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Tikrit Sehrinde Ogrenim Goren ilkégretim Ogrencilerinin Akranzorbahg ile

Benlik Saygis1 Arasindaki iliskinin Incelenmesi

OZET
Nawar AL- Bayati.Tikrit Sehrinde Ogrenim Géren Ilkdgretim Ogrencilerinin Akran
Zorbalig1 ile Benlik Saygis1 Arasindaki Iligkinin Incelenmesi, Yiiksek Lisans Tezi,
Cankari, 2021.

[Ikogretim dgrencilerinin akranzorbalig: ile benlik saygisi arasindaki iliskinin
incelenmesi amaciyla yapilan tanimlayici ¢alismanin verileri 1 Eyliil 2020 ile 19
Ekim 2020 tarihleri arasinda toplanmistir. Basit rastgele o6rnekleme yontemi
kullanilmisg olup, 6rneklem grubunu 240 G6grenci olusturmustur. Akran zorbaligina
maruz kalma durumu ile benlik saygisi diizeyi arasinda ters yonde anlamli bir iligki
vardir (p<0.05). Ogrencilerin ¢ogunlugu siddetli diizeyde akran zorbaligma maruz
kalmis olup, orta diizeyde benlik saygisina sahiptir. Kiz 6grencilerin erkek
ogrencilere kiyasla benlik saygisi daha yiiksektir(p<0.05). 10-11 yas grubundaki
ogrenciler ve erkek Ogrenciler akran zorbaligmna kiz 6grencilere gore daha fazla
maruz kalmistir (p<0.05). Calisma sonucunda ilkdgretim Ogrencilerinin siklikla
akran zorbaligina maruz kaldigi ve benlik saygisinin bunu etkileyen faktorlerden bir
tanesi oldugubelirlenmistir. Akran zorbaligt davramis nedenlerinin daha 1iyi
anlasilabilmesi icin niteliksel ¢alismalara gereksinim vardir. Ilkdgretim diizeyinde
Ogrenim goren ogrenciler arasindaki zorbalik davraniglarimin erken tespit edilmesi,

onlenmesi ve dgrencilerin benlik saygisinin attirilmasi 6nemlidir.

Anahtar Kelimeler: zorbalik davranislari, hemsirelik, ilkokul 6grencileri, benlik

saygisl



The Link Between Bullying Behaviors and Self Esteem Among Students
Primary School Students in Tikrit City

ABSTRACT

Nawar AL- Bayati. The link Between Bullying Behaviors and Self — Esteem Among
Students Primary School Students in Tikrit City, Master Thesis, Cankir1, 2021.

The data of the descriptive study conducted to examine the relationship
between peer bullying and self-esteem of primary school students were collected
between September 1, 2020 and October 19, 2020. Simple random sampling method
was used and the sample group consisted of 240 students. There is a significant
inverse relationship between exposure to peer bullying and self-esteem level
(p<0.05). The majority of the students have been exposed to severe peer bullying and
have moderate self-esteem. Self-esteem of female students is higher than male
students (p<0.05). Students in the 10-11 age group and male students were exposed
to peer bullying more than female students (p<0.05). As a result of the study, it was
determined that primary school students are frequently exposed to peer bullying and
self-esteem is one of the factors affecting this. Qualitative studies are needed to
better understand the causes of bullying behavior. It is important to detect and
prevent bullying behaviors among primary school students early, and to increase

students' self-esteem.

Key Words: bullying behaviors, nursing, primary school students, self-esteem
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1. INTRODUCTION

Bullying is commonly defined as deliberately harmful behavior, repeated over a
period of time, by a person or group, who target and victimize a person in a less
powerful position , bullying behavior can include physical or verbal assaults or
indirect actions such as psychological manipulation, bullying can occur in any
context where people interact with one another. This includes schools, workplaces,
within the family and in neighborhoods. At a widely level, bullying can exist
between social groups and between nations. at last, it is the deliberate, abuse and
imbalance of power in relationships(Carroll, 2009).

Bullying affects about 1 in 5 school-aged children and in many different countries.
Involvement in bullying (as perpetrators or victims) has negative effects on the
physical and psychological health of children and on their future psychosocial
adjustment as adults (Davidand Maria, 2009).School bullying is a worldwide
problem that can have negative consequences for the general school climate and for
the right of students to learn in a safe environment without fear, also the bullying
could be have negative permanent consequences both for students who bully and for
their victims, because that the incidents of bullying experienced by young children
and adolescents in schools have become the focal point of international studies in the
last quarter century (Laurice, 2013).

Bullying is comprised of direct behaviors such as taunting, teasing, threatening, and
hitting initiated by one or more students against a victim and indirect behaviors such
as isolating a student through deliberate exclusion. Whereas boys typically engage in
direct bullying methods (physical), girls are more appropriate to utilize more subtle
indirect methods (verbal and social exclusion), such as spreading rumors and
enforcing social isolation (Guerra et al., 2011).The bullying include also being made
fun of the subject of rumors, threatened with harm, pushed, shoved, tripped, or spit
on has been under pressure to do things one did not want to do, excluded from
activities on intended, and that the property was destroyed intentionally (Simone et
al., 2010).The majority of the bullying incidents happen outside of the eyes and ears
of school personnel on buses, at sporting events, and in bathrooms and locker rooms
and on the way to home, collusion between the youth not to share their knowledge of
bullying incidents with adults is common, often due to fear of retaliation ( Parker et

al., 2007).A student is characterized as being bullied or victimized when he or she is
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exposed, repeatedly and over time, to negative actions on the part of one or more
other students (Tine et al., 2012).

Victims can be separated into two distinct groups; passive victims and provocative
victims, passive victims be likely to have characteristics such as low self-concept and
self-confidence, be sensitive emotionally and have fears of inadequacy. They tend to
be physically smaller and weaker than other children their age and have ineffective
social skills or poor interpersonal skills, they will often blame themselves for any
issues that arise, as bullying behaviors begin and then continue to happen to the
victims, their life becomes a rapid down spiral their grades fall, self-esteem is
lowered, self-blame rises; the longer it goes on the fewer friends they feel they have,
often because of victims’ tendencies to avoid and withdraw, they haven't told their
parent or teachers that the bullying is happened, added reducing any supports they
might otherwise have (Ross, 2003).In addition higher rates of substance use are
associated with both bullying and victimization (Thompsonet al., 2008). It was
reported that while males used more of physical type of bullying, females used more
of implicit types of bullying such as spreading of rumors and exclusion from the
group that are subtlety and skillfully inflicted (Nansel et al., 2004).

Students who are bullied in multiple ways are less likely to cope with the incident,
while experiencing only one type of the bullying (physical or verbal) can have a less
detrimental effect on the student’s adjustment (Skrzypiec et al.,, 2011).
Bullying increased at primary schools; reach edits peak at secondary schools and had
a tendency to decrease in 11 and 12 grades (Selekman and Vessey, 2004 ).Over the
past years, there has been raised awareness of the bullying and the need for school
safety, the problem for schools has always been that kids don’t report it. Students are
afraid to report it because they’re afraid to rise the problem many times, it reaches a
point, as it has lately, where the issue doesn’t come to light until it has gone too far
(King & Hendricks,2010).

Self-esteem (also known as self-regard) is defined as people’s evaluations about their
own worth, competence, and desirability. Self-esteem is a personality trait that has
been widely studied by psychologists and other social scientists. There are different
varieties of self-esteem.Clear measures ask the respondents to self-determination of
the degree to which they agree to be a person of worth, that they have a good figure,
and that they have positive attitudes towards themselves and contained measures of

self-esteem that assess beliefs about the self that operate below respondents'
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conscious awareness. Explicit and implicit measures of self-esteem are not correlated
with each other. This means that people can believe that they have high self-esteem
but have low self-esteem “deep down”. Similarly, people might think that they have
low self-esteem, but they may secretly love themselves (Konrath, 2012). Self-esteem
refers to an overall evaluation of one's worth or value as a person. Younger children
are able to judge their ability in specific domains, but they are not able to make
overall judgments about their self-worth. Self-esteem is a central concept that is
related to academic achievement, social functioning and psychopathology of children
and adolescents. With respect to academic achievement, children with low self-
esteem are less successful at school(Arjan et al., 2006).

Persons with high self-esteem have a clear sense of their own personal qualities, and
also believe of themselves, and to identify appropriate goals, use feedback in a self-
enhancing manner, savor their positive experiences and cope successfully with
complicated situations. These individuals also tend to remember their experiences
daily more positive, bias and the presence of memory, which may itself promote high
self-esteem (Taylor et al., 2006).People with low self-esteem have a unclear self-
concept, think poorly of themselves, often select unrealistic goals or shy away from
goals altogether, tend to be negative about the future, remember their past more
negatively and flounder in their negative moods. People with low self-esteem also
tend to have more adverse emotional and behavioral reactions to criticism or other
kinds of personal negative feedback. These individuals are less likely to generate
positive feedback for themselves, are more worried about their social impact on other
people and are more vulnerable to depression or rumination when they encounter

setbacks or stress (Taylor et al., 2006).

1.1 Importance of the Study

Studies indicate that violence experienced by children can impact on their physical,
emotional, behavioral, cognitive and social functioning. School bullying also
interferes with students’ social, emotional, and academic development. There is a
consensus among researchers that bullying is a deliberate misuse of power that
makes the victim feel afraid and uncomfortable(Carroll, 2009).

Evidence shows that feeling valued by and close to others is a fundamental human
need which contributes to our ability to function well and live a good life (Roffey,

2012). In order for children to be successful, It should feel safe in the learning
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environment. School administrators and teachers, and other educators play a crucial
role in helping to ensure that children are educated in safe environments free of
violence(Glenn and Shauna, 2013).

As in Irag, where violence has become today one of the most prevalence cultures of
children in lIrag, poses a risk of serious slide on the genesis of those in the
community (Al-Shammari, 2012). So that the aim of a study is to examine incidence
of bullying among students in primary schools in Tikrit city. Studies indicate that
violence experienced by children can impact on their physical, emotional, behavioral,
cognitive and social functioning. School bullying also interferes with students’
social, emotional, academic development and lead to low self-esteem, anxiety,
depression, antisocial behavior, suicidal thought and attempt and for bullied have
long term effect as workplace violence, verbal abuse, and even spousal abuse. So a
study seeks to investigate how often these exposed to bullying as well as show
relationship  between bullying and victims students socio-demographic
characteristics, final concentration of the study is the impact of bullying incidents

that occur on victim's self-esteem at this schools.

1.2 Objectives of the Study

The study aims:

1. To assess bullying behaviors victims and the self-esteem rate of the victims
among students.

2. To explore the relationship between victims' numbers of bullying actions and
their self-esteem.

3. To determine the relationship between demographic data and self -esteem level

among age school students.

1.3.Hypothesis

HO:There is not relationship between bulling victims behaviors' victims and

self-esteem among age school students.

H1: There isrelationship between bulling victims behaviors' victims and self-

esteem among age school students.
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1.4. Research question

1. Is therea relationship between peer bullying and self-esteem in primary school
students?
2. Are the self-esteem and the peer bullying status affected according to the

sociodemographic characteristics of primary school students?
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2. GENERAL INFORMATION

Literature Review

This chapter deals with the theoretical framework related to the current study and its
variables, in addition, it also includes previous studies related to the current study’s
findings and the relationship between them, as well as a comparison of the current

study with relevant studies.

