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ABSTRACT
Informal Learning in the Struggle Against

Urban Transformation in a District of Istanbul

The purpose of this case study is to find out the informal learning experiences that
the participants of the social movement against the urban transformation had in a
district of Istanbul and the outcomes that they acquired with these experiences. The
study was carried out in 2022-2023 in Tokatkoy district of Beykoz municipality of
Istanbul. Data were collected through semi-structured face-to-face interviews and
analyzed thematically. Through the analysis of the informal learning experiences of
the participants, the content and the ways and means in which this informal learning
took place were revealed. The findings of this study show that the participants
experienced informal learning processes on the urban transformation and on the
social struggle during the movement they developed in response to the urban
transformation. These informal learning processes took place to a great extent
through the social relations that the participants experienced within the context of
this social movement. These informal learning processes brought about changes in
the participants' earlier thoughts about urban transformation. These processes also
led to the acquisition of new knowledge, attitudes and values by the participants
within the context of a social movement. This study is important in terms of
recording informal learning processes and the outcomes of these latter in the context

of a social movement.



OZET
Istanbul’un Bir Semtindeki Kentsel Déniisiime Karsi Toplumsal Miicadeledeki

Katilimeilari Enformel Ogrenme Siiregleri

Bu vaka ¢alismasinin amaci, kentsel doniisiime karsi toplumsal hareket
katilimeilarmin Istanbul'un bir semtinde yasadiklar1 enformel 6grenme deneyimlerini
ve bu deneyimlerle elde ettikleri sonuglari ortaya ¢ikarmaktir. Calisma 2022-2023
yillarinda Istanbul’un Beykoz belediyesinin Tokatkdy mahallesinde
gerceklestirilmistir. Veriler yar1 yapilandirilmis yiiz ylize goriismeler yoluyla
toplanmis ve tematik olarak analiz edilmistir. Katilimcilarin enformel 6grenme
deneyimlerinin analizi yoluyla, bu enformel 6grenmenin igerigi, yollar1 ve araglart
ortaya ¢ikarilmistir. Bu ¢alismanin bulgulari, katilimcilarin kentsel doniisiime tepki
olarak gelistirdikleri hareket sirasinda kentsel dontisiime ve toplumsal miicadeleye
iliskin enformel 6grenme siirecleri yasadiklarin1 gostermektedir. Bu enformel
ogrenme stirecleri biiyiik 6l¢iide katilimcilarin bu toplumsal hareket baglaminda
deneyimledikleri toplumsal iliskiler araciligiyla ger¢eklesmistir. Yine bu enformel
Ogrenme siirecleri, katilimcilarin kentsel dontistime iliskin daha 6nceki
diistincelerinde degisikliklere yol agmustir. Bu siiregler ayn1 zamanda toplumsal bir
hareket baglaminda katilimcilarin yeni bilgi, tutum ve degerler edinmesine de yol
acmistir. Bu calisma, bir toplumsal hareket baglaminda enformel 6grenme

stireglerinin ve bunlarin sonuglarinin kayit altina alinmasi agisindan 6nemlidir.
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CHAPTER 1

INTRODUCTION

In this first chapter of the study, a general introduction as well as the background of
the problem, the statement of purpose, and the significance of the study will be
presented.

Historically, human society, which was not divided into social classes when it
was first formed, became a class-divided society with the means of production
becoming the private property of a definite segment of the society. A class society is
a society in which a social class, deprived of the means of production, is forced to
produce surplus products for the social class which is the owner of the means of
production. The appropriation of this surplus product by the ruling class constitutes
the essence of economic exploitation in a class society.

The state and ideological apparatuses that emerged with the division of
society into classes are also in the hands of the ruling class. The ruling class
maintains and reproduces the relationship between economic exploitation and
political and ideological domination by using these as domination tools. “The class
which has the means of material production at its disposal, has control at the same
time over the means of mental production, so that thereby, generally speaking, the
ideas of those who lack the means of mental production are subject to it” (Marx &
Engels, 1965/1845, p. 59).

Today’s society is a capitalist one which is a particular historical form of this
society divided into two main social classes, capitalists and workers. In this society,
the capitalist class is the ruling class and the working class is the exploited,

oppressed class. The state and ideological apparatus are instruments of the capitalist



class to realize its economic interests and to continue and reproduce its domination.
“Domination originates in, and is constructed in, relationships of production and
power, but it is also constructed in ideologies and discourses, that is in how people
make meaning of situations and speak about them. So domination comes to be
internalized, to be embedded in people's consciousness” (Foley, 1999, p. 48).

In the capitalist mode of production, the main goal of all economic processes
is the production of surplus value by the working class and the accumulation of
capital through the appropriation of surplus value by the capitalist class. The
dominance of capital as a social relation means that it evaluates every aspect of
social life in terms of the requirements of this accumulation.

Contestation of this domination by the oppressed is predominant in capitalist
society, as it was for social struggles and movements that have occurred in other
class societies throughout history. This “domination is universal, it is also continually
contested, so history may also be seen as a continual struggle by ordinary people to
maintain or extend control over their lives” (Foley, 1999, p. 48). In capitalist society,
this struggle to “control over the lives” of working people applies to social processes
both inside and outside the production process, because capital aims to dominate and
exploit all social life processes in society. This, in turn, encounters resistance from
the working classes in the form of social movements.

Urban transformation is the general concept of capitalist policies which
reflects this drive of capital accumulation through renovation, and reconstruction of
the fabric in urban areas. Urban transformation policies and practices, which started
in the 70s and became the main urban policies in capitalist countries, especially in
the 1990s, express the intervention of capital and its state in certain parts of urban

areas in line with this logic of accumulation of capital. In terms of political economy,



“urban transformation aims to increase the price of land in urban areas, to produce an
increase in real estate values and to attract the upper classes” (Aksiimer, p. 28, own
translation). “To attract upper classes” is equivalent to driving out working people
from their place of — in many cases lifelong - residence and from their neighborhoods
(“gentrification”) towards the periphery of the city (“peripheralization”).

It is this drive of capital for accumulation that sparks the social movements of
the working people in the face of urban transformation policies and practices. People
living in these areas are being excluded from the execution and decision-making
processes of the urban transformation projects. In response, they initiate a social
movement that aims at forcing the private sector (companies) and public authorities
(municipalities, state) to admit them as interlocutors. They start to organize and
collect information about the content of the urban projects that are planned to be
implemented. They start to follow its flow attentively with frequent gatherings full of
discussions and exchange of ideas and information. They build their list of demands
and communicate them to the executors of the urban transformation project. They
organize press conferences and try to inform the general public about their just cause.
These kinds of “social movements are exceedingly rich learning environments”
(Walters, 2005, p. 3) and “privileged locations for the creation of new knowledge”
(Walters, 2005, p. 7).

This learning is partly a dialectical negation of the previously learned since
capitalist “relationships of domination are learned and can be unlearned” (Foley,
1999, p. 5). Thus, social movements can be viewed as spaces for “ideological
dissolution” of domination. In addition to this ideological aspect, informal learning
makes its participants gain various skills, make them acquire practical knowledge as

well as get organized, protest, and alike. Informal learning is immanent in all social



processes. It is a form of learning that has the characteristic of happening anytime
and anywhere.

It is generally accepted that social movements are very conducive fields for
learning. Thus, “some of the most powerful learning occurs as people struggle
against oppression, as they struggle to make sense of what is happening to them and
to work out ways of doing something about it” (Foley, 1999, p. 2).

Turkey is a country with a rich history in terms of social movements.
Although urban transformation policies date back to the immediate aftermath of the
Second World War as some singular examples, the implementation of these policies
began to gain speed and prevalence, especially in the 1990s, and accelerated further
in the 2000s (Atadv A. & Osmay S., 2007). The execution of these policies sparked
social movements in the face of urban transformation in Istanbul, Turkey’s largest
city. These social movements against urban transformation may have constituted
important informal learning sites for their participants, a topic that has not been

studied adequately in any urban transformation project implemented in this city.

1.1 Background of the problem

One of the largest cities in the world, both Istanbul’s city center and its
neighborhoods have been on the stage of numerous urban transformation projects in
recent decades (Ayar, 2019). Zeytinburnu, Ayazma-Tepestii, Kustepe, Fener-Balat,
Sulukule are some of them (Esentiirk, 2009). Only during the year 2022, the
execution of three urban transformation projects has been underway in Tozkoparan,
Fetihtepe, and Tokatkdy, each one giving rise to its respective social movement by

their residents (https://haber.sol.org.tr, 22.06.2022, 14.10.2022).


https://haber.sol.org.tr/

Tokatkdy is a neighborhood in the Beykoz municipality of Istanbul. Like the
neighborhoods in all other municipalities of the city, this neighborhood, which
received its share from the internal migration from Anatolia to Istanbul that started in
the 1960s, is a typical example of informal settlements built by workers themselves
to meet their housing needs. In 2019, an urban transformation project was announced
by Beykoz Municipality for a part of the neighborhood. In this process, the
municipality has tended to have the residents of the neighborhood sign a consent
document. The discontent of the residents of the neighborhood, who would be
affected by the initiated urban transformation process, because they are not
adequately addressed and not informed, has led to the emergence of a social
movement over time. Afterward, there was a process in which the municipal
administration announced that it would cut off the electricity, water, and gas in these
houses to evacuate the houses that were subject to urban transformation, then
postponed this due to the reaction of the residents, but then carried out this process.
In the following process, the people of the neighborhood filed a lawsuit to stop the
execution of the project, and various meetings were held with the participation of
lawyers on urban transformation, thus a social movement that sought to seek their
rights in the face of urban transformation emerged. This social movement in response
to the urban transformation is considered by the researcher as a valuable context in

which significant informal learning experiences may have occurred.

1.2 Statement of the purpose
The purpose of this case study is to find out the informal learning processes and the
outcomes that the residents of the neighborhood experienced during their

participation in the social movement vis-a-vis the execution of the urban



transformation project. The following research questions will be addressed for this
social movement in the Tokatkdy neighborhood of Istanbul:
i.  What informal learning experiences do the participants have had by
participating in the social movement?
ii. What are the outcomes of the informal learning that the participants acquired

in the social movement?

1.3 Significance of the study

Social movements are favorite spaces for informal learning to occur. Community
members engage in a social action in which they acquire multidirectional knowledge
that they probably would not have acquired if they had not joined the movement.
Social movements in particular, which develop sharply out of the conflict of different
social interests and which affect the lives of people in terms of their necessities (like
wages, working conditions, housing), force people to actions and interactions in
search of creating and becoming a collective social force to defend their interests.
This process is, in turn, full of potential to acquire more and new knowledge (even
contrasting the acquired until then) for the participants of this struggle. A
considerable part of this kind of knowledge acquisition in social movements occurs

informally. Thus, this study may reveal significant information on informal learning.



CHAPTER 2

LITERATURE REVIEW

In this chapter, a literature review on learning, informal learning in social
movements, and urban transformation in Istanbul will be presented.

Learning, an important characteristic inherent to natural life, is an ability that
human beings inherited from their ancestors and developed further within their
primitive communal and more advanced societal life. Learning is a basic and
necessary human activity for the survival of man. In its very early stage, human
society did not yet have a formal education. Formal education, as an organized
process on its own, emerged later with the development of human society and
especially with the social division of labor. Until then, the basic form of
learning/education in human society had been based on the practical knowledge that
the members of the society had acquired and conveyed to each other during every
aspect of their life vis-a-vis nature and within their social form of existence.

Informal learning has been the first and primary form of learning and
continued its existence in all areas of social life with the later development of human
society in parallel to the organization of formal education and learning. It did not
disappear with the emergence and development of formal education, nor was it
replaced or made redundant. So much so that in today’s contemporary societies,
despite the advanced level reached in formal education, 70 percent of learning occurs
informally (Van Noy et al, 2016).

A study pointed out four main criteria in terms of the formality of learning:
location, process, content, and purpose (Colley et al., 2003). According to this, the

main characteristic of formal education is that it has a precise institutionalized form



with a recognition of the learning outcomes at the end of the learning process. The
main location of formal education is a school-like institution. Formal education is
implemented according to a planned curriculum with the presence of a leading
subject as an instructor. In this form of education, the learning content is transferred
from the teacher to the learners (UNESCO Institute for Lifelong Learning. 2012).

Non-formal education shares basic characteristics of formal education in
terms of institutional character, the presence of a subject, the recognition of the
learning outcomes, and the presence of a curriculum. The main difference lies in the
fact that non-formal education is more flexible compared with formal education and
the locations where it takes place are milieux-like communities and workplaces

(UNESCO Institute for Lifelong Learning. 2012).

2.1 Informal learning

A third form of learning, distinct from formal and non-formal learning, is
conceptualized as informal learning (Schugurensky, 2000; Livingstone, 2001).
Informal learning is defined as “any activity involving the pursuit of understanding,
knowledge or skill which occurs without the presence of externally imposed
curricular criteria” (Livingstone, 2001, p. 4).

Viewed in terms of the four criteria of formality mentioned above, informal
learning does not necessarily occur in any educational or even in any institutional
setting whatsoever, but in every sphere of social life like home, family, workplace,
and community. (Bahadir Kurus, 2021). (However, this does not mean that informal
learning does not take place in formal or non-formal educational processes. On the
contrary, it can come into being also in these latter as in any other institutionally

organized setting).



The location of informal learning, except for organized ones (Van Noy et al,
2016), is an everyday social sphere. This is a social milieu rather than a specific
institution set up for learning purposes. In this regard, informal learning is embedded
in daily societal life processes and can occur anywhere, anytime, and during all life
stages of human beings, adulthood included.

Informal learning does not comprise any teacher-like subject who leads the
learning process. Thus, under this form, learning does not take place as a transfer of
knowledge from a teaching subject to a learner. Instead, it occurs as a result of the
interaction of the people with the social reality in which they live.

A further distinctive feature of informal learning is that it does not proceed
according to a predetermined, “externally organized” curriculum (Livingstone, 2001,
p. 2). In this type of learning, the knowledge that is being acquired is not
propositional but practical. It is born out of experiences so that the learner acquires
new knowledge during or after these life experiences.

An important criterion in terms of which informal learning is studied is the
degree of intentionality and consciousness of the learner. While in both formal and
non-formal ones, learning is a purposefully planned action and the learner is
conscious that he/she learns, this is not necessarily so under informal learning.
Studying this aspect, Schugurensky (2000) proposed a conceptual set in the form of
self-directed learning, incidental learning, and tacit learning (socialization).
According to him, self-directed learning is a form of informal learning since it lacks
the main characteristics of both formal and non-formal learning. On the other hand, it
is an intentional and conscious process since the learner plans, executes, and

evaluates the learning process on his/her own. Except for self-directed learning,



informal learning is not purposefully organized by the learner. This learning is rather
an outcome, a byproduct of a practical process.

As regards consciousness, people may or may not be conscious of the fact
that they learned during and as a result of the process they lived through
(Schugurensky, 2000). If there is learning without aiming at it, then this is incidental
learning. In incidental learning, there is awareness of having learned either during or
after the related practical process.

Finally, tacit learning (or socialization) is the mode of informal learning
under which some values, attitudes, and behaviors are learned but the learner does
not possess an awareness of this either during or after it (Schugurensky, 2000).

In a parallel way and again based on the intentionality and consciousness
criteria, Eraut (2004) conceptualized informal learning with three concepts: Reactive,
deliberative, and implicit learning. According to this, implicit learning is both
unplanned and unconscious whereas in deliberative one, learning is both purposeful
and planned. As to reactive learning, it takes place spontaneously amid the action or
experience.

Informal learning is studied in terms of some other characteristics as well.
Any situation, experience, and social relationship in social life has the characteristics
and the potential to give rise to informal learning. When people meet certain concrete
situations that require them to react or certain problems for which they need to find
solutions, this can bring about informal learning of which situational or contextual
characteristics can be distinguished accordingly. Lave and Wenger (1991) defined
this learning as situated. In situated learning, the importance of context in terms of

informal learning is also emphasized for adults in particular (Stein, 1998). Marsick
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too pointed out that “context is key to understanding informal learning” (Marsick,
2018, p. 13).

In this regard, not only context but also participation in the social processes
underway in this context itself, that is an active stance in social life, is also important
for the learning to come out. Again Lave and Wenger (1991) emphasized that
participation in this context does not necessarily need to be full but can even be
peripheral for informal learning to occur.

Informal learning relies heavily on daily life experiences. Lindeman’s (1926)
assertion for adult education can be extended to this form of learning as well, that
adult education is a continuing process of evaluating experiences. The experience
being an important source of learning is known to have been pointed out by (Dewey,
1938) much earlier as well. New experiences make people face new situations, and
new problems for which new solutions are necessary so that these experiences give
rise to the creation of new learning. This aspect of learning related to experience is
theorized and studied scholarly as experiential learning (Kolb, 1984).

The context in which informal learning takes place also comprises social
relations which are continuously established and reproduced by people who
communicate via language (Vygotsky,1978). The presence of these social relations is
an important factor for informal learning to take place since these relations contain
mutual sharing and even the creation of knowledge. This constitutes the basis for the
concept of relational learning, as a part of informal learning (Marsick, 2018). Thus,
relational learning is a form of informal learning, born out of social interaction

between people.
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2.2 Informal learning in social movements

Learning is integral to all social processes throughout human history and, thus to
social movements too. Learning in social movements, conceptualized as social
movement learning, is a firmly established field of study within adult learning (Hall,
2005; Choudry & Vally, 2018). Informal learning constitutes a considerable part of
this learning in social movements to such an extent that social movement learning is
mostly associated with informal forms.

Foley (1999) pointed out that “social movement learning has been
characterized as the learning that occurs informally and incidentally, in people’s
everyday lives” (p. 2). According to him, in conformity with the general
characteristics of informal learning, social movement learning is “largely informal
and often incidental - it is tacit, embedded in action, and is often not recognized as
learning” (p. 3).

The significance of informal learning in social movements is emphasized by
many scholars. Besides Foley (1999) for whom social movements “are important
sites of emancipatory adult learning” (p. 134), for Walters (2005), “social
movements are exceedingly rich learning environments” (p. 3) and “privileged
locations for the creation of new knowledge” (p. 7). In many studies, social
movements are analyzed as “epistemic communities” (Dobusch & Quack, 2010).

Emphasizing the creative role of consciousness and cognition in all human
action, both individual and collective, by using the term cognitive praxis, Eyerman &
Jamison (1991) contend that “cognitive praxis is the core activity of a social
movement” (p. 55-56). They also conceive social movements as “producers of
knowledge” in a collective process (p. 43). Underlining the informal character of

learning in these movements, they give the example of the American civil rights
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movement of which cognitive praxis “was almost entirely informal” (p. 43) in their
opinion.

For Welton (1993), new social movements being “privileged sites of
emancipatory praxis” (p.152), ecological actors unlearn the earlier anthropocentric
conception of humankind’s relationship to nature and replace it with an ecocentric
conception, which corresponds to learning in this social movement. According to
him, this same unlearning and learning process is valid for the struggle in other fields
like sexism, racism, and popular exclusion.

Reminding the Hegelian and Marxian concept of the negation of negation,
this process which can be generalized as the “unlearning of the (previously) learned”
has an important place in Foley’s analysis of informal learning in social action. For
him, “the unlearning of dominant, oppressive ideologies and discourses and the
learning of oppositional, liberatory ones are central to processes of emancipatory
action” (p. 4).

According to Finger (1989), new social movements are new forms of adult
education and they have placed the person in the center of the learning process. For
Hall (2005), much of the power of these movements comes from their “learning and
knowledge-generating capacities” (pp. 1-2).

Crowther and Jaw’s (1997) view of social movements has a parallelism with
the characteristics inherent to informal learning. To them, “the educative potential of
social movements lies in their process of moving people against the status quo” (p.
266) and they “have demonstrated the importance of experience as an important
resource for 'knowing™ (p. 271).

For Walters, class origin and composition of participants are important while

studying the form of learning in social movements (Walters, 2005). From South
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Africa’s anti-apartheid movement in which black people had white allies, she
concludes that “because of their privileged class positions”, these white allies “were
able to provide transport and other organizational infrastructure to support organizing
in the poor working-class areas” and “to produce sophisticated policy briefs, research
papers, create a huge network of organizations” (Walters, 2005, p. 6). On the other
hand, within the same movement, learning means for black participants are
differentiated, so that “the predominant form of social movement learning took place
at the large rallies, the funerals and the demonstrations where masses of people were
able to be present. Leaflets, handbills, and speeches were the dominant forms of
social movement learning” (Hall, 2005, p. 9).

For Foley, beyond its presence, social movement learning is one of the
strongest produced in human society because it emanates from a social struggle:
“...some of the most powerful learning occurs as people struggle against oppression,
as they struggle to make sense of what is happening to them and to work out ways of
doing something about it” (p. 1-2). Holst (2002) uses the concept of “pedagogy of
mobilization” to describe the learning inherent in the building and maintaining of a
social movement and its organizations. Through participation in a social movement,
people learn numerous skills and ways of thinking analytically and strategically as
they struggle to understand their movement in motion. Novelli (2010) indicates the
presence of incidental, formal, informal, and non-formal education which strategic
learning includes through struggle and contestation.

Choudry affirms that in social movements like those against free trade
agreements, critical learning takes place informally, through experience, by acting
and reflecting on action, rather than in formal courses or non-formal teach-ins (Hall

et al, 2013).
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Atta and Holst (2023) reviewed 69 empirical studies on learning in social
movements by utilizing Engestrom's (2018) four questions on learning theories to
analyze the studies. These questions were: “Who are the learning participants? Why
do they learn? What do they learn? How do they learn?” (p. 179). As a fifth one, they
added their question which was “What are they learning for?” (p. 179). They found
that the learners were the participants of the movement and the public who observed
the movement from outside. The authors listed the findings of what was learned in
three categories as: practical or instrumental learning, raising individual and social
consciousness, and experiencing more connectedness. In terms of practical and
instrumental learning, Saguy & Ward’s (2011) and Walter’s (2012) studies led to the
conclusion that instrumental learning helps people reject prevailing hegemony or
common-sensical thinking and helps them build movement-based meaning (Saguy &
Ward, 2011; Walter, 2012). This can be also denoted as the resulting learning of the
participants of the social movement of their contestation against domination and the
development of their conception against the hegemonic conception of the main
substance of a social movement. The second finding brought about by the “what do
they learn?” question pointed to the fact that “raising individual and social
consciousness involves increasing people's understanding of their social, political,
and economic realities” (Atta & Holst, 2023, p. 181). In some instances, this learning
is a product of getting organized. The last one was “community development and
engagement” of which some examples are “exercising solidarity” and “building
community”. As to the findings of “Why do the people learn?”, the authors found out
that “the primary motivation for learning is functional”, that is the participants “are
interested in acquiring new knowledge to improve their capabilities for participating

in movement-related activities” (p. 181). As to “how do people learn?”, they (2023)
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determined that participants learn from each other and more experienced members.
Lastly, for the response to the “What are people learning for?”” question, the authors
found that these reasons can be enlisted as “strengthening communities, building
collective power, pursuing new identities, and seeking change, liberation, and
emancipation” (p.181).

Atta and Holst (2023) also found that learning in social movements is an
emotional process and is triggered by emotions like anger, fear, hope, despair, and
trauma, all of which are particularly usual in social movement experiences. It is
observed that in some experiences “anger toward injustice facilitates their learning
about themselves and their lived realities for the participants” (p. 183).

As previously mentioned above for Foley’s (1999) study, Atta and Holst’s
(2023) review also highlighted that “unlearning” is a modality of learning when
previous learning based on power relations was present but now invalidated and
replaced with new learning.

An important finding of Atta and Holst’s (2023) review in terms of case
studies having a determined context is “how the movement's context affects the types
of activism of the movement and leads to various forms of knowledge production”
(p. 184). This is a learning linked to the context of the social movement and such
learning needs to be studied taking into account “the relationships between the goals
of a movement, the worldviews of a movement’s members, and the movement’s
sociohistorical circumstances” (p. 184). In other words, contexts are crucial for social
movement learning since they determine the generation of knowledge providing
more or less favorable conditions for learning.

