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ABSTRACT

In this study, it was aimed to develop and suggest an integrated language testing program
for the 4™ grade young EFL learners (ILTPY). In line with this main aim, it was attempted
to investigate the existing language assessment practices, describe the assessment needs
and expectations of the stakeholders, and measure the effectiveness of the two-unit
implementation of ILTPY. The mixed-method research approach was adopted to collect
quantitative and qualitative data. Data collection was conducted in two stages. In the first
stage, 13 EFL teachers and 166 students at the 4" grade in the primary state schools in
Ankara were interviewed, and 12 teachers were observed for their in-class assessment
practices and assessment needs. These participants were selected with convenience
sampling. In the second stage, data were collected through the assessment tasks, objective-
based checklists, end-of-unit conferences, achievement test, and follow-up interviews from
the 4" grade classrooms including 73 students and 4 EFL teachers. The basic findings
show that teachers mainly administer formative assessment, and writing and vocabulary
are the skills assessed more commonly. The stakeholders generally expect the success from
EFL assessment process, and the pupils prefer the assessment tasks which require their
active participation. The two-unit implementation of ILTPY illustrates that the assessment
tasks are appropriate to the young learners’ characteristics, facilitate the learners’
attainment to language objectives, and have a positive washback on EFL learning.
Additionally, the assessment scores obtained from these tasks are consistent with the
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classroom-based assessment scores in terms of the correlation values between assessment
task and objective-based observation scores.

Key Words : Assessing young EFL learners, task-based language assessment,
objective-based language attainment
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0z

Bu ¢alismada 4. simif seviyesinde Ingilizce 6grenen ¢ocuklar icin biitiinlesik bir dil 8lgme
programi (ILTPY) gelistirmek ve 6nermek hedeflenmektedir. Bu ana amag¢ dogrultusunda,
var olan dil 6lgme uygulamalarini incelemek, paydaslarin 6lgme ve degerlendirme ihtiyag
ve beklentilerini tanimlamak ve ILTPY 'nin iki initelik uygulamasinin etkililigini 6l¢gmek
istenmistir. Nicel ve nitel veri toplamak i¢in karma-yontem arastirma yaklagimi
benimsenmistir. Veri toplama iki asamada gerceklesmistir. ilk asamada, Ankara’da devlet
ilkokullarinda gérev yapan 13 Ingilizce 6gretmeni ve 4. smifta okuyan 166 dgrenci ile sinif
ici 6lgme aktivitelerini ve 6l¢me ihtiyaglarini belirlemek amaciyla goriisme yapilmig ve 12
ogretmen gozlemlenmistir. Bu katilimcilar, uygun drneklem yoluyla secilmistir. Ikinci
asamada, 4. sinifta okuyan 73 dgrenciden ve gérev yapan 4 Ingilizce 6gretmeninden dlgme
gorevleri, kazanim temelli gézlem kontrol listeleri, {inite sonu konferanslari, bagar1 testi ve
tamamlayic1 goriismeler yoluyla veri toplanmistir. Temel bulgular, 6gretmenlerin baslica
olarak bi¢imlendirici 6l¢gme yaptigin1 ve yazma ve kelime becerilerinin daha yaygin olarak
olciildiigiinii  gdstermektedir. Paydaslar, yabanci dil olarak Ingilizcenin &lgiilmesi
sirecinden genel olarak basari beklemektedirler ve ogrenciler kendi aktif katilimini
gerektiren dlgme gorevlerini tercih etmektedirler. Iki {initelik ILTPY uygulamasi, 6l¢gme
gorevlerinin ¢ocuklarin karakteristik Ozelliklerine uygun oldugunu, Ogrencilerin dil
kazanimlarina erisimlerini kolaylastirdigmi ve yabanci dil olarak Ingilizce 6grenimine
olumlu etkisi oldugunu gostermektedir. Ek olarak, bu gorevlerden elde edilen GSlgme
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puanlari, 6lgme gorevi puanlart ve gozlem puanlar1 arasindaki korelasyon degerleri
bakimindan, sinif-temelli 6l¢gme puanlari ile tutarhidir.

Anahtar Kelimeler : Cocuk yasta Ingilizce 6grenenleri 6lgme, gorev-temelli dil dlgme,
kazanim temelli dil erigimi
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CHAPTER |

INTRODUCTION

Background to the Study

Language testing is a medium which connects the language learners, teachers and other
participants, and it enables them to focus on a common sense: achievement. Assessment
and evaluation in EFL (English as a foreign language) learning provide a basis for the
students’ achievement and attainment. Also, the pupils, i.e. young learners, perform a
significant role in their own language achievement in view of their critical age and peculiar

characteristics.

Assessing the foreign language learnt by young learners requires authentic and
communicative testing setting with respect to the pedagogical perspectives of language
teaching. The literature displays some research studies which have been conducted for the
purposes of describing assessment in young learners’ classrooms in consideration of the
different variables such as the age level, cultural differences and standardization.
Nevertheless, it can be stated that there is a lack of integration of assessment program into
language teaching. Accordingly, this research study primarily aims to develop and suggest
a language testing program in order to assess young EFL learners communicatively and
authentically. In relation to this aim, the study attempts to describe the existing assessment
program in the primary state schools and assessment needs of the stakeholders. Because of
the time restriction, the implementation of the ILTPY (Integrated Language Testing
Program for Young Learners) is narrowed down to the 4" grade learners in the mainstream
schools. With regard to the language teaching program in use, it is assumed that young
learners have interlanguage level to achieve the objectives of ILTPY. Likewise, the two-
unit implementation of the program may be considered as generalizable to the whole
assessment and evaluation program in terms of its design and scope. In view of the

instructional gains to be achieved, this research study may contribute to language testing
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domain with the development of ILTPY by taking young learners’ assessment needs into

consideration and integrating assessment into teaching.

In this chapter, theoretical background to the study is thoroughly discussed. The problem is
explained by referring to the relevant research studies and existing gap in the literature.
The aims and research questions leading to data collection are given in the light of the
problem. Similarly, the main significance of the study is explicated in detail from both
academic and practical perspectives. In addition, this study is based on some assumptions
which are taken into consideration with the purpose of conducting a reliable research.
These assumptions are comprehensively clarified in terms of data collection, sampling,
participants, and ILTPY implementation. Finally, the major limitations recognized during

the research are elucidated with reference to time, resources and data collection.

Problem Statement

In teaching EFL, language assessment and evaluation are regarded as the decision-makers
in quantifying and interpreting the students’ achievement, making judgement on the
effectiveness of curriculum, and usefulness of language materials (Bachman & Palmer,
2010); for this reason, they are crucial parts of a language teaching program. Today,
various kinds of language testing methods have been used in practice at the mainstream
schools. As a rule of thumb, classroom-based assessment is mainly administered in YLLs’
(young language learners’) classrooms (Hasselgreen, 2005) whereas the high-stake
examinations are the gatekeepers of the powerful decisions in many EFL-driven areas such

as business, education or citizenship (Shohamy, 2014).

In Turkish educational setting, primary schools in MoNE (Ministry of National Education)
are the examples of the mainstream schools where English is a compulsory course which
YLLs attend for two or three hours a week in accordance with the principles of language
teaching program devised by MoNE in 2013. In addition to teaching English, language
teachers are responsible for designing, administering, scoring, and interpreting language
tests in the primary schools in order to assess and evaluate young learners’ success and
identify their strengths and weaknesses. In view of the current assessment program of ELT
(English Language Teaching) curriculum in MoNE, it is stated that EFL teachers are
supposed to use the pen-and-paper tests including speaking and listening skills in order to

assess their pupils’ performance communicatively in consonance with teaching
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methodology. However, there are some research studies (Rea-Dickins & Rixon, 1999;
Yildirim & Orsdemir, 2013) which indicate that teachers’ in-class assessment practices do
not reflect the curricular objectives. A large-scale research on the policy and practice in
primary schools across the world (Rixon, 2013) explains that Turkish YLLs are tested with
the classical and summative ways. That is to say, young learners are assessed through the
traditional methods like mechanical questions and written examinations testing the
receptive knowledge, some of which are based on teachers’ personal opinions and
judgements. On the other hand, embeddedness of assessment is one of the big issues which
the pupils have experienced (Johnstone, 2000). Generally, teaching and testing are taken
into account separately, not integratively. That is why YLL assessment is seen as an
external part of language teaching. This rationale mentioned above presents a rather
subjective and unfamiliar language testing environment which may be open to errors of
measurement. Likewise, such assessment types may cause poor evaluative decisions;

therefore, poor decisions may mislead the further teaching implementations.

In sum, the problem arises from the outside status of testing. Language testing in young
learners’ classrooms should not only reflect the curricular objectives but also be seen as an
internal part of language teaching. In order to assess the achievement of young learners’
language communicatively and authentically, it is necessary to promote YLLS’ language
attainment in their natural learning setting and also integrate the assessment into language
teaching. For this reason, an integrative language testing program should be developed

and suggested on the basis of meeting young learners’ pedagogical and assessment needs.

Aim of the Study

With respect to the problem, the overall aim of the study is to develop and suggest an
integrative language testing program in order to assess YLLs’ language performance
communicatively and provide reliable feedback for the stakeholders. In accordance with
this main aim, this study attempts to describe the existing testing perspective in terms of
the strengths and weaknesses, and find out the stakeholders’ assessment needs and
expectations in the 4" grade classrooms in MoNE. Correspondingly, it is planned to
identify the effectiveness of ILTPY. Besides, the study is principally based upon a target to
increase learners’ language attainment through the integration of ILTPY into language

teaching.



In the light of the aims of the study, it is attempted to answer three main questions given

below:

1. How is English language proficiency assessed and evaluated in the 4" grade
classrooms at the primary schools in MoNE?

2. What are the assessment needs and expectations of the stakeholders from the 4"
grade language testing?

3. How effective is ILTPY in the 4" grade language classrooms?

These are the general questions which may make possible to describe the current language
assessment in MoNE, explain the assessment demands in view of the pedagogical
implications, observe the language attainment of young learners in relation to testing
system, and finally define the effectiveness of ILTPY with respect to its embeddedness in
EFL teaching. The research questions, which are devised from these main questions

mentioned above, will be given in detail in Chapter 2.

Significance of the Study

Assessing young learners is a prevailing research area in which many different kinds of
study have been conducted all around the world. From a broader perspective, these
research studies can be categorized according to the age level of the students, assessment
methods in use, and classroom practices in different cultures. On the basis of cultural
context, it is widely seen that plenty of research studies have been conducted (Bailey,
2005; Bailey & Butler, 2004; Brumen, Cagran & Rixon, 2009; Edelenbos & Vinje, 2000;
Gattullo, 2000; Hasselgreen, 2000; Hasselgreen, 2005; Hasselgreen, 2013; Leung & Rea-
Dickins, 2007; Rea-Dickins & Rixon, 1999; Shaaban, 2005; Yang, 2008; Zangl, 2000). On
the other hand, there are various studies carried out with the aim of examining the young
learners’ language teaching program, textbooks, and test anxiety with respect to Turkish
educational setting (Aydin, 2009; Kirkgoz, 2008; Kirkgoz & Agcam, 2012; Mirici, 2008;
Saricoban & Hasdemir, 2012; Saricoban & Kug, 2010; Yildirnm & Orsdemir, 2013;
Yilmaz & Akcan, 2011). In view of these research studies, it can be stated that YLL
assessment has been investigated from different aspects but there is still a lack of relevant
research studies on integrating language assessment into young learners’ EFL teaching
program. Accordingly, this research may contribute to language teaching and testing
domains as a nationwide study which offers the practical implementation of language

assessment. In classroom setting, ILTPY may foster language testing in the selected
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domain and increase the testing awareness in classroom. Thus and so, YLLs may develop
positive attitudes towards language learning and assessment by means of positive
washback. Another important point of the study is that ILTPY, as an end-product, may be
used or adapted by EFL teachers of young learners across the board. Similarly, this
language assessment program may be adapted with the purpose of testing English at other
levels. To sum up, the research study may have a significant role in terms of bringing
considerable gains to language assessment literature and providing language attainment for

young learners in relation to the development of existing assessment perspective.

Assumptions

In reference to the aims of the study, the research study is based on the implementation of
ILTPY in the 4" grade young learners’ classrooms. First of all, it is assumed that the YLLs
have background knowledge about the communicative forms and functions given in the
curriculum in order to ensure reliable and valid outcomes about the effectiveness of the
suggested program as the spiral curriculum model is in use. From this perspective, the
students are expected to have used their essential learning to reach the instructional
objectives at that level. Second, it was planned to sample YLLs as a subject group of the
study in the mainstream schools in Ankara. In accordance with the research aims, the study
was conducted in Ankara because it represents the diversity for generalizable results.
Additionally, EFL teachers are considered to have had a rich knowledge of language
assessment literacy for the purpose of utilizing ILTPY tasks. In practice, ILTPY is a
symbiotic program which aims to assess all objectives established in language teaching
curriculum at the 4™ grade level. Because of the time restriction, the two-unit program,
congruent with teaching content, was implemented in YLLS’ classrooms. In view of this
restriction, the two-unit implementation is regarded as generalizable to the whole program.
Another assumption is related to the subjective interview responses given by the pupils and
teachers. It is expected to get their truthful opinions for conducting a study without errors
of measurement. Finally, ILTPY is based on collaborative language testing; that’s why it is

supposed in this study that all stakeholders have participated in testing procedure.



Limitations

With regard to data collection, the first limitation of the study was about the restricted time
and resources. In view of the allotted time for this research, ILTPY was narrowed down to
the 4™ grade level even though it was intended to develop for all levels of the school-age
learners. In a similar vein, semi-close-ended items were given in interview questions in
consideration of possible lack of assessment literacy among the participants. Another
limitation was about timing. Two-unit implementation of the study was conducted
congruently with the mainstream language instruction. Due to the well-defined learning
process, additional time was necessary to implement the assessment tasks in ILTPY. In
view of data analysis, there were some missing points in YLLs’ interview responses. These
points were taken into consideration as ‘not defined’ answers to ensure the reliability of the
study. The final restriction was related to writing objective speaking items for achievement
test. As the data collection tool used for measuring the effectiveness of ILTPY, multiple
choice items were written in line with the stages of test development and curricular
objectives. Due to the large-scale administration, and issues of practicality and reliability,
speaking items in this test were written indirectly on the basis of the communicative

language dialogues.

Definitions

Classroom-based assessment: “Classroom assessment or teacher assessment refers to

assessment carried out by teachers in the classroom.” (McKay, 2006, p. 140).

Formative assessment: “Formative assessment is carried out during the learning process as
an intervention that is designed to encourage further learning and change. It is frequently

used in contrast to summative assessment.” (Fulcher and Davidson, 2007, p. 372).

High-stake examinations: Bachman and Palmer (2010) state that high-stake examinations
are given to a large number of test takers, and also many resources are reviewed in view of

the results of these tests.
Mainstream schools: These are the state schools in MoNE.

Task-based assessment: It is “the assessment of task outcomes in terms of

learner/examinee success or failure to accomplish the task” (Norris, Brown, Hudson, &

Yoshioka, 1998, p. 53).



Test Blueprints: “A detailed accounting of the test format and general test design which
serves as a basis for providing information for candidates and test users, and for writing

new versions of a test.” (McNamara, 2000, p. 138).

Rubrics (rating scales): Fulcher (2010) defines that rubrics “typically consist of a number

of levels, along with a short verbal descriptor of ‘what the learners can do’ at each level.”
(p. 14).

Washback: Hughes (2003) defines that “the effect of testing on teaching and learning is

known as backwash, and can be harmful or beneficial.” (p. 1).






CHAPTER I

REVIEW OF LITERATURE

Introduction

This chapter gives information about the theoretical background and relevant research
studies about the assessment of YLLs. It includes three main components: language
assessment and evaluation, assessing young learners, and developing language tests for
young learners. In the first part, language testing is discussed in terms of the basic
terminology, historical development, purposes, types of language tests, and recent trends.
In the second part, the characteristics and assessment needs of young learners are
described, and the assessment ways of the language skills and prevalent approaches such as
classroom-based, attainment-based and task-based assessment in YLL classrooms are
explained. Finally, the third part illustrates the basic qualities of language tests, developing

language tests for YLLs, scoring these tests and ensuring reliability and validity.

Language Assessment and Evaluation

Language Teaching and Testing

Language teaching is a wide-ranging field in which many components have been utilized
systematically. As an essential component, testing is an umbrella term which includes
language assessment and evaluation. In addition to “a complex social phenomenon”
(Fulcher, 2010, p. 1), it is a crucial part of a language program. Not only does it give
overall feedback on language course, but also it offers opportunities to make high-stake
decisions. Broadly speaking, language tests are useful tools providing rich information
about language instruction, recognizing strengths and drawbacks, determining the efficacy
of language materials, and also making judgement on the test takers’ language
performance (Bachman & Palmer, 1996, p. 8).
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Language testing is regarded as a whole with language assessment and evaluation.
Bachman and Palmer (2010) state that “in our field, the terms ‘assessment’,
‘measurement’, ‘test’, and ‘evaluation’ are commonly used to refer to more or less the
same activity: collecting information.” (p. 19). Whereas these concepts are based on the
same paradigm, assessment and evaluation are slightly different in practice. Brown (2007)
defines the assessment “it is an integral aspect of the pedagogical process of designing
lessons, implementing them, and evaluating their success.” (p. 443). On the other hand,
according to some language testing experts’ views, assessment refers to a never-ending
“process of both formal and informal performance measures” (Brantley, 2007, p. 31). As
regards the evaluation, “it is a broader concept than assessment and involves collecting and
making decisions about the effectiveness of a particular program.” (Brindley, 2003, p.
311). It is “primarily about decision making” (Geneese & Upshur, 1996, p. 4). In
evaluation, a number of various standards, which are established in consonance with
language instruction, are employed. (Rea-Dickins & Germaine, 1992). That is to say, it
means to compare the numerical values obtained from the measurement with the language
objectives or benchmarks and consequently make decisions on the performance. In line
with these definitions, language testing is a comprehensive term covering assessment and
evaluation procedures which can be integrated into language testing by observing the
language performance, converting it into numerical data, associating it with definite

standards, and then interpreting it.

Briefly, language testing is a fundamental component of English language. It is considered
as a part and parcel of a language teaching program. In addition to describing the learners’
language performance in numbers, it facilitates test users to make judgement on language
learning and teaching with reference to this numerical data. Douglas (2010) emphasizes
that understanding these terms facilitates determining the purpose of testing and making

inferences from the observed behaviour (p. 5).

Language Testing History
Language testing has a long history of development in accordance with language teaching
domain. There are different kinds of the classification of language testing history (Brown,
2005; Madsen, 1983; Shohamy, 1997; Weir, 2005). While Madsen (1983) divides it into
three phases: “intuitive, scientific and communicative” (p. 6), Shohamy (1997) discusses

about testing development as “the discrete point”, “the integrative” and “the
10



communicative”. On the other hand, Brown (2005) uses the term “movement” for each
period of testing and divides it into four parts: prescientific, psychometric-structuralist,

integrative-sociolinguistic, and communicative periods.

With reference to Madsen’s classification (1983), intuitive stage, which is called as
prescientific period (Brown, 2005; Weir, 2005), is the first area in which language testing
takes place in teaching setting. In view of the main periodical philosophy, “language
testing is associated with the grammar translation approaches to language teaching.”
(Brown, 2005, p. 19). Presumably, teachers use their personal judgement, opinions and
experiences to grade students’ behaviour. Secondly, scientific stage brings a new
operational perspective into language testing. It is the first time when the test developers
attempt to ensure the reliability and validity of test scores. In other words, standardized
language tests play a leading role in educational measurement. Thirdly, communicative
stage gives emphasis on the authentic language use of the foreign language rather than the
language itself. In this era, the learners are required “to produce and comprehend
language” (Shohamy, 1997, p. 142), and they are evaluated alternatively in view of their
language proficiency. In order to conduct communicative assessment, a range of
assessment methods such as role-playing, problem solving, pair-and group-work activities,
and language tasks are used as process-oriented methods and tests (Brown, 2005).

In conclusion, language testing has been developed in the light of the improvements in
language teaching. At first, it was based upon teachers’ intuitive decisions. Then, it has
been innovated with regard to the basic qualities and standards. Finally, the real language
use in testing has gained importance in addition to the administration of learning-oriented
assessment tasks.

Purposes of Language Testing
Fulcher states (2010) that “the act of giving a test always has a purpose” (p. 1).
Accordingly, the purpose is a core element of language teaching and testing as it is the
evidence of the attainment, and it performs a role as a criterion for evaluation. To have a
deep understanding about the learners’ performance, a teacher needs to figure out the
purpose of the assessment which s/he conducts in the course (Cunningham, Thorndike, &
Hagen, 1991, p. 194). Essentially, “language tests also differ according to their purposes.”

(McNamara, 2000, p. 6). In view of this perspective, there are many different purposes of
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language test administration. For instance, Davies (1990) emphasizes the primary purposes
in language testing as “selection, feedback, evaluation and research” (p. 20). Alternatively,
Hughes (2003) puts forward the language test purposes as proficiency, formative,
achievement, and diagnostic tests (p. 8). Summarily, language testing has six main
purposes: diagnosing, proficiency, achievement, formative, and summative. These

purposes are described in detail below:

Diagnosing: The aim of diagnostic tests is “to identify learners’ areas of strength and
weakness” (Carr, 2011, p. 7).

Proficiency: Proficiency tests have a purpose to measure the test takers in terms of
“performing a certain task or following a specific course” (Heaton, 1990, p. 17).

Achievement: Brantley (2007) emphasizes the goal of achievement tests as defining the

learners’ “level of mastery in one or more areas of the curriculum” (p. 36).

Placement: The purpose of placement enables the test users to group the students into

appropriate programs according their levels (Harrison, 1983, p. 4).

Formative: “Assessment is formative when teachers use it to check on the progress of their
students, to see how far they have mastered what they should have learned, and then use

this information to modify their future teaching plan.” (Hughes, 2003, p. 5)

Summative: These kinds of language tests summarize the overall achievement of the
learners at the end of the program and give feedback on the achievement of course
objectives (Gipps, 1994).

Characteristically, achievement purpose requires more objective-based testing tools while
the general mastery is assessed in proficiency tests. On the other hand, formative
assessment focuses on process-oriented testing whereas summative assessment is product-
oriented. In addition to describing learners’ language profile, diagnostic purpose provides
in-depth information about their performance. The purpose of placement can be adapted to
a broader field including language teaching and testing. To conclude, the assessment
purposes shape the development, adaptation, and administration of language tests. That’s

why the aim should be identified at the beginning of assessment procedure.
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Types of Language Tests
Language tests, which are developed in consonance with the assessment purposes, are
categorized according to their practical use in the classrooms. There is a wide range of
language test classifications (Brown, 2004; Carr, 2011; CoE, 2001; Madsen, 1983; Hughes,

2003). The basic classification is illustrated in Table 1.
Table 1

The Basic Classification of Language Tests

1. Knowledge & Performance Tests 6. Diagnostic & Placement Tests
2. Achievement & Proficiency Tests 7. Formative & Summative Tests
3. Discrete-point & Integrated Tests 8. Receptive & Productive Tests
4. Objective & Subjective Tests 9. Communicative Language Tests

5. Norm-referenced & Criterion-referenced Tests

Knowledge tests assess the structure of the target language itself whereas performance tests
are related to the real language use. Proficiency tests are employed “to measure people’s
ability in a language” while achievement tests measure “how successful individual
students, groups of students, or the courses themselves have been in achieving objectives”
(Hughes, 2003, p. 13). What’s more, proficiency tests aim to measure global competence
in a language (Brown, 2007). Discrete-point tests specifically focus on each part of
language whereas integrative tests combine various language skills as a whole (Brown,
2005, p. 25). “The practice of testing separate, individual points of knowledge is known as
discrete-point testing.” (McNamara, 2000, p. 14). Subjective tests are based on the testers’
personal decisions while objective tests are administered and graded with key-specific
rubrics (CoE, 2001, p. 188). Norm-referenced tests (NRT) provide the information about
the test takers’ success and level on the basis of the group norms whereas criterion-
referenced tests (CRT) are scored and graded by means of the benchmarks and observable
constructs which are defined in line with the course objectives (Davies, 1990). Placement
tests help test users describe the students’ level for appropriate group (Carr, 2011, p. 7)
whereas diagnostic tests are “used to identify test takers’ strengths and weaknesses, by
testing what they know or do not know in a language, or what skills they have or do not
have” (Davies et al., 2002, p. 43). Summative tests are the end-of-term examinations and
report the learners’ achievement to external authorities (Brindley, 2003) whereas formative

tests are process-orientated examinations. Productive tests are mainly based on speaking
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and writing skills which require creative responses (Madsen, 1983) whereas receptive tests
have a strong tendency to assess students’ productive ability in speaking and writing.
Communicative language tests, which have been constructed in the light of recent
developments, have two basic characteristics: offering “an extended act of

communication” and giving “the social roles” to test takers (McNamara, 2000, p. 17).

Communicative Language Testing
The fact that communication is seen as the teaching focus has profoundly influenced the
language testing practices (Lado, 1961, pp. 1-2). In line with developments in language
teaching methodology related “to the communicative — or message transmission — aspect of
language, as opposed to an earlier almost exclusive emphasis on grammatical forms and
the ways in which they could be combined to form grammatical sentences.” (Wesche,
1983, p. 41), communicative language testing has gained importance as opposed to

conventional testing.

McNamara (2000) emphasizes the development of communicative language tests and their
integration into language assessment domain with Hymes’s theory of communicative
competence. This theory makes a huge impact on language teaching and assessment from
the perspective of meeting the communicative demands. Savignon (1976) underlines that
“if we teach for communicative competence, we have to test for communicative
competence, so that we and our students know how well we are doing what we purport to
be doing” (p. 5). That is to say, it is required to embed communicative teaching activities
in language testing. “Communicative testing must be devoted not only to what the learner
knows about the second language and about how to use it (competence) but also to what
extent the learner is able to actually demonstrate this knowledge in a meaningful situation.”
(Canale & Swain, 1980, p. 34). This approach enables testers to develop communicative
language tests which support the students to use the real language in an authentic setting.
Harrison (1983) summarizes three characteristics of communicative tests: they should (1)
“assess language used for a purpose beyond itself”, (2) “depend on the bridging of an
information gap”, and (3) “represent an encounter” (pp. 77-78). Accordingly, these kinds
of language tests should be comprehensively constructed, based upon making sense of
exchanged information, and sequentially promoted with different responses given by the
test takers.
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According to communicative language testing paradigm, authentic assessments tools have
gained credibility among the test developers. For example, “some programs have initiated
portfolio assessment, the collection and evaluation of learner poems, reports, stories,
videotapes, and similar projects in an effort to better represent and encourage learner
achievement in terms of their communicative competence.” (Savignon, 2005, p. 640). The
use of communicative language tasks as alternative assessment methods and techniques

has made possible to observe the language performance in the natural learning setting.

Assessing Young Language Learners

Characteristics of Young Language Learners

As a foreign or second language, learning English addresses to a wide range of language
learners. “Young language learners are those who are learning a foreign or second
language and who are doing so during the first six or seven years of formal schooling.”
(McKay, 2006, p. 1). By turning this age level into the advantage, the pupils learn the
language enthusiastically and joyfully. Theoretically, the young learners are aged from five
to twelve (McKay, 2006; Rea-Dickens, 2000). That is to say, this age group refers to the
students from the 1% grade to 7" grade at mainstream schools in MoNE in Turkey. In view
of their age level, the main characteristics of YLLs are mainly described below (Cameron,
2001; Hasselgren, 2000; Hughes, 2003; Scott & Ytreberg, 1990):

- Children try to make sense of their world with their limited experiences through
games and stories.

- Children are less inhibited by affective distractors; so their level of social anxiety is
low.

- Social environment is the centre of language learning for them.

- Their cognitive, emotional, physical, and social developments are regarded as a
whole.

- They have short and limited span of concentration.

These characteristics should be taken into consideration in language teaching and testing
continuum. In teaching English to young learners, another important point is their
cognitive development. Cameron (2001) puts emphasis on YLLs’ language development in
line with three main cognitive development approaches developed by Piaget, Vygotsky,

and Bruner. Whereas Piaget’s view is about young learners’ constructing the knowledge
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and making sense of their own learning (Williams & Burden, 1997), Vygotskian
perspective draws attention to social constructivism; namely, learning through social
interactions (Lightbown & Spada, 2013). On the other hand, Bruner stresses the
significance of “scaffolding” in young learners’ teaching. Scaffolding enables “the teacher
to modify the child’s instruction based on his or her needs at any given moment in time”
(Brantley, 2007, p. 11). In other words, it provides a collaborative and supportive

educational environment for adults and pupils.

In respect of YLLs’ basic characteristics, it can be deduced that teaching and testing setting
should be arranged in the way of providing practical, authentic, and appropriate language
input. In view of the implementation of the cognitive-linguistic development perspectives,
it is important to take YLLs’ developmental needs into the account. Their language courses
are expected to provide more concrete and colorful prompts for YLLs’ in-class
participation. Besides, language learning should be supported with social interactions and

instructional mediation.

Assessment Needs of Young Language Learners

Language assessment is a wide-ranging domain in which many participants perform
different roles. As regards the active participants of YLLs’ assessment, McKay (2006)
states that a number of people have various responsibilities in the assessment process.
Accordingly, assessing young learners is a comprehensive field which aims to meet the
needs and expectations of the stakeholders such as pupils, parents, assessors, and
instructors. Since the young learners actively take part in constructing their own language
learning, assessment procedure should primarily cater for the pupils’ needs of learning and
testing. ““YLLs have rather different assessment needs from older learners, who often need
documentation of their ability for external purposes, such as study or work.” (Hasselgreen,
2012, p. 171). That is to say, their different needs mainly require the appropriate-to-level
testing.

Similarly, assessment practices in YLLs’ classrooms are relatively different from other age

29 G¢

levels in view of some factors such as “age”, “content of language learning”, “methods of
teaching”, “aims”, and “learning theories” (Cameron, 2001, p. 214). In order to assess
young learners in the way of learning English, these factors should be taken into account.
In consonance with their main characteristics, the assessment of young learners’
performance should be developed by taking into consideration some important
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requirements as given below (Cameron, 2001; Hasselgreen, 2005; Hughes, 2003; Linse,
2005; McKay, 2006):

Assessment procedure should be designed in accordance with the test specifications.
Assessment tasks should be oriented to the age level and characteristics of young
learners (Carr, 2011, p. 193).

Assessment tasks should motivate young learners’ participation in language use.
Assessment tasks should be interesting and supportive for young learners.
Assessment should monitor learning process for the purpose of defining strengths
and weaknesses.

Assessment results should give useful feedback to the learners, parents and decision
makers.

Assessment should minimize affective filter. On the contrary, it should promote
positive feelings of learning.

Time allotted for assessment should be arranged in line with their span of
concentration.

Language teaching and assessment should be integrated and accepted as a united
process.

The young learners should be tested as a whole in view of their cognitive, physical,
psychological and emotional development.

Assessment should consider the possible language testing problems such as
compensating for the lack of cultural knowledge, integrating the assessment tasks
into the language learning, and individual differences which the pupils have
(Johnstone, 2000, pp. 128-130).

Briefly, the assessment tasks including instructions, formats, and procedure should be

tailored to young learners’ needs, expectations and characteristics. YLLS’ assessment

should be respected as “an integral part in the language learning process (Zangl, 2000, p.

257). In view of the theoretical background about YLLs’ assessment needs, it can be seen

that Hasselgreen (2005) conducted a research study with the purpose of investigating to

what extent young learners’ needs were met by the existing assessment activities and found

that their needs were fulfilled by the assessors and related program.
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Assessing Young Learners’ Language SKkills

Assessment is an essential component of a language learning and teaching. Also, it is
necessary to “help teachers and administrators make decisions about students’ linguistic
abilities, their placement in appropriate levels, and their achievement.” (Shaaban, 2005, p.
35). The significant developments in teaching language to children has brought into
question the convenient and effective assessment of young learners’ performance in
language classrooms (Rea-Dickins, 2008; Zangl, 2000). Assessing young learners’
language skills is one of the major concerns.

In assessing language skills, it is significant to keep YLLs’ needs in mind as well as
handling the problems such as “individual differences, lack of learners’ cultural knowledge
and teachers’ testing literacy and affective inhibition” (Johnstone, 2000, pp. 128-130).
Theoretically, some studies emphasize that teaching and testing should be seen as a whole
process in terms of the practice and implementation (Cameron, 2001; McKay, 2006;
Hughes, 2003; Zangl, 2000). In addition, Cameron (2001) states that learning activities can
be adapted as assessment activities. At this point, teaching and assessing language skills
may show similarities. “Language skills are often categorized as receptive and productive”
(Helgesen, 2003, p. 23). Accordingly, these skills can be assessed productively and

receptively.

Testing Productive Skills

Productive language skills require the students to process creative thinking and linguistic
reasoning. These skills help the young learners to think about the communicative aspect of
the language. As “the most highly prized language skill” (Lado, 1961, p. 239), speaking
has a great importance in assessing young learners because the transmission of the
information or reflection of understandings can be managed by speaking in a foreign
language (Luoma, 2004).

Practically speaking, oral language use can be assessed by directing YLLs’ attention to the
situations in which the target language is used actively by asking them questions or
engaging them in conversation (Edelenbos & Vinje, 2000, p. 149). The most well-known
speaking assessment techniques are observation, discussion, oral records in portfolio, self-
assessment, news telling, storytelling, pictures talk, categorization tasks, oral presentations,
question and answer tasks, picture cues, reading aloud, interview, prepared monologues,
role plays, information gap activities, television and radio games, jigsaw activities, and
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simulations (Bailey, 2003; Brown, 2004; Harmer, 2007; Hughes, 2003; Madsen, 1983;
McKay; 2006). With respect to the importance of this oral ability, McKay (2006) offers
three additional dimensions to speaking assessment: vocabulary, pronunciation and
grammar, and emphasizes that these sub-skills are developed with speaking. Accordingly,
they need to be assessed integratively.

As another important productive skill, writing is defined “as the ability to use the language
and its graphic representation productively in ordinary writing situations” (Lado, 1961, p.
248). Writing is a cognitive process; that’s why it is not only product, but also process
(McKay, 2006; Sokolik, 2003). In young learners’ classrooms, “eliciting” the productive
language use is one of the writing assessment ways (Linse, 2005, p. 153). Because of the
limited vocabulary and cultural background in target language, it should not be expected
from young learners to write long and complex essays in a language test. In accordance
with the YLLs’ level of literacy, length of form and function knowledge, writing should be
integrated into language exams in a communicate way. The most prevalent written
assessment techniques are portfolios, diaries, journals, speech bubbles, picture description,
story completion, para-phrasing, free-writing, guided-writing, writing post-cards, invitation
letters, e-mails, using karaoke, song lyrics, word mapping, brainstorming, conferences, and
dictation activities (Brown, 2004; Harmer, 2007; Madsen, 1983; McKay, 2006; Sokolik,
2003).

Testing Receptive Skills

Receptive skills provide comprehensible input for young EFL learners to use the language
authentically. They are based on the “language directed at learners” (Bailey, 2003, p. 48).
The major receptive skills are regarded as listening and reading. Helgesen (2003) defines
listening as a skill which “requires a person to receive and understand incoming
information (input)” (p. 24). It is noteworthy that listening is the essence of oral skill
development since both skills, listening and speaking, are “exercised together” in
communication (Hughes, 2003, p. 160). For this reason, a new language is presented to

young learners through listening passages, recorded texts, and real-life interactions.

Also, McKay (2006) assumes that listening is an “invisible” process (p. 207). So, the

operational definitions of the listening performance are necessary to assess this skill. The

most frequently used techniques are dictation, question-answer exercises, grid and charts,

matching activities, note-taking, transferring information, true-false activities, pair or
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group discussion, jigsaw listening, music and sound effects, stories, poetry, monologues,
gist, reading aloud, conversations, and micro-listening (Brown, 2004; Buck, 2007; Harmer,
2007; Helgesen, 2003; Hughes, 2003; McKay; 2006).

As a second receptive skill, reading is the most sophisticated skill in addition to its
practicality and learner-friendly context. Alderson (2005) defines that “reading is a fluent
process of readers combining information from a text and their own background
knowledge to build meaning.” (p. 68). Assessing reading skill requires using indirect tasks
which elicit reading comprehension. Accordingly, reading assessment tasks should be
developed in view of young learners’ needs and characteristics. The texts should be
suitable for their cognitive and socio-cultural level because young learners bring their
schemata into play in order to comprehend the text (McKay, 2006). The common
assessment techniques for reading skill are student-teacher conferences, portfolios,
comprehension questions, story mapping, sequence of events, reading and retelling, picture
matching, gap-filling activities, jigsaw reading, following instructions, prediction, and
silent reading (Harmer, 2007; Hughes, 2003; McKay, 2006).

Classroom-based Language Assessment
English, as a foreign language, is formally taught and tested in the classroom setting.
Fulcher and Davidson (2007) state that “in the classroom the context is the learning
environment, constructed of sets of learning experiences that are designed to lead to the
acquisition of language and communication.” (p.25). Classrooms are the places where

language teaching takes place, and language teachers arrange the assessment.

YLLs are more familiar with assessment and evaluation in classroom-setting defined as
low-stake (Hasselgreen, 2005; Rea-Dickins & Gardner, 2000) due to their limited
experience in high-stake testing system. Accordingly, classroom-based assessment is
important for young learners because it is the first step, in which the assessment is
introduced to them and shapes the overall attitudes towards language testing. Additionally,

it is a way of “informing and improving learning” (Brindley, 2003, p. 326).

Classroom assessment is viewed as the teacher assessment (McKay, 2006, p. 141) because
a language teacher, who puts into practice the language objectives and analyzes the needs
of young learners, takes into consideration the learning needs and level of development in

defining learning specifications and constructing assessment tools. Hamp-Lyons (2007)
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emphasizes that “the learner, the teacher, and the classroom” are the central points of
classroom-based assessment (p. 493). “Teachers and their learners are likely to spend more
time on informal instruction-embedded assessment activities than on formal oracy or
pencil-and-paper tests.” (Rea-Dickins, 2001, p. 434). To put it another way, language
teachers establish learning objectives, then present activities and techniques for achieving
these objectives, finally assess and evaluate the success by means of language tests
(Cumming, 2009; Fulcher, 2010). In addition, they can “build up a solid and broadly-based
understanding of the pupil’s attainment” by conducting classroom-based assessment
(Gipps, 1994, p. 123). Accordingly, language teachers have a significant and active role in

assessment procedure.

With regard to the main purposes of the classroom assessment, they can be identified as
diagnosing strengths and weaknesses, making decisions about program, giving feedback to
the stakeholders, and summarizing the success (McKay, 2006). It is obvious that this
assessment cycle is more achievable and practical in view of classroom settings. Rea-
Dickins, in her study in 2001, examined the classroom assessment, teacher assessment,
extensively and formulated the stages of classroom-assessment step by step. Accordingly,
these stages, as illustrated in Figure 1, are defined respectively as planning,
implementation, monitoring, and recording and dissemination (p. 435). In planning, the
aim is defined, assessment activities are selected, and testing environment is prepared.
These activities are presented to the students, the necessary support and feedback are
provided to them. It is attempted to develop learner autonomy in implementation stage. In
view of monitoring, the indicator of the performance is recorded, inferences are made on it,
the results are shared with the stakeholders, and language learning process is reviewed.
Finally, the records are reported to policy makers, and the formal regulations can be

adopted in accordance with these reports.
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Stage 1: Planning
Identifying the purpose for
the assessment? (why?)

