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[YENICERI, Ozlem]. [Ondokuz Mayis Universitesi Tip Faklltesi Hazirlik Sinifi
Ogrencilerinin Gereksinim Degerlendirmesi ], [Yiksek Lisans], Samsun, [2008].

Bu calisma 2006 — 2007 Akademik Yilinda Ondokuz Mayis Universitesi Yabanci
Diller Egitimi Arastirma ve Uygulama Merkezi’nde (OYDEM) Ingilizce egitimi
almakta olan Tip Fakiiltesi Ogrencilerinin yabanci dil 6grenim gereksinimlerini

belirlemek amaciyla yiiriitiildii.

Hazirlik 6grencilerinin yabanci dil 68renimindeki gereksinimlerini belirlemek icin
dort sormaca gelistirildi. Gelistirilen sormacalar Tip Fakiiltesi hazirlik 68rencilerine,
daha once hazirlik egitimi almis Tip Fakiiltesi birinci simif 6grencilerine, Ondokuz
Mayis Universitesi Tip Fakiiltesinde gérev yapan ogretim iiyeleri ve yoneticilerine
uygulandi. Tip hazirhik Ogrencilerinin  gereksinimlerini belirlemeye yonelik
“Sormaca I’ ve hazirlik 6grencilerinin iletisim becerilerini sorgulayan “Sormaca II”
verildi. Bir yil 6nce Ingilizce hazirlik egitimini alan Tip Fakiiltesi birinci siif
ogrencilerine “Sormaca III” ve Tip Fakiiltesi ogretim {iiyeleri ve yoneticilerine
“Sormaca IV” verildi. Tiim sormacalar Likert 6l¢egine gore hazirlanmis olup, elde

edilen veriler SPSS istatistiksel programiyla ¢oziimlenip, degerlendirildi.

Yapilan gereksinim degerlendirmesi sonucunda, Tip Fakiiltesi hazirlik 6grencilerinin
yabanci dil 6grenimindeki gereksinimlerinin neler oldugu belirlendi. OYDEM’ de
uygulanmakta olan Ingilizce hazirhk programinin Tip Fakiiltesi hazirhik
ogrencilerinin gereksinimlerini yeterli diizeyde karsilamadigr ortaya cikti. Tip
Fakiiltesi hazirlik 6grencileri 6zel amagli yabanci dil 6gretimi temelli, yazili ve sozlii
iletisim becerilerinde dili islevsel olarak kullanabilecekleri bir icerige sahip hazirlik
programinin 6grencilerin hem yabanci dil 6grenimi icin hem de gelecekteki alan

caligmalari i¢in daha yararh bulduklar1 goriisiinde birlesti.

Anahtar Sozciikler: Gereksinim Coziimlemesi, Gereksinim Degerlendirmesi,

Gereksinim Tiirleri, Ozel Amagl Ingilizce Ogretimi, Iletisim Becerileri



vii

ABSTRACT

[YENICERI, Ozlem]. [Needs Assessment of the Prep-Class Students in the Faculty
of Medicine at Ondokuz Mayis University ], [Master’s Thesis], Samsun, [2008].

This study has been conducted in 2006 — 2007 Academic Year in Foreign Languages
Teaching, Language Research and Implementation Center (OYDEM) in order to
determine the language needs of the medical prep. students at Ondokuz Mayis

University.

Four questionnaires have been developed to determine the language needs of the
medical prep. students. The questionnaires have been given to the medical prep.
students, medical freshman students and the departmental instructors and
administrators in the Faculty of Medicine at Ondokuz Mayis University. Medical
prep. students have been given “Questionnaire I” and “Questionnaire II”, while
medical freshman students have been given “Questionnaire III” and the departmental
instructors and administrators have been given “Questionnaire IV”. “Questionnaire
I” aims at revealing the needs of the medical prep. students and “Questionnaire 1I”
checks the medical prep. students’ needs in using communication strategies.
“Questionnaire III” checks the language needs of the medical freshman students.
“Questionnaire IV” aims at identifying medical prep. students’ language needs
according to the expectations of the departmental instructors and administrators. All
the questionnaires have been prepared in Likert Scale and the data gathered from the

questionnaires have been analyzed by SPSS, and the results have been assessed.

As a result of the needs assessment, the language needs of the medical prep. students
have been identified. It has been determined that the English preparatory education
given to medical prep. students in OYDEM seems not to meet the language needs of
the medical prep. students at desired level, and the prep. students have stated that
they need English for Specific Purposes (ESP) in order to achieve their goals in
language learning and prospective studies.

Key Words: Needs Analysis, Needs Assessment, Types of Needs, English for

Specific Purposes, Communication Strategies
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CHAPTER 1 INTRODUCTION

1.1. Background to the Study

The need to learn a foreign language in Turkey; mostly English as it is still the
lingua franca in Science, business, marketing and technology; has become more
essential since the world turned its face to globalization. Likewise, Block
(2004:76) states “English has spread as a benign outcome of globalizing forces.”
Additionally, the reasons why people need to learn English in Turkey may vary
when the needs of people have been considered: to find a better job opportunity,
to communicate with the people all around the world, to attend a congress,
conference or a seminar in their major, to take part in an exchange program for
academic or personal development, to follow scientific or technological
developments related to their major, to pass Proficiency and Placement Tests, to

read more articles, journals or books related to their field of study or more.

The paramount need to learn a foreign language has also led English to take place
in the curriculum at universities as well as in eight-year compulsory education and
High Schools in Turkey. OYDEM, Ondokuz Mayis University Foreign
Languages Teaching, Language Research and Implementation Center founded in
1998, has been providing the English preparatory education to the Faculty of
Medicine and Faculty of Dentistry since 2003-2004 Academic year, to the
Faculty of Veterinary Medicine and Faculty of Education since 2004 — 2005
Academic Year, to the Faculty of Theology and Faculty of Engineering since
2005 — 2006 Academic Year. However, the English preparatory education shows
differences in practice. At the beginning of the semester students are given a
Proficiency and Placement Test prepared by the instructors in OYDEM. This
Proficiency and Placement Test is given in three sessions: Grammar, Vocabulary
and Reading in one session, Writing in the second session and Speaking in the
third session. The first session includes multiple — choice questions. Firstly, the
Grammar section aims at testing the students’ competence of language structures
and the vocabulary section aims at testing grammatical classes of words, phrasal

verbs and collocations, prepositions, and word formation. Lastly, the Reading



section includes multiple — choice questions about the texts. In the Writing section
the students are required to write cohesive and coherent paragraphs with limited
number of words on a given topic. In speaking section, students are required to
pick up a topic from the given topics and talk about it fluently and accurately as
much as possible in allocated time. Until 2006 — 2007 Academic Year students
have been required to take 60 points out of 100 in order to pass the test and
register for their faculty; otherwise they have to complete their English
preparatory education for one year and have to repeat the class if they are unable
to pass; if they are unable to pass the English preparatory class again, they are
allowed to start their undergraduate programme and they have to take the
“Proficiency Exam” every beginning of the Academic Year till they pass.
However, the Medical prep. students has been allowed to start their undergraduate

programme since 2004 — 2005 Academic Year.

The students who fail in the Proficiency and Placement Test are divided into
different levels. During 2006 — 2007 Academic Year there are three levels in the
English preparatory education in OYDEM. Students who get a score between
59 — 40 out of 100 are placed in A level class; students who get a score between
39 — 35 out of 100 are placed in B level class and students who get a score below
35 out of 100 are placed in C level class. All classes study English 24 hours per
week. As the students at A and B levels have different majors, they are divided
into A and B levels, but as they have a slight difference in their English
knowledge, they study the same books; Total English Pre-Intermediate and

Intermediate for the Main Course, files compiled from Ready to Write for the

Writing  Skills. Students at C level study Total English Elementary,

Pre-Intermediate and Intermediate for the Main Course, files compiled from

Get Ready to Write and Ready to Write for the Writing Skills. These textbooks

are accompanied by video programmes. All prep. students are required to prepare
portfolios at the end of each term, and they are required to give two oral
presentations during each term. In addition to these, all of the prep. students take
pop-quizzes given throughout the semester. The prep. students get a score of 10%

out of 40% from the portfolios, oral presentations and quizzes and they complete



the 30% out of 40% from the Mid-Term examinations given at the end of each
term. The Proficiency Test, the mid-term examinations consist of three sections:
Grammar, Vocabulary and Reading Section, Writing Section and Speaking
Section. Grammar and vocabulary sections include gap-filling questions in order
to test the students’ knowledge on basic English structures in contexts or in
dialogues; cloze tests and gap-filling or matching exercises for vocabulary;
Reading section includes True — False and open-ended questions. The Reading
section aims at finding the main idea of the passage, guessing the meaning of a
word, inferring meaning by using the reading strategies. At the end of the
semester students have to take the Proficiency Test, which is an achievement test
aiming at evaluating whether the objectives of the English Preparatory programme
have been achieved by the prep students or not. Finally, the score of achievement

is calculated as it is shown below:

SA=30% * MT 1+ MT 2) + 10% * (Quizzes, Presentations, Portfolios) + 60% PT > 60
2

SA : Score of Achievement

MT 1 :Mid- Term given in Fall Semester
MT 2 :Mid - Term given in Spring Semester
PT : Proficiency Test

During 2005 — 2006 Academic Year there were two levels in English preparatory
education in OYDEM. The prep. students in A level class had 22 hour-English
classes per week, prep. students at B level had 24 hour-English classes per week.

The students of A level studied Lifelines Pre-Intermediate and Intermediate for

Main Course, Get Ready to Write and Ready to Write for the writing skills. The

students of B level studied Lifelines FElementary, Pre-Intermediate and

Intermediate for Main Course, Get Ready to Write and Ready to Write for the

writing skills. In order to improve their reading strategies, prep. students at A
level studied reading passages from Password 2-3 and the students at B level
studied Password 1-2. The prep. students took one Mid-Term examination in each

term and they were required to take the Proficiency Test given at the end of the



semester. No quizzes or oral presentations or portfolios were given to the students

during 2005 — 2006 Academic Year.

1.2.Statement of the Problem

In order to state the problem clearly, an interview has been given to Medical
freshman students and Departmental instructors in the Faculty of Medicine at
Ondokuz Mayis University. The interview indicates that English preparatory
education for different majors has caused some problems in terms of Medical
prep. students, Medical freshman students, and Departmental instructors in
Faculty of Medicine at Ondokuz Mayis University. One of these problems is that
most of the Medical freshman students think that the English preparatory
education in OYDEM does not meet their needs in English. Additionally, in
English preparatory education they were not exposed to ESP texts and translation.
Another problem mentioned by Medical freshman students is that in English
preparatory education English grammar was overemphasized and both macro and
micro skills were not given importance as they desired. Third problem is that
Medical freshman students seem not to be satisfied with the ‘Proficiency and
Placement Exam’ given in OYDEM. Finally, when the program is scrutinized, it
is seen that the prep. students from different departments are exposed to the same
curriculum in OYDEM although they are supposed to have different learning

needs.

1.3.Purpose of the Study

This study firstly aims at analyzing and identifying the objective, subjective,
process and content needs of Medical prep. students according to the experience
of the Medical freshman students and expectations of the Departmental instructors
in the Faculty of Medicine at Ondokuz Mayis University. Therefore, a needs
analysis is essential to explain differences in learners’ needs and develop a
curriculum meeting the needs of the learners as much as possible.
Takaaki(2006:2) gives the ideas of Brown(1995) and defines Needs Analysis as

follows:



“... the systematic collection and analysis of all relevant
information necessary to satisfy the language learning
requirements of the students within the context of the
particular institutions involved in the learning situation.”

Regarding this definition, it can also be said that this study aims at collecting and
analyzing the necessary data in order to satisfy the needs of Medical prep.
students in the English preparatory education given in OYDEM. The second aim
of the study is to reshape the Proficiency and Placement Exam given in OYDEM
considering the needs of Medical prep. students according to the Medical
freshman students and Departmental instructors in the Faculty of Medicine at
Ondokuz Mayis University. In addition to this, the study aims at redefining the
objectives and content of the curriculum of English preparatory education; in
other words, refining the current programme in OYDEM. In order to achieve
these purposes, a needs assessment is essential. Needs assessment is defined by
Pratt(1980) as “an array of procedures for identifying needs and establishing
priorities among them”(Richards,1984:5). Thus, a needs assessment study for the
medical prep. students at Ondokuz Mayis University has been conducted to
evaluate the needs and recommend solutions for the current English preparatory

programme in OYDEM.

1.4.Scope of the Study

This needs assessment is limited to Medical prep.students in the English
preparatory education given in OYDEM, medical freshman students and the
Departmental instructors and administrators in the Faculty of Medicine at
Ondokuz Mayis University. The scope of the questionnaires includes the
objective, subjective, content and process needs of Medical prep. students,
Medical freshman students and the Departmental instructors and administrators in

the Faculty of Medicine at Ondokuz Mayis University.



1.5.Research Questions

10-
11-
12-
13-
14-
15-

17-
18-

Is there a need for Medical prep. students to have prep classes?

Is the content of the Proficiency Exam approved by the Medical students?
Is it necessary to teach grammar to the Medical prep. students?

Is it necessary to teach translation to the Medical prep. students?

Is it necessary to teach vocabulary related to the area of Medicine to the
Medical prep. students?

Do Medical prep. students need reading texts related to Medicine?

Is it necessary to develop communicative skills of Medical prep. students?
Can Medical prep. students use communicative strategies in vocabulary
use and speaking skills?

Are classes suitable enough for a successful communicative foreign
language learning?

What are the subjective needs of Medical prep. students?

What are the objective needs of Medical prep. students?

What are the content needs of Medical prep. students?

What are the process needs of Medical prep. students?

What are the subjective needs of Medical freshman students?

What are the objective needs of Medical freshman students?

What are the content needs of Medical freshman students?

What are the process needs of Medical freshman students?

To what extent do the needs of the Medical prep. students correlate with
the expectations of the Departmental instructors in the Faculty of Medicine

at Ondokuz Mayis University?

1.6. Hypotheses

1-

Medical prep. students may think prep. class education can be said to be
necessary in a Turkish-medium Faculty.

Medical freshman students may think prep. class education can be said to
be necessary in a Turkish-medium Faculty.

Medical freshman students may think that the education in prep. classes

may meet their needs in the field of medicine.



10-

11-

12-

13-

15-

16-

17-

Medical prep. students may think that preparatory programme may appeal
to their field of study.

Medical prep. students may think that multi-media classes are necessary
for effective foreign language learning.

Medical prep. students may develop a positive attitude towards the English
preparatory education.

Medical prep. and freshman students may think that English preparatory
education can appeal to their objective needs.

Medical prep. and freshman students may think that English preparatory
education can appeal to their subjective needs.

Medical prep. and freshman students may think that English preparatory
education can appeal to their process needs.

Medical prep. and freshman students may think that English preparatory
education can appeal to their content needs.

Medical freshman students may be satisfied with the programme they were
exposed to.

Medical prep. students may be satisfied with the Proficiency and
Placement exam given at the beginning of the semester.

Medical freshman students may be satisfied with the Proficiency and
Placement exam given at the beginning of the semester.

There may be a significant difference between the attitude of Medical
prep. students and Medical freshman students towards prep classes.

The Departmental instructors in the Faculty of Medicine may think that
the education in prep. classes may meet the needs of the Medical prep.
students.

The Departmental instructors in the Faculty of Medicine may think that
the Proficiency and Placement exam given in OYDEM is satisfying.

The Departmental instructors in the Faculty of Medicine may think that
macro skills should be developed in English preparatory Education given

in OYDEM.



18- The Departmental instructors in the Faculty of Medicine may think that
micro skills should be developed in English preparatory Education given
in OYDEM.

19-  The Departmental instructors in the Faculty of Medicine may think that
Proficiency and Placement Test may be prepared by the partnership of the
Academic Coordinators in the Faculty of Medicine and OYDEM.

1.7. Method

The method underlying the study was both qualitative and quantitative. In terms
of qualitative method, Medical freshman students and Departmental instructors
and administrators in the Faculty of Medicine at Ondokuz Mayis University were
interviewed in order to identify the language needs of Medical freshman students
and Departmental instructors according to their experience and expectations in
English and to frame the questionnaires for the study. In other words, the basic
objective of the interviews was to form a basis to decide the items to be included

in the questionnaires.

As for the quantitative method, the questionnaires with Likert scales were
prepared to be conducted to the Medical prep. students, Medical freshman
students and Departmental instructors and administrators in the Faculty of

Medicine at Ondokuz Mayis University.

1.8.Assumptions

One of the assumptions underlying this study is that conducting a needs analysis
in order to gather information about medical prep. students’ needs in the English
preparatory education given in OYDEM according to the expectations of Medical
freshman students and Departmental instructors and administrators in the Faculty
of Medicine at Ondokuz Mayis University may help to design the right objectives,
content or skills that a medical prep. student should achieve in the English
preparatory education. Moreover, as it is stated in Brown(1995), a needs analysis
is considered to be the vital component of systematic curriculum development.

Therefore, the second assumption of the study is that after conducting a needs



analysis, a needs assessment may also help to refine the present curriculum of the
English preparatory education and the content of “The Proficiency and Placement
Exam” given in OYDEM. As a result, this study will help reframe the aspects of
the English preparatory education considering how to meet the needs of the

Medical prep. students.

1.9.Definition of Terms
Need: Need is defined as the gap or discrepancy between the present condition

and the ideal condition (Reviere et al. 1996:5).

Subjective Needs: Subjective needs are related to wants, expectations and desires

of the learners and they are stated by the learners themselves (Nunan 1999:149).

Objective Needs: Nunan(1999:149) defines objective needs as “diagnosed by
teachers on the basis of analysis of personal data about learners along with
information about their language proficiency and patterns of language use”. In
other words, it can be said that learners’ objective needs can be gathered by
teachers, educators or course designers through the information based on their

language use and language proficiency.

Content Needs: Content needs refer to “...the selection and sequencing of such
things as topics, grammar, function, notions, and vocabulary — traditionally the
domain of syllabus design”(Nunan,1999:149). In other words, identifying what
should be in the curriculum in order to meet the needs of the learners can be said

to form the content needs.

Process Needs: Process needs can be defined as the methodology, in other words,

the selection and sequencing of learning tasks and activities (Nunan 1999:149).

Communication Strategies: Communication strategies refer to “the techniques
of coping with difficulties in communicating in an imperfectly known second

language(Stern 1983:411)”.
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Needs Analysis: Finney (1996) Richards (2002:75) defines needs analysis as “the
starting point for the development of a language programme which is responsive

to the learner and learning needs”.

Needs Assessment: Needs assessment is the first step after the needs analysis.
Pratt (1980:79) defines needs assessment as “an array of procedures for
identifying and validating needs, and establishing priorities among them”. After
the identification of the needs of the learners through needs analysis, the order of

these needs according to their priorities forms the needs assessment.

Learner-Centred Curriculum: This term refers to the outcome which involves
the negotiation and consultation between teachers and students. There are
processes such as “needs analysis, jointly conducted goal and objective setting
exercises by teachers and learners, negotiation of preferred methodology,
materials and learning activities, and the sharing of evaluation and self-evaluation

procedures (Nunan1988a:36)”.

English for Specific Purposes (ESP): Hutchinson and Waters (1986:19) define
ESP as “an approach to language teaching in which all decisions as to content and

method are based on the learner's reason for learning”.
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CHAPTER 2 REVIEW OF LITERATURE

This chapter will firstly discuss the definitions of ESP and ELT to enlighten the
dichotomy between these two terms. Secondly, definitions and identification of
need and types of needs analysis will be given in order to form a basis for needs
assessment. Thirdly, needs assessment, why needs assessment is necessary,
approaches in needs assessment, needs assessment methodology, communication
strategies and problems in needs assessment will be discussed broadly. Lastly, the
curriculum design, curriculum development and needs assessment will be

discussed in detail.

2.1. Definitions of ESP and ELT

Since the great influence of development in science, technology and economy
starting from the end of the Second World War, there has been a great demand for
English in the world. As it is stated in Hutchinson and Waters (1986), the
expansion in these areas on an international basis produced a demand for an
international language in order to follow the current developments. Additionally,
focusing on students’ specific needs and interests, new ideas began to emerge in
the study of language (Hutchinson and Waters 1986:7). To explain it, Hutchinson
and Waters (1986:7) gives the ideas of Widdowson (1978), which is the shift from
the emphasis on description of grammatical rules of English to the emphasis on
use of language in real communication. Following this linguistic shift a new
perspective towards learners has come into being, which emphasizes the focus on
learners and their attitudes to learning. As it is stated in Hutchinson and Waters
(1986:8), the needs and interests of the learner seem to have gained utmost
importance. Consequently, the view which developed the leading principle behind

3

ESP came into being, that is, “...as human activities require different
communication skills, which in turn require mastery of specific linguistic items,
ESP is, basically, language learning which has its focus on all aspects of language

pertaining to a particular field of human activity” (Wright,1992).
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Regarding this leading principle, the vital components of ESP and the definition
of this term need to be explained. The ideas of Strevens(1988) are given in order
to define the characteristics of ESP; that is, “ESP is a movement based on
proposition that all language teaching should be tailored to the specific learning
and language wuse needs of identified groups of students”(Johns and
Machado,2001:43). Namely, the content and aims of an English preparatory
education should be determined through a needs analysis considering and meeting
the needs of the learners; for instance learners in Faculty of Medicine. Bloor and
Bloor(1986) define ESP as the one which requires a needs assessment in which
language skills mostly needed by the students are determined, and the program is
focused accordingly. These definitions highlight the absolute components of
ESP(Strevens,1988)(Johns 1991:298), namely “the language teaching should meet
the needs of the learner, be related in content to particular disciplines, occupations
and activities and centered on the language appropriate to activities in syntax,
lexis, discourse, semantics, and analysis of this discourse, and it is in contrast with
‘General English’”. What is meant by the term “General English”? “General
English” or we may say “General Purpose English” is defined by Widdowson
(1983:6) as providing learners with general capacity “to enable them to cope with
undefined eventualities in the future”. In other words, there are no definite

objectives in order to determine the course content.

On the other hand, regarding these definitions given above, Johns and Dudley-
Evans (1991:298) state that ESP is not necessarily concerned with a specific
discipline and ESP instruction is not limited to a certain age group or language
level. Indeed, as it is stated by Hutchinson and Waters (1986:19), "ESP is an
approach to language teaching in which all decisions as to content and method are
based on the learner's reason for learning". All these definitions of ESP show that
ESP belongs to English Language Teaching (ELT). As it is stated by Hutchinson
and Waters (1986:16), ELT is compared to a tree as the body of all branches
without which no other branches could exist. Thus, the definition of ELT should

be given in order to make a clear comparison between ESP and ELT.
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ELT, in contrast with ESP, does not emphasize one area of human experience
over another; additionally, each language skill is given equal importance and
topics from a variety of sources are chosen (Harmer 2001:9). It can be said that
ELT is not a learner-centered approach or is not designed to meet the learners’
needs; moreover, ELT does not include a clear linguistic or functional content
restriction (Strevens, 1977:90), in other words, in ELT there is a balance between

the linguistic and functional content.

2.2. Differences between ESP and ELT

The differences between ESP and ELT can be categorized according to the
syllabus, decision-makers, instructional objectives and nature of needs. First of
all, when compared to an ESP syllabus, ELT syllabus has a wider scope. Alagozlii
(1994:12) gives the ideas of Brumfit (1984) that the content of an ELT syllabus
may be based on language structure, can involve non-linguistic content and some
focus on students’ interests and motivations, and might be based on functional use
of language along with general use. These features of the ELT syllabus show that
there is no limitation regarding the aspects of language and language teaching. In
other words, ELT deals with universal topics common to many people. For
instance, greeting and introducing yourself, talking about likes and dislikes,
holidays, traveling, foods, sports. Moreover, ELT gives equal importance to each
of the macro or micro skills. Thus, we can infer that according to the ELT
syllabus, learners of ELT may not improve the skills which they think they need
most to develop. However, learners may need to specialize in one specific area,
for instance Medical prep. students may need to enrich their vocabulary related to
their field of study as they will definitely be required to read texts in Medicine;
therefore, they need to improve their competence in vocabulary in order to
comprehend the texts related to their field of study. On the other hand, when
compared to the syllabus of ELT, ESP gives utmost importance to the needs of the
learners. It is essential to identify the learners’ needs through needs assessment in
ESP. Thus, the needs assessment determines the content of an ESP syllabus
whereas ELT content is determined by teachers and / or institution. As it is stated

by Dudley-Evans (1998:6)“ESP is designed to meet the specific needs of the
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learner”, learner and the needs of the learner are in the center of the teaching
process in an ESP syllabus. Therefore, it can be said that the decision-makers of
ESP syllabus are mainly the learners besides teaching institutions and curriculum
designers and the objectives are determined according to the needs of the learners
and their field of study. On the other hand, the decision-makers of ELT syllabus
are only the institutions or teachers themselves. This is an important distinction
between general English that is, ELT and ESP. Considering this distinction
between ELT and ESP, Hutchinson and Waters (1986:53) also state that as long as
the people in teaching and administrating are aware of the needs of the learners,

this awareness may exist in an effective and appropriate syllabus for the learners.

Another major difference between ESP and ELT is the difference between their
learners. Learners of ESP are different from ELT learners for their awareness of
their needs and their purposes to learn English. ESP learners have clear idea on
what they need to learn or develop in English. ESP learners learn English in order
to improve some professional or academic skills; for example developing their
reading skills to understand the texts in Medicine. On the other hand, learners of
ELT may have several purposes to learn a language. They may learn English to
talk to foreign people, to travel abroad, to watch films or TV in English. On the
other hand, learners of ESP have more specific purposes to learn English. Rizvi
(2005:109) states that “students seem to be more interested in learning to achieve
some immediate life goals”. Therefore, it can be inferred that ESP learners may be
highly motivated and interested in learning English since they are already aware
of what they need to learn; furthermore, they are able to use what they learn in

ESP classroom in their studies or work(McDonough 1984:31).

ESP and ELT also show difference in the scope of their instructional objectives.
Alagozlii (1994:15) gives the ideas of Brumfit (1984) and Richards (1984) that
ELT equally gives emphasize on all of the skills whereas ESP determines the
objectives, content and skills which can meet the needs of the learners most

through conducting a needs analysis.
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The last factor which differentiates ESP and ELT is the nature of needs. Different
needs require different syllabuses, teaching method and content. In order to meet
the needs of the learners, the content of the course is organized and refined
according to the learners’ needs. However, in an ELT classroom, the learners’
needs may vary between highly specific and very general ones. Thus an ELT
syllabus may include basic language with its all possible functions or it may focus
on specific training for the use of language in everyday life as it is claimed by
Corder (1973). In other words, ELT syllabus focuses on teaching all aspects of
language without special focus on one area over another, without considering
what the learners need to learn or improve. Contrary with this feature of ELT,
ESP aims at teaching the second type of language since the learners of ESP are
aware of their needs for learning the language and it categorizes real life situations

by limiting that situational classification (Corder,1973).

Considering all the differences between ELT and ESP, the features of ESP, the
types of needs and how to identify these needs, needs analysis and needs

assessment need to be explained in detail in the following section.

