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ABSTRACT

This study mainly aims to find out whether there is any significant change in
freshman students’ perceptions and any significant improvement in their writing
performances whose proficiency of English is at the pre-intermediate level, in terms
of writing skills in flipped classroom model. The study also sought to identify
whether there is any significant difference in both students’ perceptions and
improvements of their writing performance in the flipped model implementation by
gender. To end this, ten-week long flipped model learning was implemented to
instruct students to learn writing. The model consisted of instructional videos and
online learning materials. 101 students from English Language and Literature
Department at Kafkas University in Turkey participated in the study. To answer the
inquiry of the current study, they completed two pre-tests and post-tests to identify
their performances in writing, and both a questionnaire and student diaries to
examine their perceptions. The test scores in writing were measured with a human
scoring rubric on SPSS. Also, the results of the questionnaire were computed on
SPSS. On the other hand, student diaries were measured with a four-category coding
system. Findings showed statistically significant differences between the mean
scores in favor of the students. Furthermore, the results showed that this
improvement in the writing performance is largely attributable to the flipped model
method of learning. Students’ perceptions towards the flipped model proved to be
positive. However, no significant difference was found in terms of both the
perceptions of the students and the improvement of their writing performances

regarding the flipped classroom model by gender.

Key Words: Flipped Model, EFL writing performance, Perceptions of Students
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OZET

Bu calisma, temel olarak doniistiiriilmiis siif modelinde Ingilizce yeterliligi alt orta
diizeyinde olan birinci sinif 6grencilerinin yazma becerileri acisindan algilarinda ve
onlarin yazma performanslarinda énemli bir gelisme olup olmadigini tespit etmeyi
amaglamaktadir. Calisma, ayni zamanda doniistiriilmiis model uygulamasinda
cinsiyete gore, hem O&grencilerin algilarinda hem de yazma performanslarinin
iyilestirilmesinde anlamli bir fark olup olmadigini tespit etmeye c¢alismistir. Bu
amacgla, Ogrencilere yazmayr Ogrenmelerini saglamak icin on hafta siiren
dontistiiriilmiis bir 6grenme modeli uygulandi. Model, 6gretici videolardan ve
cevrimici dgrenme materyallerinden olusmaktadir. Arastirmaya, Kafkas Universitesi
Ingiliz Dili ve Edebiyati Béliimii'nden 101 dgrenci katilmistir. Mevcut ¢alismanin
yaptig1 arastirmaya cevap vermek ic¢in, Ogrenciler yazmadaki performanslarini
belirlemek i¢in iki 6n test ve son test ve bunun yaninda algilarini incelemek i¢in hem
bir anket hem de 6grenci giinliiklerini tamamladilar. Yazmadaki test puanlari, SPSS
lizerinde beseri puanlama degerlendirme tablosu ile Olgiilmiistiir. Ayrica, anket
sonuglar1 da SPSS'de hesaplanmigtir. Ote yandan, 6grenci giinliikleri dort kategori
kodlama sistemi ile Ol¢iilmiistiir. Bulgular, 6grenciler lehine ortalama puanlar
arasinda istatistiksel olarak anlamli farkliliklar gdstermistir. Ayni zamanda, elde
edilen sonuglar, yazma performansindaki bu gelismenin, biiyiilk o6l¢iide
doniistiiriilmiis simf modeli metoduna atfedildigini gdstermistir. Ogrencilerin
dontistiiriilmiis sin1f modeline yonelik algilarinin olumlu oldugu kanitlanmistir. Buna
ragmen, doniistiiriilmiis siif modelinde cinsiyet konusunda, 6grencilerin algilar1 ve

yazma performanslarinin gelisimi acisindan anlamli bir fark bulunamamastir.

Anahtar Kelimeler: Cevirilmis Model, EFL Yazma Performansi, Ogrenci Algilari
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CHAPTER 1

INTRODUCTION

1.1.Background of the Study

Scientific and technological developments have brought about significant
innovations in every aspect of life and have caused people to change their ways of
accessing and communicating information. Particularly with the widespread use of
the internet, computers and mobile devices, a major development has been made in
the production of information and has caused the name of today's information to be
called the age of information technology. The educational world is also affected by
these technological developments and the use of technology in education has become
increasingly widespread. The technologies used in the field of education have
undergone major changes over the last decade, as well as in the technological tools
used in other fields. In addition, these developments in the world have also
differentiated student profiles and outputs expected from education.

Today, when skills such as high-level thinking and information literacy are at the
forefront, students’ expectations will not be able to be met if they are still educated
with more traditional methods (Reddy, Roehl & Shannon, 2013; O'Flaherty &
Philips, 2015). This situation has also increased the interests and expectations for
using technology in education. On the other hand, O'Flaherty and Philips (2015)
noted that educators today have a lot of opportunities to reach a large number of
technological breakthroughs, but these technologies alone will not be enough.
Oblinger and Hawkins (2006) also stated that there will be no difference in terms of
learning when only the technological tools are changed and the teaching method is
not changed. Nowadays, millions of information can only be accessed in seconds
through the internet. Therefore, it is more important to process the information, to
know how to use it, and to provide student engagement in the teaching process
(Barkley, 2010; Beichner, 2014). In this respect, it can be said that technological

teaching methods utilized in learning environments are important.

All these developments show the search for new teaching methods in education
(Hung, 2015). The formation and structuring of knowledge has become the focus

1



point of education, not just the transfer of knowledge. Moreover, the widespread use
of technology has enabled the transfer of lecture content out of the classroom and
provided students with access to information without the control or influence of time
and space (Baker, 2000). This has brought about a great interest in student-centered
education, active learning and the integration of education in technology (Gannod,
Burge & Helmick, 2008). As a matter of fact, Phillips and Trainor (2014) indicate
that today's students are closer to active learning, hands-on activities and lectures
under the umbrella of new technologies. In this respect, it may be a solution to
increase the activities in the classroom and to provide training that is applied with the
constructivist learning approach and to implement flipped classroom method (Sams
& Bergmann, 2012; Fautch, 2015). Unlike traditional course processing, flipped
model is a teaching approach that changes the location and timing of lectures and
homework, and provides more collaborative work and practice for students (Chen,
Wang, Kinshuk & Chen, 2014). This model enables the students to practice in the

classroom and increase the cooperative working time (Tucker, 2012).

Although the flipped classroom has been used for about fifteen years, its use has
spread only in recent years (Kim, Kim, Khera & Getman, 2014). Strayer (2012)
stated that the flipped model is different from other teaching methods because of the
regular and systematic use of interactive technological tools in the learning process.
There are many reasons why the flipped classroom is preferred in educational
environments. One of the most outstanding features of this model is to enhance
individual responsibility for learning (Fautch, 2015; Staker & Horn, 2012). In
addition, it has been pointed out that flipped classroom increases interaction between
students and teachers (Kong, 2014; Strayer, 2012; Touchton, 2015).

1.2.Statement of the Problem

Flipped classroom model aims to make learning easy and effective by creating a
learning environment where students’ individual characteristics (e.g. different
learning speeds, motivational levels, cognitive skills, and readiness levels) are taken
into consideration. Combining individual-focused education with technology within
the constructivist approach, flipped classroom model increases students’

responsibility in their own learning process. This new method aims to ensure that



students allocate a part of their time that is necessary for in-class learning to out-class
learning, and utilize their time in school in the most efficient and effective way. At
the same time, this model implements the innovations of technology and its

popularity among students.

The reseach on flipped classroom model has been applied in different learning
subjects such as computer technologies (Hsu & Chiang 2017; Lee & Lai, 2017; Urfa
& Durak, 2017), chemistry education (Yildiz, Kiyic1 & Altintas, 2016), mathematics
education (Johnston, 2017; Lesseig & Krouss, 2017; Mattis, 2015), medical
education (Das & Sarkar, 2015; Kara, 2015-2016.a,b), science education (Yildiz &
Kiyici, 2017; Cukurbas1 & Kiyicl, 2017), foreign language education (Hung, 2015;
Evseeva & Solozhenko, 2015; Leis, Tohei & Cooke, 2015; Yujing, 2015; Ahmad,
2016; Abdelshaheed, 2017; Chen Hsieh, Jun Scott & Marek, 2017; Lin, Hwang, Fu
& Chen, 2018), music education (Sever, 2014; Yildiz & Otacioglu, 2017), business,
statistics and accounting education (Strayer, 2012; Touchton, 2015; Ser¢emeli,
2016), mobile learning (Oberer, 2015), theoretical studies (Filiz & Kurt, 2015,
Karadeniz, 2015; Cakiroglu & Oztiirk, 2017; Sakar & Sagir, 2017; Aydin &
Demirer, 2016), teacher education (Sarigdz, 2017; Akkoyunlu & Giindiiz, 2015;
Kurt, 2017), geography education (Zeren, 2017), post-graduate theses (Demiralay,
2014; Turan, 2015; Genger, 2015); flipped classroom model as an active learning

model (Bolat, 2016).

In Turkish context, the research on flipped model in EFL classrooms has investigated
the effect of this model on students’ achievements and perceptions of foreign
language skills (Iyitoglu & Erisen, 2017) such as grammar (Boyraz, 2014); reading
and writing (Basal, 2012); writing with video modality (Umutlu, 2016) and speaking
(Koroglu, 2015), a literature review by Temizyiirek and Unlii, (2015), writing
(Ekmekci, 2017; Giliveng, 2018). In addition to these studies, this study provides an
attempt to show the potential positive impacts of a replacement in teaching
methodologies to improve students’ writing skills thanks to the technological
advancements. Therefore, investigating flipped classroom model in EFL writing
classes is important to explore procedures for prospective reformative teaching, and

to improve the writing performance of EFL students, if possible.



1.3.Purpose of the Current Study

The aim of this study is to examine EFL students’ achievements and perceptions in
terms of writing skills in the flipped classroom environment. To this end, the flipped
model was implemented to the freshman students in the department of English
Language and Literature at Kafkas University. The students attended to writing
classes according to the basics of the Flipped Writing Class Model between
September and December in the academic year of 2018. Mixed-methods approach
was applied in this study. Therefore, quantitative data was gathered from a
perception questionnaire and two essay writing pre- and post-tests. On the other
hand, qualitative data was collected with student diaries.

The following research questions guided this study:

1. What are the perceptions of EFL students regarding writing skills course after
experiencing the flipped model?

2. Is there any significant improvement in students’ writing performances in the
flipped writing model?

3. How do EFL students perceive the flipped model regarding writing skills
course based on their individual diaries?
4. s there any significant perception difference regarding the flipped writing

model by gender?
5. Is there any significant improvement difference in students’ writing

performances in the flipped writing model by gender?
1.4. Significance of the Study

Empirical studies need more data for writing skills in the field of the flipped model in
Turkey. Hence, there is a room to examine more about EFL students’ perceptions
and achievements in terms of writing skills in the flipped model, more particularly
involving Turkish EFL students from university freshman level. This study is placed
an emphasis in that it presents a comparatively recent form of procedure for

accomplishing or approaching in EFL writing classes.



1.4.1. An Overview of Flipped Classrooms in Turkish Universities

The flipped classroom model has been followed at higher education recently. For
instance, Bogazi¢i and Yildiz Technical Universities also have EFL Listening,
Speaking, Writing and Reading courses in which the "flipped classroom™ model is
used. In addition, the ITEC project, conducted by the Ministry of National
Education, Innovation and Education Technologies General Directorate, explored the
availability of alternative teaching methods in the classroom and was implemented in
pilot schools affiliated to 15 Ministries of Education across Europe (Muharremoglu,
2012). The use of this practice in foreign language teaching started later than other
areas. In fact, the "flipped classroom™ model can be considered as structurally well

suited to teaching language.

In traditional foreign language classes, the teacher is seen as information transferor
and activities within the classroom always remain unidirectional. Teachers of foreign
languages are intensely interested in the teaching of grammar of languages. Grammar
topics have become integral parts of lesson plans. Teachers often complain that they
cannot have the opportunity to do different activities due to intense delivering of
these topics. Thus, instead of being able to understand the language and to use it
effectively, students tend to memorize the topics of grammar. However, in foreign
language teaching, instead of students’ learning the language rules directly, taking
part actively and collaboratively in the activities makes the learning more meaningful
and permanent and student becomes more dominant in the target language. For this
reason, in foreign language teaching classes, the topics of grammar are explained
through the videos outside the classroom and more activities for the use of language
in the classroom make a great contribution to the language learning process. It is seen
that "flipped classroom™ method is used in language teaching in Turkey. For
example, Bagal (2012) used this method in "Advanced Reading and Writing Skills"
and received positive feedback from his students in Yildiz Technical University,
Department of Foreign Language Teaching.



CHAPTER 2

REVIEW OF LITERATURE

2.1. The Teaching of Writing in EFL Classes

There are two types for the teaching of writing. The first approach is product
approach that stressed final result, logical and text without any mistakes (Nunan,
1999). This model may be considered as the correctness in usage, syntax,
morphology, phonology and semantics, and orthography of the language and
underlines topic sentence, building up paragraph and harmony. This model starts
with a topic selection, follows a main writing and correcting. Teacher merely takes a
look at what is written. Two main concerns in this approach are the written product
and the grammatical accuracy. In the written product, the teacher simply replies to
the composition at last. In the grammatical accuracy, the reactions to the
performance are important as a basis for improvement and the process of correcting

on the compositions is implemented by teachers.

The other approach is the process approach which was put forward by Flower and
Hayes (1980), and in later times reconsidered and altered in the light of further
evidence by Hayes (2012). This approach has considered feedback as a fundamental
part of writing courses, and in addition it contains motivation. As pointed out by
Hayes (2012), “because motivation appears to be intimately involved in many
aspects of writing, | included it as a major component of my revision of the 1980
model (Hayes, 1996) and in the current model” (p. 372). This approach was brought
into use in EFL studies thanks to Zamel (1985). The researcher gave reasons and
cited evidence to the idea that proficient writers of EFL resemble to first language
writers. The process approach underlined the opinion that writing is a process of
buildup organization in addition to what is meant by a word, text, and concept.
Accordingly, creativity planning, multiple outlines, and feedbacks of peers and
teachers providing improvement are regarded as major pieces in EFL writing
environments. In this approach, the basic goal of the teacher is to aid students
develop their ideas. Therefore, throughout the earlier writing stages, teacher gives

more stress on content. Nunan (1999) pointed out that the center of interest of teacher



is on the growth of outlines of a text which follow one another. He also emphasized
that writers are supported to write their thoughts without any further anxiety for
stylistic accuracy at first. He argued that this approach highlights the steps in
producing a work and asserted that a writer generates, reflects, talks with another

person or group of people and works again on outlines that follow one another.
2.1.1. Feedback on Writing in EFL Classes

Teachers are expected to correct learners’ written tasks. Corrections assist language
development of students after presenting lacking points in their knowledge.
According to Truscott (1996), error correction is making adjustments in grammatical
inaccuracies in order to boost learner's talent, skill, or proficiency to write in a proper
way. Error corrections are required to contain feedback on skills inside and outside
of linguistics. Hendrickson (1980) suggested that merely maintaining the whole
corrections in student’s incomplete sentences can be preventive, and pointed out
some crucial effects. Initially, student’s aims and motives in sharing or exchanging
information, news, or ideas should be taken into account in writing. Another is
student’s competency. The third one is the teacher's knowledge or perception. The
last is student’s settled way of thinking or feeling about the basic features of

correction.

Feedback aims at boosting students’ acquisition of knowledge or skills through
experience. Race (2005) pointed out that feedback is expected to support students in
feeling that their work is meaningful, to explain them that they benefit from learning
achievement, to boost students’ readiness to gain or acquire knowledge of or skill in
something, and to prompt students to cultivate their expertness. Ashwell (2000)
argued that feedback brings a competence of imparting or exchanging of information
in writing. With feedback, students are directed to cultivate and transfer their ideas
influentially. On the other hand, feedback should be fulfilled without keeping
students in excessive details (Alghazo, Bani Abdelrahman, & Abu Qbeitah, 2009). A
helpful feedback may be a brief conference between teacher and student (Bitchener,
Young, & Cameron, 2005).

Hyland and Hyland (2006) pointed out that feedback should focus on student-
centered approach. Hyland (2003) underlined feedback in that clear and open



corrections of teacher are regarded as supporting. On the other hand, direct feedback
comes with the diagnosis of teacher. Indirect feedback refers to the indication of a
problem by teacher, but any diagnosis or correction is provided by teacher (Bitchener
et al, 2005). Written comments and rubrics are the two techniques in written
feedback. Harklau (2002) indicated that students considered written comments as
more effortless than peer or teacher conversation, as this type of feedback enables to
view or inspect visually for a second time. Ferris and Hedgcock (1998) found that the
comments which are written where necessary can be influential. As pointed out by
Moskal (2000), “One common use of scoring rubrics is to guide the evaluation of
writing samples” (p.1). Rubrics clearly indicate the points assessed. A rubric for
written work contains the necessary features for writing performance such as theme,
organization, language use, and mechanics. Tendencies in recent times for writing
stressed building a relationship between assessment and instruction via producing
intellectual and co-operative atmospheres especially for the EFL settings. Moreover,
Hillock (1986) suggested that measures, standards and inquiries implemented by

students remarkably further improve the quality of their writing.

Peer feedback is regarded as a significant element of the review and correction
process in EFL writing (Paulus, 1999). Joining in the feedback can be an unusual and
exciting experience or activity for students for supporting them to become aware of
the product via others’ point of view (Brown, 2001). In the process of peer feedback,
a student assesses a peer’s writings in a critical way in the learning environment or
outside, and detects the strong points and the ones lacking strength in their peers’
writings and progressively gains knowledge of specifying lacks and excesses. With
this, students recognizes the possible resembling errors in papers they write (Kasper,
1998). On the other hand, some studies indicated that peer feedbacks were
considered with a questioning attitude or doubt and provided few advantages. These
studies put a question to the genuineness of peer feedback (Leki, 1990; Nelson &
Murphy, 1993).

2.2. Personalized-Differentiated Learning in Flipped Learning

Personalized learning is underlined in U.S. Department of Education (2010) as a path

to learning demands, preferences, and particular concerns of various students. This



learning includes differentiation in acquisition of knowledge or skills according to
each student’s potencies, demands, and interests, and presents changeability and
adaptability (Patrick, Kennedy, & Powell, 2013). Moreover, Redding (2013) pointed
out that “personalization ensues from the relationships among teachers and learners
and the teacher’s orchestration of multiple means for enhancing every aspect of each

student’s learning and development” (p.6).

On the other hand, in line with personalized-differentiated learning, Holec (1979)
indicated autonomy as the “ability to take charge of one’s own learning”. He put
forward that self-governing in language learning can be via means caused by nature
or intentional practice. He also stated that a self-governing student is able to achieve
efficiently coming to a resolution in the mind on their learning aims, learning
practices and techniques, and pursuing learning process and assessing the results. On
the other hand, as indicated by Dickinson (1993), “autonomy is an attitude towards
learning in which the learner is prepared to take, or does take, responsibility for his
own learning™ (p. 330-341). Dickinson (1994) took autonomy into account as a
settled way of thinking or feeling about learning and an aim of education to a greater
extent. He stated that self-governing students are competent in taking control of

learning.

With the changes in arrangement of class time, the flipped learning can promote
personalization from different aspects. Content can be delivered with adjustments in
line with each student’s needs in terms of the opportunities such as making
temporary stops and reviewing in content learning. Expert skill or knowledge of a
teacher for content can be enhanced more effectively considering that class time is
made to a greater extent for individualized work. Teachers involve in more face-to-
face interactions with students with the availability of more in-class hours, thus
leading teachers to have effective connection with students and allowing them to
obtain each student’s needs, concerns, strong and weak abilities. Enhanced class time
may enable teachers to instruct students the skills such as the objective analysis and

evaluation of an issue in order to form a judgment (Horn & Staker, 2015).

The flipped model presents the basic physical and organizational structures and
facilities necessary for the differentiation of teaching to satisfy the demands of



different students in the learning environment. A study by Chamberlin and Powers
(2010) indicated that the students who took differentiated teaching revealed further
benefits in math’s in comparison with a control group. Reis, McCoach, Little, Muller
and Burcu (2011) pointed out that the impact of differentiated teaching on the ability
of primary school students to read text, process it, and understand its meaning
produced favorable, affirmative, and constructive results. Several statistical analyses
that bring together the consequences of numerous scientific researches carried out on
learning styles, from various fields and ages, state that the harmony of students’
learning styles seems to strengthen performance outcomes that show the degree to
which a student fulfills particular goals (Lovelace, 2005).

2.3. Student-Centered Instruction in Flipped Learning

As indicated by Bishop and Verleger (2013), “the importance of student-centered
instruction to the flipped classroom cannot be understated. The flipped classroom
simply does not exist without it,” (p.9). Using the flipped model is to pay particular
attention to involve students during the time of learning in class. Dr. Honeycutt
indicated the FLIP as “Focusing on your Learners by involving them in the Process”
(p.13). The flipped classroom combines active learning strategies throughout the
course of class time. Therefore, this classroom model enables students to spare time
on finding solutions to problems, creating, evaluating in a detailed and analytical
way, and synthesizing in classroom environment. Students become more active in the

flipped model in which a new level of complexity is created.
2.3.1. Constructivism in Flipped Learning

Constructivism approach is a learning theory that enables students to construct their
comprehension of general concepts via an integration of their current knowledge and
practices that are new (Béchtold, 2013). Students dynamically joining in their own
acquisition of knowledge or skills are regarded as a crucial focus by teachers
supporting constructivism. Teachers direct or have an influence on the course of
learning in a constructive environment instead of simply presenting the theoretical or
practical understanding of subjects to students (Feyzioglu, 2012). Flipped learning
gives a visible form to this type of learning through completely removing traditional

approach from in-class environment and leads students to an active engagement. In
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traditional learning environments, teachers frequently introduce abstract ideas and
then students are asked for tasks to implement outside classroom. However, in
flipped learning, students watch or listen to the course content at home and, after
that, they are engaged in mental activities on different tasks during the class-hours
under the guidance of teacher (Goodwin & Miller, 2013). With the presence of
course content at home, students play back it or stop it to write down. This learning
is structural in terms of allowing students to engage in the materials in line with the
rate at which they are able to learn (Goodwin & Miller, 2013). Teachers frequently
charge students with reading comprehensions and examinations based on mental
concepts for their preparation prior to lesson. With the flipped learning, recent
technological advances work for this goal (Bergmann & Sams, 2013). For example,
when Bergmann and Sams set forth the approach of the flipped model, they wished
to help students who could not attend to class hours and were in need of learning.
They video-recorded their lessons in the classroom environment and uploaded these

lessons to online access for students.

The flipped learning combines constructivism in terms of providing students with
right set of circumstances to be active learners having responsibility of self-learning.
Therefore, they deeply involve in information and experiences in the learning
environment (Strayer, 2012). Teachers bring online form of video lectures and digital
materials together. In this way, students can reach and pursue the lectures at home
with their cell phones, tablets or other devices, and later they pay particular attention
more to the activities of finding solutions to difficult or complex issues in-class hours
(Martin, 2012). Schoolworks that students are required to do at home become the
activities these students fulfill inside classroom environment. Teachers conduct
themselves as a someone who helps students carry out something more easily.
Teachers provide practices that lead students to utilize their learning effectively to
develop their skill of finding solutions to complex issues (Milman, 2012). Students
are able to construct their learning independently or collaboratively. They create a
relevant relationship between the knowledge they gain and the activities they fulfill
in the learning environment. As Tucker (2012) indicated, the flipped learning

provides better learning atmosphere with increased motivated learners.
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Constructivism states actively constructing of learning by boosting learning
experiences. This theory brings various forms along the process of receiving
systematic instruction. It contains cognitive, radical, and social constructivism
(Doolittle, 2014). Cognitive which was set forth by Piaget sheds light mainly on the
way of development of gaining knowledge in children (University of Berkley, 2015).
Radical that is related to Glasersfeld (2013) pays particular attention to the
construction of learning personally. Social is related to Vygotsky and integrates the
properties of radical and cognitive types, and states that knowledge and skills are
gained by a person through social involvements (Doolittle, 2014). Social
constructivism provides learning with social interaction, comments made by peers on
each other's work, behavior or performance, and the engagement of teachers and
children with each other (Lave & Wenger, 1991; Scardamalia & Bereiter, 2016;
Tobias & Duffy, 2009).

2.3.2 Active Learning in Flipped Learning

This learning engages students in performing an activity and asking them to think
about the activities they are performing. It means participating students in materials,
in the class and having them carry out about something. This is typically applied in
order to reach a decision or to exchange ideas, and to work jointly on an activity,
especially to produce or create something. Students gain knowledge to a greater
extent during the time they involve in the learning itself via the activities in which
they talk about something and tell each other about their ideas or opinions and
applications. This learning makes personal, critical and inventive learning easy. It
assists students to examine and analyze in detail. When students actively gain
knowledge, they accept the responsibility for their carrying out a task in the learning
environment. The essentials promoting flipped learning are attributed to the theory of
active learning (e.g., Bonnell & Eison, 1991; Meyers & Jones, 1993; Silberman,
1996). In terms of its concept, active learning is a general term that includes these
examples: group discussion, collaborative learning, problem-solving, and inquiry-

based learning.

To put active learning into effect, teachers should be eager to plan a change from

traditional learning which is based on memorization with no effort to understand the
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meaning to modern one. Various studies pointed out that when students engage in
acquiring knowledge actively, they achieve more (Bonwell & Eison, 1991). Students
involve in analysis, synthesis, evaluation processes. In terms of pedagogical activity,
in active learning, students are actively involved in the process of bringing
knowledge into existence (Adams & Burns, 1999); students become engaged in
mental activity in order to find an answer to effectively deal with a problem together;
each student assumes this as a duty to actively take part in the group; students are
involved in self-learning (Carey & Bowen, 2000); the whole authentic acquisition of
knowledge or skills through experience is active. It is a process of exploration in
which students is the leading determinant (Adler, 1982). Students do not gain
knowledge simply by sitting in learning environment and listening to teachers. They
should discuss on learning, prepare a text, associate it with previous knowledge and
implement it to current situations (Chickering & Gamson, 1987). Gorham (1988)
stated that these treatments can boost students’ acquisition of knowledge with proper
use of humorousness, warm approval of their carrying out a task, and proper standard

of interpersonal relationships.

There are several ways or techniques to utilize active learning in various subjects in
the learning environment on a daily basis. Michel, Cater and Varela (2009) give a
brief statement of the main points that there are many practices such as quizzes, self-
assessment exercises, doing experiments, performing formal discussions on
particular topics, games, role plays. Boufoy-Bastick (2001) set forth that active
learning was effectively put into use in instructing French as a foreign language.
Utilizing this learning method, four skills of language were instructed in a combined

way.
2.3.3. Collaborative Learning in Flipped Learning

This learning is a pedagogical method where learners forming a group achieve
common goals together (Chen & Chang, 2014). From this aspect, collaborative
learning increases social effect among students, and also makes strong the
connection among them outside of the classroom by utilizing different means. In
collaborative learning, students are provided with a limited lead from teachers as
they gain and build self-knowledge via the dynamics of the team and the way
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members in the group interact with one another. Teachers indicate the way, present
text and multimedia, simplify the activity in the learning environment and clarify

their part in the team (Summers, Gorin, Beretvas & Svinicki, 2005).

Collaborative learning providing group work that focuses on the completion of
particular tasks as a measure of success can lead students to implement knowledge to
real-life situations and to solve novel problems (Millis, 2010). On the other hand, this
learning can produce an influential acquisition of knowledge for those learners who
expect connection with other peers (Klein & Pridemore, 1992). Vygotsky (1978)
indicated that when students fulfill the works with each other, this can provide a
higher development in their knowledge construction, mental concepts, visual and
motor processing skills, language acquisition than on their own. Therefore, the
readiness of students to engage in collaborative learning practices is related with
their inclination for flipped learning. Students taking part in the flipped model are
gaining and conveying knowledge via collaborative learning, frequently under
network forums where ideas and views on a particular issue can be exchanged (Kim,
Park, Joo, 2014; Westermann, 2014). Collaborative situation initiates the entire
course of acquisition of knowledge (Dooly, 2008). This brings about a more effective
process of carrying out collaborative acquisition of knowledge by students (Tullis &
Benjamin, 2011).

2.4. The Flipped Classroom Model

Gradual development of available strategies provides opportunities for the beliefs of
teacher, the needs of student and the demands of task. Therefore, the flipped model
has come forth as a method of integrating collaboration with internet-based materials
and practices to aid teachers to perceive learners’ needs. The flipped model suggests
instant responses to students’ performances, and organizes lectures reactive quickly
and positively to their needs. The implementation of this model gained popularity
through current strategies notified by Lage, Platt and Treglia (2000) and Talbert
(2014a). The idea was to increase the activities that lead students to take an active
part in the knowledge acquisition process in the classroom environment. This was
achieved via utilizing various media means to aid them in organizing their own

learning without in-class hours (Talbert, 2014c). The Flipped Learning Network
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(2014) defined the flipped model as “a pedagogical approach in which direct
instruction moves from the group learning space to the individual learning space, and
the resulting group space is transformed into a dynamic, interactive learning
environment where the educator guides students as they apply concepts and engage
creatively in the subject matter” (p.1). At that point, an opportunity is provided for
students to construct analytical knowledge before in-class hours, and they engage to
find solutions to the issues to obtain a comprehensive insight in the content (New
Media Consortium, 2014) throughout in-class hours. In the learning environment, the
teacher leads students when they implement general concepts and involve creatively
in the topics (Flipped Learning Network, 2014).

The flipped classroom can be regarded as a rotation as students view a video about
concepts and subjects outside classroom, but implement and talk about the
knowledge in the classroom atmosphere, and then view other videos for fresh subject
matter in a continuous progress. A flipped model integrates two important factors of
instruction: the lecture and active learning. Instructors who invert their lectures
present lectures as home assignments in order to help their knowledge acquisition.
The flipped model complies with Blended Learning. Staker and Horn (2012) portray
Blended Learning as an interactive education where a learner gains knowledge via
web-enabled conveyance of subject matter and education at any rate. However, the
flipped model differs from web-enabled learning because students are obliged to be
present in educational setting with an instructor and their classmates for performance
and collaboration (Staker & Horn, 2012). Therefore, the flipped model maintain with
active learning (Hamdan, McKnight, McKnight & Arfstrom, 2013).