Choosing the assessment
activity (how)

Preparing the learners for the
assessment

Who chooses/decides for
each of the above?

Stage 4: Recording &
Dissemination

e Recording & reporting
progress towards NC

e Formal review for LEA or
internal school purposes

e  Strategies for

dissemination of formal

review of learners.

Stage 2: Implementation

e Introducing the
assessment (why, what,
how)

e  Scaffolding during
assessment activity

e Learner self-& peer
monitoring

e [Feedback to learners
(immediate)

Stage 3: Monitoring
Recording evidence of
achievement

Interpreting evidence
obtained from an assessment

Revising teaching and
learning plans

Sharing findings with other
teachers

Feedback to learners
(delayed)

Figure 1. Process and strategies in classroom assessment. Rea-Dickins, P. (2001). Mirror,

mirror on the wall:
Testing, 18(4), p. 429-462.
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Teacher assessment is seen as a central part of formative assessment, and thus a body of
research studies have been conducted in YLL classrooms in various countries, e.g.,
England (Teasdale & Leung, 2000; Rea-Dickins, 2004). These studies are relatively based
on gaining the insights into teacher assessment. With respect to the world context, it can be
stated that a large number of studies have been carried out in different settings for the
purpose of describing classroom-based assessment or teacher-assessment practices in
young learner classrooms. For examples, Edelenbos and Vinje (2000) carried out a study
on the language assessment in Dutch primary schools in view of the comparison between
1991 and 1996 exams and observed that there was decline in the students’language
attainment. Gattullo (2000) investigated the language assessment activities in Italian young
learners’ classrooms through the learner survey and teacher interview. According to this
study, there are multiple activities of assessment conducted by teachers such as

“questioning, correcting, judging, rewarding, observing etc.” (p. 281).

Edelenbos and Kubanek-German (2004) analyzed the teacher behaviour in YLLs’
classrooms in Netherlands through the observation and interview. The results related to the
assessment show that teachers carry out “interpreting the results of a test, questioning and
goal-oriented observation” more commonly than others (p. 267). With respect to Romanian
context, Cojocnean (2012) investigated the language teachers’ assessment practiCes.
According to the findings, teachers do not assign numerical values for the students’
performance. Instead, they use “descriptive grades” (p. 61). The results explain that “oral
assessment is suited for YL assessment; structured observation is preferred assessment

method; more emphasis should be given to assessment as a process” (pp. 61-62).

In order to investigate in-class assessment practices in European countries, Rea-Dickins
and Rixon (1999) studied with 120 teachers working in different European countries. Their
findings show that the general purpose of assessment is to promote teaching; classical
language tests are employed mostly; grammar and lexis are the most frequently assessed
skills; some mechanic activities like gap-filling and matching are used to assess young
learners. Also, Rea-Dickins and Rixon (1999) emphasize that “in an ideal situation the
means of assessment would be very much determined by the reasons for assessment, and
by the concerns of those individuals of stakeholder groups who receive the reports on the
results” (p. 90).

Brumen, Cagran and Rixon (2009) investigated teachers’ assessment practices in YLLSs’
classrooms in Slovenia, Croatia and the Czech Republic. The findings of the study indicate
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that the results are reported mostly to parents, students and teachers; numerical expressions
are assigned more by teachers; teacher-made tests, oral interviews, and observation are the
most commonly used assessment types whereas self-assessment, language potfolio are
used the least; matching, oral interviews, and listening tasks are more frequently used

assessment activities while writing activities are less administered for assessment.

In Asian context, Yang (2008) conducted a study on investigating language teachers’
assessment practices in Taiwanese young learners’ classrooms. The study shows that
teachers use multiple assessment activities to meet the students’ needs and other external
factors. Whereas informal questioning and observation are mostly preferred, essay writing
is one of the techniques which are used the least.

Suggested
Assessment
Types for All
Stages

|
| | | |

Project and
pothfoIio Pen and paper Teacher
evaluation eaialacludng Seliandipasr observation and
listening and evaluation :
(Student-teacher evaluation

cooperation) speaking skills)
Figure 2. Assessment types. MoNE (2013). English language teaching program (for the
2nd 3rd gth gth gt 7% and 8" grade). Ankara.

In Turkish national context, classroom-based assessment types are defined by MoNE. They
are extensively described in language teaching curriculum developed by MoNE in 2013.
Accordingly, classical tests, including speaking and listening skills, projects, portfolios,
self-and peer-assessment, and teacher observation are the basic assessment types and
methods in YLLs’ classrooms. In this regard, Yilmaz and Akcan (2011) conducted a study
about using ELP in the 4™ and 5™ grade young learners’ classrooms. In view of their
results, they categorize the advantages of using ELP in these classrooms such as
“reflection, self-assessment, raising awareness, goal-tracking and making choices” (p. 3).
They state that ELP is a useful teaching and testing tool which has an impact on the

development of learner autonomy. On the other hand, Agcam and Kirkgoz (2012)
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examined the 4th and 5th grade written examinations administered in primary schools in
Turkey. The main types of question used commonly are gap-filling, translation, Yes/No or
True/False, and Question-Word-Question. Finally, Sarigoban and Hasdemir (2012)
suggested assessment types and explained the alternative assessment methods for young

EFL learners in Turkey.

Brindley (2003) suggests some principles of the classroom assessment and evaluation for
teachers in order to assess their learners effectively in the classroom. In accordance with
these principles, it is easy to understand that assessment is a mutual process between
learners and teachers. As opposed to standardized tests with selected responses, classroom
assessment drives learners to think more creatively and critically. Also, classroom tests,
portfolios, self-assessment, observations, conferences, portfolios, peer assessment,
performance, dynamic assessment, and projects are commonly used as the alternative
assessment techniques in the classroom (Brown, 2010; Cameron, 2001; McKay, 2006).
Assessing through observation takes place in the natural process of language learning in
classrooms. There are two kinds of observation assessments: incidental and planned
observations (McKay, 2006). Also, conferences are assessment techniques which involve
“a conversation between teachers and students”, and they are effective in “understanding
the processes, strategies, and approaches students use in the performance of school work
and language-related tasks” (Genesee & Upshur, 1996, pp. 108-109). Next, portfolios are
the collections of the pupils’ work which exhibit their strengths, endeavor, and progress in
time (loannou-Georgiou & Pavlou, 2003, p. 23). Other techniques are self-assessment and
peer-assessment. With the help of these techniques, children can be motivated to
participate in the assessment process. These kinds of assessment enable learners to develop
self-efficacy and an autonomy of learning. Brown (2007) explains one of the main benefits
of the self-and peer-assessment that they increase the awareness of language objectives and
outcomes in learning. Shortly, they path the way for lifelong learning and assessment in

learners’ own experiences.

Task-based Language Assessment
The considerable growth in communicative language testing has an impact on the
assessment practices in the classroom. Instead of employing conventional testing tools,
language teachers bring the assessment activities, which more focus on real language use,
into the classroom. By definition, language use domain is defined as “a set of specific
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language use tasks that the test taker is likely to encounter outside of the test itself, and to
which we want our inferences about language ability to generalize” (Bachman & Palmer,
1996, p. 44). In order to promote the pupils’ target language use in classroom, well-
constructed tasks should be provided for them as embedded in learning activities.
Likewise, tasks for YLLs should have “coherence and unity, meaning and purpose, clear
learning goals, a beginning and end” and “involve learners actively” (Cameron, 2001, p.

31).

Using language tasks as assessment activities, which measure the students’ “success or
failure”, is considered as task-based assessment (Norris, Brown, Hudson, & Yoshioka,
1998, p. 53). In task-based assessment, the students are expected to accomplish the tasks
with respect to the given instructions. On that account, task objectives and directions
including aim, time, input, expected response, scoring should be clearly defined (Davies et
al., 2002, p. 196). A variety of assessment tasks can be constructed in line with language
skills and content identified by curricular goals. Accordingly, assessment tasks may vary
from the classical assignments to alternative methods such as pair-and group work
activities, making dialogues, solving contextual problems, and “complex integrated
reading, listening and writing tasks” (Douglas, 2010, p. 77). These tasks can be developed
and adapted according to the level of the learners and teaching setting. Also, Brown (2005)
suggests some important points in task development, administration, and most particularly

scoring (pp. 53-55):

- Students should be precisely informed about the instructions of the task.

- Tasks should be organized well in terms of timing.

- Scoring process should be defined in accordance with holistic or analytic method.

- Scoring process should be defined in terms of the language performance descriptors
and levels.

- Scoring should be conducted objectively and “anonymously”.

Succinctly, the shift from conventional testing to communicative language testing requires
the language teachers to assess the students in an authentic way through language use
tasks. These tasks may range from the classical test types to performance-based activities
in line with the course objectives. Finally, assessment tasks should cater for the young
learners’ needs and characteristics because they bring their own comprehension of learning

into the classroom (Cameron, 2001; McKay, 2006).
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Attainment-based Language Assessment
In the worldwide context, testing is carried out with various purposes in different
disciplines. Defining the attainment of test takers is the essential purpose within the frame
of the global assessment and evaluation. Attainment is regarded as achieving the set of
goals defined at the beginning of a course. In addition to language teaching domain, the
participants’ attainment is the subject matter of the research studies in many areas such as
psychology, business, and most importantly education. Educational attainment is
investigated with the aim of determining the educational level. Barro and Lee (1993)
examined the four levels of educational attainment in 129 countries. Similarly, Wilson and
Porters (1975) analyzed the status attainment in different working areas including

education.

In terms of the studies on native language attainment, Dabrowska and Strett (2012)
investigated the bilinguals’ long-term attainment in English language, then in 2006, they
studied on the individual differences which had an impact on language attainment from the
natives’ or non-natives’ grammar use perspective. Finally, they examined a variety of
differences in native language attainment in 2010. With regard to language teaching and
testing, attainment is accepted as “achievement” (Davies et al., 2002). It refers to
accomplishing the language aims at the end of the session or course. In other words,
language attainment is directly associated with curricular goals and objectives, which have
a central importance in language programs (Nation & Macalister, 2010, p. 1). “Curriculum
goals are general statements of the intended outcomes of a language program, and
represent what the curriculum planners believe to be desirable and attainable program aims
based on the constraints revealed in the need analysis.” (Richard, 1990, p. 3). Accordingly,
learners’ language attainment can be ensured by measuring to what extent these goals are

achieved.

In YLLs classrooms, language attainment can be observed in view of accomplishing tasks
because language use tasks are seen as “activities that teachers assign to attain particular
objectives” (Richard, 1990, p. 39). So, teachers can monitor the pupils’ attainment with
respect to the feedback obtained from the classroom-based assessment tasks. In addition,
the degree of goal-attainment can be identified; thus stakeholders can make the relevant

decisions on language teaching, materials, and techniques.
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Developing Language Tests for Young Learners

The Basic Qualities of Language Tests
Assessment is not restricted to a specific domain. It can be administered formally and
informally across the disciplines. As one of the most sophisticated fields, language
teaching requires the assessment and evaluation in each step of learning such as diagnosing
the behavior, formatting the procedure, and summarizing the achievement. Hasselgreen
(2012) underlines the importance and integration of language tests in many different fields
of work. With respect to this integration of language assessment, assessing young learners

have six main purposes (McKay, 2006, pp. 21-24):

- To monitor the students’ learning in terms of achieving language objectives
- To identify the students’ learning strengths and weaknesses

- To review what the students have learned at the end of a program

- To place the students into appropriate levels of language

- To promote the students’ willingness to learn a foreign language

- To conduct research studies on how the students learn the language

In connection with these purposes, the main qualities of language tests are identified as
“reliability, validity, fairness, authenticity, interactiveness, impact (washback), and

practicality” (Bachman & Palmer, 1996, p. 18).

Reliability: This quality is related to the exam results’ consistency. It is expected that test
scores are the same in each administration at different times. Hughes (2003) defines the
reliability that “the scores actually obtained on a test on a particular occasion are likely to
be very similar to those which would have obtained if it had been administered to the same

students with the same ability, but at different time.” (p. 36).

Validity: Terminologically, validity refers to “whether or not a test measures what it
purports to measure” (Lado, 1961, p. 330). Cameron (2001) explains that it is a concern of
developing, administering, scoring, and interpreting test results. No matter how reliable a
language test is, it should be valid in order to give meaningful results. Davies (1990)
defines five types of language validity: “face, content, construct, predictive, concurrent” (p.
23).

Fairness: It is a quality of understanding the language testing materials clearly and

providing objective testing setting.
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Authenticity: It aims to integrate the language tests into the real-life descriptions. Similarly,
McNamara (2000) states that authenticity is “the degree to which test materials and test

conditions succeed in replicating those in the target use situation” (p. 131).

Interactiveness: This quality is about the engagement of language learners in testing. It
refers to involvement of a learner with his/her own knowledge of language. “The
interactiveness of a given language test task can thus be characterized in terms of the ways
in which the test taker’s areas of language knowledge, metacognitive strategies, topical
knowledge, and affective schemata are engaged by the test task.” (Bachman & Palmer,
1996, p. 25).

Washback: It is defined as “the influence of testing on teaching and learning” (Cheng &
Curtis, 2004, p. 4). It can be harmful or useful. If a test facilitates the learning and
motivates the students to learn, it is useful (Hughes, 2003). On the other hand, if a test

prevents the learners from focusing on the main teaching way, it is harmful.

Practicality: It is the ease of using language tests in terms of constructing, administering,
scoring, and interpreting. “Practicality is concerned with a wide range of factors of
economy, convenience, and interpretability that determine whether a test is realistically
employable for our purpose.” (Cunningham, Thorndike, & Hagen, 1991, p. 91). This
quality provides the availability of language exams for the test takers in almost every
occasion. Practicality is primarily related to the ways in which the test will be developed,

implemented, and used at all (Bachman & Palmer, 1996).

Each language assessment task or test should have these qualities in order to achieve its
own purpose. Besides, Madsen (1983) summarizes a test which has all these qualifications
that “well-made tests can help positive attitudes towards the class. It gives a sense of
accomplishment. In other words, tests can foster learning and learning can also be

enhanced by students’ growing awareness of objectives.” (p. 4).

Constructing Language Assessment Tools
Language assessment is relatively different from other instructional fields in terms of the
natural structure of a language which is a vital medium of communication. Particularly in
assessing young learners’ language, test developers should give the optimal care and
attention to some issues. Hasselgreen (2000) mentions some important factors to be taken

into account in developing tests for young learners. These factors are that young learners
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have a limited experience in the target language and testing; their teachers must be
specialized in language teaching methodology; test demands and specifications should be
clarified explicitly; teachers and learners should be trained in language testing; exam

conditions should be anxiety-free (p. 262).

The abovementioned factors have a profound impact on the development, implementation,
and interpretation of language tests. On the other hand, there are many different
perspectives on the development model and procedure of test administration. Cameron
(2001, p. 227) explains the planning process of assessment. Accordingly, the first step is to
define the purposes and objectives of assessment. Next, the methods of testing should be
decided. After specifying the purpose and method, another important issue is to secure the
qualities of language tests such as reliability, validity and fairness. Then, it should be clear
how to get and give feedback on the test results. Finally, assessment use and impact should
be investigated. Alternatively, Douglas (2010) gives information about the steps of test
development: “(1) Define the purpose of the test, (2) Conduct a preliminary investigation,
(3) Collect primary data, (4) Collect secondary data, (5) Analyze the target language use
task and language characteristics” (pp. 38-48).

1. Design
Describin
.I I . . L | 3. Administration
Identifying 2. Operationalization L.
Selectin I Selectin Administering
. . . _g Collecting feedback
Defining 1 Specifying 1 .
, .. Analyzing
Developing Writing ..
. Archiving
Allocating
Managin
N = N N

Figure 3. Test development. Bachman, L. F., & Palmer, A. S. (1996). Language testing

in practice. Oxford: Oxford University Press.

Bachman and Palmer (1996, p. 87) developed a model for test development as shown in
Figure 3. In this model, there are three main steps: “(1) Design (describing, identifying,
selecting, defining, developing, allocating, managing), (2) Operationalization (selecting,
specifying and writing) and (3) Administration (administering, collecting feedback,

analyzing and archiving)”. On the other hand, in 2010, they again developed and extended
30



their model of development. According to the updated version, development process has
five main categories: “(1) Initial planning (defining the needs), (2) Design (need for
assessment), (3) Operationalization (blueprints-specifications), (4) Trailing (piloting-

trying out assessment) and (5) Assessment use (final stage — operational use)” (p. 139).

As explained, various models of designing language tests are in use, the stages of
development are moderately common from many perspectives. Following the definition of

the assessment need, it is necessary to construct test purpose and specifications.

Test Specifications (CEFR)
Specifications, or called blueprints in testing terminology, are the main guidelines which
identify the content to be measured and the way of testing language behavior (Davies et al.,
2002, p. 207). Carr (2011) illustrates them: “specifications for the test structure and the
various tasks included on the test both provide guidelines for what the test should look lie,
and what test writers should do when writing questions or prompts, writing or selecting

passages, etc.” (pp. 48-49).

Language specifications are described in detail in the Common European Framework of
References. CEFR makes explicit the “levels of proficiency which allow learners’ progress
to be measured at each stage of learning and on a life-long basis” and “provides a common
basis for the elaboration of language syllabuses, curriculum guidelines, examinations,
textbooks, etc”. (COE, p. 1). In the program of foreign language teaching in Turkey, MoNE
(2013) states that since the CEFR is “a lifelong undertaking, developing a positive attitude
toward English” in early childhood, the curriculum attempts to provide a motivating
learning atmosphere for young learners of English in their language classrooms (p. II).
Fundamentally, the language teaching program in MoNE is based on the principles of the
CEFR in view of specifying YLLs’ assessment. The 2"9, 3" and 4™ grades, which focus on
listening, speaking, very limited reading, and very limited writing skills, correspond to
level Al in the CEFR. ALl level is referred as “breakthrough” and described in detail in
CEFR (CoE, 2001, p. 23). At this level, the language learners:

Can understand and use familiar everyday expressions and very basic phrases aimed at the
satisfaction of needs of a concrete type. Can introduce him/herself and others, can ask and
answer questions about personal details such as where she/he lives, people she/he knows and
things she/he has. Can interact in a simple way provided the other person talks slowly and
clearly and is prepared to help. (CoE, 2001, p. 24)
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This description should be taken into consideration in developing language tests or
assessment tasks for young learners. It offers a general framework for identifying the
language objectives and benchmarks. In a similar vein, the level descriptors are utilized to

define the test/task specifications for YLLSs.

Scoring and Interpretation
Language teachers have many important roles in teaching process such as giving lectures,
providing mediation, and testing the language performance. In addition to all these
responsibilities, they are engaged in scoring tests or assessment tasks and interpreting the
results. Hasselgreen (2000) states that “teachers are instructed not only in how to use the
material, but also on how to interpret results and, equally importantly, on how to act on

them to develop their pupils’ skills.” (p. 266).

Scoring is largely related to “how much or how good of language testing” (Fulcher &
Davidson, 2007, p. 91). Accordingly, scoring rubrics are constructed with the purpose of
assigning marks to the students systematically on the basis of the language performance
descriptions (Carr, 2011; McKay, 2006). Rubrics include two main parts “the criteria” and
“the descriptions of levels of performance” (Brookhart, 2013). Likewise, rating scales are
employed in scoring process. They are defined as “proficiency scales” by Davies et al.
(2002, p. 153). Rating scales are used to place the students into the appropriate levels in
view of their language performance. Generally, standardized language tests including
multiple choice test, matching and true/false items are easy to score and interpret. By
comparison, alternative assessment tools such as observation, interview, and role-play
activities are scored with the basic holistic and analytical rubrics. Douglas (2010) states
that the first step in scoring alternative tests is “to develop explicit scoring criteria” that
may be attributed to the language behavior (p. 55). According to the assessment kinds of
language skills, these rubrics may include different sections which aim to give points to the
behaviours corresponding to the objective or specification. For example, the performance
levels of writing skill in scoring or rating rubrics are exemplified by O’Malley and Pierce
(1996) as “proficient, fluent, expanding, developing, beginning, and emerging” (p. 22).
Moreover, in a rating scale, oral language use can be rated in view of “comprehension,
fluency, vocabulary, pronunciation and grammar” (McKay, 2006, pp. 290-291). In order to
increase the reliability of assigned scores, different raters may be trained and engaged in
assessment process.
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In view of the statistical analyses of language tests, they are divided into two basic groups:
measurement of central tendency and measurement of dispersion. “Central tendency
indicates the typical behavior of a group and that four different estimates can be used: the
mean, mode, median and mid-point”. (Brown, 2005, p. 119). On the contrary, dispersion
measures show us “how spread out the scores are” (Carr, 2011, p.229). Measurement of
dispersion includes standard deviation, variance, and range. These measurement analyses
provide us with information about the general achievement and homogeneity of the group

in addition to the students’ success within a group.

What’s more, following the administration, items in language tests can be examined in
terms of difficulty and discrimination. A language item is statistically expected to have a
normal difficulty level and discriminate the good performance. In relation to these item
characteristics, a rich knowledge of statistics is required to interpret the language

assessment results.

Reliability and Validity
Reliability and validity are two fundamental prerequisites of the language tests. While
reliability is related to stability of test scores, validity is about achieving the purpose of a
test. Terminologically speaking, reliability involves the consistency of measurement which
gives the same result in different administrations (Bachman & Palmer, 1996; Brown, 2005;
Brown, 2010; Carr, 2011; Fulcher; 2010; Davies, 1990; Lado, 1961). The more reliable a
language test is, the less error of measurement it has. In order to minimize the errors of
measurement and increase the reliability of language tests, Hughes (2003) gives many
suggestions that the test takers should be identified by numbers, not names; they should be
familiar with assessment format and test techniques; language performance should be
largely sampled; instructions should be written clearly; the items, which do not
discriminate well, should be excluded; items should be scored objectively; a detailed
scoring key need to be prepared, and the scorer should be trained (pp. 44-50). Also, there
are many kinds of techniques which are used to secure reliability. Crocker and Algina
(2008) divide these techniques into two groups on the basis of “two tests administrations
(alternate forms, test re-test method) and a single test administration (split-half method,

item-covariance)” (pp. 132-141).
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On the other hand, validity is more general concept including reliability and other qualities
of language tests. Messick (1987) explains the importance of validity: “Validity is an
integrated evaluative judgement of the degree to which empirical evidence and theoretical
rationales support the adequacy and appropriateness of inferences and actions based on test
score.” (p. 1). Accordingly, in language assessment domain, validity refers to the correct
inferences made on the basis of the test scores in connection with test purpose. There are
many different kinds of validity: content-related validity, construct-related validity, and
criterion-related validity (Brown, 2005; Genesee & Upshur, 1996). Hughes (2003) explains
how to make language tests more valid: test specifications should be defined clearly; direct
tests should be used as possible; scoring should be reliable and directly related to

constructs; finally test reliability should be maximized (pp. 34-35).

In conclusion, reliability and validity are the essential parts of language testing. These
qualities enable test developers to construct, administer, and interpret language tests in a
proper and systematic way. What’s more, the reliable and valid test results provide
meaningful and useful feedback on the students’ success, effectiveness of the classroom
materials and teaching methods, achievement of the course objectives and language
teaching programs. In YLLS’ classrooms, teacher-based assessment is required to ensure
reliability and wvalidity in order to make the appropriate decisions on the pupils’

performance.
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CHAPTER 111

METHODOLOGY

This part gives a detailed description of the research methodology, research design,
participants, two-unit implementation of ILTPY, data collection, data analysis, and results.
In view of the main problem and aims of the study, it was adopted a mixed research
methodology, and quantitative and qualitative data were collected through an integration
model as a sub-research design of mixed method (Creswell, 2013). The subject group of
the study comprises of 166 students at 4" grade and 13 EFL teachers at state schools, and

also the participants were selected with convenience sampling.

As regards the data collection, the assessment tasks, observation checklists and
achievement test were utilized with the aim of collecting quantitative data. On the other
hand, qualitative data were gathered through the end-of-unit conferences, semi-structured
interviews and observation. Likewise, data analysis was conducted in two main categories:
quantitative and qualitative data analyses. As the quantitative analysis techniques, Related-
samples Wilcoxon Signed Rank Test and Spearman Rank-order Correlation were used for
the purpose of summarizing the findings statistically. In view of the qualitative data,
content analysis and constant comparison method were employed so that data could be

categorized and coded appropriately.

Reliability and validity of the study were secured in different ways such as expert opinions,
theoretical foundation, and piloting studies. All data collection tools were asked for expert

opinions, piloted, and revised before the study.

Reference to the Problem Statement and Aim of the Study

Today, language testing for the YLLs is a field of study in which many educational
reforms have been undertaken. From this instructional point of view, various research
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studies have been conducted to assess the YLLs communicatively. In our national context,
it is aimed to assess the foreign language proficiency of the 4" grade YLLs through the pen
and paper tests, language portfolios, teacher observation, and self-assessment (MoNE,
2013). On the other hand, some research studies (Rea-Dickins & Rixon, 1999; Yildirim &
Orsdemir, 2013) show that this theoretical knowledge conflicts with the practical
assessment in many language classrooms. Similarly, the language assessment in the YLLS’
classrooms is considered as a separate part of language teaching (Johnstone, 2000). For
this reason, an integrative language testing program should be developed and suggested in
order to assess YLLs in an authentic way and ensure the consistency between the theory
and practice in this selected domain.

Research Questions

The problem statement discussed in the first chapter establishes three main research
questions which give shape to ILTPY development, data collection, and study findings.

These research questions and their sub-questions are listed below:

1. How is English language proficiency assessed and evaluated in the 4" grade
classrooms at the primary schools in MoNE?
a. What is the purpose of testing English as a foreign language in the 4™ grade
classrooms at the state schools?
b. Which skills are tested in the 4" grade young learners’ classrooms?
c. What kinds of assessment methods, techniques and tools are developed and
employed in the 4" grade language teaching classrooms?
d. How are the assessment results given at the end of the testing process?
e. What are the strengths and weaknesses of the existing 4" grade language
assessment program?
2. What are the assessment needs and expectations of the stakeholders from the 4™
grade language testing at state schools?
a. What are the assessment needs and expectations of the 4" grade YLLs and
their parents?
b. What are the assessment needs and expectations of English language teachers
who teach in the 4™" grade classrooms at state schools?

3. How effective is ILTPY in the 4" grade language classrooms?
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a. Are YLLs aware of the assessment tasks which are conducted integratively in
their classrooms?

b. What kinds of testing problems do the young learners have in ILTPY?

c. Does ILTPY motivate YLLs to learn English?

d. Does ILTPY motivate EFL teachers to teach English?

e. Does ILTPY promote the attainment in YLLS’ classrooms?

f. Does ILTPY give YLLs information about their learning strengths and
weaknesses?

g. Does ILTPY meet the assessment needs and expectations of all stakeholders?
h. How does ILTPY have an impact on language learning and teaching?

Research Design

In this study, the mixed method research design was adopted with the purpose of collecting
quantitative and qualitative data in order to achieve the aim of the research study. Dornyei
(2007) defines mixed method as “a study of the collection and analysis of both qualitative
and quantitative data in a single study with some attempts to integrate the two approaches”
(p. 163). Mixed method research is advantageous in terms of gaining in-depth information
about the relationships between the variables, clarifying these relationships, and validating
the findings (Fraenkel, Wallen, & Hyun, 2012). There are various classifications of mixed
research methods (Creswell, 2013; Dornyei, 2007; Fraenkel, Wallen, & Hyun, 2012).
Creswell (2013) emphasizes three basic kinds of mixed method strategies: implementation,
priority, and integration. More specifically, implementation strategy requires gathering the
quantitative and qualitative data sequentially. In the priority strategy, those kinds of data
have equal importance, or either of them is given more importance. Finally, integration
model involves the combination of both kinds of data with respect to data collection,
analysis, and interpretation. In view of this research study, the integration model was
employed to collect quantitative and qualitative data as the sub-research design of mixed
method. This model was chosen to support the quantitative data with in-depth explanations
obtained from qualitative data. In this study, the quantitative and qualitative data were

collected at several stages with different kinds of instruments.

37



Universe and Sampling

The universe of the study consists of the 4" grade YLLs and EFL teachers at state primary
schools in Ankara. In order to sample the universe, 166 students, who were the 4" grade
YLLs and 13 EFL teachers, who taught English in the 4" grade classes, were chosen from
the primary schools in the most crowded districts, Cankaya, Kegiéren, Altindag, and
Yenimahalle, in Ankara. Ankara is the capital city of Turkey in addition to being a
metropolitan. Likewise, Cankaya, Kecioren, Altindag, and Yenimahalle are the districts
which represent all diversities in Ankara. The participants were selected with convenience
sampling which enables the researchers to reach the subject group in more practical ways
(Cohen & Manion, 2007; Doérnyei, 2007). “A convenience sample is a group of individuals
who conveniently available for study.” (Frankel, Wallen, & Hyun, 2012, p. 99). The
demographic information of the participants is given below in Table 1 and Table 2.
Following that 166 students and 13 teachers were interviewed, and 12 teachers were
observed about the existing language assessment program, 73 students and 4 teachers were
selected from the sample, and the assessment tasks, end-of-unit conferences, follow-up

interviews, and achievement test were conducted in the second subject group.

Participants

In this study, there are two major subject groups: YLLs and EFL teachers. As the first
subject group, 166 young learners, who attended EFL courses at the 4" grade at
mainstream schools, participated in the primary data collection process. As indicated in
Table 2, 78 (47%) are female, and 88 (53%) are male participants. The age group is ranged
between 8 and 11 years. The mean age of the students is 9.67. Cankaya, Kegioren, and
Altindag are the districts where YLLs participated in this study. 71 (42.77%) of the
students were from Cankaya, 74 (43.37%) of them were from Altindag, and 21 (12.65%)
were from Kegioren. After the first part of the data collection, 73 students were chosen
from these participants, and the second part of the data collection (ILTPY implementation,
follow-up interviews, end-of-unit conferences, and achievement test) was conducted in this

group with 73 students.

On the other hand, 13 EFL teachers participated in the study as a second subject group. As
given in Table 3, 11 (84.62%) of the participants are female, and 2 (15.38%) of them are
male. Their age varies from 25-30 to 55-60. The mean age of teachers is between 41 and
45,
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Table 2

Demographic Information of the Student Participants

Variables
N %
Gender Female 78 46.99
Male 88 53.01
Total 166 100
Age 8 years 6 3.61
9 years 53 31.93
10 years 97 58.43
11 years 10 6.02
Total 166 100
District Cankaya 71 42.77
Kegioren 21 12.65
Altindag 74 43.37
Total 166 100

Teachers participated in this research study from Cankaya (38.46%), Kegioren (15.38%),
Altindag (30.77%), and Yenimahalle (15.38%). On the other hand, EFL teachers have
different educational background. That is to say, 10 of them were graduated from ELT
department (76.92%) whereas 3 of them were graduated from Literature (7.69%),
Linguistics (7.69), and other departments (7.69%). 12 participants (92.31%) had
Bachelor’s Degree, and a teacher had MA degree (7.69%). The mean of years of teaching
experience is 19.46. Similarly, 4 EFL teachers were chosen with purpose of collecting data
for the second part of data collection.
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Table 3

Demographic Information of the Teacher Participants

Variables
N %
Gender Male 2 15.38
Female 11 84.62
Total 13 100
Age 25-30 1 7.69
31-35 2 15.38
36-40 2 15.38
41-45 2 15.38
46-50 1 7.69
51-55 4 30.77
56-60 1 7.69
Total 13 100
District Cankaya 5 38.46
Kegioren 2 15.38
Altindag 4 30.77
Yenimahalle 2 15.38
Total 13 100
Graduation ELT 10 76.92
Literature 1 7.69
Linguistics 1 7.69
Others 1 7.69
Total 13 100
Degree Bachelor’s 12 92.31
Master’s 1 7.69
Total 13 100
Experience 8-14 5 38.46
15-21 3 23.08
22-28 2 15.38
29-35 3 23.08
Total 13 100
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Data Collection

In this study, data collection was managed in two main categories: quantitative and
qualitative data in line with the integration model proposed by Creswell (2013). In view of
collecting qualitative data, semi-structured interviews, classroom-based observation forms,
follow-up interviews, end-of-unit conferences were employed. On the other hand,
quantitative data were collected through assessment tasks, achievement test, and objective-
based observation forms. Data collection procedure has two major parts. In the first part,
YLLs’ classrooms were observed with reference to the assessment practices. Then,
primary written interviews were conducted to EFL teachers and students in these
classrooms. As regards the second part of data collection, assessment tasks were
administered in the selected classrooms. Following the task implementation, end-of-unit
conferences, objective-based observation checklist, achievement test, and follow-up
interviews were carried out as illustrated in Figure 4. In view of the development of the

data collection tools, research instruments are described in detail in the next section.

1. Classroom- 2. Primary 3. Assessment 4. Objective-
based > Interviews | = Tasks — based
Observation Observation

l
\
5. End-of-unit 6. Achievement 7. Follow-up
Conferences |~ Test — Interviews

Figure 4. Data collection stages

Instruments

Observation Forms

To develop a testing program as an integral part of teaching, it is essential to familiarize
with the existing classroom-assessment practices and assessment needs. On that account, it
was intended to make explicit the testing setting in the 4™ grade YLLs’ classrooms through
observation forms. Observation is a way of “gathering data during actual language lessons
or tutorial sessions, primarily by watching, listening, and recording (rather than by
asking)” (Nunan & Bailey, 2009, p. 258). Doérnyei (2007) discusses the types of
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observation as “participant or non-participant observation” and “structured or unstructured
observation” (p.179). Besides, observation data can be gathered through the field notes
which “provide a recording of what the researcher has seen and heard” (McKay, 2006, p.
81). Accordingly, in this study, assessment setting was observed with two main forms:

classroom-based observation form and objective-based checklist.

Classroom-based Observation
With the aim of explicating the testing environment, classroom-based observation form
was utilized at the beginning of data collection procedure. Observation form was
developed by the researcher on the basis of the field notes investigating language
assessment practices in the classrooms. After developing the outline of the observation
form, the researcher asked for two experts’ opinions to secure the validity. One of the
experts is teacher trainer in ELT department, and the other expert’s major is educational
measurement. Observation form was reviewed in the light of the guidance provided by the
experts, and the final form was prepared. By using this final form, 15 YLLs’ classrooms
from four different districts in Ankara, Altindag, Ke¢ioren, Cankaya, and Yenimahalle,
were observed for more or less 25 lesson hours (a lesson hour is 40 minutes) and recorded

through pencil-and-paper narratives.

Obijective-based Observation Checklist

In order to gain understanding about the students’ language attainment between two units,
the objective-based observation checklist was developed by the researcher with respect to
the language objectives in ELT curriculum devised by MoNE (2013). It is a two-
dimensional table including the curricular objectives and pupils’ names. McKay (2006)
gives many examples of classroom-based observation forms and sheets which are used to
record the students’ language performance. During the implementation of the assessment
tasks, EFL teachers were asked to observe the students’ performances, and at the end of
each implementation, they were requested to assign the grades for those performances in
view of five descriptors: Needs improvement, Developing, Average, Satisfactory, Very
Satisfactory. In order to place the pupils into the appropriate level, different kinds of
performance descriptors are defined in literature (House, 1997; McKay, 2006; O’Malley &

Pierce, 1996). In this checklist, the levels of the performance were identified in accordance
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with Item 20 and Item 21 in the fourth part of Pre-school, Primary, and Secondary School
Regulations (MoNE, 2014). Following the identification of these levels, it was employed
in the 4" grade classrooms in which ILTPY tasks were administered to 73 students. Shortly
after observing the pupils’ performance, 4 EFL teachers graded the students according to

their attainment on language objectives.

Primary Interviews

The next stage following the observation was interviewing with YLLs and EFL teachers.
There are many purposes for conducting interviews such as making judgement on a person,
employing a staff member, collecting data, exemplifying the participants’ views and etc.
(Cohen & Manion, 2007). In this study, the primary interviews were carried out with the
aim of collecting data about the existing assessment setting in YLLs’ classrooms on the
basis of observation results. Interviewing makes possible “to check the accuracy of — to
verify or refute — the impressions he or she has gained through observation” (Fraenkel,
Wallen & Hyun, 2012, p. 450). Accordingly, there are two main interviews carried out in
this study: focus-group interview with students and semi-structured interview with EFL

teachers.

Focus-group interview is a kind of interviewing which enables the researcher to ask the
questions directly to the participants in a group. It is practical in terms of timing because
these kinds of interview “provide a good deal of information in a short time” (McKay,
2006, p. 52). On the other hand, semi-structured interview gives opportunity to get detailed
information about the case by means of elicitation. It includes “a set of prepared questions”
(Nunan & Bailey, 2009, p. 313). Both of two interview forms (student interview and
teacher interview) involve open-ended and closed-ended questions about the assessment
process in YLLS’ classrooms. Interview questions were written by the researcher in line
with the aim of the research study, classroom observation, and curricular content of
assessment while the main theme in the questions 1 to 5 was developed with reference to
the study carried out by Brumen, Cagran, and Rixon (2009). After the questions were
written, the researcher asked for the expert opinions to secure content validity of interview
forms. 5 experts examined the questions separately in two interview forms in view of the
research aims. Two experts are teacher trainers in ELT department whereas three of them

are specialized in educational measurement.
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In line with the expert opinions, all questions were reviewed, and some of them were
combined with more comprehensive relevant questions. Also, a language expert expressed
the importance of converting open-ended questions in student interview into semi-closed-
ended questions regarding the cognitive level of the target group. According to the changes

in consonance with expert views, the questions in both interview forms are given below:
Focus-group Student Interview Questions:

1. What kinds of assessment activities does your teacher administer in the classroom to

give you scores?

2. What kinds of tools does your teacher employ in administration of these activities?
3. To whom does your teacher explain the assessment results?

4. How does your teacher explain the assessment results to you?

5. Does your teacher give information about your strengths and weaknesses at the end of

these activities?

6. How would you want your English teacher to give you scores (What tools should be

used?)
7. In your opinion, what are your parents’ expectations from these assessment activities?

8. What are your assessment expectations from your parents and teacher in these

assessment activities?
Semi-structured Teacher Interview Questions:

1. What kinds of activities do you administer in your classroom to assess and evaluate your
students’ English language performance? In view of these activities, what kinds of

assessment tools do you employ in the classroom?

2. What are the main purposes of assessment and evaluation you conduct in your

classroom?

3. What skills do you assess basically in your classroom through these assessment

activities?

4. In order to assess your students’ English language performance in a reliable, valid and
objective way, what factors do you take into consideration in development, administration,

and scoring of assessment tools?
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5. How and to whom do you explain assessment results in your lessons (except for e-

school)? Do you give feedback on the results?

