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ARSTRACT

The purpose of this study was twofold: (1) To prepare
a preliminary transtation (2) To perform a preliminary adap-
tation and shortening of the Minnesota Counseling Inventory
(MCI}. The MCI is an inventory which gives information about
the perscnality structure and problems of American adoles-
cents.

The study was conducted in four successive phases
First, the inventory was translated with attention to is

3

SUES

U'

of cross-cultural translation. Then it was administered to
200 male and female eight and ninth grade students. The
inventory was subjected to item analysis in order to investi-
gate the possibility of shortening it. iuree short forms of ti
inventory were obtained at the end of four succassive

steps. Ihe results indicated that a short version consist-
ing of two-thirds of the items with highest discriminating
power was the most reliable one. A content analysis was done
to see which items were retained and which items were discar.
ded. In general, items that were age relevant and items that
gave informetion about emctional states were vretained. Items
that were Tturally biased, that 1mpiied cocial desivability

and that presentad translation problems were discarded.



Further research should be done on this inventory.
Empirical testing of the shortened versions  for reliability
and validity is needed. After such an empirical evaluation
of the shortened versions, the inventory could be ready for
use with Turkish high school students.



0ZET

Bu arastirmanin iki amaci vardi: (1) Minnesota Danisma
Envanteri'nin (Minnesota Counseling Inventory-MCI} bir cevi-
risini hazirlamak. (2) Bu envanterin adaptasyonu ve kisalitil-
masini saglamak. MDE, Amerika'da kullanilan ve geng¢ligin ki-
silil yapist ile soruniari hakkinda bilgi veren bir envanter-
dir.

Arastirma dort asamada gerceklestirilmistir., Ilkonce
kilTtlrlierarast ceviri kurallarina dikkat edilerek cevrilmis,
sonra 200 kiz ve erkekten olusan sekizinci ve dokuzuncu sinaf
ﬁgrenciTer%ne uygulanmistir. Envanteri kisaltmak i¢in madde
analizi yOntemi kullanilmis ve birbirini izleyen ddrt
asamadan sonra envanterin U¢ kisa Tormu elde edilmistiv.
Sonuclara bakilinca ayrrdetme glici en yiiksek maddelerin iicte
ikisi alinarak yapilan kisa formun en guvenitir oldugu goril-
mistir. Kisa form ic¢cinde kalan maddeierle formdan atilan mad-
delerin farklarint antamak i¢in ig¢erik analizi yapilmis ve o
yas grubu i¢in anlemly maddelerie, duygusal durumiari yansi-
tan maddelerin kaldid: gorilmistir. Atilan maddeler ise kil-
tlirel yanlil1dg1 olan, sosyal istenirligi yiksek olan ve cevi-
ride anlamini xaybeden maddelerdir. '

Bu envanterin Tiurk 6grencileri lzerinde kullanilabii~
mesi i¢cin ampirik yeni arastirmalar yvapilmali, kisa formlarin
gecerligi ve glveniriigi saptanmalidir.
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I. THE USE OF TESTING IN COUNSELING

. Purposes of Testing and Counseling:

Tests ave an ess.ntial part of educstional and
psychological measurement and evaluatiov.. The term 'test" may
be defined as a “systematic procedure for measuring a

a
of bLenavior™ (Brown, 1976, p.7). Standardized tests can bhe

feten

classified into three groups based on what 1s measuvred:
Aptitude tests, (2) Achievement tests, {3) Interest, persona-
Tity and attitude inventories. These tests are basically for
the following purposes: (a) for selection in many se

school, businass, industry fSrawn9 1976);: (b)) for placement

of certain types of individuals: (c¢) for diagnosis of the
individual's needs, strengths ani weaknesses; (d) for the

develepment and revision of institutional needs,
and extracurvicvlum {Goldman, 1971},

“The use of tests in counseling hes a?aduaéiy broadened
from a nparvowly defined guidance regarding educational arnd
vocectonal plans to an involvement with all aspectﬁ of the

perscn's Tife" {Anastasi, 1976, p.4)

e



Counseling may be thought of as having two main
purposes: The first purpose is "of immediate concern to the
individual, because it involves his satisfactions, éﬂxi&tiesg
pleasures and emotions (Berdie, Layton, Swanson and Hagenah,
1963, p.vii). The second purpose of counseling is related to
the community and society, since the individual's producti-
vity, achievement and attitude influence others. The
achievement of these related purposes depends on how well
the individual understands himself, and counselors are often
concerned with the goal of self-understanding (ibid.).

To consider the specific purposes of testing in
counseling, we must first consider the framework in which
counseling takes place, the cultural framework which the
counselor belongs to, the framework of the institution the
counselor works in, and his personal orientation, his personal
approach to work influences him in selecting the tests he
uses (Goldman, 19771).

2. Testing in the Counseling Process

A
(g}

ounseling uses of tests
! (

ra
into two categories according to Go

(a) Tests intended to provide information:

Precounseling Diagnostic Information,

™
.
pomrt
-
i

iformation to Guide the Counseling Process.

3. Information Relating to the Client's
Postcounseling Decisions,

p——
g
et

L—

Teste vsed for noninformatidnal ~urposes:

1. Stimulating interest in areas not previousiy
considered.

2. Layin groundwork for later counseling.

3. Providing learning experiences in decision



making.

4. Facilitating conversation.

(a) Tests Intended to Provide finformation:

These tests are used to obtain information that
was not available previously or to check the previously
collected information for reliability,

1. Precounseling Diagnostic Information:

When a test is used as a precounseling

&

diagnostic tool, it is intended to help the counselor to
decide whether the client's needs are in his area of services
since some counselors are specialized in one or more areas
and some others are general practitioners. This kind of
information 1is usually obtained from interviews and
questionnaires, but personality inventories are alsc used in
diagnosing severity of disturbance, and problem checklists
are used in identifying the locus of the problem. '

2. Information to Guide the Counseling Process:

The counselor is able to offer a large number
of particular services. Somewhere glong the process it is
ﬁegessary to decide which tools, techniques, and methods are
to be used with the particular client For example a
classif tga*:mr system developed by Bordin (1946) and modified
by Pepinsky (1948) including the following cateqories may be
Hgigéul in diaghosing: Dependence, Lack of Information,

elf-Conflict, Choice-Anxiety, and Lack of Assurance. This
kind of diagnosis is based on information collected from
interviews, questionnaires, personality inventories an

sometimes fTrom othey kinds of tests,



3. Information Relating to the Client's Postcounseling
Decisions

This is the major use of tests in counseling.
Tests in this category give additional information about
the client himself and help in making decisions and plans
for the future and choosing among the alternatives. The
client may not know what to do whether it be choosing a
course, a college or an occupation, what alternatives to
choose or he may want to test the syitability of his choice.
Then, test:s help him. Self-concept development and clarifica-
tion 1s gaining importance 1in school ar.) college guidance
programs. According to Mathewson, test information may
contribute to the individual's developing self-concept

(Gotdman, 1971).
(b) Test Used for Noninformational Purposes

There are al least four uses of tests in counsel-
ing that serve other purposes than providing information.

1. Stimulating Interest in Areas not Previgcusly
Considered:

In the process of completing tests and
inventories, children and youngsters can learn about
potentialities for schooling or for entry into certain
occupations of which they had little previous awareness.

3

. Laying Groundwork for Later Counselin

S
N

(St

While counselors spend time in reqgular inter-
views discussing the ftests which were taken at admission
time, they <can communicate to the student that they arve
available for further discussions and meetings about the

student's anility, interests and othey characteristics

poe )
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3. Providing Learning Experiences in Decision

Making:

Dependent clients try to give the responsibi-~
ity of decision-making including the decision about which
tests to take, i1f any, to the counselor. If the counselor
resists these inclinations, and reinforces decisfon-making,
then the ciient will be able to learn decision-making
skills,

4, Facilitating Conversation:

Some clients find starting a convergut10n
difficult. A TAT or a similar test may be helpful in start-
ing a conversat

As can be seen from a study of the above discussions,
pers *d1¥ty tests are an essential part of the counseling
process. Personality tests are "instrumenits fov measurement
GF emotionas, metivaticnal, interpersonal and attitudinal
charccteristics as distinguéshad from abilities '(An istasi,
1976). The counselor must possess a great deal of information
about students. The underlying assumption is that "the more

info

o
-

rmation we have about students, the better we can work
with them" (Berdie, Layton, Swanson and Hagenah, 1863, p.11).
Students' psychological and social development can be studied
aleng a number of dimensions, such as abilities and attitudes,
interests and ¥aiu&5; personality, temperament and character.
llany methods can be used in the process. They are direct
ohservaticn, interviews, psychclogical and educational tests.
These methods avre all appropriate under different conditions,
Situational methods are demanding and iwpractical in most
settings. Projective metnods are wuseful in intensive indivi-
dual clinical studies of an individual but time consuming and
impractical ftor use with large populetions. Self-report wet-

hods, would appear to be the wost practical of all,



II. SELF-REPORT INVENTORIES
In all self-veport technigues, the individual gives a
report or description of his own behavior and/or reactions.
The underlying basic assumption is that the individual him-
self is in the vest pesition to observe, describe and report
{
A9

on his behavior {Brown, 1976).

1. The Minnesota Multiphasic Persconality Inventory

The Minnesota Multiphasic Personality Inventory (MWMPIY,
is a psychcmetric instrument designed to provide informa-
tion on important basic aspects ¢f personality in a single
test. Althcugh at the beginning the MMPI was developed to
rassist clinical psychologists and psycniatrists in their
therapeutic work with patients, studies and experience have
shown that this test is useful for understanding of normal
people (Berdie, Layton, Swanson and Hagenah, 1963). It is

not only a widely used inventory, but it has lTead also to a
1ot of research (Anastasi, 1976). Two Torms of the inventovy
are available: the individual (card) and the group (booklet).
The individual being tested responds to each of 550 state-

ments (566 items in the bookiet form, since for ease of mac-
hine scoring 16 statements of the original 550 are duplicat-
) with a "true", "false" or "canncti say” vesponse as the
y1ies To him (Berdie, Laviton, Swanson and Hagenah,

MMPT dtems cover a wide vange of aveas such as: -
psychosomatic symptoms, neurclogical discrders, and
tor disturbances; sexual, roligious, political and social
tional, cccupational, Lwily and marital
questionsy and many well-known neuvotic or psychotic behavior
manifestations such as obssesive ard campulsive states,

Tlucinations, ideas of reference, phobias and

' (Anastasi, 1976). In its



regular administration, it provides scores on ten clinical
scales: hypochondriasis, depression, hysteria, psychopathic
deviate, mesculinity~-femininity, paranoia, psyhasthénia,
schizophrenia, hypomania and social introversion (ibid.).