The definition of the flipped model is variable. Sams (2011) emphasized that the
flipped model is in a continuous change and pointed out that a lecture can be inverted
for particular subject matters, and can be an integration of interactive teaching, study
groups, and practices in classroom setting. Students participating in the interactive
activities estimate, suppose, inquire, evaluate and rationalize. Recently, a new model
came to light and assisted under technological advances: the flipped model. In this
model, key lesson subject is shared outside of the classroom environment, and this
enables students to consider the details in its context and implement general concepts

to various situations (Gilboy, Heinerichs, & Pazzaglia, 2015).
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Students who are equipped with knowledge and use their expertise can have a higher
quality in managing self- learning. By permitting students to implement their
theoretical or practical understanding in various circumstances, the flipped learning
promotes active acquisition of knowledge. This can be regarded as an influential
approach in providing them with a motive to accomplish deeper processes in Bloom's
taxonomy (Enfield, 2013; Semple, 2013). Rather than inactively monitoring a
traditional lesson, students engage in practices where the focus is on them as learner,
on improving their learning and success throughout the course of lessons (Gilboy et
al., 2015). The changed learning environment allows learners to pay particular
attention to the construction of knowledge under the umbrella of activities ranging
from reading to problem solving (Sams & Bergmann, 2013). Thus, the flipped
learning is a model which considers students as active participants who regulate their
own learning (Albert & Beatty, 2014). The flipped learning permits the teacher to
present assistance to students in the place where effective learning really matters

when they fulfill active learning activities in the classroom.

As pointed out by Triantafyllou and Timcenko (2014), “the flipped classroom can be
beneficial for students” (p.1). Students show a remarkable performance in flipped
learning compared to the traditional learning model (Schultz et al., 2014). Students
participating in the flipped model could gain better academic performances than
those in the traditional one. Moreover, several researches show that students gained a
notable development via the flipped classroom (McLaughlin, Griffin, Esserman,
Davidson, Glatt, Roth, Gharkholonarehe & Mumper, 2013; Wilson, 2013; Kong,
2014; Leung, Kumta, Jin, & Yung, 2014). The flipped learning can boost the
percentage of students’ attending all class meetings, give support to students’ taking
part in the activities of acquisition of knowledge. On the other hand, the flipped
classroom improves students’ beliefs about their capacities to generate high levels of
performance, cultivate the results of the acquisition of knowledge or skills
(McLaughlin et al., 2013).

In the modern era, the concept of flipped learning can be said to have earned prestige
thanks to the developments in technology that allow learners to omnipresently reach
materials and set up online communication with other students. Students utilize

individual computers, tablets or smartphones, connected to each other without wire,
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alone or in groups with the aim of acquisition of knowledge (Chan, 2010).
Furthermore, several faculties have initiated to present web-enabled courses (Bishop
& Verleger, 2013). Lecture-videos have become influential in transferring content to
students (Bishop & Verleger, 2013). Instructors should center on utilizing in-class
hours to supplementary interactive activities with technology (Bishop & Verleger,
2013).

The studies set forth different benefits of the flipped learning. The flipped model
provides group-based skills for fostering lecture-participation (Millard, 2012),
presents individualized advice or information (Sams & Bergmann, 2013), pays
particular attention to in-class talkings in order to reach a decision or to exchange
ideas (Herreid & Schiller, 2013) and maintains academic knowledge (Ash, 2012).

2.4.1. Teachers’ Choice of the Flipped Model

Several studies have showed that a majority of teachers recommended flipped
learning for boosting the use of the imagination or original ideas and a set of
circumstances for high level individuals and team performance in the classroom
environment. For example, Webb and Doman (2014) carried out a study in Bl
proficiency EFL in China and the results showed that students asked their teacher for
extra resources of the flipped model and seemed satisfactory. Engin (2014) portrayed
a design which purposed to influence students in a positive way to improve their
skills. These skills were necessary to write coherent, accurate, and logical university-
level essays and to facilitate L2 acquisition under the guidance of teacher. His design
boosted L2 acquisition via inquiring, and cultivated the focus on form, and increased
correctness in L2. Moreover, based on his positive perception toward the flipped
classroom, Mireille (2014) intended to investigate the effect of the utilization of a
flipped learning in terms of female students’ performing writing in the United Arab
Emirates and indicated their attitudes of flipped model in ESL learning environment.
The results showed a remarkable improvement in female students’ performing

writing. Their attitudes to this model were positive.

On the other hand, Baranovic (2013) investigated the effect of the flipped strategy in
a writing course at a university, holding a supportive attitude to the flipped
classroom. The findings indicated that this strategy provided students with
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advantages and their writing performance was further than it was expected. Li (2013)
portrayed the flipped classroom in his own environment. According to Li, permitting
the teacher to give an individual instruction could be provided in the flipped model.
Moreover, generating students that have the ability to control themselves and leading
students to be active in the classroom environment is provided with the flipped
learning. Consequently, Li put forward that the flipped instruction could be regarded
as a practicable model in China. Evseeva and Solozhenko (2015) put into effect this
model for the students who studied foreign language, considering this model as
positive. The results showed that the motivations of the students boosted and the
extent to which they achieved their short and long-term instructional goals was
improved. In a similar study, Hung (2016) carried out a research on the utilization of
the flipped learning by students who learned English, and the findings pointed out an
improved acquisition of knowledge and enhancement in students’ contentment and

involvement in gaining new knowledge and skills.

Teachers who instruct in flipped learning settings hold as an opinion that in-class
hours can be made the most effective use. Informative videos can be utilized to
facilitate the acquisition of knowledge in terms of lower-order skills of Bloom's
Taxonomy of Learning Domains, and in-class hours can be put into effect to center
on the higher order ones (Sams & Bergmann, 2013). Some other teachers recognize
the full implications of using in-class hours for students’ engaging in activities.
Therefore, this boosts detailed examination of the elements in course materials
(Deslauriers, Schelew, & Wieman, 2011; Roth, et al., 2014), by making use of in-
class hours to cooperate with students (Bull, Ferster, & Kjellstrom, 2012).

The studies indicated that teachers held positive attitudes towards flipping the EFL
classroom; the flipped model enhanced English learning through systematic
investigation, and gave support to form and enhancement of accuracy in English
(Baranovic, 2013; Li, 2013; Webb & Doman, 2014; Engin, 2014; Mireille, 2014).
After experiencing the flipped model teaching method, the student views became
positive. The flipped model allowed the teacher to personalize teaching, giving
students more chance to involve in the four skills, creating students self-controlled.

Moreover, this model did not waste students’ time for paying attention to notes in the
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classroom environment, and decreased teacher pressure to prepare lecture materials

as they had the opportunity to share on web-enabled platforms.
2.4.2. The Effectiveness of the Flipped Model

Researches have revealed that the flipped model notably increases the acquisition of
knowledge (Day & Foley, 2006; Hung, 2015; McLaughlin et al., 2014; Zappe et al.,
2009) and student engagement (Dill, 2012), cultivates the effects of enhanced
knowledge acquisition (Baepler, Walker & Driessen, 2014; Moravec, Williams,
Aguilar-Roca, & O’Dowd, 2010), and improved motives (Traxler & Riordan, 2003).
Other researches have pointed out that the flipped learning can produce a learning
that works to engage students more directly in the learning process than in other
approaches and provide critical thinking skills (Baepler, Walker, & Driessen, 2014;
Hung, 2015; Zappe et al., 2009).

Wen (2008) indicated a model in which teachers are in charge of creating authentic
performance assignments that boost students’ competence level. According to Wen,
the model ensured task-based activities to increase student learning, helping to
improve student potential, and presenting feedback (Wen, 2013). This model became
concrete in the flipped approach and this approach indirectly contained the utilization
of technology in informal knowledge acquisition environments (Herrald & Schiller,
2013). This model gave support to various new researches that point out the
instructional advantages of mobile-assisted language learning (MALL) (Amer, 2014;
Chen, Hsieh, & Kinshuk, 2008; Kiernan & Aizawa, 2004), particularly in addition to
English as a foreign language (EFL) learning (Kukulska-Hulme, 2009; Saran &
Seferoglu, 2010).

In terms of the effectiveness of the flipped learning, Abeysekera and Dawson (2015)
searched for a replacement for gaining more active practices and reaching success
instead of traditional education. Talley and Scherer (2013) utilized the flipped model
in psychology and the findings indicated an increase in students’ exam results which
showed a positive achievement in terms of the flipped learning method. Moreover,
Flipped Learning Network (2012), a report examining methodically and in detail the
structure of the flipped learning, reveals that 453 tenured faculty members

implementing this learning model stated a remarkable success in the academic
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achievements of their students, an enhancement in the perceptions of their students,
and a nearly complete consensus among students about the re-utilization of the
flipped learning. Finkel (2012) showed that Clintondale High School in Michigan
increased the success of 9th grade students in maths from 56 to 87 % following the
implementation of the flipped learning. Yarbro, Arfstrom, McKnight, and McKnight
(2014) gathering together various detailed examinations of the flipped model pointed
out that the process of carrying out a task boosted, and not only instructor but also

students showed contentment with this model.
2.4.3. The Nature of the Flipped Model

The utmost aim of the flipped model is to transfer the time spent for teaching in the
learning environment to the point of providing this time for interactive classroom
activities. Table 1 notes the similarity or dissimilarity between the duration with the
traditional activities and that with the flipped model ones. The table reveals that the
duration for the teaching of the new subject in traditional learning environments was
20 minutes. On the other hand, the duration for in-class activities in flipped
classrooms boosted to 25 minutes as the teaching was fulfilled prior to the students’
attending to the class. As the amount of teaching duration increases, the period for

in-classroom activities raises correspondingly.

Table 1. The similarity or dissimilarity between the duration with traditional

activities and those in flipped model (Sams and Bergmann, 2012)

Traditional Classroom Flipped Classroom
Activity Duration Activity Duration
Introduction 5 min. Introduction 5 min.
Revision of 10 min. Questions and 10 min.
homework answers on course

videos
Instruction of the 20 min. In-classroom 25 min.
new subject activities
Homework 5.min
assignments for next
class

Regarding students’ writing issues in EFL instructions, their various demands
stemming from different knowledge acquisition styles and their distinctive
requirements, the flipped model is extensively utilized to assist them (Fulton, 2012;
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Huba & Freed, 2000; Ling, 2015; Snowden, 2012). The traditional knowledge
acquisition environments are prone to be soundless and students center on their
instructors for the writing process, and they maintain to write soundlessly. This
unilateral communication has been regarded as ineffectual, infertile and unconnected
by modern learners (Souza & Rodrigues, 2015). However, in the flipped model, prior
to participating in class, students view and follow video courses and acquire
knowledge of different subjects outside the classrooms, and an active learning

methodology is implemented in the classroom environment (Arnold-Garza, 2014).
2.4.4. The Utilization of Videos for Flipped Model

The utilization of videos in the classroom environment is reasonably demonstrated in
the written studies in terms of education (Greene & Crespi, 2012). Karppinen (2005)
stated that utilizing the videos during the teaching process can provide a learning in
which the new knowledge to gain is linked with the knowledge a student already has.
As pointed out by Staker and Horn (2012), “students could play educational
videogames or watch online lectures on their own outside of any recognized school
program” (p.9). The most favorable duration for a video is 6-9 minutes (Holtzblatt &
Tschakert, 2011). Therefore, it is essential that the teacher prepare short videos.
Students are prompted through the utilization of graphics, audios, and written or
printed works (Enfield, 2013). Hung (2015) pointed out that the lessons do not
usually ask for higher level skills inside the classroom environments, and with the
transition to educational videos, in class hours are provided for higher level skills.
Therefore, students show better performance, enhance their involvement, and hold
positive perceptions to the acquisition of knowledge (Finkel, 2012).

Educational videos are regarded as a crucial part in the flipped model. These videos
allow a teacher to create an environment for students’ comfort. Verleur et.al (2011)
stated that modern students have a greater opportunity given that they have rich
media platforms, are emotively overt, and prefer practices that boost them as groups.
These videos can be watched on computers, tablets and mobile phones. Therefore,
accessing them by students is notably easy in the modern age. With the educational
videos, the content is expected to have a reasonable extent for knowledge
acquisition. Falk, Sockel, and Chen (2005) indicated that the value of producing of a
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learner-centered planning in videos is mainly important. Viewers find the videos
interesting as they consider them as appealing (Huang, Chen, & Weng, 2012). Yates
and Noyes (2007) pointed out that this interaction prompts the involvement of

students.
2.4.5. The Four Pillars of Flipped Model

The Flipped Learning Network (FLN) carried out an examination of the studies for
the flipped model, and pointed out that the four columns of the flipped model are
flexible environment, learning culture, intentional content and professional educators
which are the crucial concepts and together with their definitions and reference to
relevant academic literature of this model (Hamdan, et al., 2013).

2.4.5.1.Flexible environment

The FLN includes flexible environment as the organization of the formal setting
conditions for students’ involving in the content, taking part in the lecture process,
and cooperating with one another. The formal setting conditions are obliged to be
carried on changeably. Therefore, a teacher has the opportunities to create minor
workshops and personalized tasks (Hamdan et al., 2013). Instead of preparing a
traditional learning environment, teacher and students can form occupation stations
from different aspects. For example, one part of the class setting can be allocated for
demonstrations or research laboratory.

2.4.5.2.Learning culture

Learning culture is regarded as the comfort of teacher who aids students during the
process of active knowledge acquisition (King, 1993). The culture in the flipped
method requires a teacher to walk around the classroom and supervise students’
physical or mental activity, present instant information about their performances and
make available one-on-one teaching (Bergmann & Sams, 2012). As a result of
personalized aid, a teacher intends to produce individual teaching to assist students
achieve their objects with various methods (Crouch & Mazur, 2001). In the flipped
model, the change from teacher-centric to learner-centric teaching is provided via

putting teaching of the course materials beyond the boundaries of the classroom, and
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centering merely on analyzing, comprehending, or making sense of life events, their

connections, and cooperative activities in the learning settings (Lambert, 2013).
2.4.5.3.Intentional content

Intentional content means a teacher’s sophistication and discernment on the direct
teaching of course material in the educational videos. A competent teacher considers
essential topics to be instructed and their relationships with students’ course objects
(Hamdan et al., 2013). The production of videos is the key process through which
students are faced with the course content by direct learning (Bergmann & Sams,
2012). Utilizing technology by teachers is to give assistance to a syllabus. This
syllabus aims to create a naturally active and social environment in which students
involve in practices to achieve a purpose among themselves (Bergmann & Sams,
2012). On the other hand, Seaboyer (2012) stated that with the content videos viewed
beforehand in the flipped model learning, students are made ready by teachers for in-
class activities and to involve in process of typically reaching a decision or

exchanging ideas.
2.4.5.4.Professional educator

In the flipped model, teachers’ leading trait and cognitive knowledge of complexity
are pivotal as they generate the outline of the course, prepare content videos, and
plan tasks that require students to examine, implement and combine methodically
and in detail the structure of their knowledge. The teachers lead students to various
inventive writings to master the course content. They make them exchange
information and ideas, and cooperate actively, analyze rationally, and become
proficient learners (Cacciamani et al., 2011). A teacher’s expertness and creativeness
can be exposed in the way they build content and provide information about

students’ performance.
2.4.6. Designing and Application of the Flipped Model

As pointed out by Flores, del-Arco, and Silva (2016), “The first key element that
ensures the success of the process is the development of a well-organized teaching

plan, which specifies the activities that will be carried out, as well as the resources
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and contents that will be consulted. In this way, the student will have a clear idea of
the work schedule; will be able to locate the material needed on the resources
provided; and, will know when he/she is required to do the different activities. A
detailed and explicit plan will result in a decrease of the student’s anxiety and in an

increase of his/her confidence regarding the working methodology.” (p.4).

/ Qutside the classroom \ / In the classroom \

* Study the content + Presentation of the contents
+ Search and selection of of the session (as a whole)
information * Review of concepts and Q&A
¢ Self-assessment and self- session
improvement activities o  Small groups work
* Comprehension activities * Building and management of
(Professor’s assessment) knowledge
¢ Online databases * Sharing knowledge and
results session

+ Computers and mobile
\ v \ devices session /

Assessment
Integral Responsible Thoughtful Shared Competencies-related

Figure 1. The Flipped classroom model. Adapted from “The flipped classroom
model at the university: analysis based on professors "and students’ assessment in the
educational field” by Flores, del-Arco, and Silva, 2016, International Journal of
Educational Technology in Higher Education, 13 (1), p.3. Copyright 2016 by the

Creative Commons Attribution 4.0 International License.

In designing and implementing of the flipped model, teachers arrange the topics into
a structured whole in line with the program. They present materials in various
formats and offer engaging activities to instruct the essential strategies and skills that
form writing, which are teacher-evaluated. Setting web-enabled and cooperative
meeting places where students exchange ideas, inquire and find answers to questions,

or examine in detail the structure of topics might be noted as important.

The working of students together within and beyond the boundaries of the classroom
plays an important role in the flipped model. They establish their learning with

interactive communication and team up with their classmates not only in the formal
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learning environment but also in the web-enabled or application-based situations. In
face to face lectures, the teacher can assign the initial part of the teaching process to
have a look at the subject matters and this can present a start to the activities
throughout the class. For this purpose, the students are separated into minor groups
and the teacher assists each group to fulfill the practice. Furthermore, thanks to the
flipped model, they can utilize technological devices to reach online information.

Considering Figure 1, about the evaluation of the flipped model, it can be pointed out
that the flipped model takes into consideration the engagement in activities
performed inside and outside of the learning setting. The flipped model allows the
students to analyze the evaluated practices outside the classroom in the absence of
the direct guidance of the teacher. The flipped model enhances a learning involving

interactive assistance among the students in working toward a common goal.
2.4.7. Bloom’s Taxonomy in Flipped Model

Benjamin Bloom issued Bloom’s classification system of taxonomy for the first time
in 1956. It contained six levels: three lower levels (knowledge, comprehension, and
application) and three higher levels (analysis, synthesis, and evaluation) (Bloom,
Engelhart, Furst, Hill, & Krathwohl, 1956). The classification system was aimed to
permit teachers a path to deal with syllabus and evaluation problems in a logical way.
In traditional education, in which lecture is conveyed in learning environment,
teachers have a role merely for the knowledge and comprehension (Goldsmith,
2014). Students are then assigned to engage in projects and tasks outside the
classroom. These practices characteristically are in line with the application, analysis,
evaluation and creation. For these practices, students demand explanation and further
support. Therefore, in the flipped model, teachers are in the process of exploring the
higher levels with the students (Bergmann & Sams, 2012; Gannod, Burge, &
Helmick, 2008; Gerstein, 2012; Kellogg, 2009).

The flipped model has become a phrase, fashionable in the recent years (Fitzpatrick,
2012). Considering Bloom’s revised taxonomy (2001), this indicates that students
fulfill the lower levels (knowledge and comprehension) beyond the boundaries of the

classroom, and centering on the higher levels (application, analysis, synthesis, and
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evaluation) inside class-hours under the assistance of their classmates and teacher.

Thus, this model differs from the traditional teaching.

The following Figure 2 demonstrates the flipped model in line with Bloom’s revised

taxonomy.
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Figure 2. Bloom’s revised taxonomy in the flipped classroom (adapted from
Anderson, L.W. (Ed.), Krathwohl, D.R. (Ed.), Airasian, P.W., et al (2001). A
taxonomy for learning, teaching, and assessing: A revision of Bloom’s Taxonomy of

Educational Objectives (Complete edition). New York: Longman)

In the flipped model, the lower levels are put forward prior to the lecture with
educational videos. Moreover, written texts or similar materials maintain an effective
assistance for knowledge acquisition. Therefore, in-class hours are canalized to
mentally engage in higher levels from applying to creating. In flipped model-based
lectures, students move from remembering to creating. The flipped model centralizes
on the methods of encouraging the students in fulfilling an upper level. Furthermore,
Nederveld and Berge (2015) stated that “the flipped learning creates a student-
centered classroom where students are actively learning and instructors are better
able to support application and higher-level learning” (p.12) instead of simply giving
their attention to the teacher. Therefore, utilizing flipped model may permit the
students to exert more efforts by encouraging upper-level assignments, activities and
tasks. The activities are carried through without outside help out of the classroom

environment.
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2.5. The Perceptions of Teachers and Students towards the Flipped Model

Student perceptions toward the flipped model vary from cooperation (Fulton, 2012)
to self-control on knowledge acquisition (Strayer, 2007) and the teacher instructs
topics indirectly (Pettigrew, 2012). Several researches have inquired the perceptions
of teachers and students toward the flipped model. In terms of teachers, Maloy,
Edwards, and Evans (2014) discovered that post-secondary education lecturers who
implemented the flipped model revealed notable instruction and knowledge
acquisition effects. Van Veen (2013) pointed out that this model is the utmost
invertible application. Linga and Wang (2014) reported their investigation utilizing
the flipped model as a process in which students gain a skill through recognizing
their errors. Corrias (2014) showed that “the classroom sessions turned out to be

livelier than | expected given the topic and the size of the class” (p.4).

Regarded to students’ perceptions toward the flipped model, several researches
suggested solid evidences including students who are supportive for this model. Butt
(2014) revealed that the majority of students indicated a positive perception to this
model in his research. Pierce and Fox (2012) showed that nearly the whole students
were of the opinion that watching videos prior to the lecture was substantial; the
majority of them regarded the enhancement of communication among classmates as
important. Maher et al. (2013) pointed out that students viewed this model as a
worthy and entertaining knowledge gaining. Baker (2000) pointed out that the
students attached importance to this model affirmatively. Furthermore, Johnson
(2012) stated that information about students’ performance obtained for the flipped
model was remarkably supportive.

2.6. The Roles of Teachers and Students in the Flipped Model

The flipped model shows a function shift on behalf of the teacher (Educause
Learning Initiative, 2012) from conveying knowledge in the classroom to providing
guidance to the students through different motivating practices (Morrison, 2014). In
this model, teachers are engaged in mental activities further thoroughly with students
(Carpenter & Pease, 2012), lead them to the materials and subject matters (Bergmann
& Sams, 2012). With this model, students are promoted to implement their new
knowledge into real life situations (Horn, 2013), prompted for personal or
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cooperative efforts, and asked to approach tasks, problems, and circumstances with
innovative and solvable alternatives (Bergmann & Sams, 2012).

Teachers in the flipped model are a key factor (Bergmann & Sams, 2012). Teachers
can ensure students with a face-to-face attention to aid them grasp mentally the
content they may not figure out. In order to control the degree of students’ grasping
and perceiving, teachers can utilize quizzes. They may also create an environment in
which students have opportunity to prepare self-project-based evaluations to reveal
that they have acquired complete knowledge of concepts (Finkel, 2012).
Consequently, the flipped model can increase effective student involvement and

strong motivation.

Teachers’ roles are to facilitate and generate acquisition of knowledge by
investigating (Bergmann & Sams, 2012; Johnson & Renner, 2012), to produce peer-
to-peer activities (Cohen & Brugar, 2013), to remove misapprehensions (Bergmann
& Sams, 2012), to organize a student-centered learning (Schmidt & Ralph, 2014), to
utilize modern tools proper for learning (Fulton, 2012), to enhance involvement of
students (Millard, 2012), to give course videos for outside learning (Bishop
&Verleger, 2013), to maintain information about students’ performances of a task

(Nolan &Washington, 2013).

With respect to students, the flipped model considers them as investigator (Van
Veen, 2013). Students bring together the details, particulars, facts, figures, statistics,
data and knowledge mainly outside the classroom, and during in-class hours, they
implement newly acquired information to new circumstances (Berrett, 2012).
Bergmann and Sams (2012) make teachers think that the basic point of this model is

to centralize on the students.
2.7. Research on Flipped Classroom Teaching in Turkey Context

The following studies provide the flipped model in a transition from theory to
practice and its effective implementation in different fields in Turkey:

Iyitoglu and Erisen (2017) investigated the influence of the flipped model in boosting

university prep students’ total academic achievement in EFL and that in its sub-
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skills. Six different Independent Samples T Tests were put into use and the results
revealed significant effect of the flipped model implementation on the entire EFL
performance and its whole sub-skills. The effect size of the difference in grammar,
reading, vocabulary and writing was detected to be moderate; however, in total EFL
performance it was found out to be large. In another study, Boyraz (2014)
investigated the effect of the flipped model in terms of academic success and long
term retain of knowledge in English instruction. The study utilized pretest-posttest
control group design. The results showed that experiment groups instructed with the
flipped model were found to be better than the control groups with the traditional
method and the difference between groups were meaningful.

Basal (2012) used this method in "Advanced Reading and Writing Skills" and
received positive feedback from his students at Yildiz Technical University,
Department of Foreign Language Teaching. In a study, Umutlu (2016) investigated
different modalities of videos with the flipped classroom model for English writing
classes at a state university preparatory school. The results showed that the
participants’ writing performance in the six experimental groups were better than that
of control group. In another study, Koroglu (2015) investigated the impacts of the
flipped model on pre-service English language teachers’ speaking skills
development. The results of the study revealed that experimental group students put
forward a significant development in speaking skills. Those in the experimental
group held positive attitudes to the flipped model and they were remarkably satisfied

with this teaching method.

Cakiroglu and Oztiirk (2017) carried out a study in order to examine the
improvement of the system of conscious individual management. This management
included the process of guiding personal thoughts, behaviors, and feelings to reach
goals in the flipped model environment. With the participation of 30 undergraduate
students at a university, qualitative data was gathered with an observation form,
discussion messages and interviews with selected participants. The results showed
that the participants developed their goals, preparations, task strategies. Their
assistance seeking, planning, observing, confidence and engaging in the process of

pursuing their own performance skills were moderate.
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Sakar and Sagir (2017) tried to explain the flipped model in a study via document
analyze method. The documents on TUBITAK, EBSCO host, Science Direct, IEEE,
Internet Archive and Google Academy were examined. The data obtained from these
sources were examined carefully and necessary notes were taken. General
interpretations were made from these notes. In this research, the literature was first
scanned and a coding was done. Then, the documents which were coded later were
brought together and the form was produced. In this form, titles related to publication
and publication year, authors, sample levels, course type, variables and result parts of
thesis or articles were presented. As a result, it was pointed out that students will
improve their active participation in the classroom at a higher level. It is thought that
a problem can be solved more easily by associating the information obtained from
applications within the classroom with real life. Thus, it is predicted that the flipped

model will have better results than traditional models.

Akgliin and Atict (2017) tried to indicate the effects of students’ academic
performance in computer technologies. With pre-test and post-test, a quasi-
experimental design was utilized. The results showed that the participants in the
experimental group boosted their achievement with the activities, retained effectively
the subjects they learned, engaged dynamically in the exercises in the classroom.
Yildiz and Kiyic1 (2017) examined the impact of the flipped model utilized in a
course at a university on prospective science teachers’ academic achievements. The
study included their awareness of self-cognitive processes, their beliefs about the
nature of human knowledge and how it is conceptualized. In the study, with the
participation of 66 students, the results revealed that the utilization of the flipped
model was significantly more influential on prospective teachers’ academic
performance and their awareness of self-cognitive processes. However there was no
significant difference on epistemological beliefs between experiment and control

groups.

Yilmaz (2017) examined the impact of the cognitive science principles of effective
multimedia learning with using electronic educational technology readiness of the
students. The study was carried out with the participation of 236 undergraduate
students. The results showed that students' e-learning readiness was a crucial

reference for their satisfaction and incentives.
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Sarigdz (2017) conducted a study to examine the impact of the flipped model on the
academic achievement of prospective second grade teachers (68 participants) in
elementary teacher education at a state university. The results showed that the
academic achievement of the participants studying in line with the flipped model
ameliorated more than those studying in line with the traditional model. Moreover,
the students stated that this model gave support to them to examine, and they
regarded the model as more entertaining than the traditional one, and gained new

knowledge while investigating systematically.

Aydin and Demirer (2016) provided data about the instruments which were utilized
in the different phases of the flipped model. Moreover, these instruments were put
into use in terms of evaluation for their suitability with the devices which were both
portable and present on-the-spot access to information. Literature review as a
research method was employed and in order to examine the data methodically and in
detail, content analysis was carried out. The study suggested the instruments that

could be submitted for consideration to put an end to the restrictions of this model.

Zengin (2017) conducted a study in order to determine the impact of the flipped
model originated from Khan Academy and a math software on the participants’ (28
students) academic success and to investigate their opinions on this model in
mathematics education at a state university. The results showed that the flipped
model enhanced students’ success in double integral. Moreover, this model increased
their understanding for the course concepts and ensured the continued retain of them

through visualizing in mathematics instruction.

Akaslan and Law (2016) examined a model in terms of promoting electrical
engineering with effective multimedia learning utilizing electronic educational
technology. Data was gathered from representative teachers and students from two
state universities in Turkey. The attitudes of the participants of each university to e-
learning were established by questionnaires and interviews. The responses of
teachers and students were measured for the similarities and differences. A case-
control study was carried out to identify the impact of the model. The entire gathered
data revealed that both e-learning and blended learning produced more influence than
that of traditional learning.
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Asiksoy and Ozdamli (2016) attempted to determine the impacts of the flipped
model redesigned for Keller’s ARCS (Attention, Relevance, Confidence and
Satisfaction) on the students’ accomplishment, motivating force and self-
containment. The participants (66) comprised of 30 in the control, 36 in the
experimental group took physics courses at a state university. Data was gathered via
motivation questionnaire, physics concept test, physics self-sufficiency scale and
semi-structured interviews. The results showed that the participants who were more
prompted in the experimental group accomplished more than those in the control
group. The semi-structured interviews revealed that the participants indicated
positive perceptions to the flipped model in the experimental group.

A study by Temizyiirek and Unlii (2015) emphasized that the whole of education
partners should modernize themselves in accordance with the advancements in
instructional technology. The researchers indicated that language teachers take
advantage of these advancements in their teaching setting and stated that learning
process can be ineffective without the synchrony of teachers’ teaching methods to
the modern ones. They put forward that flipped model could be considered as a
distinguished method in the advanced world and that learners can pursue theoretical
knowledge out of the classroom and can fulfill activities assigned as homework

under the direction of their teachers in the learning environment.

Genger (2015) investigated the utilization and practicality of the flipped model and
emphasized the importance of prompting students in the course of the knowledge
acquisition process. The results pointed out that students have a more dynamic part
in the process of the gaining knowledge, taking charge of their own learning and
exerting more effort for the activities in the classroom thanks to remodeling
homework fulfillment. Consequently, he set forth that this model was approved by
students and provided significant assistance for the performance of students. Saritas
and Yildiz (2015) studied the gamification model with the flipped learning model
and evaluated the relationship between the two. The researchers set forth that flipped
learning and gamification applications are taking place in the world education
literature day by day. Many research findings have indicated that these learning
models can respond to the needs and desires of 21st-century students and offer

innovative solutions to existing pedagogical problems.
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Kardas and Yesilyaprak (2015) gave reasons and cited evidence in support of the
flipped model in their review study. The researchers argued about changing attitudes
toward the processes of learning, and the necessity for fresh learning models. In their
review study, Kardas and Yesilyaprak stated that it would be useful to investigate
this model and use it to the extent that the conditions of our educational system
permit. In this way, higher productivity can be achieved than technology-supported
projects such as the FATIH project, which promotes the use of technology in
education, and the researchers suggested that the flipped model is a model that can be
utilized substantially and improved more for changing circumstances, such as the

teacher’s guiding the learning process.

Boyraz (2014) analyzed the effect of the new flipped model teaching method in
English teaching on academic success and retention at a state university with 42
participants. He concluded that the experimental group, who were taught by the
flipped method, was at a higher level in terms of academic success than the control
group, who were taught by traditional method. According to the views of the
participants, the students in the flipped model did not need to spend more time
outside the classroom than those in the traditional model, and this model increased

their preparation and course motivation.

