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HiZMETICi INGILiZCE OGRETMENLERININ OGRETMEN BAGISIKLIGI
UZERINE BiR ANLATI CALISMASI: ERZURUM ORNEGI

Bu anlati calismasinin amaglarn Ingilizceyi yabanci dil olarak 6greten hizmetici
ogretmenlerin bagisiklik tiirlerinin neler oldugunu ortaya ¢ikarmak, belirli 6gretmen bagisiklig
tirtindeki kisisel gelisim yollarimi arastirmak ve 6gretmenlerin mevcut bagisiklik diizeylerine
etki eden faktorleri aragtirmaktir. Bu amaglar1 gerceklestirmek icin, Erzurum Karagoban’da
devlet okullarinda ¢alisan 20 hizmet igi Ingilizce Ogretmeni ile yar1 yapilandiriimis,
derinlemesine goriisme yiiriitiilmiistiir. Veriler tematik igerik analizi metodu kullanilarak analiz
edilmistir ve amagh oOrnekleme kullanilmistir. Caligmanin bulgular ii¢ ¢esit 6gretmen
bagisiklig1 oldugunu ortaya cikarmistir: liretken, uyumsuz ve ortada bagisiklik. Calismaya
katilan 6gretmenlerin pek cogu yiiksek bagisikliga veya iiretken bagisikliga; li¢ 6gretmen
diisik ya da uyumsuz bagisikliga ve iki O6gretmen de ortada bagisikliga daha yakin
goziikmektedir. Ogretmenler mesleklerinde, tetikleme, baglanti, yeniden diizen kurma ve
stabilizasyon asamalarmi igeren 6z-orgiitleme siireclerinden gegmislerdir. Ogretmenlerin
dokuzu stabilizasyon asamasinda; yedisi yeniden diizen kurma asamasinda; ikisi baglanti
asamasinda ve ikisi tetikleme asamasindadir. Cogu Ogretmenin stabilizasyon asamasinda
oldugu ortaya ¢ikmistir. Ogretmenler bu asamalardan gecerken, okul ya da idare, veli,
ogretmenin kendisi, meslektaslar, miifredat, cevre ya da jeoloji ve d6grenciler gibi faktorlerden
etkilenmiglerdir. Sonug olarak, derinlemesine goriismelerin bulgular1 géstermistir ki, liretken

bagisikli, uyumsuz bagisikli ve orta bagisikli 6gretmenler 6z-orgiitleme siirecindeyken cesitli



ve zorlu mesleki gelisim yollarindan gegmekte ve farkli faktorler onlarin bagisiklik diizeylerini
etkilemektedir. Tiim by bulgulara bagli olarak bazi ¢ikarimlar, sinirlamalar ve dil

ogretmenlerinin bagisiklik diizeylerini arttirabilmek i¢in ¢esitli oneriler sunulmustur.
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iiretken bagisikly, yabanci dil olarak Ingilizce
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A NARRATIVE INQUIRY INTO IN-SERVICE EFL TEACHERS’ IMMUNITY:
ERZURUM CASE

The main aims of this narrative inquiry are to reveal the main types of teacher immunity,
explore individual pathways of development in a particular teacher immunity type, and search
for factors contributing to teachers’ current immunity levels. In order to achieve these aims,
semi-structured, in-depth interviews were conducted with 20 in-service EFL teachers working
in state schools in Erzurum Karagoban. Data were analyzed by means of the thematic content
analysis method, and purposive sampling was applied. The study's findings revealed that there
were three types of teacher immunity: productive, maladaptive, and halfway immunity. Most
of the teachers who participated in the study had high immunity or productive immunity; three
teachers seemed closer to low or maladaptive immunity, and two teachers to halfway immunity.
It was also seen that in their professional pathways, the teachers went through self-organization
processes, which included the stages of triggering, linking, realignment, and stabilization. Nine
of the teachers were in the stabilization stage; seven of them were in the realignment stage; two
of them were in the linking stage; and two of them were in the triggering stage. It was revealed
that most teachers were in the stabilization stage. While teachers were going through these
stages, there were some factors which influenced them such as school or administration,
parents, the teacher herself or himself, colleagues, the curriculum, the environment or

geography, and students. Finally, the findings of the in-depth interviews showed that the
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productively immunized, maladaptively immunized, and halfway immunized teachers went
through various and challenging paths of professional development through the self-
organization process, and that different factors influence their immunity levels. In light of all
these findings, some implications, limitations, and suggestions were put forward in order to
develop language teacher immunity.

Keywords: English as a foreign language, English language teaching, language teacher

immunity, maladaptive immunity, productive immunity

viii



To my mom..



ACKNOWLEDGEMENTS

First of all, I would like to say that I started this journey in the most difficult period of
my life so it was very important for me to finish this thesis. I still can't believe I finished it! To
the point of view, | would like to thank my dear advisor Assist. Prof. Dr. Pmar SALI. She
always supported me, gave her time, and contributed a lot to me both emotionally and
academically. She was so kind, cheerful, supportive, and understanding to me.

I would also like to extend my gratitude to Assist. Prof. Dr. Sule Celik Korkmaz, Assist.
Prof. Dr. Ebru Melek Kog, and Prof. Dr. Aysegiill Amanda Yesilbursa as experts for their
feedback and suggestions they provided for this study.

I would also like to thank all the colleagues that participated in my study. Their
participation was so valuable, they all were helpful and their support and contribution to my
study was so precious.

I would also like to thank my family, especially my dad, Mustafa Aktas. When | tend
to quit, they supported me a lot and endured with me. They have contributed a lot to my
immunity to this journey.

Lastly, there was a person who witnessed my every moment on this journey and he has
never given up encouraging me all the time. I'm so happy to have him in my life, If | was born

again, 1 would like to be with him again. I love you.



CONTENTS

BILIMSEL ETIGE UYGUNLUK .....oouiiiiiiriiiiniineieieesssssisee sttt st i
TEZ YAZIM KILAVUZU’NA UYGUNLUK ONAYT....oiiiiiiieeiie e I
BENZERLIK YAZILIM RAPORU.L.......c.cooviiiiieiieieieieeieeee e eeees ettt ii
JURT ONAY SAYFASL ..ottt sttt iv
OZET R v
ABSTRA CT .ttt ettt n e e e nr e re e vii
ACKNOWLEDGEMENTS. ...t ne e X
LESE OF TADIES. ...t Xvii
LiSt OF ADDIEVIATIONS. .....c.eiiiiiiticiieie bbbt XViii
LiSE OF DTINITTIONS. ...t bbbttt b et XiX

CHAPTER 1

INTRODUCTION

1.1. Background t0 the STUAY..........coviiiiieie e 1
1.2. Significance 0f the STUAY.........cov i 4
1.3. The Purpose of the Study and Research QUESLIONS............cccccvveiieiieiie v 5

CHAPTER 2

REVIEW OF LITERATURE

2.1, TMIMUNTEY . bbbttt bt e ettt et e bbbttt 6
0 50 o] o1 T TSSOSO 6
2. 1.2, HAGINESS. ...ttt bbb 8
2.1.3. RESHIBINCE. ... bbb 9
2.2. The Emergence of Language Teacher IMMUNITY.........cccooeiiniiiiininineee e 10
2.2.1. Productive IMMUNILY.........ooiiiiieiiee e 13
2.2.2. Maladaptive IMMUNITY........ccooiiiiiie e 13
2.3. Complexity Theory and Self-Organization as the Theoretical Framework......................... 17

Xii



2.4. Social ContruCtiVist APPIOACH.........cuiiiiiieie it 19

2.5. Recent Studies about Language Teacher IMMmMUNItY..........cccoceviiiiiienin e 20
2.6. Recent Studies about Language Teacher Immunity in TUIKeY........ccccoocvevveveiieie e 23
2.7, CONCIUSION. ...ttt bbb n et 24
CHAPTER 3
METHODOLOGY

3.1. The RESEAICN IMOGEL..........oiiiiiiiic s 25
3.1.1. QUAlItAtiVE RESEAICH.....c.viiitii ittt eaeas 26
3.1.2. NAITAtiVE INQUITY....ccvieieiie et st be e sre e raenbeeneenres 27
3.2. Setting. il ... W ..., . 28
3.2.1. THE MAIN STUAY....c.eiiiiiieseie bbbt 28
3.2.2. Participants and The PrOCEAUIE.........cccvi i ittt 29
3.2.3. Data ColleCtion PrOCEAUIE. ........cvcuiiiiiieiite e 33
3.2.4. DAtA ANAIYSIS. .....eiieiiiieieiee ettt 34
3.2.4.1. CodiNg OF the DatA........cceeeiiiieieierie e 37

3.2.5. Item Generation and EXPert OpiNioN.........c.cocveiiiieiie i 38
3.3 PHIOL STUAY ...t ettt et et e e te e aenae s 39
3L3L L. PATICIPANTS. ...ttt bbbttt bbbt 39
3L3L2. PIOCEUUIE. ...ttt bbb 39
3.3.3. Data ANAIYSIS. ... .ecuieitiecie ettt et nre e e re s 40
3.4. Quality Issues in Narrative INQUITY........cccueiiieiiieiie e 40
3.5. Researcher’s Role and Bias..........ccuviiiiiiiii it 43
3.6. Ethical CONSIABIALIONS. .. ..ottt bbb 44

CHAPTER 4
FINDINGS
4.1. Individual In-depth INterview FINAINGS.........ccooiiiiiiieiiieeee s 46

Xiii



4.2. PHOt STUAY FINAINGS. ...t 51

4.2.1. Have you ever experienced stressful situations in your professional life? If yes, could

YOU please give SOME EXAMPIES?........cciiiiiieieee st e e reenee e 51
4.2. 1.0, SEUAENES. ...ttt 51
4.2.1.2. AUMINISITALION. ...ttt 52
4.2.1.3. SCROOL......oiiiieee e 53
4.2.1.4. The System OF MONE...........ccocoiiiiiie e 54
4.2.0.5. PArBNTS.....oiiiiiiiii it 54
O T O] | =T Vo [N TSP 54
4.2.1.7.The COVID-19 PandeMIC.......ccueiueriiriiiiriiaiieieie ettt 55

4.2.2. How do you deal with these stressful situations? What is your approach to
011 1 OIS USSR 56

4.2.3. Please think of other teachers around you. How do other teachers who face the same

problems cope with these StresSTul SITUALTIONS?.......cvoiveiiiieierc e 58

4.2.4. If you put these teachers into categories, how would you describe these people in

T 1o o LT (o] VOSSR RUTSSOPRRO 59

4.2.5. Imagine that there are 3 types of teachers. The first of these is productive, the second

is maladaptive and the third is in the middle. Which describes you better and why?.................. 61

4.2.6. As a teacher, how are you similar or different now compared to when you just started

LT T 01T SO USSP PSR 63
4.3. ThE MAIN STUAY.......ooiiiiieie ettt e e et esbe e e e sneesreenneenes 66
4.3.1. Different Immunity Types of EFL TEACHEIS.........cccviiiiiiiiiie e 66
4.3.1.1. Productive TMMUNITY.........cooiiiiiiiiieeie e 67
4.3.1.1.1. SPECITICITY..c.vviiiiiiiie et 67

4.3.1.0.2. MIBIMOIY ...ttt ettt a b e e e e e e nnre e 69

4.3.1.1.3. AdaPtability........ccooiiiiiiie 70

4.3.1.1.4. DUFaDIlItY......ooieee e s 71

Xiv



A.3.0. 0.5, IMOTIVATION. ...ttt ettt 72

4.3.1.1.6. Self-CoNfIdENCE. ........cooiiiiiiiiiie s 73
4.3.1.1.7. Career SatiSfaCtion..........cccovieriiiiiiicieree s 74
4.3.1.2. Maladaptive IMMUNITY.......c.ccoveiiiiiiiccece e 75
4.3.1.2.1. ReSIStanCe t0 RISKS.......ccvoiiiiiiiicceeee 75
4.3.1.2.2. ReSIStance t0 NOVEILY.........ciiieiiiieiieieeie e 75
4.3.1.2.3. FOSSTHZALION. ...ttt 76
4.3.1.2.4. EXCeSSiVe CONtrol ROULINES.........c.coviiiieiiiiiieieeseeeese e 77
4.3.1.2.5. Lack Of MOUIVALION........ccoiiiiiiiieisicieiee s 78
4.3.1.2.6. Lack Of Self-effiCacy...........coiiiiiiiiiiiisieeee e 78
4.3.1.2.7. Career DiSsatiSTaCtioN.........cccveieieiieiiicsie e 79
4.3.1.2.8. Acceptance: Laid-back..........ccccoeiiiiiiiiiiiiic 80
4.3.1.2.9. Lack of COMMUNICALION. .......ccueiiiiiiieiiiieeeeee e 81
4.3.1.3. Halfway IMMUNITY.....cooiiiiiieie e 81
4.3.2. Professional Pathways of Development of EFL Teachers..........ccccoiiiiiiiiiicnennn, 82
O N I T [0 T 1 T TSSO TSPORRRROS 82
4.3.2.2. LINKING. ..ottt et ettt et e reesre e reeae s 83
4.3.2.3. REAIGNMENT. ..o 84
4.3.2.4. STADTHZATION. ..ot 85
4.3.3. The Factors Influencing Teachers’ Current Immunity State.............ccccovvveiiiiiinennn, 87
4.3.3.1. SChOOI/AMINISIAtION. .....cviiiiiiiieie e 87
4.3.3.2. PAIBNTS. ....eiteeteeitee ettt 88
4.3.3.3. Teacher HIMSEIf/HEISEIT ..o 89
4.3.3.4. COIBAGUES.......ceveeiie ittt et te e 90
4.3.3.5. CUITICUIUM ...ttt 90

XV



4.3.3.6. ENVIFONMENT/GEOIOQY......ccviiiiiiiiiiieiecie e 91
A.3.3.7. STUABNTS. ...ueeiie ettt sttt e s re e teereesbeebeeneenreas 92

CHAPTER 5
DISCUSSION AND CONCLUSION
5.1. Discussion of RQ 1. What are EFL teachers' immunity types in a Turkish educational
(010] 0123 TSP PR PR PP TPP 97