2.1 Historical Aspects of Bullying

Bullying is not a contemporary phenomenon, but it has always been a part of life,
since interest in studying bullying behavior began in the 1970s of the last century,
and interest increased through conducting studies and research that dealt with
bullying behavior, which led to the development of counseling programs in many
developed countries(Koo, 2007). Where a project was put forwarded in Spain (to
learn together in a spirit of solidarity and brotherhood), and the European Union
proposed the cooperative project to get rid of bullying, and in Canada a project
(Together We Light the Way) was launched, and in Japan a guide for crisis
management was developed and distributed to schools. In America, a national
awareness-raising campaign against bullying was launched; the Child Safety Center
and the National School Safety Center were also established. These core actions are
usually reflected in the various definitions of bullying and are adapted by other
countries. Moreover, methods of investigating bullying (such as self-reports and peer
nominations for abuse), in particular the questionnaire developed by Olweus (1978,
1993), have been widely recognized and used in a lot of countries (Koo, 2007).

The past decades have witnessed a remarkable increase in unusual and anti-social
behaviors such as bullying as a result of the diversity of races and behaviors and the
exacerbation of its intensity between different parties in the same society, which
helps to show new behaviors in successive stages that differ significantly from the

behaviors that prevailed in previous eras (Hendricks, Lumadue, & Waller, 2012).
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2.2 Bullying as concept

Researchers disagree in the study of bullying in their view of the term bullying as it
had more than one point of view; Olweus the first one used the term in 1978 AD, as
it meant “the continuous physical and psychological abuse of an individual or group
of individuals against an individual unable to defend himself, he called him the name
of the victim, the scapegoat, or the crying child” (Olweus, 2010). After this, research
and studies have been conducted that focused on studying the concept of bullying
and its interpretation.

While Dehaan (1997) explained that bullying includes sarcasm and even possible
stealing money from the victim, and insulting some students, their peers in the class,
and he believes that bullying may share some of its manifestations with aggression,
but bullying is characterized by its intent. It’s aim is to control another student or
individual, and it may appear as physical or verbal aggression. The bully attacks
others without any actual reason other than that the victim is an easy target
(Anderson & Swiatowy, 2008).

Lane, (1989) define bullying as “an intentional act that inflicts fear or pain on
others”. Whereas Smith, (2004) defined bullying as “a conscious and intentional
activity intended to harm or cause fear and terror through threats”, and it was also
clear that there must be four elements in bullying behavior, regardless of gender or

age, as follows:
1- Power imbalance, as the bully is either older or stronger, or in a health and

physical condition that is better than that of the victim.

2- Intention to harm, the bully knows that he causes psychological or physical pain
to the victim, and even finds fun in this.

3- The cause of bullying is arrogance, and contempt.

4- Threat to continue aggression and terror.

Ronald, (1989) described the bullying as “violence directed repeatedly or for a
long time by a person or group, which may be physical or psychological against an
individual or group that is unable to protect itself . Moreover, Kristensen & Smith,

(2004) have indicated bullying as "negative actions of one or group of students
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towards another student repeatedly due to the bullies' unequal powers and their
victims." Rigby & Smith, (2011) also defined it as "a form of aggressive behavior
characterized by repeated and intentional assault and victimization practiced by a

more powerful individual or group over a less powerful victim."

2.3 Theories explained the phenomenon of Bullying

Evolutionary theory: Several bullying explanations based on a comprehension of
the development of a child they refer to bullying which starts in early childhood
when persons take self-defense in order to enforce their social influence to the
detriment of others. Where initially the individuals tend to create problems with
others, especially with those who are weaker than them, in an attempt to scare them
(Volk, Farrell, Franklin, Mularczyk, & Provenzano, 2016). As children grow up,
children begin to employ more socially acceptable means of controlling others
indirect and verbal patterns of bullying become more prevalent than physical forms
of bullying. Over time, the behavior known as bullying becomes relatively rare.
Some studies confirm that physical bullying in early childhood is more prevalent
than in later stages, and as kids grow older, what is known as bullying becomes less

incremental(Volk, Camilleri, Dane, & Marini, 2012).

Individual differences: Many explanations regarding evolutionary processes and the
effects of the environment neglect to take individual differences into account, as
these differences may lead to a reaction that causes one person to bully another. For
example, children who bully others often exhibit a lack of empathy for
others.Children who are often targeted in school tend to be withdrawn, have low self-
esteem, and lack social skills. It is now recognized that genetics play a role and may
interact with inappropriate social conditions in which children are exposed. For
instance, an unbalanced family life where children do not feel valued or managed by

parents can lead to aggressive behavior at schools (Matthiesen & Einarsen, 2007).

However, there are limits to this trend. Children who are withdrawn and have low

self-esteem are not bullied; this means that aggression and a lack of empathy, in
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general, do not lead to the bullying of others. For instance, proof that bullying is
uncommon in schools that have a community environment that dictates significant
support for individual differences among individuals. Recognizing the role of
individual differences in achieving bullying has led some schools to offer programs
that help children exposed to bullying to defend themselves effectively by
developing effective social skills and teaching them how to act with confidence

(Book, Volk, & Hosker-Field, 2012).

Bullying as a socio-cultural phenomenon: This theory attempt to describe bullying
as a result of the presence of specific groups in various levels of power, whereas the
emphasis is typically on cultural and historical disparities, such as race, gender,
religion, or social class. Black people in countries that practice racial discrimination
may suffer from a low status; because whites are the ones who possess the sources of
power in society. A great deal of emphasis has also been placed on gender
differences, as society is generally concerned with authoritarianism. As a reflection
of societal beliefs, males are often seen as having more influence than females; males
are the dominant gender. To preserve this domination, boys feel their persecution of
girls is justified. In addition, it is clear that boys are more likely to bully girls than
girls are bullying boys. In a large-scale study that included 36,000 children, the
lineage of girls who claimed to be bullied by boys was much higher than that of boys

who mentioned that they were bullied by girls (Maunder & Crafterb, 2018).

Bullying in response to colleagues pressure at school: This interpretation has a
common background with the social interpretation, in terms of its consideration of
the phenomenon of bullying as flourishing that grows and develops according to a
socio-cultural context. The context, nevertheless, is not defined by sociocultural
categories such as race, gender, and social category. In the beginning, there is a
broad social context that consists of the behavior and attitudes of the school
community members as a whole. Students are affected by a smaller group of their
colleagues as they are relatively closely related to them. These groups are formed in

the school on the basis of shared interests and goals, and support for the group
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members. And they may pose a danger to others, even former members who may

bully them (Rigby & Smith, 2011).

Acts of bullying are reinforced by group bonding and not personal
motivations such as personal grudges. This view presupposes that bullying is usually
exhilarating within groups, while past studies have used the term of gangs rather than
bullying, indicating that it is gangs that bully children.Schools facing the problem of
bullying must be aware of the rules practiced by groups that distinguished from
individuals, and they must distinguish groups and work with them while several
methods have been developed to work with groups of children who bullying students
or who potentially bully others.One of the methods is for a teacher or counselor to
meet a group of children who are known to bullying others in the presence of some
other children who do not bully while the teacher refers to the group the suffering
that the victim endures, and the group should think about ways in which to improve
the situation. The task of non-bullies is to positively push their colleagues, that is, to

deal with the victims more kindly (Glew, Rivara, & Feudtner, 2001).

2.4 Patterns of Bullying

School bullying occurs in different forms and at multiple levels as well as the
severity of the abuse is different, as it includes physical bullying such as abuse,
pushing, beating, etc., or verbal bullying such as naming others, rebuking, sarcasm,
or indirect bullying such as ignoring someone, or bringing people to harm someone,
fabricating lies, etc. In addition to psychological bullying, such as intimidation,
social exclusion, and spreading rumors. Glew, Rivara, & Feudtner, (2001) have

divided bullying into four main patterns:

1- Emotional: It includes threats, insults, a mockery of the victim, exclusion from
peers, humiliation, speaking, false stories, and shameful.
2- Physical: includes pushing, beating, hitting the victim, stealing private property.

3- Sexual: It includes shameful comments about others and sexual harassment them.
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4-

Racist: including gestures or hints, presumably intentional defamation or
insulting of others due to their lineage, religion, and social status.

Bullying can also be divided into (Brighi, Guarini, Melotti, & Galli, 2012):

1-

Direct Bullying:It requires a direct confrontation between the bully and the
victim, as this form of bullying behavior includes situations in which the victim
is harassed, or threatened, mockery, belittling, teasing, obscene comments,
offensive and insulting the feelings of the victim, refusing to deal with or contact
with him, as well as calling him out obscene nicknames.

Indirect Bullying: It is difficult to notice, but it can be extrapolated or inferred
through (spreading malicious rumors and writing personal comments about the
victim for the purpose of making him outcast among his colleagues, rude

gestures).

From a review of the above-mentioned bullying patterns, it is clear that the forms of

bullying are limited to the following patterns:

Physical bullying: It is one of the most common patterns of bullying and
includes hitting, shoving, and spitting others, destroying the property of others,
and joking in an exaggerated way; in most cases, physical bullying does not
cause significant psychological harm to the victim because it leads to sympathy
with the victim and blame or punishment on the bully(Cheung & Yeung, 2010).
Verbal bullying: It includes naming others with bad nicknames, mocking,
rebuking, and belittling others for belittling them, etc. Usually practices this type
of bullying in front of a group of peers with the aim of belittling the victim and
affecting the victim's self-esteem.

Psychological bullying: This is like hurting others' feelings, spreading rumors,
frightening others, and teasing others, etc. This type of bullying is one of the
most harmful bullying patterns that affect the victim, as it causes great harm that
is not noticed by parents or teachers. It is also considered one of the types of
social control that is practiced to harm individuals and influence the degree of

their acceptance by others, which reduces the victim's sense of self-esteem.
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- Social bullying: Such behaviors consist of isolating a person from a group of
peers, monitoring and harassment of others, social exclusion, and denial of
participation by colleagues in different activities.

- Sexual bullying: This is like sexual harassment, spreading sexual rumors about

someone, or insulting others with sexual expressions.

Bullying is a group of actions that a group of students continuously practices towards
one or more students, and that is through repeated physical or verbal aggression or
provocation of a teenager about his physical characteristics; such as color, shape,
weight, clothes, or manner of speaking, and it may be due to race or religion, and it
may be through calling victims offensive nicknames or through composing stories
and rumors to inflict the victim with problems with others. Bullying may also take
the form of threats or intimidation and spreading rumors in several ways, whether by

mobile phone or social media.

2.5 Prevalence of Bullying

School bullying has been a source of anxiety for school teachers, parents, and
researchers for nearly the last three decades. Schools have become the place of daily
bullying behaviors, and the spread of bullying in schools has become something that
has been proven by many studies around the world.School bullying is the most
frequently seen as the type of violence in society. All over the world, it is reported in
newspapers and the media daily about the bullying committed by gangs in schools
and streets. School bullying does not harm the victims of school students only, but
also harms their families, friends, and society due to the harmful effects it leaves
behind.

