible: 

 

1) We need to think of how education conducts itself as well as what it seeks to convey 

to students. 

2) We belong to many different social entities which make competing and even 

conflicting claims of responsibility on us, and our ability to deal with these competing 

or conflicting social entities seems important. A socially responsible education should 

help students navigate through these turbulent waters, and help them develop a basis for 

continuing to do so in their future. It seems reasonable to assume that people who can 

approach their social responsibilities coherently would help produce a society that is 

socially responsible.  

 

As for global values, education in general is expected to ‗equip‘ people with some basic 

values of responsibility, safety, kindness, and so on. ‗Global value‘ can be defined as a 

goal or standard vital for living in the interdependent world. Such goals or standards 

might include justice, freedom, peace, dignity, equality, rights, democracy, social 

responsibility, tolerance, independence, environmentalism, multiculturalism, anti-

consumerism, and so on. Such values provide an opportunity for mutual understanding 

and effective cooperation between different nations / countries / societies in an 

interdependent world. Brown (1994) suggests some general principles on which 

classroom practice is grounded. The ninth principle, named ―The language-culture 
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connection‖ states that whenever we teach a language we also teach a complex system 

of cultural customs, values, and ways of thinking, feeling and acting. Moreover, Dyer 

and Bushell (1996) argue that ‗along with knowledge, the goals of global education 

increasingly emphasize values and attitudes‘. 

 

Recent objectives of some universities, schools and definitions of aims of curriculum 

designs clearly justify the contemporary tendencies and approaches to socially 

responsible education. For instance, on the Website of Columbia University social 

responsibility is included in the objectives of the school. As it states ―Our educational 

program is designed to foster personal resourcefulness and integrity, a sense of social 

responsibility, a life long appreciation of learning.‖ Also, the English language teaching 

department of Hacettepe University has adopted a course on social responsibility. 

 

SRT is referred to as ‗issues of global significance‘ (Anderson 1996). In recent years, 

there has been a great interest in global issues and global education by the international 

English teaching profession. And accordingly, a growing number of educators and 

researchers are now beginning to discuss what the aims of English language teaching 

should be -- given the serious global issues that face our world. The American educator 

Brown (1990), for example, phrases this in terms of the mission and goals of ELT: 

―What are we doing for the Earth? What are we doing to save it? What are the 

issues? And what on earth does this have to do with you as an ESL teacher? It 

has everything to do with you as an ESL teacher. Global, peace and 

environmental issues intrinsically affect every human being on earth. These 

issues provide content for your content-based humanized teaching of the 90's. 

We teachers have a mission, a mission of helping everyone in this world 

communicate with each other to prevent the global disaster ahead...‖ 

A similar view has also been stated by the British educator Maley (1992). He suggests 

that global issues are real issues and by making global issues a central core of EFL, 

problems would be to some extent resolved. 

Now, it is time to try to understand the importance of ―social responsibility‖ in ELT 

context. Socially Responsible Language Teaching (SRLT) is based on ―peace education 

pedagogy‖, which respects and is sensitive to learners' culture, personalities and life 
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situation. It involves learners in shaping the lessons by allowing them to explore what is 

of interest and concern to them in the stories. Ghosn (2003) suggests that, 

―it is not a subversive means to impose new values or beliefs on the learners, 

and it is never coercive or sensationalist. Rather it aims at raising learners' 

awareness of issues that are of global concern while helping them develop the 

skills they need to examine the issues and make decisions about them. Most 

importantly, its main focus is always language teaching.‖ 

Gaith and Shaaban (1994) present ideas for incorporating peace education in second 

language instruction. Three of the aspects of peace education they focus on are themes, 

skills, and methods. Themes for peace education include:  international conflicts, such 

as wars and trade disputes, and international cooperation, such as people, organizations 

and governments from various countries working together to work on environmental 

issues or on developing new medicines from plants; other countries and cultures, so that 

students can come to know them and appreciate their histories and virtues; cross-

cultural communication, so that students understand that people communicate in 

different ways; and types and roots of violence, e.g., domestic violence, so that students 

can appreciate that violence does not need to be a part of life.  

Social responsibility in ELT context is also based on the Confluent Approach and in a 

way on humanist theories. As Pe (2004) states, the Confluent Approach has its 

foundations from the humanist theories of education where the integration of the 

cognitive, affective, social and psychomotor domains is emphasized in the learning 

process. This concept underscores the premise that education cultivates and encourages 

intellectual growth and the emotional, social and physical well being of learners. The 

humanist tradition as Finney (2002) points out is the understanding of which contributes 

to the overall intellectual development of the learners. It is also stated that, to think 

effectively, to communicate thought, to make relevant judgments, to discriminate 

among values we need to form humanist atmosphere in our classes. In the language 

teaching world there has been a move towards the ―learner-centered‖ curriculum‖. 

Below are some other concepts, approaches and theories that are closely related to 

social responsibility and that necessitate the application of ―socially responsible 

language teaching‖. 



        20   

2.2.1 Postmodernism 

Postmodernism is a complicated term, or set of ideas, one that has only emerged as an 

area of academic study since the mid-1980s. According to Klages (2007), 

postmodernism is hard to define, because it is a concept that appears in a wide variety of 

disciplines or areas of study, including art, architecture, music, film, literature, 

sociology, communications, fashion, technology, and education. In his critical-

postmodern research on professional development programs, Arıkan (2004) summarizes 

―postmodernism‖ as a scrutiny of knowledge by pushing the limits of pre-established, 

value-laden practices that confine the self in his or her individual, social, academic, and 

political settings.  

 

According to postmodernism, we live in an environment that is continually changing. It 

seems that rapid change is our only constant. We are faced with an entirely new 

situation in which the goal of education, if we are to survive, is the facilitation of change 

and learning. The only person who is educated is the person who has learned how to 

learn; the person who has learned how to adapt and change; the person who has realized 

that no knowledge is secure, that only the process of seeking knowledge gives a basis 

for security (Rogers, 1969). Edwards and Usher (1994) claim that education itself is 

going through profound change in terms of purposes, content and methods.  

 

It is evident, therefore, that education in the postmodern era can no longer see itself as 

independent of historical, economic, cultural, and social contexts and as Klages (2007) 

claims; language, or the mode of expression used in producing and disseminating 

knowledge must be rational. To be rational, language must be transparent; it must 

function only to represent the real/perceivable world which the rational mind observes. 

Therefore, coursebook writers, curriculum directors, etc. need to develop and produce 

materials which will mirror our changing world and global issues and values in this 

postmodern era which advocates a change and the integration of social contexts into our 

language teaching programs. Furthermore, as Arıkan (2004) states we should develop 

more humanitarian and innovative teacher education programs that will involve not only 

their educational backgrounds but also their experiences inside and outside their 
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schools- their interactions with their peers and colleagues, observations, studies, and 

hobbies as well as interactions with social and political organizations.  

2.2.2 Ethnolinguistics 

Generally, ethno linguistics is related to the relationship between language and culture, 

and the way different ethnic groups perceive the world. It studies the way perception 

and conceptualization influence language, and show how this is linked to different 

cultures and societies (Bernd, 1997, Yi-Fu Tuan 1974).   

Hymes‘ (1964) argument is that "a linguistic theory worthy of the name necessarily 

makes assumptions not only about linguistic systems but also about ethno-linguistic 

systems…" In other words, language is not exactly a one sided occupation with just 

dictionaries and the usual grammars. He touches on the importance of linguistic 

materials in gaining access to cultural phenomena and the fact that linguistic methods 

make linguistics the most exact of disciplines. He also establishes the importance of 

linguistic study based on the fact that language is essential to the development of the 

individual and the maintenance of society and culture among others. Paulston and 

Tucker (2003) suggest that a general theory of language and social life must encompass 

the multiple relations between linguistic meaning and social meaning. 

As a result, since this study also focuses on the representation of different cultures and 

nationalities in ELT coursebooks, the ethno linguistic theory is closely related to our 

study because students may use English language and the language learning materials in 

gaining knowledge about other people all around the world; thus they become aware of 

the global problems, cultural differences and more socially responsible citizens who are 

sensitive to world matters and who are respectful to cultural differences. 

2.2.3 Intercultural Communication 

The world today is characterized by an ever growing number of contacts resulting in 

communication between people with different linguistic and cultural backgrounds. As 

Allwood (2008) stresses, this communication takes place not only because of contacts 

within the areas of business, military cooperation, science, education, mass media, 

http://en.wikipedia.org/wiki/Bernd_Heine
http://en.wikipedia.org/wiki/Yi-Fu_Tuan
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entertainment, tourism but also because of immigration brought about by labor shortage 

or political conflicts. 

Intercultural communication, in this respect, is inevitable and principles guide the 

process of exchanging meaningful and unambiguous information across cultural 

boundaries, in a way that preserves mutual respect and minimizes antagonism. For these 

purposes, culture is a shared system of symbols, beliefs, attitudes, values, expectations, 

and norms of behaviour. It refers to coherent groups of people whether resident wholly 

or partly within state territories, or existing without residence in any particular territory.  

Today, as a part of socially responsible teaching, and in order to make students become 

ones who are able to communicate successfully across cultural boundaries, and who 

have cultural awareness, English teacher education departments of some universities 

such as Çanakkale 18 Mart University hold courses named ―Cross Cultural 

Communication and Language Teaching‖. In this course, the concept of culture in the 

process of joining European Union and globalization, the impact of cultural awareness 

and differences in intercultural communication are examined from a broader perspective 

of communicative competence. Furthermore, the role of intercultural communication is 

elaborated with specific reference to issues concerning second language learning and 

teaching.  

2.2.4 Intercultural Language Learning 

As Kılıçkaya (2004) proposes ―Intercultural Language Learning‖ is an attempt to raise 

students' awareness of their own culture, and help them to interpret and understand 

other cultures. In this method, no specific culture has been paid attention, but a variety 

of cultures has been included in the curriculum. In our context, this necessitates the use 

of language learning materials related to familiar and international context as this study 

proposes. Byram (1997) outlines the features of this new trend in his book. These 

features can be grouped into knowledge, skills, attitudes and cultural awareness.  

 

http://en.wikipedia.org/wiki/Culture
http://en.wikipedia.org/wiki/Symbol
http://en.wikipedia.org/wiki/Belief
http://en.wikipedia.org/wiki/Attitude_%28psychology%29
http://en.wikipedia.org/wiki/Value_%28personal_and_cultural%29
http://en.wikipedia.org/wiki/Expectation
http://en.wikipedia.org/wiki/Norm_%28sociology%29
http://en.wikipedia.org/wiki/Behaviour
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Kılıçkaya (2004) also presents the following guidelines to evaluate a textbook for 

cultural information. The questions below are mostly related to the ―ethnicity‖ focus / 

point of this study: 

 

1. Does the book give any information, instructions or suggestions about how the book 

may be used and how the cultural content may be handled? 

2. Does the book address specific learners or are there any characteristics of the learners 

that the book addresses to? 

3. Does the book suggest any role that the teachers using it should have? 

4. Do they include a variety of cultures or just specific ones such as British or American 

culture? 

5. Do they represent the reality about the target culture or the author's view? 

6. Where is the cultural information taken from? Author's own ideas or empirical 

research? 

7. What subjects do they cover? Are these specific to the target culture? Are there any 

topics that might not be culturally suitable for the learners in class? 

8. What cultural and social groups are represented? Is this adequate coverage of a 

variety of people or is this limited to a chosen people? If so, what kind of people are 

these? Are there any stereotypes?  

9. Does the book include generalizations about the culture? Does it inform the audience 

of the fact that what is true of the parts is not necessarily true of the parts? 

10. Is the cultural information presented with comments such as being good or being 

bad? Or is it presented without such comments? 

11. Are there illustrations? If so, are these appropriate to the learners' native culture? 

Would additional information be necessary to explain them or are they self-

explanatory? 

12. What are the activities asked of the learners? Are they familiar to the learners? 

13.Would a teacher using this book need specialized training to be able to use it or is 

there enough information given? 

14. What are the learners supposed to do with the cultural information such as using 

actively or just be aware of it for a better understanding of the target culture? 

15. What is your overall view of the textbook? 
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2.2.5 Social / Educational Justice 

 

According to McInerney (2004), the idea (or ideal) of social justice does not have a 

single or universally accepted meaning. Diverse views and orientations are embedded in 

discourses which are historically and culturally constituted and which reflect competing 

political endeavors. Not only is the very notion of social justice a contested one but it 

seems to coexist with a range of ideas and expressions about equality, fairness and 

human rights.  

 

Many writers are concerned with specific forms of injustice and oppression; e.g. those 

arising from the classed, gendered and racialised experiences of individuals and groups 

and those related to disability, which are closely related to our subject matters. What 

follows is a very short list of texts on (a) poverty, welfare, social class and 

socioeconomic disadvantage (b) gender and patriarchy (c) racism, ethnicity and cultural 

difference (d) students with disabilities.  

When our present times that face serious global problems such as racism, inequality, 

terrorism, etc. considered, several writers challenge prevailing technical conceptions of 

teachers‘ work and urge for reform in teacher education. Giroux (1985) makes a case 

for teachers as transformative intellectuals and Freire (1998) speaks of teachers as 

cultural workers. Some others assert that teaching for social justice should be the core of 

teachers‘ work, even if it means teaching ‗against the grain‘. It is also claimed that the 

most important goals of teacher education programs are social responsibility, social 

change and social justice (Freire, 1994). In a similar vein Nieto (2000) argues that 

equity needs to be placed to the forefront and centre of teacher education. 

2.2.6 Communicative Language Teaching 

Communicative Language Teaching (CLT) is an approach to the teaching of second and 

foreign languages that emphasizes interaction as both the means and the ultimate goal of 

learning a language. Historically, it was felt that students were not learning enough 

realistic, whole language. They did not know how to communicate using appropriate 

social language, gestures, or expressions; in brief, they were at a loss to communicate in 

the culture of the language studied. Interest in and development of communicative-style 

http://en.wikipedia.org/wiki/Teaching
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teaching mushroomed in the 1970s; authentic language use and classroom exchanges 

where students engaged in real communication with one another became quite popular.  

As an extension of the notional-functional syllabus, CLT also places great emphasis on 

helping students use the target language in a variety of contexts and places great 

emphasis on learning language functions. Because of the increased responsibility to 

participate, students may find they gain confidence in using the target language in 

general. Students are more responsible managers of their own learning (Larsen-

Freeman, 1986).  

It is most often defined as a list of general principles or features. One of the most 

recognized of these lists is David Nunan‘s (1991) five features of CLT: 

1. An emphasis on learning to communicate through interaction in the target 

language.  

2. The introduction of authentic texts into the learning situation.  

3. The provision of opportunities for learners to focus, not only on language but 

also on the Learning Management process.  

4. An enhancement of the learner‘s own personal experiences as important 

contributing elements to classroom learning.  

5. An attempt to link classroom language learning with language activities outside 

the classroom.  

These five features are claimed by practitioners of CLT to show that they are very 

interested in the needs and desires of their learners as well as the connection between 

the language as it is taught in their classes and as it is used outside the classroom. This 

theory necessitates the use of authentic materials, and real-life language in the foreign 

language classrooms. Moreover, in terms of global education and social responsibility 

teaching; if we are to carry out a value-laden language program and curriculum, we 

have to represent males, females, the disabled and different cultures, ethnic origins and 

nationalities, as they really are in the world. To put it another way, we should present 

the reality: We should not ignore the disabled in our coursebooks, we should not attach 

subordinate roles to females in our modern world where women do most of the jobs that 

http://en.wikipedia.org/wiki/David_Nunan
http://en.wikipedia.org/wiki/Learning_Management
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were previously practiced by male ones, or we should have cultural and national 

diversity in our coursebooks. 

2.2.7 Professional Identity of Language Teachers 

According to Demirezen (2007), professional identity refers to teachers‘ subject matter 

knowledge of their field. Professional identity formation and development are 

individual maturation processes which begin during one‘s vocational training for the 

profession. They develop by the entry into the profession, and continue in a lifelong 

process. Thus, molding a professional identity is a developmental process of 

socialization, vocational behavior, and maturation. Professional identity calls for a 

specific career role which requires the acquisition of specific foreign language 

knowledge and teaching skills alongside critical thinking, interpersonal skills, conflict 

solving skills, as well as an ability to use computer technology and alternative 

assessment techniques. Then, a foreign or second language teacher‘s self-

conceptualization associated with the teaching career role can be viewed as their 

professional teaching identity. It is this professional identity that requires professional 

socialization and advancement, person-environment fit, and a developmental process of 

vocational maturation.  

 

Borg (2006) claims that being a language teacher is in many ways unique within the 

profession of teaching. The discussion with postgraduate teachers in TESOL yielded the 

following list of distinctive characteristics of language teachers and of their work: 

Conference delegates were asked to suggest distinctive characteristics of language 

teachers, resulting in a list of 25 items. Most of them referred to the uniqueness of the 

subject matter of language teaching; it includes ‗holistic growth‘, ‗skills development‘, 

‗inter-cultural skills, social skills, and autonomy‘, and thus is seen to be broader than 

other subjects where the focus is limited to specific content. There was no suggestion 

that other teachers did not require such qualities; the argument, though, was that these 

were almost essential for language teachers compared to perhaps desirable for other 

teachers. Therefore, language teachers‘ distinctiveness is a socially constructed 

phenomenon that may be defined in various ways in different contexts. Keeping these in 

mind language teachers have to attain both an academic maturation and the 
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development of social and intercultural skills. In order to achieve this combination, 

some teachers all over the world carry out socially responsible enterprises. For example, 

Educators for Social Responsibility, as a leading national center for teaching about 

conflict and social responsibility has been providing effective and credible resources for 

teaching important current issues for over 20 years. The center provides teaching 

resources on a range of issues related to international security, conflict resolution, 

peacemaking, violence prevention, and social responsibility.  

 
Keeping the distinctive features of language teachers that necessitate socially 

responsible teaching in mind, Gude and Duckworth (1998) state that, we as teachers can 

make a difference not just in improving our students‘ English, but also in helping them 

to become socially aware. Also, Cates (2000) claims that we cannot call our English 

teaching successful if our students, however fluent, are ignorant of world problems, 

have no social conscience or use their communication skills for international crime, 

exploitation, oppression or environmental destruction. It is from this context that 

teaching social responsibility in the language classroom seeks to pursue what is morally 

and ethically correct and fulfill what is deemed right for the welfare of a greater number 

of people. It provides a venue for teachers and students to see the world in different 

perspectives and be able to examine and reflect upon how this diversity strengthens or 

disintegrates the social fiber that binds them with humanity. As they hone their 

linguistic and social competencies, students are encouraged to cultivate in themselves a 

sense of respect, tolerance and sensitivity to disparities in race, gender, physical 

handicap, social structures and so on. At this point, as Pe (2004) suggests, the role of 

English teachers expands: doing more than just teaching the language. They undertake 

the noble tasks of creating and recreating, of forming and nurturing individuals as world 

citizens that are open and sensitive to the social demands of a global community and 

responsive to social issues, either internationally or at the local level. According to 

Brown (2001) we should ask ourselves whether we are merely teachers of linguistic 

skills or are we also morally committed to be agents of change in an increasingly 

complex, media-driven world.  
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All in all, doing socially responsible teaching in ELT context seems of vital importance. 

One of the possible practical ways of doing this could be using global issues as the 

‗subject matter‘ for the language classroom. (Yakovchuk, 2004) This would gradually 

raise teacher trainees‘ awareness of the importance of global education and fits in well 

with current trends leading our practice in foreign language teaching methodology. 

2.3 Evaluating Coursebooks for Socially Responsible Teaching 

Coursebooks have multiple roles in ELT and can serve as (Cunningsworth, 1984): 

 

 A source for presentation material, 

 A source of activities for learner practice and communicative interaction, 

 A reference source for learners on grammar, vocabulary, pronunciation, etc. 

 A source of stimulation and ideas for classroom language activities, 

 A syllabus, 

 A source for self-directed learning or self-access work, 

 A support for less experienced teachers who have yet to gain in confidence, 

 

As Cunningsworth also states (1995) coursebooks are best seen as a source in achieving 

aims and objectives that have already been set in terms of learner needs. Moreover, 

Harmer (1991) claims that coursebooks supply attractive, interesting and lively 

materials which may not be produced by teachers. Furthermore, coursebooks are 

practical. O‘Neill (1982) suggests that no other medium is as easy as a book. What is 

more, they give guidance to the teachers (Nunan, 1995). Although, as we can 

understand, coursebooks are indispensable instructional materials of language teaching, 

we should be careful about the content of coursebooks. In his comprehensive review of 

classroom tasks, Long (1989) vigorously attacks the language teaching profession‘s 

preoccupation with methods, claiming that it says nothing about ―what to teach‖ (Cited 

in Nunan). The same problem is also stressed by Sarıçoban (2006) who aims to find 

solutions in his studies. Here, they emphasize the need to have a look also at the content 

of the teaching programs, and the coursebooks used. We need to ensure that the 

coursebook sets its materials, texts and pictures in social and cultural contexts that are 
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comprehensible and recognizable to the learners. We should never forget that if they 

have any subject content coursebooks will directly or indirectly communicate sets of 

social and cultural values which are inherent in their make-up. (Cunningsworth, 1995). 

Also, according to Risager (1998), coursebooks increasingly participate in the general 

cultural transmission within the educational system. It is evident that coursebooks do 

and should include some global issues, thus doing a socially responsible teaching. 

Which global issues to include in the syllabus in a particular teaching context is a 

problem. This seems to be one of the most salient problems one encounters when 

starting on the path of socially responsible foreign language teaching. We need to know 

that no coursebook will be absolutely ideal for our learners, but the aim is to find the 

best possible fit. It is of crucial importance that careful selection is made. In order to 

achieve this, we have to make successful use of evaluation process.  

 

In this study, three global issues/values are analyzed in terms of how they are 

represented and portrayed in the coursebooks. These social realities chosen in this study 

are ―ethnicity, gender, and disability‖ all of which are first defined and then related to 

the current literature and pedagogy of FLT.  

2.3.1 Ethnicity 

Ethnicity is defined as an individual‘s social identification based on perceived cultural 

differences of a group. (Calhoun, Light, and Keller, 1997). As Gelles and Levine (1995) 

claim, food preferences, traditional art, music, religion, and history are all important in 

establishing ethnic identity. (Gelles and Levine, 1995). Ethnic group is a category of 

people who perceive themselves and are perceived by others as possessing shared 

cultural traits. An ethnic group is set apart from others because of its national origin or 

distinctive cultural patterns (Schaefer and Lamm, 1997).   

 

Cunningsworth (1995) states that ethnicity is one of the main issues that should also be 

given importance while evaluating coursebooks. It is crucial that people of different 

ethnic origins should appear in the books and reading passages and they should not be 

simply represented in the visuals because as we discussed in the previous chapters, 

English is an international language which is widely learnt and spoken all around the 
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world. As a consequence, in order to show the social reality as it really is, people of 

different countries, and ethnic origins must appear in our coursebooks. This way, 

students will be able to learn about other countries and cultures, and their minds will be 

broadened. Also, the more our students get to know about other people from other 

countries, the more they become sensitive to cultural differences, global problems and 

international values, thus becoming tolerant and empathetic citizens.  

 

In this study, ethnicity is perceived as and linked to the terms ―nationality‖ and ―ethnic / 

national representation‖ as it is difficult to determine from pictures and reading passages 

whether the people are ―white British or Indian American‖ unless they are openly 

identified as such. Studies show that there are about 200 different countries in the world 

and to what extent reading passages and the accompanying pictures include and 

represent these different nationalities and countries all around the world is rather 

problematic.  

2.3.2 Gender 

Gender representation is another point that needs to be dealt and included with care in 

coursebooks. Before working on coursebooks in terms of gender, we should have a look 

at some terms relating the matter. Gender refers to the complex of social meanings that 

is attached to biological sex (Gelles and Levine, 1995). Browne (1998) defines gender 

as the cultural and socially constructed differences between males and females. To put it 

another way, it refers to the way a society encourages and teaches the two sexes to 

behave in different ways through socialization. Here, it will be beneficial to differentiate 

between the terms ―gender‖ and ―sex‖. Sex is defined as a person‘s biological status, 

while gender refers to a person‘s learned or cultural status. (Wilson, 1989). Therefore, 

sex refers to the biological differences between males and females. In this study, in 

order to understand the gender roles attached to males and females besides the 

numerical representation of both sexes, we need to know what the terms ―role‖, ―social 

role‖, ―sex and gender role‖ mean.  
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2.3.2.1 Gender Role 

A role is defined as the smallest part of any social relationship or organization (Olsen, 

1991). A social role is a set of expectations and corresponding actions that is part of an 

established relationship and organization and is defined as appropriate for that setting. 

Sex role refers to the behavior attitudes and motivations that a particular culture 

considers appropriate for males and females. Generally, men are assumed as action 

oriented, they take care of business; while women are people oriented, they take care of 

others. A gender role, on the other hand, is the pattern of behaviour or activity which 

society expects from individuals of either sex – how a boy or girl should behave in 

society (Browne, 1998).  

Gender roles are mostly the result of social stereotyping. A stereotype is a generalized, 

oversimplified view of the features of a social group, allowing for few individual 

differences among members of the group. Stereotypes are fixed, simplified and distorted 

generalizations about social groups and their members which are shared within a 

cultural context (Calhoun, Light, Keller, 1997). Haslam (1997) suggests that stereotypes 

present extreme and value-laden images that define the place of groups and individual 

group members within a broad social system. A gender stereotype is a generalized view 

of the typical characteristics of men or women. Examples of such stereotypes include 

views such as ―all women are lousy drivers‖, ―all young men are potential vandals‖. 