A spacial feature of the MMPI is its utilization of
three validity scales which are not concerned with validity

o Lre veobciony engn, Theos sozlen rerns
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standing, carelessness, special response sets and test taking

e
attitudes. The following are the validating scores:

Lie Score (L}):

This score is based on a group of items "That make
the examinee appear in a favorable light but are unlikely to
be truthfully answered in the favorable direction™ (Anastasi,
1976, p.498),

Validity Score (F):

Determined from a set of items very infreguently
answered in the scored direction by the standardization
group, these items vepresent undesirable behavior, but they
are not found all together in any pattern of abnormality. So,
it is unlikely that one person shows all or most of these
symptoms. A high F score may indicate then carelessness
in scoring, in responding, "gross eccentricity, or deliberate
maWingeriEg“ (Anastasi, 1976, p.498).

Correction Score (K):

|5

This score provides a measure of test-taking attitude
i ¢!

Yy

facel

e [y

e

R PR O, ey A N L N T
related both to L oand ¥, but i1 1g beltieyed to

),

subtie. "A low K score may indicate self-criticism an



excessive frankness or a deliberate attempt to 'fake bad',

and & high K score may indicate an attempt to 'fake’good‘
or defensiveness" (ibid.).

The 1ie score and The Validity score are used for an
overall evaluation of the test record. If these scores are
greater than a specified value, the test is considered
invalid. The Correction score is used as a "suppressor
varieble® (ibid., p.499). It is used as a correction factor
and added to The scores of some of the c¢linical scales to
obtain "adjusted totals" but this use of the correction score
is questionable (ibid.).

Im its regular administration, the MMPI now consists
of 13 scales, of which 3 are validity scales and 10 are
clinical scales. Obtained from 4 control sample of 700
peoplz, norms are reported in the form of standard scores
with a mean of 50 and an SD of 10.

“In short, the MMPI is essentially a clinical

instrument whose proper inferpretation calis for considerabie
osychological sophistication" (dibid., p.504).

b

2. Tests Derived from the MMPI

a} The California Psychological Inventory (CPIY:

This is a personality inventory for use with ncrmal
populations from age 13 up to coliege and beyond., The CPI
contains 18 scates, each of which identifies some part of the

fit -

o

benuvicor. Three of them are validitly
learn about the subject's test-taking attitudes,
These scales are: sense of well-beign (Wbh), based on
' ced to "fake bad": Good imprassion (&1}

IR R 5



Communaiity (Cm), based on a frequency count of highly popular
responses. The remaining 15 scales include Dominance, Femi-
ninity, Self-acceptance, Socialization, Responsibi 11Ty9 Self-
control and Sociability. The inventory has 480 items to be
answered “True® or "False".

A1l scores are reported in terms of standard scales
derived from a normative sample of 6000 males and 7000
females, with a mean of 50 and an SD of 10. Retest as well
gs internal consistency reliability coefficients of the
individual scales are reported to compare Tavorably with

other perscnality inventories.

b) The Taylor Manifest Anxiety Scale (MAS):

“This scale is a measure of a general 'trait’ or
predisposition to experience anxiety" (CGaudry and Spielberger,
197Y, p.12). It consists of 50 questions like "I blush

easily", "I wovrry more than any other people”. The subject

is asked to vreply "true” or “"false" as the statement applies

to him. His score is based on a total number of items marked

Lf‘:

in such a way as to indicate the presence of anxiety as a
perscnality trait (ibid.). In order to develop and objec-

tive test, a series @f items descyibing physiological reac-

tions described by people suffering from anxiety were judged
by clinical psyhologists and subjective reports on worry,
self-doubt, anxiety etc. were chosen from the MMPI to form the
Manitest Anxiety Scale (Spielberger, 1966).

/

c) The Minnesota Counseling Inventory (MCI):

This finventory will be discussed in detail in the
section below.



3. The Minnesota Counseling Inventory (MCI):

"The MCI was constructed, validated and cross-
validated using’ (American) high school students as
subjects" [Brown, 1960, p.132). It provides American high
school teachers and counselors with relevant information
about the personality structure and prohiems of the youth
with whom they work. yThe inventory is based on and adapted

from two previ

H
IS

Personality Scale and the Minnesota Multiphasic Personali’

ously published inventories: The Minnesota

Inventory. It was developed for use with students in graces
9 to 13 in the United States, who have at least eighth-grade
reading ability {Berdie, Layton, Swanson and Hagenah, 1963).

The inventory consists of 355 statements printed in a
b tet with a seperate sheet for marking responses,
and it may be scored either by hand or machine. The student
to read cach statement and to decide whether
ypiies to nim. There is no time
mplete the test in 50 minutes

(ibid.).
a) The Scales of the MCL:
The nine scores of the inventory are identified
.

“as belonging in two groups by the authors. The first group

consists of the "question" score and the "validity" score.
The question score is merely the number of items owmitted. The
validity score helps to identify the students who m?ght be
overly anxicus to obtain socially acceptable and desirable
resuylts and thus be defensive. The validity score and the
guestion score both relate to the test-taking attitude of the
student (ibid.). '

The ceven scales of the second group identify several



11

areas of adjustment. Sccial Relationships, Family Relation-
ships and Emotional Stability were dawuved from the Minnesota
Personality Scale and “are supposed to identify areas in

h students may be adjusting particulariy well or pooriy"
(Berdie et.al., 1957, p.3).

The following general descriptions of the MCI scales
is taken from the MCI manual. '

Social Relationships (SR):

Scores on this scale refer to the student's relations
with other people. Students with low scores appear to be
heopy and comfortable when with groups of students and
They enjoy talking and listening to what others say.

groups they introduce people to one another. These
students like other pegple and are well-1iked by them. In
ra

e G
= o
<
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ot
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1, they are socially skilled, have acceptable mannars
and behave appropriately in social situations.

Students with high scores are likely to be socially
inept., They do not enjoy talking cr associating with others.
They seem unhappy when with other students or aduits. Other
people in veturn do not enijoy their cowpany. These students
may refuse to attend school activities or even do not answer
the cusstions they kﬂOW‘WhED called upon in class.

Family Relationships (FR):

his scorve rvefers to the rvelation between the student
family. Students who get low scores are likely to
tions with parents, brothers
ticn towards the members of the
v and the members of their family feel affection to-
werds them. They spend much time at home and participate in



activities with the members of their family. They feel that
their parents g¢give independence to them and make reascnable
demands.

High

scores are obtained by students who have diffi-
culties with th
a

e members of their family. They spend little

nd express a wish to leave home. They feel that
their parents make unregsonable demands and that they are very
strict.

time at howme

Emotional Stability (ES):

\

Students with low scores are emotionally stable. They
are relaxed and calm most of the time, they seldom worvy.
They very rareily as advice, and are mostly able to make
their own decisions. They behave efficiently 1in emergencies
and do not show fear in new and strange situations,

Students with high scores are emotionally unstable and
mostly unhappy. They are moody and feel tense and anxious
under stress and cry. They overrasact to trivial situations
and they avre timid, fearful or aggressive 1in new situations
(Berdie et.al., 1357).

The otheyr four scales; Conformity, Adjustment to
Reality, Mood and Leadership are derived from MMPI scales and
are said to provide information about "nethods students
enpltoy in maiking adjustments" (Berdie et.al., 1957,.p.3).

The MMPI scatles from which they are derived ave vespectively

Psychopathic Deviate, Schizophrenia, Depression and Social

fntroversioen,

Conformity (C):

[T P 2 i @y oL RS . 0 AL, |
This scatle gives information about the type of adjus

Lot
i
1%
ot
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ment the student makes in new situations that regquire conform-
ing or responsible behavior. Students with low scores are
reliable and responsible, confﬁrming to the rules even if

they may not agree with them. They are not rebellious, they
show respect to authority, and they attempt to change rules
with orderly prccedures. They are not overly submissive but
they understand the need for social organization. They seldom
cause trouble in school, seldom have unexcused absences or
incomplete assignments.

[ )
-
e
[
2]
ct
%]
=
et
e

it high scores are rebelliocus, impulsive
and irrespoensible. They repeat the suue offense although
verbally warned and learn Tittle from their experiences. They
are self-centered and individualistic. They cause disturbances
in school, have unexcused absences, do not complete assicgn-
ments, and sometines are sent to juvenile courts. High scores

warn the counselors to avoid future delinquent behavior.
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eality (R):

The scores in this scale refers to the student's way
of dealing with reality, whether he masters the threatening
ituations or withdraws. Students with low scores are able 1o

[75]

=3

ake friends and establish satisfactory retationship with
groups and have very little difficulty in communicating with
them. They shave their emotional experiences and they are
not afraid of competetion.

Syl P [
Students with high

£

cores have difficulties in making

friends, estabiishing relaticonships wil’ groups and communicat-
ing with others. They are withdrawn, secretive and show
Tittle emoiion. They may nave peculiar hobbies and work on

odd themes. They do not Tike competetion, b
suceess, The counseior or the teacher seldom notices them

because they are withdrawn and cause Tittle trouble.
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This score indicates a student's usual mood. Students
with low scores have good morale, and they are cheerful most
of the time. They frequently smile and get over the depression
or discouragement very quickly. They are optimistic and

nthusiastic about future.

High scores indicate poor morale. The students are
depressed most of the time. They lack self-confidence and
feel useless. They are pessimistic about the future and
become easily discouraged.

This scale indicates personality characteristics
related to leadership behavior. Students with low scores
know how to work with others, initiate ideas and carry them
out. They readily assume responsibilites

High scores on the other hand do not indicate good

-

followership. Those with high scores are usually inept in
social situations @ad avoid participating in groups. Further
study is needed to understand what high scores on the Teader-

ship scale could mean.

b) The Reiliability of the NCIL:

~ Two types of reliability data are reported for the

above meniioned seven diagnostic scales: odd-even and test-

retest. Coefficients of correlation bLetween scores on odd and

even numbered items vanged from .56 to .95 on a sample ov

800 cases (200 of ecach sox in grades 9 and 10, 200 of each

sex in gwédes 11 and 12) (Berdie, Layiom, Swanson and Hagenah,

1953). The highest coefficients wevre found for the three
adijust

Justment:

scales which identify areas of good or poor
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Family Relationships, Social Relationships and Emotional
Stability. The lowest coefficients were found for the Mood
and the Conformity scales (Berdie et.al., 1957).