5.2. Discussion of R.Q. 2. What are EFL teachers’ professional pathways of development in

A TUrKiSh @dUCAtIONAL CONTEXE? ... ..ttt et e e e e e e e 101

5.3. Discussion of R.Q. 3. What are the factors that may influence EFL teachers’ current

immunity state in a Turkish educational CONtEXT?...........ccooiiiiiiiiiiiicee e 102
5.4. Implications for Second Language Teacher Education............c.ccocvovviiienencncnninnnns 104
5.5. Suggestions for Further Research and Limitations............cccccvveveieeiecic i, 105

REFERENGCES ... oottt e et e e beesnn e neennne s 107

APPENDICES. ...ttt h et ettt a e bbb et ae e b e 120
Appendix 1: Turkish Version Expert Opinion Form for the In-depth interview.................. 120
Appendix 2: English Version Expert Opinion Form for the In-depth interview.................. 121
Appendix 3: English Version of In-depth Interview QUESLIONS............cccvevvevieiicceececee. 122
Appendix 4: Turkish Version of In-depth Interview QUESLIONS...........c.ccoovveiiiincnciiienes 123

Appendix 5: English Version of the Table in the 8th Question Asked in In-depth

NEEIVIWV . ..ottt ettt e e et e ettt e e e e e e ettt e e e e et e e e e e e e e e e 124

Appendix 6: Turkish Version of the Table in the 8th Question Asked in In-depth

IEEIVIBW ... .t b b bbbttt bbbttt 125
Appendix 7: English Version of Pilot Study QUESLIONS.............ccoviiiiiiiiene e, 126
Appendix 8: Turkish Version of Pilot Study QUESLIONS..........c.cccvvviieiiieiiiecicce e 127
Appendix 9 : Permission of the Ethics COMMITEE...........ccceviiiiiiiiie e 128
Appendix 10: Permission of Directorate of National Education of Erzurum...................... 129
Appendix 11: Sample Transcription Extract of The Participants..........cccccocvvvininnininennn, 133

XVi



Appendix 12: List of Codes Used in the Study

CURRICULUM VITAE.......coiiiiiiiiice

XVi



List of Tables

Table Page
1. Global Teacher Immunity Types and Teacher SUD-TYPES. ... 14
2. Global Teacher Immunity Types and Corroborated Teacher Sub-types based on Cluster Analysis............. 15
3. SChEdUIE OF the INEEIVIBWS. ......c.i ittt et bttt et n et b et enentenes 33
O I TN N 4 1Yl o o= TS 38
5. In-depth interview questions answering the research QUESTIONS..........cccivcveieeeie s s 45
6. Adjectives chosen by EFL teachers in terms 0f COPING SIIESS.......ccuevvivierieiieiieieieee e s eeneas 47
7. Descriptions for the productively immunized and maladaptively-immunized teachers..........c..cccccevvinnnnne 49
8. Descriptions of hAlfWay tEACKEIS. .........cvciiiciiice e st sae e e seeneenens 50
9. A general framework of the concepts in the Main StUY...........cccooeiiiiriii e 66

XVii



List of Abbreviations

EFL: English as a Foreign Language
MoNE: Ministry of National Education
ELT: English Language Teaching
ELL: English Language Literature
GLT: German Language Teaching

L2: A Second Language

LGS: Liselere Gegis Sistemi

xviii



List of Definitions

Language Teacher Immunity: The term language teacher immunity is a medical metaphor for the coping
mechanism that teachers frequently create as a response to challenges.

Productive Immunity: It is a protective barrier which develops in stressful situations in teaching.

Maladaptive Immunity: Teachers can impede their ability to advance professionally and result in fossilization,
negativity, and inflexibility.

Halfway Immunity: Teachers can demonstrate both productive and maladaptive features in their professional life.
Narrative Inquiry: It is an approach to studying human lives known as narrative inquiry created as a way to
respect lived experience as a source of significant knowledge and insight.

In-service Teacher: It means teachers who are already teaching in a classroom.

XiX



CHAPTER 1
INTRODUCTION

Teachers are viewed as the most obvious group of educational resources in charge of
building the future culture, for better or worse, by educating and developing the next generation
(Maulana, et al., 2016). The metaphors used in the literature on teaching and learning, such as
"architects of society," reflect this (Hiver & Dornyei, 2015, p. 405), and these are the "critical
pillars” of academic systems (Khani & Mirzaee, 2015, p. 93). This is primarily because they
communicate not only their knowledge and abilities but also their unique character qualities,
psychological states, and behaviors (Haseli Songhori et al., 2018), which means they are crucial
for creating a society that will be healthy in the future (Skinner & Beers, 2016). Teachers'
crucial role is inextricably linked to pressures from a variety of sources, including limitations
placed on their ability to teach autonomously, anxiety brought on by their low proficiency even
though they are pedagogically self-assured, and unsatisfactory working conditions like low pay
and scarce resources (Rahmati et al., 2019). In addition to imposing costs on individuals and
organizations, the aforementioned sources may result in teacher turnover or burnout (Farrell,
2016), which has a major negative impact on students, teachers, and institutions.

This chapter is divided into four parts. The study's background is given in the first
section. Then, in the second chapter, it makes a case for the study's significance by pointing out
how rare such a thesis study is in the literature. The third and last section presents the study's
purpose as well as the research questions that served as its framework.

1.1. Background to the Study

Teachers generally have different problems or stressors both in the classroom and socio-
cultural contexts. These issues may occur for a variety of reasons such as authorities, high
expectations of parents, low motivation of students, lack of success of students, colleagues,
working environment, curriculum, and so on. These factors can have an effect on teachers’
efficacy, motivation, emotion and so teacher immunity level can also vary.

Teacher immunity is chiefly related to teachers’ capacity to cope with stressors,
adapting to stressful situations, overcoming different disturbances in the classroom, motivating
themselves positively, and keeping the level of teacher immunity high. Teacher immunity
functions as a wall between teachers and their expectations and the heartbreaking stories that
lead to psychological fatigue and stress. This new phrase is compared and linked with biological
immunity which is a coping system that shields a living from detrimental, or dangerous effects
of the external environment. It is also connected to psychological situation of L2 teachers. In

order to understand teachers’ mind, teachers’ feelings and get them out of this whirlpool they



have entered, teacher immunity construct must be researched in terms of teacher motivation,
teacher enthusiasm, teacher burnout, teacher self-efficacy, teacher emotinal endurance and so
on. When teacher immunity is examined deeply, some constructs are interrelated with one
another. Firstly, teacher immunity affects teacher motivation a lot. Teacher motivation is "one
of the crucial factors that might have to do with the success or failure of educational systems"
(Soodmand Afshar & Doosti, 2016). Teacher motivation has different definitions by various
scholars, and many "theoretical strands have been put forward to explain the relationship
between individual motivation, job satisfaction, and performance at work" (Miiller et al., 2009,
p. 579). As Ryan and Deci (2000) stated, "to be motivated means to be moved to do something.
A person who feels no impetus or inspiration to act is thus characterized as unmotivated,
whereas someone who is energized or activated toward an end is considered motivated” (p. 54).
Thus, motivation can be defined as a tool or reason that encourages someone to work toward a
specific objective. On the other hand, Williams and Burden (1997) define motivation as a form
of cognitive stimulation that drives action and mental and/or physical effort with the intention
of reaching a goal. Moreover, Sinclair (2008) stated it as "what attracts individuals to teaching,
how long they remain in their initial teacher education courses and subsequently the teaching
profession, and the extent to which they engage with their courses and the teaching profession™
(2008, p. 79-104).

Teachers' motivations are continuously altered and reshaped by the events, feelings, and
stressors they go through throughout their careers (Hiver & Whitehead, 2018). The motivating
factors can be noted: teacher autonomy (Kaiser, 1981); professional aspects such as
professional input, professional growth, professional connections and relationships, etc.
(Carson & Chase, 2009; Packard & Dereshiwsky, 1990); workplace and leadership, working
relations, institutional assistance, etc. (Mani, 2002; Packard & Dereshiwsky, 1990); intrinsic
concerns including self-analysis and mental simulation (Sinclair, 2008); and extrinsic values
such as financial advantages, family and community influence, practicality, and educational
advantages (Sinclair, 2008). So, these factors motivate teachers, and their motivational concerns
may provide insight into how to comprehend the concept of teacher immunity. On the other
hand, the following are some examples of demotivating factors: a stressful work atmosphere,
poor career paths, monotonous instruction, inadequate opportunities for intellectual growth, etc.
(Dornyei & Ushioda, 2011; Kiziltepe, 2006); lack of self-efficacy and restraints on teacher
autonomy (Dornyei & Ushioda, 2011); external variables like low salaries, limited research
opportunities, etc. (Kiziltepe, 2008); and variables relating to learners, such as their attitudes

and behaviors (Kiziltepe, 2006; Sugino, 2010). Furthermore, teacher efficacy, which is cheifly



linked to motivation and also classroom management, educational strategies, student
management, and job satisfaction, is crucial for teacher immunity. Teacher efficacy can be
defined as teachers’ belief in their capacity to guide and create their learning objectives. The
ability of a teacher to achieve the appropriate levels of student engagement and learning, even
with challenging or unmotivated students, is measured by his or her efficacy beliefs (Armor et
al., 1976; Bandura, 1977). Teachers who feel very efficient generally show higher levels of
organization and planning (Allinder, 1994). Also, they are more receptive to unique ideas and
eager to try out novel approaches in ways that benefit their students (Berman, 1977; Guskey,
1988; Stein & Wang, 1988). Efficacy beliefs shape teacher resilience in the face of difficulties
when something goes wrong. Higher effectiveness encourages teachers to be less intolerant of
students' mistakes (Ashton & Webb, 1986), to continue working with a challenging student
(Gibson & Dembo, 1984), and to be less likely to recommend special education for a
challenging student (Meijer & Foster, 1988; Podell & Soodak, 1993; Soodak & Podell, 1993).
Teachers who have high efficacy, take pleasure in teaching, want to spend more time with their
students, have high devotion to their students, and wish for continuity in the teaching process.
Therefore, it can be claimed that teacher efficacy provides a measure of both teachers' skill and
commitment to their profession. On the other side, motivation has been revealed to have a
substantial association with teacher efficacy (Huangfu, 2012). Thus, motivation is related to
teachers’ self-efficacy. As stated by Betoret (2006), teachers with poor self-efficacy may
experience problematic situations like difficult classroom situations, a decline in job
satisfaction, and stress brought on by professional-related concerns. In conclusion, concerns
like stress level, job satisfaction, and teaching in the classroom have an effect on teachers. On
the other hand, teachers in Turkey possess different attitudes, academic tendencies, and
educational abilities. They demonstrate various degrees of classroom management, teaching
practices, and methodologies. Thus, in-service training is required to establish standards for
teachers' competence, pedagogy, and teaching methods (Aslan, 2013). Regarding teacher
immunity, maladaptively immunized teachers may have encountered these unfavorable
circumstances, which may eventually lead to teacher burnout. Hence, lack of motivation, lack
of self-efficacy, and teachers’ difficulties in their teaching can also have an effect on their
emotion. Teacher immunity types and their teaching in the classroom are affected by teacher
emotions in a positive or negative way. Positive emotions obviously also contribute to
psychological well-being (Bullough et al., 2006; Nias, 1996). Teachers interact with their work
in a constructive and satisfying way because of these positive emotions; they feel motivated
and effective rather than tired and useless (Bakker et al., 2008; Maslach, 2011). On the other



hand, the factors of negative emotions may be listed as heavy workload, stress because of
students, colleagues, parents, or administrators, monotonous instruction, intensive curriculum,
discipline problems, demotivated students, etc. All of these characteristics of the job, along with
a number of others, ultimately decrease teachers' productivity and cause "presenteeism,” which
means keeping going to work while feeling down physically or mentally (Gu & Day, 2007).

Broadly, the literature demonstrates that teacher immunity may be influenced by lots of
factors and these factors are interrelated with one another.

1.2. Significance of the Study

Language teaching should not raise teachers’ stress levels. In spite of all the challenges,
it is a respectable work. Every teacher may encounter some difficulties or obstacles in teaching
contexts. Thus, language teachers build up immunity that becomes a defensive barrier against
the monotonous curriculum and heavy demands of the job. Acquiring a certain level of
immunity can lead to stability, equilibrium, and nobility. Hence, teacher immunity is so vital
for language teachers. Language teachers can be conscious of their immunity level and types to
use techniques independently, adjust pedagogical changes easily, and maintain psychological
protection from job-related stress (Noughabi et al., 2020). Regarding an essential component
of a teacher's career path, teacher immunity can have a significant impact on a teacher's
motivation, emotions, and classroom behavior depending on its nature and qualities (Ordem,
2017). In particular, teacher immunity is related to teachers’ perceptions of themselves and their
commitment to their purposes. Language teachers who develop these qualifications raise their
immunity level towards their profession. Language teachers may prevent detrimental effects,
and teacher immunity may be a useful instrument with the help of being aware of the traits of
productive and maladaptive types of teacher immunity. When used effectively, teacher
immunity may be an aspect that encourages and supports the success of innovative and sensitive
teachers.

On the other hand, as teachers have maladaptive immunity, they frequently minimize
risks, refuse novel teaching approaches, and exhibit fossilization. Hence, a greater awareness
of teacher immunity from every point of view will allow for the development of teaching that
will help teachers completely understand who they are and work in a successful atmosphere, as
well as take the necessary precautions to stop such unusual situations.

In Turkey, as ‘teacher immunity’ has recently attracted attention in the field of
education, there is a scarcity of research on this key aspect of teacher well-being in the field of
ELT. Thus, the present study attempts to explore English as a foreign language teachers’

immunity through narrative inquiry. More specifically, it is in pursuit of an understanding of



these teachers’ immunity types, which were put forward by Hiver and Dornyei (2017), their
professional pathways of development, and the factors affecting their current immunity levels.
Such a study seems to be of importance in that it would help us devise strategies about how to
increase EFL teachers’ immunity in the context of the present study and in similar educational
contexts. Those strategies would undoubtedly enable these teachers to withstand the threats and
challenges of teaching and, hence, to develop productive teacher immunity.
1.3. The Purpose of the Study and Research Questions
The aims of this study are: (1) to reveal the main types of teacher immunity of EFL
teachers; (2) to explore individual pathways of development in a particular teacher immunity
type; and (3) to search for factors contributing to Turkish EFL teachers’ current immunity
levels. The study was conducted in two stages:
a. Pilot study
b. In-depth interviews
The following research questions are addressed:
1. What are EFL teachers' immunity types in a Turkish educational context?
2. What are EFL teachers’ professional pathways of development in a Turkish educational
context?
3. What are the factors that may influence EFL teachers’ current immunity state in a
Turkish educational context?
So far, the background of the study, significance of the study, purpose of the study, and
research questions have been introduced in this chapter. More details will be given in the

following chapter.