As for the perception and opinions and demands of the students, these studies draw

attention in terms of the utilization of flipped model in Turkey:

Zeren (2017) examined the participants’ perceptions in geography major course
related with the advantages of the flipped model with the participation of 100
students at a state university. The study showed that the flipped model boosted their
taking responsibility for their own learning, their being more self-directed, their
making decisions, their thinking critically and their problem solving. Yildiz et al.
(2016) conducted a study of the flipped model utilized in chemistry education with
regard to the academic performance and opinions of the prospective teachers at a
university. With the participation of 39 students, a pretest, and after the process, a
post-test were implemented in the experiment and control groups. The results
showed that the flipped model had a significant effect in the experimental group on
the academic performance. Furthermore, this study pointed out that the participants
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held a positive opinion to the flipped model and they considered the method to be

influential.

Cukurbas1 and Kiyic1 (2017) examined the views of pre-service teachers in terms of
teaching activities under the umbrella of the flipped model. A case study was put into
use with fifteen pre-service teachers in their senior year. The participants expressed
their views on this model especially from the aspects of interaction, educational
advantage and attributes relating to moods, feelings, and attitudes. The participants
indicated that this model contributed to save their time, helped them be predisposed
for in-class activities, boosted their participation and aided them to retain the new
knowledge effectively. Furthermore, the participants stated that the interaction
between teacher and student, and peer-to-peer (for students) was provided with this
model. Yildirim et al., (2016) examined the students’ opinions towards the flipped
model and implemented the model with 25 participants who took the Operating
Systems Course in a vocational college. The participants indicated that they fulfilled
more activities during in-class time and the results revealed that this model could be

influentially utilized and thus increasing their individual learning.

Kurt (2017) examined the process of putting the flipped model into effect at a state
university in Turkey with a pretest-posttest quasi-experimental mixed methods
design and the experimental and the control groups. A course of classroom
management where the participants (62) were in the program of pre-service English
teacher education was completed. Its impact was evaluated by comparing a
traditional classroom model. The results showed that the flipped model ameliorated
participants’ beliefs to efficaciously handle possible problems. They achieved their
educational goals, and their perceptions were more positive about the flipped
classroom in the experimental group in comparison to the control group. Umutlu
(2016) investigated particular methods for videos in the flipped model for English
writing course at a state university preparatory school. With six experimental groups
and one control group, a writing pretest and two posttests were implemented in
addition to conceptual and essay writing posttests. The results revealed that the
participants studying particular video-methods performed better than those of control
group, and that the participants who studied each part of a video, and then responded
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to the related questions performed better than those of the control group in the essay
writing posttest.

Kog (2016) carried out a study to identify the impact of the flipped model on the
views of participants whose ages were betweenl3 and 14 about technology in
mathematics lesson. Two classes were employed as the experimental and control
group in the research. The instruments for qualitative and quantitative data were put
into use to gather the data. The findings revealed that the participants of the
experimental group were willing to earn a living concerned with technology. Basal
(2015) carried out a study to examine the perceptions of potential English language
teachers at a state university towards the flipped model. Qualitative data were
gathered via an open-ended question from 47 participants in the study. The results
showed that pre-service English teachers held positive perceptions to the utilization
of the flipped model. This model was fruitful from 4 categories: personalized
learning, sophisticated student planning, bypassing the restrictions of in-class time,

boosting the involvement in the classroom.

Koroglu (2015) examined the impacts of the flipped model on pre-service English
language teachers’ progress of speaking skills at a state university with 48
participants. The results revealed that a significant difference between experimental
group and control group was found out, and the participants in the experimental
group developed their speaking skills significantly. Also, they had positive attitudes
to the flipped model and they were noticeably satisfied with the syllabus of this
model. Torun and Dargut (2015) stated that the importance of flipped model satisfy
the demands of the students. Students indicated that they gained their knowledge via
non-class activities. In the formal learning setting, they gave voice to an idea on the
topics of making strong learning and providing more time for activities. They pointed

out that they did not get confused in any place in non-class activities.

Turan and Goktas (2015) examined the opinions of students in terms of flipped
method. The results revealed that students had rather positive opinions towards
flipped method. The model enhanced the permanency of learning, and it assisted
knowledge acquisition, and it was an entertaining and changeable method.
Akkoyunlu and Giindiiz (2015) implemented the flipped model in 'Instructional
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Design' course at a university and examined the views of the students towards this
model. As a result of the research, it was found that this model has a positive
influence on student motivation, develops peer relations. It offers an entertaining
learning environment, and students can reach the course content with time and space
flexibility, and attend the classes with high levels of readiness. Sever (2014) pointed
out that this model attaches students to the focus of the activities at a state university.
The researcher put the flipped model into effect in the teaching of violin, and then
examined methodically and in detail the opinion of the student following the course.
The results showed that this model produced more influential and fruitful teaching.
The student stated that they perceived the model as more pleasant and were prompted

to boost their learning.

Regarding the studies mentioned, this model, which is in the foreground of
individual, aims to make learning easy and effective. In this respect, because of its
emphasis on individuality, teachers are reluctant with the idea of teaching by
considering different characteristics (different learning speeds, motivational levels,
cognitive skills, readiness levels, etc.) that individuals have in limited time in
classroom. Therefore, teachers should be given time and students should begin to
take responsibility in their own learning process. At that point, the flipped classroom
method, which combines individual-focused education with technology in the
constructivist approach, appears to be one of the solutions. This new method aims to
ensure that students allocate a part of the time they spend outside of school to the
school, and utilize their time in school in the most efficient and effective way. At the
same time, this model implements the innovations of technology and its popularity

and popularity among students.

Thanks to the facilities of developing information and communication technologies,
changes and transformations in learning concepts are experienced (Dogan, 2015).
However, the speed of these changes and transformations is not reflected on
educational environment at the same rate and brings various problems with it. The
flipped model in learning is a new approach that is thought to be able to overcome
the deficiencies and disadvantages experienced in today's education (Sercemeli,
2016). The flipped model refers to a blended learning process as opposed to a

traditional, teacher-centered and four-walled approach to education (Dogan, 2015).
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This learning approach is widely known and used worldwide. However, Turkey is
experiencing an opposite situation in this regard. Filiz and Kurt (2016) stated that
studies on the flipped model have been collected abroad and the studies in Turkey

are inadequate yet.
2.8. Research on Flipped Classroom Teaching in Other Contexts

Some studies conducted about the flipped classroom model in various fields can be

listed as follows:

Egbert, Herman and Chang (2014) suggested various advantages such as enhanced
talents to obtain authentic communication in language for the flipped model.
Moreover, lowered uneasiness for students and additional initiations for teachers to
boost student self-organizing were showed in their research. In line with the results,
Egbert at al. emphasized that the flipped model in teaching is a suggestible path to
constitute a learner-centric setting and in this model face-to-face connection with
teachers was considered as helpful. Thus, Egbert at al. put forward that given the use
of flip model, teachers should evaluate the needs of the target students. Kuhn and
Hoffstaedter (2015) argued about the pedagogical pros and cons of the flipped model
in an EFL environment. The utilization of this model accompanied by video
connection (e.g., Skype) between students from abroad enabled students to be
outside of the classroom and perform authentic interactions in the target language.
The researchers stressed that it is highly important that the teacher should combine
different features of language acquisition in a flipped model that the traditional

learning cannot present.

Harvey (2013) carried out a study in an elementary Latin class. In the study, the
instructor made and uploaded videos containing target vocabulary and grammar
structures for students in order to enable them to translate Latin texts into English.
The researcher measured the similarities and differences between the exam results
and those of the preceding year’s students who took traditional lectures. The results
showed that the grades of the traditional class students were in decline, and after the
second and third exams, a significant difference between the scores of the flipped
model students and those of traditional model ones was observed. Wong and Chu
(2014) conducted a study in a post-secondary institute. The students in the flipped
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model were expected to watch videos prior to joining in the class and fulfill web-
enabled exercises. There was also a control group who viewed the videos in the
classroom, and carried out the activities. The post-test results showed that the
students in the flipped model had higher performance than those in the traditional
model. Moreover, the students put forward that viewing videos prior to attending
class had a positive impact on their speaking skills and they participated in the class

more motivatedly.

Lage et. al (2000) put forward a study in which the flipped model was implemented
to female students’ individual way of learning at a state university. The students
viewed the videos prior to attending to class. The results suggested that this
implementation could be regarded as better to the students who may be in need of
Economics. The students’ perceptions to the model were positive. In a study by
Gannod et al. (2008) the flipped model was implemented in Economics, Marketing
and Computer Science lectures. The students were expected to examine podcasts and
presentations before the lecture hour. The students took advantage of the peer-to-peer
activities in the learning environment and this provided an enhancement in students’
participation. In a study by Kvashnina and Martynko (2016) at a university in Russia
at an engineering course, the scores in the flipped groups were higher than those in
the control group in the final exam containing the tasks of four skills, and
additionally, the participants had positive attitudes to the implementation of the
flipped model with technology. A study by Strayer (2012) examined the impact of
the flipped model on collaboration, modernization and completion of particular tasks
in the course of Statistics at a university. The study noted the differences between the
traditional type of classroom and the flipped one. The results showed that students in
the flipped model were more collaborative and performed more modernization and

task completion than those of their traditional classroom.

Dove (2013) explored student perceptions to the flipped model implemented in
statistics course by comparing the traditional model. The students centered on
carrying out a research or a project, building skills and viewing the problem from
every angle to generate ideas during the hours in the classroom. The results pointed
out fulfillment of students’ wishes, expectations, or needs with lecture videos that

increased their understanding of concepts at their own pace. Also, this experience
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was evaluated by them in a positive way and the majority of students benefited from
the flipped model and embraced this model against the traditional one. Toto and
Nguyen (2009) studied the flipped model in an industrial engineering course. The
researchers (2009) found that students regarded this model as beneficial, enjoyed it
highly, and drew attention to the in-class activities and stated that watching the video

lecture before attending to the classed assisted and enhanced their grasp of concepts.

Kim, Kim, Khera, and Getman (2012) organized three flipped model settings
(engineering, humanities, and sociology). Separate techniques were implemented in
these settings. The researches centered on the ways of lecturers’ carrying out the
flipped model, the students’ perceptions, and offerings for the organizations of
flipped model. The students stated that the teacher organized the whole activities and
gave information to them about learning targets. They pointed out that flipped model
prompted two-way communication and cooperation among them. The flipped model
assisted the students to arrange and observe their own acquiring new or modifying
existing knowledge. Moreover, the students noticed that the activities in the
classroom ameliorated their skills in problem-solving. A study carried out by Marcey
and Brint (2012) in two introductory biology classes intended to measure the
differences between a traditional model and that of a flipped. The results indicated
that students in the flipped model had higher scores on tests and quizzes than those in
the traditional one. Davies, Dean and Ball (2013) noted traditional instruction,
simulation-based instruction and the flipped model in a course on electronic
documents. The results revealed flipped classroom boosted students’ incentives and

made their learning easy.

Overmyer (2014) examined students’ achievement in Algebra course in a flipped
model environment. The researcher utilized flipped teaching for five weeks and then
shifted to traditional teaching for the rest of the course. Later, the researcher analyzed
the students’ development via final exam. The results revealed that a slight difference
was found in their development. In a study, Jhonson (2013) centered on students’
perceptions of maths in high school and used the flipped model. The results showed
that students approved this new learning environment and they took advantage of the
video lectures. Snowden (2012) examined teachers’ perceptions of the flipped model.

The researcher held an interview with eight teachers that utilized this model in their
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courses. The results showed that teachers indicated positive perceptions to the model.
Lesseig and Krouss (2017) examined how students in algebra course utilized the
resources included in the flipped model and how students considered these resources
as beneficial for their knowledge acquisition. The results showed that the participants
who made use of videos put forward an important success. The participants valued
viewing videos and studying on homework during in-class time in the classroom

environment due to the assistance of the activities for their knowledge acquisition.

Hao (2016) examined undergraduate students' viewpoints, their affective state of
information processing capacity and the effects of their personalities in two
undergraduate courses in Taiwan. The results pointed out that according to over 50%
of the participants, the flipped model was a good experience and approved this
classrooms due to its learner-centered feature. Students indicated that the activities
such as discussions with lecturer in comparison with traditional course were positive
experiences and fruitful instruction for autonomous knowledge acquisition. In 2014,
Bormann examined the impact of the flipped model for student participation and
achievement compared to the traditional model. The researcher examined more than
thirty journal articles in mixed-method or qualitative studies methodically and in
detail. The researcher pointed out that students in different fields chose to learn their
courses with the flipped model as they could utilize in-class hours actively, could
lead over their learning, and control the video lectures at their own pace. Moreover,
Bormann pointed out that most (77%) of the participants were more involved in the
new model and nearly 77% of them emphasized the impact of out-class flipped
assignments. Moreover, 90% gained considerable aid from the activities fulfilled in

the classroom environment according to the study.

Lee and Lai (2017) carried out a study to examine the student perceptions of the
flipped model and investigated the possibility of this model in terms of assisting to
boost higher-order thinking in information and communication technology class. The
study was conducted with the participation of 28 students in a public secondary
school. The results revealed that the participants were prone to receive this model. In
addition, students’ higher-order thinking skills could ameliorate through the
utilization of the flipped model in knowledge acquisition. Bosner, Pickert, and

Stibane (2015) tried to examine the effect of the flipped model on student satisfaction
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and progress of skills and knowledge. An elective seminar in differential diagnosis in
primary care was suggested to the participants (17) who were in undergraduate
medical studies. The results showed a positive effect of the flipped model on

participants’ satisfaction and skills and knowledge.

Mikkelsen (2015) investigated the experiences and perceptions of nursing students in
a course, and prepared video lectures and engaging activities. The results showed
that the participants stated a high contentment with the videos lectures. The majority
of them chose the flipped model over the traditional one. In another study, Krueger
and Storlie (2015) carried out a case study to examine the flipped model. The
assessment of students’ views and results shows that the flipped classroom’s
preferences are remarkably higher than those of traditional one. Tan, Brainard, and
Larkin (2015) examined the students’ obtaining of the flipped model instead of
traditional lecture-based model for the instruction of internal emergency medicine.
The results pointed out that the majority of medical personnel chose the flipped

model over the traditional one.

Zhonggen and Guifang (2016) investigated the usefulness of flipped model in
business English writing course. The results revealed that the flipped model
produced better academic performance and course contentment compared to the
traditional model. Breimer, Fryling, and Yoder (2016) measured the differences
among traditional, semi-flipped, and fully-flipped models with three different
lecturers in an Introduction to Programming course. The results showed that carrying
out the activities in the classroom environment met the expectations and needs of the
participants. Semi-flipped model with activities in the classroom and video lectures
outside the classroom environment provided the best student involvement.
Clintondale High School implemented the model in all freshman classes at in a
semester. According to Green (2012), the rates of lack of success decreased nearly 33
percent. The number of student discipline cases dropped 30 percent after the shift to
flipped model. The results encouraged the principal and the entire school was

converted to the flipped model in 2011.

In a nationwide survey of 1,401 pre-primary and secondary education classroom

teachers, PBS and Grunwald Associates (2010) discovered that over two-third of
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teachers (%68) held the belief that utilizing videos aided to encourage discussion.
Two-third of them (%66) linked videos to enhanced student incentives, and again a
majority of them (62) pointed out that the videos helped them to be more influential.
Over half (55%) indicated that they were more innovative when they utilized videos.

Moreover, a majority of teachers (61%) pointed out that students choose videos
instead of other instructional resources.
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CHAPTER 3

METHODOLOGY

In this chapter, the design, research questions, population and sampling, data

collection and procedure, and data analysis of the research are covered in detail.
3.1. Research Design

In this study, one-group quasi-experimental design which is to carry out a systematic
or formal inquiry to discover and to examine the facts of one variable on other ones
was employed and this study used a mixed-method approach in terms of covering the
instruments of both quantitative and qualitative data collection. Based on the
quantitative model, two pre-tests which required the participants to write two
different types of essays on two different topics were utilized. The same pre-tests
with the same features were administered as post-tests at the end of the study. Also, a
questionnaire in the form of 5-point Likert type was implemented. Relating to the
qualitative model used in this study, the researcher makes use of student diaries for
gaining the necessary data about the use of the flipped writing model and the

perceptions of the students towards the new model.
3.2. Research Questions

The study mainly aims to find out whether there is any significant change in
freshman students’ perceptions and any significant improvement in their writing
performances, whose proficiency of English is at the pre-intermediate level, in terms

of writing skills in flipped classroom model.

This study includes the following research questions:

1. What are the perceptions of EFL students regarding writing skills course after
experiencing the flipped model?

2. Is there any significant improvement in students’ writing performances in the
flipped writing model?

3. How do EFL students perceive the flipped model regarding writing skills

course based on their individual diaries?
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4. Is there any significant perception difference regarding the flipped writing
model by gender?
5. Is there any significant improvement difference in students’ writing

performances in the flipped writing model by gender?
3.3. Population and Sampling

This study was conducted in the Faculty of Science and Letters at Kafkas University
with a population of 101 (20 males and 81 females). Their ages changed between 20
and 23. All the participants were the freshman students at the university between
September and December (ten weeks) in the academic year of 2018. The students in
the class attended to writing lessons according to the basics of the Flipped Writing
Class Model throughout the course of the research. The writing lessons in the class
were presented by the researcher. Undergraduate students studied writing skills in
four hours at each week in the department of English Language and Literature. In
terms of their past knowledge in writing skills for the EFL context and in line with
the policy of the School of Foreign Languages, the researcher prepared a briefing file

about writing skills before commencing the study on paragraph types.

From the first week of the research, the students started to watch the video lectures
prepared by the researcher. The lectures were based on the content created by the
researcher. The items relating to the words and consisting of syntax and morphology
were not presented deductively. On the other hand, Grammar and Lexical
perspectives of the students were assessed at the same time, as the model of flipped
classroom allows the students to practice more with their teacher and peers in the
classroom environment. As for the proficiency level of the students, it is B1 (Pre-
Intermediate) in line with the References of Common European Framework (CEF).

3.4. Data Collection and Procedure
3.4.1. Instruments

Data collection instruments are two pre-tests and two post-tests, questionnaire of
students’ perception of flipped classroom model in writing, student diaries. The

guestionnaire was utilized based on the permission of Norazmi, Chiew, Suzilla and
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Nurzarina (2017), and this questionnaire investigates the students’ perceptions of
flipped classroom model in writing.

- Pre-tests and Post-tests Assessing Students’ Performance in Writing

These tests were implemented to assess students’ performance toward writing in the
flipped model. The first implementation was carried out at the beginning of the study
as pre-tests. The other implementation was carried out at the end of the study as post-
tests. In the first week, students wrote a cause-effect essay and a compare-contrast
essay, which were used as the pre-tests. The cause-effect essay and compare-contrast
essay were, respectively, about “Should mobile phones be allowed in schools?”” and
“Are sports and games as important as studies?”. The time allocated for each essay
writing was 60 minutes. The flipped model implementation lasted for 10 weeks and
at the end of the implementation, students wrote the same types of essay about the
same topics. The level of the these tests was determined by the researcher at the
University of Kafkas, and two English experts approved the writing topics for the

pre- and post-test, pointing out that the level of difficulty of these tests was the same.

A rubric of Yamamoto, M., Umemura, N., & Kawano, H. (2018) was administered.
This rubric consists of five dimensions (i.e., content, structure, evidence, style and
skill) with a total score of 100 points, 20 points for each dimension. These five
dimensions measure how students accurately use an essay writing format, how well
they point out the aim of the essay, how well they clarify the source or evidence to
promote the main idea, whether their style is proper, how their skills are in terms of
writing and whether they could accurately utilize grammar. Firstly, content refers to
perceiving the assigned tasks and ratinonale of contents. For example, students could
include proper contents with relevant terms in their essay. Secondly, structure
indicates a logical development. Their theory could express the writer’s
understanding. Thirdly, evidence refers to validity of sources and evidence. This
shows the proficient utilization of superior and appropriate sources. Fourthly, style
shows certain utilization of grammar. Finally, skill means the simplicity with which a

reader can perceive the intended meaning of a written text.

45



- Questionnaire of Students’ Perception of Flipped Classroom Model in

Writing

During the flipped model process, the students were required both to take part in the
in-class activities and to engage in online learning at their own pace by viewing
videos and following online materials. To determine students’ perception of flipped
classroom model in writing, they were given a questionnaire. The researcher
prepared the questionnaire in the form of 5-point Likert type. Content and face
validity of the questionnaire were administrated by educational experts from the field
of education. There were 24 items which were in English and formed in 5-point
Likert type questions (5= strongly agree and 1= strongly disagree). The questionnaire
was utilized based on the permission of Norazmi et al. (2017).

The students were requested to fill out the questionnaire at the beginning and at the
end of the implementation to explore what their perceptions are regarding
writing skills course after experiencing the flipped model. This is because it is of
great importance for the students to make their own judgments about their experience
of the flipped model.

- Diaries

Based on the third research question, the diaries of the students were examined to
explore their perceptions towards the flipped classroom model in EFL writing
classes. The researcher asked to the students to write diaries at the end of the class-
hour every week. The diaries ensured a record of their thoughts, feelings and
perceptions. The diaries were designed with a four-category coding system to collect
information. The researcher conducted diaries with the students participating the

flipped model.
3.4.2. Procedure

The process of treatment week by week is explained in detail.

This study mainly aims to find out whether there is any significant change in EFL
freshman students’ perceptions and any significant improvement in their writing
performances whose proficiency of English is at the pre-intermediate level, in terms
of writing skills in flipped classroom model. At the beginning, the researcher

controlled whether students had the necessary information and communication
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technologies. It was observed that the whole students had smartphones, computers or
tablets and spared most of their time by utilizing these devices for different purposes.
Later, an orientation on the nature of the flipped model in writing was provided to
remove novice effect and the students were invited to participate in the experiment
(Appendix G). Later on, the researcher prepared the educational video packages in
line with the course of Writing and created a Facebook group named “EFL
FRESHMAN STUDENTS GROUP - 2018” in order to allow the students to access
these videos and online materials. These videos and online materials were uploaded
to Facebook platform prior to the lessons each week. This study consisted of video
packages of general paragraph features and four essay types. With the help of these
packages, the students could learn general concepts according to their pace-capacity.
Videos were supported with English subtitles. Also, example additional videos,
paragraphs and essays were shared for further learning and practices. In this 10
week-long study, the students were expected to acquire knowledge of or skill in how
to write using general paragraph features and four essay types to achieve a desired
output. Following few weeks, the students got adjusted to the model and were
involved in the class activities. On the other hand, the videos were shared on the
group a few days before the lesson to allow the students more time to watch the
videos and internalize the concepts.

The procedure is explained week by week in detail below. Moreover, some

screenshots of the posts and comments of the Facebook group page “EFL

FRESHMAN STUDENTS GROUP - 2018 are added to Appendix J.
First Week

In the first week, an orientation for the Flipped Classroom Model in Writing, its main
features and background was presented to the students. The students were asked to
participate into the Facebook group, as this group would be private in terms of
privacy setting. Those who have not got any accounts were required to create in a
short time. Later, subject-verb agreement, pronouns, sentence patterns with verbs,

adverbs of time and etc. were reminded briefly to the students.
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Second Week

A "how to write an introduction” video which gave information about the first part of
an essay was uploaded to the Facebook group. A range of explanation on the
sentence types, conjunctions, transition words, outlining was presented to the
students in a sheet. Also, the students were required to comment on the video that
brief the paragraph type and on other videos that exemplify this type. As for the task
assignment, they were asked to write an “introduction” based on the pre-prepared
questions that examine the experiences of the students about Phobias prior to the
lesson. This topic was determined by the researcher and the task that the students

were to do was to create an introduction for Phobias.

At the beginning of the lesson, the researcher implemented a quiz in order to
determine the number of the students that watched the video. The quiz included the
questions that examined the information given in the videos uploaded. After the
implementation, it was seen that 7 students could not watch the video due to the
personal problems and internet connection errors. To solve this problem, as pre-
prepared in advance, the videos were given to the students via flash disk. Later, the
class hours were spent on the various exercises and tasks related to the introduction
writing on “phobias”. Six thinking hats which is a system characterized as a tool for
group discussion and individual thinking was put into use to process in a
comprehensive and cohesive way. In order to achieve that, the researcher divided the
students into six groups and asked them to write according to the color of the hats.
This tool set allowed an effective thinking method that helped them pay particular
attention more productively, and to involve in a more conscious way. From this
perspective, the students could understand and build an introduction. At last, the
students were warned to follow the Facebook group for the new videos that included
a new paragraph type, examples and pre-prepared question pack to be ready for the

next lesson.
Third Week

The video uploaded to Facebook group was on “"how to write a body paragraph”.
The students were asked to learn this type of paragraph and watch the other video

“Planning a Trip” as an example of the topic. On the group, they discussed and
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commented on these two videos, they shared their ideas and also gave their own
examples from their previous knowledge which may be considered as proper. They

were also asked to write a body paragraph on “Planning a Trip” prior to the lesson.

At the beginning of the lesson, an activity of note comparison/sharing was carried
out. In this activity, the students were informed in advance to take notes in the course
of viewing the video before class. Then, in class, they were asked to read each
other’s notes. They were also asked to note the similarities or differences between
their notes and their partners’ and to reveal where they discovered differences. The
students who could not watch were given the videos via their flash disk. Later, they
were asked to write a body paragraph on “Planning a Trip” after they were grouped
in pairs. They discussed on the paragraph. In the next part of the lesson, sentence
construction with future tense was reviewed and the other tasks were implemented.
They were also warned to follow the Facebook group for the new videos that
included a new paragraph type, examples and pre-prepared question pack to be ready

for the next lesson.
Fourth Week

The video uploaded to Facebook group was on “how to write a conclusion”. On the
group, they talked about and post comments on the video, they shared their ideas,
and also gave their own examples from their previous knowledge which may be
considered as proper. A few students were assigned to prepare a three-minute

presentation with slides.

At the beginning of the lesson, the researcher implemented a quiz in order to check
the number of the students who viewed the video. The quiz included the inquiries
that examined the information given in the video uploaded. After the
implementation, it was seen that 5 students could not watch the video due to the
personal problems and the inability to connect to the internet. The video were given
to the students via flash disk and the problem was solved. Later, the students
assigned to make presentations fulfilled their duty, and following that, those who
watched and listened to these presentations were asked to make comment and
suggest their own ideas about the presentations. The students were separated into two

groups and one group wrote a conclusion to an essay and the other checked them
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according to the features of writing a conclusion. Later, the roles were changed. With
this activity, they engaged in the material they study through writing. At last, the
students were reminded of “how to write a conclusion” with its features and rules,
and they were warned to follow the Facebook group for the new videos that included
a new concept, examples and pre-prepared question pack to be ready for the next

lesson.
Fifth Week

In this week, a video of "how to write a compare and contrast essay"” were shared on
the group. The students were asked to learn this type of essay and watch the other
video that includes important words for this essay type. Moreover, examples of these
words were written on the group in order to help the students understand better. On
the group, they talked about and post comments on the video, they shared their ideas,
and gave their own examples from their previous knowledge. They were also asked
to add a part or information which may be taken into account as missing in the video.
A few students were assigned to prepare a three-minute presentation with slides

about this type of essay.

At the beginning of the lesson, the researcher asked some questions to the class about
the essay and its features. Some students were chosen randomly to answer the
questions. Later, some students who could not view the video were equipped with the
video. Later, the students assigned to make presentations fulfilled their duty, and
following that, those who watched and listened to these presentations were asked to
make comment and suggest their own ideas about the presentations. The students
were separated into groups and were given assignment to write sample sentences into
a blank paper, and later the sample sentences of a group were given to another group
to read and control the errors. All the groups were given this duty. After that, sample
sentences were handed in to the group that wrote them and the group members could
see their errors and talked about them.

The Week after Fifth Week

In this week, mid-term exams were done.
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Sixth Week

This week was assigned to the video of "coherence in paragraphs”. The students were
asked to learn about coherence and read the sample sentences including useful words
and for phrases for "coherence in paragraphs™ on the group page in order to assist
them understand better. The students could become aware of the information needed
to include when writing a paragraph. They were required to comment on the video
that brief coherence and on the sample sentences that exemplify it. On the group,
they talked about the video, shared their ideas, and also gave their own examples
from their previous knowledge which may be considered as appropriate. A few

students were assigned to prepare a three-minute presentation with slides.

At the beginning of the lesson, the fish bowl activity was implemented in the
classroom. In this activity, each student wrote down one question related to the
information in the video. They put their questions in a bowl. The researcher drew
many questions outside of the bowl and replied them to the students and gave a brief
description of coherence in paragraphs. Later, the students assigned for the
presentations fulfilled their duty and the class was asked to comment on them both
positively and negatively. Following that, the whole class was separated into two
groups and each group was assigned to write a paragraph according to the rules of
coherence. After they wrote it, the researcher asked both of the groups to take each
other’s papers and examine them according to the rules of coherence. They pointed
out their thoughts about the papers and they benefitted from peer-feedback. Later,
they were warned to follow the Facebook group for the new videos that included a
new concept, examples and pre-prepared question pack to be ready for the next

lesson.
Seventh Week

In this week, a video showing “how to write a narrative essay” was shared on the
group. The students were asked to learn this type of essay and important words of
time relationship transitions for writing a narrative essay were also shared on the
group page. On the group, they discussed and commented on the video, they posted
their ideas and also gave their own examples from their previous knowledge which

may be considered as proper. They added other useful words of time relationship
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transitions. This topic was determined by the researcher in order to help the students
understand and gain them the ability to write a group of sentences that express a
series of events or actions that are composed in time sequence with a certain starting
point, middle process and an ending point. They can be arranged in a chronological
order or through utilizing flashbacks and the action of looking back on or reviewing
past events or situations. A few students were assigned to prepare a three-minute

presentation with slides about this type of essay.

At the beginning of the lesson, the activity of three-step interview was implemented
and the researcher posed some questions. The students were divided into pairs. In
each pair group, one student interviewed the other in a certain time period. The two
then changed the roles and carried out the interview again. Two pairs combined and
the students introduced to the rest of the group the ideas posed by their partners. The
researcher gave information about this type of essay uploaded to the Facebook group.
Following that, it was seen that 3 students could not watch the video due to the
personal problems and the inability to connect to the internet. The video were given
to the students via flash disk and the problem was solved. Later, the students
assigned to make presentations fulfilled their duty, and those who watched and
listened to them were asked to make comments and suggest their own ideas about the
presentations. Later, the activity of Dyadic Essays was implemented in the class. The
students were divided into two groups. While the members of one group wrote essay
questions concerning the topic in the video, those of the other group tried to find and
write ideal answers to these questions. Then, this group read aloud their answers.
Later, they changed the roles and discussed how they differed and how the answers
concerning the topic. At last, they were warned to follow the Facebook group for the
new videos that included a new essay type, examples and pre-prepared question pack

to be ready for the next lesson.
Eighth Week

A "cause and effect essay” video which gave information about this type of
paragraph was uploaded to the Facebook group. The students were asked to watch
the video. Transitional words and phrases were also added to the video in order to
give a more clear idea about this type of essay. On the group, they discussed and

commented on the video, they posted their ideas and also gave their own examples
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from their previous knowledge which may be considered as proper. They added other
useful transitional expressions. This topic was determined by the researcher in order
to help the students understand and gain them the ability to write a well-organized
cause and effect essay for the purpose of helping one accept a particular point of
view or take a specific action, and use plausible reasoning and strong evidence by
emphasizing facts, putting logical reasons, utilizing instances, and citing specialists
or etc. A few students were assigned to prepare a three-minute presentation with

slides about this type of essay.