For test-retestcoefficients one twelfth grade was
retested at a menth's interval and a second twelfth grade was
retested after three months, The test-retest reliability
coefficients for each sex were obtained from these scores
gnd they ranged from .56 to .92. In botﬁ of these reports
the lowest coefficients were found for the Conformity and the
Mood scales. The reliability of the Validity scale was also
estimated from these test-retest studies. The average
reljability coefficient was .67 for boys and .64 for girls.

¢) The Validity of the MCI:

Validity when used in reference to the MCI manual
indicate either the validity of individual scores or the
validity of combinations of scores, or profiles. The validity
of scores on the seven diagnostic scales were obtained in
the fol'ewing manner: Teachers wevre given 14 rating forms for
the seven diagncstic scales, each containing a description of
behavior characteristics of either high or low rating on one
of the psycholocical variables measured by the MCI. The
teachers gave the names of the students who best fitted the
description. In additicn te the "teacher nominated groups",
were obtained fromw school -cunselors, nurses, principals and
social workers. The special groups identified the students
as student leaders, delinquents or students having seviocus
family problems. Some of the students included in the teacher-
nominates groups were also included in the special nomination
aroups(Berdie et.al., 1957). In the analysis of the data two’
major popQXaﬁions, "high schools in Phoenix" and "Non-Phoenix
High Schools" were studied separately (The first group had
been used in the original item analysis of the MCI). For each

poputation the procedure was the following: Grades O and 10
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were combined as were grades 11 and 12, A separate analysis
were made for each sex. When sufficient data were available,
the mean scores of teacher-nominated groups and the special
groups were compared. Also, comparisons were made between

the contrasting groups nominated by teachers. When such
comparisons were impossible, the means of nominated groups
were compared with the means of a sample of 200 students selected

at random, from all cases in the population (Berdie et.al.
1957.

O0f the resulting 152 critical ratios calculated, 119
(78 per cent) were significant at the 1 per cent level. The
remaining ones, although not statistically significant, were
all in the expected direction. When the distributions are
compared, g¢great overlapping among groups is found and the
comparison of the mean scores of the MCI scales show accep-
table validity (Berdie, Layton, Swanson and Hagenah, 1963).
Coefficients corvrelation among the seven diagnostic scales
were calculated for samples of each sex and for each of the
two combined grade levels. The intercorrelations ranged from
.04 to .79 of the relationship between different scores
(ibid.).

The norms consisted of standard score eqguivalents of
raw scores. The norm groups consisted of 5,540 students from
twenty-five schools located in two midwestern states. As 1in
the computation of validity and reliapility coefficients,
four groups were used for normative da’ - (1) boys in grades
9 and 10; (2) girls in grades 9 and 10; (3) boys in grades 11

o
_—
2
-
b
wr

and 12; (4) oirls in grades 11 and 2. The means for the norm
group were comnared with those of students drawn from ten

states to investigate the applicability of norms to a wider
gecgranhic region. The means and standa¥d deviations for the

norm groups and for the samples selected from a group movre
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differences between the data for the norm group and the data
based on a more heterocgeneous geographic sample were smatll
(Berdie, Layton, Swanson and Hagenah, 1963).

¢} Research gn the MCI:

In addition to reliability and validity studies,

search has been conducted on the predictive validity
MCI. In c¢ne of the studies, Berdie and Hood (1965,
p.492) examined the extent to which college attendance could
be predicted frem studients' MCI scores, their findings
suggest that "predictions - at least of college plans - can
bes* be made when relatively homogenous groups are considered.
Most counselors would expect that even without knowledge o6f
the student's plan, and with all of the data included in the

statistical analysis of the study, they could predict quite

i

cff ctively who would attend college®.

Watley (1965) found a correlation between persis-
erce in an Institute of Technology and high emotional stabi-
Tity in student MCI scores. In another stuuy by Brown (196C,
p.282) similar results were found, and male dropouts "tended
to be dirresponsible and nonconforming while female dropouts
were withdrawn and depressed”. In a second study Brown (1960,
p.135), iﬁvestigated the validity of the MCI for a pcpulation
of Liberal Avrts College freshmen and using 1809 college

(o d

freshmen {m77 men and 932 wemen) as subjects. In analyzing
ults of this study, Brown came to the following

"1, Four scales of MCI - FR, SR, C and L - differentia~
ted between groups and should be more useful to
college counselors.

2. Two scales - ES and M ~ were effective for women
but not for umen.
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3. Only the R scale gave no indication of beign
valid® (Brown, 1960, p.135). -

In view of work done with the MCI and findings
obtained this inventory seems to be an interesting and a
usetul one for the and counselors in Turkey. It was
decided therefore to test the usefulness of a translation of
the MCI into Turkish.

.
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Systematic testing began with the translation of the
test in Turkey in 1915, This test was not standardized
on a Turkish population however. A rising interest in testing
began in 1820's and between this date and 1950, about eleven

s

Bine
books were published on testing, eight of which were transla-
tions from English, French and German (Tan, 1972)

The Ministry of Education establi.le¢d the Testing and Research
Arastirma Bilrosu) in 1953, The purpose of the
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Bureau was “helping the scheols to identify special students
and student oroblems, to increase systematic and ijecfive

evaluation to train personnel in testing, to
render advis cesting to other organizations and
to previde

1”3 for guidance and man-
R

noweyr planniy Bureau has prepared a

number of es mentary and h;ch ‘schools

and develen 5oaptitude tests since its establish-
ment. Rut been any effort toward stendardization
or validation of the fests develoned. The Bureau is also
developing entrance examinations for various schools (ibid.).
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The Pedacogical Institute of Istanbul University carri-
ed out a standavrdization study of the Stanford-Binet under the
supervision of Semin who also adapted "California Test of
Mental Meturity [11954Y" and "Terman Collective Intelligence
Tes™ t there has not been any evidence that they
af, 1974). Gazi Teacher's College developed
t, Gazi-Beier test, under the supervision
of Beier from the University of Indiana. Middle East Techni-
cal University has an experimental revision c¢f the Stanford-

chsler Adult Intelligence Scale (WAIS) but the
idation studies on these tests were never complet-
stanbul Universities are working on the
Wechsler Intelligence Scale for Children (WISC). At Hacettepe
niversity, the standardization and adaptation projects for
Wechsler Preschool and Primary School of Intelligence
(HPPST) were abandoned for financial reasons. There has been
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study aimed at adapting the Goodenocugh~-Harris test
for use with Turkish children at the same university.le
Compte and Uner from Hacettepe University developed the Tur-
kish edition of the(Spiel berger 1970) State - Trait Anxiety
Inventory. But there has not been. any problem checklist or
inventory adapted or developed other than Mooney's Problem
Checklist (Baymur, 1974) for personality testing.

[

2. Toe Needs of the Sc:nol Guidance Counselor:

In Turkey, the school guidance couunselors' efforts to
f adelescence and their impact ov
rdes and expectations of students, and their efforts
to offer bettey counseling ave rastricted because validated
o)

: PN [ T fe o o oo ovim vy -y 1
ohjective persona ity tests have not Deen available. The

C e 0: "(a) help the
child *o maximize individual freedom: to undevstand himself

p—

goals in counseling have been defined

in terms of what he is feeling at the present time, helping
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him to understand his experience in the present time; (b)
maximizing human effectiveness: to help the child to be able
to function in his environment" (Lnev, 1978, unpublished

lecture notes). "The counselor must know & great deal about
the student to do an effective job" (Berdie, Layton, Swanson

and Hegenah, 1963, p.56).

4')»

fn objective personality, test like the MCI, would
seem to provide Turkish counselors "with a means for obtain-
ing information about the personalities of normal adoles-
cents" (Berdie and Layton, 1959, p.218)., With the above

reasoning, it was decided to transiate the MCI into Turkish
and aiteﬂ;t & preliminary investigation of its appropriate-
ness feasibility for use with a sample of Turkish high

school students,

Ty, METHODOLOGICAL TSSUES
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budy of members of varigus cullure ¢roups who had different

n es, the
groups under study speak different languages and are governed
b if units® (Brislin, 1973, p.5). The pre-

nces in behavior. In the majority of sucn studi

ydv is cross-culture!l in nature in that it attempts to

4 . . e -
adapt an fAmerican test into Turkish culture and it faces all
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the difficulties encountered in this tyve of researc parti-
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Transtation is the first method in standardizing.
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a2a) Back Translation:

In back translation, one bilingual translates from
I8 a

Y
rget ?anguage, then a second bilingual

the origéﬂa1
translates back t© !. The researcher does not have
to cpeak the tarc l&nguaoe, he can compare the two original
language versions and can decide about the quality of the
target. This technique has lead to more research than any
other (Bristin, 1973)

b) The Use of Bilinguals:
811 take the test both in the original
tanguage and arget language, so the transiations can be
compared for ence and the items that lead to different

e e e e P S It e v 7
responses can be examined (Brislin, 1973).

ey oy e I ol
Committea” vefe

s to the type of translation where

r
two or three peonle together (as a committee) Ifranslate from
+

the original 1o the ta language and compare the results,

a
often with another person.

Somer mes all these techniques can be combined for
accuracy of traasiation (Brisiin, 1973).