CHAPTER 2
REVIEW OF THE LITERATURE

The format of this chapter is as follows: First, a thorough explanation of the concept of
immunity and three concepts that can be used to examine immunity on a psychological level
will be provided. Giving appropriate data would help in understanding the phenomenon because
there are not many studies on language teacher immunity. The development of language teacher
immunity will then be discussed. The concept will be properly described in relation to the study
of Phil Hiver and Zoltan Dérnyei (2017). To provide information about teacher immunity,
relevant research from Turkey and throughout the world will be explored. These studies focused
on various characteristics of language teacher immunity. Finally, the theoretical framework will
be based on complexity theory and the self-organization process, which are key components of
this theory.

2.1. Immunity

The term "immunity" comes from the Latin immunis and describes the state of being
resistant to something (Chiappelli & Liu, 2000, cited in Hiver, 2016). The organism protects
itself against the unfavorable, harmful, or undesirable effects of the external environment
through its defensive system. The biological explanation, which is frequently connected to the
field of medicine, provides a more common understanding of the issue. Immunity works to
lessen the impact of threats from both inside and outside the body and aims to halt and avoid
diseases (Hiver, 2016). This system defends the body and fights diseases. Regarding the context
of teaching, it can be considered that a teacher's immunity to stresses and problems can be
compared to a safeguard that can shield them throughout their career and practice as a teacher.

Regarding the psychological similarities between immunity and the following three
concepts: coping, strategies in order to avoid and lessen the adverse consequences of stressors
(Somerfield & McCrae, 2000); hardiness, a personality trait that is believed to minimize the
negative impacts of stress on performance (Maddi, 2004); and resilience, "the capacity to
recover from experiences of psychological adversity or maintain effective functioning despite
traumatic circumstances™ (Masten, 2001, p. 233), Each construct is detailed in the section that
follows.

2.1.1. Coping: Coping can be described as "constantly changing cognitive and
behavioral efforts to manage specific external and/or internal demands that are appraised as
taxing or exceeding the resources of the person" (Lazarus & Folkman, 1984, p. 141). The other
definition is given by Compas et al. (2001): “in reaction to stressful situations or events, coping

involves making deliberate, voluntary efforts to control one's emotions, thoughts, behavior,



physiology, and environment” (p. 89). According to this definition, coping refers to the methods
used after evaluating a stressful incident (Fletcher & Sarkar, 2013). In other words, coping can
be described as "processes that are enacted in response to stress” (Compas et al., 2014, p. 72).
When faced with stressful circumstances, coping mechanisms can be either productive, such as
problem-solving, getting help, re-assessment, gathering information, and expressing and
controlling emotions, or maladaptive, such as prevention, flee, deep thinking, rejection, despair,
inaction, distraction, hiding, solitude, and addiction (Skinner & Zimmer-Gembeck, 2015).
Thus, language teacher immunity and coping have both negative and positive aspects. In fact,
coping is simply controlling teachers’ behaviors in challenging circumstances. Developing
coping strategies is vital for a teacher as it provides productive immunity. These strategies may
change during the coping process. The strategies that people may use to deal with stress can be
divided into problem-focused strategies and emotion-focused strategies by Lazarus and
Folkman (1984). According to Lazarus and Folkman (1984), those who use problem-solving
strategies try to stop the primary cause of their stress, whereas those who use emotion-focused
strategies try to eliminate the stress-related emotions. According to a different study, men may
choose to take a problem-focused approach to stress management, whereas women typically
utilize an emotion-focused strategy (Baker & Berenhaum, 2007). Additionally, it has been
hypothesized that teachers who are skilled at using coping strategies might have less burnout
(Betoret, 2006).

Teachers are some of the individuals that endure a lot of stress in their careers (Helsing,
2007); however, a large number of teachers continue to work in their jobs, demonstrating their
resilience to stress (Hiver, 2016). Teachers need to have some effective techniques for dealing
with stress in order to handle the tasks and stressors involved with their line of work. For
instance, they get support from their friends or family members (Aldrup et al., 2017); they
evaluate both themselves and the stressor(s); some people decide to entirely stay away from
stressful circumstances or people (Fengler, 2017); etc. Likewise, they look for psychological
assistance by developing close relationships or trusting colleagues during difficult times. They
also communicate with one another to resolve issues they run into at work, or they build strong
relationships with the staff and management (Kyriacou, 2001). Some people decide to keep
their enthusiasm and never lose the power they possess over the stressors (Griffith et al., 1999);
however, some people keep their emotions in control, avoid conflict, and are aware of their
constraints when it comes to solving the issue(s) (Kyriacou, 2001).

By using these and multiple other techniques, teachers can tolerate distressing events

with just brief or small disruptions (Rahe, 2000). Along with these techniques, current research



indicates that some personality traits, such as self-esteem, optimism, and extraversion, have a
substantial influence on problem-solving (Somerfield & McCrae, 2000). Self-esteem refers to
a person's opinion of his or her capacity to overcome difficulties at work and maintain
involvement. A high degree of self-esteem is linked to the capacity to ward off anxiety and
despair and to soften the negative consequences of stress (Parker & Martin, 2009), whereas
poor self-esteem, due to a lack of adequate coping strategies, makes one more likely to
experience depression. As Nes and Segerstrom (2006) stated, those who are optimistic are better
able to cope with a variety of stressors and use coping techniques designed to get rid of, lessen,
or control stress or emaotions.

Concisely, coping is a crucial tool that teachers can use to manage the numerous
expectations of their line of work. Teachers who are skilled at using coping strategies might
have less burnout (Betoret, 2006) and be more adaptive to teaching, which is a strong indicator
of participation, job satisfaction, and a positive outlook on the future (Parker & Martin, 2009).
Teachers can lessen the effects of stressors by using coping strategies, altering their emotional
viewpoint while dealing with stressors, or taking steps to stop the primary cause of stressors
(Lazarus, 1993).

2.1.2. Hardiness: The other concept that relates to immunity is hardiness. The
phenomenon that Kobasa (1979) first described can be thought of as a way to combat and
control the detrimental effects of excessive levels of stress. According to Kobasa (1979),
resilient people are able to handle difficult circumstances and view them as opportunities for
growth. Hence, the detrimental effects of high-level stress are controlled by hardiness, which
serves as a source of resistance.

There are three perspectives on hardiness: control, commitment, and challenge. Hardy
people are determined, believe they have some control over their circumstances, and view
variety as both a difficult condition and an opportunity for their personal development (Kobasa,
1979). If someone can look at negative situations from a control perspective, it is the feeling
and act of not refraining from dealing with the problems, and people are more proactive when
dealing with challenging conditions (Kobasa, 1979; Maddi, 2002). Since they are confident that
they will profit from these unfavorable circumstances in their lives, they are able to face issues
and challenges with delight and satisfaction (Cole et al., 2004). The way that stressful situations
are viewed, experienced, and handled is affected by all of these hardiness attitudes (Maddi &
Hightower, 1999).

People with high psychological resilience are upbeat and see difficulties and changes as

positive ones (Cole et al., 2004). Moreover, they do not neglect the problems; rather, they go



over the problems and try to get rid of the stressors in their lives (Maddi, 1999). In brief, hardy
people are able to save their mental and physical health in spite of these challenges in their lives
(Kobasa et al., 1982).

On the other hand, people with low hardiness experience worry, exhaustion, and distress
in addition to depression (Rhodewalt & Zone, 1989; Shepperd & Kashani, 1991). Others avoid
coping, which means they use emotion-focused coping or prevention, while hardy individuals
use coping approaches well, i.e., they have better coping self-efficacy (Kobasa, 1979; Maddi,
2002). To put it another way, hardy individuals may respond to a stressful circumstance more
skillfully as they use problem-focused coping techniques rather than emotion-focused ones.
Delahaij et al. (2010) found that hardiness has a positive correlation with problem-focused
coping style and a negative correlation with emotion-focused coping style. Furthermore, Chan
(2003) and Azeem (2010) looked at teachers' hardiness and burnout and discovered that
hardiness had a significant impact on emotional fatigue and a sense of accomplishment.

2.1.3. Resilience: One of the most crucial psychological traits that helps people work
well and survive despite difficulties or dangerous conditions is resilience (Masten et al., 1990,
cited in Hiver, 2016). It is a method of effectively utilizing both internal and external resources
to deal with or prepare for risks and dangers and be resilient. When a teacher is resilient, they
make use of the tools at their disposal to help students learn even in the face of challenging
circumstances (Day & Gu, 2013). When faced with difficulties, resilient people maintain their
positivity and optimism, and they may recover from terrible experiences and go back to their
regular lives (Zautra et al., 2010). Masten (2009) and Wu et al. (2013) describe resilient people
as having good perspectives on themselves, being optimistic, being able to control their
emotions, being independent, having high levels of self-efficacy, and coping. Moreover, they
are prepared to work with others to nurture one another (Bobek, 2002), so resilient teachers are
willing to communicate, try to understand, and support one another. On the other side, school
leaders and managers can help teachers develop their resilience (Day, 2014). Giving teachers
the proper support and advice may improve their sense of competence and resilience. Because
it appears to be crucial for the teacher to keep going when they encounter challenging situations,
administrators and school psychologists should offer positive behavioral methods when needed
(Kangas-Dick & O'Shaughnessy, 2020). Hence, ineffective conflict and stress management can
lead to physical and psychological sickness, including depression, decreased job satisfaction,
and low self-esteem (Bobek, 2002). A major issue in many nations is the teacher dropout rate,
so researchers have been looking at what makes certain teachers succeed rather than merely

survive in their line of work (Beltman et al., 2011).
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Teacher resilience can be summarized as teachers’ "using all the resources available in
a productive way to achieve success in the face of adversity and detrimental conditions™ (Day
& Gu, 2013; cited in Hiver, 2016, p. 73). It is crucial for teachers to maintain their dedication
to their job to maintain the highest level of teaching effectiveness (Gu & Day, 2007). Based on
their own success and students' success, teacher resilience research now tries to understand how
teachers keep their passion and commitment, recover from setbacks, and have more self-
efficacy (Gu & Day, 2007).

Over time, teachers become more resilient (Egeland et al., 1993). Teachers develop
resilience when they learn to analyze challenging circumstances, become aware of their
alternatives for coping, and make intelligent decisions. According to Werner (1995), if a teacher
makes use of some personal, family, and environmental resources, the causes of stress in their
life can be avoided. Individual resources include things like problem-solving abilities and life
experience, while familial resources include things like assistance from family members, and
environmental resources include things like helpful colleagues. Teachers who are resilient are
capable of using these tools to take charge of difficult situations.

Beltman et al. (2011) found in their assessment of the literature on teacher resilience
that personal traits including self-efficacy, confidence, and coping skills are essential for
navigating challenges and enhancing resilience. They also demonstrated the significance of
reciprocal, mutually beneficial connections in peer, professional, and personal contexts
(Brunetti, 2006). According to research on resilient teachers, they develop fruitful, honest, and
open connections with people who have a variety of solutions to challenges at the school
(Bobek, 2002). Overall, it appears that the three psychological concepts outlined here have been
accepted by language teachers. Knowing how language teachers deal with unexpected and
unfavorable events is crucial for understanding their immunity. Their impact on the intellectual,
interpersonal, and social development of their students is essential to them (Bobek, 2002).

2.2. The Emergence of Language Teacher Immunity

As stated by Hiver (2015), "the majority of teachers do survive, which suggests that a
form of psychological invulnerability” as away to cope with many challenges and interruptions
that decrease motivation levels and professional identities develops among teachers. This
"psychological invulnerability™ is likely to be related to resilience, which means fighting with
challenges and trying to beat them during teachers’ careers.

The term "language teacher immunity” is a medical metaphor for the defense
mechanism that teachers frequently create as a response to challenges. Teachers have the

psychological strength to deal with pressure and other disturbances that could undermine their
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motivation. During their careers, all teachers encounter this psychological resilience to varying
degrees and work to find a solution (Hiver, 2015). Hiver (2015) tried to figure out the
underlying cause of why some teachers are good at keeping a balance so as not to lose their
teaching abilities, commitment to the job, enthusiasm, or desire to teach, and why some teachers
feel demoralized against these disturbances and cannot let them cease and just survive
throughout their careers. He was interested in finding out what distinguishes L2 teachers who
are productive, involved, and balanced from those who are trying to live. He carried out a multi-
stage research study—the specifics of which are provided below—for that purpose.

Hiver (2016) initially carried out an exploratory study in South Korea with four teachers
from three different teaching environments: the private sector, the public K-12 sector, and
tertiary education. The participants of this exploratory study had high motivation, were quite
satisfied with their jobs, and were good at coping with stress, disappointment, and burnout. In
terms of their academic performance and quality, they had confidence. Hiver interviewed these
four teachers in depth over the span of several sessions. Hiver used the self-organization process
as the theoretical framework to analyze and report on the data he gathered. This framework
states that systems go through a process known as self-organization, where they modify their
internal components or general function in response to some outside factors (Dekker et al.,
2011; Banzhaf, 2009). Lewis’ psychological model (2005) is one of the current models of self-
organization. In this model, four stages are presented: (1) triggering, (2) linking, (3) re-
alignment, and (4) stabilization.

Triggering is a disturbance that removes the teachers from their motivational comfort
zone. The linking stage entails the development of a particular response or coping strategy that
corresponds to the disturbance(s). In the following step, known as the realignment stage,
teachers learn to make sense of these disturbances, accept them, and even control them. It is
because they have consciously used technigues to ensure stability that they are able to deal with
disturbances and continue their production. In the final stage, stabilization, the teacher has the
chance to embrace the results of these experiences as a new aspect of their identity. They built
yet another stone of experience, retaining the capacity to respond to potential disturbances. This
new stone can be viewed as ‘teacher immunity’.