At the beginning of the lesson, the researcher implemented a quiz in order to check
the number of the students who viewed the video. The quiz included the inquiries
that examined the information given in the video uploaded. After the
implementation, it was seen that 9 students could not watch the video due to the
personal problems and the inability to connect to the internet. The video were given
to the students via flash disk and the problem was solved. Later, the students
assigned to make presentations fulfilled their duty, and following that, those who
watched and listened to these presentations were asked to make comment and
suggest their own ideas about them. Following that, the activity of dicto-comp was
implemented. In this activity, the researcher read an essay three times. The students
listened carefully, however did not take notes. Following the last reading, they wrote
the essay as well as they could from their memory. The researcher divided the class
into two groups and the groups changed their notes and checked each other’s notes.
Later, the activity of sentence construction for concentration was put into use and the
class was divided into different groups. The player who had the highest number of
sentences on his/her paper was the winner. At last, they were warned to follow the
Facebook group for the new videos that included a new concept, examples and pre-

prepared question pack to be ready for the next lesson.
Ninth Week

In this week, a video showing “how to write an opinion essay” was shared on the
group. The students were asked to learn this type of essay and important words and
expressions for writing an opinion essay were also shared on the group page. On the
group, they discussed and commented on the video, they posted their ideas and also

gave their own examples from their previous knowledge which may be considered as
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proper. They added other useful words and expressions. This topic was determined
by the researcher in order to help the students understand and gain them the ability to
write their opinions on a topic and provide different points of view on a topic
supported by rational causes. A few students were assigned to prepare a three-minute

presentation with slides about this type of essay.

At the beginning of the lesson, the activity of 3-2-1 was implemented. In this
activity, the students were asked to write about the video they viewed prior to the
class. They had to write: three things they learned from the video, two questions they
still had and one aspect of the video they enjoyed. They shared what they learned and
their questions were answered by the researcher or by other students. After the
implementation, it was seen that 6 students could not watch the video due to the
personal problems and the inability to connect to the internet. The video were given
to the students via flash disk and the problem was solved. Later, the students
assigned to make presentations fulfilled their duty, and following that, those who
watched and listened to these presentations were asked to make comment and
suggest their own ideas about them. Following that, the researcher delivered a copy
of a literary work, namely a story and asked them to read and write a paper for a
simple and brief examination of this story. Later the class was divided into small
groups and each member of the group took others’ paper and checked. At last, they
were warned to follow the Facebook group for the new videos that included a new

concept, examples and pre-prepared question pack to be ready for the next lesson.
Tenth Week

In this week, a video showing “Creative Writing” was shared on the group. The
students were asked to learn the features of creative writing and important words and
expressions were also shared on the group page. On the group, they discussed and
commented on the video, they posted their ideas and also gave their own examples
from their previous knowledge which may be considered as proper. This topic was
determined by the researcher in order to help the students understand and gain them
the ability to write with the use of the imagination or original ideas of mind: fiction
and nonfiction writing, poetry writing and etc. The aim was to tell about feelings,
thoughts, or emotions and instead of simply providing information, creative writing

was put into use to enjoy or educate, to increase awareness about something or
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someone, or to convey a thought. A few students were assigned to prepare a three-
minute presentation with slides about this type of paragraph

At the beginning of the lesson, the activity of minute paper was implemented. In this
activity, on a blank sheet of paper, each student wrote an answer to a question about
the video in 3-4 minutes. The question asked the students to indicate the essential
points of the video. The whole class was separated into two groups and each group
member checked other group member’s answers and took attention to his/her missing
points. Later, the researcher showed a picture about a trip on a rocket ship to the
students and asked them to write creatively about it. With same groups, the members
checked each other’s sentences and commented both on the ideas and writing styles.
After that, the researcher wrote a story to the board and stopped writing in the middle
of it and asked the students to finish this story according to their imagination. The
students tried to generate ideas and wrote their stories from the point the researcher
stopped. They compared their sentences and commented on them. At last, the
researcher finished the lesson and thanked all the students who attended to the
classes.

3.5. Data Analysis

The pre-tests and post-tests (Appendix D and E) were analyzed with the Proposed
Rubric for Human Scoring of Yamamoto, Umemura, and Kawano (2018). This
rubric is placed to the Appendix I to provide further information. The results of these
tests based on the rubric were analyzed by means of SPSS 20 (Statistics Package for
Social Sciences) data analysis program. Also, the questionnaire (Appendix B) was
analyzed by means of SPSS 20. Students were requested to fill out the questionnaire
at the beginning and at the end of the process to examine their perceptions in terms
of writing skills in flipped classroom environment. Further, as for the qualitative data
analysis, students’ diaries (Appendix C) were utilized together in order to provide a
deeper understanding of the students’ perceptions in terms of writing skills in flipped
classroom environment. The diaries of the students were implemented week by

week.
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CHAPTER 4

RESULTS

This chapter of the study introduces the results related to the examination of EFL
students’ perceptions and their achievements in terms of writing skills in the model.
Results got through pre-tests and post-tests of essay writing, questionnaire of
students’ perception of Flipped Classroom Model in writing and student diaries are

put forward to give reliable discussion.
4.1. Results from Pre-tests and Post-tests of Essay Writing

In relation to the second research question, two essay writing tasks as pre-tests and
post-tests were conducted at the beginning and end of the implementation. The aim
was to examine whether there was a significant improvement between the results of
the pre-tests and post-tests. The topics of the essays were “Should mobile phones be
allowed in schools?” for a cause-effect essay type and “Are sports and games as
important as studies?” for a compare-contrast essay type, respectively. Table 2 and
Table 3 compare the writing performance of the students with the results of the pre-
test and post-test of the cause-effect essay type “Should mobile phones be allowed in
schools?”. It is apparent from the students’ scores that the results in the post-test are

superior to those in the pre-test.

Table 2. Descriptive statistics comparing the pre- and the post-test of the cause-

effect essay

N Minimum  Maximum Mean Std. Deviation
Pre-test 101 1,00 3,00 1,41 0,57
Post_test 101 2,00 4,00 2,51 0,64
Valid N (listwise) 101

According to descriptive statistics comparing the pre- and the post-test in the Cause-
Effect Essay revealed that the mean score of the post- test (M=2,51) was remarkably
higher than that of the pre-test (M=1,41). In comparison with those in the pre- test, it

can be seen that the mean scores of the post-test show a positive performance thanks
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to the flipped model writing. On the other hand, the minimum and maximum scores
(M=2 and M=4, respectively) in post-test were considerably higher than those in pre-

test (M=1 and M=3, respectively).

Table 3. Paired-samples t-test of the means of scores of the students on the pre-test

and the post-test of the cause-effect essay

Paired Differences

Std. Std. Error Sig. (2-
Mean  Deviation Mean t df tailed)
Post_test - Pre_test 1,11 0,313 0,031 35,6 100 0,000

Paired-samples t-test in Table 3 was utilized to measure the difference between the
means of scores of the students on the pre-test and the post-test. This difference was
statistically significant (t=35,6, p<0.05). According to Cohen’s (1988) formula,
effect size for this difference was 3,54 and this effect size is regarded "large”. Table
3 reveals that a statistically significant difference was found out between the mean
scores of the pre-test and post-test. Therefore, such differences might be due to the
positive performance effect of the implementation of the flipped model in EFL
writing. Stated differently, it may be indicated that the flipped model has helped

increase the students’ scores on the Cause-Effect Essay writing.

Table 4 and Table 5 compare the writing performance of the students with the results
of the pre-test and post-test of the compare-contrast essay type “Are sports and
games as important as studies?” It is apparent from the students’ scores that the

results in the post-test are superior to those in the pre-test.

Table 4. Descriptive statistics comparing the pre- and the post-test of the compare-

contrast essay

N Minimum  Maximum Mean Std. Deviation
Pre_test 101 1,00 3,00 1,27 0,49
Post_test 101 1,00 4,00 2,1 0,70
Valid N (listwise) 101
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According to descriptive statistics comparing the pre- and the post-test in the
Compare-Contrast Essay revealed that the mean score of the post- test (M=2,1) was
remarkably higher than that of the pre-test (M=1,27). Comparing with those in the
pre- test, the mean scores in the post-test show a positive performance thanks to the
flipped model writing. On the other hand, the minimum and maximum scores (M=1
and M=4, respectively) in post-test were considerably higher than those in pre-test

(M=1 and M=3, respectively).

Table 5. Paired-samples t-test of the means of scores of the students on the pre-test

and the post-test of the compare-contrast essay

Paired Differences

Std. Std. Error Sig. (2-
Mean  Deviation Mean t df tailed)
Post_test -
0,83 0,53 0,053 15,76 100 0,000
Pre_test

Paired-samples t-test in Table 5 was utilized to measure the difference between the
means of scores of the students on the pre-test and the post-test. This difference was
statistically significant (t=15,76, p<0.05). According to Cohen’s (1988) formula,
effect size for this difference was 1.56 and this effect size is regarded "large". Table
5 indicates that a statistically significant difference was found out between the mean
scores of the pre-test and post-test. Therefore, such differences may be due to the
positive performance effect of the implementation of the flipped model in EFL
writing. Stated differently, it can be pointed out that the flipped model has helped

increase the students’ scores on Compare-Contrast Essay writing.
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4.2. Results from Questionnaire of Students’ Perception of Flipped Classroom

Model in Writing

4.2.1. The Students’ Attitudes towards the Habits of Technological Tools and

Their Use of These Tools in Learning

In the implementation, there are four questions apart from the Questionnaire that
examined the students’ attitudes towards the habits of technological tools and their

use of these tools in learning.

The first questions: How long have you been using a computer / tablet /

smartphone?

M for a year or less
5] between a year and three
years

hetween three years anc
O five years

M for five years or more

Graph 1. Percentage of the duration of students' using of a computer/tablet/

smartphone

According to the results, 50% of the students indicate that they have been using a
computer / tablet / smartphone for fine years or more. Two out of three students have
been in contact with these devices. As it is clear in the above graph, nearly %15 of

them has begun using a computer / tablet / smartphone in the last years.

The second question: What technological tools do you use regularly at home?
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M desktop pc
B notebook
Cltablet

| | smartphone

Graph 2. Percentage of the students' using of a computer/tablet/smartphone at home

As it is seen in Graph 2, the results show that the majority of the students use a
smartphone at home. This may stem from the fact that a high percentage of them stay
at a dormitory and cannot possess a desktop pc, notebook or a tablet, or there may be
economic issues. 15 percent of the students use notebook at home. The use of

desktop pc and tablet reveals a same percentage at home.

The third question: What technological tools do you use regularly outside the home?

W desktop pe
M notebook
[ smartphone

Graph 3. Percentage of the students' using of a computer/tablet/smartphone outside

the home
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As it is seen in Graph 3, the results show that the majority of the students use a
smartphone outside the home. This may stem from the fact that a high percentage of
them stay at a dormitory and cannot possess a desktop pc, notebook or a tablet, or
there may be economic issues. The use of desktop pc comes second with a

percentage of %13. Notebook usage has the least rate among others.

The forth question comprises of five particular statements and these statements allow
the students to express how much they agree, disagree or are undecided with them.

- Using computer / tablet / smartphone is important to me.

W Agree
Hoisagree
Dundecided

Graph 4. Percentage of the importance of computer / tablet / smartphone for

students

As it is seen in Graph 4, the results show that the majority of the students indicated
that using computer / tablet / smartphone is important to them. In an era in which
technological developments are rapid, this result can be taken into account as normal.

A small percentage of students are undecided or disagree with this statement.

- I find it useful to work via computer / tablet / smartphone.
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W Agree
[ Disagree
O undecided

Graph 5. Percentage of the usefulness of computer / tablet / smartphone for

students’ working

As shown in Graph 5, three-quarters of the students regard computer / tablet /
smartphone as helpful while working. School works or home works may require the
use of these devices and these devices can facilitate their works. Nearly one-fifth of
the students disagrees with this statement and indicated that they regard these devices

not as helpful.

-l learn new things via computer / tablet / smartphone.

Graph 6. Percentage of the use of computer / tablet / smartphone for learning by students
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As can be inferred from Graph 6, nearly all of the students agree with this statement.
They utilize these devices in gaining new knowledge. Only a small percentage of

students pointed out that they do not need these devices in learning new knowledge.

-l usually reach information necessary for school assignments via computer /

tablet / smartphone.

W ~gree
(5] Disagree

Graph 7. Percentage of the use of computer/tablet/smartphone to reach information

As evidenced by Graph 7, nearly %90 of the students search and find information via
computer / tablet / smartphone, which they need to prepare their school assignments.
The result in the graph shows that these technological devices are highly used by the
students in terms of school works. Nearly %10 of them disagree or are undecided in

using these devices to obtain knowledge for school works.

- | watch videos related to school lessons on computer / tablet /

smartphone.
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W Agree
m Disagree
O undecided

Graph 8. Percentage of the students watching videos lectures on computer / tablet /

smartphone

As is clearly visible in the Graph 8, three-quarters of the students utilize their
technological devices to view videos lectures. This result may show that the students
who agree with this statement are interested in watching course-related videos to
gain or to enhance their knowledge for the lessons. Nearly one-fifth of them disagree

with the statement and only a small percentage of them have not got any certain idea.

All results of these statements show that the students’ attitudes towards the habits of
technological tools and their use of these tools in learning can be regarded as

positive.

Table 6. Descriptive statistics comparing the pre- and the post-questionnaire

N Minimum Maximum Mean Std. Deviation
Pre-Questionnaire 101 55,00 95,00 67,88 10,68
Post-
101 63,00 118,00 89,45 11,44

Questionnaire
Valid N (listwise) 101

According to descriptive statistics comparing the pre- and the post-questionnaire
revealed that the mean score of the post- questionnaire (M=89,45) was higher than

that of the pre-test (M=67,88). In comparison to those in the pre- questionnaire, the
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mean scores in the post-questionnaire show a positive approach to the flipped
model writing. On the other hand, the minimum and maximum scores (M=63 and
M=118, respectively) in post-questionnaire were considerably higher than those in

pre- questionnaire (M=55 and M=95, respectively).

4.2.2. Results of Questionnaire of Students’ Perception of Flipped Classroom

Model in Writing

In relation to the first research question about the perceptions of EFL students
regarding writing skills course after experiencing flipped classroom, the students
were asked to attend to the questionnaire session in Week 1 of the course. Once
again in Week 10, at the end of the course, in order to measure the changes in the
students’ perceptions, the same questionnaire was implemented. The results from the

questionnaire are as follows:

Table 7. Paired-samples t-test of the means of scores of the students on the pre

questionnaire and the post-questionnaire

Paired Differences

Std. Std. Error Sig. (2-
Mean Deviation Mean t df tailed)
Post
Questionnaire — 21,57 8,40 0,836 25,81 100 0,000

Pre Questionnaire

Paired-samples t-test was used to measure the difference between the means of
scores of the students on the pre-questionnaire and the post-questionnaire. This
difference was statistically significant (t=25,81, p<0.05). According to Cohen’s
(1988) formula, effect size for this difference was 2.56 and this effect size is

regarded "large".

65



Table 8. Paired-samples t-test for the behavioral effect

Paired Differences

Mean Std. Deviation

9) | can focus well during the flipped classroom. 1,02 0,58
10) | participate actively during the flipped

)Ip Y y g Pp 103 0,56
classroom.
11) I can complete the writing activity effectivel

_) ) P J Y Y 0,95 0,61
using the flipped classroom approach.
13) I am able to complete the writing task using

. . . 0,95 0,59

the learning materials provided.
17) I put a lot of effort into my writing during the

AL Y : : 0,89 0,59

flipped classroom.

In comparing the results of the pre- and post-questionnaires in terms of the items
#10, #11, #12, #14, #18, the students mostly showed the behavior of focusing well
(M=1,02, SD =0,58), participating actively (M=1,030, SD=0,56), completing the
writing activity effectively (M=95, SD=0,61), complete the writing task (M=0,95,
SD=0,59), putting a lot of effort into their writing (M=0,89, SD=,59) during the
flipped classroom model.
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Table 9. Paired-samples t-test for the emotion effect

Paired Differences

Mean Std. Deviation
1) I enjoyed the flipped classroom approach used in
)_ joy! pp pp 1,05 0.5
this class.
2) The flipped classroom approach was interestin
) PP PP J 1,09 0,57
for me.
5) | feel confident doing the tasks given during the
. 1,03 0,57
flipped classroom.
6) | like the flipped classroom approach because it
1,02 0,58
allows me to learn my own pace.
7) 1 like flipped classroom approach because it
) PP i PP 1,02 0,55
allows me to learn anytime and anywhere.
8) The flipped classroom is boring. -1,02 0,65
14) The flipped classroom approach motivates me
. 0,98 0,55
to learn writing.
15) 1did not feel anxious (worried, uneasy, fearful,
. . . 1,01 0,57
nervous) learning writing without my lecturer.
18) | like receiving feedback for my writing. 0,68 0,60
21) | was not worry about my writing performance
) ) Y Y 9P 1,04 0,57
after going through FCA.
23) | feel prepared to learn writing using the FCA. 1,04 0,63

Table 9 shows the emotional effect of the flipped model on the students. The highest
mean difference was reported in the item 2 (M=1,09, SD=0,57). This item indicates
that the students considered the flipped model as interesting. On the other hand, the
students pointed out that they liked the model (M=1,05, SD=0,55) and felt confident
in the flipped classroom environment (M=1,03, SD=0,57). The students were active
at a speed that was comfortable for them (M=1,02, SD=0,58) and they learned
ubiquitously (M=1,02, SD=0,55) in the flipped classroom. In the item 8 (M=-1,02,
SD=0,65), the perceptions of the students changed positively and they pointed out
that the flipped classroom was not boring. This model was motivating (M=,98,
SD=0,55) for them, and when they learned how to write, they did not feel anxious
(M=1,01, SD=0,577). Moreover, feedback was welcomed by the students (M=0,68,
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SD=0,60). The Items 21 and 23 indicate that the perceptions of the students in terms
of uneasiness and nervousness had changed into a positive direction (M=1,04,
SD=0,56) and their preparedness was relatively available (M=1,04, SD=0,63).

Table 10. Paired-samples t-test for the cognitive effect

Paired Differences

Mean Std. Deviation
1) 1 did not experience confusion during the flipped
1,02 0,53
classroom.
2) | find it easy to learn writing using the flipped
) y g using pp 106 0.56
classroom approach.
12) | refer to the learning materials frequently to
- 0,88 0,57
complete my writing task.
16) | am able to clearly express my ideas in
). . . . Yo y 0,98 0,55
writing using the flipped classroom approach.
19) The FCA helps me to review my writing
0,91 0,51
lessons.
20) FCA makes me think about what I have learnt
0,94 0,56
and what | am learning in writing class.
22) | believe I can write well after going through
1,01 0,61
FCA.
24) FCA encourages me to explore more materials
0,99 0,56

online to complete my writing task.

Table 10 shows the cognitive effect of the flipped model on the students. The highest
mean difference was reported in the item 4 (M=1,06, SD=0,56). This item indicates
that the students considered the flipped model as a facilitator in learning writing. On
the other hand, they did not nearly experience confusion (M=1,02, SD=0,53) and
could certainly convey their ideas in writing (M=0,98, SD=0,55) during the flipped
model learning. Moreover, the students stated that they could examine their writing
lessons (M=0,91, SD=0,51) and could write well in later times thanks to the flipped model
(M=1,01, SD=0,61). The students also indicated that the flipped classroom gives support to

them in discovering and utilizing more online materials to finish their writing (M=0,99,
SD=0,56).
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4.2.3. Results of Perception Differences Regarding the Flipped Writing
Classroom by Gender

Table 11. Perception differences regarding the flipped writing classroom by gender

t-test for Equality of Means

Sig. (2- Mean Std. Error
t df tailed) Difference Difference
Pre- Equal variances
0,523 99 0,60 1,40 2,68
Ques. assumed
Equal variances not
0,566 32,33 0,57 1,40 2,47
assumed
Post- Equal variances
-0,284 99 0,78 -0,82 2,87
Ques. assumed
Equal variances not
-0,276 28,14 0,79 -0,82 2,95

assumed

According the results of t-test, no significant gender difference was found in both
pre-questionnaire (p=0,60>0,05) and post-questionnaire (p=0,78>0,05) in terms of

the perceptions of the students regarding the flipped writing classroom by gender.

4.2.4. Results of Improvement Differences in Students’ Writing Performances in

the Flipped Writing Classroom by Gender

Tablo 12. Improvement differences in students’ writing performances by gender

t-test for Equality of Means

Sig. (2- Mean Std. Error
t df tailed) Difference Difference
Pre_test Equal variances
-0,84 99 0,40 -0,10 0,1219
assumed
Equal variances not
-0,73 25,11 0,47 -0,10 0,1409
assumed
Post_test Equal variances
-1,08 99 0,28 -0,2 0,1746
assumed
Equal variances not
-0,92 24,91 0,36 -0,19 0,2038

assumed
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According the results of t-test, no significant gender difference was found in both
pre-test (p=0,400>0,05) and post-test (p=0,28>0,05) in terms of the improvement of
the students’ writing performances regarding the flipped writing classroom by
gender.

4.3. Results of Student Diaries

Four categories were prepared to elicit the perceptions of the students: (a) interacting
with friends; (b) figuring out activities; (c) accessibility of course material; (d)
researcher’s and peers’ feedback and assistance. It is important to obtain a general

understanding of the students’ overall perceptions of this learning model.
4.3.1. Interacting with Friends

With the flipped model, in-class activities are conducted with higher-level assigned
tasks such as group discussion (Nederveld & Berge, 2015). According to the results
of the diaries, the students indicated that interacting with their friends was useful for
them. In the flipped classroom environment, the students interacted actively even
with their peers who were introverted. They answered the questions of each other
nearly without any shyness. Also, there was an interaction among the students online.
They noticed that they helped each other understand some important concepts in the
videos they watched. Moreover, one of the students stated that the online comments
they made before the classes facilitated their understanding of the video concepts.
When interacting with their friends in pairs or in groups during the flipped model,
they highlighted that they learned effectively. Moreover, the results of the diaries
showed that group work provided interacting and promoted their learning. Based on
their comments, it was obvious that students assisted each other when trying to finish
the activities during the flipped classroom implementation. Examples from the

students are as follows:
Student 3: “l am experiencing a group work and having a brain storm.”
Student 8: ““I think that this work is important for me because I learn teamwork.”

Student 92: “When interacting with my friends, my creativity is increasing.”
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Student 67: ““I think that interacting with my friends is useful for us. Because we help
each other and their knowledge is helpful for me.”

Student 45: “Interacting is beneficial for us. Because, we are learning our mistakes

from our friends.”

Student 23: “This is more useful for me, because we communicate with each other.

So, | learn more information.”

Student 21: “While I am interacting with my friends, 1 am really realizing my

mistakes and also those of my friends.”
On the other hand, some students indicated negative ideas. These are as follows:

Student 13: ““I think that we cannot accept the decisions unanimously. So, it is hard

to respond to the questions.”

Student 47: “Interacting with my friends is not a good idea, because all of us think

differently. So, I cannot talk about my ideas clearly.”

Student 90: “Some of my friends do not cooperate with me very well. But the idea of

interacting is very good.”

Student 55: “I cannot improve my writing. Because some of my friends talk too much
and | cannot find enough time to talk about my own ideas.”

Student 83: “I think that | cannot talk about my ideas enough when interacting with
my friends for group tasks.”

4.3.2. Figuring Out Activities

The majority of the students indicated that they found the activities in the flipped
model as useful and the contextual structure of the activities was satisfying.
Therefore, they considered these activities motivating to involve in. The results of
the diaries showed that the students were enthusiastic in finishing the activities
during the flipped classroom as they were actively reflecting their thoughts and

involving in intellectually. Examples from the students are as follows:

Student 9: ““I think that the activities are good and they improve my writing, as well.”
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Student 15: “The activities are good for me. Because when | involve in the activities,

| understand the topics, concepts and explanations better.”

Student 86: “The activities are suitable for our level and | think that these activities

force us to think quickly and improve our writing.”
Student 91: “In my opinion, these activities reinforce our knowledge.”

Student 101: “I think that these activities are additional sources for us, but we need

more activities.”

Student 97: “I like the activities. Sometimes | write wrong sentences, and then |

correct them and | learn better.”
However, some students indicated negative ideas. These are as follows:
Student 84: | think that the activities are difficult for us. Therefore, | felt stress”

Student 96: “Sometimes these activities are very difficult. I do not understand them

well.”

Student 10: “Actually, 1 find some of the activities difficult. I cannot understand

them.”
4.3.3. Accessibility of Course Material

Mostly the accessibility of course material by the students was high. Facebook
videos were the online materials and were open to access ubiquitously. The majority
of the students indicated that they watched course materials in various environments.
The students watched the online videos and reached the online materials mostly in
their dormitory, at their university and in the library. Some students pointed out that
there were a few technical problems. They reported that they experienced internet
connection issues and temporary malfunctions in their smartphones, tablet, laptops or

desktop computers. Examples from the students are as follows:
Student 19: “Yes, | could reach the course materials with my smartphones.”

Student 59: “I can access to the course materials with my phone easily.”
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Student 41: “I think | am able to access to the materials easily, I have internet

connection on my smartphone.”

On the other hand, some students indicated negative ideas. These are as

follows:
Student 7: “No, | cannot access these materials easily due to the poor connection.”
Student 77: “Sometimes | cannot find internet connection.”

Student 18: “l cannot watch the videos sometimes, because my internet connection is

poor.”
4.3.4. Researcher’s and Peers’ Feedback and Assistance

The results of the diaries showed that general student ideas were positive for the
researcher’s feedback and assistance. As the students received instant feedback, they
could finish the activities and complete their tasks in a supportive way. Therefore,
their learning could become better with the help of instant feedback that came from
the researcher. Given that the researcher provided them with feedback in response to
their questions, they could quickly recognize and correct their mistakes. Moreover,
the majority of the students revealed that they had access to instant feedback from
their peers and the researcher. This promoted their learning to correct
misunderstandings and enabled them to organize the newly gained knowledge.

Examples from the students are as follows:

Student 63: “Especially teacher’s notes are helpful. Because ,they have hints about

how we can write.”
Student 88: “In my opinion, the teacher is informative.”

Student 31: “My teacher is not just reading what we wrote on the paper. Also, he is
trying to find our potentials.”

Student 36: “The teacher is so different, he is making us improve step by step. He

teaches joyfully.”

On the other hand, some students indicated negative ideas. These are as follows:
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Student 7: I think that if our teacher tells us how to write in the classroom

environment, | will be more successful.”
Student 18: “I think it is not enough. Because, the classroom is crowded.”

Student 44: “I think we can make more exercises in the classroom with our teacher in

addition to feedbacks.”
Student 66: “If the teacher gives us more feedback, our writing will be better.”
4.4. Reliability of Questionnaire and EFL Essay Writing Tests

The value of Cronbach's Alpha is 0,832. This value is considered as good in terms of
reliability. The value of Cronbach's Alpha for the Cause-Effect Essay Writing Test is
0,760 and it is considered as acceptable. Also, the value of Cronbach's Alpha for the

Compare-Contrast Essay Writing Test is 0,929 and it is considered as excellent.
4.5. Inter-Reliability of EFL Essay Writing Tests

The correlation coefficient for inter-rater reliability was used to assess the
consistency of the scores of these raters. The results are as follows:

Table 13. Correlation coefficient for inter-rater reliability of compare-contrast essay

95% Confidence Interval F Test with True Value 0
Intraclass Lower Upper
Correlation”  Bound Bound Value dfl df2 Sig

Single

0,288° 0,207 0,383 3,430 100 500 0,000
Measures
Average

0,708° 0,611 0,788 3,430 100 500 0,000
Measures

According to the results, the correlation coefficient for inter-rater reliability is 0,708 and this

result can be considered as acceptable.

Table 14. Correlation coefficient for inter-rater reliability for cause-effect essay

Intraclass 95% Confidence Interval F Test with True Value 0
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Correlation®  Lower Upper
Bound Bound Value dfl df2 Sig

Single .

0,677 0,605 0,747 13,599 100 500 0,000
Measures
Average .

0,926 0,902 0,947 13,599 100 500 0,000
Measures

According to the results, the correlation coefficient for inter-rater reliability is 0,926

and this result can be considered as excellent.
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CHAPTER FIVE

DISCUSSION AND CONCLUSION

5.1. Overview of the Study

This study was aimed to find out whether there was any significant change in EFL
freshman students’ perceptions and in their achievements, whose proficiency of
English is at the pre-intermediate level, in terms of writing skills in flipped classroom
environment. The study was conducted based on a mixed method research
methodology. To establish the research problems more clearly and examine the
research aim thoroughly, one group quasi-experimental research method was applied.
The data collection was made through both quantitative and qualitative data

collection tools.

The quantitative data were collected from a Likert-type questionnaire that includes
24 items and two separate essay writing tests (pre-tests and post-tests). The
questionnaire was in a 5-point Likert type, ranging from 1 (strongly disagree) to 5
(strongly agree). The Cronbach alpha value for the questionnaire was 0,832 and this
value indicates a high level of reliability for this study. On the other hand, the tool
for qualitative data collection was the diaries of the students. These diaries were
collected each week from the second week of the study to the end of it and were used

to explore the perceptions of the students in depth.

A total of 101 Turkish EFL freshman students in English language and Literature
department at Kafkas University participated in this study. 20 of the participants

were male and 81 of them were female.

In the study, the questionnaire measured the perceptions of the EFL students, and
two separate essay writing tests were used to measure the writing achievement of the
same students in terms of the flipped classroom model. Firstly, to analyze the
guantitative data, descriptive statistical analysis was conducted to examine the mean
and standard deviations of the essay writing tests (pre-tests and post-tests). Later,

paired-samples t-test was administered to discover whether there were any
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significant differences between the pre-tests and post-tests of essay writing tests and
between the results of pre- and post-questionnaire.

The diaries of the students, as the qualitative data, were analyzed with a four-
category coding system to collect information on the students’ perceptions about the
implementation of the flipped model writing. The researcher conducted diaries with
the students participating in the flipped model.

5.2. Discussion of the Results and Findings

The main aim of the study is to examine EFL students’ achievements and perceptions
in terms of writing skills in flipped classroom environment. The study followed the
following research questions:

Discussion of the first research question: What are the perceptions of EFL

students regarding writing skills course after experiencing flipped classroom?