2.3. Needs Analysis

The idea of needs analysis has become extremely important and developed with
the influence of ESP and the focus on learner. After the needs analysis appeared
in language planning and teaching during 1970s, it first explored the behavioral
objectives and then different syllabus elements, such as functions, notions, and
lexis (Nunan,1988a:43). Rizvi (2005:108) gives the ideas of Jackson(2005) and
also claims that “the needs analysis has been the cornerstone of ESP course
design, materials development and program implementation and assessment’.
Since ESP is based on the content aiming at fulfilling the needs of learners
through the needs analysis, the vital purpose of ESP curriculum has been the
needs and how to meet the needs of students. Regarding these, needs analysis can
be said to be “the process of determining the needs for which a learner or group of

learners requires a language..”(Richards et al.,1992). Therefore, in order to define
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the needs analysis properly, the term ‘need’ should also be explained and

identified.

McKillip (1987:10) says that “a need is the value judgment that some group has a
problem that can be solved”. This definition includes four aspects, one of which is
that need involves values. In other words, recognition of need shows differences
according to the people seeing and experiencing the need. For instance, in our
study, while determining the needs of prep. students of the Faculty of Medicine
Ondokuz Mayis University, those needs may show difference according to the
experience and expectations of medical freshman students and Departmental
instructors and administrators in the Faculty of Medicine at Ondokuz Mayis
University. Secondly, regarding the definition given above, defining the target
population and its environment forms an essential part of needs analysis. Thirdly,
there should be a problem which violates expectations of the target population
(McKillip,1987:10). Finally, determination of a need requires a solution for a
problem. For instance, a refinement of the present curriculum or the content of the
“Proficiency and Placement Exam” can be a solution according to the needs of
medical prep. students at Ondokuz Mayis University. In addition to Killip’s
definition of need, Brindley (1989) and Reviere and et al.(1996:5) also define
need “as a gap between the real and ideal conditions”, which can be achieved by
the values of community and “potentially amenable to change”. To sum up, under
the light of these definitions of need, determining the needs of learners to achieve
the target proficiency or a desired curriculum is also seen as the vital purpose of
the needs analysis process. Sar1 (2003:28) gives the ideas of Brown (1995:36) that
needs analysis is "the systematic collection and analysis of all subjective and
objective information necessary to define and validate defensible curriculum
purposes that satisfy the language learning requirements of students within the
context of particular institutions that influence the learning and teaching situation"
(Brown, 1995:36). Moreover, as it is defined in Finney (2002:75), “needs analysis
is seen as the starting point for the development of a language programme which
is responsive to the learner and learning needs”. Namely, in order to frame the

needs analysis clearly, types of needs of learners should also be defined.
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2.3.1. Types of Needs

Needs are divided into four categories, one of which is the objective need, the
second is the subjective need, the third is the process need and the last one is the
content need. Subjective needs can be defined as “the wants, desires, expectations
or other manifestations of a lack” (Nunan, 1999), which belongs to the learner in a
learning situation and they partially reflect target needs and usually show
relevance to personal or other factors that might effect the programme. For
instance, believing that translation courses are necessary for the Medical prep.
students in order to read and translate the articles or reading passages in Medicine.
However, determining the subjective needs is generally difficult since they
“cannot be diagnosed easily, or, in many cases, even stated by the learners”
(Nunan, 1999). On the other hand, the objective needs refer to the perceptions of
the educators about their students’ needs based on available data (Hutchinson &
Waters,1986). These objectives include activities which the learner does to learn a
language; moreover, the abilities or strategies a learner follows for the acquisition
of the language in order to function effectively in the target situation. As it is
stated by Nunan(1999:149), objective needs are the ones which can be “diagnosed
by teachers on the basis of analysis of personal data about learners along with
information about their language proficiency and patterns of language use”.
Namely, it can be said that learners’ objective needs can be gathered by teachers,
educators or course designers through the information based on their language use
and language proficiency. In order to determine the objective needs of learners the

following questions can be asked by the educators:

In what setting will the learners use the target language?
What role relationships are involved?
Which language models are involved? (e.g., reading, writing,
listening and speaking)
What types of communicative event and speech acts are involved?
What level of proficiency is required?
(Richards, 1990:2)

In order to find out learners’ needs three types of “target needs” are mentioned in
Hutchinson & Waters (1986). The first of all is “necessities”. It is claimed that

necessities are “determined by the demands of the target situation, that is, what
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the learner has to know in order to function effectively in the target situation”.
The second is “lack”. As Hutchinson and Waters (1986) state, in order to
determine the necessities of learners it is also necessary to know “what the learner
knows already” and to identify “which of the necessities the learner lacks”.
Finally, the third type is “want”. It is stated in Hutchinson and Waters (1986) that
learners may also have their opinions on what their needs are as well as what their
lacks are, but the problem is that “it is quite possible that the learners’ views will
conflict with the perceptions of other interested parties: course designers,
sponsors, teachers”(Hutchinson and Waters, 1986:56). In other words, the
perceived needs by the teachers may not be relevant to the idea of “what the
learners want or feel they need”(Hutchinson and Waters, 1986). Therefore, it
cannot be ignored that learner’s perceived wants are important to motivate the

learners in the learning process.

In order to explore the target needs of learners, the following questions should be

asked:

Who are the learners?

What are the learners’ goals and expectations?

What learning styles do the learners prefer?

How proficient are the teachers in the target language?

Who are the teachers?

What training and experience do the teachers have?

What do teachers expect from the programme?

What is the administrative context of the programme?

What constraints (e.g., time, budget, and resources)

are present?

What kind of tests and assessment measures are needed?
(Richards:1990:2)

As for the content needs, they include “...the selection and sequencing of such
things as topics, grammar, function, notions, and vocabulary — traditionally the
domain of syllabus design”(Nunan,1999:149). In other words, identifying what
should be in the curriculum in order to meet the needs of medical prep. and
freshman students and departmental instructors in the Faculty of Medicine can be
said to form the content needs. For instance; is it necessary to have translation

courses or to give reading texts in Medicine for prep. students?
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Lastly, the process needs “refers to the selection and sequencing of learning tasks
and experiences — traditionally seen as the domain of the

methodology”’(Nunan,1999:149).

To sum up, three types of target needs along with subjective, objective, content
and process needs should be taken into consideration in the “needs analysis”
process, since needs analysis is "concerned with identifying general and specific
language needs that can be addressed in developing goals, objectives and content
in a language programme"(Richards & Rodgers,1986:156). Thus, regarding this
definition of “needs analysis”, we should ask a question on the part of

identification of needs: Who should identify “needs”?

2.3.2. Who should identify Needs?

All parties that are involved in the process of teaching and learning are equally
responsible for identifying the needs of learners. It is suggested in Richterich and
Chancerel (1987) that needs should be identified by the learners themselves, by
the teaching establishment, and by the user — institution. Furthermore, the
user — institution is defined by Richterich and Chancerel (1987:43) as ‘“any
structured social unit such as firms or businesses and administrative bodies where
learners will study or be employed”. They also insist on the idea that the learners,
the teachers and the administrators should agree on a programme meeting the
language needs of the students. Richterich and Chancerel (1987) believe that
needs analysis is an effective means of seeking this agreement because
information from these three groups can be elicited and shared and different
points of views can be analyzed through needs analysis. All the components of
this system should co-operate. Figure 1 shows this system and the relationships of
the essential elements of the system. As the system has interdependent levels, the
learner is in the center of the system and viewed as the integral part. The arrows,
which go both ways, illustrate that everything starts from the learner and goes

back to him / her (Richterich and Chancerel,1987:4).
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Figure 1. An approach centered on the learner (Richterich and Chancerel, 1987:4)

2.4. Needs Assessment

Needs assessment can be said to be the “tools which are designed to identify what
a particular group of persons lacks to achieve more satisfactory lives (Reviere et
al.1996:1)”. Regarding this definition, we can say that in order to achieve the
objectives or desired state for a target population, that is, the medical prep.
students in our study, the problems related to the present curriculum and exams
given in OYDEM should be evaluated and solutions for refinement should be
given clearly. For this evaluation, needs of the target group should be identified
through a comparison of the present and the target state and then the priorities
among the needs should be determined and set clearly. The evaluation or
measurement of the priorities among the objective, subjective, content and process
needs of the target group is called “Needs Assessment”. Similar to this, needs
assessment can be defined as “a measure of how much of what is needed York
(1982) (Reviere et al.1996:6)”. Reviere et al. (1996) further evaluate that needs
assessment is a set of providing usable and useful information considering the
needs of the target population. Moreover, Richards (1984:5) gives the ideas of

Pratt (1980:79) that “needs assessment refers to an array of procedures for
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identifying and validating needs, and establishing priorities among them”. With
regard to above mentioned definitions of “needs assessment”, it can be said that
identifying the needs of the target group through conducting questionnaires and
establishing the most required needs and ordering their needs for a refinement
may form the “needs assessment”. Consequently, a needs assessment is of an
utmost importance in order to be able to demonstrate what the needs of the target

group are, and determine the priority of the learners’ needs.

2.4.1. Why is Needs Assessment Necessary?

Needs assessment is not only essential for learners but also for teaching
institutions and curriculum designers. It is an important basis for ‘“helping
organizations make educated decisions in planning programmes and allocating
resources (Reviere et al.1996:1)”. In other words, needs assessment is also
necessary to determine the objectives of the curriculum and organize the content
of the programmes in ESP (Richards,1990). Therefore, needs assessment can be
seen as the first step after needs analysis in setting up the goals and objectives for
a language programme. Besides this, needs analysis forms the basis for the needs
assessment through determining the needs of the learners. Nunan (1988) taking
the same side with Richards (1984) considers needs analysis serving three main

purposes as follows:

“it provides a means of obtaining wider input into the content,
design, and implementation of a language programme; it can
be used in developing goals, objectives and content; and it
can provide data for reviewing and evaluating an existing
programme (Richards 1984:5)”.

From this perspective it can be said that needs analysis has a crucial role in
obtaining data for the right content of a language programme, developing the
goals or objectives and refining an existing programme through identifying the
needs of the learners. Thus Alagozlii (1994:22) gives the ideas of Finocchiaro and
Brumfit (1983) that “a curriculum should provide, first, an analysis of general
aims of the programme and then a progression of units which guides the teacher

by indicating what aspects of the language are to be concentrated on at any given
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stage”. After formulating objectives and selecting the content which conform to
the identified needs of students, instructional objectives can be set in order of
priority through needs assessment. Through a needs assessment the analysis of the
general aims of the programme can be achieved. This shows the central role of
needs assessment in discovery of pedagogic objectives. Similarly, Richards

(1984:8) gives Taba’s (1962) model of curriculum development processes.

Step1: Diagnosis of needs
Step2: Formulation of objectives
Step3: Selection of content
Step4: Organization of content
Step5: Selection of learning experiences
Step6: Organization of learning experiences
Step7: Determination of what to evaluate and

means to evaluate

Richards (1984:8)

With regard to this model it can also be inferred that needs analysis and needs
assessment are interrelated and needs analysis forms the first step for diagnosing
the needs, formulating objectives, selecting and organizing the content for the
language programme. Then the learning experiences may be selected and
organized through the needs assessment and the process of evaluation follows.
During this process, namely the needs assessment, the prior needs of the learners

can be determined.

Additionally, needs assessment has an important role in providing information on
the selection of the appropriate materials for the teaching institutions and the
curriculum designers in the process of teaching. In order to make the course
function, selecting the appropriate materials and tasks for the target learners has a
crucial role. Materials can be developed in such a way that they can appeal to the
learners’ interests, above all, the needs in their major. As Akgiil (1991:16) quotes
Bloor and Bloor (1986) that “needs assessment enables course designers to select
activities and materials which are appropriate to the learners’ needs”. Thus,
assessing the types of the needs of the learners, that is, the needs of medical prep.
students, is another important point. For curriculum designers and teaching

institutions, the basic question which should be asked can be: “What kind of
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learner needs should be taken into account in order to develop the right
curriculum?”. Hereby, the objective, subjective, content and process needs of the
learners and what kind of need is prior to another should be taken into

consideration by curriculum designers and the teaching institutions.

As Richards (1984:8) takes the same side with Richterich (1972), objective needs
of learners can be “determined by the teacher or curriculum planner on the basis
of information provided” whereas the subjective needs “refer to affective needs,
expectations and wants arising from learner’s cognitive style, motivation and
learning strategy”. With regard to these definitions, we can infer that the
perceptions of needs may differ as the decision-maker in objective needs is the
teaching institutions or the curriculum designers whereas the decision-maker in
subjective needs is the students. Related to these different perceptions of needs,
the objectives or the course goals, the content, activities or the materials may
show great difference according to the different experience and expectations of
the students, teaching institutions or the curriculum designers. Similarly, Richards

(1984:8) gives the ideas of Brindley (1983) as follows:

“objectively determined definitions of needs may differ
significantly from subjectively determined needs, and
this may be reflected in differences between teacher and
learner perceptions of: course goals and objectives; how
the process of learning is understood; what is seen as
relevant content; how class activities and learning
experiences are evaluated and the roles of teachers,
learners and instructional materials”.
Richards(1984:8)

The process and content needs, as mentioned before, also require utmost
importance in determining the objectives and content in a language teaching
programme. The process needs include selecting and sequencing of learning tasks
and activities (Nunan 1999:149). Thus objectives related to the process needs may
“underlie fluency in specific skill areas  (Richards 1984:11)”. On the other hand,
content needs, which are related to the selection and sequencing of topics,
grammar, function, notions and vocabulary (Nunan 1999:149), may be important

in determining whether the objectives in the curriculum will be functional or will
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be related to topic areas. For instance, for Medical prep. students we may include
describing their ideal hospital as a working place as a topic area; or for functional

objectives we may include asking for a patient to diagnose the illness.

Consequently, assessing the needs of the learners has a vital role in evaluating the
existing curriculum, refining of the present programme, setting the objectives in
the light of a needs analysis. As Alagozlii (1994:24) gives the ideas of Richterich
and Chancerel (1987) on the contribution of a needs assessment to the curriculum
development, needs should be identified in order to “become aware of the
learning conditions of individuals or groups” and to organize these with the

% &6

learners’ “physical, intellectual and emotional possibilities as well as to devise
learning materials which will approach the real use of the language taught; thus, to
define the pedagogical objectives through negotiation with the

learners”(Alagozlii, 1994:24).

2.4.2. Approaches to Needs Assessment

As mentioned before, through conducting a needs analysis the needs of the
learners are identified; in order to meet their needs, their problems in the learning
process are evaluated, solutions or suggestions are provided, and these needs are
prioritized with the help of needs assessment. Moreover, in order to determine
these needs, various approaches are conducted and a needs analyst should take

these approaches into consideration.

The first approach is the discrepancy approach which is based on the idea that
need is considered as the differences between the present state and the desired or
ideal state. Thus, in order to reach the ideal state, detailed information must be
gathered about what is needed (Brown 1995:38).

There are three phases in the discrepancy approach:

(1) goal setting, identifying what ought to be;

(2) performance measurement, determining what is;

(3) discrepancy identification, ordering differences between what
ought to be and whatis  (McKillip 1987:20).
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According to the phases given above, it can be said that needs should be identified
in order to determine the goals for the language programme, to determine the
current state performance is measured and lastly, the discrepancy between the
present and desired state is identified through ordering the differences. However,
it is stated by McKillip (1987:21) that “discrepancy model is sometimes seen as
elitist because of its dependence on experts for identification and assessment of

need”.

Another approach is the democratic approach in which a majority of a group
with either of students, teachers or administrators decides about the change to be
made; therefore, this approach gathers information about “the learning most
desired by the chosen group (Brown 1995:38)”. In other words, democratic
approach is also learner-centered but generally provides the necessary information

about the most required learning for one particular group.

Thirdly, the diagnostic approach, in which the urgent needs of learners are
examined, has a great importance in second language learning situations as

learners need to deal with some functions of language in every day life.

The next approach is the analytic approach which is based on Krashen’s input
hypothesis. It is claimed in this hypothesis that learners are accepted to be “at x
stage in their language development and they next need to learn x + 1 or whatever
is next in the hierarchy of language development (Brown 1995:39)”. Namely, a
learner can make a progress only up to ‘a little beyond’ his/her current level, thus,
as it is emphasized by this approach, for a meaningful learning activities,
materials included in a language programme should not go too much beyond the

present knowledge of the learners (Brown 1995:39).

Additionally, learner-centred approach is important, since there is a co-
operation between the learners and the teachers and the learners’ decisions in the
process of language learning are taken into consideration. Similarly, Nunan

(1988a:3) states that “the learner-centred curriculum is a collaborative effort
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between teachers and learners, since learners are closely involved in the decision-
making process regarding the content of the curriculum and how it is taught”. In
other words, the content of the course is not definite but can be refined or changed
according to the needs of the learners; therefore, this approach aims at developing

some certain learning skills. These skills are as follows:

1.to provide learners with efficient learning strategies,
2.to assist learners identify their own preferred ways of learning,
3.to develop skills needed to negotiate the curriculum,
4.to encourage learners to set their own objectives,
5.to encourage learners to adapt realistic goals and time frames,
6.to develop learners’ skills in self-evaluation

(Nunan 1988a:3)

In short, we can say that learners and their needs are in the center of all aspects of
language teaching and learning in learner-centred approach. Therefore, during the
curriculum development, the teaching institutions or the curriculum designers
should take learners’ needs into account, and the language programme should be

centered around these needs and the learners themselves.

In contrast to learner-centred approach, Hutchinson and Waters (1986:72) present
a learning-centred approach. They claim that whole learning process cannot be
determined by the learner and further state that learning is a process of negotiation
between the society and the individuals. Namely, “society sets the target and the
individuals must do their best to get as close to that target as is possible or reject it
(Hutchinson and Waters 1986:72)”. Hereby, it can be said that the decision-
makers are again the society in learner-centered approach, and the learner is only
the one who tries to reach the desired state already determined by other decision-

makers.

2.4.3. Needs Assessment Methodology
In order to evaluate the needs and form the priorities among them, the choice of
the method to gather information about those needs requires utmost importance.

There are several methods which can be used to collect data from the participants.
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The process of determining needs requires qualitative data, that is, the use of both
formal and informal data collecting procedures. Grades, test scores, students’
scores, survey and demographic studies can be used to gather data. Descriptive
statistics are used to present data, and content analysis is used to present narrative

information with list of items indicating needs (Brown 1995:45).

Brown (1995:46) lists six categories of instruments, which are “existing
information”,  “tests”,  ‘“observations”,  “interviews”’,  ‘“meetings”, and
“questionnaires”. Brown (1995:46) also refers to existing information as any “pre-
existing information that may be available” including “data sources within a
programme... or external data sources”. In other words, existing information
refers to the information which keeps past or present records about students or
keeps the information exchanged with other existing programme with similar
students. Tests are another source of information to determine level of general
ability of the students. Tests with high quality and various purpose of
measurement, such as proficiency, achievement and diagnosis can provide reliable
and valuable data about the learners. Observations in Brown’s (1995:48) words
“...watching an individual or a small number of individuals, and recording the
behaviours that occur” can be used as another instrument to assess needs. Next,
interviews, an open-ended type of instrumentation, can provide private opinions
and take place in individual or group interview form. Another instrument is the
meetings, which are different from interviews as they are structured to get
participants to do some certain tasks. To reach an agreement, the Delphi technique
can be used. In addition to this, to inform the institution or the staff about the
needs analysis and its purposes, techniques and advantages, advisory meeting can
be used. Interest group meeting can be used to determine different views in a
programme and review meeting can be conducted to get participants involved in
the process of sorting and analyzing the information which is gathered from other
procedures. Lastly, questionnaires are useful instruments because of the fact that
they can be conducted to a large group of people. Questionnaires can be
categorized into five according to their purpose, which are biodata surveys,

opinion surveys, self-ratings, judgmental ratings and Q sort. As it is stated by
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Brown (1995:46-51), biodata surveys provide data about the background of the
learners. Opinion surveys provide data about the participant’s opinions and
attitudes. Self-rating questionnaires require participants to rate their own abilities
or interests. We can evaluate various aspects of a language programme via
judgmental ratings. Q sort can be said to be the combination of the other types of
questionnaires as it asks participants to give their own opinions, attitudes or

interests and rank them in order of importance.

In addition to these instruments, Jordan (1997:31-38) lists the following
instruments: language tests at home, learner diaries, self-assessment, case studies,
evaluation/feedback, follow-up investigations and previous research. He states
that there is no single approach to assess the needs as the circumstances are
different and can change. Jordan(1997) also points out that time, money and

resources are important factors in analyzing and assessing the needs.

In conclusion, there are several approaches in gathering data for the analysis and
assessment of the needs. All of the instruments mentioned above can provide a

needs analyst valuable data in different circumstances for different participants.

In addition to these instruments, communication strategies may also provide some

information for a needs analyst to collect data about the needs of the learners.

2.4.4. Communication Strategies

In addition to the objective, subjective, content and process needs of the learners,
their needs in using effective communication strategies can also require utmost
importance in a needs assessment. Most of the prep. students may encounter
difficulties in finding the appropriate word or expressing themselves in English
while learning the language; therefore, they may break the communication while
speaking because of lack of effective use of communication strategies. For this
reason, communication strategies should be taken into account in foreign

language teaching and learning.
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There are various techniques in communication strategies that learners can use to
cope with the difficulties in communication due to their inadequate knowledge in
the target language. When a learner encounters a problem during the
communication, s’/he may avoid speaking and break communication or may
change what to say and prefer to talk about something s/he already knows. In fact,
a learner should also learn to find another way of expressing him/herself in such a
situation. Littlewood (1991:83) states that the ways through which a learner copes
with a problem are called communication strategies; moreover, Brown (2000:123)
also states that communication strategies “pertain to output, how we productively
express meaning, how we deliver messages to others”. In other words, we may
say that communication strategies include all verbal and non-verbal
“mechanisms” for an effective production of information in the

communication”(Brown 2000:127).

As Brown (2000:128) adapts from Dornyei (1995:58), we may categorize
communication strategies into two: Avoidance strategies and Compensatory
Strategies. In avoidance strategies, there are two categories, one of which is
message abandonment and the other is topic avoidance (Dornyei 1995:58). In
message abandonment, learners may abandon the message, namely they may
leave the message unfinished due to language difficulties. The other avoidance

13

strategy, the topic avoidance can be defined as “...in which a whole topic of
conversation might be avoided entirely through changing the subject, pretending
not to understand, simply not responding at all, or noticeably abandoning a

message when a thought becomes too difficult to express” (Brown 2000:129).

On the other hand, compensatory strategies, set of communication devices which
involve compensation for missing knowledge (Brown 2000:129), include eleven
strategies, one of which is the circumlocution. Learners try to “describe or
exemplify the target object of action”(Dornyei 1995:58). For example, a learner
may not remember the word ‘greet’, but in order to express the meaning s/he

wants to communicate, s’he may say ‘say hello to each other’ instead.
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Another communication strategy is the approximation. Dérnyei(1995:58) defines
approximation as “using an alternative term which expresses the meaning of the
target lexical item as closely as possible”. For instance, the intended word can be
‘orange juice’, but the learner may use the word ‘a kind of drink’ or ‘drink’

instead.

Literal translation is another communication strategy, which can be explained as
“translating literally a lexical item, idiom, compound word, or structure from L1
to L2”(Dornyei 1995:58). That is to say, a beginner Turkish learner of English
may not know the word ‘orange juice’ and produce the word ‘orange water’,
which is a literal translation of the Turkish ‘portakal suyu’. Similarly, learner may
“create a nonexisting L2 word based on a supposed rule, which is also called word
coinage by Dornyei (1995:58)”. For example, the learner creates the word
“cooker” in order to mean “cook” as the supposed rule for the names of the

profession is adding —(e)r to the verbs, such as actor, singer.

Another compensatory strategy is foreignizing, that is, “using a L1 word by
adjusting it to L2 phonology with a L2 pronunciation and/or morphology”
Dornyei (1995:58). In other words, when there are common words both in target

and native language, learners may tend to use this strategy.

Using non-linguistic signals, such as mimes, gestures, facial expressions or sound
imitation is another way of communication strategies. As it is stated by
Littlewood (1991:86), using these non-verbal signals is a very effective way to

compensate the linguistic weaknesses in the target language.

Appealing for help and using all-purpose words are other ways for
communication strategies. Dornyei (1995:58) claims that “asking for aid from the
interlocutor either directly; for instance, the learner may ask the meaning of a
word, or indirectly; for example, rising intonation, pause, eye contact or puzzled
expression” Dornyei(1995:58). In addition to this strategy, using all-purpose

words can be also useful for learners. Dornyei (1995:58) states that all-purpose
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words refer to using a general, empty lexical item instead of specific words. The

overuse of the word “thing”, “what-do-you-call-it”, or “stuff” can be examples of

this strategy.

Brown (2000:129) further mentions “prefabricated patterns” as another type of
communication strategy. Prefabricated patterns can be defined as “memorized
chunks of language” (Brown 2000:129). These memorized phrases can be used
for survival purposes for various occasions; for instance, ‘“Where is the
bathroom?”, or “How much does it cost?”, “I don’t understand German”. Code-
switching is another strategy in which the learner can use a L1 word with L1
pronunciation or a L3 word with L3 pronunciation while communicating in the
target language. Brown (2000:129) claims that “learners in the early stages of
acquisition might code-switch — use their native language to fill in missing
knowledge -“. For instance, the Turkish learner of English may pronounce the
word “special” as “[spesijal]”. Last, stalling or time-gaining strategies can be
helpful for learners through using “fillers or hesitation devices to fill pauses and to
gain time to think” (D6rnyei 1995:58). For instance, fillers like “well”, “I mean”,

Géuh”.

These communication strategies, which are avoidance and compensatory
strategies, should also be taken into account in our study, since the needs
assessment considers the prioritized needs of the learners and different learners
mean different needs and different nature. Therefore, while conducting a needs
assessment, in addition to other needs of the learners, determining the needs for
communication strategies, in other words, which communication strategy is
needed by the learner may provide valuable data for the teaching institutions and
curriculum designers. However, in the process of identifying and prioritizing the
needs of the learners, a needs analyst may encounter some problems. In the

following section, these problems in needs assessment are discussed briefly.
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2.4.5. Problems in Needs Assessment

As the needs assessment can be the first step after the needs analysis, determining
the needs, expectations of the learners clearly on the present preparatory education
and their purposes for learning English through conducting the needs analysis,
assessing the priority among these needs in order to set up the goals, objectives
and content for the language programme may cause some problems in terms of

the teaching institutions, curriculum designers and learners.

First of all, it can be claimed by the teachers that conducting a needs analysis may
be unnecessary, since teachers can make their own decisions about the lacks or
needs of the learners. However, Finney (1996) Richards (2002:75) state that in
order to develop right objectives and ‘““appropriate teaching methodology” for the
curriculum there should be as many programme participants as possible in the
needs analysis and ideally the learners themselves as the learners can perceive
what is relevant to their needs and what should be included in the current

curriculum in order to meet their needs.

Secondly, the administrators may not agree on the needs identified by the learners.
It is usually difficult to meet these needs, since they may vary from person to
person, and perception of needs may differ according to the teaching institutions,
curriculum designers or according to the learners. Consequently, there should be
an agreement on the perception of needs with the teaching institutions,
administration and learners. Firstly, these needs should be listed, assessed and

then organized according to their priorities.

Thirdly, as it is pointed out by Nunan (1988b:79), teacher’s syllabus may differ
from learner’s syllabus in terms of goals and needs. One of the purposes of
subjective needs analysis is to get learners and teachers involved in exchanging
information so that the agendas of the teacher and the learner may be closely
aligned. Thus, it is essential to conduct a needs analysis in order to improve the

syllabus through a negotiation between teachers and learners.
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Another problem may be the different nature of the learners. Different learners
mean different needs as they have different nature, different linguistic
backgrounds in language learning. In other words, we cannot set only one model
for curriculum for such a heterogeneous group. As it is proposed in Finney(1996)
Richards(2002:69-70), there should be “a model for curriculum design which
provides the teacher with the security of a coherent framework within which there
is the flexibility to respond to the changing needs of learners and which

recognizes learners as active participants in the language learning process”.