(Browne, 1998). Such stereotypes are mostly common in Arab and Middle-Eastern 

countries. El Amraoui (2007) states that women in Arab and Middle-Eastern countries 

such as Iraq and Palestine are still discriminated against. Women face discriminatory 

laws and practices that deny them equal justice or protection from violence in the family 

and community.  

Apart from daily matters, some jobs and activities are also stereotyped as more suitable 

for men or women. Housework and childcare for example are still seen predominantly 

―women‘s work. Furthermore, women are mostly shown as secretaries, nurses, teachers, 

shop assistants, or cleaners, while ―men‘s work is predominantly seen as something that 

takes place outside the home in paid employment such as warriors, scientists, engineers, 

inventors, artists (Browne, 1998).  
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Such different socialization of males and females still shows itself in the sexual division 

of labor in the job market, with jobs being divided into men‘s jobs, and women‘s jobs 

(Browne, 1998), and it is also hierarchical, with men on top and women on the bottom. 

(Hartmann, 1976). This gender socialization begins soon after birth. The first question 

people ask of new parents is not ―Is the baby healthy?‖ but ―Is it a boy or a girl?‖ The 

answer to this question is immediate in all cultures. And it goes on with several social 

institutions which influence the socialization of males and females into their gender 

roles. These are the family, parents‘ attitudes and rules, children‘s toys, children‘s 

games, jobs around the home, modeling, school, teachers‘ attitudes, schoolbooks, peer 

groups, media. As a result of this socialization, women continue to be doubly 

disadvantaged, undertaking the lowest paid, most marginal paid work while also being 

responsible for unpaid domestic labor (Mitter, 1985).  

 

There are two main sociological perspectives in order to explain why the gender gap 

exists and what should be done about it.  

2.3.2.2 The Functionalist View: 

Functionalists maintain that gender stratification is rooted in the biological differences 

between the sexes. They argue that expectations from women have to be brought back 

in line with actual conditions. They advocate a return to traditional roles and the stable 

families those roles produced (Gelles and Levine, 1995). Kerbo (1989) states that, males 

tend to provide basic economic necessities and protection, while women are primarily 

oriented toward caring for children. That is, the female provides emotional support and 

sustains family members. The view assumes that it is functional for the male to be 

dominant and the female to be in subservient position. When this exists, they believe, 

there will be no tension and conflict, as well as more efficient decision making. Acker 

(1973) lists six assumptions made about the social position of women. Some of them 

are: 

 

1. The family is the unit in the stratification system. 

2. The social position of the family is determined by the status of the male head of 

the household. 
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3. Females live in families; therefore, their status is determined by that of the males 

to whom they are attached. 

4. Women are unequal to men in many ways.  

2.3.2.3 Conflict Theory: 

Conflict theorists see gender inequality as part of the universal problem of exploitation 

of the weak by the strong. According to this view, men use their superior strength and 

women‘s vulnerability to create institutions that supported and maintained male power 

and authority (Gelles and Levine, 1995). Kerbo (1989) again states that men are favored 

in the balance of power, and women are more restricted owing to the burden of child 

care. Conflict theorists also hold that social change depends on social action, which in 

turn depends on the development of class consciousness.  

2.3.2.4 (Social) Identity Theory 

Apart from the two theories above which try to explain why gender gap exists even in 

modern societies, another one comes up to explain both the psychological and 

sociological aspects of gender discrimination: Social Identity Theory. This theory was 

developed by Tajfel and Turner (1979). The theory was originally developed to 

understand the psychological basis of inter-group discrimination. Colman (2001) 

defines it as theory of social categorization, as is the case in gender stratification and 

socialization, based on the concept of social identity, the part of the self-concept that 

derives from group membership. The theory attempted to identify the minimal 

conditions that would lead members of one group to discriminate in favor of the in-

group to which they belonged and against another out-group. Social identity theory is 

thus concerned both with the psychological and sociological aspects of group behaviour. 

It is composed of four elements: 

 Categorization: We often put others (and ourselves) into categories. Labeling 

someone a Muslim, a Turk, a Gimp or a soccer player are ways of saying other 

things about these people.  

http://www.encyclopedia.com/doc/1O87-socialcategorization.html
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 Identification: We also associate with certain groups (our ingroups), which 

serves to bolster our self-esteem.  

 Comparison: We compare our groups with other groups, seeing a favorable bias 

toward the group to which we belong.  

 Psychological Distinctiveness: We desire our identity to be both distinct from 

and positively compared with other groups. 

In the Social Identity Theory, a person has not one, ―personal self‖, but rather several 

selves that correspond to widening circles of group membership. Different social 

contexts may trigger an individual to think, feel and act on basis of his personal, family 

or national ―level of self‖. Apart from the ―level of self‖, an individual has multiple 

―social identities‖.  

2.3.2.5 New Trends in Gender Roles 

While most societies and theories still advocate male superiority, there have been great 

improvements in the position of women in the 21 th century, particularly from the 1970s 

onwards. Today women are no longer segregated in the sense that they are expected to 

stay at home, care for the children, and keep house while men take care of business and 

run the country. Most women work today and they are not restricted to specific roles 

(Kerbo, 1989). Women now account for over 50 per cent of the total Civil service 

workforce, and 70 per cent of the most junior clerical grades (Scott and Creighton, 

1998). In the last two decades, women have broken into many formerly all-male 

occupations. Increasing numbers of women are becoming lawyers, doctors, dentists, 

bankers, professors and journalists. More and more women are working as bartender, 

police officers, typesetters, and telephone installers. Also, women account for 11 

percent of military personnel. However, in the 1950s and 1960s most women quit their 

jobs when they got married. No longer. Today, a majority (57%) of married women 

work (Gelles and Levine, 1995). Increase in employment opportunities for women has 

come about with the expansion of light industry, manufacturing, and the tertiary sector 

of the economy. Also, maternity benefits and maternity leave now provide additional 

opportunity and encouragement for women to return to work after childbirth, as their 

jobs are kept open for them while they are absent having children. The economic 
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changes also helped the position of women. Many new jobs and occupations have been 

created that women may now occupy. Political changes have also been important to the 

status of women. They had the right to be voted. Women have achieved both full 

participation in society beyond the confines of the home, and an equal status with men 

in most areas of social life. 

 

Attitudes towards gender and gender roles have also changed and sexism has become 

less acceptable and tolerable. Schaefer and Lamm (1997) define sexism as the ideology 

that one sex is superior to the other. The term is generally referred to male prejudice and 

discrimination against women. Despite biology‘s role in differentiating men and 

women, sociologists now argue that it does not rigidly determine male and female 

behaviors since humans are extremely adaptive animals and capable of living in many 

ways in all kinds of environments. As Calhoun, Light, and Keller (1997) discusses, 

compared with other species, we have few instincts or innate behavior patterns and a 

much greater capacity to learn and to change. Consequently, we can easily infer that the 

sexes are far more similar than different. Women have become more self-confident and 

assertive. They are now outstripping males at every level in education. Recent 

examination results in the UK show that girls have overtaken boys in virtually all 

subjects. Tests were categorized as verbal, numerical, reasoning or other (Scott and 

Creighton, 1998). It is clear that women are beginning to achieve more success and 

influence in society because of many factors some of which have been listed by Browne 

(1998) as follows: 

 

1. Women have achieved more political equality with men. 

2. Women today have equal rights with men in education. 

3. More types of jobs are seen as suitable for women today, and many more 

women are going out to work in paid employment, and have financial 

independence and authority in both the family and society.  

4. Equal opportunity laws have helped women to get a better deal and overcome 

prejudice and discrimination.  

5. Women today have won equal rights with men in property ownership. 
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2.3.2.5 Gender Representation in Coursebooks 

 

With regards to gender factor in instructional materials the process of gender 

socialization begun in the home often carries on through schooling. Much of this 

socialization goes on through the school‘s hidden curriculum. According to Browne 

(1998), gender differences are reinforced by the reading passages and illustrations in 

textbooks for different subjects. For instance, science books rarely show girls doing 

science, and boys rarely appear in home economics books, suggesting that some 

subjects are more suited to one sex rather than the other. Moreover, Straitmatter (1994) 

states that while children‘s own life experiences and relationships with people add to 

their knowledge of what males and females do within their roles they also are strongly 

influenced by the depiction of gender roles they receive through instructional materials. 

This influence may be so powerful that it overrides the direct experience of the child. 

Therefore, it is of considerable interest to explore how coursebooks portray women in 

relation to men and whether they project a positive image with which female students 

can identify. One of the main aims of such an analysis is to identify unrepresentative 

negative stereotypes because not only are girls portrayed less often than boys in 

coursebooks, but also they are frequently represented in stereotypical terms.  

 

In a study, conducted by Helvacıoğlu (1996) in Turkey, gender role representations in 

coursebooks were investigated. The results showed that, the passive role of housewife 

was adapted to the women characters. Similar studies were conducted by Arıkan (2005) 

on social roles, Özdağ (1996) on poetry, Körpez (1997) on short stories, Gökalp (1994) 

on drama, and Arslan (2000), Esen and Bağlı (2002). These studies suggest that while 

girls are trapped in passive and whiny roles, boys and men are rarely described as 

people demonstrating emotions of sadness and fear, having hobbies/ occupations that 

are not stereotypically male and in roles where they are not competing or meeting high 

expectations (Singh, 1998). Also a review of ELT coursebooks in Poland by Filak 

(2002) has shown that women are mostly portrayed as devoted mothers who take care of 

the house, children, husband, who wash, clean, and cook. Furthermore, in his case study 

of topics in six general elementary and pre-intermediate level coursebooks 

Cunningsworth (1995) found the following: ―In terms of gender, even though the 
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representation of women and men shows an equal balance, there are some unbalanced 

topics such as famous people in which famous men outnumber women in history.‖  

In the study, in order to classify the roles attributed to males and females ―The Standard 

Occupational Classification (SOC) System‖ is used and somehow adapted when 

necessary (See Appendix 1). It is a United States government system of classifying 

occupations. It was developed in response to a growing need for a universal 

occupational classification system. It is designed to cover all occupations in which work 

is performed for pay or profit. The national variants of the SOC are used by the 

governments of the UK, Canada, and many others. 

2.3.3 Disability  

Disability is another important social aspect that needs to be included in coursebooks. It 

is defined as any loss of normal age-related structure and function of the body. (The 

Disability Partnership, 2003). Disability is a complex phenomenon, reflecting an 

interaction between features of a person‘s body and features of the society in which he 

or she lives. Disability is mostly an umbrella term, covering impairments, activity 

limitations, and participation restrictions. Impairment is a problem in body function or 

structure; an activity limitation is a difficulty encountered by an individual in executing 

a task or action; while a participation restriction is a problem experienced by an 

individual in involvement in life situations. Impairments represent a deviation from 

certain generally accepted population standards in the biomedical status of the body and 

its functions and they can be temporary or permanent.  

Turkey Disability Survey was performed in 2002, which is the first research on 

disability, and the total disability proportion in the overall population is found to be 

12.29. As for the world proportion, The World Health Organization (WHO) estimates 

that about 10% of the world population is disabled. Turkey Disability Survey also notes 

that, when the level of education of disabled population is examined, it is seen that the 

illiteracy rate of disability is 36.33%. Labor force participation rate is 21.71%, and 

47.55% of disabled people have social security. When the appearance time of disability 

is examined, the congenital disability proportions are 46.63% and 47.92% subsequent. 

http://en.wikipedia.org/wiki/United_States
http://en.wikipedia.org/wiki/Profession
http://en.wikipedia.org/wiki/United_Kingdom
http://en.wikipedia.org/wiki/Canada
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According to the survey, the most important expectation of disability from organizations 

is financial support assistance (61.22%).  

A variety of conceptual models has been proposed to understand and explain disability 

and functioning. These may be expressed in dialectic of ―medical model‖ versus ―social 

model‖ (WHO). 

2.3.3.1 The Medical Model 

The medical model views disability as a problem of the person, directly caused by 

disease, trauma, or other health condition, which requires medical care provided in the 

form of individual treatment by professionals. Management of the disability is aimed at 

cure or the individual‘s adjustment and behavior change. Medical care is viewed as the 

main issue.  

2.3.3.2 The Social Model 

The social model of disability, on the other hand sees the issue mainly as a socially 

created problem, and basically as a matter of the full integration of individuals into 

society. In this model, disability is not an attribute of an individual, but rather a complex 

collection of conditions, many of which are created by the social environment. Hence, 

the management of the problem requires social action, and it is the collective 

responsibility of society at large to make the environmental modifications necessary for 

the full participation of people with disabilities in all areas of social life. The issue is 

therefore an attitudinal or ideological one requiring social change. (WHO, 2001) 

 

As we can see, the disabled suffer both from social barriers as well as physical ones. 

However, our concern here will be the social aspect of disability. As Putnam (2003) 

states, disabled people stated social support as a positive factor and something that 

improved their levels of health and wellness and social support being an important 

resource in coping with stress and emotional difficulties. As a result, institutions and 

especially the educational programs from primary school to higher education are 

required to include disability issues because social awareness is the most important 
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factor for disabled people. This requirement is also stated by Turkey Disability Survey. 

The survey results show that disability issue is serious and attention must be paid at 

different levels such as health, education and labor. Therefore, disability awareness is 

important for understanding of disabled people‘s needs and prevent of discriminations 

in society.  

 

Disability should get a place in the coursebooks. Some studies relating the teaching 

practice to impaired learners were carried out. Açıkgöz‘s (2006) study on visually 

impaired learners is one of them. However, when the terms ―disability and instructional 

materials or coursebooks‖ are searched together mostly such terms as disability 

products, print disability, digital systems which are sold and so on appear on the screen. 

Little or no intention is given to the disabled, to their problems and success stories. By 

including several issues on the disabled, their problems and success stories through 

reading passages and visuals, ELT coursebooks, which are most widely used 

instructional materials of educational programs all over the world, will also help to 

arouse this global disability awareness, thus making students to be sensitive to the 

disabled in every day life. They will unconsciously become aware of their problems and 

will try to treat them with care.  

 

Several resources give different disability types, and categories. IDEA provides 

definitions of the 13 disability categories listed in ―Appendix 2‖. IDEA stands for 

―International Disability Equality Agency‖, and is a unique international network of 

experienced Disabled researchers, trainers and consultants from the North and South, all 

with close links to disabled people‘s organizations, who offer a variety of professional 

services which are mainly on the process of development cooperation. 

IDEA was set up in response to an increasing commitment of NGOs and development 

agencies to bring disability into mainstream programmes. 

These types will be used to categorize the types of disabilities that appear in the 

coursebooks.   
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2.4 The Reading Skill 

 

In the study, preferably the reading passages are used because in ELT coursebooks, 

reading materials are among the most important sections both in terms of general 

language skills and conveying global views and values.  

 

In many language teaching situations, reading receives a special focus as reading texts 

provide good models for writing, provide opportunities to introduce new topics, to 

stimulate discussion, and to study language.  Reading appears to be a skill which is 

highly valued by students and teachers alike. As Nunan (1995) claims, there is a 

constant interplay between listening, speaking, reading, and writing and it is clear that in 

a lesson which is ostensibly labeled ―reading‖ opportunities exist for learners to develop 

their other language skills. Also, Michaelis and Garcia (1996) explain that ―the richness 

and variety of content, illustrations, graphics, and other features make them a usable and 

effective tool of instruction‖. Rivers and Temperley (1978) suggest that most students 

learning English expect to be able to read the language sooner or later. Therefore, power 

of reading passages is quite obvious in terms of integrating language skills and 

presenting language forms.  

 

As to conveying global issues and values, reading passages, and the stories given in the 

form of reading texts all help to portray the social values of societies. Reardon (1997) 

states that throughout human history, stories and parables have also been used to 

transmit the values and mores of society and stories are valuable tools we can use to 

transmit the culture of peace in the language classroom. Also, according to content-

based approaches, reading materials help students not only to understand information 

but to interpret and evaluate it as well (Brinton, Snow and Wesche, 1989).  

 

Hence, it is quite obvious that with the help of reading texts and the accompanying 

pictures and illustrations, students learn not only grammar but also world view as is 

attached to the contents of the coursebooks by and large. 
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2.5 Conclusion 

 

This chapter presented the relevant literature to integrating social responsibility and 

social values into ELT coursebooks. Firstly, it presented a general overview of global 

education and foreign language teaching. After that, social responsibility, its theoretical 

basis, and its application in education and ELT were discussed. The social issues 

―ethnicity, gender, and disability‖ were discussed by and large by referring to their 

importance in language classrooms and coursebooks. Finally, the importance of 

evaluating coursebooks in terms of social responsibility and the reasons for exploiting 

preferably the reading passages were given. 

 

After reviewing the literature on social responsibility and ELT coursebooks, it can be 

understood that coursebooks have to not only promote meaningful student engagement 

with language, but also encourage meaningful content learning. Through such an 

instruction, learners will undoubtly develop language skills while becoming more 

knowledgeable, sensitive and socially responsible citizens of the world. Therefore, this 

fact should always be kept in mind during the evaluation process of any ELT 

coursebooks  
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CHAPTER III  

 

METHOD 
 

 

3.0 Introduction 

 

This chapter consists of three sections. The first part provides the research questions 

guiding the present study. The second section gives information about the instruments 

and materials used to gather the data. In the following two parts, the researcher deals 

with the data collection and data analysis procedures. 

 

As such a trend of study is fairly new to ELT, first a thorough literature review 

discussed the dimensions of social responsibility in education and specifically in ELT 

both from theoretical as well as practical perspectives. In order to find the suitable 

information, the sources in libraries and on the Internet were searched in detail. This 

study aimed at evaluating and analyzing the reading passages and the accompanying 

pictures in order to find answers to the following questions: 

3.1 Research Questions 

―Gender differences are not the only area of possible discrimination. It‘s also 

illuminating to look at the materials to see if and how they represent people according to 

the following categories‖: 

 

1. Ethnic Origin 

2. Occupation 

3. Age 

4. Social Class 

5. Disability   (Cunningsworth, 1995, p.91) 

 

Cunnigsworth (1995) points out that we also need to have a look at the points stated 

above. ―Age‖ and ―social class‖ have already been studied by Arıkan (2005). Therefore 

it was time to deal with ―ethnic origin‖, ―disability‖, and ―gender roles / occupations‖ 

attached to males and females, and the numerical representation of them in the 

coursebooks in relation to ―socially responsible language teaching‖. Furthermore, these 
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three proposed issues / values are, from a more global perspective, among the most 

controversial ones as discussed in the ―literature review‖ chapter of this study. 

 

As a result, the new points above guided this study and the researcher tried to find 

answers to the research questions below: 

 

1. What does SRT mean as it pertains into English Language Teaching? 

2. How are gender, disability, and ethnicity are represented in the reading passages 

and the accompanying pictures in ELT coursebooks? 

3. What kinds of evaluations and interpretations can be made in the light of the 

importance of social responsibility teaching, and the results of the study? 

3.2 Instruments and Materials 

In this study, a checklist formerly used by Cunningsworth (1995) was adapted (See 

Appendix 3 for the sample checklist) to answer the following questions. The following 

were sought to be answered: 

 

1. Do disability and the disabled get enough place in the passages and the related 

pictures? 

2. Do people of different countries appear in the passages and pictures? 

3. Are women and men represented equally or are they stereotyped? 

4. Are women given equal prominence to men? 

5. What professional and social positions are males and females shown as 

occupying? 

6. How are people with disability, with different ethnic origins, and gender 

portrayed in the coursebooks? 

The focus of these checklists was on the reading passages and the related pictures in ten 

randomly selected ELT coursebooks and the three main sites scrutinized were the 

representation and portrayal of gender, disability and ethnicity. The background 

information to these coursebooks and the nature of reading passages in each coursebook 

were presented in the following chapter. 
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During the process, mostly the intermediate level students‘ books of each package were 

used as it is a level of knowledge or skill that is between the basic level and the 

advanced level. The basic level coursebooks may not give us enough insight about the 

ideas represented as they are in general at word level. However, there is a remarkable 

context and coherence in an intermediate coursebook.  

3.3 Data Collection Procedure 

Before the data collection procedure, a numerical ―Microsoft Excel‖ checklist was 

prepared for each coursebook in order to find answers to the questions above. This 

checklist on ―Excel‖ (See Appendix 3) included the points that were the main focus of 

the study. These titles were ―nationality, whether any kind of disability are included or 

not, disability type, number of males, number of females, gender roles attached to 

males, and lastly gender roles attached to females‖. Then, for each nationality, disability 

type, and gender role, a code was designed and whenever the same data appeared in the 

texts, the same code was used for it. (See Appendix 4). For the number of females and 

males no code was used. The numbers were just written in the blanks.  

 

The reading passages and the accompanying pictures in each coursebook were analyzed 

carefully and whenever a nationality, disability, role etc. appeared, these were written 

down in the checklist. As for gender, both the numerical representation of the sexes and 

the social roles attached to males and females were analyzed. As to disability, the 

researcher tried to find out how many disabled people and disability issues appeared in 

the coursebooks and whether they were simply represented or fully discussed. Finally, 

with regards to ethnicity, both the distribution of different countries and the 

representation of the people of these countries were analyzed. Also, the study found out 

to what extent the non-native speakers of English appeared in each coursebook. About 

240 reading passages in total were analyzed throughout the study.  

3.4 Data Analysis 

As will be presented in detail in the following chapter, the data on ―Excel‖ for each 

coursebook were studied and analyzed by using ―The Statistical Packages for Social 
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Sciences (SPSS) Version 13.0‖ in order to represent the frequencies and percentages of 

the materials. The findings and results were represented in different types of figures, 

charts and tables to make them more comprehensible to the readers. For the ―ethnicity‖ 

point of the study the term ―nationality‖ was used in the tables and figures. This is due 

to the fact that from the texts the researcher could only understand their nationalities 

instead of their ethnic origin. What is more, from some pictures and illustrations the 

researcher could not make out any ethnic origin as some people in the pictures were not 

represented in the texts, in the story line (as shown below). As such cases are less than 

5% among 240 reading passages, they had to be ignored. 

 

 

 

Here, we can see a boy and a girl working at a computer. However, as they are not 

represented in the text itself, we cannot have any exact ideas relating their ethnic origins 

or nationalities. 

 

The nationalities were represented both in tables and figures. Also, the proportion of 

native and non-native speakers of English was presented again both in tables and 

figures. In order to determine the native speakers of English, the nationalities where 

English is spoken as native language were taken as the basis. These are the USA, 
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Canada, UK, New Zealand, and Australia. As for ―disability‖, the proportion of the 

disabled appearing in the coursebooks and the disability types attached were represented 

in tables and figures. Finally, the last focus ―gender‖ was presented in tables and 

figures. Firstly, the proportion of the number of males and females was represented for 

each coursebook, and the roles attached to males and females were listed.  

 

When book by book evaluation for gender, disability, and ethnicity was completed; the 

total figures of all books were calculated, presented in tables, figures and evaluations 

and interpretations were made in the light of the importance of social responsibility 

teaching, and the results of the study. Finally, in the last section of the study, some 

suggestions were given to coursebook writers, curriculum directors, language teachers, 

and teacher education professionals.  

3.5 Conclusion 

This chapter gave the general information about the research questions, instruments, 

materials and the data collecting and analysis procedures of the study. In the following 

chapter, the data analysis and the findings will be discussed in detail. 
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CHAPTER IV 

 

DATA ANALYSIS AND DISCUSSION 
 

 

4.0 Introduction 

 

The study aimed to analyze the reading passages and related pictures of ten ELT 

coursebooks in terms of how they represent ethnicity, gender and disability. In this 

chapter, the analysis of the data gathered through checklists is discussed. 

4.1 Data Analysis Procedure 

The Statistical Packages for Social Sciences (SPSS) Version 13.0 was used to compute 

the frequencies and percentages for each coursebook. The findings and results were 

represented in different types of figures, charts and tables to make them more 

comprehensible to the readers. For each coursebook, different kinds of nationalities 

were listed and the percentage of native and non-native speakers was calculated. After 

that, reading passages and accompanying pictures, illustrations were examined again to 

see whether the disabled got a place in the texts and the percentages were calculated for 

this issue. Also, types of different disabilities were listed when necessary. Finally, the 

texts and pictures were analyzed in terms of gender. In the first part, the numerical 

distribution of females and males was presented for each book. Then, using the 

―Standard Occupational Categories‖ as the basis, males and females were categorized 

into different gender roles.  

 

When book by book evaluation of gender, disability, and ethnicity was completed, the 

total figures of all books were calculated and presented.  

4.1.1 The Coursebooks 

Table 1 below presents the information about the materials used. The data in the chart 

show that 238 passages in total were analyzed throughout the study. The coursebooks 

are from different publication companies. The coursebooks were written by native-

speakers of English except for ―New Bridge to Success‖ and ―Spotlight on English‖. 
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These are the coursebooks which are still used both in Turkey and all over the world by 

lots of teenagers and adults. Following this section, you can see the book by book 

information about the nature of the reading passages and the related pictures. Also, a 

table which presents the map of the reading passages and gives the title and the page 

number of the passages for each book can be available. 