Another study on informal learning through political participation revealed “a

range of informal learnings, relating to social, political, or instrumental domains”
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(Serrat et al., 2016, p. 169). Under the category of social learning, five themes were
identified: “the ability to listen to and respect others’ opinions, a sense of solidarity
with and awareness of others, recognition of the importance of social harmony,
appreciation for the companionship of others, and integration into the community”
(p. 176). In the political domain, the informal learning of the participants included
“an enhanced understanding of the social and political reality of their community, an
appreciation of the value of collective action, and an enhanced ability to be assertive
and defend their rights” (p. 177). Finally, as a third domain of informal learning, the
authors discovered instrumental learning in the form of “an enhanced ability to work
with other people, acquisition of practical and technical skills, and improved
communication skills and confidence” (p. 178). It can be asserted that informal
learning forms enlisted above in all these three domains are also characteristics of
social movement learning in general. In his study, Foroughi (2013) investigated
informal learning and tenant participation and found that informal learning has been
realized through some paths leading to it. The first one was “learning through
strategizing”, this path included participants’ equipping themselves “with effective
strategies to find out how to achieve” their goals (p. 45). The author discovered that
this was self-directed, intentional, and conscious informal learning. A second path of
informal learning detected in this study has been one of “learning through struggle”.
This was brought about as a result of a struggle with different parties. It has been
possible to make a distinction between the behaviors of some participants who
looked to create personal pipelines with the opponents and others who preferred to
struggle. The study revealed that informal learning was stronger in the case of the
latter. A third learning path revealed in this study was “learning by doing”. This was

in the form of “learning to organize, chair, facilitate, and even report on council
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meetings by simply observing and then doing it themselves” (p. 46). Finally,
“socialization and engagement” was the last path of informal learning. Even though
being tacit and difficult to document, this learning path emerged during the
interviews with the participants and was detected to be in the form of participants’
references to “their awareness of others’ needs”, “their increased involvement in
communicating with and sometimes helping tenants with whom they had no prior
contact, including tenants from other buildings and communities” (p. 46). All in all,
Foroughi (2013) concluded that “informal learning facilitates to (1) enhance
individuals’ knowledge; (2) develop individuals’ social and political skills; (3)
improve individuals’ attitude toward self, community, and polity; and (4) further
individuals’ social engagement and practice” (p. 48).

Seckin (2008) studied the adult learning experiences of the participants in the
Kaz Mountains Environmental Social Movement. He found that this social
movement offered the possibility of accessing to new knowledge for the adult
villagers. Bahadir Kurus’s study (2021) investigated the transformative learning
process that occurred among the participants of the Gezi movement which took place
in Istanbul in 2013. The study provided the conclusion that taking part in this
movement provoked some transformative learning for the activists in the movement.
Oztiirk (2022) studied transformative learning in feminist social movements. The
study revealed that participating in the movement creates transformative learning

opportunities for women.

2.3 Urban Transformation in Istanbul
Urban transformation processes in Istanbul have been examined in several studies

from various aspects (architecture, urban planning, public administration, political
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science, sociology, educational sciences, and so on). Ayar’s (2019) study aimed at
compiling all the projects of urban transformation in Istanbul within fifteen years for
all the municipalities of the city. One of them is about the Tokatkdy/Beykoz urban
transformation project. This project is mentioned to be put into execution in 2022,
sparking a social movement by the residents, which is the topic of the present study.
Esentiirk (2009) studied urban transformation projects in various neighborhoods of
Istanbul. According to this study, these projects are implemented in economically
valuable places and provide rent increases in general. Those residents who can not
take a share of this rent are encouraged to migrate to other parts of the city. Bayhan
Giir (2016) studied the interaction between the school relocation policy and the urban
and education policy processes in Turkey. This relocation comprised the
demolishing of schools just as other urban transformation projects, as the one in the
present study comprised the demolishing of houses.

Sarsilmaz (2018) proposed an urban transformation project in
Tokatkdy/Beykoz with a focus on the users so that the residents will not have to
leave the neighborhood they live in for long years.

Urban transformation in Istanbul is also studied in terms of the social
movements it sparked (Aksiimer, 2010; Solmaz 2013; Karabulut, 2015). Aksiimer’s
(2010) study revealed that “Ghetto inhabitants describe urban transformation projects
as ‘nonparticipative’, ‘unfocused on inhabitants’ (p. xvi). Pointing out the social
movements against urban transformation, she concluded that “these movements
become more and more visible in urban Istanbul” (p. xvi), the inhabitants being able
to “eliminate the separations in the urgent cases and working together” (p. 124, own

translation).
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Solmaz (2013) studied the urban transformation and urban movements in
Istanbul in terms of city rights. This study revealed that movements in
neighborhoods declared as urban transformation areas on a local scale established
associations in Sulukule, Tarlabasi, Fener-Balat-Ayvansaray, Derbent, and others to
protect their lifestyles and property rights. It has been observed that “Consolidation
of the struggles of the associations is increasing with experiences” (p. 153, own
translation). Karabulut (2015) studied urban protests against neoliberal urban policies
in Istanbul. In her study, it is revealed that protests accelerated during the 1990-2010
period, especially after 2006. Housing being one of the main fields where these
protests occurred, the movement against anti-eviction constituted a major part of this
housing-related resistance. Karabulut detected that these movements included “Sit-
ins, petitions, demonstrations, rallies, barricading, conflicts with police, road-
blocking, and picnics” (p. 240, own translation). One of the conclusions of the study
is that every one of these movements ‘“has its internal dynamics; thus, it is not
possible to produce a simple examination of a movement separate from its context”
(p. 240, own translation).

Kizilay (2016) studied the strategies of struggle against the urban
transformation project at Derbent/Sariyer, another working-class neighborhood in
Istanbul. The author looked for the root causes of the birth of a social movement
against the urban transformation project and concluded that the main reason for this
was that the residents developed a sense of appropriation about the neighborhood as
a living urban space against the use of “predatory tactics” of dispossession in the
execution of the urban transformation project.

The gentrification processes, which have been part of the urban

transformation policies and practices in Istanbul, have been investigated by several
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studies. Islam (2009) stated that before 2000, gentrification which caused
displacements was based on single houses. This meant that the residents in these
neighborhoods left their houses one by one and they had the time and the opportunity
to plan their change of residence in the face of gentrification. However, with the
recent gentrification wave which is triggered by public authorities and large
companies, whole neighborhoods are gentrified suddenly with displacements.
According to Islam, the recent gentrification practices turned out to be ones affecting
hundreds of families. Moreover, this wave of gentrification is characterized by a
balance of power changed seriously against the residents. In his study, Islam also
mentions the fact that even though there was not a strong organizational and social
movement in Istanbul, there have been social movements in Tarlabasi and Sulukule
against the gentrification projects both of which were state-directed. In Tarlabasi,
locals set up an organization against gentrification and succeeded in stopping it for a
while. The social movement in Sulukule has been even more active. In this
movement, activists succeeded in involving academicians, and artists and could draw
the attention of public opinion to create pressure on the municipality. islam (2009)
states that “the social movement that emerged in Sulukule paved the way for the
formation of a new tradition of activism in a city where there was no tradition” (p.
46, own translation).

Aydin (2023) also studied the urban transformation in the Fikirtepe and
Tarlabas districts of Istanbul. She observed that the residents of Fikirtepe were
forced to adopt the urban transformation project. Evaluating the urban transformation
in Fikirtepe, Aydin (2023) concluded that the urban transformation created living
spaces that address higher income groups and through the moving of the residents to

other districts, the gentrification could not be prevented. Similarly, evaluating the
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one in Tarlabasi, Aydin concluded that people’s participation could not be ensured
while neither their demands nor their needs were taken into account. Again for
Tarlabasi, gentrification could not be prevented and the purpose of creating healthy
and secure living spaces could be created for only the middle and higher income
groups.

In another study, Uysal focused on the gentrification in the Cihangir district
of Istanbul. Reviewing the gentrification practices in other districts of the city
Arnavutkoy, Ortakdy, Balat-Fener, and others, Uysal concluded that the
gentrification in all these ended with changes in the interests of the dominant sections
of the society, in displacements of the former residents and social exclusion. For
Cihangir, Uysal’s study indicates that the displacements after the gentrification were
realized involuntarily and by force. According to Uysal, “the displacement is an
indication of the fact that the urban transformation practices can lead to class conflict
and emerges as the most striking social consequence of gentrification in Cihangir”
(p. 106, own translation).

Arslan’s (2018) study also focused on state-led gentrification like the present
study since the urban transformation in Tokatkdy is a state-led one. In this study,
Arslan found that during the gentrification in Halig, the residents founded an
association to protect their rights and opened lawsuits against the parties of the

project, and finally they succeeded in stopping the execution of the project.
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CHAPTER 3

METHODOLOGY

The present study aimed to examine the informal learning experiences of the
participants of a social movement in the face of an urban transformation. Being a
well-established methodology in social sciences (Merriam & Tisdell, 2015),
qualitative research methodology was used to understand in-depth the characteristics
of the informal learning processes of the participants from their perspectives by
obtaining answers to the research questions of the study. This methodology was
preferred also as an appropriate one to make sense of the learning experiences that
each participant lived and conceived in a unique, subjective way in the social

movement under question.

3.1 Research design

Since the present study aimed to deeply understand the informal learning processes
of the participants of the social movement in a determined social context, a
qualitative case study research design was selected by the researcher as a suitable
method. A case study is a research on a “case”, a single phenomenon that can be an
individual, an event, or a process, having the characteristic of boundedness in terms
of time, place, and physical properties (Creswell, 2013). In a case study, the
researcher focuses on developing an in-depth understanding of the case (Yin, 2008)
as well as its uniqueness, complexity, and embeddedness with its real context (Stake,
1995; Yin, 2008). That is, the researcher uses this method when he/she intends to

understand one thing well (Stake, 1995).
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In connection with the present study on informal learning in social
movements, it is pointed out that “Emancipatory learning and action are not
straightforward; they are complex, ambiguous and contradictory. These complexities
are best understood through analysis of concrete situations” (Foley, 1999, p. 17). A
qualitative case study research design is the most appropriate one to investigate such
complex concrete situations. Furthermore, case studies have the suitability to
“demonstrate in greater detail that each struggle has its unique dynamic” (Foley,
1999, p. 26) as well as to reveal the importance of “emancipatory learning sites”
(Foley, 1999, p. 105). Since my intent in this study was to look for a greater and first-
hand understanding and rich description of the complex informal learning processes
of the participants of the social movement in the specific neighborhood context, |
decided that a case study is a suitable method for the study.

Case studies require quality, rich, and in-depth data gathering (Bassey, 1999).
Focused interviews are used as appropriate methods for such data collection as they
provide “indirect information filtered through the views of the interviewees”
(Creswell & Creswell, 2018, p. 264). In the present study, since | needed detailed
descriptions of the participants of their perspectives on their informal learning during
the social movement, the personal-focused interview was the most appropriate

technique for obtaining detailed responses from the participants.

3.2 Research Participants

Participants were selected after the permission of the Ethics Committee in Social

Sciences and Humanities of Bogazi¢i University was received (APPENDIX A).
10 participants were selected purposively from among the participants who

founded the social movement and took an active part in it, being members of the
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solidarity organization founded in the neighborhood at the beginning of the
movement. The participants of the study were that part of the residents of the 487-3
parcel of Tokatkdy neighborhood which is subject to urban transformation, who
developed a contestation against the forced urban transformation and formed a social
movement. They all had their houses demolished by the urban transformation.
Selection criteria were such that they all had their houses demolished by the urban
transformation just before the interviews for this study were conducted, all of them
having a lifetime of at least 10 years in the neighborhood at the time of the
demolishing of their houses. They were selected purposefully from among the
participants of the social movement by the initiator of the movement and proposed to
the researcher who directed him in terms of gender, age, occupation, and education
so that the selection be an inclusive one.

The researcher asked all participants about their intention and approval to
take part in the study. All the participants signed a Participant Informed Consent
Form (Appendix D). They were all informed about the confidentiality of the study
and explained that their anonymity would be ensured. Each participant received a
copy of the consent form from the researcher. The researcher also explained to them
that they can finalize their participation in the study any time they intend to do so.
All participants were given pseudonyms to be used in the study to ensure
confidentiality and anonymity. No incentive was presented to the participants by the
researcher.

Demographic variables of the participants are presented in Table 1 followed

by a summary of the personal life stories of the participants.
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Table 1. Demographic Varibales of Participants

Education Marital Number of
Participant Sex level Occupation Age status Children
Devrim M Primary school Worker 50 Married 1
Part-time

Eylem wW High school worker 36 Divorced
Yalgin M Middle school Worker 60 Married
Sevgi W University Cinema director 30 Lone -
Behice w Primary school | Part-time worker 52 Married 3
Mahir M 2-year College Yacht captain 39 Lone -
Aziz M High school Worker 56 Married 3
Deniz M High school Worker 41 Married 3

No school,
Zehra W illiterate Housewife 70 Widow 4
Halet w High school Part-time worker 58 Married 3

Devrim, born in Tokatkdy, is one of the four children of a worker father and a

housewife mother. His parents came to Tokatkdy in 1976 from Bulancak, Giresun, a

Black Sea city of Tiirkiye. The family built their house in the 1980s. He could

complete primary school only due to the economic constraints of the family. He has

been a worker in various jobs, all at Beykoz. Her mother has done sewing work at

home in Sariyer, on the other side of the Bosphorus. He is 50 years old, married to a

housewife, and has a 17-year-old daughter who was preparing for the university

entry exam during the demolishing of their house for urban transformation. After the

demolishing of their house by the state for urban transformation, they live in a rented

house.

Eylem, also born in Tokatkdy, is one of the three children of a worker father

(retired from a bank) and a housewife. His father came to Tokatkdy in 1980 from

Bulancak, Giresun. She finished religious high school and opted not to continue to

university. She was married but divorced from his husband recently, a process which

has been speeded up by the effect of urban transformation. She is 36 years old, and

was a housewife until she was divorced. She works in a school as a worker for
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cleaning, a job which will not have permanency. She is looking for another job. They
built their own family house in Tokatkdy. After the demolishing of their house by the
state for urban transformation, they live in a rented, physically inadequate house,
with his two children, his father, mother, and grandmaother.

Yal¢in was born in Bulancak, Giresun in 1966 and came to Tokatkdy with his
family. He is one of the four children of a worker father who entered the historical
leather shoe plant at Beykoz municipality (Beykoz Deri Kundura), which was closed
in later years as a part of privatizations. His mother was a housewife. He finished
middle school. Married, he has been a worker during his lifetime, mainly in jobs at
Beykoz. He has one son and one daughter, both university graduates. As the elderly
son, he inherited the house he lived in Tokatkdy from his father. He is a worker at the
canteen of a school in Tokatkdy, but the school is subject to be empowered for
earthquake risk reasons, thus he is faced with the risk of unemployment. After the
demolishing of their house, they live with his wife in a rented house which has
problems with humidity.

Sevgi was born in Tokatkdy in 1993. She is the youngest unique daughter of
a worker father (Beykoz Deri Kundura) and a housewife mother. She had two elderly
brothers, one of whom lost his life earlier. Her family came to Tokatkdy from
Bulancak, Giresun in 1978. She finished her university education in Izmir. Her living
elderly brother also graduated from university. They built their family house in
Tokatkoy. She is not married, and has no children. Earlier, she worked in several
jobs. She is an activist of the Tokatkdy Solidarity Organisation.

Behice was born in Sariyer, another Bosphorus municipality of Istanbul, but
on the European side and in front of Beykoz municipality which had a close,

frequent, socioeconomic connection with Sariyer. She is 52 years old, and came and
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settled in Tokatkdy through marriage. Directed to confection by her mother, after
primary school, she left middle school to work for 17 years. She married to Aziz in
Tokatkdy, they lived in Aziz’s family house built by this latter’s father. She has three
children, two sons, and one daughter, the former university graduate and the latter, a
student in the piano department of a university. She and her husband rented a flat
near Tokatkdy after the demolishing of their house by the state in the urban
transformation and live there together with their three children.

Mabhir’s family is one of the oldest in Tokatkdy, his great-grandfather having
migrated to Tokatkdy from the lands in former Yugoslavia in the Ottoman period and
rented land to make extensive agriculture there, sending cereals to various parts of
Istanbul. He was born in Tokatkdy, has lost his father while he was a child. He has
an elderly sister. He studied at university in the motor department. They lived in
Tokatkoy in the family house they built. He is working as a yacht captain in
Istanbul. After the demolishing of their house, they rented a flat at Umraniye and
lived there together with his mother. He is lone and has no children.

Aziz, born in Tokatkdy in 1967, is the son of a worker father at a leather
shoe factory (Beykoz Deri Kundura) and of a housewife mother. His father is an
Alawite from Sivas, Imranli. They are two brothers and an elderly sister, Aziz being
the middle one. He has been working in the computer software sector for years. He
has been heavily engaged in amateur football since childhood. He is a graduate of
high school at Beykoz. He is Behice’s husband.

Deniz, also born in Tokatkdy, is 41 years old. He is a child of a large family
with a stepfather and uncles. Graduated from vocational high school at Beykoz,
where he worked as a technician in the automotive sector, he tried but closed her

own business in the fast food sector due to financial difficulties. He inherited the
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house he lived in from his father in Tokatkdy. He is now a worker again, is married
to a housewife, and has two daughters, 17 and 9 years old, one in high school, the
other in primary one. After the demolishing of their house, they rented a flat at
Beykoz.

Zehra, 70 years old, born in Bulancak, Giresun, could not go to school due to
lack of it in her village, hence an illiterate. She came to Tokatkdy with her family
when she was 18 years old. She married a worker at the leather shoe factory (Beykoz
Deri Kundura) who died 12 years ago. She lived as a housewife. They had four
children, a son and three daughters. The former was a university graduate, one of the
three girls went to primary school, the other to high school, and the last one to
religious school. Together with his husband, they purchased a piece of land in
Tokatkdy and built their house, now demolished. She now lives with her daughter
after the demolishing of her house.

Halet is 58 years old. Born in Tokatkdy, she is the aunt of Mahir. She lost her
mother to cancer while at primary school in second grade and then her father two
years later. His grandparents gave her a house in Tokatkdoy where she was married
and had three daughters. She finished high school at Beykoz, worked at her family
business, a pen shop, and then a cafe for 14 years. Later, she received nonformal
education in elderly care and worked in this job for 10 years. She moved to the city

of Tekirdag, closer to her daughters, renting a house together with her husband.

3.3 Data collection
Interview was preferred as a data collection method since they would provide the
participants’ descriptions of their experiences. Semi—structured interviews with open-

ended questions were used to obtain in-depth data about the informal learning
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processes of the participants. This, as a technique of data collection in qualitative
research, provides also the opportunity to extract rich and detailed data from the
responses of the participants.
Data collection instrument
A semi-structured interview guide (APPENDIX B and APPENDIX C) was
developed by the researcher for data collection, making use of the guides used in
similar former studies (Leloglu, 2001; Segkin, 2008; Bahadir Kurus, 2021; Sarkan,
2021) and with the help of the thesis advisor and the thesis committee members. The
researcher made use also of the news that appeared in the press about the urban
transformation in the neighborhood and the social movement developed in response
to it while preparing the guide.
Pilot study
Before the interviews with the participants of the study, a pilot interview was done
with one participant of the movement using the interview guide. The pilot study
confirmed that the interview guide worked well in terms of clarity and
understandability as well as functional in obtaining rich information for the study.
Data collection process
Focusing essentially on the experiences of the participants during the social
movement, interview questions aimed at revealing the background and
characteristics of the relationship of the participants with the neighborhood they lived
in, the effects of the urban transformation upon them, and their ways of participation
in the social movement. Interview questions are supported by probing questions
(education level, marital status, etc) to know the participant better in person.

To the evolving character of the interview flow in qualitative research, after

the first part of the interview based on open—ended questions, the researcher
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proceeded with a more flexible, conversational format with the participants to get
more detailed data. Several probing questions were also directed to the participants to
extract further information about their conception of the experiences they lived, in
terms of learning in particular. All the interviews were conducted face-to-face by the
researcher in person in the solidarity organization in the Tokatkéy neighborhood that
the participants founded at the beginning of their social movement. This provided a
suitable, quiet, and familiar place for the participants for conversation. Upon consent
of all the participants, all the interviews were audio recorded and their full
transcription was done afterward by the researcher (APPENDIX D and APPENDIX
E). Interview durations changed between 30 minutes and one and half an hour
depending on various participants. The researcher’s interview in person with all the
participants in the neighborhood subject to urban transformation enabled the
researcher “to see the actual specific situation and informants in person” (Glaser and

Strauss, 1967, p. 163).

3.4 Data analysis

The researcher started analyzing the data from the first interviews to make the
subsequent interviews richer in terms of data collection and illuminating and
nurturing each interview. All the interviews were transcribed verbatim, the audio re-
listened together with the initially transcribed text checked a second time, and once
done, all the texts were re-read several times, to comply with Bainger’s (2011)
direction (APPENDIX F). As data in former and subsequent interviews were read
and compared, the researcher looked at “recurring patterns that characterize the data”
(Merriam & Tisdell, 2015, p. 25). This enabled the researcher to construct different

categories to classify each different bit of information. These categories, in turn,
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were worked to be exhaustive, congruent, and sensible (Merriam & Tisdell, 2015)
while worked also to be reduced in number (Creswell, 2013) as much as possible to
elucidate findings for the study’s research questions. The findings of the study were

classified then under the emerging themes and subthemes.

3.5 Position of the Researcher

Since my youth, | have felt close to the social struggles, especially the struggles of
the working class, and took part in them. The developments regarding workers'
struggles for their rights have been topics that | constantly follow in my daily life.
Today, the urban transformation is an important and widespread area of social
struggle where the working class defends its rights. Thinking that the adult learning
experiences and outcomes of the movement developed by the working-class families
in Tokatkdy in response to the urban transformation would be important for the
future struggles of the working class, | intended to investigate these experiences from
a perspective of adult education/learning also in addition to my position in and near

to social struggles.
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CHAPTER 4

FINDINGS

In this chapter, the findings of the study to discover the informal learning
experiences and the outcomes of these experiences of the participants of the social
movement will be presented. The findings are obtained as responses of the
participants to the interview questions. Yet, before revealing the findings the context
as described by the participants will be presented to set the stage for the research

setting of the study.

4.1 Beykoz, Tokatkdy: Case Context

Beykoz is a municipality of Istanbul in the Bosphorus towards opening to the Black
Sea, and Tokatkdy is a neighborhood of Beykoz municipality, distanced some 30 km
from the city center. The neighborhood was a village at the beginning of the
twentieth- century in whose lands extensive agriculture was done, and products were
sent to the city center and other municipalities. It is known that in the last years of
the Ottoman state, some Bosnian people came and settled in the village. “Our great
grandfather was farming here, it was called Tokatkdy Farm, they were already
engaged in agriculture at that time...There is a huge amount of agriculture going on
all over Istanbul, here are the fields, and agricultural products go to various districts
of Istanbul” (Mahir). They rented land and made agriculture. A leather shoe factory
was established in 1810 at Beykoz during the Ottoman state which employed the
nineteenth and twentieth centuries until it was closed at the end of the past century.
Later in the twentieth century, people mainly from the Black Sea region of Anatolia

came and became workers at the leather shoe factory and settled in Beykoz. “Then,
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more immigration comes and people from Giresun begin to arrive here” (Mahir). A
considerable part of Tokatkdy residents also were workers in the leather shoe factory.

These workers settled in Tokatkdy and bought land from third persons who
owned the state land in some way or another. They constructed independent shanty
houses on these pieces of land and solved their housing problem in this way. These
were one-story houses with gardens, an outer living space, with some land enabling
them to make garden agriculture to meet some part of their family’s needs. Later, as
their children grew up, they added, second, third, and even some fourth floors to
provide flats for their children. These houses, from the very beginning, were
constructed with considerable economic constraints slowly. It was a great happiness
for these workers’ families to have constructed them and to live in these houses,
together with its gardens, in extended families, with family members from two or
three generations. In case the children did not live with them, their flats were rented
to outsiders, providing an income for the family. The great majority of these
working-class families were traditional ones with men as workers and wives as
housewives.

These workers’ families constructed not only their houses but also the
neighborhood itself with its streets, electricity and, water system when the
neighborhood was not yet recognized as a human settlement by the municipality in
the initial years but only afterward. “Of course, it was the people of the place who
made it a neighborhood. The roads were opened by the people, by giving money, the
electricity poles were brought by them, and the sewers were built by the people, that
is, people did everything that made it possible to establish a life there. Frankly, it was
our people who turned it into a cultural neighborhood, my father, my father's friends”

(Sevgi). The construction of the neighborhood’s public space was also financed by
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the families themselves. “The man had a gold tooth in his mouth, he removed his
gold tooth, he brought electricity to the neighborhood, that's how this neighborhood
developed” (Zehra).

These workers’ families lived a happy family and neighborhood life together
with their neighbors. It was a neighborhood life based on daily solidarity in all
aspects of social life, from child care for each other’s children to mutual aid. “With
your neighbors...you would take care of their child, they would take care of your
child” (Halet). This was a life of neighborhood where no security concern was felt,
doors being left or keys given to neighbors whenever there was a need to go out of
somewhere. “When I went to work, we could leave the keys with a neighbor,
assuming there was no one at home” (Mahir).

These workers’ families made all the necessary payments to the state and the
municipality such as tax etc from the very beginning of the construction of their
houses. They were promised titles of their houses for decades by many political
parties during election campaigns. These titles were given to the house owners of a
large part of the parcels in Tokatkdy, with one exception: 487-3 parcel. The workers’
families living in their houses in this parcel of Tokatkdy were not given their titles.
The recent urban transformation was applied exactly in this parcel of Tokatkdy,
which sparked the social movement in the present study.