6. In your opinion, what are the strengths and weaknesses of the assessment activities,
conducted with the aim of assessing the students’ English language performance, in terms

of usefulness?

7. In your opinion, what are the ideal assessment and evaluation activities which assess the

4" grade students’ English performance?

8. In your opinion, what are the 4™ grade learners’ and their parents’ expectations from the

assessment activities in the EFL lesson?

9. As an EFL teacher at the 4™ grade classroom, what are your expectations from the 4™
grade learners and their parents in view of the assessment activities you want to

administer?

In focus group interview, the researcher asked and clarified the questions one by one in the
group. Totally, 166 young learners filled in the interview forms by writing their own
answers prompted by the close-ended options and researcher’s explanations. On the other
hand, in semi-structured interview, 12 EFL teachers were interviewed by note-taking
whereas 1 EFL teacher answered the questions in written. Theoretically speaking, it is
stated that interviews can be conducted in the participants’ mother tongue because of
“removing concerns about the proficiency of the learner impacting the quality and quantity
of the data provided” (MacKey & Gass, 2005, p. 174). For this reason, interviews were
conducted with students and EFL teachers in Turkish. Two extended versions, Turkish and

English, of both interview forms were given in Appendix 6 and Appendix 7.

Assessment Tasks

In relation to the main aim of the study, this research attempts to measure the effectiveness
of ILTPY by investigating the language attainment between two unit tasks. Assessment
tasks, which were developed by the researcher with reference the framework of task
characteristics (Bachman & Palmer, 1996), curricular objectives, and language use at the
4™ grade (MoNE, 2013), are described in detail in the Chapter 6 “ILTPY” and Appendix
17. After the development, they were asked for the expert opinion to ensure face validity.

Following the expert opinion, they were piloted in 4" grade YLLs’ classrooms at state
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schools in MoNE. Considering the piloting results, some arrangements were made in terms

of the assessment task administration. These arrangements are given as follows:

- The allotted time for the tasks was extended according to the pupils’ needs.

- Tasks were regulated to facilitate the classroom management, prevent guessing

factor, and keep the use of L1 and foreign language in balance.

- Some task instructions were simplified in view of the YLLs’ level.

In accordance with the arrangements, the assessment tasks in Unit 2 and Unit 3 were given

in Appendix 8. These tasks were administered to 73 students in the 4™ grade classrooms by

the researcher. Additionally, they were conducted after the content of the unit was given to

the students by EFL teacher. The main characteristics of the assessment tasks administered

are given in Table 4:

Table 4

The Characteristics of the Assessment Tasks in This Study

UNIT 2: Children’s Day

Task 5: MATCHING TASK

Countries and Nations

*Construct: Recognizing personal information about other
people such as where they are from and where they live

Task 6: TPR Activity
(Chart-filling)
Find Someone Who....

*Construct: Asking and answering the questions about
people, their nationalities and home countries if articulated
slowly and clearly

Task 7: INFORMATION GAP

“Where is s/he from?”

*Construct: Recognizing personal information about other
people such as where they are from and where they live

Identifying different people’s personal possessions

UNIT 3: Free Time

Task 8: MULTIPLE CHOICE

“Keloglan likes...” &”Keloglan
doesn’t like...”

*Construct: Understanding the gist and key information in
short, recorded passages of people talking about their likes
and dislikes

Task 9: ORAL INTERVIEW
“Survey: Likes and Dislikes in the
Classroom”

*Construct: Asking people questions about what they like
and answering such questions addressed to them provided
they are articulated slowly and clearly

Task 10: INFORMATION GAP
“Who is he/she?”

*Construct: Saying what they like doing

*These constructs were adapted from the curriculum developed by MoNE (2013).
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The in-depth description of these tasks is given in the sixth section titled as “ILTPY” and
Appendix 17. All tasks were scored in consonance with the instructions provided on the
task description. In regard to explaining the results and performance, colourful reporting
cards were developed by the researcher in view of YLLs’ age group. They were prepared
with the aim of summarizing and giving feedback on their performance. In addition to
giving symbolic stars for their achievement, YLLs’ performance was graded according to
five levels: Needs improvement, Developing, Average, Satisfactory, Very Satisfactory.
These levels were defined in accordance with Pre-school, Primary, and Secondary School
Regulations (MoNE, 2014). Also, task sheets were distributed to the students at the end of
each unit. They were informed about their strengths and weaknesses, and the pupils

sometimes asked for the clarification of some missing points or misconceptions.

End-of-Unit Conferences

In line with the purpose of the study, end-of-unit conferences were conducted in order to
get the students’ feedback on the assessment tasks and develop their awareness of language
assessment. Conference is a way of gathering data about the students’ learning process,
which is conducted between the student and teacher through interviewing (Brown, 2005;
Douglas, 2010). In this study, end-of-unit conferences include some basic questions which
promote the students’ reflection on the assessment tasks. The questions were developed by
the researcher with reference to the conference questions constructed by Geneese and
Upshur (1996, p. 110) and conferencing activities suggested by Garcia (2013) and Tovar
(2013). Following the development, they were asked for 5 expert opinions. Two of the
experts are teacher trainers in ELT department whereas three of them are experts in
educational measurement. In view of the suggestions and feedback given by the experts,

the questions reviewed are given as follows:

1. What activities used with the aim of assessing your learning did you perform at the end

of this unit?

2. In which activity, did you perform well? Please explain the reason.

3. Did you experience any problems in these activities? If yes, how did you sort it out?
4. Which activity did you like the most? Please explain the reason.

5. Which activity did you like the least? Please explain the reason.
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6. Did these activities make contribution to your EFL performance? If yes, how did they

make contribution?

Following the implementation of the assessment tasks at the end of Unit 2 and Unit 3,
conference sheets were distributed to 73 students. In order to avoid the problems which
may be sourced from the use of foreign language, the conferences were conducted in L1.
The researcher, who was the administrator of the assessment tasks, asked and explained the
questions to these students in group and requested them to write down their own free

answers on these sheets.

Achievement Test

In this study, standardized achievement test was developed in order to measure YLLs’
achievement. Achievement test is “an instrument designed to measure what a person has
learned within or up to a given time” (Davies et al., 2002, p. 2). Accordingly, this
achievement test aims to measure whether the objectives in Unit 2 and 3 were attained as a
consequence of the implementation of assessment tasks. With respect to test development
procedure (Downing, 2006), these steps are closely followed: (1) Defining the purpose of
test, (2) Ensuring content validity, (3) Writing test blueprints, (4) Writing language items,
(5) Designing test and item instructions and scoring, (6) Asking for expert opinions, (7)

Revising test items, (8) Piloting and analyzing test items, (9) Final test administration.

After defining the test purpose, the next step was to sample the content in Unit 2 and Unit
3. In order to secure content validity, table of specification was prepared in detail. As
illustrated in Table 5 and Table 6, test items were written in consideration of language

objectives.
Table 5

The Classification of Curricular Objectives According to Bloom Taxonomy

CONTENT TABLE FOR THE 4TH GRADE ACHIEVEMENT TEST

Knowledge Comprehension  Application  Analysis  Synthesis  Evaluation  Total

UNIT 2 2 1 1 4

UNIT 3 2 2 4
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Then, these items were asked for expert opinions. 5 experts examined the items in terms of
content sampling, quality of items, and appropriateness to the age level. Two of the experts
are specialized in the educational measurement, and three of them are experts in EFL
teaching and training. In line with the feedback obtained from the experts, test items were

reviewed, and the final version of the achievement test was operationalized for piloting.
Table 6

Table of Specifications

UNIT -2 UNIT -3

0O-1 0-2 0-3 0-4 0-1 0-2 0-3 0-4
Item—-1 X Item—13 X
Item -2 X Item—14 X
Item -3 X Item—15 X
Item—4 X Item — 16 X
Item -5 X Item—17 X
Item -6 X Item—18 X
Item -7 X Item - 19 X
Item -8 X Item — 20 X
Item -9 X Item - 21 X
Item—10 X Item — 22 X
Iltem—11 X Item — 23 X
Iltem—12 X Item - 24 X
TOTAL 3 2 4 3 4 4 3 1

Test items were piloted in a sample with 112 students who were in the 4™ grade classrooms
at state schools in MoNE. The reliability coefficient of Cronbach’s Alpha was found as .82
in this achievement test. The values of reliability coefficient vary from .00 to 1.00 (Lado,
1961). Consonantly, Carr (2011) emphasizes that the alpha coefficient in high-stake
language tests should be .80 at least. Accordingly, the achievement test meets this
requirement with .82 alpha. At the end of the piloting process, test items were analyzed

with respect to item difficulty and discrimination as shown in Table 7.

Terminologically, item difficulty (Pj) shows “the percentage of students who correctly
answer a given item” whereas item discrimination “indicates the degree to which an item
separates the students who performed well from those who did poorly on the test as a

whole” (Brown, 2005, pp. 66-68). Item difficulty ranging from .30 to .70 is “acceptable”
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(Durrheim & Tredoux, 2004, p. 219). In respect of the item analysis results, most of the

items have acceptable difficulty.

On the other hand, with reference to item discrimination (R]j), “.40 or higher” indices are
regarded as excellent items in view of the discrimination, and the values between .20 and
.39 are “desirable and help the reliability of the test” (Van Blerkom, 2009, p. 129).

Table 7

Item Difficulty and Discrimination

Item-1 Item -2 Item -3 Item -4 Item -5 Item - 6
Pj 0.48 0.61 0.71 0.74 0.80 0.61
Rj 0.36 0.37 0.51 0.52 0.56 0.50

Item —7 Item -8 Item -9 Item-10 Item-11 Item - 12

Pj 0.69 0.77 0.52 0.73 0.44 0.29

Rj 0.51 0.39 0.32 0.53 0.30 0.25

Item — 13 Item-14 Item-15 Item-16 Item—-17 Item - 18

Pj 0.75 0.68 0.56 0.79 0.67 0.24

Rj 0.32 0.33 0.58 0.66 0.46 0.10

Item — 19 Item—-20 Item-21 Item—-22 Item-23 Item - 24

Pj 0.88 0.60 0.55 0.73 0.77 0.69

Rj 0.63 0.67 0.60 0.48 0.43 0.30

In this test, except for the item 18, all items have an acceptable discrimination degree. For
that reason, item 18 was excluded from the achievement test. Similarly, item 12 has
relatively low degree of discrimination. That’s why this item was kept in the test by
reviewing and correcting. Finally, the achievement test with 23 items as given in Appendix
10, in which reliability and validity were secured, was administered to 73 students in the

4™ grade classrooms where ILTPY was implemented.
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Follow-up Interviews

As for the final data collection tools, semi-structured follow-up interviews were conducted
with 73 students who performed ILTPY assessment tasks and 4 EFL teachers who
observed and attended the implementation process. The researcher directed the interview
questions to the participants in a focus group and asked them to write down their own
opinions. On the other hand, 4 EFL teachers were interviewed through the note-taking
technique. The questions investigating the effectiveness of ILTPY were developed by the
researcher in accordance with the aims of the study. For the purpose of securing content-
related validity, they were asked for 5 expert opinions. In line with the feedback obtained
from the experts and the target group’s characteristics, the questions were reviewed. The

final version of follow-up interview questions is given as follows:
Focus-group Student Follow-up Interview Questions:

1. Do you think that these activities, which were used in your classrooms to assess and

evaluate your language performance, are useful? Please explain the reason(s).

2. Did you get information about your strengths and weaknesses from your report cards

given after these implementations? Please explain.

3. Did these activities increase your motivation for learning English? If yes, please explain
the reason.

4. Do you think that these activities have an impact (positive or negative) on your learning

English? Please explain the reason(s).
5. If you have additional opinions related to these activities, please share them.
Semi-structured Teacher Follow-up Interview Questions:

1. Do you think that the assessment and evaluation activities, which were administered in

your classrooms, are useful in terms of teaching English? Please explain the reason(s).

2. In your opinion, how do these activities affect teachers’ motivation? Do you think that

they have an impact on your motivation? Please explain.

3. In your opinion, did these activities facilitate the 4" grade students’ attainment on

language objectives? Please explain the reasons(s).
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4. Do you think that these additional activities have met your and your students’
assessment and evaluation needs and expectations? Please explain your answer with the

reason(s).

5. Do you think that these activities have an impact (positive or negative) on learning

English in general? Please, explain the reason(s).

6. If you have additional opinions related to these activities, please share them.

Data Analysis

In this study, various kinds of data collection tools provided a rich source of quantitative
and qualitative data. In order to analyze the data gathered through these tools, both
qualitative and quantitative data analysis techniques were used systematically. With regard
to qualitative data, constant comparison method and content analysis were carried out as
indicated in Table 8.

Content analysis is related to “reading the data over a variety of times, looking for key
ideas or topics and labelling these ideas by marginal notes or post-its” (McKay, 2006, p.
57). Dornyei (2007) focuses on four steps of analyzing qualitative data with content
analysis: “(a) transcribing the data, (b) pre-coding and coding, (c) growing ideas-memos,
vignettes, profiles, and other forms of data display, and (d) interpreting the data and
drawing conclusions.” (p. 246). Similarly, qualitative data in this study were analyzed in
accordance with these steps such as organizing the data, coding, building relationship
between categories and concluding. On the other hand, constant comparison method
(CCM) was employed to analyze the data obtained from more close-ended answers. In
CCM, “potential categories for grouping items of data are created, tried out, and discarded
until a ‘fit’ between theory and data is achieved.” (Fraenkel, Hyun & Wall, 2012, p. 434).
Similar to the stages of content analysis, CCM is conducted in four sequential phases: “(1)
comparing incidents applicable to each category, (2) integrating categories and their
properties, (3) delimiting the theory, and (4) writing the theory” (Glaser & Strauss, 1967,
p.105). Accordingly, the qualitative data gathered through focus-group interviews and end-

of-unit conferences were coded and compared in line with the phases in CCM.
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Table 8

Qualitative Data Analysis Techniques

Qualitative Data Collection Tools Data Analysis Techniques
Classroom-based Observation Form Content Analysis
Focus-group Student Interview Constant Comparison Method
Semi-structured Teacher Interview Content Analysis

End-of-unit Conferences Constant-Comparison Method
Focus-group Student Follow-up Interview Constant-Comparison Method

Semi-structured Teacher Follow-up Interview Content Analysis

On the other hand, quantitative data were analyzed with the SPSS 21 (Statistical Package
for the Social Sciences). In order to decide on the analysis techniques, the normality of the
data sets were calculated with Kolmogorov-Smirnov and Shapiro-Wilk Tests. When these
test results are significant (p<0.5), the scores are not normally distributed (Field, 2013, p.
185). For this reason, as shown in Table 9 and Table 10, the distributions of two data sets
are not normal. For this reason, the non-parametric data analysis techniques, related-
samples Wilcoxon Signed Rank Test and Spearman Rank-order Correlation, were

computed as seen in Table 11.
Table 9

Normality Test of the Assessment Tasks

Kolmogorov-Smirnov Shapiro-Wilk
Statistics df Sig. Statistics Df Sig.
Unit 2 129 73 .004 915 73 .000
Unit 3 71 73 .000 878 73 .000

Table 10

Normality Test of the Objective-based Classroom Checklists

Kolmogorov-Smirnov Shapiro-Wilk
Statistics df Sig. Statistics df Sig.
Checklist - 2 .099 73 071 915 73 .003
Checklist - 3 149 73 .000 .878 73 .000
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Likewise, the basic descriptive statistics (mean, mod, median, standard deviation, variance,
skewness, and kurtosis) were used to analyze quantitative data as illustrated in Table 11.
Descriptive statistics “permit the researchers to describe the information contained in
many, many scores with just a few indices, such as the mean and median” (Fraenkel, Hyun
& Wall, 2012, p. 187).

Table 11

Quantitative Data Analysis Techniques

Data Collection Tools Data Analysis Techniques

Assessment Tasks Related-samples Wilcoxon Signed Rank Test

o ) ) Spearman Rank-order Correlation
Obijective-based Observation Checklist ) )
Related-samples Wilcoxon Signed Rank Test

Achievement Test Descriptive Statistics

Accordingly, these statistics were used to explain the achievement level of the participants
who performed in the assessment tasks. To describe the relationship between task results
and EFL teachers’ in-class observation during the implementation, Spearman Rank-order
Correlation was calculated. This non-parametric technique illustrates “the possibility of a
relationship between two interval-scale variables” (Larson-Hall, 2010, p. 401). In order to
achieve one of the main purposes in this study, 2 related-samples Wilcoxon Signed Rank
Test was calculated because the data were collected from the same group. Kerr, Hall and
Kozub (2002) state that Wilcoxon test can be used as a non-parametric technique if the

samples are related.
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CHAPTER IV

RESULTS AND DISCUSSION

In this chapter, the results obtained from the data collection tools are described and
discussed in accordance with three main research questions. Quantitative and qualitative

data findings are given sequentially to explain the results comprehensively.

Results related to the First Research Question

In this study, the first research question is “How is English language proficiency assessed
and evaluated in the 4" grade classrooms at the primary schools in MoNE?” In order to
collect data about this question, observation and interview forms were employed. Analysis
results were categorized in accordance with the sub-questions of the main research

question.

Language Assessment Purposes
In order to gather data about the assessment purposes in the 4™ grade YLLs’ classrooms,
teaching and testing setting was observed, and semi-structured interview was directly

conducted with EFL teachers.

Table 12
The Frequencies and Percentages of Language Assessment Purposes
Classroom-based Observation Semi-structured Interview
f % f %
Formative 14 71.43 11 85
Summative 10 62.5 9 69.23
Diagnostic - - 3 23
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As indicated in Table 12, it was observed that formative assessment was carried out in 14
classrooms (71.43%) whereas summative assessment was administered in 10 classrooms
(62.5%). There was no classroom in which diagnostic assessment was conducted. On the
other hand, semi-structured interview results show that EFL teachers assess YLLs with

three purposes: Formative (85%), Summative (69.23%) and Diagnostic (23%).

Language Skills Assessed at the 4" Grade

Through the classroom-based observation (CBO) and semi-structured interview (SSI), four
main skills and three sub-skills are tested by EFL teachers with different percentages. As
indicated in Table 13, observation results explain that EFL teacher assess YLLs’ writing
(28.8%), speaking (20%), listening (2.2%), reading (4.4%), grammar (8.8%), vocabulary
(26.6%), and pronunciation (8.8%). On the other hand, EFL teachers state that they assess
YLLs> writing (19.61%), speaking (15.69%), listening (15.69%), reading (5.88%),
grammar (13.73%), vocabulary (17.65%), and pronunciation (11.76%).

Table 13
The Frequencies and Percentages of Language Skills Assessed
Classroom-based Observation Semi-structured Interview

f % f %
Writing 13 28.8 10 19.61
Speaking 9 20 8 15.69
Listening 1 2.2 8 15.69
Reading 2 4.4 3 5.88
Grammar 4 8.8 7 13.73
Vocabulary 12 26.6 9 17.65
Pronunciation 4 8.8 6 11.76
Total 45 100 51 100

Language Assessment Methods, Techniques and Tools
In line with the observation narratives and interview responses, many assessment methods,
techniques and tools were categorized. As illustrated in Table 14, written examination
(41.67%), homework (16.67%), performance tasks (8.33%), in-class participation (8.33%),
pop-quizzes (4.17%), self-assessment (4.17%), and teacher observation (16.67%) are the
methods used by EFL teachers in the light of the data collected in CBO. EFL teachers state
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that they use written examination (28.95%), oral examination (13.16%), homework
(15.79%), projects (5.26%), performance tasks (7.89%), in-class participation (18.42%),
pop-quizzes (5.26%), and portfolio assessment (5.26%) to assess their students. On the
other hand, the 4" grade YLLs explain that their teachers assess them with written
examination (34.72%), oral examination (20.47%), homework (12.17%), projects
(10.68%), performance tasks (16.62%), portfolio assessment (2.08%), self-assessment
(2.37%), and peer-assessment (0.89%).

Table 14
The Frequencies and Percentages of Language Assessment Methods
Classroom-based Semi-structured Focus-group

Observation Interview Student Interview

f % f % f %
Written Examination 10 41.67 11 28.95 117 34.72
Oral Examination - - 5 13.16 69 20.47
Homework 4 16.67 6 15.79 41 12.17
Projects - - 2 5.26 36 10.68
Performance Tasks 2 8.33 3 7.89 56 16.62
In-class Participation 2 8.33 7 18.42 - -
Pop-quizzes 1 4.17 2 5.26 - -
Portfolio Assessment - - 2 5.26 7 2.08
Self-assessment 1 4.17 - - 8 2.37
Peer-assessment - - - - 3 0.89
Teacher Observation 4 16.67 - - - -
Total 24 100 38 100 337 100

With regard to language assessment techniques and tools used at the 4" grade, observation
results show that minus-plus checklist with 27.78% (5/18), question-and-answer with
44.44% (8/18), mechanical exercises with 27.78% (5/18) are used by EFL teachers as the
assessment techniques. On the other hand, EFL teachers explicate that they use minus-plus
checklist with 75% (6/8), and question-and-answer with 25% (2/8) in the classrooms. In
terms of the language assessment tools as given in Table 15, the 4" grade YLLs explain
that their teachers use exam papers (33.05%), performance task materials (26.78%),
classical tools (27.62%), language portfolio (3.77%), and worksheets (8.79%). With

reference to teacher interview, exam papers (45.45%), performance task materials (9.09),
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classical tools (18.18%), language portfolio (9.09%), and worksheets (18.18%) are used as

language assessment tools.

Table 15

The Frequencies and Percentages of Language Assessment Tools

Focus-group Student Interview Semi-structured Interview

f % f %
Exam Papers 79 33.05 5 45.45
Task Materials 64 26.78 1 9.09
Classical Tools 66 27.62 2 18.18
Language Portfolio 9 3.77 1 9.09
Worksheets 21 8.79 2 18.18
Total 239 100 11 100

As understood from the teacher interview responses, they develop their assessment
materials by using ELT source books with 69.23% (9/13), downloading and modifying
from the instructional ELT websites with 61.54% (8/13), and making use of their own

testing background with 53.85% (7/13), as explained in Figure 5.

Source Books 9
Internet 8

Teacher-made 7

0 1 2 3 4 5 6 7 8 9 10

Figure 5. The frequencies of the materials used in language test development

On the other hand, teachers use answer keys with 15.38% (10/13) and rubrics with 76.93%
(2/13) to score their students’ performance as illustrated in Figure 6. One of the teachers

(7.69%) does not use any tools to score the tests.
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None 1
Rubric 2
Answer Key 10

0 2 4 6 8 10 12

Figure 6. The frequencies of the tools used in scoring language tests

Language Assessment Results
In the interviews conducted with the 4™ grade students and teachers, the ways of reporting

assessment results are described in Table 16.

Table 16
The Frequencies and Percentages of Reporting Language Assessment Results

Focus-group Student Semi-structured Teacher
Themes

Interview Interview
People who are f % f %
reported Students 135 78.49 13 72.22
Parents 30 17.44 2 11.11
Form-teachers 7 4.07 3 16.67
Total 172 100 18 100
Way of Written 26 12.09 8 44.44
reporting Verbal 104 48.37 5 27.78
E-school 63 29.30 5 27.78
School Reports 22 9.77 - -
Total 215 100 18 100
Feedback Yes 117 82.39 13 100
No 25 17.61 - -
Total 142 100 13 100

As described in Table 16, students explain that the results are reported to themselves

(78.49%), their parents (17.44%), and form teachers (4.07%) in written (12.09%), verbally

(48.37%), via e-school (29.30%), and school-reports (10.23%). On the other hand, EFL
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teachers emphasize that they explain the results to the students (72.22%), their parents
(11.11%), and form-teachers (16.67%) in written (44.44%), via e-school (27.78%), and
verbally (27.78%). Whereas teachers state that they give feedback on the results with
100%, 82.39% of students explain that they get feedback on the results.

Strengths and Weaknesses of Existing Language Assessment
According to the responses given by EFL teachers about the strengths and weaknesses of
the current 4" grade language assessment, six categories were constructed such as
objectivity, content-related validity, and easy construction versus practicality, reliability,
and exam anxiety. The frequencies of these categories in the interview responses are
explained in Table 17 below:

Table 17

The Frequencies and Percentages of Strengths and Weaknesses of Existing Language
Assessment

Strengths f % Weaknesses f %
Objectivity 3 42.86 Practicality (time) 4 57.14
Content-related Validity 3 42.86 Reliability 2 28.57
Practicality (easy-to- 1 14.29 Exam Anxiety 1 14.29
construct)

Total 7 100 Total 7 100

In view of the strengths of language assessment, teachers explain that the existing
assessment has a high degree of objectivity with 42.86% (3/7), content-related validity
with 42.86% (3/7), and practicality (easy-to-construct) with 14.29% (1/7):

T1: “The weakness is time. The strength of the written exams is objectivity. The content
validity is high.”

T6: “Product portfolio provides more subjective evaluation than written exams.”
T11: “They are easy to construct. I start a week in advance.”

T12: “It covers all content, there is a question about what has been learnt. ”

60



With regard to the weaknesses of existing language assessment, teachers state that it is lack
of time practicality with 57.14% (4/7), reliability with 28.57% (2/7), and it causes exam
anxiety with 14.29% (1/7):

T3: “For example, content validity is not desirable. It is restricted to make it easier.
Actually, I want to make A and B groups for reliability but it causes difficulty in practice.
That decreases the reliability. It is attempted to motivate language use, and make it more

understandable, practical with visuals.”

T13: “Whereas the young learners are good at oral participation, they get anxious in
written examinations with the concern of writing incorrectly. That influences their

’

performance of written evaluation.’

Discussion of the results related to the First Research Question

Language Assessment Purposes
According to the results of data analysis, EFL teachers assess their young learners
formatively, summatively, and diagnostically. The main purpose of the assessment is
formative. It means to monitor the students’ learning and give feedback on the strengths
and weaknesses. This finding is consistent with the main principles of classroom-based
assessment, teacher assessment (Brindley, 2003; Teasdale & Leung, 2000; Rea-Dickens,
2004). Along with formative assessment, teachers test their students to summarize the
general learning. That result shows that formative and summative assessment are
conducted integratively. On the other hand, diagnostic assessment was not observed in the
classroom. Nevertheless, teachers clarify that they have a purpose of diagnosing YLLs’
language level. This finding indicates that classroom practices may be comparatively

different from teachers’ beliefs.

Language Skills Assessed at the 4" Grade
With regard to the skills assessed in YLLs’ classrooms, it can be deduced that four main
skills and three sub-skills are assessed by EFL teachers with different percentages.
Holistically speaking, writing, speaking, and vocabulary are the skills assessed more
frequently in the 4" grade classrooms. Rea-Dickins and Rixon (1999) found that the lexis
and grammar were tested more commonly. The study result shows the similarities

moderately with this finding in terms of the language skills assessed by teachers. On the
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contrary, reading and pronunciation are the skills which are not commonly assessed in the
young learners’ setting. In the language teaching curriculum devised by MoNE (2013),
speaking and listening are the primary skills which need to be taught. Accordingly, it is
mainly expected to assess these skills. This study explains that the listening skill is not the

focus of assessment in the classroom even though speaking is commonly assessed.

Language Assessment Methods, Techniques and Tools
In the light of observation and interview responses, it can be inferred that there is a range
of assessment methods, techniques, and tools used in young learners’ classrooms at the 4™
grade. Written examination is used more frequently in line with the most commonly
assessed skill: writing. Similarly, exam papers and classic test materials are used by YLLs
with assessment purpose. In regard to the teacher interview, oral assessment is conducted
commonly. Cojocnean (2012) emphasizes that oral assessment is appropriate to YLLs’
level. On the other hand, observation results do not prove assessing the oral skills in the

classroom. This finding conflicts with the teachers’ responses in interview.

Homework and performance tasks are preferred by the language teachers as the alternative
ways of assessment. In accordance with this finding, task materials are used commonly by
the students as assessment tools. Colorful materials are suitable for YLLs’ cognitive
development (Cameron, 2001; Hughes, 2003; McKay, 2006). In addition, homework is
taken into account with minus-and-plus checklist in view of the teachers’ responses. As the
common assessment methods, question-and-answer and in-class observation are
administered frequently. Questioning and observing are the assessment methods used in
different national contexts (Edelenbos & Kubanek-German, 2004; Gattullo, 2000; Yang,
2008). This finding is consistent with the similar study results. On the other hand, portfolio
assessment, self-assessment, and peer-assessment are the methods used less by EFL
teachers. In essence, MoNE (2013) states that young learners’ assessment includes
portfolio and self-and peer- assessment as a whole. The finding, which teachers administer
written and oral assessment more by comparison with portfolio, self-and peer-assessment,

does not reflect the curricular principles.

With respect to language test construction, teachers mostly utilize supplementary books,
internet sources, and their own testing mastery respectively. Brumen, Cagran, and Rixon

(2009) expressed that language tests were mainly teacher-made in three different contexts.
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Test construction at the 4" grade shows similarities with this finding to some extent.
Additionally, EFL teachers mostly use the classical answer keys to score the students’

performance.

Language Assessment Results
In view of the responses given by teachers and students, it can be understood that language
assessment results are explained directly to students at first. Then, their form teachers and
parents are informed about the results. Whereas the teachers claim that they explain the
results mostly in written, the students put forward that the results are explained verbally. E-
school is an alternative way of giving information about the results. Few students state that
they learn their results through the school reports. As regards the feedback on the
assessment results, teachers affirm that they give feedback on every occasion. Nonetheless,
a small number of students state that they are not informed about their strengths and

weaknesses at the end of the assessment.

Strengths and Weaknesses of Existing Language Assessment Program
EFL teachers examined the current language assessment program in terms of the strengths
and weaknesses. Accordingly, the most important strengths, which they emphasize, are the
objectivity and content validity of written examinations. As opposed to alternative
assessment, written exams are considered as valid and objective ways of language
assessment. Also, they are easy to develop for teachers. On the other hand, current
practices are not regarded as reliable because it is difficult to arrange the assessment setting
for a reliable assessment. In addition to this weakness, it is not seen as practical because of
the intensive teaching process. Teachers think that allotted time for language teaching at
the 4" grade is not enough for YLLs’ assessment. Likewise, causing exam anxiety is

accepted as one of the weaknesses.

Results related to the Second Research Question

In this study, the second research question is “What are the assessment needs and
expectations of the stakeholders from the 4™ grade language testing?” Focus-group

student interview and semi-structured teacher interview were conducted to collect data
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about this question, and collected data were analyzed in view of the sub-questions of the
second research question.

Assessment Needs and Expectation of YLLs and Parents
By interviewing with YLLs, it was attempted to describe their needs and expectations from
the language assessment. For this purpose, they explained their opinions about how to be
assessed and what tools to be used for assessment. Figure 7 shows the frequencies of the
assessment methods in view of the students’ responses about the ideal assessment at the 4™
grade. In view of 272 acceptable responses, students want to be assessed through written
examination (24.26%), projects (18.01%), oral examination (16.54%), self-assessment
(11.76%), performance tasks (11.40%), homework (6.99%), peer-assessment (6.62%), and

portfolio assessment (4.41%) as indicated in Table 20.

70
60

50

40
30
20
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Written Oral Portfolio  Performance . Self- Peer-

R L Projects  Homework
Examination Examination Assessment Tasks assessment = assessment
f 66 45 12 31 49 19 32 18

Figure 7. The frequencies of the ideal assessment methods to be used in language testing
for the 4" grade YLLs

In consonance with the ideal assessment methods, the assessment tools, with which the
students want to be assessed, were identified with 65 acceptable answers in student
interview. As explained with the frequencies in Figure 8, YLLs want their teachers to use
some basic tools such as colourful materials (50.77%), worksheets (20%), exam papers
(18.46%), and language portfolio (10.77%).

64



Language Portfolio 7
Colorful Materials 33
Worksheets 13
Exam Papers 12
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Figure 8. The frequencies of the ideal assessment tools to be used in language testing for
the 4" grade YLLs

With reference to the ideal assessment methods and tools explained in Figure 7 and 8, the

pupils’ interview responses are exemplified below:

>

S17: “Bizi sozlii olarak yaparsa hem de yazili yokmus olurdu.’
S17: “If s/he administered oral examination, there would be no written exam.”
S100: “Projelerle hazirlamak isterdim. Bunun igin renkli kagit kullanmak isterim.”
S100: “I would like to prepare projects. I would like to use colorful papers for that.”

S107: “Ben ogretmenimin yazili sinav yapip, bize basarimiza gére degerlendirmesini
isterdim.”

S107: “I want my teacher to administer written exam and would like to be evaluated

)

according to our success.’
S118: “Swinav kdagidini direk vermesini isterdim. Zaten oyle. Yazili en iyisi bence.”

S118: “I want my teacher to give exam paper directly. That’s so. To me, written exam is

better.”

’

S145: “Kendime not vermek istiyorum.’

S145: “I want to assess myself.”

In addition, EFL teachers state their points of view about the pupils’ and parents’ needs
and expectations from language assessment. According to teachers’ interview responses,
two main categories and related themes were defined. Table 18 summarizes the
frequencies and percentages of the developed themes. In view of teachers’ responses,

students want to get higher points and success (69.23%), have fun and learn from the
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assessment (23.08%), and be assessed practically (7.67%). On the other hand, parents
expect their students to get higher points (55.55%), learn and speak English well (27.78%),

and want the teachers to show higher teaching performance through assessment (16.67%).

Table 18

The Frequencies and Percentages of Parental and Students’ Expectations from the 4"
Grade Language Assessment

Students f % Parents f %
g'gher (100) Pointsand g 69 93 Higher (100) points 10 5555
uccess

Learning and speaking

Fun, Game & Learning 3 23.08 . 5 27.78
English

Practical Assessment 1 7.67 Higher t_eachmg payrrmance 3 16.67
& Practical assessment

Total 13 100 18 100

In view the themes given in Table 18, teachers’ responses are exemplified below:
T3: “The expectation of both student and teacher is to get high point 5 (100). They have no

learning-driven expectation or aim.”

T6: “The biggest expectation of the students and parents is that the assessment activities
should be easy and understandable and have the quality which promotes the students’

willingness to study. ”

T9: “The parents’ expectation is always high mark. In addition, they want their children to

be able to speak English...”

Additionally, students give information about their parents’ expectations. With reference to
their focus-group interview responses, the general themes were defined, and their
frequencies were given in Figure 9. According to 212 acceptable answers, parents expect
their students to get higher points (44.81%), become successful (25.47%), speak English
(11.32%), study English (11.32%), and become the first student in the classroom (7.08%).
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Studying 24
Becoming the 1st in the class 15
Speaking English well 24
100 (Higher) Points 95

Success 54
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Figure 9. The frequencies of the parental expectations from the 4" grade YLLs’
assessment according to focus-group student interview responses

The student responses related to these themes are exemplified below:

)

S22: “Swmfta 1. olmamizi, Ingilizce konusmamizi ve iyi not almamizi istiyorlar.’

S22: “They want us to become the first in the classroom, speak English, and get good

marks. ”

)

S106: “Annem ve babam benden hep yiiksek not almamu isterler.’
S106: “My mother and father always want me to get high marks. ”

S112: “Hep notlarin yiiksek olmasini istiyor. Ben de elimden geleni yapiyorum.”
S112: “They always want that the marks are high. 7 do my best.”

S152: “Benim ¢ok basarili olmamu istiyor ve Ingilizce 6grenmeyi, simavlardan 100 almami

)

istiyorlar.’

S152: “They want me to become very successful and learn English, get 100 points in the

’

exams.’

Assessment Needs and Expectation of Teachers
In semi-structured interview, teachers describe their ideal ways of YLLS’ assessment
which they want to administer in the classroom. As illustrated in Figure 10, 18 answers
were defined about the ideal ways of YLLs’ assessment. Accordingly, EFL teachers want
to assess speaking (27.78%) and writing (11.11%) separately or four skills integratively
(16.67%). For two teachers, oral skills (11.11%) should be assessed. Three teachers state
that visuals (5.56%) and technology (11.11%) should be used in the classroom. One of the
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teachers explains that in-class participation (5.56%) should be taken into account. On the
other hand, two teachers support the classical assessment of language use (11.11%).

Assessing Speaking 5

Assessing Writing 2

Classical Assessment 2
Using Visuals 1

Assessing Oral Skills 2

Assessing Integrated Skills 3

In-class Participation 1

Using Technology 2

0 1 2 3 4 5 6

Figure 10. The frequencies of the ideal language assessment ways at the 4" grade for EFL
teachers

With respect to the ideal ways of assessment given in Figure 10, the teachers’ responses

are exemplified below:

T3: “At first, we must be able to assess four skills practically. We should ensure the
highest level of language use in assessing these four skills. We should make use of visual
and audio materials at maximum level. All assessment and evaluation activities should be

carried out practically. ”

T8: “In my ideal, there should be a laboratory. They would definitely listen to the native
speakers. Since it is necessary that education should be in this way, assessment and

evaluation should be conducted there.”

On the other hand, teachers describe their expectations from their students and the
students’ parents in view of the 4" grade language assessment. Table 19 illustrates the
frequencies and percentages of themes developed in consideration of these expectations.
Accordingly, they expect student-parent-teacher cooperation (8.33%), awareness and
responsibility (16.67%), success (25%), learning-driven teaching rather than testing-driven
teaching (16.67%), parental support (25%), and additional time (8.33%) for language

assessment.
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Table 19

The Frequencies and Percentages of EFL Teachers’ Expectations from the 4" Grade
YLLs’ Assessment

f %
Student-Parent-Teacher Cooperation 1 8.33
Making the students be aware of their weaknesses and take
responsibility of their own learning 2 16.67
Success 3 25
Learning-driven teaching rather than testing-driven teaching 2 16.67
Parental Support 3 25
Additional time for testing 1 8.33

In accordance with the themes given in Table 19, teachers’ interview responses are

exemplified below:

T10: “Rather than the exam, their controls related to learning are useful. As for the

students, they should develop themselves as learning-driven not mark-driven.”

T11: “Sure I want all of them to get high marks. Because | want to see the reward of my
effort. 1 award the students who get 100 points. | bought an English book for them.
Awarding motivates them. When they get good marks, I feel happy.”

T12: “In fact, giving much importance to exam is not good. It causes excitement. They will
take many exams in future. Written exam is not important; attention, interest, and

behaviour are more important. Because those who do this become successful.”

Discussion of the results related to the Second Research Question

Assessment Needs and Expectation of Students and Parents
In view of focus-group student interviews, it can be deduced that YLLs want to be assessed
mostly through written exams, oral exams, projects, and performance tasks. Similarly, they
want to assess themselves. Although Yilmaz and Akcan (2011) found that ELP increased
the language awareness, the pupils want to be assessed comparatively less with their
portfolio in addition to homework. Likewise, peer-assessment is not commonly preferred
by YLLs. In line with their characteristics (Hughes, 2003), they want to use colourful

materials as assessment tools. Along with these materials, they want to see learning
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activities like worksheets as assessment activities. This finding is consistent with the
content of YLLs’ assessment given by Cameron (2001) and Hasselgreen (2005).
Typically, they want to use exam papers since they prefer written examinations. Besides,
teachers explain that their students want to have higher points in the exams and be assessed
with the methods appropriate to their age level. Next, parents’ expectations were
highlighted with the teacher and student interviews. From the YLLs’ perspective, their
parents mostly want them to get high marks and become successful. Some students
emphasize that their parents expect them to study and speak English. Also, they state that
one of their parents’ expectations is to become the first student who gets the highest marks.
Similarly, teachers report that getting high marks is the most common parental expectation
whereas some parents want the pupils to learn and speak English at the end of classroom-
based assessment. In the light of language assessment, they expect a high level of teaching

performance.