The results of the pre- and post-questionnaires indicated that the perceptions of the
students changed in a positive direction. This result coincides with the previous
researches (Bergmann & Sams, 2013; Goodwin & Miller, 2013; Wang & Zhang,
2013; Engin, 2014; Farah, 2014; Leis, Tohei & Cooke, 2015; Yujing, 2015; Abd
Elfatah & Ahmed, 2016; Abdelshaheed, 2017; Chen Hsieh, Jun Scott & Marek,
2017; Lin, Hwang, Fu & Chen, 2018; Hojnacki, 2018)

For example, Wang and Zhang (2013) suggested that the questionnaire results of
their study showed significant improvements in their listening, translation and
writing skills. Also, Engin (2014) concluded that the students’ interests enhanced and
they were encouraged more thanks to the flipped model. On the other hand, Yujing
(2015) revealed that the perceptions of the students were influenced positively due to
the strengthening effect of the flipped model. Leis, Tohei and Cooke (2015) revealed
that the utilization of the flipped model was influential in enhancing the performance
of the students in writing English compositions. Also, Abd Elfatah and Ahmed
(2016) indicated that the attitudes towards the flipped model had a positive impact on
the improvement of the writing skills of the students. Likewise, Chen Hsieh, Jun
Scott and Marek (2017) showed that the flipped model which was theory-based
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promoted the students’ motivation. Moreover, Hwang, Fu and Chen (2018)
suggested that the students generally perceived the flipped model as funny,
meaningful and promoting in terms of learning performance. Furthermore, the study
of Hojnacki (2018) showed that the students’ perceptions changed remarkably
indicating that the majority of them took pleasure in the flipped model.

Using the flipped classroom is to pay particular attention to involve students in the
process of learning during class. Therefore, students become more active in the
flipped classroom environments. Given that, the items 6, 7, 20 and 24 in the
questionnaire show that this study supports efficiently student-centered instruction in
the flipped model. On the other hand, as Goodwin and Miller (2013) stated that, in
the flipped model, students watch or listen to the course content at home and, after
that, they are engaged in mental activities on different tasks during the class-hours
under the guidance of teacher. Goodwin and Miller indicated the importance of
constructivism. This study exemplifies them based on the questionnaire items 10, 20
and 23. Moreover, Bergmann and Sams (2013) indicated that teachers frequently
charge students with reading comprehensions and examinations based on mental
concepts for their preparation prior to lesson. With the flipped learning, recent
technological advances work for this goal. This study is in line with this goal in
terms of the questionnaire items 3 and 13. Also, active learning is a general term that
includes group discussion, collaborative learning, problem-solving, and inquiry-
based learning (Bonwell & Eison, 1991; Meyers & Jones, 1993; Silberman, 1996).
Thus, the items 9, 16 and 18 of the questionnaire indicate an example for active

learning.

In terms of the Bloom’s taxonomy, the students considered positive the utilization of
in-class activities that put into effect higher-order thinking. Therefore, the students
could write different essay types. The items 3, 4, 12, 16, 19, 20, 22 and 24 are related
to this taxonomy.
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Discussion of the second research question: Is there any significant
improvement in students’ writing performances in the flipped writing

classroom?

The results of two separate essay writing tests (pre-tests and post-tests) indicated that
the achievements of the students changed effectively. This result coincides with the
previous researches (Basal, 2012; Farah, 2014; Afrilyasanti, Cahyono & Astuti,
2016; Umutlu, 2016; Yu and Wang, 2016; Zhonggen and Guifang, 2016;
Abdelrahman, DeWitt, Alias, & Rahman, 2017; Blau, and Shamir-Inbal, 2017;
Ekmekei, 2017; Giiveng, 2018; Lou and Li, 2018; Lin, Hwang, Fu, and Chen, 2018;
Soltanpour & Valizadeh, 2018).

For example, Basal (2012) used this method in "Advanced Reading and Writing
Skills" and received positive feedback from his students at Yildiz Technical
University, Department of Foreign Language Teaching. Farah (2014) concluded that
the flipping model provided the students’ achievements in writing. The flipped
model instruction implemented to the students ameliorated their writing
performances. Furthermore, Afrilyasanti, Cahyono and Astuti (2016) indicated that
there was a significant change on the abilities of the students’ writing following the
implementation of the flipped model. Another researcher, Umutlu (2016) found out
that the flipped model affected the students in essay writing and they were able to
perform effectively in this type of writing. Yu and Wang (2016) pointed out that the
flipped model provided effective achievements in English writing and this model was
considered as favorable. Zhonggen and Guifang (2016) investigated the usefulness of
flipped model in business English writing course. The results revealed that the
flipped model produced better academic performances and course contentment
compared to the traditional model. Moreover, Ekmekci (2017) suggested that the
results revealed that a statistically significant difference was found out in the
performances of the students’ writing. Blau and Shamir-Inbal (2017) underlined that
the flipped model writing enhanced the students’ performances by creating an
environment in which feedback from the teacher and student-student interaction were
practiced. Abdelrahman, DeWitt, Alias, and Rahman (2017) put forward that the
flipped model was considered as influential in developing the writing of Sudanese
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students. This revealed that this model enabled the development of these students’

performances.

On the other hand, Soltanpour & Valizadeh, (2018) stated that the results of their
study proved that the flipped model effectively boosts the standards of the EFL
students’ writing. Lou and Li (2018) showed that the flipped model fulfills a
promising role in boosting the English writing skills of the students. This model
created an influential approach in prompting the skills of the students in English
writing. Also, Lin, Hwang, Fu, and Chen (2018) revealed that the flipped model
provided an influential atmosphere where the students could better figure out the
essentials of English business writing. Giiveng (2018) suggested that the flipped
model implemented in a college classroom resulted in the positive attitudes of the

students and this model provided effective skills that these students acquired.

Discussion of the third research question: How do EFL students perceive the

flipped model regarding writing skills course based on their individual diaries?

The results of diaries showed that the students were uncertain about the flipped
model at the beginning of the course. However, the majority of the students had
positive thoughts and perceptions in the flipped model. Moreover, the results also
pointed out that this model influenced their perceptions in terms of instruction style,
the teacher’s guidance and their interaction with the teacher and peers. On the other
hand, most of the students highlighted personalized learning that they experienced in
the flipped model. The students mostly gave importance to the teacher’s instant
feedback. Also, most of the students stated they had online and in-class peer-to-peer
interactions and this was important for them in finishing an assigned task or group
activity. Based on these results, this study supports Li, Zhang, Bonk, Zhang and Guo
(2017).

Discussion of the forth research question: Is there any significant perception
difference regarding the flipped writing model by gender?

There were no statistically significant differences between male and female students

in terms of their perceptions regarding the flipped writing model.
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Discussion of the fifth research question: Is there any significant improvement
difference in students’ writing performances in the flipped writing model by

gender?

There were no statistically significant differences between male and female students
in the achievement scores of EFL writing tests. Therefore, this study supports the
previous studies (Overmyer, G. R. (2014); lyitoglu, O., & Erisen, Y. (2017); Elian,
S., & Hamaidi, D. (2018).

For example, Overmyer stated that the results of his study indicated no statistically
significant difference the flipped model and gender. Also, Elian and Hamaidi (2018)
revealed in their study that no statistically significant difference was found out

between male and female students in terms of gender for achievement.
5.3. Conclusion

Today, there is a need for the improvement of higher education in terms of learning
technologies. At the same time, there is a movement to further interactive
approaches (Oblinger & Oblinger, 2005). The current study has provided empirical
data about the benefits of the flipped model. It was a venture to open path for
teachers and researchers in Turkey to make use of new models in education to get the
better of circumstances for the practice of working with language and the classes
under the control of teachers. Therefore, the current study was conducted on EFL
freshman students to examine their perceptions and writing performances in terms of
the flipped model. The results of this study reveal that the flipped model enhanced
the students’ performances in EFL writing and improved their perceptions towards
EFL writing. On the other hand, this method promoted the motivation and
engagement of the students during in-class hours and outside of the classroom. It can
be concluded that this method facilitated the responsibilities of the students in their
learning writing, and they were highly involved during in-class activities. The
students could feel more confident thanks to this model.

This study showed that as the students could view the videos before the classes, they
were able to complete the tasks and assignments in an influential way. They could

view the videos many times as long as they needed to get the knowledge of the
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concepts. Therefore, they could make progress at their own pace for their learning.
This enabled the students to take more teacher and peer feedback during the in-class
hours. They could reserve a greater portion of in-class time to implement what they
had learnt via the online videos and materials. Therefore, they could perform
effectively in writing essays. As a result, they were self-supporting, self-driven and
productive in learning writing. Moreover, the teacher directed them during the time
that they learned writing, irrespective of the time factor. Interactive working of the
teacher and the students allowed the shift from passive writing approach to active
one. In this active environment, the students also had a peer-to-peer feedback and
analyzed other students’ writing tasks and could recognize their writing errors and

received each other’s opinions.

As a result, this study has found out that there was a significant difference on both
the students’ writing performance and perceptions after the implementation of
flipped model. Also, this study showed that the flipped model may be considered

“successful” as a method in learning writing.
5.4. Limitations of the Study
- The study is limited to 10-week long treatment process for Flipped Writing Class.

- This study is limited to freshman students in their first year at English Language
and Literature Department, Kafkas University between September and December

(ten weeks) in the academic year of 2018.

- The last limitation is the sample size. The data were collected from EFL freshman
students studying English Language and Literature at Kafkas University. Therefore,
it may not be generalized to all English Language and Literature freshman students

in Turkey.

82



6. REFERENCES

Abd Elfatah, M. & Ahmed, A. S. (2016). The Effect of a Flipping Classroom on
Writing Skill in English as a Foreign Language and Students’ Attitude
Towards Flipping. US-China Foreign Language, 14 (2), 98-114.
d0i:10.17265/1539-8080/2016.02.003.

Abdelrahman, L.A.M., DeWitt, D., Alias, N. & Rahman, M.N.A. (2017). Flipped
Learning for ESL Writing in a Sudanese School. TOJET: The Turkish Online
Journal of Educational Technology, 16 (3), 60-70.

Abdelshaheed, B. (2017). Using Flipped Learning Model in Teaching English
Language among Female English Majors in Majmaah University. English
Language Teaching. 10. 96. 10.5539/elt.v10n11p96.

Abeysekera, L. & Dawson, P. (2015). Motivation and cognitive load in the flipped
classroom: definition, rationale and a call for research. Higher Education
Research & Development, 34 (1), 1-14. Retrieved September 22, 2017, from
http://goo.gl/1Calce

Adams, S. & Burns, M. (1999). Connecting Student Learning and Technology.
Retrieved August 26, 2017, from

http://www.southcentralrtec.org/products/cslt.ntml
Adler, M.J. (1982). The Paideia proposal: An education manifesto. NY: Macmillan.

Afrilyasanti, R., Cahyono, B. Y. & Astuti, U. P. (2016). Effect of flipped classroom
model on Indonesian EFL students’ writing ability across and individual
differences in learning. International Journal of English Language and
Linguistics Research, 4 (5), 65-81. Retrieved December 7, 2018, from
http://www.eajournals.org/wp-content/uploads/Effect-Of-Flipped-

Classroom-Model-on-Indonesian-EFL-Students’-Writing-Ability-Across-

and-Individual-Differences-in-Learning.pdf

Ahmad, S. (2016). The Flipped Classroom Model to Develop Egyptian EFLStudents'
Listening Comprehension. English Language Teaching, 9 (9), 166-178.

83


http://www.eajournals.org/wp-content/uploads/Effect-Of-Flipped-Classroom-Model-on-Indonesian-EFL-Students'-Writing-Ability-Across-and-Individual-Differences-in-Learning.pdf
http://www.eajournals.org/wp-content/uploads/Effect-Of-Flipped-Classroom-Model-on-Indonesian-EFL-Students'-Writing-Ability-Across-and-Individual-Differences-in-Learning.pdf
http://www.eajournals.org/wp-content/uploads/Effect-Of-Flipped-Classroom-Model-on-Indonesian-EFL-Students'-Writing-Ability-Across-and-Individual-Differences-in-Learning.pdf

Akaslan, D. & Law, E.L. (2016). A model for flipping electrical engineering with e-
learning using a multidimensional approach. Retrieved March 20, 2017, from
http://journals.tubitak.gov.tr/elektrik/issues/elk-16-24-5/elk-24-5-7-1411-
144 pdf

Akgiin, M. & Atict, B . (2017). Ters-diiz Siniflarin Ogrencilerin Akademik Basarisi
ve Gortislerine Etkisi. Kastamonu Egitim Dergisi, 25 (1), 329-344. Retrieved
October 23, 2018, from http://dergipark.gov.tr/kefdergi/issue/27737/309169

Akkoyunlu, B. & Giindiiz, A. Y. (2015). Dénistiiriilmiis (Flipped) Siniflar
Uygulamasi: Bir Ders Ornegi. Paper presented on the “Sth International

Symposium of Policies and Issues on Teacher Education.” Baki.

Albert, M. & Beatty, B. J. (2014). Flipping the classroom applications to curriculum
redesign for an introduction to management course: Impact on grades.
Journal  of  Education for  Business, 89 (8), 419-424.
http://dx.doi.org/10.1080/08832323.2014.929559.

Alghazo, K., Abdelrahman, M. B. & Abu Qbeitah, A. (2009). The effect of teachers’
error feedback on Al-Hussein Bin Talal University students’ self-correction

ability. European Journal of Social Sciences, 12 (1), 142-156.

Amer, M. (2014). A study of learners’ usage of a mobile learning application for
learning idioms and collocations. CALICO Journal, 31 (3), 285-302.
do0i:10.11139/cj.31.3.285302

Anderson, LW. (Ed.), Krathwohl, D.R. (Ed.), Airasian, P.W., et al (2001). A
taxonomy for learning, teaching, and assessing: A revision of Bloom’s
Taxonomy of Educational Objectives (Complete edition). New York:

Longman.

Arnold-Garza, S. (2014). The flipped classroom teaching model and its use for
information literacy instructions. Communications in Information Literacy, 8
(1), 7-22.

84



Ashwell, T. (2000). Patterns of teacher response to student writing in a multiple-draft
composition classroom: Is content feedback followed by form feedback the
best method? Journal of Second Language Writing, 9 (3), 227-257.
http://dx.doi.org/10.1016/S1060-3743(00)00027-8

Asiksoy, G. & Ozdamly, F. (2016). “Flipped Classroom adapted to the ARCS Model
of Motivation and applied to a Physics Course”. Retrieved March 20, 2017,
from
http://www.iserjournals.com/journals/eurasia/articles/10.12973/eurasia.2016.
1251a

Aydm, B. & Demirer, V. (2016). Flipping the drawbacks of flipped classroom:
Effective tools and recommendations. Journal of Educational and
Instructional Studies in the World, 6 (1), 33-40.

Béchtold, M. (2013). What do students “construct” according to constructivism in
science education? Research in Science Education, 43, 2477-2496. doi:
10.1007/s11165-013-9369-7

Baepler, P., Walker, J. D. & Driessen, M. (2014). It's not about seat time: blending,
flipping, and efficiency in active learning classrooms. Computers &
Education, 78, 227-236.

Baker, J. W. (2000). The classroom Flip: using web course management tools to
become the guide by the side. In Jack, A. (Ed.) Jacksonville, FL, US, Florida
Community College at Jacksonville, 2000, (pp. 9 — 17). Selected Papers from
the 11th International conference on College Teaching and Learning.

Baranovic, K. (2013). Flipping The First-Year Composition Classroom: Slouching
Toward The Pedagogically Hip. (Master's dissertation). School of Graduate

Studies of Southeast Missouri State University, Missouri.

Barkley, E.F. (2010). Student Engagement Techniques: A Handbook for College
Faculty. San Francisco, CA: Jossey-Bass.

85


http://dx.doi.org/10.1016/S1060-3743(00)00027-8

Basal, A. (2012) “The use of flipped classroom in foreign language teaching,” in
Proceedings of the 3rd Black Sea ELT Conference Technology: A Bridge to
Language Learning, November 15-17, 8-13.

Beichner, R. J. (2014). History and evolution of active learning spaces. New

Directions for Teaching and Learning, 137, 9-16.

Bergmann, J. & Sams, A. (2012). Before you flip, consider this. Phi Delta Kappan,
94 (2), 25.

Berrett, D. (2012). How flipping the classroom can improve the traditional lecture.
Education Digest, 78 (1), 36-41.

Bishop, J. L. & Verleger, M. F. (2013). The Flipped Classroom: A Survey of the Re-
search. Paper presented at the ASEE National Conference Proceedings,
Atlanta, GA. Retrieved September 28, 2017, from
http://www.asee.org/public/conferences/20/registration/view_session?
session_ id=2008

Bitchener, J., Young, S. & Cameron, D. (2005). The effect of different types of
corrective feedback on ESL student writing. Journal of Second Language
Writing, 14, 191-205.

Blau, I. & Shamir-Inbal, T. (2017). Re-designed flipped learning model in an
academic course: The Role of co-creation and co-regulation. Computers &
Education, 115, 69-81.

Bloom, B. S., Engelhart, M., Furst, E., Hill, W. & Krathwohl, D. (1956). Taxonomy
of educational objectives: The classification of educational goals, handbook
I: Cognitive domain. New York, NY: David McKay.

Bolat, Y. (2016). Ters yiiz edilmis simniflar ve egitim bilisim ag1 (EBA). Journal of
Human Sciences, 13 (2), 3373-3388. do0i:10.14687/jhs.v13i2.3952

Bonwell,C.C., & Eison, J.A. (1991). Active learning: Creating excitement in the
classroom. Washington, DC: The George Washington University, School of

Education and Human Development.

86



Bormann, J. (2014). Affordances of Flipped Learning and its Effects on Student
Engagement and Achievement. Master of Arts. lowa: University Of Northern
lowa, Division of Instructional Technology Department of Curriculum and

Instruction.

Bosner, S., Pickert, J. & Stibane, T. (2015). Teaching differential diagnosis in
primary care using an inverted classroom approach: student satisfaction and
gain in skills and knowledge. BMC Medical Education. 15, 63. DOI
10.1186/s12909-015-0346-x

Boufoy-Bastick, B. (2001). An introduction to culturo-metrics and the cultural index.
Paper presented at 9th European conference for Research on Learning and

Instruction, Fribourg, Switzerland.

Boyraz, S. (2014). Ingilizce égretiminde tersine egitim  uygulamasinin
degerlendirilmesi. Yayimlanmamis Yiksek Lisans Tezi, Sosyal Bilimler

Enstitiisii, Afyon Kocatepe Universitesi. Afyon

Breimer, E., Fryling, M. & Yoder, R., (2016) Full Flip, Half Flip and No Flip:
Evaluation of Flipping an Introductory Programming Course. Information

Systems Education Journal 14 (5), 4.

Brown, H.D. (2001). Teaching by principles: An interactive approach to language
pedagogy. (2nd Edition) NY: Longman.

Bull, G., Ferster, B. & Kjellstrom, W. (2012). Inventing the Flipped Classroom.
Teaching & Leading with Technology, 10-11.

Butt, A. (2014). Student views on the use of a flipped classroom approach: Evidence
from Australia. Business Education & Accreditation, 6 (1) 33-43.

Cacciamani, S., Cesareni, D., Martini, F., Ferrini, T. & Fujita, N. (2011). Influence of
participation, facilitator styles. Computers and Education, 58 (3), 874-884.

Cakiroglu, U. & Oztiirk, M. (2017). Flipped Classroom with Problem Based
Activities: Exploring Self-regulated Learning in a Programming Language
Course. Educational Technology & Society. 20. 337-349.

87



Carey, S.J. & Bowen, S. (2000). Engaged learning: are we on the same page?
Retrieved August 26, 2017, from http://www.aacu.org/peerreview/pr-

wi05/pr-wiO5featurel.cfm

Carpenter, J. & Pease, J. (2012). Sharing the learning. Phi Delta Kappan, 49(2), 36-
41. http://dx.doi.org/10.1177/003172171209400209

Chamberlain, M. & Powers, R. (2010). The promise of differentiated instruction for
enhancing mathematical understandings of college students. Teaching
Mathematics and Its Applications, 29, 113-139.

Chen, N.S., Hsieh, SW. & Kinshuk . (2008). Effects of short-term memory and
content representation type on mobile language learning. Language Learning
& Technology, 12 (3), 93-113.

Chen, S.Y. & Chang, L.P. (2014). The influences of cognitive styles on individual
learning and collaborative learning. Innovations in Education and Teaching
International, 1-14.

Chickering, A.W. & Gamson, Z.F. (1987). Seven principles for good practice. AAHE
Bulletin, 39 (7), 4-6.

Cohen J. (1988). Statistical Power Analysis for the Behavioral Sciences. New York,
NY: Routledge Academic. Retrieved December 8, 2018, from
https://www.sciencedirect.com/book/9780121790608/statistical-power-

analysis-for-the-behavioral-sciences

Corrias, A. (2014). Lightening up mathematics-intensive classes: A case study using
a flipped classroom approach. CDTL Brief, 17 (1), 10-13.

Crouch, C. H. & Mazur, E. (2001). Peer instruction: Ten years of experience and

results. American Journal of Physics, 970-977.

Cukurbasi, B. & Kiyici, M. (2017). Preservice Teachers’ Views about Flipped
Classroom Model. Bayburt Egitim Fakiiltesi Dergisi, 12 (23), 87-102.
Retrieved September 17, 2018, from
http://dergipark.gov.tr/befdergi/issue/30012/277978

88


http://www.aacu.org/peerreview/pr-wi05/pr-wi05feature1.cfm
http://www.aacu.org/peerreview/pr-wi05/pr-wi05feature1.cfm

Das, B. & Sarkar, C. (2015). An Innovative Flipped Class Intervention to Improve
Dose Calculation Skills of Phase | Medical Students: A Preliminary Study.
4th World Conference On Educatipnal Technology Researches, Wcetr -
2014. Procedia - Social and Behavioral Sciences 182, 67-74.

Davies, R., Dean, D. & Ball, N. (2013). Flipping the classroom and instructional
technology integration in a college-level information systems spreadsheet
course. Educational Technology Research and Development, 61 (4), 563-
580.

Day, J. A. & Foley, J. D. (2006). Evaluating a web lecture intervention in a human-—
computer interaction course. Education, IEEE Transactions on, 49 (4), 420-
431.

Demiralay, R. (2014). Evde Ders Okulda Odev Modelinin Benimsenmesi Siirecinin
Yeniligin Yayilmi: Kurami Cercevesinde Incelenmesi. Yayimlanmamis

Doktora Tezi. Gazi Universitesi, Ankara

Deslauriers, L., Schelew, E. & Wieman, C. (2011). Improved Learning in a Large-
Enrollment Physics Class. Science, 332, 862-864.

Dickenson, L. (1993). Talking shop: Aspects of autonomous learning, An interview
with Leslie Dickinson. ELT Journal, 47 (1), 330-341.

Dickinson, L. (1994). Learner autonomy: What, why and how? In V. J. Leffa (Ed.),
Autonomy in  language learning (pp. 2-12). Porto  Alegre:
Universidade/UFRGS. Retrieved November 5, 2018,  from
http://coralx.ufsm.br/desireemroth/publi/autonomy.pdf#page=15

Dill, E. M. (2012). The impact of flip teaching on student homework completion,
behavior, engagement, and proficiency. Completed to meet the requirements
of university of New England MS Ed. Program. Retrieved September 13,

2018, from http://www.lessonpaths.com/learn/i/flipped-classroom-research-

paper/17-flippedresearch-paper-action-research-effects-of-flipped-classroom.

89


http://coralx.ufsm.br/desireemroth/publi/autonomy.pdf#page=15
http://www.lessonpaths.com/learn/i/flipped-classroom-research-paper/17-flippedresearch-paper-action-research-effects-of-flipped-classroom
http://www.lessonpaths.com/learn/i/flipped-classroom-research-paper/17-flippedresearch-paper-action-research-effects-of-flipped-classroom

Dogan, T. G. (2015). Sosyal medyanin 6grenme siireclerinde kullanimi: ters-yiiz
edilmis oOgrenme yaklagimima iliskin Ogrenen goriisleri. Ag¢ikogretim

Uygulamalari ve Arastirmalar: Dergisi, 1 (2), 24-48.

Doman, M. & Webb, K. (2014). The flipped and non-flipped EFL classroom: 15
initial reaction from Chinese university students. Thai TESOL Journal, 27
(1), 55.

Doolittle, P. E. (2014). Complex constructivism: A theoretical model of complexity
and cognition. International Journal of Teaching and Learning in Higher
Education, 26 (2), 21-29.

Dooly, M. (2008). Telecollaborative language learning: a guidebook to moderating
intercultural collaboration online. 1st ed. Bern, Peter Lang AG, International
Academic Publishers, 196.

Dove, A. (2013). Students’ perceptions of learning in a flipped statistics class. Paper
presented at the Society for Information Technology & Teacher Education
International Conference 2013, New Orleans, Louisiana. Retrieved
September 22, 2018, from http://www.editlib.org/p/48133

Educause Learning Initiative (2012). Seven things you should know about flipped
classrooms. Retrieved August 23, 2017, from
https://net.educause.edu/ir/library/pdf/ELI7081.pdf

Egbert, J., Herman, D. & Chang, A. (2014). To Flip Or Not To Flip? That's Not The
Question: Exploring Flipped Instruction in Technology Supported Language
Learning Environments. International Journal of Computer-Assisted
Language Learning and Teaching (IJCALLT), 4 (2), 1-10.

Ekmekci, E. (2017). The flipped writing classroom in Turkish EFL context: A
comparative study on a new model. Turkish Online Journal of Distance
Education (Tojde), 18 (2), 151-167. https://doi.org/10.17718/tojde.306566

Elian, S. & Hamaidi, D. (2018). The Effect of Using Flipped Classroom Strategy on

the Academic Achievement of Fourth Grade Students in Jordan.

90


https://doi.org/10.17718/tojde.306566

International Journal Of Emerging Technologies In Learning (1JET), 13
(02), 110-125. DOI: dx.doi.org/10.3991/ijet.v13i02.7816

Enfield, J. (2013). Looking at the impact of the flipped classroom model of
instruction on undergraduate multimedia students at CSUN. TechTrends, 57
(6), 14-27.

Engin, M. (2014). Extending the flipped classroom model: Developing second
language writing skills through student-created digital videos. Journal of the
Scholarship of Teaching and Learning, 14 (5), 12-26.

Evseeva, A. & Solozhenko, A. (2015). Use of Flipped Classroom Technology in
Language Learning. XV International Conference "Linguistic and Cultural
Studies: Traditions and Innovations”, LKTI. Tom., Russia: Procedia- Social

and Behavioral Sciences, 206.

Falk, L. K., Sockel, H. & Chen, K. (2005). E-commerce and consumer’s
expectations: What makes a website work. Journal of Website Promotion, 1
(1), 65-75.

Farah, M. (2014). The Impact of Using a Flipped Classroom Instruction on the
Writing Performance of Twelfth Grade Female Emirati Students in the
Applied Technology High School (ATHS). Master thesis. The British
University, Dubai.

Fautch, J. M. (2015). The Flipped classroom for teaching organic chemistry in small
classes: Is it effective? Chemistry Education Research and Practice, 16 (1),
179-186. d0i:10.1039/c4rp00230j

Ferris, D.R. & Hedgcock, J.S. (1998). Teaching ESL composition: Purpose, process,

and practice. Mahwah, NJ: Lawrence Erlbaum Associates.

Feyzioglu, E. (2012). Science teachers’ beliefs as barriers to implementation of
constructivist-based education reform. Journal of Baltic Science Education,
11 (4), 302-317.

91



Filiz, O. & Kurt, A. A. (2015). Flipped learning: Misunderstandings and the truth
[Ters-yiiz 6grenme: Yanlis anlagilmalar ve dogrular]. Journal of Educational
Sciences Research, 5 (1), 215-229.

Finkel, E. (2012). Flipping the Script in K-12. District Administration, 48(10), 28.
Retrieved September 22, 2017, from http://goo.gl/bU6sOgq.

Fitzpatrick M. (2012). Classroom lectures go digital. The New York Times, June 24,
2012.

Flipped Learning Network (FLN) (2014). The Four Pillars of F-L-I-P™, Retrieved
October 1, 2018, from
http://flippedlearning.org//site/Default.aspx?PagelD=92

Flores, O., del-Arco, I. & Silva, P. (2016). The flipped classroom model at the
university: analysis based on professors ’and students’ assessment in the
educational field. International Journal of Educational Technology in Higher
Education, 13 (1), 1-12.

Flower, L. & Hayes, J. R. (1980). The cognition of discovery: Defining a rhetorical
problem. College Composition and Communication, 31(1), 21-32.
https://doi.org/10.2307/356630.

Fulton, K. P. (2012). 10 reasons to flip. Phi Delta Kappan, 94 (2), 20-24.

Gannod, G.C., Burge, J. E. & Helmick, M.T. (2008). Using the inverted classroom to

teach software engineering. Software Engineering, 777-786.

Genger, B. G. (2015). Okullarda ters-yiiz sinif modelinin uygulanmasina yéonelik
birvaka ¢aliymasi. Yayimlanmamis Yiiksek Lisans Tezi, Egitim Bilimleri

Enstitiisii Bahgesehir Universitesi. Istanbul

Gerstein, J. (2012). The flipped classroom: The full picture. Seattle, Washington:

Amazon Digital Services Inc.

92


http://goo.gl/bU6sOq
http://flippedlearning.org/site/Default.aspx?PageID=92

Gilboy, M. B., Heinerichs, S. & Pazzaglia, G. (2015). Enhancing student engagement
using the flipped classroom. Journal of Nutrition Education and Behavior,
47 (1), 109-114. http://dx.doi.org/10.1016/j.jneb.2014.08.008

Gogebakan Y. & Kiyicl, G. D. (2016). TERS YUZ EDILMIS SINIF MODELININ
OGRETMEN ADAYLARININ ERISILERINE, USTBILIS
FARKINDALIKLARINA VE EPISTEMOLOJIK INANCLARINA ETKISI.
Manisa Celal Bayar Universitesi Sosyal Bilimler Dergisi, 14 (3). DOI:
10.18026/cbusos.70886

Goldsmith, J. (2014). Reuvisiting the lecture. Training & Development, 68 (6), 30-33.

Goodwin, B. & Miller, K. (2013). Evidence on flipped classrooms is still coming in.
Educational Leadership, 70 (6), 78-79.

Gorham, J. (1988). The relationship between verbal teacher immediacy behaviors

and student learning. Communication Education, 37 (1), 40-53.

Green, G. (2012). The Flipped Classroom and School Approach: Clintondale High
School. Presented at the annual Building Learning Communities Education
Conference, Boston, MA. Retrieved July 6, 2018, from
http://2012.blcconference.com/documents/flipped-classroom-school-
approach.pdf

Greene, H. & Crespi, C. (2012). The value of student created videos in the college
classroom — an exploratory study in marketing and accounting. International
Journal of Arts and Sciences, 5 (1), 273-283.