Finally, the houses in this 487-3 parcel were demolished at midnight on 1
September 2022 as part of a forced urban transformation applied by the municipality
and Ministry of Environment and Urbanism, causing serious material and spiritual
hardships for them. At the time of the demolishing of the house, there were, at this
487-3, a parcel of 82 thousand square meters, nearly 230 houses with 660 owners of

rights with a population of residents totaling 1700. At the very beginning of the
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urban transformation, of these 660 owners of rights, some 180 did not sign the
consent form of the municipality but later 80 of them signed. Afterwards, with the
start of the social movement, initial participants persuaded some owners of rights to
draw their signatures and non-signing residents reached a total of 300 people. In the
fall of 2023, that is after 14 months of the demolishing of the houses, the social
movement participants decreased to some 70 owners of right.

The themes and subthemes that emerged as a result of the data analysis of the

findings are presented below.
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Table 2. Themes and Subthemes

Themes

Subthemes

Portrayal of houses, life,
and urban transformation in
the neighborhood

Construction of the houses

Life in the neighborhood

Urban transformation in the neighborhood

Participation in the social
movement in response to
the urban transformation

Before the social movement

Beginning of the social movement

Emergence of the social movement

Learning during the social
movement

Motivation for learning

Learning from the knowledgeable people

Learning about the importance of learning and education, and self-
directed learning

Learning about the urban transformation, and social movement

Learning about the state and the state apparatus

Learning about the legal issues and process

Changes in the daily lives
of the participants

Changes in the financial condition

Changes in the social condition with the neighbors, between the
family members, and new acquaintances

Changes in the psychological condition

Changes in the opinion of
the participants

Changes in the opinion on state organs at the central and municipal
levels

Changes in the opinion on the ruling party

Changes in the opinion on the urban transformation

Changes in the opinion: critical thinking, questioning and self-
criticism
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4.2 Portrayal of houses, life, and urban transformation in Tokatkdy neighborhood
In this section, the findings of the study related to the houses, the lives of the
participants, and the urban transformation in the Tokatkdy neighborhood will be
presented.

The following subthemes emerged from the data obtained in response to the
interview question related to the houses and the lives of the participants in these
houses: i. Construction of the house, ii. Life in the neighborhood, and iii. Urban

transformation in the neighborhood.

4.2.1 Construction of the house
The findings show that the characteristics of the construction processes of the houses
have been quite similar for the participants’ families. All of the participants’ houses
were built through the purchase of a piece of land either by a grandparent, a parent,
or themselves from third persons who owned the state land illegally. The families did
the rough construction of houses as shanties, completing the remaining part of the
construction over many years due to economic constraints. These latter were
overcome by each family in its way.
Devrim, born in Tokatkoy after his parents came from Bulancak, Giresun to settle in
Tokatkdy, was a child during the initial rough construction. This coincided also with
the leaving of the school both for himself and her sister to enable the other son and
the daughter of the family to go to the school.
We purchased a piece of land from a person and made agriculture on it for a
while. Then, my mother said to my father, ‘Let’s build a house’. During that
period, | started working and my sister also started working. Under the
conditions at that time, we made one of us give up the education and the other
of us could go to school. Our eldest and youngest went to the high school. We
built a shanty in one night. I never forget that even though we slept that night

on the soil, we felt like in a palace. We slowly built the interior of the house
that way. When my mother intended to live in another flat, we built a loft
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upstairs. There is no money in your pocket while doing it, it's about
borrowing money from the neighbor, that is, we even lay out the bricks. And
when those people move into homes like that, their happiness is priceless,
indescribable. (Appendix F, 1).

The construction of the houses necessitated a constrained budget management for the
family, including the management of the family’s nutrition. Besides, this brought
about overtime work for an extra income for the worker member of the family in a
job. This overtime work, in turn, affected the participation of that member of the
family in the household work. Thus, Eylem who was also born in the neighborhood
after his parents came from Bulancak, Giresun to settle in Tokatkdy, pointed out the
same constraints from a different aspect, extending her explanation of the hardship to
her adulthood and motherhood.
It's been 45 years since my father came here. They buy land here. That house
was built while my father was working at the bank. My mother used to
describe it like this: ‘I would go to the market and buy three different types of
fruit. I would divide the fruits into three. They will be eaten immediately,
they will be eaten later, and they can be eaten much later. My father, for
example, never worked at home physically, he always had to work overtime
and earn money, so he used the salary for the family’s monthly expenses. The
house was built with overtime income. | built the 4th floor myself. It was
such a difficult process because | was in debt. | was pregnant while building
this house, | had a premature birth and I lost my baby. | had to go back to
work after 21 days because there was a debt on that house. Because you can't
get leave, | was working in the market, the workplace calls, you have to go.
(Appendix F, 2).
It was the same for the father of Sevgi who was born also in Tokatkdy after her
parents incame there to settle from Bulancak, Giresun.
According to what my family told me, after all, my father was working the
night shift as well as during the day, and he was working in a very dirty
environment, in the department called the tannery. | know it was done with
hardships. (Appendix F, 3).

Similarly, Yalgin’s family who came and settled in Tokatkdy from Bulancak,

Giresun also when he was a child, bought a piece of land and built a house.
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We migrated to Istanbul from Giresun, Bulancak in 1978. My late father
entered as a worker in the shoe factory. We bought land from there for
housing purposes. We built ourselves a shanty. (Appendix F, 4).

The construction of the house, due to these economic constraints, had to be the
physical work of the families themselves, men in particular who worked already in
hard jobs in the factories and alike which deteriorated their health. The cost of the
flats for the children was met with these latter’s contribution also. Behice who came
to the neighborhood from Sariyer to marry Aziz whose father, an Alawi who came
and settled from Imranli, Sivas, witnessed and lived this process as follows.

Thanks to my father-in-law, he built a 3-storey house and I lived on the
ground floor. My father-in-law was a dialysis patient. He wanted to build a
room for all his children. Believe me, he would go to the dialysis, would
come and build the attic with tubes in his arms. Believe me, I see blood in
front of my eyes. It's gushing from his arms like this. ‘So let it be my effort’
because he did not have the financial power... He pulls the cement to the
third floor with his strength, not with a crane, but with his physical strength.
That's how these houses were built, with difficulty. Of course, to renovate,
you have to work a little more constantly, the resources do not allow. Let's
say, let's have the curtains made in the kitchen, and a bathroom renovated, in
this way, we have equipped our houses. (Appendix F, 5).

In the case of an early loss of the husband, this process necessitated the

participation of the housewife and the mother of the child in the labor force, even
abroad. Mabhir’s mother, who lost his husband when his son was a 10-year-old boy,
left him behind to the relatives in the neighborhood and went to Germany to acquire
some income to finance the construction of the house. Mahir, whose grandfather
came from Bosnia and settled in Tokatkdy at the beginning of the last century and
who was born also in Tokatkdy, described this hardship as follows.
This house was built in 1990. It was made in difficult conditions... How to
say...A month, a little, a month, we got the kalebodur [a ceramic brand], the
bath was done, it was done for a month, something was done, it was such a
process, | mean it was done under very difficult conditions. | know that in
difficult conditions. After my father passed away, my mother had only one

pension. Can you imagine? She even went to Germany and worked.
(Appendix F, 6).
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In some other participants’ cases, they were their grandparents who lived these
hardships for the next generations. Deniz’s owning a house with her wife and two
daughters was thanks to his grandfather’s similar efforts.
My grandfather bought the land from the landowner, and then, when my late
grandfather was working in the factory, he produced briquettes for
construction work on the land. He constructed the houses later in the 1980s
and gave one house to each one of his five sons and five daughters...saving
tooth and nail, using old means, working day and night. (Appendix F, 7).
In some cases, the rough construction was given to the constructor, enabling the
family to outsource the hard physical work of the construction. Zehra, a 70-year-old
illiterate participant who lost her husband due to the occupation disease he got during
long years of tannery work at the state’s leather shoe factory, summarized the
construction of their house as follows.
We purchased that place and built a house. We built it with our power, giving
the rough construction to the contractor and my husband doing the fine
workmanship. (Appendix F, 8).
In some cases, the house to be lived in has not been constructed anew, but it required
still considerable construction work. Thus, Halet, Mahir’s aunt, who was born also in
the neighborhood and lost both his mother and father in her early childhood,
described the reconstruction of her house that she inherited from her grandparents as
follows.
We had a nearly 100-year-old stone house where my father, my aunts, myself,

and my children were born. Later, that house started to seem too small for us,
it was a slum, so we decided to strengthen it, to put concrete. (Appendix F, 9).

4.2.2 Life in the neighborhood
All the participants lived in extended families in these houses which had gardens
enabling social intimacy between the neighbors. All the participants expressed that

their families lived a nice and very happy life in the Tokatkoy neighborhood. They
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emphasized that the social relationships between the neighbors were very good and
were based on solidarity and sharing.
Yal¢in lived in this house since he was 12 years old.

We had a happy life. It lasted for forty years. We built a house like this with
four floors, four brothers stayed there for forty years. We had a house with a
garden in a nice neighborhood. Everyone used to have their weddings in our
garden. My mother used to give something to everyone. (Appendix F, 10).

In this neighborhood life, which was based on mutual trust, the residents were
like a big family.

We were happy and we were more comfortable economically and more
peaceful. We had a garden and my mother and father made agriculture there.
Let's say it was a good life, because of the neighborhood environment, the
neighborhood culture, the neighbors, and the keys at the door, everyone can
easily enter each other's houses. We were all like brothers and sisters. We
would go from that house to that house. It was a family life, it was a big
family. (Sevgi, Appendix F, 11).

The garden and the trees were important factors which beautified this life.

If you should see our garden, we have photos... Our garden was very
beautiful, our flowers and trees were perfect, sir. We were very comfortable
with our neighbors here. Everyone knew each other here. (Mahir, Appendix
F, 12).

Some participants had their workplaces united with their houses, making the whole

life much easier. For instance, Deniz’s workplace was on the ground floor of his

house.

It's such a paradise, just imagine, you work as a tradesman downstairs, you
live upstairs, and it all belongs to you, if your wife shouts from the window,
you say’ Yes, lady, | have a family order. (Appendix F, 13).

Independent houses with their gardens made possible a more socialized life possible
in the neighborhood giving also a way to a culture based on sharing. This was a
collectivistic daily life based on intimate relationships.

Our life was very good and our neighbors were good. It was so beautiful, |
don't see such a life right now. When we did something, we would sit and eat
together. Our gentlemen would go to work in the morning, we ladies would
do the housework, we would let our children out and we would sit and watch.
(Zehra, Appendix F, 14).
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For Halet, her house with its garden was such a lovely living place.

Believe me, when it was summer, | had old cabinets with doors, they would
go out to the garden, we would take out extra plates, you would plant things
in the garden, good or bad, and we would not cook in the kitchen, we had a
fountain, we had a pergola in our garden, we had vines, we had a plum tree, a
fig tree, a peach tree, you would plant them on one side, we would spread out
the rugs, our cushions would make you enjoy the summer very comfortably.
We were going out, | was planting flowers, we had roses in the garden, |
mean, how can | say it, you live a village life in a big city, you have your own
house in the metropolis. (Appendix F, 15).

Life in TokatkOy was not only one of the close neighbors because not only the
independent houses but the whole neighborhood was built jointly. Life started that
way and continued that way.

Of course, it was the people of the place who made it a neighborhood. The
roads were opened by the people, by giving money, the electric poles were
brought by them, and the sewers were built by the people, that is, people did
everything that made it possible to establish a life there. Frankly, it was our
people who turned it into a cultural neighborhood, my father, and my father's
friends. (Sevgi, Appendix F, 16).

The collectivistic character of this life was reflected in the friendship which was a
true one.
When my husband was sick, may God bless this brother, where could | take
him as a woman? The man had a gold tooth in his mouth, he removed his

gold tooth, and he brought electricity to the neighborhood, that's how this
neighborhood developed. (Zehra,17).

If I was drinking my tea, the person in front of me would bring a cookie to the
tea. You would take care of his child. He would take care of your child. Is
there any death related to your treatments? Believe me, there would be no
cooking in that house where there was a funeral for a week. Everyone would
do something. (Halet, Appendix F, 18).

4.2.3 The urban transformation in the neighborhood
The demolishing of the houses and the whole neighborhood by the state with the
recent urban transformation, which was constructed with so much labor, sacrifice,

and great economic constraints, together with destroying such a happy life in the
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neighborhood has been a very serious blow, traumatic and devastating for all the

participants.

For Devrim whose happiness to sleep, even though on the soil, of their own family

house, the demolishing of that very same house was unbearable to watch.
Now, having lived through those days and coming to these days and having
your house demolished, I couldn't watch my house being demolished. |
locked the door and left, | mean, I didn't come back after that because I
couldn't watch it being demolished like that. (Appendix F, 19).

It was similar for Mahir also:
| am 38 years old, | have a habit that comes with those 38 years. Everything
we had was there. But men came and demolished it, so it's a big problem.
They put us through very difficult times here. (Appendix F, 20).

Deniz described the brutality of the demolishing act as follows.
While the former mayor was not forcing anyone here, the actual mayor came
here and demolished the houses of people he did not feel sorry for. When you
came with a battering ram to destroy houses with 4800 police officers, you

threw people to the streets... Forced evacuation of a house with life in it,
unprecedented in the world. ... (Appendix F, 21).

4.3 Participation in the social movement in response to the urban transformation

In this section, the findings of the study about participation in the social movement
will be presented. These findings are classified under three chronological subthemes:
i. Before the social movement, ii. The beginning of the social movement iii. The

development of the social movement.

4.3.1 Before the social movement

One of the findings of the study is that long before the urban transformation became
an agenda in the neighborhood, there had been anticipation by one resident. Eylem’s
father who worked at a private bank had stated at that time that the urban

transformation would come sooner or later to their neighborhood also and for this
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reason, they needed to prepare themselves, to do something, to found an
organization. Thus, the actual social movement which started in response to the
recent urban transformation has been thought of previously by some residents even
though it could not have been go beyond an idea. Eylem described this as follows.
Since 10- 12 years ago, my father has always said ‘Let's establish an
organization, let's do something, the transformation will come to these places,
they will not leave this place to us’. He has been working on it for a very long
time. 12-13 years sure. There was a voluntary lawyers organization at
Taksim, and he went and met a lot. (Appendix F, 22).
Much later, upon the announcement of the urban transformation project in 2021, the
residents of the neighborhood exhibited various attitudes/responses from negligence
and indifference to the search for more information about the details of this project.
One of them, Devrim, did not take it seriously and was one of the indifferent ones at
the very beginning whereas Behice tried to get more information from the
municipality.

Meetings were being held, but I did not attend the meeting or anything.
(Appendix F, 23).

| went and talked to them one on one, what will you give us, what will
happen, what rights will we have? (Appendix F, 24).

However, the efforts of the residents to get information from the municipality
remained fruitless. Instead, the municipality imposed to the residents a consent form
to sign. Sevgi, who turned out to be one of the activists of the social movement of the
then very near future, described this imposing attitude of the municipality as follows.

We tried to meet with Beykoz Municipality. We met with the deputy mayor
and they all have one thing on their lips: Sign it. (Appendix F, 25).

However, this did not receive acceptance from the great majority of the residents.
The forcing to sign that consent form could not get a response from the residents. As
Mahir said:

First, nobody signed this. (Appendix F, 26).
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The residents developed an attitude of “passive resistance” by not signing the
consent form. The municipality’s response to this has been to increase the level of its
attitude of imposition to force the residents to sign by sending them notifications to
discharge their houses. This sending of notifications was accompanied by threats. As
both Sevgi and Behice mentioned, the threat was in the form of losing the rights to
the new flats after the urban transformation was to be finished and getting only
“rubble money”.

They started threatening us. If you don't sign, you will receive rubble money.
(Appendix F, 27).

The engineer said, 'If you don't sign, you will lose your rights. You will be
paid for rubble, they will send you away, they won't give you your rights.'
You know, he scared us like that. (Appendix F, 28).

For those families whose ownership of the houses was on the previous generation,
children were forced and threatened by their parents.

| did not sign. Constantly threatened my children to sign by telling them to go
and sign and take it to their mother to sign. (Zehra, Appendix F, 29).

The threats and the notifications of the municipality, creating fear among the
residents, achieved their aim and a considerable part of the residents signed the
consent form in fear of losing their rights to their houses. Thus, the municipality
succeeded to a certain extent in creating a bowing attitude in many residents vis-a-vis
the urban transformation.

This time, out of fear, of course, they encouraged people to sign. (Behice,
Appendix F, 30).

So, Behice’s husband, Aziz, went to the urban transformation office and signed the
consent form.

Then, I went down to Ortagesme and we signed. (Appendix F, 31).
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When Mabhir and his mother went there, they saw that a queue was formed for those
who came to sign.

We went there, everyone was in a queue there, people were scared.
(Appendix F, 32).

However, some individual residents developed a resisting stance from the very
beginning. One of them, Eylem’s father who had proposed to get organized years
ago, objected to signing the consent form at the very beginning quite clearly and
precisely.

My father said, ‘I will never sign’. (Appendix F, 33).
Another resident of the neighborhood, Zehra, an illiterate widow of 70 years of age,
did not sign either.

| did not sign. (Appendix F, 34).

However, those who did not sign the consent form were quite small in

number.

4.3.2 The beginning of the social movement
The encounter with a resident, named Harun, who was born in the neighborhood and
who is knowledgeable person about the urban transformation processes in general,
supplied some of the residents with the information that they have some rights and
that the signing of the consent form of the municipality is equivalent to giving up all
their rights legally. Harun’s explanation to them created an awareness of the presence
of their rights that they did not know until then and led to a certain awakening. With
Harun’s proposal, that part of the residents withdrew their signatures of consent form
through the notary. As Mahir and Aziz described, respectively.

We have a friend here, Harun. He understands construction works and works

in such a job...he knew more about the technical issues. We started from
there. Then we withdrew the signatures. (Mahir, Appendix F, 35).
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After listening to Harun, we listened to it once, there was no second listening,
he gave a speech for half an hour, we decidedly went there, we did not stop to
withdraw the signature, we stood behind him, people we trusted led the way,
we all withdrew our signatures. (Aziz, Appendix F, 36).
Drawing their signatures of consent forms meant no more compliance with a
submissive attitude on the part of these residents and their adoption of a contestation
stance vis-a-vis the municipality.
This contestation marked the beginning of the social movement developed by a part
of the residents of the neighborhood in response to the forced urban transformation.
Eventually, this meant a division within the residents of the neighborhood into two
main camps: Those who signed the consent form and said “yes” to the municipality
and those who did not sign and said “No”. The former part of the residents continued
to adopt a bowing attitude vis-a-vis the municipality and by signing the consent form

they agreed with it, some of them discharging their houses themselves.

Three more houses opposite us had their houses demolished first themselves
when this project started. (Aziz, Appendix F, 37).

As to the residents who drew their signatures, they adopted a resisting

attitude.

4.3.3 Emergence of the social movement
The contesting residents, who turned out to be transformed into the
participants of a nascent social movement, founded a solidarity organization in the
neighborhood. Yal¢in, who is a worker, became one of the activists of the movement.
We came together with our sincere neighbors, that is, our compassionate and

decent neighbors. We got organized a little. We established an organization.
We hired a lawyer. We entered the path of struggle. (Appendix F, 38)
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The social movement expanded rapidly and reached around a hundred people,
one-sixth of the total owners of rights of houses in the neighborhood where a total
population was 1700.

We started to organize a little more. Sometimes, there were 100 people, so we

started to get crowded. We became like an organization. (Mahir, Appendix F,

39).

The participants undertook some social actions. One of them was held in front of the
municipality. As Sevgi, another activist of the movement, described.

We were in front of the municipality, a group of 200-300 people, we went

and told our demands, we had many demands, we wanted the rental

assistance to be adapted to today's conditions, we wanted the consent to be
signed mutually in the presence of a notary, we wanted the prices of the new
flats to be certain, we had many requests, that is, we wanted to eliminate

uncertainty. (Appendix F, 40)

Other women participants too were among the most active ones.

We made our voice heard, that is, we announced it to the press and television.
(Behice, Appendix F, 41).

Some women in the neighborhood, upon a visit of the vice president of state
to the neighborhood for a wedding, tried to meet him.
We met with the president of the parliament. The vice president of the state,
we stopped him on the wedding day. Here, one of our daughters told him.
(Halet, Appendix F, 42).
With the foundation of the solidarity organization and the development of the social
movement, the interaction of the participants with Harun, who now became the
initiator of the movement, became permanent. Also, the participants invited the
lawyers to the organization to learn about their rights and possible legal steps they
can take in response to this imposed urban transformation.
Lawyers came and started giving us information. (Devrim, Appendix F, 43).

The participants realized a division of labor for the work of the social movement.

Devrim too took an active part in the movement.
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We distributed tasks among friends. | followed the street work, making

withdrawing the signatures, and informing our friends, and the press. Others,

more knowledgeable ones, like the initiator, shoulder the relationship with the

lawyers. We gave the legal duty to our friend Harun. (Appendix F, 44)
Participants of the social movement gathered regularly in the solidarity organization
after work hours and on the weekends.

We had an organization in the neighborhood, we were always there, and we
were talking there. (Mahir, Appendix F, 45).

We made room for it, we used to come there from work every day and gather
there. We started to gather. By the way, we gathered every evening, for
general meetings on the weekend...we continued the meetings until the
houses were demolished. (Aziz, Appendix F, 46).
The organization provided a space for exchanging ideas, creating decisiveness for the
struggle, and evaluating the process of the social movement. This popular process
had also a democratic character in contrast to the imposing attitude of the
municipality. As three participants pointed out,
Everyone came up with an idea. (Mahir, Appendix F, 47).
‘Let's stand tall’. (Aziz, Appendix F, 48).

We constantly gathered and checked whether we were continuing or falling
apart. (Eylem, Appendix F, 49).

Some of the activists even acquired a strong sense and a consciousness of getting
organized and struggling. Reflecting on these meetings. Devrim said that they:
.... had a deficiency in that they were open to everyone so that the opposers
knew in advance all the steps the participants of the social movement planned
to take. (Appendix F, 50).
The participants opened lawsuits against the forced urban transformation. They
obtained various stays of execution about the urban transformation, which meant

stopping the probable demolishing of their houses. As Yalgin said:

We canceled the zoning plans here, stay of execution. (Appendix F, 51).
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Meanwhile, however, the municipality cut the electricity, gas, and water of
the houses to force the participants to discharge their houses and to adopt a
submissive attitude.

These tyrants kept us without electricity, water, or natural gas for three or
four months. (Yalgin, Appendix F, 52).

They cut off people’s electricity and water. (Mahir, Appendix F, 53).
Later on, one court canceled all the stays of executions the social movement obtained
in the court, and one midnight, around five thousand policemen sieged the
neighborhood and started the demolishing of the houses in the morning which lasted
the whole day. There have been some dispersed and weak clashes between the
participants and the policemen and some detentions. Sevgi described this as follows.
Before they came to our house, they came to the house next to us where a
family lived. There was a big chaos there, just like when E's brother's house
was there...His brother lives in that house, and they took him, the police, and
five people jumped on him and pinned him to the ground. (Appendix F, 54).
Demolishing of their houses meant the end of a phase of the resistance of the
participants in response to the urban transformation and it left its place to another

phase of the social movement which continued mainly as a legal process to protect

their rights.

4.4 Learning during the social movement
The emergence of the social movement created a favorable milieu for the participants
so the lived experiences in this movement brought about informal learning
experiences for them.

In this section, the findings of the study about the informal learning
experiences of the participants of the social movement will be presented. The

following subthemes emerged from these findings: i. Motivation for learning ii.
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Learning from the knowledgeable people, iii. Learning about the importance of
learning and education, and self-directed learning, iv. Learning about the urban
transformation, and the social movement v. Learning about the state and the state

apparatus, vi. Learning about the legal issues and process

4.4.1 Motivation for learning
One of the findings of the study has been that preserving their rights to their houses
was an important motivation for the participants which led them to these informal
learning experiences.
For Mahir, his legal rights were the top items to know in this social movement in
response to the urban transformation.
We need to know our legal rights. (Appendix F, 55).
Likewise, not losing their rights was a driving force behind their investigation of
some of the participants.
You are looking at the consent form, yes, something is strange, frankly, we
were afraid of losing our rights, so we investigated. We were afraid of losing
our rights, so we investigated. (Eylem, Appendix F, 56).

For some other participants, meetings constituted the source for learning their rights.

When we started to gain knowledge in the meetings after we learned that we
had some rights, we decided to continue. (Devrim, Appendix F, 57).

4.4.2 Learning from the knowledgeable people

Some participants mentioned the lack of knowledgeable people in the
neighborhood, who could potentially be the learning resources for them. They also
linked this to the social class situation of the residents. Mahir and Yal¢in both

emphasized the sociocultural aspect of the deficiency of the social and human capital
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of the neighborhood, which has been rendered vulnerable in the face of such
socioeconomic processes as the urban transformation.