Assessment Needs and Expectation of Teachers
In respect of semi-structured interview, teachers give more importance to the assessment of
the speaking skill. They draw attention to testing oral skills: speaking and listening. As
opposed to some teachers who are in favor of assessing these skills separately, some of
them suggest the integrative assessment. In line with YLLs’ characteristics (Cameron,
2001; Hughes, 2003), it is stated that assessment materials should be rich in terms of visual
materials. Also, for EFL teachers, in-class performance and utilizing technology are
important in assessing the pupils. On the other hand, it is found out that the traditional
assessment, including classical tests and exams, is slightly preferred at the 4" grade. That
is to say, there are many factors influencing teachers’ ideal assessment practices, and these

factors are shaped by the teachers’ methodological beliefs and views.

As regards the teacher expectations, it can be concluded that they want the parents to
support YLLs. Furthermore, the pupils are expected to become successful and take
responsibility of their learning. Also, it is emphasized that language setting should be
driven by learning rather than assessment. Teachers believe that the cooperation among the
stakeholders is necessary in terms of language teaching and testing. At last, it is required to
have additional time for assessing the students in a valid and reliable way. Teachers claim
that the course time is sufficient only for teaching and limited testing. For this reason, extra
time is necessary to embed the assessment in teaching.
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Results related to the Third Research Question

In this study, the third research question is “How effective is ILTPY in the 4" grade
language classrooms?” After the two-unit implementation of ILTPY, it was intended to
investigate the effectiveness of assessment tasks in consonance with sub-questions of the
third research question. Results were classified into seven parts: Recognition, Usefulness,
Achievement, Attainment, Motivation, Washback, and Meeting Assessment Needs.

Recognition of Assessment Tasks

In this category, the results obtained from the end-of-unit conferences were given in view
of the students’ recognition of assessment tasks. After each unit implementation, the
researcher asked the students to recognize task types. The task recognition in Unit 2 and
Unit 3 is described in Table 20. Students nominated the tasks through their experiences.
Accordingly, YLLs recognized the Task 5 (Countries and Nations) with 44.52%, Task 6
(Find someone who...) with 34.24%, and Task 7 (Where is s/he from?) with 21.23% in
Unit 2. On the other hand, in Unit 3, they recognized the Task 8 (Keloglan likes...) with
31.30%, Task 9 (Survey) with 40%, and Task 10 (Who is s/he?) with 28.70%.

Table 20

The Frequencies and Percentages of Recognition of the Assessment Tasks

Unit 2 Unit 3
f % f %
Task 5 65 44,52 Task 8 36 31.30
Task 6 50 34.24 Task 9 46 40
Task 7 31 21.23 Task 10 33 28.70
Total 146 100 Total 115 100

Following the recognition of assessment tasks, the students gave information about their
task performances. Table 21 illustrates the frequencies and percentages of the responses
related to the task performances. Accordingly, they explain that they performed well
respectively in Task 6 with 40.57%, Task 7 with 34.06 %, and Task 5 with 24.53% in Unit
2. Similarly, with reference to Unit 3, they think that their performance was good in Task 9
with 41.41%, Task 10 with 39.39%, and Task 8 with 19.19%.
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Table 21

The Frequencies and Percentages of the Assessment Task Performances According to End-
of-unit Conferences

Unit 2 Unit 3
f % f %
Task 5 26 24.53 Task 8 19 19.19
Task 6 43 40.57 Task 9 41 41.41
Task 7 37 34.06 Task 10 39 39.39
Total 106 100 Total 99 100

When it was questioned whether they had difficulty in performing the assessment tasks,
they expressed that they experienced many problems in some tasks. Table 22 gives the
frequencies and percentages of the student responses which explain whether the students
had trouble in these tasks. On that account, as shown in Table 22, 56.16% of students
explained that they had no difficulty in the assessment tasks of Unit 2 whereas 43.84% of
them stated that they experienced some problems. As regards Unit 3, 79.71% of the
students revealed that they did not have difficulty whereas 20.29% of them elucidated that
they faced with the difficulty.

The problems, which YLLs encountered, were described in detail through the end-of-unit
conferences. These problems can be exemplified as the noise in the classroom,
technological problems (for listening tasks), difficulty level of the tasks, speaking L1, and
disagreement in pair-and group-work activities. These categories were derived from the
frequencies of the students’ answers. The following responses given by YLLs make these

categories explicit:

Table 22

The Frequencies and Percentages of the Student Responses about the Difficulties in
Assessment Tasks

Unit 2 Unit 3
f % f %
Yes 32 43.84 14 20.29
No 41 56.16 55 79.71
Total 73 100 69 100
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S43: “Bosluk doldurmada. Arkadasimla ilk 6nce anlasamadik daha sonra sakin bir sekilde
cevaplandwrdik.”

S44: “In gap-filling, 1 could not agree with my friend at first, then we answered in a quiet

way.”

S44: “Evet. Ayaga kalkip soru sormada. Giiriiltiiden pek iyi anlayamadim. Ama dogru

’

yazdigimi tahmin ediyorum.’

S44: “Yes, in asking questions by standing up. I could not understand so well because of
the noise. But I guess that I write correctly.”

’

S53: “Yasadim. 3. etkinlikte ¢cok konustular konsantre olamadim.’
S53: “I did. They talked so much in the third task, I could not concentrate.”
S71: “Yasadim ciinkii bazi arkadaslarim Tiirkce konustu.”

S71: “I did because some of my friends spoke Turkish.”

S84: “Dinlemede problem yasadim. Ciinkii ¢cok hizlyydi.”

S84: “I had a problem in listening because it was so fast.”

With the purpose of defining whether the tasks catered for the students’ characteristic
needs, it was asked to the students to explain their favourite tasks in Unit 2 and Unit 3. As
described in Table 23, Task 6 (46.67%) is the most favourite one for YLLs in Unit 2. Then,
Task 7 (36.67%) and Task 5 (16.67%) were preferred respectively. Regarding the least
favourite tasks, Task 5 was chosen by 31.08% of the students. Task 6 was less favourite
with 18.92%, and Task 7 had a slightly low percentage with 4.05%. Besides, 34 students
(45.95%) explained that they liked all assessment tasks.
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Table 23

The Frequencies and Percentages of the Student Responses about the Favorite Assessment
Tasks in Unit 2

The most favourite task The least favourite task
f % f %
Task 5 15 16.67 Task 5 23 31.08
Task 6 42 46.67 Task 6 14 18.92
Task 7 33 36.67 Task 7 3 4.05
None 34 45.95
Total 90 100 Total 74 100

In a similar vein, the students described their most and least favourite tasks in Unit 3. With
respect to the student responses received from the end-of-unit conferences, their favourite
tasks were Task 9 (36.21%) and Task 10 (36.21%) as illustrated in Table 24. In addition,
Task 8 was chosen by 27.59%. As for the least favourite activity, Task 8 was defined by 16
students (26.23%). Following that, Task 10 was chosen by 4 students (6.56%) whereas
3.79% of the students explained that Task 9 was not favourite for them. On the other hand,

39 students (63.93%) expressed that all tasks were their favourite.

Table 24

The Frequencies and Percentages of the Student Responses about the Favorite Assessment
Tasks in Unit 3

The most favourite task The least favourite task
f % f %
Task 8 16 27.59 Task 8 16 26.23
Task 9 21 36.21 Task 9 2 3.79
Task 10 21 36.21 Task 10 4 6.56
None 39 63.93
Total 63 100 Total 70 100

Usefulness of Assessment Tasks
To identify the usefulness of the assessment tasks in YLLs’ classrooms, the students were
interviewed about whether the tasks were useful for their learning or not after the two-unit
implementation. According to the percentages and frequencies of their answers as given in

Table 25, 94.29% of the students stated that they were useful. Whereas 5.71% of them
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explained that they were not useful. On the other hand, all teachers agreed on the

usefulness of the tasks. Their statements related to the usefulness are given below:

Table 25

The Frequencies and Percentages of the Student Responses about the Usefulness of
Assessment Tasks

Focus-group Student Follow-up Semi-structured Teacher
Interview Follow-up Interview
f % f %
Yes 66 94.29 4 100
No 4 5.71 - -
Total 70 100 4 100

T1: “Sure, I think that they are useful. In the activities you have conducted, communicating

with each other, asking and answering the questions and listening are useful.”

T2: “Yes, I think that they are useful. Since the students at this age learn better by playing

the games and having fun, I think that these materials are useful.”

T3: “Yes, I think that they are useful. As they are the activities based on using the
language in real life, I think that they are useful.”

T4: “Sure, I think that they are useful. It would be good if we did in that way. | wish we
had our course duration and materials. If so, we would do more examples and try to be

helpful. That the students learn better is useful in terms of practicality.”

Additionally, the students commented on the contribution of these tasks to language
learning. Table 26 summarizes the frequencies and percentages of the student responses in
the end-of-unit conferences. From their perspectives, 95.71% of the students stated that the
tasks had contributed to learning in Unit 2 while 98.46% of the students expressed the
contribution of tasks to learning in Unit 3. With regard to the negative responses, 4.29% of
them explained that tasks had no contribution in Unit 2 while 1.54% of the students

pointed out that they did not make any contributions in Unit 3.
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Table 26

The Frequencies and Percentages of the Student Responses about the Contribution of the
Assessment Tasks

Unit 2 Unit 3
f % f %
Yes 67 95.71 Yes 64 98.46
No 3 4.29 No 1 1.54
Total 70 100 Total 65 100

On the other hand, the students’ views about getting feedback from the assessment tasks
were investigated with focus-group follow-up interview. In terms of the percentages given
in Figure 11, 88.57% of the students explain that they had feedback about their strengths
and weaknesses of their learning (62/70). On the other hand, 11.43% of the students
expressed that they did not have feedback (8/70).

No, we did not. 11,43
Yes, we did. 88,57
0,00 10,00 20,00 30,00 40,00 50,00 6000 70,00 80,00 90,00 100,00

Figure 11: The percentages of the student responses about getting feedback on their
learning

Language Achievement through Assessment Tasks
After the implementation of the two-unit assessment tasks, an achievement test was
administered in YLLs’ classrooms. The results are summarized in Table 27. Accordingly,
the scores show the normal distribution in view of the skewness and kurtosis values
between -1 and 1. Standard deviation is 22.82. It means that the group considerably varies
in the test performance. The mean of the scores is 62.54. Considering the mean, median,

and mod values, it can be said that the distribution is negatively skewed (Brown, 2005).

76



Table 27

Achievement Test Results

Std.

N Mean Median Mod Dev Variance Skewness Kurtosis
Statistics S. Statistics  S. Error
Error
Score 73 6254 6522 7391 2282 520.72 -.323 .281 -575 .555

Language Attainment through Assessment Tasks
In relation to the primary aim of the study, the language attainment between two units was
examined with the students’ total scores at the end of the task implementation. Table 28
gives the basic descriptive statistics of the task scores. With respect to the comparison of
the means in Unit 2 (79.93) and Unit 3 (86.64), an increase in total scores can be observed.
Whereas the minimum point is 27.50 in Unit 2, it is 50 points at least in Unit 3. Similarly,

standard deviation and standard error mean values in Unit 3 are lower than Unit 2.
Table 28

Descriptive Statistics of Assessment Tasks

Std. Std. Error Minimum Maximum
Mean N L
Deviation Mean
Unit 2 79.93 73 17.46 2.04 27.50 100
Unit 3 86.64 73 12.46 1.46 50.00 100

The means of task scores show that there is an increase in Unit 3. In order to find out the
significance of this difference, 2 related samples Wilcoxon Signed Rank Test was
calculated because the scores were not normally distributed. As illustrated in Table 29, the
difference between two units is significant (Z=-3.634, p<0.001).

Table 29

Related Samples Wilcoxon Signed Rank Test- Assessment Task Scores

N Mean Rank Sum of Ranks z Sig.
Unit 3 — Unit Negative Ranks 202 22.95 459.00 -3.634° .000
2 Positive Ranks 42° 35.57 1494.00
Ties 11°
Total 73
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Another way of gathering data on the pupils’ performances in the assessment tasks was to
employ objective-based observation checklist. EFL teachers filled in this checklist by
observing the students during the implementation. According to the Table 30, there is an

increase between the means of the scores in Checklist 2 (3.60) and Checklist 3 (3.87).
Table 30

Descriptive Statistics of Objective-based Checklists

Std. Std. Error Minimum Maximum
Mean N L
Deviation Mean
Checklist - 2 3.60 73 1.06 A2 1 5
Checklist - 3 3.87 73 1.09 13 1 5

With the aim of defining the significance of this difference, 2 related samples Wilcoxon
signed Rank Test was calculated since the scores were not normally distributed. As shown

in Table 31, the difference between checklists is significant (Z=-4,044, p<0.001).
Table 31

Related Samples Wilcoxon Signed Rank Test — Checklist Scores

N Mean Rank Sum of Ranks Z Sig.
Checklist 3 - Negative Ranks 112 12.68 139.50 -4.044° .000
Checklist2  positive Ranks 320 25.20 806.50
Ties 30°

On the other hand, EFL teachers were interviewed about whether these tasks facilitated
language attainment or not. Whereas three teachers expressed that they facilitated the
students’ attainment to language objectives, one of the teachers explained that the tasks

were not effective in achieving the objectives. Teacher responses are illustrated below:

T1: “Sure, they can. Because all of them are related. Listening, presentation, and writing
are important in learning a lesson. As these are included, I think they have facilitated.”

T2: “If the same kinds of materials were being conducted, they would definitely facilitate
attaining the objectives. But they did not have an effect on the objectives properly because

they were implemented once and for a limited time.”

T3: “Sure, I think that these activities have facilitated them to achieve the objectives.

Because English should be taught and tested in this way.”
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T4: “They have contributed in terms of the increase in their motivation. In view of my
opinions about the activities, not my observation because I could not have an opportunity,

| can say that these activities have facilitated to achieve the course objectives.”

In addition, the relationship between task and checklist scores was described in Table 32
and Table 33. Spearman’s Rank-Order correlation coefficient was calculated to describe
the relationship. In table 32, correlation co-efficient between Unit 2 and Checklist 2 is .67
(r=.67, p<0.001) as statistically significant. With respect to Table 33, the correlation co-
efficient is .43 between Unit 3 and Checklist 3. In a similar way, this correlation value is
statistically significant (r=.43, p<0.001).

Table 32

The Correlation between Unit 2 Scores and Checklist-2 Scores

Unit 2 Checklist - 2
Spearman’s rho Unit 2 Correlation Coefficient .669

Sig. (2-tailed) .000

N 73

Table 33

The Correlation between Unit 3 Scores and Checklist-3 Scores

Unit 3 Checklist - 3
Spearman’s rho Unit 3 Correlation Coefficient 434

Sig. (2-tailed) .000

N 73

The Effect of Assessment Tasks on Motivation
As a sub-question of this study, teachers and students explained the impact of the
assessment tasks on their motivation in the follow-up interviews. As described in Table 34,
95.52% of the students expressed that their motivation had increased at the end of the

implementation whereas 4.48% of them stated that there was no change.
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Table 34

The Frequencies and Percentages of the Student and Teacher Responses about the Effect
of the Assessment Tasks on the Motivation

Student Motivation Teacher Motivation

f % f %

Yes 64 95.52 3 75
No 3 4.48 1 25
Total 67 100 4 100

The following statements are the examples of student responses on their motivation:

S2: “Evet ¢iinkii 5 yildiz alinca hevesim artiyor.”

’

S2: “Yes, because my enthusiasm increases when I get 5 stars.’

’

S32: “Artirdi ¢iinkii bilmedigim seyler ogrendim.’
S32: “They have increased because I have learnt what I do not know.”

S48: “Evet bilmediklerimi ogrendigimde bu uygulamanin daha ¢ok yapilmasini istedim ve

’

o tiniteyi ¢ok sevdim.’

S48: “Yes, I did like the unit and wanted that activity to be implemented more when |

learnt what I did not know.”
S71: “Motivasyonumu artirdi. Ciinkii daha ¢abuk sorulara cevap verdim.”

S71: “They increased my motivation. Because I answered the questions more quickly.”

On the other hand, three teachers expressed that they were motivated during the task
implementation as described in Table 34 but one of the teachers stated that there would no
effect on their motivation owing to the practicality issues if they implemented the tasks.

The teacher responses related to their motivation are exemplified below:

T1: “Namely, it is expected that they affect a teacher’s motivation in a good Wway.
Communicating with each other makes a big contribution in written exams in terms of

ensuring that their listening becomes good. ”
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T2: “I think that they will affect positively. They had a positive impact on me because they
increased the students’ willingness to participate. Sure, they do. Your motivation increases

as well because of the reasons I have mentioned above.”

T3: “l mean, | want to say that they may not be demanded to implement by teachers
because implementation and evaluation are difficult but they are necessary activities for an
effective assessment and evaluation. As you implemented them, they did not affect me but if

| had implemented, my motivation would have been affected negatively. ”

T4: “Of course they affect us. They increase teacher’s motivation in terms of teacher’s
professional development. Yes, I wish I could teach the students in that way. | believe I will
be more helpful in this way. ”

Washback Effect of Assessment Tasks

Washback is defined as the impact of testing on teaching in a positive or negative way
(Hughes, 2003). In this study, the washback effect of the assessment tasks was investigated
through teacher and students responses in the follow-up interviews. Accordingly, Table 35
shows the frequencies and percentages of the teacher responses on the washback effect of
the tasks. Three teachers think that these tasks have affected the language teaching
positively. On the other hand, one of them stated that any impacts were not observed in

language learning.
Table 35

The Frequencies and Percentages of the Follow-up Interview Responses about the

Washback Effect of the Assessment Tasks

Semi-structured Teacher Follow-up Focus-group Student Follow-up

Interview Interview
f % f %
Positive 3 75 64 90.14
Negative - - 3 4.23
No effect 1 25 4 5.63
Total 4 100 71 100

The examples of teacher responses are given below:
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T1: “They affected positively. I mean, the results which they had, their English learning,
and their satisfaction may get them to like English.”

T2: “Generally, | think that they have a positive impact on the students’ learning. I think
that they gave more attention because they were the activities in which the students

attended actively.”

T3: “Yes, they did. They did very much. First of all, their attention and motivation to the
lesson have increased in line with the activities implemented. The reason why their
motivation have increased is that they are in a comfortable learning setting by listening to
the songs, acting freely in the classroom, not be obliged to listen to the lesson in a boring
way. The activities implemented have an effect as well.”

T4: “In order to observe the impact of the activities, more time is necessary, and they

should be implemented to more units.

With respect to the student responses, 90.14% of the students think that tasks have a
positive effect on their learning whereas 4.23% of them explained that there was a negative
effect. In addition, 5.63% of the students said that they had not recognized any effects. The

students’ responses in the follow-up interview are exemplified as follow:

S2: “Evet ¢iinkii yanliglarumi goriip ve bu yanlislarima ¢alisarak bir sinav oldugumuzda

’

daha yiiksek not alabilirim.’

S2: “Yes, because I can get high marks in an exam by realizing my errors and studying

these errors.”

S35: “Olumlu etkiledi. Ciinkii herkes o konuyu anladi.”

S35: “They have affected positively. Because everyone has understood the content.”

S53: “Bu etkinlikler beni olumlu etkiledi ciinkii cok eglenip Ingilizce konustum.”

S53: “These activities have affected me positively because I spoke English by having fun.”
S61: “Olumlu oldu. Ciinkii Ingilizce boylelikle daha kolay égrenmis oluruz.”

S61: “It was positive. Because we learn English easier in this way.”

S62: “Olumlu etkiledi herkes birbiriyle Ingilizce konustu kimsenin Tiirk¢e konusmamas:

¢ok giizeldi.”
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S62: “They have affected positively everyone spoke English to each other it was nice that
nobody spoke Turkish.”

Meeting YLLs’ Assessment Needs

With the aim of defining to what extent the needs of the stakeholders were met, EFL
teachers evaluated the assessment tasks in terms of YLLs’ basic characteristics in the

follow-up interview. Their responses are given below:

T1: “The fact that there is listening is good for the students. In addition, there should be
visual activities. If technological devices are utilized, it becomes more permanent in the
students’ memories. They met but they would have met my expectations more if there had

been visuals, too.”

T2: “They meet extensively because | think that they meet the students’ need of learning

with fun. Even so, there are some lacks. There are technological lacks in listening.”

T3: “They meet the students’ expectations largely because they do not like classical exams.
They like the activities in which they take part actively. They met my expectations but

helped me to see the difficulties in implementation.”

T4: “They met largely. Materials, questions are appropriate to the young learners. Young
learners cannot do the exams conducted with the classical methods. The activities, which
you implemented, draw their attention more. Making effort in the classroom, asking

questions to each other were appreciated by the class teacher.”

According to their responses, two of the teachers stated that tasks catered for the pupils’
needs. On the other hand, two teachers expressed that the tasks met their needs partially

and had some weaknesses in terms of the technology, visual aids, and practicality.

Discussion of the results related to the Third Research Question
Recognition of Assessment Tasks

In view of the results about the student recognition of the assessment tasks in Unit 2 and

Unit 3, it can be seen that listening tasks (Task 5 & Task 8) and primary listening &

speaking tasks (Task 6 & Task 9) were recognized by the majority of the students. By
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comparison, secondary listening & speaking tasks (Task 7 & Task 10) “information gap”
activities were identified less by YLLs. In the implementations of the two-unit tasks,
students think that their performances were better in both primary and secondary listening

& speaking activities than listening tasks.

In terms of the difficulties in administration of assessment tasks, it can be deduced that the
students experienced more problems in Unit 2 as compared with Unit 3. The main reason
may be the external effect of assessment on their life of learning (Johnstone, 2000) because
they express that they faced with less difficulties in Unit 3. It means that they see the
assessment as a part of learning. Also, the students claim that the problems may stem from
the lack of utilizing technological devices, their friends’ use of L1 in pair-and group-work
activities, difficulty level of the tasks, and conformity with their friends. Since these tasks
were carried out in young learners’ classrooms, it was important that the pupils had an
enjoyable time in the implementation. For this reason, their favourite tasks were questioned
in the interview. In view of their responses, they had more fun in Task 6 “Find someone
who...” in Unit 2 whereas they did not enjoy in Task 5, listening-matching activities.
Similarly, they had a good time in Task 9 and 10 (speaking & listening activities) in Unit 3
while they did not enjoy in Task 8 (listening and choosing). Regarding these findings, it
can be stated that YLLs want to have fun and become actively involved in the assessment
activities (Hughes, 2003).

As a summary, the students were generally aware of the assessment tasks carried out in
their classrooms. They performed well particularly in speaking & listening assessment
tasks. The pupils had less problems in implementation of the tasks in Unit 3. Also, they
enjoyed more in speaking & listening assessment tasks in relation to their high
performance. That is to say, the students like the assessment including fun and active

participation.

Usefulness of Assessment Tasks

In respect of the student and teacher responses, it is described that the assessment tasks are
useful for the language learning. Teachers emphasize the task usefulness and explain that
these tasks give the pupils opportunities like in-class communication and target language
use. Also, they state that these tasks are suitable for YLLs’ cognitive level. This finding is
consistent with the suggestions for young learner’s assessment made by Cameron (2001),

Hughes (2003), and McKay (2006). Likewise, both students and teachers stress that these
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tasks have contributed to EFL instruction. In terms of bringing insight into learning
strengths and weaknesses, the majority of pupils explain that they were informed about
their assessment results at the end of the task implementation. It can be inferred from the
results that assessment tasks are used with diagnostic and formative purposes. These
findings show the reflection of formative assessment perspective on language assessment
(Rea-Dickins & Gardner, 2000).

Language Achievement through Assessment Tasks

With reference to achievement test results, the mean is 62.54 out of 100 points. This value
shows that the students got lower points as compared with the total scores in Unit 2
(Mean=79.93) and Unit 3 (Mean=86.64). There may be different reasons to explain this
comparison. Whereas assessment tasks were based on assessing listening and speaking
through task-based assessment, achievement test was developed in order to test these skills
indirectly because of the practicality issues. Another reason may be unfamiliarity of test
type for YLLs. Notwithstanding, the mean score is evaluated as successful according to the
cut points identified by MoNE (2014). On the other hand, the difference in mean, median,
and mode values indicates that the distribution is negatively skewed. The negatively-
skewed distribution shows that the students have gained the content including the course
objectives (Brown, 2005, p. 131). Accordingly, achievement test results explain that the

students have mostly attained the language objectives given in the curriculum.

Language Attainment through Assessment Tasks

The YLLs’ language attainment after the two-unit implementation of ILTPY was defined
with task and checklist scores. The fact that the mean score in Unit 2 (79.93) is lower than
the mean score in Unit 3 (86.64) explains that there is an increase in the students’
achievement between the two tasks. Similarly, the mean score of Checklist 3 (3.87) is
higher than the mean score of Checklist 2 (3.60). This finding gives evidence on the
increase in the students’ language attainment. In view of Wilcoxon test results, it can be
understood that the difference between Unit 2 and Unit 3 is statistically significant.
Likewise, the difference between Checklist 2 and Checklist 3 is significant in accordance
with Wilcoxon test statistics. These statistical degrees illustrate the language attainment

between the assessment task implementations.
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As the teacher-based assessment gives a broad understanding of the student performance to
the stakeholders (Gipps, 1994), the correlation between implementation and checklist
scores is intended to examine in this study. The findings show that there is a statistically
significant relationship between Unit 2 and Checklist 2 scores in addition to Unit 3 and
Checklist 3 scores. Furthermore, the relationship between unit and checklist scores can be
seen at moderate level in terms of interpreting the correlation coefficients (Roscoe, 1975 as
cited in Kokli, Biiyiikoztiirk, & Cokluk-Bokeoglu, 2007). That is to say, assessment task
results are reinforced with teacher-based assessment in the classroom. In view of teachers’
follow-up interview responses, most of the teachers think that the assessment tasks have
facilitated the learners’ attainment to curricular objectives because the tasks assess the
skills integratively and promote the pupils’ motivation. On the other hand, one of the
teachers stated that any attainment was not observed because of the limited implementation
time. On that account, the assessment tasks may offer the maximum language attainment in

a large-scale study which aims to assess all language objectives in a course.

Briefly, the attainment of YLLs is obvious in view of the significant statistical increases
between two unit scores in addition to two checklist scores. Also, teacher responses

illustrate that the assessment tasks help learners achieve the program goals.

The Effect of Assessment Tasks on Motivation

With reference to the analyses of the teacher and student responses on motivation, it can be
deduced that assessment tasks have increased the student motivation more than teacher
motivation. Students explain that they were motivated when they learned new things and
collected stars as the indicators of their achievement. In a similar vein, EFL teachers state
that there was increase in their motivation because the implementation provided them with
the professional development, and the students were motivated to use the target language
and participate in the learning activities. In a different way, one of the language teachers
emphasized that their motivation would be affected negatively since the development,

administration, and scoring of these tasks were challenging for teachers.

To sum up, teacher and student motivations have increased at the end of implementation
process with various reasons. They may have slightly negative effect on teacher motivation
because of the impracticality in the development and administration procedures. The fact

that the tasks help language learning is the main motivating factor for YLLSs.
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Washback Effect of Assessment Tasks

As regards the teacher and student responses on the washback effect of the assessment
tasks, a large number of the students claim that these tasks have had a positive impact on
their learning because they could learn easily and alternatively, identify their lack of
learning, speak English, and have fun. On the contrary, some students explain that they
have not experienced any effects during the implementation. In addition, some of them
expressed the negative impact of these tasks on language instruction. However, the

majority of the students have agreed on the positive impact of assessment tasks.

On the other hand, EFL teachers do not think that these tasks may have harmful impact on
teaching and learning but one of the teachers underlines the restricted time to observe the
washback effect. Apart from this point of view, three teachers believe that the tasks were
useful because they enabled the students to take part in the activities willingly, helped them
learn English, and increased their motivation and awareness. Consequently, it can be stated
that the assessment tasks have generally positive washback whereas time limitation and
different classroom practices are the major challenges to observe the washback in the

classroom.

Meeting Assessment Needs

In relation to the teachers’ interview responses, the assessment tasks have mainly catered
for the needs of YLLs since these tasks show appropriateness to the level, promote
learning with fun, require active participation, and test the listening skill. Nevertheless,
there are some gaps in assessment tasks like allotted time and utilizing the visuals and
technology in order to meet the stakeholders’ needs. Additionally, teachers explain that

their expectations from the language assessment have been mostly satisfied.
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CHAPTER V

CONCLUSION AND IMPLICATIONS

Summary of the Research Study

In this study, it was aimed to develop and suggest an integrative testing program for the 4%
grade YLLs in the mainstream schools. For this reason, it was attempted to describe the
existing assessment program at this level, define the needs and expectations of the
stakeholders, and measure the effectiveness of the two-unit implementation of the
suggested program: ILTPY (For the whole language testing program, see the sixth chapter
and Appendix 17).

To achieve these aims, quantitative and qualitative data were collected from the 4™ grade
young learners and EFL teachers at state schools in Ankara on the basis of mixed research
methodology. As the data collection tools, observation forms, primary and follow-up
interview sheets, suggested assessment tasks and task-specific rubrics, end-of-unit
conference forms, and achievement test were employed. Qualitative data were analyzed
with content analysis and constant-comparison method whereas descriptive statistics were
employed to analyze the quantitative data. Since the data collected from the assessment
tasks and objective-based checklists were not normally distributed, non-parametric
statistical analysis techniques were used. The analysis results of quantitative and
qualitative data were reported and discussed interdependently to provide a better

understanding of the study findings in the light of the research questions.

Accordingly, the study shows that the assessment at the 4™ grade is mainly conducted with
formative and summative purposes; writing, vocabulary, speaking, and listening are the
skills assessed mostly; written exams, performance tasks, and homework are extensively
used by EFL teachers along with the assessment tools such as exam papers, task materials,

and traditional materials; these tools are commonly developed by using supplementary
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books, downloading and adapting online materials, and making use of teachers’ their own
testing mastery; these tools are generally scored with the answer keys; assessment results
are primarily reported to the students in written and verbal ways; the feedback on the
assessment results is largely given by EFL teachers, and the main strengths are objectivity
and content-related validity in these language tests whereas time practicality is regarded as
the weakness.

With respect to the needs and expectations of the stakeholders, YLLs would like to be
assessed through the written exams, projects, oral exams, self-assessment, and performance
tasks; the pupils would like to use colorful materials and get higher points in language
tests; the parents expect their students to get higher marks, learn and speak English, and
have optimal teaching and testing environment, and the language teachers would like to
assess mainly oral skills and utilize the visuals and technology. On the other hand, teachers

commonly expect the success and parental support from the 4" grade assessment.

In view of the two-unit implementation of ILTPY, YLLs mostly recognize all assessment
tasks and experience relatively less difficulty in Unit 3; their language performance is
higher in integrative speaking and listening assessment tasks, and all tasks are useful in
terms of making contributions to language learning; assessment tasks have principally
positive washback; the level of group achievement consolidates that they have attained the
language objectives. Finally ILTPY is effective in young learners’ classrooms.

Conclusion

The basic conclusions of the study are given in line with the main results related to the
research questions. Accordingly, the first question of the study is about the existing
assessment and evaluation practices in the 4" grade classrooms. The relevant results are
explained in five categories: language assessment purposes, language skills assessed,
language assessment methods, techniques, and tools, language assessment results, and

strengths and weaknesses of the existing assessment program at the 4" grade.

With reference to these categories, YLLs are assessed mainly with formative purpose. EFL
teachers question the pupils’ learning in classroom, identify the lack of learning, and
provide the necessary support. Besides, EFL teachers use summative tests to measure the
YLLs’ overall learning. Diagnostic assessment is relatively less conducted in classrooms.

In view of the language skills, writing and vocabulary are the most commonly assessed
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skills. Following that, speaking is assessed largely by EFL teachers as emphasized in
language teaching curriculum. Whereas listening assessment is not observed in the
classroom, teachers stress that they assess this skill extensively. On the other hand, reading
and pronunciation are the skills assessed less at the 4™ grade level. In classroom practices,
the main language assessment method is written examination. Similarly, performance tasks
and homework are used to assess YLLs’ performance. In agreement with these methods,
exam papers, classical materials, and minus-and-plus checklists are utilized as language

assessment tools.

Assessment tools are developed in accordance with the source books, downloadable
materials, and teachers’ testing skills. Also, EFL teachers generally use answer keys to
score these tools. Assessment results are primarily reported to the students in written or
verbal ways. The students get feedback on these assessment results. As regards the existing
language assessment program at the 4™ grade level, objectivity and content validity of the
assessment tools are the strengths of the program whereas allotted time for language
teaching is not sufficient for conducting assessment. Additionally, securing reliability in
the current assessment needs improvement. Considering the assessment practices in YLLs’
classroom, it is obvious that written examination and homework are the leading factors in
order to assess the pupils’ writing skill and vocabulary in formative and summative ways.
Likewise, assessment of oral skills is taken into account through performance-based tasks.
It is required to develop the existing assessment program in terms of reliability and

practicality.

With respect to the second research question, the main concern is to describe the
assessment needs and expectations of the stakeholders, students, parents, and teachers. It
can be stated that written examination, oral examination, projects, performance tasks, and
self-assessment are the ideal language assessment methods for YLLs. As appropriate to
their cognitive development, the colourful materials and tasks should be used for language
assessment. Parents expect higher teaching and testing performance from EFL teachers and
academic success from their children. On the other hand, EFL teachers want to assess oral
skills in an equipped language classroom and make use of the technology and visual aids.
In addition, they want their students to become successful and autonomous learners and

focus on learning rather than assessment.

In view of the third question in this study, it is attempted to investigate the effectiveness of
the two-unit implementation of ILTPY in the 4™ grade classrooms. Accordingly, it can be
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concluded that the assessment tasks were largely recognized by the students. They
demonstrated higher performances in the tasks requiring the active in-class participation.
The students had relatively less assessment problems in Unit 3 in addition to enjoying in
speaking and listening tasks. It may be deduced that the tasks were useful in terms of
language teaching. Also, they have made contributions to the pupils’ learning and enabled
the learners to get the feedback on the assessment results. The negatively skewed
distribution of achievement test scores shows that most of the students have mastered the
content given in the language teaching curriculum. With respect to non-parametric
statistics, it can be stated that the YLLs’ language performance is relatively higher in Unit
3 according to the task-specific rubrics and objective-based observation results. This
finding shows that there is a significant language attainment from Unit 2 to Unit 3. In a
similar way, the significance of the correlations between checklists and task scores
confirms that assessment tasks are reinforced with teacher-based assessment. According to
the follow-up interviews, it is obvious that ILTPY motivates language learning and
teaching substantially, but not completely because of the practicality. Likewise, it is seen
that ILTPY has a positive washback on language learning. That is to say, it facilities the
pupils’ language learning by strengthening the existing background of the language form
and functions, or compensating for the lack of YLLs’ learning. Finally, it can be
understood that the assessment needs and expectations, which are defined in line with the
second research question, are mostly met but the suggested program should be developed

by utilizing technological devices in order to cater for all needs and expectations.

In sum, this study draws the basic guidelines between the existing language assessment
program in MoNE and the suggested ILTPY. It can be concluded that ILTPY is suitable
for the young learners’ cognitive and affective development. Assessment tasks promote
and facilitate the pupils’ language learning and attainment. It minimizes the externality of
language assessment in YLLs’ classrooms. On the other hand, it needs improvement in

terms of activating technological devices and allotting effective time for language testing.

Implications and Suggestions

Language testing is an essential component of language teaching. That’s why each
implementation in language teaching influences the assessment and evaluation practices by
and large. In accordance with the study results, the types and ways of language assessment

in the 4™ grade classrooms were identified. This identification summarizes the general
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framework of language learning in young learners’ classrooms since language testing is
seen as the reflection of learning. By utilizing this framework, the stakeholders can get
information about the teaching practices at this level, examine the relationship between the

theory and practice, and make decisions on the instructional reforms.

More specifically, it is clear that portfolio assessment and self-assessment are not
commonly administered in the 4" grade classrooms. Regarding this result, the assessment
tasks, which promote self-assessment and provide an extensive use of language portfolios,
should be constructed. Similarly, it is seen that listening is assessed less commonly
whereas speaking skill is frequently tested through classroom observation and
performance-based tasks. For this reason, listening assessment should be embedded in
testing process by using technological devices. On the other hand, it is expected to have
learning-centered instruction rather than testing-centered. To meet this expectation,
assessment activities should be constructed in accordance with the familiar learning
activities as conducted in ILTPY. This kind of assessment enables the language teachers,
as test users, to get information about learning strengths and weaknesses in the classroom
context. In addition, it can be concluded from the implementation results that allotted time

for testing should be increased in order to ensure reliability.

Moreover, as the end-product of this research study, ILTPY was developed with a purpose
of reflecting the curricular objectives on the assessment, promoting the pupils’ language
attainment, and integrating the testing into language learning process. With respect to the
effectiveness of this suggested program, ILTPY can be developed for the 2" and 3" grade
young learners. In view of the language objectives at these levels, all young learners in
primary state schools may be tested through the integrated assessment tasks. In the same
way, this suggested program can be adapted for the higher age levels in secondary or high
schools. Thus, language assessment not only reflects the curriculum content but also

reinforces the classroom-based language learning.

To sum up, the description of the existing assessment practices and stakeholders’ needs at
the 4™ grade gives a better understanding of EFL teaching practices for YLLs. In view of
the in-depth description, language teachers can review the learning process and regulate
the teaching and testing setting according to the pupils’ needs. Furthermore, ILTPY
implementation draws attention to the integration of the assessment into learning. With
respect to the study results, it can be concluded that YLLs demand the language
assessment in which they actively get involved. Accordingly, the language teaching
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curriculum should provide the assessment content which promotes the pupils’ active

participation, language attainment, learner autonomy, and motivation.
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CHAPTER VI

ILTPY

Integrative Language Testing Program for the 4" Grade Young EFL Learners (ILTPY)
was mainly developed in view of the problem and aims of the study. It is theoretically
based on communicative language testing. McNamara (2000) emphasizes the influence of
Hyme’s theory of communicative competence on language teaching and testing.
Regarding this influence, communicative language testing is essential to observe the
learners’ language performance in natural setting. Basically, it offers a general framework
for the language learners in order to demonstrate what they learn in a meaningful
communicative situation (Canale & Swain, 1980).