After a translation is done, it should be pretested.
We may come across a lot of examples in literature that had
to be reyised because of suecific proviems discove red during
research I

2. lssues of Vald
“hpasession of a previously frans d test does not
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have to be considered very carefully for its current cross-

cultural use. Unless it has been used enough to get a satis-

factory reliability and cross-validation and unless such data
are rather currewts adanted translations may be "faulty"
{ibid., p.115). "It is essential that test validity be

computed on a different sample of persons from that which
the items were selected. The independent determination of
. -,

e entire test is known as cross-validation®

In pursuing this study, an attempt was made to keep
these issue; in mind and proceed with caution.

the ourpose of this study s twol

e
Lo
o~
R
A’N\

yoaccompiish
e with hiqa school

a preliminary transiation cof tha MCI for us
a seccnd purpose is

students in a Turkish high school. (2)
& preliminary adaptaticn and shortening of the MCI and to
S

find out whether this inventory merits further study.
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The subjects who participated in this research were
students of three sections each from the 8lh grade an

grade of Ataturk K1z Lisesi, Ataturk Kiz Lisesi is a public
secondary school which was established on an experimental

been coeducational
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trance exam and if they

succeed, t are accepted finte 6fh gro - . No students are

admitted into intermediate classes unless under special circum-

This varticuler high school was selected as the sample
because the researcher was doing her field pracifice in counsel-
1 ials permitted the

offic
use of some cuidance as wel as some extra class hours for
stin '

(s

{*

~ ~y N PR | 1 : 3 o~
A total of 2720 boys and and giris served as subjects
in the study. However, the questicnnaives of 20 students were

censidered not valid since the number of items omitted on
i

their protocols exceeded the number allewed in the manual of
the MCT (Only hal? of the 200 students® protocols were used

in the calcoulations of the disrvimineting powers dus to proce-
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Counseling Inventory
was obtained from the authors and
ration to translate the inven-

reusable beoklet consisting of 355

shéei,,ﬁhe test was administered

as statsd_in the manual.

u‘...{

he instructions were read aloud by
the administrator and the students were asked to read them
along with the administrator. After the dirvecticns were read,
subjects were asked whether there were any cguestions. After

the guestions were answeved, students were instructed to

have is no time limit for the test, but
the groups tested took one and a half to two class perieds,
t

to complete the tes

s

(o]
=3
[e3]
{3
o
[
s
~}
o
o
O
(s RENe
(o]
=
el
3
fnd
—~
[}
[#2]
»

testing students were allowed to ask questions about the
wording ov about items they did not understand,.

DESIOM and ¥

conducted in four phases as outlined
below
Phagse 1: Prenzratiocn and evaluation of the translation.

Administration of the inventory.

2
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inventory through item analysis.
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Phase 4: Theorvetical evaluation ¢f the item analysis

~ Pl " ~ ; - P ~ ] £ g b
At the end of the {inal step, & mew verslon of the
translated inventory was cbtained for emsirical testing.




scales of the inventory. Such an item analysis allows for

the tdentification and possible elimination from a test of
Tow discrimination items and the subsequent development of

a shorter form of the test of appropriately equal discrimina-
tion power to the original, if so desired. The 14 item Vali-
dity Scale (V) however was not included in this analysis for
the following reaasons: The Validity score helps to identify
students who might be very anxious or insincere in answering.
It is advised that "a raw score as high as six should make
one suspect the validity of the profile; raw scores of eight
or higher on the Validity scale invalidate the meaning of the
other scales and such answer sheets should not be scored
further® (Berdie et.al,, 1957, p.10). Given this important
function of the scale, it was felt that if subjected to item
anatysis, with the intention of shortening the scale, less
than 14 items would not be sufficient encugh in identifying
such students and hinder the effectiveness of the scale.

ostic scales, Family Relationships (FR),

al Stability (ES), Confor-
), Mood (M) and Leadership
(L) were subf ted to item analysis twice, parallel to a met~
hod of “2ucc&553fg item enalyses” propoesed by Wherry, Campbell
and Perloff (Guilford, 1954, p.434) for factor analyis of
items.

e

The procedure covers the following steps:

The students responded to the items in the inventory
rue®, “False” or omitting the item
' s calculated
pearman-Brown

1

Kuder-Richardson 20, ifability
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oefficients for the test were calculated in terms of these
cores. The students were ranked in descending order from

ne highest to %the lowest according to their total MCI scores.
To discriminate between the high and the low groups of the
tota' sampie, the top 25 percent and the lowest 25 percent
were taken as “criterion groups bel:ving differently with

espect to the item” referring to a similar technique recom-
viinson {Guilford, 1954, p.425). The discriminating
power of each item was calculated for the seven scales sepa-
rately using the top and the bottom 25 ¢ of the distribution
of scores.

Step 2

Items were ranked from the highest to the lowest
according to their discriminating powers for the seven scales
separately. For each scale, the items comprising the top two
thirds of this ranking of discriminatory power were taken

and considevred in forming a new, shortened version of the

original scale. The students' performances were recalculated
with a new scoring key appropriate feor each shortened scale.
Then the discriminating power of each item was recalculated
in terms of this new shortened scale. This shortened version
will henceforth be referred to as Short Version I. For each
scale of Short Version I, the reliability coefficients were

also computed.

he toop half of each scale of Short Version I was
2. This version of
T r

a
the inventory will be referred to hereafter as Short Version-
I

T & A

The sawme procedure as dn step 2 was apulied a thivd
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time, except that this time, the top one-third of the items
in the original scales was taken instead of the top two
thirds. This constituted Short Version ILI.

At the end of step 4, three shortened versions of the
ori¢inal MCI inventory were derived. They were:

I
—

A Short Version 1 consisting of the top two-thirds
0f the original items of each scale.

b) A Short Version II consisting of the top half of the

5 v

Short VYevsion 1.

c) A Short Version III consisting of the to, one-third
of the original items of each scale.

Phase 4

Two different one thirds of the total items, one being
one-third of the original inventory (Short Version III), the
other being one half of Short Version I were compared.
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RESULTS AND DISCUSSION

¢ RN &

he ~esuits of the item analysis procedure were inves-
tigated for each scale sepavately. First, the reliability
coefficients of the three versions were compared in order to
determine the most appropriate short version. Second, a

t

content analysis of tems retained and discarded was

t
urdertaken in order to formulate possible explanations as to
c

the nature of the short version chosen at the end.
Three different reliability measures were taken for
each scale of the MCI, at each four steps of the item
dure

analysis procedure. A presentation of the results for each

-

- - o ] b
scale follows:

"ADJUSTMENT TO REALITY" (R) SCALL

Table 3 shows the di.ferent reliability coefficients
h

v the (R) scale &t cach

A g N B N RPN
computed foy 2 sten of item analysis:
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Table 3 - The reliability coefficients of the
ortginal MCL version and the three
snort versions of the "Adjustment
to Reality® scale,

Versionsék riginal ir ? E
e ‘ MCI  SVI: SVTTFSVIII
Version |

£ e i st e e e A e PO

Craspma - REEa— -
opearman=Brown. {
‘ .83} .81

h AR
split halves

KD- 85 2| .8
KD~2 .85 .87 .80 .78

As it can be seen from the results, the most reliable
shortened version of the inventory for the R Scale is Short
Version I, where the top two-thirds of the items were chosen.
The other two short versions containing different one-third
of the 1tems had slightly Tower religbility coefficierts than
both the original inventery and Short Version I, which 1is
statistical rule that as the number of
items 7 a test d , retiability decreases, too. The

onsisted of 55 4itftsms and Short

] (2]
o

D

(@]

original key for

Version I consisted of

A content analysis of the original R Scale showed

that the discarded items were those:

1. Related to sexuality: e.g. "I am worried about sex
s

e.g. "1l have 1ittle

3
Paal
=
|74

3 e .o & - b = % n &
2. kelated to physical sym

0
or no trouble with wy muscles twitching or jumping”

3. In which <he meaning is nct clear for the Turkish
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student, e.g. "My speech is the same as always
(not faster or slower, or slurring; no hoarseness) ™.

4. In which general response biases play a role, with
most everyone tending to say "Yes" or "No", e.g.

"There is something wrong with my mind".

table 4 shows the different reliability coefficients
computed for the (M)scale at each step of the item analysis.

Table 4 - The reliability coefficients of the
original MCI version and the three short
versions of the "Mood" scale,

V””STGPQ Origin al’
f VCI S SVI
V FS?ong S

SVIE SVIII

When we examine the results, we see that Short Version
I of this scale shows the highest Spearman-Brown reliability
coefiicient. Conmpared with the two other short versions,
Short Version [ scemed to be the wost reliable version. An
interesting resurt is in the M scale the original inventory
nts than ' the three other
¢ to the fact that this scale

had lower ve
shorter versions which may be du
originally had the most number of 1tems that imply social

desirability. The M scale consisted of 46 items originally and

f‘u
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following

(98]

"LEADERSH

Version I consisted of 30 items.

the content analysis, the discarded items had the
common characteristics:

Items in which there is an implicaton of social
desirability. e.g. "I dream frequently about
things that are best kept to myself".

i

¢

ems in which a general tendency to respond in one

oy

direction comes into play, e.g. "I sometimes tease
ant

1}

tsth,

Wi

=3

7
[tems vrelated to general health, e.g. "I do not

have spells of hay fever or asthma®.

1P (L) SCALE

i

Table 5 shows the different reliability coefficients

computed

Table 5 - The rveliab
oricinal M
short ver

SCa ..

for the (L) scale at each step of the item analysis.

ty coefficients of the
version and the three
ns of the "Leadership"

(%]
]
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The results show that all three types of reliability
coefficients are highest for cthe Short Version I of the (L)
~cale. The other two short versions have lower reliability
coefficients than both the original inventory and Short
Version 1, consistent with the statistical rule.

The original key for the L scale consisted of 35 items and
the Short Version I consisted 24 items. The discarded items
are the ones:

]

. Which refer to interactions in large groups or to
feelings about people instead o, individual,
specific persons, e.g. "Whenever possible, I aveid
being in & crowd" where a selected item for example
is "At parties I am more likely to sit by myself or
with just one another person than to join in with

the crowd".
2. Which have a translation problem, where the trans-

lated item does not mean a lot for the Turkish
students, e.q. "I enjoy the excitement of a crowd".

"SOCTAL RELATIONSHIPS®™ (SR) SCALE

erent refiability coefficients
e, at different steps of the item

Table 6 show

wcand (5]
o
e
-
-5

$
computed for the (SR)sca

analysis.



Fable 6 - The reliability coefficients of the
original MCI version and the three
short versions of the "Social Rela-
tionships" scale.

j e s
s Original’
MCI

Version @ ;
Spearman~Brown . TUIT ;
¥ 3 G 5 | N 4
snlit halves = 07 S50 T2

KD-20 64

ne the results, we see that the three
Tity coefficients are highest for the Short Version I
of the SR scale. Again as in the M scale, the original scale
had Tower reliability coefficients than the three shorter
versions., Tnis may be due to the fact that this scale had the
most number c¢f culture relevance items originally. The origi-
nal key for this scaie consisted of 61 items and Shorter
Version I consisted of 40 items. When we analyze the content
of the discarded items, the following charactericstics emerge:

-
et

tems related to nroblems in another culture and
which arc irrelevant for Turkish students, e.g.