According to Hiver, immunity comes from the self-organization of the system. Hiver
(2015) indicated that teachers in this study were able to come up with a defense mechanism
against disturbances after providing the data from the participants, and the phrase language
teacher immunity was born. This system, which serves as a defense mechanism against the

educational and psychological strain put on L2 users, is known as language teacher immunity.
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According to the explanations of the participants, teacher immunity can be positive
(productive and robust) or negative (counterproductive or maladaptive), and it may have an
impact on practically everything teachers do during their careers. Productive immunity is a
positive defense system, but the other is just the opposite. According to Hiver and Dornyei
(2017), productive immunity may improve teaching practice in addition to shielding against the
risks associated with the profession.

Hiver felt that a lot of concerns were not explained clearly after this exploratory study.
Based on his perspective on teacher immunity, there must also be a partially immunized type
and some sub-types of the productive and maladaptive types. He looked at the teacher types
from a wider perspective and wanted to create more noticeable features for each type. Finally,
in order to ensure this, Hiver followed up the exploratory investigation with a validation study.

Hiver collected data from 44 L2 professionals' (administrators, teacher trainers, and
English teachers in public and private schools) focus-group interviews for this validation
research. He asked teachers if they had ever worked with teachers who were able to overcome
challenges they had faced and perform well in the classroom without becoming prone to
challenges. In addition, he asked for the participants to submit a brief and original term for each
of the global teacher immunity types found in the exploratory study, as well as a list of different
types of teachers they had met or noticed. Participants were then prompted to use examples
from their own lives to explain what these teachers' thoughts, beliefs, behaviors, and desires
were.

The findings revealed a variety of teacher types and traits, along with some overlaps
and repetitions. Therefore, participants in the previous focus group were told to carefully scan
for overlaps and repetitions in teacher types and personalities. In the end, illustrative descriptors
for close to 30 different teacher types were obtained.

Hiver categorized the teacher types into more universal teacher immunity types after
the focus group meetings, which are: (a) productively-immunized teachers (i.e., those who have
a strong but healthy kind of teacher immunity); (b) partially-immunized teachers (i.e., those
who mastered certain elements of the resilient and useful sort of teacher immunity); (c)
maladaptively-immunized teachers (i.e., those who practice a strict, counterproductive type of
teacher immunity); (d) partially-maladaptively-immunized teachers (i.e., those who have
partially gained symptoms of the harmful maladaptive type of teacher immunity); and (e)

immunocompromised teachers (i.e., those who haven't acquired a teacher immunity).
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It is crucial to stress at this point that, similar to biological immunity, teacher immunity
emerges in two basic ways: productive immunity and maladaptive immunity. The two types of
immunity are discussed in depth in the section that follows.

2.2.1. Productive immunity : Just as biological immunity shields the body from
specific diseases, productive immunity has a similar function (Hiver & Doérnyei, 2017). To put
things into perspective, productive immunity has some traits. Specificity: a productively
immunized person should have the capacity to identify, distinguish, and quantify responses to
disturbances and to develop a specific coping strategy against a certain disturbance. The other
thing is memory; a productively immunized person struggles with current and upcoming
challenges while remembering prior experiences. Moreover, adaptability means that this person
has the capacity to adapt to any differences. And durability: this person, who is resilient, has a
long-term defense against problems. It is possible to say that a language teacher's immunity
grows with time. Maladaptive immunity is presented in the sections below.

2.2.2 Maladaptive Immunity: Teachers may not be able to build up their productive
immunity because of a variety of factors (Hiver, 2015). Teachers may show very strict control
processes, too much resistance to risks, and avoid new methods (Hiver & Dérnyei, 2017). Thus,
teachers can feel themselves meaningless and display fossilization. Furthermore, maladaptively
immunized teachers lack motivation, self-efficacy, and endurance to change. In short, EFL
teacher immunity, then, is a "double-edged sword" (Hiver & Dornyei, 2015, p. 405) that serves
as a necessary protection barrier but can occasionally become so overprotective that it leads to
hardiness and conservatism among EFL teachers and thereby limits change and growth of
teachers.

In addition, the other reasons that teachers can be maladaptive may be cultural effects,
high expectations of parents, students, and administration, limited facilities, low confidence, a
lack of motivation, negative attitudes toward foreign language learning, a teacher’s reluctance
to teach or take risks, a limited number of lessons and lesson time, weather conditions,
transportation, low income, and so on. No matter how hard teachers try to cope with these
challenges, the inability to find a solution to the problems and the continuation of the process
reduces their beliefs, and thus, they are classified as negatively or maladaptively immunized
teachers. Hence, Hiver and Dornyei (2015) offer a framework for treatment in their study that
can help "reboot™ maladaptive immunity. The phrase "reboot” refers to lessening this frozen
and maladaptive system by modifying how it works and allowing it to rebuild into productive
teacher immunity (Hiver, 2015). Some strategies for activating language teacher immunity were

put forth by Hiver (2017). The first thing that teachers should do is to become aware of problems
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and consider that everything can change and be fixed. The second strategy is that teachers
should develop coping strategies and finally, teachers should narrate their stories to keep the
new identity steady.

Hiver created a reduced list of nine teacher kinds by cross-checking for overlaps and
repetitions in the illustrative descriptors for the first group of approximately 30 teacher types
(Spark Plug, The Visionary, Sell-out, The Fossilized Teacher, Overcompensator, The Bleeding
Heart, Defeated Teacher, The Poseur, The Striver), whose names all came up during the focus
group meetings. Additionally, he made sure that the descriptions of each teacher type reflected
the key qualities that were highlighted in the focus group interviews. He combined the teacher
types with the global teacher immunity types in the final stage. The data analysis revealed that

each of the nine teacher sub-types belonged to one of the more universal teacher immunity

types.

Table 1

Global Teacher Immunity Types and Teacher Sub-types
Global Teacher Immunity Types Teacher Sub-types
Productively Immunized Outcome The Spark Plug

The Visionary
Maladaptively Immunized Outcome The Sell-out

The Fossilized Teacher
Immunocompromised Outcome The Overcompensator

The Bleeding Heart
Halfway Immunized Outcome The Defeated Teacher

The Poseur

The Striver

To support the findings of the focus group interviews, the primary objective of the focus
group data was to offer recommendations for creating a questionnaire that would be sent to a
larger sample of L2 teachers. To achieve this, background literature was reviewed, and
similarities with key principles including self-efficacy, durability, trust and optimism,
motivation, and autonomy were drawn for a more theoretically grounded description and
categorization of each teacher sub-type. A theoretical justification for the development of a
guestionnaire was given as a consequence of coding all of the current descriptive terms and
personality characteristics relevant to teacher sub-types into these concepts of theory.

All teacher sub-types were essentially composed of the following seven theoretical
constructs: teaching self-confidence (i.e., teachers' individual perceptions on their capacity to
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do their duties effectively); attitudes towards teaching (i.e., teachers' dedication to their work
and feeling of responsibility); coping (i.e., teachers' planned response to a problem or reduce
stress); classroom affectivity (i.e., teachers’ positive spirit in the classroom); burnout (i.e., the
psychological breakdown caused by increasing and ongoing stress); resilience (i.e., teachers’
ability to deal with or prepare for risks and dangers); and, willingness to change (i.e., teachers’
resistence to risks and novelty in their teaching). Hiver employed these seven components when
developing the data collecting tool that will be applied in the next phase since the data indicated
that they were an essential part of any teacher immunity type.

Following the exploratory investigation, Hiver (2015) hypothesized that there may be
other questions that need to be addressed. The study also looked at non-immune outcomes and
partially immune types of immunity, in addition to productive and maladaptive immunity. A
retrodictive qualitative modeling approach was used to gather data from 44 individuals (Chan
et al., 2014; Dornyei, 2014). The data analysis of the focus group with seven constructs of
teaching self-confidence, attitudes toward teaching, resilience, classroom affectivity, stress,
durability, and willingness to change led to the discovery of immunity archetypes for language
teachers, as abovementioned. Afterwards, Hiver (2015) created a 39-item questionnaire and
gave it to 293 Korean EFL teachers to investigate their levels of immunity. Three participants
were chosen for in-depth life story interviews after a group analysis of the questionnaire, which
revealed several patterns. Four worldwide categories were produced by the review of both
quantitative and qualitative data: (1) productively immunized, (2) maladaptively immunized,
(3) immunocompromised, and (4) halfway immunized.

A core of six subtypes of language teachers was developed following the findings of the
two-step cluster analysis and the information gathered from the focus group, which is shown in
Table 2 below:

Table 2
Global Teacher Immunity Types and Corroborated Teacher Sub-types based on Cluster

Analysis
Global Teacher Immunity Types Teacher Sub-types
Productively Immunized The Spark Plug
The Visionary
Maladaptively Immunized The Sell-out

The Fossilized Teacher

Immuno-compromised The Overcompensator
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Halfway Immunized The Defeated Teacher

Overall, in this stage, it was found out whether the focus group's selected language
teacher sub-types would match real teacher sub-types in a sample of L2 teachers. Additionally,
six robust, fundamental language teacher immunity types rather than nine were validated as a
consequence of the two-step cluster analysis, which narrowed the scope of the immunity types.
These immunity types were classified into the productive immunity type (i.e., Visionary and
Spark Plug), the maladaptive immunity type (i.e., Fossilized and Sell-out), the halfway
immunity type (i.e., Defeated), and the immunocompromised type (i.e., Overcompensator). The
first focus group data and the cluster analysis were very compatible.

As a result, in order to figure out which of these language teacher immunity types could
be validated and confirmed, data from a sample of 293 L2 teachers was matched with the first
nine focus group prototypes and combined with them.

Descriptive statistics could be utilized with the survey's findings. This survey showed
how many language teachers there were in the sample across all teacher immunity categories
and teacher subtypes. Hiver was also able to assess and evaluate data using the seven theoretical
constructs, like "Cluster 6 corresponds to the qualitative characteristics of the Sell-out teacher
immunity sub-type. This cluster of seven female teachers each had between five and seven
years of teaching experience. Two of the teachers in the cluster were from the primary school
workplace, while the remaining five worked in lower-secondary schools. Teachers in Cluster 6
reported the lowest coping and burnout levels of all".

Hiver intended to investigate the core changing trends and pathways that each teacher
type develops after confirming the existence of the six different types of language teachers. In
the initial exploratory case study, it was discovered that the four phases, which were triggering,
linking, realignment, and stabilization, during a developmental pathway caused the emergence
of language teacher immunity. The individual pathways of development for each teacher
immunity type were a mystery. Hence, this final validation phase's purpose was to look into the
individual development pathways for each teacher immunity type. In-depth interviews’
participants were selected directly from among the respondents from the questionnaire stage of
the study. There was no information provided to the interviewees on the type of teacher
immunity they represented. The purpose of each interview was taken into consideration when
creating the interview schedule. The purpose of Interview | was to determine the variables that
contributed to the respondents’ current immunity types as teachers. The goal of interview Il was
to ascertain how different teacher types affect a teacher's identity and conception of oneself.
Lastly, interview 11 sought to determine how teacher types appear in motivated behavior.
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Data from the validation study's final phase provided support for visualizing the
developmental patterns of triggering, connecting, realignment, and stabilization. It was
attempted to study what teachers go through during these stages and how they react.

In a word, Hiver developed the new term "language teacher immunity"”, which makes
up different types of teacher immunity and the main characteristics of teachers falling into those
categories. Moreover, he created a questionnaire using the current questionnaires on the factors
that contribute to teacher immunity. Finally, through in-depth interviews, he investigated how
individual teachers came to fall into a particular teacher immunity group.

The emergence of the "language teacher immunity" term has been discussed in this
section. Productive and maladaptive immunity types and their concerns have been clarified in
detail. Furthermore, how teachers can gain productive immunity and promote maladaptive
immunity has been explained. Complexity Theory and Self-Organization as the Theoretical
Framework are presented in the section that follows.

2.3. Complexity Theory and Self-Organization as the Theoretical Framework

In this thesis, the theoretical framework will be based on complexity theory and the self-
organization process, which is a key component of this theory. Complexity theory "is a theory
of change, evolution, and adaptation, often in the interests of survival and often through a
combination of cooperation and competition” (Bartram, 1998; Morrison, 2002, cited in
Morrison, 2006). According to complexity theory, an organism and its environment have a
dynamic interaction and frequently modify one another (Bartram, 1998). They are dynamic, so
they develop or change through time; they are nonlinear, and hence they are generally
unexpected and intermittent; they are vulnerable to external effects and thus accessible (De Bot,
2008). The links and connections that exist within the organism define it in relation to the
environment. Additionally, due to external factors, its identity may alter. As stated by Morrison
(2006), the environment as a whole and its components merge dynamically and create novel
facts and new connections. Complex adaptive systems (Waldrop, 1993) are able to recognize
their external environment and then adapt to it in order to live. Self-organization strengthens
this key process.

Self-organization "refers to the spontaneous pattern formation and change in complex
dynamic systems” (Eve et al., 1997, cited in Hiver, 2016, p. 96). During the self-organization
process, systems or organisms can alter their inner structure or general functionality in response
to certain external circumstances (Banzhaf, 2009). Effective self-organization enables an

organism to adjust, be receptive to learning, offer and accept feedback, and interact (Prigogine
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& Stengers, 1982; Cohen & Stewart, 2000). The self-organization process allows the organism
to create its own identity (Bartram, 1998). Its fight to live makes it special.

According to Lewis’ psychological model (2005, cited in Hiver, 2016), self-
organization consists of four stages: the triggering stage, the linking stage, the re-alignment
stage, and the stabilization stage (Hiver, 2016).

In the triggering stage, the system or organism encounters an emotion. Namely, the
system or organism experiences a stressful situation, and then the system or organism loses its
normal state and becomes more vulnerable than usual. The organism or system tries to change
or reorganize itself in response to changing circumstances because it is prepared to react to
disturbances that it finds relevant (Lewis, 2005). That is to say, this stressful situation that the
organism or system experiences is a trigger, and this trigger makes the process of self-
organization begin. According to Strogatz (1994, referenced in Hiver (2016)), disturbances in
dynamic systems can either grow stronger to collapse the system or organism, or they can be
put an end to by power and endeavor.