ILTPY is integratively embedded in teaching activities in the classroom setting. That
enables the assessment to be recognized as part and parcel of EFL teaching. Holistically,
the program has four main components: the 4" grade language skills and objectives,
communicative functions and language use, assessment tasks, and construct definitions.
Language skills and objectives are the progressive outcomes which play an important role
in shaping learning, teaching and testing whereas communicative functions and language
use reflect the content to be given in the 4" grade language classrooms. On the other hand,
the assessment tasks offer a wide range of communicative situations which are used with
the aim of testing YLLs. These tasks help learners minimize testing anxiety by giving a
sense of practicing the target language. Each of them includes the instructions about how
to carry out the assessment. Finally, construct definitions, which validate the assessment
process, describe the aim and structure of the tasks. More specifically, these four

components are explained in detail below:
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Language Skills & Objectives

Brown (1995) defines the instructional objectives as “specific statements that describe the
particular knowledge, behaviours, and/or skills that the learner will be expected to know or
perform at the end of a course or program” (p. 73). Accordingly, they are the descriptors of
the expected performance. These descriptors have an influence on defining the language
teaching and learning activities. In a similar vein, the assessment is profoundly shaped by
language objectives. Cameron (2003) characterizes the goals as “a target or focus” to

measure what is learnt (p. 228).

In view of ILTPY, the language skills and objectives, which are directly taken from
English teaching curriculum devised by MoNE (2013), give information about YLLs’
learning process and products at the end of the 4" grade program. In EFL teaching
curriculum, it is emphasized that the main principles of CEFR are effective in the program
development. In line with CEFR, the major language skills at this level are defined as
speaking and listening in addition to limited writing and reading. Therefore, the

instructional objectives mainly indicate the main attributes of speaking and listening skills.

In ILTPY, language objectives, which are described separately as speaking and listening,
are essentially used to operationalize the construct, write the assessment task blueprints,
and develop the task materials. As all assessment process is carried out in the light of
language objectives, they are the core component of ILTPY.

Communicative Functions and Language Use

CEFR is based on a philosophy which emphasizes “teaching and assessment must relate to
a very general view of language use and learning.” (CoE, 2001, p. 9). That is to say,
language teaching is expected to aim at using language, and assessment should be
conducted in a setting where the test takers use the target language. In EFL teaching
curriculum for YLLs, MoNE (2013) describes the communicative functions and related
language use for each level. These functions give shape to the language learning process
and content to be taught in YLLs’ classrooms. Also, language teaching materials for YLLs

are developed in accordance with target language use (TLU).

In ILTPY, communicative functions and language use are elaborately explained and
exemplified. TLU is principally taken into account in the suggested program in order to

test what has been taught. Each assessment task material was developed with reference to
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TLU and communicative functions emphasized in the curriculum. It is purposefully
attempted that YLLs actively take part in the assessment task by enquiring, asking for and

giving information.

Construct Definitions

In educational measurement, construct is operationally described as the indicators of the
performance or behaviour (Crocker & Algina, 2008). To measure an instructional variable,
test developers are expected to define some attributes as observable behaviours. Similarly,
Fulcher and Davidson (2007) emphasize that language test response needs to be explained
in number in order to “make an inference to an unobservable variable — our construct
definition” (p. 78). In other words, language response to be given in an assessment task
requires to be summarized as clear-cut measurable behaviours due to the fact that language
assessment is a cognitive process itself. This summarization enables test developers to
define the constructs theoretically. In other words, the theoretical definition of constructs
“provides a basis for the development, in the operationalization stage, of test tasks”
(Bachman & Palmer, 1996, p. 89). “An understanding of what we are trying to measure is
the starting point for test construction (Buck, 2007, p. 1). Therefore, it offers concrete
evidence for construct validity of language tests.

In ILTPY, 36 task constructs, adapted from ELT curriculum devised by MoNE (2013),
were defined in accordance with language outcomes and communicative functions
presented in language teaching curriculum. Generally, these constructs operationally
reflect the observable behaviours in speaking and listening skills. Weigle (2002)
emphasizes that “a construct definition based on instructional objectives in a course
syllabus is useful when we want to know about specific areas of language ability.” (p. 79).
Each task in ILTPY is based on the related construct to identify the assessment procedure
and expected response. In addition to giving theoretical insights to language test
developers, the construct definitions make possible to ensure construct validity of the

assessment task in ILTPY.

Assessment Tasks

In YLLs’ classrooms, the students “try to find a meaning and purpose for activities that are

presented to them” (Cameron, 2001, p. 21). That is to say, YLLs actively construct their
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learning when they gain meaningful experiences. Language tasks are “the activities that
call for primarily meaning-focused language use” (Ellis, 2003, p. 3). For this reason,
meaningful learning can be ensured through language use tasks. In a similar vein, “tasks
are properly a central focus of educational assessment, because they produce the evidence
upon which any subsequent feedback, decisions, predictions, or placements are based”.
(Mislevy, Steinberg & Almond, 1999, p. 2). Likewise, Fulcher and Davidson (2007) put
emphasis on the assessment tasks as “the most obvious, visible, part of a test” (p. 69). In
relation to the implementation of language tasks in YLLs’ classes, McKay (2006) states
that “many classroom teaching tasks can be used for assessment” (p. 102). From the point
of this perspective, in-class tasks, which the pupils are familiar with, can be adopted for the
purpose of assessment. In line with the process explained above, the assessment tasks in
ILTPY have been integrated into language teaching. Following the related teaching

activity, these tasks can be administered sequentially to observe language learning.

ILTPY totally covers 36 speaking and listening tasks which have been developed in
connection with the language objectives, communicative functions, and TLU given in EFL
teaching curriculum. All tasks are given in detail in Appendix 17. These assessment tasks
aim to assess the 4" grade YLLs’ overall language performance in communicative
environment. In order to develop the assessment tasks, three test development models were
closely followed. The first model was designed by Bachman and Palmer (1996). In this
model, there are there main phases: design, operationalization and administration. At the
stage of design, the test purpose and constructs are defined, target language use is
illustrated, and test takers’ characteristics are described. In the operationalization, test
structure and task specifications (e.g. characteristics of input or expected response) are
developed. As a final stage, tests are administered, and the feedback on test items is
gathered. As a second model, Rea-Dickins (2001) splits the assessment process into four
stages: planning, implementation, monitoring, recording, and dissemination. This model is
mostly based on teacher-based assessment in YLLs’ classrooms. As a third model, McKay
(2006) adapts test development continuum into young learners’ assessment context. In this
model, a framework for task characteristics is used to develop assessment tasks. The
framework includes characteristics of setting, assessment task procedure, input, expected
response, and relationship between assessment and input. These components are explained

in detail below:
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1. Definition of task constructs: Each assessment task is based on achieving an
instructional objective given in EFL curriculum. In order to measure whether the objective
is achieved or not, the specific constructs related to the task need to be operationalized. At

this stage, all task constructs were operationalized with reference to task objectives.

2. Setting the testing environment: Following the definition of the constructs, assessment
setting is identified by taking into consideration physical environment and time of task.
Each task was described with regard to the place of task administration, test takers and

users, familiarity with participants, and task duration.

3. Assessment procedure: At this stage, the structure of the task (number of the parts,
pedagogical demands, kinds of instruction (e.g. written, oral, visual), and allotted time for
each part were characterized. Scoring method was defined, and the scoring process was

explained in detail.

4. Task input: YLLSs recognize the assessment task by making sense of the input presented
in the task. For this reason, the language, format, and structure of input were described

with explanations.

5. Expected response: As a basis for the language objectives, each assessment task
includes different types of responses which are expected from the YLLs. At this stage, the
language structure and format of the expected response were emphasized in consonance
with the required language competence.

6. Relationship between input and expected response: After task input and expected
response were defined, the relationship between them was examined. Typically, YLLs are
supposed to give response by drawing meaning from the input. Also, this stage addresses
to the adaptiveness and reciprocity of assessment tasks.

7. Analyzing and reporting assessment task: At this final stage, it was explained how to
analyze the assessment task and report the result to YLLs. In terms of YLLs’ pedagogical
needs, the appropriate format of giving feedback was formulated.

ILTPY assessment tasks were developed in line with the steps abovementioned. In terms of
scoring the assessment tasks, holistic, analytic, and task-specific rubrics were developed
with reference to task objectives. To sum up, these tasks enable the language assessment to
be respected as an integrated part of teaching. In addition to assessing YLLs
communicatively, ILTPY tasks provide an anxiety-free testing environment for the

learners.
99



INTEGRATED LANGUAGE TESTING PROGRAM FOR THE 4" GRADE YOUNG EFL LEARNERS

Table 36
Outline of Testing Program

L I I N (This part defines the title of the unit in the curriculum)

Communicative Functions &

Assessment Tasks & Methods Construct Definition **

Language Skills &Objectives*

Language Use*

e This column gives
information about English
language learning
objectives. These
statements of learning
objectives were directly
taken from the curriculum
developed by MoNE
(2013).

e  Assessment tasks,
methods and scoring
rubrics were designed in
line with these objectives.

This column gives
information about the
communicative functions and
skills.

It is aimed to assess these
functions and skills in the
integrated language testing
program.

These functions, skills, and
related examples were
directly taken from English
language teaching curriculum
developed by MoNE (2013).

Tasks mainly aim to assess
these communicative
elements in language learning
setting.

This column describes the
assessment tasks and methods
integrated with language
learning.

Language assessment tasks
were developed in accordance
with the curriculum objectives,
learning activities, and
pedagogical needs.

The tasks are given as a whole
in Appendix 17.

The main structural schemes
for designing assessment tasks
and methods were adapted
from Bachman and Palmer
(1996), O’Malley and Valdez
Pierce (1996), Cameron (2001)
and McKay (2006).

e This column gives the
operational definitions of
constructs which give
shape to the construction
of the assessment tasks.

e Each task is developed
with regard to the
constructs based on the
objectives given in
English language
teaching curriculum
developed by MoNE
(2013).
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UNIT 1: IN THE CLASSROOM

Language Skills &Objectives*

Communicative Functions &
Language Use*

Assessment Tasks & Methods

Construct Definition **

Listening

* Students will be able to understand
short and clear speech on making
requests and asking for permission.

* Students will be able to recognize
simple classroom instructions.

* Students will be able to recognize
numbers twenty through one
hundred.

Speaking

» Students will be able to interact
with their classmates through asking
for and giving permission in short
sentences and phrases.

« Students will be able to make
requests and tell others what to do
using rehearsed simple phrases and
short sentences.

* Students will be able to give and
respond to simple instructions
verbally.

* Students will be able to count to
one hundred.

Apologizing

— Sorry, not right now.
Asking for permission
May | come in?

— Yes, you may.

— Sure/Of course
Making simple requests
Give me the book, please.
— Excuse me?

— Here you are.

— Say that again, please.
Telling someone what to do
Please come in.

Clean the board, please.
Turn around, please.

Tasks:

Task-1: TPR Activity
“Keloglan Says”

Task-2: MINI DIALOGUE
Make it, Act it!

Task-3: ORAL
PRESENTATION
Present Your Booklet

Task-4: GAME
Boom the Numbers!

Methods:

1. Classroom Observation
Forms A & B

2. Teacher-Student
Conference Report-I

Tasks & Constructs:

Task-1: Recognizing simple
classroom instructions

Task-2: Understanding short speech
on making requests and asking for
permission

Interacting with their classmates
through asking for and giving
permission in short sentences and
phrases

Making requests

Task-3: Telling others what to do
using rehearsed simple phrases and
short sentences

Giving simple instructions verbally

Task-4: Recognizing numbers twenty
through one hundred

Counting to one hundred
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UNIT 2: CHILDREN’S DAY

Language Skills & Objectives*

Communicative Functions &
Language Use*

Assessment Tasks & Methods

Construct Definition**

Listening

* Students will be able to recognize
personal information about other people
such as where they are from and where
they live.

* Students will be able to identify
different people’s personal possessions.

Speaking

« Students will be able to ask and
answer questions about people, their
nationalities and home countries if
articulated slowly and clearly.

Describing characters/people
Look at the girl with the red kimono.
Is she from Japan?

— Maybe. / I think so.

Identifying countries and
nationalities

Where is she from?
— She is from Germany.

Making simple inquiries

Are you British?
— No, I’'m not.

Talking about locations of things

Where is Germany?
— It’s in Europe.

Tasks:

Task- 5: MATCHING TASK
Countries and Nations

Task-6: TPR Activity
(Chart-filling)
Find Someone Who....

Task-7: INFORMATION
GAP
“Where is s/he from?”

Methods:

1. Classroom Observation
Forms A& B

2. Teacher-Student
Conference Report-11

Tasks & Constructs:

Task-5:

Recognizing personal information
about other people such as where they
are from and where they live

Task-6:

Asking and answering the questions
about people, their nationalities and
home countries if articulated slowly
and clearly

Task-7:
Recognizing personal information
about other people such as where they

are from and where they live

Identifying different people’s
personal possessions
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UNIT 3: FREE TIME

Language Skills & Objectives*

Communicative Functions &
Language Use*

Assessment Tasks & Methods

Construct Definition **

Listening

* Students will be able to understand
the gist and key information in short,
recorded passages of people talking
about their likes and dislikes.

Speaking

* Students will be able to say what
they like doing.

* Students will be able to ask people
guestions about what they like and
answer such questions addressed to
them provided they are articulated
slowly and clearly.

Expressing likes and dislikes

I like swimming.
I don’t like playing chess.

Making simple inquiries

Do you like dancing?

— Yes, | do.

Do you like watching cartoons?
— No, I don’t.

Making simple requests
Repeat, please?

Pardon?
Slowly, please.

Tasks:

Task-8: MULTIPLE CHOICE
“Keloglan likes...” &
”Keloglan doesn’t like...”

Task-9: ORAL INTERVIEW
“Survey: Likes and Dislikes in
the Classroom”

Task-10: INFORMATION
GAP
“Who is he/she?”

Methods:

1. Classroom Observation
Forms A& B

2. Teacher-Student
Conference Report-111

Tasks & Constructs:

Task-8:

Understanding the gist and key
information in short, recorded
passages of people talking about their
likes and dislikes

Task-9:
Asking people questions about what
they like and answering such

guestions addressed to them provided
they are articulated slowly and clearly

Task-10:

Saying what they like doing




UNIT 4: CARTOON CHARACTERS

Language Skills & Objectives*

Communicative Functions &
Language Use*

Assessment Tasks & Methods

Construct Definition**

Listening

* Students will be able to get the
main idea when people describe their
own or others’ abilities in clear and
short sentences.

* Students will be able to recognize
what others possess provided that the
speech is clear, short and slow.

Speaking

* Students will be able to talk about
their own and others’ possessions.

* Students will be able to deliver a
very brief speech about their own
and other people’s abilities when
they are given time for advance
preparation.

Expressing ability and inability

Can you speak English?
—Yes, | can.

Making simple inquiries

Can he jump?
— Yes, he can/No, he can’t.

Talking about possessions

This is my guitar, and | can play it.

Tasks:

Task-11: MATCHING TASK
“My Abilities”

Task-12: COMPREHENSION
“This is my guitar!”

Task-13: ORAL
PRESENTATION
“My Favorite Cartoon
Characters”

Task-14: MINI DIALOGUE
(Pair Work) “What do you have
in your schoolbag?”

Methods:

1. Classroom Observation
Forms A& B

2. Teacher-Student
Conference Report-1V

Tasks & Constructs:

Task-11:

Getting the main idea when people
describe their own or others’ abilities
in clear and short sentences

Task-12:

Recognizing what others possess
provided that the speech is clear,
short and slow

Task-13:

Delivering a very brief speech about
their own and other people’s abilities

when they are given time for advance
preparation

Task-14:

Talking about their own and others’
possessions
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UNIT 5: MY DAY

Language Skills & Objectives*

Communicative Functions &

Language Use*

Assessment Tasks & Methods

Construct Definition**

Listening

* Students will be able to extract the
gist and relevant specific information
in short recorded passages about
predictable everyday routines which
are spoken slowly and clearly.

« Students will be able to recognize
the time in short and clear speech.

Speaking

* Students will be able to give
personal information on the daily
routines they do at different times of
the day.

* Students will be able to ask and
answer and initiate and respond to
simple statements about their daily
routines.

 Students will be able to ask and
answer about the time.

Describing what people do
regularly

I wake up in the morning. | have
breakfast with my mother and
brother.

Making simple inquiries

What do you do at noon?
— I have lunch at school.

Telling the time, days and dates

What time is it?
— It’s 7 o’clock.
— It’s 4:40.

— It’s 2:25.

Tasks:

Task-15: ORAL CLOZE
(Grid-filling)
“Everyday Routines”

Task-16: ROLE-PLAY
“Our Daily Activities”

Task-17: TPR Activity
“Throw the Ball and Ask for the
Time!”

Taks-18: ORAL PRESENTATION
“My Daily Craft”

Methods:

1. Classroom Observation Forms
A&B

2. Teacher-Student
Conference Report-V

Tasks & Constructs:

Task-15:

Extracting the gist and relevant
specific information in short
recorded passages about predictable
everyday routines which are spoken
slowly and clearly

Recognizing the time in short and
clear speech

Task-16:

Asking and answering & Initiating
and responding to simple statements
about their daily routines

Task-17:
Asking and answering about the
time

Task-18:

Giving personal information on the
daily routines they do at different
times of the day
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UNIT 6: DOING EXPERIMENT

Language Skills & Objectives*

Communicative Functions &
Language Use*

Assessment Tasks & Methods

Construct Definition**

Listening

* Students will be able to understand
and follow simple instructions if
addressed to them slowly.

* Students will be able to recognize
phrases/descriptions about locations.

Speaking

* Students will be able to give short,
basic instructions.

» Students will be able to describe
locations of people and things.

« Students will be able to ask and
answer questions about locations of
objects.

» Students will be able to ask and
answer very simple clarification
guestions through short expressions
or mimes and actions.

Giving and responding to simple
instructions

Cut the paper.

Making simple inquiries
What is .... in English?
Talking about locations

Where is the brush?
— It’s in front of the bottle.

Telling someone what to do

Mix black and white, and you get
grey.

Tasks:

Task-19: COMPREHENSION
“Number the Bubbles”

Task-20: TRUE/FALSE Activity
“Where is Sponge Bob?”

Task-21: MINI DIALOGUE
“Picture Description”

Task-22: ORAL

PRESENTATION
“That’s My Experiment”

Methods:

1. Classroom Observation Forms
A&B

2. Teacher-Student
Conference Report-VI

Tasks & Constructs:

Task-19:

Understanding and following simple
instructions if addressed to them
slowly

Task-20:
Recognizing phrases/descriptions
about locations

Task-21:
Asking and answering questions
about locations of objects

Asking and answering very simple
clarification questions through short
expressions or mimes and actions

Task-22:
Giving short, basic instructions

Describing locations of people and
things
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UNIT 7: JOBS

Language Skills & Objectives*

Communicative Functions &
Language Use*

Assessment Tasks & Methods

Construct Definition**

Listening

* Students will be able to identify
other people’s jobs, likes and
regular activities when stated in
clear and short sentences.

Speaking

* Students will be able to talk about
other people’s jobs, regular
activities and likes in simple
sentences.

* Students will be able to ask and
answer questions on what people do
regularly and what they like doing
using short sentences and phrases.

Describing what people do
regularly

What is your job?

— I’m a doctor. I work at a hospital.

— I’m a farmer. I like animals and 1
work on a farm.

Expressing likes and dislikes
What does she like?

— She’s a teacher, and she likes
teaching children.

Making simple inquiries
What does she do?

Where does she work?
— at a post office.

Tasks:

Task-23: MATCHING
“Where is the EXIT?”

Task-24: ORAL
PRESENTATION
“Describe your family!”

Task-25: TPR Activity
(Chart-filling)
Find Someone who....

Methods:

1. Classroom Observation Forms
A&B

2. Teacher-Student
Conference Report-VII

Tasks & Constructs:

Task-23:

Identifying other people’s jobs, likes
and regular activities when stated in
clear and short sentences

Task-24:

Talking about other people’s jobs,
regular activities and likes in simple
sentences

Task-25:

Asking and answering questions on
what people do regularly and what
they like doing using short sentences
and phrases
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UNIT 8: MY CLOTHES

Language Skills & Objectives*

Communicative Functions &
Language Use*

Assessment Tasks & Methods

Construct Definition**

Listening

* Students will be able to understand
the essential information in short
recorded passages dealing with
predictable, everyday matters (clothes
and weather conditions) which are
spoken slowly and clearly and when
there is visual support.

* Students will be able to recognize the
names of the seasons in short and clear
speeches.

Speaking

« Students will be able to describe the
weather.

« Students will be able to name the
seasons.

* Students will be able to ask and
answer simple questions and initiate
and respond to simple statements in
areas of immediate need or on very
familiar topics (e.g., the weather).

* Students will be able to ask people
for things and give people things.

Accepting and refusing
Making simple requests

May/Can I borrow your umbrella?
— Here you are.
— No, sorry, it’s broken.

Describing the weather
Expressing basic needs

What’s the weather like?
— It’s rainy today. I need my
umbrella.

Making simple inquiries
Naming the seasons of the year

What’s the weather like in Ankara in
winter?
— It’s cold and snowy.

Telling people what to do
Naming common objects

What’s the weather like?
— It’s windy. Put on/wear your

coat.

Tasks:

Task-26: MULTIPLE
CHOICE
“Capitals and Weather”

Task-27: MATCHING
“Seasons”

Task-28: MINI DIALOGUE
“Let’s go on a picnic!”

Task-29: ORAL
PRESENTATION
“Weather Forecast”

Methods:

1. Classroom Observation
Forms A & B

2. Teacher-Student
Conference Report-VIII

Tasks & Constructs:

Task-26:

Understanding the essential
information in short recorded passages
dealing with predictable, everyday
matters (clothes and weather
conditions) which are spoken slowly
and clearly and when there is visual
support

Task-27:
Recognizing the names of the seasons
in short and clear speeches

Task-28:

Asking and answering simple
questions and initiate and respond to
simple statements in areas of
immediate need or on very familiar
topics (e.g., the weather)

Asking people for things and giving
people thing

Task-29:
Describing the weather
Naming the seasons
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UNIT 9: MY FRIENDS

Communicative Functions &

. = H *
Language Skills & Objectives Language Use*

Assessment Tasks & Methods

Construct Definition**

Listening Describing characters/people

She is/isn’t very friendly.

My best friend is cheerful and energetic.
My mother is tall and slim, and she has a
lovely smile.

« Students will be able to understand
the main point in short, clear, simple
messages and announcements (e.g.,
describing people and their features).
Speaking Making simple inquiries
What is she like?

She is quiet and hardworking.

« Students will be able to describe
their friends and other people (family
members, teachers, etc.).

What does he look like?
* Students will be able to ask and He has curly hair and a moustache.
answer about other people’s physical
characteristics and personality. Talking about possessions
He has blue eyes.
I have brown hair.

Tasks:

Task-30: COMPREHENSION
“Cross and Tick”

Task-31: PHOTO
DESCRIPTION
“My Friends”

Task-32: SURVEY
“Tell me about your character

9
Methods:

1. Classroom Observation
Forms A & B

2. Teacher-Student
Conference Report- IX

Tasks & Constructs:

Task-30:
Understanding the main point in

short, clear, simple messages and
announcements

Task-31:

Describing students’ friends and
other people

Task-32:
Asking and answering about other

people’s physical characteristics and
personality
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UNIT 10: FOOD AND DRINKS

Language Skills & Objectives*

Communicative Functions &
Language Use*

Assessment Tasks & Methods

Construct Definition**

Listening

* Students will be able to recognize
simple words and phrases about food
and drinks.

* Students will be able to
comprehend offers about their basic
needs.

* Students will be able to identify
others’ needs and feelings if stated in
simple and clear speech.

Speaking

* Students will be able to ask and
answer questions, initiate and respond
to simple statements about their basic
needs and feelings

* Students will be able to express
how they feel and what they want in
simple and short sentences and
phrases.

Accepting and refusing

Would you like a sandwich?
— No, thanks. I’'m full.
— Yes, please.

Expressing basic needs
Expressing feelings

Are you hungry?

— Yes, | am, and | want some ...,
please.

I want some milk, please.
Making simple inquiries

Is she thirsty?
— Yes, she is. / No, she isn’t.

Making simple requests

Do you want a sandwich?
Want a sandwich?

Tasks:

Task-33: MATCHING
“Snow White and the Seven
Dwarfs”

Task-34: COMPREHENSION
“Take it off & Stick it on”

Task-35: ROLE-PLAY
“At Lunch”

Task-36: ORAL INTERVIEW
“How is your Puppet?”

Methods:

1. Classroom Observation Forms
A&B

2. Teacher-Student
Conference Report-X

Tasks & Constructs:

Task-33:

Recognizing simple words and phrases
about food and drinks

Task-34:

Identifying others’ needs and feelings
if stated in simple and clear speech

Task-35:

Asking and answering questions,
initiate and respond to simple
statements about their basic needs and
feelings

Comprehending offers about their
basic needs

Task-36:
Expressing how they feel and what

they want in simple and short
sentences and phrases

*The objectives, communicative functions and skills were directly taken from the curriculum devised by MoNE (2013). English language teaching program (for the 2", 31,

4t 5t gth 7t and 8™ grade). Ankara.

**The construct definitions were adapted from the objectives given in the curriculum developed by MoNE (2013). English language teaching program (for the 2", 31, 4t

5t 6™, 7t and 8™ grade). Ankara.
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Appendix 1. Informed Consent Forms for Young Learners

A. Informed Consent Form for Young Learners

In this study, it is required to answer the questions given below. In accordance with
your answers, data will be collected for the research study. The data gathered from your
responses will be used in line with the aims of the study. Participation is voluntary. If you
feel uncomfortable, you can leave the study by refusing to answer the questions.

| participate voluntarily in this study, and | know that I can leave the study
whenever | want. | accept that my answers will be used in line with the aims of the
research study.

Student’s

Name & Surname: Date: Signature:

B. Informed Consent Form for Young Learners (Turkish)

Bu calismada asagida belirtilen sorulari cevaplamaniz gerekmektedir. Verdiginiz
cevaplar dogrultusunda arastirma igin bilgi toplanacaktir. Elde edilen bilgiler sadece
arastirma amaclart dogrultusunda kullanacaktir. Calismaya katilmak goniilliidiir.
Rahatsizik  duydugunuz takdirde sorulari cevaplamayr reddedip c¢alismadan
ayrilabilirsiniz.

Bu calismaya tamamen kendi istegimle katihlyorum ve istedigim zaman
calismadan ayrilabilecegimi biliyorum. Sorulara verdigim yanitlarin ile calisma
amaclar1 dogrultusunda kullanilmasimi kabul ediyorum.

Ogrencinin

Ad1 ve Soyadu: Tarih: imza:
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Appendix 2. Informed Consent Forms for EFL Teachers

A. Informed Consent Form for EFL Teachers*

INFORMED CONSENT FORM

This study is a research study titled as “An Integrated Language Testing Program for
the 4™ Grade Young EFL Learners: An Attainment-Based Perspective”. In this study, it is
aimed to collect data from the 4th grade young language learners and EFL teachers through
the interviews. The data collected through interviewing will enlighten the effectiveness of
the existing and suggested assessment programs.

e Your participation in this study is based on voluntariness.

The data will be gathered from your interview responses in line with the aims of the

study.

The participants’ names will be kept in confidence.

The data collected in the study context will be used for the scientific purposes.

If you wish, you have a right to examine the data collected from you.

The data collected from you will be kept under the researcher’s control and

archived at the end of the research study.

e During data collection, there will be no request which disturbs you. However, you
can leave the study whenever you want if you feel uncomfortable for any reasons.

Thank you for time to read and evaluate the informed consent form.

The researcher’s

Name & Surname: Fatima Nur FISNE
Address: Gazi University, Gazi Faculty of Education, C-119
Telephone: 0312 202 89 54

| participate voluntarily in this study, and I know that | can leave the study if | want.
Also, | accept that the data collected from my responses will be used in line with the
scientific purposes.

The participant’s Name & Surname:

Date:
Signature:

*This form is adapted from the content of “Informed Consent Form” developed by

Anadolu University.
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B. Informed Consent Form for EFL Teachers (Turkish)

ARASTIRMAYA GONULLU KATILIM FORMU*

Bu calisma, “An Integrated Language Testing Program for The 4™ Grade Young EFL
Learners: An Attainment-Based Perspective” (4. Smif Ogrencileri igin Entegre Dil Olgme
ve Degerlendirme Programi: Erisim Temelli Bakis Acgis1) bashikli bir arastirma
calismasidir. Calismada 4. Sinif Ingilizce dgretmenlerinden ve dgrencilerinden goriisme
yoluyla bilgi toplamak amaglanmistir. Goriisme yoluyla toplanan bilgi var olan ve
gelistirilen 6lgme programin etkililiine 151k tutacaktir.

e Bu calismaya katiliminiz goniilliiliik esasina dayanmaktadir.

e (Calismanin amact dogrultusunda goriigme yapilarak yanitlarinizdan  veri
toplanacaktir.

e Arastirmada katilimcilarin isimleri gizli tutulacaktir.

e Arastirma kapsaminda toplanan veriler, sadece bilimsel amaglar dogrultusunda
kullanilacaktir.

e Istemeniz halinde sizden toplanan verileri inceleme hakkimz bulunmaktadir.

e Sizden toplanan veriler arastirmact giivencesi ile korunacak, arastirma bitiminde
arsivlenecektir.

e Veri toplama siirecinde size rahatsizlik verebilecek herhangi bir talep olmayacaktir.
Yine de katilimimiz sirasinda herhangi bir sebepten rahatsizlik hissederseniz
calismadan istediginiz zamanda ayrilabileceksiniz.

Goniilli katilim formunu okumak ve degerlendirmek tizere ayirdiginiz zaman igin tesekkiir
ederim.

Arastirmacinin Adi ve Soyadi:  Fatima Nur FISNE
Adres: Gazi Universitesi Gazi Egitim Fakiiltesi C-119
Is Tel: 0312 202 89 54

Bu calismaya tamamen kendi rizamla, istedigim takdirde ¢caliymadan ayrilabilecegimi
bilerek verdigim bilgilerin bilimsel amaclarla kullanmlmasim1 kabul ediyorum.

Katihmeinin Adi ve Soyada:
Tarih:

Imza

*Bu form Anadolu Universitesi'ne ait “Arastwma Goniillii Katilim Formu” iceriginin
uyarlanmasi ile olusturulmustur.

124



Appendix 3. Classroom-based Observation Form

CLASSROOM OBSERVATION FORM

The Aim of Observation: Date: | ... Y Ay S—
Participants / Class: Time:
School:
Physical Setting: Teacher:
Observer:
Unit & Subject:
The Assessment & Evaluation Methods, Types, COMMENTS &
Activities & Materials in EFL Classroom OPINIONS
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Appendix 4. Objective-based Observation Checklist Unit-2
UNIT-2 CLASSROOM OBSERVATION CHECKLIST

Purpose of the Observation: Date: | ... /Ay S
Participants: Observer:
Meanings of the Symbols: 1=Needs Improvement 2=Developing 3=Average 4= Satisfactory 5= Highly Satisfactory

recognize
By the end of UNIT 2, recognize personal | personal . e ask questions answer guestions
. . . . identify different .
Students are able to... information about information conle’s personal about people, about people, their COMMENTS &
where other people | about where peopie s p nationalities and nationalities and SUGGESTIONS
possessions. . .
are from. other people home countries. home countries.
STUDENTS live.
1.
2.
3.
4.
5.
6.
7.
8.
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Appendix 5. Objective-based Observation Checklist Unit-3

UNIT-3 CLASSROOM OBSERVATION CHECKLIST

Purpose of the Observation: Date: | ... Ay —

Participants: Observer:

Meanings of the Symbols: 1=Needs Improvement 2=Developing 3=Average 4= Satisfactory 5= Highly Satisfactory
By the end of UNIT 3, understand the gist

Students are able to...

STUDENTS

say what they like

and key information 4
doing.

in short, recorded
passages about their
likes and dislikes.

ask people
questions about
what they like and
dislike.

answer the people
questions about
what they like and
dislike.

ask others to repeat
what they have said or
to talk slowly.

COMMENTS &
SUGGESTIONS
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Appendix 6. Focus-group Student Interview Questions

A. Focus-group Student Interview Questions

You learn English as a foreign language in your school. While you learn English,
your teacher conduct the activities in which s/he assesses your learning and gives scores at

the end of assessment.

1. What kinds of assessment activities does your teacher administer in the classroom
to give you scores? (Written examination, oral examination, portfolio, performance tasks,

projects, homework, self-assessment, peer-assessment etc.)

2. What kinds of tools does your teacher employ in administration of these activities?

(Written exam papers, worksheets, colourful papers and materials, language portfolio etc.)

3. To whom does your teacher explain the assessment results? (to you, your friends,

your parents etc.)

4. How does your teacher explain the assessment results to you? (in written, verbally,

e-school etc.)

5. Does your teacher give information about your strengths and weaknesses at the end
of these activities?

6. How would you want your English teacher to give you scores? (What tools should
be used?) (Written examination, oral examination, portfolio, performance tasks, projects,
homework, self-assessment, peer-assessment etc.) (Written exam papers, worksheets,

colourful papers and materials, language portfolio etc.)

7. In your opinion, what are your parents’ expectations from these assessment

activities?

8. What are your assessment expectations from your parents and teacher in these
activities?

9. Do you have any additional comments or opinions? If yes, please explain.
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B. Focus-group Student Interview Questions (Turkish)

Okulunuzda yabanci dil olarak Ingilizce &grenmektesiniz. ingilizce 6grenirken
O0gretmeniniz sizin Ogrendiklerinizi dlgmeye ve bu 6lgme sonucunda size not vermeye

yonelik etkinlikler yapmaktadir.

1. Ingilizce 6§retmeniniz size not verirken (6lcme ve degerlendirme yaparken) siifta
ne tiir uygulamalar yapmaktadir? (Yazili siav, sozlii sinav, sunum dosyasi, performans
gorevleri, projeler, 6devler, kendi kendini degerlendirme, arkadagini degerlendirme vb.)

2. Ingilizce 6gretmeniniz bu uygulamalar1 yaparken hangi ara¢ ve gerecleri
kullanmaktadir?

(Yazili sinav kagitlari, galisma kagitlari, renkli kagit ve materyaller, ders dosyasi vb.)

3. Ingilizce 6gretmeniniz yapilan bu uygulamalarin sonucunu kime aciklamaktadir?
(Size, arkadaslariniza, anne-babalariniza vb.)

4. lingilizce oOgretmeniniz yapilan bu uygulamalarin sonucunu size nasil
aciklamaktadir? (Yazih olarak, sozlii olarak, e-okul vb.)

5. Ingilizce 6gretmeniniz yapilan bu uygulamalarin sonucunda size dogru ve

yanhslarimz aciklamakta midir?

6. Ingilizce 6@retmeninizin size nasil (hangi araglarnn kullanarak) not vermesini
isterdiniz? (Yazili smav, sozlii sinav, sunum dosyasi, performans gorevleri, projeler,
odevler, kendi kendini degerlendirme, arkadasimi degerlendirme vb.) (Yazili sinav

kagitlari, ¢calisma kagitlari, renkli kagit ve materyaller, ders dosyasi vb.)
7. Sizce yapilan bu uygulamalarda anne ve babamzin sizden beklentileri nelerdir?

8. Bu uygulamalarda sizin, anne-babamzdan ve o6gretmeninizden beklentileriniz

nelerdir?

9. Eklemek istediginiz yorumlariniz ve diisiinceleriniz var mi? Varsa liitfen belirtiniz.
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Appendix 7. Semi-structured Teacher Interview Questions
A. Semi-structured Teacher Interview Questions

You teach English as a foreign language at state schools. During teaching English, you
conduct assessment and evaluation activities to assess your students’ foreign language

performance.

1. What kinds of activities do you administer in your classroom to assess and evaluate
your students’ English language performance? In view of these activities, what kinds
of assessment and evaluation tools do you employ in the classroom? (Written
examination, oral examination, portfolio, performance tasks, projects, homework, self-
assessment, peer-assessment etc.) (Written exam papers, worksheets, colourful papers and

materials, language portfolio etc.)

2. What are the main purposes of assessment and evaluation you conduct in your

classroom? (Diagnostic, Formative, Summative)

3. What skills do you assess basically in your classroom through these assessment

activities? (Writing, Speaking, Listening, Reading, Vocabulary, Grammar, Pronunciation)

4. In order to assess your students’ English language performance in a reliable, valid
and objective way, what factors do you take into consideration in development,
administration, and scoring of assessment tools? (How do you develop? What do you

give attention in administration? Do you use any answer keys or rubrics in scoring?)

5. How and to whom do you explain assessment results in your lessons (except for e-

school)? Do you give feedback on the results?

6. In your opinion, what are the strengths and weaknesses of the assessment activities,
conducted with the aim of assessing the students’ English language performance, in

terms of usefulness? (Time, Cost, Mastery, Objectivity, Reliability, Validity)

7. In your opinion, what are the ideal assessment and evaluation activities which
assess the 41 grade students’ English performance? (In which activities is the best

result obtained?

8. In your opinion, what are the 4™ grade learners’ and their parents’ expectations

from the assessment activities in your lesson?
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9. As an EFL teacher at the 4" grade, what are your expectations from the 4™ grade
learners and their parents in view of the assessment and evaluation activities you

want to administer?

10. Do you have any additional comments and opinions about assessment and
evaluation of the 4th grade learners’ language performance in English lesson? If yes,

please explain.

B. Semi-structured Teacher Interview Questions (Turkish)

Devlet okullarinda yabanci dil olarak Ingilizce Ogretmektesiniz. Dil 6gretim
stirecinde 6grencilerinizin yabanci dil performansini dlgmeye ve degerlendirmeye yonelik

etkinlikler yapmaktasiniz.

1. Smiflarimzda 6grencilerin Ingilizce performanslarim 6l¢me ve degerlendirmeye
yonelik ne tiir uygulamalar yapmaktasimz? Bu uygulamalar cercevesinde hangi

olcme ve degerlendirme arac ve gereclerini kullanmaktasiniz?

(Yazili sinav, sozli sinav, sunum dosyasi, performans gorevleri, projeler, 6devler, kendi
kendini degerlendirme, arkadasini degerlendirme vb.) (Yazili sinav kagitlari, calisma

kagitlari, renkli kagit ve materyaller, ders dosyasi vb.)
2. Simifimzda uyguladiginiz 6l¢me ve degerlendirmenin temel amaclar: nelerdir?
(Diagnostik, Formatif, Summatif)

3. Siniflarimzda uyguladigimiz 6l¢cme etkinlikleri ile temel olarak hangi becerileri

olciiyorsunuz?
(Writing, Speaking, Listening, Reading, VVocabulary, Grammar, Pronunciation)

4. Smiflarimzda égrencilerinizin Ingilizce performanslarim giivenilir, gecerli ve

objektif ol¢ebilmek icin 6l¢me araclarim gelistirirken, uygularken ve puanlandirirken

hangi unsurlara dikkat ediyorsunuz?

(Nasil gelistiriyorsunuz? Uygularken nelere dikkat ediyorsunuz? Puanlandirirken cevap

anahtar1 veya rubrik kullaniyor musunuz?)

5. Dersinize ait 6lcme ve degerlendirme sonuclarini (e-okul uygulamasi disinda) kime

ve nasil acikliyorsunuz? Sonug¢lar hakkinda geri doniit veriyor musunuz?
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6. Size gore dgrencilerin Ingilizce performanslarimi 6l¢meye yonelik yapilan tiim bu
olcme ve degerlendirme uygulamalarinin kullamishhik acisindan giiclii ve zayif yonleri

nelerdir?
(Zaman, Maliyet, Uzmanlik, Objektiflik, Giivenirlik, Gegerlilik)

7. Size gore 4. Simf 6grencilerinin Ingilizce performanslarim 6lcmeye yonelik ideal

olcme ve degerlendirme uygulamalari nasil olmahdir?
(Ne tiir uygulamalar yapilirsa en iyi sonuglar alinir?)