Regarding gender differences, boys are more likely to bully girls, and a large
percentage of the girls, it was reported that they are mainly exposed to bullying by
boys higher than boys as victims of bullying, although bullying is a major problem
among children boys, it is also present among girls. Girls are less inclined to use

physical bullying; instead, they use more insidious methods and indirect methods of
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bullying; e.g. spreading rumors, defamation, social isolation from the group, and
corrupting relationships. In terms of the age difference, studies show that young and
frail students are the most at risk of bullying. Although a greater percentage of
bullying occurs among students of the same grades, a good percentage of bullying

occurs from an older student toward younger students(Cheung & Yeung, 2010).

2.6 Risk factors of Bullying

Among the risk factors that underlie bullying:

Environmental factors: Because society believes bullying behavior is transient and
unimportant, bully student practices bullying unchecked and it is sometimes
reinforced. While in the vicinity of the school, supervision of bullying behavior is
limited, and it is often not pursued or it is being ignored. Veldkamp, et al., (2019)
indicated environmental factors that assist in the development of bullying behavior:
1- Insufficient children and adolescents’ supervision that they need to understand that
bullying behavior is not acceptable.

2- Punishment: When parents or adults punish an aggressive child, he learns to use
bullying to get what he wants.

3- Offensive actions in the home: Seeing adults intimidate each other offers children
the ability to become bullies as a child appears to mimic these behaviors.

4- Permanent negative outlook: Bullies feel negative about the world and as a result
that, they engage in negative behaviors, to feel important.

5- Expecting aggression: In several cases, the philosophy of bullying is the best way
to defend one-self is to attack, and thus they attack others before they are attacked,
and they expect distaste and evil where it does not exist.

The family environment: the family environment influences the emergence of
bullying behavior. Analysts point out that the behavioral problems that individuals
exhibit in the period of adolescence are often due to the incorrect methods of family
upbringing that they are exposed to in the early childhood period in which the seeds
of personality are established.As the family environment is one of the contributing

factors to the emergence of bullying behavior, many studies have tried to investigate
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the family relationships of bullying students and their victims. it indicated that the
bullying students belong to families that are dominated by family breakdown,
separation, anarchism, negative relationships with parents, and suffer from emotional
deprivation, and are exposed to family violence, and come from families that practice
the authoritarian parenting style (Segrin, Nevarez, Arroyo, & Harwood, 2012).While
Most of the victims of bullying come from families who exercise overprotective
dealings with their children.

The friends’ environment: the child's relationships expand upon reaching
adolescence, so he leaves the family to friends ’groups outside the home, and tries
with them to satisfy his needs, and they become a place of trust and a field for self-
expression. Sijtsema, Rambaran, Caravita, & Gini, (2014) indicated that the most
prominent psychosocial issues that adolescents deal with during the adolescent stage
are relationships with friends. It is one of the most important skills that a person
deals with in adolescence, as they are initially developed in the context of friendship
relationships between individuals of the same gender. It is then used in gender
relations and friendship provides the first situations in which a teenager can practice
his social skills with his friends. Friendship helps the teenager to deal with the
pressures he faces at this stage, so that feelings of anxiety and loneliness decrease,
therefore the feeling of happiness and self-esteem is enhanced, and the teenager's
attitudes towards school and academic performance are improved.Otherwise, those
who do not find a group of friends accept him become malevolent, sensitive, and
unhappy about his failure to gain a position in the community of friends; thus he
tends to isolation, shame, and withdrawal, and thus becomes a victim of other
individuals' bullying(Sijtsema, Rambaran, Caravita, & Gini, 2014).

Friends’ rejection is one of the harshest experiences that a teenager experiences in his
life, and it is one of the criteria by which adults determine whether or not their
childhood is happy. Some studies have dealt with social relations among bullies
students, and victims, and indicated that victims suffer from isolation, loneliness, and
social exclusion, and they have many social problems, such as lacking social skills

and leadership, and suffer from several problems in social relations. While bullies get
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general disapproval from the community of friends, they are popular with their

groups (Wei & Jonson-Reid, 2011).

2.7 Warning signs of Bullying

There are no indicators that place the child at risk of becoming a victim of bullying

or carrying out bullying. Bullying can happen anywhere in cities, villages, rural

areas. But it is related to the environment as some groups such as children with

deformities or disabilities, and some socially isolated people may be more prone to

this behavior than others.

There are some warning signs that indicate that a person has been subjected to

bullying, whether he was the one who did or was accompanying him, and knowing

the warning signs is a very important first step in taking the necessary measures

against bullying because not everyone who is exposed to bullying can ask for help. It

can be recognized that the student is being bullied through the following signs (Due,

Holstein, Lynch, Diderichsen, Gabhainn, & Scheidt, 2005):

1- They had physical injuries.

2- Some of their clothes are missing or torn.

3- They face stole of their money or loss it, and this may be based on the victim's
own desire to please the bully.

4- The disappearance of their possessions.

5- They have mood reversals.

6- A decline in academic achievement.

7- They are reluctant to go to school.

8- They have no friends.

9- Going home very early.

10- They dribble when asked what is going on with them.

Signs that the child is bullying others:
1. Engaging in verbal and physical fights.

2. Befriending peers who bully others
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. Violence gradually increases with him.

3

4. Has anonymous excess money

5. Blaming others for his problems.
6

Not responsible for his actions.

Therefore it is important that we talk to children who have some warning
signs of bullying. These signs can lead to other problems, such as depression or

addiction. Talking to the child also helps us recognize the boundaries of the problem.

2.8 Characteristics of bullies

Bullies: They are the individuals who systematically and repeatedly practice the
behavior of bullying others, directly or indirectly, and are usually distinguished by
their tendencies towards violence, hostility, and control in their relationships with
others (Carran & Kellner, 2010). They can be classified into three types of bullies,
and they are:

- Skilled bully: a bully who disguises his behavior so that the people around him
are not aware of him is often liked, is able to attract supporters, and has confident
of himself.

- Unskilled bully: a bully who tends to intimidate his peers, so that his peers feel
forced to adapt to his behavior, and he often has a negative view of the world,
and he lacks self-confidence and self-fulfillment.

- The victim-bully: is the one who exhibits aggressive and unacceptable behavior,
but is vulnerable to falling as a victim, and he is a person who is a bully in some

situations and a victim in others.

2.9 Characteristics of bully-victims

Victims: They are the individuals targeted for aggressive behavior by bullies, and
they are characterized by physical weakness, high sensitivity, low self-esteem, lack
of social skills, constant anxiety, and shyness, and they have problems with

psychological and social adjustment, and suffer from depression, feelings of

27



loneliness, isolation, and have suicidal thoughts (Georgiou & Stavrinides, 2008).

Victims of bullying can be divided into two types:

- Negative victims: They are victims who fail to confront the bully assertively,
lack the ability to adapt, are shy, fearful, and anxious, as well as feel lonely and
isolated, so they fall easy prey to bullying.

- Provocative victims: The victims who provoke others and enter into a
confrontation with their peers, but this confrontation often ends with their loss,
and this type of bullying victims is characterized by anxiety, excessive
movement, aggression, and behaving in an immature manner, and they suffer
from a lack of social skills, and they face difficulties in forming friends.

- Bullies-Victims: the individuals who bully in some situations, fall victim to

bullying in other situations, are hyperactive, inability to control themselves, suffer

from distracting attention, lack self-esteem and social competence, tend to lie, and
suffer from high levels of depression. They are often targeted by their companions
and others because of their disturbing behavior, anxiety, stress, and emotionally
unstable, and they feel lonely and isolated (Juan et al., 2018). In many cases, the
bullies-victims are from families where they are not supervised by anyone, and in
which there is little parental warmth. The studies have shown that the student (the
victim-bully) who does not find the help of someone to direct the anger he feels as a
result of bullying him resort to abuse another child to get rid of his anger. One of the
most violent and aggressive types of bullies is student bullies victims who bully
because they tend to use weapons, and they join gangs, because of their great anger
and the lack of support they receive. Most people believe that bullies' behavior stems
from their deep feelings of inadequacy and lack of self-esteem. But some searches
showed that this belief is not true, as the research revealed that the bullies have

enough self-esteem and popularity among their peers (Felipe et al., 2011).

2.10 The impact of Bullying on Victims

The problem of bullying has negative impacts on the bully and its victim, as both the

bully and their victims suffer from low psychological well-being, loss of confidence,

28



low self-esteem, and problems in forming friendships that can be trusted. The student
also becomes depressed and disoriented, as well as anxious and restless, violent and
withdrawn, and these feelings may generalize his performance at home, in school,

and with friends. These effects may last for a long period of time of individual life.

The effects of bullying according to previous studies included suicidal
thinking, suicide attempts, and a number of psychological problems including
depression, anxiety, substance abuse, aggressive behaviors, and frustration. These
symptoms varied between bullies and victims depending on the variables of gender
and age.Also, some previous studies mentioned that depression and suicide among
teenagers as the most important effects of bullying. In a survey that analyzed the
risks of this behavior of teenagers, it was applied to a sample of 15,425 secondary
school students. The results revealed that 15% of those subjected to bullying
attempted suicide (Messias, Kindrick, & Castro, 2014). Some psychological
symptoms were also observed in high school students as effects of bullying. For
example, a study conducted on 1276 Turkish students found that high levels of
depression, anxiety and physical pain, hostile behavior, and low self-esteem scores

were associated with cases of bullying (Cassidy, Faucher, & Jackson, 2017).

The effects of bullying also varied between bullies and victims. For instant,
adolescents who have exposed to bullying reported effects of depression, anxiety,
physical symptoms, and suicidal behavior while bullies exhibited aggressive
behavior, delinquent behaviors, and drug use.The effects of bullying also differ
according to gender. In a study conducted on a sample of 31,148 students in grades
6-12, the results indicated that bullying as an important indicator of emotional issues
for females and behavioral problems for males, and these results are not surprising as
bullying has been frequently associated with behavioral problems such as aggression

and deviant behavior (Hamm, Newton, Chisholm, & Shulhan, 2015).

Impaired mental health has also been reported in victims of bullying in

several studies.The victims suffered from inadequate mental wellbeing in an
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Australian study of 2.338 teenagers. The mental health problems of victims from
Canadian middle high school students of bullying are as follows: 5.02% had a mental
health defect, 5.91% suffered from psychological distress and 6.17% had suicidal
thinking (Nikolaou, 2017). These self-reported problems were more acute in middle
schools compared to high schools. The analysis of the Youth Risk Behavior Survey
data also showed that victims of bullying increased suicidal ideation by 15% and
suicide attempts by 9%. These impacts were toughest in males than in females

(Kowalski, Giumetti, Schroeder, & Lattanner, 2014).

2.11 Self-Esteem

The concept of self-esteem is of great interest to researchers because of its effect on
an individual's life at various stages of their lives. And can be defined as “a set of
experiences, attitudes, and perceptions that the individual tells through his interaction
with the surrounding individuals, through which he forms his image of himself, and
also his evaluation of his self, and responds through it in an emotional or behavioral
manner, and is reflected in his appreciation of his physical characteristics, abilities,
and relationships with others (Potard, 2017). It is an important dimension of
personality that influences its traits.Self-esteem begins to develop from the stage of
infancy and is shaped and developed under the influence of the practice of parents,
brothers, and those around the child. With age, the individual's perception of himself
becomes a major role in the formation of his self-esteem, and if the appreciation is
positive, it will form a shield for the individual in the face of the changes and
pressures he is going through or face, and provide him with the ability to control the
conflicts that his life is exposed to, so the individual will be more realistic, optimistic
and enjoying life. In contrast to an individual who has a low self-esteem. The interest
in self-esteem began to appear in the late fifties of the previous century, and this
interest increased in the early seventies until it became the most widespread aspects

of the self (Brito & Oliveira, 2013).