There are no teachers here, some nurses, neither a doctor nor a judge lives
here. (Mahir, Appendix F, 58).

There are no lawyers, doctors, or engineers here...working people, poor
people. (Yalgin, Appendix F, 59).

Nevertheless, the emergence of knowledgeable people from outside of the
neighborhood had a crucial role in the learning experiences of the participants of the
social movement. One of these, named Harun, is a former resident of the
neighborhood who was born there. His parents had a house in the neighborhood but
he had not lived in the neighborhood for many years. He worked in the construction
sector. Harun became the initiator of the social movement and led it afterward.
Devrim, Halet, Mahir, and Aziz altogether highlighted this crucial role, respectively.

If it weren't for knowledgeable people, we would be left alone in this process.
Harun gave us information. Since most of us do not know these things, we
have made a lot of progress through Harun and the lawyer. (Devrim,
Appendix F, 60).

There is Harun, he made his explanations to us very consciously. (Halet,
Appendix F, 61).

We have a friend here Harun. He also understands construction works and
works in such a job... He said it can't be like this. He said they were doing it
wrong. Okay, we don't understand either, but he knew more about the
technical issue. So, what comes out here is reading, reason, and science, he
[Harun] was involved in that and he knew it... He was our chance... Harun
said this time let's unite (Mahir, Appendix F, 62).

May God bless Brother Harun. He enlightened us a lot and | trust him very
much. What would we do without brother Harun? | didn't understand the
events at all yet...I went and brought all of them, after listening to brother
Harun, we listened once, there was no second listening, he gave a speech for
half an hour, we determinedly went, we did not stop to withdraw the
signature, we stood behind it, people we trusted led the way...And we always
listened while they were talking. | listened to them for 6 months. There was a
180-degree change in my mind when Brother Harun spoke. We also learned
that no matter what he told me | had right there. If we didn't know Brother
Harun, maybe we would have admitted too. (Aziz, Appendix F, 63).
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Another crucial source of learning for the participants has been the lawyers. One
participant, Zehra, received information from a lawyer, who is a friend of his son, on
her initiative before the social movement began. Afterward, when the social
movement was set forth, she continued to receive information from the lawyers at the
solidarity organization.

His lawyer friend came and said, ‘My auntie, | saw this article, they will do it.
The time ends tomorrow afternoon. You have sued me now. You have no
right after. I asked if I can win. “You can win, auntie. You can take it to the
court’ he said... Sometimes the lawyer comes and gives information, like
this. (Appendix F, 64)

Besides Zehra, five other participants mentioned the crucial role of the lawyers in
terms of their learning experiences.

We have a right of possession, which we learned from our lawyers during this
process, we did not know this. Lawyers came and started giving us
information. We predicted that nothing would be given to us here. They did
not grant us any rights in the consent form they extended to us. Everything is
open-ended. Since most of us do not know these things, we have made a lot
of progress through Harun and the lawyers. (Devrim, Appendix F, 65).

Thanks to the lawyers, they became intermediaries, [they informed] that
notification will come, the last possibility is then the signature. (Eylem,
Appendix F, 66).

Now we have come to a legal point, we have canceled the zoning plans. Now,
since the reserve plans are related to the zoning plans, our lawyers said that
they will probably be canceled by the 15th of November. (Yalgin, Appendix
F, 67).

Thanks to our lawyers, we became aware... (Behice, Appendix F, 68).

So that you won't be upset, he tells you that he gave you one of the TOKI
residences in Tuzla, Zeytinburnu, Kastamonu, or Giresun, says go and live
there, says that nothing will happen and won't give, and also says that it will
put you in debt, this information is from the lawyers. (Deniz, Appendix F,
68).
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4.4.3 Learning about the importance of learning and education, and self-directed
learning
The participants highlighted various aspects of the importance of learning as a result
of the social movement they developed in response to the urban transformation. The
signing or not of the consent form experience in the actual urban transformation was
one of the most important milestones of the process. As they at first signed and then,
having been persuaded that this was a mistake and having withdrawn their
signatures, some of the participants related this with reading carefully any document
to be signed. This latter came out to be an important learning in their minds.
The only thing we have learned is to read, we need to consult somewhere,
that is, we need to exchange ideas, research, and read what we are going to
sign a thousand or two thousand times. (Devrim, Appendix F, 69).
We saw that nothing can be signed without reading it, we saw that nothing
should be done by heart, we saw that education is a must, we saw how
dangerous gossip is. (Deniz, Appendix F, 70).
Mahir, the only 2-year college student among the participants, emphasized the
importance of reading in general to get informed:
We need to read, we need to know. That's why, for example, | bought and
read a book on urban transformation, I can say that it added that to me. We
need to know, that no matter what urban transformation or something else
happens to a person, we need to read it and research it... This is the education,
reading, and knowledge that urban transformation has brought to me... These
things don't happen with religion and faith...reading is very important.
(Appendix F, 71).
Moreover, Devrim, one of the activists of the social movement, evaluating the actual
state of the social movement they created in response to urban transformation,
pointed to their inadequate knowledge about the urban transformation at the very

beginning of it, and stated that in case otherwise, their resistance would be in a better

situation. By doing so, he retrospectively supposed that being informed better on
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time could create more favorable conditions for them in the face of the urban
transformation.
Maybe if we knew what urban transformation was and how it was done,
maybe by not signing from the beginning and explaining the situation to our
friends and neighbors, that is, we would all oppose it and not even sign a
single consent form. (Appendix F, 72).
Another finding of the study has been related to the importance of formal education
in the face of such factors as urban transformation. The deprivation of formal
education corresponded to a state of vulnerability in the face of such facts as the
urban transformation, which could be overcome with formal education.
We are four siblings, two girls and two boys. Under the conditions at that
time, we had to make one of us give up reading, and only one of us could
study, and the two siblings had to be taken out of school... I candidly want
him [his son] to go to the university. Because we want them to receive the
education we could not receive. Because in Turkey the only is education
education education, nothing else, so we have to study. Because in this
process, we learned so many things we never knew. The next generation
should at least act knowing what they know consciously” (Devrim, Appendix
F, Appendix F, 73).
A part of the learning experiences of the participants in the social movement has
been in the form of self-directed learning both collectively and individually.
Collective self-directed learning has been initiated by the participants themselves as
they planned and received knowledge from the initiator and the lawyers in the
organization as mentioned above. Besides, the activists of the social movement
searched for knowledge individually. Yalgin, one of the activists of the movement,
made an investigation through social interaction. He contacted people from the ruling
party about other urban transformation projects applied in Istanbul. He summarized
this interaction as follows:
| examined these a little more. This urban transformation work carried out by
the ruling party is not a work that belongs here, they do this throughout
Turkey. So, we researched it, and | asked for information. The President in

his neighbourhood, for example, hears that he has done a good job in his
neighborhood in Uskiidar. Because when I met with the highest authority
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among them...They have prepared such a consent form for all of them except
Uskiidar district. (Appendix F, 74).

Another self-directed learning experience had an individual character but with a
more collective determination. One activist, Sevgi, searched for more knowledge
about the urban transformation to be able to meet the needs of the social movement.
This corresponded to an adult educator role for her towards the participants.
| needed to inform people because when they came here, | needed to be able
to answer questions such as how should urban transformation be done with
the zoning plan, what you experienced, how these processes continued, and
frankly, | felt the need to educate myself in this way. | looked at examples of
how urban transformation is done in the world, there are articles, and there
are foreign sources. | started to learn concepts that did not interest me before,
that | had not learned or did not know the meaning of a zoning plan, what a

reserve structure is, which case is filed in which court, how cases proceed,
what is a stay of execution, | learned things like that. (Appendix F, 75).

4.4.4 Learning about urban transformation, and the social movement
A further finding of the study in terms of the learning experiences of the participants
has been a strong awareness of a probable gentrification threat that has been brought
about by the urban transformation. This may be due to the centrality of the issue of
their rights for the participants in terms of being able “to return” to the neighborhood,
that is to receive a renewed flat in it after the urban transformation. This may have
been nurtured by the municipality also since this latter, in dialogues with some of the
participants, is reported to have expressed to them this gentrification.
They did something like ‘If you can't pay, you can sell. Sir, you can walk and
leave’. How will I buy this building? How will we buy this house? My
concern is that | will not be able to return to this neighborhood. (Yalgin,
Appendix F, 76).

Aziz too had an identical concern:

Now we are wondering if we will be able to buy our house. (Appendix F, 77).
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The awareness about probable gentrification has been accompanied by an awareness
also about the social class character of the urban transformation due to the class
character of the gentrification which comprises a social exclusion. Devrim
elaborated on this as follows.
We realized that the green space here would be given away to the rich and we
fought. You won't be able to pay what you owe... it won't let you live here...|
learned that they put people in Giresun where they were born or wherever
they came from in the first place, they came from Trabzon and sent them to
Trabzon...Not only do we want to live in those buildings, but everyone wants
to live in nice, solid buildings, but that won't let you live here. You won't be
able to pay what you owe. ‘Leave it to the rich. ‘Istanbul is not yours, it is
mine. You go and live in your village, whatever you do, live wherever you
want’. (Appendix F, 78).
Behice drew attention to the forced aspect of gentrification.
What | understand from here is that they officially kicked the people of
Tokatkoy out of here. In other words, they forced the people of Tokatkdy out
of their homes, considering their interests, and took away their right to live
and their culture of life by force. (Appendix F, 79).
Devrim extended his awareness to the class character of the sociocultural change
brought about by the urban transformation to the destruction of the neighborhood
culture:
| realized that the only thing that was destroyed here was the destruction of the
solidarity of the neighborhood culture. People will not know each other in
concrete blocks, away from the social environment, from home to work. They
tried to set up a system for us like white-collar people live in. (Appendix F, 80).
Mahir developed a supposition that the urban transformation was through an
oppressive method in Tokatkdy but such a thing would not be probably doable in a
neighborhood like Etiler because the people at Etiler were not poor and those in
Tokatkdy were. This reasoning corresponded to a long-established consciousness

about the social class situation of the Tokatkdy neighborhood people.

We are poor people. If we had the financial power, this wouldn't happen. Can
you go and do this at the Etiler Maya site now? (Appendix F, 81).
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Two participants, Eylem and Halet, acquired information about the details of the

urban transformation when they learned about its presence in other districts of

Istanbul as well as in other cities when they faced the urban transformation

themselves as a concrete experience. Visiting other neighborhoods of Istanbul in

which there were actual urban transformation projects in implementation and also

social movements like the one at Tokaykdy provided the opportunity to exchange

experiences of struggle as well as a general development of consciousness to struggle

in the future beyond specific localities.
When you enter the society, you realize that the problem is not yours, it is just
in many places, it is in Izmir, it is in Adana, it is in Ankara, it is just that we
could not communicate because we were not aware of it. (Eylem, Appendix
F, 82).
For example, we went to Tozkoparan, and our friends there also came here
and we consulted about what could be done and how it would happen. You
are sharing your destiny with those who experienced this incident...taught me
to fight. If I am experiencing this today, we will fight against something that
happens somewhere else if necessary. (Halet, Appendix F, 83).

Before living the urban transformation experience concretely in Tokatkoy, Sevgi

did not have any idea about it. However, the experience she faced brought about

detailed learning about the urban transformation.
Before that, urban transformation did not mean anything to me because there
was no definition had any meaning in my life or that | was researching or
what it was for me, but when we got into it, this definition started to
form...Over time, we learn that yes, electricity, water, etc. are cut off in urban
transformation, but they are cut off in risky areas, and that is, if the house, or
rather the living space, is in a reserved structure to prevent explosions, water
leaks, etc. that may occur in the future after being completely evacuated, this
is impossible. There is no such thing, because the area must be empty.
(Appendix F, 84)

One of the learning experiences of the participants has been related directly to the

social movement itself. The social movement taught the participants to be in

solidarity, in unity and to struggle.
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| learned unity and solidarity. We have to fight for our rights. In order not to
be defeated, in order not to be defeated by the oppressor, we will always
struggle. I wish not to remain silent against injustice, that is, we will always
be in the face of injustice. (Behice, Appendix F, 85).

We learned to help people in bad situations and to show solidarity with each
other. We learned to struggle. We learned to be patient, we learned that you
won't get anything without resistance and struggle. (Yal¢in, Appendix F, 86).

What it taught me is that this whole neighborhood needs to sit together and
support each other without being divided. Because without unity you can't
achieve anything. (Devrim, Appendix F, 87).

Moreover, Devrim reflected critically on the social movement they

developed.

One of the deductions he made is about the divided versus the united state of

the residents.
This was the only thing we could not achieve. If we had been united, we
would not have come to this situation and we would not have submitted to
rent transformation under the name of urban transformation. If all the people
of the neighborhood were united, they wouldn't be able to remove a single
nail from here. You have to be united in society and be one fist, all the people
of the neighborhood have to fight. (Appendix F, 88).

The social movement led also to the acquisition of certain values in social

struggle.

This time, I don't know, maybe it taught me that feeling of brotherhood... that
sincerity. (Mahir, Appendix F, 89).

The social movement developed in response to the urban transformation created an
awareness of the necessity of a general awakening for the people. One participant
expressed this as if it were a final call to the people.

The biggest lesson to learn from here is that people need to wake up, you

woke up here, you woke up, you didn't wake up, we are devastated. (Deniz,
Appendix F, 90).
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4.4.5 Learning about the state and the state apparatus

The experience of social movement in response to the urban transformation led the
participants to informal learning experiences in political, social, and economic
domains.

One of these is related to the ruling party since the ruling party was the one
who applied the forced urban transformation through both the municipality and
ministry.

According to Halet, the ruling party deceived even its voters and this fact
constitutes a learning experience that includes a loss of trust and respect for the
actual government by its voters.

The current government deceived even the party members who supported it.

These people learned this too, that everything is a lie, when other interests

were gone, everyone could do things to each other. We have learned this...It

taught me that I have neither respect nor trust in the current government

system. (Eylem, Appendix F, 91).

Likewise, another participant emphasized the attitude of the government vis-a-vis its
voters after the elections and drew attention to the politicians’ replacement of people
with money. They even left their sacred, religious values for rent, that is money. He
stated his distrust of politicians and their attitude vis-a-vis the money and their
religion:

Here's where the rent turns, people are not taken into account at all...the

government does not know you after it gets your vote. What we learned a lot

was like this, we got to know people, Sir, we got to know these politicians,
the distrust of politicians, this rent, you know, in the face of money, they don't

know anyone, they even abandon the sacred ones. (Yal¢in, Appendix F, 92).
On the other hand, the neighborhood life was not used to the presence of police
presence and intervention in the past years. Therefore, the implementation of the

urban transformation with the siege of the neighborhood by thousands of policemen

has been a surprise for the participants. One of them did not know even the location
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and the numbers of the police stations in Beykoz municipality. She noticed only
recently the extent of the presence of police apparatus in the municipality where she
was born.

Since we were unfamiliar with such things, I didn't know where the police

station was at Beykoz, turns out there were three of them. (Sevgi, Appendix
F, 93).

4.4.6 Learning about the legal issues and process
The legal dimension of the social movement being one of the most important for the
participants to preserve their houses, people like judges, lawyers, and prosecutors
were subject to an evaluation of the learning by the interviewees. Their decisions
and stance in favor of the participants were recognized by them.
We have seen that this country is a power that cannot be destroyed. Because
in this country, there are lawyers, judges, prosecutors, and people who live
honorably and with dignity in difficult times. (Deniz, Appendix F, 94).
As underlined above, the legal dimension of the social movement was a crucial one
for the participants. This brought into question the relationship of the existing law to
the rights of the owners, that is to what extent the law will support the preservation of
these rights. The participants experienced that in case the law did not support them,
they were driven to despair. One participant generalized that the law does not support
poor people.
The only thing we have learned is that if there is no law, you cannot do

anything, that is, the law does not apply to poor people. (Devrim, Appendix
F, 95).

4.5 The changes in the daily lives of the participants
In this section, the findings of the study about the changes that the urban

transformation and the social movement that was developed in response to it brought
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about in the daily lives of the participants will be presented. The following
subthemes emerged among these findings: i. Changes in the financial condition, ii.
Changes in the social condition with the neighbors, between the family members,

and new acquaintances, iii. Changes in the psychological condition.

4.5.1 Changes in the financial condition
The financial conditions of the participants changed as a result of the demolishing of
the houses by the urban transformation since many participants living in their own
family houses earlier had to rent houses which deepened the critical money issue in
their lives. As Mahir explained:
Money came to the fore for me this time because you have to earn money to
pay your rent...because I'm a tenant now if you were unemployed today, you
would have to pay rent, you don't have that luxury. (Appendix F, 96).
Since the participants’ social class situation as workers’ families is determined by
economic constraints, being obliged to pay rent created an even more difficult
economic condition for their lives. As Behice said:
Where did we go? To the low-rent units. We are currently struggling to
survive in those rent corners. So, you are forced to pay these rents. This is the
most difficult situation for us. (Appendix F, 97).
In addition, these houses are of lower quality. The houses that Yal¢in and Eylem had

to rent have their respective quality problems:

| rented a house in such a fake place, it's such a damp thing, that's the forced
economy. (Appendix F, 98).

We rented a house of this size, one room more, that is, it is very small, 5
thousand liras, it does not even have natural gas, and my parents and my
grandmother will come with me in the winter. We will have six people living
in this house, so we are not happy with our situation at all. (Appendix F, 99).
Moreover, Eylem’s family life conditions worsened not only in terms of housing but

also in general. She was living some problems in her marital relationship with her
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husband and this led to a divorce in which urban transformation has also been
influential:

| just got divorced, unfortunately, this process was very supportive in terms of
the divorce. (Appendix F, 100).

After she divorced her husband, she had to find a job that nevertheless does not
have permanence, creating a situation of economic instability for a sole parent with
children of primary school age. She explained that

I was a housewife and had to work... I work in a school as a cleaner, I work

under ISKUR, ISKUR employed me for nine months and there is no
permanency in this job. (Appendix F, 101).

4.5.2 Changes in the social condition with the neighbors, between the family
members, and new acquaintances
The urban transformation, demolishing the houses in which extended families were
living, dispersed these families to different houses and neighborhoods, thus creating
a social deterioration in terms of intra-family relations. Behice described the situation
as follows:
Now they tore us apart everywhere, that is, they divided the family. Or rather,
they separated the mother from her child, the brother from her brother. In this
way, they separated the grandmother from her grandson, that is, they grabbed
us and threw each of us somewhere. (Appendix F, 102).
In the newly rented flats, life is more difficult socially for the participants who
used to live in independent family houses. Again Behice explains how she becomes
obliged to make a warning to her children:
My daughter was playing the piano and could freely turn it up even at the
fullest volume. But now, oh girl, don't make any noise, oh girl, be careful, oh
girl, walk slowly, oh son, don't make any noise, it's always a warning, it's
very difficult. (Appendix F, 103).

Similarly, her husband Aziz who used to live in his family house, now says he has to

be more careful not to make noise.
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First of all, it was a warm family building, shout as you wish, go out at night,
and have breakfast in front of the door. We are at rent, we are suffering a
lot...I'm a tenant now, I live on the middle floor, and I'm slowly walking.
(Appendix F, 104).
The urban transformation brought about deprivation of the previously existing
important social supports and solidarity resources for daily life which existed in the
Tokatkdy neighborhood but disappeared now. Mahir explained this as follows:
Currently, I live in Umraniye. This urban transformation happened, and then
we moved there, but the apartment 1 live in now is a huge apartment building.
How many flats are there? Right now there is no one I can trust and leave my
keys to. (Appendix F, 105).
This is even worse for Eylem who has two primary school children, and has some
health problems. She described this deprivation of social support from neighbors as
follows:
| don't know the person next door to me. | got sick last night. To whom
should I leave the children? How bad would it be if | were to go to the
hospital? To whom can | entrust my daughter? I have no one around me to
leave my children to. Whereas in the former neighborhood, | was calling the
tenant from downstairs at 3 or 4 a.m., saying, 'Sister, I'm going to the
hospital’, she was responding, ‘Go, I'll come’. (Appendix F, 106).
The division of the residents of the neighborhood into two opposite camps about the
urban transformation extended to all social relations in the neighborhood and has
been reproduced not only between decades-long neighbors but even within families,
between family members from all generations with all the disagreements, tensions,
relational ruptures that it brought with it.
According to Eylem, before the forced urban transformation, the social
relations in the neighborhood “were excellent”. (Appendix F, 107).

However, now that they have fallen apart, their neighbors call them terrorists:

We are terrorists because we do not support and our next-door neighbors are
the first to say so. (Appendix F, 108).
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Some neighbors solidarised even with the police who came to demolish the houses
instead of solidarising with their lifetime neighbors. Mahir criticized them as
follows:
Some of my neighbors said to sting them, some of my neighbors said to bring
them, my garden is available, he had their cars towed to his garden, | wouldn't
do this, for example, [ would close it that day... he gave space to the police's
cannons, he helps them while they are looking for a place, we suffer there.
(Appendix F, 109).
Those neighbors, who shared daily life in all its aspects for decades throughout their
entire lifetimes, lived the sudden disappearance of mutual trust and values like
solidarity. Eylem describes this situation as follows:
There is no trust anymore, it's over, you know the thing about ‘you can't even
trust your father’, we are at that point now, and | certainly don't trust anyone
anymore. (Appendix F, 110).
Likewise, the degradation of the relationships went so far as to the point of complete
ruptures as Halet explains:
Believe me, some of them did not let us in through the door, we talked to
these people through the door and those people are no longer in my life... |
took them out of my life when we were together at a funeral or the wedding.
(Appendix F, 111).
In turn, this rupture has reached such a high level that while, previously,
neighbors solidarised when there was a deceased neighbor, “Is there death? Believe
me, there would be no cooking in that house where there was a funeral for a week”
(Halet, Appendix F, 112), now, according to another participant, “our next-door
neighbor died, we went to his funeral, we should express our condolences or not.
People have come to the point where they say even if he died, it's good” (Eylem,
Appendix F, 113).

According to Eylem, the deterioration of social relations between neighbors

had also a strong moral aspect. Thus, she concluded that
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The biggest mistake done to the people here is that they killed humanity.
(Appendix F, 114).

The forced urban transformation, and the struggle in response to it, created effects on
the families of the participants in two opposite directions. One of these has been in
the form of weakening family coherence even to such a degree to create dissolution
of families whereas the other is towards strengthening.

The urban transformation created considerable disagreements between
members of many families from various as well as the same generations. Many
families had considerable discussion processes between members from opposite
tendencies in their internal lives. For instance, Eylem said that

Frankly, I was going to sign, my brother said the same thing, and my father
said, ‘I will never sign’. (Appendix F, 115).

For Eylem, the urban transformation accelerated life processes which led even to
divorces.

| just got divorced, unfortunately, this process was very supportive in terms of
the divorce. (Appendix F, 116).

For others, various family members fell into disagreements. Devrim observed that

Many of our neighbors became enemies, relative to relative, father to son.
(Appendix F, 117).

Yal¢in had the same observations. He said that

Uncle and nephew got into a fight, between mother and child within the
family. (Appendix F, 118).

For some families, the process led to sharp ruptures between family members. Deniz
stated this with some anger:

My father betrayed me, my father lied to me. (Appendix F, 119).
For other families, the forced urban transformation and the social movement in
response to it strengthened the ties between family members. For those who

witnessed other families living dissolution, being together in a family was the most
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important. This comprised also an observation that property issue constitutes an
effect of dissolution for the families. Aziz explained this as follows:
There has not been the slightest negative change in our family ties. We are
very attached to our family and we are not in a fighting mood in the family. It
is like we’re more loyal to each other. As long as I'm with my family.
Property is a story | swear it is zero. (Appendix F, 120).
The urban transformation, while bringing many old social relationships to a definite
rupture, the social movement against it created new social acquaintances. Aziz
described this frankly when he said:
I never trusted any of the Bulancak people here in the beginning... These sell
the man. These are the ruling party supporters...This [organization] is my
home. | have adopted this place as my home now. (Appendix F, 121).
The social movement brought about friendship among its participants. Mahir
described the relationships in the organization as follows:
Here's what we earned. Here's what happened. Here we still sit with our
neighbors wholeheartedly, here you have it, you can eat dessert, you can chat,
you can talk. So, this gave birth to sincerity and there is more warmth
between people. This is what we gained, | mean, it's a big deal, let's say we
gained friendship together. (Appendix F, 122).
On the other hand, the urban transformation has created a serious blow to the
trust in the social relationships in the minds of the participants. Two participants
explained this situation by using the same expressions:
It was a ‘you won't even trust your father’ situation. (Devrim, Appendix F,
123).
There is no trust anymore, it's over, you know the thing about you can't even
trust your father, we are at that point now, | don't trust anyone anymore.
(Eylem, Appendix F, 124).
Zehra also shared the same view:
You should not trust anyone in this life, [ have learned this... Don't trust

anyone yet, brother, I learned this and learned a lot from it. (Appendix F,
125).
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4.5.3 Changes in the psychological condition
The urban transformation created in the lives of the participants strong emotional and
psychological negative effects on the participants’ entire families, including children.
Even before the demolishing of the houses, constant fear about an imminent attack
on them created a bad situation for the children’s and the parents’ psychological
health. Devrim describes the problem as follows:
Disorders in children's psychology. ‘Dad, are we going to be demolished
today? It impressed me. No one could sleep, everyone's psychology was
disturbed. (Appendix F, 126).
Demolishing of the family houses that they built in family years ago was so
insupportable for the participants that they could not watch it. Again Devrim
described this moment as follows:
I, myself, couldn't watch my house being demolished...I locked the door and
left, I mean, | didn't come back after that because | couldn't watch it be
demolished like that. (Appendix F, 127).
In some, the demolishing of the houses caused apparent psychological problems that
were non-existent before. Aziz explained this as follows:
I'm talking to myself, I experienced a little psychological thing...Our
psychology, our family thing is broken...I also started having a speech
disorder, I didn't have it before, but I still have it, and | talk to myself when |
come here. (Appendix F, 128).
Some participants could not get used to being detached from the old neighborhood
they had been living in since their birth. Mahir was among them. He complained as
follows:
...I swear, I still can't come to my senses, it's so bad, it's not like you know, it
has a material dimension, but it also has a spiritual dimension, | mean, it's so
bad now that I'm going there, Umraniye, it doesn't feel like my home at all...I
have an anxiety disorder. (Appendix F, 129).
Likewise, Yal¢in’s psychology also is badly affected. He summarized by saying:

Our psychology is upside down. (Appendix F, 130).

