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Coronaviriis 2019 pandemisinin diinya ¢capindaki krizi nedeniyle Tiirkiye 2020-2021
egitim-6gretim yilinin ikinci doneminde, {i¢ aylik bir siire i¢in okullarin kapanmasina tanik
oldu ve okullarm kapanmasi acil uzaktan egitim yoluyla telafi edildi. lkdgretim okullarinda
yiiz yiize 6gretim durdurulurken, derslerin islenme bi¢imi gegici bir siire i¢in ¢evrimigi
ogretime kaydirildi. Bu ¢aligma, ilkokul dordiincii sinif 6grencilerinin yiiz yiize 6gretim
sirasinda ve li¢ aylik ¢cevrimigi 68retim sonrasinda tercih ettikleri yabanci dil 6grenme
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cinsiyet, destekleyici kurslar ve kardes sayist gibi demografik 6zelliklerine gore dil 6grenme
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stratejisi farkliliklarini incelemeyi amaglamaktadir. ilkokul 6grencilerinin yabanci dil

becerilerinin nasil gelistirilebilecegine iligskin fikir ve goriisleri de ele alinmaktadir.

Bu arastirma, Kocaeli ilinde 2020-2021 egitim 6gretim yilinda bir devlet ilkdgretim
okulunda 6grenim gormekte olan 110 dordiincii sinif 6grencisi ile gergeklestirilmistir. Bu
arastirma aciklayici sirali karma bir yontem olarak tasarlanmistir, bu nedenle nicel veriler bir
envanter aracilifiyla toplanmis ve 6grencilerden nitel verilerin toplanmasi i¢in yar1
yapilandirilmis goriismeler yapilmistir. Nicel veriler SPSS v.23 iizerinde parametrik olmayan

testler ile nitel veriler igerik analizi ile analiz edilmistir.

Bu arastirma, dordiincii sinif 6grencilerinin {i¢ aylik ¢gevrimigi egitimden 6nce ve sonra
genel olarak dil 6grenme stratejilerini yiiksek diizeyde kullandiklarini ortaya koymaktadir.
Buna bagli olarak yas, cinsiyet, destekleyici kurslar ve kardes sayis1 gibi demografik
ozellikler incelenmistir. Calisma, ¢evrimigi egitim Oncesi ve sonrasinda farkli demografik
ogrenci gruplari arasinda bazi 6nemli farkliliklar ortaya koymaktadir. Son olarak 6grencilerin

goriisleri, talepleri ve demografik engeller sunulmustur.

Anahtar Sozciikler: ¢evrimigi egitim, dil 6grenme stratejileri, ilkokul, kiigiik yas

grubu 6grencileri.
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LANGUAGE LEARNING STRATEGIES OF FOURTH GRADE STUDENTS IN A

PRIMARY SCHOOL IN KOCAELI (PANDEMIC TIME)

In Turkey, the second semester of the academic year of 2020-2021, due to the
worldwide crisis of the Coronavirus disease 2019 pandemic, witnessed a closure of schools
for a period of three months and this school-closure was compensated through emergency
remote teaching. In primary schools while the mode of face-to-face teaching was brought to a
halt, the deliverance of lessons temporarily shifted to online teaching. Based on this situation,
the present study aims to investigate and compare the foreign language learning strategies
preferred by fourth grade primary school students during face-to-face teaching and after the
three months of online teaching. The study also aims to examine language learning strategy

differences according to students’ demographical features such as age, gender, supportive
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courses and number of siblings. The primary school students’ opinions and views on how to

improve their foreign language skills are also addressed.

The present study was carried out with 110 fourth grade students who were registered
at a state primary school during the 2020-2021 academic year in Kocaeli, Turkey. This study
was designed as an explanatory sequential mixed method, hence, quantitative data was
gathered via an inventory, and semi-structured interviews were performed to collect
qualitative data from the students. The quantitative data were analysed by non-parametric

tests on SPSS v.23, and the qualitative data were analysed by content analysis.

The present research put forth that fourth grade students have high level use of
language learning strategies in general, both before and after the emergency remote teaching
which was three months of online education. The study also presents various significant
differences between the changing demographical groups of students. Finally, the students’

opinions, their demands and demographical hindrances are explained.

Keywords: language learning strategies, online education, primary school, young

learners.
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CHAPTER |
INTRODUCTION

The present chapter gives background information about the study on the language
learning strategies of fourth grade students. The researcher also provides information
regarding statement of the problem, purpose of the study, research questions, significance of

the study and the limitations.
1.1. Background of the Study

Every learner is unique and every learner has their own journey. Learning is a process
which at times the even the learner her/himself may not be able to figure out how it occurs.
This may just be the case, especially for young learners. Studies have revealed that there
might be numerous ways to help children in their learning processes whether it is done
consciously or not. Educational researchers have carefully analysed the processes which are
linked to successful performance and have discovered that the development of learners’
internal procedures help students in their language performances. One of these procedures are
known as “strategies” or in other words, as Rubin (1975) defines them “the techniques or

devices which a learner may use to acquire knowledge” (p.43).

Language learning strategies has been one of the most crucial issues in foreign language
learning and teaching. For many decades, especially after the 1980’s there have been many
studies related to this specific topic (Oxford 1989, O'Malley and Chamot 1990, Wenden 1991,
Wenden and Rubin 1987). Learning strategies, in a foreign language learning process, have
always been an interesting issue for many researchers. According to Harya (2017), language
learning strategies are very crucial indicators for teachers because they show teachers how
their students approach problems and tasks during the language learning process. Gunning
and Oxford (2014), in their research on language learning strategies revealed that an increased
level of language learning strategy made a contribution to oral and interactive competence. In
addition, research on language learning strategies have displayed that strategies assist learners

to gain independency of their own learning (Razak, Ismail, Aziz & Babikkoi, 2012).

There have been many attempts to define their roles in the learning process and there have
been many attempts to define strategies in various categories and frameworks. Rebecca
Oxford (1990) is one of the prominent researchers in the area of language learning strategies.
Oxford (1990) provided a list of strategies which was divided into six categories: memory,

cognitive, compensation, metacognitive, affective and social. Oxford (1990) also designed the



most popular inventory for depicting language learning strategies known as Strategy

Inventory for Language Learning (SILL).

In the arena of language education, teaching foreign languages to young learners is
another critical issue. While the world is changing and globalizing day by day, the need for
learning foreign languages has increased and children have also been affected by these
changes happening around the world. Unfortunately, in the year 2020 the crisis of the
Coronavirus disease 2019 (COVID-19) pandemic resulted in major changes in the whole
world. All around the world, the outbreak and spread of the COVID-19 pandemic affected
people’s lives in many ways and the COVID-19 pandemic entered the lives of Turkish people
in March 2020 resulting in strict lockdowns which also meant the closure of schools. With
immediate government measures, one of them being school-closures and the switch to
emergency remote teaching (ERT) the Turkish educational system became one of the most
arguable topics in the whole country for people of all statuses (e.g. Politicians, health
authorities, parents, students and instructors).

The research timeline on strategies for learning a second or foreign language has classified
themes and ideas according to various major titles such as; effectiveness, models and theories,
instruction, assessment, language-area strategies, factors, technology and caveats. In addition,
the point that the COVID-19 pandemic has resulted in a learning environment which was

totally unexpected sets the background of the present study.
1.2. Statement of the Problem

It is possible to say that although both language learning strategies and online education in
Turkey has been studied for years from different perspectives, it is an indisputable fact that
with the compulsory closure of schools the switch to ERT was a new way of schooling for
many children. Children of all ages, parents and teachers were exposed to something
unfamiliar for perhaps even the first time in their lives. Considering the point that children
due to their age and experience are less familiar with technology, they have less self-efficacy
skills compared to adults. Therefore, children’s online education adventure which started with
ERT became a new but crucial issue in the Turkish educational system. In Turkey, online
education had never been more important till this period of the COVID-19 pandemic. As a
result, the current study attempts to address the gap in the research of children’s preferences
of language learning strategies before and after the (ERT) online period of education for grade

four students.



1.3. Purpose of the Study

The present study aims to examine the foreign language learning strategies of fourth grade
primary school students. Here the main aim is to investigate whether there has been a change
or not in the language learning strategies of these students after a period of four months of
online education which was conducted due to school closure, one of the COVID-19 pandemic
strict lockdown procedures of the Turkish government. The data which was collected before
the COVID-19 pandemic, the period when school was conducted in a face-to-face manner and
the data collected after three months of school closure when the lessons were conducted
through online education are compared. Students will also be compared according to their
demographical information such as gender, age, supportive courses and number of siblings. In
addition, through one-to-one interviews with the students, the researcher attempts to
investigate how the students try to enhance their learning and what hinders their learning of

English as a foreign language.

1.4. Significance of the Study

There are many studies found in the literature relating to language learning strategies of
adults, adolescents and children. However, to the researcher’s knowledge there are few
studies on the language learning strategies of children in Turkey (Giirsoy, 2010; Giirsoy,
2014; Deneme & Ada, 2010) and these studies were conducted long before the COVID-19
pandemic. The current study is significant as it is perhaps one of the first to investigate
Turkish children preferences of language learning strategies straight after the school closure
resulting in emergency remote teaching (ERT), in other words the on-line period during the
academic year of 2020-2021.

1.5. Research Questions

Foreign language learning strategies still continue to be a popular topic for investigation.
However, there is still a gap in the literature based on the language learning strategies of
young learners and the number of studies which have been conducted within the Turkish

context.
The current study aims to find answers to the questions that follow:

1. Which language learning strategies do primary school fourth grade students employ?



a. Which language learning strategies do primary school fourth grade students

b.

employ during face-to-face education?
Is there a significant difference between the language learning strategies employed
by the fourth-grade students during the first semester of face-to-face education and

the second semester (4 months) of on-line education period?

2. Is there a relationship between students’ demographic information and language

learning strategy use?

a.

b.

d.

Does gender make a significant difference in language learning strategy use?
Does age make a significant difference in language learning strategy use?

Do supportive language courses make a significant difference in language learning

strategy use?

Does number of siblings affect students’ language learning strategy use?

3.  What are the students’ views for enhancing their own foreign language learning?

1.6. Limitations of the Study

The present research was conducted with 110 fourth grade students who are registered at

Solventas Primary School, located in Kocaeli, Turkey. To increase the validity of the study,

the number of participants could be enlarged in future studies. Additionally, the study is

limited with only one school located in the western part of Turkey, and most of the students

have similar cultural backgrounds considering the point that they are all located in a small

town.



CHAPTER II
LITERATURE REVIEW

In this chapter the definition and importance of language learning strategies are stated so as
to comprehend its various points clearly. This chapter also focuses on prominent research

conducted in language learning strategies.

2.1. Language Learning Strategies

It has been so many years since English has become lingua franca all over the world.
Teaching and learning it as well, has always been a considerable issue for many teachers,
learners and researchers. For years, many techniques, strategies and activities have been
investigated so as to help people learn and teach English as a foreign language in a more
effective manner. There have also been many debates on how teaching or learning English
should be performed, which approach or method is more effective than the other. For years,
researchers have come up with many views relating to information on how to assist the way
teachers teach English as a foreign language more effectively for learners. However, in time it
has been realized that despite what teachers do, create or apply, students themselves need to
be involved in the language learning process. Therefore, one way of involving students in this
process is helping them to become aware of their own language learning strategies.

Learning strategies, especially in a foreign language learning process, have always been
an interesting issue for many researchers and there is consensus on the point that “L2 learning
strategies are the learner’s goal-directed actions for improving language proficiency or
achievement, completing a task or making learning more efficient, more effective and easier”
(Oxford, 2011). There have been many attempts to define their roles in the learning process
and there have been many attempts to divide them into categories. One of the most known
way for depicting strategies is that through Oxford’s (1990) Strategy Inventory for Language
Learning (SILL), in which Oxford divides them into six categories: memory, cognitive,

compensation, metacognitive, affective and social.

However, as quoted by Liu (2010) “Oxford herself concedes, there is no agreement on the
basic definitions of the terms ‘direct’ and ‘indirect’, nor on exactly what strategies are; how
many strategies exist; how they should be defined, demarcated, and categorized (p,100).” But

nevertheless, direct strategies, are divided into three groups: memory strategies, cognitive



strategies and compensation strategies; Indirect language learning strategies, are divided into

three groups: meta-cognitive strategies, affective strategies and social strategies.

According to Oxford (1990), creating mental linkages, employing actions are memory
strategies and these help in entering information to the long-term memory which is also used
for getting information when it is needed for communication. Analyzing and reasoning are
categorized as cognitive strategies and they are used for forming and revising internal mental
modes. It is necessary for target language in the receiving and producing of messages.
Another category are compensation strategies. These involve guessing unknown words while
listening and reading and are employed by learners when a language task is beyond their
level. According to Oxford (1990), meta-cognitive strategies are used by learners in order to
regulate their learning by making use of planning, arranging and focusing. According to
Wenden (1998) (as cited in Alanen 2003), metacognitive skills bring self-regulation i.e.
monitoring, planning, and evaluation, thus playing a significant role for connecting
knowledge and learning. Another category is based on controlling feelings and is called
affective strategies. This language learning strategy is about the learners’ confidence,
motivations, and attitudes Finally, there are social strategies. Here, asking questions and

cooperation with others, in the language learning process are important.