30



Cooper Smith found that there are three levels of self-esteem; in his study,
which included 1,700 children, revealed that children with high self-esteem consider
themselves important people who deserve respect, attention, and
appreciation.Whereas children with low self-esteem consider themselves
unimportant, unlovable, and incapable of doing the things they want to do, they see
that the things that others have are better than those they have.While the child with
average self-esteem falls between the two previous types in terms of characteristics

(Potard, 2017).

The growing interest in self-esteem has prompted researchers in the field of
bullying behavior to study bullying behavior and self-esteem. Many studies were
conducted that examined the self-esteem of bullies and their victims. For example,
Brito & Oliveira, (2013) argue that bullies bully others to enhance self-esteem. Other
studies have also indicated that persistent exposure to bullying leads to self-esteem.
The results of studies that examined the self-esteem of bullies and their victims were
contradictory, as the difference related to self-esteem between the bullies and their
victims formed a focus of discussion among researchers, where some researchers
point to low self-esteem in both the bullies and their victims (Fanti & Henrich,
2014). Other studies have found that victims are the group with the lowest self-
esteem (Darney, Howcroft, & Stroud, 2013). These victims see themselves as losers,
unattractive, stupid, marginalized, and unwilling to talk openly about being bullied;
this is due to low self-esteem and an inability to defend them. Whereas, bullies gain
self-esteem through bullying behavior that affects feelings of control and vanity;
their high self-esteem may be a result of their feeling of love, while the fact that has
been discovered is that their peers tend to establish a relationship with bullies to

protect themselves from falling prey to bullying.

Since self-esteem is one of the basic aspects of a person’s personality, it is
intangible and complex, and we are not always conscious of it; where the regard-
judgment of ourselves is considered as psychological balance, it grows with the child

and is very fragile and sensitive in the life of teenagers due to the importance of
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relationships during adolescence; as peers become role models and influence his self-
esteem and self-confidence at the same time.If this outlook is positive, it increases
self-esteem and allows the person to face life's difficulties, but if it is negative, it
leads to suffering and troubles in everyday situations.Falling victim to bullying or
harassment leads the child to great suffering, as he will suffer from anxiety,
depression, loneliness, isolation and avoid going to school, and these symptoms thus

lead to emotional behavioral disorders for the child(Haka & Pervizi, 2017).

The most important theories that explain self-esteem:

1- Rosenberg theory: One of the first theories that tried to explain self-esteem, by
studying the growth and advancement, the behavior of the individual's self-
evaluation and his behavior, as well as through the factors and norms prevailing in
the society surrounding the individual as social and economic factors, religion, and
conditions of socialization.Rosenberg was particularly interested in adolescents’ self-
assessment, and his circle of interest subsequently expanded to include the dynamics
of developing a positive self-image in adolescence. He was also concerned with the
role that the family plays in the individual’s self-esteem, and worked to clarify the
relationship between the self-esteem that is formed within the family framework and
the methods of subsequent social behavior of the individual later, and considered that
self-esteem is a concept that reflects the individual’s attitude towards himself (Park,

2019). Rosenberg developed three classifications of self-esteem, as follows;

- The current self (existing): it is as the individual sees himself and is interact by it.
- The desired self: It is the self that the individual would like to be.
- The presented self: It is the self-image that the individual tries to present and

explain to others.

2- Cooper Smith Theory: Cooper Smithconducted his study of self-esteem on pre-
high school children and found that there are two types of self-esteem: true self-
esteem is found in individuals who actually feel they are valuable. Defensive self-

esteem is found in individuals who feel they are not valued; however, they could not
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acknowledge such feelings and deal accordingly with themselves and others.Self-
esteem according to Smith is the judgment that the individual makes on himself,
including the trends that he thinks, describe him accurately, and divides the
individual's expression of his self-esteem into two parts, first: self-expression, is the
individual's perception of himself and his description of it, and the second: the
behavioral expression, and it refers to the behavioral styles that articulate an
individual's self-esteem, and is available for external observation. Smith assumes that
there are four determinants of self-esteem: successes, values, aspirations, and
defenses (Edgar, Powell, Watkins, Moore, & Zakharov, 2007). Smith also believes
that there are three instances of parenting that drive individuals to hold high self-

esteem:

- Activation of children by parents.

- Supporting children's positive behavior.

- Respect for children's initiative and their freedom to change.

3- Rogers theory: Rogers' theory makes self-esteem the core of personality,
confirms the psychological field, and sees it as a source of the behavior. Rogers'
theory of self-esteem is also based on his depth of experience in counseling and
psychotherapy; especially in the method he invented in psychotherapy, which is self-
centered therapy. According to this theory, what defines behavior is not the objective
natural field, but the apparent domain, the "world of experience" that the individual
perceives by himself, and this meaning or perception is what determines the

individual's behavior towards any situation (Ismail and Tekke, 2015).

4- Zeller theory: Zeller believes that self-esteem occurs most of the time in the
social frame of reference, meaning that the individual evaluates himself based on
social reference, and that self-esteem is the individual’s self-esteem and plays the
role of mediator between the self and the real world, and therefore when changes

occur in the individual’s social environment, the self-esteem is the factor that
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determines the kinds of changes that will occur in an individual's self-evaluation

accordingly (Ismail and Tekke, 2015).

2.12 Primary schools

Bullying is a behavioral problem that arises among children and adolescents in all
schools and societies regardless of the educational level. The school environment is
the main reason behind the growth of the phenomenon of school bullying, as it was
found that the less violent school environment is the environment governed by strict
laws of behavior in which teachers and students cooperate with the school
administration in making decisions, while schools overcrowded with students are
suitable for the emergence of violence and bullying. Therefore, bullying prevents the
achievement of the desired educational goals, as intended learning is impossible to
achieve within an educational environment that does not provide psychological
security for its students to protect them from violence, threats, anxiety, and

depression (Aulia, 2016).

2.13 Participant roles in school bulling

Bystanders: Individuals who witness other individuals being bullied, and are often
characterized by a fear of expressing their disapproval and opposition to this
behavior for fear of facing the same fate (Felipe et al., 2011). The roles of bystanders
can be identified as following (Thornberg, Tenenbaum, Varjas, & Meyers, 2012):

- Helpers: those who are close to the bully and are allied with them and may
participate in assaulting the victim to cause harm for him.

- Reinforcers: the individuals who do not participate in the attack on the bully, but
their roles are to provide feedback to the bully through encouragement,
inclination to insult and mock the victim.

- Neutrals: they are those who do not interfere in the bullying behavior, do not
favor any party, and do nothing to stop the bully.

- Defenders: They are the individuals who sympathize with and support the

victim.
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2.14 Previous related studies

To examine the relation between the quantity of bullying experienced by a victim
and the levels of victims self-esteem, Boyle, (2003) performed a study where the
sample was consisted of 124 students, 68 males and 56 females, who study at a large
middle school in a middle-class neighborhood in Southern New Jersey. All students
in the seventh grade (n = 52) and eighth (n = 72) were participated in class of life
skills where bullying concerns have been debated. No substantial association
between becoming a victim in general and self-esteem has been found. A strong
correlation between some kinds of bullying and self-esteem has been found.

To examine the differences between bullies, victims, bullies/victims, and non-

participating children, Cardemil, & O’Donnell, (2009) performed a study of sample
of 307 middle school students. Analyzes of cross-section and longitudinal findings
confirmed the wvalue of distinguishing between bullies and bullies/victims.
Additionally, some noteworthy gender differences were uncovered by the results:
girls in the groups of bullying and bully/victim recorded substantial improvements in
self-esteem with time, while girls in the bully category reporting the greatest rise,
whereas boys in both groups reported no notable changes in self-esteem with time.
In another important study performed by Uba, Yaacob, Juhari, & Talib, (2010), the
study aimed the mediating role of self-esteem in the relation between bullying and
depression amongst adolescents. Study participants included 242 teenagers, aged 13
to 16, from selected Malaysian high schools. Study results indicate that there are no
notable differences in regard to gender between males and females in their self-
esteem. The study also revealed a negative and moderate relationship between self-
esteem, and bullying as well as between depression, and self-esteem, and a positive
and limited relationship between bullying and depression. The study findings,
nevertheless, did not recognize self-esteem as a mediator. The researchers
recommended that other considerations, such as athletic and religious activity, should
be investigated as possible factors in future researches.

To conduct a situation analysis of self-esteem and bullying in school, by

evaluated the bullying prevalence, according to age and gender; in addition to
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determining students' self-esteem level by gender and role in the situations of
bullying, and linking them to participation in situations of bullying. This was a cross-
sectional analysis of 237 students from middle school performed by Brito & Oliveira,
(2013) they divided the questionnaire used in the study into three parts: social,
demographic; and bullying prevention. the results showed that the bullying
prevalence is 67.5%. Adolescents were the sample participants, who were mostly
female (56.4%), their ages between 15-19 years (51.3%), and black (69.1%). Most
students live in family-owned homes (83.8 %) with four or more individuals (79.7
%), which have five or further rooms (79.1 %). Monitoring of bullying behavior was
the most frequently reported situation (59.9%); when the bullying roles were related
to self-esteem in concerning the gender, it was found that in the bullies and
victim/bullies group, males had statistically higher scores of self-esteem when
comparing with females. In addition, the results indicate that there is a significant
number of students participating in the multiple bullying roles.

Another study conducted by Darney, Howcroft, & Stroud, (2013) which the
aim of the study was to describe and explore the likely long-term impact of persistent
school bullying on victims' self-esteem during adolescence. 101 young adults were
included in the study and were asked to complete a brief biographical questionnaire.
The results indicated that 91% of the sample had been involved in behaviors of
bullying at some point in their school career: 3% as bullies, 31% as victims, and 57%
as victims/bullies. The overall results revealed that the poplution of the study were
shown to have average levels of general and personal self-esteem as well as high
levels of general and social self-esteem. Unfortunately, it is not possible to calculate
the bullies’ scores of self-esteem in the sample because the bullies made up only 3%
of the total sample. The findings showed that there were notably variations in all four
scores of the sub-scale for all three categories when split into groups of victims,
victims/bullies, and bystanders. The highest general and personal self-esteem was
scored by the bystanders in the study, followed by victims and victims/bullies.