Giiveng, G . (2018). The flipped classroom approach in teaching writing: An action
research. International Journal of Social Sciences and Education Research, 4
(3), 421-432. DOI: 10.24289/ijsser.434493

Hamdan, N., McKnight, P., McKnight, K. & Arfstrom, K. (2013). A Review of

Flipped Learning Flipped Learning Network. Retrieved September 28, 2017,
from

93



http://www.flippedlearning.org/cms/lib07/\VVA01923112/Centricity/Domain/4
1/LitReview_FlippedLearning.pdf

Hao, Y. (2016). Exploring undergraduates' perspectives and flipped learning
readiness in their flipped classrooms. Computers in Human Behavior, 59, 82-
92.

Harklau, L. (2002). The role of writing in classroom second language acquisition.
Journal of Second Language Writing, 11, 329-350.

Hayes, J. R. (1996). A new framework for understanding cognition and affect in
writing. In C. M. Levy & S. Randell (Eds.), The science of writing: Theories,
methods, individual differences, and applications (pp. 1-27). Hillsdale, NJ:

Erlbaum.

Hayes, J. R. (2012). Modeling and remodeling writing. Written Communication, 29
(3), 369-388. https://doi.org/10.1177/0741088312451260.

Hendrickson, J. M. (1981). Error analysis and error correction in language
teaching. Singapore: SEAMEO Regional Language Centre

Herrald, C.F. & Schiller, N.A. (2013). Case studies and the flipped classroom.
Journal of College Science Teaching, 42 (5), 62-66.

Herreid, C. F. & Schiller, N. A. (2013). Case studies and the flipped classroom.
Journal of College Science Teaching, 42 (5), 62-66.

Hillocks, G. Jr. (1986). Research on written composition: New directions for
teaching. Urbana, IL: ERIC Clearinghouse on Reading and Communication

Skills and the National Conference on Research in English.

Hojnacki, S. G. (2018). The flipped classroom in introductory foreign language
learning (Order No. 10825578). Retrieved November 22, 2018, from
https://search.progquest.com/docview/2061061454?accountid=16328

Holec, H. (1979). Autonomy and foreign language learning. Strasbourg: Council for
Cultural Co-operation.

94



Holtzblatt, M. & Tschakert, N. (2011). Expanding your accounting class with digital
video technology. Journal of Accounting Education. 100-121.

Horn, M. B. & Staker, H. (2015). Blended: Using disruptive innovation to improve

schools. San Francisco, CA: Jossey-Bass

Hsu, T. & Chiang, C. (2017).Analysis of learning behavior in a flipped programing
classroom adopting problem-solving strategies. Interactive Learning
Environments, 25 (2), 189-202, DOI:10.1080/10494820.2016.1276084.

Huang, K. H., Hung, K.C. & Cheng, C.-C. (2012). Enhancing interactivity in
geography class: fostering critical thinking skills through technology.
Problems of Education in the 21st Century, 50, 32-45.

Huba, M. E. & Freed, J. E. (2000). Learner-centered assessment on college
campuses: Shifting the focus from teaching to learning. Boston: Allyn and

Bacon.

Hung, H. T. (2015). Flipping the classroom for English language learners to foster
active learning. Computer Assisted Language Learning, 28 (1), 81-96.
https://doi.org/10.1080/ 09588221.2014.967701

Hyland, K. & Hyland, F. (2006). Feedback on second language students’ writing
(Vol. 39). New York: Cambridge University Press. .

Hyland, K. (2003). Second language writing. Cambridge: Cambridge University

Press.

Iyitoglu, O. & Erisen, Y. (2017). Delving Into Flipping Efl Classroom: A Mixed
Method Study. European Journal of English Language Teaching. Retrieved
September 13, 2018, from
https://www.oapub.org/edu/index.php/ejel/article/view/1178

Jhonson, B. G. (2013). "Student perceptions of the flipped classroom™. Unpublished
Master of Arts Thesis, The college of Graduate Studies of The University of
British Columbia,Okanagan, Canada.

95


https://www.oapub.org/edu/index.php/ejel/article/view/1178

Johnson, G. (2012). Students, please turn to YouTube for your assignment.
Education Canada, 52 (5), 16-18.

Johnson, L. & Renner, J. (2012) Effect of the flipped classroom model on secondary
computer applications course: student and teacher perceptions, questions and

student achievement, Doctoral Dissertation, University of Louisville,.

Johnston, B.M. (2017). Implementing a flipped classroom approach in a university
numerical methods mathematics course, International Journal of
Mathematical Education in Science and Technology, 48 (4), 485-498, DOI:
10.1080/0020739X.2016.1259516

Kara, C.O. (2015). Ters Yiiz Sif. Flipped Classroom. Toraks Cerrahisi Biilteni, 9,
224-228. DOI:10.5152/tch.2015.064

Kara, C.O. (2016.a). Ters Yiiz Sinif. Flipped Classroom. Tip Egitim Diinyasi, Say1
45,

Kara, C.O. (2016.b). Tip Fakiiltesi Klinik Egitiminde “Ters Yiiz Sinif Modeli”
Kullanilabilir Mi?. Yiiksek Lisans Tezi. Akdeniz Universitesi. Antalya.

Karadeniz, A. (2015). Ters-yiiz edilmis simflar. Egitim ve Ogretim Arastirmalari
Dergisi, 4 (3), 322-326.

Kardas, F. & Yesilyaprak, B. (2015). A Current Approach To Education: Flipped
Learning Model. Journal of Faculty of Educational Sciences, 48 (2), 103-
121.

Karppinen, P. (2005). Meaningful learning with digital and online videos:
Theoretical perspectives. AACE Journal 13 (3), 233-250.

Kasper, L.F. (1998). ESL writing and the principles of non-judgmental awareness:
Rationale and implementations. TETCY 25, 58-66. Retrieved August 15,
2017, from http://Ikasper.tripod.com/esl.pdf

96


http://lkasper.tripod.com/esl.pdf

Kellogg, S. (2009). Developing online materials to facilitate an inverted classroom
approach Paper presented at the 39th ASEE/IEEE Frontiers in Education

Conference San Antonio, Texas.

Kiernan, P.J. & Aizawa, K. (2004). Cell phones in task based learning are cell
phones useful language learning tools? ReCALL, 16 (1), 71-84.

Kim, M. K., Kim, S. M., Khera, O. & Getman, J. (2014). The experience of three
flipped classrooms in an urban university: An exploration of design

principles. Internet and Higher Education, 22, 37-50.

Kim, S. H., Park, N. H. & Joo, K. H. (2014). Effects of flipped classroom based on
smart learning on self-directed and collaborative learning. International
Journal of Control and Automation, 7 (12), 69-80.

King, A. (1993). From sage on the stage to guide on the side. College Teaching, 30-
35.

Klein, J. & Pridemore, D. (1992). Effects of cooperative learning and need for
affiliation on performance, time on task, and satisfaction. Educational

Technology Research & Development, 40, 39-47.

Kog, S. (2016). The Influence of Flipped Learning on Attitudes of Students towards
Technology in 8th Grade Math Lesson. Retrieved March 20, 2017, from
http://www.ijhssi.org/papers/v5(11)/version-2/J05011026168.pdf

Kong, S. C. (2014). Developing information literacy and critical thinking skills
through domain knowledge learning in digital classrooms: an experience of
practicing flipped classroom strategy. Computers and Education, 78, 160-
173.

Kéroglu, Z. C., (2015). Tersten yapilandirilmis &gretimin Ingilizce 6gretmen
adaylarinin konusma becerilerinin gelistirilmesine etkileri. Yayimlanmamis

Doktora Tezi. Gazi Universitesi Egitim Bilimleri Enstitiisii, Ankara

97



Krueger, G.B. & Storlie, C.H. (2015). Evaluation of a Flipped Classroom Format for
an Introductory-Level Marketing Class. Journal of Higher Education Theory
and Practice, 15 (1), 19.

Kuhn, K. & Hoffstaedter, P. (2015). Flipping intercultural communication practice:
Opportunities and challenges for the foreign language classroom.
Proceedings of ANTWERP CALL 2015: Task design and CALL.

Kukulska-Hulme, A. (2009). Will Mobile Learning Change Language Learning?
ReCALL, 21, 157-165.

Kurt, G. (2017). Implementing the Flipped Classroom in Teacher Education:
Evidence from  Turkey. Retrieved March 19, 2018, from
http://www.ifets.info/journals/20_1/19.pdf

Kvashnina, O. S. & Martynko, E. A. (2016). Analyzing the Potential of Flipped
Classroom in ESL Teaching. International Journal of Emerging
Technologies in Learning, 11 (03), 71-73.

Lage, M. J., Platt, G. J. & Treglia, M. (2000). Inverting the classroom: A gateway to
creating an inclusive learning environment. Journal of Economic Education,
31 (1), 30-43.

Lambert, C. (2013). Twilight of the Lecture. Harvard Magazine, 23-27.

Lave, J. & Wenger, E. (1991). Situated learning: Legitimate peripheral

participation. Cambridge University Press.

Lee, K. & Lai, Y. (2017). Facilitating higher-order thinking with the flipped
classroom model: a student teacher’s experience in a Hong Kong secondary
school. Research and Practice in Technology Enhanced Learning, 12, 8.
DOI 10.1186/s41039-017-0048-6

Leis, A., Tohei, A. A. & Cooke, S. (2015). The effects of flipped classrooms on
English composition writing in an EFL environment. International Journal
of Computer-Assisted Language Learning and Teaching (IJCALLT), 5 (4),
37-51. https://doi.org/10.4018/IJCALLT.2015100103

98


http://www.ifets.info/journals/20_1/19.pdf

Lesseig K. & Krouss P. (2017). Implementing a flipped instructional model in
college algebra: profiles of student activity. International Journal of
Mathematical Education in Science and Technology, 48 (2), 202-214, DOI:
10.1080/0020739X.2016.1233586

Leung, J. Y. C.,, Kumta, S. M., Jin, Y. & Yung, A. L. K. (2014). Short review of the
flipped classroom approach. Medical Education, 48 (11), 11-27.
doi:10.1111/medu.12576

Li Y., Zhang M., Bonk C.J., Zhang W. & Guo Y. (2017). Open Educational
Resources (OER)-Based Flipped Classroom Practice in an Undergraduate
Course. In: Lai FQ., Lehman J. (eds) Learning and Knowledge Analytics in
Open Education. Springer, Cham

Li, L. (2013). The complexity of language teachers’ beliefs and practice: One EFL
teacher’s theories. Language Learning Journal. 41 (2), 175-191.

Lin, C., Hwang, G., Fu, Q. & Chen, J. (2018). A flipped contextual game-based
learning approach to enhancing efl students’ english business writing
performance and reflective behaviors. Journal of Educational Technology &
Society, 21 (3), 117-131. Retrieved December 19, 2018, from
https://www.jstor.org/stable/26458512

Ling, J. (2015). Application of flipped classroom in VB program design experiment
teaching. Paper presented at the 3rd International Conference on
Management, Education, Information and Control (MEICI 2015).

Linga, P. & Wang, C. (2014). Flipped class learning in a large class setting. CDTL
Brief, 17 (1), 4-9.

Lou, Y. & Li, Z. (2018). Effects of Form-Focused Instruction in the Flipped
Classroom Model on Non-English-Majored Graduates’ English Writing.
Asian Education Studies, 3(2), p61.
doi:http://dx.doi.org/10.20849/aes.v3i2.373

99


https://www.jstor.org/stable/26458512

Lovelace, M.K. (2005). A meta-analysis of experimental research based on the Dunn
and Dunn learning-style model.. Journal of Educational Research, 98 (3),
176-183.

Maher, M., Lipford, H. & Singh, V. (2013). Flipped classroom strategies using
online videos. Technical Report, Center for Education Innovation, University
of North Carolina, Charlotte. Retrieved May 23, 2017, from
http://cei.uncc.edu/sites/default/files/CE1%20Tech%20Report%203.pdf

Maloy, R., Edwards, S. & Evans, A. (2014). Wikis, workshops, & writing: Strategies
for flipping a college community engagement course. Journal of Educators
Online, 11 (1), 1-23.

Marcey, D. J. & Brint, M. E. (2012). Transforming an undergraduate introductory
biology course through cinematic lectures and inverted classes: A
Preliminary assessment of the CLIC model of the flipped classroom. In
Proceedings of the Biology Education Research Symposium at the meeting
of the National Association of Biology Teachers (pp. 1-9). Retrieved August
6, 2018, from
http://www.nabt.org/websites/institution/File/docs/Four%20Y ear%20Section
12012%?20Proceedings/Marcey%20&%20Brint.pdf

Martin, D. J. (2003). Elementary science Methods: A constructivist Approach 3nd
ed.). Boston, MA: Pearson Education, Allyn & Bacon.

Mattis, K.V. (2015). Flipped Classroom Versus Traditional Textbook Instruction:
Assessing Accuracy and Mental Effort at Different Levels of Mathematical
Complexity. Tech Know Learn, 20, 231-248.

McLaughlin, J. E., Griffin, L. M., Esserman, D. A., Davidson, C. A., Glatt, D. M.,
Roth, M. T., Gharkholonarehe, N. & Mumper, R. J. (2013). Pharmacy
student engagement, performance, and perception in a flipped satellite
classroom. American Journal of Pharmaceutical Education, 77 (9), 196.
doi:10.5688/ajpe779196

100



Meyers, C. & Jones, T.B. (1993). Promoting active learning: Strategies for the
college classroom. San Francisco, CA: Jossey-Bass.

Michel, N., Cater, J. & Varela, O. (2009). Active versus passive teaching styles: an
empirical study of student learning outcomes. Small Business Institute, 33
(1), 55-67.

Mikkelsen, T.R. (2015). Nursing students' experiences, perceptions and behavior in a
flipped-classroom anatomy and physiology course. Journal of Nursing
Education and Practice 5, 10, 28.

Millard, E. (2012). 5 Reasons flipped classrooms work: Turning lectures into
homework to boost student engagement and increase technology-fueled
creativity. University Business, 15 (11), 26. Retrieved November 8, 2018,
from http://www.universitybusiness.com/article/5-reasonsflipped-

classrooms-work

Millis, B. J. (Ed.). (2010). Cooperative learning in higher education: Across the

disciplines, across the academy. Sterling, VA: Stylus.

Milman, N. B. (2012) The flipped classroom strategy: What is it and how can
it best be used? Distance Learning 9 (3), 85.

Mireille, F. (2014). The impact of using a flipped classroom instruction on the
writing performance of twelfth grade female Emirati students in the Applied
Technology High School (ATHS) (M.A. dissertation, Faculty of Education,
The British University, Dubai, Emirates).

Moore, D. & McCabe, G. P. (2006). Introduction to the practice of statistics, (5th
Ed.). New York: W. H. Freeman and Company.

Moravec, M., Williams, A., Aguilar-Roca, N. & O'Dowd, D. (2010). Learn before
lec-ture: a strategy that improves learning outcomes in a large introductory
biology class. CBE-Life Sciences Education, 9 (4), 473-481.

101



Morrison, C. (2014). From sage on the stage to guide on the side: A good start.
International Journal for the Scholarship of Teaching & Learning, 8(1),
Article 4. http://dx.doi.org/ 10.20429/ijsotl.2014.080104

Moskal, B.M. (2000). Scoring rubrics: What, when and how? Practical Assessment,
Research & Evaluation, 7 (3). Retrieved July 22, 2018, from
http://PAREonline.net/getvn. asp?v=7&n=3

Muharremoglu, M. (2012). iTEC PROJESI “Katilimci Simif igin Yenilikci
Teknolojiler”. Retrieved August 9, 2018, from
http://yegitek.meb.gov.tr/itec.html sayfasindan erigilmistir.

Nederveld, A. & Berge, Z. L. (2015). Flipped learning in the workplace. Journal of
Workplace Learning, 27 (2), 162-172.

New Media Consortium. (2014). NMC horizon report 2014: Higher education
edition. Retrieved October 22, 2018, from http://www.nmc.org/pdf/2014-

nmc-horizon-report-he-EN.pdf.

Nolan, M. A. & Washington, S. S. (2013). Flipped out: Successful strategies for
improving student engagement. Paper presented at Virginia Tech’s

Conference on Higher Education Pedagogy, Blacksburg, VA.

Norazmi, D., Chiew, D., Suzilla, J. & Nurzarina, S. (2017). Exploring student
engagement in writing using the flipped classroom approach. Pertanika

Journal of Social Science and Humanities. 25. 663-674.

Nunan, D. (1999). Second language teaching and learning. Boston, MA: Heinle &
Heinle.

O’Flaherty, J. & Phillips, C. (2015). The use of flipped classrooms in higher
education: A scoping review. The Internet and Higher Education, 25, 85-95.
https ://doi.org/10.1016/j.ihedu ¢.2015.02.002.

Oberer, B. (2015). "Mobile Devices and Flipped Classrooms in Higher Education:
An Impact Analysis on the Educational Landscape in a Turkish

University," 2015 8th International Conference on u- and e- Service, Science

102


http://www.nmc.org/pdf/2014-nmc-horizon-report-he-EN.pdf
http://www.nmc.org/pdf/2014-nmc-horizon-report-he-EN.pdf

and Technology (UNESST), Jeju Island, South Korea, 2015, pp. 81-84.
doi:10.1109/UNESST.2015.27

Oblinger, D. G. & Hawkins, B. L. (2006). The myth about online course development.
Educause Review. Retrieved September 17, 2018, from

http://www.educause.edu/ir/library/pdf/erm0617.pdf

Oblinger, D., & Oblinger, J. (2005). Is it age or IT: First steps toward understanding
the Net generation. Educating the Net generation, 2(1-2), 20. Retrieved 22
October, 2018, from http://net.educause.edu/ir/library/pdf/pub7101b.pdf

Overmyer, G. R. (2014). The flipped classroom model for college algebra: Effects on
student achievement. Doctoral thesis, Colorado State University, Fort

Collins, Colorado).

Patrick, S., Kennedy, K. & Powell, A. (2013). Mean what you say: Defining and
integrating personalized, blended and competency education. Vienna, VA:
International Association for K-12 Online Learning (iNACOL).

Paulus, T.M. (1999). The effects of peer and teacher feedback on student writing.
Journal of Second Language Writing, 8 (3), 265-289.

Pbs, & Grunwald Associates. (2010). Deepening Connections: Teachers increasingly
rely on media and technology. Retrieved November 9, 2018, from
http://www.grunwald.com/pdfs/PBS-

GRUNWALD 2011 ANNUAL_ED TECH_STUDY.pdf

Pettigrew, T. (2012). Why | won't flip my classroom. MacLeans.ca: On Campus.
Retrieved September 21, 2018, from
http://oncampus.macleans.ca/education/2012/08/22/why-i-wont-flip-my-

classroom/

Phillips, C. R. & Trainor, J. E. (2014). Milennial students and the flipped classroom.
Journal of Business & Educational Leadership, 21 (1), 519-530.

Pierce, R. & Fox, J. (2012). Vodcasts & active-learning exercises in a flipped

classroom model of a renal pharmacotherapy module. American Journal of

103


http://www.educause.edu/ir/library/pdf/erm0617.pdf
http://net.educause.edu/ir/library/pdf/pub7101b.pdf

Pharmaceutical Education, 76 (10), 196.
http://dx.doi.org/10.5688/ajpe7610196

Race, P (2005) Making learning happen. London: Sage Publications

Redding, S. (2013). Through the student’s eyes: A perspective on personalized
learning and practice guide for teachers. Philadelphia, PA: Center on
Innovations in  Learning. Retrieved August 15, 2018, from

http://www.centeril.org

Reis, S. M., McCoach, D. B., Little, C. A., Muller, L. & Burcu, R. (2011). The
effects of differentiated instruction and enrichment pedagogy on reading
achievement in five elementary schools. American Education Research
Journal, 48 (2), 462-501.

Roehl, A., Reddy, S. L. & Shannon, G. J. (2013). The flipped classroom: An
opportunity to engage millennial students through active learning strategies.
Journal of Family and Consumer Sciences, 105 (2), 44-49.

Roth, M. T., Mumper, R. J., Singleton, S. F., Lee, C. R., Rodgers, P. T., Cox, W. C.
& Blouin, R. A. (2014). A Renaissance in Pharmacy Education at the
University of North Carolina at Chapel Hill. North Carolina Medical
Journal, 75 (1), 48-52.

Sakar, D. & Sagir, U. S. (2017). Flipped classroom model in education. International
Journal of Social Sciences and Education Research, 3 (5), 1904-1916.

Sams, A. & Bergmann, J. (2013). Flip your students' learning. Educational
Leadership, 70 (6), 16-20.

Sams, A. (2011). The flipped class: Shedding light on the confusion, critique, and
hype. The Daily Rift. Retrieved July 15, 2017, from
http://www.thedailyriff.com/articles/the-flipped-class-shedding-light-on-the-

confusion-critigue-and-hype-801.php.

104


http://www.thedailyriff.com/articles/the-flipped-class-shedding-light-on-the-confusion-critique-and-hype-801.php
http://www.thedailyriff.com/articles/the-flipped-class-shedding-light-on-the-confusion-critique-and-hype-801.php

Saran, M. & Seferoglu, G. (2010). Supporting foreign language vocabulary learning
through multimedia messages via mobile phones. Hacettepe University
Journal of Education, 38, 252-266.

Sarigdz, O. (2017). An Analytical Study Related Learning with Flipped Classrooms
Model. Mustafa Kemal Universitesi Sosyal Bilimler Enstitiisii Dergisi, 14
(38), 1-11. Retrieved July 13, 2018, from
http://dergipark.gov.tr/mkusbed/issue/30676/305616

Saritas, T. & Yildiz, O. (2015). Egitimde oyunlastirma (gamification) ve ters-yiiz
siniflar (smiflar), Anadolu Universitesi , Retrieved September 23, 2018, from

http://ab.org.tr/ab15/bildiri/416.docx

Scardamalia, M. & Bereiter, C. (2016). Knowledge Building: Theory, Pedagogy, and
Technology. In K. Sawyer (Ed.). Cambridge handbook of the learning
sciences (pp. 98-117): New York: Cambridge University Press.

Schmidt, S. M. & Ralph, D. L. (2014). The Flipped Classroom: A Twist on
Teaching. The Clute Institute, 98-104.

Schultz, D., Duffield, S., Rasmussen, S. C. & Wageman, J. (2014). Effects of the
flipped classroom model on student performance for advanced placement
high school chemistry students. Journal of Chemical Education, 91 (9),
1334-1339.

Scott, J., Hsieh, C., Wu , W. & Marek, M. W. (2017). Using the flipped classroom to
enhance EFL learning. Computer Assisted Language Learning, 30 (1), 1-21.

Seaboyer, J. (2013). The Role of Technology-Assisted Assessment in Fostering
Critical Reading in Undergraduate Literary Studies. International Computer
Assisted Assessment Conference. Southampton, UK: Computer Assisted

Assessment

Sercemeli, M. (2016). Muhasebe egitiminde yeni bir yaklagim Onerisi: ters yiiz
edilmis siniflar. Muhasebe ve Finansman Dergisi, 115-126.

105


http://dergipark.gov.tr/mkusbed/issue/30676/305616

Sever, G. (2014). Bireysel calgi keman derslerinde ¢evrilmis 6grenme modelinin

uygulanmasi. Egitimde Nitel Arastirmalar Dergisi, 2 (2), 27-42.

Silberman, M.L. (1996). Active learning: 101 strategies to teach any subject. Boston,
MA: Allyn and Bacon.

Snowden, K. E. (2012). Teacher perceptions of the flipped classroom: Using video
lectures online to replace traditional in-class lectures. Texas: University of
North Texas

Soltanpour, F. & Valizadeh, M. (2018). A Flipped Writing Classroom: Effects on
EFL Learners’ Argumentative Essays. Advances in Language and Literary

Studies, 9 (1), 5-13. doi:http://dx.doi.org/10.7575/aiac.alls.v.9n.1p.5

Souza, M. J. & Rodrigues, P. (2015). Investigating the effectiveness of the flipped
classroom in an introductory programming course. The New Educational
Review, 40 (2), 129-139.

Staker, H. & Horn, M. B. (2012). Classifying K12 blended learning. Mountain View,
CA: Innosight Institute, Inc.

Strayer, J.F. (2012). How learning in an inverted classroom influences cooperation,
innovation and task orientation. Learning Environment Research, 15 (2),
171-193. DOI 10.1007/s10984-012-9108-4

Summers, J.J., Gorin, J.S., Beretvas, S.N. & Svinicki, M.D. (2005). Evaluating
collaborative learning and community, The Journal of Experimental
Education. 73 (3), 165-188.

Talbert, R. (2014a). Getting student buy-in for the inverted calculus class. Chronicle
of  Higher  Education.  Retrieved July 22, 2018, from
http://chronicle.com/blognetwork/castingoutnines/2014/03/06/getting-

student-buy-in-for-the-inverted-calculus-class/.

Talbert, R. (2014c). Flipped learning skepticism: Is flipped learning just self
teaching? Chronicle of Higher Education. Retrieved August 22, 2018, from

106



http://chronicle.com/blognetwork/castingoutnines/2014/04/28/flipped-
learning-skepticism-is-flipped-learning-just-self-teaching/.

Talley, C. P. & Scherer, S. (2013). The Enhanced Flipped Classroom: Increasing
Academic Performance with Student-recorded Lectures and Practice Testing
in a "Flipped" STEM Course . The Journal of Negro Education, 82 (3), 339-
347.

Tan, E., Brainard, A. & Larkin, G.L. (2015). Acceptability of the flipped classroom
approach for in-house teaching in emergency medicine. Emergency Medicine
Australasia 27 (5), 453-459.

Temizyiirek, F. & Unlii, N. A. (2015). Flipped Classroom. Bartin Universitesi Egitim
Fakiiltesi Dergisi 4 (1), 64-72.
http://dx.doi.org/10.14686/BUEFAD.2015111015

Tobias, S. & Duffy, T. M. (2009). Constructivist instruction: Success or failure?
Routledge.

Torun, F. & Dargut, T. (2015). Mobil 6grenme ortamlarinda ters yiiz sinif modelinin
gerceklestirilebilirligi iizerine bir dneri. Adnan Menderes Universitesi Egitim

Fakiiltesi Egitim Bilimleri Dergisi, 6 (2), 20-29.

Toto, R. & Nguyen, H. (2009). Flipping the work design in an industrial engineering
course. Paper presented at the 39th ASEE/IEEE Forntiers in Education
Conference, San Antonio, TX. doi:10.1109/FIE.2009.5350529

Touchton, M. (2015). Flipping the Classroom and Student Performance in Advanced
Statistics: Evidence from a Quasi-Experiment, Journal of Political Science
Education, 11 (1), 28-44, DOI: 10.1080/15512169.2014.985105

Traxler, J. & Riordan, B. (2003). Evaluating the effectiveness of retention strategies
using SMS, WAP and WWW student support. In Proceedings of the 4th
Annual Conference of the LTSN Centre for Information and Computer

Sciences. National University of Ireland Galway, Galway, LTSN.

107


http://dx.doi.org/10.14686/BUEFAD.2015111015

Triantafyllou, E. & Timcenko, O. (2014). Introducing a flipped classroom for a
statistics course: A Case study. In Proceedings of 25th Annual Conference
European Association for Education in Electrical and Information
Engineering (EAEEIE) (pp. 5-8). doi:10.1109/EAEEIE.2014.6879373

Truscott, J. (1996). The case against grammar correction in L2 writing classes.
Language Learning, 46, 327-369.

Tucker, B. (2012). The Flipped classroom: Online instruction at home frees class
time for learning. Education Next, 12 (1), 82-83.

Tullis, J. G. & Benjamin, A. S., (2011). On the effectiveness of self-paced learning.
Journal Of Memory And Language, 64 (2), 109-118.

Turan, Z. & Goktas, Y. (2015). Yiiksek gretimde yeni bir yaklasim: Ogrencilerin
tersyiiz siif yontemine iliskin goriisleri. Yiiksek 6gretim ve Bilim Dergisi, 5

(2), 156-164.

Turan, Z. (2015). Ters Yiiz Sinif Yonteminin Degerlendirilmesi ve Akademik Basari,
Bilissel Yiikk VeMotivasyona Etkisinin Incelenmesi, Yayimlanmamis

Doktora Tezi, Atatiirk Universitesi, Erzurum

Umutlu, D. (2017). Effects of different video modalities in flipped english writing
classes on students’ writing scores. New Trends And Issues Proceedings On
Humanities And Social Sciences, 3 (7), 60-66.
doi:10.18844/prosoc.v2i7.1986

Urfa, M. & Durak, G. (2017). Implementation of the flipped classroom model on
scien-tific ethics course. Journal of Education and E-Learning Research, 4
(3), 108-117.

Van Veen, B. (2013). Flipping signal-processing instruction. Signal Processing
Magazine, 30 (6), 145-150. http://dx.doi.org/ 10.1109/MSP.2013.2276650

Verleur, R., Heuvelman, A. & Verhagen, P.W. (2011). Trigger videos on the web:
Impact of audiovisual design. British Journal of Educational Technology, 42
(4), 573-582.

108



von Glasersfeld, E. (2013). Radical Constructivism. Hoboken: Taylor and Francis.

Vygotsky, L. S. (1978). Mind in Society: The Development of Higher Psychological

Processes. Cambridge, Massachusetts: Harvard University Press.

Wang, X. & Zhang, C. (2013). The application research of flipped classroom in
University teaching—A case study on professional English of educational
technology. Modern educational technology, 23 (8), 11-16.

Wen, Q. (2008). On the output-driven hypothesis and reform of English-skill courses
for English majors. Foreign Language World, 2, 2-9.

Wen, Q. (2013). Application of the output-driven hypothesis in college English
teaching; Reflections and suggestions. Foreign Language World, 6, 14-22.

Westermann, E. B. (2014). A half-flipped classroom or an alternative approach?:
Primary sources and blended learning. Educational Research Quarterly, 38
(2) 43-57.

Wilson, S. G. (2013). The Flipped class: A Method to address the challenges of an
undergraduate statistics course. Teaching of Psychology, 40 (3), 193-199.

Wong, K. & Chu, D. W. (2014). Is the flipped classroom model effective in the
perspectives of students’ perceptions and benefits? In Hybrid Learning.
Theory and Practice (pp. 93-104). Chennai: Springer International
Publishing.

Yamamoto, M., Umemura, N. & Kawano, H. (2018). Automated essay scoring
system based on rubric. In R. Lee (Ed.), Applied computing & information
technology. ACIT 2017. Studies in computational intelligence, vol. 727 (pp.
177-190). Springer, Cham. https://doi.org/ 10.1007/978-3-319-64051-8_11

Yarbro, J., Arfstrom, K. M., McKnight, K. & McKnight, P. (2014). Extension of a
Review of Flipped Learning. Flipped Learning Network, Retrieved
September 16, 2017, from http://goo.gl/jZ2yBf.