2.2. Research on Language Learning Strategies

Learning strategies play a crucial role in both ESL and EFL contexts by assisting learners
to gain independency of their own learning, (Razak, Ismail, Aziz, Babikkoi, 2012). While
from another perspective, Harya (2017) states that language learning strategies are very
crucial indicators for teachers to observe students how they approach problems and tasks
during language learning process. As can be seen, so far learning strategies have been a
noteworthy subject for researchers and they have been related to many issues; gender, culture,
region, age, motivation and so on. The following are examples of studies based on the

learning strategies of university students.

Learning strategies and their significant roles have been studied in many research projects.
So far, learning strategies have been a noteworthy subject for researchers and they have been

related to many issues such as gender, culture, region, age, and motivation.

More than two decades ago, a study conducted by Park (1997) aimed to examine language
learning strategies of Korean university students and the relationship between strategies and

L2 proficiency. The study used the Strategy Inventory for Language Learning (SILL) by



Oxford (1990) to collect data for strategy use, and Test of English as a foreign language
(TOEFL) for finding the L2 proficiency of 332 students. The findings of the study showed
that the link between language learning strategies and L2 proficiency was linear, and all six
categories (cognitive, metacognitive, social, affective, memory, and compensation strategies)
were significantly correlated with the TOEFL scores of students. The findings also showed
that among all strategies, cognitive and social strategies were more predictive of the
proficiency results. Additionally, the study indicated that to facilitate L2 acquisition, L2
learners need language learning strategies, correspondingly, effective strategy use and

strategy training may improve language learning process in classrooms.

In a similar research, in Taiwan, Wu, (2008) aimed to investigate the language learning
strategies of EFL students and whether there was an impact of strategy use on L2 proficiency.
The results of the study indicated that EFL students preferred compensation strategies at most
among all categories. In terms of relationship between language learning strategies and
proficiency, cognitive strategies had the strongest influence. The results also stated that
students who had higher proficiency had higher level use of language learning strategy use
than lower proficiency students, especially regarding cognitive, metacognitive and social
strategies. Correspondingly, no statistically significant difference was found between two
proficiency group of EFL learners in terms of using memory strategies.

In the early 1990’s Dong (1992) conducted a research to investigate language learning
strategies of college EFL students in Taiwan. The study was conducted with 505 students by
gathering the data through Strategy Inventory for Language Learning (SILL) (Oxford,1989)
and Horwit’s inventory called ‘Beliefs about Language Learning Inventory’ to examine
students’ beliefs and their relationship between strategy use. The results of the study stated
that oral-practice and compensation strategies were reported as the most frequently performed
ones, while cognitive and memory strategies were found to be the least used ones by students.
As for the gender difference in terms of strategy use, a significant difference was found only
in use of social strategies, naming female students outperform male students in using social
strategies. The study results also provide implications that learners’ beliefs are likely to affect
using learning strategies, and the use of language learning strategies might influence learners’

self-efficacy, and the relationship between them might not be unidirectional.

Peacock and Ho (2003) conducted a study to investigate students’ language learning
strategies across different disciplines in a university in Hong Kong. The students who
participated in the study were studying for EAP (English for Academic Purposes). The study



also aimed at finding out the relationships among strategy use and gender, age, proficiency by
means of Strategy Inventory for Language Learning (SILL) by Oxford (1990). The results of
the study showed that there was a positive link between 27 strategies and language
proficiency. The results also indicated that students who were older were more strong in use
of affective and social strategies. Additionally, gender difference was found in use of
strategies, indicating that female students had higher level use of memory and metacognitive
strategies than males.

In a research carried out by Nhem (2019), the language learning strategies used by young
and adolescent learners of English in Cambodia were investigated. The quantitative data was
collected through by a questionnaire from 152 students in total. The findings of the study
revealed that cognitive and metacognitive strategies were most frequently performed by
younger students. As for age differences, a significant difference was found in terms of using
two categories. The results showed that young learners had higher level of use of cognitive
strategies than adolescents. Additionally, young learners used compensation strategies more
frequently than adolescents. The study also emphasizes the importance of language learning
strategies indicating that “Language learners should be aware of how to learn a language to be

a successful language learner (Nhem, 2019).”
2.3. Language Learning Strategies Research in Turkey

Among the research on language learner strategy conducted in Turkey, Cesur (2011)
carried out an experiment to explain the relation between the use of language learning
strategies and achievement in reading comprehension in foreign language. The study is
conducted with 368 university preparatory class students from different universities in
Istanbul. The instructor uses Oxford’s (1990) Strategy Inventory of Language Learning
and the English Language Placement Test. The results show us that cognitive, memory
and compensation strategies have influence on the achievement in reading

comprehension significantly.

In another research, Yesilyurt (2013) aimed to discover the level of metacognitive
learning strategies that are used by teacher candidates. 291 teacher candidates
participated in this study from the Faculty of Education within the body of a western
Anatolian university. The metacognitive learning strategies scale results showed that
teacher candidates used metacognitive learning strategies at approximately medium

level.



A comparative study was carried out by Unal et al. (2011) whom had conducted a
study in Hacettepe University with the students who are learning different languages
from different departments at the language preparatory course of the School of Foreign
Languages. Oxford’s (1990) Strategy Inventory Language Learning (SILL) was applied
to examine the correlation between the use of direct and indirect strategies. ANOVA test
results revealed that except for only one strategy type, significant statistical difference
occurs between the uses of other strategy types. However, the research comes up with a
strong suggestion by recommending especially use of memory and cognitive strategies
should be trained to Turkish students.

Giirata (2008) conducted a research to examine grammar learning strategies used by
preparatory school EFL learners. Additionally, the study reveals some results related
with other variables such as proficiency, gender that have influence on the use of
learning strategies. The study was carried out with 176 students from three different
proficiency levels at Middle East Technical University by using a questionnaire
regarding grammar learning strategies. The findings indicated that learning strategy use
differs from different proficiency levels by also finding out that grammar learning
strategies have influence on grammar achievement.

Again with university students, in a study by Bekleyen (2006), 142 teacher
candidates at Dicle University ELT department revealed the level of use of language
learning strategies. The study was carried out by using Oxford’s (1990) SILL, and the
results indicated that the overall use of learning strategy is medium. However,
metacognitive and compensation strategies have been found to be the most common
strategies used by the teacher candidates. Additionally, the study also revealed that as
the grade of students rises, the use of strategy use increases as well.

Karamanoglu (2005), conducts an experiment to predict language learning strategies
of German teacher candidates from 3rd grade students. The study is carried out with 126
students from four universities in Turkey by using Oxford’s (1990) Strategy Inventory
for Language Learning. The results show that a significant difference occurs in the
frequency of high use of cognitive strategies with the students who learned their former
language in European countries. Furthermore, the students who have a background of
learning strategies show that they temp to use affective strategies in higher level.

In a similar study with teacher candidates, Razi (2012) conducted a study with 189
students from the English Language Teaching Department at Canakkale Onsekiz Mart

University. This study aims to investigate the preferences of students’ in terms of



strategy use and the impact of other features that may affect strategy use such as gender,
class etc. The descriptive statistics results show that compensation and metacognitive
strategies are preferred most by participants, meanwhile affective and social strategies
are preferred at least. Additionally, the study claims there is a significant difference
between classes in which students study in terms of strategy use.

Cetin (2019), carries out a research to examine language learning strategy use of
preparatory students at a university by also classifying the strategies to highlight the
possible problems related with the use of learning strategy. Oxford’s (1990) Strategy
Inventory for Language Learning (SILL) is applied to 208 preparatory students at Selguk
University. The findings conclude that students tend to use metacognitive strategies at
most, meanwhile they prefer the affective strategies at least. The study also examined
that the students who have compulsory language education prefer to use cognitive and
compensation strategies in higher level than the students who are not compulsory

The research of Altunay (2014) was carried out to predict Turkish distance learners’
of English preferences of strategy use. The study was conducted by collecting data from
63 students by implementing Oxford’s (1990) Strategy Inventory for Language Learning
(SILL), also interviews were conducted. The gquantitative data results indicate that
affective learning strategies are used the least by students. Furthermore, the interview
results explain the possible reasons behind it, for instance lack of interest to learn
English or physical anxiety.

A study conducted by Gomleksiz (2013) aims to investigate prospective Turkish
language teachers’ perceptions of language learning strategies. 112 students participate
in the research by answering the Oxford’s (1990) Strategy Inventory for Language
Learning (SILL). The statistical results conclude that prospective Turkish Language
teachers tend to be inadequate in terms of using memory, cognitive, compensation,
metacognitive, affective and social strategies in English learning process. In the lights of
this research, the researcher has suggestions and possible solutions to increase overall
usage of language learning strategies among prospective teachers.

An investigation conducted by Yilmaz (2010), showed that English majors at
Canakkale Onsekiz Mart University have a tendency on using compensation strategies at
highest level. The study was conducted by using SILL (Oxford,1990) to identify the
differences and between different genders, proficiency levels and self-efficacy beliefs.

The study identified an important result that lowest strategy use was for affective
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strategies. Finally, this study highlights that strategy use is an important issue to be
considered as strategy training might turn a lot of learners into good language learners.

Aydogan and Akbarov (2014) carried out a study to investigate language learning
strategy use and their frequencies and the effects of proficiency level and gender on
strategy use by students who study at a Turkish University Preparatory class at tertiary
level in Turkey. In the study SILL (Oxford,1990) was implemented to identify the types
and frequencies of strategies. Additionally, Spearman’s correlation coefficient was used
on the data gathered from the students. The results showed that female and male students
use same language strategies at same frequency level. The study also showed that there
are other factors that can affect students’ preference of language learning strategies and
performance. In the light of those results, they claim that measuring only strategy use
might not be sufficient enough to point reliable results considering socio-cultural and
personal elements are natural parts of the foreign language learning process.

Again, with the implementation of SILL, a research conducted by Erarslan and Hol
(2014) aimed to identify self-perceptions of adult EFL learners at a state university in
Turkey. The study was conducted by implementing SILL (Oxford, 1990) to 185 students
studying at language preparatory classes at Pamukkale University by also investigating
the relationship between variables such as their age, level, and type of their high schools
that they graduated from. Their findings indicated that EFL learners have a tendency to
use language learning strategies at medium level. Additionally, the lowest strategy use is
affective strategies therewithal highest strategy use is metacognitive strategies. Another
important finding is that as the students’ proficiency level rises, the strategy use rises as
well. Nevertheless, no kind of relationship between strategy use and students’ gender or
other factors including their high school types.

In another research based on language learning strategies and university students,
Deneme (2008) carried out a study with fifty ELT students at Gazi University in Turkey.
The aim here was to investigate the use and preferences of language learning strategies
and cultural impact on learning strategies of students from different cultures. In the light
of the overall evaluation, the study claims that participants use compensation strategies
and metacognitive strategies more than they use memory, cognitive and affective
strategies. The study also points out that language teachers ought to detect students’
language learning strategy use and preferences. In addition, language learning strategies
should be taught to learners for the purpose of exploiting themselves within the language

learning process.
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In a study conducted by Ayirir, Ariogul and Unal (2012), a total of 343 participants
were students who were students at Hacettepe University preparatory year, but registered
in departments of different faculties. The study aimed to investigate the preferences of
strategy use, differences between genders, and students’ departments. The findings of
the study claim that female students outperform the male students in using language
learning strategies. Additionally, the most commonly used strategies for female students
IS metacognitive strategies while for male students is compensation strategies. Affective
strategies are found to be the least commonly used for both female and male students.
Lastly, the difference between different departments is found that students who are in
foreign-language related departments use language learning strategies more commonly
than the students who are registered in other departments and Faculties.

A research intending to find out the language learning strategies of learners of
English as a foreign language was carried out by Aslan (2009). This study aimed to
investigate the domain differences of strategies, and relationships between language
learning strategies, success, gender, and the influence of strategy use on the achievement
in English. The study was conducted with 153 male and 104 female students from a
university preparatory school in Turkey. As in most of studies, SILL (Oxford, 1999) was
used to collect data. The results of the study showed that language learning strategy use
is positively effective in achievement in English. When it comes to gender, female
students gained higher results in the tests correspondingly showing that they were using
language learning strategies at higher level compared to male students. Consequently, a
significant connection between gender and language learning strategy use, and
achievement in English was discovered.