69



After moving to a new neighborhood, Eylem’s child could not get used to the new
living milieu since this meant a change in the friendships he was used to both in the
neighborhood and the school. Eylem explained this as follows:
The child had to go to another school for about 45 days after the demolition.
The child left the school crying every day. He left the neighborhood, home

environment, circle of friends, the school, all gone. So, I understood that
people can change like this. (Appendix F, 131).

4.6 Changes in the opinion of the participants
One of the aims of this study was to find out the changes in the opinions of the
participants, if any, as a result of participating in the social movement. The study
findings reveal that social movement in response to the urban transformation led to
changes in the views of the participants as i. Changes in the opinion on state organs
at the central and the municipal levels, ii. Changes in the opinion on the ruling party
Iii. Changes in the opinion on the urban transformation iv. Changes in the opinion:
criticial thinking, questioning, and self-criticism
4.6.1 Changes in the opinion on state organs at the central and municipal levels
One of these changes took place in the area of the administrative entities which have
been the main actors who put the urban transformation into application in a forced
manner like the central state and the municipality.

The state, hitherto thought to be untouchable, has turned out to be an entity
about which a lawsuit could be opened now.

One participant, Zehra, an illiterate woman participant who never went to the
school, did not even think during her lifetime that she could open lawsuits against the
state and win it. But the forced urban transformation made her think about opening it.

She consulted a lawyer if she could open such a lawsuit against the state and if she
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could win. Upon the positive response of the lawyer, she opened a lawsuit against the
urban transformation.

I asked if I could win, ‘Auntie, you can win’, he said, ‘you can take it to the
court’. (Appendix F, 132).

She was the very first resident who opened such a lawsuit against urban
transformation without thinking in the least to sign the consent form of the
municipality.

Zehra’s change of thinking, which had a moral aspect also about opening a
lawsuit against the state, has a background related to her husband. She expressed that
his husband, upon his occupation disease that he was caught due to the working
conditions in the state’s leather shoe factory, was advised by the doctor that he could
open a lawsuit against the state for this illness, but he rejected to adopt such an
attitude vis-a-vis the state, identifying himself with the state.

My husband had an occupational disease from the factory, the doctor told him

to submit the petition. He said to my husband, ‘Take the state to the court’.

My husband said, ‘“Who is the state, who am I, | am the state, | cannot take

the state to court’. (Appendix F, 133).

The trust of some of the participants in the state judicial system increased because of
the decisions of the courts in favor of the participants of the social movement.

Frankly, my trust in the courts has increased because | started to think that

there are people who can make the right decisions and are not afraid of being

pressured by the government (Sevgi, Appendix F, 134).

One participant made a distinction about the character of the police after the houses
were demolished with the siege of the neighborhood with five thousand people one

early morning on 1 September 2023.

The people no longer have police, the government has police. (Halet,
Appendix F, 135).

71



Likewise, before urban transformation, some participants did not feel the need to
think about a municipality in general, what it is, and what was it for. The forced
urban transformation caused a thinking process about the municipality and it turned
out to be from an ordinary public authority, serving society for public services, to an
oppressive one now for them.
| didn't feel the need to think too much about the municipality. The
municipality had a meaning for me as a public institution that helps collect
garbage, collects taxes... Now it has moved away from that meaning, on the
contrary, it is an institution that tries to take over the place of people who try

to beautify the place they live in... The municipality seems to me to be a
dysfunctional institution right now. (Sevgi, Appendix F, 136).

4.6.2 Changes in the opinion on the ruling party

Many participants have been the traditional voters of the ruling political party which
won the last election also after several consecutive election victories. Since the recent
elections brought to power this ruling political party, and the urban transformation
was being applied by that party who had set up the government, this party was
eventually one of the actors of this forced urban transformation as well. The fact that
this ruling party’s government applied such a brutal urban transformation for its
voters, was quite an unexpected fact for the participants.

One participant, who has been a pro-ruling party resident in the
neighborhood, expressed her astonishment about the stance of the municipality (from
the ruling party also) towards people who have been pro-ruling party like her.

It is very interesting that the municipality is so stubborn and ignores us so

much, | said to the architect in that municipality, we are partisan, this side is

not what it seems, our side is not what it seems, you are not working

Ia:cclc;’r;zl)ing to here, something is strange, this is not normal. (Eylem, Appendix

The same participant expressed her astonishment in the face of her dialogue with the

district chairwoman of the ruling party.
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| told the district chairman, we were promised the title deed, and he said

‘Promises cannot be kept in politics’, I said, ‘God, | have two children, don't

give me the chance to be involved in politics’. (Eylem, Appendix F, 138).
Another participant, who was a voter of the ruling party, lived a mental confusion.
He preferred to rationalize his vote to the ruling party for the municipality, saying
that his vote to this party in the municipal elections was in fact for the president of
the state and that he relied on him but questioned if this latter was deceived by

people in his entourage.

We did not sign the municipality mayor, we voted for the president of the
state here. (Deniz, Appendix F, 139).

This questioning revealed that the president of the state was a person to rely on for
him but that if he was deceived by his entourage, then this pointed to some kind of
desperation.

You, the president, didn't you know these men? Did the people next to you
also deceive you? Who will we lean on? (Deniz, Appendix F, 140).

4.6.3 Changes in the opinion on the urban transformation

The participants of the social movement developed their understanding of
urban transformation and adopted a positive attitude toward the concept of urban
transformation. By the urban transformation, they usually meant a “transformation of
the place”, which would enable them to stay in their neighborhood, without being
forced to leave it, and as a result, they would receive a renewed flat, even though
smaller in size, with some payable amount by them, in some way or another. As to
the current application of the urban transformation, they labeled it as “rental
transformation” because it was based on the production of rent.

Something about the capitalist system that we did not know and that we

experienced during these processes was reflected to us not as urban
transformation but as rental transformation. (Devrim, Appendix F, 141).
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They posited this “rental transformation” in contrast to the urban transformation
concept they suggested. This latter was supposed to have a democratic method of
realization in contrast to the former which is applied by force and without taking the
residents as interlocutors.

If our houses were to be transformed, we could reach an agreement by
talking, not like this. (Eylem, Appendix F, 142).

One participant expressed her approach to urban transformation so that she sought a
democratic process in which the residents of the neighborhood should be recognized
as interlocutors.
Why do I say No? Because he did not address us...We wanted to meet, we
went and gathered in front of the municipality, you know, come and meet
with us, listen to our statements, listen so that we can find the truth by mutual
agreement. (Behice, Appendix F, 143).
Zehra, who lived the forced urban transformation directly as a personal experience,
had also a change of view of the urban transformation. The one on the television and
the one she lived directly were quite different.
Earlier, I had seen it on some television and was wondering why she was
screaming. It looked beautiful, but it turned out that the background was
worse. (Appendix F, 144).
4.6.4 Changes in the opinion: critical thinking, questioning, and self-criticism
As religion and religious thinking and values had an important place in the thinking
of the participants, it was natural to observe the effect of this in their thinking about
the experiences they had as a result of the recent urban transformation. The thinking
of the participants, who shared the same religious beliefs and values as the people in
the municipality who applied the forced urban transformation, led to a questioning of

these peoples’s sincerity of their religious beliefs.

In the face of money, they do not know anyone, they abandon even the sacred
ones, and we have come to know them for rent. (Yalgin, Appendix F, 145).
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Their questioning and reaction are reflected in religious terms also. Meaning the
afterlife in the religious belief, Eylem said that

They are very easy here, of course, they won't be easy anywhere else.
(Appendix F, 146).

Zehra expressed her reaction in religious terms:

‘I made a zoning peace agreement, this is the title deed in your hands’, he
said, I will hug his throat and his collar in the afterlife. (Appendix F, 147).

The attitude of the municipality mayor was in contradiction with the sacred books in
the opinion of Deniz:
While we were dealing with the demolition here, he went and participated in
entertainment areas, picnic areas, what do they say, he participated in those
festivals, | mean such dishonesty, such lack of [sacred] books. (Appendix F,
148).
Some participants did not make do with criticism towards the central state, the
municipality and, the ruling party, but they did a self-criticism also.
One participant, Deniz, questioned his vote in the municipal elections by
saying:
...But they brought us such a municipal mayor that although we did not sign
for him, we voted for the state president here, but then, it means we would
have thought carefully. (Appendix F, 149).
The same participant, thinking critically about himself this time, concluded that he

did not live a human degradation during this process.

What | see is that they could not impair/ruin/destroy my personality and
character. (Appendix F, 150).

Eylem too made a self-criticism. while describing the change that the urban
transformation created in the social relationships between neighbors. She claimed
that she became more selfish after the urban transformation.

No one has anything to do with anyone anymore. People have come to the
point where they say even if he died, it's a good thing. If there was an
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earthquake in Istanbul today, we are not in a position to say what happened to
anyone. Unfortunately, we became a little selfish. (Appendix F, 151).

The urban transformation and the social movement in response to it taught some
participants to question. For one of these participants, Eylem, not questioning was a
mistake. Moreover, according to Eylem, not only herself but other people too are
questioning now and they lived through a process of change of mentality.
We learned to question... We learned to question, we had to learn. It was
necessary to question, we did not do this, we made a mistake. People will
question everything now and they do. No mentality is the same anymore.
(Appendix F, 152).
Halet, confesses that she did not know about the urban transformation before, but

now she learned and learned also to question it.

| did not know about urban transformation. | learned this and learned to
question about this issue. (Appendix F, 153).
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CHAPTER 5

DISCUSSION

The present case study aimed at investigating the informal learning experiences of
the participants in the specific context of the social movement that they developed in
response to the forced urban transformation in the Tokatkdy neighborhood of Beykoz
municipality of Istanbul. This study revealed the process of transformation of the
people, and the community from a compliant one to a resistant one through the
informal learning experiences in the process. In this chapter, the findings of the
present case study in terms of these informal learning experiences and the outcomes
of these learning experiences will be discussed with the relevant literature. Yet,
before starting the discussion a brief background of the movement and participants of

the case will be presented to set the stage for the discussion on informal learning.

5.1 Background
The participants, as working-class people, had been living in the Tokatkoy
neighborhood, for decades until the recent urban transformation. Most of them were
born there in the houses their parents and themselves constructed on pieces of land
purchased from third persons, without being able to receive from the state their
houses’ title deeds for long years. This allowed the state to apply the urban
transformation in an imposing manner for the owners of these houses, resulting in the
demolishing of these houses by force and the discharge of the participants from the
neighborhood.

The residents who did not admit the imposing attitude of the state created a

social movement to resist the forced urban transformation in search of their rights to
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their houses. During this resistance, they set up a solidarity organization with a space
in the neighborhood. This provided the participants a space to gather frequently each
day and night for weeks and months to discuss and elaborate on the development of
their resistance, exchange views, and plan the next steps to be taken. Even though
initially, the participants obtained states of executions from the courts which would
stop the urban transformation, with the later cancellation of these, their houses were
demolished with the intervention of thousands of policemen one midnight.

For all these participants of the study, this social movement was the first one
in their lives. Moreover, almost all of them, with few exceptions, have been voting
for the ruling party which is characterized by a strong Islamic religious tendency for
decades both in the general as well as the municipal elections. Since the participants
were poor working-class families, most of them were receiving material aid from the
municipality. They had developed a dependency on this economic aid from the state
central and municipal institutions under the government of this ruling party. Besides,
they shared the same religious beliefs and values as the people who had worked for
years in these institutions. However, they were the people in the administration of the
state and the municipality who forced urban transformation. On the other hand, this
authoritarian way of urban transformation coupled with Islamism has not been
limited to this case but has been a widespread practice for years (Karaman, 2013;
Lovering and Tiirkmen, 2011; Bayhan and Caner, 2017).

The forced urban transformation has been thus an unexpected state of affairs
for the participants, confronting them with a new life experience for which they were
not ready and prepared in many respects, organisationally and intellectually besides
others. In these circumstances, the participants of the social movement struggled to

resist the urban transformation with the sources they could access immediately.
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Thanks to these sources, the participants could develop a social movement in

response to this urban transformation through informal learning experiences.

5.2 Informal learning experiences of the participants in the social movement

Social movements generate learning for their participants about the content of the
particular practical issue around which they are formed. As Choudry and Vally
(2018) pointed out, depending on the particularity of the problem of the social
movement under question, this content can be quite varied such as issues of class,
race, gender, environment, and so on. The present study reveals that the issues
related to the content of the urban transformation constituted a considerable part of
the informal learning of the participants during the social movement. Likewise,
(Duguid, Mundel, Schugurensky & Haggerty, 2013) pointed out the occurrence of a
broader understanding of social realities on the part of the participants of the social
movements. Similarly, Se¢kin (2008) found out that the participants of the social
movement against gold mining did not know much about the issue initially, yet, only
after it became a burning issue for them they gain an understanding of gold mining
through informal learning.

In many instances, social movements are driven by vital needs or interests
that affect the participants directly. The risk of harm or social exclusion is one of the
important motives for people to set up social movements (Chollett, 2013). Urban
transformation is a policy that includes a risk of gentrification for the residents who
live in the neighborhoods that are subject to the implementation of this policy.
Akstimer (2010) pointed out that gentrification is an integral part of the urban
transformation policies in general. In the past, the residents of some neighborhoods

in Istanbul developed social movements in response to the urban transformation
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practices. The present study shows that the participants’ informal learning
experiences during the social movement have been driven by the development of
fear and awareness about the presence and the prevention of such a similar
gentrification risk for themselves. Likewise, Seckin (2008) found that the
participants of the social movement against gold mining in Kaz Mountains had a
similar fear “of being obliged to get out from their village” and that this “played an
important role in opposing miners and participating in the movement” (p. 74). In
addition, in an earlier study, Leloglu (2001) had similar findings about the motives of
the participation in the social movement such as the possible harms of the mining to
the living area of the participants. In her study, Balta (1999) also indicated such a
fear of getting out from the residence as a motive for participation in the social
movement.

In the present study, it is revealed that since gentrification meant the
purchasing of newly constructed flats by new people who have more material wealth,
the participants experienced a germination of the class character of gentrification in
their minds. The study shows that with the proceeding of the urban transformation
project, the participants started to acquire an awareness that the main purpose of the
urban transformation in its actual form is the production of rent rather than remitting
newly constructed houses to them. It can be claimed that, while formerly the
participants were seeing the urban transformation consisting of a simple renewal of
their houses, with the advancement of the urban transformation project, they came to
understand that the urban transformation is not just such a simple renewal but rather
a process which may end with their exclusion from the neighborhood for good

perpetually. In this respect, it can be said that the development of such an awareness
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in the participants corresponds to the Freirian concept of gaining critical awareness
(Freire, 1970).

Urban transformation implementation in general is characterized by leaving
the details of the project unknown to the residents of the neighborhood. Aksiimer
(2010) pointed out that the uncertainty and the lack of clear knowledge about the
details of urban transformation are an integral part of urban transformation projects
in general. Similarly, the present study shows that the uncertainties about the details
of the urban transformation project played an important role in leading the
participants toward a social movement. The fact that the urban transformation,
according to the municipality’s explanations to the participants, included going into
debt for them together with the fact that the exact amount and the payment duration
were left uncertain, created a fear in the participants that they would not be able to
pay this amount and to return to the neighborhood once the new flats are constructed.
The present study reveals that throughout their social movement, a part of the
participants’ efforts and actions concentrated on the clarification of the amount and
the payment duration of the debt. This production of and access to accurate
knowledge as well as learning about the details of the urban transformation project
implementation was vital for the participants to ensure their return to the
neighborhood after the completion of the urban transformation. In this way, the
participants aimed to obtain some practical knowledge about the implementation of
the actual urban transformation project. In addition, the study shows that this
practical knowledge production has been an important element in their assessment
evaluation about the direction they intended to give to their social movement and the
decision-making processes they were executing. This is consistent with the previous

literature in that such a production of knowledge and its informal learning are a basic
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feature of social movements learning (Choudry, 2019; Hall, 2006). Similarly, Seckin
(2008) found that the participants of the social movement in Kaz Mountains against
gold mining were not provided with accurate information and they struggled to
produce and access this information during their movement.

Learning technical and legal issues about the social problem under question is
a general characteristic of social movement learning. The present study shows that
during the social movement, the participants acquired knowledge about the technical
and legal aspects of the urban transformation. To the extent that the preservation of
their rights to their houses was a practical issue, the participants’ intellectual efforts
concentrated on finding and generating technical and legal possibilities to ensure this
preservation. This informal learning embedded in the effort of the participants to find
the best possible ways to defend their rights and to develop their movement can be
described as “learning through strategizing” in which the participants work “to equip
themselves with effective strategies to find out how to achieve” their goals
(Foroughi, 2013, p. 45). Such efforts made them involved in informal learning
experiences as in the case of the participants of the social movement against gold
mining (Seckin, 2008).

By its very nature, a social movement is usually a contestation by its
participants related to a specific social issue (Foley, 1999). Eventually, this
contestation has both a practical and conceptual character. The participants of the
movement, while developing a practical objection, negate also the conception
adopted by the opponents of the social movement about the specific social issue of
this latter. The present study reveals that the participants developed their conception
of the urban transformation and contrasted it to the actual one that has been

implemented by the municipality. The participants underlined that they are not
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against the policy of urban transformation itself in general but to the actual imposing
form of it, which they qualified as “rental transformation”. In this sense, the
participants conceived their conception of urban transformation as free of rent
production and gentrification. As far as the actual urban transformation constitutes a
concrete content of learning of the urban transformation, the participants also
developed an “unlearning” of the dominant (Foley, 1999), actually implemented the
concept of urban transformation, and posited their conception against it. Such an
“unlearning” is pointed also by Atta and Holst (2023) when they state that “A
positive outcome of unlearning is when participants rid themselves of knowledge that
is not helpful to their participation and replace it with new knowledge” (p. 182). This
can also be qualified as instrumental learning in the sense that this conception of
urban transformation provided the participants with a meaning that helped them to
reject prevailing hegemony and build a movement (Saguy & Ward, 2011; Walter,
2012). In addition, the present study shows that such an unlearning on the part of
some participants took place on other issues as well. For instance, it is revealed in the
study that the urban transformation forced some participants to open lawsuits against
the state in the pursuit of their right to their houses whereas until then, the state was
an entity against which opening a lawsuit was even unthinkable. It can be said that
this pointed to informal learning in the political domain. Moreover, this conception
of urban transformation also corresponds to what Atta and Holst (2023) described as
a learning which raises individual and social consciousness in the sense that it
increases “people's understanding of their social, political, and economic realities”
(p. 180).

Social movement learning is characterized not only by knowledge learning

but also by the acquisition or the change of values and attitudes. During social
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movements, the participants acquire or adopt various values, attitudes, and behaviors.
Schugurensky (2000) indicated that this occurs in the scope of tacit learning which is
another category of informal learning that he refers to as “the internalization of
values, attitudes, behaviors, skills, etc. that occur during everyday life” (p. 4). This
social movement created a new everyday life for the participants and this brought
about the acquisition of values, attitudes, behaviors, and skills which are peculiar to
this social movement. For instance, friendship, unity, and solidarity among the
participants, sensitivity to social issues as well as the persistence for struggle
developed through tacit informal learning. This is consistent with the earlier studies
on social movement learning in which it is indicated that learning in the context of
these movements comprises the creation of a climate of solidarity (Foley, 1999).
(Serrat et al., 2016) pointed out this learning in the social domain as the development
of ““a growing appreciation of the value of deeper friendships with members of their
community” and “a sense of belonging and “fit” with their community” (p.177). This
has been indicated also by Atta and Holst (2023) as a type of informal learning on
community development and engagement whose examples were identified in earlier
studies in the form of exercising solidarity (Ollis & Hamel-Green, 2015; Roy, 2012;
Woodin, 2007) and building community (Harris, 2002; Serrat et al., 2016; Woodin,
2007).

In addition, the present study shows that the social movement brought about a
change of attitude in the participants from indifference to sensitivity to social issues
similar to the urban transformation in other parts of the city and of the country as
well. For some participants, this was in the form of self-criticism about their previous
disinterest and insensitivity to such social issues, hence the development of a critical

awareness of the social reality they live in. Similarly, it was discovered that the
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participants of the Kaz Mountains Environmental Social Movement experienced a
change in behavior and attitudes during their struggle against gold mining and
became more sensitive to similar social struggles (Seckin, 2008).

The present study reveals that to the extent that this was the first one in their
lifetimes, by setting up this social movement, the participants learned what is a social
movement and how it is set up. In addition, the participants learned also skills to
manage such a movement in the form of making a division of labor among
themselves based on the various needs of the movement, to plan social actions, and
so on. The acquisition of such skills has been pointed out earlier as instrumental
informal learning (lIsley, 1990). Ross-Gordon and Dowling (1995) also indicated
this informal learning as changes in skills and abilities related to working with others
while Foroughi (2013) described it as a learning path in the form of “learning by
doing” (Foroughi, 2013, p. 46). Likewise, Atta and Holst (2023) also classified this
type of informal learning in social movements as “practical or instrumental learning”
(p. 180). Moreover, founding an organization and being a member of such an
organization also was the first experience in their lifetimes that brought about
learning the notion of getting organized. The study shows that this learning brought
about with it a change in the lifestyle of some of the participants who left their jobs
for several months for militant activist work in the interest of the social movement.

Social movement learning embraces usually a questioning of the hitherto
learned or accepted. The fact that the actual urban transformation has been put into
effect by the ruling party in such an imposing manner as to demolish the houses of
the participants and also that the participants have supported this very same ruling
party for long years with their votes in both the general as well as the municipal

elections has been a quite surprising fact for them. The study reveals that this
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situation led the participants to develop a critical stance for the ruling party and its
executives. Besides, the participants not only supported the ruling party with their
votes but shared the same religious thinking with this party. The study shows that
this situation also created a shaking and questioning in the thinking of the
participants about the sincerity of the ruling party’s religious adherence because the
urban transformation materialized through the use of force to demolish the houses.
This is consistent with earlier studies in terms of informal learning in the political
domain as llsley (1990) indicated that this is a critical learning in so far as it
comprises an analysis of one’s politics, values, and priorities, and those of society.

This questioning has also a dimension directed toward the self. During the
social movements, people question not only their opponents but also themselves.
Activists question their practice. As Kim (2011) pointed out this is a process of “self-
questioning and self-answering” (p. 324). Similarly, the present study shows that the
participants questioned themselves and their attitudes in certain respects. The present
study reveals that the participants criticized themselves in terms of their initial
compliant attitude vis-a-vis the urban transformation in its proposed and imposed
form by the municipality. Atta and Holst (2023) described this as a self-education
process for social movements, with the participants reflecting on their own
experiences.

Learning creates an awareness of the importance of learning and knowledge
acquisition in the learners. Schugurensky (2000) states that a learner becomes aware
of his/her learning in the case s/he experiences incidental learning. Through the
acquisition of knowledge during the informal learning experiences in the social
movement, the participants developed an awareness of the lack of knowledge and the

importance of learning. Some participants admitted that the lack of knowledge as

86



well as the lack of formal education made them more vulnerable to the urban
transformation. In addition, the study shows that the urban transformation project
created an awareness in the participants about the lack of social and cultural capital
in the neighborhood, especially in the form of knowledgeable/informant (“movement
intellectuals™) people to confront such a project and to defend their rights. Thus, the
participants had to find this capital elsewhere outside the neighborhood.