 

Table 1. General Information about the Coursebooks 

 

Coursebooks Publisher Pages Number of Reading 

Passages 

1. The New Headway Oxford 154 12 

2. Enterprise 4 Express Publishing 145 12 

3. Cutting Edge Pearson Education Ltd. 171 10 

4. Opportunities Longman 117 12 

5. Think Ahead to 

First Certificate 

Longman 160 32 

6. Hotline Oxford 128 12 

7. Life Lines Oxford 145 14 

8. Spotlight on 

English 

MEB 120 24 

9. New Bridge to 

Success 

MEB 200 60 

10. Streetwise Oxford 122 50 

                                                                                             Total : 238 Passages 

 

4.1.1.1 “The New Headway” 

Twelve reading passages and accompanying pictures and illustrations were analyzed in 

regards to how ―Ethnicity, Gender and Disability‖ were represented. Reading passages 

come from authentic sources with the necessary adaptations to suit the level. They 

mostly try to reflect our changing world. The range of the topics varies considerably: 

there are nine different topics dealt with in the book. Common topics include 

environment, art, food, holiday and health. All the topics seem likely to appeal to at 

least a fair proportion of teenagers and adults and the presentation is of a high standard 

with texts presented realistically and accompanied by colourful and good quality 

visuals. The information about the reading passages of the book is displayed in Table 2. 
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Table 2. Titles of the Reading Passages in “The New Headway” 

 Title of the Passage            Page Number 

Passage 1 "Wonders of the Modern   World" 10 

Passage 2 "The Clown Doctor" 18 

Passage 3 "Pablo Picasso-Ernest Hemingway" 26 

Passage 4 "A World Guide to Good Manners" 34 

Passage 5 "My Kind of Holiday" 43 

Passage 6 "Global Pizza" 51 

Passage 7 "Dream Jobs" 58 

Passage 8 "Who Wants to Be a  Millionaire" 66 

Passage 9 "Family Matters" 74 

Passage 10 "Famous for Not Being  Famous" 82 

Passage 11 "How Well Do You Know Your World" 90 

Passage 12 "Funeral Blues" 99 

 

4.1.1.2 “Enterprise 4” 

In this book, again twelve reading texts and related pictures were analyzed in regards to 

how ―Ethnicity, Gender and Disability‖ were represented. Reading sections of each unit 

consists of one cross-cultural text of about 400-500 words which can be one of the 

following types: a text preceded by multiple-matching headings or summary sentences, 

a text followed by multiple choice questions or a text preceded by multiple-matching 

questions. Different topics appear in the book. Common topics include jobs, places, art, 

environment, food, sports, crime, education, entertainment, and transportation. Specially 

designed, colorful ―Lead-in‖ parts of each reading passage helps to motivate and 

involve students in effective learning by leading then to the main idea of the text. The 

information about the reading passages of the book is displayed in Table 3: 

 

Table 3. Titles of the Reading Passages in “Enterprise 4” 

 Title of the Passage Page Number 

Passage 1 "Living by the Sword" 7 

Passage 2 "The spirit of London" 19 

Passage 3 "Romance Story" 31 

Passage 4 "Earthquake in L.A" 45 

Passage 5 "The Festive Year" 57 

Passage 6 "Junk Food" 69 

Passage 7 "Do You Live in a Burglar-Friendly House?" 83 

Passage 8 "Surf‘s Up" 95 
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Passage 9 "Gentle Gorillas, Violent Times" 107 

Passage 10 "Cooperative Kids" 121 

Passage 11 "Great Themes" 133 

Passage 12 "Worldwide Taxis" 145 

4.1.1.3 “Cutting Edge” 

Ten reading passages and accompanying pictures were analyzed in the book. Several 

topics appear in the book. Common topics include crime, space, science, social matters, 

news, places and life stories. The reading passages aim at young adults studying general 

English at intermediate level. They are suitable for students studying in either 

monolingual or multilingual classroom situations. Some of the readings are presented 

with integrated speaking or listening activities. Successful layout, colorful photos and 

illustrations all help to attract students‘ attention easily. The data in Table 4 demonstrate 

the information about the reading passages of the book: 

 

Table 4. Titles of the Reading Passages in “Cutting Edge” 

 

 Title of the Passage Page Number 

Passage 1 "A Quiet Revolution" 8 

Passage 2 "All in The Memory" 18 

Passage 3 "Amazing Cities" 30 

Passage 4 "Twin Lives" 37 

Passage 5 "How Organized Are You?" 48 

Passage 6 "Newspaper Articles" 61 

Passage 7 "Going Out Around The World" 68 

Passage 8 "How To Be A Successful Inventor" 80 

Passage 9 "The Lucky Generation" 90 

Passage 10 "The Knightsbridge Safe Deposit Robbery" 104 

 

4.1.1.4 “Opportunities” 

In this book, twelve reading texts and related pictures were analyzed. Reading sections 

consists of texts about explorers, tales, cars, news, social matters, job trends, countries 

and literature. As the categories suggest, all of the topics seem to be designed to attract 

teenagers‘ attention and to motivate them. Colorful pictures and illustrations all help 

students visualize the passages, tales, and stories easily. The information about the 

reading passages of the book is displayed in Table 5: 
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Table 5. Titles of the Reading Passages in “Opportunities” 

 Title of the Passage Page Number 

Passage 1 "The Race To The Pole" 8 

Passage 2 "The Strange Tale of Rip Van Winkle" 26 

Passage 3 "The Road To Destruction" 40 

Passage 4 "What‘s in The Papers?" 46 

Passage 5 "First Impressions" 66 

Passage 6 "Understanding" 72 

Passage 7 "Job Trends" 92 

Passage 8 ―The New Australians" 98 

Passage 9 "Frankenstein" 112 

Passage 10 "The Knight‘s Tale" 114 

Passage 11 ―Sense and Sensibility‖ 116 

Passage 12 ―A Horse And Two Goats‖ 118 

 

4.1.1.5 “Think Ahead to First Certificate” 

In the book, thirty-two reading passages and accompanying pictures-illustrations on 

topics such as stories, jobs, love, musicians, places, gestures, generations, students and 

art were analyzed in regards to how ―Ethnicity, Gender and Disability‖ were 

represented. The book uses a rich variety of topics as a stimulating context for language. 

It integrates reading with vocabulary, listening and speaking activities. The course book 

especially aims at students at pre-Cambridge First Certificate level. However, it is also 

widely used among teenagers and adult learners all over the world. Hence, the topics 

and related vocabulary seem to have been chosen with the age and interest areas of the 

students in mind. Table 6 illustrates the information about the reading passages of the 

book: 

 

Table 6. Titles of the Reading Passages in “Think Ahead to First Certificate” 

 Title of the Passage Page Number 

Passage 1 "The Fashion Fraud" 8 

Passage 2 "The Nightmare Man" 18 

Passage 3 "Describing a Film" 22 

Passage 4 "She‘s Leaving Home" 25 

Passage 5 "A Bowl of Macaroni" 26 

Passage 6 "The History of Captain William Kidd" 36 

Passage 7 "Shipwreck!" 38 

Passage 8 ―Lost Property" 43 
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Passage 9 "Just Puppy Fat" 47 

Passage 10 "It‘s All in The Eye" 48 

Passage 11 ―A Tragic Genius‖ 56 

Passage 12 ―Cane Law!‖ 60 

Passage 13 ―All I Really Need to Know...‖ 62 

Passage 14 ―Interpreting Information‖ 64 

Passage 15 ―Rome The Transformer‖ 72 

Passage 16 ―London Then And Now‖ 74 

Passage 17 ―A Case of Prejudice‖ 76 

Passage 18 ―The Typical Englishman‖ 82 

Passage 19 ―Keep Your Hands in Your Pockets‖ 91 

Passage 20  ―Describing A Country‘s Geography‖ 95 

Passage 21 ―Discover Australia‖ 96 

Passage 22  ―Xingu, The Forbidden Area‖ 98 

Passage 23 ―The Scoop‖ 104 

Passage 24 ―Tricked‖ 106 

Passage 25 ―What‘s The Joke-Cartoons‖ 107 

Passage 26 ―Man After Man‖ 114 

Passage 27  ―Heirs To The Throne‖ 119 

Passage 28 ―Forbidden Love‖ 120 

Passage 29 ―The Best Job in The World‖ 125 

Passage 30 ―The Ghostly Piper‖ 128 

Passage 31 ―Haunted Houses‖ 130 

Passage 32 ―The Late Arrival‖ 134 

 

 

4.1.1.6 “Hotline” 

Twelve reading passages and accompanying pictures on different topics such as genes, 

travel, music, social matters, automobiles, stories, hair styles, and TV programmes were 

analyzed. As the coursebook package was specially designed for teenagers, all the 

topics seem to attract their attention. The readings are presented with colorful charts, 

maps, pictures, cartoons and illustrations which make the texts easy to read and 

understand. Some of the texts are accompanied with comprehension questions and fill in 

the blanks activities while others include true-false statements, matching activities and 

reordering the jumbled paragraphs. The map of the reading passages can be seen in 

Table 7: 
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Table 7. Titles of the Reading Passages in “Hotline” 
 

 Title of the Passage Page Number 

Passage 1 "It‘s All in Your Genes" 16 

Passage 2 "Captain Cook" 26 

Passage 3 "So You Want to be A Popstar" 36 

Passage 4 "There is No Place Like Home" 41 

Passage 5 "Auto-Crazy" 50 

Passage 6 "Oz" 60 

Passage 7 "The Cheetah‘s Eyes" 70 

Passage 8 ―The Girl On The Motorbike" 75 

Passage 9 "Crowning Glory" 84 

Passage 10 "Oops!" 94 

Passage 11 ―Jacko‖ 105 

Passage 12 ―Challenge!‖ 109 

 

4.1.1.7 “Life Lines” 

The data in Table 8 demonstrate the fourteen reading passages and accompanying 

pictures that were analyzed. Most of the texts are motivating ones from a variety of 

authentic sources. Different topics appear in the book. These are mostly manners, life 

stories, the future, culture, music, health, and animals. Since the course book package 

was designed especially for teenagers, all the topics seem to attract their attention. The 

texts are accompanied with colorful pictures, cartoons and illustrations which make the 

texts easy to read and understand and which help students to visualize the events and 

concepts easily. Some of the texts are presented with comprehension questions, 

vocabulary activities, and discussion parts while others include heading activities, 

grammar points, and topic activities.  

 

Table 8. Titles of the Reading Passages in “Life Lines” 

 

 Title of the Passage Page Number 

Passage 1 "Modern  Manners" 10 

Passage 2 "I Survived!" 18 

Passage 3 "2050" 26 

Passage 4 "Successful Small Talk" 34 

Passage 5 "Sentenced to Two Years of Fun" 42 

Passage 6 "Culture Clash" 50 

Passage 7 "I‘m So Lucky‘" 58 
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Passage 8 "Fit for Life or Fit to Drop?" 66 

Passage 9 "Coincidence: Is it More Than Just Chance?" 74 

Passage 10 "What‘s Good for You?" 82 

Passage 11 "Di-Di‘s Story" 90 

Passage 12 "The Soldier‘s Tale" 98 

Passage 13 ―The Frogs‖ 106 

Passage 14 ―What‘s Success?‖ 114 

 

4.1.1.8 “Spotlight on English” 

In the book, twenty-four reading passages and accompanying pictures-illustrations on 

topics such as robots, animals, places, scientists, travel, natural catastrophes, sports and 

formal letters were analyzed. The course book aims at eighth grade young learners 

studying general English at state schools as a part of curriculum. Therefore, the topics 

and related vocabulary seem to have been chosen with the age and interest areas of the 

students in mind. The main purpose of the course is to enable students to communicate 

effectively in English. To achieve this goal, a variety of communicative activities, 

manipulative drills have been combined with the texts. Table 9 shows the information 

about the reading passages of the book: 

 

Table 9. Titles of the Reading Passages in “Spotlight on English” 

 Title of the Passage Page Number 

Passage 1 "An Easier Life" 16 

Passage 2 "Going To The Zoo" 20 

Passage 3 "A Famous National Park" 28 

Passage 4 "It‘s A Problem" 34 

Passage 5 "Practical Solutions" 38 

Passage 6 "Learning By Experiments" 40 

Passage 7 "How Are You Doing?" 42 

Passage 8 ―A Text On Travel" 44 

Passage 9 "Changes" 46 

Passage 10 "Patara Then And Now" 52 

Passage 11 ―What a Surprise!‖ 54 

Passage 12 ―Atatürk And Education‖ 60 

Passage 13 ―Children‘s Day‖ 64 

Passage 14 ―Natural Catastrophes‖ 68 

Passage 15 ―The End of Pompeii‖ 70 

Passage 16 ―Seeing Friends Off at The Station‖ 78 

Passage 17 ―Catastrophe in The Studio‖ 84 
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Passage 18 ―A Letter to A Language School‖ 86 

Passage 19 ―A Reply From The Language School‖ 90 

Passage 20  ―A Brochure About Cambridge‖ 92 

Passage 21 ―The Cap That Mother Made 1‖ 94 

Passage 22  ―The Cap That Mother Made 2‖ 98 

Passage 23 ―The Cap That Mother Made 3‖ 102 

Passage 24 ―The Pocket Hercules‖ 106 

 

4.1.1.9 “New Bridge to Success” 

In this book, sixty reading texts and related pictures were analyzed. The book was 

specially designed for the students of state high school. It is used as a part of English 

Language Teaching curriculum of the Ministry of National Education. The book is 

especially used by the students of Anatolian high schools in Turkey. Each unit consists 

of more than one text which can be one of the following types: a text preceded by a 

lead-in part, or a text followed by fill in the chart activities, and related 

listening/speaking activities. All of the reading passages are accompanied by either a 

listening or a writing task. Different topics appear in the book. Common topics include 

food, celebrations, places, science, animals, inventions, business, letters, films, dance, 

free time activities, and famous people. Since the book is only used by teenagers, nearly 

every passage includes colorful pictures, illustrations or cartoons that encourage 

students to read. 

 

Table 10. Titles of the Reading Passages in “New Bridge to Success” 

 

 Title of the Passage Page Number 

Passage 1 ―The Real You‖ 2 

Passage 2 ―My Uncle George‖ 4 

Passage 3 ―Antonio-My Close Friend‖ 5 

Passage 4 ―The Pearl Of The Aegean‖ 8 

Passage 5 ―At The Office‖ 10 

Passage 6 ―The Blue Mosque‖ 12 

Passage 7 ―Friends‖ 15 

Passage 8 ―Rock And Roll‖ 17 

Passage 9 ―What Are You In The Habit Of?‖ 19 

Passage 10 ―A Dialogue‖ 27 

Passage 11 ―A Dialogue‖ 28 

Passage 12 ―What Are Your Pursuits?‖ 30 
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Passage 13 ―Cinema or Theatre?‖ 33 

Passage 14 ―Sherlock Holmes On The Right Track‖ 36 

Passage 15 ―Music Of The World‖ 40 

Passage 16 ―Atomic Kitten‖ 43 

Passage 17 ―Tango Time‖ 45 

Passage 18 ―How A Film Is Made?‖ 51 

Passage 19 ―Turkish Cinema‖ 53 

Passage 20 ―A Dialogue‖ 58 

Passage 21 ―A Letter‖ 61 

Passage 22 ―Atatürk‖ 63 

Passage 23 ―A Real-World Experience‖ 65 

Passage 24 ―A Letter‖ 67 

Passage 25 ―Teen Zone‖ 76 

Passage 26 ―A Dialogue‖ 78 

Passage 27 ―An Application Letter‖ 80 

Passage 28 ―At. Mr. Carter‘s Office‖ 83 

Passage 29 ―Present Jobs‖ 85 

Passage 30 ―A Letter‖ 87 

Passage 31 ―Employment‖ 90 

Passage 32 ―A  Job Of Work‖ 92 

Passage 33 ―Health And Body Care‖ 101 

Passage 34 ―Diets‖ 104 

Passage 35 ―Winning Ways‖ 106 

Passage 36 ―Hidden Hazards in Your Home‖ 108 

Passage 37 ―What a Dreadful Day!‖ 111 

Passage 38 ―The Latest Inventions of Our Century‖ 115 

Passage 39 ―A Dialogue‖ 118 

Passage 40 ―Hidden Jaw Energy Device‖ 120 

Passage 41 ―A Global Challenge‖ 127 

Passage 42 ―Forest Fires In Turkey‖ 128 

Passage 43 ―Overpopulation‖ 130 

Passage 44 ―Why Some Species Are Becoming Extinct‖ 133 

Passage 45 ―Our Friendly Turtles‖ 135 

Passage 46 ―Rare Animals‖ 137 

Passage 47 ―Our Planet‖ 140 

Passage 48 ―Scientific And Technological Developments of 

Our Future‖ 

 

 

143 

Passage 49 ―Storm Hits-Many Hurt‖ 144 

Passage 50 ―Housing‖ 151 

Passage 51 ―My Old House‖ 154 

Passage 52 ―Bostanlı‖ 156 

Passage 53 ―Common Celebrations All Around The World‖ 158 

Passage 54 ―A Dialogue‖ 160 

Passage 55 ―A Dialogue‖ 162 

Passage 56 ―Turkish Cuisine‖ 169 

Passage 57 ―The Food Pyramid‖ 172 
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Passage 58 ―Travelling‖ 176 

Passage 59 ―A Report‖ 179 

Passage 60 ―Common Means of Public Transport‖ 180 

4.1.1.10 “Streetwise” 

In this book, fifty reading texts and related pictures were analyzed. There are 12 units in 

the book. Each unit consists of three or four passages. The book was designed in the 

form of a language learning magazine for teenagers. Therefore, the topics of the 

passages are thought-provoking topics of interest to teenagers. Most of the texts are 

authentic ones on adults, discrimination, art, phobias, crime, neighbors, students, 

holidays, animals, history, learning etc. The texts are accompanied with a variety of 

listening and speaking activities, and a carefully structured writing syllabus. Colorful 

pictures and illustrations all help students visualize the passages, tales, and stories 

easily. The information about the reading passages of the book is displayed in Table 11: 

 

Table 11. Titles of the Reading Passages in “Streetwise” 

 Title of the Passage Page Number 

Passage 1  ―Play As You Learn‖ 2 

Passage 2 ―Mnemonics And How They Work‖ 8 

Passage 3 ―Graffiti Art‖ 10 

Passage 4 ―Fears And Phobias‖ 12 

Passage 5 ―My Room And Welcome To It‖ 14 

Passage 6 ―Superstitions‖ 16 

Passage 7 ―A History of English‖ 20 

Passage 8 ―Women in Society‖ 22 

Passage 9 ―Are You Up To The Fashion Challenge?‖ 26 

Passage 10 ―The Lloyds Bank Fashion Challenge‖ 27 

Passage 11 ―Clothes‖ 28 

Passage 12 ―Especially For You‖ 30 

Passage 13 ―The Case Against Katawa‖ 32 

Passage 14 ―Hopeless Hold-Ups‖ 34 

Passage 15 ―How To Be a Famous Pop Person‖ 36 

Passage 16 ―How Language Develops‖ 40 

Passage 17 ―My First Fag Nearly Kills Me‖ 42 

Passage 18 ―Advice Special‖ 44 

Passage 19 ―Dear Diary‖ 46 

Passage 20 ―Getting The Message Across‖ 48 

Passage 21 ―Are You Happy Being You?‖ 50 

Passage 22 ―Advice Special‖ 51 

Passage 23 ―Unacceptable Costs‖ 52 
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Passage 24 ―Living With A Famous Parent‖ 54 

Passage 25 ―Wake Up To What You Can Do For The 

Environment‖ 

56 

Passage 26 ―Gesture And Body Language‖ 62 

Passage 27 ―Drugs in Sport‖ 64 

Passage 28 ―A Short History of Hair‖ 66 

Passage 29 ―Breathtaking Ecuador‖ 68 

Passage 30 ―Package Holidays‖ 70 

Passage 31 ―The Face That Fits The Crime‖ 72 

Passage 32 ―Tips For Non-Sleepers‖ 74 

Passage 33 ―Missing Pupils‖ 76 

Passage 34 ―Every Picture Tells A Story‖ 78 

Passage 35 ―Helpful Signals‖ 82 

Passage 36 ―Why I Became A Schoolboy Cheat‖ 84 

Passage 37 ―A Question of Values‖ 86 

Passage 38 ―Excuses, Excuses‖ 88 

Passage 39 ―Fakes or What‖ 92 

Passage 40 ―Love Thy Neighbor‖ 94 

Passage 41 ―Write On‖ 96 

Passage 42 ―What‘s In A Film Poster?‖ 98 

Passage 43 ―English Around The World‖ 102 

Passage 44 ―A Risky Business‖ 104 

Passage 45 ―The House That Thinks For Itself‖ 106 

Passage 46 ―A Life In The Day Of…‖ 108 

Passage 47 ―The Library Visit‖ 112 

Passage 48 ―Some Teenagers Do Have Them!‖ 114 

Passage 49 ―The Maligned Wolf‖ 116 

Passage 50 ―Reading For Pleasure‖ 118 
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4.1.2 Results of the Coursebooks 

 

As stressed before, the purpose of this study was to find out how ―ethnicity‖, ―gender‖, 

and ―disability‖ were portrayed and represented in the reading passages and the 

accompanying pictures of ten extensively used coursebooks. All the reading sections of 

each coursebook were analyzed and the results were listed in this section for each book. 

The results for these three variables (ethnicity, gender, and disability) were represented 

separately in tables and figures. Book by book results can be seen below: 

4.1.2.1 Results of “The New Headway” 

4.1.2.1.1 Ethnicity: 

 

Table 12. Distribution of Different Nationalities 

Nationality Frequency Percent 

Australian 2 4,4 

Spanish 2 4,4 

American-USA 6 13,3 

Canadian 1 2,2 

Japanese 2 4,4 

Thai 1 2,2 

Korean 1 2,2 

French 3 6,7 

Greek 2 4,4 

Roman 1 2,2 

Italian 2 4,4 

Russian 3 6,7 

Brazilian 1 2,2 

Mexican 2 4,4 

Peruvian 1 2,2 

Indonesian 1 2,2 

Chinese 1 2,2 

Indian 1 2,2 

Irish 2 4,4 

English 8 17,8 

Scottish 1 2,2 

Bosnian 1 2,2 

Total 45 100,0 
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Figure 3. Distribution of Different Nationalities. 

 

 

 

  f % 

Native 20 44,4 

Non-native 25 55,6 

Total 45 100,0 

 

 

 

 

 

 

 

 

Figure 4. Proportion of Native and Non-Native Speakers of English. 
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The data in Figure 4 demonstrate that 44.4% of the people are native speakers of 

English. Although the book is an international one and claims to have a more global feel 

than before, the percentage of non-native speakers of English is only 55.6 which is not 

even a reasonable representative of the real percentage of the non-natives: about 95%. 

Figure 3, a descriptive presentation of different countries stated in the reading passages 

of the book, indicates the related frequency and percentages. People of different 

countries appear, although in some cases they are simply represented in the visuals and 

do not have much of a role in the texts. For instance, one of the pictures of the first 

passage shows an Asian/Far-Eastern girl and a black boy, but they are not mentioned in 

the text itself as shown below: 

 

 

From The New Headway (Oxford University Press 2003) 

 

It is evident that that English, who are one of the native speakers of English, have the 

biggest proportion with a percentage of 17.8. This nationality is followed by Americans, 

with a percentage of 13.3. However, people of other European countries or Far-Eastern 

countries rarely appear in the passages. In fact, most of them only appear in the fourth 

reading passage which is about good manners around the world and which inevitably 

mentions about rather more varied ethnic and national representation.  
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4.1.2.1.2 Disability: 

 

 

 

 

 

 

 

 

 

 

Figure 5. Proportion of the Disabled Mentioned in the Book. 

 

As shown in Figure 5, disability gets very little place at all. Disabled people are 

mentioned only in two passages out of twelve. In fact, there is no passage on a specific 

type of disability or the problems and success stories of the disabled. The second 

passage ―The Clown Doctor‖ and the third passage on famous artists simply give the 

names of the disabilities by referring to a very sick little girl and an artist in one or two 

sentences. There is nothing more than that altough the issue of disability have a high 

profile in UK. 

 

4.1.2.1.3 Gender: 

 

 

 

 

 

 

 

 

Figure 6. Proportion of Females and Males 

 f % 

Disability 2 16,7 

No-Disability 10 83,3 

Total 12 100,0 

Male - Female Distribution

38%

62%

Females

Males

No-Disability

Disability

disability
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As for the characters depicted in the coursebook; females are not numerically 

represented equally with males as shown in Figure 6. That is, there are 45 males and 

only 28 females in total in the reading passages.  

 

Table 13. Distribution of Different Roles Attributed to Males 

Roles f % 

Artistic and Literary 7 29,1 

Education (Learners) 1 4,2 

Sports 2 8,3 

Science and Technology 2 8,3 

Health 2 8,3 

Teaching and Research 1 4,2 

Household and Parental 2 8,3 

Business 3 12,5 

Administrative 1 4,2 

Skilled Trades 1 4,2 

Elementary Trades 1 4,2 

Leisure and Travel 1 4,2 

Total 24 100,0 

 

Table 14. Distribution of Different Roles Attributed to Females. 

Roles f % 

Learners 2 14,3 

Sports 2 14,3 

Health 4 28,6 

Household and Parental 3 21,4 

Business 1 7,1 

Administrative 1 7,1 

Legal 1 7,1 

Total 14 100,0 

 

In terms of gender role, the picture is more mixed. The book seems to be male focused, 

depicting men in action roles, in control of the situation, and women in subordinate 

roles. When compared to women; men are mostly shown as artists, businessmen or 

scientists. In some texts they are genius painters, writers who lead very successful lives; 

in others they are enterprising people who try out new, unusual things such as ―sort of‖ 

Hollywood movie star Dennis Woodruff and the owner of the first pizzeria in the USA: 

Gennaro Lombardi or they are famous actors leading successful careers. Men are not 

associated with any child rearing, or housework. Women are mostly portrayed as 
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housewives, parents or learners. In one passage on family relationships, women are 

shown as miserable people whose lives are controlled by their fathers. And in others, 

women are only represented in the visuals and do not mentioned in the passages. 