1 am at ease with older people”,

2. Items in which the meaning was not clear for the
Turkish students, e.g. "I am able to recovevr from

3. Where & certain regponse ST}sﬁ is impiied so that

most everyone will tend to answer in the same

[10d
A

S
(A"

waba

direction, e.¢.

o

D cipate easily in ordinary

conversation".
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"CONFORMITY" (C) SCALL

Table 7 shows the different reliability coefficients

computed Tor the(Cyneale, al cach step of the item analysis.

Fabie / ~ The veltability coofficients of the
original MCL version and the Lhycee
short versions of the "Conformity"
scale

Versioms;ﬁwiginulz
\ MCI ASVLIEISVILISVILL
r.a‘*;Vcrsionf r

i e st N i s B e o

Jpearmanmurowng 67 ;.80f NIRRT

split halyes o "7 0000
KD-200 .64 .79¢ .72, .72

SRRTNN

KD-21% .51 1.75{ .68 .67

The results show that Short Version I of the C scale is
the most reliable one. As in the M scale and SR scale the
original scale had Tower reliability coefficients than the
three other short versions which may o because of a variety
of reasons such as cultural bias or translation problems
arising in the items. The original key for the scale consisted
of dh dblews and Lhe Short Versiton ool this scale consisied

of 24 items.
fhe discavded items have these common characteristics -

t. They seem to be culturally irrelevant for this age
group of Turkish students, coming as wost of the

sample did from a middle socio-economic class, e.q.
"] have never been in trouble with the law".



o
~J

4o Vulperability to response style effects, such as
answering in the same divection, c¢.g. "1 do not
mind being made fun of",

Jo bnosowme of the items Uhe meaning may not be clear
for the Turkish students, e.g. "I am always disgust-
ed with the lew when the criminal is freed through
the arguments of a smart lawyer".

40 Some dtews have transtalion problems such as, "1t
makes me uncomfortable to put on a <tunt at a party

even when others are doing the same sort of things".

"EMOTIONAL STABILITY"™ (ES) SCALE

Table 8 shows the different reliability coefficients

computed for the (FS)scale at cach step of the dtem analysis,

Table 8 - The veliability coefticients ot Lhe
original MCl version and the three
short versions of the ""motional
Stability" scale

g LI ' i
Versions Original: £ ¢ >

S A AT S,

MCI
Version

LSVIISVITSVIII]

Spearman-Brown:
N S L8/
split halves

KD-207 .87

KD~21)

Examination of the results reveal  that among the
charter versions, Short Version 1 had the highest reliability
coodiictienty, theretore we chivese Shovt Version [ The other o

shert versions have lower veliabilily coetticiont than bolh the ovigina



scale and Short Vevsion I, consistent with the statistical

vicbe s The oviginal key toy the 1S oa

te consisied of 43
themes , where Shoyvt Veveion ol ho Cane o) e "|)|!e‘i‘n"(\“ of '8

tlems . The discarded items were the ones:

. Related to general health problems, e.g. "I have
been absent from school because of illness™.

s
W

LY REDATIONSHIPSY (FR) SCALT

babrbe 9 whows The diftervent vebiability covibicients

computed for the (FR) scale, at different steps of the item

analye i

Fable 9 = The reliabilily coctficients of the
criginal MO ver<ion and the Thyes
short vercsions ol the "Pamily Bela
tionships" scale.

iz ez

» oy R LR
Varuinnxijrlqinnié f ' 8

COOMOL LV osvE v
s\ Version

I

o e e g 12 : -
A (- W N TR 14
) nfxyﬁh,s Brc Wn 89 BT
split-halves :
»;.W:ﬂﬂ» R i e ,«-/::«.-1—,.,;»»:%
KB-20: . f .80 .80 >
g*mwv . M;.ue:‘ e ,,: i e b ;.
Kb-214 LS AL B

bLocan be scen frow the Table 9 that ol veliabitaty
cocilicients cateulated tar Short Version 1L and Shovl Ver
gion 111 arve identical. It will be recalled thal in Step J,
Bali of the iteas of Shovt Version 1, which has the top

i

ted to constitute Short

discriminating powers, weve soele
Version 1I. For Short Version 111, one-third of the items

with highest discriminabing powers weve soluvobed, Having Lhe



same nuber of ilews, in all the scales excepl the FR scale,
one or two dtems which were selected for Short Version 11
and Shovt Verston DD ditfered because of Lheir different

disevbmina bing powers. Bul, in Lhe |R seale Wl ot the

setectbed plome, corvesponded. S0, Lhe Lhi oo E‘é‘il;ii)élliy coetfi-

glents weve Lhe same for Short Version 11 and Short VYersion

PELL Shovt Vevsion 1, where the top two thivds of the itoms
were chosen, had the highest reliability coetiicients among
the shovrter vervsions., The other shorter versions have lower
retiabitty coetticients than both the oviginal scele and
Shavit Version 1, The original FR consistied of 36 items and

Shovt Vevoton B oof this scale consisted of 24 {tows.

The discarded items carrvy the following charactevislic

Lo Culturelly biased dtems thal convey phenomena not
very cemson in the furkish culbture, especially
amogn the students that come from the middle
socig-economic class, e.g. "1 have had a strong

desive Lo ven away frowm home™,

S0 Ttems din owhich the students wight fond Loy e pond
i the <acially desivable divection Uhas maling
disorimination difficult, e.q. "My howme 15 a4 very

pleasant place”.

PVALTIDITY™ (V) SCALE

Table 10 shows the ditferent reliabilily coeiiicients

computed Pnv fhe (V) scate For the original scale and Shovt

%,

a2,
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Table 10 - The reliability coefficients 6f the
original FCI version and one
short version of the Walidity" scale

V;w’:' .*Ei‘. H 1 % i
CrRTOns POy g liall )

R S 130 B RN
FJ;“X'VVFainn; i
Spearman-Brown | T

split halves :

KD=-20

C.
BN
Ty

Athough thin <cale wab notl subiected Loa four step
Ttem analysis Pike seven other scales of the MCI
because of briefnas of the original validity scale discussed earlier,
the relitabilily coetiicients for Lthe Llwo versions are cssen-

tially the same.

Table 11 shows the comparison of the three reliability
coefficients For Short Version TI which contains the top half
of the items of Shortl Version I and tor Short Version 11!
which contains the top one-third of the items of the original
scales. This comparison is to help determine which one~-third

to choose it a version shorter than Short Version I is needed.

Table 11 -« The comparvison of the three veliability
. coelbicients fov Shovt Versien I oand toy
Shovi Version 1)

ey pesey ey o e e
Scale R F o beade ML seale L boScale Mi%

?;—,.; : T
r;vzt}tVizz% it v b

Speaviman-Brown - P‘:
sptit helves 0 770 70

he20 .82 .81

KD~21

e TR TR 15 T TR S T T

Humbey of itexn i E : |
differing bot % ) ! ) | 5
ween the two ; ]

versions
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- Scale C g % Scale LS | Scale FR &

JSVII svm%; JSVIT SVIII SVIT:SVIILS

28 spearman - prown b bbb
=& split-halves 775* 2 . -850 .81 4 185 .78
iR KD-20¢ .72 .72 | .82 .82 | .801 .80

A KD 1] .08 .0/ i ERTI S BT

) e | i, e B [SRII S—— {:

Number of items r {

differing bet~ P ’ T
ween the two ! co ] | ldentical
versions I |

When we examine the date presented in Table 11 we see
that the differences between the reliability coefficients of
these two shorter versions are too small to consider
a test of significance. So, we can choose any of these shorter
forms However, an empirical study would be necessary to help
determine which of these two forms is actually more reliable.

The overall results dudicate that Short Version 1 is
the best version of the three forms examined. This suggests
thal Lhere may be an - oplimum numbery of lest tlewms Lo obtain
the highest possivle relbiabilily coetticients. Thus a study
of this nature, involving an investigation of the optimum

test Tength for maximum veliability, appears to be worthwhile.

It is wo!l known that the reliability of a test usu-
ally increases with the number of items. This being the case,
the versions which has the highest reiiability coefficients
should be the original MCI version. But on the contrary,
Short Version [, which contains a fewer number of items,
has the hiﬁhest reliability coefficients for the five diag-
nowtic scales. This unusual result may be due to the fact
Lhat when Lhe ovigingl HOU was shovtened, culturally higsed

itoms were discarded. In this way, the problem of cultural



relevance moy have been eliminated, In general, the dtems
retained and the items discarded show the following characte-
ristics:

Llems relained:
a) Age relevance: Items that reflect the typical

ideas and problems of these age groups.

b) Twotional States: Ttews that give dintormation about
Lhe cmotional <tates and the prewent wood of the

students.,

Items discarded:

a) Implication of social desirability: Items coustiuc-
Led in such a way Lhal most students would tend to

answer in the same socially desirable direction.

b) Cultural bias: Items related Lo American Culluve
and that are not valid for Turkish culture.

) TransTation problems: Ttems that lose their

tnLended meaning when Lrans Tabed,

The effect of cultural factors and the problems inherent
in using a direct translation was also - und in another study
(Wild, 1979) done employing an American inventory (Brown-
Holtzman Suréey of Study Habits and Attitudes) with Turkisn
high schoal siudents and according to the present findings
of the Wild study, the Brown-Holtzman Survey seemed to be
highly culture bound due to its empirical development and
validation for a population of American High School and

College studenta. The use of o« divect Lranstalion of Lhis
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inventory before adapting it to specific needs of the Turkish
students and the requirements of the Turkish educational
system was suggested to be a serious shortcoming by the
investigator.

Thus, in summary a preliminary methodological inves-
tigation such as this study would appear to be a useful
stratoyy tn dmproving Lhe ¢ress-cultural applicability of
translatled inventories.

LIMITATLIURS AND SUGGLOSTIONS TOR TURTHLR RLSLARCH

The main limitation of this study has to do with the
Tack of an empivical fest of the reliability and validity of
the shortened versicns Such an empirical evaluation could not

be done due te pracltical difficultios.