Learners may avoid criticizing the teaching institution or the curriculum as they
may think that they prejudice the assessment of the institution or they may feel
that “any course revisions will not help them, but only future learners (Hutchinson
and Waters 1986:154)”. Thus, it may be difficult to get the real opinions of the
learners. To cope with such a situation, it is suggested by Hutchinson and Waters
(1986:154) that orientation exercises can be used to help students to share their
opinions sincerely and willingly or an open and reliable relationship between the

teacher and the learners should be promoted for a helpful feedback.

Conducting a needs analysis, doing statistics may be discouraging for language
teachers, as they believe that it is a work of an expert to carry out the needs
analysis to identify the needs of the learners. As it is claimed by Tarone and Yule
(1989:21), needs analysis is generally done by outsiders. Thus, someone who is
familiar with the current programme, learners and the teaching institution can be

more helpful in conducting the needs analysis instead of someone from outside.

Lastly, the approach of the needs analyst may have a vital role in the identification
of the learners’ needs. The learner and the needs of the learner should be in the
center of the language learning and teaching process. Furthermore, Richards
(2002:75) Finney (1996) states that a language programme should be “responsive
to the learner and learning needs”, thus, it is a fact that learners’ needs cannot be

disregarded; moreover, for a successful teaching and learning process,
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“contributing to the development of the teacher — learner negotiated learning

objectives (Finney 2002:75)” is essential.

In conclusion, for a well-planned needs assessment, conducting a careful needs
analysis has a crucial role. However, it is inevitable for a needs analyst to
encounter some problems while conducting the needs analysis. The important
point is that the needs analyst should be a good negotiator, and should build
reconciliation between the learners, the teachers and the teaching institutions in
terms of identifying the needs in order to determine the right objectives for the

curriculum.

2.5. Curriculum Design

To start with the ‘Curriculum Design’, the definition of the term ‘curriculum’
should be explained. Saylor&Alexander (1974:2) give the definition of Lewis and
Miel(1972) for the ‘curriculum’ as “a set of intentions about opportunities for
engagement of persons-to-be-educated with other persons and with things (all
bearers of information , processes, techniques, and values) in certain arrangements
of time and space. Moreover, ‘curriculum’ is defined in Finney (1996)
Richards(2002:70) by Richards (1992) as an “educational programme which

states:

a) the educational purposes of the programme
(the ends)
b) the content, teaching procedures and learning
experiences which will be necessary to achieve this
purpose (the means)
c) some means for assessing whether or not the
educational ends have been achieved

(Richards 2002:70).

With the definitions given above Finney (1996) Richards(2002:70) implies the
who, the participants within the process of the curriculum design, the planners, the
administrators, the teachers and the learners. In addition to this, curriculum design
can be said to be “designing whatever learning opportunities are most appropriate
for the objectives by the curriculum planners”(Saylor&Alexander 1974:191). In

other words, considering the definition of the ‘curriculum design’, it can be said
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that the curriculum designing takes the prior selection of major goals and domains
into consideration. Saylor&Alexander (1974:194-95) suggest four principal
phases of the curriculum design. In the first stage, major goals are set through
basic data analysis, and the second stage involves designing curriculum domains,
which are broad educational goals, in addition to this, the third stage includes
anticipating curriculum implementation (instruction), and finally, the last stage is

the planning curriculum evaluation.

Regarding these stages, curriculum development and the role of the needs

assessment in this process are presented in the following section.

2.6. Curriculum Development and Needs Assessment

In the process of curriculum development, needs analysis and needs assessment
form the crucial step, since the determination of the learners’ needs require utmost
importance in the curriculum development. As is mentioned, Richards (1984:8)
gives Taba’s (1962) model of curriculum development processes. The first step in
the process is diagnosing needs through needs analysis, next step is formulating
objectives, selecting and organizing the content reshaped by the learners’ needs
and then the learning experiences may be selected and organized through the
needs assessment and finally, the process of evaluation follows. Additionally,
Richards (1984:2) gives the data which serve as input to curriculum processes,
which are “information about the target language”, “information about the
learners”, “information about the delivery system”, “a learning theory”, “a
teaching theory”, and “assessment and evaluation procedures”. Firstly, gathering
information about the target language includes ‘“both linguistic and pedagogic
descriptions, in other words, data on particular varieties, registers of the target
language, and information on language usage in specific contexts and
settings”(Richards 1984:2). Namely, it can be stated that information about the
target language determines the specific language settings which are necessary for

the learners.
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Secondly, collecting data about the learners include “information related to the
age, sex, occupations, interests, problems, motivation, attitudes, and needs of the
learners, their language proficiency, and their learning styles and
preferences”(Richards 1984:2). In other words, gathering information about the
learners is obtained through conducting a needs analysis, since the needs analysis
forms the crucial point in the curriculum planning process in terms of identifying
the learners’ needs. Moreover, Richards (1984:5) also states that in language
curriculum development, a needs analysis serves three purposes, one of which is
“providing a mechanism for obtaining a wider range of input into the content,
design and implementation of a language programme through involving learners,
teachers, administrators and employers”. The second purpose of a needs analysis
is “identifying general or specific language needs in order to develop goals and
objectives for a language programme”(Richards 1984:5). The third purpose of
conducting a needs analysis is providing data for refining or reshaping the current
programme. Thus, a needs analysis is essential in the process of curriculum
development. Additionally, as is mentioned above, Richards (1984:2) maintains
the third data for language curriculum development, which is “the information
about the delivery system”. This kind of information consists of “data on the
context in which learning will be accomplished, such as information about the
institutions, administrators, classrooms, texts, resources, tests, other
characteristics of the educational system through which the programme will be
implemented”(Richards 1984:2). In other words, we can say that the information
about the delivery system determines the content selection, which is a vital
component of a learner-centered curriculum. Nunan(1988a:5) also states that “a
content selection gives guidance on the selection of materials and learning
activities”. Hereby, the role of the needs assessment is crucial, since it provides
information on the selection of appropriate materials for the teaching institutions
and the curriculum designers in the process of teaching. In order to make the
course functional, selecting appropriate materials and tasks for the learners is
important. Moreover, as is mentioned before, Akgiil (1991:16) gives the ideas of

Bloor and Bloor (1986) that “needs assessment enables course designers to select
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activities and materials which are appropriate to the learners’ needs”. Thus, a

needs assessment is essential in order to determine the content of the curriculum.

The next point to develop curriculum which Richards(1984:2) states is “learning
theory” and “teaching theory”. Learning theory will “specify the processes which
constitute second or foreign language learning and the conditions under which it
can be accomplished”. Additionally, “teaching theory describes principles for
selection, sequencing, and  presentation of  language  learning

experiences”(Richards 1984:2).

The last point for language curriculum development is “assessment and evaluation
procedures” which refer to “how language proficiency and achievement will be
measured, how learning difficulties and programme deficiencies will be
diagnosed, and how the programme and its learners, teachers, curriculum and
materials will be evaluated”(Richards 1984:2-3). Namely, as Nunan(1988:7)
states, the purpose of assessment determines whether the objectives or the goals of

a course of instruction have been achieved or not.

In conclusion, a needs analysis and a needs assessment is essential to provide
valuable data for the content, design, and implementation of a language
curriculum through considering and prioritizing the needs of the learners.
Moreover, assessing the needs of the learners has a vital role in evaluating the
existing curriculum, refining of the present programme, setting the objectives in
the light of a needs analysis. As is stated before, Alagozlii (1994:24) gives the
ideas of Richterich and Chancerel (1987) on the contribution of a needs
assessment to the curriculum development and states that needs should be
identified in order to “become aware of the learning conditions of individuals or
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groups” and to organize these with the learners’ “physical, intellectual and
emotional possibilities as well as to devise learning materials which will approach
the real use of the language taught; thus, to define the pedagogical objectives

through negotiation with the learners”(Alagozlii,1994:24).
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2.6. Concluding Remarks

In the language teaching and learning process, to help the learners meet their goals
is a crucial point. In order to achieve the goals, to reach the desired level of
proficiency in language learning, identification and assessing the needs of the
learners require utmost importance. Therefore, needs analysis for the
identification of the learners’ needs and the needs assessment to prioritize the
identified needs form the basic steps for an effective curriculum in effective

language learning.

Assessing the needs of the learners may provide valuable information for the
teaching institutions and the curriculum designers in terms of developing the
content, methodology, materials of a language course according to the learners’
needs. In conducting an effective needs assessment, methodology and the

approaches in needs assessment should also be taken into consideration.

In Chapter III, how the data from the prep. students, freshman students and the
departmental instructors and the administrators in the Faculty of Medicine have
been gathered; how the data collection instruments were developed; and the

approaches to the needs assessment which have been followed are explained.
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CHAPTER 3 METHOD

The purpose of the study is to determine the English language needs of Medical
prep. students according to the expectations and experience of medical freshman
students and departmental instructors and administrators at Ondokuz Mayis
University through a needs analysis, and to propose suggestions in order to refine
the content of the present curriculum and Proficiency Exam. In order to reveal the
English language needs of the prep. students at Ondokuz Mayis University, a
needs assessment involving two different groups has been conducted. This is a
descriptive study in which the data collected through questionnaires given to the
medical prep., freshman students and the departmental instructors in the Faculty
of Medicine at Ondokuz Mayis University. After the data have been collected,
they have been cross-checked, interpreted and discussed. As a result of this, the
needs which are required most are evaluated and classified according to their

priority in order to determine what the present curriculum lacks.

In order to evaluate and prioritize the needs of the prep. students at Ondokuz
Mayis University, three of the approaches to the needs assessment mentioned in
the previous chapter have been used in our study. Regarding these approaches, the
first one, the discrepancy approach, has been employed in order to gather the
information for the differences between the present state and the ideal state of the
prep. students in OYDEM, and evaluate the present situation in terms of needs of
the learners to reach the desired situation. Secondly, the diagnostic approach, in
which the urgent needs of the learners are examined, has been employed, since the
assessment of the language skills which can be essential for the prep. students in
OYDEM deserves utmost importance for our study. Additionally, the learner-
centred approach has also been followed in our study in order to build a co-
operation between the learners and the teachers and to include both the needs of
the teachers and the learners in the process of language learning, since the content
of the English preparatory education given in OYDEM can be reshaped or

refined, considering these needs of the groups.
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This chapter includes six sections. The first section gives information about the
English language courses given at OYDEM. The second section introduces the
process of the questionnaires in the study. In the third section, the instruments and
materials and in the fourth section the types of questionnaires are explained. The
fifth section explains the reliability and validity of the questionnaires, and finally,

the sixth section gives information about the collection of the data.

3.2.English Language Courses in Oydem

At Ondokuz Mayis University, English preparatory education is compulsory for
the medical prep. students, (henceforth, prep. students). Prep. students are placed
in A, B or C level classes according to the scores they take in the Proficiency and
Placement Exam. Prep. students have compulsory English courses for 24 hours in
a week for one year. They have Main Course classes, in which they develop their
listening, speaking, reading and writing skills as the macro skills; for the micro
skills they improve grammar and vocabulary only related to the content of each
unit in the textbook in Main courses. The prep. students do not have any
translation classes or any ESP courses related to their field of study. In addition to
these, the instructors at OYDEM draw up the curriculum in the English
preparatory education; moreover, they prepare the Proficiency Exams given in
OYDEM,; therefore, it can be said that there is no co-operation between OYDEM
and Faculty of Medicine in order to develop a curriculum or to prepare the
Proficiency Exams considering the needs of the prep. students in the English
preparatory education. Additionally, no needs analysis has been conducted to the
prep. students in order to determine their needs, wants or linguistic problems in

the English preparatory education given in OYDEM.

3.3.Process of the Questionnaires

The data for this study have been collected through conducting interviews and
questionnaires as research instruments. Three groups have been included in the
study. The first group consists of 69 prep. students in the Faculty of Medicine at
Ondokuz Mayis University and forms the target group in our study. The second

group consists of 42 medical freshman students and the third group consists of 49
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departmental instructors and administrators in the Faculty of Medicine. The
medical freshman students and departmental instructors and administrators form
the resource group in order to gather information for the refinement of the current
curriculum and assessment of the strong and weak points of the English

preparatory education given in OYDEM.

Firstly, individual interviews with the departmental instructors and administrators
in the Faculty of Medicine and group interviews with the Medical freshman
students have been conducted in order to develop the statements in the

questionnaires according to the experience and expectations of the resource group.

In our study, the language needs of the prep. students of the Faculty of Medicine
in OYDEM have been divided into four categories, as objective needs, subjective
needs, content needs and process needs. The needs assessment has been
conducted according to this categorization. Thus, the statements in the
questionnaires have been prepared according to the probable needs of the prep.
students in the English preparatory education; however, the items have not been
grouped under these titles in the questionnaires, but have been given under one
title and the items in the questionnaires have been grouped in different tables in

order to be able to evaluate them according to the hypotheses.

Finally, four questionnaires have been prepared and given a general heading,
“Questionnaire I”, “Questionnaire III”, and “Questionnaire IV can be said to be
opinion surveys, but they also include features of self-rating and judgmental rating
surveys as the participants in the questionnaires have been asked to rate their
abilities, interests and wants. “Questionnaire II” is a self-rating in scale with some
characteristics of a biodata survey as it aims at gathering information about the
students’ gender in order to compare and contrast the responses of the male and

female students. In none of the questionnaires, Q sort has been used.

The first group of subjects has been given “Questionnaire I” in the second

semestre of the English preparatory education, since they have covered the most
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of their education; therefore, they can be aware of their wants, needs and linguistic
problems. The second group, medical freshman students, has been given
“Questionnaire III” to determine their needs; consequently, in order to be able to
compare and assess the needs between the medical prep. and freshman students.
The third group, including departmental instructors and administrators, has been
given “Questionnaire IV”. They have also been involved in the study, because
their expectations from the English preparatory education and their determination

of the needs of the students have been taken into consideration in our study.

3.4.Materials / Instruments

The data for this study have been collected through three questionnaires
conducted to the medical prep. and freshman students, departmental instructors
and administrators at Ondokuz Mayis University. The questionnaires were used to
reveal the objective, subjective, content and process needs of the groups so that, a
refinement for the present curriculum and Proficiency exams could also be
developed. The questionnaire is based on the models of Richterich and
Chancerel’s (1987) and Dornyei (2003). The questionnaires have been prepared in
Turkish so that the participants cannot misunderstand the questions
(See Appendices 1,2,3.4 for the English versions and Appendices 5,6,7,8 for the

Turkish versions of the questionnaires).

3.5.Types of Questionnaires

In all of the questionnaires Likert — scale, in which “respondents have been asked
to indicate to what extent they agree or disagree on the items by marking one of
the responses ranging from ‘strongly agree’ to ‘strongly
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disagree’”’(Dornyei1,2003:37), has been used with the items categorized in order to
identify the needs of the groups in the study. The responses in the scale have
different rating values. “Strongly agree” has the rating value of 5, the rating value
of “agree” is 4, the response “undecided” has the value of 3, “disagree” has the
rating value of 2, and “strongly disagree” has the rating value of 1. Before

conducting the questionnaires, a pilot study was implemented to 25 randomly
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chosen participants in order to test the validity and reliability of the items in the

questionnaires.

“Questionnaire I, which has been conducted to the prep. students, consists of 33
items including 6 different areas: The first section of the prep. student
questionnaire has seven items ( items 1,4,5,6,7,21,33) ( See Appendix 9) to gather
data about their objective needs in the English preparatory education. The second
section is related to their subjective needs. This section includes nine items
(items 2,3,10,12,20,29,30,31,32) (See Appendix 9). The third section with seven
items (items 8,9,22,23,24,27.28 ) (See Appendix 9) aims at determining their
content needs. The fourth section which consists of four items
(items 11,17,18,19 ) (See Appendix 9) is about their process needs. The fifth
section which has two items (items 25,26) is about their opinions on the
appropriateness of the classrooms where the English preparatory education is
given. The last section consists of four items (items 13,14,15,16). In this section
students are expected to give their opinions on the Placement and Proficiency

Exam given in OYDEM.

“Questionnaire II” has been developed to determine the prep. students’ use of
communicative strategies. “Questionnaire II” with 11 items has been divided into
three parts. The items (1,3,4,5,6,7,8,9,10) are related to the students’ use of
communicative strategies in vocabulary use and the item (11) is related to the
students’ use of communicative strategies in sentence construction. The item (2) is

related to the use of communicative strategies in speaking.

“Questionnaire III” which has been given to the medical freshman students
consists of 48 items including 7 sections: The first section of the questionnaire,
which has ten items (items 1,4,5,6,7,8,9,10,33,35) (See Appendix 10), is about
determining the objective needs of the medical freshman students. The second
section with eight items ( items 2,3,34,42,43,44,45,48 ) (See Appendix 10) aims at
identifying their subjective needs. The third section, which consists of four items

(items 22,39,41,46) (See Appendix 10), is about their content needs. The fourth
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section with twelve items (items 11,12,13,14,15,16,23,30,31,32,36,37) (See
Appendix 10) is related to their process needs. The fifth section with two items
(items 17,18) is about the content of the present curriculum. The sixth section
consists of two items (items 25,47), which intends to determine their opinions on
the appropriateness of the classrooms. The last section with ten items
(items 19,20,21,24,25,26,27,28,29,38) (See Appendix 10) aims at identifying their
needs and wants related to the “Proficiency and Placement Exam” given in

OYDEM.

“Questionnaire IV, which has been conducted to the Departmental instructors
and administrators in the Faculty of Medicine at Ondokuz Mayis University,
consists of 30 items. The first section in the questionnaire consists of eleven items
(items 1,4,5,6,7,8,9,12,14,29,30) (See Appendix 11), which intend to determine
the objective needs of the participants. The second section with one item (item 15)
is related to their subjective need for the English preparatory education .The third
section with one item (item 2) is related to their opinion on the content need. The
fourth section with seven items (items 13,16,17,18,19,20,21) (See Appendix 11)
aims at determining their process needs related to the present curriculum. The
fifth section, which has two items (items 27,28), are related to their opinions on
the appropriateness of the classrooms. The sixth section with three items (items
10,11,23) are related to their attitudes towards the present curriculum. The last
section, which consists of five items (items 3,22,24,25,26) (See Appendix 11), is
related to determining their attitudes towards the “Placement and Proficiency

Exam” given in OYDEM.

3.6.Reliability and Validity of the Questionnaires

The reliability and validity of the items in the questionnaires were found at the
end of the first semester of the 2006-2007 Academic Year before the
questionnaires were circulated. “Questionnaire I’ and “Questionnaire II” have
been given to 25 randomly selected Medical prep. students in OYDEM. They are
reliable and valid, since the Cronbach Alpha for “Questionnaire I” is .75. Since

the items in “Questionnaire II”’ are fewer in number, the Cronbach Alpha is .36.
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Questionnaire III”” has been conducted to 25 randomly selected Medical freshman
students. It is reliable and valid, since the Cronbach Alpha for “Questionnaire 111"
is .70. “Questionnaire IV” has been given to 25 departmental instructors in the
Faculty of Medicine, and this tool is also reliable and valid, since the Cronbach

Alpha for “Questionnaire IV’ has been found as .90.

3.7.The Collection of the Data
The researcher asked for an official permission from the administration in order to
carry out the questionnaires in the classrooms. The data were collected at the

beginning and end of the second semester in 2006-2007 Academic Year.

“Questionnaire I’ and “Questionnaire II” were given to the Medical prep. students
in OYDEM at the beginning of the second semester. The prep. students were
asked to complete the questionnaires in their classrooms. The researcher was
present in the classrooms during the implementation of the questionnaire and
explained the reason for conducting a questionnaire and helped them with any
problems in understanding the meaning of the items. Both of the questionnaires
were given to 69 prep. students. The completion of the questionnaires took about
45 minutes. Students marked all of the items in “Questionnaire I” and
“Questionnaire II”, and 15 students responded to the second part of
“Questionnaire I” in which they were asked to write about their opinions and

suggestions for the English preparatory education given in OYDEM.

“Questionnaire III” was given to the Medical freshman students at the beginning
of the second semester in the classrooms of the Faculty of Medicine. The
questionnaire was conducted with the assistance of the departmental instructors as
the freshman students gathered in groups of 10. 42 freshman students completed
the questionnaire. The completion of the questionnaire took about 45 minutes.
The freshman students marked all of the items in the first part of the
questionnaire. 12 students responded the second part in the questionnaire where
they were asked to write about their opinions and suggestions for the English

preparatory education given in OYDEM.
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“Questionnaire IV was given to the Departmental instructors and administrators
in the Faculty of Medicine at the end of the second semester. The researcher
explained the purpose of the questionnaire and conducted the questionnaire to the
Departmental instructors and administrators in order to share their opinions and
suggestions on the current programme both orally and written. 49 departmental
instructors and administrators responded to the questionnaire and 19 of them
wrote their opinions and suggestions down about the English preparatory

education given in OYDEM.

In analyzing the data obtained from “Questionnaire I”, “Questionnaire III”, and
“Questionnaire IV” tables are used to show the results. The tables are classified
according to the objective, subjective, content and process needs of the target and

the resource groups. Therefore, the questionnaires have been reorganized.

The data obtained from “Questionnaire II” are presented in two tables: “The Prep.
Students’ Awareness of Communication Strategies” and “The Cross-table of Male

and Female Students’ Communication Strategies”.

In the following chapter, the findings of the data are presented and discussed in

detail.
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CHAPTER 4 DATA ANALYSIS AND DISCUSSION

In this study, it is hypothesized that the English preparatory education given to the
medical prep. students may meet the objective, subjective, content and process
needs of the learners according to the expectations of the departmental instructors
and the administrators and to the experience of the freshman students. Moreover,
the medical prep. students may develop a positive attitude towards English and
there may be significant difference between the attitude of the Medical prep.

students and medical freshman students towards prep. classes.

In order to collect the data, four questionnaires are prepared. “Questionnaires I
and II” are prepared for prep. students, “Questionnaire III” is prepared for the
freshman students and “Questionnaire IV” is prepared for the Departmental
instructors and administrators. Apart from ‘“Questionnaire II”, all the other
questionnaires consist of four parts corresponding to the objective, subjective,

content and process needs of the prep. students.

This chapter aims at analyzing and assessing the data gathered from the
questionnaires given to the prep. students, freshman students and the departmental
instructors and administrators. The data have been analyzed by a statistical
analysis programme called ‘SPSS’. The analysis of the data is presented in tables,
and the tables have been discussed in line with the literature, and in terms of
objective, subjective, content and process needs of the prep. students according to
the experience and expectations of the freshman students and departmental
instructors and administrators in the Faculty of Medicine. Additionally, in the
discussion of the responses within the agreement scale “Strongly Agree(SA)” and
“Agree(A)”; “Strongly Disagree(SD)” and “Disagree(D)” are evaluated together,

whereas “Undecided(UD)” is evaluated separately.

Discussions of the items have been presented according to the percentages of the

agreement scale and presented in cross-tables.
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4.1.0bjective Needs

As it is stated by Nunan (1999:149), objective needs refer to the ones “diagnosed
by teachers on the basis of analysis of personal data about learners along with
information about their language proficiency and patterns of language use”. In
other words, it can be said that objective needs are learners’ language competence
and their foreign language learning. Therefore, in the tables (Table 1, Table 2,
Table 3, Table 4) given below, the items present the prep. students’ objective
needs in OYDEM according to the Medical freshman and departmental instructors

and administrators in the Faculty of Medicine.

4.1.1. The Objective Needs of the Prep. Students in OYDEM according to

Freshman Students and Departmental Instructors and Administrators

In the Table 1 given below, the semantically identical objective needs of the prep.
students (See Appendix 9) according to Medical freshman students, departmental
instructors and administrators. However, in the given table the items 6 and 7 are
the common items checked in the questionnaires III and IV as well. Therefore,

they have been discussed in Tables 3 and 4 separately.



49

Table 1: Objective Needs of the Prep. Students according to the Medical Prep.,
Freshman Students and Departmental Instructors (I)

Prep. students (n=69)

Agreement SA A UD D SD
Scale
ITEMS f f f f f
% % % % %
1 8 12 14 17 18
11,6 17,4 20,3 24,6 26,1
2 29 17 12 9 2
42,0 24,6 17,4 13,0 2,9
3 37 16 9 6 1
53,6 23,2 13,0 8,7 1,4
4 38 18 8 4 1
55,1 26,1 11,6 5,8 1,4
5 25 23 13 4 4
36,2 33,3 18,8 5,8 5,8
Freshman Students (n=42)
Agreement SA A UD D SD
Scale
ITEMS f f f f f
% % %0 %0 %
1 11 7 3 4 17
26,2 16,7 7,1 9,5 40,5
2 24 13 3 -—- 2
57,1 31,0 7,1 4,8
3 30 10 2 - -—-
71,4 23,8 4.8
4 24 15 2 - 1
57,1 35,7 4,8 2,4
5 15 18 6 1 2
35,7 429 14,3 2,4 4,8
Departmental Instructors (n=49)
Agreement SA A UD D SD
Scale
ITEMS f f f f f
% % % % %
1 34 8 3 2 2
69,4 16,3 6,1 4,1 4,1
2 27 14 2 4 2
55,1 28,6 4,1 8,2 4,1
3 23 13 6 5 2
46,9 26,5 12,2 10,2 4,1
4 43 3 1 1 1
87,8 6,1 2,0 2,0 2,0
5 24 16 7 1 1

49,0 32,7 14,3 2,0 2,0
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The first item in the Table 1 is “I think that English preparatory education is
necessary in the Faculty of Medicine”. 50,7% of the medical prep. students
disagree on this statement, while 29% of the medical prep. students agree on the
necessity of the English preparatory education. This indicates that slightly more
than a half of the medical prep. students think that English preparatory education
in the Faculty of Medicine does not seem necessary. On the other hand, 29% of
the medical prep. students think that English preparatory education is necessary.
In addition to this, 20,3% of them remain undecided on the same item. Similarly,
half of the medical freshman students disagree on the same item. They also think
that English preparatory education is not necessary in the Faculty of Medicine, but
42,9% of the freshman students in the Faculty of Medicine think that English
preparatory education is necessary; moreover, only a small number of them
(7,1%) seem undecided on the first statement. However, 85,7% of the
departmental instructors and administrators agree on the idea of the necessity of
the English preparatory education in the Faculty of Medicine, while only 8,2% of
them disagree on the idea. The mean scores of the first item in the Table 1 show
that from the point of view of the Departmental instructors and administrators, it
is certain that the English preparatory education is necessary in the Faculty of
Medicine. However, prep. students are not sure whether the English preparatory
education is necessary or not according to the scores given above. When the other
items in the Table 1, which are related to developing the needs in macro skills in
the English preparatory education, are considered, it can be seen that all of the
participants are aware of the fact that developing these skills is necessary in the
English preparatory education. Therefore, it can be inferred for the first statement
in the Table 1 that “students seem to be less interested in learning for learning’s
sake” (Rizvi 2005:109), but they are more interested in learning to achieve some
immediate life goals. Thus, we can say that the English preparatory education
given in OYDEM should include some realistic goals and objectives for the prep.
students and should meet their needs in English as the English preparatory
education is compulsory for these prep. students, they need to believe in the

necessity of learning English in their field of study.
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The other items in the Table 1 are related to the needs of the groups in four macro
skills: listening, speaking, reading and writing skill. This section deals with the
students’ perceptions of skills they think they need most in the English
preparatory education; because within the needs assessment philosophy, prior
needs of the learners are taken into account. Therefore, this section deals with
perceptions of the groups about the macro skills. The second item in the Table 1 is
“I think that English preparatory education should improve medical prep.
students’ listening skills”. The third item is “I think that English preparatory
education should improve medical prep. students’ speaking skills”. The fourth
item in the Table 1 is “I think that English preparatory education should improve
medical prep. students’ reading skills ”. Finally, the last item in the Table 1 is “I
think that English preparatory education should improve medical prep. students’
writing skills”. Although more than half of the medical prep. and freshman
students think that English preparatory education is not necessary, a great majority
of the students agree on the idea that all of the macro skills should be developed in
the English preparatory education. Among four macro skills, great number of the
medical prep. students (81,2%) and departmental instructors and administrators
(93,9%) think that developing reading skills is necessary, similarly, the majority
of medical freshman students(92,8%) also agree on the necessity of developing
reading skills in the English preparatory education. This indicates that the
necessity of developing reading skills requires utmost importance for the prep.
students according to the experience and expectations of freshman students and
Departmental instructors and administrators in the Faculty of Medicine, since the
prep. students need to comprehend the written texts in Medicine after the English
preparatory education. Similarly, Nunan(2001:605) supports this with the idea of
Swales (1987) that “in academic contexts over 50% of the millions of academic
papers published each year are written in English, and the percentage is growing
year by year”. Thus, we can infer that great number of prep. students are aware of
this fact and need to develop their reading skills in the English preparatory
education. However, the medical freshman students give more importance to
speaking skills, although the faculty they are in is a Turkish-medium one. 95,2%

of the medical freshman students think that developing speaking skills is
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necessary in the English preparatory education. 76,8% of the prep. students and
73,4% of the Departmental instructors and administrators also agree on the same
item while 10,1% of the prep. students and 14,3% of the departmental instructors
and administrators disagree on the same item. Rizvi(2005:108) maintains that “as
the professional world becomes more diverse, competitive and result-oriented,
success in the highly competitive environment today will depend not just on one’s
professional knowledge but on the ability to present that knowledge in an
appropriate oral form”. It can be concluded according to the medical freshman
students they may be aware of the fact that in their professional life they need not
only their professional skills in Medicine but their oral skills in order to be

successful in their career.