However, it should be added in fairness that some units portray both women and men as 

successful sportswomen and sportsmen. For instance, the seventh passage is about a 

trapeze artist named Linda Spelman who travels throughout Canada, Europe and East 

Asia. Also, as for ―Health‖ some of the passages depict women as ambitious and idealist 

doctors, vets and laboratory assisstans. As the results suggest, both numerically as well 

as qualitatively, altough unintented by the writers, there is an occasional negative 

stereotyping for women. Nevertheless, some passages project a positive image for 

women with which female students can identify.  

 

In conclusion; the results presented in the tables and figures show that, altough people 

of different countries appear in the passages and accompanying pictures, the proportion 

of non-native speakers of English is still not an actual representative of real figures. 

When it comes to disability, the disabled and their roles and problems in the society 

unfortunately get very little or no place in the passages. With regards to gender; as all 

the evidence suggest, females are not numerically represented equally when compared 

to males. What is more, the book seems to be male focused. That is to say, in general, 

males are depicted in action roles, in control of the situation while women are mostly 

represented in subordinate roles. 

 

 

4.1.2.2 Results of “Enterprise 4” 

 

4.1.2.2.1 Ethnicity: 

 

Table 15. Distribution of Different Nationalities 

Nationality  f % 

Australian 1 3,4 

Spanish 2 6,9 

American-USA 4 13,8 

Japanese 1 3,4 

French 1 3,4 

Italian 1 3,4 

Brazilian 1 3,4 

Mexican 1 3,4 
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Indonesian 1 3,4 

Chinese 1 3,4 

English 6 20,7 

Scottish 1 3,4 

German 1 3,4 

Tibetan 1 3,4 

Belgian 1 3,4 

Madagascan 1 3,4 

Moroccan 1 3,4 

Singaporean 1 3,4 

Danish 1 3,4 

Rwandan 1 3,4 

Total 29 100,0 
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Figure 7. Distribution of Different Nationalities 

 

 

 



        66   

 

 

 

 

 

 

 

 

Figure 8. Proportion of Native and Non-Native Speakers of English 

 

The data in Figure 8 clearly show that 41.4% of the people are native speakers of 

English. However, the percentage of non-native speakers of English is only 58.6% 

which is again not a reasonable representative of the real percentage of the non-natives: 

which is about 95%. The related frequencies and percentages of different countries can 

be seen in Figure 7. People of different countries appear and most of them have a role in 

the reading passages, in other words, they are not simply represented just in the pictures. 

There are twenty different countries in total. In the light of the above frequencies, it is 

indicated that English have the biggest proportion with a percentage of 20.7. It is 

followed by Americans, with a percentage of 13.8. People of other European countries 

or Far-Eastern countries rarely appear in the passages. However, a comparison between 

―The New Headway‖ and ―Enterprise 4‖ reveals that unlike the former one, some 

African and Asian people do appear in this book. A reading passage on festivals and 

celebrations around the world, which is shown below, includes most of the countries 

stated in Figure 7.  

 

 

          f % 

Native 12 41,4 

Non-native 17 58,6 

Total 29 100,0 

non-native

native

native
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From Enterprise 4, Evans & Dooley (Express Publishing 1997) 

 

 

 

4.1.2.2.2 Disability: 

 

 

 

  

 

 

 

 

 

 

Figure 9. Proportion of the Disabled Mentioned in the Book. 

 f % 

Disability 1 8,3 

No-Disability 11 91,7 

Total 12 100,0 

No-Disability

Disability

disability
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It is evident from Figure 9 that, the reading passages deal with disability very little. 

Disabled people are mentioned only in one passage out of twelve. To put it another way, 

there is again no passage on a specific type of disability or the problems and success 

stories of the disabled. The fourth passage on disasters and accidents simply mentions 

about a young girl who experiences emotional disturbance due to the immense effects of 

the earthquake in Los Angeles, and her fears.  

 

4.1.2.2.3 Gender: 

 

 

 

 

 

 

 

 

 

 

 

Figure 10. Proportion of Females and Males 

 

Figure 10 indicates the frequency of characters depicted in the coursebook by sex. 

Females are not numerically represented equally with males as shown in Figure 10. That 

is, there are 55 males (57%) and only 41 females (43%) in total in the reading passages.  

 

Male Roles 

Roles f % 

Artistic and Literary 1 4,2 

Learners 1 4,2 

Sports 3 12,5 

Science and Technology 2 8,3 

Health 2 8,3 

Teaching and Research 1 4,2 

Managers 2 8,3 

Protective Service 2 8,3 

Males / Females Distribution

57%

43%
Males

Females
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Finance 1 4,2 

Politics 1 4,2 

Crime 2 8,3 

Retired 1 4,2 

Elementary Service 2 8,3 

Leisure and Travel 2 8,3 

Drivers 1 4,2 

Total 24 100,0 

 

Table 16. Distribution of Different Roles Attributed to Males 

 

Female Roles 

 

Roles f % 

Learners 1 9,1 

Sports 2 18,2 

Health 2 18,2 

Teaching and Research 2 18,2 

Caring Personal Service 1 9,1 

Elementary Service 2 18,2 

Leisure and Travel 1 9,1 

Total 11 100,0 

 

Table 17. Distribution of Different Roles Attributed to Females 

 

In terms of gender role, there is quite equality between male and female roles. Both men 

and women are mostly shown as successful sportsmen and sportswomen, educationists, 

medical workers etc. They both are never associated with any child rearing, or 

housework. In this book women are mostly portrayed as risk takers, leaders, happy 

wives or girlfriends. In one passage on bullfighters, a woman bullfighter named 

Christina Sanchez and her success story is portrayed in detail: 
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From Enterprise 4, Evans & Dooley (Express Publishing 1997) 

 

Also, in a picture about education, a consultant named Alyce Miller talks and all the 

women and men around the table listen to her carefully, as can be seen from the passage 

below. 
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From Enterprise 4, Evans & Dooley (Express Publishing 1997) 

 

As for men, it is sad to notice that several young men are associated with crime in unit 

seven with which male students may identify. However, it is good to see that several 

passages are attributed to successful male scientists, sportsmen, and educationists. As 

the results suggest, although there is numerical inequality between males and females it 

is nice to see that they are quite equal qualitatively.  

 

Finally; the results show that, it is nice to see that several people from various countries 

appear in the passages and accompanying pictures, yet the proportion of non-native 

speakers of English is still not an actual representative of real figures. With regards to 

disability, the disabled appear only in a single passage, and their roles, problems 

unfortunately get no place in the given passage. As for gender; despite the numerical 

inequality, there is a qualitative equality between males and females in terms of gender 

roles. That is, the book does not tend to be male focused.  
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4.1.2.3 Results of “Cutting Edge” 

 

 

4.1.2.3.1 Ethnicity: 

 

 

Table 18. Distribution of Different Nationalities 

 

Nationality f % 

Spanish 1 2,2 

American-USA 5 11,1 

Canadian 2 4,4 

Japanese 2 4,4 

Korean 2 4,4 

French 2 4,4 

Greek 1 2,2 

Roman 2 4,4 

Italian 4 8,9 

Russian 1 2,2 

Chinese 3 6,7 

Indian 1 2,2 

English 8 17,8 

Danish 1 2,2 

Hungarian 1 2,2 

Swedish 1 2,2 

Turkish 1 2,2 

Bangladeshi 1 2,2 

Polish 1 2,2 

Argentinean 1 2,2 

Swiss 1 2,2 

Pakistani 2 4,4 

Dubaian 1 2,2 

Total 45 100,0 
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Figure 11. Distribution of Different Nationalities 

 

 
 

 

 

 

 

 

 

 

 

 

 

Figure 12. Proportion of Native and Non-Native Speakers of English 

 

As shown in Figure 12, 33.3% of the people analyzed are native speakers of English, 

but, the percentage of non-native speakers of English is only 66.7%. The related 

   f % 

Native 15 33,3 

Non-native 30 66,7 

Total 45 100,0 

non-native

native

native
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frequencies and percentages of different countries can be seen in Figure 11. People of 

different countries appear and the English and the American still have the largest 

proportion among the other countries. However, it is nice to see that this time the 

picture is more colorful. That is, besides frequently mentioned European countries we 

can easily notice some other countries such as Turkey. Also the book includes the 

people of Arabian and various Far-Eastern countries. Almost all of the people in the 

book are represented both in pictures and the texts. Just like the case in the previous 

books, nearly most of the people of different countries are represented in the passages 

either on social matters around the world: 

 

 

From Cutting Edge, Cunningham & Moor (Longman 1999) 
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Or on successful inventors, as shown below: 
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4.1.2.3.2 Disability: 

 
 

 

 

 

 

 

 

 

 

 

Figure 13. Proportion of the Diabled Mentioned in the Book 

 

Figure 13 illustrates the proportion of the disabled in the book. According to the 

statistical information, the disabled are mentioned only in one passage out of ten. The 

related passage on ―life stories‖ simply mentions about young twins who experience 

―emotional disturbance‖ just to show that twins are almost alike even when they are 

brought up differently. There is nothing more than that.  

 

4.1.2.3.3 Gender: 

 
 

 

 

 

 

 

 

 

 

 

Figure 14. Proportion of Females and Males 

 f % 

Disability 2 18,2 

No-Disability 9 81,8 

Total 11 100,0 

Males / Females Distribution

66%

34%

Males

Females

No-Disability

Disability

disability
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When it comes to the characters depicted in the coursebook; it is apparent that the 

reading passages and the accompaniying pictures and illustrations are mostly male 

focused in number. The Figure 14 clearly shows that females are not numerically 

represented equally with males. There are 35 (66%) males and only 18 (34%) females in 

total in the reading passages. 

 

Male Roles 

Roles f % 

Science and Technology 3 15,0 

Health 1 5,0 

Teaching and Research 1 5,0 

Administrative 1 5,0 

Managers 1 5,0 

Protective Service 2 10,0 

Crime 1 5,0 

Elementary Service 4 20,0 

Military 1 5,0 

Child 2 10,0 

Religion 3 15,0 

Total 20 100,0 

 

Table 19. Distribution of Different Roles Attributed to Males 

 

Female Roles 

Roles f % 

Learners 1 16,7 

Science and Technology 1 16,7 

Teaching and Research 1 16,7 

Household and Parental 1 16,7 

Child 2 33,3 

Total 6 100,0 

 

Table 20. Distribution of Different Roles Attributed to Females 

 

In Tables 19 and 20 we see the distribution of different roles by gender. The results 

show that, the book tends to be male focused both numerically and qualitatively. In 

other words, men are mostly portrayed as successful inventors, scientists, guards, 

workers, criminals and religious leaders. And numerically there are only 6 women 

whose professions are stated while the number is 20 for men. Furthermore, men are not 
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associated with any child rearing, or housework. Most of the women are portrayed as 

children/teenagers with a percentage of 33.3%, the rest of them are housewives, parents, 

learners, teachers and scientists. However the only female scientist appears in a passage 

named ―The Lucky Generation‖ which makes predictions about life in 2050 by 

mentioning about a sample family, as shown below. The woman is doing research into 

genetic engineering. But, as the date suggests it is just imaginary! It is nothing more 

than pure prediction.  

 

 

From Cutting Edge, Cunningham & Moor (Longman 1999) 

 

To conclude; the results presented in the tables and figures show that, although people 

from various countries appear in the passages and accompanying pictures, the 

proportion of non-native speakers of English is still not an actual representative of real 

figures. Moreover, it is sad to find out that most of the countries appear in only one or 

two global readings. When it comes to disability, only two little twins can be seen. With 
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regards to gender; both numerically and qualitatively, the book seems to be male 

focused. 

4.1.2.4 Results of “Opportunities” 

4.1.2.4.1 Ethnicity 

 

Table 21. Distribution of Different Nationalities 

 

Nationality f % 

Australian 2 6,9 

American-USA 2 6,9 

Canadian 1 3,4 

Thai 1 3,4 

Greek 4 13,8 

Italian 1 3,4 

Indian 2 6,9 

Irish 1 3,4 

English 6 20,7 

Scottish 1 3,4 

Turkish 1 3,4 

Norwegian 1 3,4 

Yugoslavian 1 3,4 

Vietnamese 1 3,4 

Cambodian 1 3,4 

Caribbean 1 3,4 

South African 2 6,9 

Total 29 100,0 
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Figure 15. Distribution of Different Nationalities 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 16. Proportion of Native and Non-Native Speakers of English 

 

The data in Figure 16 show that 44.8% of the people are native speakers of English. 

However, the percentage of non-native speakers of English is 55.2%. Here, the findings 

   f % 

Native 13 44,8 

Non-native 16 55,2 

Total 29 100,0 

non-native

native

native
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are almost the same as the previous books. As shown in Figure 15, people of different 

countries appear and it is satisfying to see that some other European, African and 

Scandinavian countries are included in the book. There are 17 different countries in 

total. In the light of the above frequencies, it is indicated that English have the biggest 

proportion with a percentage of 20.7%. This time It is followed not by Americans, but 

by the Greek with a percentage of 13.8 as the book includes some passages on 

philosophy and literature. 

 

4.1.2.4.2 Disability: 

Disability gets no place at all in the book.  

 

4.1.2.4.3 Gender: 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 17. Proportion of Females and Males 

 

The numerical distribution of males and females is presented in Figure 17. There are 71 

males (71%) and 29 females (29%). It is clear that, there is a very noticeable decline in 

the number of females when compared with the previous books. 

                       

 

Male / Female Distribution

71%

29%

Males

Females
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                          Male Roles  

Roles f % 

Artistic and Literary 15 37,5 

Learners 1 2,5 

Sports 1 2,5 

Health 2 5,0 

Teaching and Research 2 5,0 

Administrative 2 5,0 

Skilled Trades 1 2,5 

Managers 1 2,5 

Protective Service 2 5,0 

Elementary Service 2 5,0 

Leisure and Travel 3 7,5 

Military 2 5,0 

Child 2 5,0 

Religion 2 5,0 

Media 1 2,5 

Public Service 1 2,5 

Total 40 100,0 

 

Table 22. Distribution of Different Roles Attributed to Males 

Female Roles 

Roles f % 

Artistic and Literary 3 16,7 

Learners 2 11,1 

Household and Parental 5 27,8 

Elementary Service 1 5,6 

Child 5 27,8 

Media 2 11,1 

Total 18 100,0 

 

Table 23. Distribution of Different Roles Attributed to Females 

 

In terms of gender role, the picture is quite mixed. The tables above show that the book 

tends to be male focused. When compared to women who are mostly portrayed as 

housewives, mothers, children and teenagers; men are mostly shown as successful 

artists and writers. This does not mean that there are no artistic or literary women in the 

book. Two passages are based on stories by two well known female writers. However, 

the number of professions under this category is fifteen for males. Furthermore, men are 

not associated with any child rearing, or housework. As for the other categories; males 
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are doctors, soldiers, philosophers, or courageous explorers. In one passage on some 

people who have immigrated to Australia, it is nice to see that there is equality between 

the number of male and female teenagers who express their opinion about kangaroos 

and surfing: 

 

 

From Opportunities, Harris & Mower & Sikorzynska (Longman 2000) 

 

But in most of the other passages, females have subordinate roles: an ordinary 

housewife, a caring mum who has four daughters, miserable girls, etc. The overall 

conclusion from the present findings is that; the proportion of non-native speakers of 

English is less than expected. When it comes to disability, the disabled get no place at 

all in the passages. And with regards to gender; as all the evidence suggest, females are 

not both numerically and qualitatively represented equally with males.  
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4.1.2.5 Results of “Think Ahead to First Certificate” 

 

 

4.1.2.5.1 Ethnicity: 

 

 

Table 24. Distribution of Different Nationalities 

 Nationality f % 

Australian 1 2,1 

American-USA 8 16,7 

Japanese 1 2,1 

French 1 2,1 

Greek 2 4,2 

Roman 1 2,1 

Russian 1 2,1 

Brazilian 1 2,1 

Indian 1 2,1 

Irish 1 2,1 

English 14 29,2 

Scottish 2 4,2 

German 3 6,3 

Danish 1 2,1 

Hungarian 1 2,1 

Swedish 1 2,1 

Polish 1 2,1 

Caribbean 2 4,2 

Venetian 1 2,1 

Dutch 1 2,1 

Tunisian 1 2,1 

Colombian 1 2,1 

Syrian 1 2,1 

Total 48 100,0 
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Figure 18. Distribution of Different Nationalities 

 

     

 

            

 

 

 

 

 

 

 

Figure 19. Proportion of Native and Non-Native Speakers of English 

 

Figure 19 indicates that, 54.2% of the people analyzed are native speakers of English, 

and, the percentage of non-native speakers of English is 45.8%. The results presented in 

Figure 18 and 19 indicate no significant difference between this book and most of the 

   f % 

Native 26 54,2 

Non-native 22 45,8 

Total 48 100,0 

non-native

native

native
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books previously analyzed. The results again provide additional support for the 

tendency towards the English and the American. In other words, although people of 

different countries appear, the English (29.2%) and the American (16.7%) still have the 

largest proportion when compared with the other countries. Twenty-three different 

countries appear in the book, and among these we can easily notice some newly 

mentioned nationalities such as Syrian, Tunisian, Venetian and Caribbean. Also, just it 

is the case in other books; some European and Far-Eastern countries are also included in 

the book. Almost all of the people in the book are represented both in pictures and the 

texts. Some countries appear altogether in a single passage named ―Keep Your Hands in 

Your Pockets!‖ which discuss the gestures of different nationalities, as shown below: 

 

 

From Think Ahead to First Certificate, Naunton (Longman 1993) 
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4.1.2.5.2 Disability: 

 

 

  

 

 

 

 

 

 

 

 

Figure 20. Proportion of the Diabled Mentioned in the Book 

 

As presented in Figure 20, the reading passages rarely deal with disability. Disabled 

people are mentioned only in one passage out of thirty-two, and the percentage of the 

disabled is only 3.1% . The eleventh passage on the biography of  Vincent Van Gogh 

simply mentions about his ―mental retardation‖ by saying …‖Despite periods of mental 

illness, he painted two hundred pictures, including much of his famous work. However, 

his mental condition worsened and he killed himself‖ 

 

4.1.2.5.3 Gender 

 

 

 

 

 

 

 

 

 

Figure 21. Proportion of Females and Males 

 

 f % 

Disability 1 3,1 

No-Disability 31 96,9 

Total 32 100,0 

Male / Female Distribution

69%

31%

Males 

Females

No-Disability

Disability

disability
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When it comes to the characters depicted in the coursebook; it is apparent that the 

reading passages and the accompaniying pictures and illustrations are mostly male 

focused in number. The Figure 21 clearly shows that females are not numerically 

represented equally with males. While the proportion of males 69%, it is only 31% for 

females. Numerically, there are 68 males and 30 females in total in the reading passages 

and pictures. 

 

Male Roles 

Roles f % 

Artistic and Literary 9 18,0 

Learners 2 4,0 

Sports 2 4,0 

Health 
4 8,0 

Teaching and Research 2 4,0 

Household and Parental 1 2,0 

Business 3 6,0 

Administrative 6 12,0 

Legal 2 4,0 

Protective Service 5 10,0 

Crime 1 2,0 

Elementary Service 1 2,0 

Leisure and Travel 2 4,0 

Military 1 2,0 

Child 4 8,0 

Religion 4 8,0 

Media 1 2,0 

Total 50 100,0 

 

Table 25. Distribution of Different Roles Attributed to Males 

 

Female Roles 

Roles f % 

Learners 4 20,0 

Household and 

Parental 
2 10,0 

Administrative 4 20,0 

Crime 2 10,0 

Elementary 

Service 
1 5,0 

Child 6 30,0 
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Media 1 5,0 

Total 20 100,0 

 

Table 26. Distribution of Different Roles Attributed to Females. 

 

As demonstrated in Table 26, females are mostly depicted in subordinate roles. 30% of 

females are children and teenagers, 20% of them are learners (unfortunately some of 

them are caned students, as shown below) 

 

 

From Think Ahead to First Certificate, Naunton (Longman 1993) 

 

 and administrators, 10% are associated with household-parental issues and crime, with 

which female students might identify: 
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From Think Ahead to First Certificate, Naunton (Longman 1993) 

 

The rest of the females are portrayed as doing elementary service and as media 

associates (5%). When compared with women; men are mostly depicted in active roles. 

They are mostly associated with art (18%), Administrative (12%), protective service 

(10%), and children / teenagers and religion (8%). In other passages, they are media 

associates, soldiers, sportsmen, health workers, businessmen, teachers, and learners. 
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Few of them are associated with crime and household and parental issues. They are not 

associated with any child rearing or housework.   

 

The results presented in the tables and figures show that, although a lot of people from 

different countries appear in the passages and accompanying pictures, the proportion of 

non-native speakers of English is still not an actual representative of real figures. When 

it comes to disability, the disabled get very little place in the passages: only once, and in 

a single passage out of thirty-two. With regards to gender; females are not numerically 

represented equally with males. What is more, the book seems to be male focused. That 

is to say, in general, males are depicted in action roles, in control of the situation while 

women are mostly represented in subordinate roles both in the texts and the pictures. 

 

 

4.1.2.6 Results of “Hotline” 

 

4.1.2.6.1 Ethnicity 

 

Table 27. Distribution of Different Nationalities 

Nationality f % 

Australian 1 3,8 

Spanish 1 3,8 

American-USA 2 7,7 

Japanese 1 3,8 

French 1 3,8 

Greek 1 3,8 

Italian 1 3,8 

Irish 1 3,8 

English 8 30,8 

German 1 3,8 

Polish 1 3,8 

Dutch 1 3,8 

Portugese 1 3,8 

Polynesian 1 3,8 

Hawaiian 1 3,8 

Asian (In General Terms) 1 3,8 

African (In General Terms) 1 3,8 

Egyptian 1 3,8 

Total 26 100,0 
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Figure 22. Distribution of Different Nationalities 

  

 

 

 

 

 

 

 

 

 

Figure 23. Proportion of Native and Non-Native Speakers of English 

 

The results presented in Figure 23 indicate that 46.2% of the people analyzed are native 

speakers of English, and, the percentage of non-native speakers of English is 53.8%. 

The results presented in Figure 22 and 23 indicate no significant difference between this 

book and the books previously analyzed. The results again provide additional support 

    f % 

Native 12 46,2 

Non-native 14 53,8 

Total 26 100,0 

non-native

native

native
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for the tendency towards the English and the American. In other words, although people 

of different countries appear, the English and the American still have the largest 

proportion among the other countries. Some European and Far-Eastern countries are 

also included in the book. However, the African and Asian countries are just mentioned 

in general terms except for Egypt. Almost all of the people in the book are represented 

both in pictures and the texts. 

 

4.1.2.6.2 Disability: 

Disability gets no place at all in the passages and the accompanying pictures. 

 

4.1.2.6.3 Gender: 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 24. Proportion of Females and Males 

 

With regards to the people portrayed in the coursebook; it is evident that the reading 

passages and the accompaniying pictures and illustrations are mostly male focused in 

number. There are 49 males (78%) and only 14 females (22%) in total in the reading 

passages. The Figure 24 clearly shows that there is a very substantial fall in the number 

of females when compared to males. A marked fluctuation can be easily noticed 

numerically in all books but, males has always been more than  females.   

 

 

Male / Female Distribution

78%

22%
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Male Roles 

Roles f % 

Artistic and Literary 8 19,5 

Sports 1 2,4 

Science and Technology 2 4,9 

Household and Parental 2 4,9 

Administrative 1 2,4 

Legal 2 4,9 

Managers 1 2,4 

Protective Service 3 7,3 

Politics 1 2,4 

Crime 4 9,8 

Elementary Service 2 4,9 

Leisure and Travel 7 17,1 

Drivers 2 4,9 

Child 5 12,2 

Total 41 100,0 

 

Table 28. Distribution of Different Roles Attributed to Males 

 

Female Roles 

 

 

 

 

 

 

 

 

 

 

Table 29. Distribution of Different Roles Attributed to Females 

 

As to gender role, we can see a fair equality between male and female roles. Both men 

and women are mostly shown as successful artistic and literary people such as 

musicians or models. They are also caring couples. For instance, a passage on family 

relationships shows both the husband and wife in the kitchen doing housework. To put 

it another way, both females and males are associated with housework: 

Roles f % 

Artistic and Literary 5 31,3 

Learners 1 6,3 

Household and Parental 2 12,5 

Administrative 1 6,3 

Protective Service 1 6,3 

Leisure and Travel 1 6,3 

Child 4 25,0 

Media 1 6,3 

Total 16 100,0 
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From Hotline, Hutchinson (Oxford University Press 1993) 

 

Also, in another one on an adventurous story, both men and women are portrayed as 

courageous and witty adventurers: 

 

From Hotline, Hutchinson (Oxford University Press 1993) 
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What is more, both women and men are portrayed as doing protective service for the 

first time. Some other professions attributed to males are Leisure and travel (17.1%), 

children and teenagers (12.2%), crime (9.8%) and so on. The other professions mostly 

attributed to females are children and teenagers (25%) and media, leisure and travel and 

administrative ones. 