In the linking stage, by using feedback chains, the organisms in the system communicate
with one another and share energy and information. The system is shielded from chaos in this
way, and growth and change are emphasized with the aid of positive feedback chains.

In the realignment stage, with the harmony of sharing energy and information to reach
equilibrium, the system's organisms begin to remodel themselves (Thelen & Bates, 2003).
When an organism obtains an entirely different result from its initial characteristics, this
indicates that the organism encountered a significant spontaneous change as a result of adaptive
self-organization (Boschetti et al., 2011, cited in Hiver, 2016).

In the stabilization stage, the organism in the system prevents vulnerability as stability
is attained by strengthening itself against potential shocks. Namely, the self-organization that
has already been revealed during the phases begins to affect subsequent self-organization
procedures. The organism understands the experiences gained from the prior stages of the self-
organization process and bases its subsequent decisions on this knowledge (Prigogine &
Stengers, 2018, cited in Hiver, 2016). That is to say, the organism comes to the attractor state,
in which it settles down and has steady attitudes (Newman, 2009). It is the state that a system
or an organism reaches after a period of time (Hiver, 2016).

As to my study, the aim of using complexity theory and especially the self-organization
process as the theoretical framework is that teachers also deal with some disturbances in a
complex system. After getting through these stages, teachers may adopt, adapt, change, and

develop themselves. Every day, teachers work in the abovementioned dynamic system or
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environment, and over time, they shape and modify themselves. Teachers interact with their
colleagues, parents, students, and administration, and because of these external factors, they
sometimes have difficulties with them, and they develop their relationships during this process.
Hence, as humans adapt everything, teachers also adapt the environment, the workplace,
colleagues, students, etc. through self-organization. Thanks to the self-organization process,
they can develop their communication skills, cope with stressful situations, adapt, and so on.

If we talk about what teachers have experienced in the stages of self-organization they
have passed, firstly, in the triggering stage, teachers encounter a problem that demotivates them
and get stuck there. This negativity may influence their emotions, and they can have trouble
controlling something. In the linking stage, teachers devise a coping mechanism that fits this
problem to better cope with this negativity. They can get help from their colleagues or try to
comfort themselves i.e., by communicating with someone. They can defend themselves from
more stressful situations. In the realignment stage, teachers can develop the ability to
understand this problem, deal with it, and control it. They can find a way to regain my
motivation, and they have strategies that they apply. Lastly, in the stabilization stage, they are
able to master how to protect themselves against more stress; they know what to do and how to
react. It can also be said that they reach the point where they have their own settled strategies.

In this study, complexity theory and self-organization as the major processes in this
theory were employed as English teachers in my study experience these kinds of stressful
situations in their work lives and they try to survive, which is the self-organization process.
Hence, the results of the data collected in the final stage of this study are clarified within this
framework. Nonetheless, making generalizations about teachers or their stages may be
deceptive or confusing, as it is uncertain that all teachers experience all these stages or that all
teachers go through these stages in a similar manner. Being in the final stage of stabilization
does not mean that teachers become flawless teachers. This study aims to investigate if the final
stage that teachers reach indicates productive immunity or maladaptive immunity.
2.4. Social Constructivist Approach

According to social constructivism theory of learning, students actively develop their
knowledge via their interactions with others rather than having it passively taught to them.
Teachers have a wide range of influence over learning that extends far beyond the simple
delivery of information and some of these strategies are probably teaching students how to
learn, improving their self-esteem, encouraging them, showing a personal interest, and setting
up a suitable learning atmosphere (Williams, M., & Burden, R. L., 1997). In terms of teacher

immunity, social constructivism can be used to study how teachers build resilience and coping
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skills in the face of the difficulties and pressures they encounter in their field of work. Social
constructivism can be related to teacher immunity in terms of social interaction, cooperative
education, reflection, contextual education, and active learning. Teachers should share their
stories or strategies with their colleagues while coping with challenging situations and in this
way they may gain resilience. And also, teachers may develop resilience and try to cope with
stress thanks to a collaborative learning environment. Furthermore, social constructivism gives
a priority to reflection as teachers can develop an understanding of how to deal with negative
situations in their profession through reflection and increase their immunity level to stress and
problems. As to contextual learning, the school setting and the culture of the school may have
an effect on teachers’ immunity while dealing with problems. Additionally, according to this
theory, learning is a dynamic process so teachers can have an active role in strengthening their
immunity and they can join training program about psychological resilience, wellness, and
controlling stress.

All in all, social constructivism may be used to examine the idea of teacher immunity
in terms of social interaction, cooperative and contextual education, reflection, and active
learning. In order to successfully negotiate the obstacles of their career, teachers can benefit
from both their own stories and the experiences of their colleagues.

2.5. Recent Studies about Language Teacher Immunity

There have not been many studies on language teachers' immunity that recognize
different notions (Noughabi et al., 2020; Rahmati et al., 2019; Songhori, Ghonsooly, & Afraz,
2018). Songhori, Ghonsooly, and Afraz (2018) looked at the process through which teachers
build teacher immunity using a self-organization approach. Rahmati et al. (2019) researched
teachers’ immunity types and their traits. Noughabi et al. (2020) also investigated the link
between language teacher immunity and feelings of self-determination and involvement. The
concept of language teacher immunity necessitates additional study in order to comprehend the
variety of immunity types among teachers and how it affects teachers’ teaching processes and
learners’ learning processes. The purpose of this section is to discuss recent research on
language teachers' immunity.

First, a study by Songhori, Ghonsooly, and Afraz (2018) used a self-organization
perspective to look at the immunity types of Iranian English teachers and how Iranian language
teachers have produced immunity types. They conducted interviews with 13 people and
distributed a teacher immunity questionnaire to 230 participants to gather data. According to
the findings, maladaptive immunity constituted the majority of immunity among Iranian EFL

teachers. 53.5% of teachers showed maladaptive immunity, compared to only 43.5% of teachers
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with 8 or more years of experience who showed positive immunity. The main causes of
maladaptive immunity were apparently a lack of motivation and a great deal of stress.
Additionally, the difficulties Iranian teachers face severely impact their self-efficacy, resilience,
coping mechanisms, and attitudes toward teaching, which can be factors in the development of
maladaptive immunity in teachers. Teachers with productive immunity displayed good attitudes
regarding the job and students despite the instructional pressures. It is argued that productive
immunity would result from intrinsic and altruistic motivation.

Rahmati et al.'s (2019) most recent study looked at the types and characteristics of
teacher immunity. The researchers conducted their study with 15 in-service EFL teachers (10
male and 5 female). To gather information from the participants, semi-controlled interviews
were held. The significant variables influencing teachers’ immunity displayed a distinct
diversity. The biggest sources of stress for teachers were low self-esteem, unmotivated students,
a lack of time, and excessive parental expectations. They claimed that teachers used a variety
of coping mechanisms to deal with these adverse situations. In order to deal with the
disturbances noted earlier, the teachers created lesson plans, worked to foster a pleasant
environment in the classrooms, and even told parents about the goals. According to the survey,
teachers typically think back on bad experiences and believe that teaching is a stressful career.
On the other hand, limited teacher training, a mismatch between teaching and examination, and
a lack of time were cited as the three biggest sources of professional stress. The study
demonstrates that teachers could not avoid creating a negative immunity, despite the possibility
that they had established ways of coping with troubles. It follows that teacher training appears
to have an effect on the nature of language immunity among teachers.

Despite contributing important information to the literature, only 15 teachers
participated in Rahmati et al.'s (2019) study. So, it is evident that additional investigation may
be required to clarify the characteristics and immunity of language teachers. In the end, with
the aid of such important information from the literature, professionals and teachers may
discover more successful methods for helping teachers handle challenges and acquire
productive immunity. Effective teacher education programs should teach teachers how to create
coping mechanisms and prepare them for any problems in the future.

Noughabi et al.'s (2020) study looked into the relationship between competent teachers'
immunity and commitment, emotions, and autonomy. 390 experienced EFL teachers from
various parts of Iran participated in the study. The teacher autonomy scale (TAS), created by
Pearson and Hall in 1993; the engaged teacher scale (ETS), created by Klassen et al. in 2013;

the teacher emotions inventory (TEI), created by Chen in 2019; and the teacher immunity scale
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(TIS), created by Hiver in 2017, were just a few of the data collection tools used by the
researchers. The findings showed that teachers with experience and high immunity levels
displayed higher degrees of self-determination, emotion, and commitment. Language teacher
immunity may be impacted by teacher self-determination, psychological state, and involvement
(Noughabi et al., 2020). The results showed that assessing teachers' levels of self-determination
may disclose the nature of their immunity. As the teachers become more autonomous, they will
be positively immunized. The study showed that experienced teachers are very sensitive. Yet,
the study's findings show that even qualified teachers need to take professional development
courses to find out how to manage their feelings and maintain commitment on a social, mental,
and psychological level. Therefore, there are many options for teachers to join some innovative
educational projects to develop their self-determination and control over their positive and
negative feelings.

Rahimpour et al. (2020) carried out a similar study on the variables that influence
language teacher immunity. They gather information from 483 English teachers throughout
Iran. The predictors of language teacher immunity were studied using four data collection
instruments. Hiver (2017) created the first questionnaire to assess language teacher immunity.
The HEXACO-60 Scale was used to assess personality traits (Ashton & Lee, 2009). The
questionnaire was picked to learn more about Reflective Teaching (Behzadpour, 2007). The
study's final scale, developed by De Witte in 1999, assesses Job Insecurity. According to
findings, job insecurity as a result of maladaptive immunity may affect teacher immunity and
reflective teaching negatively. If teachers work for a short time, they may experience high levels
of job insecurity. Other findings had a connection to reflective teaching. Teachers become more
aware of their strengths as a result of reflecting on their experiences, self-critiquing, and
rewinding. So they are likely to improve with more positive immunity. At last, given their
significance in the development of positive immunity, teacher personality types should be taken
into account by training programs for teachers.

As mentioned above, studies on teacher immunity (Noughabi et al., 2020; Rahmati et
al., 2019; and Songhori et al., 2018;) have found that teachers can build either a positive or
negative immunity to a variety of disruptions. Comparatively to inexperienced teachers,
experienced teachers are likely to create good immunity. They nevertheless naturally feel the
need to receive good stress-management training. Making the connection between theory and
practice is difficult for new teachers, which may lead to maladaptive immunity. Regardless of
their level of expertise, teachers should be taught how to deal with stressors and problems, as

the literature recommends. In particular, Hiver (2017) states that language teacher immunity



23

removes teachers from stressful situations, allows them to cope with problems well, and has an
impact on their teaching. Thus, teachers should be given opportunities like training programs.
2.6. Recent Studies about Language Teacher Immunity in Turkey

To the researcher's knowledge, there have been few studies done to look into the
different types of language teacher immunity among Turkish teachers because the concept is
relatively new (Ordem, 2017; Saydam, 2019).

Initially, a qualitative study by Ordem (2017) provided some useful data for the
literature. He studied a single case, and it was a thorough longitudinal investigation. The aim
of the study is to explain what kind of immunity a teacher exposed to disruption would acquire
and what motivational route they would take. The 17-year-old teacher served both public and
private institutions. She has completed her MA and Ph.D. Regarding the method, she attended
a 14-week observation period with the goal of gathering information on her aptitude, thoughts,
self-motivation, and perspective toward difficulties while dealing with risks and threats.
Journals, interviews, and online feedback tools from the students were the data collection tools.
The results showed that the teacher had maladaptive immunity, or negative immunity. The
teacher's opposition to the development of a novel technique or strategy was another factor in
this type of immunity. Yet, due to regular feedback on their prior experiences, great self-
efficacy, and the perfect classroom environment, the participant displayed productive
behaviors. Hence, the teacher made the decision to use a mechanical system. As stated in the
abovementioned study, some opportunities should be given to teachers. These opportunities,
such as seminars or conferences, support them and improve their teaching performance; thus,
they can alter their immunity system as teachers.

Language teachers' immunity levels were the subject of a recent study by Saydam
(2019). The researcher studied the types and characteristics of immunity in language teachers
through a number of studies with teachers at a Turkish public university. 187 teachers, 168
female and 19 male, participated in the study. According to the findings, teachers' immunity
levels are not significantly influenced by age, but coping mechanisms are more significantly
impacted. The study found no correlation between the degrees teachers have and their immunity
levels. Teachers' academic practices have an impact on how they feel about their students and
their careers. Lastly, The teachers' immunity levels are not influenced by their working hours
as well. In conclusion, the study was a case study employed at a public school in Turkey, despite
the fact that it contributes important data to the literature. When conducted in a different
scenario with various participant profiles, the results may reveal variations in terms of age,

educational background, workload, and kind of institution.
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As a whole, there is a scarcity in the number of studies on language teacher immunity
in Turkey; however, they raise awareness about language teacher immunity. If teachers
encounter stressful situations, they may be immunized maladaptively and feel demotivated.
Hence, they can use stricter teaching techniques in the classroom. Furthermore, despite having
positive immunity levels and being able to thrive in the classroom, teachers who work for public
universities claim that they still need training to deal with some challenging circumstances.
According to the results, demographic information like age or academic background does not
affect teacher immunity types; however, teacher immunity types and demographic information
at foundation universities should be explored more.

2.7. Conclusion

The literature review shows that there are not many studies on language teacher
immunity and that there is not much concrete proof of its efficacy. This research study
investigates the importance of the EFL in-service teachers’ immunity types and their
characteristics through narrative inquiry in Turkey. Giving relevant data would aid in

understanding the phenomenon because there is a little research on language teacher immunity.
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CHAPTER 3
METHODOLOGY

This chapter presents appropriate and sufficient data on research methodology with
respect to this dissertation. The study's overall methodology, the instruments, the sampling, the
participants, and the setting are all given in relation to the study's design. It also highlights the
data collection procedures, the qualitative and individual interview techniques used in order to
study individual pathways of the development of teachers’ immunity, and the results of the data
analysis, along with all the steps and rationale. Moreover, the validity and reliability of the
instruments are explained.