In the study of Fanti & Henrich, (2014) which aimed to investigates the

relationship between narcissism and self-esteem with bullying and victimization of
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peer.The sample comprised of 1,416 early Greek Cypriot adolescents (age Medium =
12.89) (50.1 % qirls) who completed a group of self-reporting measures.The findings
revealed that there is a slight association between narcissism and self-esteem that
demonstrates that the two factors vary from each other. The hierarchical linear
regression study results indicated that the gathering of high narcissism and low self-
esteem could lead to the prevalence of bullying and victimization. Person-centered
analyzes indicated that narcissism predicted belonging to groups of bully and victim-
bully, even though bullies were characterized by low self-esteem when comparing
with unengaged students. The results of the study can help explain the discrepancy
recorded in previous literature in regard of the relationship between bullying activity
and self-esteem, as low self-esteem is strongly linked to narcissistic youth bullying.In
a correlated quantitative, descriptive study performed by Haka & Pervizi, (2017)
with aim of highlighting the relationship between self-esteem and dimensions of
empathy, bullying and victimization. self-report measures has been used with a
sample of 117 young Albanians between the ages of 12 and 16; respondents have
been randomly assigned. The results have shown that almost of the variables had
positive and negative relations between them that are relatively strong to very strong.
The dimensions of empathy and self-esteem as measured by APRI could be utilized
as indicators of bullying activity, but can not consider as effective indicators of
victimization sub-measures, since the level of variation they represent is not

important.
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3. METHODOLOGY

3.1 Place and Time of Researh:

A descriptive analysis is carried out over the course of the September 1™ 2020 until
October 19th 2020 online in-order to the link between bullying behaviors victims and

self-esteem among students' primary school students.

3.2 The research sample:

The study was conducted on a sample of (240) male and female students using the
Simple Random sampling method from the study population, which consists of (627)
male and female students. The study sample included healthy school students from
the age of 10-13 years, where the number of males was (125) students and the
number of females was (115) female students, in primary government schools for the
first semester 2020-2021 and from the fifth and sixth grades from several schools in
the city of Tikrit, an online questionnaire. And male and female students who suffer
from health problems such as hearing, sight and others were excluded.

critical t = 1.96006

7 ~
7 \
/ \
/ \
0.3 / \
/ \
/ \
/ \
0.2 4 / \
[ 7 \
/ \
[ 2 \
0.1 - B { - \\
>\/ 2 \\
’// \\s
0 T T T T — T L ‘I T ® T T T '~
-3 =2 =1 0 1 2 3 4 5 6

38



t tests - Means: Difference between two independent means (two groups)
Tail(s) = Two, Allocation ratio N2/N1 = 1, « err prob = 0.05, Effect size d = 0.0463988
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Figure 1: G Power Analysis Result

3.3. Data collection tools:

An instrument questionnaire formats developed by the investigator for bulling

victims and self-esteem domains. In addition to the demographic data form.
Appendix 1: Type for demographic data:

The demographic data sheet comprised several items listed as gender and age of the

general information.

Appendix 1: Bulling Child Scale

A rough image of the scale The bully and its victim were designed through a review
of previous studies and tools used in these studies. This scale was used in the Al-
Sarayrah study (2007)Cronbach'sBulling domain was 0.79 which was designed for
students aged 10-18 years after being approved by the jury (physical, verbal and
emotional). This scale consists of (24) items that use a 3-point Likert scale (3-1) that
includes (always, sometimes, never). This arrangement is according to the direction
and responses to the items. Therefore, this is the area for achieving the objectives of

the study which includes the assessment of victims of bullying.

Appendix 2: Self-Esteem Scale Index (ISE-19-items)

This study used the Self-Esteem Index (ISE), which included (10) things to
determine the level, the severity or the extent of a self-esteem problem. As for the
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scale in its original form, it was developed by Rosenberg (1965) Rosenberg in the
mid-sixties of the last century with the aim of measuring the trait of self-esteem
among high school students in New York State in the United States of America. It
was considered a model later for the development of other scales aimed at measuring
the same trait in different cultural environments (Henriques & Calhoun, 1999; Wulff
& Steitz, 1999; Rodney & Mupier, 1999). The scale consists of ten items that
measure the general self-esteem of adolescents and adults, and five items formulated
Positively, and five positively phrased paragraphs) through the individuals’ response.
The phrases are formulated in the language of the speaker. Half of the individual’s
general feelings correspond to a four-way verbal grading: Strongly agree, agree,
disagree, strongly disagree) expressed quantitatively in degrees (4, 3, 2, 1) in order.
The total score on the scale represents the sum of the scores on the ten items after
reversing the quantitative grading of the negatively formulated items. The Arabized
image was used, Rosenberg's scale of self-esteem, which was translated into Arabic
by Jaradat (2006), which provides a significance of content validity in addition to an
indication of internal consistency, where the Cronbach-alpha coefficient of the scale

was (0.73). Cronbach's self-esteem domain was 0.93.

3.4 Research Pilot:

A pilot study was performed on a random sample of (30) school children who, before
the first study and omitted from the study sample, had been chosen for schools in
Tikrit Governorate. The pilot study was carried out between (1 November 2020 and
15November 2020).

The pilot study is intended to:
* Increase the questionnaire's reliability.

» Settle the average data collection time required..

3.5 The reliability is:

The reliability of a test instrument for calculating a variable involves the accuracy
and reliability. The reliability of the questionnaire has been calculated using the
following formula, based on Cranbach Alpha reliability (Polit and Hungler, 1999).
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The reliability level is generally calculated by the implementation of correlation
procedures. The reliability coefficient typically ranges from (-1.00) to (.00) to
(+1.00) and is considered to be satisfying above (0.70) (Polit and Hungler, 1999).

Table 3.1: Research Instrument Reliability Coefficient:

The scales studied Number of items Cronbach's Alpha Report
Self-esteem domain 10 0.93 Excellent
Bulling domain 24 0.79 Good

Table (1) for the test of the reliability coefficient for the system in this analysis, the
results show that the alpha reliability level of Cranbach is acceptable for each scale
and that the reliability of all scales is highly acceptable.

The results of the pilot study indicate that the formats in the questionnaire are
reliable for the potential study of the phenomena of a general population (Polit and
Hungler, 1999).

3.6. Methods of data collection

Written permission is obtained by explaining the purpose of the study from the
school and then taking samples from them before application. The interview form,
The Bullying Child and Rosenberg self-esteem scale were applied in the second
semester of the year 2020. The data collection process has been carried out from
September 1™ 2020 until October 19th 2020 online by Google drive format it takes

around (10-15) minutes for each subject to answer.
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3.7. Ethical Consideration

After obtaining the necessary written permissions from the institution for the
implementation of the research, the school principals were informed of the study,
their verbal consent was sent to them for the purpose of collecting samples by the

students online and they agreed to participate in the study.

3.8. Statistical Data Analysis:

In order to analysis and evaluate study results, the following statistical analytical
methods were employed (SPSS-ver. 26). Percentage, mean,standard deviation (SD),

t-test and Spearman test were done.
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4. FINDINGS

The findings obtained from the study are given in charts below.

Table 4.1. Distribution of Individuals According to Their Social and Demographic
Characteristics(n = 240).

n Percent(%o)
Female 115 47.9
Gender Male 125 52.1
Total 240 100
10-11 years 122 50.9
12-13 years 118 49.1
Age
Total 240 100

It was found in Table 4.1 that the majority of the sample are males with a percentage
of (52.1%) and the rest are females with a percentage of (47.9%), and the age of the
majority ranges between 10-11 years with a percentage of (50.9%) and the rest are
between the ages of 12-13 years, their percentage is (49.1%).

Table 4.2.General Assessment of Children's Self-Esteem and Bullying(n = 240)

Scale Average SD Minimum Maximum
Self-Esteem 1.56 .63 1.00 4.00
Bullying Child Scale 3.49 .50 1.00 3.00

Table 4.2 shows the rate of self-esteem with an arithmetic mean of 1.56 and a
standard deviation of 0.63, meaning that the rate of self-esteem in the study sample is
average. As for bullying in the study sample, the results showed that the arithmetic
mean is 3.49 and the standard deviation is 0.50 i.e. Bullying in the study sample is
high.
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Table 4.3.The Test of Normality of Children's Self-Esteem and Bullying According
to Their Socio-Demographic Characteristics (n = 240).

Scale Gender n Statistic Df Sig
Self-Esteem Female 115 119
54 .00
Male 125 121
Bullying Child | Female 115 98
Scale 53 .00
Male 125 123
Scale Age n Average SD T
Self-Esteem | 1911 122 119
years
12-13 - 00
i 118 121
years
Bullying child | 10-11 122 08
Scale years 51 00
12-13 118 12
years

Above table 4.3 shows that the study sample is subject to a normal distribution, so t-

test was chosen.

Table 4.4. General Distribution of Children's Self-Esteem and Bullying According to
Their Social and Demographic Characteristics Means (n = 240).

Scale Gender n Average SD t P

Self- Female 115 2.16 37

Esteem -32.4 .04
Male 125 1.01 12

Bullying Female 115 3.00 .00

Child -31.4 .00
Male 125 3.95 21

Scale

Scale Age n Average SD t P

10-11
Self- 122 1.00 .00
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Esteem | Y®47 5.17 08
12-13 118 2.15 38
years
Bullying | 1011 122 3.97 15
_ years
Child s 67.2 00
Scale - 118 3.00 00
years

The results presented in Table 4.4 indicate that there is a statistically significant
effect between males and females in self-esteem at the p-value (0.04) which is less
than p (0.05), and there is also a statistically significant effect of bullying with the
gender variable at the p-value (0.00). For females, it is less than p (0.01) and
therefore it is considered statistically significant, and there is no significant
difference between age groups in self-esteem, at the p-value (0.08), which is greater
than p (0.05), that is, it is not statistically significant, but it appears. The results also
have a statistically significant effect for the age variable with bullying at the p-value
(0.00), which is less than p (0.01), which means that there is a statistically significant
effect, which rejected the null hypothesis and accepted the alternative hypothesis,
which means that there is a statistically significant effect of self-esteem with the
gender variable and the presence of a statistically significant effect of bullying in

children with the variables of gender and age.

Table 4.5. The relationship between self-esteem and bullying in children(n = 240).

Variables Self-Esteem Bullying Child
Scale

Spearman'’s rho

Self-Esteem Correlation 1.00 - 444"
Sig. (2-tailed) 000
n 240
Spearman'srho  -.444" 1.000
Bullying Child Correlation
Scale Sig. (2-tailed) .000
N 240

**Correlation is significant at the 0.01 level (2-tailed).
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In above table 4.6 there is a significant correlation between self-esteem and bullying
at the p-value (0.00). It is less than p (0.01), which means that there is a statistically
significant effect between self-esteem and bullying in children.
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5. DISCUSSION

This chapter extensively discusses and interprets the findings of the research by
providing supporting facts in accordance with the literature and with regard to the

study goals.

5.1. Discussion and interpretation results of demographic data for students with
bulling victims

It was found in Table 4.1 that the majority of the sample are males with a percentage
of (52.1%) and the rest are females with a percentage (47.9%) that is consistent with
the study of Birsel et al (2016), who showed that the percentage of males (54.1%)
and the rest are females 35.6%, but it contradicts the study of Darjan et al. al (2020),
where it showed that (70%) of females and the rest are males, and the rest ranged
between 12-13 years old, and their number is 118, and their percentage is (49.1%), in
agreement with the study of Birsel et al (2016), whose ages range between 9-13 years
old.