Corvecting the above Timitation would be the main
suggestion for the next research step in working with the
MCL, A suggesied copivical design might be as tollows: The
shortened versions could be given to the same group of subjects
as in thﬁs study and to a new group, and a variety c¢f compari-
sons could be made. Such comparisons would provide an empi-
rical basis for determining the currently used measures of
reliability as well as test-retest reliability.

The validity of Short Version 1 could be evaluated by
comparing scores on the seven diagnostic scales with teach rs

an/or peer ratings orv other means ol cveidaliung,

After propery eapirical tests of rveliabibity and validity
have been accomplished and after some novmalive data has been
collected, this dnventory could be ready for use in counseling

setUinags. The high velitabilily covitvoaents theoaretically
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demons Lrated for “hort Veraion | indicate that

this inventory
clearly mevits fucd ey

ludy s and would bhe g helpful Loold

For vee an the Tuy g ey Cotne bing Ly Lo,
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APTLND LY A

MINNESOTA DANISMA ENVANTERI

Bu kitap¢igin gayesi sizin kendinizi daha iyi tanima-
niza yardimea oimakt1r. Kendinizi bir kisi olarak daha iyi
tanydikca daha yararlt planlar yapabilecek ve daha etkin ola-
ynk dgrenebiteceksiniz, Bu envanteri doldurmaniz sonucunda
Bagrvetmenleviniz ve dantomantarinis si7e daha iyi dgretme veo
daha vavary by dantsmantb yapabilme olanag bulabileceblerdiy,

' Neagurdakt soytalavda kimimiz igin geeerii, himimiz igin
ise geggr%x olmayan cimleler vardir. Bu cimlelere vereceginiz
cevap sizin kendiniz hakkinda daha ¢ok sey Ggrenmenize yardim
edecektir. Bundan dolay1 her ciimleyi acgik kalplilikle ve disi-
nerek cevapliandirmak sizin yarariniza olacaktir. Dodru veya
yanlts cevap yoktur.

YONERGE

Kitapciktaki ilk cimleyi okuyanca bunun sizin i¢in uy-
gun olup olmadigina karar verin ve cevabinizi ayri cevap ka-
grdina isaretleyin. Efer cimle sizin i¢in uyqun veya genellik-
Te uygun ise cevap kagrdinda by maddenin kKaryiTrgy olan numa=
vanin yanindaki ove D harfinin altina gelen boslugqu karalayin.
Pager clmle size gore uygun degil e veya genetbibbe yygun de-
gil ise, cevap kagidinda bu maddenin karsiT1gr olan numaranin
yanindaki ve Y hartinin altina gelen boslugu karalayin.

Asagida bir cevap kdgidi drnedgi vardir. Madde 1'e ce-~
vabin 'uygun' olduju kabul edilmis, 1 rakaminin yanindaki ve
D harfinin altina gelen bosluk karalanmmistir. Madde 2'ye ceva-
bin "uygun olmadigr' belirtilecek sekilde 2 vakaminin yaninda-
i ve ¥ haviinin altaindabki bosTulk bavalanmistay.,

Cevap Kagidinin Bir Kismi

r bir cinle sizin i¢in gecerii degil dise veya ka-
7, cevap kagidina hic¢ bir isavet koymayin. Cevaplan-
iniz butun sorulary cevaplandivrin ve mimkin oldugu
os birakin.

Ege
rarsizsan?
dirabildig
kalar az b



Kendiniz hakkindaki disiuncelerinizi vermeyi unutmayin.

Sorulari cabuk cevaplayin ve herhangi bir cimle izerinde faz-
Ta vakit sarfetmeyin.

Cevap kagidina cevabinyzi isaretlediginiz zaman madde-
nin numarasy ile cevap kagidindaki numaranin ayn1 olmasina
dibbal edin. Yoyu vend bursun balem ile dsarvelleyin oo deqgiv-
Livmek istediginiz cevabs Lawawen 11 in,

HER SORUYU CEVAPLANDIRMAYA CALISIN.
)1

ADTNTZ TN CEVAP KAGIDINIDA OLMASINA DIKKAT EDIN.

BU KETAPCIGA HIC BIR TSARE T YAPMAY LN,

simdi sayfayr cevirin ve bastayin.



15.

Gecen birkag yilda sagligwm genellikle iyi idi.
Evim cok hos bir yerdir.
Diger insanlar kadar cabuk arkadas edinirim

Kotaytikla heyecanlantram,

.

wosyal o rlhiskiterde G iy tmdiie

Bir toplutugun coskusundan hoslantrin.,

Bazen ofkelenirim.

Zihnimi bir is izerinde tutmak benim icin zordur.,

Saglrgim biv ¢ok arkadaslartminki kadar iyidir,

Plevde olabilecelk kotii alaylary disiinervek iiziliurim.
Midemde veya bagoraal Tavomda gasdan o ik ayuelo by tm.

Piv oyunda bavanmmayr baybhoetmeye teveih edorim,

Hatroam dyidiy,

Vanunla bavim hio biv caman devde givmedi.

Insantar kolaylikla sabrimi tiketir.

Sogukatginliginden kurtulmakta gli¢lik ¢ekerim,

Hi¢ sebepsiz kendimi cok neseli hissettigim zamanlar olur.
Bir topluludun nese kaynagdi olmak benim i¢in kolaydir.
Ailem si1k si1k beraber dolastigim insanlares karsi ¢ikmistir.
Bazen bivas dedibodu yapartm.

Gostm sk ok oagror,

Hilziin1d zamantaraim olur,

Birka¢ onemli kisi tanimak isterim, clinkid bu kendimi onewmli his-
setiirir.

Eger bir topluluk sikici ise onu canlandirmakta oOncililik ederim.
Fikirlerimi kolaylikla aciklarim.

Yens insenlavia Lantsrrken ulanipiw,

Prvatamda inwan qgivmeb ten b vlbovim,

Biv o cob degieik oyun ve eqlenceler hogime qiden.

Pih tepht ontavdan gedmeswe woun savedie goriemedigim bimselovd
da okul arkadaslarvimr gormemez tkten gelivim. '
Baskalarina soylemeyi istemeyecedi bazi seyleri sik sik riiyamda
goririm.

Faka bastigimy itiraf etmemi gerektirecbk sekilde aldatvlmaktan
netivet oderyinm :

Bazen coues 18 o datlo oluiam



33.
i
35.
36.
37.
38.
39.
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42 .

44

44.

45,
46.
47.
48.
19,
50.
51.
52.

53.
54 .

hty,

h .

57.
58.
59.
00.
61.

Her giin cok fazla miktarda sy toerm,

Sk by Loy ley tein bayagr duyay w

GUriltiler beni kolaylikla uykundan uvyandirviv,

Insanlarla beraberken kendimi rahat hissederim.

Bir cay veya resepsivondaki onemli kimseyle tanismaya calisirim.
Sk stk nezle oluvum.

Hi¢ carpintim olmaz ve nadiren nefes nefese kaltrim.

Okuldalki

diistik notlarimdan dolayv kendimi kotii hissettigim olmus-
TR ‘

“apinlnil‘dynl eyl oyapiyor albalay bhile biv taplantada maskaval ol
etmek beni rahatsiz eder.

Tan?dlg1m insanlarla karsilasmamak icin caddede kars1 tarafa ge-
cevim,

Folaybabla oitelenivim.

Ailemdeki kigiler henim kisisel sovunlarims ogrenmeye fazlasaiyla
mevaeklydyr,

Zihnwwi tek bir sey Uzerinde tutamiyorum.

Bazen Kkiifretmek isterim.

Kendime olan giivenimi kolaylikla kaybederim.

Bir toplulugun Uniinde konusmak benim di¢in cok zordur.

Hayabton bana adil davranmadidgindan eminin.

Hayatimda hie baytlnadiw,

Yaptigim seylerden pisman olurum,

Stk sik utangacltigimir gostermemek i¢in blylk bir gayret gosteririi
Flort etmeyi severim.

Kendimi ¢ok mutsuz hissediyorum.

-

Pashalart ictn plantar yapmabh ve harchelleving disenlemek sovumlus
Tugu tasimisimdir.

Fger biv sinewmaya bitet almadan givebileceqgime ve yakalanmayacagy
ma emin olsam herhalde bunu yapardim.

Tanidigim herkesi sevmemn.

Insanlarla beraberken bile kendimi yalniz hissederim.

Sosyal yasantimi ailemin fertleriyle sinirlandirmayi tercih éderi
Paskalarindan daha sinirli olmadedgrima inantrim.

Oyunlar ya da diger organize faaliyetlere katilmak d¢in qgdonulli
oldugumnda utangaglik hissederim.

T

Pyide dvi boybu daveanmel benim doin rordur,



63. Genellikle hayatin yasanmaya deger oldugunu hissederim.

64. Baskalarindan kelaylikla nezle kaparim.
65. Sokaktaki insanlarin beni gbzetledigint saniry ve rahatsiz olurum,

66 . Fq%r L1r CTUD insan arasinda bir konusma baslatmam gerekirse cok
tedivgin olurum.

G/ Sonyal divumlarvda Lecriibe i obdvgum Toin ubany o,

68. Atlew bana karsh by yelivhinden cob Liv cocukmuyun gibi davraniy
69. Ailemin benim yiiziimden dis kirikliginag ugradigint hissediyorum,
70, Cevremdekd bivcoklary kadar yolenebli ve zeki olduguma inanirim,

71, Bir kriz veya zor durumla karsilasmakian kacinirim,

P20 TisanTlar o bivtikie oloam bile coqu zaman kendimi valniz hissede-
v '

FA0 D aeviiviicm vibcdinden vabalors oo o

A Bavina biyovn gedmesn diye bemen hevhein yalan woyleyebileceging
tnaniyin,

75. Hayatimda ne felce ugradim ne de kaslarimda anormal bir zayiflik
hissettim,

76. Insanlarin, daha Once kendilevi disinmedikleri i¢in iyi fikirle-
rimt Kiskandiklarint sik sik gordim.

7. Bazen zoviuklaran distilste yigrldigint ve onlart altedemeyecegimi
Binnoetmis bmdiy,

78. Gozlerim 1siga Karst ¢ok hassastir.

/9. Kolaylykla iiztitirim.