The following questions are posed in the present study:

1. What are EFL teachers' immunity types in a Turkish educational context?

2. What are EFL teachers’ professional pathways of development in a Turkish educational
context?

3. What are the factors that may influence EFL teachers’ current immunity state in a Turkish
educational context?

3.1. The Research Model

The study is based on the social constructivist research paradigm and employs narrative
inquiry, which is a type of qualitative research. A narrative inquiry is a process through which
researchers try to comprehend how participants shape their stories in their natural setting and
in their own self-narrative. The storytellers describe their own adventures via narrative. The
researchers interpret those experiences. Social constructivism, which is also called
interpretivism, stresses that participants’ backgrounds have an impact on the researchers’
opinions as they also live in these distinct situated realities (Creswell, 2013). In general,
qualitative inquiry scrutinizes how people create meaning, and qualitative interpretation is also
the process of forming meaning (Patton, 2015).

The aim of this study is to explore English as a foreign language teachers’ immunity
through narrative inquiry. More specifically, it is in pursuit of an understanding of these
teachers’ immunity types, which were put forward by Hiver and Dornyei (2017), their
professional pathways of development, and the factors affecting their current immunity levels.
Such a study seems to be of importance in that it would help us devise strategies about how to
increase EFL teachers’ immunity in the context of the present study and in similar educational
contexts. Those strategies would undoubtedly enable these teachers to withstand the threats and
challenges of teaching and, hence, to develop productive teacher immunity. Also, the present

study adopts a qualitative inquiry and research approach that emphasizes people's personal
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experiences, the meanings they attach to these processes, events, and experiences, and how they
relate these meanings to the social contexts in which they interact (Miles et al., 2014). Hence,
narrative inquiry is selected so that the participants are supported to tell their experiences or
stories out loud in the process of teacher immunity by thinking of their problems, stressful
situations, and also their strengths, resistance, and immunity.

3.1.1. Qualitative Research: Qualitative research has been explained in various ways
by different researchers. As an example, according to Denzin and Lincoln (2008), qualitative
research uses a variety of analytical and realistic tools, such as interviews, field notes, dialogues,
images, etc., to make the world simpler to understand. Additionally, “to understand or interpret
situations in terms of the meanings humans attach to them, qualitative researchers observe
things in their natural contexts” (Denzin & Lincoln, 2011, p. 3).

Furthermore, Creswell (2013) defines qualitative research by emphasizing the methods of
inquiry and research design. According to him, in qualitative research, the research question is
related to society or people, and in order to investigate this question, inductive and deductive
data analysis are used to reveal patterns or themes, give participants' opinions a voice, and
deliver an in-depth description and analysis of the issue. Researchers collect data in a natural
setting and analyze it both inductively and deductively.

According to Fraenkel and Wallen (2006), qualitative research is adopted when researchers
wish to have a more thorough understanding of education, knowledge of learners' problems,
and awareness of "to what extent™ or "how well" anything is done.

According to Creswell (2013), there are some similar components that describe most of the
qualitative research studies, as follows: (1) In natural settings where participants are challenged
by the research problem, researchers generally collect data. They really communicate with the
participants in the setting and observe how they behave in order to gather data. (2) In qualitative
research, the researcher is the main tool since they gather data separately by looking over
materials, examining participants' behavior, and/or conducting interviews. They use open-
ended questions to collect information. (3) Participant-created meanings are prioritized in
qualitative research. Instead of focusing on their own thoughts or perspectives, researchers
should consider the many standpoints held by the participants regarding the research problem.
(4) Moreover, the qualitative research process is spontaneous, and the researchers could not
stick to the original study strategy they developed because of some changes, like the beginning
of the data collection process, the open-ended questions, how data is gathered, etc. When
exploring and it is challenging to quantify the variables or research a group or community

empirically, qualitative research is immensely beneficial when we would like to hear society's
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voices, when we want to describe the basic processes or links in a quantitative study as a follow-
up, when statistics "overlook the uniqueness of individuals" (Creswell, 2013, p. 52), and when
constructing a questionnaire is the purpose.

3.1.2. Narrative Inquiry: An approach to studying human lives known as narrative
inquiry was created as a way to respect lived experience as a source of significant knowledge
and insight (Thomas, 2015). Narrative inquiry was first studied by Connelly and Clandinin
(1990) as a methodology to bring to light the stories of teachers. Researchers try to understand
real-life experiences in participants’ ongoing lives. Thanks to the narrative approach,
researchers derive some meaning from their experiences and explore them. In narrative inquiry,
voices remain silent, and with the help of communicating the participants, their stories are
delivered to a wider audience.

The main objective of narrative inquiry is to interpret experience. It also allows for the
in-depth examination of people's experiences over time and in context since it is both a
perspective on the phenomenon of people's experiences and a process for narratively inquiring
into experience (Clandinin & Connelly, 2004). In narrative inquiry research, researchers
examine every story told and lived in terms of cultural, social, and institutional ways of telling
narratives. Narrative inquiry requires a somewhat relational commitment between the
researcher and participants. According to Craig (2009), the narrative inquiry method, which is
built on an open dialogue between the participants and the researcher, has relationships at its
center. Thus, harmony between the researcher and the participants is vital in terms of the data
collection process. The participants should feel that the researcher is reliable for sharing his or
her story or experience. A feeling of trust provides collaboration and effective interaction
between the participants and the researcher. Through effective communication, the researcher
is actively involved in the process of narrating the participants’ stories. In fact, the researcher’s
aim, which involves a wide range of academic and professional sectors, is to understand the
stories through communication, interactions, and conversations. Every story or experience
brings various understandings or contexts that expand approaches to narrative inquiry.

The experiences of people and points of view in these stories are regarded as
improvements in qualitative research (Patton, 2015). Narrative inquiries can be seen as bridges
that let researchers interpret and make sense of individual stories. Clandinin (2012) writes:

As debates swirl around the globe about teacher education, it is important that we

continue to inquire deeply and narratively into who we are and are becoming. It is in

this way that we can more fully and thoughtfully engage with the preservice teachers

who come to learn with us about who they are and are becoming as teachers. It is in this
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way that we can more fully and thoughtfully engage in the policy discussions about

teacher education. (p.148)

Johnson and Golombek (2002) explain the importance of the narrative inquiry as in the
following:

Such inquiry is driven by teachers’ inner desire to understand that experience, to

reconcile what is known with that which is hidden, to confirm and affirm, and to

construct and reconstruct an understanding of themselves as teachers and of their own

teaching. (p. 6)

Narrative inquiry has various definitions. It can be claimed as “a story lived and told
(Clandinin & Connelly, 2004, p. 20), a way of thinking about the experience” (Connelly &
Clandinin, 2006), or "a methodology for inquiring into storied experiences” (Clandinin and
Murphy, 2009, p. 598). Narratives are "how we make sense of our experiences, how we
communicate with others, and through which we understand the world around us" (Merriam &
Tisdell, 2016, pp. 33-34). Nonetheless, Chase (2018) claimed how unlikely it is to arrive at a
final definition of narrative inquiry. Clandinin and Connelly (2004) state that narrative has three
components: temporality, sociality, and place.

3.2. Setting

3.2.1. The Main Study: The present study was conducted with EFL in-service teachers
in state schools in Karagoban, Erzurum. The purpose of the study is to explore English as a
foreign language teachers’ immunity through narrative inquiry.

Qualitative research calls for intelligent choices on sampling, sample size, and
participants (Creswell, 2013; Merriam & Tisdell, 2016; Patton, 2015). Purposeful sampling is
used in this qualitative study, which is structured as a narrative inquiry (Creswell, 2013; Patton,
2015). Patton (2015) interprets purposeful sampling as "selecting information-rich cases to
study, cases that, by their nature and substance, will illuminate the inquiry question being
investigated” (p. 265). According to Patton (1990), the logic and power of purposeful sampling
lie in selecting information-rich cases for an in-depth understanding of the issues under
investigation. Information-rich cases are those from which one can learn a great deal about
issues of central importance to the purpose of the research. All participants, 20 EFL teachers,
work at state schools in Karagoban, Erzurum. Concerning narrative inquiry, data for the present
study are gathered by means of individual, in-depth interviews. Interviews are classified into
three categories: highly structured, semi-structured, and unstructured (Merriam, 1998). In
highly structured interviews, before the interview, the questions are chosen, along with their

order. On the other hand, the questions and topics to be covered in semi-structured interviews
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are chosen in advance of the session. Yet, depending on the interviewee's responses, the order
of these questions may be altered or they may be lengthened. Most open-ended questions are
suggested in this style of interview in order to gather in-depth information regarding topics
(Merriam, 1998). As to unstructured interviews, they are preferred for gathering knowledge
about a subject and coming up with interview questions for the following sessions. These types
of interviews are rarely employed in qualitative research to collect data. In this study, semi-
structured interviews are employed, interview questions are piloted, and expert views are
sought to ensure the wording and content validity of these questions. Individual in-depth
interviews are conducted to clarify the individual professional pathways of development
adopted by EFL teachers with various immunity types and to explore aspects of EFL teachers’
experiences and the factors that assist their current immunity state in challenging educational
settings. An in-depth interview is among the most commonly used data collection tools in
qualitative research to get information from the participants. It is a crucial instrument for data
collection to gather specific, illuminating information (Merriam, 1998). Researchers use
questions to elicit information about participants and gain access to interviewees' minds, as they
are unable to see participants' feelings, ideas, and intentions (Patton, 2002). Moreover, recorded
spoken data from interviews is transcribed and transformed into textual form. Then, my
supervisor and | met at a cafe and she showed me the process of data analysis briefly. Firstly,
we determined which interview questions seek answers to which research questions. Then, we
emerged themes and gave codes to them. We tried to find links between codes and started to
categorize them. After this act of categorizing, patterns were recognized as repeated units from
categories, and themes were created that show similar patterns.

In qualitative studies, researchers interact with people in order to get essential
information from individuals who can provide it to them the most (Merriam, 1998). Hence, to
fulfill the aims of a research, participation selection is of great importance.

3.2.2. Participants and The Procedure: While selecting participants, probability
sampling and non-probability sampling are the two fundamental categories of sampling
procedures (Merriam, 2009). Random selection is a key component of probability sampling,
which enables you to develop meaningful statistical conclusions about the whole group. As
qualitative research does not seek to generalize, the non-probability sampling methodology was
adopted over the probability sampling method for sampling (Merriam, 2009). In this study, as
a branch of non-probability sampling, purposive sampling, which is often used in qualitative
research, was applied. In purposive sampling, participants should be proficient and well-

informed with the research topic. For the benefit of the research, in purposive sampling, the
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availability and willingness to participate in a study is crucial and participants need to have the
ability to communicate experiences and opinions in a clear and reflective manner. Purposive
sampling's primary objective is to concentrate on specific demographic characteristics that are
relevant to the study questions in order to get the most accurate answers. Furthermore, this type
of sampling, often referred to as judgement sampling, involves the researcher using their
knowledge to select a sample that will be most beneficial to their research objectives. It is
usually used in qualitative research when the researcher would rather learn more about a
specific phenomenon in-depth than generalize from statistics or when the population is
particularly tiny and focused. A robust purposive sample needs clear eligibility requirements
and rationale. Thus, I interviewed 20 EFL teachers from different schools and departments in
total.

| gave some pseudonyms to every participant considering that vibes that | got from them and
the things that they experienced. These are the descriptions of those nine pseudonyms:

Alpha: The Alphas are ‘go to’ teachers. They like taking charge and making difficult decisions.
Their classroom management is strong. They almost usually have well-behaved students.
Mama Bear: The Mama Bears are loved by students so much. The students always hug them.
These type of teachers comfort their students when they spend hard times. They are super-
friendly.

Techie: The Techies are super-organized. They like making to-do-lists. When students are with
them, they feel more organized.

Storyteller: The Storytellers like talking. They always have something to share about their
lives. Sometimes, they take the whole class hour.

The Old Man: The Old Men seem to know everything about life and knowledge the students
should learn but they may not understand anything because of their weak voice.

The Philosopher: The Philosophers know a lot about life, they will ask rhetorical questions to
you so the students can’t stop themselves thinking for days.

The Cool Guy: The Cool Guys are so funny all the time. Although the students do not like the
school, they come to school for these teachers.

The Counselor: The Counselors are like father/mother of the students. They will bring out the
best in the students.

The Free Spirit: The Free Spirits make everyone laugh. When they are teaching, they make
the students think out of the box

Participant 1 (Alpha 1): She is twenty-seven years old. After she started to study at an

Anatolian high school, she liked English, and she decided to become a teacher. She graduated
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from ELT. She has been teaching for 6 years. Now, she teaches at a secondary school. She does
not have a master’s degree.

Participant 2 (Mama Bear 1): She is twenty-eight years old. She graduated from ELT. She
does not have master’s degree but she wants to do it. She has been teaching for 4 years. Now
she teaches at a primary school. She liked English when she was at primary school and then,
she decided to become a teacher. Her role model was her English teacher at high school.
Participant 3 (Techie 1): He is twenty-eight years old. He graduated from ELT. He does not
have master’s degree. He started to teach in 2016 for 2 years. He started to work in state school
in 2019. In total, he has been teaching for 7 years. Now, he teaches at a secondary school. He
liked English thanks to his English teacher at secondary school.

Participant 4 (Alpha 2): She is twenty-five years old. She graduated from ELT. She worked
at a private school for one year and at state school for two years. In total, she has been teaching
for 4 years. Now, she teaches at a secondary school. She does not have master degree but she
wants to do it. The reason that she became a teacher is that she likes teaching and children. She
likes communicating with everyone. She thinks she is good at communicating with children.
Participant 5 (Mama Bear 2): She is thirty-two years old. She graduated from GLT. She
teaches German and English together because of lack of English teacher. Her motivation to
become a teacher is to like children and language. She has been teaching for 3 years. Now, she
teaches at a high school. She does not have master’s degree.

Participant 6 (The Storyteller): She is twenty-seven years old. She graduated from ELT. She
does not have master’s degree. She has been teaching for 3 years. Now, she teaches at a
secondary school. Her motivation to become a teacher is to like English and become a civil
servant.