Learning in social movements does not only comprise knowledge
assimilation. These social processes have also an emotional dimension. Emotions are
an important factor in the way the participants of social movements act and learn.
Atta and Holst (2023) observed that “Learning is both driven by emotions and an
emotional process” (p. 183). The present study shows that the lived experiences of
the participants during the social movement were full of emotions like fear, anxiety,
anger, despair, hope, and trauma. As mentioned before, the fear of being expelled
from the neighborhood had been decisive for the participants to initiate the social
movement to defend their rights. During the whole social movement, the participants
experienced both good and bad developments like state of executions and
cancellation of state of executions, getting news that their houses would be
demolished and the real demolishing of their houses. All this made this social
struggle process heavily full of such emotions as anxiety, anger, hope, and despair.
This is consistent with the findings of the earlier studies which pointed out that
“oppressed populations could repurpose the feeling of rage and anger toward
injustice and use it to facilitate their learning about themselves and their lived
realities and how they can change those realities while at the same time building
feelings of community and connectedness (Bowles, 2006; Woodin, 2007)” (cited in

Atta & Holst, 2023, p. 183). The present study’s findings are in line with the
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assertion that “emotions either triggered, mediated, or enhanced the learning process
in social movements” (Atta & Holst, 2023, p. 183). The present study also shows that
the emotional dimension of the process of social struggle against urban
transformation has been especially strong as regards the radical social changes that
occurred in the relationships between yesterday’s close neighborhoods as these were
divided into two opposite camps that approve and disapprove of the urban
transformation. The present study revealed that the urban transformation has been
traumatic in terms of these decades-long social relationships between the residents of
the neighborhood of which the participants are a part.

Learning in social movements manifests informal characteristics extensively
in terms of its means and ways of attainment as well. In the present study, the means
and ways of learning of the participants of the social movement were also informal
under various forms of this type of learning.

Livingstone (2001) defines informal learning as “any activity involving the
pursuit of understanding, knowledge skill which occurs outside the curricula of
educational institutions, or the courses or workshops offered by educational or social
agencies”. As to Foley (1999), social movement learning is “largely informal and
often incidental” (p. 3). Similarly, the present study shows that the learning of the
participants of the social movement has been realized without any presence of an
educational institution and a curriculum.

Social movements constitute contexts for the learning experiences of their
participants. Marsick (2018) pointed out that this contextual characteristic makes the
learning of adults mostly informal. In the present study, it is revealed that the social

movement created a new social situation in the neighborhood which, in turn, brought
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new life and informal learning experiences for the participants in all main spheres
like home, family, and the neighborhood.

A social movement is built, above all, upon a practical issue or problem that
the people are confronted with. This makes informal learning in these movements to
a large extent a practical character also, which has been indicated in earlier studies on
this type of learning (Livingstone, 2001). Likewise, the present study shows that the
learning processes of the participants were to a large extent practical in so far as they
struggled to find a satisfying solution to their practical problem of the preservation of
their rights to their houses. All of the informal learning of the participants in the
study emanated entirely from the practical purpose of the participants of the social
movement.

Social movements are also, above all, full of human interactions since these
are movements composed of people in the pursuit of specific practical aims.
Embedded in the daily collective life experiences of the social movement, learning
experiences are determined by and dependent on human interaction to a great extent.
This characteristic of social movement learning can be considered a relational one
(Marsick, 2018; Garrick & Boud, 2000; Hall, 2005). Similarly, the present study
shows that the social relationships in all spheres of societal life (home, family,
community) in the neighborhood constituted the exclusive sources of the informal
learning processes of the participants throughout the social movement.

The relational character of informal learning is of particular importance in the
context of social movements in terms of the formation and development of these
movements as well. This is the case for the interaction between people who are
called “movement intellectuals” (Hodgen 1925; Holford 1994; Freire 1972) and the

participants of the social movement. Movement intellectuals can be described as
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those people who are in a position to initiate and lead the movement due to their
capacity to provide knowledge for the participants. The present study indicates that
major informal learning from interactions with knowledgeable (informant) people
occurred during the social movement and this has been a major learning path for the
participants who gathered with the initiator and the lawyers in the organization.
Some participants learned about their rights through observing and listening to the
discussions in these meetings, a learning path described as “learning by observing” in
the literature (Foroughi, 2013, p. 46). Similarly, according to Atta and Holst (2023),
learning in social movement “does not happen spontaneously or in isolation from
others; it is the product of specific people’s actions concerning others that are
pedagogical in nature whether consciously so or not. Therefore, there are people in
movements who educate through what they do in the movement” (p. 185). Moreover,
this specific form of informal learning had a decisive impact on the initiation and
further development of the social movement. Likewise, Seckin (2008) reported that
“accessing knowledge at the beginning days of the movement has played a
significant role in changing villagers’ initial thoughts and being opposed to the gold
mining operations in the region” (p.74).

The present study also indicates that,, informal learning of the participants
through their first interaction with the initiator of the social movement, was
incidental at the very beginning. Consequently, it gained a self-directed collective
learning character which comprised intentionality in the subsequent development of
the social movement with the incorporation of both the initiator and the lawyers in
planned meetings for needs of knowledge and related steps of actions to be taken.
This conforms to that aspect of informal learning which is conceptualized as

deliberative in the literature (Eraut, 2004).

90



The relational aspect of informal learning in this social movement is apparent
in the self-directed learning efforts of the individual activists of the movement who
looked for knowledge about the various technical and legal details of the urban
transformation to generate knowledge for the rest of the participants. In this respect,
the study also shows that some of the activists assumed the role of adult educators in
the social movement.

Finally, the Tokatkdy Neighborhood Assistance and Solidarity Association
founded by the participants became a space of learning since many meetings,
discussions, and interactions in the movement took place in this space. Foley (1999)
investigated the neighborhood houses in two Australian cities as being sites of
struggle and concluded that these sites were at the same time spaces of informal
learning for the participants. Similarly, the present study shows that the organization
set up by the participants functioned as an informal learning space for them. As
Lindeman (1926) asserts adult learning is a continuing process of evaluating
experiences, the participants of the movement meet in the learning space of the social
movement organization for a continuous evaluation of the experiences in the light of

the progress of the movement.
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CHAPTER 6

CONCLUSION

In this chapter, the conclusion, the implications, and the limitations of the study will

be presented.

6.1 Conclusion

The present study investigated the informal learning experiences of the participants
during the social movement in response to the urban transformation in the Tokatkdy
neighborhood of Beykoz municipality of Istanbul as well as the outcomes of these
learning experiences.

The informal learning of the participants during the social movement is based
on a very significant practical purpose: preserving their rights to their houses during
the urban transformation process. This learning emerged due to the development of
an awareness in the participants that the urban transformation may result in the loss
of these rights and their exclusion from the neighborhood, that is gentrification.

During this process, the participants’ conception of urban transformation
changed from conceiving urban transformation just as a simple renewal of the houses
to one that urban transformation involved the production of economic rent that would
lead to the exclusion from the neighborhood if they can not afford to pay for the
renewed ones. This informal learning experience thus comprised an awareness of the
production of rent as a characteristic of urban transformation for the participants.
Against this “rental transformation”, they labeled, the participants developed their
conception of urban transformation that would maintain their rights for their houses

without any risk of gentrification. The participants exhibited a considerable effort to
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acquire information about the substance of urban transformation policies and
practices on the one hand, and the ways and means to prevent any possibility of
gentrification on the other.

The formation of the social movement was the most important practical
outcome of the informal learning of the participants. It was also this social movement
that opened the way to new life experiences in which further informal learning was
embedded and acquired by the participants. The social movement itself, with its
solidarity organization established by the participants, provided a milieu for the
participants to interact, exchange ideas, and plan new actions in the context of the
social movement.

The social relationships that emerged among various actors and the
participants were the main source of informal learning. The knowledgeable/
informant people like the initiator and the lawyers were two such important sources
of informal learning that enabled them to pursue their rights through various
processes, including legal ones. As regards the latter, the state became an entity
about which a lawsuit could now be opened, a fact unthinkable until then for many,
which corresponded to informal learning in terms of values, attitudes, and views on
the part of the participants.

In their search for the preservation of their rights, the participants were driven
to new sources of learning. This was in the form of seeking knowledge from people
in other neighborhoods where similar urban transformation projects had been and
were being executed. Some of the participants established this interaction
individually in the form of individual self-directed learning while others visited these

neighborhoods in groups. Self-directed learning was a way, especially for the
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activists of the movement who felt the need to accumulate and provide knowledge
for the movement.

An important outcome of the learning experiences of the participants was an
awareness of the importance of learning in societal life. On the eve of the social
movement, the participants experienced the desperation caused by the lack of
knowledge and the submissive attitude in the face of the urban transformation that
they had adopted. However, with the acquisition of knowledge from the initiator and
then from the lawyers, this desperation left its place in the subsequent empowerment
of the participants. This created an awareness in the participants about their lack of
knowledge as well as lack of social and human capital in their neighborhood which
could empower them in the face of such policies as the urban transformation.

Finally, for all the participants, the social movement they formed in response
to the urban transformation was their first experience of social struggle. Until this
movement, all participants were passive citizens. This social movement changed the
position of the participants into active and critical citizens, defending their rights in
the face of such entities as the state, the courts, etc. With this social movement
against urban transformation, the participants learned new knowledge and skills.
Consequently, they changed. Through the informal learning experiences during the
social movement, the participants witnessed attitudes, values, and behaviors such as
resistance, solidarity, unity, and friendship in the context of a social struggle. The
social movement instilled in the participants the notion of getting organized in an

organization and a social movement for their rights.
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6.2 Implications of the study

As the present study showed, since informal learning plays a crucial role in the
formation of social movements, scholars in the social science fields investigating
these movements can get valuable information from such research on informal
learning. In addition, those stakeholders in society at large, like social movement
activists and social institutions who are directly involved in the practice of social

movements can benefit from such studies on the informal learning of adults.

6.3 Limitations of the study and suggestions for further research

This study serves to add to the literature on the informal learning of adult people in
the specific context of a social movement formed in response to an urban
transformation in a particular neighborhood of a municipality of Istanbul. The
phenomenon under study is a bounded one. Also, only ten participants out of several
dozen have been interviewed. Therefore, the study is subject to limitations arising
from the specific context of a neighborhood with its peculiarities. The context of the
study is a working-class marginal neighborhood that has a low socioeconomic status
with a high dependency on the ruling party both materially and spiritually. The
participants had no previous social struggle and political organization experience in
their lifetimes. These specific context peculiarities may have limited the learning of
the participants. As Atta and Holst (2023) pointed out “the movement's context
affects the types of activism of the movement” and “researchers need to study the
relationships between the goals of a movement, the worldviews of a movement’s
members, and the movement’s sociohistorical circumstances” (p. 184). Also, the
following indication fits well with the present study in terms of the specific

characteristics of the social movement under study: Some social movements “face or
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emerge in contexts with less favorable conditions for learning and education and
must create them as they begin to respond to existing injustices and inequalities”
(Atta & Holst, 2023, p. 185). For future research, specific aspects of socioeconomic
status, the economic dependencies as well as the political and ideological affiliations
of participants should be taken into account in terms of finding out the learning
potential of the context of the study. Finally, the interview was the only source of
data for the present study. Studies utilizing ethnography as a research method would
provide a more in-depth and rich understanding of the dynamics of informal learning

in a social movement context.
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APPENDIX B

INTERVIEW QUESTIONS IN ENGLISH

Please provide the following information:

Your place and date of birth:

Your educational status:

Your profession/job:

How many years have you been living in Istanbul and Tokatkoy?
Your marital status?

Do you have children? If so, how many?

Do/did they receive training?

1) Could you please tell us briefly about yourself and your family?

2) Could you tell us about your house and life, which is subject to urban
transformation in Tokatkdy?

3) Could you please tell us about your participation in the movement against urban
transformation?

4) Did you learn anything throughout the movement?

5) Has urban transformation and the movement against urban transformation made
any changes in your daily life?

6) Has there been a change in your thoughts since you joined this movement?
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APPENDIX C

INTERVIEW QUESTIONS IN TURKISH

Litfen belirtiniz:

Dogum yeriniz ve tarihi:

Egitim durumunuz:

Mesleginiz/isiniz:

Kag yildir istanbul’da ve Tokatkdy’de yasiyorsunuz?
Medeni durumunuz?

Cocugunuz var mi1? Varsa, kag tane?

Egitim aliyorlar mi/aldilar mi1?

1) Kendinizden ve ailenizden kisaca bahseder misiniz liitfen?

2) Tokatkdy’deki kentsel doniisiime konu olan evinizden ve yasaminizdan bahseder
misiniz?

3) Kentsel doniisiime kars1 harekete katiliminizdan bahseder misiniz liitfen?

4) Hareket boyunca bir seyler 6grendiniz mi?

5) Kentsel doniisiim ve kentsel doniisiime kars1 hareket giindelik yasaminizda bir
degisiklik yaratti mi1?

6) Bu harekete katilmanizla birlikte diislincelerinizde bir degisiklik oldu mu?
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APPENDIX D

PARTICIPANT INFORMED CONSENT FORM

Supporting Institution: Bogazi¢i Univesity

Title of Study: Informal learning in the struggle against urban transformation in a
district of Istanbul

Project Coordinator: Assoc. Prof. Havva Ayse Caner
E-mail address: XXX@boun.edu.tr

Phone: Ayse Havva Caner: 0XXX XXX XX XX
Name of Researcher: Erdal Ulvi I¢il

E-mail address: XXXXX@boun.edu.tr

Phone: DX XXX XXX XXX

Dear Participant,

Erdal Ulvi I¢il, Bogazi¢i University Educational Sciences master's student, within the
scope of his master's thesis and under the supervision of Faculty Member Assoc.
Prof.H. Ayse Caner is conducting a research project titled “Informal learning in the
struggle against urban transformation in a district of Istanbul”.

This study aims to determine and investigate the informal learning processes of those
who take part in the social movement against the urban transformation project and its
implementation in Beykoz Tokatkdy, Istanbul. Informal learning can be defined as
learning that takes place spontaneously and often without the person being aware of
it, not in an educational institution such as primary school, secondary school, high
school or university, but in a non-institutional environment, in a person's daily life,
which may not be for learning purposes.

If you agree to participate in the study, interview questions will begin. The interview
takes approximately 60 minutes. The interview will be held face to face.

The interviews will be held at the Beykoz Tokatkdy Neighborhood
Assistance and Solidarity Association Office (Established: 22.07.2022). (The address
and contact information is as follows: Tokatkdy Mahallesi Sultanaziz Caddesi No:
184 Beykoz/Istanbul. President of the Association: XXX XXXX. Phone:

DX XXX XXX XXX).

Interviews will be recorded upon your approval via a voice recorder. If you
do not approve audio recordings, the interview will be recorded by taking notes. In
this research your personal information will be kept confidential. The information
received from you will be kept in an encrypted file on the researcher's personal
computer. Your name will not be taken in the interviews and you will be given code
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names instead of your own names and the data will be analyzed with these code
names. Access to the data will be open only to the researcher. The data will be
analyzed in aggregate and anonymously. This research will be conducted for a
scientific purpose and the data will be presented only in scientific environments
(conference, congress, etc.).

Participation in this study is entirely voluntary. If you participate in the study,
you will not receive any payment. If you participate, you will also have the right to
withdraw your consent at any stage of the study without giving any reason. In this
case, the sample we received from you will be destroyed. The research we want to do
IS not expected to pose any risk to you.

Please ask if you have any questions about the study before signing this form.
If you would like additional information later, please contact Project Coordinator
(Phone: 0XXXX XXX XX XX). You can consult Bogazi¢i University Social and
Human Sciences Master's and Doctoral Thesis Ethics Review Committee
(SOBETIK) via the email address sbe-ethics@boun.edu.tr from da (+90) 212-359
6810) regarding your rights regarding research.

I understand what was told to me and what was written above. | have/do not want to
receive a copy of this form (in this case the researcher keeps this copy).

Please indicate your decision regarding the following options regarding voice
recording approval by checking the box:

O I agree to be audio recorded.

(1 1 do not agree to be audio recorded.

| agree to participate in the study.

Participant's Name- SUMMAME: .......c.cccveiieiiiie e
Y[ T (U] £SO S S SOP
E-Mail @dUreSS™ ... ..o s
Date (day/month/year): .... [...../ccccc.....

*If you would like to know the results of the research, please share your e-mail
address with us.

* If you do not have the opportunity to sign this form digitally, please write "I
understand what has been explained to mae and what is written above. I have
received a copy of this form / | do not want to receive a copy (in this case the
researcher will keep this copy). Please write “I agree to participate in the study”.

101


mailto:sbe-ethics@boun.edu.tr

APPENDIX E

KATILIMCI BILGi ve ONAM FORMU

Arastirmayi destekleyen kurum: Bogazici Universitesi

Arastirmanin adi: istanbul’un bir semtindeki kentsel doniisiime kars1 toplumsal
miicadeledeki katilimeilarin enformel 6grenme siirecleri

Proje Yiiriitiiciisii: Dog. Dr. H. Ayse Caner
E-posta adresi: XXX@boun.edu.tr
Telefon: OXXXXXXX XXX
Arastirmacimin adi: Erdal Ulvi I¢il
E-posta adresi: XXX@boun.edu.tr
Telefon: OXXXXXXXXXX

Sayin Katilimet,

Bogazici Universitesi Egitim Bilimleri yiiksek lisans dgrencisi Erdal Ulvi Icil,
yiiksek lisans tezi kapsaminda Ogretim Uyesi Dog. Dr. H. Ayse Caner’in
damismanliginda “Istanbul’un bir semtindeki kentsel déniisiime kars1 toplumsal
miicadeledeki katilimcilarin enformel 6grenme siiregleri” baslikli bir arastirma
projesi yiiriitmektedir. Bu ¢alismada Istanbul Beykoz Tokatkdy’deki kentsel
doniisiim projesine ve uygulamasina karsi gelisen toplumsal harekette yer alanlarin
enformel 6grenme siireclerini belirlemek ve aragtirmak amaglanmaktadir. Enformel
ogrenme ilkokul, ortaokul, lise, tiniversite gibi bir egitim/6gretim kurumunda degil,
kurumsal olmayan bir ortamda, kisinin giindelik yasami i¢inde, 6grenme amagl
olmayabilecek, kendiliginden ve ¢ogu zaman kisi farkinda olmaksizin gergeklesen
0grenme olarak tanimlanabilir.

Calismaya katilmay1 kabul ettiginiz takdirde goriigme sorularina baslanacaktir.
Gortisme yaklasik 60 dakika stirmektedir. Goriisme yliz ylize yapilacaktir.

Goriigmeler Beykoz Tokatkdy Mahallesi Yardimlagma ve Dayanisma Dernegi
Ofisi’nde (Kurulusu: 22.07.2022) gerceklestirilecektir. (Adresi ve iletisim bilgisi
soyledir: Tokatkdy Mahallesi Sultanaziz Caddesi No: 184 Beykoz/Istanbul. Dernek
Baskani: Ozge Kanbur. Telefon numarasi: 0539 339 88 03).

Gortismeler onayinizla ses kayit cihazi ile kayit altina alinacaktir. Ses kaydina onay
vermek istemezseniz sizinle yapilacak goriismeler not tutularak kaydedilecektir. Bu
aragtirmada kisisel bilgileriniz gizli tutulacaktir. Sizden alinan bilgiler aragtirmacinin
kisisel bilgisayarinda sifreli bir dosyada tutulacaktir. Goriismelerde isminiz
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alinmayacak ve kendi isimleriniz yerine size kod isim verilecektir ve veriler bu kod
ismiyle analiz edilecektir. Verilere erisim sadece arastirmaciya agik olacaktir. Veriler
toplu halde ve anonim olarak analiz edilecektir. Bu arastirma bilimsel bir amagla
yapilacaktir ve veriler yalnizca bilimsel bir ortamda (konferans, kongre vs.)
sunulacaktir.

Calismaya katilmaniz tamamen goniilliiliik esaslidir. Calismaya katilmaniz
durumunda size herhangi bir iicret 5denmeyecektir. Istediginiz zaman ¢alismaya
katilmaktan vazgecebilirsiniz. Bu durumda sizden almis oldugumuz 6rnek imha
edilecektir. Yapmak istedigimiz arastirmanin size risk getirmesi beklenmemektedir.

Bu formu imzalamadan once, ¢alismayla ilgili sorulariniz varsa liitfen sorun. Daha
sonra sorunuz olursa, proje yiriticisine (Ofis Telefonu: 0 212 359 4615)
sorabilirsiniz. Arastirmayla ilgili haklariniz konusunda veya sikdyetleriniz i¢in
Bogazigi Universitesi Insan Arastirmalari Kurumsal Degerlendirme Kurulu'na
(SOBETIK) Kuruluna sbe-ethics@boun.edu.tr mail adresinden ya da (+90) 212-359
6810 nolu telefondan danisabilirsiniz.

Bana anlatilanlar1 ve yukarida yazilanlari anladim. Bu formun bir 6rnegini aldim /
almak istemiyorum (bu durumda arastirmaci bu kopyayi saklar).

Ses kaydi onayi ile ilgili olarak asagidaki seceneklere iliskin kararimizi kutucugu
isaretleyerek belirtiniz:

Gorligmede sesimin kaydedilmesini onayliyorum [

Gorlismede sesimin kaydedilmesini onaylamiyorum [

Calismaya katilmay1 kabul ediyorum.

Katilimer Adi-Soyadi: .......ccocoevveieieieieieeee,
Imzast: ...
E-postaadresi*: ..............oooiiiiinnn.

Tarih (giin/ay/yil): ......... e, Lo

*Eger aragtirma sonucunu 6grenmek istiyorsaniz liitfen e-posta adresinizi bizimle
paylasiniz.

* Eger bu formu dijital bir sekilde imzalama imkaniniz yoksa, bu formun size
gonderildigi e-mail adresine cevap olarak “Bana anlatilanlar1 ve yukarida yazilanlar
anladim. Bu formun bir 6rnegini aldim / almak istemiyorum (bu durumda arastirmaci
bu kopyayi saklar). Calismaya katilmay1 kabul ediyorum.” seklinde yaziniz.
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APPENDIX F

QUOTES IN TURKISH

1) Biz bir arsa aldikt1 sahistan ve belli bir siire ekip bigtik tarlayi. Sonra annem ‘ev
yapalim artik’ dedi babama. O siirecte de ben ¢alismaya basladim kizkardesim de
calismaya basladi. O zamanki sartlarla okuma seyi birimizi feragat ettirip birimiz
okuyabildik. En biiyligiimiizle en kii¢iiglimiiz lise okudu. Bir gecede gecekondu
yaptik. Ve hi¢c unutmuyorum o gece toprakta yattigimiz halde saray gibi gelir mi
orasl, saray gibi geldi. Yavas yavas evin i¢ini o sekilde yaptik. Annem ayrilmak
isteyince lst kata da bir ¢at1 kat1 yaptik. Yaparken cepte para yok, konu komsudan
borg alarak yani tuglasini bile biz dizerek. Ve o insanlar o sekilde evlere
gectiklerinde yani mutluluklari paha bigilmez bir sey yani tarif edilmez.

2) Babam buraya geleli 45 sene. Burada arsa aliyorlar. Babam bankada calisirken
yapilmis o ev. Yalniz annem soyle tabir eder: ‘Pazara giderdim {i¢ ¢esit alirdim
meyveyi’ der. ‘Meyveleri iice bolerdim. Hemen yenecekler, sonra yenecekler, daha
sonra yenilebilecekler’. Babam fiziki anlamda mesela evde hi¢ ¢alismamis, hep
mesaiye kalip para kazanmak zorunda kaldig1 i¢in bankadan aldig1 maasla evi
gecindirip mesai ile de ev yapilmis. 4. katin1 kendim yaptim. Borcum oldugu i¢in o
kadar zor bir siirecti ki. Bu evi yaparken de hamileydim, erken dogum oldu bebegimi
de kaybettim. Evin borcu var diye ben 21 giin sonra isbas1 yapmak zorunda kaldim.
Ciinkii izin alamiyorsunuz, markette ¢alistyordum, isyeri ¢agirtyor, mecbur gitmek
zorundasiniz.

3) Ailemin anlattig1 kadariyla iste, sonugta, babam gece vardiyasinda da galistyordu,
giindiiz de ¢alisiyordu ve ¢ok pis bir ortamda calisiyordu, tabakhane denilen
boliimde. Zorluklarla yapildigini biliyorum.

4) 1978 senesinde Giresun Bulancak kazasindan Istanbul'a go¢ ettik. Kundura
fabrikasinda Rahmetlik babam Isci olarak fabrikaya girdi. Bir arsa aldik oradan iste
barmma amacli. Kendimize bir gecekondu yaptik.