Karahan conducted a study to figure out the language learning strategies of English
medium instruction (EMI) students’ and gender differences. 255 Turkish EMI students
participated in the study and the data was collected through Strategy Inventory of
Language Learning (SILL) by Oxford (1990). The qualitative data were also gathered
through and open-ended questionnaire. The findings indicated that students used a
medium range of language learning strategy, while the metacognitive strategies were
found to be the most frequently used category of strategies, the affective strategies were
the least frequently used by the students. The study also showed that gender does not
have any significant effect on overall language learning strategy use, or other six

categories of language learning strategies separately.
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A study was conducted to reveal the relationship between the language learning
strategies of high school students and their self-efficacy beliefs and gender differences
by Tuyan in 2018. Randomly selected 156 high school students participated in the study
in Turkey. The collected data through the questionnaires indicated that high and positive
correlation occurs between language learning strategy use and their beliefs about
English. Regarding the gender difference, no statistically significant difference was
found in overall strategy use. However, the highest difference was found in
metacognitive strategies between two genders, indicating that female students prefer
metacognitive language learning strategies more than male students. Similar to the
metacognitive, memory, compensation and social strategies were found to be more
frequently used by female students compared to males.

An experimental study was conducted by Caliskan and Sunbul (2011) to investigate
the effects of learning strategies on metacognitive knowledge and metacognitive skills.
The study was conducted with 42 students in the 6th grade at a primary school in
Turkey. The experimental group was given strategy instruction for 15 weeks through a
direct instruction approach. At the end of the study, the results showed that learning
strategies instruction increased metacognitive knowledge and awareness,

correspondingly, metacognitive skills increased the student’s achievement.

2.4. Language Learning and Young Learners

Teaching a foreign language to young learners brings many challenges for teachers. The
first step ought to be understanding the characteristics of young learners. Basic characteristics
of young learners can be specified as; they search for meaning, they tend to get bored easily,
they keen on discovering things, they are egocentric, imaginative, imitative and they prefer
concrete things. There have been many research on children as language learners indicating
their characteristic features play a significant role for choosing many methods to teach them.
For example, Arikan and Taraf (2010) indicated in their research that children who were
exposed to implicit grammar and vocabulary instead of traditional methods outperformed

their peers in target grammar and vocabulary items.

According to Cameron (2001), “teaching languages to children needs all the skills of the
good primary teacher in managing children and keeping them on task (as cited in Ispinar,
2005).” Singleton (1989) and Brumfit et al. (2001) summarized the basic reasons for needs to
teach young learners at a globalization world; the need for discovering children and exploring
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foreign cultures, the need for linking interaction to new concepts, the idea of the earlier the
better.

For centuries, there have been many physiologists and language researchers who have
studied how children learn, think, and speak. Jean Piaget, as such, was one of the most
significant ones who played an important role for teachers to comprehend the characteristics
of children. According to Piaget, every child has same stages when learning and any child
cannot skip one stage before completing the other. Meece (2002) summarizes Piage’s theory
in teaching as: “Piaget’s theory has inspired major curriculum reforms, and it continues to
have an important influence on education practice today. Among Piaget’s major contributions

to education are the ideas that:

(@) knowledge must be actively constructed by the child,;

(b) educators should help children learn how to learn;

(c) learning activities should be matched to the child’s level of conceptual

development;

(d) peer interactions play an important role in the child’s cognitive development.
Piaget’s theory also emphasizes the role of teachers in the learning process as organizers,
collaborators, stimulators, and guides (p.169).”

However, Vygotsky criticizes Piaget for his work ends at a precise point, by implying that
learning continues as life lives long. He also argues that egocentric stage turns into inner
speech (Vygotsky, 1962, p. 18). He added one of the most important terms “zone of proximal
development”. He indicated this definition to imply every child can can do and learn with
skilled help. He suggested that children gradually shift away from reliance on others’ help to

independent thinking and action (Cameron, 2001).

Bruner, who were inspired by Vygotsky, suggested ideas for teaching language to children
by adapting routines. He indicated that routines allow them a space for achievement and
growth of a language, and helping from their familiar experiences. According to Piaget’s
theory, 4th grade students are accepted in in the stages of concrete operations, Foley and
Thompson (2003) summarizes the stage as, operational thinking develops, egocentric ideas
and speech gradually diminishes, symbols reflecting concrete objects demonstrate

intelligence.

According to Scott and Ytreberg (1990), children who are at the age of 10, show basic

habits similar to both adults and childish, naming; they tend to ask questions all the time, they
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can distinguish fact and fiction, they are aware of what they like and what they do not like,

they are capable of learning from others and they own a decided view of the world.

Brewster et al (2003), defines young learners “emotionally excitable”, having emotional
needs and tend to outburst emotionally suddenly. He also points out that teachers of young
learners should always take into children’s physical energy needs and need for being active all

the time.

Specifically, children were investigated as foreign language learners by many researchers.
Brumfit, Moon and Tongue (1991), indicate that children have many advantages as second
language learners by some points. The most important feature might be the possibility of
second language acquisition without interference. Correspondingly, they mostly have positive
attitudes to a foreign language compared to adults, thus being more motivated learners, their
language learning is more integrated with real communication, and they spare more time for

learning a foreign language compared to adults.

Halliwell (1992) indicated that children are not empty-handed when they come to
classroom for language learning, they already have imaginations, they take pleasure in what
they do, they tend to learn indirectly, they already can interpret meaning and they take

pleasure in talking even they use limited language.

When considered, above all the characteristics of young learners as second language
learners, most researchers come to a common basis that “being a good teacher” is necessary.
Vale and Feunteun (1995) claim that for teachers establishing priorities plays a significant
role for language learning. They suggest some points and these include; building confidence,
providing motivation to learn English, encouraging ownership of language, encouraging
children to communicate with whatever language they have at their disposal (mime, gesture,
key word, drawings etc.), Encouraging children to treat English as a communication tool, not
as an end product, showing children that English is fun, establishing a trusting relationship
with the children, and encouraging them to do the same with their classmates, giving children

an experience of a wide range of English language in a non-threatening environment (p.33).

“If foreign language teaching is to be coherent across phases, a number of fairly complex
considerations need to be borne in mind (Bolster, Brown & Dickins, 2004, p.35).” Vickery
(1999) recommends teachers of young learners to be positive, patient and to relax by
indicating that children reflect the teachers’ attitude. Similarly, Krashen (1992) also suggests

that learning is maximized when students feel confident and relaxed.
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Moon (2005) discusses the hypothesis “younger is better” as children for language learners
at early ages. She explains this by referring to a critical period that language learning occurs.
She describes the features of making children different from older learner; naming, the longer
is better meaning starting in primary school increases the time for English exposure, and

children do not seek radical reasons to learn English like older learners.

Teaching young learners requires implementation of teachers’ beliefs, knowledge and
philosophy, in that case that depends on teachers or trainees understanding of the concepts,
and ability to implement their educational beliefs as long as the education programs allow
(Gursoy and Korkmaz, 2012).

2.4.1. Language Learnning Strategies and Young Learners:

Gursoy and Eken conducted a study with 1116 Turkish 4th and 5th grade students to reveal
language learning strategy use of young learners by means of Children’s Strategy Inventory
for Language Learning Strategies (CHILLS). The study findings showed that there is a
significant difference between female and male students in terms of strategy use. According
to results, female students outperform males in strategy use, correspondingly, 5th grade
students showed higher use of strategy more than 4th grades. The findings of the study also
revealed that part A strategies of the inventory (general study habits) was found to be the most
preferred one. Part B (strategies for improving language learning) and part C (strategies to
facilitate reception and production) were second and third most frequently used ones
respectively. Lastly, part D (strategies to consolidate the knowledge in the target language)
were found as the least preferred group of strategies. The least frequently used strategy item
was “I use the words I learnt recently when speaking with tourists and native speakers to
pronounce them correctly.”. Correspondingly, the most frequently used item was “I do tests to
improve my English”. Additionally, a significant difference was found in use of strategies
between more successful and less successful students, indicating that the difference was in
favour of more successful students.

Another research was carried out in Hungary 275 fifth and sixth graders to find out overall
language learning strategy use of elementary school students (Doro and Habok,2013). The
data was gathered by means of SILL (Oxford,1990) and the results revealed that
metacognitive strategies were the most frequently used category, while compensation
strategies were found as the least frequently used one. No significant effect of students’

grades was found in the study, however, the data related to gender difference showed that
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female students engaged in language learning strategy use more frequently than males, also
the biggest difference was found in use of metacognitive strategies in favour of females.

Another study was carried out by Habok and Magyar in 2018 to examine the effect of
language learning strategies on language proficiency, school achievement and attitudes. The
study consisted of 868 students who were studying as lower secondaries in Hungary. The
findings of the study showed that metacognitive strategies were the most frequently used one
by Hungarian students among other strategies also they concluded that metacognitive
strategies had an impact on school achievement and foreign language marks. The study also
found significant age differences in memory, compensation and affective strategies.
According to results, the use of affective strategies was high in year 5, however, they were the
least frequently preferred ones in year 8. Students who were in year 5, showed the highest use
of indirect strategies (metacognitive, affective and social strategies), while cognitive,
metacognitive and social strategies were the most frequently used one in year 8. Also the
study stated that affective strategies play an important role in lower age, while cognitive
strategies become more dominant at older age.

Chesterfield & Chesterfield (2016) investigated in their research if there was a natural
order in children’s use of second language learning strategies. The study results claim that
there is a natural order in development of language learning strategies even though there were
individual differences in the rates and time periods in which strategies were used. In addition,

children having greater proficiency were reported to employ a wider range of strategies.

Platsidou and Kantaridou (2014) carried out a research to examine the role of attitudes and
language learning strategy use to perceive L2 competence. 9-17 years old school-aged
learners showed moderately high level of strategy use. The study also pointed out that
attitudes can predict cognitive, memory, compensation strategies, additionally, strategy

training to school-aged learners may provide positive attitudes to language learning.
2.5. Research on Language Learning Strategies and Online Education

There are also various studies on investigating the language learning strategies of e-
learners.

Zhan and Cui conducted a survey study to reveal learning beliefs of distance language
education in China (2009). Their study results claimed that lack of communication with
teachers and peers was one of the main difficulties perceived by learners. The study also
indicated that even tough traditional classroom teaching was easier, the more distance

language learning learners received, the more benefits of autonomy they gained.
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According to a research conducted by Alexander, Truell and Zhao (2012) college students
estimated the possible advantages and disadvantages of online learning even before they take
a single online course. The college students at a state university in USA perceived that the
possible advantages might be convenience, flexibility, lower costs, less stress, ability to
review lecture. The possible disadvantages were estimated as well, naming computer-related
distractions, misunderstood instruction, increased use of e-mail, requirement of more self-

discipline.

A research carried out in France by Dietrich et al. (2020), presented feedback from
students and teachers who experienced the lockdown semester. The study highlighted the
points that can be helpful for another such period that takes distance-education period. The
lessons that should be taken from the feedback were; assisting students who do not have
reliable internet access, helping international students who were more isolated, collecting a
variety of supportive materials and equipment, and most importantly, breaking the monotony
of such kind of learning by restoring the motivation. The study also pointed out that teachers
who experienced this period; “they admit that they have learned more about distance

education in two months than in the last ten years.”

A study conducted by Alshamrani (2019) identified the advantages and disadvantages of
online education in New Zealand from students’ perspectives. The study mainly pointed out
that the role of technical issues and internet connectivity is crucial and it was one of the most
significant disadvantages of online education. However, a very important advantage was
highlighted that related to shy and non-English speakers. These students had a chance to

contribute the lessons with the help of ease of communication.

Bergdahl and Nouri carried out a research during pandemic (COVID-19) period in Sweden
to gain insights into teachers and schools readiness the early stages of this transition to online
education. The findings revealed that both teachers and school faced many challenges,
naming; school and teacher preparedness was not sufficient, some students who do not have
technical tool access permanently. The study highlighted a significant point that can be seen a
very disadvantage; naming extended hours of online education in front of a screen might lead

to demotivation, isolation and impatience for students.

Research conducted by Pinar (2020) aimed to reveal the opinions of secondary school
students about distance education and online lessons. Students stated that they were satisfied

with the chance of repetition and reinforce such as science subjects. However, they indicated
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that they prefer school education for not only lessons requiring lab practices, but also better

understanding in one to one, having fun, socializing and being motivated.

Commerce, College and India (2018) highlighted the advantages and disadvantages of e-
education and e-learning. They indicated in their study that e-learning provides storehouses of
information and accessibility of materials to students and flexibility of learning. When
mentioning the disadvantages of e-learning, students who do not have higher motivation and
autonomy may not achieve the outcomes most of the time. Additionally, the time-consuming
challenges such as poor internet connection and machine malfunction, reliability of the

content and compatibility issues can be taken into account.

Dumford and Miller (2018) aimed to explore advantages and disadvantages of online
education for engagement. The findings of the study indicated that the students who had taken
greater number of online lessons were better at quantitative reasoning, however, less likely to
engage in collaborative learning, discussions and interactions. They basically claimed that

online education may provide certain types of benefits, but it can be also deterrent to others.