Participant 7 (Techie 2): She is thirty-one years old. She graduated from ELL. She does not
have master’s degree. She has been teaching for 4 years. Now, she teaches at both a secondary
school and a primary school. The reason that she wants to be a teacher is that her aunt is a
teacher and she is her role model. Also, she likes children and their perspectives on life.
Participant 8 (The Old Man 1) : He is twenty-eight years old. He graduated from ELL. He
does not have master’s degree. He has been teaching for 2 years. Now, he teaches at a high
school. His role model is his teacher at high school. He thinks he is calm in class.

Participant 9 (The Old Man 2) : He is twenty-nine years old. He graduated from ELT. He
does not have master’s degree. He has been teaching for 3 years. Now, he teaches at a high
school. His role model is his uncle. His uncle is also a teacher and he likes learning and studying

since his childhood.
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Participant 10 (Alpha 3): She is twenty-six years old. She graduated from ELT. She does not
have master’s degree. He has been teaching for 2 years. Now, she teaches at a secondary school.
Her motivation to become a teacher is her English teacher at primary school.

Participant 11 ( The Philosopher): She is twenty-eight years old. She graduated from ELT.
She does not have master’s degree. She has been teaching for 5 years. Now, she teaches at both
a primary school and a secondary school. The reason that she became a teacher is that she is
curious about all languages rather than teaching.

Participant 12 (Mama Bear 3): She is twenty-four years old. She graduated from ELT. She
does not have master's degree. She has been teaching for one year. Now, she teaches at a
primary school. She likes teaching and children.

Participant 13 (The Cool Guy): He is twenty-eight years old. He graduated from ELT. He
does not have master's degree. He has been teaching for four years. Now, he teaches at a
secondary school. His role model is his mother. His mother is also a teacher. He likes listening
to music a lot.

Participant 14 (Mama Bear 4): She is twenty-six years old. She graduated from ELL. She
does not have master's degree. She has been teaching for three years. Now, she teaches at a
secondary school. She likes teaching and English.

Participant 15 (The Counselor 1): She is twenty-eight years old. She graduated from ELT.
She does not have master's degree. She has been teaching for seven years. Now, she teaches at
a secondary school, and at the same time, she is the assistant director.

Participant 16 (Mama Bear 5): She is twenty-eight years old. She graduated from ELL. She
does not have master's degree, but she wants to do it. She has been teaching for two years. Now,
she teaches at a secondary school. Since her childhood, her dream has been to become a teacher.
Participant 17 (Free Spirit 1): She is thirty-one years old. She graduated from ELT. She does
not have master's degree, but she wants to do it. She has been teaching for three years. Now,
she teaches at a boarding (the school that has pensions) secondary school. She likes telling
people what is right or wrong, and she likes teaching. Her role model is her English teacher, so
she became a teacher.

Participant 18 (The Counselor 2): He is thirty-one years old. He graduated from ELT. He
does not have master's degree. He had been teaching for two years at a private school. Then he
was appointed, and now he has been teaching for 4 years at a state high school. He likes
touching people's lives, communicating with everyone, and learning languages, so he became
a teacher.

Participant 19 (Free Spirit 2): She is twenty-eight years old. She graduated from ELT. She
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dropped out of her master's degree. She had been teaching for 3 years at a private school, and
then she was appointed, and now she has been teaching for 2 years at a state high school. The
reason that she became a teacher is that her role model was an English teacher at primary school,
and she was interested in languages, singing songs, and learning about different cultures’
traditions.

Participant 20 (Mama Bear 6): She is thirty-four years old. She graduated from ELT. She
does not get her master's degree. She had been teaching for 3 years at a private school, and then
she was appointed, and now she has been teaching for 4 years at a state primary-secondary
school.

3.2.3. Data Collection Procedure: The data was collected through in-depth, semi-
structured interviews in the spring of 2023. | first wrote my proposal for the ethics committee
and then got its approval. Then, | called the participants and informed them about the study,
voluntary participation, the audio/video recording of the interview, the time of the interview,
etc. | arranged a schedule that fits every participant's availability and preferences. Before
starting the interviews, | sent the interview questions to them to give them some time to think
and recall their stories. In the beginning of the interview, | asked them again if video recording
was a problem or if I could turn off the camera according to their preferences. It was not a
problem for some of them. All in all, I arranged 20 interviews in almost one month. Due to
limited opportunity and time, | interviewed fifteen participants on the online platform, Google
Meets, and five participants face-to-face. With the participants' consent, interviews were carried
out and in their native language so that they could feel comfortable expressing their opinions
and feelings. However, some teachers used English while talking about some theoretical
phrases during the interviews. The interviews were audio- and video-recorded and then
transcribed for the data analysis with the consent of the participants. Table 1 shows the time
and duration of the interviews:

Table 3
Schedule of the Interviews

Participants Time of the interview Duration of the interview
Alpha 1 May, 2023 25 mins

Mama Bear 1 May, 2023 49 mins

Techie 1 May 2023 50 mins

Alpha 2 June,2023 1 h 3 mins

Mama Bear 2 June, 2023 40 mins
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The Storyteller May, 2023 42 mins
Techie 2 May, 2023 34 mins
The Old Man 1 June, 2023 31 mins
The Old Man 2 May, 2023 42 mins
Alpha 3 June, 2023 42 mins
The Philosopher May, 2023 34 mins
Mama Bear 3 May, 2023 34 mins
The Cool Guy May, 2023 45 mins
Mama Bear 4 May, 2023 30 mins
The Counselor 1 May, 2023 42 mins
Mama Bear 5 May, 2023 33 mins
Free Spirit 1 May, 2023 45 mins
The Counselor 2 June, 2023 57 mins
Free Spirit 2 June, 2023 28 mins
Mama Bear 6 May, 2023 41 mins
Total hours of the interviews
13 h 45 mins

In total, the interviews lasted 13 hours and 45 minutes. While interviewing, | paid

attention to some clues stated by Thomsen and Brinkmann (2009):
1. Allow time for recall and assure the interviewee that this is normal.
2. Provide concrete cues, e.g., “the last time you were talking to a physician/nurse” rather
than “a communication experience.”
3. Use typical content categories of specific memories to derive cues (i.e., ongoing activity,
location, persons, other’s affect and own affect).
4. Ask for recent specific memories.
5. Use relevant extended time line and landmark events as contextual cues, i.e., “when you
were working at x” to aid the recall of older memories.
6. Ask the interviewee for a free and detailed narrative of the specific memory. (p. 303)

As expressed by Patton (2015), there are ten vital concerns, and these concerns helped
me during interviews. These are some of them: being a good listener and observer; being active;
making transitions; and asking the questions fairly. Thanks to these strategies, I could be more
empathic and neutral, and | used some probes like "give me an example of..., tell me more about
that..., what was it like for you when...” (Merriam & Tisdell, 2016, p. 121).

3.2.4. Data Analysis: There are various methods for conducting qualitative data
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analysis (Creswell, 2013; Merriam & Tisdell, 2016; Miles et al., 2014; Patton, 2015) because
"there is no single right way to engage in qualitative analysis™ (Patton, 2015, p. 552). As stated
by Josselson (2011), narrative analysis aims to "explore and conceptualize human experience
as it is represented in textual form™ (p. 225) and might relate to Ricoeur (1991) from two major
perspectives: "a hermeneutics of faith, which aims to restore meaning to a text, and a
hermeneutics of suspicion, which attempts to decode meanings that are disguised” (p. 226). As
suggested by Merriam and Tisdell (2016), "the process of making sense is a complex procedure
that involves moving back and forth between concrete bits of data and abstract concepts,
between inductive and deductive reasoning, between description and interpretation™ (p. 202).
Similar to this, Clandinin and Connelly (2004) refer to the process of interpretive analysis,
which includes numerous steps of going back to field texts and researching them, as being
"layered in complexity” (p. 132). Moreover, as "the words we choose to document what we see
and hear in the field can never truly be "objective,"; they can only be our interpretation of what
we experience,” the data analysis itself is also a process of constructing meaning for the
qualitative researcher (Miles et al., 2014, p. 30). Furthermore, Mishler (1995) calls attention to
the same concern in narrative analysis:
we retell our respondents’ accounts through our analytic redescriptions. We, too, are
storytellers and through our concepts and methods—our research strategies, data
samples, transcription procedures, specifications of narrative units and structures, and
interpretive perspectives—we construct the story and its meaning. In this sense the story
is always coauthored, either directly in the process of an interviewer eliciting an account
or indirectly through our representing and thus transforming others’ texts and
discourses. (pp. 117-118)
In the literature, narrative analysis is dealt with by Lieblich, Tuval-Mashiach, and Zilber
(1998) along the dimensions of holistic vs. category and content versus form. While category
approaches infer themes from data from several sources, holistic approaches view a story as
complete within its context. The analysis's form and content dimensions each focus on a
different aspect of what occurs in the story. Current definitions of category-centered (thematic
analysis of all data) and case-centered (language use and its function, comparison to other
representatives of a case) approaches to analysis are provided by Riessman (2016). Thematic
analysis, a component of qualitative research, is the process of analyzing data to identify newly
arising patterns (Braun & Clarke, 2006). Particular components of meaning, most often phrases,
expressing thoughts, memories, and experiences can arise from the text of the interviews thanks

to the thematic narrative analysis technique used in this study.
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The variety of qualitative data analysis, or narrative inquiry analysis, does not affect
objectivity. An interactive, iterative model of data analysis could be used to do this, taking the
following phases into account: the condensing, displaying, and drawing or verifying of
conclusions from data (Miles et al., 2014). This thesis generally adhered to categorical-content
analysis and thematic analysis.

The first part of a qualitative study is data reduction. As the qualitative data tends to be
massive and messy, the most common problem with qualitative data is the lack of any plans for
data reduction. In fact, the real challenge is not to generate ‘enough’ data but rather to generate
‘useful data’. First, the interview data was literally transcribed. I worked with one of my friends
while transcribing the data because of the length of the interviews. | explained to him how the
process works in detail. After the transcriptions were done, | listened to all the recordings one
by one and corrected the misspelled words. The transcriptions were read by the researcher
several times to be able to associate them with the research questions of the study.

The researcher quoted directly from what the participants said. Gall et al. (2003) claimed
that "direct quotes of the remarks by the case study participants were particularly effective
because they clarified the emic perspective, that is, the meaning of the phenomenon from the
point of view of the participants” (p. 469). The reader can more easily follow quotes when
reading about research findings.

One of the most crucial steps of the data analysis is to examine the qualitative data to
identify structures, themes, and patterns that can be characterized and explain the phenomenon
that is employed (p. 453), as during the interviews, the participants might have used different
terms to convey the same thought. After this stage, the data was clustered and coded to simplify

and arrange it (Miles & Huberman, 1994). Instead of using "a priori categories,”" "grounded
categories" were used to examine the data during this procedure (Lincoln et al., 1985; Ryan &
Bernard, 2000). Specifically, main themes were used to code the data. The study's research
questions were analyzed in light of the themes that continually arose. Conceptual categories
were developed, and each relevant piece of information was then assigned a proper label.

In the second part of the data analysis process, charts or graphs were used to organize
the reduced data since they made it easier for researchers to obtain the data quickly and
understand correlations (Miles & Huberman, 1994). Creswell (2012, p. 148) states that "data
analysis in qualitative research consists of preparing and organizing the data (i.e., text data as
in transcripts) for analysis, then reducing the data into themes through a process of coding and
condensing the codes, and finally representing the data in figures, tables, or a discussion”.

The process of making conclusions and confirming them comes last in data analysis.
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Conclusions were drawn at this point based on the phases before, and they were confirmed by
reviewing both the interview notes and the categories and charts the researcher created. For
each interview, an item pool was built by selecting the descriptions or statements that were used
the most frequently. This method led to the completion of the study's qualitative data analysis.
3.2.4.1. Coding of the Data: As narrative analysis might also rely on thematic
content analysis, it was done in this thesis (Josselson, 2011). The number of recurrent words in
a text is occasionally used to describe content analysis. However, content analysis is explained
as "any qualitative data reduction and sense-making effort that takes a volume of qualitative
material and attempts to identify core consistencies and meanings" (Patton, 2015, p. 541). In
qualitative research, giving codes is the first stage in developing themes to compare, contrast,
and categorize. A code is described as "a word or short phrase that symbolically assigns a
summative, salient, essence-capturing, and/or evocative attribute for a portion of language-
based or visual data" (Saldana, 2013, p. 3). Codes, in Miles et al. (2014), are "labels that assign
symbolic meaning to the descriptive or inferential information compiled during a study" (p. 71)
so coding is the process of naming or labeling sections in a text that communicate a specific
thought or make a reference to a specific event. The data was broken into convenient pieces,
and the researcher gave them tags that helped shape or categorize them. In the coding process,
I went through the transcripts, highlighting specific statements or sections of replies that had a
specific meaning. | checked the relevant literature on teacher immunity and the theoretical
framework. Immunity types (productive immunity, maladaptive immunity, and halfway),
pathways of development (triggering, linking, realignment, and stabilization), and factors
(school/administration,  parents, teacher  himself/herself, colleagues, curriculum,
environment/geology, students) in the framework were jotted down to inform the overall
thematic content analysis.

Using pattern codes in the form of categories or topics, the second-cycle coding method
was used. Those categories, which were evaluated based on both their internal and external
heterogeneity, appeared because the researcher had to examine the quality and significance of
the codes and categories, as well as the proper placement of the data in related categories. At
this stage, they had to be used iteratively (Patton, 2015) to reach storytellers "to elucidate the
processes at work in one case, or a small number of cases, using in-depth intensive analysis and
a narrative presentation of the argument™ (Maxwell & Mittapalli, 2008, p. 324). As | continued
to look at the transcripts, | rearranged some new codes and categories. Patterns and themes
emerged through the thematic content analysis. The analysis process is shown in the following
table designed by Tasdemir (2021):



38

Table 4
The Analysis Process

Initial reading

* Memoing, overall stories/ profiles of the participants

Theory-driven deductive analysis / First-cycle coding

 Exploratory: Holistic, provisional codes

Data-based inductive analysis / First-cycle, line-by-line coding

* Thematic content analysis: Descriptive and in-vivo codes

Revision of codes in first-cycle coding

Data-based inductive analysis / Second-cycle coding for emergent categories and themes

» Thematic content analysis: Pattern codes

Data condensation

* Focus on the research questions and narrative structure in thematic content analysis

Data display
* Interpreting the findings

Drawing and verifying conclusions

* Relation of the findings to the literature

3.2.5. Item generation and Expert Opinion: As claimed by Dérnyei (2003), during
the semi-structured interviews, interviewees provided qualitative, exploratory data that | used
to make decisions as the top items are those that "have quotation marks around actual quotes
from authentic informants," (Dornyei, 2003, p.52). I constantly went back to the research
questions throughout this phase to make sure the items of in-depth interview represent them
and remain to be appropriate (Oppenheim, 1992). In order to get input on the suitability of the
categories and statements, the items of in-depth interview were examined with the thesis advisor
and experts. The items were modified during this stage of discussion and idea sharing of thesis
advisor. Uncertain sentences, long phrases, and sentences that expressed the same idea were
modified, combined, or omitted. As a result, a total of in-depth interview items were
constructed, and the "In-depth Interview Questions” were developed (Appendix 3).