5) Kayinpederim sag olsun 3 katli bir ev yapmus alt katta oturuyorum. Kaympederim
diyaliz hastasiydi. biitiin ¢ocuklarina bir g6z oda yapayim diyerekten inanin diyalize
giderdi, gelirdi o kollarinda tiiplerle ¢at1 katin1 yapardi. Inanin géziimiin dniinde.
Kanlar bdyle kollarindan figkirtyor. Yani ‘benim emegim olsun’ ¢link{i maddi giicii
de yok. Cimentolar1 ticlincii kata ¢ekiyor o ipleri kendi giiciiyle ving degil de kendi
beden giiciiyle. Yani bu sekilde bu evler yapildi, zorluklarla. Tabii, tadilat yapmak
i¢cin hani biraz daha bdyle siirekli ¢alisman gerekiyor imkanlar el vermiyor. Hani
diyelim mutfagina perdelerini yaptirayim, bir banyosunu tadilat yaptirayim, bu
sekilde, yani evlerimizi donattik.

6) Bu ev 1990 senesinde yapildi. Zor sartlarda yapildi. Bir ay kii¢iik kiigiik bir ay
iste kalebodur'unu aldik yapild: iste banyosu yapildi bir ay bir seyi yapildi iste boyle
bir siirecti yani ¢cok zor sartlar altinda yapildi. Cok zor sartlarda yani onu ben
biliyorum. Babami kaybettikten sonra, bir tek emekli maas1 vardi iste. Diislinebiliyor
musunuz? Annem hatta Almanya'ya gitti calisti.
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7) Dedem oranin toprak sahibinden topragi satin aliyor sonra iizerinde topragin
tizerinde rahmetli dedem fabrikada ¢alisirken isten ¢ikista insaat icin iste briket 1 imal
ediyor. Evleri daha sonta 1980’lerde insa ediyor ve bes oglu ile kizina birer tane ev
veriyor... eski imkanlar1 kullanarak disinden tirnagindan biriktirmis gecesini
giindiiziine katmas.

8) O yeri aldik ve bir ev yaptik. Kendi giiciimiizle, beyim de ustaydi, kaba ingaatini
miiteahhite verdik, ince is¢iligini beyim yapti.

9) Tas evimiz vardi orada neredeyse hemen hemen bir yiizyila yakin, babam,
halalarim, ben ve ¢ocuklarim orada dogduk. Bu sefer asagidaki ev bize kiigiik
gelmeye bagladi, orasi gecekonduydu, dedik ki, biz bunu saglamlastiralim beton
atalim.

10) Mutlu bir hayatimiz vardi. Kirk yil siirdii. Bunun gibi 4 kat boyle bir ev yaptik,
dort erkek kardes burada kirk yik kaldik. Giizel bir mahallede bahgeli bir evimiz
vardi. Herkes bizim bah¢ede diiglinlinii yapardi. Annem herkese bir sey verirdi.

11) Mutluyduk. Ekonomik anlamda da daha rahattik daha huzurluyduk. Bahgemiz
vardi annem babam orda tarimla ugrasiyordu. Giizel bir yasamdi dyle sdyleyelim
¢linkii mahalle ortami1, mahalle kiiltiirti, iste komsuluklar, anahtarlar kapida, herkes
birbirinin evinin i¢ine rahatca girebiliyor. Hepimiz kardes gibiydik. O evden o eve
giderdik. Bir aile yasamiydi, biiyiik bir aileydi.

12) Bahgemizi bir gorseniz fotograflarimiz var...Bahgemiz ¢ok giizeldi, bizim
ciceklerimiz, agaclarimiz milkemmeldi hocam. Biz burda bdyle komsularimiz ¢ok
rahattik. Burda herkes birbirini tantyordu.

13) Boyle bir cennet, yani diislinsenize, alt katta esnaflik yapiyorsunuz, iist katta
oturuyorsunuz, hepsi de size ait, esiniz camdan bagirsa, ‘buyur hanim’ diyorsun, iste
bir aile diizenim var.

14) Hayatimiz ¢ok giizeldi, komsulugumuz ¢ok iyiydi. Cok giizeldi, dyle bir yagami
ben simdi gérmiiyorum, biz bir sey yaptigimizda oturup beraber yerdik. Sabahtan
beylerimiz ise giderdi biz hanimlar evin isini yapardik cocuklarimizi da disar1
salardik gozetlerdik otururduk.

15) Inanin yaz oldugu zaman benim eski kapakli dolaplarim vardi o bahgeye ¢ikar
fazladan tabaklarimiz ¢ikar bahgeye bahcede iyi kotii bir seyler dikiyorsunuz
mutfakta yemek yapmazdik ¢cesmemiz vardi bahgemizde cardagimiz vardi asmamiz
vardi erik agacimiz incir agacimiz vardi seftali agacimiz vardi bir taraftan
ekiyorsunuz kilimleri yayryorduk minderlerimiz yazin keyfini ¢ok rahat
cikariyorduk. Cigekler dikiyordum, giillerimiz vardi bahgede, yani nasil diyeyim
biiyiik bir kentte hem bir k6y hayati1 yasiyorsunuz metropolde kendi eviniz yani.

16) Orayi bir mahalle haline getiren tabii ki oranin insanlari oldu yollar insanlar

tarafindan acildi para verilerek iste elektrik direkleri kendileri tarafindan getirildi
kanalizasyonlar yine insanlar tarafindan yapildi yani orda bir yasam kurmay1

105



saglayan her seyi insanlar yapti agikg¢asi oray1 bir kiiltlir bir mahalle haline getiren
bizim insanimizdi babamlar babamin arkadaslari.

17) Benim beyim hasta oldugunda allah su abiden razi olsun ben bir kadin bagima
nereye gotiirebilirdim? Adamin agzinda altin disi vard1 altin disini soktii mahalleye
Oyle elektrik getirdi 0yle gelisti bu mahalle.

18) Ben ¢ayimi igiyorsam karsimdaki bir kurabiye getirir ¢ayin yanina onun
¢ocuguna siz bakardiniz sizin ¢ocugunuza o bakardi tedavilerinizle ilgili 6liim mii
var inanin bir hafta o cenaze olan evde yemek pismezdi herkes bir sey yapar.

19) Simdi o giinleri yasayip da su giinlere gelip evinin yikilmasi ben sahsi olarak
evimin yikilmasini seyredemedim yani kapiy1 kitledim ¢iktim gittim yani ondan
sonra daha ugramadim c¢iinkii onun o sekilde yikilmasini seyredemezdim.

20) Ben 38 yasindayim o 38 senenin getirmis oldugu bir aligkanlik var. Herseyimiz
ordaydi. Ama adamlar geldi yikt1 yani biiylik problem. Cok zor siiregler yasattilar
bize burda.

21) Onceki belediye baskan1 kimseye burada zorla is yapmazken simdiki geldi burda
acimadig1 insanlarin evlerini yikti. 4800 polisle yaka paca kocbasiyla evleri yikmaya
geldin milleti zorla sokaga doktiin. Diinyada goriilmemis i¢cinde yasam olan bir evi
zorla bosaltmak.

22)10-12 sene 6ncesinden beri babam siirekli “iste bir dernek kuralim iste bir seyler
yapalim buralara doniisiim gelir bunlar bize buralar1 birakmazlar” tarzinda
konusuyordu zaten ¢cok uzun zamandir. Iste cok uzun zamandir ugrasiyor 12 13 sene
garanti. Taksim’de goniillii avukatlar dernegi varmis ¢ok gitti goriistil.

23) Toplantilar yapiliyordu iste, ben toplantiya falan katilmamigtim.

24) Gittim bire bir konustum hani bize ne vereceksiniz, neler olacak, hani ne gibi
haklarimiz olacak.

25) Beykoz Belediyesi ile goriismeye caligtik. Belediye baskan yardimcisiyla
goriisiildii ve hepsinin agzinda tek bir sey var: Imza atin.

26) Buna once kimse imza atmadi.

27) Bizi tehdit etmeye bagladilar imzalamazsaniz moloz parasi alacaksiniz.

28) Miihendis bey tuttu eger dediler imzanizi atmazsaniz haklarinizdan olursunuz
haklarimizdan olursunuz. size moloz parasi verilir sizi génderirler haklarinizi

vermezler. Hani bu sekilde bizi korkuttu.

29) imzalamadim ben. Benim ¢ocuklarima siirekli tehdit amaciyla imza atmalari igin
git imza at gotiir annene imza atsin.

30) Bu sefer korkarak tabii insanlari tegvik ettiler imza atmaya.
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31) Sonra Ortagesme’ye indim ve imzaladik.

32) Bi gittik herkes orda kuyruk olusmus korktu insanlar.

33) Babam dedi ki ‘ben asla imza atmicam’.

34) Imzalamadim ben.

35) Burada Harun diye bir arkadasimiz var O da bu Insaat islerinden anliyor boyle
bir iste ¢alistyor teknik olay1 o daha ¢ok biliyordu. Oradan basladik biz. Iste sonra
imzalar geri ¢gektik.

36) Harun’u dinledikten sonra biz bir sefer dinledik ikinci bir dinleme olmadi yarim
saat bir konugma yapt1 kesinlikle gittik hemen imzay1 geri ¢gekmeye hi¢ durmadik
arkasinda durduk giivendigimiz insanlar onciiliik yaptilar hepimiz imzalarimizi
cektik.

37) Karsimizdaki 3 tane ev bu proje baslarken ilk 6nce evlerini yiktirdilar.

38) Samimi boyle komsularimizla yani merhametli diizgiin komsularimizla biraraya
geldik. Biraz orgiitlendik. Bir dernek kurduk. Bir avukat tuttuk. Miicadele yoluna
girdik.

39) Biz birazcik daha bir orgiitlenmeye basladik. Bazen 100 kisi oluyordu yani insan
kalabaliklagmaya basladik. Bir 6rgiit gibi olduk.

40) Belediyenin 6niindeydik 200-300 kisilik bir grubumuz gittik taleplerimizi
sOyledik bir¢ok talebimiz vardi iste kira yardimlarinin glinlimiiz sartlarina
uyarlanmasini istedik muvafakatin kargilikli noter huzurunda imzalanmasini istedik
yeni darelerin fiyatlarinin belli olmasini istedik birgok istegimiz vardi yani biz
belirsizligi ortadan kaldirmak istedik.

41) Sesimizi duyurduk yani basina duyurduk televizyonlara duyurduk.

42) Cumhurbagkani yardimeist ile goriistiik. Diigiin giinii onun Oniinii kestik. Brada
ben ve bir kizimiz ona anlattik.

43) Avukatlar geldi ve bize bilgi vermeye bagladilar.

44) Gorev dagilimi yaptik arkadaslar arasinda. Ben sokak isleri iste bu imza ¢ektirme
olaylar1 arkadaslara bilgi vermek basin seylerini ben takip ettim. Harun arkadagimiza
hukuki gorevi verdik.

45) Mahallede dernegimiz vardi bizim hep ordaydik biz orda konusuyorduk.

46) Oraya biz yer agtik her giin oraya zaten isten gelen oraya gelir orada
toplantyorduk. Toplanmaya basladik. Bu arada her aksam toplaniyoruz hafta sonu

genel toplanti. Evler yikilincaya kadar toplanmaya devam ettik.

47) Herkes bir fikir ortaya att1.
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48) Dik duralim.
49) Biz siirekli toplanip devam miyiz yoksa dagiliyor muyuz diye check ettik.

50) Toplantilarin bir zaafi herkese agik olmasiydi boylece karsi taraftakiler biitiin
adimlardan 6nceden haberdardi.

51) Imar planlarin1 burada iptal ettirdik yiiriitmeyi durdurma.
52) Bu zalimler {i¢ dort ay1 bizi elektriksiz susuz dogal gazsiz birakti.
53) Elektriklerini sularini kestiler insanlarin.

54) Bizim eve gelmeden 6nce hemen yanimizdaki ailenin oturdugu eve geldiler.
Orada biiyiik bir kargasa oldu, E abin evinin orada oldugu gibi. Polis onu aldi, bes
kisi lizerine ¢ulland1 ve yere yatirdi.

55) Yasal haklarimizi bilmemiz gerekiyor.

56) Muvafakatnameye bakiyorsun evet bir seyler garip haklarimizi kaybetmekten
korktuk arastirdik.

57) Toplantilarda iste biz bilgi sahibi olmaya baslayinca, bazi haklarimiz oldugunu
ogrendikten sonra, devam etmeye karar verdik.

58)Ogretmen yok burada, birka¢ hemsire ¢ikar, ne bir doktor ne bir hakim yasamiyor
burda.

59) Burada ne hukukgu var ne doktoru var ne miithendisi var emekgi insanlar gariban
insanlar.

60) Bilgili insanlar olmasa biz su anda yani yapayalniz kalirdik bu siirecte. Harun
bizi bilgilendirdi. Cogumuz bunlari bilmedigimiz i¢in Harun ve avukatlar araciligiyla
bayagi ilerleme kaydettik.

61) Harun var o ¢ok bilingli bir sekilde bize agiklamalarini yapti.

62) Burada Harun diye bir arkadasimiz var o da bu insaat islerinden anliyor boyle bir
iste calistyor falan bu is dedi bdyle olmaz bunlar yanlis yapiyor. Tamam bizim de
kafamiza yatmiyor ama teknik olay1 o daha ¢ok biliyordu. Yani burada ne ¢ikiyor
akil ve bilim okumak ¢ikt1 hocam o isin i¢indeydi de biliyordu o bizim sansimiz oldu
Harun bu sefer dedi ki biz birlik olalim.

63) Allah razi olsun Harun bizi ¢ok aydinlatti ve de ¢ok giiveniyorum Harun abi
olmasaydi biz ne yapardik? Ben olan biteni anlamamistim hepsini gittim getirdim
Harun’u dinledikten sonra biz bir sefer dinledik ikinci bir dinleme olmadi yarim saat
bir konusma yapti kesinlikle gittik hemen imzay1 geri ¢ekmeye hi¢ durmadik
arkasinda durduk giivendigimiz insanlar onciiliik yaptilar ve biz onlar konusurken
hep dinledik ben 6 ay dinledim onlar1 Harun’un konusmasiyla kafamda 180 derece
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degisiklik oldu. Bir de seyi 6grendik ne olursa olsun benim orada hakkimin oldugunu
anlatti. Harun abiyi tanimasak belki de biz de kabul etmistik.

64) Avukat arkadas1 geldi ‘teyzem ben bu yaziy1 gérdiim’ dedi ‘bunlar yapacaklar
yarin ikindiye kadar siire bitiyor’ dedi. ‘Simdi dava ettiniz ondan sonra bir hakkin
yok’ dedi. Kazanabilir miyim dedim ‘kazanabilirsin teyze’ dedi ‘mahkemeye
verirsin’ dedi.

65) Bizim bu siiregte avukatlarimizdan 6grendigimiz bir zilyet hakkimiz var bunu
bilmiyorduk. Avukatlar geldiler ve bize bilgi vermeye basladilar. burda kesinlikle
bize bir sey verilmeyecegini 6ngordiik. Bize uzattiklar1 muvafakatnamede bize hi¢bir
hak tanimiyorlardi. Her seyin ucu agik. Cogumuz bunlar1 bilmedigimiz i¢in Harun ve
avukatlar araciligiyla bayagi ilerleme kaydettik.

66) Avukatlar sagolsun araci oldular tebligat gelecek en son ihtimal artik imza [diye
bilgi verdiler].

67) Simdi hukuki bir yere kadar geldik biz imar planlarini iptal ettirdik. Simdi rezerv
planlarini imar planlariyla alakali oldugu icin iste bu Kasim’in 15'ine kadar bizim
avukatlarimiz dedi ki iste biiyiik ihtimalle onlar da iptal olur dedi.

68) Hatta sana senin gonliin kirilmasin diye sana der ki Tuzla'daki Zeytinburnu’daki
Kastamonu veya Giresun’daki TOKI konutlarindan birini sana verdim git orada yasa
der diyor hicbir sey olmaz vermez de diyor bir de seni bor¢landirir diyor bu bilgi
avukatlardan.

69) Ogrendigimiz tek sey var okumak kesinlikle bir yerlere danismamiz lazim yani
fikir aligverisi yaparak aragtirarak ve imza atacagimiz seyi bin defa iki bin defa
okumamiz gerekiyor.

70) Higbir seye okumadan imza atilmayacagini1 gordiik ezbere is yapilmayacagini
gordiik egitimin sart oldugunu gordiik dedikodunun ne kadar tehlikeli bir sey
oldugunu gordiik.

71) Okumak gerekiyor bilmek gerekiyor. Onun igin ben simdi mesela kentsel
doniisiim kitab1 aldim okuyorum yani bana onu katt1 diyebilirim. Bilgi sahibi
olmamiz gerekiyor ne olursa olsun kentsel doniisiim ya da bagka bir sey bir insanin
basina geliyor bunu okuyarak arastirarak okumak gerekiyor. Kentsel doniisiimiin
bana kattig1 egitim, okumak ve bilgi. Bu isler boyle dinle imanla olmuyor.

72) Belki de bu seyde bilseydik kentsel doniigiimiin ne oldugunu nasil yapildigini
belki bu sekilde en bastan imza vermeyerek arkadaslarimizla komsularimizla
anlatarak durumu sey yapabilirdik yani kars1 gelirdik hepimiz tek bir imza bile
atmayabilirdik.

73) Biz dort kardesiz iki kiz iki erkek. O zamanki sartlarla okuma seyi birimizi
feragat ettirip birimiz okuyabildik iki kardes mecbur okuldan alindik. [Oglumun]
Universiteye gitmesini can1 goniilden istiyorum. Ciinkii bizim alamadigimiz
egitimleri onlarin almasini istiyoruz. Ciinkii Tiirkiye'de tek egitim egitim egitim
baska bir sey degil yani okumak zorundayiz biz. Ciinkii bu siirecte o kadar hig
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bilmedigimiz seyleri 6grendik ki. Gelecek nesil en azindan bilingli olarak bildikleri
bilerek hareket etsinler.

74) Ben bunlar1 biraz daha inceledim bu iktidar partisinin bu yapmis oldugu bu
kentsel doniisiim ¢alismasi buraya ait bir ¢alisma degil bunlar Tiirkiye genelinde
boyle yapiyorlar Yani onu biz arastirdik, ben sordum bilgiyi. Cumhurbaskani kendi
mahallesinde mesela biz duyuyoruz seyde Uskiidar'da kendi mahallesinde giizel bir
calisma yapmis. Ciinkii ben bunlarin en {ist makamiyla goriistiigiim zaman Uskiidar
Mahallesi hari¢ hepsine boyle bir muvafakatname hazirlamis bunlar.

75) Imar plani ile kentsel doniisiim nasil olmasi gerekiyor siz neler yasadiniz bu
stiregler nasil devam etti gibi sorulara da cevap verebilmem gerekiyordu agikgasi
kendimi de egitmem egitime ihtiyaci da hissettim bu sekilde. Diinyada kentsel
doniigiim nasil yapiliyor diye bunun 6rneklerine baktim iste makaleler var yabanci
kaynaklar var bizimki gibi olmadig1 kesin. Daha 6nce ilgimi gekmeyen
ogrenmedigim ya da bilmedigim anlamlarini bilmedigim kavramlar1 6grenmeye
basladim imar plan1 nedir rezerv yap1 nedir hangi dava hangi mahkemede acilir iste
davalar nasil ilerler yiiriitmeyi durdurma ne bunun gibi seyler 6grendim.

76) Odeyemezsen satarsin efendim yiiriirsiin gidersin gibi sey yaptilar. Ben bu binay1
nasil alacagim? Bu evi biz nasil alayacagiz hani benim endisem bu mahalleye geri
donemeyecegim.

77) Acaba evimizi alabilecek miyiz mevzusu var simdi.

78) Burdaki yesil alanin zenginlere peskes ¢ekilecegini farkettik miicadele ettik.
Bor¢landigin seyi 6deyemeyeceksin... burda seni yasatmayacak... sunu 6grendim
gercekten insanlart artik dogduklart yere veya iste ilk baslangigta nerden geldiyse
Giresun'da gergegi giriyorsun Trabzon'dan gelmisler Trabzon'a géndermek sadece
biz o binalarda oturmak degil herkes ister giizel saglam binalarda oturmak da burda
seni yagatmayacak. Bor¢landigin seyi ddeyemeyeceksin ‘zenginlere birak’ Istanbul
senin degil benim sen gidip kdyiinde ne yaparsan yap nasil geginiyorsan gecin.

79) Ben buradan sunu anliyorum Yyani resmen Tokatkdy halkini buradan kovdu yani
kendi ¢ikarlarin1 gozeterek kendi menfaatlerini gozeterek Tokatkdy halkinin bir
sekilde evinden zorbalikli ¢ikarttilar yasam hakkini zorla elinden aldi yasam
kiiltiirtini.

80) Sunu fark ettim burada yikilan sadece mahalle kiiltiriiniin dayanigmanin yok
edilmesiydi. Insanlar beton bloklar i¢inde birbirini tanimayacak sosyal ortamdan
uzak evden ise isten eve. Beyaz yakalilarin yasadigi gibi bir sistem kurmaya c¢alistilar
bize.

81) Fakir halkiz biz. Sen simdi gidip Etiler’de Maya sitesinde bunu yapabilir misin?

82) Toplumun igine girince anliyorsunuz sikinti sizde degil sadece birgok yerde var
[zmir’de de var Adana’da varmis Ankara’da varmis sadece biz bundan haberdar

olmadigimiz i¢in iletisim kuramamisiz.

83) Mesela Tozkoparan'da biz de gittik oraya oradaki arkadaslar da geldi buraya
istisarede bulunduk neler yapilabilir nasil olacak yani bu olay1 yasayanlarla kader
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birligi yapiyorsunuz. Miicadele etmeyi 6gretti bugiin ben bunu yagiyorsam bagska bir
yerde olan bir seyde onlarla gerekirse miicadele de edecegiz.

84) Ondan 6ncesinde kentsel doniisiim benim i¢in bir anlam ifade etmiyordu ¢iinkii
hayatimda bir anlami1 olan ya da arastirdigim ya da benim i¢in nedir bir tanimi1 yoktu
acikeasi ancak i¢ine girdigimizde bu tanim olugmaya basladi... Zaman igerisinde
sunu da 6greniyoruz evet elektrik su vesaire kesilir kentsel doniistimde ama riskli
alanda kesilir o da ev daha dogrusu yasam alani tamamen tahliye olduktan sonra
ileride olusabilecek patlama su kagag1 vesaire bunlar1 6nlemek icin rezerv yapida ise
bu imkansiz bdyle bir sey yok ¢iinkii alan bos olmasi gerekiyor.

85) Sunu 6grendim birlik beraberligi. Hakkimiz i¢in miicadele etmek zorundayiz
yenilmemek i¢in zalime yenilmemek i¢in daima miicadele haksizliga karsi da
susmamay1 diliyorum yani haksizlik karsisinda daima olacagiz.

86) Kotii durumda olan insanlara iste yardim etmeyi birbirimize dayanigmayi
ogrendik efendim miicadeleyi 6grendik.

87) Bana 6grettigi sey eger ki bu mahalle komple hep beraber oturup ayrisma dan
birbirlerine destek vermesi gerekiyor. Ciinkii birlik olmadan higbir seyi
basaramazsin.

88) Bizim basaramadigimiz tek sey buydu birlik olsaydi bu hale gelmezdik ve
kentsel doniisiim ad1 altinda rantsal doniisiime de boyun egmezdik. Biitiin mahalle
halk1 bir olsaydi burdan bir ¢ivi sobkemezlerdi. Toplumda birlik olmak tek yumruk
olmak zorundasin.

89) Bu sefer ne bileyim o kardeslik duygusunu belki 6gretti o samimiyeti.

90) Buradan ¢ikartacak en biiyiik ders insanlarin uyanmasi gerekiyor artik burada
uyandin uyandin uyanmadin yikildik.

91) Mevcut iktidar kendisini tutan partilileri bile kandirdi. Bu halk bunu da 6grendi
her seyin yalan so6zde baska cikar iliskileri gittigi zaman herkes birbirine sey
yapabildi bunu 6grenmis olduk... Mevcut hiikiimet sistemine ne saygim ne de
giivenim oldugunu &gretti.

92) Rantin dondiigii yerde insanlar dikkate alintyor...hiikiimet sizi tanimiyor ¢ok
0grendigimiz sdyle oldu insanlar1 tanidik Efendim bu siyasileri tanidik siyasilerin

giivensizlik bu rant hani bu para karsisinda Bunlar kimseyi tanimazlar kutsallar1 bile
terk ederler rant i¢in bunlar1 tanimis olduk.

93) Boyle seylere yabanct oldugumuz igin hani ben polis karakolunun Beykoz'da
nerede oldugunu bilmezdim meger 3 tane varmis.

94) Bu iilkenin yikilamayacak bir gii¢c oldugunu gordiik. Ciinkii bu tilkede serefli
namuslu haysiyetli yasayan avukati da var hakimi de var savcisi de var insani da var.

95) Ogrendigimiz tek sey var kanun yoksa hukuk yoksa hicbir sey yapamiyorsun
yani hukuk halka garibana iglemiyor.