The study conducted by Adnan and Anwar (2020) reported students’ perspectives of online
learning during the pandemic (COVID-19) in Pakistan. The study findings were from a
different angle since Pakistan was one of the underdeveloped countries. Their findings stated
that a vast majority of students were unable to access internet related to monetary and
technical problems. In this case, the online learning period was unlikely to provide desired

results that face to face interaction did.

Lassoued, Alhendawi and Bashitialshaaer (2020) did an exploratory study about
challenges for achieving quality in distance learning during the corona various pandemic. The
study was based on a large sample of teachers and students in Arabic countries. The findings
of the mainly study highlighted that the obstacles that teachers and students faced were due to

self-imposed issues, as well as technical, financial, pedagogical and organizational issues.

A study conducted by Bagapova, Kobilova and Yuldasheva (2020) shed a light to role of
distance education and computer Technologies in in teaching foreign languages. Their study
revealed both advantages and disadvantages of teaching English by using multimedia and
distance education. They highlighted that distance learning may save time, energy and money,
and it is flexible due to no limitation of location. However, they do not recommend such
teaching during the primary years of young learners since it is difficult to do practical

experience and listen lectures on only certain topics.
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Another study conducted by Hebebci, Bertiz and Alan (2020) was to investigate views of
students and teachers on distance education practices during COVID-19 pandemic period.
Their study revealed that students and teachers had both positive and negative opinions about
distance education in terms of different issues. The ability of carrying education in a planned
and scheduled manner was one of the main positive sides. Correspondingly, limited
interaction, lack of equipment and infrastructure problems were reported as the negative sides.

There are also examples of research was carried out to investigate the use of language
learning strategies of e-learners in Turkey.

In the study of Solak and Cakir (2015), 132 male and 142 female participants took
part in the study, and they were taking an English course through e-learning program in
Turkey. The Turkish version of SILL (Oxford, 1990) was used to collect data.
According to results of study, metacognitive and memory strategies were preferred by
learners at most, while cognitive and affective strategies were preferred at least.
Additionally, a significant difference between two genders was found, indicating that
female students use cognitive strategies more frequently, while male students prefer
metacognitive strategies more than female students.

Ekmekgi (2014) carried out research about distance-education in foreign language
teaching gathering information and evaluations from freshman students in Turkey. The
findings of the study indicated that the majority of the students were satisfied with distance
language learning naming; format, reading, content and grammar sections. However, the

courses need scyhnorism such as listening, writing, speaking were not sufficient to them.

Ince, Kabul and Diler (2020) carried out research to explore knowledge and views of
students about distance learning during the COVID-19 pandemic. It was determined that
distance education was satisfactory in terms of its accessibility, comprehensibility and
repeatability. However, when students were requested to compare traditional education and
distance education, they indicated they prefer formal education. Additionally, it was reported
that students’ accessibility to internet, computer and telephones affect their opinions of

distance education.

A study conducted by Sari and Nayir (2020) was about challenges in distance education
during the (COVID-19) pandemic period. Their study reported results about the perceptions
of teachers, administrators and academics and the problems they experienced. According to

the data they collected, there were challenges for both teachers and students in internet access
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and human resources. Overall results of the study claimed that the participants were not ready
for the distance education period and the lack of experience in technology was one of the

main problems.
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CHAPTER IlI
METHODOLOGY

In this chapter, information about the procedure, research design and context, participants,
data collection tools, data collection and analysis will be presented.

3.1. Research Design and Research Context

The study was designed as an explanatory sequential mixed method research design
(Crresswell & Plano-Clark, 2011) since the research questions of the study seemed to be
needed both quantitative and qualitative data according to the researcher. Caracelli (1994)
points out that sequential mixed method design compounding quantitative and qualitative
results give more detailed comprehension and reliance of the evaluation. Considering these
definitions, it can be identified that a mixed method research design provides more reliable
and clear results in a study. According to Johnson, Onwuegbuzie and Turner (2007) this type
of research design gives different perspective and outlooks on a study. Considering these
ideas and definitions, the researcher aimed to provide a good quality of the study analysis by
using a mixed method research design since they are more appropriate with the research

questions of this study.

The present study was carried out in Solventag Primary School in Dilovasi, Kocaeli,
Turkey. The school was located in almost centre of the area. The neighbourhood is made up
of families who had immigrated from many different cities all over the country. Most of the
families of students’ have lower economic status, however, the school is counted as one of the
most successful primary schools in the neighbourhood even tough in can be only counted as
an academic success. The school has limited capacity for both teachers and students to
accomplish social activities, even though the classes are not too crowded. Additionally, lack
of smart boards, projectors, or internet are some of the factors that limit the opportunities for

variety of activities.
3.2. Participants

The research was carried out with 110 students (female=57 and male=53) during the
2020-2021 academic year including the pandemic and online education period. The study
included four classes of the fourth grade of a state primary school. The classes had average 27
students. The ages of participants were varied from 8 to 10 as follows; 11 of them were 8

years old, 52 students were 9 years old and 47 students were 10 years old. All of the students
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were registered at Solventas Primary school and their English teacher was the researcher
herself. The researcher used the convenience sampling method while selecting the
participants. According to Robinson (2014), it is a way to select participants according to
accessibility in proximity, and willingness to participate in the study. Considering the ages of
the students, the researcher not only explained how to fill in the questionnaire, but also
demonstrated how to do it on the screen. In addition, the students were informed about the
aim and topic of the study, and they were given information about the interview.

3.3. Data Collection Tools

In this study, two different procedures were applied. Considering the study needed both
quantitative and qualitative techniques, for quantitative data, a scale was utilised, and for the

qualitative investigation, a semi-structured interview was set up to gather the required data.
3.3.1. Quantitative data collection instrument:

For the present study, quantitative data collection instrument was the inventory called
Language Learning Strategies of Children (CHILL’S), and it was the original version from
Giirsoy (2013). As a first step, the reliability was piloted and it was found quite satisfactory
with a score of 89. It was administrated in Turkish (see Appendix B). The quantitative data
was collected from 110 participants via three-point Likert scale involving three options
changing from “Yes” (3) to “No” (1) (see Appendix A). The scale consisted of 30 items
categorised into four parts. First part is mostly composed of cognitive and metacognitive
strategies and two social strategies (Giirsoy, 2013). Second part consists of mostly cognitive
strategies meanwhile there are also metacognitive, social and compensation strategies that are
used mostly to improve language learning. Third part is mostly composed of compensation,
but also two memory and to cognitive strategies that are used for the facilitation and
production of the target language. Lastly, fourth part consists of strategies that are used for the
consolidation of the target language (Giirsoy, 2013). For reliable results, the piloting study
was conducted with 30 students and the reliability value was calculated as .84 which can be
accepted as a reliable Cronbach alpha coefficient. Furthermore, the reliability coefficient of

the main study was found .89 which is also reliable.
3.3.2. Qualitative data collection instrument:

The researcher gathered qualitative data from 11 students by means of semi-structured

interview questions (see Appendix A). As a first step, questions were prepared by the
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researcher and were examined by four experts. Before the interview, the permission of the
participants about recording was obtained and privacy were guaranteed and also the
recordings would not be shared with a third person. The interview questions were mostly
about information of what kind ways students select to learn English, the reasons behind
choosing them, and how they feel about the current situation in the process of learning
English in their both educational and social lives. All of the questions were asked in the
mother tongue (Turkish), however, they were translated into English in order to add them into

the study (see Appendix C). The questions mentioned below are:

1. What are the things that you do to improve your English?
2. Are there any reasons that make you feel unsuccessful in learning English?
2.1. If yes, what are they?
3. What do you do to improve your English?
4. What are the obstacles that make you unable to do the things related to English?

3.4. Data Collection
3.4.1. Quantitative data collection procedure:

Quantitative data collection instrument CHILL’S, was administered to the participants in
two different times with an interval of four months in 2020/2021 academic year. The first one
was administered in November and the second time was in March. There was a three months
of online education period because of the pandemic situation ERT. The aim was to find out if
there were any significant changes in the students’ language learning strategies. While the
administration of the inventory, it was explained and demonstrated to participants how to fill
the inventory, and what the answers (3 to 1) meant. Correspondingly, it was guaranteed to

students that their responses would only be seen by the researcher.
3.4.2. Qualitative Data Collection Procedure:

Quantitative and qualitative data were gathered in a sequential linear process. First,
guantitative data was collected from students in two different periods, then, qualitative data
was formed by the interviews. The interviews were carried out with 11 students who were
selected by random sampling of the researcher. Interviews with students were administered in

school with the permission of their parents and the school principal. All the interviews were
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recorded by a smart phone, they were transferred to a private computer and then transcribed

by the researcher.
3.5. Data Analysis

The quantitative data of the research were analysed via IBM SPSS Statistics 23. As a first
step, the normality test (Shapiro Wilk) was performed, then, since the data was not normally
distributed, non-parametric tests were used during the analysis. By means of descriptive
statistics, demographic information was checked according to students’ answers. Items having
mean score higher than 2.0 were accepted as high level of strategy use, items with a mean
between 1.5 and 2.0 were accepted as medium level, and items having mean score under 1.5

were accepted as low level of strategy use (see Table 1).

Table 1

Interval scale of the children’s language learning strategy inventory

Language Learning Strategy Use Mean

Low level of strategy use 1.00 - 1.50
Medium level of strategy use 1.51-2.00
High level of strategy use 2.01-3.00

For dual comparisons such as gender, Mann-Whitney U test was performed, while
Kruskal-Wallis test was used for multiple comparisons like age, additional language courses.
Since the inventory was administered to students in two different periods, all the analysis and
comparisons were done twice for each period, and the findings were compared between each

other.

For the qualitative data, content analysis was done by the researcher by coding and
categorizing students’ words. For analysing the qualitative data, the coding technique of
similarity of words is used as a common strategy (DeCuir-Gunby, Marshall & McCulloch,
2011).
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CHAPTER IV
RESULTS

In this chapter of the study, the gathered quantitative and qualitative findings will be
presented, then, the results will be indicated through the tables. Findings of quantitative and
qualitative data will be explained under separate titles. Quantitative data were analysed
through SPSS 23.0, while qualitative data were interpreted via content analysis by the
researcher. According to Shapiro-Wilk normality test, the data obtained by the scale were not
distributed normally, hence, non-parametric tests were used to analyse the data. The
quantitative data findings were indicated respectively according to the research questions of

the study. Finally, the qualitative data were categorized as codes and themes.
4.1. Quantitative Data Analysis
4.1.1. The overall language learning strategy use of fourth grade students:

Considering the fact that students answered the inventory twice, one of them was before
the online education period, and the other one was at the end of the online education period,
the amount of overall language learning strategy use of all the students was analysed twice. At
the beginning of the online education period, the overall language learning strategy use was
found to be 2.20, at the end of the online education period, the language learning strategy use
was found to be 2.18 indicating that fourth grade students have a high level of strategy use in

both periods.

As can be seen in Table 2, means of the items 1, 2, 3,5, 6, 7,9, 12, 17, 19, 22, 25, 26,
29, 30 decreased after the online education period. Items with the highest decreased were 2,
22, 3, 19, 25. Ttem 2 consisted of students’ sharing knowledge, notes and getting help from
their peers. Item 22 consisted of drawing of an unknown word while writing or speaking. Item
3 consisted of asking someone’s help to correct their mistakes. Item 19 consisted of keeping
the words in mind with association. Lastly, the item which showed highest decrease was 25

which consisted of facilitating writing and reading skills by using cognates.
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The overall language learning strategy use of fourth grade students before online education

(part 1)
Items Period N Mean SD
1.1 try to speak in English with my teacher, friends and parents. Pre 110 250 0.55
Post 110 243 0.55
2.In an activity | work with a peer, | share my notes and/or ask Pre 110 255 0.55
her/him the points | don’t understand. Post 110 225 0.49
3.After writing or saying something in English | ask my teacher, Pre 110 244 0.57
friend, or someone who is knowledgeable to correct my errors. Post 110 2.24 0.55
4.1 use a new vocabulary in sentence to pronounce it correctly. Pre 110 199 0.62
Post 110 204 0.45
5.Before | say something in English | check my book, notebook,  Pre 110 251 0.57
etc. to see what we learned about the topic. Post 110 2.48 0.53
6.1 test myself to improve my English. Pre 110 258 0.53
Post 110 250 0.52
7.1 revise the lesson, the notes I take at school, my old books Pre 110 250 0.60
and notebooks, unknown or newly learnt vocabulary by reading  Post 110 2.43 0.56
or writing.
8.1 practice with my parents or someone else before speaking Pre 110 1.85 0.68
activities. Post 110 1.88 0.58
9.1 study my errors after speaking activities. Pre 110 1.99 0.58
Post 110 1.86 0.54
10.When I think that I cannot learn I tell my parents I need help. Pre 110 220 0.84
Ex: Taking private lessons. Post 110 2.36 0.76
11.1 read the books | read before to improve my English. Pre 110 218 0.79
Post 110 2.38 0.62
12.1 use the words I learnt recently when speaking with tourists Pre 110 166 0.83
and native speakers to pronounce them correctly. Post 110 153 0.63
13.1 like to use English in fun ways. For example; I try to make Pre 110 215 0.75
jokes in English. Post 110 2.38 0.60
14.To improve my English | work with supporting materials Pre 110 249 0.55
such as books, CDs that teach English. Post 110 250 0.55
15.1 do tests to improve my English. Pre 110 248 0.58
Post 110 254 051
16.While reading I try to guess the unknown structure by Pre 110 175 0.63
comparing it with the one that I know. Post 110 1.77 0.58
17.Before | write or listen in English | read about that topic, Pre 110 197 0.61
revise the unit, read a similar paragraph, try to find an example, Post 110 1.89 0.56
prepare a draft or make sentences with the topic.
18.While speaking | coin words that might have a similar Pre 110 221 0.68
meaning instead of the one that | do not know. Post 110 230 0.55
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Table 3