After creating the first draft, the interview was submitted to expert opinion to assure in
terms of content validity and wording. The measuring property known as content validity
determines if items are represented comprehensive and accurately by looking at individuals’
perspective. Generating the interview items requires highly effort because they must be

modified according to research questions. Besides, there may be bias in the question format,
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the wording, and the item ordering. These factors require consideration for content validityThe
best course of action is to consult with experts who thoroughly understand the subject and can
provide accurate suggestions as the researcher may lose his/her neutrality and also, expert
opinion is definitely the best way to develop face validity.

Through taking these concerns into consideration, the first draft of the in-depth
interview was sent to three instructors (1 professor in the field of Foreign Language Education,
2 Associate Professor in the field of Foreign Language Education). The experts were working
in a state university. They gave feedback on the relevancy of the items and the research problem,
and they clarified each question in detail, i.e., whether the questions could be clear, whether
some questions could be more understandable, and some questions could be rewritten, omitted
or combined. The items were sent both in English and in Turkish, so they also made some
comments on vocabulary and grammar in the sentences. With these concerns in mind, several
questions in the in-depth interview were eliminated and the second draft interview was prepared
to focus on the research problems.

3.3. Pilot study

This research phase was carried out to test the 9-item in-depth interview created as a
result of the study's first phase. The aim of the pilot study is to determine how the items would
function in actual situations and how participants would view the items. With the help of my
supervisor, the pilot study was introduced for the 6-item draft interview (Appendix 7).

3.3.1. Participants: The draft interview was piloted before the primary study
was completed. Three English teachers who worked in various state schools participated in the
pilot study. These state schools were in Karagoban, Erzurum, and were Goksu Secondary
School, Maresal Fevzi Cakmak Secondary School, and Karagcoban Anatolian High School.
These participants were not included in the main study.

3.3.2. Procedure: The pilot study questions were taken from the thesis of Saydam
(2019). I reached out to three participants and arranged a time according to their availability. It
was not difficult, as they were all friends of mine. The data was collected in about one week.
The interviews took one hour and fifty-six minutes and I transcribed them in about one week
without using an online platform. Hence, the data collection procedure was finished.

According to the procedure plan, the interview was piloted with three teachers out of
the 20 people selected for the study. The opportunity to revise the instruments and reorganize
them throughout the pilot study will raise participants' self-efficacy and confidence in carrying
out the research, as well as their ability to identify and address any research-related issues.

(Marshall and Roseman, 2006). So, a pilot study was employed as needed for the main study.
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Throughout the interview, the teachers gave feedback about some interview questions.
They said that they had difficulties with some questions and felt somewhat restricted. Moreover,
they said that they had to think about some questions, but they felt like they had to answer
quickly for the flow of the interview. And also, the first interviewee claimed that she found the
question, ‘I am sure there are some teachers in your mind who fall into the categories you have
drawn, How would you describe those people in each category? What are their main
characteristics?’ hard to answer, and she thought a lot. I tried to make her relax and said that
she had some time to think, and after a while, she outpoured, and the interview process
continued well. Generally, all interviewees said that they enjoyed the interview, liked the topic,
and found the topic very convenient to the place they worked because they said that teaching
was open to stressful situations and problems, and this topic, teacher immunity, needed to be
researched in a place like this.

3.3.3. Data analysis: The first thing that | did was reduce data. | transcribed all the data
verbatim. All the recordings were transcribed by the researcher. | read all transcriptions
carefully and took notes that would be related to the results of the study. | stated the sentences
that were relevant to my study and created themes that clarified the phenomenon in my study.
Then, the data were coded based on the created themes. In light of the study's research
questions, | changed the themes. Units of meaning were putin an appropriate title, and
categories were created (Miles & Huberman, 1994).

The process of making inferences and confirming them is the last step in data analysis.
At this point, conclusions were drawn in light of the earlier phases, and by revising the interview
notes and the emergent categories, they were validated. For each interview, an item pool was
developed by selecting the statements that were used the most regularly. Following this process,
the pilot study's analysis was completed.

3.4. Quality Issues in Narrative Inquiry

For descriptive and interpretive qualitative research, there are several levels of accuracy
and multiple approaches to verification (Morse, 2018). These verification requirements differ
significantly from validation requirements in quantitative research (Morse, 2018) because they
are distinct from them in terms of ontological, theoretical, and methodological considerations
(Merriam & Tisdell, 2016). Connelly and Clandinin (1990) claim that "like other qualitative
methods, narrative relies on criteria other than validity, reliability, and generalizability” (p. 7).
Moreover, the validity and dependability of the data have an impact on how reliable the research
study is (Merriam, 2009). Hence, no matter what kind of research, researchers should take

validity and reliability concerns into account while planning the study, interpreting the data,
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and evaluating the study's quality (Patton, 2002). As alternative quality standards for narratives,
they suggest explanatory, authenticity, adequacy, and credibility. They do, however, note that
a range of standards, such as Lincoln, Guba and Pilotta’s (1985) quality principles, might be
applied in a way that is most appropriate for the purpose of the narrative inquiry. In 1985,
Lincoln, Guba and Pilotta offered a perspective that defined a set of standards for determining
the quality of qualitative research. They provided the idea of credibility for qualitative quality
and categorized numerous methods for obtaining this accuracy and consistency into four
groups. Credibility should be used in place of internal validity, transferability should be used
in place of external validity, dependability should be used in place of reliability, and
confirmability should be used in place of objectivity. The variety of data sources facilitates
triangulation and clarifies the meanings and interpretations (Denzin and Lincoln, 2008).
Furthermore, Guba and Lincoln (1981) stated that certain methods, such as triangulation,
prolonged interaction, and member checks, can ensure credibility. Also, Mackey and Gass
(2015) claimed that thick description is crucial for qualitative research. So, there have been
comprehensive details given.

Credibility is important to consider the conclusions' validity and credibility in light of
the available data and how closely they correspond to reality. When conducting qualitative
research with the purpose of "understanding the perspectives of those involved in the
phenomenon of interest, uncovering the complexity of human behavior in a contextual
framework, and presenting a holistic interpretation of what is happening" (Merriam & Tisdell,
2016, p. 244), the literature offers certain tactics, such as triangulation, member checks, proper
data collection participation, reflexivity, peer review, or feedback (Merriam & Tisdell, 2016;
Morse, 2018). In this thesis, triangulation and member checks were utilized, and thus credibility
was ensured by accounting for the researcher's bias.

Firstly, triangulation, which is "the most well-known strategy to shore up the internal
validity of a study,” is one of the methods used to prove credibility. (Merriam, 2009).
Triangulation is also explained by Creswell as "the process of corroborating evidence from
different individuals, types of data, or methods of data collection to ensure that the study will
be accurate because the information draws on multiple sources of information, individuals, or
processes” (p. 259). According to the literature, there are four different types of triangulation:
data triangulation, investigator triangulation, theory triangulation, and methodological
triangulation (Creswell & Miller, 2000; Creswell, 2007; Patton, 2002). In this thesis, data
triangulation and investigator triangulation were employed to assure credibility. Firstly, |

worked with 20 English language teachers, i.e., more than one participant, to obtain data
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triangulation. Moreover, by evaluating the data with my thesis supervisor, the investigator
triangulation was achieved, strengthening the credibility of the study.

Secondly, member checks, "the single most important way of ruling out the possibility
of misinterpreting the meaning of what participants say and do and the perspective they have
on what is going on" (Maxwell, 2012, p. 126), were employed. Interim texts are what Clandinin
and Connelly (2004) refer to as "texts situated in the spaces between field texts and final,
published research texts™" (p. 133). After listening to the participant interviews, I took thorough
notes that served as interim texts for this thesis's participant profiles. These interim texts helped
me when | was writing the findings chapter and the participants section of the methodology
chapter. Mitchell (2018) claims that narratives have "the potential for a more egalitarian
research relationship that honors intersubjective modes of knowledge production™ (p. 8). |
therefore forwarded the analysis to two participants and asked them if they agreed with my
interpretation. There were a few language alternatives, but they all agreed on the understanding.

Dependability is another issue that contributes to the study design's credibility.
According to Merriam (1998), dependability was described as "the extent to which research
findings can be replicated” (p. 220). However, due to the nature of the qualitative research
design, it is impossible to consistently arrive at the same outcome in qualitative research. In
order to strengthen dependability, researchers recommend techniques like triangulation and the
investigator's position (Merriam, 1998; Patton, 2002). One technique for raising credibility is
triangulation, which also establishes the study's reliability (Merriam, 1998). Data triangulation
and investigator triangulation were utilized in this study, as mentioned above. And also, for the
purposes of validity, | asked another researcher to analyze a small portion of the data. | gave
her my codes and all the key information about the data analysis process. She then read all that
data and created her own codes. Following this, we compared and contrasted our codes.
Through iterative and in-depth discussions together, we made the required changes and
finalized the coding process. Another strategy for enhancing the research's dependability is to
explicitly describe and illustrate the study's underlying theory, its background, how participants
were chosen, and how the data was collected, processed, and interpreted (Merriam, 1998). This
study adhered to the triangulation methods and provided thorough explanations of every step
of the process to verify its dependability.

Another important factor in improving the reliability of qualitative studies is
transferability. To what extent the study's findings can be applied generally is closely related to
the issue of transferability. Transferability is demonstrated by giving an extensive description

of the study and conducting it with sufficient data since qualitative research objectives do not
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include extending findings from a small sample to a broader population (Merriam, 1998). In
the current study, the setting, sample selection, data collection techniques, and data analysis
procedures in this thesis provided an in-depth overview of the study. Furthermore, if researchers
present their findings clearly and effectively in order for readers to comprehend the features of
the research context and participants, the audience will be able to make comparisons between
the research circumstances and their own to identify which findings can be effectively applied
in their context (p. 180), and thus, readers can decide for themselves whether the study's
findings are relevant to their own situation.

Confirmability relates to whether the findings are objective rather than based on the
researcher's personal opinions and presumptions. According to Shenton (2004), the real
experiences and ideas of the participants should be given in a study as opposed to the
researchers' presumptions. To ensure confirmability, Shenton (2004) and Lincoln, Guba and
Pilotta (1985) suggested methods for reducing researcher bias. One of these methods is
triangulation. Additionally, a thorough explanation of the research study's method is another
strategy for minimizing the effects of the bias of the investigators, and the last strategy is
clarifying the roles of the researchers. Through triangulation, a thorough explanation of the
study's methodology, and a clarification of the researcher's role, confirmability was obtained in
this study.

3.5. Researcher’s Role and Bias

In qualitative studies, the researcher utilizes the main tool for data collection and
analysis (Merriam, 1998). According to Johnson (1997), the results can be analyzed and found
by the researcher in accordance with their preferences, viewpoints, and ideas. For the
researcher, bias is a possible risk to validity as "qualitative research is open-ended and less
structured than quantitative research™ (Johnson, 1997, p. 284). In this regard, Merriam claimed
that "Rather than trying to eliminate these biases or subjectivities, it is important to identify
them and monitor them as to how they may be shaping the collection and interpretation of data”
(2009, p. 15).

I informed the teachers of the study's purpose and the procedure for collecting data prior
to starting it. 1 also let them know that all their private information, their answers, and semi-
structured interview audio recordings were safe and would not be shared with anyone. 1 also
mentioned that they would be given pseudonyms in order to lessen bias. In addition, | was
flexible regarding the interview's completion time while they were replying to it. | made sure
they finished the interview without feeling rushed in this way. Additionally, interview times

were scheduled based on the feasibility of the participants. | spoke with the participants briefly
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before the interview started in order to help them feel relaxed. 1 made it clear that, as a
researcher, | respect their in-depth descriptions of their ways of thinking. | also clarified that
there is no right or wrong response to a question in this interview.

In a nutshell, | played the researcher in this study, and my goal was to lessen researcher
bias through open communication with the teachers about the purpose of the research and the
data collection process, the voluntary participation of participants in the study, flexibility in the
data collection process, and a member check to ensure that | understood their responses.

3.6. Ethical Considerations

The Ethics Committee of Bursa Uludag University granted authorization for the study's
qualitative components to be conducted. Appendix 8 contains the committee's approval. With
that approval, | affirmed that the teachers' participation in the study would not be harmed. I also
spoke with the teachers and asked whether or not they were willing to participate in the study.
Only the teachers who volunteered to take part participated in the interview process.

Fraenkel and Wallen (2006) outlined three primary ethical issues in research: preventing
subject deception, guarding research participants from damage, and maintaining data
confidentiality. "It is a fundamental responsibility of every researcher to do all in his or her
power to ensure that participants in a research study are protected from physical or
psychological harm, discomfort, or danger that may arise due to research procedures™ (Fraenkel
& Wallen, 2006, p. 56). Due to this, | made sure that no volunteers would suffer any damage
over the period of the research and that their rights would be maintained. Also, if data is
gathered for a study, researchers should make sure that only other researchers involved in the
study have access to the data (Fraenkel & Wallen, 2006). | assured the participants in this study
that 1 would keep their information private, including their identities and responses. | also told
the participants that | would use pseudonyms and so forth when sharing the interview findings
in order to maintain confidentiality and anonymity. Lastly, | told them that if they decided they
did not want to proceed with the research, they could stop at any time.

This chapter provided a thorough description of the participants, study contexts, data

collection tools, data collection methods, and data analysis met