In the cross-table given below, the objective needs of the prep. students are
compared with the objective needs of the freshman students and departmental

instructors in the Faculty of Medicine.

Table 2: The Cross-table of the prep. students’ Objective Needs according to

Freshman students and Departmental Instructors and Administrators

GROUP 1 GROUP 2 MEAN DIFFERENCE | STD. ERROR SIG.
PREP. FRESHMAN SS 11,4017 71890 ,053
STUDENTS INST.&ADMIN. 2.7894(") 68624 .000
FRESHMAN PREP.SS 14017 71890 ,053
STUDENTS INST.&ADMIN. 11,3878 77242 074
INSTRUCTORS PREP.SS 2,7894(") 68624 ,000
ADMINISTRATORS | FRESHMAN SS 13878 77242 074

p< 0,05
Note: STD.ERROR = Standard Error SIG.= Significance
* The mean difference is significant at the .05 level.

When the objective needs of the prep. students are compared with the objective

needs of freshman students, there is no significant difference, but when compared
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with the objective needs of the departmental instructors and administrators, there
is a significant difference at .05 level and the mean difference is -2,7894. Table 2
also shows the comparison of objective needs of the freshman students with the
prep. students and departmental instructors and administrators; however, there is
no significant difference. Lastly, when the objective needs of the Departmental
instructors and administrators are compared with the objective needs of freshman
students, there is no significant difference; on the other hand, when compared
with the needs of the prep. students, the mean difference is significant at the .05

level.

4.1.2. Objective Needs of the Prep. Students according to Medical Freshman
Students
Table 3 given below presents the statistical analysis of responses given by

Medical freshman students about the objective needs of prep. students.

Table 3: Objective Needs of the Prep. Students according to the Medical
freshman students (II)

Prep. students (n = 69) Freshman students(n=42)
Agreement SA A UD D SD | SA A UD D SD
Scale
ITEM Yo %0 %o % %o % % % % %
f f f f F F f f f f
1 24 30 10 4 1 23 12 6 1 -—-
348 | 43,5 | 145 | 5,8 1,4 54,8 | 286 | 143 | 24 ---

There is one common item between these groups, which is “I think that English is
necessary to take part in a student Exchange programme”. 78,3% of the prep.
students agree on the item while only 7,2% of them disagree on this item and
14,5% of the prep. students remain undecided. On the other hand, 83,4% of the
freshman students also agree on the same item. Thus, it can be concluded that as a
result of globalization, both the prep. students and the freshman students are
aware of the necessity of English in their field of study on an international basis

and they need to take part in a student exchange programme; therefore, the
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English preparatory education should include some objectives to help the students

to be able to take part in such exchange programmes.

4.1.3. Objective Needs of the Prep. Students according to the Departmental
Instructors and Administrators

Table 4 below presents the comparison between the objective needs of the prep.

students and Departmental instructors and administrators. The item aims at

gathering information about the necessity of “a programme evaluation check list”

to the students every year at the end of preparatory education.

Table 4 : Objective Needs of the Prep. Students according to the Departmental
Instructors and Administrators (I11)

Prep. students (n = 69) Departmental Instructors (n=49)
Agreement SA A UD D SD SA A UD D SD
Scale
ITEMS o o o o o Yo Yo %o %o )
f f f f F f f f f f
1 34 11 17 1 6 32 10 4 1 2
49,3 15,9 24,6 1,4 8,7 65,3 20,4 8,2 2,0 4,1

The item in the Table 4 is “We should be given an evaluation form for the English
preparatory Education at the end of every Academic Year”. When the mean scores
are examined, it can be seen that 65,2% of the prep. students agree on the item;
whereas 24,6% of them remain undecided, and a few (10,1%) disagree on this
item. As for the Departmental instructors and administrators, a great number of
them (85,7%) agree on this item; only a few number of them (6,1%) disagree on
the item in the Table 4. Thus, it can be inferred that both the prep. students,
departmental instructors and administrators put great emphasis on the fact that
learners’ opinions on the current programme should be taken into consideration at
the end of preparatory education. As is mentioned in the review of literature,
conducting the needs analysis is essential, since it is seen “as the starting point for
the development of a language programme which is responsive to the learner and
learning needs”Finney(1996) (Richards 2002:75). In other words, the language

programme should meet the learners’ needs. Thus, to refine or reshape the current
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programme according to the needs of the learners, giving a programme evaluation
form at the end of preparatory education seems to be of great importance.
However, the mean scores also show that 24,6% of the prep. students remain
undecided whereas 10,1% of them disagree. This shows that some learners may
avoid criticizing the teaching institution or the curriculum; therefore, the prep.
students may have remained undecided or disagree whether they should be given
a programme evaluation form or not, since they may feel that “any course
revisions will not help them, but only future learners”(Hutchinson and Waters

1986:154).

4.1.4. Objective Needs of the Prep. Students according to Freshman
Students and Departmental Instructors and Administrators

In this study, not only the objective needs of prep. students but also the objective

needs of freshman students (See Appendix 13) have been taken into account to

evaluate the needs of the prep. students better. The following Table 5 indicates the

findings of the objective needs of the prep. students according to freshman

students and the departmental instructors and administrators.

Table 5: Objective Needs of the Prep. Students according to Freshman Students

and Departmental Instructors and Administrators (1)

Freshman students(n=42) Departmental Inst.&Administrators
Agreement (n=49)
Scale SA A UD D SD SA A UD D SD
ITEMS o o o Yo Yo o o o %o Yo

f f f f F f f f f f

1 24 14 3 | - 1 34 9 3 2 1
57,1 33,3 7,1 2,4 69,4 18,4 6,1 4,1 2,0

2 14 15 7 5 1 23 13 10 2 1
33,3 35,7 16,7 11,9 2,4 46,9 26,5 20,4 4,1 2,0

3 29 6 5 2| - 30 10 2 4 3
69,0 14,3 11,9 4.8 61,2 20,4 4,1 8,2 6,1

The first item in the Table 5 is “I think that English preparatory education should
improve medical prep. students’ skills in translation.” A great majority of
freshman students (90,4%) and departmental instructors and administrators

(87,8%) agree on the first statement in the Table 5. Only a few of the freshman
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students (2,4%) strongly disagree on the same item while 6,1% of the
Departmental instructors and administrators disagree on this item. Thus, it can be
concluded from these findings that according to departmental instructors,
administrators and freshman students, translation is accepted as a necessary skill
to be developed in the English preparatory education, since the students may need
to improve their skills in translation in order to be able to comprehend some
written texts in Medicine better. The second item in the Table 5 is “I think that the
studies to develop English grammar are important in the English preparatory
programme.” 69% of the freshman students agree on the statement, while 16,7%
of them remain undecided and 14,3% of these students disagree on the same item.
Additionally, 73,4% of the departmental instructors and administrators agree on
this statement while 20,4% of them remain undecided and a few (6,1%) disagree
on this item. The results suggest that most of the students and instructors may still
believe in the necessity of grammar for enough competence in English, in other
words, they think that grammar is necessary to be able to comprehend the written
texts or translate the articles into Turkish. However, totally 37,1% of the
participants remain undecided on this statement. Hence, it can be deduced from
the data that studies to develop grammar may not be necessary at all. The last item
in the Table 5 is “I think that English is necessary to attend national and
international conferences, seminars, panels on Medicine”. Most of the freshman
students (83,3%) agree on the statement, while 11,9% of them remain undecided
and 4,8% disagree on this item. As for instructors, 81,6% of them agree on the
statement, while 14,3% of the instructors disagree on the statement. It can be
inferred from these findings that the freshman students and the instructors admit
the importance of English in order to be able to attend scientific activities in
Medicine, which are supposed to be important for their career. As Kitao
(2002: q6) states English is the medium of communication in international

correspondences and meetings.
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4.1.5. Objective Needs of the Prep. Students according to Freshman
Students
In the Table 6, the responses given to this item by the medical freshman students

are presented.

Table 6: Objective Needs of the Prep. Students according to Freshman
Students(II)

Freshman Students (n=42)

Agreement SA A UD D SD
Scale
ITEM Yo Yo Yo 9o %o
f f f f f
1 26 10 4 1 1
61,9 1238 195 24 24

The item in the Table 6 is “I think that the studies to develop vocabulary skills are
important in the English preparatory education.” A great number of freshman
students (85,7%) agree on the statement, while only a few (4,8%) disagree on the
same statement. Thus, it can be said that the students need to develop their
vocabulary skills in the English preparatory education, since vocabulary may be

important in comprehending or translating the written texts in Medicine.

4.1.6. Objective Needs of the Prep. Students according to the Departmental
Instructors and Administrators

In this study, the opinions of Departmental instructors and administrators

(See Appendix 14) are also taken into consideration. In the following Table 7,

another two objective needs and their findings are presented.
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Table 7: Objective Needs of the Prep. Students according to the Departmental
Instructors and Administrators

Departmental Instructors (n=49)
Agreement SA A UD D SD
Scale
ITEM o ) Yo o o
f f f f f
1 25 14 4 4 2
51,0 28,6 | 82 8,2 4,1
2 30 10 5 2 2
61,2 20,4 | 10,2 4,1 4,1

The first item in the Table 7 is “I think that the most important need of the
medical prep. students after the English preparatory education is to be able to
follow periodicals in Medicine.” 79,6% of the participants agree on the statement,
while 12,3% disagree. It can be concluded from these findings that according to
the expectations of the departmental instructors and the administrators, what
students need most in Medicine is to be able to follow the periodicals after the
English preparatory education, since it is essential for the medical students to be
able to follow the current developments in their field of study. The second item in
the Table 7 is “I want our students to take part in a student exchange programme.”
Most of the instructors (81,6%) agree on the statement whereas 8,2% of them
disagree on the same item. As is deduced from the data, the departmental
instructors and the administrators want their students to take part in exchange
programmes. Hence, all the macro skills need to be developed in order to be able
to understand the lectures, to take part in class discussions, to comprehend English
materials in Medicine, to write papers in English or to conduct projects, to

communicate with people.

According to the findings above, which are related to the objective needs of the
prep. students, the freshman students, and the departmental instructors and the
administrators, most of the departmental instructors believe in the necessity of
English preparatory education for the prep. students, whereas nearly half of the
prep. and freshman students think that English preparatory education is not
necessary. However, nearly all of the participants agree on the necessity of

developing four macro skills in the English preparatory education. Thus, it can be
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said that the prep. students, the freshman students and the departmental instructors
and the administrators are aware of the fact that developing listening, speaking,
reading and writing skills can be seen to be necessary in the English preparatory
education. It can also be added that the prep. students believe in the necessity of
the English preparatory education, in other words, they think they need to learn
English in medicine. Besides the macro skills, the findings also indicate that the
prep. students need to develop their skills in translation and vocabulary, and to
some extent, studies related to grammar seem necessary. Furthermore, according
to the findings, the students need English to take part in a student exchange
programme, to attend scientific activities in medicine, to follow the periodicals in
medicine. Additionally, students need to be given a programme evaluation form at
the end of English preparatory education every year. This also indicates the
importance of learners’ need in evaluating the existing programme, in order to see

whether the content of the curriculum meets the learners’ needs or not.

4.2.Subjective Needs

In addition to the objective needs, subjective needs, which are learner-perceived
needs, should also be taken into consideration in a learner-centred curriculum. In
other words, subjective needs are related to wants, expectations and desires of the

learners and they are stated by the learners themselves (Nunan 1999:149).

The tables given below (Tables 8, 9, 10, 11, 12, 13,14) aim at identifying the

subjective needs of the prep. students.

4.2.1. The Subjective Needs of the Prep. Students in OYDEM

Table 8 presents the statistical analysis of the responses given by the prep.
students and freshman students to three statements about their subjective needs
(See Appendix 9). The statements aim at gathering information about students’
subjective needs in terms of their “wants and expectations”, “life goals”, “social
roles”, and “cognitive needs” according to Brindley (1989:71). The items in the

Table 8 test are related to the English preparatory education given in OYDEM.
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Table 8: The Subjective Needs of the Prep. Students in OYDEM according to the
Medical Prep. and Freshman Students (I)

Prep. students(n=69) Freshman Students (n=42)
Agreement SA A UD D SD SA A UD D SD
Scale

ITEMS 4 4 o Yo ) o o o o Vi

f f f f f f f f f f

1 24 13 8 7 17 17 4 10 5 6
34,8 18,8 11,6 10,1 24,6 40,5 9,5 23,8 11,9 14,3

2 45 8 7 1 8 17 12 4 3 6
65,2 11,6 10,1 1,4 11,6 40,5 28,6 9,5 7,1 14,3

3 11 14 14 22 8 15 11 5 7 4

15,9 20,3 20,3 31,9 11,6 35,7 26,2 11,9 16,7 9,5

The first item in the Table 8 is “I think that the English preparatory education for
one year for the medical prep students is sufficient”. Slightly more than a half of
the prep. students (53,6%) agree on this statement, yet 34,7% of them disagree
and 11,6% of the prep. students remain undecided. This indicates that more than a
half of the prep. students are satisfied with the length of the English preparatory
education. Half of the freshman students agree on this statement, whereas 26,2%
of them disagree and 23,8% of the freshman students remain undecided on this
statement. The data show us that one-year English preparatory education seems to
be sufficient for both groups; however nearly more than half of prep. and
freshman students seem to be unsatisfied with the length of the education given.
The second item in the Table 8 is “I think that medical prep. students may be
given a chance to take make-up proficiency exams in undergraduate programme if
they fail in the English preparatory education”. 76,8% of the prep. students agree
on this statement, while 13% of them disagree and 10,1% of the prep. students
remain undecided. 69,1% of the freshman students agree on the second item in the
table, while 21,4% of them disagree and 9,5% of the freshman students remain
undecided. It can clearly be seen that learners need to be given a chance for make-
up proficiency exams in their undergraduate programmes, since they may not
want English to be an obstacle for them during their education. The last item in
the Table 8 is “I had difficulties in reading comprehension due to lack of

English”. 36,2% of the prep. students agree on this statement, while 20,3% of
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them remain undecided and 43,5% of the prep. students disagree. This shows us
that nearly half of the prep. students do not have difficulty in reading
comprehension. 61,9% of the freshman students agree on this statement, yet only
26,2% of them disagree and 11,9% of these students remain undecided. It can be
deduced from the data that more than a half of freshman students have difficulty
in reading comprehension due to their lack of English. In other words, they may
not have gained enough competence to develop their reading comprehension
during their English preparatory education or as Krashen (1988:103) states, when
the texts given are not above their level of competence, the input is
comprehensible; therefore, the data indicate that the freshman students have been

exposed to reading texts which are beyond their level.

4.2.2. The Subjective Needs of the Prep. Students according to the Medical
Freshman Students

In the Table 9 given below, four items which aim at revealing the subjective needs

of the prep. students related to the “Proficiency and Placement Exam” given in

OYDEM are presented (See Appendix 12).
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Table 9: Subjective Needs of the Prep. Students according to Freshman
Students(II)

Prep. students(n=69) Freshman Students (n=42)
Agreement SA A UD D SD SA A UD D SD
Scale
ITEMS 4 4 o Yo ) 4 Vi o o Vi
f f f f f f f f f f
1 15 11 26 9 8 16 8 14 2 2
21,7 15,9 37,7 13,0 11,6 38,1 19,0 33,3 4.8 4.8
2 11 26 21 4 7 9 19 7 4 3
15,9 37,7 30,4 5,8 10,1 214 4572 16,7 9,5 7,1
3 11 22 13 10 13 15 19 8 - -
15,9 31,9 18,8 14,5 18,8 35,7 45,2 19,0
4 6 13 13 15 22 17 17 6 - 2
8,7 18,8 18,8 21,7 31,9 40,5 40,5 14,3 4.8

The first item in the Table 9 is “I think the ‘Proficiency Exam’ given at the end of
the English preparatory education is not reliable”. 37,6% of the prep. students
agree on this statement. Similarly, 37,7% of them remain undecided, whereas
24,6% of the prep. students disagree on this item. More than half of the freshman
students (57,1%) agree on the statement, while 33,3% of them remain undecided.
Only 9,6% of the freshman students disagree on the same item. The findings show
that some of the prep. students think the ‘Proficiency Exam’ given at the end of
the English preparatory education is not reliable; however, 37,7% of the prep.
students remain undecided, since they may not want to criticize the teaching
institution. Additionally, 24,6% of the prep. students think that ‘The Proficiency
Exam’ is reliable, whereas only 9,6% of the freshman students rely on ‘The
Proficiency Exam’ given at the end of the English preparatory education, but
more than a half of the freshman students do not rely on ‘The Proficiency Exam’
given at the end of the English preparatory education, since they have not been
informed about the evaluation of the exam, or they have not given the keys of the
exams after they have taken ‘The Proficiency Exam’. The second item in the
Table 9 is “I think that there should be questions on Writing skills (composition-
paragraph writing) in the ‘Proficiency Exam’ given at the end of the English
preparatory education”. More than a half of the prep. students (53,6%) agree on
the statement, while 30,4% of them remain undecided and 15,9% of the prep.




63

students disagree on the same item. 66,6% of the freshman students agree on the
statement, while only 16,7% of them remain undecided and 16,6% of the
freshman students disagree on the same item. Thus, it can be concluded that more
than a half of the students think that they should be tested on the writing skills in
“The Proficiency Exam’ at the end of the English preparatory education. The third
item in the Table 9 is “I think that Speaking skills should be tested in the
‘Proficiency Exam’ given at the end of the English preparatory education”. Nearly
half of the prep. students (47,8%) agree on the statement, whereas 33,3% of them
disagree on the same item and 18,8% of the prep. students remain undecided.
80,9% of the freshman students agree on the statement, while only 19% of them
remain undecided. There are no freshman students who disagree on this statement.
It can be deduced from the data that the students need to be tested in Speaking
skills. Moreover, according to the experience of the freshman students, learners
may need speaking skills most for their career in the future. The last item in the
Table 9 is “I think that Listening skills should be tested in the ‘Proficiency Exam’
given at the end of the English preparatory education”. 27,5% of the prep.
students agree on the item, whereas 18,8 of them remain undecided and more than
a half of the prep. students (53,6%) disagree on this statement. This data show that
the prep. students may not need listening skills; however, most of the freshman
students (81%) agree on this statement, whereas only 4,8 of the freshman students
disagree. Thus, it can be concluded that according to the experience of the
freshman students, they may need to improve their listening skills and need to be
tested on the listening skills, whereas the prep. students disagree on being tested

on the listening skills.

4.2.3. The Subjective Needs of the Prep. Students according to the
Freshman students and the Departmental Instructors and
Administrators

In the following Table 10, two items which are related to the subjective needs of

the prep. students according to the freshman students and the departmental

instructors and the administrators are presented (See Appendix 12). The items aim

at revealing the prep. students’ opinions on the classrooms where the English
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preparatory education is given in OYDEM with regard to the freshman students

and the departmental instructors and the administrators.

Table 10: The Subjective Needs of the Prep. Students according to the Freshman

Students and the Departmental Instructors and Administrators (I1I)

Prep. Students (n=69)

Agreement SA A UD D SD
Scale
ITEM % o o % %o
f f f f f
1 36 18 11 2 2
52,2 26,1 15,9 2,9 2,9
2 3 9 29 12 16

4,3 13,0 42,0 17,4 23,2
Freshman Students (n=42)

Agreement SA A UD D SD
Scale
ITEM % o o Yo Yo
f f f f f
1 23 11 8
54,8 26,2 19,0
2 1 6 17 4 14

2,4 14,3 40,5 9,5 33,3
Departmental Instructors (n=49)

Agreement gy A UD | D | SD
Scale
ITEM % % % % %
f f f f £
1 29 14 4 1 1
592 282 |82 |20 |20
2 1 6 24 0|8

2,0 12,2 49,0 204 16,3

The first item in the Table 10 is “I think that there should be multi-media classes
for an effective language education”. 78,3% of the prep. students agree on the
statement, while only 5,8% of them disagree and 15,9% of the prep. students
remain undecided. Similarly, 81% of the freshman students agree on the same
item, there are no freshman students who disagree on this statement. 87,4% of the
departmental instructors and the administrators agree on this statement, whereas
only 4% of them disagree on the same item. It can be inferred from the data that
multi-media classes are essential for an effective language learning, since Swaffar
(1998) (Blake 2000:q10) indicates that “Networked exchanges seem to help all
individuals in language classes engage more frequently, with greater confidence,

and with greater enthusiasm in the communicative process than is characteristic
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for similar students in oral classrooms (Blake 2000:q10)”. The second item in the
Table 10 is “I think that the classrooms in the English preparatory education are
suitable enough for language learning”. 17,3% of the prep. students agree on this
statement, while 42% of them remain undecided and 40,6% of the prep. students
disagree. However, 16,7% of the freshman students agree on the same statement,
whereas 42,8% of them disagree and 40,5% of the freshman students remain
undecided. It can be deduced from these findings that most of the students seem
not to have been satisfied with classrooms where the English preparatory
education is given. Only 14,2% of the departmental instructors and the
administrators agree on this statement, while 36,7% of them disagree and nearly a
half of the departmental instructors and the administrators remain undecided,
since they might not have seen the classrooms for the English preparatory

education or might not have any opinions on the language classrooms in

OYDEM.

In the cross-table given below, the prep. students’ subjective needs, which are
related to the conditions of the classrooms for an effective language learning, are

compared with the subjective needs of the medical freshman students.

Table 11: The Cross-table of the Prep. students’ Subjective Needs according to

the Freshman students

GROUP 1 GROUP 2 MEAN DIFFERENCE | STD. ERROR SIG.
PREP. FRESHMAN SS -3696 26819 170
STUDENTS DEP.INST.&ADMIN. 1,3889(*) 25601 .000
FRESHMAN PREP.SS 3696 26819 170
STUDENTS INST.&ADMIN. 1,7585(%) 28816 000
INSTRUCTORS PREP.SS -1,3889(") 25601 .000
ADMINISTRATORS FRESHMAN SS 1,7585(*) 28816 000

p< 0,05
Note: STD.ERROR = Standard Error SIG.= Significance
* The mean difference is significant at the .05 level.
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When the Table 11 is examined, firstly, in terms of the subjective needs of the
prep. students, there is no significant difference between prep. students and
freshman students; however, when these subjective needs of the prep. students
are compared with the subjective needs of the departmental instructors and
freshman students, there is a significant difference at .05 level and the mean
difference is 1,3889. The Table 11 also shows that there is a significant
difference between the subjective needs of the freshman students and the
departmental instructors at .05 level and the mean difference is 1,7585.
Moreover, there is also a significant difference between the prep. students and

the departmental instructors at .05 level.

4.2.4. The Subjective Needs of the Prep. Students
In the following Table 12, the subjective needs of the prep. students related to
their wants and linguistic problems in the English preparatory education are

presented.