The overall language learning strategy use of fourth grade students before online education
(part 2)

Items Period N Mean SD
19.1 try to keep the words in my mind by associating their Pre 110 254 0.56
pronunciation. For example, snake and sinek (a fly). Post 110 231 0.52
20.1 take notes of unknown words, my peers questions and/or Pre 110 156 0.65
things that | remember after drama activities. Post 110 1.57 0.68
21.1 use gestures when | have trouble in explaining meanings of Pre 110 180 0.77
things in English. Post 110 210 0.62
22.While writing or speaking | draw the picture of an unknown Pre 110 201 0.78
word. Post 110 1.72 0.66
23.While speaking if I do not know the meaning ofaword Isay  Pre 110 242 0.66
its Turkish and keep on talking. Post 110 2.62 0.53

24.1 repeatedly write the new word to be able to say it correctly. Pre 110 1.82 0.67
Post 110 1.83 0.61
25.While writing or reading | benefit from cognates to facilitate Pre 110 255 0.55

my writing and reading comprehension. For example; radio, Post 110 232 0.49
television, leopard, chimpanzee.
26.To facilitate my reading and listening comprehension, Pre 110 254 0.61
writing and speaking | use dictionaries, my course book, Post 110 246 0.56
notebook or language teaching CDs.
27.1 remember a word by thinking its location on a page. Pre 110 190 0.60
Post 110 2.00 0.47
28.1 read or listen to an English text again after reading or Pre 110 230 0.58
listening to it once. Post 110 242 0.49
29.Before writing something | identify the words and structures Pre 110 199 0.61
from my bok and notebook. Post 110 1.83 0.53
30.1 revise the new information with regular intervals. Pre 110 258 0.49

Post 110 250 0.50

The items 4, 8, 10, 11, 13, 14, 15, 16, 18, 20, 21, 23, 24, 27, 28 showed increase after
the online education period. Items with the highest increase were 21, 13, 11, and 23. Item 21
consisted of using gestures when explaining meanings of things in English. Item 13 consisted
of using English in fun ways, such as in jokes. Item 11 consisted of reading the books
repeatedly to improve English. Lastly, the item which showed the highest increase was 23
which consisted of keeping on talking by using Turkish if necessary.

Considering the scale has four separate parts, the means of the parts were calculated
separately for each period as well. First part of the scale consisted of 10 items which were

cognitive and metacognitive language learning strategies.
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As for part A, the overall mean level was found to be 2.39, indicating a high-level use of

cognitive and metacognitive strategies.
4.1.2. Gender and preference for language learning strategy use:

For the second research question, two different genders were compared to each other by
means of Mann-Whitney U Test. The data were analysed separately for the 1st and 2nd
period. When looked at the table 2. there is a significant difference between two genders in
terms strategy use in both periods. According to Mann-Whitney U Test results, female
students have higher level of strategy use than male students. However, in terms of some
items, male students outperform female students. Table 3 shows detailed analysis of items

which make significant differences for the 1st period.

According to the findings, there were 19 items making a difference between two genders
(1,2 3,4,6,7,9, 10, 11, 13, 14, 15, 18, 21, 25, 26, 28, 29 and 30). Correspondingly, male
students outperform female students in terms of only 1 item (13). They show more tendency

to use English in fun ways, such as making jokes than female students. (MR=64.51).

Table 4

The overall strategy use differences between the two genders

Period Gender Number Mean Rank Sig.
M 53 43.22
The 1 F 57 66.92
0.000
overall
strategy
use 2 M 53 43.07
0.000
F 57 67.93

When looked at the analysis of the 2nd period, the items making a difference between
two genders were almost similar. However, there were new clear differences in items 5,
23 and 27. Correspondingly, female students check their notes about the former topic
before they say something in English (MR=66.29). They use Turkish words to keep on
talking in English if they do not know the meaning of a word (MR=61.85). Lastly, female

students remember a word by thinking its location on a page. Male students are more keen
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on using English in fun ways than female students as in the 1st period findings

(MR=62.80).

Table 5

The comparison of the two genders in terms of their strategy use for pre-online education

Item Gender N Mean Sig.
Rank

1.1try to speak in English with my teacher, friends and M 53 4250 0.005

parents. F 57 68.50

2.In an activity | work with a peer, | share my notes and/or ask M 53 48.69 0.001

her/him the points I don’t understand. F 57 6231

3.After writing or saying something in English | ask my M 53 49.12 0.019

teacher, friend, or someone who is knowledgeable to correct F 57 61.88

my errors.

4.1 use a new vocabulary in sentence to pronounce it correctly. M 53 49.56 0.010
F 57 61.44

6.1 test myself to improve my English. M 53 44.85 0.019
F 57 66.15

7.1 revise the lesson, the notes | take at school, my old books M 53 44.90 0.000

and notebooks, unknown or newly learnt vocabulary by F 57 66.10

reading or writing.

9.1 study my errors after speaking activities. M 53 47.83 0.010
F 57 62.63

10.When | think that I cannot learn I tell my parents I need M 53 46.93 0.003

help. Ex: Taking private lessons. F 57 63.46

11.1 read the books I read before to improve my English. M 53 49.12 0.030
F 57 61.43

13.1 like to use English in fun ways. For example; | try to M 53 64.51 0.002

make jokes in English. F 57 47.12

14.To improve my English I work with supporting materials M 53 48.70 0.014

such as books, CDs that teach English. F 57 61.82

15.1 do tests to improve my English. M 53 46.84 0.002
F 57 63.55

18.While speaking | coin words that might have a similar M 53 49.54 0.038

meaning instead of the one that | do not know. F 57 61.04

21.1 use gestures when | have trouble in explaining meanings M 53 48.41 0.016

of things in English. F 57 62.10

25.While writing or reading | benefit from cognates to M 53 48.93 0.016

facilitate my writing and reading comprehension. For F 57 6161

example; radio, television, leopard, chimpanzee.

26.To facilitate my reading and listening comprehension, M 53 45.82 0.000

writing and speaking | use dictionaries, my course book, F 57 64.50

notebook or language teaching CDs.

28.1 read or listen to an English text again after reading or M 53 49.30 0.025

listening to it once. F 57 61.26

29.Before writing something I identify the words and M 53 48.31 0.008



structures from my book and notebook.
30. I revise the new information with regular intervals.

F
M
F
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62.18
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53 45.29 0.000

57

64.99

Table 6

The comparison of the two genders in terms of their strategy use for post-online education

Item Gender N Mean Sig.
Rank

1.1 try to speak in English with my teacher, friends and M 53 4250 0.000

parents. F 57 68.50

2.In an activity | work with a peer, | share my notes and/or ask M 53 48.69 0.002

her/him the points I don’t understand. F 57 68.31

3.After writing or saying something in English | ask my M 53 49.12 0.004

teacher, friend, or someone who is knowledgeable to correct F 57 61.88

my errors.

4.1 use a new vocabulary in sentence to pronounce it correctly. M 53 49.56 0.000
F 57 61.44

5.Before | say something in English | check my book, M 53 44.71 0.000

notebook, etc. to see what we learned about the topic. F 57 66.29

6.1 test myself to improve my English. M 53 44.48 0.000
F 57 65.75

7.1 revise the lesson, the notes | take at school, my old books M 53 44.90 0.000

and notebooks, unknown or newly learnt vocabulary by F 57 66.10

reading or writing.

11.1 read the books | read before to improve my English. M 53 46.39 0.001
F 57 64.61

13.1 like to use English in fun ways. For example; I try to M 53 62.80 0.022

make jokes in English. F 57 48.20

14.To improve my English I work with supporting M 53 42.14 0.000

materials such as books, CDs that teach English. F 57 68.86

15.1 do tests to improve my English. M 53 45.86 0.000
F 57 65.14

23.While speaking if I do not know the meaning of a word | M 53 49.15 0.001

say its Turkish and keep on talking F 57 61.85

26.To facilitate my reading and listening comprehension, M 53 42.45 0.000

writing and speaking I use dictionaries, my course book, F 57 68.55

notebook or language teaching CDs.

27.1 remember a word by thinking its location on a page. M 53 47.97 0.001
F 57 63.03

28.1 read or listen to an English text again after reading or M 53 44.62 0.004

listening to it once. F 57 65.19

29.Before writing something | identify the words and M 53 47.32 0.002

structures from my book and notebook. F 57 63.68

30. I revise the new information with regular intervals. M 53 42.53 0.000
F 57 67.56
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4.1.3. The Effect of Supportive Courses on Strategy Use:

Do supportive courses effect students’ strategy use? To identify this question, Mann-
Whitney U Test was done with two choices of students as can be seen in table 7. Accordingly,
no statistically significant difference was found among students who take supportive courses
provided by city hall and students who do not take any kinds of English course (p.<0.065).
However, when analysed item by item, statistically significant differences were found in item
2, 9, and 28. Apparently, students who take supportive courses are more keen on working
with their peers, sharing notes or asking the things they do not understand. Also students who
take supportive courses have a more tendency to work on their mistakes after speaking
activities. As for the last item which makes also a clear difference, students who take
supportive courses seem to read or listen to an English text repeatedly at higher level than the
students who do not take English courses. Table 7 shows a detailed analysis of items making a

clear difference between two groups of students.

Table 7

The effect of supportive courses on strategy use

Items Do you N Mean Sig
take Rank
supportive
courses ?
2. In an activity | work with a peer, | share my notes Yes 23 53.56
and/or ask her/him the points I don’t 0.023
understand. No 87 43.94
9. I study my errors after speaking activities. Yes 23 58.98 0.018

No 87 42.35

28. | read or listen to an English text again after reading or Yes 23 57.51 0.012
listening to it once.
No 87 44.61
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4.1.4. The Effect of Age on Strategy Use:

There were three groups of ages according to students’ choices in the inventory. The main
of this research question was to identify if there is a significant difference between three age
groups, consequently the researcher administered Kruskall-Wallis test to the findings. Since
the students answered the scale in two different times, the analysis was implemented
separately. According to the results, no statistically significant difference was found in
general strategy use between three age groups in both periods (see Table 8). However, when
all items were compared to each other, statistically significant difference was found in two
items (p=.002). When looked at the table 8, 10 years old students have higher rank in using
gestures when they try to explain things in English than 8 and 9 years old ones.
Correspondingly, 10 years old students have more tendency to use cognates to facilitates their

writing and reading compared to other age groups.

Table 8

The effect of age on strategy use

Items Age N Mean Sig.
Rank
21. | use gestures when | have trouble in explaining meanings of 8 11  45.95
things in English. 0.002
9 52 46.83
10 47 67.33
25. While writing or reading | benefit from cognates to facilitate 8 11 3264
my writing and reading comprehension. For example; radio, 0.002
television, leopard, chimpanzee. 9 52 52.92
10 47 63.70

4.1.5. Does number of siblings affect language learning strategy use?

Based on the fifth research question, students were also asked about their number of
siblings. The main aim here was to see if online learning, due to the point that the children
were mainly at home with their siblings, had an impact on the students’ cooperative and social

language learning strategies.
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There were five types of answers: none, 1, 2, 3 and more than 3 siblings. Since the students

answered the scale in two different periods, the data analysis of this question was analysed

separately as well. In both periods, no statistically significant difference was found between

number of siblings and general language learning strategy use (see Table 9). However, when

looked at the data item by item, only one item seemed to make a difference between number
of siblings in both periods (p.=0.015) and (p=0.010). According to results of Kruskall-Wallis

test, students who have more than three siblings, have more tendency to test themselves to

improve their English in both periods.

Table 9

The effect of number of siblings on strategy use

Items Period Numberof N Mean Sig.
Siblings Rank
6.1 test myself to improve my English. pre 0 3 59.50
1 14 54.36
2 29 46.95 0.015
3 32 4981
3< 32 69.06
post 0 3 63.83
1 14 50.86
2 29 6156 0.010
3 32 42.00
3< 32 65.09
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4.1.6. The Overall Language Learning Strategy Use of Fourth Grade Students in
Separate Parts:

The CHILLS inventory consisted of 30 items, however, the inventory had four separate
parts. Part A consisted of items that reflect cognitive and metacognitive learning strategies (1.
2.3.4,5., 6., 7, 8,9, 10.). Part B consisted of cognitive, metacognitive, social and
compensation learning strategies (11., 12. 13., 14., 15., 16., 17., 18.). Part C consisted of
mostly compensation, two memory and two cognitive strategies (19., 20., 21., 22., 23., 24.,
25.). Lastly, part D consisted of learning strategies that consolidate the target language (26.,
27., 28., 29., 30.). The researcher analysed the strategy use of these four different parts in both
different periods.