 

Finally; the results show that, it is nice to see that several people from various countries 

appear in the passages and accompanying pictures. Nevertheless, the proportion of non-

native speakers of English is still not an actual representative of real figures. With 

regards to disability, the disabled unfortunately gets no place at all in the passages or 

pictures. As for gender; despite the numerical inequality, there is a qualitative equality 

between males and females in terms of gender roles. That is, the book does not seem to 

be male focused.  

 

 

 

4.1.2.7 Results of “Life Lines” 

 

4.1.2.7.1 Ethnicity: 

 

Table 30. Distribution of Different Nationalities 

Nationality f % 

Australian 2 8,3 

American-USA 3 12,5 

Italian 1 4,2 

Mexican 1 4,2 

Indian 2 8,3 

Irish 1 4,2 

English 4 16,7 

German 1 4,2 

Dutch 2 8,3 

Asian (In General Terms) 1 4,2 

Malaysian 1 4,2 

European (In General Terms) 2 8,3 

Cuban 1 4,2 

New Zealander 1 4,2 

Taiwanese 1 4,2 

Total 24 100,0 
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Figure 25. Distribution of Different Nationalities 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 26. Proportion of Native and Non-Native Speakers of English 

 

41.7% of the people analyzed are native speakers of English. The percentage of non-

native speakers of English is 58.3% as represented in Figure 26. Although people of 

different countries appear, the English (16.7%) and the American (12.5%) still have the 

largest proportion when compared with the other countries. Some European and newly 

    f % 

Native 10 41,7 

Non-native 14 58,3 

Total 24 100,0 

non-native

native

native
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mentioned Far-Eastern countries such as Taiwan are also included in the book. Almost 

all of the people in the book are represented both in pictures and the texts. A passage 

named ―Culture Clash‖ which is written to help business people to avoid 

misunderstandings when they deal with people, who come from different cultures, 

includes some of the countries shown in Table 30, altogether in a global manner, as 

shown below: 

 

 

From Life Lines, Hutchinson (Oxford University Press 1997) 
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4.1.2.7.2 Disability: 

 

 

 

 

 

 

 

 

 

 

Figure 27. Proportion of the Diabled Mentioned in the Book 

 

As shown in Figure 27, disability gets very little place in the texts. The proportion of 

disability is only 7.1%. Disabled people are mentioned only in a single passage out of 

fourteen. However, unlike the previous books which just mention the names of the 

impairments by people, this single passage is about the success story of a well-known 

artist who has an orthopedic impairment. The passage named ―I‘m So Lucky‖, portrays 

how Gloria Estefan had a terrible accident which broke her back and how she became 

successful again: 

 f % 

Disability 1 7,1 

 No-Disability 13 92,9 

 Total 14 100,0 

No-Disability

Disability

disability



        100   

 

 

 

 

 

 

 

 



        101   

4.1.2.7.3 Gender: 

 

 

Figure 28. Proportion of Females and Males 

 

With regards to the people depicted in the coursebook; it is apparent that the reading 

passages and the accompaniying pictures and illustrations are mostly male focused in 

number. There are 78 males and 63 females in total in the reading passages. The 

percentage for females is 45%, and it is 55% for males. Numerically, females are not 

equally represented with males. Nevertheless, the Figure 28 shows that there is a very 

marked increase in the total number of females. 

 

Male Roles 

 Roles f % 

Artistic and Literary 3 7,9 

Learners 1 2,6 

Sports 2 5,3 

Science and Technology 2 5,3 

Health 4 10,5 

Household and Parental 1 2,6 

Business 3 7,9 

Administrative 3 7,9 

Managers 2 5,3 

Protective Service 1 2,6 

Finance 1 2,6 

Crime 1 2,6 

Retired 1 2,6 

Male / Female Distribution

55%

45% Males

Females
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Leisure and Travel 2 5,3 

Drivers 1 2,6 

Military 2 5,3 

Child 5 13,2 

Religion 2 5,3 

Public Service 1 2,6 

Total 38 100,0 

 

Table 31. Distribution of Different Roles Attributed to Males 

 

Female Roles 

 Roles f % 

Artistic and Literary 2 10,0 

Learners 1 5,0 

Sports 1 5,0 

Science and Technology 1 5,0 

Household and Parental 4 20,0 

Skilled Trades 1 5,0 

Retired 1 5,0 

Elementary Service 1 5,0 

Leisure and Travel 1 5,0 

Secretarial Occupations 1 5,0 

Child 3 15,0 

Media 2 10,0 

Public Service 1 5,0 

Total 20 100,0 

 

Table 32. Distribution of Different Roles Attributed to Females 

 

In terms of gender role, the book again seems to be male focused, depicting men in 

active roles such as health, administrative, business and art. Males are mostly shown as 

artists, businessmen, scientists, managers, or children/teenagers. The other professional 

categories attributed to males are religion (5.3%), military (5.3%), drivers (2.6%), 

leisure and travel (5.3%), protective service, finance (2.6%), household and parental 

(2.6%), sports, science (5.3%). The other males are students, retired people and the 

others who are involved in crime. Table 32 shows the distribution of different roles and 

professional categories attributed to females. When compared with the previous books, 

there is a remarkable increase in the categories attributed. That is, there is a marked 

diversity. Most of the females are housewives or mothers (20%), this is followed by 
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media and artistic and literary with a percentage of 10%. The other professions are 

leisure and travel (5%), public service (5%), secretarial (5%), skilled trades (5%), 

sports, science, and elementary service. The rest of them are learners and the retired. In 

the accompanying pictures and illustrations, males are portrayed as group work leaders 

who explain their colleagues something, as busy finance experts or people in suits who 

talk on the phone and study at desks. However, females are mostly miserable farmers, 

as shown in the example below, girlfriends, survivors of accidents, or housewives who 

look after their children and who lead ordinary lives: 

 

 

From Life Lines, Hutchinson (Oxford University Press 1997) 

 

In conclusion; the results presented in the tables and figures show that, although people 

of different countries appear in the passages and accompanying pictures, the proportion 
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of non-native speakers of English is still less than expected. As for disability, the 

disabled get very little place in the passages, but it is satisfying to read a success story in 

unit 7. With regards to gender; even though more females are included in the book, they 

are not still numerically represented equally with males. What is more, the book seems 

to be male focused. That is to say, in general, males are depicted in active roles, in 

control of the situation while women are mostly represented in subordinate roles. 

 

 

 

4.1.2.8 Results of “Spotlight on English” 

 

4.1.2.8.1 Ethnicity: 

 

Table 33. Distribution of Different Nationalities 

 

Nationality f % 

Roman 1 8,3 

Italian 2 16,7 

English 2 16,7 

Turkish 5 41,7 

Swiss 1 8,3 

Bulgarian 1 8,3 

Total 12 100,0 
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Figure 29. Distribution of Different Nationalities 

 

 

 

 

 

 

 

 

 

 

Figure 30. Proportion of Native and Non-Native Speakers of English 

 

The data in Figure 30 clearly show that 16.7% of the people analyzed are native 

speakers of English, and the percentage of non-native speakers of English is 83.3%. 

Therefore, it is a fact that, the result for the proportion of native and non-native speakers 

is quite different from the previous books in which the proportion for the non-native 

    f % 

Native 2 16,7 

Non-native 10 83,3 

Total 12 100,0 

non-native

native

native
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speakers is less than expected. As illustrated in Table 33, people of different countries 

appear in the book. However, there is no real diversity. To put in another way, only six 

nationalities are included in the readings. These are Turkish, Italian, English, Roman, 

Swiss and Bulgarian. The Turkish have the biggest proportion with a percentage of 

41.7%. It is followed by the English and Italian (16.7%). Nearly all of the people in the 

book are represented both in pictures and the texts.  

  

 

4.1.2.8.2 Disability 

Disability gets no place at all in the readings and the related pictures. 

 

4.1.2.8.3 Gender: 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 31. Proportion of Females and Males 

 

As for the characters depicted in the coursebook; it is evident that the reading passages 

and the accompaniying pictures and illustrations are mostly male focused in number just 

it is the case in most of the previous books. However, there is a sharp increase in the 

number of females included when compared with the other books (44%). That is, this 

time there are 66 males (56 %) and 52 females in total in the reading passages. 

 

 

 

Male /Female Distribution

56%

44% Males

Females
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Male Roles 

Roles f % 

Artistic and Literary 3 5,9 

Learners 3 5,9 

Sports 1 2,0 

Science and Technology 2 3,9 

Teaching and Research 2 3,9 

Household and Parental 3 5,9 

Business 1 2,0 

Administrative 3 5,9 

Skilled Trades 5 9,8 

Leisure and Travel 10 19,6 

Drivers 6 11,8 

Military 3 5,9 

Child 7 13,7 

Media 1 2,0 

Public Service 1 2,0 

Total 51 100,0 

 

Table 34. Distribution of Different Roles Attributed to Males 

 

Female Roles 

  Roles f % 

Artistic and Literary 1 4,2 

Learners 3 12,5 

Teaching and Research 8 33,3 

Household and Parental 6 25,0 

Administrative 1 4,2 

Leisure and Travel 2 8,3 

Child 3 12,5 

Total 24 100,0 

 

Table 35. Distribution of Different Roles Attributed to Males 

 

As demonstrated in Table 35, women are mostly depicted in subordinate roles. 25% of 

females are housewives or mothers, 12.5% of them are children or teenagers and 33.3% 

are teachers. The latest percentage may seem to be satisfying, but most of the female 

teachers are altogether shown in a single photo: 
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From Spotlight on English, Dede & Emre (Özgün Publications 2003) 

 

Apart from that, only one female principle is simply represented in a formal letter.  In 

most passages; females are caring mothers, children, and in others they are teachers and 

housewives. When compared to women; men are mostly depicted in active roles. They 

are mostly associated with leisure and travel (19.6%). Furthermore, they do skilled 

trades. In other words, they are farmers or technicians (9.8%). Only 13.7% of them are 

portrayed as children or teenagers. In other passages, they are scientists, administrators, 

sportsmen, guards, TV announcers, soldiers, teachers, and workers. Males are not 

associated with any child rearing. However, in a picture (shown below) a father is 

associated with housework. He is cooking dinner with his little daughter and his wife is 

coming home in her private car.  
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From Spotlight on English, Dede & Emre (Özgün Publication 2003) 

 

In summary; the results presented in the tables and figures show that, even though the 

proportion of non-native speakers of English is quite an actual representative of real 

figures when compared with the other books, the readings lack diversity in terms of 

nationalities. When it comes to disability, the disabled unfortunately gets no place at all. 

With regards to gender; as all the evidence suggest, although females are not 

numerically represented equally when compared to males, there is a noticeable increase 

in the total number of females represented. With regards to gender role, the book seems 

to be male focused. That is, males are generally depicted in action roles, while women 

are mostly represented in subordinate roles. 
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4.1.2.9 Results of “New Bridge to Success” 

 

4.1.2.9.1 Ethnicity: 

 

Table 36. Distribution of Different Nationalities 

 

Nationality f % 

Spanish 1 2,1 

American-USA 7 14,9 

Italian 1 2,1 

Brazilian 2 4,3 

Chinese 1 2,1 

English 10 21,3 

German 1 2,1 

Danish 1 2,1 

Turkish 14 29,8 

Bangladeshi 1 2,1 

Argentinean 1 2,1 

African (In General Terms) 2 4,3 

Ethiopian 1 2,1 

Jamaican 1 2,1 

Nigerian 1 2,1 

Zimbabwean 1 2,1 

Ukrainian 1 2,1 

Total 47 100,0 
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Figure 32. Distribution of Different Nationalities 

 

 

 

 

 

 
 

 

 

 

 

 

Figure 33. Proportion of Native and Non-Native Speakers of English 

 

As shown in Figure 33, 36.2% of the people are native speakers of English and the 

percentage of non-native speakers of English is 63.8%. The related frequencies and 

percentages of different countries can be seen in Figure 1. As shown in Table 36, people 

    f % 

Native 17 36,2 

Non-native 30 63,8 

Total 47 100,0 

non-native

native

native
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of different countries appear and most of them have a specific role in the reading 

passages. There are 16 different countries in total. In the light of the above frequencies, 

it is indicated that the Turkish have the biggest proportion with a percentage of 29.8. 

This is most likely due to the fact that the book itself was written by Turkish writers and 

that it was written for especially Turkish students. It is followed by the English (21.3%) 

and the American (14.9). People of European countries such as the Spanish, the Italian, 

Far-Eastern countries, Asian, Scandinavian, and African countries all appear in the 

book. Unlike most of the other books, the different nationalities are not gathered in only 

a single passage on a global issue. The people of such countries are carefully distributed 

all over the book.   

 

4.1.2.9.2 Disability:  

 

Disability gets no place at all in the reading passages. 

 

4.1.2.9.3 Gender: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 34. Proportion of Females and Males 

It is apparent from the Figure 34 that the reading passages and the accompaniying 

pictures and illustrations are mostly male focused in number. There are 120 males and 

100 females in total in the reading passages. The percentage for females is 45%, and it 

is 55% for males. Numerically, females are not equally represented with males. 

Male / Female Distribution

55%

45% Males

Females
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Nevertheless, the Figure 34 shows that there is a very marked increase in the total 

number of females. 

 

Roles f % 

Artistic and Literary 34 31,8 

Learners 19 17,8 

Sports 2 1,9 

Science and Technology 3 2,8 

Health 1 ,9 

Teaching and Research 2 1,9 

Household and Parental 3 2,8 

Business 5 4,7 

Administrative 3 2,8 

Skilled Trades 6 5,6 

Caring Personal Service 1 ,9 

Managers 3 2,8 

Protective Service 1 ,9 

Retired 1 ,9 

Elementary Service 1 ,9 

Child 18 16,8 

Religion 3 2,8 

Public Service 1 ,9 

Total 107 100,0 

 

Table 37. Distribution of Different Roles Attributed to Males 

 

Roles f % 

Artistic and Literary 23 30,3 

Learners 22 28,9 

Science and Technology 2 2,6 

Health 1 1,3 

Teaching and Research 4 5,3 

Household and Parental 3 3,9 

Business 2 2,6 

Administrative 1 1,3 

Caring Personal Service 2 2,6 

Elementary Service 2 2,6 

Child 12 15,8 

Media 1 1,3 

Public Service 1 1,3 

Total 76 100,0 

 

Table 38. Distribution of Different Roles Attributed to Females 
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Males and females are represented quite equally in the passages. Both men and women 

are mostly shown as successful musicians, painters, scientists, doctors, laboratory 

assistants, teachers, businessmen / businesswomen, etc. Furthermore, they both are 

associated with household and parental issues. For both sexes the most attributed 

professional category is artistic and literary with a percentage of 31.8% for males and 

30.3% for females. This is followed by learners and children/teenagers. 17.8% of the 

males and 28.9% females are learners. This is mostly because the book aims to help 

students identify with the characters in the book. 16.8% of the males and 15.8% of the 

females are children and teenagers. In the pictures and illustrations, females are mostly 

shown as caring housewives, scientists, fashionable teenagers, workers, waitresses, 

cashiers, doctors, teachers, actresses, and musicians etc. which all somehow represent 

the real life professional and social roles. As for males, they are mostly sportsmen, 

fathers, workers, architects, musicians, teachers etc. Moreover, it is nice to see that there 

are some role reversals in different passages. To put it another way, in a text (shown 

below) a Turkish woman named Sevim is a successful taxi driver, which is a traditional 

males‘ role in Turkey and most of the other countries: 

 

 

From New Bridge to Success, Akman, Yıldız, Ergin, Dağdeviren, Yetik, Samur & Özenç 

(Devlet Kitapları 2005) 
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And in another passage a young man named Phil gives daddy day care, that is, he is 

doing babysitting which has always been associated with females: 

 

From New Bridge to Success, Akman, Yıldız, Ergin, Dağdeviren, Yetik, Samur & Özenç 

(Devlet Kitapları 2005) 

 

As the results suggest, although there is numerical inequality between males and 

females it is nice to see that they are quite equal qualitatively.  

 

We may conclude that; even though it is nice to see that several people from various 

countries appear in the passages and accompanying pictures, the proportion of non-

native speakers of English is still not an actual representative of real figures. With 

regards to disability, it is sad to find that the disabled gets no place at all in the passages 

or pictures although there are sixty passages. As for gender; despite the numerical 

inequality, there is a qualitative equality between males and females in terms of gender 

roles. That is, the book does not tend to be male focused.  

 

 

4.1.2.10 Results of “Streetwise” 

 

4.1.2.10.1 Ethnicity: 

 

Table 39. Distribution of Different Nationalities 

 

Nationality f % 

American-USA 3 7,3 

Japanese 1 2,4 

French 4 9,8 

Greek 1 2,4 

Chinese 1 2,4 

Indian 2 4,9 
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English 19 46,3 

German 4 9,8 

Tunisian 1 2,4 

African (In General Terms) 1 2,4 

Egyptian 1 2,4 

Scandinavian (In General Terms) 1 2,4 

Iranian 1 2,4 

Ecuadorean 1 2,4 

Total 41 100,0 
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Figure 35. Distribution of Different Nationalities 

 

 

 

  

 

 

 

 

 

Figure 36. Proportion of Native and Non-Native Speakers of English 

    f % 

Native 22 53,7 

Non-native 19 46,3 

Total 41 100,0 

non-native

native

native
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The data in Figure 36 show that 53.7% of the people are native speakers of English. 

However, the percentage of non-native speakers of English is 46.3%. Here, the findings 

are almost the same as most of the previous books. As shown in Figure 35, and Table 

39, people of different countries appear and it is satisfying to see that there is a great 

variety of nationalities. European, African, Far-Eastern, Arabian, and Scandinavian 

countries are all included in the book. There are nearly 15 different nationalities in total. 

In the light of the above frequencies, it is indicated that English have the biggest 

proportion with a percentage of 46.3%. There is a remarkable increase in the proportion 

of the English when compared to the other books. This time it is followed not by 

Americans, but by the French and German with a percentage of 9.8%.   

 

4.1.2.10.2 Disability: 

Disability gets no place in the book.  

 

4.1.2.10.3 Gender: 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 37. Proportion of Females and Males 

 

The numerical distribution of males and females is presented in Figure 37. There are 71 

males and 29 females. it is apparent that the reading passages and the accompaniying 

pictures and illustrations are mostly male focused in number. The percentage for 

Male / Female Distribution

54%

46% Males

Females
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females is 46%, and it is 54% for males. Numerically, females are not equally 

represented with males. Nevertheless, the Figure 36 shows that there is a very marked 

increase in the total number of females when compared to most of the previous books.  

 

Roles f % 

Artistic and Literary 10 9,5 

Learners 13 12,4 

Sports 15 14,3 

Science and Technology 1 1,0 

Teaching and Research 5 4,8 

Household and Parental 11 10,5 

Business 1 1,0 

Skilled Trades 3 2,9 

Protective Service 6 5,7 

Finance 2 1,9 

Crime 3 2,9 

Retired 1 1,0 

Leisure and Travel 2 1,9 

Child 29 27,6 

Media 3 2,9 

Total 105 100,0 

 

Table 40. Distribution of Different Roles Attributed to Males 

 

Roles f % 

Artistic and Literary 11 14,7 

Learners 10 13,3 

Sports 1 1,3 

Health 1 1,3 

Teaching and Research 1 1,3 

Household and Parental 15 20,0 

Business 1 1,3 

Finance 1 1,3 

Crime 1 1,3 

Retired 3 4,0 

Elementary Service 1 1,3 

Leisure and Travel 4 5,3 

Child 22 29,3 

Media 1 1,3 

Public Service 2 2,7 

Total 75 100,0 

 

Table 41. Distribution of Different Roles Attributed to Females 
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As for gender role, a democratic tendency is easily realized. Males and females are 

represented quite equally in the reading passages and the pictures. Both men and women 

are mostly shown as teachers, news reporters, businessmen / businesswomen, 

sportsmen/sportswomen, financers, artists, literary people, etc. For both sexes the most 

attributed role category is children/teenagers with a percentage 27.6% for males and 

29.3% for females. The other most common categories for males are sports (14.3%), 

learners (12.4%), household-parental (10.5%), and artistic and literary (9.5%). As to the 

females the list is more or less the same: household-parental (20%). Artistic and literary 

(14.7%), and learners (13.3%). As the percentages show, males and females both are 

associated with household and parental issues. In the pictures and illustrations, females 

are mostly shown as teenagers, artists, successful models, happy brides, super fans, 

musicians, editors, reporters, dentists and mothers. As for males, they are mostly 

sportsmen, fathers, workers, musicians, teachers etc. What is more, it is nice to see that 

there are some role reversals in some passages just as the case in the ―New Bridge to 

Success‖. In a text on super fans a newly married couple is celebrating their marriage at 

a stadium, watching a football match, which is normally can not be acceptable for most 

women: 

 

 

From Streetwise, Nolasco (Oxford University Press 1992) 
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And in another passage on sports and drugs, a picture portrays both a woman and a man 

as successful body builders, doing a traditional sport which is mostly associated with 

males: 

 

 

From Streetwise, Nolasco (Oxford University Press 1992) 

 

As the results suggest, although there is numerical inequality between males and 

females it is nice to see that they are quite equal qualitatively.  

 

Finally; all the evidence suggest that, it is nice to see that several people from various 

countries appear in the passages and accompanying pictures, yet the proportion of non-

native speakers of English is still not an actual representative of real figures. With 

regards to disability, it is sad to find that the disabled gets no place at all in the passages 

or pictures although there are fifty passages. As for gender; despite the numerical 

inequality, there is a qualitative equality between males and females in terms of gender 

roles. That is, the book does not tend to be male focused.  
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4.2 Discussion of the Overall Results 

As stated before, the study aimed to analyze the reading passages and related pictures of 

ten ELT coursebooks in terms of ethnicity, gender and disability. In this study, we have 

discussed the importance of integrating social issues and values into coursebooks, thus 

implementing a socially responsible ELT teaching. In this part of the study, the overall 

data gathered through checklists and the results are discussed in relation to the problems 

and the research questions below: 

 

1. What does SRT mean as it pertains into ELT? 

2. How are some social aspects such as gender, disability, and ethnicity are 

represented in the reading passages and the accompanying pictures in ELT 

coursebooks? 

3. What kinds of evaluations and interpretations can be made in the light of the 

importance of social responsibility teaching, and the results of the study? 

 

A cut-off value of 5% is chosen to be more appropriate in the overall discussion of the 

variables as the results of the coursebooks showed that there is no great difference in the 

scores below the determined value. To put it another way, the frequencies and 

percentages of the variables below 5% are seemed to be quite similar. 

 

 

4.2.1 Ethnicity 

 

How different nationalities are represented and to what extent non-native speakers of 

English are included in the reading passages and the related pictures were one of the 

concerns of this study. As suggested in the previous chapters, Cunningsworth (1995) 

states that ethnicity is one of the main issues that should be given importance while 

evaluating coursebooks. It is important that people from different countries should 

appear in coursebooks and reading passages with a function and meaning rather than 

mere decoration. Then, in order to portray social reality as it really is, people of 

different countries, and ethnic origins must appear in the coursebooks. The distribution 

of different ethnicities can be seen in Table 41 below: 
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Table 42. Distribution of Different Nationalities in All Coursebooks 

Nationality f %( In All Books) %(Among These Three 

Nationalities) 

English 85 24,6 59 

American-

USA 
40 11,6 

27 

Turkish 21 6,1 14 

 

The data in Table 42 indicate that the coursebooks mostly represent English, American 

and Turkish people. The English gets the greatest proportion with a percentage of 24,6 

(about a fourth of all nationalities mentioned) among all the countries represented and 

with a percentage of 59 among just these three nationalities. The English is followed by 

The American (11,6 / 27%) and the Turkish (6,1 / 14). That mostly these three countries 

are represented in the coursebooks is due to the fact that such books, used in Turkey and 

all over the world, are usually the ones that are written by English, American and 

Turkish writers. They unfortunately tend to portray the people of their own countries 

more often. However, there should be a multicultural and national diversity in the 

coursebooks so that students will be able to learn about other countries, people and 

become more sensitive to ethnic and cultural differences all around the world.  

 

Table 43. Distribution of Different Nationalities by Coursebook 

  Book No   

Nationality 

1 2 3 4 5 6 7 8 9 10 

Tot

al 

American-

USA 
6 4 5 2 8 2 3 0 7 3 40 

English 8 6 8 6 14 8 4 2 10 19 85 

Turkish 0 0 1 1 0 0 0 5 14 0 21 

 

It is evident from table 43 that the American appears almost in all coursebooks. Only 

the eight coursebook named ―Spotlight on English‖ does not include any Americans. 

Unlike the Americans, the English, as the most frequently appearing nationality, can be 

seen in all books. The Turkish mostly appears in the books written by Turkish 
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coursebook writers. In all books, also people of other countries appear. Some of them 

are Italian, French, Greek, German, Australian, Indian, Japanese, Spanish, Chinese, 

Irish, Russian, Canadian, Danish, Brazilian, etc. Apart from English, American and 

Turkish, 67 nationalities are included in the books. However, in some cases they are 

simply represented in the visuals and do not have much of a role in the reading 

passages. Moreover, in others, most of the nationalities mentioned are altogether 

represented in a single passage on festivals, social matters, or global manners. That is, 

there is not a single passage on the culture and people of a specific country. In short, it 

is clear that the coursebooks lack cultural and national diversity in general.  