Table 12: The Subjective Needs of the Prep. Students (IV)

Prep. Students (n=69)
Agreement SA A UD D SD
Scale
ITEM %o o o %o Yo
f F f f f
1 6 12 21 14 16
8,7 17,4 30,4 20,3 23,2
2 25 30 10 3 1
36,2 43,5 14,5 4,3 1,4
3 17 10 12 21 9
24,6 14,5 17,4 30,4 13,0
4 16 8 18 22 5
23,2 11,6 26,1 31,9 7,2
5 19 16 16 13 5
27,5 23,2 23,2 18,8 7,2

The first item in the Table 12 is “I think that giving pop-quizzes frequently in the
English preparatory education for Medical prep. students motivate me”. 26,1% of
the prep. students agree on the statement, while 43,5% of them disagree and
30,4% of the prep. students remain undecided. It can clearly be seen that giving

pop-quizzes seems not to be motivating for the prep. students, since Brown
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(2000:161) states that “the ‘needs’ concept of motivation in some ways belongs to
three schools of thought: the fulfillment of needs is rewarding, requires choices,
and in many cases must be interpreted in a social context”. In other words,
students may feel motivated as long as they can perceive the value of; for
instance, taking pop-quizzes in terms of evaluation and assessment in the English
preparatory education. Brown (2000:161) further evaluates that learners may feel
unmotivated, since learners may fail to see the rewards, or learners may connect
taking pop-quizzes only to superficial needs, such as fulfilling a requirement. The
second item in the Table 12 is “I think that English is necessary to attend
scientific activities (conferences, seminars, etc.) in medicine”. 79,7% of the prep.
students agree on the statement, yet 5,7% of them disagree on the same item. It
can be concluded that the prep. students need to learn English in order to attend
conferences in medicine. The third item is “I have difficulties in listening
comprehension because my English background is inadequate”. 39,1% of the
prep. students agree on the statement, while 43,4% of them disagree on the same
item and 17,4% of the prep. students remain undecided. The percentages of the
ones who agree and disagree on the statement are close to each other. It can be
suggested that listening skills may be supported by more listening tasks, or
exercises for a better comprehension for the prep. students who have insufficient
English background. The next item in the Table 12 is “I have difficulties in
writing (composition — paragraph), because my English background is
inadequate”. 34,8% of the prep. students agree on the statement, whereas 39,1%
of them disagree and 26,1% of the prep. students remain undecided on this item.
The findings show that some students whose level of competence in English is not
sufficient may need some extra activities or exercises in order to improve their
skills in writing. The last item in the Table 12 is “I have difficulties in speaking,
because my English background is inadequate”. Slightly more than a half of the
prep. students (50,7%) agree on this statement, while 26% of them disagree, and
23,2% of the prep. students remain undecided. It can be deduced from the data
that half of the prep. students also need to be provided with supplementary
activities to improve their speaking skills, since their English background is

inadequate.
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4.2.5. The Subjective Needs of the Prep. Students according to the
Freshman Students

In the following Table 13, the subjective needs of the prep. students are

determined according to the perceived needs and experience of the freshman

students. (See Appendix 13)

Table 13: The Subjective Needs of the Prep. Students according to the Freshman

Students
Freshman Students (n=42)
Agreement SA A UD D SD
Scale
ITEM %o o o %o 4

f F f f f

1 8 8 21 2 3
19,0 19,0 50,0 4,8 7,1

2 20 10 6 1 5
47,6 23,8 14,3 2,4 11,9

3 27 9 2 2 2
64,3 21,4 4,8 4,8 4.8

4 6 3 17 10 6
14,3 7,1 40,5 23,8 14,3

5 5 6 13 13 5
11,9 14,3 31,0 31,0 11,9

6 10 9 15 2 6
23,8 21,4 35,7 4,8 14,3

7 9 4 16 6 7
21,4 9,5 38,1 14,3 16,7

8 25 6 10 1 -—-
59,5 14,3 23,8 2,4

9 28 8 6 - -
66,7 19,0 14,3

10 19 4 10 6 3
45,2 9,5 23,8 14,3 7,1

11 21 5 10 4 2
50,0 11,9 23,8 9,5 4.8

In the Table 13 given above, there are eleven items related to the subjective needs
of the medical freshman students. These items aim at revealing the subjective
needs of the medical prep. students according to the experience of the medical
freshman students. The first item in the Table 13 is “I know the criteria of the
evaluation in the ‘Proficiency Exam’ given at the end of the English preparatory
education”. 38% of the freshman students state that they know the criteria of the
evaluation in the ‘Proficiency Exam’ given at the end of the English preparatory

education, whereas half of the freshman students remain undecided on this item
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and 11,9% of them state that they do not know the criteria of evaluation used in
the ‘Proficiency Exam’ at the end of the English preparatory education. As is
mentioned in the literature review, in the process of curriculum development
“assessment and evaluation procedures” include “how language proficiency and
achievement will be measured, how learning difficulties and programme
deficiencies will be diagnosed, and how the programme and its learners, teachers,
curriculum and materials will be evaluated”’(Richards 1984:2-3). However, the
findings show that half of the medical freshman students seem not to have any
ideas on the evaluation of the ‘Proficiency Exam’. The second item in the Table
13 is “I think that in the English preparatory education for medical prep. students
the answer keys of the Mid-Term and final examinations should be given after the
exams”. 71,4% of the freshman students think that they should be informed about
the answer keys of the Mid-Term and final examinations, while only 14,3% of
them disagree on the statement and 14,3% of the freshman students remain
undecided. As the data clearly state the students need to be informed about the
answer keys of the exams given in OYDEM, since the students may need to check
their weak and strong points in learning English; moreover, they may need to
know to what extent they have achieved the goals of the English preparatory
education. In other words, students’ needs to assess themselves serve for a crucial
point that the purpose of assessment determines whether the objectives or the
goals of a course of instruction have been achieved or not (Nunan 1988a:7). The
third item in the Table 13 is related to the content of the ‘Proficiency Exam’ given
at the end of the English preparatory education. The third statement is “I think that
reading texts on medicine should be used in the ‘Proficiency Exam’ given at the
end of the English preparatory education”. A great majority of the freshman
students (85,7%) agree on the statement, whereas only 9,6% of them disagree and
4,8% of the freshman students remain undecided on this item. It can be concluded
from the data that students need to be tested on reading texts on medicine, which
seems to be a realistic goal to achieve in the English preparatory education for the
medical prep. students. The fourth item in the Table 13 is “I think that there
should be more questions on English grammar in the ‘Proficiency Exam’ given at

the end of the English preparatory education”. Only 21,4% of the freshman
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students think that the ‘Proficiency Exam’ should include more questions on
English grammar, while 40,5% of them remain undecided and the rest of the
freshman students (38,1%) disagree on this item. It can be inferred from these
findings that grammar does not seem to be an important micro skill or a central
part of a language which the prep. students need to improve or need to be tested
on. In fact, “through grammar as long as the students follow the rules and
regulations, it would be difficult to make mistakes, the learners would gain much
guidance, but you can improve the standard of the language by
practice”(Sundaram 2006:q3). The fifth item in the Table 13 is “I think that there
should be less questions on English vocabulary in the ‘Proficiency Exam’ given at
the end of the English preparatory education”. 26,2% of the freshman students
agree on the statement, whereas 31% of them remain undecided and 42,9% of the
freshman students disagree on the statement. They think that there should be more
questions on English vocabulary in the ‘Proficiency Exam’, since students may
need to assess themselves for their competence in English vocabulary, as learning
vocabulary may be essential for the students, especially in reading
comprehension. The sixth item in the Table 13 is “I think that English is necessary
to write papers”. Nearly a half of the freshman students (45,2%) think that they
need English to write papers, whereas 35,7% of them remain undecided and
23,1% of the freshman students disagree on this statement. It can be deduced from
the data that the students need English to write papers, since they may be required
to write reports or papers in their fields of study. The seventh item in the Table 13
is “I think that the ‘Proficiency Exam’ given at the end of the English preparatory
education for medical prep. students should also be given at the end of the first
term”. 30,9% of the freshman students agree on the statement, while 38,1% of
them remain undecided and 31% of the freshman students disagree on this item.
As is deduced from the data, the criteria of evaluation of the ‘Proficiency Exam’
may not satisfy the students or the ‘Proficiency Exam may not evaluate the main
aim of the test given. The eighth item in the Table 13 is “I think that foreign
scholars in medicine should be invited to the prep. students for an effective
language education”. A great number of the freshman students (73,8%) think that

inviting foreign scholars in medicine is necessary for an effective language
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learning, while 23,8% of them remain undecided and only 2,4% of the freshman
students disagree on the item. It can be said that the students need to interact or
communicate with the foreign scholars in order to improve their speaking skills
with regard to their field of study. Additionally, Jing(2006:1) gives the ideas of
Davies&Pearse(2000) that “Real success in English teaching and learning is when
the learners can actually communicate in English inside and outside the
classroom”(Jing 2006:1). The ninth item in the Table 13 is “I think that it is
beneficial to take students’ opinions for language teaching in the English
preparatory education”. A great majority of the freshman students (85,7%) think
that it is necessary to take students’ opinions for language teaching in the English
preparatory education, while only 14,3% of them remain undecided and there are
no freshman students who do not agree on this item. In a learner-centred
curriculum, it is vital to put the learners and the learners’ needs into the center;
moreover, assessing the needs of the learners’ provides valuable data for “helping
organizations make educated decisions in planning programmes and allocating
resources” (Reviere et al.1996:1). Therefore, for an effective curriculum, students’
needs should be taken into consideration. Moreover, for a successful teaching and
learning process, “contributing to the development of the teacher — learner
negotiated learning objectives” Finney (1996)Richards(2002:75) is essential. The
tenth item in the Table 13 is “The reading classes were too boring for me, since
the texts were too long”. 54,7% of the freshman students think that they were not
bored with the reading classes because of the long texts, while 23,8% of the
freshman students remain undecided and 21,4% of them think that they were
bored with the reading classes because of long reading texts. Thus, it can be
concluded that the appropriate materials should be chosen according to the needs
of the learners through conducting the needs assessment, which has an important
role in providing information on the selection of the appropriate materials for the
teaching institutions and the curriculum designers in the process of teaching. The
last item in the Table 13 is “I think that the English preparatory education can be
said to be insufficient for me to follow the articles in medicine”. More than a half
of the freshman students (61,9%) think that the English preparatory education

seems to be unsatisfying for them in terms of reading the articles in medicine,
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while 23,8% of them remain undecided and 14,3% of the freshman students think
that the English preparatory education can be said to be sufficient to follow the
articles in medicine. It can be clearly stated that the students seem not to have
been satisfied with the English preparatory education in order to be able to read
the articles in medicine; in other words, it can be said that the current curriculum
seems not to have met the language needs of the students for their academic
purposes, since these students were not exposed to any ESP courses during their

study in the English preparatory education in OYDEM.

4.2.6. The Subjective Needs of the Prep. Students according to the
Departmental Instructors and the Administrators

In this study, as mentioned before, the needs of the prep. students are also
assessed according to the expectations of the departmental instructors and
administrators. Table 14 which is given below presents the subjective needs of the
medical prep. students according to the departmental instructors and

administrators. (See Appendix 14)

Table 14: The Subjective Needs of the Prep. Students according to the

Departmental Instructors and the Administrators

Departmental Instructors (n=49)
Agreement SA A UD D SD
Scale
ITEM % o o Yo Yo
f F f f f
1 5 9 20 10 5
10,2 18,4 40,8 20,4 10,2
2 10 9 17 8 5
20,4 18,4 34,7 16,3 10,2
3 2 2 8 14 23
4,1 4,1 16,3 28,6 46,9
4 7 7 27 5 3
14,3 14,3 55,1 10,2 6,1
5 1 3 11 12 22
2,0 6,1 22,4 24,5 449
6 2 2 32 7 6
4,1 4,1 65,3 14,3 12,2
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The first item in the Table 14 is “I am satisfied with the “Proficiency and
Placement Exam” given to the medical prep. students at the beginning of the
English preparatory education”. 28,6% of the departmental instructors and
administrators agree on the statement, while 40,8% of them remain undecided and
30,6% of the departmental instructors and administrators disagree on this item. It
can be indicated that most of the departmental instructors and administrators seem
not to have been satisfied with the ‘Proficiency Exam’ given to the prep. students
or they may not have any ideas about the content of the exam. However, the needs
assessment requires a co-operation between the learners and the institutions in
order to determine the content of the curriculum. Similarly, Nunan (1988a:3)
states that “the learner-centred curriculum is a collaborative effort between
teachers and learners”. The second item in the Table 14 is “I think that there is no
difference between the students who have studied in the English preparatory
education and who have not studied English in terms of their level of English”.
38,8% of the departmental instructors and administrators think that there is
difference between the students who have studied and those who have not studied
in terms of their level of English, while 34,7% of them remain undecided and
26,5% of the departmental instructors and administrators disagree on the
statement. It can be concluded that most of the departmental instructors and
administrators think that the English preparatory education does not fulfill the
prep. students’ language needs at the desired level for their academic studies. The
third item in the Table 14 is “I am informed about the content of the ‘“Proficiency
Exam” given to the medical prep. students at the end of the English preparatory
education”. A great majority of the departmental instructors and
administrators(75,5%) disagree on the statement, while only 8,2% of them think
that they are informed about the content of the ‘Proficiency Exam’ given to the
medical prep. students, and 16,3% of the departmental instructors and
administrators remain undecided. The data shows that there is no co-operation
between the institutions about the content of the curriculum, since the
departmental instructors and administrators do not have any ideas related to the
content, evaluation or assessment of the present curriculum. However, Richterich

and Chancerel (1987:43) insist on the idea that the learners, the teachers and the
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administrators should agree on a programme meeting the language needs of the
students. The fourth item in the Table 14 is “I think that the content of the
‘Proficiency Exam’ given to the medical prep. students at the end of the English
preparatory education is insufficient”. 28,6% of the departmental instructors and
administrators agree on the item, whereas more than a half of them (55,1%)
remain undecided, which may indicate that they have no ideas on the statement,
and 16,3% of them disagree on the statement. The fifth item in the Table 14 is “I
know the criteria of the evaluation in the ‘Proficiency Exam’ given at the end of
the English preparatory education”. Only 8,1% of the departmental instructors and
administrators agree on the statement, yet 22,4% remain undecided and more than
half of the departmental instructors and administrators (69,4%) disagree on this
item and this indicates that they are not informed about the content and the criteria
of the evaluation of the ‘Proficiency Exam’ given in OYDEM. The sixth item in
the Table 14 is “I think that the criteria of the evaluation in the ‘Proficiency
Exam’ given at the end of the English preparatory education is not objective”.
Similarly, only 8,2% of the departmental instructors and administrators agree on
the statement, while 65,3% of them remain undecided and 25,5% of the

departmental instructors and administrators disagree.

To sum up, the prep. students’ subjective needs according to the departmental
instructors and administrators indicate that there is no collaboration between the
teaching institution and the “user institution”, which can be the departmental
instructors and administrators in the Faculty of Medicine. However, in the process
of identifying and determining the learners’ needs, all parties that are involved in
the process of teaching and learning are equally responsible. As it is suggested in
Richterich and Chancerel (1987), needs should be identified by the learners
themselves, by the teaching establishment, and by the user — institution.
Furthermore, the user — institution is defined by Richterich and Chancerel
(1987:43) as “any structured social unit, such as firms or businesses and
administrative bodies where learners will study or be employed”. The agreement
and co-operation between the learners and institutions is a vital point in

conducting the needs analysis.
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4.3. Content Needs

As Nunan (1999:149) points out content needs refer to “...the selection and
sequencing of such things as topics, grammar, function, notions, and vocabulary —
traditionally the domain of syllabus design”(Nunan,1999:149). In other words,
identifying what should be in the curriculum in order to meet the needs of the
learners can be said to form the content needs. The tables below (Tables 15, 16,
17,18) present the data obtained from the questionnaires given to the prep.
students, freshman students and the departmental instructors and administrators

related to the content needs of the prep. students.

4.3.1. The Content Needs of the Prep. Students in OYDEM

In the Table 15, the statistical analysis of the responses given by the prep. students
related to their content needs is presented (See Appendix 12). There are items
which aim at eliciting the opinions of the prep. students regarding the content of
the curriculum, techniques to be used, studies to develop grammar and

vocabulary, their expectations from the programme.

Table 15: The Content Needs of the Prep. Students in OYDEM (1)

Agreement Prep. students(n=69)
Scale SA A UD D SD
ITEMS o o o o o
f f f f f
1 46 10 9 3 1
66,7 14,5 13,0 4,3 1,4
2 24 24 10 8 3
34,8 34,8 14,5 11,6 4,3
3 29 22 14 4 | -
42,0 31,3 20,3 5,8
4 13 11 22 13 10
18,8 15,9 31,9 18,8 14,5
5 13 19 18 11 8
18,8 27,5 26,1 15,9 11,6
6 9 19 16 11 14
13,0 27,5 23,2 15,9 20,3

The first item in the Table 15 above is “I believe in the necessity of developing
translation skills in the English preparatory education for the medical prep.

students”. Most of the prep. students (81,2%) agree on the statement, whereas
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only a few of them (5,7%) disagree on the same statement and 13% of the prep.
students remain undecided. It can be deduced from the data that the prep. students
should be taught how to translate in the English preparatory education. The
second item in the Table 15 is “English grammar should be taught in the English
preparatory education”. Similar to the previous item, most of the prep. students
(79,8%) agree on the statement, while 15,9% of them disagree on the same
statement and 14,5% of these students remain undecided. It can be inferred from
these findings that the prep. students may need to have some Grammar courses in
the English preparatory education. The third item in the Table 15 is “I think that
translating reading texts from English into Turkish and Turkish into English will
help me in my lectures related to my field of study”. 73,3% of the prep. students
agree on this statement, while 20,3% of them remain undecided and only 5,8% of
the prep. students disagree on this statement. As it can be clearly seen, the prep.
students need to improve their skills in translation, since during their
undergraduate lectures students will be exposed to some texts or articles in
medicine in order to translate or comprehend them. Moreover, these students are
not exposed to any translation studies during the English preparatory education
and they express their needs for the improvement of the skills in translation. Thus,
these data also provide valuable information to reshape the content of the present
curriculum. The fourth item in the Table 15 is “I think that songs related to the
teaching point should be used in classes in order to learn the foreign language
more effectively”. 34,7% of the prep. students prefer songs, and similarly, 31,9%
of them remain undecided on this item, and again 33,3% of them seem not to
enjoy singing. These findings show that the prep. students’ opinions are not clear
enough about whether listening to songs related to the teaching point can be an
effective way for learning the language. Ur(1996:105) states that “It makes sense
to examine what sorts of things the listener needs to be able to do in order to
comprehend satisfactorily in real-life listening situations”. As these students are
exposed to General English in the English preparatory education, listening to
songs related to the subject may not appeal the prep. students, since they may
think they may not be in such a real-life listening situations, but the ones who

agree on the statement think that they may need English, as mentioned before, to
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take part in a student exchange programme, to communicate with foreigners or to
attend conferences as a speaker/listener; therefore, listening to songs can be an
effective way to improve their language. Indeed, lifelong learning offers a lot for
one’s growth and development as a human being and throughout lifelong process
“the expansion of cognitive repertoire and the increasing of skills and competences
must continue throughout one's life”( B-Hert 2001:13). The fifth item in the Table
15 is “I think that different kind of games should be used in classes in order to
learn a foreign language more effectively”. Nearly half of the prep. students
(46,3%) agree on the statement, while 27,5% of them disagree and 26,1% of the
prep. students remain undecided. It can be inferred from the data that different
kinds of games may be motivating and effective for learners in the process of
language learning. “Games, pictures, posters are invaluable particularly for young
learners”(Ur 1996:191). However, such games or materials can be effective as
long as they are “tailored to the needs of the learners or they offer richer
options”(Ur 1996:189). The last item in the Table 15 is “I like the reading texts
because they are related to my field of study”. 40,5% of the prep. students like
reading the texts in their field of study, yet 23,2% of them remain undecided and
36,2% of the prep. students do not like reading them. Hence, it can be said that as
long as the needs of the learners are met, they can be well-motivated and they can
develop a positive attitude towards English, but the rest of the prep. students
23,2% remain undecided on the same item and 36,2% of them disagree; as is
clearly seen, the reading texts seem not to have motivated or help these students

develop a positive attitude towards English.

4.3.2. The Content Needs of the Prep. Students according to the Freshman
Students

In the following Table 16, the statistical analysis of responses given by the
freshman students about the content needs of the prep. students are presented. The
item presented in the Table 16 is related to whether or not prep. students need to

have reading texts on Medicine for an effective language education.
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Table 16: The Content Needs of the Prep. Students according to the Medical
Prep. and Medical Freshman Students (II)

Prep. students(n=69) Freshman Students (n=42)
Agreement SA A UD D SD SA A UD D SD
Scale
ITEMS 4 4 o Yo ) o o o o Vi
f f f f f f f f f f
1 39 19 7 4 - 30 4 6 2 -—-
56,5 27,5 10,1 5,8 71,4 9,5 14,3 4,8

The first item presented in the Table 16 is “I think that there should be reading
texts on Medicine for an effective language education”. A great majority of the
prep. students (84%) think that there should be reading texts related to Medicine
in the English preparatory education. 10,1% of them remain undecided and only
5,8% of the prep. students disagree on this statement. The findings seem similar
for the freshman students. 80,9% of the freshman students agree on the item,
whereas 14,3% of them remain undecided and only 4,8% of the freshman students
disagree on this statement. The findings can also support the idea that the prep.
students need to read texts on Medicine for their future studies, since they may
most need to read academic sources in their undergraduate courses; therefore,
they seem to be aware of the need for reading texts related to their field of study.
Similarly, Grabe&Stoller (2001:187) state that “In academic settings, reading is
assumed to be the central means for learning new information and gaining access

to alternative explanations and interpretations”.

4.3.3. The Content Needs of the Prep. Students according to the Freshman
Students in OYDEM

The following Table 17 presents the data related to the content needs of the
medical freshman students (See Appendix 13). The items aim at gathering
information from the freshman students about the English preparatory education
and whether the curriculum of the English preparatory education has met their

content needs or not.
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Table 17: The Content Needs of the Prep. Students according to the Freshman

Students
Agreement Freshman students(n=42)
Scale SA A UD D SD
ITEMS o o o o o
f f f f f
1 12 13 12 1 4
28,6 31,0 28,6 2.4 9,5
2 25 13 4
59,5 31,0 9,5
3 21 12 6 2 1
50,0 28,6 14,3 4.8 2.4
4 17 11 9 3 2
40,5 26,2 21,4 7,1 4.8
5 6 4 13 3 16
14,3 9,5 31,0 7,1 38,1

The first item in the Table 17 is “I think that in the English preparatory education
for Medical prep. students pop-quizzes should be given”. More than a half of the
freshman students (59,6%) agree on the statement, while 28,6% of them remain
undecided and 11,9% of the freshman students disagree on this statement. Thus,
the findings show that more than half of the freshman students think that taking
pop-quizzes is necessary in the English preparatory education. The students may
need to assess themselves by taking pop-quizzes, and pop-quizzes may help them
to learn what they need to improve in English. Moreover, pop-quizzes may be
motivating for the students. The second item in the Table 17 is “I think that
diverse audio-visual materials should be used in prep. classes for an effective
foreign language education”. Nearly all of the freshman students (90,5%) think
that diverse audio-visual materials are necessary for an effective foreign language
education. Only 9,5% of them remain undecided on this statement. It can be
concluded that the students need to go beyond the course book, class cassettes or
CDs; moreover, they seem to need some extra materials; audio-visual materials in
their language classes. The third item in the Table 17 is “We should be given an
evaluation form for the English preparatory Education at the end of every
Academic Year”. Most of the freshman students (78,6%) state their agreement on
the item, while 14,3% of them remain undecided and 7,2% of the freshman
students disagree on the statement. As is mentioned before, needs analysis is the

“starting point for the development of a language programme which is responsive
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to the learner”Finney(1996) (Richards 2002:75). Therefore, determining the
learners’ needs is essential for an effective curriculum in the English preparatory
education. The findings state that the curriculum may not meet the prep. students
needs in the English preparatory education, since their opinions on their needs
have not been taken into account. The fourth item in the Table 17 is “I think that
the English preparatory education does not develop the medical prep. students’
skills in translation for proficiency”. 66,7% of the freshman students state their
agreement on this item, whereas 21,7% of them remain undecided and 11,9% of
the freshman students think that the English preparatory education develops the
prep. students’ skills in translation. Thus, it can be concluded that the freshman
students need to improve their skills in translation in the English preparatory
education. However, the current curriculum does not include any translation
courses; therefore, these findings may provide valuable information for the
teaching institution and the curriculum designers. The last item in the Table 17 is
“I consider the English preparatory education necessary for the Medical prep.
students, since it is a must”. 23,8% of the freshman students think that the English
preparatory education is necessary because it is obligatory. However, 31% of the
freshman students remain undecided and 45,2% of them disagree on this
statement, in other words, they think the English preparatory education is not

necessary, since it is obligatory.

4.3.4. The Content Needs of the Prep. Students according to the
Departmental Instructors and Administrators

In order to determine the content needs of the prep. students, the departmental
instructors’ and the administrators’ content needs (See Appendix 14) are also
taken into consideration. The items presented in the Table 18 aim at gathering
information about the expectations of the departmental instructors and the
administrators from the English preparatory education related to the content of the
curriculum, decision-makers, and the teaching of the skills in the curriculum

development.
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Table 18: The Content Needs of the Prep. Students according to the Departmental

Instructors and Administrators

Agreement Departmental Instructors(n=49)
Scale SA A UD D SD
ITEMS o o o o o
f F F f f
1 4 3 8 17 17
8,2 6,1 16,3 34,7 34,7
2 22 18 6 2 1
44,9 36,7 12,2 4,1 2,0
3 22 16 3 7 1
44.9 32,7 6,1 14,3 2,0
4 19 12 13 1 4
38,8 24,5 26,5 2,0 8,2

The first item in the Table 18 is “I know the content of the English preparatory
education given for the medical prep. students”. Only 14,3% of the departmental
instructors and the administrators agree on the statement, while 16,3% remain
undecided and 69,4% of them disagree, in other words, they state that they do not
know the content of the English preparatory education given for the medical prep.
students. In fact, in a learner-centred curriculum there should be a negotiation and
cooperation between the sides involved in the language programme, in other
words, as well as the learners’ needs, the opinions of the teaching institution and
the “user institution”, in this study the Faculty of Medicine, on the learners’ needs
should be taken into consideration in order to make the curriculum meet the needs
of the learners. However, the data show that the current curriculum seems to lack
the content needs of the prep. students with regard to the expectations of the
departmental instructors and the administrators. Moreover, Kocaman
(1998:145-146) states that one of the vital goals of the English preparatory
education at Turkish universities is to prepare students for their undergraduate
courses, in other words, for their academic life. Thus, it can be said that the
departmental instructors and the administrators know about what the prep.
students may need most in the English preparatory education for their
undergraduate studies. The second item in the Table 18 is “I think that the English
preparatory education for the medical prep. students should include studies to

improve their vocabulary”. Most of the departmental instructors and the
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administrators (81,6%) state their agreement on the item. Only 6,1% disagree and
12,2% of them remain undecided. According to the data gathered from the
departmental instructors and the administrators, they seem to emphasize the
importance of vocabulary for the prep. students, since the students may be
exposed to medical articles or texts in their undergraduate courses; therefore, the
curriculum in the English preparatory education should enrich their competence in
vocabulary. The third item in the Table 18 is “The English preparatory education
for the medical prep. students should integrate the four skills; listening, speaking,
reading and writing”. 77,6% of the departmental instructors and the administrators
agree on the statement, whereas only 6,1% of them remain undecided and 16,3%
of the departmental instructors and the administrators disagree on the same item.
The data clearly indicate that the macro skills, listening, speaking, reading and
writing skills should be integrated in the curriculum of the English preparatory
education, since integrating four skills may be more beneficial and meet the
learners’ need better. Moreover, Jing (2006:2) gives the ideas of Davies&Pearse
(2002) that “Successful integrative approach may help a teacher to make the
lessons dynamic, involving the learners in varied activities and interactions, which
can create plenty of opportunities for students to participate in class and raise their
motivation to learn English”. In other words, the integrated approach seems to
take the different needs of the different learners into account and create more
opportunities for them. The last item in the Table 18 is “I think that the
‘Proficiency and Placement Exam’ given at the end of the English preparatory
education should be prepared by the partnership of the Academic coordinators in
the Faculty of Medicine and OYDEM”. 63,3% of the departmental instructors and
the administrators agree on this item, while 26,5% of them remain undecided and
10,2% of the departmental instructors and the administrators disagree on the
statement. Thus, it can be clearly seen that the departmental instructors and the
administrators should cooperate both in determining the content of the curriculum
and the ‘Proficiency and Placement Exam’, since exchanging ideas on the
processes of evaluation is a fundamental component of the needs analysis in the

process of curriculum development.
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4.4.Process Needs

As Nunan (1999:149) indicates, process needs refer to the selection and
sequencing of learning tasks and activities, namely, methodology. The following
tables present the data obtained from the questionnaires. The items which are

presented in the tables below are related to the process needs.

4.4.1 Process Needs of the Prep. Students in OYDEM according to the
Freshman Students

Table 19 shows the statistical analysis of the prep. students’ responses to four
items which aim at gathering information about their process needs

(See Appendices 12-13) according to the experience of the freshman students.