B0, Stk srk "Fegke yine kucitk birv ¢ocuk olsaydiw”, diye distinlirum.
81. Avada sirada konusulamayacak kaedar koti sceyler distntvrim,

82. Sinifta derse kalktigim zamen rahatsiz olurun.

83. Evdeki sofra dadabim baskalarinin yaninda oldugum zamanlavr kadar i
yi dedaildir.

bbbt owmiddabate

gL, Saman nuz%czi veyad o asbtim ndbetim yoktur.,
86. Kimse beni anlamiyor.

27 . Hemen nerﬁgﬂﬂ beni kovbubtan Liv sey olur,
b Disteramiy bakima thliyacr var.

o Fan o gormeh Lend o owe cboviutae o ne e hao b oo

Q) IR T
AN

91 iRt
G

S,




94.
95,

B0 .

103.

3.
114,
115.

123,
[
125,

126,

Buyudigiim halde ailem s1k s1k kendilerine ilasl ctmemi bekler.
Yabancylavla karsilasmaktan cekinmem.

Bovist benm ko tibigimi istiyor.

Sikowak webepais oyere cezalandiritdigime hicasederim.

Aay edilmeye aldirman.

Bazen burnuma tuhaf kokular gelir.

Fucuk dusiriict olaylar beni ¢ok uzun surc uzoer.

Cogu saman bendimi devmans s hisoederim,

Aoy dovecede vk lganim,

Bazewn kafam her zamankinden daha yavas calisiyor.

s bulamasam da ailem bana glivenir.

Sabahlary kalktigimda kendimi yorgun hissediyorum.

Kotayltkla aglarvim.

Kaslarim hemen hemen hi¢ sedirmez veya atmaz. |
Trenlerde, otobiisTerde vs. s1k si1k yabancilarla konusurum.

o ter kotuye gitmeye baslayrnca termden hewen pes elwek gelir,
Logu Zaman bayal bewim tein sovlubla dobudur.

Bazen oteylavin gevcekliginden siiphe edevim.

Evde huzuru saglemak i¢in ya susmak ya da evi tevketmek zorunda
Faotmes ymd oy

Nadiven sagbogmm igin endiselentvim.
Hoyatrtmda kendimi hig¢ simdiki kadar iyi hissetbwemistim,

Bir sorunun cevabint bilmenme ragmen, soruldudu zaman sinif ontnde
konusma korkusuyla yanlis cevap verebilirim.

Insanlar hakkimda tahkivr edici ve adi seyier sioyliiyor.
Cogu zeman mubluyum,

Ailem bende gereginden fazla kusur buluyor.

Baz1 zamanlar o kadar iyi isitirim ki rahatsiz olurum.
Eger firsat verilse dinya icin cok yararlit seyler yapabilirdim.

1k si1k benden daha iyi olmadiklary natde 'uzman® diye taininan in
santarlae karsitastim.

Blyidk bir gevginbik allinda calisirim,

Baskaelavinin yavadigint sandigim mubttuluge ozen duyarin.,
Nadiven babrs ik cebervim. '

ﬁkhdugumu eskisd kadar iyt anlayemiyoyun.

Baren hiv Lirli toparlanip dslevime bakaewadigim oyle donemler o-
Turki buntlay glinter, hattalar ya da aylavca suprebilip,
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En zor micadelelerim kendimle olanlardir.
Evde sinirlii olurum.

Basgalar1 bakarken elimden gelenin en iyisini yapmak benim icin
zordur.

Kafam diistincelerle o kadar doludur ki uyuyamam.
Yemege oturdugumda gercekten acikmamis olurum.

S1k s1k arkadas grubumun dedikodu ve konusmalarinin disinda kali-
rim.

Bazen kontrol edemedigim giilme ve aglama krizlerim tutar.

Gunlin sonuna dodru kendimi ¢ok yorgun hissederim.

Bazen birisiyle yumruk yumruga doviismek isterim.

Genellikle baskalari benimle konusana kadar ben onlarla konusmam.
Baskalarina anlatmak i¢in iyi hikayeleri aklimda tutmaya calisir:?
Kolaylikla ofkelenirim ama bu uzun sirmez.

Cogu dertlerimden kimin sorumlu oldugunu bilirim.

Sik si1k midem bulanir ve kusarim.

Hayatimt gerektigi sekilde surdiremedim.

Kimse beni anlamiyor.

Bazen hi¢ sebepsiz yere hatta isler yolunda degilken bile kendimi
cok mutlu hissederim.

Annem veya babam {veya her ikisi) ¢ok sinirlidir,
Bazen soguk almadigim halde sesim kisailir.

Cevremde olanlarin farkinda olmadigim ve yaptigim isin bir an i¢i
durdugu kopukluk ntbetleri gecirmisiundir.

Arkadas edinmede ilk adimir atmaktan hoslanirim.
Evden kagmak i¢in ¢ok gqlg¢li bir istek duymusumdur.
Elestiriimek beni c¢ok rahatsiz eder.

Kendimi sinirli addederim.

Uzerime aldigim bir isi kisa bir sire ic¢cin de olsa birakmakta
zorluk cekerim.

Kolaylikla cesaretim kiriliv.

Coju zaman Hlmek isterdim.

Sinifta gonullu olarak sdzlliye kalkmakta tereddit ederim.
Bazen evi terketmeyi ¢ok istedim.

Yeni tanistirildigwym bir kimseyle konusacak bir konu bulmakta gii
1ik cekerim. »
Ailemin fertleriyle c¢ok az kavga ederim.
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Yeni insanlarla karsilasmak hosuma gider.

Gazetedeki hner makaleyi her glin okumam.

Cinsel sorunlav ylzinden stkintitiyim.

Zeki1 bir avukatin savunmasy ile suclu biri serbest birakildigtr he
sefer adaletten igrenirim. . |
Cogu zaman kendimi Uzgin hissederim. ;
Arada sirada bugln yapmam gereken isi yarina birakirim,

Bir ise baslamakta glcluk cekerim.

- - ' » . . . < s i
Evden ¢ikt1dim zaman kapinin iyi kilitlenmemis ve pencerelerin iy
kepanmamis oldugunu distnip UzUlmem. |

Dansa gitmeye bayi1lirim.

Dislerimin codu seks ile ilgilidir.

Okulda bazen dalga ge,cigim i¢cin midiire gonderildigim olmustur.
Cocuklugumun buylik bir kism1 hastalikla gecti.

foplantilar insanlairla birlikte olabildigim i¢in hosuma gider.

Bir grup insanin Onilinde konusmak hosuma gider.

Elestirilmek ya da azarlanmak beni cok kirar.

Hi¢ nihet veya havale gegirmedim.

Sosyal gaflardan cabuk kurtulurum.

Gorebilecegim tim ilgiyi gériyorum,.
z

LUzumsuz bir disince durmadan aklima gelip beni tedirgin ediyor.

Eder frrsat veritirse iyi bir lider olabilirim.

Oldukca bagimsiz ve aile baskisindan dzgurum.

Cok kuruntu yaparim.

Bazv zamanlar kendimi kesinlikle llzumsuz hissederim.

Sagduyum bugiinlerde her zamankinden daha iyi. .
Hislerim kolaylskla incinir.

Benim sucum olmadigr halde islerim ters gider.

Insanlara karst ilgisizim. '

Annem-babam artik olgun bir insan oldugumu anlamiyorlar e bana
cocuk muamelesi yapiyorlar.

Cogu kimseyle konusmakta zorluk cekerim.

Cogu kimse cikarina uygun distigi icin adil olmayan yollara basvu
rur.

Viirtrken kaldivimdaki catlaklara basmadan adim atmayva dikkat ede-
rir.

Dicer evliere oranta bizim evde ¢ok az sevgi ve arkadaslik var.
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Daha az cekinger olmak isterdim.
P ey N .
vogu geceler fikirler ve disiinceler beni rahatsiz etmeden uyurum.

Bir grup insan icinde bildigim bir konuda konusma baslatmaktan ve:
ya fikrimi sOylemekten cekinmem.

Glnluk yasantym bana ilgin¢ gelen seylerle doludur.

Kan1mca_b§r cok kimse digerlerinden yardim ve sempati gérmek icin
dertlerini bliyutiyorlar.

Cocukken bir ara bazi seyler caldim.

Irsaniar beni si1k sik dis kirikligina ugratir.

1
IN

Hayat dolu bir arkadas grubuna girdigim zaman liziintilerim kaybolui

Kendimi o kadar enerjik hissettigim zemanlar oldu ki giinlerce uyki
Thtiyacy duymadim. '
‘\ll

uriirken dengemt kKorumakla hi¢ guglik cekmemisimdir,

Ailem weslek olarak sectigim isi veya secmeye niyetlendigim isi
seymiyor.

Degisik konulardaki tutumlarimin baskalarinca bilinmesini isterim

Basim derde girdigi zaman cenemil tutmanin en iyiyol olduguna ina-
nirim.

Bazen sevdigim bir kisi tarafindan kirilmak hosuma gitmistir.

Bana zarari dokunamayacagint bildigim seyler ve kimselerden kerkt
gum olmustur.

Ailem benden ¢ok fazla sey bekler.
Kendime hic gilivenim yok.
Hayal kurarim.

Davranistarim baskalari tarafindan kolaylikla yanlis anlasilabi--
Tir.

Insanlart bazi seyleri yapmaya ikna etmek hosuma gidiyor,
Bazen bir seyleri parcalamak isterim.
Sosyal faaliyetlerde herhangi bir incan kadar basariliyim.

Bir cok kisiyle arkadasliga yol acan faaliyetlere katilmay1r ter-
cih ederim.

Jilencilere sadaka verilmesine karsiyim.

Razen kendimi jy? hissetmedigim zaman aksi olurum.
Bazen asagiirk duygusu cekerim.

Benim hakkimda konusulduguna eminim.

Kefaylikla utanirim.

Al em gezdigim arkadaslara itivaz etmistir,

Baien sastrtici veya zarar verici bir seyler yapmak i¢in dayanil-
ma. bir istek duyarim.
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Basima ne gelirce gelsin umurumda degil.

?ir grup arasincaki konusmalarda soyleyecek uygun b1r 147 bulmak-
ta quclik cekeyim.

Uzerinde calistigtm konularda yazilar okuyup incelemeler yapmak
hosuma gider.

Muttu olmak icin bir cok sosyal temaslarda bulunmam gerektigini
hissediyorum.