8. Size gore 4. Simf dFrencilerinin ve velilerinin ingilizce dersinde yapilan 6l¢gme

uygulamalarindan beklentileri nelerdir?

9. 4. Simf Ingilizce 6gretmeni olarak, dersinizde uygulamak istediginiz 6l¢gme ve
degerlendirme etkinliklerine yonelik ogrencilerinizden ve velilerden beklentileriniz

nelerdir?

10. 4. Smf ogrencilerinin Ingilizce dersindeki dil performansinin édl¢me ve
degerlendirmesine yonelik etkinlikler ile ilgili eklemek istediginiz yorumlariniz veya

diisiinceleriniz var mi1? Varsa liitfen belirtiniz.
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Appendix 8. Assessment Tasks
A. Unit 2 — Task 5 “Countries and Nations”

No
B. COUNTRIES & CONTINENTS

E

=

-

12 & B 2
z*ﬂ@@a@w{@i

The pictures of the continents and country flags were directly downloaded from https://en.wikipedia.org.
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B. Unit 2 — Task 6 “Find someone who...”

MAME & SURNAME:

FIND SOMEONE WHO...

CLASS:

I .:‘tg; .
3.

SN

4,

&

SAUDM ARABIAN

9. 11, 13. 18,
10. 12. 14, 16,
T |
. £ ) BN
JAPAN / JAPANESE MEXKOD f MEXTCAN SAUDI ARABLA / EMGLAND/ ENGLISH

C

TURKEY / TURKISH

SPAIN / SPANISH

GERMANY f GERM AN

The pictures of the country flags were directly downloaded from https://en.wikipedia.org.
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C. Unit 2 — Task 7 “Who is s/he?”
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The pictures of the continents and country flags were directly downloaded from https://en.wikipedia.org.
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D. Unit 3 — Task 8 “Keloglan likes... but Keloglan doesn’t like...”

@ LIKES & DISLIKES @

NAME & SURNAME:

BUT

CLASS:

I don't like..

BUT

BUT

BUT

BUT

BUT

BUT

BUT

BUT




FREE TIME ACTIVITIES SURVEY

& |©|®

© @

. @0 | e e




F. Unit 3 - Task 10 “Who is he/she?”

WHO is HE? -A- WHO s SHE?

NAME & SURNAME:

b
TR
s
b=

%Q\
i
S
i
H

WHO is HE?  -B- WHO is SHE?

NAME & SURNAME: asss: NO:

Ibhe flying
o kte.
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G. Assessment Task — 5: Transcription of the Audio-recorded Text

Assessment Task — 5

A. Countries and Nationalities

1. Nahoko A: Hello! Where are you from?

B: I am from Japan. | am Japanese.
2. Karmen A: Hello! Where are you from?

B: I am from Spain. | am Spanish.
3. Anika A: Hello! Where are you from?

B: I am from India. | am Indian.
4. Hans A: Hello! Where are you from?

B: I am from Germany. | am German.
5. Ayse A: Hello! Where are you from?

B: I am from Turkey. | am Turkish.
6. Roberto A: Hello! Where are you from?

B: I am from Mexico. | am Mexican.
7. John A: Hello! Where are you from?

B: I am from England. | am English.
8. Kerim A: Hello! Where are you from?

B: I am from Saudi Arabia. | am Arabian.

B. Countries and Continents

A: Where is Germany? 5. A: Where is Mexico?
B: Itis in Europe. B: It is in America.
2. A: Where is Turkey? 6. A: Where is England?
B: Itis in Europe and Asia. B: Itis in Europe.
3. A: Where is Spain? 7. A: Where is Saudi Arabia?
B: Itis in Europe. B: Itisin Asia.
4, A: Where is Japan? 8. A: Where is India?
B: Itisin Asia. B: Itis in Asia.
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H. Assessment Task — 8: Transcription of the Audio-recorded Text

“Keloglan likes... & Keloglan doesn’t like...”

1. I like playing football but I don’t like playing the guitar.

2. I like climbing but I don’t like fishing.

3. I like doing puzzle but I don’t like collecting coins.

4. I like reading books but I don’t like coloring the books.

5. I like riding a bike but I don’t like flying a kite.

6. I like playing chess but I don’t like playing computer games.

7. I like playing marbles but I don’t like playing tennis.

8. I like dancing but I don’t like listening to music.
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Appendix 9. End-of-Unit Conferences

A. End-of-Unit Conference Questions
Dear 4" grade students,

1. What activities used with the aim of assessing your learning did you perform at the end
of this unit?

2. In which activity, did you perform well? Please explain the reason.

3. Did you experience any problems in these activities? If yes, how did you sort it out?
4. Which activity did you like the most? Please explain the reason.

5. Which activity did you like the least? Please explain the reason.

6. Did these activities make contribution to your EFL performance? If yes, how did they

make contribution?

B. End-of-Unit Conference Questions (Turkish)
Sevgili 4. Stmf Ogrencileri,

1. Ikinci iinitenin sonunda dgrendiklerinizi 6lgmek ve degerlendirmek amaciyla kullanilan

hangi etkinlikler yaptiniz?

2. Bu etkinliklerin hangisinde daha iyi performans sergilediniz? Neden 6yle oldugunu

diisiiniiyorsunuz?

3. Bu etkinlikleri yaparken herhangi bir problem yasadiniz m1? Yasadiysaniz nasil ¢6ziim

buldunuz?
4. Bu etkinliklerden en ¢ok sevdiginiz hangisiydi? Nedenini agiklayiniz?
5. Bu etkinliklerden en az sevdiginiz hangisiydi? Nedenini agiklayiniz?

6. Bu etkinlikler ingilizce ders performansiniza yarar sagladi mi1? Yanitiniz evet ise nasil

yarar sagladi1?
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Appendix 10. Achievement Test

GENERAL REVIEW TEST

Name & Surname: Date: S (! | T
School: Class:
v" Genel tekrar testi toplam 23 sorudan olugmaktadir v Sinav siiresi toplam 30 dakikadir.
v" Her sorunun tek bir cevabi bulunmaktadir. v" Liitfen tiim sorulari cevaplandinniz
L Ali: Where are you from? 4, E{
Mases+ T &t ok 7 = L Iam fromthe USA. ]
Ali: Where is Germany?
Hams:Itisin l,’! = I1. I am from Mexico. ]
Yukandaki karsihkh konusmada bog birakilan | S |
yere asafdakilerden hangisi getirilmelidir? M P ML Lo o s ]

a) b

E'g > IV. I am fiom England. |
L~

Y ukandaki ifadelerden hangisi gorselile

uyusmamaktadir?
a)l b) Il ¢) 111 ay1v
2, 5. Bumk: Where are you from? .
. " gy Timo: | am from Spain, ’
A,yge. Look & tl‘)e girl wnth‘, Burmk: Are you Spanish? g
kimono, Where is she from? Timo: Yes, I am.
Asli:
Yukandaki kargihikh konusmada bos birakilan Yukandaki karsiikh konusmada Timo’nun

iilkesine ait bayrak asagwdakilerden
hangisidir?

b
-1

yere asafadakilerden hangisi getirilmelidir?

a) She is from India. b) She is from Japan,
¢) She is from Mexico.  d) She is from England.

Ahmet: Hi! I'm Ahmet.
Bilgra: , Ahmet?
Ahmet: | am from Saudi Arabia

Yukardaki karsithkh konusm ada Bilsra’nin sorusu
asagrdakilerden hangisidir?
Y ukandaki ID kartindaki bilgilere gire

a) Are you Saudi Arabian?  b) Where is Saudi Arabia? asagwdakisorulardan hangisinin cevabi
¢) Where do you live? d) Where are you from? bulunm az?

a) Where is he from? b) Is he Turkish?
¢) How old is he? d) Is he a student?
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Yukardaki ID kartina gire “Where is Daiko
from?” sorusunun cevab agafdakilerden
hangisidir?
a) She is from India,
¢) She lives in India.

b) She is Indian,
d) She is 10 years old.

Y ukarid akilerin hangisinde @ilke ismi ile bayraf
yanhs eslesmigtir?

a)l b) 11 ¢) Il d) v

O sy

9. John: Is Linda from
el S
Linda

England?
Tom:

Yukardaki karsthkhi Konusmada Tom asafdaki
cevaplardan hangisini vermistir?

b) No, | am not.
d) Yes, she is.

a) Yes, I am,
¢) No, she isn’L.

10. Hello! My name is Yasmin.
I am 10 years old. I am Gemman.
I live in :

Yukandaki bogluga asagwdakilerden hangisi
gelmelidir?

S L7

143

1L Can: Look at the girl with fez
Is she Mexican?
Cem:

Yukarwdaki karsgthkl: konusmada Cem asagdaki

cevaplardan hangisini vermistir?
a) Maybe. b) [ don’t think so.
¢) I think so. d) Yes, she is.

12 O Alice: Hello, Fatma!
!-l ?
g '/
[~sa-3

Fatma: Yes, | am,

Yukandaki karghkh konusmada Alice’nin sorusu
asafdakilerden hangisidir?
a) Are you Turkish? b) Where are you from?

¢) Do you live in Turkey?  d) Whereis Turkey?

13. W L1 like playing the drums. |
y 11, | ke plaviag tiio teanis)

$ V.1 like playing bash:tbalﬂ

Yukardaki ifadeler gruplandirildiginda
asafdakilerden hangisi disanda kahr?

al b II o) 11 av

14.  Cengiz: Do you like
reading books?

ZE

Yukardaki kargthkh konugmada
Nur asafad aki cevaplardan hangisini vermigtir?

a) Yes, I do.
¢) No, I don’L.

b) No, I am not.
d) Yes, I am.

15.  Yandaki gorsele gire Yildz
asafndaki ifadelerden
hangisini s ylemistir?

b) I like fishing.
d) I like coloring.

a) Ilike diving
¢) I like climbing,



16. ' . 20., 21 ve 22, Soruyu asagidaki tabloyu gz dniinde
=> L.1like fishing ] bulundurarak cevaplayimz,

n’ﬂ’é‘:-) IL [ like listening to music.]

Wé IIL I like reading comics. | _ﬂ

M—) IV.1 like taking photos. | AYSE |
Yukardaki ifadelerden hangisi gorsd ile
uyusm am aktadir? B -

a) | b) 11 ¢yl d) IV

17.  Superman: [ like 1 E
R SRR :

Can you give me the CDs, { ' }ﬂ’ | BUSE

S g

L

Spider man: Here you are,

®e0e s
BlSIEIB -
©® e e\

-

1ER

-

Yukandaki karsihkh konusmada bos birakilan vere
asa@dakilerden hangisi getirilmelidir?
20 Yukardaki girsele giire asa@mdakiifadelerden
a) collecting coins b) doing puzzles * hangisi dogrudur?
¢) playing the guitar d) listening to music : :
a) Ayse: | like doing puzzles,
b) Aliz | don't like playing the guitar,

18. Keloglan: | like playing tennis. ¢) Buse: [ don’t like riding a bike.
Can you give me the racket, d) Mert: | like playing the guitar.
please?
Uzun: Here you are, 21.  Yukandaki girsele giire aga@ndakiifadelerden
hangisi yanhsor?

Y ukardaki karsthkh konusmada Kdoglan®in

sevdigi spor dah asagd akilerden hangisidir? 8) Aype: 1 don't like riding a bike.

b) Ali: | like doing puzzles.

a) o) d ¢) Buse: [ don’t like playing the guitar.
d) Mert: | like playing the guitar.
@ S 22, Asa@daki verilen isimlerden hangileri “doing
puzzles™ etkinligini sevmek tedir?
19. a) Ayse, Ali b) Ali, Buse

et ©) Buse, Mert d) Ayse. Mert

I like playing computer games.

EFE

Asagidakilerden hangisi Efe’nin sevdigi etkinlikler
arasinda yer almaz? 23. Tekin: Do you like diving? § e
Emre: . ‘\
a) b) ) d)
N\ |® | Y ukardaki karsihkh konusmada Emre asafrdaki
= D cevaplardan hangisini vermistir?
{oocmss ==

a) Yes, [ do. b) No, I don™L
¢) No, I amnot, d) Yes, | am.

o)

The pictures of the continents and country flags were directly downloaded from https://en.wikipedia.org.
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Appendix 11. Follow-up Interviews

A. Focus-group Student Follow-up Interview Questions

In your English lessons, you performed in different activities related to assessment and

evaluation of your learning in two units. In your opinion;

1. Do you think that these activities, which were used in your classrooms to assess and

evaluate your language performance, are useful? Please explain the reason(s).

2. Did you get information about your strengths and weaknesses from your report cards

given after these implementations? Please explain.

3. Did these activities increase your motivation for learning English? If yes, please explain

the reason.

4. Do you think that these activities have an impact (positive or negative) on your learning

English? Please explain the reason(s).

5. If you have additional opinions related to these activities, please share them.

B. Focus-group Student Follow-up Interview Questions (Turkish)

Ingilizce dersinde iki {inite boyunca dgrendiklerinizi 6lgme ve degerlendirmeye yonelik
farkli etkinliklerde performans sergilediniz. Sizce;

1. Smifimzda dil performansimizi 6lgme ve degerlendirmeye yonelik uygulanan bu
etkinlikleri yararli buluyor musunuz? Liitfen nedeni ile birlikte aciklaymiz.

2. Bu uygulamalardan sonra size dagitilan sonu¢ kartlarimizi ve etkinlik kagitlarimizi
inceleyerek dogru ve yanlislariniz hakkinda bilgi sahibi oldunuz mu? Liitfen agiklayiniz.

3. Bu etkinlikler sizin Ingilizce 6grenme motivasyonunuzu artirdi m? Liitfen nedeni ile
birlikte a¢iklaymiz.

4. Bu etkinliklerin Ingilizce dgrenmenize herhangi bir etkisi (olumlu veya olumsuz)
oldugunu diisliniiyor musunuz? Liitfen nedeni ile birlikte agiklayiniz.

5. Bu etkinlikler ile ilgili eklemek istediginiz diisiinceleriniz varsa liitfen paylasiniz.
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C. Semi-structured Teacher Follow-up Interview Questions

Different activities were conducted in your classroom with the aim of assessing and

evaluating your students’ foreign language performance in two units.

1. Do you think that the assessment and evaluation activities, which were administered in

your classrooms, are useful in terms of teaching English? Please explain the reason(s).

2. In your opinion, how do these activities affect teachers’ motivation? Do you think that

they have an impact on your motivation? Please explain.

3. In your opinion, did these activities facilitate the 4™ grade students’ attainment on

language objectives? Please explain the reasons(s).

4. Do you think that these additional activities have met your and your students’
assessment and evaluation needs and expectations? Please explain your answer with the

reason(s).

5. Do you think that these activities have an impact (positive or negative) on learning

English in general? Please, explain the reason(s).

6. If you have additional opinions related to these activities, please share them.

D. Semi-structured Teacher Follow-up Interview Questions (Turkish)

Iki iinite boyunca &grencilerinizin yabanci dil performansmi 6lgmek ve degerlendirmek
icin sinifinizda farkh etkinlikler uygulanda.

1. Smifinizda uygulanan 6lgme ve degerlendirme etkinliklerini, Ingilizce 6gretimi
acisindan yararl buluyor musunuz? Liitfen gerekgesi ile birlikte agiklayiniz.

2. Uygulanan bu etkinlikler sizce Ingilizce égretmenlerinin motivasyonlarini nasil etkiler?
Sizin motivasyonunuza herhangi bir etkisi oldugunu disiinliyor musunuz? Liitfen
aciklaymiz.

3. Size gore uygulanan 6lgme ve degerlendirme etkinlikleri, 4. Siif 6grencilerinin ders
kazanimlarina erismesini kolaylastirdi m1? Liitfen gerekgesi ile birlikte agiklayiniz.

4. Bu ek etkinliklerin, sizin ve Ogrencilerinizin 0lgme ve degerlendirme ihtiyag ve
beklentilerini karsiladigini diisiiniiyor musunuz? Yanitiniz1 liitfen gerekgesi ile birlikte

aciklaymiz.
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5. Genel olarak, bu etkinliklerinin dgrencilerinizin ingilizce dgrenimine herhangi bir etkisi
(olumlu veya olumsuz) oldugunu diisiiniiyor musunuz? Liitfen nedeni ile birlikte
aciklayiniz.

6. Uygulanan 6l¢me ve degerlendirme etkinlikleri ile ilgili eklemek istediginiz goriisleriniz

varsa liitfen paylaginiz.
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Appendix 12. Transcription of Primary Focus-Group Student Interview

The 4" Grade Students’ Answers to Primary Focus-group Interview Questions (Turkish)

Answer -1 Answer -2  Answer—-3  Answer-4  Answer -5 Answer — 6 Answer — 7 Answer - 8
Yazil kagt, Sinifta 1.
sOzli kagit, olmamu,
Sozlii sinav, Karne, e- renkli kagit, karnemin iyi ) o
Student  projeler, Defter, kitap - e kendimi olmasmi ve  OZretmenimizin
Kendimize okul, sozlii ~ Evet yapti 8 : o
24: yazili sinav degerlendirme, beni iyi Sdev vermesi
olarak arkadaslarbmi  konusmami
degerlendirme istiyor
Sozlii sinav
Student Ve proje
uden . . v 1ee
V.e rdl.’ Kalem, rF f] Kli Bana Yazili olarak  Evet agikladi Yazilive sozlii - Bagarils Odiil vermeleri
69: simdiye karton kagit. yapmasini olmak
kadar iyi not
aldim
kYéai ﬁ;:nzgzl.. Yiiksek notlar
Renkli smé;v ’ u almami, koti
Student }(azﬂl smav, kagitlar, Bize Sozli ve Evet performans TOE aISElm bile Apne-babamdan
odevler, yazili sinav yazili olarak . . liziilmiiyorlar, yliksek not alinca
101: o 1 N acikliyor. acikliyor. gorevleri, CL L
sOzlIii siav. kagitlart acikliyor roieler Ingilizce hediye istiyorum.
E) JEIET, konusmami
Odevler ve istivorlar
renkli kagitlar. y '
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Transcription of Primary Focus-group Student Interview

The 4" Grade Students’ Answers to Primary Focus-group Interview Questions

Answer -1 Answer -2  Answer —3 Answer —4 Answer -5 Answer — 6 Answer — 7 Answer - 8
Written exam
Oral paper, oral 'kl)'hey war;]t rrie © (I want) my
stud examination, School report, Ves s exam paper, ; ch(;)er::te itn (tahest i
tudent i es, s/lhe teacher to
PrQJectS, Notebook, To us e-school. colourful classroom, get a
24: written book ol did. paper, self- good <chool assign
examination verbally
as;essment, report, and speak homework
P well.
assessment
S/he conducted
oral (I want my
Student  examination Pencil, _ Yes, s/he teache_r) to Being
60- and gave colorful card, Tome In written exolained administer To be successful awarded
' projects. | have  paper. P * written and oral
got good marks exams.
so far.
V\;r'étrin sr);?m They want me to
Written Colorful ngm ’ get high marks. I want to be
Student I papers, S/he S/he explains ' They don’t feel awarded by
examination, . . . . Yes, s/he performance
written exam  explainsto  in written and . . sad when | get my parents
101: homework, oral explains. tasks, projects,
o papers us. verbal ways. even low marks.  when | get
examination homework, and .
colourful They want me to  high mark.
papers speak English.
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Appendix 13. Transcription of End-of-Unit Conferences

The 4" Grade Students’ Answers to End-of-Unit Conference Questions (Turkish)

Answer -1 Answer — 2 Answer — 3 Answer — 4 Answer -5 Answer -6
Student 32 Arkadaslarimiza
tudent 32- SQUEPT sordgie Isim bulma Hayir Isim bulma Eslestirme Evet bir ok sey
(UNIT 2) eslestirme yaptik, Y e ogrendim
dinleme yaptik.
fsim ve iilke Bir etkinlikte
. .. Hepsini. Ciinkii Ne yasadim. O da tam
eslestirmesini yapilacagini iyi anlamadigim
Student 59 — Sl?;eglr;iii ve iilke dinledim. Ve bir icindi. Sonra iyice  Isim bulma. Ciinkii 511? ;iritf i:gr'n?u\r;:uz Iyice
(UNIT 2) ey etkinlikte hizh dinledim ve cok eglenceliydi. 3 oSt ' TSV
dinleme. Arkadasimla .. Cilinkii: sikicrydi pekistirmis oldum.
- . davranip erken anladim. Isim
isim bulma etkinligi e e
bitirdim. bulma etkinliginde
yaptik.
yasadim.
Student 32 - Dinleme sevdiklerini  Arkadaslarimiza Arkadaslarimiza . Evet sagladi. Cok
o Yasamadim o Dinleme s ;
(UNIT 3) sorma sevdiklerini sorma sevdiklerini sorma sey ogrendim.
Dinleme ile kagit
doldurduk. Keloglanin neler
Sevdiklerimizi ve Bence En ¢ok sevdigini
Student 59 sevmediklerimizi arkadaslarimiza arkadaslarimizin isaretledigimiz
tudent 59 - isaretledik. sorup A ve B grubu Havir vasamadim neleri sevip ¢linkii bir tane Bilmivorum
(UNIT 3) Arkadaglarimiza olduk. Onda ¢iinkii YIryas " sevmedigini yanlisim oldugunu Y '
sorduk ve isaretledik Ingilizce sorup sordugum ciinkii ve ¢cok hizlh
bagka bir kagida. Ve cevap verdim. eglenceliydi. soylendigini
A-B grubu olup diistiniiyorum.

yaptigimiz sey.
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Transcription of End-of-Unit Conferences

The 4™ Grade Students’ Answers to End-of-Unit Conference Questions

Answer -1 Answer — 2 Answer — 3 Answer — 4 Answer — 5 Answer — 6

We asked the questions to
SLtJLII\?ﬁIEItZBZ ) our friends, carried out Finding names No Finding names  Matching I\(()f;’olft,:ﬁ;/ne ISearnt
( ) matching, and listening. gs.

I experienced in an

Listening to name and All of them. activity. It was

country matching. Because | listened  because I didn’t Countrv and Yes. Because: |

Listening to continent and well what I would  understand well. Finding names. iy . ' '
Student 59 — . L . . continent matching. have understood
(UNIT 2) country matchlng._vye do. And | finished  Then I listened well Be_cause it was Because it was well and

carried out the activity of  earlier in an and understood. | enjoyable. . ;

N . - . : ) boring. reinforced.
finding names with my activity by acting  experienced in the
friend. quickly. activity of finding
names.
Asking our Yes, they made

Student 32 - _ : : Asking our friends - . SKINg . L contributions. |

Listening, asking for likes f - I didn’t experience.  friends for their  Listening

UNIT 3) or their likes . have learnt lots of
( likes .
things.
We filled in the paper . T The activity in
with listening. We | think, we made Th? activity, in which we marked
. A and B groups by which | asked a1

marked what we liked . . : ,  Keloglan’s likes
Student 59 - and didn’t like. We asked  25KING Our friends. oy iy for our friends™ ., dislikes

our friends anoi marked In this activity ex ,erience likes and because | think that | don’t know.
(UNIT 3) because | asked P ' dislikes, the

on a different paper. And
the one in which we made
A-B group.

and answered in
English.

most because it
was enjoyable.

I have a mistake,
and it is said too
fast.
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Appendix 14. Transcription of Focus-group Student Follow-up Interview

The 4" Grade Students’ Answers to Focus-group Follow-up Interview Questions (Turkish)

Answer - 1

Answer — 2

Answer — 3

Answer — 4

Evet yararliydi. Ciinkii notlarim

Evet bilgi sahibi oldum.

Evet arttird1. Ciinkii

Evet olumlu oldugunu

Student - 4 y}'lkfehyor ve yanhslarimi Ciinkii yanliglarimi goérdiim.  ingilizceyi pekistirdim. fius_u nuyorum. Cunku
goriiyorum. ingilizcemi pekistirdim.
Evet oluyorum. Su sekilde Gergekten motivasyon etti. .
Evet buluyorum. Bize tekrar gibi  zaten 6gretmenimiz dogru Cilinkii ben hem eglenereck ?!ufiﬁofxgiilﬁll L::?l?illje(cji(iars
Student — 43 gelliyor. Cok eglendiriyor. Bu yaptiklarimmzin izerine tik hem de 6grenerek (?A rIr)1 2 zaten per formansuﬂ
etkinlikleri ¢ok seviyorum. isareti koyuyor. Bu yapiyorum. Ingilizce dersini ivi) p
gercekten iyi oluyor. ¢ok seviyorum. y
Ben yararli buluyorum ¢iinkii Evet 6greniyorum ¢iinkii Evet istekli oldum. Ben ¢ok . .
Student - 63 dgreniyoruz. Ogretmenimiz yanlis yapinca 6gretmenimiz  sevdigim i¢in etkisi oldu Ee\/elteftg,lfsnzlﬂ(ugg; ())/enl
sorarsa kolayca cevap isaretliyor ve dogruyu bana ve ingilizceyi ¢ok S"}; den (g)lumlu buldum
verebiliyoruz. ogreniyoruz. sevmemi yararladi. yu '
- e Evet ¢ok bilgi sahibi oldum e e
Student - 87 Yararl oldugunu disiiniyorum daha ¢ok anladim kelimeleri  Evet artirdi hem de ¢ok arttr. Olumlu giinkii egitici ve

clinkii eglenceli ve 0greticiydi.

sehirleri 6grendim.

Ogretici.
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Transcription of Focus-group Student Follow-up Interview

The 4" Grade Students’ Answers to Focus-group Follow-up Interview Questions

Answer - 1

Answer — 2

Answer — 3

Answer — 4

Yes, they were useful. Because

Yes, | have got information.

Yes, they increased. Because

Yes, | think that it is

Student - 4 my points are getting higher, and  Because | have realized my . : positive. Because | have
| am learning my mistakes. mistakes. I have reinforced English. reinforced my English.
Yes, 1 think so. It is like Yes, I do. That is to say, our They have really_mo_tlvated. They had a positive effect,
. . . Because | am doing it by affected my in-class
repetition for us. It is too teacher puts a tick on our .
Student — 43 : . I both having fun and performance (but my
enjoyable. | like these activities  correct answers. It really . . .
learning. I like English performance was good, as
very much. works.
lesson very much. well.)
Yes, | became enthusiastic. .
Yes, I think that they are useful Yes, | learn because our They have affected me Yes, they had mfl_uenced. ,
teacher marks when we . We learnt new things. That’s
Student - 63 because we learn. If our teacher . because | like very much, .
. make a mistake, and we . why | considered the effect
asks, we can answer easily. and they helped me like o
learn the correct one. . as positive.
English very much.
. Yes, | have got much
Yes, | think that they were useful . ™ - ) , .
Student - 87 because they were enjoyable and information, | have Yes, they increased. What’s  Positive because they are

instructional.

understood more, learnt
words, cities.

more, they increased much.

instructional.

153



Appendix 15. Transcription of Primary Semi-structured Teacher Interview

Teacher 2’s Answers to Primary Semi-structured Interview Questions (Turkish)

Yazili sinav, yazili sinav kagitlari. S6zIi sinav arti/eksi seklinde yapiliyor.

Odevler arti/eksi seklinde yapiliyor. Performans gorevi kalkti. Cocuklar

A-1
seviyorlar kartonlar v.b. Renkli kagit ve materyalleri 6grenciler kullaniyor.
Calisma kagitlarini ders dosyasinda tutuyorlar.

A2 Ucgiinii de kullantyorum. En ¢ok formatifi kullantyorum. Geri dénmek igin

zaman yok. Ek materyaller veriyorum.

A -3 Writing, Vocabulary, Grammar

Gelistirirken elimdeki materyalleri kullaniyorum. Internetten karistirryorum.
A -4  Uygularken: Kopya ¢ekmeyi engelleyici diizenlemeler yapiyorum. Cevap

anahtar1 & rubrik kullaniyorum.

Cocuklara agikliyorum. Yazili kagitlarin1 dagitiyorum. Yanlislarini goriiyorlar.

A-5
Tekrar topluyorlar.

A6 Zaman zay1f yoniidiir. Yazili sinavlarin gii¢lii tarafi daha objektiftir. Kapsam
gecerliligi yiiksektir.

A7 Dinleme ve anlama, donanimli dil sinifi, bireysel bilgisayar. Konusmaya

B yonelik aktiviteler olmalidir.

Ogrenci velileri objektif bakamiyor. Cocuklarm 6grenme eksikliklerini

A_g goremiyorlar. Ogrencinin bildigini diisiiniiyorlar. Basarili diyorlar. Sizden

beklentileri yiiksek. Hep basaril1 olsun istiyorlar. Ogrenci eglence/oyun/basari

istiyor.

Ogrencilerden ilgi ve diizenli calismalarmi. Sadece sinavlarla motive
A-9  etmiyorum. Velilerden beklenti: Ogretmene elestirisel gelmesin. Ogrencinin

eksigini gormesi.
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Transcription of Primary Semi-structured Teacher Interview

Teacher 2’s Answers to Primary Semi-structured Interview Questions

A-1

Written exam, written exam papers. Oral examination is conducted as minus
and plus. Homework is administered as minus and plus. Performance task was
abolished. The students like colorful cards etc., they use these materials. They

keep their worksheets in their portfolios.

I use three of them. | use the formative one the most. There is no time to turn

back. | give supplementary materials.

Writing, Vocabulary, Grammar

While developing, | use my existing materials. | download and mix. In
administration, | make arrangements to prevent cheating. | use an answer key

and rubric.

| explain to pupils. | hand out the exam papers. They see their mistakes, and

they sum it again.

Time is weakness. The strength of the written exams is that they are more
objective. The content-related validity is high.

There should be listening comprehension, equipped language classroom,

individual computer, and the speaking-oriented activities.

The students’ parents are not objective. They cannot see their children’s
learning weaknesses. They think that the students know. The parents say that
the students are successful. Their expectations from you are high. They always
want the students to become successful. The students want the fun, game and

SUcCcCess.

The students’ attention and studying regularly. | do not motivate them only
with exams. I expect the parents to see the students’ weakness and be not

critical.
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Appendix 16. Transcription of Semi-structured Teacher Follow-up Interview

Teacher 2’s Answers to Semi-structured Follow-up Interview Questions (Turkish)

Evet yararli buluyorum. Bu yastaki ¢ocuklar oyunlar oynayarak ve

eglenerek daha iyi 6grendikleri i¢in bu materyalleri yararli buluyorum.

Olumlu etkileyecegini diisiiniiyorum. Bana da c¢ocuklarin katilma
istegini artirdigr i¢in olumlu etkisi oldu. Tabi ki oluyor. Yukarida

bahsettigim sebepler acisindan sizin de motivasyonunuzu artirtyor.

Eger aym tiir materyaller devam ettirilmis olsaydi kesinlikle
kazanimlara erigmesini kolaylastirirdi. Fakat kisith zamanda ve bir

kerelik uygulandigi i¢in tam anlamiyla kazanima etkisi olmadi.

Biiyiik 6l¢iide karsiliyor ¢iinkii cocuklarin eglenerek 6grenme ihtiyacini
karsiladigini diisiiniiyorum. Yine de eksiklikler var. Dinlemeye yonelik

teknolojik anlamda eksiklikler var.

Answer - 1

Answer —2
Answer — 3
Answer -4
Answer —5

Genel olarak Ogrencilerin 6grenmelerine olumlu etkisi oldugunu
diistinliyorum. Ciinkii onlarinda aktif olarak katildig: etkinlikler oldugu

icin daha ¢ok ilgi gdsterdiklerini diigiiniiyorum.
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Transcription of Semi-structured Teacher Follow-up Interview

Teacher 2’s Answers to Semi-structured Follow-up Interview Questions

Answer - 1

Yes, | think that they are useful. Since the students at this age learn
better by playing the games and having fun, I think that these materials

are useful.

Answer —2

I think that they will affect positively. They had a positive impact on me
because they increased the students’ willingness to participate. Sure,
they do. Your motivation increases as well because of the reasons that I

have mentioned above.

Answer — 3

If the same kinds of materials were being conducted, they would
definitely facilitate attaining the objectives. But they did not have an
effect on the objectives properly because they were implemented once

and for a limited time.

Answer —4

They meet extensively because [ think that they meet the students’ need
of learning with fun. Even so, there are some lacks. There are

technological lacks in listening.

Answer —5

Generally, I think that have a positive impact on the students’ learning.
| think that they gave more attention because they were the activities in

which the students attended actively.
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Appendix 17. Assessment Tasks in ILTPY

*The objectives, communicative functions and skills were directly taken from the curriculum devised by
MoNE (2013). English language teaching program (for the 2, 39, 4 5t gt 7t and 8™ grade). Ankara.
**The construct definitions were adapted from the objectives given in the curriculum developed by MoNE
(2013). English language teaching program (for the 2", 319, 4t 5t 6t 7t and 8" grade). Ankara.

ASSESSMENT TASK -1

Title of Assessment Task:

“KELOGLAN SAYS...” (TPR Activity)

*Objective of Assessment Task:

Students will be able to recognize simple classroom instructions.

**Construct Definition:

Recognizing simple classroom instructions

Characteristics of Learners:

Grade 4, beginning EFL learners (Al), aged 9-10

Learning Context:

The assessment task is integrated into teaching activities in which
they listen to the classroom instructions and then carry out.

Resources:

Classroom Instructions Poster
Video-recorder
Holistic Grading Rubric

Characteristics of Setting:

- Physical Environment
- Time of Task
- Participants

The task will be performed in the classroom. Physical
environment is familiar. It is a whole-class activity in which all
students and EFL teacher will get involved. Time for the task will
be 3 minutes.

Characteristics of The
Assessment Task Procedures:

- Instructions

- Structure

- Time Allotment
- Scoring Method

EFL teacher will give oral instructions in the target language.
There is one part in the assessment task. Learners will listen to the
classroom instructions and then will carry them out appropriately.
Their task performance will be video-recorded and then scored
with holistic grading rubric.

Characteristics of The Input:

- Format
- The Language of the
Input

The input of the assessment task will be given orally in the target
language. The length of the task is limited with one simple
sentence for each action. The language of input includes
organizational and topical knowledge.

Characteristics of The Expected
Response:

- Format
- The Language of the
Expected Response

Format of the expected response will be non-verbal and expressed
with gestures and actions (in non-language forms). The students
are expected to perform the instructions given by EFL teacher. It
is based on the organizational knowledge.

Relationship between Input and
Response

Assessment task is non-reciprocal. Teacher will not give
immediate feedback. On the other hand, s/he will comment on
learner’s aural recognition of classroom instructions after task.

Analyzing & Reporting
Assessment Process

Video-recording will be examined after the lesson, and learners’
performance will be scored in view of holistic rubric. Reporting
the rubric results will be handed EFL learners out and discussed in
the end-of-the-unit conference.
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ASSESSMENT TASK -2

Title of Assessment Task:

“MAKE IT, ACT IT!” (Mini Dialogue)

*Objective of Assessment Task:

- Students will be able to understand short speech on making requests and
asking for permission.

- Students will be able to interact with their classmates through asking for
and giving permission in short sentences and phrases.

- Students will be able to make requests.

**Construct Definition:

- Understanding short speech on making requests and asking for
permission

- Interacting with their classmates through asking for and giving
permission in short sentences and phrases

- Making requests

Characteristics of Learners:

Grade 4, beginning EFL learners (A1), aged 9-10

Learning Context:

The assessment task is integrated into teaching activities in which they are
asking for and giving permission or making requests while interacting
with their classmates.

Resources:

Classroom materials

Mini Dialogue Cards (Sample)

Observation Checklist

Holistic Grading Rubric (Limited Writing & Speaking)

Characteristics of Setting:

- Physical Environment
- Time of Task
- Participants

The task will be performed in the classroom setting. Physical environment
is familiar. It is a pair-work activity in which all students and EFL teacher
will get involved. Time for the task will be 5 + 10 (15) minutes.

Characteristics of The Assessment
Task Procedures:

- Instructions

- Structure

- Time Allotment
- Scoring Method

EFL teacher will give oral instructions in the target language. Before
working in pairs, teacher will describe the sample of mini dialogue. The
assessment task includes two sequential parts. Firstly, the pairs will create
their own mini dialogues which are similar to the sample about asking for
and giving permission and making requests. Then, they will act it out in
the classroom. The students will have 5 + 10 minutes sequentially for
these two parts. Learners will be observed with checklist while preparing
their pair dialogues and acting them, and their performance will be graded
with holistic rubric.

Characteristics of The Input:

- Format
- The Language of the Input

The learners are familiar with this activity. The input of the assessment
task will be given in written and verbally in the target language. The input
will be delivered by the teachers and supported with their gestures and
mimes. The length of the task is limited with simple sentences and
phrases. The language of input includes organizational and functional
knowledge.

Characteristics of The Expected
Response:

- Format
- The Language of the
Expected Response

Format of the expected response will be aural, visual and tactile with the
help of gestures and actions. The language of response will be performed
orally in target language form. The output will be presented with simple
and short request and permission sentences or phrases. The language of
the expected response includes pragmatic/functional and organizational
knowledge.

Relationship between Input and
Response

At first, the learners will process the input and then transfer their topical
knowledge to the expected response. Assessment task is non-reciprocal.
Teacher will observe the students in their pair working and give feedback
on their acting performance.

Analyzing & Reporting Assessment
Process

Dialogue cards and observation checklists will be examined after the
lesson and learners’ performance will be scored with holistic grading
rubric. Reporting the rubric results will be handed EFL learners out and
discussed in the end-of-the-unit conference.
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ASSESSMENT TASK -3

Title of Assessment Task:

“PRESENT YOUR BOOKLET” (Oral Presentation)

*QObjective of Assessment
Task:

- Students will tell others what to do using rehearsed simple
phrases and short sentences.
- Students will be able to give simple instructions verbally.

**Construct Definition:

- Telling others what to do using rehearsed simple phrases and
short sentences
- Giving simple instructions verbally

Characteristics of Learners:

Grade 4, beginning EFL learners (A1), aged 9-10

Learning Context:

The assessment task requires in advance preparation in which
the learners practice the classroom instructions and items.

Resources:

A Sample Booklet
Presentation Checklist
Analytic Grading Rubric (Booklet & Presentation)

Characteristics of Setting:

- Physical Environment
- Time of Task
- Participants

The booklets will be prepared in advance and then performed
in the classroom. Physical environment is familiar. It is an
individual activity requiring the whole-class participation.
Time for the task will be +/- 25 minutes (one minute for each
student).

Characteristics of The
Assessment Task Procedures:

Instructions
Structure

Time Allotment
Scoring Method

EFL teacher will give oral instructions in the target language.
There are two parts in the assessment task. At first, learners
will prepare a booklet about the classroom items, and secondly
they will present their products in the classroom. The
presentation time will be one minute for each presenter.
Learners’ task performance will be observed with presentation
checklist and then graded with analytic rubric.