Table 10

Overall strategy use category means

Parts Online education Mean
Part A Pre 2.31
Post 2.25
Part B Pre 211
Post 2.16
Part C Pre 2.10
Post 2.04
Part D Pre 2.26
Post 2.24

When looked at the table 10, both before and after the online education period, part A has
the highest use in the inventory, showing that students preferred mostly cognitive and

metacognitive strategies. Correspondingly, before the online education period, part C was the
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least preferred by fourth grade students. Lastly, part B was seen to be the only part that

showed increased after the online education period, while the other three parts decreased.

4.2.Qualitative Data Analysis

The researcher applied content analysis on the qualitative data gathered from students.
According to students’ answers given in the interviews, there were different strategies and
ways about how they study English in their own styles besides the strategies from the
inventory (see Table 11, 12, 13, and 14).

4.2.1. Qualitative Data Results:
4.2.1.2. What do you do to improve your English?

The first interview question aimed to dwell on what the students themselves do to improve
their English and that is why they were asked what are the things that they do to achieve this
goal (see Table 11).

Table 11

Interview question 1

Interview Question 1 Theme Code

What do you do to | Direct Strategies | | watch English cartoons and videos.

improve your English ?
| try to memorize the words in the dictionary.

| listen to English songs.

I I translate the words that I don’t know.

| play games in English.

| try to speak English at home.
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As can be seen from Table 11, according to students’ answers, some of them ask about
English words to their parents or relatives when they think they have trouble in understanding
(3 of 12). For example, S1 stated:

“If I don’t know the meaning of words in English, I ask for help from my family, if they

can’t help either, we look at the dictionary.”

Correspondingly, some students indicated they try to listen to music in English and watch
English cartoons and videos (8 of 12). Also, S5 stated:

“I always play games and I learn English words at the game”.
S8 indicated:

“When I listened to an English song, I try to memorize the words and I check their

meanings in Google Translate.”

Almost half of the students who were interviewed seemed to believe the power of a
dictionary and memorizing the Turkish meanings of the words (5 of 12). For example, S3

said:

“I try to read and English dictionary and memorize the Turkish meanings of the words

because if I know all the words in English, I can speak English.”

Some of the students pointed out that they rewrite the English words and sentences that

were formerly written in English lessons at school (2 of 12). S4 stated:

“I have an extra notebook at home and I rewrite the English words and sentences to study

for English exams at school.”.

Some of the students also indicated that they try to speak English at school but they can’t
because of the fact that their classmates make fun of them when they can’t make correct
pronunciation of the words and some of them indicated that they get shy from the teacher

when try to use English words. S5 explained:

“Sometimes I want to speak English with my friends and sing English songs at break times

but they don’t want to participate.”

Some students talked about a similar situation happens at their home when they want to
speak English but they can’t since their parents or siblings don’t know English enough to
speak with each other (2 of 12). For example, S8 stated:
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“I try to say “good morning, good night”, at home but I can’t speak anything else in

English since there is no one who can speak English with me at home.”.

4.2.1.3. What are the reasons that make you feel unsuccessful in English?

In the interviews, students were asked about how they feel about English language and

what are the reasons behind their feeling unsuccessful (See Table 12).

According to students’ answers, there are some reasons that cause them to feel failure.

Table 12

Interview question 2

Interview Question 2

Theme

Code

What are the reasons
that make you feel
unsuccessful in
English?

The reasons
related to
students

themselves

I can’t study English because I can’t read in

English.

I don’t study enough.

I can’t keep English words in my mind.

| can’t understand English words.

I don’t know how to study English.

Some students believed memorizing English words are necessary but they can’t, and that is

why they sometimes feel unsuccessful (3 of 12). For example, S6 indicated:

“Sometimes I can’t find the Turkish meanings of words that I don’t understand and I can’t

keep those words in my mind.”.
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A few number of students think that they can’t read English words and sentences and that

is the reason why they can’t study English (4 of 12). S7 stated:

“The teacher tells us to study our English notebook every day but I don’t know how to
read English, that’s why I can’t study.”

Two students also indicated that they don’t exactly the reason why they are unsuccessful in
English and they pointed out that this feeling sometimes occur to them. Three students stated
that sometime they don’t understand the questions in English and because of that they can’t

give correct answers (3 of 12). For example, S8 said:

“In our school books or worksheets, the sentence tells us about what to do in the activity
below but I can’t understand those sentences. In the classroom, our teacher shows us how to
do the activities but at when | do my homework at home, sometime | forget how to do the

activity.”

Correspondingly, some students indicated that they are aware of the fact that they ought to
study harder and spend more time in doing activities related to English, but they complained
about sometimes they can’t find enough time because of school assignments (3 of 12). Sl

explained:

“If T study harder, I can be successful, but sometimes our teacher gives a lot of

homework.”

According to two the students’ answers, they seemed to believe they are not as successful
as their friends who take an English course outside of the school (2 of 12). Lastly, half of the
students explained they don’t know how to study English and how to be successful that’s why

feel like they are unsuccessful (7 of 12). S2 pointed out:

“Our teacher always tells me to study harder but I don’t know how to study English

because I can’t read English words and I don’t understand English video or songs.”.

4.2.1.4. What are the things that you want to do to learn English?

Students were asked about the things that they demand for improving their English (see in
Table 13). According to students’ answers, there were some demands that can be counted as
direct strategies and social strategies. Additionally, there were some demographic
opportunities from their points of view. For example, S2 stated:
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“I want to talk to foreign people but I don’t know where to find them.”.
In addition, S7 said:

“I wish there were more English lessons at school so that we could do fun activities

more.”.
And, S9 explained:

“I want to read English books and I want to understand them. I also want to speak English

at school but I can’t remember all the words.”

Correspondingly, few students preferred schools to be open on a full-time basis. For e.g.,
S4 said:

“I like our English lessons at school more than online English lessons because they were

more fun.”



Table 13

Interview question 3

Interview Question 3 Theme Code
What are the things that you Demand for | want to go abroad.
want to do to learn English? social
strategies
| want to talk to foreign
people.
Demand for | want to be able to read
direct English books.
strategies
Demand for | want to go to an English

opportunities
to practice

language

course.

I want schools to be open
all the time.

I want more English

lessons.

4.2.1.5. What are the obstacles that hinder learning English?

The researcher aimed to find out the reasons why students demand for those strategies
and demographic opportunities. They were asked about their thought and feelings in a

deeper manner (See Table 14).
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Table 14

Interview question 4

Interview Question Theme Code
4
What are the Obstacles I can’t speak in English because of
obstacles that make from getting shy.
you unable to do students
things related to themselves
English?
Obstacles I can’t watch English videos because
based on of lack of internet.
lack of

opportunities
I can’t go to an English course

because of lack of money.

I can’t talk to foreign people because

of lack of tourists.

According to students’ statements, there were some obstacles from themselves such as
feeling shy while trying to speak English. However, most of the explanations were related to

obstacles that are not in the students’ own control. For example, S12 stated:

“I want to take English courses because I like English very much, but my parents do not

allow it since they do not have time take me there because it is far from our house.”
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Similarly, S5 said:

“I want to talk to foreign people but they do not come near our neighbourhood, and | want
to go abroad, maybe to England, my teachers and my parents tell me to wait for growing up to

go there on my own.”

There were also some statements of students related to economic issues. For example, S10

explained:

“I do not want schools to be closed because I can’t always connect to online English
lessons, sometimes there is no internet and sometimes my sister has to connect to her lessons,

so I have to wait.”

Related to financial issues, S6 said: “I want to read English books, watch English videos,

listen to English music, but we can’t afford it.”
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CHAPTER V
DISCUSSION

This section of the study gives the results of the research by connecting each of the
RQ’s, and similar and contrast results are highlighted with past studies. A general
perspective of the outcomes will be introduced by the researcher and potential reasons are
discussed related to this topic. Teaching second or foreign language to young learners is
one of the most arguable issues around the world. Additionally, there have been many
studies related to language learning studies with a variety of learning groups. This
research aimed to investigate language learning strategies of fourth grade students during

online education period in the light of research questions.
5.1. The Overall Language Learning Strategy Use of Fourth Grade Students

As a first step in the section of findings, the answer to “What is the level of language
learning strategy use of fourth grade students?” was aimed to be examined by the
researcher. The overall strategy use was calculated in two different times; before the
online education period and after a three-month online education period. According to the
results, the general strategy use level for the first period was found 2.20, and the second
one was found 2.18. It can be inferred from these calculations; fourth grade students show
high use level of language learning strategy use in both periods. Even though there is a
slight decrease after a four-month online education period, that difference cannot be
counted as significant. Nonetheless, when the results were looked item by item, there were
some changes that can be seen as significant. Naming, items 2, 3, 19, 22, 25 presented the
highest decrease in second results. It can be inferred from these results children decreased
sharing notes and knowledge, getting help from peers, asking someone help, keeping
words in mind, drawing an unknown word, and using cognates. The obvious reasons
behind decreasing activities related to their peers and classroom are no school

environment existed during four months.

The results of the study found high level use of strategy use of fourth grade students.
These results of the study do not correlate with some studies in the literature. Bekleyen
(2006) investigated language learning strategies of 142 teacher candidates and the
participants showed medium level of strategy use. However, the age difference should be
taken into account. Next, Gomleksiz (2013) carried out a research with 112 prospective

Turkish Language teachers. The participants presented inadequacy of using language
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learning strategies. In the study conducted by Erarslan and H6l (2014), 185 students
showed medium level strategy use.

When all items of the inventory were examined separately in both terms, some results
correlate with other studies as well. In this study, fourth grade students showed cognitive
and metacognitive strategies (part A) at highest among other sections of the inventory.
When it is reviewed in other studies, Cetin (2019) found that predatory students at a
university prefer cognitive and compensation strategies at higher level among other
learning strategies. Razi (2012) conducted a study with 189 students from English
Language Teaching Department to examine learning strategies from different points. The
study showed that students prefer metacognitive and compensation strategies at most.
Another research carried out by Yilmaz (2010) at Canakkale Onsekiz Mart University
with English majors investigated language learning strategies and the findings presented
that participants use compensation strategies at highest among other strategies. Next,
Deneme (2008) aimed to investigate language learning strategies of ELT students. The
results of the study pointed out that learners prefer using metacognitive and compensation

strategies more than they prefer others.

Another study conducted by Karahan (2015) with EMI (English medium instruction)
students claimed that students use metacognitive strategies at most. Next, a conducted
study with e-learners in Turkey to investigate language learning strategies of 174
participants. The study highlighted that metacognitive and memory strategies were found

to be the most preferred groups by participants.

The studies in the literature have some differences with this study, considering the age
difference and other demographic features. However, Giirsoy and Eken (2018) carried out
a research with children by using the same inventory with this study. Their findings also
showed that students use part A (general habits) at most, which correlates with this study.
Another study conducted by Doro and Habok (2013) revealed that fifth and sixth grade
students show more tendency to prefer metacognitive strategies at higher level. Another
study which found metacognitive strategies as most preferred by students was done by

Habok and Magyar (2018) with lower secondary school Hungarian students.

Nhem (2019) experimented a study with young learners and adolescents to examine
their strategy use with different perspectives. The findings of the study are in line with this

study, naming young learners use cognitive and metacognitive strategies at higher level
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than other strategy parts. The study also indicated that young learners use cognitive and
compensation strategies more than adolescents do. The findings of this study are not
completely line with the study conducted by Dong (1992), as they indicated that oral-
practice and compensation strategies are preferred at most by students, and cognitive and
memory strategies are preferred at least. Research carried out by Wu (2008) with Taiwan

students pointed out that learners prefer to use compensation strategies at higher level.
5.2. The Relationship Between Strategy Use and Gender

The researcher aimed to examine whether there is a relationship between the two
genders in terms of strategy use. The two genders were compared in two different times
for both periods by using Mann-Whitney U test. According to the results of the
comparisons, a significant difference was found between two genders in both terms;
female fourth grade students outperform males in using language learning strategies.
However, even female students have more tendency to use strategies, male students
showed higher results on some items. When it is reviewed in the literature, in terms of
gender difference on strategy use, correlated studies were found. Ayirir, Ariogul and Unal
(2012) conducted a study with 343 university students and they investigated the gender
difference. Another research that correlates with this study was carried out by Aslan in
2009 with university students. The study findings claimed that female students have
higher level of strategy use compared to male students. Next, a research conducted with e-
learners in Turkey revealed that a significant difference exists between two gender,
naming; female students use cognitive strategies than male students, while males prefer

metacognitive strategies at higher level than females.