 

 

 

 

 

 

 

 

 

Figure 38. Proportion of Native and Non-Native Speakers of English 

 

As for the distribution of native and non-native speakers of English, Figure 38 clearly 

shows that the percentage of native speakers is 56,9 while the percentage for non-native 

speakers is 43, 1. Even though English is an international language and there are lots of 

countries where people learn and use it, the coursebooks do not represent most of these 

countries. As stated before, about 350 million people use English as their mother 

tongue. These people from America, Britain, Canada, New Zealand and Australia 

constitute about 6% of the world‘s population, but when we look at the statistics, we can 

see that the percentage is about 60%, which does not represent the real figures. We 

would like to have seen that the non-speakers of English appeared more frequently than 

the actual, native speakers.  

 

 

    f % 

Native 197 56,9 

Non-native 149 43,1 

Total 346 100,0 

native

non-native

native
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Table 44. Distribution of Native / Non-Native Speakers of English by Coursebook 

  

Book No  

1 2 3 4 5 6 7 8 9 10 

Tot

al 

Native 20 12 15 13 26 12 10 2 17 22 149 

Non-

native 
25 17 30 16 22 14 14 10 30 19 197 

Total 45 29 45 29 48 26 24 12 47 41 346 

 

The data in Table 44 demonstrate that except for the eighth coursebook, Spotlight on 

English, all of the books do not include the non-native speakers of English in a way to 

actually represent them in terms of real figures. In other words, only a few non-native 

speaking nationalities appear in the books. 

4.2.2 Gender 

How males and females are represented, whether both sexes are represented equally or 

they are stereotyped, and what professional and social positions are attributed to males 

and females were the questions relating another concern of this study: Gender. In this 

part of the study, the overall, and book by book results will be discussed.  

 

Table 45. Numerical Distribution of Sex by Coursebook 

 

Book No Male Female 

1 45 28 

2 55 41 

3 35 18 

4 71 29 

5 68 30 

6 49 14 

7 78 63 

8 66 52 

9 120 100 

10 129 108 

Total 716 483 

 

As the data in Table 45 suggests, the coursebooks are mostly male focused. The number 

of males is a great deal greater as compared to females. While there are 716 males in 
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total, the number of females is only 483. Therefore, the percentage of males is 60% 

while that of females is only 40% as shown in Figure 39 below. It is not difficult to 

notice that there are more males in all books. However; in the passages of the fourth 

book, Opportunities, and the sixth book, Hotline, the numerical gap between the 

representation of males and females is even greater. In short, unfortunately, it is evident 

that, numerically, females are not represented equally with males. 

 

 

 

 

 

 

 

 

 

 

Figure 39. Total Proportion of Females and Males 

 

Table 46. Distribution of Major Roles Attributed to Males 

 

Roles 
f %  (In All Books) 

%(Among These Five 

Roles) 

Artistic and 

Literary 
90 18,0 

 

34 

Child 72 14,4 28 

Learners 41 8,2 16 

Sports 29 5,8 11 

Leisure and 

Travel 
29 5,8 

11 

 

As shown in Table 46 and Figure 40, the major roles attributed to males are artistic & 

literary, child / teenagers, learners, sports and leisure and travel. Males are mostly 

depicted and portrayed as successful writers, musicians, actors, and poets. The other 

roles that are not mentioned here are household/parental, administrative, protective 

service, science/technology, health, business, teaching, management, military, etc. As 

the professions suggest, in terms of gender role, the books depict men in action roles, 

Male / Female Distribution

60%

40%
Males

Females
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and in control of the situation.  They are, in general, not associated with any child 

rearing, or housework.  

 

 

 

 

 

 

 

 

 

 

 

 

Figure 40. Distribution of Major Roles Attributed to Males 

 

Table 47. Distribution of Different Roles Attributed to Males by Coursebook 

 

 Book No Tot

al   1 2 3 4 5 6 7 8 9 10 

Roles Artistic and 

Literary 
7 1 0 15 9 8 3 3 34 10 90 

  Learners 1 1 0 1 2 0 1 3 19 13 41 

  Sports 2 3 0 1 2 1 2 1 2 15 29 

  Leisure and 

Travel 
1 2 0 3 2 7 2 10 0 2 29 

  Child 0 0 2 2 4 5 5 7 18 29 72 

 

As the data in table 47 suggest, the fourth and the ninth coursebooks (Opportunities, 

New Bridge to Success) portray males mostly as successful artistic and literary people. 

―Opportunities‖ is a coursebook which includes several passages on famous stories and 

novels. The other coursebook is the one that is prepared for teenagers and have reading 

texts about famous singers, pop groups, and actors. As ―Streetwise‖ was designed in the 

form of a language learning magazine for teenagers, it includes lots of stories, 

The Distribution of Major Roles Attributed to Males

34%

28%

16%

11%

11%

Art & Literature

Child/Teenagers

Learners

Sports

Leisure & Travel
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interviews, dialogues about young people, and learners in order to help students identify 

with those characters easily and thus encouraging them to learn easily and enjoyably.  

 

Table 48. Distribution of Major Roles Attributed to Females 

Roles 
f 

%(In All 

Books) 

%(Among These Five 

Roles) 

Child 57 20,4 28 

Learners 47 16,8 23 

Artistic and Literary 44 16,1 21 

Household and 

Parental 
41 14,6 

20 

Teaching and 

Research 
16 5,7 

8 

 

   

 

 

 

 

 

 

 

 

 

 

Figure 41. Distribution of Major Roles Attributed to Females 

 

The major roles attributed to females are presented in Table 48 and Figure 41. Females 

are mostly portrayed as children/teenagers, learners, artistic & literary people, 

housewives/mothers and teachers. They are usually beloved girlfriends, little children, 

unhappy girls, caring mothers (as shown below), students, writers, hardworking 

housewives and teachers. In general, they have nothing to do with the roles attributed to 

males. Therefore, the books seem to be male focused, depicting men in action roles, in 

control of the situation, and women in subordinate roles. Nevertheless, some passages 

project a positive image for women with which female students can identify. For 

The Distribution of Major Roles Attributed to 
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example, in some passages females are successful sportswomen, doctors, and 

businesswomen, but these are just a few.  

 

From Think Ahead to First Certificate, Naunton (Longman 1993) 
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As all the evidence suggests, females are not numerically and qualitatively represented 

equally when compared to males and there is an occasional negative stereotyping for 

women. In other words, females tended to be portrayed in stereotypical ways which are 

not a true representation of their real life roles. However, we know that so far there have 

been great improvements in the position of women. Today women are no longer 

segregated in the sense that they are expected to stay at home, care for the children, and 

keep house while men take care of business and run the country. Most women work 

today and they are not restricted to specific roles. Therefore, it is totally wrong to 

stereotype some jobs and social roles as more suitable for men or women. 

 

Table 49. Distribution of Major Roles Attributed to Females by Coursebook 

  Book No 

Total   1 2 3 4 5 6 7 8 9 10 

Roles Artistic 

and 

Literary 

0 0 0 3 0 5 2 1 23 11 45 

  Learners 2 1 1 2 4 1 1 3 22 10 47 

  Teaching 

and 

Research 

0 2 1 0 0 0 0 8 4 1 16 

  Household 

and 

Parental 

3 0 1 5 2 2 4 6 3 15 41 

  Child 0 0 2 5 6 4 3 3 12 22 57 

 

In the Table 49 above, it is clear that musicians, writers, and actresses mostly appear in 

―New Bridge to Success‖. Most of the children/teenagers appear in ―Streetwise‖ as the 

book was specially designed for teenagers and young adults. As for household and 

parental issues, nearly all of the books include housewives and mothers. Also, in all 

books we can see a female teacher. Half of the teachers appear in ―Spotlight on 

English‖. However, it is sad to note that all of these teachers appear in just a photo. 

There is nothing more than that.  
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4.2.3 Disability 

 

The last concern of this study is disability. Disability awareness is important for 

understanding disabled people‘s needs to prevent discriminations in society. As a result, 

in this part of the study, whether disability and the disabled get enough place in the 

passages and the related pictures will be discussed.  

 

 

 

 

 

 

 

 

 

 

 

 

Figure 42. Proportion of the Disabled Mentioned in All Coursebooks 

 

As suggested in Figure 42 above, disability gets little or no place at all in the 

coursebooks. Only 8 passages out of 240 deals with disability. 96,7% of the passages 

and the related pictures have nothing to do with disability.  

  

Table 50. Distribution of Disability Types 

Type of disability f % 

None 232 96,7 

Emotional Disturbance 1 ,4 

Mental Retardation 1 ,4 

Orthopedic Impairment 3 1,3 

Specific Learning Disability 1 ,4 

Visual Impairment/Blindness 2 ,8 

Total 240 100,0 

 

   f % 

Disability 8 3,3 

No-Disability 232 96,7 

Total 240 100,0 

No-Disability

Disability

disability
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Although there are 13 major types of disability as listed by IDEA and thousands of 

people suffering from these disabilities, the books only present five of them. These are 

emotional disturbance, mental retardation, orthopedic impairment, specific learning 

disability, and visual impairment/blindness. Among these types, ―orthopedic 

impairment‖ is the one that is most frequently addressed with a percentage of 1, 3.  

 

Table 51. Distribution of Disability Types by Coursebook 

  

Book No  

1 2 3 4 5 6 7 8 9 10 

To

tal 

Disability 2 1 2 0 1 0 1 0 1 0 8 

No-

Disability 
10 11 9 13 31 12 13 24 59 50 

23

2 

Total 
12 12 11 13 32 12 14 24 60 50 

24

0 

 

The distribution of different disability types are presented in Table 51. In the first book, 

The New Headway, disabled people are mentioned only in two passages out of twelve. 

In fact, there is no passage on a specific type of disability or the problems and success 

stories of the disabled. The second passage ―The Clown Doctor‖ and the third passage 

on famous artists simply give the names of the disabilities by referring to a very sick 

little girl and an artist in one or two sentences.  This is the case also in the second book, 

Enterprise 4. The fourth passage on disasters and accidents simply mentions about a 

young girl who experiences emotional disturbance due to the immense effects of the 

earthquake in Los Angeles. 

 

The only success story, a passage which is completely written on the disabled appears in 

the seventh book, Life Lines. Unlike the previous books which just mention the names 

of the impairments by people, this single passage is about the success story of a well-

known artist who has an orthopedic impairment. The passage named ―I‘m So Lucky‖, 

portrays how Gloria Estefan had a terrible accident which broke her back and how she 

became successful again, as shown below: 
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From Life Lines, Hutchinson (Oxford University Press 1997) 

4.3 Conclusion 

Socially responsible ELT teaching necessitates the integration of social issues / values, 

global concerns and peace education into instructional materials and especially the 

coursebooks in order to teach what is morally and ethically correct. By this way, 

students will be encouraged to form individually a sense of respect, tolerance and 

sensitivity to differences between nationalities, gender, physical handicap, social 

structures and so on. In a way we try to better prepare them to be citizens of global 

world (Cates, 2000).   

 

This chapter presented the results of the coursebooks and discussion in terms of how 

ethnicity, gender, and disability were represented and portrayed in the coursebooks. The 

results and the data analysis indicate that, the coursebooks analyzed generally lack 

sensitivity to global issues and values. The results demonstrated that disability gets little 

or no place in the coursebooks. Also, it was indicated that females are not both 

quantitively and qualitatively represented equally with males. With regards to ethnicity, 
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it is clear that mostly the native speakers of English appear in the coursebooks and there 

is not an equal representation of different nationalities.  
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CHAPTER V 

 

CONCLUSION 

 
 

 

5.0 Introduction 

 

As discussed thoroughly in the previous chapters, classroom experience can have a 

profound effect on learners' views of themselves, their place in the world and most 

importantly their role as global citizens. Young learners - especially teenage learners - 

are at the point in their life when they are developing their own ideas about the world 

around them, especially the world beyond their immediate surroundings.  

 

ELT coursebooks play an important role in shaping that experience as they are widely 

used all over the world and can easily transmit global values. They are easy to use and 

practical instructional materials which serve as the sources in achieving aims and 

objectives that have already been set in language teaching programs. In addition to this, 

their interesting, colorful and attractive layout and pages attract students‘ attention 

easily. Even though coursebooks are indispensable instructional materials in ELT, we 

should also be careful about the content of coursebooks as well as their layout, design, 

methods and organization. As referred before, in his comprehensive review of 

classroom tasks, Long (1989) vigorously attacks the language teaching profession‘s 

preoccupation with methods, claiming that it says nothing about ―what to teach‖ (Cited 

in Nunan, 1995). He stresses the need to evaluate the content of the coursebooks used. 

We need to ensure that the coursebook sets its materials, texts and pictures in social and 

cultural contexts that are comprehensible and recognizable to the learners. This will 

prepare our students to the outside world in which they face different kinds of global 

problems. By doing such a socially responsible teaching, coursebooks, I believe, will 

help to create sensitive, peaceful, and respectful citizens who work for the welfare of 

our globe. 
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5.1 Summary of the Study 

The aim of this present study was to analyze the reading passages and the 

accompanying pictures, illustrations of ten ELT coursebooks in terms of ethnicity, 

gender and disability under the light of the concept ―Social Responsibility Teaching‖. 

The coursebooks exploited were: 

 

1. The New Headway 

2. Enterprise 4 

3. Cutting Edge 

4. Opportunities 

5. Think Ahead to First Certificate 

6. Hotline 

7. Life Lines  

8. Spotlight on English 

9. New Bridge to Success, and 

10. Streetwise 

 

The purpose of the first chapter was to state the problem, the importance and scope of 

the study, and the background to the study. Also, limitations of the study and the 

definitions of some terms were given in this chapter. As there were numerous published 

coursebooks for English language teaching available on the market, it was quiet difficult 

to choose the most suitable samples for the study. To overcome this problem, the 

coursebooks used in Turkey and all around the world were chosen randomly. The 

second limitation of the study was that; although the researcher had made every effort to 

analyze the reading passages and the accompanying pictures in detail in terms of 

gender, disability and ethnicity, it was still possible that some details may not have been 

noticed. Therefore, some sample passages were cross-checked by another colleague, 

researcher to make sure that everything was correct. 

 

The second chapter started with the theoretical and practical basis of the concept ―social 

responsibility‖ and its importance in ELT, and continued with the social issues and 

values ―ethnicity, gender and disability‖ which are the main focus of the study. The 
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literature review on social responsibility indicated that teaching social responsibility in 

the language classroom seeks to pursue what is morally and ethically correct and fulfill 

what is deemed right for the welfare of a greater number of people. Also, it provides a 

venue for teachers and students to see the world in different perspectives and be able to 

examine and reflect upon how this diversity strengthens or disintegrates the social fiber 

that binds them with humanity.   

 

The third chapter dealt with the instruments, materials used; and data collection-analysis 

procedures. The Statistical Packages for Social Sciences (SPSS) Version 13.0 was used 

to compute the frequencies and percentages for each coursebook. The findings and 

results were represented in different types of figures, charts and tables to make them 

more comprehensible to the readers. For each coursebook, different kinds of 

nationalities were listed and the percentage of native and non-native speakers was 

calculated. After that, reading passages and accompanying pictures, illustrations were 

examined again to see whether the disabled got a place in the texts and the percentages 

were calculated for this issue. Also, types of different disabilities were listed when 

necessary. Finally, the texts and pictures were analyzed in terms of gender. In the first 

part, the numerical distribution of females and males was presented for each book. 

Then, using the ―Standard Occupational Categories‖ as the basis, males and females 

were categorized into different gender roles. When book by book evaluation for gender, 

disability, and ethnicity was completed; the total figures of all books were calculated 

and presented.  

 

The following chapter presented and discussed the results. The overall data analysis 

indicated that ELT coursebooks in general are not so sensitive to global issues and 

values, and that they do not carry out enough socially responsible teaching. 

5.1.1 Disability 

The results demonstrated that disability gets little or no place in the coursebooks. All the 

evidence suggests that: 

 

1. Only 8 passages out of 240 deals with disability.  
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2. 96, 7% of the passages and the related pictures have nothing to do with disability. 

3. The coursebooks only present five disability types out of 13. 

4. Most of the passages simply mention about the disabled. 

5. Only one success story appears in all of the coursebooks. 

5.1.2 Gender 

Also, it was indicated that females are not both quantitively and qualitatively 

represented equally with males: 

 

1. The coursebooks are mostly male focused. 

2. The number of males is a great deal greater than that of females. 

3. The coursebooks mostly depict men in action roles. 

4. Women are mostly depicted in subordinate roles. 

5. Females tend to be portrayed in stereotypical ways. 

5.1.3 Ethnicity 

With regards to ethnicity, it is clear that mostly the native speakers of English appear in 

the coursebooks and there is not an equal representation of different nationalities.  

 

1. Mostly the English, American and Turkish are represented in the coursebooks. 

2.  Americans appear almost in all coursebooks. 

3. The English can be seen in all coursebooks. 

4. The Turkish mostly appears in the books written by Turks. 

5. In general, coursebooks lack cultural and national diversity. 

6. Non-speakers of English appear less frequently than the actual native speakers. 

 

All in all, the overall results support and confirm the hypotheses that: 

 

1. ELT coursebooks do not represent a great variety of countries. 

2. Non-native speakers of English seldom appear in coursebooks when compared 

with the native speakers. 
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3. Females are not represented equally in number and in terms of the social roles 

attached. 

4. The disabled and their stories get very little place in the coursebooks. 

5. Educational /social justice requires more rights for the disabled (will be 

explained in the following part) 

 Suggestions 

The results of the study enabled the researcher to give some suggestions to coursebook 

writers, curriculum directors and language teachers. In order to carry out a successful 

curriculum used to teach English as foreign language different kinds of instructional 

materials and mainly coursebooks are needed. ELT coursebooks deserve the excellent 

reputation they enjoy throughout the world. Writers, illustrators, designers, and 

publishers take justified pride in the talent and effort they put into producing materials 

for effective and enjoyable learning. However, most of the ELT publishers have not 

taken the opportunity to ensure that there is a fair and balanced representation of social 

values and issues. There is an increased need for ELT managers to develop ethical 

standards based on the criteria of social responsibility, rather than focus their everyday 

decision-making mainly on efficiency and profit-making. Cates (2000) states that 

infusing global education into second language teaching does not mean every lesson, 

every reading passage, every group discussion should be about some global concern. 

What is being advocated is that global education be a regular and consistent part of the 

curriculum, not just something that is thrown in once or twice a year. In other words, 

teaching needs to engage learners both affectively and cognitively, and effective 

teaching materials are the ones that provide both socio-cultural and linguistic input. To 

achieve this, there is a need for flexibility and openness to change. Using authentic 

materials can be a solution for this. An outcome of our understanding that language is a 

social practice has been an increased call for the use of ―authentic materials‖, rather 

than the more contrived and artificial language often found in traditional coursebooks 

(Grant, 1987). The more realistic the language, the more easily it can cater to the range 

of proficiency levels found in many classes.   
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Also; curriculum directors, program developers at ELT departments of universities, 

schools have to make sure that materials used should teach social responsibility by 

including issues of global problems and values. In ―Instructional Technologies and 

Material Development‖ course some new instructional materials can be developed for 

the disabled, or the students can be assigned several projects so that they will create 

such materials or technologies. Moreover, during the ―Materials Evaluation and 

Adaptation‖ courses, students should be made to evaluate coursebooks on ethnicity, 

disability, and gender, or made to adapt the texts, pictures so that our students will be 

aware of their social responsibilities, thus becoming more responsive and sensitive. 

Below, some suggestions will be given for each focus of this study: 

5.2.1 Gender 

As we all know, gender is a controversial subject in our everyday life. There are always 

debates, discussions and conflicts on sexism, gender stratification, and gender roles. 

Hence, coursebook writers need to be careful about the representation of gender issues 

in their coursebooks. It is true that unintentional sexism can be just as offensive as 

subconscious racism, and Sunderland (1994) claims that it is not a simple matter to 

produce sexism-free coursebooks. However, the purpose of the characters should not be 

to purvey some socially hygienic view of gender relations. The author has a duty only to 

avoid obvious and deliberate insult or offence to the sensibilities of the students. Seeing 

people in traditional roles everyday strengthens our belief that gender stereotypes are 

valid. As more women will be shown to assume previously male roles and vice versa, 

these stereotypes will inevitably tend to weaken. The principal task of an English 

coursebook is not to help teach foreign students English, but to change their views of 

the world in general and of gender relationships in particular. Women should never be 

depicted as inferior to men in their abilities. Gender bias may discourage female 

students if they see it as an activity in which she is considered less likely than males to 

succeed, or as an activity associated primarily with males, in which her role is primarily 

that of spectator. It is also suggested that certainly should not be the role of textbook 

writers to deliver to some of their students the message that they are less likely to 

succeed than other members of the class, should expect to play a subordinate role. 

Writers should ensure that female learners are able to identify in a positive way with the 
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characters, fictional and real, that they encounter while learning English. It is important 

not to present female characters in a demeaning way. (Florent, Fuller, Pugsley, Walter, 

& Young, 1994). In order to avoid stereotypes we can ask a few questions such as: 

 

1. Are people sown as belonging to a range of physical types? 

2. Are both men and women shown dressed in a variety of ways? 

3. Are women described by their physical attributes where men are described by 

professional status or mental attributes? 

4. Are both women and men shown instructing, being strong, responding 

emotionally, being powerful, starting dialogues? 

5. Are both of them shown in managerial positions or as artisans, caring for 

children, completing household tasks? 

5.2.2 Ethnicity 

Another controversial subject is ethnicity. Everyday we read or watch news about ethnic 

and national conflicts, disagreements, and even wars all around the world. As discussed 

before, Cunningsworth (1995) states that ethnicity is one of the main issues that should 

also be given importance while writing coursebooks. It is crucial that people of different 

ethnic origins should appear in the books and reading passages and they should not be 

simply represented in the visuals. This way, students will be able to learn about other 

countries and cultures. And the more nations get to know each other the more they will 

become tolerant to each other, thus becoming sensitive to cultural differences, global 

problems and international values.  

5.2.3 Disability 

The last concern of this study was disability. Disability is another important social 

aspect that needs to be included in coursebooks. As Putnam (2003) states, disabled 

people stated social support as a positive factor and something that improved their 

levels of health and wellness and social support being an important resource in coping 

with stress and emotional difficulties. However, first, global disability awareness is 

crucial in order to give social support that the disabled need. People and students should 
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be informed about the difficulties they face everyday, or successes they achieve. By 

including several issues on the disabled, their problems and success stories through 

reading passages and visuals, ELT coursebooks, will help to arouse this global disability 

awareness, thus making students to be sensitive to the disabled in every day life. They 

will unconsciously become aware of their problems and will try to treat them with care.  

Besides global disability awareness via coursebooks, we should never forget that social 

/ educational justice requires and necessitates more rights for the disabled.  

 

Social justice means ―being entitled to the same rights and services as all other 

citizens‖. In terms of the disabled, social / educational justice does not only mean 

physical access to buildings or means of transport. It also means access and acceptance 

for the disabled to share and participate in all aspects of a society, including in the labor 

force, education and decision-making. ―Declaration on the Rights of Disabled Persons‖ 

proclaimed by General Assembly (1975) aimed at promoting higher standards of living, 

social progress by reaffirming its faith in human rights and in the principles of social / 

educational justice. The declaration also states that the disabled have the right to 

medical, psychological and functional treatment, to medical and social rehabilitation, 

education, vocational training and rehabilitation. Moreover, the United Nations (2003) 

has recently sought to advance the status of disabled persons and to improve their lives. 

Persons with disabilities are entitled to exercise their civil, political, social and cultural 

rights on an equal basis with non-disabled persons. Finally, McDermot (1992) states 

that 

 

The disabled suffer from underserved disadvantages that prevent making 

adequate use of basic social resources, including those provided by the 

teacher.  Justice requires mitigating these disadvantages so that the disabled 

have an equal opportunity to use basic resources in the classroom. The 

primary educational objective should be to develop the specific capacities of 

the disabled by creating a social environment to which they can 

contribute. This may involve mobilizing resources to compensate the 

disabled for their disadvantages.  However, the ultimate goal is rich, 

meaningful social integration.  As important as it may be to remove social 

obstacles so as to enable the disabled to participate in social groups as 

equals. 
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We should not forget that although some foreign language coursebooks already contain 

lessons or parts of lessons related to global education and social responsibility, these 

may not be well-suited to our students‘ immediate needs and interests, or may not 

represent some issues or values well. Therefore, we have to be careful during the 

evaluation process of coursebooks. We need to know that no coursebook will be 

absolutely ideal for our learners, but the aim is to find the best possible fit. It is of 

crucial importance that careful selection is made. In order to achieve this, we have to 

make successful use of evaluation process. Therefore, it is necessary to look at 

coursebooks in some detail in order to unearth what some of their unstated values are 

besides the layout and linguistic content as the value system can influence the 

perceptions and attitudes of learners. 

 

Avenues for further research may include investigation of learner‘s and teachers‘ views 

on expectations of global and social issues/values in ELT materials. According to 

Mannheim (1994), this is certainly a rich and rewarding area for further research into, 

among other things, the implications for effective language teaching. Also, future 

research should focus on ethnicity, gender, and disability from a discourse perspective: 

 

‗Discourse‘ means actual instances of communication in the medium of language 

(Johnstone, 2002). van Dijk (1988) points out that discourse, in a wider sense, is a 

complex unit of language form, meaning, and action that might best be captured under 

the notion of a communicative event or communicative act. Language in discourse is 

primarily a social interactional phenomenon, so discourse analysts study the language of 

utterances in relation to its function in social interaction. The material with which 

discourse analysts work consists of actual instances of spoken or written discourse, 

which are often referred to as ‗text‘ (Johnstone, 2002). Text is also defined as the verbal 

record of a communicative event (Brown and Yule, 1983). Text is the linguistic content 

of utterances: the stable semantic meanings of words, expressions, and sentences. 