Table 19: Process Needs of the Prep. students in OYDEM according to both the
Prep. Students and Freshman Students

Prep. students(n=69) Freshman Students (n=42)
Agreement SA A UD D SD SA A UD D SD
Scale
ITEMS 4 o o Vi ) 4 o o o Vi
f f F f f f f f f f
1 9 10 17 19 14 6 5 10 13 8
13,0 14,5 24,6 27,5 20,3 14,3 11,9 23,8 31,0 19,0
2 17 18 15 16 3 13 11 13 1 4
24,6 26,1 21,7 232 43 31,0 26,2 31,0 2,4 9,5
3 21 29 13 4 2 14 19 5 3 1
30,4 42,0 18,8 5,8 2,9 33,3 452 11,9 7,1 2.4
4 15 13 20 11 10 9 16 10 4 3
21,7 18,8 29,0 15,9 14,5 21,4 38,1 23,8 9,5 7,1

The first item in the Table 19 is “I think that Turkish sources are said to be
enough in number in order to develop myself in my field of study”. 27,5% of the
prep. students agree on the item, whereas 24,6% of them remain undecided and
47,8% of the prep. students disagree on the statement. Similarly, half of the
freshman students disagree, namely, think that Turkish sources are not enough in
number in order to develop themselves in their field of study. 23,8% of them
remain undecided and 26,2% of the freshman students agree on the item that
Turkish sources are enough in number. The data emphasize the students’
awareness on the fact that they also need English sources in their field of study in

order to be able follow the recent developments throughout the world. Nunan
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(2001:605) supports this idea through Swales (1987) as “in academic contexts
over 50% of the millions of academic papers published each year are written in
English, and the percentage is growing year by year”. Thus, in order to be able to
reach various sources in English on Medicine, the students need to comprehend
reading texts better, and the curriculum of the English preparatory education
should meet the need in this area. The second item in the Table 19 presents the
statement, “I think that English sources are necessary in order to develop myself
in my field of study”. More than a half of the prep. students (50,7%) agree on the
statement, while 21,7% of them remain undecided and 27,5% of the prep. students
disagree. Like the prep. students, the freshman students (57,2%) also agree on the
idea that English sources are necessary in order to develop themselves in their
field of study. Only 11,9% of the freshman students disagree, while 31% of them
remain undecided. With parallel to the previous item, the students seem to reach
English sources as well in order to develop themselves in their field of study. The
third item in the Table 19 is “I think that it is necessary to follow periodicals in
English in order to develop myself in my field of study”. 72,4% of the prep.
students agree on the item, whereas 18,8% of them remain undecided and 8,7% of
the prep. students disagree on the statement. Most of the freshman students
(78,5%) also agree on the statement that they need English to follow the
periodicals on Medicine. Yet, 11,9% of the freshman students remain undecided
and only 9,5% of them disagree on the item. The last item in the Table 19 is “I
think that giving pop-quizzes in the English preparatory education for Medical
prep students will increase my level of English”. 40,5% of the prep. students think
that pop-quizzes help them to increase their level of English, while 29% of them
remain undecided and 30,4% of the prep. students do not agree on the item. The
percentages of the freshman students who agree on the item are higher. More than
a half of the freshman students (59,5%) agree on the idea that pop-quizzes are
helpful to increase their level of English, while 23,8% of them remain undecided
and 16,6% of the freshman students disagree on this item. Hence, it can be said
that pop-quizzes seem to be helpful for the prep. students in order to increase their

level of English.
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4.4.2. Process Needs of the Prep. Students according to the Freshman
Students

In order to determine whether the process needs of the freshman students have
been met or not, twelve items have been included in their questionnaire. Four of
the items are discussed and compared with the process needs of the prep.students
in the Table 19. Two items related to the process needs of the freshman students
are discussed in the following Table 20. The last six items are presented in the
Table 21. These six items are related to the process needs of the freshman students

according to the departmental instructors and administrators.

The following Table 20 demonstrates the statistical analysis of the responses
given by the freshman students to the two items related to the process needs

(See Appendix 13).

Table 20: Process Needs of the Prep. Students according to the Freshman
Students (I)

Agreement Freshman students(n=42)
Scale SA A UD D SD
ITEMS 4 o o o o
f f f f f
1 16 5 8 4 9
38,1 11,9 19,0 9,5 21,4
2 1 --- 9 12 20
2,4 21,4 28,6 47,6

The first item in the Table 20 is “I think that the English preparatory education for
the medical prep. students will help me get a promotion in my job”. Half of the
freshman students agree on the statement, yet 19% of them remain undecided and
30,9% of the freshman students disagree on the same item. Thus, it seems that
half of the freshman students think that English is necessary in getting promotion
in their career. Rizvi (2005:108) states that “a very important, rather the most
important element in the process of teaching any language course is the learner
and his/her learning needs”; therefore, the students’ needs in English for their

career should be taken into consideration. Apart from General English, students
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should be exposed to ESP courses in the English preparatory education, so that
they can improve their skills in a specific area, in other words, in the area they
think they need most. It is also suggested by Rizvi (2005:108) that “by integrating
a needs analysis with peer response and student feedback™, it may be possible for
teachers to provide wider input into the content, design and implementation in a
language programme and also various opportunities can be created to engage
students in interesting and meaningful classroom experiences. The second item in
the Table 20 is “I can follow the scientific articles thanks to the English
preparatory education”. As is clearly seen most of the freshman students (76,2%)
disagree on the statement, while 21,4% of them remain undecided and only 2,4%
of the freshman students agree on the statement. With regard to the first item in
the Table 20, since the prep. students are not exposed to any ESP courses in the
English preparatory education, they seem not to be able to follow the scientific
articles on Medicine. Thus, it can be concluded that the curriculum for

the English preparatory education should include ESP courses related to the prep.

students’ needs in their field of study.

4.4.3. Process Needs of the Prep. Students according to the Freshman
Students and the Departmental Instructors and the Administrators

The Table 21 given below presents other six items which are related to the process
needs of the freshman students (See Appendices 13-14) according to the
expectations of the departmental instructors and the administrators. The items also
aim at revealing the process needs of the prep. students with regard to the
experience of the freshman students and the expectations of the departmental

instructors and the administrators.
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Table 21: Process Needs of the Prep. Students according to the Freshman

Students and the Departmental Instructors and the Administrators (1I)

Freshman students(n=42) Departmental Instructors (n=49)
Agreement SA A UD D SD SA A UD D SD
Scale
ITEMS 4 4 o Yo ) o o o o Vi

f f f f f f f f f f

1 23 11 3 4 1 15 16 14 2 2
54,8 26,2 7,1 9,5 2,4 30,6 32,7 28,6 4,1 4,1

2 25 9 4 4 - 20 16 10 1 2
59,5 21,4 9,5 9,5 40,8 32,7 20,4 2,0 4,1

3 23 11 6 1 1 17 21 6 3 2
54,3 26,2 14,3 2,4 2,4 34,7 429 12,2 6,1 4,1

4 17 11 9 4 1 15 19 10 3 2
40,5 26,2 21,4 9,5 2.4 30,6 38,8 20,4 6,1 4,1

5 13 7 12 6 4 12 18 12 6 1
31,0 16,7 28,6 14,3 9,5 24,5 36,7 24,5 12,2 2,0

6 18 15 6 2 1 13 20 8 6 2
429 35,7 14,3 4.8 2.4 26,5 40,8 16,3 12,2 4,1

The first item in the Table 21 is “I think that the English preparatory education
does not develop the medical prep. students’ listening skills for proficiency”. A
great majority of the freshman (90%) students agree on the statement, while 7,1%
of the freshman students remain undecided and 11,9% of them disagree on the
item. 63,3% of the departmental instructors and the administrators agree on the
same item, while 28,6% of them remain undecided and only 8,2% of the
departmental instructors and the administrators disagree on the statement. The
data indicate that the current curriculum in the English preparatory education
seem not to develop the listening skills of the prep. students, which is rather
important, since “listening is an integral part of conversation. Oral skills without
equally well-developed listening abilities are of little practical value
(Cunningsworth 1989:45)”. The second item in the Table 21 is “I think that the
English preparatory education does not develop the medical prep. students’
speaking skills for proficiency”. Most of the freshman students (80,9%) agree on
the idea that the English preparatory education does not develop the speaking
skills for proficiency, while 9,5% remain undecided and 9,5% of them disagree on
the statement. Similarly, 73,5% of the departmental instructors and the

administrators agree on this item, while 20,4% of them remain undecided, since
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they may not have an idea and 6,1% of the departmental instructors and the
administrators disagree on the statement. The third item in the Table 21 is “I think
that the English preparatory education does not develop the medical prep.
students’ reading skills for proficiency”. A great majority of the freshman students
(80,5%) and the departmental instructors and the administrators (77,6%) state that
the English preparatory education does not develop the prep. students’ reading
skills. The fourth item in Table 21 is again related to the skills. The statement is
“I think that the English preparatory education does not develop the medical prep.
students’ writing skills for proficiency”. Similarly, 66,7% of the freshman
students and 69,4% of the departmental instructors and the administrators agree
on the statement, whereas 21,4% of the freshman students and 20,4% of the
departmental instructors and the administrators remain undecided and the rest
(11,9% freshman students and 10,2% of the instructors) disagree on the item. The
fifth item in the Table 21 is “I think that English grammar is not taught
sufficiently in the English preparatory education for the medical prep. students”.
Nearly the half of the freshman students agree on the statement, while 28,6% of
them remain undecided and the rest (23,8%) disagree on the statement. 61,2% of
the departmental instructors and the administrators agree on the item that English
grammar is not taught sufficiently in the English preparatory education, while
24,5% of them remain undecided and 14,2% of the instructors disagree on the
statement. The last item in the Table 21 is “I think that the English preparatory
education does not develop the medical prep. students’ skills in vocabulary for
proficiency”. 78,6% of the freshman students and 67,3% of the instructors agree

on the statement.

To sum up, the findings in the Table 21 indicate that although the prep. students
are exposed to 24-hour- instruction of English per week, the students seem to have
developed neither the macro skills nor the micro skills in the English preparatory
education. It seems that the current curriculum has deficiencies in terms of content

and methodology.
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4.4.4. Process Needs of the Prep. Students according to the Departmental
Instructors and the Administrators
The Table 22 given below presents the process needs of the departmental

instructors and the administrators (See Appendix 11).

Table 22: Process Needs of the Prep. Students according to the Departmental

Instructors and the Administrators

Agreement Departmental Instructors(n=49)
Scale SA A UD D SD
ITEMS o o o o o
f f f f f
1 6 2 5 24 12
12,2 4,1 10,2 49,0 24,5

The item in the Table 22 is “I think that the English preparatory education for the
medical prep. students helps them to achieve enough competence in order to
comprehend the sources in English on medicine”. Many departmental instructors
and the administrators (73,5%) disagree on the statement, in other words, they
think the English preparatory education seems not to be helpful for the prep.
students in terms of comprehending the English sources on medicine adequately,
which is really important for the students’ undergraduate courses. Yet, 10,2% of
them remain undecided and 16,3% of the departmental instructors and the

administrators agree on the item.

In the following section, the tables which present the mean scores of the objective,
subjective, content and process needs of the prep. students according to the
departmental instructors and the administrators and the medical freshman students
are given; additionally, their attitudes towards English and the English preparatory

education are discussed in detail.
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4.5. Attitudes of the Medical Prep. Students towards English Preparatory
Education

When the mean scores of the statistical analysis of the responses of the

participants, namely, the prep. students, freshman students and the departmental

instructors and the administrators are examined, their attitudes towards English,

and the English preparatory education can be taken into consideration if the

English preparatory programme has changed.

In the studys, it is claimed that:
1- Medical prep. students may develop a positive attitude towards English.
2- There may be a significant difference between the attitudes of the medical

prep. students and medical freshman students towards the prep. classes.

The following tables (Table 23, 24, 25) show the mean scores of the objective,
subjective, content and process needs of the prep. students according to the
experience and expectations of the medical freshman students and the

departmental instructors and the administrators.

Table 23: Mean Scores for the Attitudes of the Departmental Instructors Towards
the Objective, Subjective, Content and Process Needs of the Prep. Students in
English Preparatory Education

Departmental Mean Scores | Lower Bound | Upper Bound
Instructors(n=49)
1-Objective Needs 4,3061 4,0932 4,5190
2-Subjective Needs 2,8954 2,7751 3,0157
3-Content Needs 3,5612 3,3632 3,7593
4-Process Needs 2,1691 1,9296 2,4086

As is clearly seen from the Table 23 the attitude of the departmental instructors
towards objective needs of the prep. students in the English preparatory education

is positive. In other words, they agree on the items related to the objective needs
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(See Appendix 11). To sum up, the departmental instructors and the

administrators state their agreement on the following statements which are related

to the objective needs of the prep. students:

The English preparatory education is necessary in the Faculty of Medicine.
The students in the Faculty of Medicine should get the chance to take part
in a student exchange programme.

The medical prep. students should be given an evaluation form at the end
of every Academic Year in the English preparatory education.

The English preparatory education should improve the medical prep.
students’ four macro skills, which are listening, speaking, reading and
writing.

Besides the macro skills, the English preparatory education should
improve the prep. students’ skills in translation; moreover, the English
preparatory curriculum should include grammar exercises.

According to the departmental instructors and the administrators, what the
prep. students need most is to be able to follow the periodicals in English
on medicine after the English preparatory education and medical prep.
students need English in order to attend national and international

scientific activities, such as conferences, seminars and panels.

The departmental instructors and the administrators also hold a positive attitude

towards the content needs of the prep. students, which are summarized in the

following:

1-

As for the content of the curriculum, the departmental instructors and the
administrators think that there should be supplementary studies to improve
the prep. students’ competence in vocabulary; moreover, four macro skills
should be integrated in the English preparatory education.

There should be a co-operation between the academic coordinators in the
Faculty of Medicine and OYDEM in order to prepare the ‘Proficiency

Exam’ given at the end of the English preparatory education.
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However, the departmental instructors and the administrators remain undecided

on the subjective needs of the prep. students, and they hold a negative attitude

towards the process needs of the learners. These can be summarized as follows:

1-

According to the departmental instructors and the administrators, there is
no difference between the students who have studied in the English
preparatory education and the ones who have not studied in terms of
competence in their English.

They remain undecided whether there should be multi-media classes for an
effective language learning; moreover, they do not have an idea about the
classrooms where the English preparatory education is given.

They are undecided whether they are satisfied with the ’Proficiency and
Placement Exam’ given at the beginning of the English preparatory
education.

They do not have a clear idea on the content and the evaluation and the
criteria of the evaluation of the ‘Proficiency Exam’ given at the end of the

English preparatory education.

As mentioned before, the Departmental instructors and the administrators hold a

negative attitude towards the process needs of the prep. students in the English

preparatory education. The mean scores related to the process needs in the Table

23 given above indicate that the departmental instructors and the administrators

think the English preparatory education does not meet the prep. students’ process

needs, since the English preparatory education seems not to improve the students’

skills in listening, speaking, reading and writing enough to comprehend the

English sources on medicine. In addition to this, the English preparatory

education also seems not to improve students’ competence in vocabulary and

grammar fully.
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Table 24: Mean Scores for the Attitudes of the Freshman Students towards the

Objective, Subjective, Content and Process Needs of the Prep. Students in English

Freshman Students | Mean Scores | Lower Bound | Upper Bound
(n=42)

1-Objective Needs 4,1810 4,0089 4,3530

2-Subjective Needs 3,2964 3,2017 3,3911

3-Content Needs 3,5794 3,4262 3,7325

4-Process Needs 2,5675 2,4177 2,7173

The data in the Table 24 present the mean scores for the freshman students’
attitudes towards the subjective, objective, content and process needs of the prep.
students in English and in the English preparatory education. According to the
data given above, the freshman students hold a positive attitude towards the
objective and content needs of the prep. students; however, they are undecided
about the subjective needs and they tend to hold a negative attitude towards the
process needs of the prep. students in English. As for the objective needs in
English:

1- The freshman students think that developing four macro skills; listening,
speaking, reading and writing, is necessary for the English preparatory
education. Besides this, they think it is necessary for the prep. students to
improve their skills in translation and vocabulary in the English
preparatory education, and the English preparatory curriculum should
also meet the needs of the students in grammar.

2- According to the freshman students, the English preparatory education
seems to be necessary for the medical prep. students and it is necessary to
be able to take part in a student exchange programme and to be able to

attend scientific activities in their field of study.

As for the content needs of the prep. students, the freshman students have a
positive attitude towards English; however, their positive attitude also points out

what the current curriculum lacks in terms of content and methodology.
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The freshman students state their agreement on the items that the English
preparatory education should include the pop-quizzes, and for an effective
language learning, the prep. students should be exposed to diverse audio-
visual materials and reading texts related to their field of study. In addition
to this, the prep. students need to have some translation classes in the
English preparatory education, which the current curriculum does not
include.

In order to take the learners’ needs into consideration and to develop the
curriculum which appeals to the needs of the learners, the prep. students
should be given an evaluation form at the end of every Academic Year
according to the freshman students.

Lastly, it seems that that the English preparatory education is necessary
because it is a ‘must’ according to the freshman students; however, the
reason may be the current curriculum has not been designed in order to
meet the needs of the prep. students in their undergraduate courses and

academic studies in medicine.

To sum up the opinions of the freshman students related to the subjective needs of

the prep. students, it can be said that the freshman students remain undecided

whether or not;

1-

10-

taking the opinions of the prep. students on the English preparatory
education is necessary,

reading texts can be difficult because of the weakness of English
background.

the length of the English preparatory education is enough,

English is necessary to do term-papers,

the English preparatory education is helpful in order to help the students
follow the sources on medicine,

the reading classes were boring because of long reading texts,

inviting foreign scholars to the department may be helpful,

the classes are suitable for effective language learning,

the multi-media classes are necessary for effective language learning,

macro or micro skills should be included in ‘Proficiency Exam’,
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11- there should be reading texts related to the medical prep. students’ field of
study in the ‘Proficiency Exam’,

12-the English preparatory education meets the prep. students’ skill
requirements in learning listening, speaking, reading and writing,

13-the English preparatory education is helpful for the students’ in getting
promotion in their career in medicine,

14- the sources in English or in Turkish on medicine can be helpful in order to

develop themselves.

Table 25: Mean Scores for the Attitudes of the Prep. students towards the

Objective, Subjective, Content and Process Needs in English

Prep. Students Mean Scores | Lower Bound | Upper Bound
(n=69)
1-Objective Needs 3,8406 3,6902 3,9909
2-Subjective Needs 3,1594 3,0653 3,2536
3-Content Needs 3,7122 3,5800 3,8444
4-Process Needs 3,3116 3,1725 3,4507

The data in the Table 25 present the mean scores for the prep. students, attitudes
towards subjective, objective, content and process needs in the process of their
language learning. According to the data related to the objective and content
needs, the prep. students hold a positive attitude similar to the freshman students;
however, their attitude towards subjective and process needs is undecided, again

similar to the freshman students.

Briefly, as for the objective and content needs, prep. students think that:
1- the English preparatory education is necessary,
2- English is necessary to be able to take part in a student exchange

programme,
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3- Four macro skills should be developed in the English preparatory
education,

4- Translation and grammar classes, reading texts related to their field of
study, diverse materials, games, songs are necessary for an effective

language learning in the English preparatory education.

For the subjective and process needs, prep. students remain undecided whether or
not:
1- the length of the English preparatory education is enough,
2- the classes are suitable or multi-media classes are necessary for an
effective language learning,
3- they have difficulties in listening, speaking, reading texts, and writing
because of lack of enough competence in English,
4- English is necessary to attend scientific activities,
5- Pop-quizzes are motivating,
6- There should be “Writing Session”, “Listening- Speaking Session” in the
‘Proficiency Exam’ in the English preparatory education,
7- The ‘Proficiency Exam’ given in the English preparatory education is

reliable.

Findings given above may be more meaningful when compared with the strategies

used by the medical prep. students presented in the following section.

4.6. Communication Strategies

As is defined by Brown (2000:123), communication strategies “pertain to output,
how we productively express meaning, how we deliver messages to others”. In
other words, it can be said that communication strategies include all verbal and
non-verbal “mechanisms” for an effective production of information in the
communication”(Brown 2000:127). Therefore, communication strategies should
be taken into consideration and the learners should be taught how to cope with the
problems they may encounter in communication. In order to decide what the

curriculum should include in terms of teaching communication strategies, a needs
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assessment should be conducted in order to determine what strategies are needed

most by the learners in the English preparatory education.

4.6.1. The Prep. Students’ Awareness of Using Communication Strategies
One of the aims of this study is to identify the learners’ needs in using
communication strategies and to what extent they are aware of the communication

strategies.

Table 26: The Prep. Students’ Awareness of Using Communication Strategies

Agreement Prep. Students (n=69)

Scale SA A UD D SD

ITEMS o o o o o

f f f f f

1 14 16 12 14 5
23,0 26,2 19,7 23,0 8,2

2 9 29 8 13 2
14,8 47,5 13,1 21,3 3,3

3 10 27 14 6 4
16,4 14,3 23,0 9,8 6,6

4 11 33 8 7 2
18,0 54,1 13,1 11,5 33

5 10 27 8 11 5
16,4 443 13,1 18,0 8,2

6 11 29 11 8 2
18,0 47,5 18,0 13,1 33

7 4 15 18 15 9
6,6 24,6 29,5 24,6 14,8

8 12 34 6 6 3
19,7 55,7 9,8 9,8 4,9

9 14 30 8 8 1
23,0 49,2 13,1 13,1 1,6

10 9 17 15 9 11
14,8 27,9 24,6 14,8 18,0

11 22 33 6 --- ---

36,1 54,1 9,8

In the Table 26 given above, the statistical analysis of responses given by the
prep. students to 11 items in “Questionnaire II”” is presented (See Appendix 2).
Eleven items have been divided into three parts. The items (1,3,4,5,6,7,8,9,10) are
related to the students’ use of communicative strategies in vocabulary use and the
item (11) is related to the students’ use of communicative strategies in sentence
construction. The item (2) is related to the use of communicative strategies in

speaking.
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The first item in the Table 26 checks whether the prep. students use any
communication strategies or they immediately break the communication. The
statement is “I avoid communicating orally in speaking classes, since I do not
have enough competence in vocabulary”. The data show that nearly half of the
prep. students (49,2%) avoid speaking when they are unable to find the
appropriate word or they think they do not have the enough vocabulary. In fact,
they need to learn to find a way to express themselves when they do not find the
appropriate word. 19,7% of the prep. students remain undecided, while 31,2% of
them disagree on the statement, in other words, they do not avoid speaking even if

they do not have the enough vocabulary for the situation.

The second statement in the Table 26 is “When the utterance in my mind is given
by another speaker, it keeps me quiet in communication”. More than a half
(62,3%) of the prep. students show agreement on the item. 13,1% of the prep.
students are undecided, while 24,6% of them state their disagreement. Thus, it can
be concluded that students again avoid speaking. Here, the attitude of the teachers
may be important in terms of motivating the students to share their opinions in

order not to break the communication.

The third item, which checks the prep. students’ communication strategies in
vocabulary use, is “When I am unable to guess the meaning of the word, I look it
up in a Turkish-English (bilingual) dictionary”. 30,7% of the prep. students agree
on the item, while 16,4% of them disagree. 23% of the prep. students remain
undecided. The prep. students are given the statement “When I am unable to guess
the meaning of the word, I look it up in an English-Turkish (bilingual) dictionary”
in the fourth item. 72,1% of the prep. students show agreement, while only 14,8%
of them disagree on the same item. The responses indicate that the prep. students
tend to use resources when they are unable to find an appropriate word in

communication.

The fifth item in the Table 26 is “When I am unable to find an appropriate word to

be used in context, I prefer using my mimics and gestures”. 60,7% of the prep.
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students agree on the item, whereas only 13,1% of them are undecided and 26,2%
of the prep. students disagree on the statement. Thus, it can be said that more than
half of the prep. students are aware of using non-linguistic resources to express

themselves when they face a difficulty during the communication.

The sixth item in the Table 26 is “When I am unable to find an appropriate word, I
seek help from my friends”. 65,5% of the students agree on the item, while 18%
of them are undecided and 16,4% of the students disagree. The data show that
learners ask help directly, without an attempt to use any communication

strategies.

The seventh item is “When I am unable to find an appropriate word, I use a
Turkish word instead”. 31,2% of the students agree on the item, while 29,5% of
them remain undecided and 39,4% of the students disagree on the statement. It
can be inferred that most of the prep. students may not use their native language

during the communication with foreign people.

The eighth item is “When I am unable to find an appropriate word for English
meaning, [ use a word with a close meaning”.75,4% of the prep. students show
agreement, while 9,8% of them are undecided and 14,7% of the students disagree
on the statement. The findings clearly show that a majority of the prep. students

seem to use approximation to maintain communication.

The ninth item in the Table 26 is “When I am unable to find an appropriate word,
I prefer paraphrasing”. 72,2% of the students agree on the item, while 13,1% of
them are undecided and 14,7% of the prep. students disagree on the same item.
Thus, it seems that the students may use paraphrasing in order to continue the

communication.

The tenth item is “When I am unable to find an appropriate word, I make up a

word instead”. 42,7% of the prep. students agree on the statement, while 24,6% of
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them are undecided and 32,8% of the prep. students disagree on the item. As is

seen, most of the students seem to use a strategy of creating new words.

The last item is “In turn taking, if I have difficulty in expressing things I want to
say, | try to explain them in simple utterances”. A great majority of the prep.
students (90,2%) agree on the item, while 9,8% of them remain undecided. It can
be inferred that most of the prep. students seem to simplify the words and make

the ideas simpler or say something different.

As a result, it can be indicated that prep. students seem to use some of the
communication strategies to some extent. Furthermore, they can be said to be
communicative in vocabulary use, since they may create new words, use
approximation, non-linguistic resources, paraphrasing, they seek help from others
and use bilingual dictionaries as compensation strategies. Yet, they seem to avoid
speaking when their ideas have been told before, or when they think they do not

have enough vocabulary for the topic.

4.6.2. Male and Female Students’ Use of Communication Strategies
In the following Table 27, the mean scores of the statistical responses given by the
prep. students to the items related to the use of communication strategies are

presented.

Table 27: Mean Scores for the Male and Female Students’ Use of

Communication Strategies

Sex Mean Std. Deviation Sig. Mean Difference
Male (n=41) | 38,6585 4,76240 ,629 -,5915
Female(n=20) | 39,2500 3,76794 ,601 -,5915
p>0.05

The Table 27 aims at showing whether there is a significant difference between

the responses of the male and female students in using the communication
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strategies; however, the mean scores indicate that there is no significant difference

between the responses given by the male and female students.

In addition to these, the opinions of the prep. students, the freshman students and
the departmental instructors given in the second part of the questionnaires are

explained in the following section.

4.6.3. Opinions of the Prep. Students, the Freshman Students and the
Departmental Instructors and the Administrators

In the second part of the questionnaires the prep. students, the freshman students

and the departmental instructors and the administrators have been asked to write

their opinions and suggestions for the English preparatory education given in

OYDEM.

14 prep. students out of 69 have responded the second part of “Questionnaire I”.
All these prep. students have pointed out that the English preparatory education is
not necessary in a Turkish-medium university. Moreover, they have added that
since the English preparatory education is a ‘must’, then the curriculum should be
refined according to the language needs of the medical prep. students; therefore,
they have suggested that it is necessary for them to learn English for specific
purposes, in other words, the English preparatory education is not satisfying in
terms of meeting the students’ needs in English and preparing them for their
academic and occupational lives. Additionally, they have expressed their doubts

on the reliability of the ‘Proficiency and Placement Exam’ given in OYDEM.

To the second part of “Questionnaire III” 10 freshman students out of 42 have
responded. They have also stated that one-year English preparatory education was
not satisfying for them, since they were not exposed to any ESP courses, but they
studied only General English, which does not meet the students’ needs in their
undergraduate courses. They have also suggested that foreign scholars can be

invited for speaking classes.