109



Yates, R. & Noyes, J.M. (2007). Web site design, self-monitoring style, and
consumer preference. Journal of Applied Social Psychology 37 (6), 1341-
1362.

Yildirim, O , Erdogan, T. & Cigdem, H . (2016). Student Behaviors and Perceptions
In A Flipped Classroom: A Case In An Operating Systems Course. The
Eurasia Proceedings of Educational & Social Sciences, 4, 320-322.
Retrieved October 11, 2018, from
http://Dergipark.Gov.Tr/Epess/Issue/30322/334099

Yildiz, D. G., Kiyicl, G. & Altintas, G. (2016). Ters-Yiiz Edilmis Smif Modelinin
Ogretmen Adaylarinn Erisileri ve Goriisleri Agisindan Incelenmesi. Sakarya

University Journal of Education, 6 (3), 186-200. DOI: 10.19126/suje.281368

Yildiz, Y. & Otacioglu, S. G., A. (2017). The Effects of Flipped Learning Model on
Student Success in Flute Education. Route Educational and Social Science
Journal, 4 (6), 254-270.

Yilmaz, R. (2017). Exploring the Role of E-Learning Readiness on Student
Satisfaction and Motivation in Flipped Classroom. Computers in Human
Behavior. 70. 10.1016/j.chb.2016.12.085.

Yu, Z. & Wang, G. (2016). Academic Achievements and Satisfaction of the Clicker-
Aided Flipped Business English Writing Class. Educational Technology &
Society, 19, 298-312.

Yujing, N. (2015). Influence of Flipped Classroom on Learner's Empowerment -A
Study Based on English Writing Courses in China, International Journal of
Languages, Literature and Linguistics, 12, 1-7. doi:10.18178/ijlll

Zamel, V. (1985). Responding to student writing. TESOL Quarterly, 19 (1), 79-101.
https://doi.org/10.2307/3586773.

Zappe, S., Leicht, R., Messner, J., Litzinger, T. & Lee, H. W. (2009). Flipping the

classroom to explore active learning in a large undergraduate course. Paper

110


https://doi.org/10.2307/3586773

presented at the American Society for Engineering Education Annual
Conference, Portland, Oregon.

Zengin, Y. (2017). Investigating the Use of the Khan Academy and Mathematics
Software with a Flipped Classroom Approach in Mathematics Teaching.
Educational Technology & Society, 20 (2), 89-100.

Zeren, M. (2017). The Flipped Geography Lecture. Marmara Cografya Dergisi, 0
(33), 25-57. DOI: 10.14781/mcd.79389

Zhonggen, Y. & Guifang, W. (2016). Academic Achievements and Satisfaction of
the Clicker-Aided Flipped Business English Writing Class. Journal of
Educational Technology & Society 19 (2), 298-312.

111



7. APPENDICES

7.1. Appendix A: The Turkish Version of the Questionnaire of Students’
Perception of Flipped Classroom Model in Writing

Sevgili 6grenciler,
Bu anket EFL birinci sinif 6grencilerinin Cevirmeli Sinif ortaminda yazma becerileri
acisindan algilarmi incelemek i¢in hazirlanmistir. Bu ankette DOGRU veya YANLIS
bir cevap yok. Bu nedenle, ankete samimi ve diiriist bir yanit vermeniz ¢ok 6nemlidir.
Zaman ayirdigin i¢in tesekkiirler.

Ogr. Gor. Meri¢ GURLUYER Tez Danigmani: Prof. Dr. Gencer ELKILIC

Kafkas Universitesi Kafkas Universitesi Fen Edebiyat Fakiiltesi
Bat1 Dilleri ve Edebiyatlar1 Anabilim Dali
Ingiliz Dili ve Edebiyat1 Boliimii

Asagidaki sorulari cevaplayin:
1. Cinsiyet: Kadin: U] Erkek: [ Yas:
2. Ne zamandir bir bilgisayar / tablet / akilli telefon kullantyorsunuz?

[ Bir y1l veya daha az siire i¢in U Bir yil ile ¢ y1l arasinda
OThree Ug yildan bes yila kadar [ Bes yildan fazla
3. Evinizde diizenli olarak hangi teknolojik araglar1 kullaniyorsunuz?
[] Masaiistii Bilgisayar LINotebook
LI Tablet U Akalli telefon
4. Diizenli olarak ev disinda hangi teknolojik araclart kullaniyorsunuz?
L] Masaiistii Bilgisayar [ INotebook
[ITablet L1 Akalli telefon

5. Asagidaki ifadelere ne 6lgiide katiliyor veya katilmiyorsunuz?

Katiliyorum | Kararsizim | Katilmiyorum

Bilgisayar / tablet / akilli telefon kullanmam

benim i¢in 6nemli. [ ] ]
Bilgisayarlarla / tabletlerle / akilli telefonlarla

calismay1 faydali buluyorum. L] L] []
Bilgisayar / tablet / akilli telefon araciligiyla

yeni seyler 6greniyorum. L] [] L]
Okul 6devleri i¢in genellikle bilgisayar / tablet /

akilli telefon ile gerekli bilgileri altyorum. [ [ 0
Bilgisayar / tablet / akilli telefondaki okul

dersleriyle ilgili videolar izliyorum. L] L] [
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. .l . . 25| 5| E |2 |2¢E
Liitfen her maddeyi dikkatlice okuyunuz. Sizi < 5| & N S < S
en iyi yansittigim diisiindiigiiniiz secenekteki c == § £ | £ E
kutuyu (X) ile isaretleyiniz. SE|E | 5| | 8F

¥S| 8|S |8 |XE
M| X v v
Bu derste kullanilan doniistiiriilmiis sinif
1| modelini begendim. () 1))
Doniistiiriilmiis sinif modeli benim i¢in
2 | ilgingti. () ) [ C)1C)]C)
Doniistiiriilmiis sinifta zihin karisikligi
3 | yasamadim. () ) (C)C) ()
Doniistiiriilmiis sinif modelini kullanarak
4 | yazmayi 68renmeyi kolay buluyorum. () ) (C) ) ()
Doniistiiriilmiis sinifta verilen gorevleri
5 | yaparken kendimi giivende hissediyorum. () ) (C)C) ()
Doniistiiriilmiis sinif modelini seviyorum
6 | ¢iinkii kendi hizimda 6grenmeme izin veriyor. | ( ) ) () C)C)
Déniistiiriilmiis sinif modelini seviyorum
7 | ciinkii her zaman ve her yerde 6grenmemi () ) 1CH)YLC) ()
sagliyor.
3 Dondiirtilmiis sinif modeli sikicidir. () Yy 1Y) 1)
Déniistiiriilmiis sinif modelinde sinifta iyi bir
9 | sekilde odaklanabiliyorum. () ) [ C)H)1C)(C)
Doniistiiriilmiis sinif modeline aktif olarak
10 | katiliyorum. () ) () C) (C)
Yazma etkinliklerini doniistiiriilmiis sinif
11 modelini kul_lz_lr%arak etkili bir sekilde () Yy 1YY 1)
tamamlayabilirim.
Yazma goérevimi tamamlamak i¢in sik sik
12 | 3grenme materyallerine bakarim. () ) [ C) 1) ]C)
Yazma gorevini verilen 6grenme
materyallerini kullanarak
13 yo et ORORIGHON®
tamamlayabiliyorum.
Déniistiiriilmiis sinif modelinde yazmay1
14 ogrenmek beni motive ediyor. () ) OO0
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Dersin hocasi olmadan kaygili (endiseli,
tedirgin, korkulu, gergin) bir yazmay1

15
ogrenme durumu hissetmedim. O 0)
Doniistiiriilmiis sinif modelini kullanarak

16 ﬁkirl'e'rimi yazili olarak acikea ifade ()Y 1)
edebiliyorum.

17 Doniistiiriilmiis sinif sirasinda yazima g¢ok OOy Oy
caba sarf ediyorum.
Yazdiklarim i¢in geri bildirim almay1

18 seviyorum. e g (1)) 0)
Déniistiiriilmiis sinif modeli yazma derslerimi

19 | . ()[{C)|C)
incelememe yardimci oluyor.
Doniistiiriilmiis sinif modeli yazma dersinde
ogrendigim ve 6grenmekte oldugum seyler

20 ()[{C)|C)
konusunda diisiindiiriiyor.
Déniistiiriilmiis sinif modelini gegtikten sonra

21 f iein endisel di ()|1C)H) 1)
yazma performansim i¢in endiselenmedim.
Doniistiiriilmiis sinif modelini gegtikten sonra

22 | jyi yazabilecegime inaniyorum. ()]C)0)
Donitistiiriilmiis sinif modelini kullanarak yazi

23 | pgrenmeye hazirlikli hissediyorum. ()]C)0)
Doniistiiriilmiis sinif modelini yazma gorevimi
tamamlamak i¢in ¢evrimici olarak daha fazla

24 S GEVTmIE - ()[C)|C)

materyal kesfetmemi tesvik ediyor.

Norazmi, Dwee, Suzilla & Nurzarina (2017)
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7.2. Appendix B: Questionnaire of Students’ Perception of Flipped Classroom

Model in Writing (Original Version) (Norazmi, Dwee, Suzilla & Nurzarina,

2017)

Please read each item carefully. Mark the option | > o 5 | 5 _; §

with (X) in the box that you think best reflects g’ 8 £ § 18168

your views. Z 2 < 15330 188
| enjoyed the flipped classroom model used in

L | s clnss. O O [O1O]O)
The flipped classroom model was interesting

2| for me. () (C) (C)[C)H)[C)
| did not experience confusion during the

3 | flipped classroom. () [C) [C)]C)]C)
| find it easy to learn writing using the flipped

4 | classroom model. () [C) [C)[C)]C)
| feel confident doing the tasks given during

5 | the flipped classroom. () [C) [C)]C)]C)
| like the flipped classroom model because it

6 | allows me to learn my own pace. () () [C)]C)(O)
I like flipped classroom model because it

! allows me to learn anytime and anywhere. GOy 1O e 0)

8 The flipped classroom is boring. (Y L)Y TOYIO)Y1 Oy

g |lcan focus well during the flipped classroom. ()Y 1Y 1Oy O)
| participate actively during the flipped

10 | classroom. () [C) [C)[C)]C)
| can complete the writing activity effectively

11 | using the flipped classroom model. () [C) [C)]C)]C)
| refer to the learning materials frequently to

12 | complete my writing task. () [C) [C)[C)]C)
| am able to complete the writing task using

13 | the learning materials provided. () [C) [C)[C)]C)
The flipped classroom model motivates me to

14 learn writing. O OO0
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15

| did not feel anxious (worried, uneasy,
fearful, nervous) learning writing without my
lecturer.

16

| am able to clearly express my ideas in
writing using the flipped classroom model.

17

| put a lot of efforts into my writing during the
flipped classroom.

18

| like receiving feedback for my writing.

19

The FCM helps me to review my writing
lessons.

20

FCM makes me think about what | have learnt
and what | am learning in writing class.

21

| was not worried about my writing
performance after going through FCM.

22

| believe | can write well after going through
FCM.

23

| feel prepared to learn writing using the FCM.

24

FCM encourages me to explore more materials
online to complete my writing task.

Norazmi, Dwee, Suzilla & Nurzarina (2017)
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7.3. Appendix C: Student Diary

(Diary Form)
Dear student,
Name:

Describe your personal experience and how you felt about the following:

- Working with your friends on the writing of this subject.

- Figuring out the assigned activities.

- The accessibility of the compulsory course material.

- Feedback from the course teacher and his assistance to you in improving your

writing.
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7.4. Appendix D: Essay Writing Test For Cause-Effect Type

NAME: oo e e e e e,

1- You have one hour to finish your essay writing. You should write about :

“Should mobile phones be allowed in schools?” (for cause-effect essay)

2- You should write between 200 and 250 words (4 paragraphs).

3- Your handwriting must be clear and easy to read and you should consider the
following points as you write:

a) The organisation of your essay (introduction with a thesis statement, main

body and conclusion)

b) The logical forming and process of your ideas

c) The proper usage of the grammar

d) Arranging your sentences according to a plan in a good way, with effective

utilization of vocabulary.

7.5. Appendix E: Essay Writing Test For Compare and Contrast Type

NaAMe: ... ccooov i e i e
1- You have one hour to finish your essay writing. You should write about :
“Are sports and games as important as studies? (for compare-contrast
essay)
2- You should write between 200 and 250 words (4 paragraphs).
3- Your handwriting must be clear and easy to read and you should consider the
following points as you write:
a) The organisation of your essay (introduction with a thesis statement, main
body and conclusion)
b) The logical forming and process of your ideas
c) The proper usage of the grammar
d) Arranging your sentences according to a plan in a good way, with effective
utilization of vocabulary.
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7.6. Appendix F: Onay Formu

Riza formu
Bu calismaya, Kafkas Universitesi, Tiirkiye’de yiiksek lisans derecesi aday1 bir aday
tarafindan katilmaya davetlisiniz. Bu ¢alismanin amaci, EFL birinci smif
ogrencilerinin, donistiiriilmiis sinif ortaminda yazma performanslarinin ve yazma
becerileri agisindan algilariin incelenmesini ortaya koymaktir. Bu caligmaya
katilmaniz i¢in izninize ihtiyacim var.
Calisma 11 hafta boyunca gerceklestirilecektir. Uygulamadan 6nce ve sonra bir
degerlendirme yapilmasi gerekecektir. Yazma becerilerindeki gelisme miktarini
belirlemek ve algilarimizi incelemek igin iki makale yazma testi ve bir anket
uygulanacaktir. Ancak, bunlar gergek degerlendirmeniz olarak kabul edilmeyecek
ve sadece bu ¢calismanin amaci i¢in dikkate alinacaktir.
Her hafta dersten sonra gilinliikler istenecektir. Veri toplama sadece bu ¢alismanin
amaci i¢in kullanilacaktir. Tamamen gizlilik altinda tutulacaklar. Isminiz kimseye
gosterilmeyecek.
Katiliminiz kendi iradeniz {izerinedir.

Isbirliginiz icin tesekkiirler.

Saygilarimla,

Roliimiin amaglanan anlamim algiliyorum ve bu g¢aligmanin amaci i¢in bulgularin
kullanimin1 onayliyorum. Gizliligimin saglanacagini biliyorum. Bu nedenle
katilimimi onaylamak i¢in imzami koydum.

Ogrencinin Adt: .............c.c.... Aragtirmacinin Adi:
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7.7. Appendix G: Consent Form

Consent Form

You are kindly invited to participate in this study by a master’degree
candidate at the University of Kafkas, Turkey. The aim of this study is to examine
EFL freshman students’ perceptions of writing skills and their writing performances
in the flipped classroom environment. | need your permission for your participation
in this study.

The study will be carried out for 11 weeks. An evaluation is required before
and after the application. Two essay writing tests and a questionnaire will be applied
to determine the amount of improvement in your writing skills and to examine your
perceptions. However, these will not be considered as your actual assessment and
will only be considered for the purpose of this study.

Diaries will be requested after class every week. Data collection will only be
used for the purpose of this study. They will be kept completely confidential. Your
name won't be shown to anyone.

Your participation is on your own will.
Thank you for your cooperation.

yours truly,

| perceive the intended meaning of my role and | confirm the utilization of
findings for the aim of this study. | understand that my privacy will be kept
confidential. Therefore, | put my signature to give approval of my participation.

Student’s Name: .............. Researcher’s Name:
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7.8. Appendix H: Permission E-mail of DWEE

@ Giivenli degil | mail kafkas.edu.tr/public/launchNewWindow.jsp?skin=harmony&localeld=tr_TR&full... By

Kapat Yarutla || Tdmdne Yanit Ver || Ilet Sil || Istenmeyen Posta Ehr | F v | Islemler -

Hi 25 Ekim 2018 23:25
Kimnden: [:Dwee Y&n:]

Kime: [:mericgurluyer@kaﬂ-;as.edu.tr:]

Hi Meric,

Thank you for your message. You are most welcome to use the questionnaire for academic purposes.
We wish you all the best!

Best regards from Copenhagen,

Dwee (&)
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7.9. Appendix I: Rubric for The Assessment of Essay Writing Tests
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7.10. Appendix J: Some Screenshots of The Posts And Comments of The
Facebook Group Page “EFL FRESHMAN STUDENTS GROUP - 2018”

EFL FRESHMAN STUDENTS GROUF - 2013

coming to the class, please watch this video and be preparad for the
activities thanks to this video about "How to Writz an Introduction”. The video
is automatically with its subtitie. After watching, please writs your comments
about the video and its content.

EFL FRESHMAN
STUDENTS
GROUP - 2018

& Kapah grup
Hakkinda
Tartigma
Sohbetler
Uyeler
Etkinlikler
\Videolar

Fotografiar

ortability features

Dosyalar

s 22 26 Yorum 31 kgl gorad
Grup Istatistileri U #9

Grubu Yonet

Kisayollar
) FIRST YEAREFL STU..
() EFLFRESHMAN STU...

O pewvicus ef

Y Begen

Gulruh Ashyrmambetova Background information can help us
prepare for further research by exgiaining 3l the issuss related to us
topic especially whan us investigating a field that's unfamiliar to us

Sag2n - 150
Gulruh Ashyrmambetova A thesis statement focuses your ideas
into one or two sentences

Segen - 150

and also make 3 comment sbout your position in relation to the togic
¥ KARS EPIK SANAT TIY...

Sefen - 15h

Tescher Developmen... =
e Erkan Solmaz Thank you for sharing sir. | watchad the video

several imes to get it exactly. In my opinion, it is quiet obvious but

© Usanlar Toplulugu |... [28= % Gulruh Ashyrmambetova it should present the topic of your pager

there wers some words which | don’t know. Apart from this, it is not
too hard to understand. By the way the vidzo quality is not very well
but my intarnet might not be vary well, too. I'm not sure about that

Segen - 15h
Gulruh Ashyrmambetova Use of mobile tachnolegy in learning and
tesching processes

Sedan - 15h
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FRESHMAN STUDEM

Dear Friends, this is the second video for Frday's lecture and this video is

EFL FRESHMAN relatad to the previous video which has the tile of "How to Write an
Intreduction”. ..The name of this video is "How to write a bedy paragraph™.

STUDENTS Before coming to the class, please watch this video and be prepared for the

GROUP - 2018 activities thanks to this video. The video is automatically with its subtitle. After

& Kapah grup wartching. please write your comments about the video and its content.

Hakkinda
Tartisma
Sohbetler
Iyeler

Etkinlikler

\ideolar

what 5% =7l IR 8| paragraph

Fotograflar

Dozyalar vl

Grup |statistikleri

&Yomum 23 gl gordl

Grubu Yonet Ox
g™ Befen

ﬁ_ Kenan Coban The way he categorizes this parts are very goad. Ve

Kisayollar all learmed how essays work like intreduction, body paragraphs and
- conclusion but the way he explains this 3 simple steps with 3 more

2 FIRST YEAR EFL STUL. categones in themsehves is very impressive, as | say before very

™ EFL FRESHIMAN 5TU helpful videos, easy to understand.

= Sefen - 150

0 pewvious &f

. Umut Kaynak Im taking notes what i think important and the man

@ Lisanlar Toplulugu |... 20 . what writz in video, it helo me leam essay types which i don't seen
befiore. Thx for sharing this videos with us.

jy HARS EPIK SAMAT TIY... - :

Sefan - 14n

™ Teacher Developmen._ [5

Sena Yuksektepe Yas, easiy explained in the wideo,ioid the
paragragh very well. But this video is wery short.

Sefan - 140 o
Zeliha Dursun After being explained, it is reinforced by sampling
and this way subject becomes permanent but it could be better if

gieen a few more examples.
| think it's an useful video thanks t=acher.

Sefan - 140

o
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EFL FRESHMAN STUDENTS GROUF - 2013

ear Friends, this is the thrd and kast vwdeo for Friday s lecture and this
EFL FRESHMAM video is related with the previous videos which have the titles of "How to

\Write an Introduction” and "Howr to write a body paragraph™...
sLLETTE Th T this wid "H it f g Baf t
2 name of this video is "How to write 3 conclusion”. .. Before coming to the
GROUP - 2013 class, please watch this video and be prepared for the activities thanks to

& Kapah grup this video. The video is autematically with its subtitle. After watching. please
write your comments about the video and its content.

Hakkinda
Tartigma
Scohbetler
Uhyeler
Etkinlikler
\Videolar
Fotegraflar
Drosyalar

Grup |statistikleri

Grubu Yonet
D= 12 Yamum 26 kgl goedd
o4 CUDLE ara 4 DE.EEQEH
Kisayollar
_ é Zeliha Sahin | think this videos are very short.| would say that this
2 FIRST YEAR EFL STU.. videos should be longer Howewer,| found beneficial its.| think we

o should write together the first essay.
EFL FRESHMAM STLU...

Segan - 140
T pewicus ef )
Umut Kaynak This videos easy to understand. Actually i want
€ Lisanlar Toplulugu |... 25 =" another exarnple paragraph for practice for taking tricks.
Sefan - 14h

by KARS EP[H SAMAT TIY...

e - Seher Yilmaz This video is important in terms of using key paints. |
@ Teacher Developmen. . [= think, we should develop using key points by practisi ndg. “You should
giwe me an examgle about key points . And | agres with Zeliha
Sahin we should write first essay together.

Sefan - 140

q‘:.a Baran Aggky How to write 8 conclusions! Really | hadnt wite the

7 conclusions of paragraphs because i didn't know how can | connect
to the end of subject or sentence. and | think thanks to it | wil
SUCCEES A

Segan - 14n
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EFL FRESHMAN STUDENTS GROUF - 20138 Q

Merig Gurliyer
EFL FRESHMAN @ © Yonatict - 23 EXim 2018

STUDENTS Dear Friends ! This video is for the lecture on 28 October. It is about "How to
GROUP - 2018 plan an essay” with an example. Please watch the video step by step, trying
& Kapal grup to understand the example. After watching the video, comment on the

content of the video.

Hakkinda
Tartigma
Sohbetler
Uysler
Etkinlikier
Videolar
Fotograflar
Dosyalar

Grup Istatistikleri

Grubu Yonet
BU et 3 Q many com rs in the market there's
= many different devices available you
fisyon (o E 35 Yorum 41 iggl gorod
D FIRST YEAREFL STU...
(@ EFLFRESHMAN STU... ) Begen
h san an Answanng the questions wah this video defintely wi
© pewious ef Ihsan Orhan Answasing th deo defi i
3 . = be more easy.This video atout the most delicate part of answer Now
2 Lsanlar Toglulugu |... 22 we can ook at the questions without hesitation.
& KARS EPIK SANAT TIY... Segan 140

) Teacher Developmen... 5 . Rugeyye Koca Thank you tescher for another helpful video. This is
super helpful for me! I've always had 3 hard time writing an essay
because | never know where to start. |1 definetly be using that
method on my next essay.

Ss2g2n 140

Esra Atilgan Thank you so much this video. According to me this
video is so explanatory, especialy with examples, so | think & will be
helpful us in the lesson

Segen - 14n
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I.i EFL FRESHMAN STUDENTS GROUP - 2012

EFL FRESHMAN Dear Friends | This video is an example for "Cohersnce in Faragraphs’.
STUDENTS Flease afier watching the video, comment on the content of the video.
GROUP -2018
& Kapali grup Coherence in Paragraphs __.:;g
Hakkind : h ;
akkinda
T The industry fies many The ingustry has many adeardoges.
Bl E] adpantages. It con drow on o draw an o great deal af
growt dpal of research, ¥ can mha particularly in tesms of
Sohbetler expart products ho key trading used for gntering mew
portrers. It hos significant growth While tiveve i significant
Uryeler potential ia the medivm ta long e n pateatial in the medivm to
o term. Workers withn this indlusiry imag term, it is olear that workers
Etkinlikler need trmining. I s Ampartant to witfrin this sectar need iroéing.
beep staff wp-to-clate with Therefore, i is importont to keep
Videolar softuare wsed in thisindesms of poomgiisrenoe U T wore used
) actually hear that thessdsitences are
Fotografiar choppy senbences It's not got much
Dosyalar [ e 37 Yarum 41 ksl govdd

Grup |statistileri

™ Befen

Grubu Yonet
35 difjer yorumu gér
Bu grupta ars Q
Emine Komurci Thanks to this video we c3n write maore strongsr
and detailed paragraphs.
Kisayollar Segen 120

£ FIRST YEAR EFL STU...

gﬂ Rey Rey we need to coherence in the writing therefore this video
can change someting.sometimes we forget this.Andwe whte
monsense sentences. i think we will order this.thank u.

) pawniouz =f Sepan - 12n
2% Lizanlar Teplulugu |... [204

i KARS EPIK SAMAT TIY...

™ EFL FRESHMAN STUL...

Bu gondar kin yorum yapmay kapatin
Tescher Developmen... =
Q Merig Gilrlilyer bir dosya yokledi.
@ vanalicl - 23 Ekim 2015
How to Write 3 Good Paragraph A Step-by-5tep Guide

' « How to Write a Good Paragraph A 5Step-by-5tep Guide....
- Balge
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EFL FRESHMAN STUDENTS GROUP - 2013 Q

EFL FRESHMAN
STUDENTS
GROUP - 2018
& Kapah grup
Hakkinda

Tartisma

Schbetler

Uyeler

Etkinlikler

\ideolar

Fotograflar

Crosyalar

Grup Istatistikderi

Grubu Yonet
Bu grupta ara Q
Kasayollar

3 FIRST YEAR EFL STU..
c EFL FRESHMAM 5TU...
D pewvious efl

2 Lisanlar Topluludu |... [20=
by KARS EPIK SANAT TIY...

0 Tescher Developmen.._ [5

0 provide emphases of INOICSIS Mmponance:
ndeed....above all....espedslly.. particularly... crucially

To add ancther idea or more information:
n addition....furthermore.. . besides...alse.. it could also be
said....additionally....another... further.. . morsover... Devarmm Gar

2 22 gl goraa

o™ Begen

Bu ginder kgin yorum yapmays kapatiin

Merig Girliyer
© Yonelicl - 20 EKIm 2015

To indicate seguence or to logically order ideas:
followed by....then.. before. _after.._next._finally... .previously.. ..
subsequently....initially... followed by... .concurrently.. at that time

[

25 gl giirdd

o™ Begen

Bu ganda kgin yorum yapmayi kapatin

Merig Girliyer
© Yonebicl - 20 Ekim 2015

Transitizn Signals in Writing:

- connect words or phrases

- strengthen the nternal cohesion of your writing

- act like bridges betwsen parts of your writing

- link your sentences and paragraphs smoothly together

D= 23 gl govad
o™ Begen

Bu gandar kgin yorum yapmays kapatin
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n EFL FRESHMAN STUDENTS GROUF - 2013 Q

EFL FRESHMAN
STUDENTS
GROUP - 2018
& Kapal grup
Hakkinda

Tartigma

Sohbetler

Uyeler

Etkinlikler

Videolar

Fotograflar

Dosyalar

Grup Istatistkleri
Grubu Yonet

Bu grupta 3 Q

Kisayoliar

) FIRST YEAR EFLSTU..
) EFL FRESHMAN STU...

D pewvious ef

@ Lisanlar Topluludu |... 229

lh WARS FRIW CAMAT TiV

N Merdg  Ana

Dear Friends ! This video s an examgle for "How to write 3an opinion essay’.
Flease sfier watching the wideo, comment on the content of the wideo.

Useful phrases |
Reason & Result ~—
Addition

- In addition,

- As a result...
- Therefore...
- My main reason...

- Another reason is...

29 Yorum 32 Kigt gorad

Q=
) Begen
27 diger yorumu ger
Sevval Mergen Thx for sharing this video with us teacher. | think

this video is more understandzble and useful than the others. All
description are crystal chear. Thanks again.

Begen - 11h

Dilan Yildiz Thank you for your shanng teacher, this vidzo clesr and
short so | Bz it and this video is 3 good repeat for me. Thanks
again.

Ssgzr - 11h

Bu gonger igin yorum yapmays kapatun
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EFL FRESHMAN
STUDENTS
GROUP - 2018
& Kapah grup
Hakkinda

Tartigma

Sohbetler

Uysler

Etkinlikier

Videolar

Fotograflar

Dosyalar

Grup Istatistileri
Grubu Yonet

Bu grupts ars Q

Kisayollar

@ FIRST YEAR EFL STU...
) EFLFRESHMAN STU...

Q) pewvious ef

@ Lisanlar Togluludu |... 20+

An opinion essay

Nowadays, many teenagers have got video consoles at home and they
often ke playing active video games. These are good for you for a
number of reasons.

First of all, active video games are a good way o keep fit.
There are lots of different types of exercise you can do such as
basketball, water-skiing and dance and, what's more, you can play them
in the comfort of your own home, || on,

andmmbocamoyoum

In addition, you can play them whenever you want, (8
that it's better to do exercise outside in the fresh air. Alt
true, it's actually difficult to play outside when it's raining or very hot so
video games are a good altemative.

To sum up, video games are a fun and social way to keep
fit | think they are a good option when you can't play outside and they
might encourage people to do more axercise.

Top Tips for writing

1, Write your essay in cleor panagraphs. Use phrases like First of ol In
additionand To sum up to start each paragraph.

O 27 gl goroa
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EFL FRESHMAN
STUDENTS
GROUP - 2018

& A3pal grup

Hakkinda
Tartigma
Sohbetler
Oysler
Etkinlikler
Videolar
Fotograflar
Dosyslar

Grup Istatistikleri

Grubu Yonet

FIRST YEAR EFL STU.
EFL FRESHMAN STU...

pewvious efl

0 000

Lisanlar Toglulugu |... 20~

KARS EPIK SANAT TIY..

0O e

Teacher Developmen... £

Dear f
Flease sfier watching the video, comment on the contant of the video

The essay should include all the parts of a story.

To INDICATE PLACE: above,

below, elsewhere, farther or_

here, near, nearby, on the 2=
other side, opposite to, !

Or, obwiously, you can n '\
the specific location wher.
your story is going): at my
friend’s house, in Montana,
outside on the porch.

To INDICATE TIME: after 2
while, afterward, as soon as,

nce, st that time, before,

wlier, formerty,

imediately, in the

antime, in the past, lately,

Iater, now, shortly, since, so
far, soon, then, thereafter,
until, when

porch to indicate time after a while

iy Begen

Esma Demir Thanks to this wvideo, | l=amed how narrative essay is
written and what required to write narrative essay. | couldn’t some
parts so |l watch several times. Thank you for sharing this video.

Merve Merve As far 3s | am concemnad, if we undarstand this video
thoroughly. it will be enough to fully understand the narrative essays

Mustafa Soyutemiz Tank you for sharing this video .This video
gwes us useful information sbout how to write 3 narrative essay |
nope, | wil write more 23siy thanks to this vidso

Segen - 3h

Betil Pamuk \When we want to write 3 narrative essay, we should
consider the "things to do” in this video, so we can write great

narrative essay.
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EFL FRESHMAN STUDENTS GROUP - 2013

EFL FRESHMAN
STUDENTS
GROUP - 2018

& Kapah grup
Hakkinda
Tartigma
Schbetler
Uysler
Etkinlikler
Videolar
Fotograflar
Dosyalar

Grup Istatistklen

Grubu Yonet

m
&
o
‘J
o
7]
o
)

Kisayollar
) FIRST YEAR EFL STU...