Therefore, further studies can focus on the representation of the disabled, males-

females, and cultures, nationalities in terms of meanings, adjectives, social encounters, 

and expressions attached both in spoken interaction and written texts. 

                                                                                                                                                                                                                                                                                                                                                                                                                                                                                      



        143   

REFERENCES 
 

Acker, J. (2002). Women and social stratification. In S. Jackson, & S. Scott (Eds.), 

Gender: A sociological reader. London: Routledge 

Açıkgöz, F. (2006). Teaching English as a foreign language to the visually impaired 

young learners in Turkey: A Master‘s Thesis. Ankara: Hacettepe University 

Akman, A., Yıldız, B., Ergin, B., Dağdeviren, D., Yetik, S. D., Samur, S. Ö., diğerleri.  

(2005). New bridge to success 3. İstanbul: Devlet Kitapları. 

Allwood, J. (2007). Policy statement. Journal of  Intercultural Communication. 

Retrieved April 16, 2008, from: http://www.immi.se/intercultural 

Amraoui, A. E. (2006). Arab women still discriminated against. Retrieved March 21, 

2006,from: ttp://english.aljazeera.net/English/Archive/Archive?ArchiveID=21530. 

Anderson, G. G. (1996). Global issues in the university ESL classroom. The Language 

Teacher Online. 

Arıkan, A. (1995). Age, gender and social class in ELT coursebooks: A critical study. 

Hacettepe University Journal of Education. 28, 29-39. 

Arıkan, A. (2004). Professional development programs and English language 

instructors: A critical-postmodern study. Hacettepe University Journal of 

Education. 27, 40-49. 

Arslan, Ş. A. (2000). Ders kitaplarında cinsiyetçilik. Ankara: T.C Başbakanlık Kadının 

Statüsü ve Sorunları Genel Müdürlüğü Yayınları. 

Başbakanlık Özürlüler İdaresi Başkanlığı. (2002). Türkiye özürlüler araştırması. 

Ankara. 

Beare, K. (2008). National stereotypes. Retrieved from: 

http://esl.about.com/od/childrenslessonplans/a/stereotypes.htm 

Benner, P. (1985). Quality of life: A phenomenological perspective on explanation, 

prediction, and understanding in nursing science. Advances in Nursing Science, 

8(1), 1-14.  

Bernd, H. (1997). Cognitive foundations of grammar. Oxford: Oxford University Press.  

http://esl.about.com/od/childrenslessonplans/a/stereotypes.htm


        144   

Borg, S. (2006). The distinctive characteristics of FL teachers. Language Teaching 

Research. pp. 3–31 

Boyatzis, R. E. (1998). Transforming qualitative information: Thematic analysis and 

code.  London: Sage. 

Brinton, D. M., Snow, M. A., & Wesche, M. B. (1989). Content-based seond laguage 

instruction. New York: Newbury House. 

Brown, H. D. (1990, March). On track to century 21. Plenary talk at the 24th annual 

convention of TESOL (Teachers of English to Speakers of Other Languages), San 

Francisco, USA.  

Brown, H. D. (1994). Principles of language learning and teaching. NJ: Prentice Hall. 

Brown, G., & Yule, G. (1983). Discourse analysis. N.Y: Cambridge Univ. Press. 

Browne, K. (1998). An introduction to sociology. Cambridge: Polity Press. 

Büyükkantarcıoğlu, N. (2005). Social and critical construction of reality in 

educationally different individuals: A Discourse-Based analysis. Retrieved 

November 22, 2005, from: http://www.sdergi.hacettepe.edu.tr/nalanbuyuk.html. 

Byram, M. (1997). Teaching and assessing intercultural communicative competence. 

Clevedon: Multilingual Matters.  

Calhoun, C., Light, D., & Keller S. (1997). Sociology. NY: The McGraw-Hill 

Companies, Inc. 

Cates, K. (2000). Entry for 'global education', In Byram, M. (Ed.), Routledge 

Encyclopedia of Language Teaching and Learning. London: Routledge, 241-243.  

Charles, J. G. (1997). Teaching social responsibility. IEEE Technology and Society 

Magazine, 15-21. 

Chouliaraki, L. (1994). Case study 2: The case of task way English: Alternative gender 

constructions in EFL textbooks interview with Bessie Dendrinos. In J. Sunderland 

(Ed.), Exploring gender: Questions and implications for English language 

education. UK: Prentice Hall. 

http://www.sdergi.hacettepe.edu.tr/nalanbuyuk.htm


        145   

Citi Foundation. (2007). Financial education to 4800 youth from Citibank and TEGV. 

Retrieved July 11, 2007, from: htpp ://www. 

Citibank.com.tr/homepage/othr/press/eng/11072007. 

Colman, A. M. (2001). A dictionary of psychology. Oxford: Oxford University Press. 

Constas, M. A. (1992). Qualitative analysis as a public event: The documentation of 

category development procedures. American Educational Research Journal, 

29(2), 253-266.  

Crawford, J. (2002). The role of the materials in the language classroom: Finding the 

balance. In J. C. Richards & W. A. Renandya (Eds.), Methodology in language 

teaching:  An anthology of current practice. Cambridge: Cambridge University 

Press. 

Cunningham, S., & Moor, P. (1999). Cutting edge: Intermediate student’s book. 

England: Pearson Education. 

Cunningsworth, A. (1984). Evaluating and selecting EFL teaching materials. Oxford: 

Heinemann. 

Cunningsworth, A. (1995). Choosing your coursebook. Oxford: Heinemann. 

Dede, M., & Emre, M. (2003). Spotlight on English. Ankara: Özgün Publications. 

Demirezen, M. (2007). Identity problems of non-native teachers of English in teacher 

education. Retrieved August 08, 2007, from:  iteslj.org/Articles/Demirezen-

NonNativeTeachers.html. 

Dyer, B., & Bushell, B. (1996). World issues or a global perspective? The Language 

Teacher Online. 

Edwards, R. & Usher, R. (1994). Postmodernism and education. London: Routledge. 

Esen, Y., & Bağlı, M. T. (2002). İlköğretim ders kitaplarındaki kadın ve erkek 

resimlerine ilişkin bir inceleme. Ankara Üniversitesi Eğitim Bilimleri Dergisi, 35 

(1-2). 

Evans, V., & Dooley, J. (1997). Enterprise 4. Express Publishing. 

Filak, A. (2002). Men and women between cultures: Gender stereotypes in EFL 

coursebooks in Poland (1947-2001). Neolit On-Line 1(3). 



        146   

Finney, D. (2002). The ELT curriculum: A flexible model for a changing world. In J. C. 

Richards & W. A. Renandya (Eds.), Methodology in language teaching:  An 

anthology of current practice. Cambridge: Cambridge University Pres. 

Florent, J., Fuller, K., Pugsley, J., Walter, C., & Young A. (1994). Case study 1: On 

balanca: Guidelines for the representation of women and men in ELT materials. In 

J. Sunderland (Ed.), Exploring gender: Questions and implications for English 

language education. UK: Prentice Hall. 

Forbes, S. H. (2003). Socially responsible education. Retrieved from: 

http://www.holistic-education.net/articles/soc-resp.pdf 

Freire, P. (1994). Pedagogy of hope: Reliving pedagogy of the oppressed. New York: 

Continuum. 

Freire, P. (1998). Teachers as cultural workers. Colorado: Westview Press. 

Gelles, R. J., & Levine, A. (1995). Sociology: An introduction. NY: The McGraw-Hill 

Companies, Inc. 

General Assembly. (1975). Declaration on the rights of disabled persons. Retrieved 

December 9 from http://www.unhchr.ch/html/menu3/b/72.htm 

Ghaith, G., & Shaaban, K. (1994). Peace education in the ESL classroom. TESL 

Reporter, Vol 27/2 . 

Ghosn, I. K. (2003). Socially responsible language teaching using literature. The 

Language Teacher. 

Giroux, H. (1985). Teachers as transformative intellectuals. Social Education, 49(5), 

376–379. 

Govier, E. (1998). Brainsex and occupation. In J. Radford (Ed.), Gender and choice in 

education and occupation. London: Routledge. 

Gökalp, N. (1994). Female revolt in American drama: 1960-1980. The Journal of 

American Culture and Literature, 97-107. 

Graci, J. P. (1989). Are foreign language textbooks sexist?: An exploration of modes of 

evaluation. Foreign Language Annals, 22(5), 77-86. 

Grant, N. (1987). Making the most of your coursebook. London: Longman. 

http://www.holistic-education.net/articles/soc-resp.pdf
http://www.unhchr.ch/html/menu3/b/72.htm


        147   

Gude, K., & Duckworth, M. (1998). Proficiency masterclass. Oxford: Oxford 

University Press. 

Haines, D. (1994). Comment: An international EFL publisher‘s perspective. In J. 

Sunderland (Ed.), Exploring gender: Questions and implications for English 

language education. UK: Prentice Hall. 

Harmer, J. (1991). The practice of English language teaching. London: Longman 

Harmer, J. (2001). The practice of English language teaching. England: Pearson 

Education Ltd.  

Harris, M., Mower, D., & Sikorzynska, A. (2000). Opportunities: Intermediate 

student’s book. England: Pearson Education. 

Hartmann, H. (2002). Capitalism, patriarchy, and job segregation by sex. In S. Jackson, 

& S. Scott (Eds.), Gender: A sociological reader. London: Routledge 

Haslam, S. A. (1997). The social psychology of stereotyping and group life. UK: 

Blackwell. 

Helvacıoğlu, F. (1996). Ders kitaplarında cinsiyetçilik 1928-1995. Kaynak Yayınları. 

Hennesy, M. (1994). Propagating half a species: Gender in learners‘ dictionaries. In J. 

Sunderland (Ed.), Exploring gender: Questions and implications for English 

language education. UK: Prentice Hall. 

Hinkelman, D. W. (1993). Overseas tours to research social issues: Language learning 

through experiential education. The Language Teacher, 17 (5): 5-10. 

Holly, D. (1990). The unspoken curriculum, or how language teaching carries cultural 

and ideological messages. In B. Harrison (Ed.), Culture and the language 

classroom. Hong Kong: Modern English Publications and the British Council.  

Hutchinson, T. (1997). Life lines: Intermediate student’s book. Oxford: Oxford 

University Press. 

Hutchinson, T. (1993). Hotline: Intermediate student’s book. Oxford: Oxford University 

Press. 

Hutchinson, T., & Torres, E. (1994). The coursebook as the agent of change. ELT 

Journal, 48, 315-28. 



        148   

Hymes, D. (1964). Directions in (ethno-) linguistic theory. American Anthropologist: 6-

56.  

IDEA, (2008) International Disability Equality Agency. 

http://www.disabilityequality.org/ ınternational disability equality agency 

World Health Organization. (2001). International classification of functioning, 

disability, and health. Geneva. 

Jackson, S. & Scott, S. (2002). Gender: A sociological reader. London: Routledge 

Jonston, B. (1998). The ESL teacher as moral agent. Research in the Teaching of 

English, 32/2: 161-181. 

Johnstone, B. (2002). Discourse analysis. MA: Blackwell Publishing. 

Katzner, K. (1986). The languages of the world. London: Routledge. 

Kerbo, H. R. (1989). Sociology: Social structure and social conflict. USA: Macmillan. 

Kılıçkaya, F. (2004). Guidelines to evaluate cultural Content in textbooks. Retrieved 

December 12, 2004, from: http://iteslj.org/Techniques/Kilickaya-CulturalContent/ 

Klages, M. (2007). Literary theory: A guide for the perplexed. UK: Continuum Press. 

Körpez, E. (1997). Revenge: The confinement of the female self: The Journal of 

American Culture and Literature, 1997 Issue, 100-106. 

Kramsch, C. J. (1987). Foreign language textbooks‘ construction of foreign reality. 

Canadian Modern Languages Reviews, 44(1), 95-119. 

Larsen-Freeman, D. (1986). Techniques and principles in language teaching. Oxford: 

Oxford University Press.  

Leininger, M. M. (1985). Ethnography and ethnonursing: Models and modes of 

qualitative data analysis. In M. M. Leininger (Ed.), Qualitative research methods 

in nursing (pp. 33-72). Orlando, FL: Grune & Stratton.  

Maley, A. (1992). Global issues in ELT. Practical English Teaching, 13 (2), 73 

Mannheim, C. (1994). Perspectives on sexism in EFL materials. In J. Sunderland (Ed.), 

Exploring gender: Questions and implications for English language education. 

UK: Prentice Hall. 

http://iteslj.org/Techniques/Kilickaya-CulturalContent/


        149   

McDermot, J. (1992). Disabilities and educational opportunity: A Deweyan approach. 

Retrievedfrom: http://www.philosophy.uncc.edu/mleldrid/SAAP/MSU/DP10.html 

McInerney, P. (2004). Mapping the literature: Social justice and education. Retrieved 

August 20, 2004, from: 

//ehlt.flinders.edu.au/education/sjrc/docs/Mapping_the_literature1.doc 

Michaelis, J. U., & Garcia, J. (1996). Social studies for children. A guide to basic 

instruction. UK: Prentice Hall. 

Mitter, S. (2002). Women working worldwide. In S. Jackson, & S. Scott (Eds.), 

Gender: A sociological reader. London: Routledge 

Naunton, J. (1993). Think ahead to first certificate: Intermediate student’s book. Essex: 

Longman. 

Nieto, S. (2000). Placing equity front and centre: Some thoughts on transforming 

teacher education for a new century. Journal of Teacher Education, 51(3), 180-

187. 

Nolasco, R. (1992). Streetwise: Intermediate student’s book. Oxford: Oxford University 

Press. 

Nunan, D. (1991). Language Teaching Methodology. Hertfordshire: Prentic Hall 

International. 

Nunan, D. (1995). Language teaching methodology. NY: Prentice Hall. 

Olsen, M. E. (1991). Societal dynamics: Exploring macrosociology. NJ: Englewood 

Cliffs. 

O‘Neill, R. (1982). Why use textbooks?. ELT Journal 36(2). 

Özdağ, U. (1996). Dickinson: The romantic rebel of feminine awareness. The Journal of 

American Culture and Literature, 1995-96 Issue, 105-111. 

Paulston, C. B. & Tucker, G. R. (2003). Sociolinguistics the essential readings. 

Australia: Blackwell. 

Pe, R. Y. (2004). A confluent approach to teaching social responsibility in the language 

class. Retrieved from: http://www. Amityfoundation.org/cms/user/1/docs/p89 a 

confluent approach.pdf. 

http://www/


        150   

      Putnam, M (2003). People with disability discuss barriers and facilitators to well being. 

Journal of Rehabilitation. 69:1, 37-45 

Radford, J. (1998). Gender and choice in education and occupation. London: Routledge 

Reardon, B. (1997) Human rights as education for peace. In G. J. Andrepoulos & R. P  

Claude (Eds.), Human rights education for the twenty-first century. 

Philadelphia: University of Pennsylvania Press.  

Richards, J. C & Lockhart, C (1996). Reflective teaching in second language classroom. 

Cambridge: Cambridge University Press. 

Richards, J. C., & Renandya, W. A. (2002). Methodology in language teaching:  An 

anthology of current practice. Cambridge: Cambridge University Press. 

Risager, K. (1990). Cultural references in European textbooks. In Buttjes, D., & Byram, 

M. (Eds.), Mediating languages and cultures. 

Rivers, W. M & Temperley, M. S. (1978). A Practical guide to the teaching of English 

as a second or foreign language. NY: Oxford University Press. 

Rogers, C. (1983). Freedom to learn. NY: Macmillan. 

Rogers, C.R. (1969). Freedom to learn. Colombus: Charles E. Merrill Publishing Co. 

Sarıçoban, A. (2006). Instructional technologies and material design in FLT. Ankara: 

Anı Yayıncılık. 

Sargent, T. (1993). Conflict resolution in the communicative classroom. The Language 

Teacher, 17 (5): 25-26. 

Schaefer, R. T., & Lamm, R. P. (1997). Sociology: A brief introduction. NY: The 

McGraw-Hill Companies, Inc. 

Scott, N., & Creighton, P. (1998). Gender issues in employment selection. In J. Radford 

(Ed.), Gender and choice in education and occupation. London: Routledge. 

Singh, M. (1998). Gender issues in children‘s literature. ERIC No: ED424591. 

Soars, L., & Soars, J. (2003). The new headway: Intermediate student’s book. Oxford: 

Oxford University Press 



        151   

Straitmatter, J. (1994). Towards gender equity in the classroom: Everyday teachers’ 

beliefs and practices. NY: State University of NY Press 

Sunderland, J. (1994). Exploring gender: Questions and implications for English 

language education. UK: Prentice Hall. 

Stoller, F. (2002). Content-Based instruction. Annual meeting of Teachers of English to 

speakers of Other Languages, Salt Lake City. 

Tajfel, H., & Turner, J. C. (1979). An integrative theory of intergroup conflict. In W. G. 

Austin & S. Worchel (Eds.), The social psychology of intergroup relations. 

Monterey: Brooks-Cole.  

Taylor, S. J., & Bogdan, R. (1984). Introduction to qualitative research methods: The 

search for meanings. New York: John Wiley & Sons.  

The Disability Partnership. (2003). The experience of disability. London. 

The New York Times. (2008). Newspaper in education program. Retrieved from: 

http://www.nytimes.com/learning/teachers/NIE/index.html 

The UN. (2003). United Nations commitment to advancement of the status of persons 

with disabilities. UN: Department of Economic and Social Affairs Division for 

Social Policy and Development. 

Tomlinson, B. (2003). Developing materials for language teaching. UK: Continuum. 

Tuan, Y. (1974). Topophilia: A study of environmental perception, attitudes, and 

values. Englewood Cliffs, N.J.: Prentice Hall. 

Tye, K. A., & Kniep, W. M. (1991). Global education around the world. Educational 

Leadership, 48: 47- 49.  

UNCTAD (2001). Social responsibility. Unctad Series. NY, Geneva. 

Ur, P. (1996). A course in language teaching. Cambridge: Cambridge University Press. 

U.S. Department of Labor (2000). Standard occupational classification (SOC). Manual 

(2000 ed.). Washington, D.C. 

van Dijk, T. A. (1988). News analysis: Case study of international and national news in 

the press. N.J: Lawrence Erlbaum Association, Inc. 

http://www.nytimes.com/learning/teachers/NIE/index.html


        152   

Viney, P. (2000). A coursebook writer / coursebook-writer responds. Retrieved 

February, 2000,  from: 

http://www.viney.uk.com/self_update_articles/Acoursebookwriterresponds.html 

Volvo Group & Volvo Car Corp. (2008). Volvo adventure in partnership with the 

United Nations environment program. Retrieved from:  

http://www.volvoadventure.org/home.aspx 

Wilson, H. T. (1989). Sex and gender. Netherlands: E. J. Brill. 

Yakovchuk, N. (2004). Global issues and global values in foreign language education. 

Retrieved August 8, 2004, from: http://www.elted.net/issues/volume-8/yako-

volume8.pdf 

Yoshimura, M. (1993). Teaching global issues to children. The Language Teacher, 17 

(5): 11-15.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.viney.uk.com/self_update_articles/Acoursebookwriterresponds.html
http://www.elted.net/issues/volume-8/yako-volume8.pdf
http://www.elted.net/issues/volume-8/yako-volume8.pdf


        153   

APPENDIX 1 
 

Standard Occupational Classification 2000 (SOC2000) 

Summary of Structure 

Major Sub-Major Minor Unit Group Title 

  

1    MANAGERS AND SENIOR OFFICIALS  

      11   CORPORATE MANAGERS  

            111  Corporate Managers And Senior Officials  

                  1111 Senior officials in national government 

                  1112 Directors and chief executives of major organisations 

                  1113 Senior officials in local government 

                  1114 Senior officials of special interest organisations  

            112  Production Managers  

                  1121 Production, works and maintenance managers 

                  1122 Managers in construction 

                  1123 Managers in mining and energy  

            113  Functional Managers  

                  1131 Financial managers and chartered secretaries 

                  1132 Marketing and sales managers 

                  1133 Purchasing managers 

                  1134 Advertising and public relations managers 

                  1135 Personnel, training and industrial relations managers 

                  1136 Information and communication technology managers  

                  1137 Research and development managers  
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            114  Quality And Customer Care Managers  

                  1141 Quality assurance managers 

                  1142 Customer care managers  

            115  Financial Institution And Office Managers  

                  1151 Financial institution managers 

                  1152 Office managers  

            116  Managers In Distribution, Storage And Retailing  

                  1161 Transport and distribution managers 

                  1162 Storage and warehouse managers 

1163. Retail and wholesale managers  

  

Major Sub-Major Minor Unit Group Title 

Group Group Group Group 

  

            117  Protective Service Officers  

                  1171 Officers in armed forces 

                  1172 Police officers (inspectors and above)  

                  1173 Senior officers in fire, ambulance, prison and related services 

                  1174 Security managers  

            118  Health And Social Services Managers  

                  1181 Hospital and health service managers 

                  1182 Pharmacy managers 

                  1183 Healthcare practice managers 

                  1184 Social services managers 
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                  1185 Residential and day care managers  

      12   MANAGERS AND PROPRIETORS IN AGRICULTURE AND SERVICES  

            121  Managers In Farming, Horticulture, Forestry And Fishing  

                  1211 Farm managers 

                  1212 Natural environment and conservation managers 

                  1219 Managers in animal husbandry, forestry and fishing n.e.c.  

            122  Managers And Proprietors In Hospitality And Leisure Services  

                  1221 Hotel and accommodation managers 

                  1222 Conference and exhibition managers 

                  1223 Restaurant and catering managers 

                  1224 Publicans and managers of licensed premises 

                  1225 Leisure and sports managers 

                  1226 Travel agency managers  

            123  Managers And Proprietors In Other Service Industries  

                  1231 Property, housing and land managers  

                  1232 Garage managers and proprietors 

                  1233 Hairdressing and beauty salon managers and proprietors 

                  1234 Shopkeepers and wholesale/retail dealers 

                  1235 Recycling and refuse disposal managers 

                  1239 Managers and proprietors in other services n.e.c. 

  

Major Sub-Major Minor Unit Group Title 

Group Group Group Group 
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2    PROFESSIONAL OCCUPATIONS  

      21   SCIENCE AND TECHNOLOGY PROFESSIONALS  

            211  Science Professionals  

                  2111 Chemists 

                  2112 Biological scientists and biochemists 

                  2113 Physicists, geologists and meteorologists  

            212  Engineering Professionals  

                  2121 Civil engineers 

                  2122 Mechanical engineers 

                  2123 Electrical engineers 

                  2124 Electronics engineers 

                  2125 Chemical engineers 

                  2126 Design and development engineers 

                  2127 Production and process engineers 

                  2128 Planning and quality control engineers 

                  2129 Engineering professionals n.e.c.  

            213  Information And Communication Technology Professionals  

                  2131 IT strategy and planning professionals 

                  2132 Software professionals  

      22   HEALTH PROFESSIONALS  

            221  Health Professionals  

                  2211 Medical practitioners 

                  2212 Psychologists 

                  2213 Pharmacists/pharmacologists  
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                  2214 Ophthalmic opticians 

                  2215 Dental practitioners 

                  2216 Veterinarians   

      23   TEACHING AND RESEARCH PROFESSIONALS  

            231  Teaching Professionals  

                  2311 Higher education teaching professionals 

                  2312 Further education teaching professionals 

                  2313 Education officers, school inspectors 

                  2314 Secondary education teaching professionals 

                  2315 Primary and nursery education teaching professionals  

                  2316 Special needs education teaching professionals 

                  2317 Registrars and senior administrators of educational establishments 

                  2319 Teaching professionals n.e.c. 

  

Major Sub-Major Minor Unit Group Title 

Group Group Group Group 

  

            232  Research Professionals  

                  2321 Scientific researchers 

                  2322 Social science researchers 

                  2329 Researchers n.e.c.  

      24   BUSINESS AND PUBLIC SERVICE PROFESSIONALS  

            241  Legal Professionals   

                  2411 Solicitors and lawyers, judges and coroners 
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                  2419 Legal professionals n.e.c.  