111



96) Para benim igin 6n plana ¢ikti bu sefer ¢iink{i mecbursun yani o kiran1 6demeye
para kazanmaya. Ciinkii ben simdi kiractyim bugiin issiz kalsan kira 6demen
gerekiyor senin dyle bir liiksiin yok.

97) Nereye gittik? Kira koselerine. O kira kdselerinde su anda yasam miicadelesi
veriyoruz. Yani bu kiralar1 da zoraki 6diiyorsun. Bu bizim i¢in en zor bir durum.
98) Ben boyle uyduruk bir yerde ev tuttum, iste boyle bir rutubetli bir sey, iste
mecbur ekonomi.

99) Kiraya ¢iktik, su kadar bir ev, bir oda daha fazla, yani ¢ok kii¢iik 5 bin lira, dogal
gazi bile yok, ve kisin annemler de gelecekler yanima babaannem de var. Bu evin
icinde alt1 kisi yasayacagiz, yani bu hi¢ memnun degiliz halimizden.

100) Yeni bosandim, bosanma anlaminda bu siire¢ ¢ok destekledi maalesef.

101) Ev hamrmyghm ve ¢alismak zorunda kaldim...Bir okqlda caligtyorum temizlik
gorevlisi olarak, ISKUR biinyesinde, dokuz ay ¢aligtirtyor ISKUR ve devami yok
bunun.

102) Hepimizi bir yere pargaladilar yani aileyi boldiiler. Daha dogrusu, anneyi
evladindan, kardesi kardesten. Yani bu sekilde babaanneden torununu ayirdilar, yani
tutup bizleri her birimizi bir yere savurdular.

103) Kizim piyano galiyordu ve 6zgiirce son sesini bile agabiliyordu. Ama simdi,
aman kizim, ses yapma, aman kizim, dikkat et, aman kizim, yavas yiirii, aman
oglum, ses yapmayin, hep ikaz, ¢cok zor.

104) Bir kere sicak aile binasiyds, istedigin gibi bagir ¢agir, gece ¢ik kapinimn 6niinde
kahvalt1 yap. Kiraya girdik ¢ok eziyet ¢cekiyoruz... Simdi kiractyim, orta katta
oturuyorum yavas yavas geliyorum.

105) Su anda ben Umraniye'de yasiyorum. Bu kentsel déniisiim oldu, sonra oraya
tasindik, ama ben simdi yasadigim apartman kocaman biiyiik apartman. Orda kag
daire var? Su anda gilivenip de anahtarim1 birakabilecegim kimse yok.

106) Ben yan binamdaki insan1 tanimiyorum. Gegen aksam rahatsizlandim.
Cocuklar kime birakacagim? Hastaneye gidecek olsam ne kadar kotii bir sey? Kiz
¢ocugu kime emanet edebilirim? Cocuklarimi birakacak hi¢ kimsem yok etrafimda.
Ben gecenin 3ii 4ii kiraciy1 ¢agirtyordum alt kattan, ‘ya abla ben hastaneye
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gidecegim, git’ diyordu ‘ben gelirim’”.
107) mitkemmeldi.

108) Desteklemedigimiz i¢in terdristiz ve bunu sdyleyen ilk 6nce kapi
komsularimiz.

109) Kimi komsumun onlar1 sokmasi, kimi komsum dedi ki getir dedi benim bahgem
miisait, arabalarini ¢ektirdi bahgesine. Ben bunu yapmazdim mesela, kapatirdim...o
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giin polislerin tomalarina yer verdi, onlar yer ararken onlara yardimci oluyor, biz
orda ac1 ¢ekiyoruz.

110) Giiven yok artik bitti hani babana bile giivenmeyeceksin olay1 var ya artik
ondayiz tamamiyle kesinlikle glivenmiyorum hi¢ kimseye artik.

111) inann, kimisi kapidan iceriye sokmadi, kapidan konustuk bu insanlarla ve o
insanlar benim hayatimda yok artik...diigiinde 6liimde bir arada oldugumuz
hayatimdan ¢ikardim onlari.

112) Oliim mii var? Inanmn, bir hafta o cenaze olan evde yemek pismezdi.

113) Kap1 komsumuz 61di, cenazesine gittik, iste bas saghig dilesek mi dilemesek
mi? Oldiiyse de iyi oldu diyecek duruma geldi insanlar.

114) Burda insanlara yapilan en biiyiik yanlis insanlig1 6ldiirmeleri.

115) Ben agikg¢asi imza atacaktim, abim ayni sekilde, babam dedi ki ‘Ben asla
imzalamam’.

116) Ilk énce bosandim, ¢ok biiyiik etkisi oldu maalesef.

117) Cogu komsularimiz, akraba akrabasina, baba ogluna diisman oldu.

118) Amca yegen birbirine girdi, anne ile evlat arasinda, aile iginde.

119) Benim babam bana ihanet etmis benim babam bana yalan sdylemis.

120) Aile baglarimizda en ufak bir olumsuz degisiklik olmadi. Ailemize ¢ok bagliyiz
ailede kavga modunda degiliz. Birbirimize daha ¢ok baglandik. Ailemle birarada
oldugum siirece. Mal miilk var ya gercekten hikayeymis ya yemin ediyorum mal
sifirmas.

121) Ben burdaki Bulancaklilarin higbirine hi¢ gliivenmedim basinda... Bunlar adami1
satar...Bunlar hiikiimet partisinden yana...buras1 (dernek) benim evim. Ben buray1
artik evim benimsedim.

122) Bizim kazandigimiz burada ne oldu iste hala biz iste komsularimizla cani
goniilden oturup iste burada iste tathi yiyebiliyorsun sohbet edebiliyorsun
konusabiliyorsun. Yani bu samimiyeti dogurdu insanlar arasinda daha bir sicaklik
oldu. Bunu kazandik yani, hep birlikte dostlugu kazandik.

123) ‘Babana bile giivenmeyeceksin’ durumu oldu.

124) Giiven yok artik bitti hani babana bile giivenmeyeceksin olay1 var ya artik
onday1z tamamiyle kesinlikle giivenmiyorum hi¢ kimseye artik.

125) Bu hayatta kimseye giivenmeyeceksin ben bunu 6grendim. Kimseye
giivenmeyeceksin kardesim ¢ok ders ¢ikardim bundan da.
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126) Cocuklarin psikolojilerindeki bozulmalar. ‘Baba bugiin yikilacak miy1z’? Cok
etkiledi. Kimse uyuyamadi, herkesin psikolojisi bozuldu.

127) Simdi o giinleri yasayip da su giinlere gelip evinin yikilmasi ben sahsi olarak
evimin yikilmasini seyredemedim yani.

128) Kendi kendime konusuyorum, biraz psikolojik sey yasadim...Psikolojimiz, aile
seyimiz bozuldu...Bir de bende konusma hastalig1 basladi, daha énceden yoktu, hala
var, buraya gelirken de kendi kendime konusuyorum.

129) Kendime vallahi hala gelemiyorum yani ¢ok kotii bildiginiz gibi degil yani bu
maddi boyutu da var ama bir de manevi boyutu var yani ben simdi o kadar koétii ki
oraya gidiyorum Umraniye’ye hi¢ bana benim evim gibi gelmiyor oras1 bende kaygi
bozuklugu olustu.

130) Psikolojimiz bozuldu.

131) Cocuk yikimdan sonra 45 giin kadar bagka okula gitmek zorunda kaldi. Cocuk
her giin aglayarak ¢ikt1 okuldan. Mahalle ev ortami arkadas ¢evresi gitti okul gitti.
Yani insanlarin boyle degisebilecegini anladim.

132) Kazanabilir miyim dedim ‘kazanabilirsin teyze’ dedi ‘mahkemeye verirsin’
dedi.

133) Benim beyim fabrikadan meslek hastaligi oldugu igin, doktor yazdi dilek¢eyi
ver dedi beyime. ‘Devleti mahkemeye ver’ dedi. Beyim ‘devlet kim ben kimim
devlet benim ben devleti mahkemeye veremem’ dedi.

134) Mahkemelere giivenim artt1 agikgasi ¢iinkii gergekten dogru karar verebilen
veren ve hiikiimet baskis1 yemekten korkmayan insanlar da varmis diye diisiinmeye
basladim.

135) Halkin polisi yok artik hiikiimetin polisi var.

136) Belediyeyle de ¢ok fazla diigiinme ihtiyact hissetmemistim. Belediye benim i¢in
hani ¢op toplanmasina yardim eden, vergi alan iste yasadigimiz yeri diizenlemekle
gorevli bir kamu kurulusu olarak benim i¢in bir anlami1 vardi. Su an 6yle bir
anlamdan uzaklasti, aksine, yasadig1 yeri giizellestirmeye calisan insanlarin yerini
elinde almaya calisan bir kurum... Belediye benim i¢in islevsiz bir kurum olarak
goruntyor su an.

137) Belediyenin bu kadar inatlagmalari bu kadar bizi yok saymalari ¢ok ilging, o
belediyedeki mimara dedim, bu taraf¢iyiz ya bu taraf goriindiigii gibi degil bizim

taraf buraya gore ¢alismiyorsunuz bir seyler garip bu normal degil.

138) Ilge baskanina dedim bize tapu i¢in sdz verildi ‘siyasette bazen verilen sozler
tutulamayabiliyor’ dedi bana yarabbi dedim iki ¢cocugum var siyaset nasip etme.

139) Gergi biz belediye bagskanina imza atmadik burada devlet baskanina oy verdik.

114



140) Sen, bagkan, bu adamlar1 tanimiyor muydun? Bu senin yanindakiler de mi seni
kandirdi1? Biz kime sirtimiz1 dayayacagiz?

141) Bizim bilmedigimiz daha sonra iste bu siireclerde yasadigimiz kapitalizm
sisteminin bir seyi de kentsel dontisiim olarak degil rantsal doniistim olarak bize
yansidi.

142) Bizim evlerimiz doniisiim mii olacakti olsaydi bu sekilde degil konusa konusa
anlasabilirdik.

143) Neden hayir diyorum? Bizimle goriismedi. Bizler goriismek istedik belediyenin
ontinde gittik toplandik hani gel bizimle goriis bizim sdylemlerimizi dinle dinle ki
dogruyu bulalim karsilikli anlasarak dogrular1 bulalim.

144) Baz1 televizyonlarda goriiyordum daha dnce niye bagiriyor diye diistintiyordum.
Cok giizel goriinliyordu ama arkasi1 beter imis.

145) Bu para karsisinda bunlar kimseyi tanimazlar kutsallar1 bile terk ederler rant
i¢in bunlar1 tanimis olduk.

146) Burda rahatlar bagka yerde rahat olamayacaklar tabii.

147) Imar baris1 ¢cikardim bu sizin elinizde tapudur’ dedi onun girtlagina yakasina
ahirette sarilacagim.

148) Biz burada yikimla ugrasirken kendisi gitti eglence alanlarinda piknik
alanlarinda seylere katildi ya ne derler o senliklere katild1 ya yani boyle namussuzluk
boyle kitapsizlik.

149) Bize Oyle bir belediye baskani getirdiler ki ger¢i biz belediye baskanina imza
atmadik burada devlet baskanina oy verdik, o zaman ama demek ki 1yi diigiinmek
gerekiyormus.

150) Gordigiim sey su benim kisiligimi karakterimi bozamadilar.
151) Artik kimsenin kimseyle bir alakas1 yok. Hani 6ldiiyse de iyi oldu diyecek

duruma geldi insanlar. Bugiin bir Istanbul depremi olsa acaba o da ne oldu diyecek
durumda degiliz artik. Maalesef bencillestik biraz.

152) Sorgulamayi 6grendik... Sorgulamayi 6grendik, mecbur olduk yani 6grenmeye.
Sorgulamak gerekiyordu, biz bunu yapmadik, yanlis yaptik. Higbir zihniyet artik
eskisi gibi degil.

153) Kentsel doniisiimii bilmiyordum. Bunu 6grenmis oldum ve bu konu ile ilgili
sorgulamay1 6grendim.

115



REFERENCES

Akstimer, G. (2010). Luttes contre la Transformation urbaine des quartiers de
gecekondu d'Istanbul: Etude de cas du quartier Kazimkarabekir (Publication
No. 279321) [Doctoral dissertation, Galatasaray Universitesi]. Ulusal Tez
Merkezi.

Atadv, A., & Osmay, S. (2007). Tiirkiye 'de kentsel doniisiime yontemsel bir
vaklasim.

Ayar, Y. A. (2019). The panoramic view of the urban transformation Istanbul
Istanbul individual (Publication No. 199212) [Master thesis, Kirikkale
University). Ulusal Tez Merkezi.

Aydin, N. (2023). Evaluation of urban transformation processes in Turkey: Examples
of Fikirtepe and Tarlabasi. (Publication No. 820251) [Master thesis, Gazi
University). Ulusal Tez Merkezi.

Bahadir Kurus, Z. (2021). Transformation through social action: Experiences of
participants in new social movements. (Publication No. 669122) (Doctoral
dissertation, Bogazigi University). Ulusal Tez Merkezi.

Balta, E. (1999). Grassroots environmentalism in Bergama. (Publication No. 81572)
[Master thesis, Ankara University). Ulusal Tez Merkezi.

Bassey, M. (1999). Case study research in educational settings. McGraw-Hill
Education (UK).

Bayhan Giir, S. (2016). School relocations in the context of urban transformation
and education policy change in Turkey. (Publication No. 431163) (Doctoral
dissertation, Bogazici University). Ulusal Tez Merkezi.

Bayhan, S., & Caner, A. (2017). Schools in the Nexus of Neoliberal Urban
Transformation and Education Policy Change. Journal for Critical Education
Policy Studies (JCEPS), 15(3).

Chollett, D. L. (2013). Neoliberalism, social exclusion, and social movements:
resistance and dissent in Mexico's sugar industry. Lexington Books.

Choudry, A. A., & Vally, S. (Eds.). (2018). History's schools: Past struggles and
present realities. University of KwaZulu-Natal Press.

Choudry, A. (2019). Social movement knowledge production. Handbook of theory
and research in cultural studies and education, 1-14.

Colley, H., Hodkinson, P., & Malcom, J. (2003). Informality and formality in

learning: A report for the Learning and Skills Research Centre. Leeds, UK:
Learning and Research Skills Centre, University of Leeds.

116



Creswell, J. W. (2013). Qualitative inquiry & research design (3rd ed.). Thousand
Oaks, CA: Sage.

Creswell, J. W., & Creswell, J. D. (2018). Research design: Qualitative, and mixed
methods approaches. Sage publications.

Crowther, J., & Shaw, M. (1997). Social movements and the education of
desire. Community Development Journal, 32(3), 266-279.

Dewey, J. (1938). Experience and education. New York, NY: Touchstone

Diani, M. (1996). Linking mobilization frames and political opportunities: Insights
from regional populism in Italy. American Sociological Review, 1053-1069.

Eyerman, R., & Jamison, A. (1991). Social movements: A cognitive approach. Penn
State Press.

Dobusch, L., & Quack, S. (2010). Epistemic communities and social movements:
Transnational dynamics in the case of creative commons. Transnational
communities: Shaping global economic governance, 226.

Duguid, F., Mundel, K., & Schugurensky, D. (2013). Volunteer work and informal
learning: A conceptual discussion. In F. Duguid, K. Mundel & D.
Schugurensky (Eds.), Volunteer work, informal learning and social action
(pp. 17-36). Rotterdam, Netherlands: Sense.

https://dostbeykoz.com/beykoz-da-mahalle-mahalle-2019-secim-sonuclari

Eraut, M. (2004). Informal learning in the workplace. Studies in continuing
education, 26(2), 247-273.

Esentiirk, M. (2009). Istanbul province in the case of the urban regeneration
applications. (Publication No. 238970) [Master Thesis, Y1ldiz Technical
University]. Ulusal Tez Merkezi.

Eyerman, R., & Jamison, A. (1991). Social movements: A cognitive approach. Penn
State Press.

Finger, M. (1989). New social movements and their implications for adult
education. Adult education quarterly, 40(1), 15-22.

Foley, G. (1999). Learning in social action: A contribution to understanding
informal education. London & New York: Zed Books.

Foroughi, B. (2013). Toronto community housing: Tenant participation and informal
learning. Canadian Journal for the Study of Adult Education, 25(2), 35-52.

Freire, P. (1970). Cultural action and conscientization. Harvard educational
review, 40(3), 452-477.

117


https://dostbeykoz.com/beykoz-da-mahalle-mahalle-2019-secim-sonuclari

Freire, P. (1972). Pedagogy of the oppressed. Harmondsworth. UK: Penguin, 19721.

Garrick, J., & Boud, D. (Eds.). (1999). Understanding learning at work. Routledge.

Glaser, B. G., & Strauss, A. (1967). The discovery of grounded theory: Strategies for
qualitative research. Chicago: Aldine.

https://haber.sol.org.tr; 22.06.2022; 14.10.2022

Hall, B. L., & Clover, D. (2005). Social movement learning. International
encyclopedia of adult education, 584-589.

Hall, B. (2006). Social movement learning: Theorizing a Canadian
tradition. Contexts of adult education: Canadian perspectives, 230-238.

Hall, B. L., & Clover, D. (2005). Social movement learning. International
encyclopedia of adult education, 584-589.

Hall, B. L., Clover, D. E., Crowther, J., & Scandrett, E. (Eds.). (2013). Learning and
education for a better world: The role of social movements (Vol. 10).
Springer Science & Business Media.

Harris, C. (2002). A sense of themselves: Leadership, communicative learning, and
government policy in the service of community renewal. Canadian Journal
for the Study of Adult Education, 16(2), 30-53.

Hodgen, M. T. (1925). Workers' Education in England & the United States. K. Paul,
Trench, Trubner & Company, Limited.

Holford, J. (1995). Why social movements matter: Adult education theory, cognitive
praxis, and the creation of knowledge. Adult Education Quarterly, 45(2), 95-
111.

Holst, J. D., (2002), Social movements, civil society, and radical adult education.
Westport, CT: Bergin and Garvey.

lisley, P. (1990). Enhancing the volunteer experience: New insights on strengthening
volunteer participation, learning, and commitment. San Francisco, CA:
Jossey-Bass.

Islam, T. (2009). State-led gentrification and the local residents: The case of
Neslisah and Hatice Sultan neighborhoods (Sulukule). (Publication No.
268313) (Doctoral dissertation, Yildiz Technical University). Ulusal Tez
Merkezi.

Karabulut, D., (2015), Neoliberal Kent Politikalarina Karsi Kentsel Protestolar:

Istanbul Ornegi. (Publication No. 381849) (Doctoral dissertation, Istanbul
Technical University). Ulusal Tez Merkezi.

118


https://haber.sol.org.tr/

Karaman, E. (2013). Urban Planning in Istanbul: The case of Istanbul Metropolitan
Municipality in 2000’s. (Publication No. 330414) (Doctoral dissertation,
Marmara Universitesi]. Ulusal Tez Merkezi.

Kizilay, S. E. (2016). Transformation of space and strategies of struggle:(The case
of Derbent (Sariyer) (Publication No. 425353) [Master thesis, Ankara
Universitesi]. Ulusal Tez Merkezi.

Kim, J. (2011). The characteristics of learning in social movements: A pilot study of
an environmental organization. Adult Education Research Conference, 320-
325.

Kolb, D. (1984). Experiential learning: Experience as the source of learning and
development. City, New Jersey: Prentice Hall.

Lave, J., & Wenger, E. (1991). Situated learning: legitimate peripheral
participation. New York, NY: Cambridge University Press.

Leloglu, E. (2001). Environmentalist social movements and adult education
(Bergama case). (Publication No. 109094). [Master thesis, Ankara
University]. Ulusal Tez Merkezi.

Lindeman, E. (1926). The meaning of adult education. New Republic, Incorporated.

Livingstone, D. W. (2001). Adults’ informal learning: definitions, findings, gaps, and
future research. NALL working paper #21. Toronto: Ontario Institute for
Studies in Education.

Lovering, J. and Tiirkmen, H., 2011. Bulldozer neo-liberalism in Istanbul: The
state led construction of property markets, and the displacement of the
urban poor. International Planning Studies, 16(1), 73-96.

Marx, K., & Engels, F. (1965). The German Ideology (1845). Lawrence & Wishart.

Marsick, V. J., & Neaman, A. (2018). Adult informal learning. Informelles Lernen:
Standortbestimmungen, 53-72.

Merriam , S. B. (11998 ). Qualitative research and case study applications in
education. San Francisco: Jossey-Bass.

Merriam, S. B., & Tisdell, E. J. (2015). Qualitative research: A guide to design and
implementation. John Wiley & Sons.

Novelli, M. (2010). Learning to win: exploring knowledge and strategy development
in anti-privatization struggles in Colombia. Learning from the ground up:
Global perspectives on social movements and knowledge production, 121-
137.

119



Ollis, T., & Hamel-Green, M. (2015). Adult education and radical habitus in an
environmental campaign: Learning in the coal seam gas protests in Australia.
Australian Journal of Adult Learning, 55(2), 202-219.
https://search.informit.org/doi/10.3316/aeipt.209714

Oztiirk Alica, Z. (2022). Transformative learning in feminist women groups.
(Publication No. 766993) [Doctoral dissertation, Ankara Universitesi]. Ulusal
Tez Merkezi.

Ross-Gordon, J. M., & Dowling, W. D. (1995). Adult learning in the context of
African-American women’s voluntary organizations. International Journal of
Lifelong Education, 14, 306-319. doi:10.1080/0260137950140404.

Roy, C. (2012). ‘Why don’t they show those on TV?’ : documentary film festivals,
media and community. International Journal of Lifelong Education, 31(3),
293-307.

Saguy, A. C., & Ward, A. (2011). Coming out as fat: Rethinking stigma. Social
Psychology Quarterly, 74(1), 53-75.
https://doi.org/10.1177/0190272511398190

Saldania, J. (2013). The coding manual for qualitative researchers (2nd ed.).
Thousand Oaks, CA: Sage.

Sarsilmaz, T., & Avlar, E., (2018). Kentsel Doniisiim Uygulamalarinda Yerinde
Doniigiim Odakl Yaklagimin Beykoz Projesi Uzerinden Orneklenmesi.
(Y1ldiz Teknik Universitesi, Fen Bilimleri Enstitiisii).

Schugurensky, D. (2000). The forms of informal learning: Towards a
conceptualization of the field.

Seckin, O. (2008). Learning in the Kaz Mountains environmental social
movement (Publication No. 231911) [Master thesis, Bogazici University].
Ulusal Tez Merkezi.

Serrat, R., Petriwskyj, A., Villar, F., & Warburton, J. (2016). Learning through
political participation: A case study of Spanish elders involved in political
organizations. Adult Education Quarterly, 66(2), 169-187.

Solmaz, Y. (2013). Urban transformation and urban movements: The rights of the
city movements in Istanbul. (Publication No. 343885) [Doctoral dissertation,
Yildiz Technical University]. Ulusal Tez Merkezi.

Stake, R. E. (1995). The art of case study research. Thousand Oaks, CA: Sage.

Stein, D. (1998). Situated learning in adult education. ERIC Digest No. 195.
Columbus, OH: ERIC Clearinghouse on Adult Career and VVocational
Education. UNESCO Institute for Lifelong Learning. (2012). UNESCO
guidelines for the recognition, validation and accreditation of the outcomes
of Non-formal and informal learning. Hamburg: UIL.

120


https://doi.org/10.1177/0190272511398190

Uysal, U. E. (2006). Soylulastirma Kuramlarinin Istanbul'da Uygulanabilirligi:
Cihangir Ornegi. Journal of the Chamber of City Planners, 2, 77-92.

Van Noy, M., James, H., & Bradley, C. (2016). Reconceptualizing learning: A
review of the literature on informal learning.

Vea, T. (2020). The learning of emotion in/as sociocultural practice: The case of
animal rights activism. Journal of the Learning Sciences, 29(3), 311-346.
https://doi.org/10.1080/10508406.2020.1748036

Vygotsky, L. S., & Cole, M. (1978). Mind in Society: Development of higher
psychological processes. Harvard university press.

Walter, P. (2012). Cultural Codes as Catalysts for Collective Conscientisation in
Environmental Adult Education: Mr. Floatie, Tree Squatting and Save-Our-
Surfers. Australian Journal of Adult Learning, 52(1), 114-133.
https//search.informit.org/doi/10.3316/ielapa.424057402099126

Walters, S. (2005). Social movements, class, and adult education. The Jossey-Bass
reader on contemporary issues in adult education, 138-148.

Welton, M. (1993). Social revolutionary learning: The new social movements as
learning sites. Adult education quarterly, 43(3), 152-164.

Woodin, T. (2007). ‘Chuck out the teacher’ : radical pedagogy in the community.
International Journal of Lifelong Education, 26(1), 89-104.
https://doi.org/10.1080/02601370601151471

Yin, R. K. (2008). Case study research (4th ed.). Thousand Oaks, CA: Sage.

121


https://doi.org/10.1080/02601370601151471