() SFLFRESHMAN STU...
) pewvious ef

@ Lisanlar Topluludu |... 22+
iy KARS EPIK SANAT TIY...
) Teacher Developmen... =

Q

Essay”; when the character(s) moves 10 3 naw place; 1o connect the events

in 3 story.

In between the time
In the meantime
The following day
Some time later

By (four o'clock)

In (the late afternocon)
As soon as

In just (twenty minutes)
Almast as quickly
When (we arrived)
An hour later
Meanwhile
Immediately
Afterward

Hours went by

Right away

After that

At first (1 saw)

After (we walked a mile)
Nows

Soon

Just then

Just as

Later on

o=z

Y Begen

While (we studied)
When (we finished)
After (our visit)

At (dinnertime)
Moments later
For a long time

In (the spring)
Late (in the day)
By the time
Before (sunrise)
On (Wednesday)
During (dinner)
While (visiting)

As (it rained)

A short while later
That evening

At the same time
As (we made a plan)
On (Thanksgiving morming)
Quickly

Suddenly

The next day
That night

At dusk

At dawn

22 wigl gorad

Bu gonoan igin yorum yapmays k3pattin

Merig Gurliyer
O Yoneticl - 29 Kazim 2018

Charactenstics of 3 Narrative Essay

= The purpese is to inform or to tell 3 story

= Writer is 3 storytellsr

= Descnoes 3 person, scene, or 2vent in detail (emphasis on showing rather

than telling)... Devamini Gor
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| §]] EFL FRESHMAN STUDENTS GROUP - 2013 Q N Merig

EFL FRESHMAN
STUDENTS
GROUP - 2018

& Kapal grup
Hakkinda
Tartigma
Schbetler
Uyeler
Etkinlikler
Videolar
Fotograflar
Dosyalsr
Grup Istatisticleri
Grubu Yonet

Bu grupta a3 Q

Kisayollar
© FIRST YEAREFL STU...
() EFLFRESHMAN STU...

@ pewvious ef

@ LUsanlar Toplulugu |... 29+
‘b KARS EPIK SANAT TIY...
() Teacher Developmen... =

an A+ Cause and Effect Essay

Tips for "How to write 3 Narrative Essay”

1. Titles: Use the Wiie 10 present your point of view of use the cause question

2 Audience: Think about your audience — what aspects of this issue wouki most
interest or convince them?

3 Topic Sentences: Each cause you sugQest should be stated In a3 single
sentence These will De the 10pic Sentences far 2ach of Dody paragraphs
Usually, you will nave INfee or More Easans wiyy INe r2acer snould accept your
cause These will e your pece of SVIGENCE O SUPPOrt f0r Ihat 1opic sentence

4. Thesis: If your mstructor wants you 1o have a thesis senlence, then you can
state all of these briefly In one sentence at the beginning (Example The man
causes of the Civil VWar were: cultural differences between the industriaiized
North and agncultural South the Fugitive Siave Act of 1850, and the pubbcation
of Uncle Tom's Cabin)

£ Choosing Unique Ideas: Don't have your causes (of effects) be 100 cbvious.
Your paper should have nteresting ones that the reader would not automate ally
Ihink of when they hear about your subject. However, ¥ your Causes are more
famiiar, you can make them nteresting by giving some unique supponing
examples ar evidence You o not Nave 10 (IoVe your C3uses contiusivedy

6 How to Support: Support each of these reasons with argument. examples
statistics, authomties, or anecdote. To make your reasons seem plausibie
connect them back 10 your pOsition by using It then" reasaning

7 Speculating About Causes: For his paper, Ihe job s 10 guess the passibie
causes for somethng and 1o make your guesses seem plausitie You dont have
10 prove them absolutely, bt give encugh evidence 10 make them seem
possible

Q= 1 Yorum 22 wgl gorad

i) Begen

“ Ayka Toyliyeva Wnting 3 narratve essay seems easy sfter | read
this

zaper.
Segen - 6h

Bu glnoen igin yorum yapmays kapstun

Merig Gurliyer
© Yonstict - 10 Aralik 2018

Explanations for "How to write 3 Narrative Essay”

ki Tty pevoertt of |
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EFL FRESHMAN STUDENTS GROUFP - 2013

EFL FRESHMAM
STUDENTS
GROUP - 2018

& Kapah grup
Hakkinda
Tartisma
Sohbetler
Uyzler
Etkinlikler
Videalar
Fotegraflar
Dosyalar

Grup Istatistikleri

Grubu Yonet

Kisayollar
FIRST YEAR EFL STU..

EFL FRESHMAN STU...

Lisanlar Toplulugu |... [20=

o
o
£ pewsious ef
o

p KARS EPIF SANAT TIY ...
]

Teacher Developmen... 5

Dear Friends ! This video is an example for "How to write 8 Cause and Effect
essay". Please after watching the video, comment on the content of the
wideo.

Cause and Effect Topics

o Analyae the ellects of excessive television viewing on a
particular audience.

o Discuss three good of ll|l.'gl.' education.
Supply appropriate ¢ each
* What were the causes cat Depression?

* What caused the AIDS epidemic?

* Dscuss the effects of a serious health related issue,
such as smoking, diabetes, obesity, ete,

effect eszay after viewing this

[ s 25 Yamum 34 kgl girdd
o™ Begen

Merve Merve First of all this video is so useful (of course | think)
bec3use it is both comprehend and not sample. | leamed what is the
cause and effect essays onganizing the causs and effect essays,
essays structure, signal phrases, and 1 think the most important is
what is the diference betwesn cause esssys and efect essays

Sedan - Th

g Esma Demir | think, this video quite clear and simple to understand.
In riy estimation, | can distinguished between cause and effiect after
| wiatiching this video. | leamed how to crganize cause and effect
essay. | belizve that we the more practice on this subjecs, the maore it
will develop. Thank you for sharing this video.

Sedan - Th

. Rugeyye Kaca Thank you teacher for this video. | didn't know a lot
of imformation about cause effect essay. Mow, | tought how to write
and organize it. This video is clear and gaod for us.

Segan - 7h

Semanur Gikgen Thanks teacher this wdeo is useful for us. it
nwolve a lot of infermation about the cause effect essay Ve can
easily leamd i

Sedan - 7h

& Betiil Famuk Thanks to these videos, we leam how to wiite in
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EFL FRESHMAN STUDENTS GROUP - 2013

EFL FRESHMAN
STUDENTS
GROUP - 2018

& Kapah grup
Hakkinda
Tartigma
Sohbetler

Uyeler

Etkinlikler
Videolar
Fotograflar
Dosyalar

Grup Istatistileri

Grubu Yonet

w
]
o)
[N
W
w

Kisayollar

) FIRST YEAREFL STU..

@ EFL FRESHMAN STU...

2 pewvicus ef

@ Lisanlar Toglulugu |... 38=
& KARS EPIK SANAT TIY...

) Tescher Developmean... 5

Dear Friends ! This video is an example for "How to writz 3 Compare and
Contrast essay”. Please after watching the video, comment on the content of
the video

PREWRITING

(1) Choose between comparison OR contrast.

(2) Select 2 subjects from the same general
category.

(3) Brainstorm po comparison and/or
contrast.

(4) Choose the 3 most significant points of
comparison or contrast to be utilized
throughout the essay.

(5) Draft a detailed outline of this essay
following one of the organizational schemes
discussed below.

15 Yorum 23 kgl g0rad
" Begen

Zeliha $ahin Teacher thanks 3 lot.| think this video = very
complicated because thess examples is difficul for me.l wouldy say
that,

2 would be tetizr if thers was more of 3 video explaning the subjsct
3nd these examples is changing fast.

Sagan - 5h
Merve Merve Vidzo is tenefical, but 1 don't understand very

wel May be it is some complex or long.If video was short 1 would
understand better.

Segan  Sh
Sena Yuksektepe Firstly thank you for the video. | think the videos
with woice are better for me. | think samples are 3 little complicated
Sag2n - 5h

Esma Demir Teacher, in my opinion this video useful for us to write

compare and contrast ess3y. But as my friends say the video is 3 bit
complicated. Thank you for sharing
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Etkinlikler
Videolar
Fotograflar
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(%) EFL FRESHMAN STU ..

D pewvicus ef

 Lisanlar Toplulugu |... 20+
‘i KARS EPIK SANAT TIY...

D Tescher Developmen... 5

. ooy
 other . [zolummﬂmmnmu [

xwghtwfwmwmvwnmdnb\dwm you have | Bree -t

5 Make SUre you Vil Decicae Singapore and Trnidad Both have a datinet | [20] Cosng sentence

(1) 3 the muddie of the cold Canadan witers, have you sver Dought Hm-‘P-h*
0 sorrmatemm watm 10 gt away Sraen all the cold and seow? | 111 Denenal i sentendels)

about mcapng
(2] Sevgapore, rechnamed “Lon Cry”, and Trinded, slso keown s the lind cl (] Wret bock greund aarmation
eCa, OWM rd the #eel pan, come tn 0 [R18: Provprysus—

® | £330 5uete simiactes
Q: 1 Yorum @ gl gorad

“ Ayka Toyliyeva It seemed difficuit from other video about
companson or contrast. Howewsr 7 s easier and clearsr to
understand from this example.

Segen - 5h

Bu goénoen igin yorum yapmays k3pattn

Merig Girluyer
© Yonetic! - 23 Aralik 2018

Transition Werds and Phrases for "Compare and Contrast essay’

Transition Words snd Pheases |
Fawever ] FOoK MUSC 15 ST the MUk Of whin Dearmens. howaver!

Do DORNNG o
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7.11. Appendix K: Some Examples from Essay Writing Tests

UsSINe Mofie PHDA/L;—W SCHEOL-

Subgesp C‘l‘) :
T don'+ know exactly, N\O\dbe/shou\d pe allpwead or Not . ,Cfaf
wing  mobolle phones  [n schols ~ hove ma/y odvon 1096 oF dfso

\'0‘“’0395.
e
FisHy, sometmes i+ should e allowed . For example, we of
(j e often use dictionaries. (‘(\cawe ou Scij
smar+ phones, you

n \ol\auoge class oM w
in moblle phones or
4¢ have not enough

“dictionaries are not onlj r
cOn vse hond-beot. dictonaries.  Juk  some paren .
and +hey +hink a Moble phone 14 &

e phone

Money 466 louy  something
necessary for doﬂj life,SD evey Ppdrems buys a molo
+ phoneJ have almost all %olfca»tfam-

(&)

Qr childs, Cayse :
leA ‘m .k @ f»\i -Of\e o
Secsndly, ener echool hos rules aloou eu%ume’ ey

i con not v Mobile phones eveywhee 0
0 aP/e_uon or taldng p{cture\ ’2; thelr 4eathe.

W3
h [
el il ¥ we do them K we do not ob?

UJinc_s
are kan,
oc friends without allow Lan : ‘ gl
tudents o I+ and shoring their teachgs v
Ao tules Lotd 08, emes [+ od be wedl  came some.
are Qltt@ etc

hotos  fpe socidl medla. Sometimes
bod 4o their shdems A ex- ey =
in My high school o girl  4eok o pithwre of'o'
I seela)  media .farcchall:J.:L +hine , Hhis it
=

or
reachers threat—
Bot  (n lost 360(.,5;
testhes ond shared
tesillole .

vie  +hem use%u\\v,ﬂ\tvbe i+ May

In conclusion, 14 we

oo viefyl for us h school,
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2- You have one hour to finish your essay writing. You should write about :
“Are sports and games as important as studies? (for compare-contrast essay)

2- You should write between 250 and 300 words (5 paragraphs).

3- Your handwriting must be clear and easy to read and you should consider the
following points as you write:

a) The organisation of your essay (introduction with a thesis statement, main

body and conclusion)

b) The logical forming and process of your ideas

c) The proper usage of the grammar

d) Arranging your sentences according to a plan ina good way, with effective

utilization of vocabulary. | m Foi

Theee are so ma;zj adueia) 7%//7 eu»enb

/

in hu,ma,,, L. Spocls Sand ame:aa;q/g ﬂwf# s
f‘*f tant ac*ﬁw&t% /n oufg o}y& #’ Jrice

e sperds  ond ame; 4 /m Mv‘am‘ Gj e, a,(‘
cowlse. Un/ou/f/ﬁ(Z/, evpladn 14 - with 50”12 g(

5 -LS\ hel eople yeall o CUC&L
haman, b j:(o: PS ? P{? }(f %LJ e ‘V‘o afe
L"-Q"H‘(y an Sk Onj /el'u/_e IOr'nj F,)ﬁ 1E°f Jome 4 “s
Hare 15 ho ek go, in s For-/; bt a)el' wq#‘&

olo orna n epercises bice oag‘
k5 Mq[So ?&Su\-ﬁql ,Ifor ‘/ ‘%7 40 Ar-ecd'l flom

P{%;« weathes, .mfo"la"d' Tlm }N’[P W[&fa,;'('o ‘/JII/)RI

&Mej afe Q/So
4 Boccfd Svme{—hmﬁ f‘aa'f o ’;' W’\’u J
n Ny e e 24 .:‘
&g:’”‘es aﬁwn + 10\::\‘1’! )
l lmo_ a,qmgg' Bbie i
.é i SL%%.»\? 5 e mogf
We com  wide our |
vow  More  aboud tho

W 1’3 SW”J{-.
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1- You have one hour to finish your essay writing. You should write about :

“Should mobile phones be allowed in schools?” (for cause-effect essay)

2- You should write between 250 and 300 words (5 paragraphs).
3- Your handwritin

8 must be clear and easy to read and you should consider the
following points as you write:
a) The organisati

ion of your essay (introduction with a thesis Statement, main
body and conclusion )
b) The logical forming and Process of your ideas
¢) The proper

usage of the grammar
d) Arranging your sentences

according to a plan in a good way, with effective
utilization of vocabulary.

Thal

f\a‘e§0‘| éevu‘ces ace +he mes + s‘\s‘“pm-f N\e.“Qf‘OL\S
‘F°f‘ educatfen

In Newa dqu P ake Coow , i is diffocul4
+o mantaln the \esson oc Hhe lectuce at valvers

-\3 wiMeaut
+ec\v\r\°\e3t‘c~\ \«e\Ps ,ThereFa'g, W\ scheels us?

e dalolets has +o

be wvndes +We centrolle teachers
i+ s tmpossible to prevent the cb\‘\\drej\.-{‘ferv\ Melotle ohones
When | cnes +ry . 4o hamper his o her chills ace ess\ith

on mdoile phenes | heier she can be cun tnte wi

Mo
men-al ckcu\acs on her erhls cWi\d.
Thoat 's wh

3 we have 4= teach Hhem "\ew“mo\)‘\\e ehanes

con be uvseln sudckle fom ot schacls ond al\so cut of the
Sclhcols.

‘F we prevent them Lram thelr lr\q\o}’rs ,-H/\ca qLuq:Ss o\
4oy to finda anether "0"‘:5'“ HHJL Saem . MET fesdt,
\‘n‘&ircler 4o nNet! a\ocunﬁjcr with soch Hhin we have 4o

predict the resylts of some- sitatlons befece "'\‘WA happen.
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““Are sports and games as important as studies? (for compare-contrast essay)

2- You should write between 200 and 250 words (4 paragraphs).
3- Your handwriting must be cle.

ar.and easy to read and you should consider the
following points as you write: ; )
a) The organisation of your essay (introduction with a thesis statement, main
body and conclusion)

b) The logical forming and process of your ideas
¢) The proper usage of the grammar \
d) Arranging your sentences according to a plan in a good way, with effective
utilization of vocabulary. AR . ' A

- Importance OF Sports Nad Games

Nowode s, dnildien are more

‘ = plaging games and dotn
eXezses . @u'} someh-me) ' 'orche’?a%em{;nj.w\nm vant) ot
doinf) ‘M'\Qm ) f’)prjCJ“(J Jn Pleinj jomes. g

For exomp\e/ Somehn) -H\ay are abandon Yomyelvey +o
()lo.ying goma nd  exercisin

g, Py are miss Hait lesvny .
RbLo (o} their intet on losany.

ut if u\ﬁ doo'¥
©X uggereing when ‘e doing Ham than J"“t‘) wan be
LUCFU| - l:‘\cor exom plz ol‘oir\ exeI®) Con dnvc\QP Hreie bruin's
fichon , relox their bedy 50 w@n foun more €W
on l\exson) . On Yhe other "\Of\d 03“’\3 Joma aby ‘DL,U)—C{ul.
Becawe p(agME) Jomes dvelops \Y’r\q&\no,ﬁon, QUi Fhinling
deciding ond  Yrapy d‘o],\a xomerﬁ'\w'nj ‘C‘b'fc\nlv. 5o ph)s\q\o) Jormey
ahe on weful on  leson,

~

As G resdl 5 Py conylbe Weful I ooe doos not overdo while
mm"“ﬁ H\em_TT{w sport and gomed are @y impodart as sYughey
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1- You have one hour to finish your essay writing. You should write about 5
“Should mobile phones be allowed in schools?” (for cause-effect essay)

2- You should write between 250 and 300 words (5 paragraphs). .
3- Your handwriting must be clear and easy to read and you should consider the
following points as you write:

@) The organisation of your eésay (introduction with a thesis statement, main
body and conclusion )

b) The logical forming and process of your ideas
¢) The proper usage of the grammar
d) Arranging your sentences according to a plan in a good way, with effective
utilization of vocabulary. :

MORSLE PHeNES pRe DESTARUCTION IN ScueolsS
b Py pioten ;. Uobile phienes must ner alowed \a scheols
oPy )
because 4-\'\&0;?2—» € ffec+ Shildren's Eercep tion n&}?'aﬁ‘::;m
When +hey ace 1 lessear -\-\f\evé wen
For }ns*mm’ w 3 5 - B
Ve —eacher wnever, becase C'P,+ et mokaile P . *:\A o
; i ¥ ¥ e\ o -
\ be busy withthelr phoves , ot w .
Thej QI\-UGUS WO : len —*'eC\I\I-AQ\%“\’s Aas-\-raoHc/\ G C\,\..‘ cen
c¢ theachers . P\ece/\+3 Fhe Mo e Ao
is massive. \f children | oo to sd

" j | S A Qr s d‘A (o}
-\’ C 'Mll ocus I-Y4) ‘hea( essSon on nev (W] ‘\Ae ‘\- (G4
he\‘j

teacher tn lesson.

i 4 have 4o e Sensihve  on s +°P§C' Mot Qf\‘:’q
?@S@re ’ \:el— \so af lome cad ot dnnec oc Vunelh  gev eon
W scheels  buk alse

i 4o \m ‘
’ ‘\e Whones . 300 \nave e e feov
W thelc mobile ¢ ; \\ Raale
prove Hhem +v\\)m R T deu(c\'\ \dcen . N
oUC consesvet!

Yhelc vwackle ‘o\r\me.s JuSH

fina s no’r. wi e i

onderstond +:‘a+ _eviza %{wﬁ, +\Ae3.\» iy ,\lee,.;l_ o Nf;\ i\,\bi;
g, 1X i ven {or \ofrconatien,

o ‘*\’\L ;”L‘?""‘”‘y med Md‘jbe :’e:v\g ey should «
o st enchother ook 4o Soodie SR o

LUI\”" QSk cacl’l@ -‘c ‘ -Phce g -FQCQ'*\A@\ % v ;' 5“'{’7‘

C ; :
vake a \r\en\lrh {Vtuce ¢ it " i

141



1- You have one hour to finish your essay writing. You should write about :
“Should mobile phones be allowed in schools?” (for cause-effect essay)

2- You should write between 250 and 300 words (5 paragraphs).

3- Your handwriting must be clear and easy to read and you should consider the
following points as you write:

a) The organisation of your essay (introduction with a thesis statement, main
body and conclusion )

b) The logical forming and process of your ideas
¢) The proper usage of the grammar

d) Arranging your sentences according to a plan in a good way, with effective
utilization of vocabulary.

Usinj Moble Phdnes in Schools,

1ﬂ Schools shdents shouldn ' use J@;jlc ohones), u:‘lﬂ:j mMobile

h ,é,n, , e e < P
Phoae can effet syccas of students Howevee, it can effect
them  good ot an dio effect them bod . H on offect thom

30_20\ when Yo reach Quicly, mr@“‘ﬁaHon of |ike yy
wien 4 :

ke a dchor\drg-. But obio becquye of b
phenes , student's abention can BHibuHon to +no phenes .

= ) L5 0g et
Foc evamgle H\ﬁ wonder |f someone 02 _mMaage tem oc

nety who liked “thele photo ) who sharer what and etc.,

e,

EYPCM for +h'(5¢{ ‘nojbe stuckats con e lake b0 He lmsony
becowe. o? ChaH‘inﬁ or Cal\inj 30meonc O when ‘H‘Qﬂ fale
o new report [rom Someone Mawybse MM lcave .
school. On Hy  other side ( beenldae oF ong do pot cach his
fomily or fﬁ'eqd.!}/h& @n wornder “all day“and st goncerttd
+ %is leys0n3."Fven  though wing mabite phorey in schop
’fi}/ both goed and bad <F ofs  decording +o me, W shoulo'+
be allowed n scheols. Becawe W ha mor disadvanta Q
Than odvantager - Also techers shouldn't we Hhom af i
\mjor\,bfcau)c It can ahaff&“iswf‘ \I\“\U\
tale " a MO ge or col\,b‘h*deﬂh Wo_'UC"’\F :‘"‘U’ "'C\\u i
d Mwigge or coll. S@ in  schods NQb“c th' scmLf

Ul o
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1= You have one hour to finish your essay writing. You should write about :
“Are sports and games as important as studies? (for compare-contrast essay)

2- You should write between 200 and 250 words (4 paragraphs).

3- Your handwriting must be clear and easy to read and you should consider the
following points as you write:

a) The organisation of your essay (introduction with a thesis statement, main
body and conclusion)

b) The logical forming and process of your ideas

c) The proper usage of the grammar
d) Arranging your sentences according to a plan in a good way, with effective /
utilization of vocabulary. ol To
There are many qelivities which he, *Of/e .‘bdulc;lfﬁ spofie
“Mm( h"ﬂ”h I {0 IGK %e/r P’Q(‘e m SoCre & 1 n I 9 /) -
§ o fames "ate P imporiant .
JQMPS Hudij QPWJ an J

Sluﬁ}f‘,s Dr a“ S‘)O(',s and ames moke us }H’a >Ul //)/'yj/l‘q‘/ﬁ

' i become acfsve u}c {feel

do nol qel' diced eaasily, we ) -

g\tlfrgelvo.ogofn\gfge%c e o spofk and games take Qan impof
Hawt  place in ow life.

COk +4A he | us mentall \]L\u make ouwr blmp‘
NOII\S() ?aj‘ andbj '”'\,r“( hQQH'l/Q { %( Lra Mff? 0{ .SC"\OOIS

2(in
{”‘d h n -Fof g Me 'acvlm.e B q?.{w

C lf]"lrftﬁv;no (iowcl(lj wl\Pgocl\ ’012 SNQh ba '“120( R&cer
a# the lesson.

o who - ant ¢ cpoids  doesn't
e bOJ % P"Of' ;AJ 44\8 ¢ : uf:ke Fon. hl‘ ot
0ceopl fn(cd. o § Pas.v o ] J i
0 P"ffovx who oc5n4 Jo n -(br Sror b
r and ames
Ml in all 0 ‘1’
K@.

[th
dudies do q 1
bl hea-ﬂ\'\lj or 49 :
You are. .

N IL
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' ofher 'fodvblg,'c devicoy really help them to study o do

1- You have one hour to finish your essay writing. You should write about :
“Should mobile phones be allowed in schools?” (for cause-effect essay)

2- You should write between 250 and 300 words (5 paragraphs). X
3- Your handwriting must be clear and easy to read and you should consider the

tollowing points as you write:
a) The organisation of your essay (introduction with a thesis statement, main

_body and conclusion)
- b) The logical forming and process of your ideas

¢) The proper usage of the grammar
d) Arranging your sentences according to a plan in a good way, with effective

utilization of vocabulary.

They ue of a’mﬁ‘

Jedoy ewry shudent hos mible hones ond s :
every l\e.:’? Of doy.They feel bad and anxious f*fw Phones &m
5. Th,ofere, if cales deat let fhem to use phores,iT con offect Thom
badly. |
J Jgn'f rmean lot them do whitever they want widh phm:’;Off:wr«-
We© Need roles b3 these rules shoulda? be ghrick Jp you moke them

feel  relax,yov con set  oppiciency. ; |
Unportundtely, feschers ond pacents %m& ;4\, s";«dc‘?’t’ :3; Pt, ':jme:rk
“nd SfuJy thesr exoms becawse of phoras bt this isa 1,.,.‘;,,,,.[,’

oesit 3 oy oy bad gides?70p covie i bos bod ’*”*“”béfvﬁu
e gou limit it por <lses ond shdies,it con be really usepul. Crea 0
aplteation Thit con connact fo school computers/sorvers When sh :
4o the tchod with hishur ghone opeo Fhat applcetion au
Blck, shodent o oy o Tutnr Trshegram o . Neshe
abost lestong, ke 4,=+;.n;.r,frw/‘*°"e-“'_‘“"'i"_’f,, g

To sum v, fmied bt aot .r’f‘ it rules
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1- You have one hour to finish your essay writing. You should write about :
“Should mobile phones be allowed in schools?” (for cause-effect essay)

2- You should write between 250 and 300 wordqm

3- Your handwriting must be clear and easy to read and you should consider the
following points as you write:

a) The organisation of your essay (introduction with a thesis statement, main

body and conclusion)

b) The logical forming and process of your ideas

c) The proper usage of the grammar

d) Arranging your sentences according to a plan in a good way, with effective
utilization of vocabulary.

~ Should Re Mowed or ot —
ln mot of 4he  schools, Mobile ehotes ore ot
allowed vecause mosk people thilk they hawe some
disaduantages , Thee  Ofe  SOMe  (easdns  obop+ Wwhy iF
ke ollowed or Nok.

Firsty, In Sthools, sxudents moy dowse them, For
example; in lesson ; +hey may use  Khelc phoney ushen +helr
Yeother give o lesson."They con MOk listen +o the
teahes ond (on ot ke  Sucestul . Another exampie ;
phokd  without permission is  forbldden, bﬁ}*

&
;'ﬁ M

toke someone's i
some \mpgtinent Studerts do Mot Okey +he fules

khex 0luwoy tote photos or Shoot a wideo 2 cer
nome of QmMusement. Of course, wher they ar

they Ore  punished.
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1- You have one hour to finish your essay writing. You should write about :

2- You should write between 250 and 300 words (5 paragraphs).
3- Your handwriting must be clear and easy to read and you should consider the
following points as you write:

a) The organisation of your essay (introduction with a thesis statement, main
body and conclusion)

b) The logical forming and process of your ideas
c) The proper usage of the grammar

d) Arranging your sentences according to a plan in a good way, with effective
utilization of vocabulary.

e e
Tecunology is a requirement which mokes eosy human Ufe - Everything
W use g d€ve|op?%9 gtep by s&»ep[bm qui€ y{‘ost . Di.scovernns

0 now things and clevelGping something are the iliness of this century-
—

—

i one ”
People tend +o hov\{\:g ke best dhirmgs. For example, Rucstly Iphone
19ld :

SIX' is sgling”.and § buy ft - And, ot least o year loter, lphond. g
Six Plus bagrreiag- to s¢ =T ophz thinking " vwhy this ismt~mine?
and " the bost' one £wouwlol ke n‘;\\.g‘." This situotion terrible 7 think.
MQ\dbe rmobile PV\O).QS are TMpor'th‘\E ,Of SOMQ’Q'TN?% ;N\Ogby
Urgent, but i doesit meon thot people should g€ the phones
05" Barl - \We do everything with touckiing motile phones - Someone

leaves her/hiS girifriend 7 boyfriend | SOMRON& Lurites MeSSOQES
L
Oor ‘ol

A On 4ne phonlsS in hours A SoMeone plays gones *y g(/
wh}ﬂe d

cor It chouldn't be (ke this . Becauk wR must just
usZ +whe ~Mobilr phones/ not live ko them .
Mobile. phonesS MAY R everywhere - For example , Tn street,athapital,
TN MOSQUR , at Parks O N tonet.d Ho»vef: ¥ shouldnt be a€ (A
cchools . Becavse students go to school por learntag lessons and
(ife - [ —Trerms—thet -9ty —to SCROOI wih—ilness . R ecavse using Mokl
phongs timg 18 not *dadiction i+ is%ness Por m.lnsm::s
of w&ezggtupid devices , we should o so:r:e-\:h:ng :::1; mak
us PPY - Matmg art, do?ng exercise, *O‘ng Q? sc—ho;o‘;hem
~EorQs , rpod'ﬁe book ... These should be oty .
Pocoue hese ti make us develop . Mo?ﬂo_ phones

moke uS  stupid - By
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1- You have one hour to finish your essay writing. You should write about :
“Should mobile phones be allowed in schools?” (for cause-effect essay)

2- You should write between 250 and 300 words (5 paragraphs).
3- Your handwriting must be clear and easy to read and you should consider the
following points as you write:

a) The organisation of your essay (introduction with a thesis statement, main
body and conclusion)

b) The logical forming and process of your ideas

c) The proper usage of the grammar 5

d) Arranging your sentences according to a plan in a good way, with effective
utilization of vocabulary.

; robl
Mable phoneJ 2 s:‘m’s.nﬁ i +L¢/_o/\¢ op the L‘Jves'f‘ proeblem
- i o ahones oo much @nd
in Zhools, fmec:o“J high  school $+~'JJ¢0+5 we  mob - +
‘“leJ wont ‘o use their ehones in .Se‘oe,,‘}‘ooﬁs Jou ,VW"'&’J\Q(.{ don
let them 1o use phone 5. blhen ’ﬂxey coteh  shudents vith theie phone i seheol.

toke their phenes o punish tham by calbny 7”16"‘ porents. It is WN@
afe I "

for yeors. :

This rule might be true or not but- ;ﬁ.o\u'}s use Q}s,}ses not /on!_v pof ohying gemes,
Surging N sym‘o‘ media O "0’*79 o f’lo‘f‘an T”)-e_y use it “when it n‘&‘, +00‘. Far Mlé
Vodent  coan't know every word inLnglsh so,they use thoir

.‘n‘ nrkej’e:;:‘,;)':'l*m or 'H\(,J use if por caleultions o big pumbens in
“ Al . .
e A J¢5 of mobile phones.

Ma‘H\.T}\ese ore the Jood 8
The Maistry o NoYiow) Fducation tn change het Nk bat ¢t
can  abwse it Jp they Meke o aew mode por moble pheres m)
Sobe s problem Te in This mode, They cant ‘use Facebeok, Tw
Phogs con be usepd por Shdanls end teachery
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