There were studies that are not in line with the results of this study. Erarslan and Hol
(2014) claimed that there was no significant difference between two genders in terms of
overall strategy use; naming female students use strategies more than male students do.
Additionally, the study revealed that metacognitive strategies are preferred at most by
female students, while male students prefer to use compensation strategies at most.
Karahan (2015) also claimed in their study that gender does not have any significant effect
on strategy overall strategy use or for ix categories either. Next, Tuyan (2018) revealed in
their study that no significant difference was found between female and male high school
students on overall strategy use. In addition, the study also pointed out that when
examined separately, female students outperform male students in using metacognitive,

memory, compensation and social strategies. According to another study conducted with
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e-learners in Turkey by Solak and Cakir in 2015, it was claimed that female learners have
more tendency to use cognitive strategies, while males prefer metacognitive strategies at
higher level. Giirsoy and Eken (2018) conducted a study with young learners in Turkey
and the findings pointed out that female students have higher level of strategy use
compared to male students. Another study correlates with this study results in terms of
gender effect conducted by Doro and Habok in 2013. They investigated gender difference
on strategy use and it was found that female students outperform male students in using

language learning strategies.

Female students were also found as higher users of strategies in a study reported by
Peacock and Ho (2003), indicating that females have higher level use of memory and
metacognitive strategies. However, Dong (1992) carried out a research with Taiwan
students and the study highlighted that gender difference was only found in terms of using

social strategies in behaviour of female students.
5.3. The Effect of Age on Strategy Use

In this study, students from a fourth grade at a state school participated and their ages
ranged from 8 to 10. Most of the students were 9 (52), 47 of them were 10 and 11 of them
were 8 eight years old. This various range is due to the changings implemented years ago
about the ages of starting school for kids by the government. Age effect on strategy use
were examined via Kruskal-Wallis tests and the results showed that no statistically
significant difference was found between three age groups in terms of overall strategy use.
However, when examined item by item in terms of age difference, a significant difference
was found in two items. The results of the study claim that 10 years old students have

higher rank in using gestures and using cognates to facilitate their learning.

These results of the study do not show much parallelism with a study conducted by
Peacok and Ho (2003) who found the students who were younger were stronger in use of
affective and social strategies. According to another study to examine age effect on
strategy use was carried out by Nhem in 2019 with young and adolescents English
learners in Cambodia. Their results claimed that age difference in strategy use exists
between two categories; young learners had higher level use of cognitive and

compensation strategies than adolescents.
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5.4. The Effect of Supportive Courses on Strategy Use

To provide opportunity primary school students for equalise and extra support who
wants to attend courses, there are English and other courses provided by city halls by the
government. The attendance is not obligatory, it is mostly up to families and students. The
students who take supportive courses besides school lessons go to city halls’ supportive
courses two or three times a week. This study aimed to investigate if taking supportive
English lessons effect students’ strategy use in any way. This also should be indicated that
supportive courses of city halls paused their education for a couple of months during
pandemic period. According to the findings of the study, no significant effect was found
between students who take supportive courses and the ones who do not take in terms of
general strategy use. Nevertheless, when the researcher compared the results item by item,
significant differences were found between some items on the inventory (2,9,28).
Accordingly, students who take supportive courses are more keen on sharing notes,
working with peers, and they read or listen to an English text. These findings might
indicate that students who take supportive courses spend much more time with their peers
in a small classroom environment, and the lessons they take there might impose them
peer-related activities, tasks or projects which might also require read or listen to English

texts as well.
5.5. The Effect of Number of Siblings on Strategy Use

As for the fourth research question, it was aimed to investigate whether or not there
are significant differences between students according to their number of siblings on
strategy use. The results showed that there is no statistically significant difference
between three groups of students not only before online education but after three months
of online education period as well. Correspondingly, no studies on this specific subject

were found in the literature to compare the results of this research.
3.6. Parts of the Inventory

In this study inventory data was examined in two different periods (pre and post), the
inventory results were analysed under four sub-headings. The quantitative data results
presented that cognitive and metacognitive strategies (part A) have higher level use than

other groups of learning strategies in both times. Correspondingly compensation and
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memory strategies (part C) had the least level in both times. Because the parts consist of
one more than one group of strategy type, it might not be totally correct to make
generalizations to indicate that fourth grade learners use prefer one strict type of strategy

category.
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CHAPTER VI
CONCLUSION
6.1. Summary

The present study aimed to investigate the language learning strategies of a total of
110 participants who were 4th grade students in a state primary school (Solventas Primary
School) in Kocaeli, Turkey. The language learning strategies of the students were
examined in different aspects especially based on the impact of ERT, and whether the
online education period had influenced the students’ preferences of language learning
strategies. In this study, the questionnaire employed was “Children’s’ Language Learning
Strategy Inventory” (CHILLS) designed by Giirsoy (2013). The researcher used SPSS
23.0 to examine the quantitative data which was gathered by means of the scale the
participants answered. After examining the quantitative data, the semi-structured
interviews were administered with the participation of 11 students who were selected by
random sampling. This research was conducted in the light of six research questions: The

first question was:

6.2.What is the Overall Language Learning Strategy Used by the Fourth Grade
Students?

To find an answer to this research question about the overall strategy use of 4th grade
students, the data collection was performed twice; before the online education period and
after four month of online education. For the first period the overall language learning
strategy use level was found 2.20, and after online education period it was found 2.18. As
a result, the numbers indicated that 4th grade students show high level use of language
learning strategies in both periods. The results of two different periods of before online
education and after online education, no statistically decrease or increase was detected.

For the second research question, the quantitative data was analysed for both periods
separately.

6.3.What is the Relationship Between Students’ Demographic Information and

Language Learning Strategy Use?
For this question, the following sub-questions were also investigated:
a. Does gender make a significant difference in language learning strategy use?

b. Does age make a significant difference in language learning strategy use?
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c. Does supportive language courses make a significant difference in language learning

strategy use?
d. Does number of siblings affect students’ language learning strategy use?

When it comes to gender difference for overall strategy use, Mann-Whitney U tests
showed that female students have higher level of strategy use when compared to male
students in both periods. Although, when the items were examined aside from the overall
analysis, there was only one item that male students outperformed females. According to the
results, male students happen to use English in fun ways such as making jokes etc. On the
other hand, 19 out of 30 items showed more frequency used by female students more than
males. When the gender difference was examined in second data, the results were quite
similar except for some items. The second period data results showed that female students
showed tendency to check their notes about the former topics, use Turkish words to keep

talking, remember a word by thinking of its location on the page.

Age factor on strategy use was examined in this study, even though all of the participants
were 4th graders, they were ranged from 8 to 10. Kruskall-Wallis Test results showed that in
both periods, there were no statistically significant difference on general language learning
strategy use. On the other hand, all items on the scale were examined separately and the
results indicated that there were two items showing a significant difference. Accordingly, 10-
year-old students show more tendency to use gestures when they try to explain things in
English. The second item also indicated a difference on behalf of 10 years old that they tend

to use cognates to facilitate their writing and reading skills.

Another demographic information obtained from the students was about the number of
their siblings considering it might be a factor affecting use strategy level on general or
specific items. Since the data was collected in two different periods, the results were
examined in different times as well. However, in both periods, Kruskall Wallis test results
showed that no statistically significant difference was found between the number of siblings
and general strategy use. Although, when the items were examined separately, one item
showed a significant difference indicating that students who have more than 3 siblings have

more tendency to test themselves to improve their English.

One of the main questions of demographic information was to investigate whether
supportive courses make a significant difference on 4th grade students strategy use. The

students were identified as supportive course takers provided by the city hall outside of the
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school and non-takers. Mann Whitney U test results showed that there was no statistically
significant difference between two groups of students in both periods. However, there were
three items showed significant difference; students who take supportive courses are more
keen on working with peers, sharing their notes, asking the things they do not understand.
Another item indicated that students who take supportive courses showed more tendency to
work on their mistakes after some sort of speaking activities, and the same group of students
showed more performance on reading and listening to an English text repeatedly compared to

other group of students.
6.4. Overall View of the Results Based on Parts of the Inventory.

3.Were there any significant differences between the results gained from the different parts

of the scale collected before the online education period and after online education period?

Since the scale had four different parts (part A, part B, part C, part D), it was aimed to
investigate the mean scores for before online education and after online education period. The
results indicated that part A (cognitive and metacognitive strategies) were preferred at most
by students in both periods. Compensation and memory strategies (part C) had the least level
in both periods; however, part B was the only part that showed a significant increase after
three months of online education period. Hence, it can be indicated that students showed more
willingness on using cognitive, metacognitive, social and compensation strategies.
Correspondingly, part A, part C and part D showed statistically significant decrease after the

online education period.

By means of fourth research question, it was aimed to collect answers from students’

perspectives to gain deeper insights on the study.
6.5. What do you do to improve your English?

Accordingly, all the answers gathered from 11 students who were selected randomly for
interviews were identified at only direct strategy category. Correspondingly, watching English
videos and cartoons, memorizing English words with their Turkish meanings from a
dictionary were the basic answers given to the related research question. As a second question
at the interviews, students were asked about the reasons that can make them feel unsuccessful
in English. According to the answers gathered from them, it is appearing that all reasons were

related to students’ themselves especially their amount of studying or how they study.
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Students mostly indicated that their inability to read and understand in English, not
memorizing English words, not studying enough and also not knowing exactly how to study
make them feel unsuccessful. Another interview question was aimed to identify demands of
students to improve their English skills. It was explored that students desire to go abroad to
talk to foreign people, gain ability to understand English books, go to English courses.
Another answers might have been effected by online education period during pandemic since
students indicated they want schools to be open every day and also they desire English lessons
more than twice a week. The last interview question aimed to shed light on the reasons
behind why students do not have chance to obtain what they desire. According to the answers
gathered in the interviews, there are obstacles that related to students’ themselves, and there
are obstacles such as not accessing internet all the time, economical obstacles related to their

parents.

As a conclusion, it is possible to say that foreign language teachers who are teaching
young learners need to be aware of the strategies employed by young learners in all types of
learning circumstances whether it’s face-to-face or on-line teaching environments. In
addition, the study has shown that young learners are able to evaluate their own learning and
that they to need to be aware of language learning strategies. As a result, it can be
recommended that there be language learning strategy training for both the teachers and

young learners.

6.6. Implications

There are a quite number of implications concluded from this study. First of all, COVID-
19 pandemic affected the whole world not only our country. There are several changes and
causes happened to be new in people’s lives and accordingly education systems are one of the
most effected places in whole world. Online education issue had been one of the most popular
research topics for several years, however, it gained much more popularity since pandemic
came into our lives. Turkish educational system was mostly based on pen and paper and face
to face education, with specific time and specific places (schools). On the other hand, young
learners as foreign learners, and language learning strategies were important topics in English
language learning and teaching literature. This research aimed to examine learning strategies

of young learners during pandemic online education period.
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In summary, several important indications were collected during this research.
Accordingly, 4th grade students have high level use of language learning strategies both
before and after three months of online education period.

As for demographic indicators, female students showed higher level use of learning
strategies both before and after online education in general level. When it comes to age effect,
no statistically significant difference was found between the three different age groups in both
periods. Another demographic indicator was related to number of siblings of students;
however, no statistically significant difference was found between the students in general
strategy use. Last demographic feature was about the supportive courses taken by the students
and it was indicated that no statistically significant difference was found between the students

who take supportive courses and others who do not.

When the inventory results were examined part by part, part A (cognitive and
metacognitive strategies) was found to be the most preferred group in both periods. Part C
(compensation and memory strategies) was the least preferred group, while part B (cognitive,
metacognitive, social and compensation) was the only part that showed a significant increase,
while part A and part C showed decrease after three months of online education.

Lastly, qualitative data results basically indicated that 4th grade students have demands to
improve their English, however, there are demographic obstacles that can pull them back from
doing them. Students also complained about not being able to read and speak in English and
they do not know how to study English. It can be indicated that they are not fully aware if the

ways they study are beneficial for them or not.

As conclusion, three months of online education period, had some effects on 4th grade
students’ language learning strategies during pandemic period. Language learning strategies
of young learners and pandemic period are both worth studying topics. This study can

contribute to the literature with the findings gained from the specific data.
6.7. Suggestions for Further Research

This study was carried out with 110 4th grade students in a primary state school, Dilovasi
Solventas Primary School, Kocaeli, Turkey. Hence, the findings of the study cannot make
wide generalization related to all young learners It cannot be ignored that this research was
conducted in only one primary state school and in one city, thus, several cultural contexts and

backgrounds might be involved.
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Further research might be conducted with a larger sampling of young learners, different
data collection techniques and tools can be implemented in a different environment. In
addition, further studies can be conducted in interdisciplinary areas such as the investigation

of online strategy training and language teaching
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Appendix A
Children’s Inventory for Language Learning Strategies
Dear students,

We would like to learn what do you do to study your English lessons and what other things
you do to improve your English. This inventory will help us to be more beneficial for you and
for your English skills. It is very important to us how you learn English, thus, we will be
looking at your responses to the following statements. If you do the behaviours mark “Yes”, if
you do them from time to time mark “Sometimes” and if you do not do it mark “No” with an

“X”. Please make you respond to all items. Thank you for your cooperation.