102

17 departmental instructors and the administrators in the Faculty of Medicine
have written their opinions and suggestions in the second part of the
“Questionnaire IV”. They have suggested that the English preparatory education
should be extended to five years in their undergraduate programme instead of one-
year preparatory education. Moreover, they have also pointed out that the
curriculum should meet the learners’ needs, in other words, the instruction should
focus on the learner, and the needs of the learner. Along with the ‘General
English’, the medical prep. students should be exposed to some ESP courses, but
the instruction of General English and ESP should share the same hour of
instruction. They have also stressed that four macro skills and micro skills should
be taught; reading and translation courses require utmost importance for the prep.
students in their undergraduate courses and the skills should be integrated. Lastly,
they have suggested the need for the cooperation between the departmental
instructors and administrators and OYDEM in preparing the ‘Proficiency Exam’

and the content of the curriculum.

Regarding these responses, it can be concluded that the responses show some
similarities. All the participants, the prep. and the freshman students and the
departmental instructors and the administrators emphasize the importance of
developing four skills and improving vocabulary and skills in translation.
Moreover, they all have suggested that there should be ESP instruction in the
English preparatory education, as it is seen to be necessary to prepare the prep.

students for their prospective studies in the department.
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CHAPTER 5 CONCLUSION

The purpose of this study is to determine the language needs of the medical prep.
students in the English preparatory education given in OYDEM, and to find out
whether the current curriculum meets the subjective, objective, content and
process needs of the prep. students; while determining the language needs of the
medical prep. students in the English preparatory education, the experience of the
medical freshman students and the expectations of the departmental instructors
and the administrators in the Faculty of Medicine have also been taken into
consideration. In addition to this, the study also aims at revealing the attitudes of
the medical prep. students towards English in the English preparatory education.
To do this study, a needs assessment has been conducted in 2006-2007 Academic
Year. Three steps have been followed in the needs assessment. First of all,
through conducting needs analysis, the data have been gathered and analyzed.
Secondly, the needs have been discussed, evaluated and prioritized. Finally, the

most important needs have been selected

To obtain the data, four questionnaires have been developed regarding the
probable objective, subjective, content and process needs of the prep. students.
After the data have been collected, the statements in the questionnaires have been
grouped under the classification of objective needs, subjective needs, content
needs and process needs in order to present the discussion clearly and efficiently

(See Appendices 12,13,14).

“Questionnaire I”, “Questionnaire III”, and “Questionnaire IV’ can be said to be
opinion surveys, but they also include features of self-rating and judgmental rating
surveys, as the participants in the questionnaires have been asked to rate their
abilities, interests and wants. “Questionnaire II” is a self-rating in scale with some
characteristics of a biodata survey as it aims at gathering information about the
students’ gender in order to compare and contrast the responses of the male and

female students. In none of the questionnaires, Q sort has been used.
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Three groups have been included in the study. The first group consists of 69 prep.
students in the Faculty of Medicine at Ondokuz Mayis University and forms the
target group in our study. The second group consists of 42 medical freshman
students and the third group consists of 49 departmental instructors and
administrators in the Faculty of Medicine. The medical freshman students and
departmental instructors and administrators form the resource group in order to
gather information for the refinement of the current curriculum and the assessment
of the strong and weak points of the English preparatory education given in

OYDEM.

Two questionnaires (“Questionnaire I’ and “Questionnaire II"’) have been given to
the prep. students (See Appendices 1,2). “Questionnaire I”’ has been conducted to 69
prep. students and “Questionnaire II” have been conducted to 61 prep. students.
“Questionnaire III” (See Appendix 3) has been given to 42 freshman students.
“Questionnaire IV” (See Appendix 4) has been given to 49 departmental instructors
and the administrators. In “Questionnaire I”, “Questionnaire III”” and “Questionnaire
IV” some semantically identical items are given to compare and contrast the
responses given by the participants related to the language needs of the prep.
students. “Questionnaire II” has been given in order to identify the needs of the
prep. students in using communication strategies and to determine if there is a

significant difference between the responses given by the male and female students.

The data gathered from the questionnaires have been analyzed by a statistical
analysis programme called “SPSS”. The results have been discussed and assessed,
which have revealed the objective, subjective, content and process needs of the

prep. students.

The statements related to the objective needs of the prep. students aim at gathering
information about the prep. students’ awareness of the importance of the English
preparatory education given in OYDEM, about which skills should be improved in
the programme, about the necessity of English in taking part in a student exchange

programme, and the necessity of English in order to be able to attend scientific
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activities or to be able to follow the periodicals in their field of study. These
objective needs of the medical prep. students have been checked by the experience
of the freshman students who have started their undergraduate education in the
department ,and by the invaluable ideas of the departmental instructors and

administrators.

Firstly, slightly more than a half of the prep. students think that the English
preparatory education is not necessary and similarly, half of the freshman students
do not agree on the necessity of the English preparatory education, but 42,9% of the
freshman students think the English preparatory education seems necessary;
however, according to the majority of the departmental instructors and the
administrators, the preparatory education is necessary although the medium of
instruction in the Faculty of Medicine is Turkish. It can be said that there is no
correlation between the prep. students and the departmental instructors. Thus, this
result verifies our hypothesis that medical prep. and medical freshman students
think that prep. class education can be said to be necessary in a Turkish-medium
Faculty. Secondly, the prep. students according to the medical freshman and the
departmental instructors all macro skills, listening and speaking, reading and
writing skills should be improved in the English preparatory education. According
to the percentages, among these four macro skills, prep. students think that
developing speaking and reading skills must have priority. In addition to this, the
medical freshman students and the departmental instructors and the administrators
further state that some grammar studies, translation courses and vocabulary
enriching exercises seem to be necessary for the students; therefore, these should
also be improved in addition to other macro skills in the English preparatory
education. Thus, these results also verify other two hypotheses in our study that the
departmental instructors in the Faculty of Medicine may think that macro skills and
micro skills should be developed in the English preparatory education given in
OYDEM. Thirdly, according to the prep. students, the freshman students and the
departmental instructors, the prep. students need English to take part in a student
exchange programme; thus, it can be said that they also need English in their field

of study on an international basis. Moreover, it is also indicated by the prep.,
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freshman students and the departmental instructors that English is necessary to be
able to follow periodicals or to attend scientific activities in their field of study for
personal or professional development. Lastly, as for the objective needs, the prep.
students need to be given an evaluation form for the English preparatory education
at the end of every Academic Year. Within the needs assessment philosophy, prior
needs of the learners are taken into account, therefore, in order to be able to identify
and prioritize the needs of the prep. students, evaluation forms should be given to
the prep. students. As is clearly seen, the objective needs of the prep. students are
related to their academic or professional needs. Thus, an ESP instruction is required

for the prep. students in order to meet their needs.

The statements which are related to the subjective needs of the prep. students aim at
gathering information about the wants, expectations, linguistic problems and desires
of the learners in the preparatory programme they are exposed to. These statements
are about whether one-year-preparatory education is sufficient for the prep.
students, whether the content of the curriculum meets the learners’ needs in
language and in their field of study, what the ‘Proficiency Exam’ should include or
whether it is satisfying or reliable, whether the pop-quizzes are motivating, whether

the classrooms are appropriate for language learning.

Firstly, the prep. students think that one-year- preparatory education is sufficient
and they think they need to be given a chance for make-up proficiency exams in
their undergraduate programmes, since they may not want English as an obstacle for
them in their education. In terms of personal linguistic problems, most of the prep.
students state that they have difficulties more in reading, writing and speaking and
less in listening due to insufficient English background. Secondly, when the items
related to the ‘Proficiency Exam’ are considered, it can be said that the most prep.
students seem to think that the ‘Proficiency Exam’ given at the end of the
preparatory education is not reliable. This does not verify other hypotheses in the
study that the medical prep. and the freshman students may be satisfied with the
‘Proficiency and Placement Exam’.They may need to get a feedback in order to

assess themselves and therefore they may need to be given the answer keys after
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they have taken the exams. As for the content of the ‘Proficiency Exam’, the prep.
students think that the exam should include the productive skills, writing, speaking;
moreover, the prep. students seem not to need to be tested on Listening; however,
the freshman students think that the ‘Proficiency Exam’ should include listening
session. As what is taught is to be evaluated, according to the goals and objectives
for the curriculum identified through a needs analysis and assessed through a needs
assessment , the content of the ‘Proficiency Exam’ may be framed according to the
needs of the prep. students. Additionally, the pop-quizzes given throughout the
English preparatory education seem not to be motivating for the prep. students, as
mentioned before, the students may seem to connect taking the pop-quizzes only to
superficial needs, such as fulfilling a requirement (Brown 2000:161). However, the
students may feel motivated as long as they can perceive the need in taking the pop-
quizzes. With regard to the prep. students’ opinions on the ‘Proficiency Exam’
given at the end of the English preparatory education, half of the medical freshman
students indicate that they seem not to have any ideas on the criteria of the
evaluation; moreover, according to the freshman students, the students need to be
given the answer keys of the exams after they have taken the exams. Furthermore,
according to the freshman students the prep. students need to have reading texts on
medicine in the ‘Proficiency Exam’; however, the students do not need to have
more questions on grammar, but they need to be tested on vocabulary. On the other
hand, the departmental instructors and the administrators have no idea about the
content or the criteria of the evaluation of the ‘Proficiency Exam’ given in
OYDEM. Moreover, they have no clear idea on whether the ‘Proficiency Exam’
given in OYDEM is satisfying or not, since they do not know the content of the
exam. Additionally, according to the freshman students the prep. students need to
write papers in English; therefore, writing materials should be selected in order to
meet the needs of the students in this area; for instance, tasks for writing a report,
writing process paragraphs in order to explain the steps of an experiment may be
selected rather than writing about how to make an omelette. Thus, it is crucial to be
able to select the right material for the students in order to be able to motivate them
considering their needs. The students also state that inviting foreign scholars is

necessary for the improvement of their skills in listening and speaking. Moreover,
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according to the responses given by the freshman students, the English preparatory
education seems to be insufficient for them to follow the articles in medicine.
Additionally, the prep. students, the freshman students and the departmental
instructors and the administrators think that multi-media classes are necessary for an
effective language education and, they think that the classrooms where the English
preparatory education is given in OYDEM are not suitable enough for language
learning. This verifies another hypothesis in the study that medical prep. students
may think that multi-media classes are necessary for effective foreign language

learning.

In order to find out whether the current curriculum meets the content needs of the
prep. students, the statements have aimed to gather information related to the
materials, different techniques to be used effectively in the classes, and what should
be improved in the English preparatory programme. The prep. students need to
develop their skills in translation, they need to translate texts from English to
Turkish and Turkish to English, they need to study grammar, and read texts related
to their field of study, and they need to have diverse audio-visual materials, songs,
different games related to the teaching point in the English preparatory education.
These findings show that the English preparatory education do not meet the needs
which are related to their field of study of the prep. and the medical freshman
students. Moreover, when the content needs are checked by the departmental
instructors and the administrators, they seem not to have any ideas on the content of
the curriculum or the ‘Proficiency Exam’ given in OYDEM and they emphasize the
need for a cooperation with OYDEM, which verifies the other hypothesis in our
study that the departmental instructors in the Faculty of Medicine may think that the
‘Proficiency and Placement Test’ should be prepared by the cooperation of the

academic coordinators in the Faculty of Medicine and OYDEM.

Next, when the process needs of the prep. students are checked according to the
experience of the freshman students and the departmental instructors and the
administrators, it has been found out that the students are aware of the fact that they

need English to reach sources in English, to read articles on medicine, since Turkish
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sources are not sufficient at all. They think that the English preparatory education
seems to fail in improving the skills efficiently, and does not include any courses
related to their field of study. All in all, these finding indicate that the prep. and
freshman students are not satisfied with the programme they are exposed to, and the
current programme does not meet their objective, subjective, content and process
needs in English and in their field of study. These findings do not verify the
hypotheses related to their attitude towards the English preparatory education.
Moreover, the data in the Tables 23,24,25 show that the prep. students do not
develop a positive attitude towards the English preparatory education, but there is a
difference in terms of the mean scores of the process needs in that the prep. students
do not have a positive or negative attitude towards their process needs; in other
words, they are undecided about their process needs but the freshman students hold
a negative attitude towards the process needs; namely, they think that English

preparatory education does not meet their process needs.

When the identified needs of the learners are considered together, it can be asserted
that the English preparatory education does not meet the objective, subjective,
content and process needs of the learners. In fact, the prep. students think that the
English preparatory education is necessary as long as the programme meets their

needs in language learning.

In order to detect the needs of the prep. students precisely, the approach of the
departmental instructors and the freshman students to the needs of the prep. students
is compared with those of the prep. students. The semantically identical items in
“Questionnaire I”, “Questionnaire III”’ and “Questionnaire I'V” have been classified

together in Appendix 15.

Finally, in this study, the needs of the prep. students in using the communication
strategies have also been checked by giving “Questionnaire II”” to the medical prep.
students. The results show that the prep. students are aware of some communication
strategies; for instance, they may create new words, use approximation, non-

linguistic resources, paraphrasing, and they can seek help from others and use
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bilingual dictionaries as compensation strategies, however, they seem to avoid

speaking when they think they do not have enough vocabulary for the topic.

The findings and the discussion of the study indicate that some reconstruction

strategies should be used for the English preparatory programme and the

‘Proficiency Exam’ given in OYDEM in order to meet the language needs of the

prep. students. Suggestions are presented as follows:

5.1. Suggestions

Needs assessment is necessary at the beginning and at the end of each
Academic Year.

Multiple-Intelligence check list may be given in order to arrange activities
according to the intelligence types of the learners in the English preparatory
education.

The prep. students should be placed in the classes according to their field of
study.

The language curriculum should set some realistic goals for the prep.
students to achieve.

The curriculum and the ‘Proficiency Exam’ should be prepared in
accordance with the needs of the medical prep. students and there should be
a cooperation between OYDEM and the academic coordinators in the
Faculty of Medicine.

In order to help the prep. students to improve their use of communication
strategies, skills should be integrated. As is stated by Jing (2006:1) “a
separate focus on individual skills can play a useful role in accelerating
students’ language learning if it is well taught. However, since integrated
skills use coincides the way we communicate in real life, and integrating the
skills can bring plenty of benefits to English teaching, it is a worthwhile
experiment in a communicative classroom despite its higher demanding for
teachers”.

Additionally, four macro skills should be improved efficiently and grammar,

translation and vocabulary exercises should be included in the English
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preparatory curriculum. Reading and speaking classes may be more in class
hours, since the prep. students seem to need these skills more.

The prep. students should be exposed to ESP, since they need to improve
some specific skills they think they need in their field of study. Therefore,
the language teachers in OYDEM should also be specialized in ESP and
they should participate in in-service training for the instruction of ESP.

The content of the ‘Proficiency Exam’ should be reorganized considering
the emphasis given to the development of the skills each year in the English
preparatory education. The recommended content for the exam by the prep.
students is that the ‘less grammar questions, more vocabulary questions, all
macro skills, reading texts on medicine should be included in the exam.
Valid and reliable tests should be given to the prep. students in the
‘Proficiency Exam’.

There should be cooperation between OYDEM and the academic
coordinators in the Faculty of Medicine in order to arrange the content of the
curriculum and the ‘Proficiency Exam’ given in OYDEM. Moreover,
regular meetings should be arranged between the instructors in OYDEM and
the academic coordinators in the Faculty of Medicine.

Departments aiming at having prep-classes should keep in touch with
OYDEM at least a year ago they start the programme in order to meet the
needs of their undergraduate learners.

OYDEM should keep in touch with other universities in order to exchange
ideas on the curriculum development for the different prep. students in the
different faculties.

When designing the curriculum for the English preparatory education, the
learners’ needs may change; therefore, as is mentioned by Finney (1996)
Richards (2002:69), the curriculum should be “flexible to respond to the
changing needs of learners”.

The materials and activities should be diverse and applicable in order to
appeal to the needs of the prep. students in their field of study. Moreover,
tasks and activities should be integrated into real life effectively, so that the

medical prep. students may be more motivated in learning English, since
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they can learn how to use English in their undergraduate courses and
through their professional lives. Thus, an office should be responsible for

material development.

In the light of the findings and suggestions given above, the current curriculum in
the English preparatory education given in OYDEM does not meet the needs of
the prep. students. A possible curriculum which is suggested below for the
English preparatory education in OYDEM may be beneficial for the prep. students
for whom the class hours of instruction of English may range between 24 and 28
hours per week considering their level of English. The suggested curriculum given
below includes three language levels, but the emphasis changes at different stages
of learning. As is indicated in Finney(1996) Richards(2002:76), at elementary
levels, greater emphasis on structure and functions, and learning strategies and
techniques are introduced; at pre-intermediate levels, the focus is on functions and
skills, and at intermediate and above levels, the focus is on learning processes and

strategies to encourage creative language use.

Elementary Level (28-hour-English instruction)
Listening : 2 hrs.

Speaking : 4 hrs.

Reading: 6 hrs.

Writing: 2 hrs.

Grammar: 6 hrs.

Vocabulary: 4 hrs.

Translation: 4 hrs.

Pre-Intermediate Level (26-hour-English instruction)
Listening : 2 hrs.

Speaking : 4 hrs.

Reading: 6 hrs. (with texts related to the field of study of the prep. students)
Writing: 4 hrs.

Grammar: 2hrs.
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Vocabulary: 2 hrs. (specific vocabulary related to the prep. students’ field of
study)

Translation: 4 hrs.

Extra-curricular activities(Task-based activities, extensive reading hours, speaking
hours) 2 hrs.

Intermediate Level (24-hour-English instruction)

Listening : 2 hrs.

Speaking : 4 hrs.

Reading: 6 hrs. (with texts related to the field of study of the prep. students)
Writing.4 hrs.

Vocabulary + Translation: 2 hrs.

Extra-curricular activities(Task-based activities, extensive reading hours, speaking

hours) 6 hrs.
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APPENDICES

Appendix 1

QUESTIONNAIRE 1

A- Please mark the following items carefully and correctly. Thank you for
your cooperation.

Instructor Ozlem YENICERI

Strongly Agree: 5 Agree: 4 Undecided:3
Disagree: 2 Strongly Disagree: 1

1 | I think that the English preparatory education is necessary in the
Faculty of Medicine.

2 | I think that the English preparatory education for one year for
the medical prep students is sufficient.

3 | I think that medical prep. students may be given a chance to take
make-up proficiency exams in undergraduate programme if they
fail in the English preparatory education.

4 |1 think that English preparatory education should improve
medical prep. students’ listening skills.

5 |I think that English preparatory education should improve
medical prep. students’ speaking skills.

6 | I think that English preparatory education should improve
medical prep. students’ reading skills.

7 | I think that English preparatory education should improve
medical prep. students’ writing skills.

8 | I think that English preparatory education should improve
medical prep. students’ skills in translation.

9 | English grammar should be taught in the English preparatory
education.

10 | I think that the English preparatory education is a waste of time
because the lectures in the Faculty of Medicine are in Turkish.

11 | I think that giving pop-quizzes in the English preparatory
education for Medical prep students will increase my level of
English.

12 | I think that giving pop-quizzes frequently in the English
preparatory education for Medical prep. students motivate me.

13 | I think ‘The Proficiency Exam’ given at the end of the English
preparatory education is not reliable.

14 | I think that there should be questions on Writing skill
(composition-paragraph writing) in the ‘Proficiency Exam’
given at the end of the English preparatory education

15 | I think that Speaking skills should be tested in the ‘Proficiency
Exam’ given at the end of the English preparatory education
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16 | I think that Listening skills should be tested in the ‘Proficiency
Exam’ given at the end of the English preparatory education

17 | I think that Turkish sources are said to be enough in number in
order to develop myself in my field of study.

18 | I think that English sources are necessary in order to develop
myself in my field of study.

19 | I think that it is necessary to follow periodicals in English in
order to develop myself in my field of study.

20 | I think that English is necessary to attend scientific activities
(conference, seminar,etc.) in Medicine.

21 | I think that English is necessary to take part in a student
Exchange programme.

22 | I think that translating reading texts from English to Turkish and
Turkish to English will help me in my lectures related to my
field of study.

23 | I think that songs related to the teaching point should be used in
classes in order to learn the foreign language more effectively.

24 | I think that different kind of games should be used in classes in
order to learn the foreign language more effectively.

25 | I think that there should be multi-media classes for an effective
language education.

26 | I think that the classrooms in the English preparatory education
are suitable enough for language learning.

27 | I think that there should be reading texts about Medicine in order
to learn the foreign language more effectively.

28 | I like the reading texts because they are related to my field of
study.

29 | I have difficulties in reading comprehension due to lack of
English.

30 | I have difficulties in listening comprehension because my
English background is inadequate.

31 | I have difficulties in writing (composition — paragraph) because
my English background is inadequate.

32 | I have difficulties in speaking because my English background is
inadequate.

33 | We should be given an evaluation form for the English
preparatory Education at the end of every Academic Year.

B- Please write down your ideas and suggestions clearly for the English
preparatory education.
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Appendix 2
QUESTIONNAIRE 11
Please mark the following items carefully and correctly. Thank you for your

cooperation.

Instructor Ozlem YENICERI
Please indicate your gender.

Gender: M F

Please read each item carefully, and use the following choices to give a response.

Strongly Agree: 5 Agree: 4 Undecided:3
Disagree: 2 Strongly Disagree: 1

1 | I avoid communicating orally in speaking classes, since I
do not have enough competence in vocabulary.

2 | When the utterance in my mind is given by another
speaker, it keeps me quiet in communication.

3 | When I am unable to guess the meaning of the word, I
look it up in a Turkish-English (bilingual) dictionary.

4 | When I am unable to guess the meaning of the word, I
look it up in an English-Turkish (bilingual) dictionary.

5 | When I am unable to find an appropriate word to be used
in context, I prefer using my mimics and gestures.

6 | When I am unable to find an appropriate word, I seek help
from my friends.

7 | When I am unable to find an appropriate word, I use a
Turkish word instead.

8 | When I am unable to find an appropriate word for English
meaning, I use a word with a close meaning.

9 | When I am unable to find an appropriate word, I prefer
paraphrasing.

10 | When I am unable to find an appropriate word, I make up
a word instead.

11 | In turn taking, if I have difficulty in expressing things I
want to say, I try to explain them in simple utterances.
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Appendix 3
QUESTIONNAIRE III
A- Please mark the following items carefully and correctly. Thank you for

your cooperation.

Instructor Ozlem YENICERI

Strongly Agree: 5 Agree: 4 Undecided:3
Disagree: 2 Strongly Disagree: 1

1| I think that the English preparatory education is necessary in
the Faculty of Medicine.

2 | I think that the English preparatory education for one year
for the medical prep students is sufficient.

3 | I think that medical prep. students may be given a chance to
take make-up proficiency exams in undergraduate
programme if they fail in the English preparatory education.

4 |1 think that the English preparatory education should
improve medical prep. students’ listening skills.

5 I think that the English preparatory education should
improve medical prep. students’ speaking skills.

6 |1 think that the English preparatory education should
improve medical prep. students’ reading skills.

7 |1 think that the English preparatory education should
improve medical prep. students’ writing skills.

8 | T think that the English preparatory education should
improve medical prep. students’ skills in translation.

9 | English grammar should be taught in the English
preparatory education.

10 | T think that the studies to develop vocabulary skills are
important in the English preparatory programme.

11 | I think that the English preparatory education does not
develop the medical prep. students’ listening skills for
proficiency.

12 | T think that the English preparatory education does not
develop the medical prep. students’ speaking skills for
proficiency.

13 | T think that the English preparatory education does not
develop the medical prep. students’ reading skills for
proficiency.

14 | T think that the English preparatory education does not
develop the medical prep. students’ writing skills for
proficiency.

15 | I think that English grammar is not taught sufficiently in the
English preparatory education for the medical prep.
students.
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16

I think that the English preparatory education does not
develop the medical prep. students’ skills in vocabulary for
proficiency.

17

I think that the English preparatory education does not
develop the medical prep. students’ skills in translation for
proficiency.

18

I consider the English preparatory education necessary for
the Medical prep. students, since it is a must.

19

I think ‘The Proficiency Exam’ given at the end of the
English preparatory education is not reliable.

20

I know the criteria of the evaluation in the ‘Proficiency
Exam’ given at the end of the English preparatory education.

21

I think that in the English preparatory education for Medical
prep. students the answer keys of the Mid-Term and final
examinations should be given after the exams.

22

I think that in the English preparatory education for Medical
prep. students pop-quizzes should be given.

23

I think that giving pop-quizzes in the English preparatory
education for Medical prep students will increase my level
of English.

24

I think that reading texts on Medicine should be used in the
‘Proficiency Exam’ given at the end of the English
preparatory education

25

I think that there should be more questions on English
grammar in the ‘Proficiency Exam’ given at the end of the
English preparatory education

26

I think that there should be less questions on English
vocabulary in the ‘Proficiency Exam’ given at the end of the
English preparatory education

27

I think that there should be questions on Writing skill
(composition-paragraph writing) in the ‘Proficiency Exam’
given at the end of the English preparatory education

28

I think that Speaking skills should be tested in the
‘Proficiency Exam’ given at the end of the English
preparatory education

29

I think that Listening skills should be tested in the
‘Proficiency Exam’ given at the end of the English
preparatory education

30

I think that Turkish sources are said to be enough in number
in order to develop myself in my field of study.

31

I think that English sources are necessary in order to develop
myself in my field of study.

32

I think that it is necessary to read periodicals in English in
order to develop myself in my field of study.

33

I think that English is necessary to attend national and
international conferences, seminars, panels on Medicine.

34

I think that English is necessary to write papers.

35

I think that English is necessary to take part in a student
Exchange programme.
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36 | I think that the English preparatory education for medical
prep. students will help me get a promotion in my job.

37 | 1 can read the scientific articles thanks to the English
preparatory education.

38 | I think that ‘The Proficiency Exam’ given at the end of the
English preparatory education for Medical prep students
should also be given at the end of the first term.

39 | I think that diverse audio-visual materials should be used in
prep. classes for an effective foreign language education.

40 | I think that there should be multi-media classes for an
effective language education.

41 | T think that there should be reading texts on Medicine for an
effective language education.

42 | I think that foreign scholars in Medicine should be invited to
the departments for an effective language education.

43 | I think that it is beneficial to take students’ opinions for
language teaching in the English preparatory education.

44 | The reading classes were too boring for me, since the texts
were too long.

45 | I had difficulties in reading comprehension due to lack of
English.

46 | We should be given an evaluation form for the English
preparatory Education at the end of every Academic Year.

47 | 1 think that the classrooms in the English preparatory
education are suitable enough for language learning.

48 | I think that the English preparatory education can be said to
be insufficient for me to read the articles in Medicine.

B- Please write down your ideas and suggestions clearly for the English
preparatory education.
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Appendix 4

QUESTIONNAIRE IV

Please answer the following questionnaire prepared to plan the curriculum of the
English Preparatory Education given at OYDEM.
Thank you for your cooperation.

Okutman Ozlem YENICERI

Strongly Agree: 5 Agree: 4 Undecided:3
Disagree: 2 Strongly Disagree: 1

1 I think that the English preparatory education is necessary
in the Faculty of Medicine.

2 | I know the content of the English preparatory education
given for the medical prep. students.

3 | I am satisfied with the “Proficiency and Placement Exam”
given to the medical prep. students at the beginning of the

English preparatory education.

4 I think that the English preparatory education should
improve medical prep. students’ listening skills.

5 I think that the English preparatory education should
improve medical prep. students’ speaking skills.

6 I think that the English preparatory education should
improve medical prep. students’ reading skills.

7 | I think that the English preparatory education should
improve medical prep. students’ writing skills.