            242  Business And Statistical Professionals  

                  2421 Chartered and certified accountants 

                  2422 Management accountants 

                  2423 Management consultants, actuaries, economists and statisticians  

            243  Architects, Town Planners, Surveyors  

                  2431 Architects 

                  2432 Town planners 

                  2433 Quantity surveyors 

                  2434 Chartered surveyors (not quantity surveyors)  

            244  Public Service Professionals  

                  2441 Public service administrative professionals 

                  2442 Social workers 

                  2443 Probation officers 

                  2444 Clergy  

            245  Librarians And Related Professionals  

                  2451 Librarians 

                  2452 Archivists and curators 

  

Major Sub-Major Minor Unit Group Title 

Group Group Group Group 

  

3    ASSOCIATE PROFESSIONAL AND TECHNICAL OCCUPATIONS  

      31   SCIENCE AND TECHNOLOGY ASSOCIATE PROFESSIONALS  
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            311  Science And Engineering Technicians  

                  3111 Laboratory technicians 

                  3112 Electrical/electronics technicians 

                  3113 Engineering technicians 

                  3114 Building and civil engineering technicians 

                  3115 Quality assurance technicians 

                  3119 Science and engineering technicians n.e.c.  

            312  Draughtspersons And Building Inspectors  

                  3121 Architectural technologists and town planning technicians 

                  3122 Draughtspersons 

                  3123 Building inspectors  

            313  IT Service Delivery Occupations  

                  3131 IT operations technicians 

                  3132 IT user support technicians  

      32   HEALTH AND SOCIAL WELFARE ASSOCIATE PROFESSIONALS  

            321  Health Associate Professionals  

                  3211 Nurses 

                  3212 Midwives 

                  3213 Paramedics 

                  3214 Medical radiographers 

                  3215 Chiropodists 

                  3216 Dispensing opticians 

                  3217 Pharmaceutical dispensers 

                  3218 Medical and dental technicians  



        160   

            322  Therapists  

                  3221 Physiotherapists 

                  3222 Occupational therapists 

                  3223 Speech and language therapists 

                  3229 Therapists n.e.c.  

            323  Social Welfare Associate Professionals  

                  3231 Youth and community workers 

                  3232 Housing and welfare officers 

  

Major Sub-Major Minor Unit Group Title 

Group Group Group Group 

  

      33   PROTECTIVE SERVICE OCCUPATIONS  

            331  Protective Service Occupations  

                  3311 NCOs and other ranks 

                  3312 Police officers (sergeant and below) 

                  3313 Fire service officers (leading fire officer and below) 

                  3314 Prison service officers (below principal officer) 

                  3319 Protective service associate professionals n.e.c.  

      34   CULTURE, MEDIA AND SPORTS OCCUPATIONS  

            341  Artistic And Literary Occupations  

                  3411 Artists 

                  3412 Authors, writers 

                  3413 Actors, entertainers 
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                  3414 Dancers and choreographers 

                  3415 Musicians 

                  3416 Arts officers, producers and directors  

            342  Design Associate Professionals  

                  3421 Graphic designers 

                  3422 Product, clothing and related designers  

            343  Media Associate Professionals  

                  3431 Journalists, newspaper and periodical editors 

                  3432 Broadcasting associate professionals 

                  3433 Public relations officers 

                  3434 Photographers and audio-visual equipment operators  

            344  Sports And Fitness Occupations  

                  3441 Sports players 

                  3442 Sports coaches, instructors and officials 

                  3443 Fitness instructors 

                  3449 Sports and fitness occupations n.e.c.  

      35   BUSINESS AND PUBLIC SERVICE ASSOCIATE PROFESSIONALS  

            351  Transport Associate Professionals  

                  3511 Air traffic controllers 

                  3512 Aircraft pilots and flight engineers 

                  3513 Ship and hovercraft officers 

                  3514 Train drivers 

  

Major Sub-Major Minor Unit Group Title 
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Group Group Group Group 

  

            352  Legal Associate Professionals  

                  3520 Legal associate professionals   

            353  Business And Finance Associate Professionals  

                  3531 Estimators, valuers and assessors 

                  3532 Brokers 

                  3533 Insurance underwriters 

                  3534 Finance and investment analysts/advisers 

                  3535 Taxation experts 

                  3536 Importers, exporters 

                  3537 Financial and accounting technicians 

                  3539 Business and related associate professionals n.e.c.  

             

354  Sales And Related Associate Professionals  

                  3541 Buyers and purchasing officers 

                  3542 Sales representatives 

                  3543 Marketing associate professionals 

                  3544 Estate agents, auctioneers  

            355  Conservation Associate Professionals  

                  3551 Conservation and environmental protection officers 

                  3552 Countryside and park rangers  

            356  Public Service And Other Associate Professionals  

                  3561 Public service associate professionals 
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                  3562 Personnel and industrial relations officers 

                  3563 Vocational and industrial trainers and instructors 

                  3564 Careers advisers and vocational guidance specialists 

                  3565 Inspectors of factories, utilities and trading standards 

                  3566 Statutory examiners 

                  3567 Occupational hygienists and safety officers (health and safety)  

                  3568 Environmental health officers 

  

Major Sub-Major Minor Unit Group Title 

Group Group Group Group 

  

 

 

4    ADMINISTRATIVE AND SECRETARIAL OCCUPATIONS  

      41   ADMINISTRATIVE OCCUPATIONS  

            411  Administrative Occupations: Government And Related Organisations  

                  4111 Civil Service executive officers 

                  4112 Civil Service administrative officers and assistants 

                  4113 Local government clerical officers and assistants 

                  4114 Officers of non-governmental organisations  

            412  Administrative Occupations: Finance  

                  4121 Credit controllers 

                  4122 Accounts and wages clerks, book-keepers, other financial clerks 

                  4123 Counter clerks  
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            413  Administrative Occupations: Records  

                  4131 Filing and other records assistants/clerks 

                  4132 Pensions and insurance clerks 

                  4133 Stock control clerks 

                  4134 Transport and distribution clerks 

                  4135 Library assistants/clerks 

                  4136 Database assistants/clerks 

                  4137 Market research interviewers  

            414  Administrative Occupations: Communications  

                  4141 Telephonists 

                  4142 Communication operators  

            415  Administrative Occupations: General  

                  4150 General office assistants/clerks  

      42   SECRETARIAL AND RELATED OCCUPATIONS  

            421  Secretarial And Related Occupations  

                  4211 Medical secretaries 

                  4212 Legal secretaries 

                  4213 School secretaries 

                  4214 Company secretaries  

                  4215 Personal assistants and other secretaries 

                  4216 Receptionists 

                  4217 Typists 

  

Major Sub-Major Minor Unit Group Title 
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Group Group Group Group 

  

5    SKILLED TRADES OCCUPATIONS  

      51   SKILLED AGRICULTURAL TRADES  

            511  Agricultural Trades  

                  5111 Farmers 

                  5112 Horticultural trades 

                  5113 Gardeners and groundsmen/groundswomen 

                  5119 Agricultural and fishing trades n.e.c.  

      52   SKILLED METAL AND ELECTRICAL TRADES  

            521  Metal Forming, Welding And Related Trades  

                  5211 Smiths and forge workers 

                  5212 Moulders, core makers, die casters 

                  5213 Sheet metal workers 

                  5214 Metal plate workers, shipwrights, riveters 

                  5215 Welding trades 

                  5216 Pipe fitters  

            522  Metal Machining, Fitting And Instrument Making Trades  

                  5221 Metal machining setters and setter-operators 

                  5222 Tool makers, tool fitters and markers-out 

                  5223 Metal working production and maintenance fitters 

                  5224 Precision instrument makers and repairers  

            523  Vehicle Trades  

                  5231 Motor mechanics, auto engineers 
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                  5232 Vehicle body builders and repairers 

                  5233 Auto electricians 

                  5234 Vehicle spray painters  

            524  Electrical Trades  

                  5241 Electricians, electrical fitters 

                  5242 Telecommunications engineers 

                  5243 Lines repairers and cable jointers 

                  5244 TV, video and audio engineers 

                  5245 Computer engineers, installation and maintenance 

                  5249 Electrical/electronics engineers n.e.c. 

  

Major Sub-Major Minor Unit Group Title 

Group Group Group Group 

  

      53   SKILLED CONSTRUCTION AND BUILDING TRADES  

            531  Construction Trades  

                  5311 Steel erectors 

                  5312 Bricklayers, masons 

                  5313 Roofers, roof tilers and slaters 

                  5314 Plumbers, heating and ventilating engineers 

                  5315 Carpenters and joiners 

                  5316 Glaziers, window fabricators and fitters 

                  5319 Construction trades n.e.c.  

            532  Building Trades  



        167   

                  5321 Plasterers 

                  5322 Floorers and wall tilers 

                  5323 Painters and decorators  

      54   TEXTILES, PRINTING AND OTHER SKILLED TRADES  

            541  Textiles And Garments Trades  

                  5411 Weavers and knitters  

                  5412 Upholsterers 

                  5413 Leather and related trades 

                  5414 Tailors and dressmakers 

                  5419 Textiles, garments and related trades n.e.c.  

            542  Printing Trades  

                  5421 Originators, compositors and print preparers 

                  5422 Printers 

                  5423 Bookbinders and print finishers 

                  5424 Screen printers  

            543  Food Preparation Trades  

                  5431 Butchers, meat cutters 

                  5432 Bakers, flour confectioners 

                  5433 Fishmongers, poultry dressers 

                  5434 Chefs, cooks   

            549  Skilled Trades n. e. c.  

                  5491 Glass and ceramics makers, decorators and finishers 

                  5492 Furniture makers, other craft woodworkers 

                  5493 Pattern makers (moulds) 
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                  5494 Musical instrument makers and tuners 

                  5495 Goldsmiths, silversmiths, precious stone workers 

                  5496 Floral arrangers, florists 

                  5499 Hand craft occupations n.e.c. 

  

Major Sub-Major Minor Unit Group Title 

Group Group Group Group 

  

6    PERSONAL SERVICE OCCUPATIONS  

      61   CARING PERSONAL SERVICE OCCUPATIONS  

            611  Healthcare And Related Personal Services  

                  6111 Nursing auxiliaries and assistants 

                  6112 Ambulance staff (excluding paramedics) 

                  6113 Dental nurses 

                  6114 Houseparents and residential wardens 

                  6115 Care assistants and home carers  

            612  Childcare And Related Personal Services  

                  6121 Nursery nurses 

                  6122 Childminders and related occupations 

                  6123 Playgroup leaders/assistants 

                  6124 Educational assistants  

            613  Animal Care Services  

                  6131 Veterinary nurses and assistants 

                  6139 Animal care occupations n.e.c.  
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      62   LEISURE AND OTHER PERSONAL SERVICE OCCUPATIONS  

            621  Leisure And Travel Service Occupations  

                  6211 Sports and leisure assistants 

                  6212 Travel agents 

                  6213 Travel and tour guides 

                  6214 Air travel assistants 

                  6215 Rail travel assistants 

                  6219 Leisure and travel service occupations n.e.c.  

            622  Hairdressers And Related Occupations  

                  6221 Hairdressers, barbers 

                  6222 Beauticians and related occupations  

            623  Housekeeping Occupations  

                  6231 Housekeepers and related occupations 

                  6232 Caretakers  

            629  Personal Services Occupations n. e. c.  

                  6291 Undertakers and mortuary assistants 

                  6292 Pest control officers 

  

Major Sub-Major Minor Unit Group Title 

Group Group Group Group 

  

7    SALES AND CUSTOMER SERVICE  OCCUPATIONS  

      71   SALES OCCUPATIONS  

            711  Sales Assistants And Retail Cashiers  
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                  7111 Sales and retail assistants 

                  7112 Retail cashiers and check-out operators 

                  7113 Telephone salespersons  

            712  Sales Related Occupations  

                  7121 Collector salespersons and credit agents 

                  7122 Debt, rent and other cash collectors 

                  7123 Roundsmen/women and van salespersons 

                  7124 Market and street traders and assistants 

                  7125 Merchandisers and window dressers 

                  7129 Sales related occupations n.e.c.  

      72   CUSTOMER SERVICE OCCUPATIONS  

            721  Customer Service Occupations  

                  7211 Call centre agents/operators 

                  7212 Customer care occupations 

  

Major Sub-Major Minor Unit Group Title 

Group Group Group Group 

  

8    PROCESS, PLANT AND MACHINE OPERATIVES  

      81   PROCESS, PLANT AND MACHINE OPERATIVES  

            811  Process Operatives  

                  8111 Food, drink and tobacco process operatives 

                  8112 Glass and ceramics process operatives 

                  8113 Textile process operatives 
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                  8114 Chemical and related process operatives 

                  8115 Rubber process operatives 

                  8116 Plastics process operatives 

                  8117 Metal making and treating process operatives 

                  8118 Electroplaters 

                  8119 Process operatives n.e.c.  

            812  Plant And Machine Operatives  

                  8121 Paper and wood machine operatives 

                  8122 Coal mine operatives  

                  8123 Quarry workers and related operatives 

                  8124 Energy plant operatives 

                  8125 Metal working machine operatives 

                  8126 Water and sewerage plant operatives 

                  8129 Plant and machine operatives n.e.c.  

            813  Assemblers And Routine Operatives  

                  8131 Assemblers (electrical products) 

                  8132 Assemblers (vehicles and metal goods) 

                  8133 Routine inspectors and testers 

                  8134 Weighers, graders, sorters 

                  8135 Tyre, exhaust and windscreen fitters 

                  8136 Clothing cutters 

                  8137 Sewing machinists 

                  8138 Routine laboratory testers 

                  8139 Assemblers and routine operatives n.e.c.  
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            814  Construction Operatives  

                  8141 Scaffolders, stagers, riggers 

                  8142 Road construction operatives 

                  8143 Rail construction and maintenance operatives  

                  8149 Construction operatives n.e.c. 

  

Major Sub-Major Minor Unit Group Title 

Group Group Group Group 

  

      82   TRANSPORT AND MOBILE MACHINE DRIVERS AND OPERATIVES  

            821  Transport Drivers And Operatives  

                  8211 Heavy goods vehicle drivers 

                  8212 Van drivers 

                  8213 Bus and coach drivers 

                  8214 Taxi, cab drivers and chauffeurs 

                  8215 Driving instructors 

                  8216 Rail transport operatives 

                  8217 Seafarers (merchant navy); barge, lighter and boat operatives 

                  8218 Air transport operatives 

                  8219 Transport operatives n.e.c.  

            822  Mobile Machine Drivers And Operatives  

                  8221 Crane drivers 

                  8222 Fork-lift truck drivers 

                  8223 Agricultural machinery drivers 
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                  8229 Mobile machine drivers and operatives n.e.c. 

  

Major Sub-Major Minor Unit Group Title 

Group Group Group Group 

  

9    ELEMENTARY OCCUPATIONS  

      91   ELEMENTARY TRADES, PLANT AND STORAGE RELATED 

OCCUPATIONS  

            911  Elementary Agricultural Occupations  

                  9111 Farm workers 

                  9112 Forestry workers 

                  9119 Fishing and agriculture related occupations n.e.c.  

            912  Elementary Construction Occupations  

                  9121 Labourers in building and woodworking trades 

                  9129 Labourers in other construction trades n.e.c.  

            913  Elementary Process Plant Occupations  

                  9131 Labourers in foundries 

                  9132 Industrial cleaning process occupations 

                  9133 Printing machine minders and assistants 

                  9134 Packers, bottlers, canners, fillers 

                  9139 Labourers in process and plant operations n.e.c.  

            914  Elementary Goods Storage Occupations  

                  9141 Stevedores, dockers and slingers 

                  9149 Other goods handling and storage occupations n.e.c.  

      92   ELEMENTARY ADMINISTRATION AND SERVICE OCCUPATIONS  
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            921  Elementary Administration Occupations  

                  9211 Postal workers, mail sorters, messengers, couriers 

                  9219 Elementary office occupations n.e.c.  

            922  Elementary Personal Services Occupations  

                  9221 Hospital porters 

                  9222 Hotel porters 

                  9223 Kitchen and catering assistants 

                  9224 Waiters, Waitresses 

                  9225 Bar staff 

                  9226 Leisure and theme park attendants 

                  9229 Elementary personal services occupations n.e.c. 

  

Major Sub-Major Minor Unit Group Title 

Group Group Group Group 

  

            923  Elementary Cleaning Occupations  

                  9231 Window cleaners 

                  9232 Road sweepers 

                  9233 Cleaners, domestics 

                  9234 Launderers, dry cleaners, pressers 

                  9235 Refuse and salvage occupations 

                  9239 Elementary cleaning occupations n.e.c.  

            924  Elementary Security Occupations  

                  9241 Security guards and related occupations 
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                  9242 Traffic wardens 

                  9243 School crossing patrol attendants 

                  9244 School mid-day assistants 

                  9245 Car park attendants 

                  9249 Elementary security occupations n.e.c.  

            925  Elementary Sales Occupations  

                  9251 Shelf fillers 

                  9259 Elementary sales occupations n.e.c. 
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APPENDIX 2 

 

Major Disability Types: 

 

1. Autism...  

...means a developmental disability significantly affecting verbal and nonverbal 

communication and social interaction, generally evident before age three that adversely 

affects educational performance. Characteristics often associated with autism are 

engaging in repetitive activities and stereotyped movements, resistance to changes in 

daily routines or the environment, and unusual responses to sensory experiences.  

 

A child who shows the characteristics of autism after age 3 could be diagnosed as 

having autism if the criteria above are satisfied.  

 

2. Deaf-Blindness...  

...means concomitant [simultaneous] hearing and visual impairments, the combination 

of which causes such severe communication and other developmental and educational 

needs that they cannot be accommodated in special education programs solely for 

children with deafness or children with blindness.  

 

3. Deafness... 

...means a hearing impairment so severe that a child is impaired in processing linguistic 

information through hearing, with or without amplification that adversely affects a 

child's educational performance. 

4. Emotional Disturbance... 

...means a condition exhibiting one or more of the following characteristics over a long 

period of time and to a marked degree that adversely affects a child's educational 

performance:  
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(a) An inability to learn that cannot be explained by intellectual, sensory, or health 

factors. 

 

(b) An inability to build or maintain satisfactory interpersonal relationships with peers 

and teacher.  

 

(c) Inappropriate types of behavior or feelings under normal circumstances. 

 

(d) A general pervasive mood of unhappiness or depression.  

 

(e) A tendency to develop physical symptoms or fears associated with personal or 

school problems.  

 

The term includes schizophrenia. The term does not apply to children who are socially 

maladjusted, unless it is determined that they have an emotional disturbance. 

 

5. Hearing Impairment... 

...means an impairment in hearing, whether permanent or fluctuating, that adversely 

affects a child‘s educational performance but is not included under the definition of 

―deafness.‖ 

 

6. Mental Retardation... 

...means significantly sub average general intellectual functioning, existing concurrently 

[at the same time] with deficits in adaptive behavior and manifested during the 

developmental period, that adversely affects a child‘s educational performance. 

7. Multiple Disabilities... 

...means concomitant [simultaneous] impairments (such as mental retardation-blindness, 

mental retardation-orthopedic impairment, etc.), the combination of which causes such 

severe educational needs that they cannot be accommodated in a special education 

program solely for one of the impairments. The term does not include deaf-blindness. 
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8. Orthopedic Impairment... 

...means a severe orthopedic impairment that adversely affects a child‘s educational 

performance. The term includes impairments caused by a congenital anomaly (e.g. 

clubfoot, absence of some member, etc.), impairments caused by disease (e.g. 

poliomyelitis, bone tuberculosis, etc.), and impairments from other causes (e.g., cerebral 

palsy, amputations, and fractures or burns that cause contractures). 

 

9. Other Health Impairment... 

...means having limited strength, vitality, or alertness, including a heightened alertness 

to environmental stimuli, that results in limited alertness with respect to the educational 

environment, that— 

 

(a) is due to chronic or acute health problems such as asthma, attention deficit disorder 

or attention deficit hyperactivity disorder, diabetes, epilepsy, a heart condition, 

hemophilia, lead poisoning, leukemia, nephritis, rheumatic fever, and sickle cell 

anemia; and  

 

(b) adversely affects a child‘s educational performance. 

 

10. Specific Learning Disability... 

...means a disorder in one or more of the basic psychological processes involved in 

understanding or in using language, spoken or written, that may manifest itself in an 

imperfect ability to listen, think, speak, read, write, spell, or to do mathematical 

calculations. The term includes such conditions as perceptual disabilities, brain injury, 

minimal brain dysfunction, dyslexia, and developmental aphasia. The term does not 

include learning problems that are primarily the result of visual, hearing, or motor 

disabilities; of mental retardation; of emotional disturbance; or of environmental, 

cultural, or economic disadvantage. 
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11. Speech or Language Impairment... 

...means a communication disorder such as stuttering, impaired articulation, a language 

impairment, or a voice impairment that adversely affects a child‘s educational 

performance. 

 

12. Traumatic Brain Injury... 

...means an acquired injury to the brain caused by an external physical force, resulting in 

total or partial functional disability or psychosocial impairment, or both, that adversely 

affects a child's educational performance. The term applies to open or closed head 

injuries resulting in impairments in one or more areas, such as cognition; language; 

memory; attention; reasoning; abstract thinking; judgment; problem-solving; sensory, 

perceptual, and motor abilities; psychosocial behavior; physical functions; information 

processing; and speech. The term does not include brain injuries that are congenital or 

degenerative, or brain injuries induced by birth trauma. 

 

13. Visual Impairment Including Blindness... 

...means impairment in vision that, even with correction, adversely affects a child‘s 

educational performance. The term includes both partial sight and blindness. 
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APPENDIX 3 
 

Nationality Disability 
Disability 
Type 

Males (In 
Number) 

Females (In 
Number) 

Gender Role 
(Male) 

Gender Role 
(Female) 

23 2   129 108 8 2 

20 2       2 6 

23 2       2 8 

9 2       2 2 

20 2       28 5 

20 2       3 22 

20 2       22 22 

23 2       22 26 

68 2       26 26 

8 2       7 28 

20 2       7 26 

20 2       7 1 

20 2       1 1 

17 2       28 1 

8 2       26 1 

23 2       28 1 

20 2       26 7 

8 2       26 26 

48 2       3 26 

56 2       6 7 

20 2       3 26 

3 2       3 7 

69 2       3 20 

8 2       3 20 

70 2       3 20 

20 2       3 17 

20 2       3 1 

20 2       3 26 

20 2       19 26 

20 2       19 26 

18 2       17 7 

20 2       16 7 

20 2       17 7 

20 2       1 7 

20 2       1 26 

55 2       26 2 

18 2       26 26 

5 2       26 26 

3 2       26 3 

3 2       26 1 

20 2       7 22 

  2       7 22 

  2       1 26 
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APPENDIX 4 
 

 
NATIONALITY CODES 

 

1. Australian                                                             

2. Spanish                                    

3. American (USA)                             

4. Canadian 

5. Japanese                                  

6. Thai 

7. Korean 

8. French 

9. Greek 

10. Roman 

11. Italian 

12. Russian 

13. Brazilian 

14. Mexican 

15. Peruvian 

16. Indonesian 

17. Chinese 

18. Indian 

19. Irish 

20. English 

21. Scottish 

22. Bosnian 

23. German 

24. Tibetan 

25. Belgian 

26. Madagascan 

27. Moroccan 

28. Singaporean 

29. Danish 

30. Hungarian 

31. Swedish 

32. Turkish 

33. Bangladeshi 

34. Polish 

35. Argentinean 

36. Swiss 

37. Pakistani 

38. Rwandan 

39. Dubaian 

40. Norwegian 

41. Yugoslavian 

42. Vietnamese 

43. Cambodian 
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44. Caribbean 

45. South African 

46. Venetian 

47. Dutch 

48. Tunisian 

49. Colombian 

50. Syrian 

51. Portuguese 

52. Polynesian 

53. Hawaiian 

54. Asian (In General Terms) 

55. African (In General Terms) 

56. Egyptian 

57. Malaysian 

58. European (In General Terms) 

59. Cuban 

60. New Zealander 

61. Taiwanese 

62. Bulgarian 

63. Ethiopian 

64. Jamaican 

65. Nigerian 

66. Zimbabwean 

67. Ukrainian 

68. Scandinavian (In General Terms) 

69. Iranian 

70. Ecuadorian 

 

 

DISABILITY CODES 

1. Autism  

2. Deaf/Blindness  

3. Emotional Disturbance  

4. Hearing Impairment/Deafness  

5. Mental Retardation  

6. Multiple Disabilities  

7. Orthopedic Impairment  

8. Other Health Impairment  

9. Specific Learning Disability 

10. Speech/Language Impairment  

11. Traumatic Brain Injury  

12. Visual Impairment/Blindness  

13. Young Child with a Developmental Delay  

 

 

 

http://www.ssd.k12.mo.us/Parents/disability_categories/autism.html
http://www.ssd.k12.mo.us/Parents/disability_categories/deaf_blindness.html
http://www.ssd.k12.mo.us/Parents/disability_categories/emotional_distb.html
http://www.ssd.k12.mo.us/Parents/disability_categories/hearing_impair.html
http://www.ssd.k12.mo.us/Parents/disability_categories/mental_retardation.html
http://www.ssd.k12.mo.us/Parents/disability_categories/multiple_disabilities.html
http://www.ssd.k12.mo.us/Parents/disability_categories/orthopedic_impairment.html
http://www.ssd.k12.mo.us/Parents/disability_categories/other_health_impair.html
http://www.ssd.k12.mo.us/Parents/disability_categories/learn_disability.html
http://www.ssd.k12.mo.us/Parents/disability_categories/speech_language.html
http://www.ssd.k12.mo.us/Parents/disability_categories/traumatic_brain_injury.html
http://www.ssd.k12.mo.us/Parents/disability_categories/visual_impairment.htm
http://www.ssd.k12.mo.us/Parents/disability_categories/young_child_delay.htm
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GENDER ROLE (PROFESSION) 

 

1. Artistic and Literary 

2. Learners 

3. Sports  

4. Science and Technology 

5. Health 

6. Teaching and Research 

7. Household and Parental 

8. Business 

9. Administrative 

10. Skilled Trades 

11. Elementary Trades 

12. Legal 

13. Caring Personal Service 

14. Managers 

15. Protective Service 

16. Finance 

17. Politics 

18. Crime 

19. Retired 

20. Elementary Service 

21. Leisure and Travel 

22. Drivers 

23. Secretarial Occupations 

24. Military 

25. Child 

26. Religion 

27. Media 

28. Public Service 
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