Feyza Havva MANDIRALI

Gender: M/F
Do you take any supportive course? O No O Yes
How many siblings do you have? ONone O1 O2 O Morethan3

Part A

1. Itry to speak in English with my teacher, friends Yes Sometimes No
and parents.

2. Inan activity | work with a peer, | share my Yes Sometimes No
notes and/or ask her/him the points I don’t
understand.

3. After writing or saying something in English | Yes Sometimes No

ask my teacher, friend, or someone who is
knowledgeable to correct my errors.

4. | use a new vocabulary in sentence to pronounce Yes Sometimes No
it correctly.
5. Before | say something in English | check my Yes Sometimes No

book, notebook, etc. to see what we learned
about the topic.

6. | test myself to improve my English. Yes Sometimes No

7. | revise the lesson, the notes | take at school, my Yes Sometimes No
old books and notebooks, unknown or
newly learnt vocabulary by reading or writing.

8. | practice with my parents or someone else Yes Sometimes No
before speaking activities.
9. Istudy my errors after speaking activities. Yes Sometimes No

10. When I think that I cannot learn | tell my parents Yes Sometimes No
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| need help. Ex: Taking private

lessons.
Part B
11. I read the books I read before to improve my Yes Sometimes No
English.
12. I use the words I learnt recently when speaking Yes Sometimes No
with tourists and native speakers to
pronounce them correctly.
13. I like to use English in fun ways. For example; | Yes Sometimes No
try to make jokes in English.
14. To improve my English I work with supporting Yes Sometimes No
materials such as books, CDs that teach English.
15. I do tests to improve my English. Yes Sometimes No
16. While reading I try to guess the unknown Yes Sometimes No
structure by comparing it with the one that I
know.
17. Before | write or listen in English | read about Yes Sometimes No
that topic, revise the unit, read a similar
paragraph, try to find an example, prepare a draft
or make sentences with the topic.
18. While speaking I coin words that might have a Yes Sometimes No
similar meaning instead of the one that | do not
know.
Part C
19. | try to keep the words in my mind by Yes Sometimes No
associating their pronunciation. For example,
snake and sinek (a fly).
20. | take notes of unknown words, my peers Yes Sometimes No
questions and/or things that | remember after
drama activities.
21. | use gestures when | have trouble in explaining Yes Sometimes No
meanings of things in English.
22. While writing or speaking | draw the picture of Yes Sometimes No
an unknown word.
23. While speaking if I do not know the meaning of Yes Sometimes No
aword | say its Turkish and keep on talking..
24. | repeatedly write the new word to be able to say Yes Sometimes No
it correctly.
25. While writing or reading | benefit from cognates Yes Sometimes No
to facilitate my writing and reading
comprehension. For example; radio, television,
leopard, chimpanzee.
Part D
26. To facilitate my reading and listening Yes Sometimes No

comprehension, writing and speaking | use
dictionaries, my course book, notebook or
language teaching CDs.
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27. | remember a word by thinking its location on a Yes Sometimes No
page.

28. | read or listen to an English text again after Yes Sometimes No
reading or listening to it once.

29. Before writing something | identify the words Yes Sometimes No
and structures from my book and notebook.

30. I revise the new information with regular Yes Sometimes No

intervals.
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Appendix B

Sevgili 6grenciler,

Ingilizce derslerinizi calismak igin neler yaptiginiz1 ve Ingilizcenizi gelistirmek igin baska
neler yaptiginizi 6grenmek istiyoruz. Bu envanter, sizin ve Ingilizce becerileriniz i¢in daha
faydali olmamiza yardimci olacaktir. Ingilizceyi nasil 8grendiginiz bizim igin ¢ok énemli, bu
nedenle asagidaki ifadelere verdiginiz yanitlari inceleyecegiz. Davraniglar1 yapiyorsaniz
“Evet”1, zaman zaman yapiyorsaniz “Bazen”i, yapmiyorsaniz “Hayir”1 “X” ile isaretleyiniz.

Liitfen tiim maddelere yanit vermenizi rica ederiz. Is birliginiz i¢in tesekkiirler.

Feyza Havwva MANDIRALI

Yas: O8 O9 O10
Cinsiyet: E/K
Ingilizce kursu aliyor musunuz ? O Hayrr O Evet

Kag kardese sahipsiniz? O 0 O 1 O2 O3 O3+
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Bolim A

1.

Ogretmenim, arkadaslarim ve ailemle ingilizce
konusmaya ¢aligirim.

Evet

Bazen

Hayir

2.

Bir akranla ¢alistigim bir aktivitede notlarimi
paylasirim ve / veya ona anlamadigim noktalari
sorarim.

Evet

Bazen

Hayir

Ingilizce bir seyler yazdiktan veya soyledikten
sonra dgretmenime, arkadagima veya hatalarimi
diizeltebilecek birine sorarim.

Evet

Bazen

Hayir

Dogru telaffuz etmek icin ciimle i¢inde yeni bir
kelime kullanirim.

Evet

Bazen

Hayir

Ingilizce bir sey sdylemeden dnce konu hakkinda
ne 0grendigimizi gérmek i¢in kitabima, defterime
vb. bakarim.

Evet

Bazen

Hayir

Ingilizcemi gelistirmek icin kendimi test ederim.

Evet

Bazen

Hayir

Dersi, okulda aldigim notlari, eski kitaplarimi ve
defterlerimi, bilinmeyen veya yeni 6grendigim
kelimeleri okuyarak veya yazarak gézden
geciririm.

Evet

Bazen

Hayir

Konugma aktivitelerinden once ailemle veya
bagka biriyle pratik yaparim.

Evet

Bazen

Hayir

9.

Konusma aktivitelerinden sonra hatalarimi
caligirim.

Evet

Bazen

Hayir

10.

Ogrenemedigimi diisiindiigimde aileme yardima
ithtiyacim oldugunu sdylerim. Or: Ozel ders almak

Evet

Bazen

Hayir

Bolim B

11.

Ingilizcemi gelistirmek i¢in daha dnce okudugum
kitaplar1 okurum.

Evet

Bazen

Hayir

12.

Turistler ve anadili Ingilizce olan kisilerle
konusurken son 6grendigim kelimeleri dogru
telaffuz etmek i¢in kullanirim.

Evet

Bazen

Hayir

13.

Ingilizceyi eglenceli sekillerde kullanmayi
severim. Ornegin; Ingilizce sakalar yapmaya
caligirim.

Evet

Bazen

Hayir

14.

Ingilizcemi gelistirmek icin Ingilizce 6greten
kitaplar, CD'ler gibi destekleyici materyallerle
calisirim.

Evet

Bazen

Hayir

15.

Ingilizcemi gelistirmek igin testler yaparim.

Evet

Bazen

Hayir

16.

Okurken bilinmeyen yap1y1 bildigim yapi ile
karsilagtirarak tahmin etmeye ¢alisirim.

Evet

Bazen

Hayir

17.

Ingilizce yazmadan veya dinlemeden 6nce o
konuyu okurum, liniteyi gézden geg¢iririm, benzer
bir paragraf okurum, bir 6rnek bulmaya calisir, bir
taslak hazirlarim veya konuyla ilgili climleler
kurarim.

Evet

Bazen

Hayir

18.

Konusurken, bilmedigim kelimeler yerine benzer
anlami olabilecek kelimeleri bulurum.

Evet

Bazen

Hayir
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Bolum C

19.

Kelimeleri telaffuzlarini iliskilendirerek aklimda
tutmaya ¢alisirim. Ornegin snake ve sinek (fly).

Evet

Bazen

Hayir

20.

Bilinmeyen kelimeleri, akranlarimin sorularini ve
/ veya drama etkinliklerinden sonra hatirladigim
seyleri not alirim.

Evet

Bazen

Hayir

21.

Ingilizce seylerin anlamlarin1 agiklamada sorun
yasadigimda jestler kullanirim.

Evet

Bazen

Hayir

22.

Yazarken veya konusurken bilinmeyen bir
kelimenin resmini ¢izerim.

Evet

Bazen

Hayir

23.

Konugurken bir kelimenin anlamin1 bilmiyorsam
Tiirk¢esini sdyler ve konusmaya devam ederim.

Evet

Bazen

Hayir

24,

Dogru sdyleyebilmek icin yeni kelimeyi defalarca
yazarim.

Evet

Bazen

Hayir

25.

Yazarken veya okurken, yazma ve okudugumu
anlamamui kolaylastirmak i¢in benzer
sozciiklerden yararlanirim. Ornegin; radio (radyo),
television (televizyon), leopard (leopar),
chimpanzee (sempanze).

Evet

Bazen

Hayir

Bolim D

26.

Okudugum ve dinledigimi anlamami, yazmami ve
konugmami kolaylastirmak i¢in sozliikler, ders
kitabim, defterim veya dil 6gretim CD'leri
kullanirim.

Evet

Bazen

Hayir

27.

Bir kelimeyi bir sayfadaki yerini diisiinerek
hatirlarim.

Evet

Bazen

Hayir

28.

Ingilizce bir metni bir kez okuduktan veya
dinledikten sonra tekrar okur veya dinlerim.

Evet

Bazen

Hayir

29.

Bir sey yazmadan 6nce kitabimdan ve
defterimden kelimeleri ve yapilar1 tanimlarim.

Evet

Bazen

Hayir

30.

Yeni bilgileri diizenli araliklarla gézden gegiririm.

Evet

Bazen

Hayir




69

Appendix C

Interview Questions

=

What are the things you do to improve your English?

N

Are there any reasons that make you feel unsuccessful in learning English?

a. If yes, what are they?

w

What do you do to improve your English?
What are the obstacles that make you unable to do the things related to English?

&
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Sayin Veli:

Cocugunuzun katilacagi bu ¢alisma “ilokul Dérdiincii Sinif Ogrencilerinin Dil Ogrenme
Stratejilerinin Belirlenmesi (Pandemi Donemi)” adiyla 01/11/2020 ve 30/05/2021 tarihleri

arasinda yapilacak bir arastirma uygulamasidir.
Aragtirmanin Hedefi: 4. Sinif 6grencilerinin dil 6grenme stratejilerini belirlemek
Arastirma Uygulamasi: Anket ve gorlisme seklindedir.

Aragtirma T.C. Milli Egitim Bakanlig1“nin ve okul yonetiminin de izni ile
Gergeklesmektedir. Arastirma uygulamasina katilim tamamiyla goniilliiliik esasina dayali
olmaktadir. Cocugunuz caliGmaya katilip katilmamakta 6zgiirdiir. Arastirma ¢ocugunuz i¢in
herhangi bir istenmeyen etki ya da risk taGimamaktadir. Cocugunuzun katilimi tamamen
sizin isteginize baghdir, reddedebilir ya da herhangi bir asamasinda ayrilabilirsiniz.
Arastirmaya katilmamama veya araGtirmadan ayrilma durumunda 6grencilerin akademik
basarilari, okul ve 6gretmenleriyle olan iligkileri etkilemeyecektir.

Calismada 6grencilerden kimlik belirleyici higbir bilgi istenmemektedir. Cevaplar
tamamuyla gizli tutulacak ve sadece arastirmaci tarafindan degerlendirilecektir.

Uygulamalar, genel olarak kisisel rahatsizlik verecek sorular ve durumlar
icermemektedir. Ancak, katilim sirasinda sorulardan ya da herhangi bagka bir nedenden
cocugunuz kendisini rahatsiz hissederse cevaplama isini yarida birakip ¢ikmakta 6zgiirdiir. Bu
durumda rahatsizligin giderilmesi i¢in gereken yardim saglanacaktir. Cocugunuz ¢alismaya
katildiktan sonra istedigi an vazgegebilir. Boyle bir durumda veri toplama aracini uygulayan
kisiye, caligmay1 tamamlamayacagini sOylemesi yeterli olacaktir. Anket ¢alismasina
katilmamak ya da katildiktan sonra vazge¢mek ¢cocugunuza higbir sorumluluk
getirmeyecektir.

Onay vermeden 6nce sormak istediginiz herhangi bir konu varsa sormaktan
¢ekinmeyiniz. Caligma bittikten sonra bizlere e-posta ile ulasarak soru sorabilir, sonuglar

hakkinda bilgi isteyebilirsiniz. Saygilarimizla,

Aragstirmaci: Feyza Havva MANDIRALI



Velisi bulundugum ................... sinift ...l numaral1 6grencisi
............................ nin yukarida agiklanan arastirmaya katilmasina izin veriyorum.

(Liitfen formu imzaladiktan sonra cocugunuzla okula geri gonderiniz *).
v il [ociiiiiiiinins
Isim-Soyisim-imza:
Veli Adi-Soyadi:

Telefon Numarast:
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