5.2. Discussion and interpretation results of overall evaluation for bulling
victims and self-esteem domains among students

Table 4.2 shows a mean of self-esteem with a mean of 1.56 and a standard deviation
of 0.63, which means that the mean rate of self-esteem in the study sample is at a
poor level and this is consistent with the study of Farashbandi et al. (2014) which
showed that the average self. It has an estimated mean of 7.7 and a standard
deviation of 5.1. The results of this study showed that self-esteem is mean score and
standard deviation and its results were in agreement with Mazaheri et al.(2006),
Moradi and Ghanbari (2010), Turkashvand, et al. (2011), Ranjbarkohn et al. (2011),
Gandomani et al. (2011), urge to have similar mean and standard deviation scores in
self-esteem implying low self-esteem of school students.As for bullying in the study
sample, the results showed that the arithmetic mean is 3.49 and the standard
deviation is 0.50, meaning that bullying in the study sample is high, and this is
consistent with the study of Darjan et al. (2020), where they showed that the
arithmetic mean of self-esteem was 5.5 and standard deviation of 5.8. As for
bullying, the arithmetic mean was 3.4 and standard deviation was 4.2.The study by
Abid et al. (2017) which showed that as well as with Dameron, (2010) and Gunynor
(2016) who showed peer bullying is common among primary school students and the

level of self-esteem affects this attitude.
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5.3. Outcomes of discussion and interpretation of the relationship between
bullying and children’s self-esteem

The results of the study correlate with the relationship between demographic data
and the domain of bullying victims among students (p< 0.05).Regarding the
relationship between demographic data, the relationship between demographic data

and overall self-esteem surveys is non-significant at p. value above 0.05.

In terms of the relationship between bullying roles and self-esteem
(Bandeira,2010), statistically significant findings have been found on the gender
connection because the victims/aggressors and male aggressors display high self-
esteem, whereas the female sex shows scores which are predominantly < 30 (low
self-esteem). These results are similar to this analysis. Additional research explaining
the differences in sex for self-worth and bulling in the identity training of men,
focuses on achieving their goals, while females are dominated by feelings (Anton,
2002). These studies are disagree with our study.In addition, by using bullying
prevention, gender and ethnic disparities are taken into account that indicate
diffrence between male and female with self-esteem that gender and ethical
discrepancies have been subject to (Chin et.al,2018). These finding is inconsistence

with our study.

The results of the study show that the relationship between the overall
evaluation responses of victims of bullying and the domains of self-esteem in p<
0.01. An article was found indicating that increased self-confidence would lead to
more abuse. One theory is that people with high self-confidence often put their own
personal interests center stage and appear to be more concerned with control and
defense (Berger, 2007).Self-esteem and bullying trend among primary school
children helps in our study through (Siang et.al, 2018) who found statistics and
correlations between sample variables. The mean of bullying and independence was
28.18 (SD = 13,18) or 3.63 (SD = 1,50). Moreover, there was a clear relationship
among school-age Malaysian children between self-esteem and child bullying
activity (r = 35; p < 100). Self-esteem was associated with children's behavior in
moderate and positive ways. In fact, as self-esteem increases, bullying behavior often
increases.Study results found relationships between abuse victims and self-esteem.

This result is similar to (Engler, 2013).
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6. CONCLUSION AND RECOMMENDATIONS

++ Conclusion

1. The study conclude is most of study samples are (10-11) years old within age
groups and male of students.

2. Most of students responses for bulling victims have strong bulling, while the
majority of students have moderate self-esteem.

3. There is no-significant between demographic data and bulling victims domain
among students.

4. There is non- significance relationship between demographic data and overall
evaluation responses for self-esteem.

5. The study conclude that there is high a significance relationship between overall
evaluation responses of bulling victims and self-esteem domains at p. value less than
0.01.

++ Recommendations:

1. Greater awareness of bullying with self-esteem among parents and students to
prevent bulling behaviors.

2. More studies of the nature of this event are required that lead to definition the
etiology of bulling victims.

3. Should be the family dynamics and other vulnerabilities, and qualitative early
warning techniques, and should examine bullying conduct.

4. Parents and teachers must give top priority to preventing and reducing children
and adolescents' bad feelings of self-esteem.

5. Cooperation between ministry of education and ministry of health to applied
school health program for learning with students who gave bulling victims behaviors

and his removal, however increase self-esteem for student who have low self esteem.

49



REFERENCES

Abu Jadwa, Saleh (2004), Educational Psychology, Al-Masirah House, Amman

Anton IC. (2003). Homem e mulher: seusvinculossecretos. Porto Alegre (RS):
ArtmedEditora.

American Educational Research Association.(1999). Standards for educational and
psychological testing. Washington, DC: Author.

Anderson, S., & Swiatowy, C. (2008). Bullying Prevention In The Elementary Classroom
Usig Social Skills . Master thesis for Saint Xavier University & Pearson
Achievement Solutions, Inc. , Chicago, Illinois.

Arjan E.R. Bos, Peter Muris, Sandra Mulkens and Herman P. Schaalma. Changing self-
esteem in children and adolescents: a roadmap for future interventions
.Netherlands Journal of Psychology(2006), 62, 26-33.

Al-Shahrouri, Maha (2007), the effect of electronic games on cognitive processes and
emotional intelligence among middle-school children in Jordan, PhD thesis,
Amman Arab University for Studies

Al-Sarayrah, M, (2007), Differences in self-esteem, family and social relationships,
temperament, leadership, and achievement between bullying and their victims
and ordinary students in adolescence, unpublished Ph.D. thesis, Amman Arab
University for Graduate Studies.

Al-Qatami, Nayfeh and Al-Saraireh, Mona (2009), The Bullying Child, Dar Al-Masirah,
Amman

Arjan E.R. Bos, Peter Muris, Sandra Mulkens and Herman P. Schaalma. Changing self-
esteem in children and adolescents: a roadmap for future interventions
.Netherlands Journal of Psychology(2006), 62, 26-33.

Aulia, F. (2016). Bullying experience in primary school children. SCHOULID Indonesian
Journal of School Counseling; 1(1), 28-37.

Awwad, Mustafa, (2009), the effect of hostility, anger, and depression on the bullying
behavior of adolescent students in Zarga and its relationship to school social
behavior and self-efficacy, PhD thesis, University of Jordan, Amman

Bandeira CM, Hutz CS. Implications of bullying in adolescents’ self-esteem.Psicol Esc Educ.
2010;14:131-8. 28.

Bandeira CM, Hutz CS. Bullying:prevalence, implications and gender differences. Psicol Esc
Educ. 2012;16:35---40.

Berger KS. Update on bullying at school: science forgotten? Dev Rev. 2007;27:90---126.

Bollmer , J . Maras M &Milich, R.Harris M J.(2005), A friend need . The role of friendship
quality as a protective factor in peer victimization and bullying .Jornal of
Interpersonal Violence.26(6)-701-712

50



Book, A. S, Volk, A. A., & Hosker-Field, A. (2012). Adolescent bullying and personality:
An adaptive approach. Personality and Individual Differences; , 218-223.

Boyle, J. (2003). Bullying and self-esteem. Master thesis submitted to Rowan University, 1-
38.

Brighi, A., Guarini, A., Melotti, G., & Galli, S. (2012). Predictors of victimisation across
direct bullying, indirect bullying and cyberbullying. Emotional and
Behavioural Difficulties; 17(3), 375-388.

Brito, C. C., & Oliveira, M. T. (2013). Bullying and self-esteem in adolescents from public
schools. Jornal de Pediatria; 89(6), 601-607.

Carroll-Lind, J. School safety: An inquiry into thesafety of students at school.(2009).from
http://www.occ.org.nz/publications/reports.

Carran, D. T., & Kellner, M. (2010). Characteristics of Bullies and Victims Among Students
With Emotional Disturbance Attending Approved Private Special Education
Schools. Behavorial Disorders; 34(3), 151-163.

Cassidy, W., Faucher, C., & Jackson, M. (2017). Adversity in University: Cyberbullying and
Its Impacts on Students, Faculty and Administrators. International journal of
environmental research and public health; 8 (14), 888-895.

Cheung, C.-k., & Yeung, J. W.-k. (2010). Gender differential in deviant friends' influence on
children's academic self-esteem. Children and Youth Services Review; 32 (12),
1750-1757.

Christina  Salmivalli, Ari OlaviKaukiainen, LeenaKaistaniemi , and Kirsti M. J.
Lagerspetz,.:Self-Evaluated Self-Esteem, Peer-Evaluated Self-Esteem, and
Defensive Egotism as Predictors of Adolescents' Participation in Bullying
Situations, October ~ 2013,Personality  and Social Psychology
Bulletin 25(10):1268-1278

Claudio Simon Hutz.:occurrence of bullying in school children and adolescents, Psicol. Esc.
Educ. vol.16 no.1 Maringa jan./jun. 2012,p32

David P. Farrington and Maria M. Ttofi.l .Bullying: Short-Term and Long-Term Effects, and
the Importance of Defiance Theory in Explanation and Prevention .Institute of
Criminology, University of Cambridge, Cambridge, UK Victims and
Offenders,(2009) 3:289-312, .

Due, P., Holstein, B. E., Lynch, J., Diderichsen, F., Gabhainn, S. N., & Scheidt, P. C. (2005).
Bullying and symptoms among school-aged children: International
comparative cross sectional study in 28 countries. The European Journal of
Public Health; 15(2), 128-132.

Darney, C., Howcroft, G., & Stroud, L. (2013). The Impact That Bullying At School Has On
An Individual’s Self-Esteem During Young Adulthood. International Journal
of Education and Research; 1 (8), 1-16.

Edgar, P., Powell, R. J., Watkins, D., Moore, R. J., & Zakharov, O. (2007). An analysis of the
coopersmith self-esteem inventory: A discussion of two studies. Australian
Psychologist ; 9 (3), 52-63.