Baskalarinin bana soylediklerini hemen unuturum.

Yeslt kimselerin yaninda rahatim.

Askta dis kariklrgina ugradim.

Baskalarinin bana kini olmasaydi cok daha basarily olurdum.
Bazen hayvanltary kazdivrivin.

I e st oveya konusmami kontrol edemedigim takal etrafaimda o
enlerin farkinda oldugum nidbetler gecirdim.

15tah1m iyidir,
Evde diger yerlerde oldugundan daha az anlayis goririm.

I¢im i¢ime s1gmadi1gs Oyle anlar olur ki bir iskemlede bile uzun
sure octuraman.

Babam benim icin ideal bir insandir.

Tanidigtm birinin basarisini duymak benim basarisiz oldufumu his-
setmeme yo! acar.
7

Davranisi
dadir.

Bir yabanct ile konusmayi zor bulurum.

arim codunlukla cevremdekilerin ddetlerinin etkisi altin

Me annem ne de babam kolaylikla dfkelenir.
tastalik dolayisiyla okula devamsizligim oldu.
Basimda dayanilmaz keskin agrilar var.

Topluluklarda karabaliga katilmaktansa, kendi kendime ya da tek
bir kisiyle oturmam daha olagandir.

Yabancilarla kolaylikla tanisirim.

Avada sirada ailemin sevdigim fertlerine karsi bir nefret duyarim
Cogu kez neden o kadar kizgin ve suratsiz oldugumu anla amam.
Kalbimde ve ¢ogsimde hemen hemen hig¢ agri duymam.

Acaip ve kendime Ozgl dislncelerim vardivr.

Akrabalarimin hemen hemen hepsi bana yakinlik gosteririe

v
Backalar"nin toplanmis ve konusuyor olduklari bir odaya girmekten
(,e TSR

E1 erim hantal ya da beceriksiz degil.
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Yalniz oldugum zamanlar acaip seyler isitirim.

Ne annem ne de babam istekleri makul olsa da olmasadda itaat etmem-
de israr ettiler. '

Uykum rahatsiz ve intizamsizdir.

Meslek seciminde anne ve babamla ayni fikirde degilim.

Stk sik yanlys ve kot bir sey yaptigim hissine kapilirim.
Hastaliga vakalanmaktan korkmam.

Yeni insanlarla tanisinca konusacak konu bulmak zoruma gider.
Aktimy kacrrmaktan korkuyorum.

Bir tartismada kolaylikla altolurum.

Bazen sevdigim insanlari incitmekten zevk alirim.

&

Hep saman dodgruyu stovlemon.
Zihnd biy bozuklugum var.

Dikkatimi toplamakta baskalarindan daha fazla zorluk ceremi.

Oyle antavrim olmustur ki baziv faaliyetlerde bulundudum halde son-
radan ne yantigimi hatirlayamamismidr,

Kendisini acike eslim eden birinden faydalanan kimseyi kinamam.
v

a
Baz1 seylerin ve olaylarin gercek olmadigr kuskusundan rahatsiz

oluyorum.

Haftada en az bir kez hig sebepsiz aniden ates basar.
Hayatin bana adil davranmadigindan eminim.

Iyi beceremedigimden baz1 oyunlari oynamayi reddederim,

Herhangi bir hastalik i¢in doktora gitmek zorunda kaldigim zaman
korkarim.

Baskalarinin gorindidu kadar mutiu ociwayr isterdim.

Anne ve babam cok modasy gec¢mis fikirlere sahiptirler.

Haftada en az biv kez heyecanlanirim.

Annemin, babamin veya her ikisinin beni sinirlendivren kisisel a-
Tiskanliklart var.

Gnemli bir sey lzerinde ¢alisirken kisilerin fikrimi sormalart ya
da baska sekilds calrismamt durdurmalary sabrimt tasirvir.

Baz1 konularda o Kadar hassasim ki onlardan bahis bile elcmem.

a
Kicluk cocuklavrdan hoslanirim.

Bazen rahatsiz edici glriuiti cimamasina ragmen uyumakta qiiclik c¢e
kerim. .

Duvgularim nedenteri belli olmadan iviye ya da kiotlye yonelir.

Anve veya babamdan birisinin davranislari bende blyik korky uvyan-
difmistair.
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Cabuk karar veremedigim icin cok firsat kacirmisimdir.

Yetenegimi kicumsedigim i¢in bir kac kez bir sey yapmaktan vazgeg
misimdir. '

Bir grup insan icinde oldugum zaman konusulmasi uygun olan seyler
distinmekte gliclik cekerim.

Basim agrir.

Ailemden bezarlarinin yaptiklari seyler oeni korkutmustur.
Baskalariyla cabuk ve 1iyi kaynasirim.

Codunlukla baska bir sey yapmaktansa oturup hayal kurmayi yegleri
Ufak mebldaglar i¢in kumar oynamak hosuma gider.

Kotaylikla sikiiganlasirim.

Ailemdeki kisilere glvenebilirim.

Sagligimt dikkatle izlemek geredini duyuyorum.

Acik-sac¢tk hikayelerden utanivin,

Insanlar genellikle kendi haklarina, baskalar1n1nvhak1ar1na goste
diklerinden daha fazla saygi gosterilmesini beklerler.

Konusmam her zamanki gibidir {ne daha hi1zl1 ya da daha yavas, vey
agizda yuvartanmis, boduk degil).

Okulda sinifin oninde konusmay1l c¢ok glic bulurum.
Ev hayatim diger insanlarinki kadar hostur.

Onemli bir yemekte masadaki bir seyi uzatmalarini istemektense o
seysiz yaparim.

Bzskalary yapmaya degmez derlerse, yapmak istedigim seyden vazge-
cebilirim.

Partileri ve toplantilari severim.

Basimdan c¢ok acaip ve tuhaf claylar gegmistir.

Sosyal topluluklarda son derece iyi vakit geciririm. .
Seks ile ilgili disiincelerin beni rahatsiz etmemesini isterdim.
Ellerim ve ayaklarim ¢odunlukla gerektigi kadar sicaktair.
Codgu zaman basim ¢ok agrir. '

Codu kimsenin yaninda tedirgin ve sikilgan olurum.

En cok evimde mutlu ve rahat olurum.

Hemen hemen hi¢ basim donmez.

flerlemek ic¢in cogu kimsenin yalan styleyecedini sanirim.
Parasizlik ylzinden evde mutlu olamiyorum.

Ne annem ne de babam davranisimda bir hata bulmuyorlar.

Biy cok arkadasin benimkinden daha mutlu bir ev hayatlar: oldugu
hissettim. .
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Kars1 cinsle arkadasiik temaslarinda bulunmak benim i¢in kolaydir,
311, !

Insantaria arkadaslik ederek vakit ge¢cirmek hosuma gider.
312, Hemen hemen hic agram sizim yoktur.

313. GOzUm her zamanki gibi simdi de iyi goriir.

SEAL Olagan konusmoelorva kolayTaikla katilirrm.

315 Yaptikiar1 bazi seyleri yanlis saydigim kisilere arkadasca davra-
nabilirim. s

316. Evimde gercek bir sevgi ve sefkat yoktu.

317. Bir partide dogal davranmak benim icin kolaydir.

318. Gozlerimi yormadan uzun middet okuyabilirim.

319, Yerni arkadaslar edinmeye hevesliyim, .

3¢0. Insantarvi eglendirvmekten hoslanirim.

321, bEn buyuk yukumliUlUgimin aileme karsi oldugunu hissediyorum. |

322. Insanlarla temaslarimda cekingenim.

323. Sosyal iliskilerin benim hoslanacagim kadar ciddi olmadigini hiss:
derim. |

324. Ne annem ne de babam kolaylikla kizar.

325. Kimseye glvenmemek daha emin bir yoldur.

326. Diisiinceler ag¢isindan bakilirsa ailem ve ben ayri1 dinyalarda yasi-
yoruz.

327. Evden kag¢mak ic¢in kuvvetli bir istek duymusumdur.

328, Mimkiin oldukg¢a insanlardan kacarim.

329. Toplanti ya da partilerde arka planda kalirim.

330. Bir sey yapmok istedigim zaman climin titredigini sik sik farkede
rim.

331, Aileme olan yikimliliklerin benim ic¢in bir engelleme olu§turdu§un
hissediyorum.

332. Ne annemin ne de babamin beni anlamadiklarini hissettim.

33. Cogdu zeman bofazimda bir sikisiklik hissediyorum.

334 . Dedektifli ve esrarengiz hikayeler hosuma gider.
5

33 Umumi bir toplantiya herkes yerini aldiktan sonva girmekten utans
rim.
336. S1k sik basimi siki bir bant sariyormus gibf hissediyorum.

)
337. Baz1 insanlar o kadar tahakkim edici ki, bir sey js?edikier% Z g
orilarin hakli oldugunu bildigim halde f¢imden aksini yapmak gelin

338. Gindelik sosyal temaslara karsy kayitsizim.
339. Pertilerdeki eglencelerde aktif bir rol alirim.



340, Kolay kolay vorulmam.

341, Annem ve babam bana karsi cok sert davrandilar. ‘
342. Yakin akrabalarim arasinda bir cok minakasalar olmustur.
343. Gazetelerde suc¢ haberleri okumak hosuma gider.

344 . Sosyal faaliyetler beni sikar.

345 . Bastim cok ender agrir.

346. Birisinin benim i¢in iyi bir sey yapmasinin altinda ne gibi bir
neden gizlendigini genellikle merak ederim.

347. Bir grup insanin arasindan ayrilmak ic¢in izin isterken utanirim.

348, Anne ve babamla evdeki islerin nasil yapilmasi gerektigini konu-
sunda anlasmazligimiz olmustur.

349, Biv partide iyi vakit ge¢irmek benim i¢in kolaydir.

350. Bir odada bir grup insan oturmus konusuyorsa tek basima iceri
girmekte tereddut ederim.

351. Ne annem ne de babam beni haksiz yere elestirmezler.

352. Zamaninda gereken seyleri soylemekte gl¢lik cekerim.

353. Bir ©gretmen umulmadik bir anda bana bir sey sorunca telaslani-

YLm.
354, Bir ¢ok sosyal faaliyetlere katilmak hosuma gider.

-~

355, fyi bir fikre hemen kapilirim.
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