Characteristics of The Input:

-  Format
- The Language of the
Input

The input of the assessment task will be presented with pictures
and short phrases in the sample booklet by EFL teacher in the
target language. Teacher’s explanation will be supported with
visual aids. The learner is familiar with the input of the task.
Learners need to process the input and then combine input and
their previous knowledge. The input includes topical and
vocabulary knowledge.

Characteristics of The Expected
Response:

- Format
- The Language of the
Expected Response

Format of the expected response will be both written and
spoken. Fine motor skills are required to prepare the booklet
pictures and content. The response is to be made up of single
words and phrases. Topical knowledge is necessary for
preparing and presenting booklets.

Relationship between Input and
Response

Assessment task is non-reciprocal. Teacher will not give
immediate feedback when the learners present their products.
On the other hand, s/he will comment on learner’s oral
presentation of the booklets.

Analyzing & Reporting
Assessment Process

Booklets and checklist will be examined after the lesson, and
learners’ performance will be scored with analytic grading
rubric. Reporting the rubric results will be handed EFL learners
out and discussed in the end-of-the-unit conference.
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ASSESSMENT TASK -4

Title of Assessment Task:

“BOOM THE NUMBERS” (Game)

*Objective of Assessment Task:

- Students will be able to count to one hundred.
- Students will be able to recognize numbers twenty
through one hundred.

**Construct Definition:

Counting to one hundred
Recognizing numbers twenty through one hundred

Characteristics of Learners:

Grade 4, beginning EFL learners (A1), aged 9-10

Learning Context:

The assessment task is integrated into teaching activities
in which they learn the numbers 1 to 100.

Resources:

Squekar
Video-recorder
Holistic Grading Rubric

Characteristics of Setting:

- Physical Environment
- Time of Task
- Participants

The task will be performed in the classroom. Physical
environment is familiar. Participants are young learners
and EFL teacher. It is a whole-class activity in which all
students and EFL teacher will get involved. Time for the
task will be 10 minutes.

Characteristics of The
Assessment Task Procedures:

Instructions
Structure

Time Allotment
Scoring Method

EFL teacher will give oral instructions in the target
language. There is one part in the assessment task.
Learners’ task performance will be recorded with video
and graded with holistic grading rubric.

Characteristics of The Input:

- Format
- The Language of the
Input

The input of the assessment task will be given orally in
the target language. The length of the task is limited with
single words describing numbers. The language of input
includes organizational and topical knowledge. It raises
the interest of young leaners because it is a kind of
instructional game.

Characteristics of The Expected
Response:

- Format
- The Language of the
Expected Response

Format of the expected response will be verbal in the
target language. The response is primarily based on
previous learning. It is made up of single words. The
students are expected to express the numbers one by one
and stop after every five numbers. Organizational
knowledge is required for the expected response.

Relationship between Input and
Response

Assessment task is reciprocal. Teacher will give
immediate feedback on the numbers. Learners, who have
difficulty in producing the expected response, will be the
losers of the game.

Analyzing & Reporting
Assessment Process

Video records will be examined later and the students’
performance will be scored with holistic grading rubric.
Reporting the rubric results will be handed EFL learners
out and discussed in the end-of-the-unit conference.
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ASSESSMENT TASK -5

Title of Assessment Task:

“COUNTRIES and NATIONS” (Matching Task)

*Qbjective of Assessment Task:

Students will be able to recognize personal information about
other people such as where they are from and where they live.

**Construct Definition:

Recognizing personal information about other people such as
where they are from and where they live

Characteristics of Learners:

Grade 4, beginning EFL learners (Al), aged 9-10

Learning Context:

The assessment task is integrated into teaching activities in which
they recognize countries and nations.

Resources:

Audio-player
Matching Sheets
Task Specific Rubric

Characteristics of Setting:

- Physical Environment
- Time of Task
- Participants

The task will be performed in the classroom. So, physical
environment is familiar. It is a whole-class activity in which all
students and EFL teacher will get involved. Time for the task will
be 6 (3 + 3) minutes.

Characteristics of The Assessment
Task Procedures:

- Instructions

- Structure

- Time Allotment
- Scoring Method

EFL teacher will give oral instructions in the target language.
Also, teacher will provide examples related to the task. There are
two sequential parts (A & B) in the assessment task. In the first
part (recording), learners will figure out the countries and nations,
and then match them with the appropriate pictures. In the second
part (recording), the students will match the countries with their
continent pictures. They have 3 minutes for each part. Matching
the countries and nations with the correct pictures will be
accepted as the correct answer. Learners’ task will be scored with
task specific rubric.

Characteristics of The Input:

- Format
- The Language of the Input

The input of the assessment task will be given with audio records
in the target language (It is possible to reproduce). The length of
the task is limited with simple sentences. The learners will have
time to process the information given in the records. The language
of input includes organizational, topical and socio-linguistic
knowledge. There are cultural references in the input.

Characteristics of The Expected
Response:

- Format
- The Language of the
Expected Response

The expected response will be produced in non-language form
(including visual materials). It is made up of matching figures
which indicate correct answers. The students are expected to
match the people and countries with correct pictures describing
nationalities and countries. The format of the response is suitable
for learners’ cognitive and pedagogical maturity.

Relationship between Input and
Response

Assessment task is non-reciprocal. Teacher will not give
immediate feedback on correct matching. The learners are
expected to process the input based upon the primary topical
knowledge.

Analyzing & Reporting Assessment
Process

Matching sheets will be examined after the task, and learners’
performance will be scored in view of task-specific rubric.
Reporting the rubric results will be handed EFL learners out and
discussed in the end-of-the-unit conference.
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ASSESSMENT TASK -6

Title of Assessment Task:

“FIND SOMEONE WHO...” TPR Activity (Chart-filling)

*Objective of Assessment Task:

Students will be able to ask and answer the questions about
people, their nationalities and home countries if articulated
slowly and clearly.

**Construct Definition:

Asking and answering the questions about people, their
nationalities and home countries if articulated slowly and clearly

Characteristics of Learners:

Grade 4, beginning EFL learners (Al), aged 9-10

Learning Context:

The assessment task is integrated into teaching activities in
which they ask and answer the questions about the countries and
nationalities.

Resources:

Mini Flashcards (The Countries and Nationalities)
Chart-filling Cards
Task Specific Rubric

Characteristics of Setting:

- Physical Environment
- Time of Task
- Participants

The task will be performed in the classroom setting. Physical
environment is familiar. It is a whole-class activity in which all
students and EFL teacher will get involved. Time for the task
will be 10 minutes.

Characteristics of The Assessment
Task Procedures:

- Instructions

- Structure

- Time Allotment
- Scoring Method

EFL teacher will give oral instructions in the target language and
simplify the task by providing examples. There is one part in the
assessment task. First of all, teacher will distribute the nationality
cards to the students. Then, they will ask and answer the
questions in view of these cards. Their task performance will be
observed and then scored with task specific rubric.

Characteristics of The Input:

- Format
- The Language of the Input

The input of the assessment task will be given in both non-
language form (including visual cards) and language form
(written phrases). The length of the task is limited with the
simple phrases for each person. Since it is similar to puzzle
activity, the task will raise the interest of the learners. The
language of input includes organizational knowledge in the target
language. It is made up of single words and phrases in addition
to cultural references.

Characteristics of The Expected
Response:

- Format
- The Language of the
Expected Response

Format of the expected response will be both spoken and written.
First, the learners are expected to draw meanings from the
context (pictures) and then answer the questions related to them.
They are to write the answers down correctly. The expected
response includes simple sentences and phrases. Also, it is
appropriate to the learners’ cognitive and linguistic level.

Relationship between Input and
Response

Assessment task is non-reciprocal. Teacher will not give
immediate feedback. The task response requires drawing
meanings from the visual context with respect to their prior
topical knowledge on the basis of the input processing.

Analyzing & Reporting Assessment
Process

Chart-filling cards will be examined after the lesson, and
learners’ performance will be scored in view of task-specific
rubric. Reporting the rubric results will be handed EFL learners
out and discussed in the end-of-the-unit conference.
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ASSESSMENT TASK -7

Title of Assessment Task:

“WHERE IS S/HE FROM? (Information Gap)

*Objective of Assessment Task:

- Students will be able to recognize personal information
about other people such as where they are from and where
they live.

- Students will be able to identify different people’s personal
possessions.

**Construct Definition:

- Recognizing personal information about other people such
as where they are from and where they live
- Identifying different people’s personal possessions

Characteristics of Learners:

Grade 4, beginning EFL learners (Al), aged 9-10

Learning Context:

The assessment task is integrated into teaching activities in
which they recognize personal possessions and personal
information about home countries and nationalities.

Resources:

Information-gap Cards
Task Specific Rubric

Characteristics of Setting:

- Physical Environment
- Time of Task
- Participants

The task will be performed in the classroom. Physical
environment is familiar. It is a pair-work activity which
requires the whole-class participation. Time for the task will
be 5 minutes.

Characteristics of The
Assessment Task Procedures:

- Instructions

- Structure

- Time Allotment
- Scoring Method

EFL teacher will give oral instructions in the target language
and simplify the task by providing examples. There is one
part in the assessment task. According to information gaps in
their sheets, learners will ask and answer some questions.
Learners’ task performance will be observed and then scored
with task specific rubric.

Characteristics of The Input:

-  Format
- The Language of the
Input

The input of the assessment task will be given written in both
two gap-filling cards in the target language. The length of the
task is limited with simple sentences and phrases. The
language of input includes organizational, topical and
functional knowledge. It consists of cultural elements.

Characteristics of The Expected
Response:

- Format
- The Language of the
Expected Response

Format of the expected response will be written and spoken in
the target language. Learners are supposed to ask and answer
the questions related to the missing information and then
write the received information down. It is to be made up of
simple sentences and phrases. The expected response is
basically based upon organizational, topical and functional
knowledge.

Relationship between Input and
Response

Assessment task is non-reciprocal. Teacher will not give
immediate feedback. The task is adaptive; it is based on the
processing the missing information in the pair’s card.

Analyzing & Reporting
Assessment Process

Information-gap cards will be examined after the lesson, and
learners’ performance will be scored in view of task-specific
rubric. Reporting the rubric results will be handed EFL
learners out and discussed in the end-of-the-unit conference.
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ASSESSMENT TASK -8

Title of Assessment Task:

“KELOGLAN LIKES ...” & “KELOGLAN DOESN’T
LIKE ...” (Multiple Choice)

*Objective of Assessment Task:

Students will be able to understand the gist and key
information in short, recorded passages of people talking
about their likes and dislikes.

**Construct Definition:

Understanding the gist and key information in short,
recorded passages of people talking about their likes and
dislikes

Characteristics of Learners:

Grade 4, beginning EFL learners (A1), aged 9-10

Learning Context:

The assessment task is integrated into teaching activities in
which they listen to the recorded passages about likes and
dislikes.

Resources:

Multiple Choice Sheets
Audio-player
Task Specific Rubric

Characteristics of Setting:

- Physical Environment
- Time of Task
- Participants

The task will be performed in the classroom. Physical
environment is familiar. It is a whole-class activity in which
all students and EFL teacher will get involved. Time for the
task will be 3+3 (6) minutes.

Characteristics of The
Assessment Task Procedures:

Instructions
Structure

Time Allotment
Scoring Method

EFL teacher will give oral instructions in the target language.
There are two parts (Comprehension & Performance) in the
assessment task. Firstly, learners will listen to the audio-
record for general comprehension and then choose the
correct pictures describing Keloglan’s likes and dislikes.
They have 3 + 3 minutes sequentially for these parts.
Learners’ task performance will be graded with task specific
rubric.

Characteristics of The Input:

-  Format
- The Language of the
Input

The input of the assessment task will be given aurally in the
target language. It will be appropriate to the cognitive
maturity. Also, the task will be supported with EFL teacher’s
explanations. The length of the task is limited with single
simple sentences. The language of input includes
organizational and topical knowledge.

Characteristics of The Expected

Response:

- Format
- The Language of the
Expected Response

Format of the expected response will be visual (in non-
language form). The students are expected to choose the
most appropriate picture describing Keloglan’s likes or
dislikes. It is limited with the pictures describing related free
time activities. It requires topical knowledge.

Relationship between Input and

Response

Assessment task is non-reciprocal. Teacher will not give
immediate feedback. The expected response is primarily
based on input processing and drawing meaning from the
context.

Analyzing & Reporting
Assessment Process

Multiple choice sheets will be examined after the lesson, and
learners’ performance will be graded in view of task specific
rubric. Reporting the rubric results will be handed EFL
learners out and discussed in the end-of-the-unit conference.
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ASSESSMENT TASK -9

Title of Assessment Task:

“SURVEY: LIKES and DISLIKES IN THE CLASSROOM”
(Oral Interview)

*Objective of Assessment Task:

Students will be able to ask people questions about what they
like and answer such questions addressed to them provided
they are articulated slowly and clearly.

**Construct Definition:

Asking people questions about what they like and answering
such questions addressed to them provided they are articulated
slowly and clearly

Characteristics of Learners:

Grade 4, beginning EFL learners (Al), aged 9-10

Learning Context:

The assessment task is integrated into teaching activities in

which they ask for information about others’ likes and
dislikes.

Resources:

Survey Forms
Self-inquiry Leaflets
Task Specific Rubric

Characteristics of Setting:

- Physical Environment
- Time of Task
- Participants

The task will be performed in the classroom. Physical
environment is familiar. It is a whole-class activity which
requires all students’ and EFL teachers’ participation. Time
for the task will be 15 minutes.

Characteristics of The
Assessment Task Procedures:

Instructions
Structure

Time Allotment
Scoring Method

EFL teacher will give oral instructions in the target language.
There are two parts in the assessment task. Firstly, teacher
will distribute the leaflets, and the students will fill in the self-
inquiry forms. Then, they will answer their friends’ questions
about likes and dislikes with reference to these self-inquiry
forms. With regard to the survey content, learners will direct
others many questions and then write the answers down.
Learners’ task performance will be observed and then graded
with task-specific rubric.

Characteristics of The Input:

-  Format
- The Language of the
Input

The input of the assessment task will be presented in visual in
non-language form. Survey task may be unfamiliar with the
students. The length of the task is limited with appropriate
pictures related to free time activities. The language of input
includes organizational, topical and functional knowledge.

Characteristics of The Expected
Response:

- Format
- The Language of the
Expected Response

Format of the expected response will be verbal and written in
the target language. Learners are to direct free time questions
and, ask for repetition if necessary. The length of the task is
limited with simple interrogative sentences and Yes/No
answers. It requires organizational, topical and functional
knowledge.

Relationship between Input and
Response

Assessment task is non-reciprocal. Teacher will not give
immediate feedback. The expected response is primarily
based on input processing in survey sheets.

Analyzing & Reporting
Assessment Process

Survey forms will be examined after the lesson, and learners’
performance will be graded in view of task-specific rubric.
Reporting the rubric results will be handed EFL learners out
and discussed in the end-of-the-unit conference.
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ASSESSMENT TASK - 10

Title of Assessment Task:

“WHO IS S/HE?” (Information Gap)

*Objective of Assessment Task:

Students will be able to say what they like doing.

**Construct Definition:

Saying what they like doing

Characteristics of Learners:

Grade 4, beginning EFL learners (A1), aged 9-10

Learning Context:

The assessment task is integrated into teaching activities
in which they express likes.

Resources:

Information-gap Cards
Task Specific Rubric

Characteristics of Setting:

- Physical Environment
- Time of Task
- Participants

The task will be performed in the classroom. Physical
environment is familiar. It is a pair-work activity which
requires the whole-class participation. Time for the task
will be 5 minutes.

Characteristics of The

Assessment Task Procedures:

- Instructions

- Structure

- Time Allotment
- Scoring Method

EFL teacher will give oral instructions in the target
language and simplify the task by providing examples.
There is one part in the assessment task. According to
information gaps (names) in their sheets, learners
express likes and ask or answer some questions about
these likes. Learners’ task performance will be observed
and then scored with task specific rubric.

Characteristics of The Input:

- Format
- The Language of the
Input

The input of the assessment task will be given written in
both two gap-filling cards in the target language. The
length of the task is limited with simple sentences. The
language of input includes organizational and topical
knowledge.

Characteristics of The Expected

Response:

- Format
- The Language of the
Expected Response

Format of the expected response will be written and
spoken in the target language. Learners are supposed to
express likes, ask and answer the questions related to the
missing information and then write the information
down. It is to be made up of simple sentences. The
expected response is mainly based on topical and
organizational knowledge.

Relationship between Input and

Response

Assessment task is non-reciprocal. Teacher will not give
immediate feedback. The task is primarily based on the
processing the missing names in the pair’s card.

Analyzing & Reporting
Assessment Process

Observation records and information-gap cards will be
examined after the lesson, and learners’ performance
will be scored in view of task-specific rubric. Reporting
the rubric results will be handed EFL learners out and
discussed in the end-of-the-unit conference.

167



ASSESSMENT TASK - 11

Title of Assessment Task:

“MY ABILITIES” (Matching Task)

*Objective of Assessment Task:

Students will be able to get the main idea when people
describe their own or others’ abilities in clear and short
sentences.

**Construct Definition:

Getting the main idea when people describe their own or
others’ abilities in clear and short sentences

Characteristics of Learners:

Grade 4, beginning EFL learners (A1), aged 9-10

Learning Context:

The assessment task is integrated into teaching activities in
which they recognize others’ abilities.

Resources:

Audio-player
Matching Sheets
Task Specific Rubric

Characteristics of Setting:

- Physical Environment
- Time of Task
- Participants

The task will be performed in the classroom. So, physical
environment is familiar. It is a whole-class activity in which
all students and EFL teacher will get involved. Time for the
task will be 5 (2 +3) minutes.

Characteristics of The Assessment
Task Procedures:

- Instructions

- Structure

- Time Allotment
- Scoring Method

EFL teacher will give oral instructions in the target
language. Also, teacher will provide examples related to the
task. There is one part in the assessment task. On the other
hand, the students will listen to the audio-record twice.
Firstly, they will figure out the abilities and then match
them with the appropriate pictures. They have 5 minutes for
this task. Matching people with the correct pictures
describing their abilities will be accepted as the correct
answer. Learners’ task will be scored with task specific
rubric.

Characteristics of The Input:

- Format
- The Language of the Input

The input of the assessment task will be given with audio
records in the target language (It is possible to reproduce).
The length of the task is limited with simple sentences. The
learners will have time to process the information given in
the records. The language of input is based upon
organizational, topical and socio-linguistic knowledge.

Characteristics of The Expected
Response:

- Format
- The Language of the
Expected Response

The expected response will be produced in non-language
form (including visual materials). It is made up of
matching figures which indicate the correct answers. The
format of the response is suitable for learners’ cognitive and
pedagogic maturity. It requires organizational (vocabulary)
knowledge.

Relationship between Input and
Response

Assessment task is non-reciprocal. Teacher will not give
immediate feedback on the correct matching. The learners
are expected to process the input given in the audio-record.

Analyzing & Reporting
Assessment Process

Matching sheets will be examined after the task, and
learners’ performance will be scored in view of task-
specific rubric. Reporting the rubric results will be handed
EFL learners out and discussed in the end-of-the-unit
conference.
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ASSESSMENT TASK - 12

Title of Assessment Task:

“THIS IS MY GUITAR!” (Comprehension)

*Objective of Assessment Task:

Students will be able to recognize what others possess
provided that the speech is clear, short and slow.

**Construct Definition:

Recognizing what others possess provided that the speech
is clear, short and slow

Characteristics of Learners:

Grade 4, beginning EFL learners (A1), aged 9-10

Learning Context:

The assessment task is integrated into teaching activities
in which they listen to the recorded passages about
others’ possession.

Resources:

Grid-filling Charts
Mini Stickers (Possession items)
Task Specific Rubric

Characteristics of Setting:

- Physical Environment
- Time of Task
- Participants

The task will be performed in the classroom. Physical
environment is familiar. It is a whole-class activity in
which all students and EFL teacher will get involved.
Time for the task will be (3 + 7) 10 minutes.

Characteristics of The

Assessment Task Procedures:

Instructions
Structure

Time Allotment
Scoring Method

EFL teacher will give oral instructions in the target
language. There are two parts (comprehension & action)
in the assessment task. Firstly, learners will listen to the
record to understand the general idea. Then, they will take
the correct item pictures off and stick them on the
relevant grids. They have 3 + 7 minutes sequentially for
these two parts. Learners’ task performance will be
graded with task specific rubric.

Characteristics of The Input:

- Format
- The Language of the
Input

The input of the assessment task will be given aurally in
the target language. It will be appropriate to the cognitive
maturity. Also, the task will be supported with EFL
teacher’s explanations. The length of the task is limited
with single simple sentences about others’ possessions.
The language of input includes organizational and topical
knowledge.

Characteristics of The Expected

Response:
- Format
- The Language of the
Expected Response

Format of the expected response will be visual (in non-
language form). The students are expected to stick the
appropriate items on the relevant grids. It will be
expressed with pictures describing the possessions. It
requires topical and organizational knowledge.

Relationship between Input and

Response

Assessment task requires individual activity (non-
reciprocal). Teacher will not give immediate feedback.
The expected response is primarily based on processing
the input in the audio-records.

Analyzing & Reporting
Assessment Process

Grid-filling sheets will be examined after the lesson, and
learners’ performance will be graded with task specific
rubric. Reporting the rubric results will be handed EFL
learners out and discussed in the end-of-the-unit
conference.
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ASSESSMENT TASK - 13

Title of Assessment Task:

MY FAVOURITE CARTOON CHARACTERS
(Oral Presentation)

*Objective of Assessment Task:

Students will be able to deliver a very brief speech about their
own and other people’s abilities when they are given time for
advance preparation.

**Construct Definition:

Delivering a very brief speech about their own and other
people’s abilities when they are given time for advance
preparation

Characteristics of Learners:

Grade 4, beginning EFL learners (Al), aged 9-10

Learning Context:

The assessment task is integrated into teaching activities in
which they present their own learning products.

Resources:

Cartoon Characters Poster (Sample)
Presentation Skill Checklist
Analytic Grading Rubric

Characteristics of Setting:

- Physical Environment
- Time of Task
- Participants

Posters will be prepared in advance, and presentation will be
performed in the classroom. Physical environment is familiar.
It is a whole-class activity in which all students and EFL
teacher will get involved. Time for the task will be +/- 25
minutes (one minute for each student).

Characteristics of The Assessment
Task Procedures:

- Instructions

- Structure

- Time Allotment
- Scoring Method

EFL teacher will give oral instructions in the target language.
There are two parts (preparation & presentation) in the
assessment task. Firstly, learners will prepare the posters about
the abilities of their favorite cartoon characters. Then, they will
describe their abilities in the classroom. Learners’ task
performance will be observed with presentation skill checklist
and then graded with analytic rubric.

Characteristics of The Input:

- Format
- The Language of the Input

The input of the assessment task will be written in the target
language. It will be supported with visuals and EFL teacher’s
explanations. Fine motor skills are required to cut, paste and
color the pictures. The length of the task is limited with single
simple sentences and phrases. The language of input includes
organizational, pragmatic and topical knowledge. It may
represent cultural figures because of the cartoon characters
from different nationalities.

Characteristics of The Expected
Response:

- Format
- The Language of the
Expected Response

Format of the expected response will be spoken and written (in
language form). The students are to talk about their favorite
cartoons’ abilities. Task will be expressed with simple single
sentences. It requires topical, organizational and functional
knowledge.

Relationship between Input and
Response

Assessment task is non-reciprocal. Teacher will not give
immediate feedback. S/he will comment on the performance
after presentation. The expected response is principally based
on input processing with reference to sample texts.

Analyzing & Reporting Assessment
Process

Posters and presentation checklists will be examined after the
lesson, and learners’ performance will be graded with analytic
rubric. Reporting the rubric results will be handed EFL learners
out and discussed in the end-of-the-unit conference.
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ASSESSMENT TASK - 14

Title of Assessment Task:

“WHAT DO YOU HAVE IN YOUR SCHOOL BAG?”
(Mini Dialogue/Pair Work)

*Objective of Assessment Task:

Students will be able to talk about their own and others’
pOSsessions.

**Construct Definition:

Talking about their own and others’ possessions

Characteristics of Learners:

Grade 4, beginning EFL learners (A1), aged 9-10

Learning Context:

The assessment task is integrated into teaching activities
in which they talk about possessions.

Resources:

Mini Dialogue Cards (Sample)
Analytic Grading Rubric (Limited Writing & Speaking)

Characteristics of Setting:

- Physical Environment
- Time of Task
- Participants

The task will be performed in the classroom. Physical
environment is familiar. It is a pair-work activity which
requires all learners’ and EFL teacher’s participation.
Time for the task will be 5+10 (15) minutes.

Characteristics of The

Assessment Task Procedures:

- Instructions

- Structure

- Time Allotment
- Scoring Method

EFL teacher will give oral instructions in the target
language. There are two parts (writing dialogues & acting
them out) in the assessment task. Firstly, learners will
prepare their own dialogues about possession with
reference to the sample dialogue. Then, they will act them
out in the classroom. They will have 5 + 10 minutes
sequentially for these parts. Learners’ task performance
will be observed and then graded with analytic rubric.

Characteristics of The Input:

- Format
- The Language of the
Input

The input of the assessment task will be written in the
target language. Learners are familiar with this kind of
activity, and it will be appropriate to their cognitive
maturity. Also, the task will be supported with EFL
teacher’s explanations. The length of the task involves the
simple sentences and phrases. The language of input is
mainly based on the organizational and topical
knowledge.

Characteristics of The Expected

Response:

- Format
- The Language of the
Expected Response

Format of the expected response will be written and
spoken in the target language. It is supposed to include
simple sentences and phrases about their own
possessions. It requires organizational and topical
knowledge.

Relationship between Input and

Response

Assessment task requires non-reciprocal response.
Teacher will not give immediate feedback. The expected
response is primarily focused on input processing in the
sample dialogues.

Analyzing & Reporting
Assessment Process

Dialogue texts will be examined after the lesson, and
learners’ performance will be graded with analytic rubric.
Reporting the rubric results will be handed EFL learners
out and discussed in the end-of-the-unit conference.
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ASSESSMENT TASK - 15

Title of Assessment Task:

EVERYDAY ROUTINES (Oral Cloze — Grid-filling)

*Objective of Assessment Task:

- Students will be able to extract the gist and relevant specific
information in short recorded passages about predictable
everyday routines which are spoken slowly and clearly.

- Students will be able to recognize the time in short and clear
speech.

**Construct Definition:

- Extracting the gist and relevant specific information in short
recorded passages about predictable everyday routines
- Recognizing the time in short and clear speech

Characteristics of Learners:

Grade 4, beginning EFL learners (Al), aged 9-10

Learning Context:

The assessment task is integrated into teaching activities in which
they listen to the recorded passages about daily activities.

Resources:

Grid-filling Charts
Mini Flash Cards (Daily Activities and Time)
Task Specific Rubric

Characteristics of Setting:

- Physical Environment
- Time of Task
- Participants

The task will be performed in the classroom. Physical
environment is familiar. It is a whole-class activity in which all
students and EFL teacher will get involved. Time for the task will
be (3 + 7) 10 minutes.

Characteristics of The Assessment
Task Procedures:

- Instructions

- Structure

- Time Allotment
- Scoring Method

EFL teacher will give oral instructions in the target language.
There are two parts (comprehension & action) in the assessment
task. Firstly, learners will listen to the record to understand the
general idea. Then, they will take the correct picture off and stick
it on the relevant grids. They have 3 + 7 minutes sequentially for
these parts. Learners’ task performance will be graded with task
specific rubric.

Characteristics of The Input:

- Format
- The Language of the Input

The input of the assessment task will be given aurally in the target
language. It will be suitable for the cognitive maturity. Also, the
task will be supported with EFL teacher’s explanations. The
length of the task is limited with single simple sentences about the
routines and time. The language of input includes organizational
and topical knowledge.

Characteristics of The Expected
Response:
- Format
- The Language of the
Expected Response

Format of the expected response will be visual (in non-language
form). After recognizing time and routines in audio-record, the
students are expected to stick the correct pictures on the relevant
grids. It is to be expressed with the pictures describing the
relevant daily routines. It requires topical and organizational
knowledge.

Relationship between Input and
Response

Assessment task is focused on the individual activity (non-
reciprocal). That is to say, teacher will not give immediate
feedback. The expected response is mainly based on input
processing in the audio-records and drawing meaning from the
context.

Analyzing & Reporting Assessment
Process

Grid-filling sheets will be examined after the lesson, and learners’
performance will be graded with task specific rubric. Reporting
the rubric results will be handed EFL learners out and discussed in
the end-of-the-unit conference.
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ASSESSMENT TASK - 16

Title of Assessment Task:

OUR DAILY ACTIVITIES (Role-play Activity)

*Objective of Assessment Task:

Students will be able to ask and answer and initiate and
respond to simple statements about their daily routines.

**Construct Definition:

Asking and answering & Initiating and responding to simple
statements about their daily routines

Characteristics of Learners:

Grade 4, beginning EFL learners (A1), aged 9-10

Learning Context:

The assessment task is integrated into teaching activities in
which they ask for and give information about daily
activities.

Resources:

Role-play Cards
Video Recorder
Holistic Grading Rubric

Characteristics of Setting:

- Physical Environment
- Time of Task
- Participants

The task will be performed in the classroom. Physical
environment is familiar. It is a group-work activity task
which involves the whole-class participation (all students and
EFL teacher). Time for the task will be 5+10 (15) minutes.

Characteristics of The Assessment
Task Procedures:

Instructions
Structure

Time Allotment
Scoring Method

EFL teacher will give oral instructions in the target language.
There are two parts (rehearsal & action) in the assessment
task. Firstly, learners will practice their own roles within the
group, and then they will act them out in the classroom. They
have 5 + 10 minutes sequentially for these parts. Learners’
task performance will be observed, recorded and then graded
with holistic grading rubric.

Characteristics of The Input:

- Format
- The Language of the Input

The input of the assessment task (role-play cards) will be
written in the target language. Also, the task will be
supported with visuals and EFL teacher’s explanations. It
will be appropriate to the cognitive maturity. The length of
the task is limited with single simple sentences and phrases.
The language of input includes organizational, functional and
topical knowledge.

Characteristics of The Expected
Response:

- Format
- The Language of the
Expected Response

Format of the expected response will be spoken (in language
form). Also, it will be supported with gestures. The students
will draw meaning from the input and perform their roles
about daily activities. It includes simple sentences and
phrases about daily activities. Topical, organizational and
functional knowledge are required for the role-play
performance.

Relationship between Input and
Response

Assessment task is non-reciprocal in terms of performing the
roles. Teacher will not give immediate feedback during
performance. On the other hand, EFL teacher may contribute
to their role-play practice. The expected response is primarily
based on input processing in role play cards.

Analyzing & Reporting
Assessment Process

Video-recording will be examined after the lesson, and
learners’ performance will be graded in view of holistic
rubric. Reporting the rubric results will be handed EFL
learners out and discussed in the end-of-the-unit conference.
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ASSESSMENT TASK - 17

Title of Assessment Task:

“THROW THE BALL and ASK FOR THE TIME”
TPR Activity

*Objective of Assessment Task:

Students will be able to ask and answer about the time.

**Construct Definition:

Asking and answering about the time

Characteristics of Learners:

Grade 4, beginning EFL learners (A1), aged 9-10

Learning Context:

The assessment task is integrated into teaching activities in
which they ask for the time.

Resources:

A Small and Soft Ball
A Craft Clock
Video-recorder

Holistic Grading Rubric

Characteristics of Setting:

- Physical Environment
- Time of Task
- Participants

The task will be performed in the classroom. Physical
environment is familiar. It is a whole-class activity in which
all students and EFL teacher will get involved. Time for the
task will be 10 minutes.

Characteristics of The Assessment
Task Procedures:

- Instructions

- Structure

- Time Allotment
- Scoring Method

EFL teacher will give oral instructions in the target language.
The task will be supported and simplified with EFL teacher’s
expressions and examples. Instructions, which are limited
with simple sentences, will be appropriate to the learners’
level. There is one part in the assessment task. Learners will
throw the ball to their friends and ask about the time. Then,
they will answer the questions appropriately if addressed to
them slowly. Learners’ task performance will be video-
recorded and then graded with holistic rubric.

Characteristics of The Input:

- Format
- The Language of the Input

The input of the assessment task will be given orally in the
target language by EFL teacher. It will be presented in
language form (spoken). The length of the task is limited with
simple questions and answers about time. The format of input
presentation will encourage the learners’ participation. The
language of input includes organizational knowledge.

Characteristics of The Expected
Response:

- Format
- The Language of the
Expected Response

Format of the expected response will be spoken in the target
language. The students are expected to ask and answer about
the time. It will include simple sentences. The expected
response requires organizational and topical knowledge.

Relationship between Input and
Response

Assessment task will be reciprocal. Teacher will correct the
expected response immediately. Also, s/he will comment on
the learner’s aural recognition and comprehension of the time
in target language.

Analyzing & Reporting
Assessment Process

The video will be examined later, and learners’ performance
will be graded in view of holistic rubric. Reporting the rubric
results will be handed EFL learners out and discussed in the
end-of-the-unit conference.
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ASSESSMENT TASK - 18

Title of Assessment Task:

MY DAILY CRAFT (Oral Presentation)

*Objective of Assessment Task:

Students will be able to give personal information on the
daily routines they do at different times of the day.

**Construct Definition:

Giving personal information on the daily routines they do at
different times of the day

Characteristics of Learners:

Grade 4, beginning EFL learners (A1), aged 9-10

Learning Context:

The assessment task is integrated into teaching activities in
which they talk about their daily routines at different times.

Resources:

A Craft Clock (Sample)
Presentation Skill Checklist
Analytic Grading Rubric

Characteristics of Setting:

- Physical Environment
- Time of Task
- Participants

Craft clocks will be prepared in advance, and presentation
will be performed in the classroom. Physical environment is
familiar. It is a whole-class activity in which all students and
EFL teacher will get involved. Time for the task will be +/-
25 minutes (one minute for each student).

Characteristics of The Assessment
Task Procedures:

- Instructions

- Structure

- Time Allotment
- Scoring Method

EFL teacher will give oral instructions in the target
language. There are two parts (preparation & presentation)
in the assessment task. Firstly, learners will prepare the craft
clocks in advance. Then, they will use the craft clock in the
classroom to give information about their daily routines at
different times. Learners’ task performance will be observed
with presentation skill checklist and then graded with
analytic rubric.

Characteristics of The Input:

- Format
- The Language of the Input

The input of the assessment task will be spoken in the target
language. It will be appropriate to the cognitive maturity.
Also, the task will be supported with EFL teacher’s
explanations. Task requires fine motor skills for cutting,
pasting and coloring the pictures. The length of the task is
limited with single simple sentences and phrases. The
language of input includes organizational, pragmatic and
topical knowledge.

Characteristics of The Expected
Response:

- Format
- The Language of the
Expected Response

Format of the expected response will be spoken (in language
form). 1t will be expressed with simple sentences. It requires
topical, organizational and functional knowledge.

Relationship between Input and
Response

Assessment task is non-reciprocal. Teacher will not give
immediate feedback. S/he will comment on the performance
after presentation. The expected response is primarily based
on organizational knowledge.

Analyzing & Reporting
Assessment Process

Presentation checklist will be examined after the lesson, and
learners’ performance will be graded with analytic rubric.
Reporting the rubric results will be handed EFL learners out
and discussed in the end-of-the-unit conference.
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ASSESSMENT TASK - 19

Title of Assessment Task:

“NUMBER THE BUBBLES”
(Comprehension)

*Objective of Assessment Task:

Students will be able to understand and follow simple
instructions if addressed to them slowly.

**Construct Definition:

Understanding and following simple instructions if

addressed to them slowly

Characteristics of Learners:

Grade 4, beginning EFL learners (A1), aged 9-10

Learning Context:

The assessment task is integrated into learning activities in
which they listen to the recorded passages about instructions
of the experiments.

Resources:

Activity Sheets
Audio-tape
Task Specific Rubric

Characteristics of Setting:

- Physical Environment
- Time of Task
- Participants

The task will be performed in the classroom. Physical
environment is familiar. It is a whole-class activity in which
all students and EFL teacher will get involved. Time for the
task will be (3 + 5) 8 minutes.

Characteristics of The Assessment
Task Procedures:

- Instructions

- Structure

- Time Allotment
- Scoring Method

EFL teacher will give oral instructions in the target
language. There are two parts (recognition & action) in the
assessment task. Firstly, learners will listen to the record to
understand the general idea. Then, they will number the
bubbles which describe the different stages of the
experiment. They have 3 + 5 minutes sequentially for these
parts. Learners’ task performance will be graded with task
specific rubric.

Characteristics of The Input:

- Format
- The Language of the Input

The input of the assessment task will be given orally in the
target language. It will be appropriate to the cognitive
maturity. Also, the task will be supported with EFL
teacher’s explanations. The task input includes simple
sentences about experiment instructions. The language of
input is mainly focused on organizational and topical
knowledge.

Characteristics of The Expected
Response:
-  Format
- The Language of the
Expected Response

Format of the expected response will be numerical (in non-
language form). The students are expected to number the
bubbles correctly after comprehending the steps of the
experiment in audio-record. It requires topical and
organizational knowledge.

Relationship between Input and
Response

Assessment task requires individual activity (non-
reciprocal). Teacher will not give immediate feedback. The
expected response is chiefly based on input processing in
the audio-record and drawing meaning from the context.

Analyzing & Reporting
Assessment Process

Activity sheets will be examined after the lesson, and
learners’ performance will be graded with task specific
rubric. Reporting the rubric results will be handed EFL
learners out and discussed in the end-of-the-unit conference.
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ASSESSMENT TASK - 20

Title of Assessment Task:

“WHERE IS THE SPONGE BOB?”
(True/False Activity)

*Objective of Assessment Task:

Students will be able to recognize phrases/descriptions
about locations.

**Construct Definition:

Recognizing phrases/descriptions about locations

Characteristics of Learners:

Grade 4, beginning EFL learners (Al), aged 9-10

Learning Context:

The assessment task is integrated into learning activities in
which they listen to the recorded passages about
descriptions about locations.

Resources:

True/False Sheets
Audio-tape
Task Specific Rubric

Characteristics of Setting:

- Physical Environment
- Time of Task
- Participants

The task will be performed in the classroom. Physical
environment is familiar. It is a whole-class activity in
which all students and EFL teacher will get involved.
Time for the task will be (3 + 5) 8 minutes.

Characteristics of The
Assessment Task Procedures:

Instructions
Structure

Time Allotment
Scoring Method

EFL teacher will give oral instructions in the target
language. There are two parts (recognition & action) in the
assessment task. Firstly, learners will listen to the record
to understand the general idea. Then, they will define the
statement as true or false in view of the pictures to be
given for each item. They have 3 + 5 minutes sequentially
for these two parts. Learners’ task performance will be
graded with task specific rubric.

Characteristics of The Input:

- Format
- The Language of the
Input

The input of the assessment task will be given orally in the
target language. Also, the task will be supported with EFL
teacher’s explanations. The length of the task is limited
with single simple sentences about descriptions about
locations. The language of input includes organizational
and topical knowledge.