El-Khouly, Mahmoud (2007), School Violence, The Anglo-Egyptian Library, Cairo Mustafa,
Abd al-Rahman, (2007), Bullying, Elaf Electronic Journal, No. 2116

51


http://www.occ.org.nz/publications/reports
https://www.researchgate.net/profile/Christina_Salmivalli?_sg%5B0%5D=UfrNfpVS0pfUyW2YaLvOnbuCDHTaH_rbR7w4b4P8tnn4-dn7O_5eGeW9xSOaSaPBgsyi3h0.snTJwk1zgq1z_C2ySIE-BiENj1vTPIuw6wEg-iKLfhrs_f5yrNuVGDs4gvPt8-WIGx9qZDt6JefBSTHu9b_tLA&_sg%5B1%5D=YRqMbwjc307fSlnlsUdN8aAI0_OizcCZJlKHqacPqP23OcUvOtGOH8TJ3i4JwkynHycctaw.NjvqoqXDzQJVinWifbC6l7eERMHzqD525XCityuxj8dtLS_idYserWsVKU7--qzTD0u-QO8WVUIZFTWPnRb_XQ
https://www.researchgate.net/profile/Ari_Kaukiainen?_sg%5B0%5D=UfrNfpVS0pfUyW2YaLvOnbuCDHTaH_rbR7w4b4P8tnn4-dn7O_5eGeW9xSOaSaPBgsyi3h0.snTJwk1zgq1z_C2ySIE-BiENj1vTPIuw6wEg-iKLfhrs_f5yrNuVGDs4gvPt8-WIGx9qZDt6JefBSTHu9b_tLA&_sg%5B1%5D=YRqMbwjc307fSlnlsUdN8aAI0_OizcCZJlKHqacPqP23OcUvOtGOH8TJ3i4JwkynHycctaw.NjvqoqXDzQJVinWifbC6l7eERMHzqD525XCityuxj8dtLS_idYserWsVKU7--qzTD0u-QO8WVUIZFTWPnRb_XQ
https://www.researchgate.net/scientific-contributions/Leena-Kaistaniemi-80758510?_sg%5B0%5D=UfrNfpVS0pfUyW2YaLvOnbuCDHTaH_rbR7w4b4P8tnn4-dn7O_5eGeW9xSOaSaPBgsyi3h0.snTJwk1zgq1z_C2ySIE-BiENj1vTPIuw6wEg-iKLfhrs_f5yrNuVGDs4gvPt8-WIGx9qZDt6JefBSTHu9b_tLA&_sg%5B1%5D=YRqMbwjc307fSlnlsUdN8aAI0_OizcCZJlKHqacPqP23OcUvOtGOH8TJ3i4JwkynHycctaw.NjvqoqXDzQJVinWifbC6l7eERMHzqD525XCityuxj8dtLS_idYserWsVKU7--qzTD0u-QO8WVUIZFTWPnRb_XQ
https://www.researchgate.net/scientific-contributions/Kirsti-Lagerspetz-80184705?_sg%5B0%5D=UfrNfpVS0pfUyW2YaLvOnbuCDHTaH_rbR7w4b4P8tnn4-dn7O_5eGeW9xSOaSaPBgsyi3h0.snTJwk1zgq1z_C2ySIE-BiENj1vTPIuw6wEg-iKLfhrs_f5yrNuVGDs4gvPt8-WIGx9qZDt6JefBSTHu9b_tLA&_sg%5B1%5D=YRqMbwjc307fSlnlsUdN8aAI0_OizcCZJlKHqacPqP23OcUvOtGOH8TJ3i4JwkynHycctaw.NjvqoqXDzQJVinWifbC6l7eERMHzqD525XCityuxj8dtLS_idYserWsVKU7--qzTD0u-QO8WVUIZFTWPnRb_XQ
https://www.researchgate.net/scientific-contributions/Kirsti-Lagerspetz-80184705?_sg%5B0%5D=UfrNfpVS0pfUyW2YaLvOnbuCDHTaH_rbR7w4b4P8tnn4-dn7O_5eGeW9xSOaSaPBgsyi3h0.snTJwk1zgq1z_C2ySIE-BiENj1vTPIuw6wEg-iKLfhrs_f5yrNuVGDs4gvPt8-WIGx9qZDt6JefBSTHu9b_tLA&_sg%5B1%5D=YRqMbwjc307fSlnlsUdN8aAI0_OizcCZJlKHqacPqP23OcUvOtGOH8TJ3i4JwkynHycctaw.NjvqoqXDzQJVinWifbC6l7eERMHzqD525XCityuxj8dtLS_idYserWsVKU7--qzTD0u-QO8WVUIZFTWPnRb_XQ

El-Khouly, Mahmoud (2007), School Violence, The Anglo-Egyptian Library, Cairo Mustafa,
Abd al-Rahman, (2007), Bullying, Elaf Electronic Journal, No. 2116

Fanti, K. A., & Henrich, C. C. (2014). Effects of Self-Esteem and Narcissism on Bullying and
Victimization During Early Adolescence. The Journal of Early Adolescence;
35(1), 1-25.

Felipe, M. T., Garcia, S. d., Babarro, J. M., & Arias, R. M. (2011). Social Characteristics in
bullying Typology: Digging deeper into description of bully-victim. . Procedia
- Social and Behavioral Sciences; 29 (2011) , 869 — 878.

Georgiou, S. N., & Stavrinides, P. (2008). Bullies, Victims and Bully-Victims. School
Psychology International; 29(5), 1-15.

Glew, G., Rivara, F., & Feudtner, C. (2001). Bullying: Children Hurting Children. Journal of
theAmerican Academy of Pedaitric; 21 (6), 183-190.

Glenn L. Koonce and Shauna S. Mayo .Effects of Elementary School Students’ Gender and
Grade Level on Bullying. American International Journal of Social Science
Vol. 2 No. 7; October 2013

Guerra, N., Williams, K., &Sadek, S. Understanding bullying and victimization during
childhood and adolescence: A mixed methods study. Child
Development,(2011). 82(1).

http://www.apa.org/topics/bullying/index.aspx

Haka, F., & Pervizi, A. (2017). The Interplay between Bullying, Self-Esteem, and Empathy in
a Sample of Albanian 12-16 Year Old Adolescents. American Scientific
Research Journal for Engineering, Technology, and Sciences; 29(1), 116-123.

Hamm, M. P., Newton, A. S., Chisholm, A., & Shulhan, J. (2015). Prevalence and Effect of
Cyberbullying on Children and Young People: A Scoping Review of Social
Media Studies. JAMA pediatrics;169 (8), 770- 777.

Hendricks, L., Lumadue, R., & Waller, P. L. (2012). The Evolution of Bullying to Cyber
Bullying: An Overview of the Best Methods for Implementing a Cyber
Bullying Prevention Program. NATIONAL FORUM JOURNAL OF
COUNSELING AND ADDICTION; 1 (1), 1-10.

Henriques, G, & Calhoun, L. (1999), Gender and ethnic differences in the relationship
between body esteem and self-esteem. Journal of Psychology, 133, 357-368.

loannis, t: The relationship of self-esteem to bullying perpetration and peer victimization
among schoolchildren and adolescents: A meta-analytic review, September
2016Aggression and Violent Behavior 31,p.21

Ismail, N. A., & Tekke, M. (2015). Rediscovering Rogers's Self Theory and Personality.
Journal of Educational Health and Community Psychology; 4(3), 28-36.

Jaradat, A. (2006). The Relationship Between Self-esteem And Irrational Attitudes In
University Students; 2(1), 143-153.

Juan, A., Zuze, L., Hannan, S., Govender, A., & Reddy, V. (2018). Bullies, victims and bully-
victims in South African schools: Examining the risk factors. South African
Journal of Education; 38 (1), 1-10.

52


http://www.apa.org/topics/bullying/index.aspx
https://www.researchgate.net/profile/Ioannis_Tsaousis?_sg%5B0%5D=ni5QDwzgtNUbn9TqtBa5CHX--TgNHHt3Gc_fpRxAKLgYrUFghODkLNszm7RaWlXIO6M3KmE.pI-DRYguNSES-uYpsE8EqqCOdCoXXwROkoc1Sf56TbGFtDM158NZlRztS152rgwkux1j5q22GeXAMKTBUHxwyw&_sg%5B1%5D=AwD5D8Az8RDH65Cdkgmzey0efRW1uMTSG2l05pRpuFPRv3PbyoyuNhSUelQMQGeBrOowfqk.4i62lOyNEnC-x-ECGPj7nPDBqPKBd6B33UD7NTXHH_BQpgYJ6ZPi-bMZazBiSWVAEKI3fM_Dug8bggfzXt0s2Q

Kazdin, A. and Rotella, C. .Bullies: they can be stopped, but it takes a village. Slate.
Retrieved March 3, 2010, from http://www.slate.com/id/2249424.(2009,
August 11).

Klomek, A. B., Marrocco, F., Kleinman, M., Schonfeld, I. S., & Gould, M. S. Bullying,
depression, and suicidality in adolescents. Journal of the American Academy of
Child Psychology,(2007). 46, 40-49.

Koh, J.-B., & Wong, J. S.(2015). Survival of the fittest and the sexiest: Evolutionary origins
of adolescent bullying. Journal of Interpersonal Violenc.

Koo, H. (2007). A Time Line of the Evolution of School Bullying in Differing Social
Contexts . Asia Pacific Education Review; 8 (1), 107-116.

Konrath, S. Self-esteem, culturally defined.In Cultural Sociology of Mental Iliness:An A-to-Z
Guide, Sage Reference.(2012)

51-57. Retrieved March 02, 2006, from http://www.findarticles.com

Kowalski, R., Giumetti, G., Schroeder, A., & Lattanner, M. (2014). Bullying in the Digital
Age: A Critical Review and Meta-Analysis of Cyberbullying Research Among
Youth. Psychological Bulletin; 140(4), 1073-1137.

Kristensen, S. M., & Smith, P. K. (2004). The use of coping strategies by Danish children
classed as bullies, victims, bully/victims, and not involved, in response to
different (hypothetical) types of bullying. Scandinavian Journal of Psychology;
44(5), 479-488.

kristin H, Lisbeth G. Kvarme, Knut-Andreas Christophersen and SelviHelseth :Associations
between self-efficacy, bullying and health-related quality of life in a school
sample of adolescents: a cross-sectional study, BMC Public Health volume 19,
Article number: 757 (2019),p.1

Lane, D. A. (1989). Bullying in School: The Need for an Integrated Approach. School
Psychology International; 10 (3), 211-215.

Laurice Ann Guillory.students and teachers attitudes toward three types of bullying: physical,
verbal and social exclusion. (May 2013) Retrieved  from
scholarworks@library.umass.edu.

http://www.apa.org/topics/bullying/index.aspx.

Liang, H., Flisher A. J., & Lombard CJ. (2007). Bullying, violence, and risk behaviour in
South African school students. Child Abuse & Neglect, 31(2), 161-71.

Manning, M.A., Bear, G.G. and Minke, K.M. (2006).Self-concept and self esteem. In G.G.
Bear and K.M. Minke (Eds.), Children’s needs III: Development, prevention,
and intervention (pp. 341-356). Washington DC: National Association of
School Psychologists.

Marano HE. (2005).Big. Bad. Bully - Includes Related Article on
Dealing with Bullies - Cover Story. Psychology Today. September/October

Matthiesen, S. B., & Einarsen, S. (2007). Perpetrators and Targets of Bullying at Work: Role
Stress and Individual Differences. Violence and Victims; 22(6), 735-753.

Maunder, R. E., & Crafterb, S. (2018). School bullying from a sociocultural perspective.
Aggression and Violent Behavior; 38 (1), 13-20.

53


http://www.slate.com/id/2249424
javascript:;
javascript:;
javascript:;
javascript:;
https://bmcpublichealth.biomedcentral.com/
mailto:scholarworks@library.umass.edu
http://www.apa.org/topics/bullying/index.aspx

Messias, E., Kindrick, K., & Castro, J. (2014). School bullying, cyberbullying, or both:
correlates of teen suicidality in the 2011 CDC Youth Risk Behavior Survey.
Comprehensive psychiatry; 55 (5), 1063-1068.

Menon, M., Tobin, D. D., Corby, B. C., Menon, M., Hodges, E. V. E., & Perry, D. G. The
development costs of high self-esteem for antisocial children. Child
Development, 78(6), (2007).1627-1639.

M. O’Moore ,C. Kirkham.:Self-esteem and its relationship to bullying behavior journal
aggressive behaviors m Volume27, Issue4 July 2001, Pages 269-283.

Moura DR, Cruz AC, Quevedo L. de A. Prevalence and characteristics of school age bullying
victims. J Pediatr Rio J. 2011;87:19---23.

Nansel, T. R., Overpeck, M. D., Haynie, D. L., Ruan, J., & Scheidt, P. C. Relationships
between bullying and violence among US youth. Archives of Pediatric and
Adolescent Medicine(2004) .

Nikolaou, D. (2017). Does cyberbullying impact youth suicidal behaviors? Journal of Health
Economics; 56 (1), 30-46.

Olweus, D. A. (2010). Bullying in schools: facts and intervention. Kriminalistik; 64(6), 1-17.

Park, J.-Y. (2019). The Rasch Analysis of Rosenberg Self-Esteem Scale in Individuals With
Intellectual Disabilities. Front. Psychol; 6 (1), 1-12.

Parker-Roerdon, L., Rudewick, D., and Gorton, D. Direct from the field: a guide to bullying
prevention. Boston, MA: Common wealth of Massachusetts, Department of
Public Health.(2007).

Pollastri, A. R., Cardemil, E. V., & O’Donnell, E. H. (2009). Self-Esteem in Pure Bullies and
Bully/Victims: A Longitudinal Analysis. SAGA journsl; 25 (8), 1489-1502.

Potard, C. (2017). Self-Esteem Inventory (Coopersmith). Encyclopedia of Personality and
Individual Differences (s. 1-13). i¢inde Tours, France: Springer; 1st ed.

Primary schools: Gender differences, age trends and influence of parents’ migration and
educational backgrounds. School Psychology International,(2010).31,178—
198,doi: 10.1177/0143034309352416.

Ranta K, Kaltiala-Heino R, Pelkonen M &Marttunen M Associations between peer
victimization, self-reported depression and social phobia among adolescents:
the role of co morbidity. J Adolesc (2009). 32(1): 77-93

Ross, D. Bullying. In J. Sandoval (Ed.), Handbook ofcrisis counseling, intervention, and
prevention in the schools (electronic version) 2nd ed. (pp. 105-135): Mahwah,
NJ: L. Erlbaum Associates.(2003).

Reberts, W. (2006), Bulling From Both Sides : Strategic Intervention for working with Bullies
and Victims, USA: Crowin Press

Rigby, K., & Smith, P. K. (2011). Is school bullying really on the rise? Social Psychology of
Education; 14(4), 441-455.

Roffey, S. (Ed.). Positive relationships: Evidence based practice across the World. New York
NY': Springer.(2012).

Ronald, E. (1989). Bullying: The Scandinavian research tradition. London: Trentham Books.

54


https://onlinelibrary.wiley.com/action/doSearch?ContribAuthorStored=O%27Moore%2C+M
https://onlinelibrary.wiley.com/action/doSearch?ContribAuthorStored=Kirkham%2C+C
https://onlinelibrary.wiley.com/toc/10982337/2001/27/4

Rodney, H, &Mupier, R. (1999) The impact of alcoholism on self-esteem and depression
among African-American adolescents. Journal of Child& Adolescent
Substance Abuse, 8.55-71.

Rosenberg, M. (2005).Society and the adolescent self-image. Princeton, NJ: Princeton
University Press.

Rosenberg. M (1965) Society and the adolescent self-image Princeton, NI.Princeton
University Press.

Ross, D. Bullying. In J. Sandoval (Ed.), Handbook ofcrisis counseling, intervention, and
prevention in the schools (electronic version) 2nd ed. (pp. 105-135): Mahwabh,
NJ: L. Erlbaum Associates.(2003).

Santrock, J.W. Life-Span Development. (9th Ed).(2004).NY: McGraw-Hill.

Selekman J, VesseyJA . Bullying: It isn’t What It Used to be. Pediatric Nursing,
2004.30(3):246-249. King, L., and Hendricks, L. Local schoolswork to combat
bullying: recent incidents serve to highlight ongoing issue. The Daily News
(Newburyport, MA).(2010, February 8).
Retrievedfromhttp://www.newburyportnews.
com/punews/local_story 038222912.html.

Segrin, C., Nevarez, N., Arroyo, A., & Harwood, J. (2012). Family of Origin Environment
and Adolescent Bullying Predict Young Adult Loneliness. The Journal of
Psychology Interdisciplinary and Applied; 146(1), 119-134.

Siang Ang , Chien-Ping Chong , Shuet-Wen Cheong , Chiew-Yen Lee , ZhenHui Tang
&Chooi Yen Liew .. Self-Esteem and Tendency of Bullying among Primary
School Children Chin-, Romanian Journal of Applied Psychology 2018, Vol.
20, No. p,ppl, 11-17.

Silva CE, Oliveira RV, Bandeira DR, Souza DO. Violence among peers: a case study in a
public school in Esteio/RS - Brazil. Psicol Esc Educ. 2012;16:83---93.

Simone Robers et al., nat‘l ctr. for educ. statistics, inst. For educ. Sciences, U.S. dep‘t of educ.
& Bureau of justice statistics, office of justice programs, U.S. dep‘t of justice,
indicators of school crime and safety:2010,at42n.29,from
http://nces.ed.gov/pubs2011/2011002.

Skrzypiec, G., Slee, P., Murray-Harvey, R., & Pereira, B.School bullying by one or more
ways: Does it matter and how do students cope? School Psychology
International (2011). 32, 288-311, doi: 10. 1177/0143034311402308.

Sijtsema, J., Rambaran, A., Caravita, S. C., & Gini, G. (2014). Friendship Selection and
Influence in Bullying and Defending: Effects of Moral Disengagement.
Developmental Psychology; 50(8), 2093-2104 .

Simone Robers et al., nat‘l ctr. for educ. statistics, inst. For educ. Sciences, U.S. dep‘t of educ.
& Bureau of justice statistics, office of justice programs, U.S. dep‘t of justice,
indicators of school crime and safety:2010,at42n.29,from
http://nces.ed.gov/pubs2011/2011002.

Smith, C. A. (2004). Raising Courageous Kids: Bullying Facts. Early Child Development and
Care; 182(3-4), 383-400.

55


http://nces.ed.gov/pubs2011/2011002
http://nces.ed.gov/pubs2011/2011002

Swart, E., &Bredekamp, J. Non-Physical Bullying:Exploring the perspectives of grade 5 girls.
South African Journal of Education,(2009). 29, 405-425Von Mare’es, N.,
&Petermann, F. Bullying in German

Taylor, S.E., Peplau, L.A., & Sears, D.O. Social Psychology. (12th Ed). London: Pearson
Prentice Hall.(2006).

Tine Louise MundbjergEriksen, Helena Skyt Nielsen & Marianne Simonsen. The Effects of
Bullying in Elementary School .1ZA Discussion Paper No. 6718 July 2012 .

Thompson, M. P., Sims, L., Kingree, J. B., &Windle, M. Longitudinal associations between
problem alcohol use and violent victimization in a national sample of
adolescents. Journal of Adolescent Health, (2008). 42

Thornberg, R., Tenenbaum, L., Varjas, K., & Meyers, J. (2012). Bystander Motivation in
Bullying Incidents: To Intervene or Not to Intervene? The Western Journal of
Emergency Medicine; 13(3), 247-252.

Uba, I., Yaacob, S. N., Juhari, R., & Talib, M. A. (2010). Effect of Self-Esteem on the
Relationship between Depression andBullying among Teenagers in Malaysia .
Asian Social Science; 6 (12), 77-85.

Veldkamp, S. A., Boomsma, D. I., Zeeuw, E. L., Beijsterveldt, C. E., Bartels, M., Dolan, C.
V., et al. (2019). Genetic and Environmental Influences on Different Forms of
Bullying Perpetration, Bullying Victimization, and Their Co-occurrence.
Behavior Genetics ; 49 (1), 432-443.

Volk, A. A., Camilleri, J. A., Dane, A. V., & Marini, Z. (2012). Is Adolescent Bullying an
Evolutionary Adaptation? Aggressive Behavior; 38(3), 222-238.

Volk, A. A, Farrell, A. H., Franklin, P., Mularczyk, K. P., & Provenzano, D. A. (2016).
Adolescent Bullying in Schools:An Evolutionary Perspective. Evolutionary
Perspectives on Child Development and Education (s. 167-191). iginde
Canada: Springer, Cham.

Walker, H.M., E. Ramsey, E., & F.M. Gresham., (2"Ed.).VAntisocial behavior in school
:Evidence-based practices Toronto: Thompson Learning Center2004.

Wei, H.-S., & Jonson-Reid, M. (2011). Friends can hurt you: Examining the coexistence of
friendship and bullying among early adolescents. School Psychology
International ; 32(3), 244-262.

Wulff, M.. & Steitz, J. (1999). A path model of the relationship between career indecision,
androgyny, self-eflicaey. and self-esteem. Perceptual & Motor Skills, 88.935-
940

Yang , S . Kim, J.Kim, S.Shin .1.& Yoon , (2006) Bullying and victimization behaviors in
boys and girls at south Korean primary schools . 45(1) .69-77 Jornal of
American Academy of Child & Adolescent Psychiatry. 45(1) 69-77

56



APPENDICES:

Appendix 1: Interview Form
Bullying Child Scale

Age :

Gender:

Class:

Bullying Child Scale (Questionnaire)

Always

Sometimes

Never

1- Some of my schoolmates t'hreaten or / beat me

2- | deliberately criticize one of my classmates in
front of others for harsh criticism

3- 1 open rumors about some of my colleagues

4- | have already beaten, threatened or pushed one
of my classmates at school

5- Some of my colleagues do not participate in
summer activities

6- | boycotted some of my colleagues or incited
others not to befriend them

7 - Some of my schoolmates criticize me in front of
others for harsh criticism

8- Some of my schoolmates ignore me and don't
talk to me Bullying Child Scale

9- | stole the property of one of my schoolmates

10- My colleagues ridicule me with comments
about my skin tone or look, my weight or my
height, the way | speak, my clothes ... etc.

11- My colleagues spread rumors about me

12- My schoolmates make jokes that make others
laugh at me

13- | always make fun jokes at one of my
classmates

14- Some of my schoolmates threaten me with tools
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such as a knife, a pen, a stick, etc.

15- | make sarcastic comments on my colleague
because of (his weight, length, color, skin, shape,
way of speaking, his clothes, his marks, and his
economic position)

16- Some of my school classmates called some
profanity names and nicknames

17. Some of my classmates are boycotting me or
don't want to befriend me

18. It happened if one of my schoolmates stole my
private property

19- I ignore one of my classmates and don't talk to
him

20 - | intend not to participate in the class with a
student

21- | force one of my schoolmates to do something
that he does not want

22- | had previously threatened one of my school or
classmates with tools such as a knife, pen, stick ...
etc.

23- Some of my classmates call me school titles

24- Some of my schoolmates force me to do

something | don't want to do
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Appendix 2: Interview Form

Self-esteem scale

Age :
Gender:
Class:
No Items StronglyAgree | Agree | Uncertain | Disagree
1. | On the whole, | am satisfied
withmyself.
2. | Attimes I think I am no good
atall.
3. | I feel that | have a number of
goodqualities.
4. | I 'am able to do things as well as
most otherpeople
5. | I feel I do not have much to be
proudof.
6. | | certainly feel useless attimes
7. |1 feel that I'm a person of
worth, at least on an equal
plane with others.
8. | wish I could have more respect
formyself.
9. | Alliinall, I am inclined to feel
that | am afailure.
10. | | take a positive attitude
towardmyself.
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