Characteristics of The Expected
Response:
-  Format
- The Language of the
Expected Response

Format of the expected response will be in non-language
form (circle around true or false). After listening for
comprehension, the students are supposed to decide on
whether the statement is true or false according to the
picture. It requires topical and organizational knowledge.

Relationship between Input and
Response

Assessment task requires individual activity (non-
reciprocal). Teacher will not give immediate feedback.
The expected response is primarily based on drawing
references from the audio-record.

Analyzing & Reporting
Assessment Process

True/False sheets will be examined after the lesson, and
learners’ performance will be graded with task specific
rubric. Reporting the rubric results will be handed EFL
learners out and discussed in the end-of-the-unit
conference.
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ASSESSMENT TASK - 21

Title of Assessment Task:

PICTURE DESCRIPTION
(Mini Dialogue/Pair Work)

*Objective of Assessment Task:

- Students will be able to ask and answer questions about
locations of objects.

- Students will be able to ask and answer very simple
clarification questions through short expressions or mimes and
actions.

**Construct Definition:

- Asking and answering questions about locations of objects
- Asking and answering very simple clarification questions
through short expressions or mimes and actions

Characteristics of Learners:

Grade 4, beginning EFL learners (Al), aged 9-10

Learning Context:

The assessment task is integrated into learning activities in which
they ask and answer questions about locations.

Resources:

Picture (one picture for each pair)

Mini Dialogue Cards (Sample)

Observation Sheets

Analytic Grading Rubric (Limited Writing & Speaking)

Characteristics of Setting:

- Physical Environment
- Time of Task
- Participants

The task will be performed in the classroom. Physical
environment is familiar. It is a pair-work activity which requires
all learners’ and EFL teacher’s participation. Time for the task
will be 5+10 (15) minutes.

Characteristics of The Assessment
Task Procedures:

- Instructions

- Structure

- Time Allotment
- Scoring Method

EFL teacher will give oral instructions in the target language.
There are two parts (writing dialogues & acting them out) in the
assessment task. Firstly, teacher will distribute the pictures
which include location figures. After that, learners will prepare
their own dialogues about the location of objects with reference
to the picture. Finally, they will act them out in the classroom.
They have 5 + 10 minutes sequentially for these parts. Learners’
task performance will be observed and then graded with analytic
rubric.

Characteristics of The Input:

- Format
- The Language of the Input

The input of the assessment task will be written in the target
language. Learners are familiar with this kind of activity. Also,
the task will be supported with EFL teacher’s explanations. The
task input is made up of simple sentences and phrases. The
language of input includes organizational and topical knowledge.

Characteristics of The Expected
Response:

- Format
- The Language of the
Expected Response

Format of the expected response will be written and spoken in
the target language. Pairs will make a dialogue about the location
of the objects in the picture. It is supposed to include simple
sentences and phrases. Also, it requires organizational and
topical knowledge.

Relationship between Input and
Response

Assessment task requires non-reciprocal response. Teacher will
not give immediate feedback. On the other hand, he/she may
make comments on their performance. The expected response is
largely based on processing input in the sample dialogues and
drawing meaning from the picture.

Analyzing & Reporting Assessment
Process

Dialogue texts and observation sheets will be examined after the
lesson, and learners’ performance will be graded with analytic
rubric. Reporting the rubric results will be handed EFL learners
out and discussed in the end-of-the-unit conference.
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ASSESSMENT TASK - 22

Title of Assessment Task:

“THAT’S MY EXPERIMENT!” (Oral Presentation)

*Qbjective of Assessment Task:

- Students will be able to give short, basic instructions.
- Students will be able to describe locations of people and
things.

**Construct Definition:

- Giving short, basic instructions
- Describing locations of people and things

Characteristics of Learners:

Grade 4, beginning EFL learners (Al), aged 9-10

Learning Context:

The assessment task is integrated into teaching activities in
which they give instructions and describe locations.

Resources:

An Experiment Poster (Sample)
Presentation Skill Checklist
Analytic Grading Rubric

Characteristics of Setting:

- Physical Environment
- Time of Task
- Participants

The experiment poster will be prepared in advance, and
presentation will be performed in the classroom. For this
reason, physical environment is familiar. It is a whole-class
activity in which all students and EFL teacher will get
involved. Time for the task will be +/- 25 minutes (one minute
for each student).

Characteristics of The Assessment
Task Procedures:

- Instructions

- Structure

- Time Allotment
- Scoring Method

EFL teacher will give oral instructions in the target language.
There are two parts (preparation & presentation) in the
assessment task. Firstly, learners will prepare their experiment
posters in advance. Then, they will deliver their speech in the
classroom by describing their posters. Learners’ task
performance will be observed with presentation skill checklist
and then graded with analytic rubric.

Characteristics of The Input:

- Format
- The Language of the Input

The input of the assessment task will be written in the target
language. It will be appropriate to the cognitive maturity. Also,
the task will be supported with EFL teacher’s explanations and
visuals. Task requires fine motor skills to cut, paste and color
for poster preparation. The length of the input is limited with
simple sentences and phrases. The language of input includes
organizational and topical knowledge.

Characteristics of The Expected
Response:

- Format
- The Language of the
Expected Response

Format of the expected response will be spoken and written in
the target language. The students are to prepare their
experiment posters in advance, present them to give basic
instructions about the experiment, and describe the locations of
the items in the experiment. The task will be expressed with
simple sentences. It requires topical, organizational and
knowledge.

Relationship between Input and
Response

Assessment task is non-reciprocal. Teacher will not give
immediate feedback. S/he will make comments on the
performance after presentation. The expected response is
primarily based on drawing meaning from input in the sample
poster.

Analyzing & Reporting Assessment
Process

Posters and presentation checklist will be examined after the
lesson, and learners’ performance will be graded with analytic
rubric. Reporting the rubric results will be handed EFL
learners out and discussed in the end-of-the-unit conference.
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ASSESSMENT TASK - 23

Title of Assessment Task:

“WHERE IS THE EXIT?” (Matching Task)

*Qbjective of Assessment Task:

Students will be able to identify other people’s jobs, likes and
regular activities when stated in clear and short sentences.

**Construct Definition:

Identifying other people’s jobs, likes and regular activities when
stated in clear and short sentences

Characteristics of Learners:

Grade 4, beginning EFL learners (Al), aged 9-10

Learning Context:

The assessment task is integrated into teaching activities in
which they identify other people’s jobs, likes and regular
activities.

Resources:

Audio-player
Matching Sheets
Task Specific Rubric

Characteristics of Setting:

- Physical Environment
- Time of Task
- Participants

The task will be performed in the classroom. So, physical
environment is familiar. It is a whole-class activity in which all
students and EFL teacher will get involved. Time for the task
will be 6 (3 + 3) minutes.

Characteristics of The Assessment
Task Procedures:

- Instructions

- Structure

- Time Allotment
- Scoring Method

EFL teacher will give oral instructions in the target language.
Also, teacher will provide examples related to the task. The
students will listen to the record twice for comprehension and
matching. They have 3 minutes for each part. There are two
sequential parts in the assessment task. In the first part, learners
will match the characters with their jobs and then with their
likes. Finally, they will find the symbolic exit. Matching the
jobs and likes with the appropriate characters will be accepted
as the correct answer. Learners’ task will be scored with task
specific rubric.

Characteristics of The Input:

- Format
- The Language of the Input

The input of the assessment task will be given with audio
records in the target language (To reproduce is possible). The
length of the task includes simple sentences. The learners will
have time to comprehend the information given in the record.
The language of input is based upon organizational, topical and
functional knowledge.

Characteristics of The Expected
Response:

- Format
- The Language of the
Expected Response

The expected response will be produced in non-language form
(including visual materials). It is made up of matching figures
which indicate correct answers. After matching sequentially, the
students are supposed to find the symbolic exit. The format of
the response is appropriate to the learners’ cognitive and
pedagogical maturity.

Relationship between Input and
Response

Assessment task is non-reciprocal. Teacher will not give
immediate feedback on the correct matching. The learners are
expected to process the input which requires the organizational
knowledge.

Analyzing & Reporting Assessment
Process

Matching sheets will be examined after the task, and learners’
performance will be scored in view of task specific rubric.
Reporting the rubric results will be handed EFL learners out and
discussed in the end-of-the-unit conference.

180



ASSESSMENT TASK - 24

Title of Assessment Task:

“DESCRIBE YOUR FAMILY!” (Oral Presentation)

*Objective of Assessment Task:

Students will be able to talk about other people’s jobs,
regular activities and likes in simple sentences.

**Construct Definition:

Talking about other people’s jobs, regular activities and
likes in simple sentences

Characteristics of Learners:

Grade 4, beginning EFL learners (A1), aged 9-10

Learning Context:

The assessment task is integrated into teaching activities in
which they talk about others’ jobs, regular activities and
likes in simple sentences.

Resources:

An Experiment Poster (Sample)
Presentation Skill Checklist
Analytic Grading Rubric

Characteristics of Setting:

- Physical Environment
- Time of Task
- Participants

Family posters will be prepared in advance, and presentation
will be performed in the classroom. The students are
familiar with physical environment. It is a whole-class
activity in which all students and EFL teacher will take part.
Time for the task will be +/- 25 minutes (one minute for
each student).

Characteristics of The Assessment
Task Procedures:

Instructions
Structure

Time Allotment
Scoring Method

EFL teacher will give oral instructions in the target
language. There are two parts (preparation & presentation)
in the assessment task. Firstly, learners will prepare the
family posters which describe their family members’
profession and likes. Then, they will present their posters in
the classroom. Learners’ task performance will be observed
with presentation skill checklist and then graded with
analytic rubric.

Characteristics of The Input:

- Format
- The Language of the Input

The input of the assessment task will be written in the target
language. It will be appropriate to the cognitive maturity.
Also, the task will be supported with visuals and EFL
teacher’s explanations. The task input includes simple
sentences and phrases. The language of input is based upon
organizational, pragmatic and topical knowledge.

Characteristics of The Expected
Response:

- Format
- The Language of the
Expected Response

Format of the expected response will be spoken and written
in the target language (in language form). It is to be
expressed with simple sentences. It requires topical,
organizational and functional knowledge. Task requires fine
motor skills to cut, paste and color the visuals.

Relationship between Input and
Response

Assessment task is non-reciprocal. Teacher will not give
immediate feedback. S/he will comment on the performance
after presentation. Students need to draw meaning from
input in the sample poster to show the expected response.

Analyzing & Reporting
Assessment Process

Posters and presentation checklist will be examined after the
lesson, and learners’ performance will be graded with
analytic rubric. Reporting the rubric results will be handed
EFL learners out and discussed in the end-of-the-unit
conference.
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ASSESSMENT TASK - 25

Title of Assessment Task:

“FIND SOMEONE WHO...” TPR Activity (Chart-filling)

*Objective of Assessment Task:

Students will be able to ask and answer questions on what people
do regularly and what they like doing using short sentences and
phrases.

**Construct Definition:

Asking and answering questions on what people do regularly and
what they like doing using short sentences and phrases

Characteristics of Learners:

Grade 4, beginning EFL learners (Al), aged 9-10

Learning Context:

The assessment task is integrated into teaching activities in which
they ask and answer questions on what people do regularly and
what they like doing.

Resources:

Mini Flashcards
Chart-filling Cards
Task Specific Rubric

Characteristics of Setting:

- Physical Environment
- Time of Task
- Participants

The task will be performed in the classroom setting. Physical
environment is familiar. It is a whole-class activity in which all
students and EFL teacher will participate. Time for the task will
be 10 minutes.

Characteristics of The
Assessment Task Procedures:

- Instructions

- Structure

- Time Allotment
- Scoring Method

EFL teacher will give oral instructions in the target language and
simplify the task by providing examples. There is one part in the
assessment task. The learners ask and answer the questions
according their flashcards. They will have 10 minutes for this task.
Learners’ task performance will be observed and then scored with
task specific rubric.

Characteristics of The Input:

- Format
- The Language of the
Input

The input of the assessment task will be given in both non-
language form (including visual cards) and language form (written
phrases). The length of the task is limited with the simple phrases
for each person. Since it requires the active participation, the task
will raise the interest of the learners. The language of input
includes organizational knowledge. It is made up of simple
sentences and phrases.

Characteristics of The Expected
Response:

- Format
- The Language of the
Expected Response

Format of the expected response will be both spoken and written.
First, the learners are expected to draw meanings from the context
(mini flashcards). Then, they will ask and answer the questions
related to them. The learners are expected to write down the
answers which they receive from others. Additionally, the
expected response includes simple sentences and phrases.

Relationship between Input and
Response

Assessment task is non-reciprocal. Teacher will not give
immediate feedback. The task response requires drawing
meanings from the visual context with respect to their prior topical
knowledge and adaptation of the knowledge in the input
processing.

Analyzing & Reporting
Assessment Process

Chart-filling cards will be examined after the lesson, and learners’
performance will be scored in view of task-specific rubric.
Reporting the rubric results will be handed EFL learners out and
discussed in the end-of-the-unit conference.
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ASSESSMENT TASK - 26

Title of Assessment Task:

“CAPITALS AND WEATHER” (Multiple Choice)

*Objective of Assessment Task:

Students will be able to understand the essential information
in short recorded passages dealing with predictable, everyday
matters (clothes and weather conditions) which are spoken
slowly and clearly and when there is visual support.

**Construct Definition:

Understanding the essential information in short recorded
passages dealing with predictable, everyday matters (clothes
and weather conditions) which are spoken slowly and clearly
and when there is visual support

Characteristics of Learners:

Grade 4, beginning EFL learners (Al), aged 9-10

Learning Context:

The assessment task is integrated into teaching activities in
which they listen to the recorded passages about clothes and
weather conditions.

Resources:

Multiple Choice Sheets
Audio-player
Task Specific Rubric

Characteristics of Setting:

- Physical Environment
- Time of Task
- Participants

The task will be performed in the classroom. Physical
environment is familiar. It is a whole-class activity in which
all students and EFL teacher will take part. Time for the task
will be 3+3 (6) minutes.

Characteristics of The Assessment
Task Procedures:

- Instructions

- Structure

- Time Allotment
- Scoring Method

EFL teacher will give oral instructions in the target language.
There is one part in the assessment task. The students will
listen to the record about weather and clothing twice for
comprehension. They have 3 + 3 minutes sequentially for this
task. They are expected to choose the correct capital city
which is described in the record. Learners’ task performance
will be scored with task specific rubric.

Characteristics of The Input:

- Format
- The Language of the Input

The input of the assessment task will be given aurally in the
target language. It will be appropriate to the YLLS’ cognitive
maturity. Also, the task will be supported with EFL teacher’s
explanations. The length of the task is limited with simple
sentences. The language of input includes organizational and
topical knowledge. As the information about the capital cities
is given in the record, the task includes cultural references.

Characteristics of The Expected
Response:

- Format
- The Language of the
Expected Response

Format of the expected response will be visual (in non-
language form). It requires choosing the pictures describing
weather and clothing in the capital cities. It is mainly based
on organizational and topical knowledge.

Relationship between Input and
Response

Assessment task is non-reciprocal. Teacher will not give
immediate feedback. The expected response is primarily
based on input processing and drawing meaning from the
context of the record.

Analyzing & Reporting Assessment
Process

Multiple choice sheets will be examined after the lesson, and
learners’ performance will be scored in view of task specific
rubric. Reporting the rubric results will be handed EFL
learners out and discussed in the end-of-the-unit conference.
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ASSESSMENT TASK - 27

Title of Assessment Task:

“SEASONS” (Matching Task)

*Qbjective of Assessment Task:

Students will be able to recognize the names of the seasons in
short and clear speeches.

**Construct Definition:

Recognizing the names of the seasons in short and clear
speeches

Characteristics of Learners:

Grade 4, beginning EFL learners (Al), aged 9-10

Learning Context:

The assessment task is integrated into teaching activities in
which they recognize the names of the seasons.

Resources:

Audio-player
Matching Sheets
Task Specific Rubric

Characteristics of Setting:

- Physical Environment
- Time of Task
- Participants

The task will be performed in the classroom. So, physical
environment is familiar. It is a whole-class activity in which all
students and EFL teacher will get involved. Time for the task
will be 4 (2+ 2) minutes.

Characteristics of The Assessment
Task Procedures:

- Instructions

- Structure

- Time Allotment
- Scoring Method

EFL teacher will give oral instructions in the target language.
Also, teacher will provide examples related to the task. There
is one part in the assessment task. Firstly, the students will
listen to the record to understand the general point. Then, they
will match the cartoon characters with the correct pictures of
the seasons. They have 4 minutes for this task. Matching the
characters with the correct seasons will be accepted as the
correct answer. As the cartoon characters are suitable for the
young learners’ cognitive maturity, they will be interested in
task. Learners’ task will be scored with task specific rubric.

Characteristics of The Input:

- Format
- The Language of the Input

The input of the assessment task will be given with audio
record in the target language (It is possible to reproduce). The
length of the task is limited with simple sentences. The learners
will have enough time to process the information given in the
record. The language of input includes organizational, topical
and functional knowledge.

Characteristics of The Expected
Response:

- Format
- The Language of the
Expected Response

The expected response will be produced in non-language form
(including visual materials). It is made up of matching figures
which indicate the correct answers. The format of the response
is appropriate to the learners’ cognitive and pedagogic
maturity. It requires organizational (vocabulary) knowledge.

Relationship between Input and
Response

Assessment task is non-reciprocal. Teacher will not give
immediate feedback on the correct matching. The learners are
expected to process the input based upon the topical
knowledge.

Analyzing & Reporting Assessment
Process

Matching sheets will be examined after the task, and learners’
performance will be scored in view of task specific rubric.
Reporting the rubric results will be handed EFL learners out
and discussed in the end-of-the-unit conference.
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ASSESSMENT TASK - 28

Title of Assessment Task:

“LET’S GO ON A PICNIC!”
(Mini Dialogue/Pair Work)

*Objective of Assessment Task:

- Students will be able to ask and answer simple questions and
initiate and respond to simple statements in areas of immediate
need or on very familiar topics (e.g., the weather).

- Students will be able to ask people for things and give people
things.

**Construct Definition:

- Asking and answering simple questions and initiating and
responding to simple statements in areas of immediate need or
on very familiar topics (e.g., the weather)

- Asking people for things and give people things

Characteristics of Learners:

Grade 4, beginning EFL learners (Al), aged 9-10

Learning Context:

The assessment task is integrated into teaching activities in which
they ask and answer questions about the weather and similar
topics.

Resources:

Mini Dialogue Cards (Sample)
Video Recorder
Analytic Grading Rubric (Limited Writing & Speaking)

Characteristics of Setting:

- Physical Environment
- Time of Task
- Participants

The task will be performed in the classroom. Physical
environment is familiar. It is a pair-work activity which requires
all learners’ and EFL teacher’s participation. Time for the task
will be 5+10 (15) minutes.

Characteristics of The Assessment
Task Procedures:

- Instructions

- Structure

- Time Allotment
- Scoring Method

EFL teacher will give oral instructions in the target language.
Instructions will be appropriate to the level of students. There are
two sequential parts (writing dialogues & acting them out) in the
assessment task. Firstly, learners will prepare their own dialogues
about the weather in view of the sample dialogue. Then, they will
act them out in classroom. They have sequentially 5 + 10 minutes
for these two parts. Learners’ task performance will be observed,
recorded, and then graded with analytic rubric.

Characteristics of The Input:

- Format
- The Language of the Input

The input of the assessment task will be written in the target
language. Learners are familiar with this kind of activity. Also,
the task will be supported with EFL teacher’s explanations. The
length of the task is limited with simple sentences and phrases.
The language of input includes pragmatic, organizational and
topical knowledge.

Characteristics of The Expected
Response:

- Format
- The Language of the
Expected Response

Format of the expected response will be written and spoken in the
target language. The students are expected to perform the dialogue
which they will write on their own. It is made up of simple
sentences and phrases about the weather. The students are
familiar with the task format. It requires pragmatic/functional,
organizational and topical knowledge.

Relationship between Input and
Response

Assessment task requires non-reciprocal response. Teacher will
not give immediate feedback. The expected response is primarily
based on input processing, drawing meaning and organization
from the context.

Analyzing & Reporting Assessment
Process

Dialogue texts and records will be examined after the lesson, and
learners’ performance will be graded with analytic rubric.
Reporting the rubric results will be handed EFL learners out and
discussed in the end-of-the-unit conference.
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ASSESSMENT TASK - 29

Title of Assessment Task:

“WEATHER FORECAST”
(Oral Presentation)

*Objective of Assessment Task:

- Students will be able to describe the weather.
- Students will be able to name the seasons.

**Construct Definition:

- Describing the weather
- Naming the seasons

Characteristics of Learners:

Grade 4, beginning EFL learners (A1), aged 9-10

Learning Context:

The assessment task is integrated into teaching activities in
which they describe the weather and name the seasons.

Resources:

A Weather Forecast Poster (Sample)
Presentation Skill Checklist
Analytic Grading Rubric

Characteristics of Setting:

- Physical Environment
- Time of Task
- Participants

The presentations will be performed in the classroom.
Accordingly, the students are familiar with physical
environment. On the other hand, posters will be prepared in
advance. It is a whole-class activity in which all students
and EFL teacher will take part. Time for the task will be +/-
25 minutes (one minute for each student).

Characteristics of The Assessment
Task Procedures:

Instructions
Structure

Time Allotment
Scoring Method

EFL teacher will give oral instructions in the target
language. Instructions will be supported by visuals. There
are two parts (preparation & presentation) in the assessment
task. Firstly, learners will prepare the posters describing
weather and seasons in advance. Then, they will present
them in the classroom. Learners’ task performance will be
observed with presentation skills checklist, and the poster
will be graded with analytic rubric.

Characteristics of The Input:

- Format
- The Language of the Input

The input of the assessment task will be written and visual
in the target language. It will be suitable for the cognitive
maturity. Also, the task will be supported with EFL
teacher’s explanations. The length of the task is limited with
simple sentences and phrases. The language of input
includes organizational and topical knowledge.

Characteristics of The Expected
Response:

- Format
- The Language of the
Expected Response

Format of the expected response will be spoken and written
(in language form). Task requires fine motor skills such as
cutting, pasting and coloring the pictures. In the
presentation, the students are supposed to use simple
expressions to describe the weather and seasons. It requires
topical and organizational knowledge.

Relationship between Input and
Response

Assessment task is non-reciprocal. Teacher will not give
immediate feedback. S/he will comment on the performance
after presentation. The expected response is primarily based
on input processing with regard to the sample poster.

Analyzing & Reporting
Assessment Process

Posters and presentation checklist will be examined after the
lesson, and learners’ performance will be graded with
analytic rubric. Reporting the rubric results will be handed
EFL learners out and discussed in the end-of-the-unit
conference.
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ASSESSMENT TASK - 30

Title of Assessment Task:

“CROSS AND TICK” (Comprehension)

*Objective of Assessment Task:

Students will be able to understand the main point in short,
clear, simple messages and announcements (e.g., describing
people and their features).

**Construct Definition:

Understanding the main point in short, clear, simple
messages and announcements

Characteristics of Learners:

Grade 4, beginning EFL learners (Al), aged 9-10

Learning Context:

The assessment task is integrated into learning activities in
which they listen to the recorded passages to understand the
main point.

Resources:

Comprehension Sheets
Audio-tape
Task Specific Rubric

Characteristics of Setting:

- Physical Environment
- Time of Task
- Participants

The task will be performed in the classroom. Physical
environment is familiar. It is a whole-class activity in which
all students and EFL teacher will get involved. Time for the
task will be (2 + 8) 10 minutes.

Characteristics of The Assessment
Task Procedures:

- Instructions

- Structure

- Time Allotment
- Scoring Method

EFL teacher will give oral instructions in the target language
There are two parts (recognition & action) in the assessment
task. Firstly, learners will listen to the record about the
physical and personal features to understand the general
idea. Then, they will cross and tick the correct boxes
describing the correct physical and personal features. They
will have 2 + 8 minutes sequentially for these parts.
Learners’ task performance will be scored with task specific
rubric.

Characteristics of The Input:

- Format
- The Language of the Input

The input of the assessment task will be given aurally in the
target language. The task will be supported with EFL
teacher’s explanations. The length of the task is limited with
single simple sentences about people’s features. The
language of input includes organizational and topical
knowledge.

Characteristics of The Expected
Response:
-  Format
- The Language of the
Expected Response

Format of the expected response will be visual (in non-
language form). The students are to cross the box related to
the physical appearance respectively and tick near the box
which gives the relevant personal feature. It requires topical
and organizational knowledge.

Relationship between Input and
Response

Assessment task requires individual activity (non-
reciprocal). Teacher will not give immediate feedback. The
expected response is primarily based on input processing in
the audio-record and drawing meaning from the context.

Analyzing & Reporting
Assessment Process

Comprehension sheets will be examined after the lesson, and
learners’ performance will be scored with task specific
rubric. Reporting the rubric results will be handed EFL
learners out and discussed in the end-of-the-unit conference.
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ASSESSMENT TASK - 31

Title of Assessment Task:

“MY FRIENDS” (Photo Description)

*QObjective of Assessment Task:

Students will be able to describe their friends and other
people.

**Construct Definition:

Describing their friends and other people

Characteristics of Learners:

Grade 4, beginning EFL learners (Al), aged 9-10

Learning Context:

The assessment task is integrated into teaching activities in
which they describe their friends.

Resources:

Photo (Friends)
Presentation Skill Checklist

Characteristics of Setting:

- Physical Environment
- Time of Task
- Participants

The task will be carried out in the classroom. Accordingly,
physical environment is familiar for young learners. It is a
whole-class activity in which all students and EFL teacher
will get involved. Time for the task will be +/- 25 minutes
(one minute for each student).

Characteristics of The Assessment
Task Procedures:

- Instructions

- Structure

- Time Allotment
- Scoring Method

EFL teacher will give oral instructions in the target
language. The task will be exemplified by the teacher. There
are two parts (preparation & presentation) in the assessment
task. Firstly, learners will prepare and practice their own
speech about their friends in view of their friends’ physical
features on the photograph. Then, they will describe their
friends in the classroom. Learners’ task performance will be
observed and graded with presentation skill checklist.

Characteristics of The Input:

- Format
- The Language of the Input

The input of the assessment task will be in non-language
form (photo). It will be suitable for the YLLs’ cognitive
maturity. Also, the task will be supported with EFL
teacher’s explanations. As the task enables the students to
give information about their own friends, it will motivate
them to take part in the assessment. The length of the task is
limited with visuals.

Characteristics of The Expected
Response:

- Format
- The Language of the
Expected Response

Format of the expected response will be spoken (in language
form). Also, it can be strengthened by gestures and facial
expressions. It is made up of simple single sentences which
describe their friends. It requires topical, organizational and
functional knowledge.

Relationship between Input and
Response

Assessment task is non-reciprocal. Teacher will not give
immediate feedback. S/he will comment on the performance
after presentation. The expected response is mainly based on
input processing with reference to sample texts.

Analyzing & Reporting
Assessment Process

Presentation checklists will be examined after the lesson,
and learners’ performance will be graded. Reporting the
rubric results will be handed EFL learners out and discussed
in the end-of-the-unit conference.
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ASSESSMENT TASK - 32

Title of Assessment Task:

“TELL ME ABOUT YOUR CHARACTER”
(Survey)

*Objective of Assessment Task:

Students will be able to ask and answer about other
people’s physical characteristics and personality.

**Construct Definition:

Asking and answering about other people’s physical
characteristics and personality

Characteristics of Learners:

Grade 4, beginning EFL learners (Al), aged 9-10

Learning Context:

The assessment task is integrated into teaching activities
in which they ask for information about others’ physical
appearance and personal features.

Resources:

Cartoon Character Cards
Survey Forms
Task Specific Rubric

Characteristics of Setting:

- Physical Environment
- Time of Task
- Participants

The task will be performed in the classroom. Physical
environment is familiar. It is a whole-class activity
which requires all students’ and EFL teachers’
participation. Time for the task will be 15 minutes.

Characteristics of The Assessment
Task Procedures:

- Instructions

- Structure

- Time Allotment
- Scoring Method

EFL teacher will give oral instructions in the target
language. There is one part in the assessment task. In
line with the survey content, learners will ask many
questions about personal and physical features to their
friends and then write the answers down. Learners’ task
performance will be observed and then scored with task-
specific rubric.

Characteristics of The Input:

- Format
- The Language of the Input

The input of the assessment task will be presented in
written (cards and survey forms) in the target language.
It will be supported by teachers’ explanation and visual
materials. The students may be unfamiliar with the
survey task. The length of the task is limited with simple
sentences about physical appearance and personality.
The language of input includes organizational and
topical knowledge.

Characteristics of The Expected
Response:

- Format
- The Language of the
Expected Response

Format of the expected response will be verbal and
written in the target language. Learners are to ask the
questions and answer them according to the information
given in their cards. The task is made up of simple
interrogative sentences and their appropriate answers. It
requires  organizational, topical and functional
knowledge.

Relationship between Input and
Response

Assessment task is non-reciprocal. Teacher will not give
immediate feedback. The expected response is
primarily based on draw meaning from the input in the
cards and survey forms.

Analyzing & Reporting Assessment
Process

Survey forms will be examined after the lesson, and
learners’ performance will be scored in view of task-
specific rubric. Reporting the rubric results will be
handed EFL learners out and discussed in the end-of-
the-unit conference.
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ASSESSMENT TASK - 33

Title of Assessment Task:

SNOW WHITE AND THE SEVEN DWARFS (Matching
Task)

*Qbjective of Assessment Task:

Students will be able to recognize simple words and phrases
about food and drinks.

**Construct Definition:

Recognizing simple words and phrases about food and drinks

Characteristics of Learners:

Grade 4, beginning EFL learners (Al), aged 9-10

Learning Context:

The assessment task is integrated into teaching activities in
which they recognize information about food and drinks.

Resources:

Audio-player
Matching Sheets
Task Specific Rubric

Characteristics of Setting:

- Physical Environment
- Time of Task
- Participants

The task will be performed in the classroom. So, physical
environment is familiar. It is a whole-class activity in which all
students and EFL teacher will get involved. Time for the task
will be 4 (2 + 2) minutes.

Characteristics of The Assessment
Task Procedures:

- Instructions

- Structure

- Time Allotment
- Scoring Method

EFL teacher will give oral instructions in the target language.
Also, teacher will provide examples related to the task. There
are two sequential parts in the assessment task. In the first part
(recording), learners will figure out what the seven dwarfs
would like to eat and drink, and then they will match the food
and drinks with their pictures. They have 2 minutes for each
part. Matching the food and drinks with the correct pictures
will be accepted as correct answer. Learners’ task will be
scored with task specific rubric.

Characteristics of The Input:

- Format
- The Language of the Input

The input of the assessment task will be given with audio
record in the target language (It is possible to reproduce). The
length of the task is limited with simple sentences. The learners
will have time to process the information given in the records.
The language of input includes organizational, topical and
socio-linguistic knowledge. There are cultural references in the
input. As the context is given with cartoon characters, the task
will raise young learners’ interest.

Characteristics of The Expected
Response:

- Format
- The Language of the
Expected Response

The expected response will be produced in non-language form
(including visual materials). It is made up of matching figures
which indicate correct answers. The format of the response is
appropriate to learners’ cognitive and pedagogic maturity. It
requires organizational and topical knowledge.

Relationship between Input and
Response

Assessment task is non-reciprocal. Teacher will not give
immediate feedback on the correct matching. The learners are
expected to process the input based upon the primary topical
knowledge.

Analyzing & Reporting Assessment
Process

Matching sheets will be examined after the task, and learners’
performance will be scored in view of task-specific rubric.
Reporting the rubric results will be handed EFL learners out
and discussed in the end-of-the-unit conference.
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ASSESSMENT TASK - 34

Title of Assessment Task:

“TAKE IT OFF & STICK IT ON”
(Comprehension)

*Qbjective of Assessment Task:

Students will be able to identify others’ needs and feelings if
stated in simple and clear speech.

**Construct Definition:

Identifying others’ needs and feelings if stated in simple and
clear speech

Characteristics of Learners:

Grade 4, beginning EFL learners (Al), aged 9-10

Learning Context:

The assessment task is integrated into learning activities in
which they listen to the recorded passages about others’ needs
and feelings.

Resources:

Comprehension Sheets (including stickers)
Audio-tape
Task Specific Rubric

Characteristics of Setting:

- Physical Environment
- Time of Task
- Participants

The task will be performed in the classroom. Physical
environment is familiar. It is a whole-class activity in which all
students and EFL teacher will get involved. Time for the task
will be (3 + 7) 10 minutes.

Characteristics of The Assessment
Task Procedures:

- Instructions

- Structure

- Time Allotment
- Scoring Method

EFL teacher will give oral instructions the target language. The
task will be exemplified by the teacher. There are two parts
(recognition & action) in the assessment task. Firstly, learners
will listen to the record in order to understand the main point.
Then, they will take the correct picture off and stick it on the
relevant grids in view of the recorded text. They have 3 + 7
minutes sequentially for these parts. Learners’ task
performance will be scored with task specific rubric.

Characteristics of The Input:

- Format
- The Language of the Input

The input of the assessment task will be given aurally in the
target language. The genre of the task is the recorded dialogue
about the basic needs and feelings. It will be appropriate to the
cognitive maturity. Also, the task will be supported with EFL
teacher’s explanations. The language of input includes
organizational and topical knowledge.

Characteristics of The Expected
Response:
- Format
- The Language of the
Expected Response

Format of the expected response will be visual and tactile (in
non-language form). The students are to take the stickers off
and stick them on the appropriate grids with reference to the
recorded dialogue. It is to be expressed with the pictures
describing the relevant basic needs and feelings. Topical and
organizational knowledge are necessary for this task.

Relationship between Input and
Response

Assessment task requires individual activity (non-reciprocal).
Teacher will not give immediate feedback. The expected
response is primarily based on input processing in the audio-
records and drawing meaning from the context.

Analyzing & Reporting Assessment
Process

Comprehension sheets will be examined after the lesson, and
learners’ performance will be scored with task specific rubric.
Reporting the rubric results will be handed EFL learners out
and discussed in the end-of-the-unit conference.
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ASSESSMENT TASK - 35

Title of Assessment Task:

AT LUCNH (Role-play Activity)

*QObjective of Assessment Task:

- Students will be able to ask and answer questions, initiate and
respond to simple statements about their basic needs and
feelings.

- Students will be able to comprehend offers about their basic
needs.

**Construct Definition:

- Asking and answering questions, initiating and responding to
simple statements about their basic needs and feelings
- Comprehending offers about their basic needs

Characteristics of Learners:

Grade 4, beginning EFL learners (Al), aged 9-10

Learning Context:

The assessment task is integrated into teaching activities in which
they ask for, comprehend and give information about their basic
needs and feelings.

Resources:

Role-play Cards
Video Recorder
Holistic Grading Rubric

Characteristics of Setting:

- Physical Environment
- Time of Task
- Participants

The task will be performed in the classroom. Physical
environment is familiar. It is a group-work activity task which
requires the whole-class participation (all students and EFL
teacher). Time for the task will be 5+10 (15) minutes.

Characteristics of The Assessment
Task Procedures:

- Instructions

- Structure

- Time Allotment
- Scoring Method

EFL teacher will give oral instructions in the target language. The
language of instruction will be at appropriate level and the task
will be exemplified by the teacher. There are two parts (rehearsal
& action) in the assessment task. Firstly, learners will make
practice their roles within the group, and then they will act them
out in the classroom. They have 5 + 10 minutes sequentially for
these parts. Learners’ task performance will be observed,
recorded and then graded with holistic grading rubric.

Characteristics of The Input:

- Format
- The Language of the Input

The input of the assessment task (role-play cards) will be written
in the target language. Also, the task will be supported with
visuals and EFL teacher’s explanations. It will be appropriate to
the cognitive maturity. The length of the task is limited with
single simple sentences and phrases. The language of input
includes organizational, functional and topical knowledge. As it
is similar to drama and requires the students’ active participation,
the young learners will be interested in the task.

Characteristics of The Expected
Response:

- Format
- The Language of the
Expected Response

Format of the expected response will be spoken (in language
form). Also, it will be supported with gestures. It includes simple
sentences and phrases describing the basic needs and feelings.
Topical, organizational and functional knowledge are necessary
for the role-play performance.

Relationship between Input and
Response

Assessment task is non-reciprocal in terms of performing the
roles. Teacher will not give immediate feedback during the
performance. On the other hand, EFL teacher may contribute to
their role-play practice. The expected response is mainly based
on input processing in role play cards and drawing meaning from
the context.

Analyzing & Reporting
Assessment Process

Learners’ performance will be graded in view of holistic rubric.
Reporting the rubric results will be handed EFL learners out and
discussed in the end-of-the-unit conference.
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ASSESSMENT TASK - 36

Title of Assessment Task:

“HOW IS YOUR PUPPET?” (Oral Interview)

*Objective of Assessment Task:

Students will be able to express how they feel and what they want
in simple and short sentences and phrases.

**Construct Definition:

Expressing how they feel and what they want in simple and short
sentences and phrases

Characteristics of Learners:

Grade 4, beginning EFL learners (Al), aged 9-10

Learning Context:

The assessment task is integrated into teaching activities in which
they express feelings and what they want.

Resources:

Puppets
Survey Forms
Task Specific Rubric

Characteristics of Setting:

- Physical Environment
- Time of Task
- Participants

The task will be performed in the classroom. Physical
environment is familiar. It is a whole-class activity which requires
all students’ and EFL teachers’ participation. Time for the task
will be 15 minutes.

Characteristics of The
Assessment Task Procedures:

- Instructions

- Structure

- Time Allotment
- Scoring Method

EFL teacher will give oral instructions in the target language. The
teacher will exemplify the task at an appropriate level. There are
two sequential parts in the assessment task. Firstly, the students
will fill in the survey form which questions their own feelings and
wants. In view of this survey content, task-specific rubric will be
shaped. Then, the learners will ask many questions to their friends
by using their puppets and then write the answers down. Time will
be allotted sequentially as 3 + 12 minutes for each task. Learners’
task performance will be observed and then scored with task-
specific rubric. As the task requires the active participation and
the puppet attracts the children’s attention, it is appropriate to the
level of young learners.

Characteristics of The Input:

- Format
- The Language of the
Input

The input of the assessment task will be presented in written in the
target language. It will be supported with visual aids. The students
may be unfamiliar with the survey task. The length of the task is
limited with simple sentences related to feelings and wants. The
language of input includes organizational, topical and functional
knowledge.

Characteristics of The Expected
Response:

- Format
- The Language of the
Expected Response

Format of the expected response will be verbal and written in the
target language. Learners are to ask and answer the questions
about feelings and wants. The length of the task is limited with
simple interrogative sentences and their appropriate answers. It
requires organizational, topical and functional knowledge.

Relationship between Input and
Response

Assessment task is non-reciprocal. Teacher will not give
immediate feedback. The expected response is largely based on
the information given in the first survey sheets. Additionally, the
students are expected to draw meaning from the visuals in input.

Analyzing & Reporting
Assessment Process

Survey forms will be examined after the lesson, and learners’
performance will be scored in view of task-specific rubric.
Reporting the rubric results will be handed EFL learners out and
discussed in the end-of-the-unit conference.
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