8 | I think that the English preparatory education should
improve medical prep. students’ skills in translation.

9 | English grammar should be taught in the English
preparatory education.

10 | I think that the English preparatory education for the
medical prep. students should include studies to improve
their vocabulary.

11 | The English preparatory education for the medical prep.
students should integrate the four skills; listening,
speaking, reading and writing.

12 | I think that the most important need of the medical prep.
students after the English preparatory education is to be
able to read periodicals in Medicine.

13 | I think that the English preparatory education for the
medical prep. students helps them to achieve enough
competence in order to comprehend the sources in English
on medicine.

14 | I think that English is necessary to attend scientific
activities (conference, seminar,etc.) in Medicine.

15 | I think that there is no difference between the students
who have studied in the English preparatory education and
who have not studied English in terms of their level of
English.
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16 | I think that the English preparatory education does not
develop the medical prep. students’ listening skills for
proficiency.

17 | I think that the English preparatory education does not
develop the medical prep. students’ speaking skills for
proficiency.

18 | I think that the English preparatory education does not
develop the medical prep. students’ reading skills for
proficiency.

19 | I think that the English preparatory education does not
develop the medical prep. students’ writing skills for
proficiency.

20 | I think that English grammar is not taught sufficiently in
the English preparatory education for the medical prep.
students.

21 | I think that the English preparatory education does not
develop the medical prep. students’ skills in vocabulary
for proficiency.

22 | I am informed about the content of the “Proficiency
Exam” given to the medical prep. Students at the end of
the English preparatory education.

23 | I think that the ‘Proficiency and Placement Exam’ given
at the end of the English preparatory education should be
prepared by the partnership of the Academic coordinators
in the Faculty of Medicine and OYDEM.

24 | I think that the content of the ‘Proficiency Exam’ given to
the medical prep. students at the end of the English
preparatory education is insufficient.

25 | I know the criteria of the evaluation in the ‘Proficiency
Exam’ given at the end of the English preparatory
education.

26 | I think that the evaluation in the ‘Proficiency Exam’ given
at the end of the English preparatory education is not
objective.

27 | I think that the classrooms in the English preparatory
education are suitable enough for language learning.

28 | I think that there should be multi-media classes for an
effective language education.

29 | I want our students to take part in a student exchange
programme.

30 | The medical prep. students should be given an evaluation
form for the English preparatory education at the end of
every Academic Year.

B- Please write down your ideas and suggestions clearly for the English preparatory
education.
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Appendix 5

SORMACA 1

A- Hazirhk programu ile ilgili asagida verilen sorulari ictenlikle yamitlayimiz.
Katihmimz icin tesekkiir ederiz.

Okutman Ozlem YENICERI

Tamamen Katiliyorum: 5 Katiltyorum: 4 Kararsizim:3
Katilmiyorum: 2 Tamamen Katilmiyorum: 1

1 | Tip Fakiiltesinde Ingilizce hazirlik programini gerekli goriiyorum.

2 | Tip Fakiiltesi 6grencilerine yonelik Ingilizce hazirlik programinin 1 yil
stireli olmasini yeterli buluyorum.

3 | Tip Fakiiltesi ogrencilerine yonelik Ingilizce hazirhk programinda
basarisiz olundugu takdirde Tip Fakiiltesi programina bor¢lu ge¢menin
uygun oldugunu diisiiniiyorum.

4 | Tip Fakiiltesi ogrencilerine yonelik Ingilizce hazirhk programinda
dinleme — anlama becerisinin gelistirilmesi gerektigine inantyorum.

5 | Tip Fakiiltesi ogrencilerine yonelik Ingilizce hazirhk programinda
konusma becerisinin gelistirilmesi gerektigine inaniyorum.

6 | Tip Fakiiltesi ogrencilerine yonelik Ingilizce hazirhk programinda
okudugunu anlama becerisinin gelistirilmesi gerektigine inaniyorum.

7 | Tip Fakiiltesi 6grencilerine yonelik Ingilizce hazirlik programinda yazma
becerisinin gelistirilmesi gerektigine inantyorum.

8 | Tip Fakiiltesi 6grencilerine yonelik Ingilizce hazirlik programinda geviri
Ogretilmesi gerektigine inaniyorum.

9 | Tip Fakilltesi 6grencilerine  yonelik Ingilizce hazirlik programinda
Ingilizce yapi bilgisinin (gramer) 6gretilmesi gerektigine inaniyorum.

10 | Tip Fakiiltesinde verilen dersleri Tiirkge alacagim igin Ingilizce hazirhik
programinin benim i¢in vakit kayb1 oldugunu diigtiniiyorum.

11 | Tip Fakiiltesi 6grencilerine yonelik Ingilizce hazirhik programinda siklikla
habersiz kiiclik sinavlarin verilmesinin yabanci dil diizeyini artirdiini
diigiiniiyorum.

12 | Tip Fakiiltesi 6grencilerine yonelik Ingilizce hazirhik programinda siklikla
habersiz kii¢iik sinavlarin verilmesinin beni motive ettigini diisiiniiyorum.

13 | ingilizce hazirlik programindan muaf olunabilmesi icin yapilan “Yabanci
Dil Yeterlilik’ sinavinin giivenilir olmadigini diisiinilyorum.

14 | ingilizce hazirlik programindan muaf olunabilmesi icin yapilan “Yabanci
Dil Yeterlilik’ sinavinda yazili anlatim oturumunun gerekli oldugunu
diisiinityorum.

15 | ingilizce hazirlik programindan muaf olunabilmesi icin yapilan ‘Yabanci
Dil Yeterlilik® smavinda sozlii anlatim oturumunun gerekli oldugunu

diisiinityorum.
16 | ingilizce hazirlik programindan muaf olunabilmesi icin yapilan ‘Yabanci
Dil Yeterlilik® smavinda Dinleme — Anlama oturumunun olmasi

gerektigini diisiiniiyorum.

17 | Alanim ile ilgili kendimi gelistirmem icin kullanacagim Tiirkce
kaynaklarin yeterli oldugunu diistiniiyorum.
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3

18 | Alanim ile ilgili kendimi gelistirmem icin Ingilizce kaynaklarin gerekli
oldugunu diisiinilyorum.

19 | Alanim ile ilgili kendimi gelistirmem icin Ingilizce siireli yayinlari
izleyebilmenin gerekli oldugunu diisiiniiyorum.

20 | Tip alami ile ilgili ulusal ve uluslar arasi bilimsel etkinliklere
( konferans, seminer, panel, vs.) katilmak icin Ingilizceye gereksinim
duydugumu diigtiniyorum.

21 | Ogrenci degisim programlarindan yararlanmak igin ingilizcenin gerekli
oldugunu diisiiniiyorum.

22 | Ingilizceden Tiirkgeye, Tiirkgeden Ingilizceye metin  gevirisi
caligmalarinin alanim ile ilgili derslere yardimcei olacagini diistiniiyorum.

23 | Yabanci dili daha etkin 6grenmem i¢in derslerde konuyla ilgili sarkilarin
kullanilmasinin gerekli oldugunu diisiiniiyorum.

24 | Yabanc1 dili daha etkin 6grenmem icin derslerde cesitli oyunlarin
kullanilmasinin gerekli oldugunu diisiinityorum.

25 | Yabanci dili daha etkin 6grenmek icin teknoloji siniflarinin (bilgisayar
donanimli, multimedya destekli) olmas1 gerektigini diisiinilyorum.

26 | Hazirlik derslerinin verildigi dersliklerin dil 6grenimine uygun oldugunu
diigiiniiyorum.

27 | Derslerde tip alanina iligkin metinlerin kullanilmasinin gerekli oldugunu
diigiiniiyorum.

28 | Okuma metinleri alanimla ilgili oldugu i¢in seviyorum.

29 | Ingilizce yeterli alt yapim olmadigi i¢in okuma metinlerini anlamada
zorlantyorum.

30 | Ingilizce yeterli alt yapim olmadig1 igin dinleme-anlamada zorlaniyorum.

31 | Ingilizce yeterli alt yapim olmadig igin yazili anlatimda (kompozisyon-
paragraf) zorlantyorum.

32 | Ingilizce yeterli alt yapim olmadig1 igin konusurken zorlantyorum.

33 | Her yil hazirlik programi sonunda &grencilere programi degerlendirme

formu verilmesini gerekli goriiyorum.

B- Hazirlik programu ile ilgili varsa diisiince ve onerilerinizi acikca belirtiniz.




132

Appendix 6

SORMACA 11

Bu anketin amaci Kkullandigimiz iletisim becerilerini belirlemektir.
Katkilarmiz icin tesekkiir ederiz.

Okutman Ozlem YENICERI
A- Kisisel Bilgiler
Cinsiyet: Kiz Erkek
Bolim :
B- Tutum Testi
Tamamen Katiliyorum: 5 Katiliyorum: 4 Kararsizim:3
Katilmiyorum: 2 Tamamen Katilmiyorum: 1

5141321

1 Konusma derslerinde yeterli sozciik bilgisine sahip
olmadigimdan iletisim kurmamay1 yeglerim.

2 | Soyleyeceklerimin bagkas1 tarafindan sOylenmesi beni
sessiz kilar.

3 | Sozciigin anlammi  tahmin  edemedigimde Tiirkge-
Ingilizce sozliik kullanirim.

4 | Sozciigiin anlamini tahmin edemedigimde Ingilizce-
Tiirk¢e sozliik kullanirim.

5 | Baglam icinde kullanilmasi gereken sozciigli bilmedigim
zaman sOzcligli mimik ve jestlerimi kullanarak anlatmaya
caligirim.

6 | Kullanmam gereken sOzciigii bulamadigimda
arkadasimdan yardim isterim.

7 | Kullanmam gereken sozciigii bulamadigimda onun yerine
Tiirk¢e sozciik kullanirim.

8 | Kullanmam gereken sozciigi bulamadigimda onu
cagristiran bagka bir Ingilizce sdzciik kullanirim.

9 | Kavramlarin tam karsih@ni bulamadigimda Ingilizce
sozciik ve tiimcelerle agiklamaya galigirim.

10 | Uygun sozciigii bulamadigimda yeni sozciikler tiiretirim.

11 | Konuyu anlatirken zorlandigimda basit tiimceler kurmay:
yeglerim.
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Appendix 7

SORMACA IIT

A- Hazirhk programu ile ilgili asagida verilen sorulari ictenlikle yamtlayimz.
Katimimiz icin tesekkiir ederiz.

Okutman Ozlem YENICERI

Tamamen Katiliyorum: 5 Katiliyorum: 4 Kararsizim:3
Katilmiyorum: 2 Tamamen Katilmiyorum: 1

Tip Fakiiltesinde Ingilizce hazirlik programimi gerekli goriiyorum.

Tip Fakiiltesi dgrencilerine yonelik Ingilizce hazirlik programimin 1
yil siireli olmasini yeterli buluyorum.

Tip Fakiiltesi ogrencilerine yonelik Ingilizce hazirhk programinda
basarisiz olundugu takdirde Tip Fakiiltesi programina borglu
gecmenin uygun oldugunu diisiiniiyorum.

Tip Fakiiltesi ogrencilerine yonelik Ingilizce hazirhk programinda
dinleme — anlama becerisinin gelistirilmesi gerektigine inaniyorum.

Tip Fakiiltesi 6grencilerine yonelik Ingilizce hazirlik programinda
konugma becerisinin gelistirilmesi gerektigine inaniyorum.

Tip Fakiiltesi ogrencilerine yonelik Ingilizce hazirhk programinda
okudugunu anlama becerisinin gelistirilmesi gerektigine inantyorum.

Tip Fakiiltesi 6grencilerine yonelik Ingilizce hazirlik programinda
yazma becerisinin gelistirilmesi gerektigine inaniyorum.

Tip Fakiiltesi ogrencilerine yonelik Ingilizce hazirhk programinda
ceviri becerisinin gelistirilmesi gerektigine inantyorum.

Tip Fakiiltesi 6grencilerine yonelik Ingilizce hazirlik programinda
Ingilizce yapr bilgisinin (dilbilgisi) gelistirilmesine yonelik
caligsmalarin 6nemli oldugunu diisiiniiyorum.

10

Tip Fakiiltesi ogrencilerine yonelik Ingilizce hazirhk programinda
Ingilizce sozciik bilgisinin gelistirilmesine yonelik calismalarin
onemli oldugunu diisiiniiyorum.

11

Tip Fakiiltesi 6grencilerine yonelik Ingilizce hazirlik programmin
ogrencilerin dinleme - anlama becerisini yeterli diizeyde
gelistirmedigine inantyorum.

12

Tip Fakiiltesi ogrencilerine yonelik Ingilizce hazirhk programinda
konusma becerisinin yeterli diizeyde gelistirilmedigine inaniyorum.

13

Tip Fakiiltesi 6grencilerine yonelik Ingilizce hazirlik programinda
okudugunu anlama becerisinin yeterli diizeyde gelistirilmedigine
inantyorum.

14

Tip Fakiiltesi ogrencilerine yonelik Ingilizce hazirhk programinda
yazma becerisinin yeterli diizeyde gelistirilmedigine inantyorum.

15

Tip Fakiiltesi 6grencilerine yonelik Ingilizce hazirlik programinda
Ingilizce yap1 bilgisinin (gramer) yeterli diizeyde ogretilmedigine
inantyorum.
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16

Tip Fakiiltesi 6grencilerine yonelik Ingilizce hazirlik programinda
Ingilizce sozciik bilgisinin yeterli diizeyde gelistirilmedigine
inantyorum.

17

Tip Fakiiltesi 6grencilerine yonelik Ingilizce hazirlik programinda
ceviri becerisinin yeterli diizeyde 6gretilmedigine inaniyorum.

18

Tip Fakiiltesi ogrencilerine yonelik Ingilizce hazirlik programimi
zorunlu oldugu icin gerekli buluyorum.

19

Tip Fakiiltesi ogrencilerine yonelik Ingilizce hazirlik programi
sonunda verilen ‘Yabanci Dil Yeterlilik® sinavinin giivenilir
olmadigini diisiiniiyorum.

20

Tip Fakiiltesi ogrencilerine yonelik Ingilizce hazirlik programi
sonunda verilen ‘Yabanci Dil Yeterlilik’ sinavinin degerlendirme
Olciitlerini biliyorum.

21

Tip Fakiiltesi 6grencilerine yonelik Ingilizce hazirlik programinda
verilen ara sinav ve yilsonu siav sorularinin cevap anahtarlarinin
verilmesinin gerekli oldugunu diisiiniiyorum.

22

Tip Fakiiltesi ogrencilerine yonelik Ingilizce hazirhk programinda
habersiz  kiiclik  sinavlarin  verilmesinin  gerekli  oldugunu
diigiiniiyorum.

23

Tip Fakiiltesi ogrencilerine yonelik Ingilizce hazirhk programinda
habersiz kii¢iilk sinavlarin verilmesinin yabanci dil diizeyimi
artiracagini diigiiniiyorum.

24

Tip Fakiiltesi ogrencilerine yonelik Ingilizce hazirlik programi
sonunda verilen ‘Yabanci Dil Yeterlilik’ sinavinda Tip alanina iligkin
metinlerin yer almasi gerektigini diisiiniiyorum.

25

Tip Fakiiltesi ogrencilerine yonelik Ingilizce hazirhk program
sonunda verilen ‘Yabanci Dil Yeterlilik’ sinavinda Ingilizce yapi
bilgisi(gramer) sorularinin fazla olmasi gerektigini diigiiniiyorum.

26

Tip Fakiiltesi ogrencilerine yonelik Ingilizce hazirlik programi
sonunda verilen ‘Yabanci Dil Yeterlilik’ siavinda Ingilizce sozciik
bilgisini 6l¢en sorularin az olmasi gerektigini diisiiniiyorum.

27

Tip Fakiiltesi ogrencilerine yonelik Ingilizce hazirlik programm
sonunda verilen ‘Yabanct Dil Yeterlilik’ sinavinda yazma
becerilerinin (kompozisyon- paragraf) saptanmasina iliskin sorularin
olmasi gerektigini diisiiniiyorum.

28

Tip Fakiiltesi ogrencilerine yonelik Ingilizce hazirlik programm
sonunda verilen ‘Yabanci Dil Yeterlilik® sinavinda sozlii anlatim
becerilerinin (konusma) saptanmasina iligkin sorularin olmasi
gerektigini diisliniiyorum.

29

Tip Fakiiltesi ogrencilerine yonelik Ingilizce hazirlik programi
sonunda verilen ‘Yabanci Dil Yeterlilik’ sinavinda dinleme — anlama
becerilerinin saptanmasina iliskin sorularin olmasi gerektigini
diigiiniiyorum.

30

Alanim ile ilgili kendimi gelistirmem icin, kullanacagim Tiirkce
kaynaklarin yeterli oldugunu diigiiniiyorum.

31

Alamim ile ilgili kendimi gelistirmem igin, Ingilizce kaynaklarin
gerekli oldugunu diisiiniiyorum.

32

Alanim ile ilgili kendimi gelistirmem icin, Ingilizce siireli yayinlar:
izleyebilmenin gerekli oldugunu diistiniiyorum.
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33

Tip alam ile ilgili ulusal ve uluslar arasi bilimsel etkinliklere
(konferans, seminer, panel, vs.) katilmak i¢in Ingilizcenin gerekli
oldugunu diisiiniiyorum.

34

Donem odevi yapmak icin Ingilizcenin gerekli oldugunu
diigiiniiyorum.

35

Ogrenci degisim programlarindan yararlanmak icin Ingilizcenin
gerekli oldugunu diisiiniiyorum.

36

Tip Fakiiltesi 6grencilerine yonelik Ingilizce hazirhk progranminin
mesleki ilerlememe yardimei olacagina inantyorum.

37

Tip Fakiiltesi ogrencilerine yonelik Ingilizce hazirlik programm
sayesinde alanimdaki yayinlar takip edebiliyorum.

38

Tip Fakiiltesi 6grencilerine yonelik Ingilizce hazirlik programinda
“Yabanci Dil Yeterlilik” sinavinin 1.donem sonunda da verilmesi
gerektigini diisiiniiyorum.

39

Yabanci dili daha etkin 6grenmek i¢in derslerde konuyla ilgili farkla
gorsel — isitsel ara¢c ve gereclerin kullanilmasinin gerekli oldugunu
diigiiniiyorum.

40

Yabanc1 dili daha etkin 6grenmek icin teknoloji siniflarinin
(bilgisayar donanimli, multimedya destekli) olmasi gerektigini
diigiiniiyorum.

41

Yabanci dili daha etkin 6grenmek icin derslerde tip alanina iliskin
metinlerin kullanilmasinin gerekli oldugunu diisiiniiyorum.

42

Yabanci dili daha etkin 6grenmek icin tip alani ile ilgili yabanci
konuklarin davet edilmesinin gerekli oldugunu diigiiniiyorum.

43

Ogrencilerin  fikirlerinin  hazirhk  programi  olusturulurken
alinmasinda yarar goriiyorum.

44

Ingilizce okuma metinleri c¢ok uzun oldugu icin derslerde
sikiliyordum.

45

Ingilizce yeterli alt yapim olmadig1 icin okuma metinlerini anlamada
zorlanityordum.

46

Her yil hazirhlk programi sonunda Ogrencilere programi
degerlendirme formu verilmesini gerekli goriiyorum.

47

Hazirlik derslerinin verildigi dersliklerin dil 6grenimine uygun
oldugunu diisiiniiyorum.

48

Tip Fakiiltesi 6grencilerine yonelik Ingilizce hazirhk progranminin
alanimdaki  yayimnlari  takip etmede yardimc1i  olmadigini
diigiiniiyorum..

B- Hazirhik progrann ile ilgili varsa diisiince ve onerilerinizi acikca belirtiniz.
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Appendix 8

SORMACA 1V

A- 19 Mayis Universitesi Yabanc Diller Egitimi, Arastirma ve Uygulama Merkezi
(OYDEM) tarafindan yiiriitiilmekte olan hazirhk programimn planlanmasi ve
yiiriitiilmesine yonelik hazirlanan anket sorularim cevaplandirimz. Katkilarmiz icin
tesekKiir ederim.

Okutman Ozlem YENiCERIi
Tamamen Katiliyorum: 5 Katiliyorum: 4 Kararsizim:3
Katilmiyorum: 2 Tamamen Katilmiyorum: 1

5 4 3 2

1 | Tip Fakiiltesinde Ingilizce hazirlik programim gerekli
goriiyorum.

2 | Tip Fakiiltesi Ingilizce hazirlik programimin igerigini
biliyorum.

3 | Tip Fakiiltesi o©grencilerine Yabanct Dil Hazirhik
programi basinda verilen ‘Yabanci Dil Yeterlilik ve
Yerlestirme’ sinavindan hosnutum.

4 | Tip Fakiiltesi ogrencilerine yonelik Ingilizce hazirhk
programinda dinleme — anlama becerisinin gelistirilmesi
gerektigine inantyorum.

5 | Tip Fakiiltesi 6grencilerine yonelik Ingilizce hazirlik
programinda  konusma  becerisinin  gelistirilmesi
gerektigine inantyorum.

6 | Tip Fakiiltesi 6grencilerine yonelik Ingilizce hazirlik
programinda okudugunu anlama becerisinin
gelistirilmesi gerektigine inantyorum.

7 | Tip Fakiiltesi 6grencilerine yonelik Ingilizce hazirlik
programinda  yazma  becerisinin gelistirilmesi
gerektigine inaniyorum.

8 | Tip Fakiiltesi ogrencilerine yonelik Ingilizce hazirhk
programinda ceviri becerisinin gelistirilmesi gerektigine
inantyorum.

9 | Tip Fakiiltesi ogrencilerine yonelik Ingilizce hazirhk
programinda  Ingilizce yap: bilgisinin  (dilbilgisi)
gelistirilmesine yonelik calismalarin olmasi gerektigine
inaniyorum.

10 | Tip Fakiiltesi 6grencilerine yonelik Ingilizce hazirhik
programinda Ingilizce sozciik bilgisinin gelistirilmesine
yonelik calismalarin olmas1 gerektigine inaniyorum.

11 | Tip Fakiiltesi 6grencilerine yonelik Ingilizce hazirlik
programinda dinleme, konugsma, okuma ve yazma
becerilerinin ayr1 ayr1 degil birlikte gelistirilmesi
gerektigine inantyorum.
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12

Ingilizce hazirhk egitiminden sonra Tip Fakiiltesi
ogrencisinin en biiylik gereksiniminin alamyla ilgili
Ingilizce siireli yaymlar1 izleyebilmek oldugunu
diisiiniiyorum.

13

Tip Fakiiltesi ogrencilerine yonelik Ingilizce hazirhk
programinin 6grencilere yabanci dildeki alan kitaplarini
anlayabilmeleri icin gerekli beceriyi kazandirdigina
inantyorum.

14

Ogrencilerin tip alami ile ilgili ulusal ve uluslar arasi
bilimsel etkinliklere( konferans, seminer, panel, vs.)
katilabilmeleri icin Ingilizceye gereksinim duyduklarini
diisiiniiyorum.

15

Hazirlik egitimi alan 6grencilerle almayan &grenciler
arasinda Ingilizce diizeyi acisindan bir fark olmadigini
diisiiniiyorum.

16

Tip Fakiiltesi ogrencilerine yonelik Ingilizce hazirhk
programinda dinleme - anlama becerisinin yeterli
diizeyde gelistirilmedigine inaniyorum.

17

Tip Fakiiltesi ogrencilerine yonelik Ingilizce hazirhk
programinda konusma becerisinin yeterli diizeyde
gelistirilmedigine inantyorum.

18

Tip Fakiiltesi ogrencilerine yonelik Ingilizce hazirlik
programinda okudugunu anlama becerisinin yeterli
diizeyde gelistirilmedigine inaniyorum.

19

Tip Fakiiltesi ogrencilerine yonelik Ingilizce hazirlik
programinda yazma becerisinin yeterli diizeyde
gelistirilmedigine inantyorum.

20

Tip Fakiiltesi ogrencilerine yonelik Ingilizce hazirhk
programinda Ingilizce yapi bilgisinin (dilbilgisi) yeterli
diizeyde gelistirilmedigine inaniyorum.

21

Tip Fakiiltesi ogrencilerine yonelik Ingilizce hazirhk
programinda Ingilizce sozciik bilgisinin yeterli diizeyde
gelistirilmedigine inantyorum.

22

Tip Fakiiltesi ogrencilerine yonelik Ingilizce hazirhk
programi sonunda verilen ‘Yabanci Dil Yeterlilik’
sinavinin i¢erigini biliyorum.

23

Tip Fakiiltesi ogrencilerine yonelik Ingilizce hazirlik
programi sonunda verilen ‘Yabanci Dil Yeterlilik’
stnavinin T1p Fakiiltesi Hazirlik Birimi Koordinatorliigii
ve lniversitelerin Yabanci Dil Egitimi, Arastirma ve
Uygulama Merkezleri tarafindan birlikte hazirlanmasi
gerektigine inantyorum.

24

Tip Fakiiltesi Ogrencilerine yonelik hazirlik programm
sonunda verilen ‘Yabanci Dil Yeterlilik’ sinavinin
iceriginin yetersiz oldugunu diisiiniiyorum.

25

Tip Fakiiltesi dgrencilerine yonelik hazirlik programi
sonunda verilen ‘Yabanci Dil Yeterlilik’ sinavinin
degerlendirme 6lciitlerini biliyorum.
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26

Tip Fakiiltesi ogrencilerine yonelik hazirlik programi
sonunda verilen ‘Yabanci Dil Yeterlilik’ sinavinin
degerlendirme Olciitlerinin nesnel olmadigim
diisiiniiyorum.

27

Hazirlik derslerinin verildigi dersliklerin dil 6gretimine
uygun oldugunu diisiiniiyorum.

28

Yabanc1 dili daha etkin 6grenmek icin teknoloji
siniflarinin (bilgisayar donanimli, multi-medya destekli)
olmasi gerektigini diisliniiyorum.

29

Ogrencilerimizin degisim programlarina katilmalarini
istiyorum.

30

Ogrencilere her yil hazirlik programi sonunda programi
degerlendirme formu verilmesinin gerekli oldugunu
diisiiniiyorum.

B- Hazirlik programu ile ilgili varsa diisiince ve onerilerinizi acikca belirtiniz.
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Appendix 9

SORMACA
OGRENCILERIN GEREKSINIM TURLERINE GORE SORMACA
MADDELERININ SINIFLANDIRILMASI
Asagida ayrag icinde verilen sayilar, “Sormaca I’ deki madde numaralaridir.
Nesnel Gereksinimler

1.(1)T1p Fakiiltesinde Ingilizce hazirlik programim gerekli goriiyorum.

2. (21)Ogrenci degisim programlarindan yararlanmak igin Ingilizcenin gerekli oldugunu
diisiiniiyorum.

3.(33)Her yil hazirlik programi sonunda ogrencilere programi degerlendirme formu
verilmesini gerekli goriiyorum.

4.(4)T1p Fakiiltesi 6grencilerine yonelik Ingilizce hazirlik programinda dinleme — anlama
becerisinin gelistirilmesi gerektigine inaniyorum.

5.(5)Tip Fakiiltesi ogrencilerine yonelik Ingilizce hazirlik programinda konusma
becerisinin gelistirilmesi gerektigine inantyorum.

6.(6)Tip Fakiiltesi 6grencilerine yonelik Ingilizce hazirhik programinda okudugunu
anlama becerisinin gelistirilmesi gerektigine inantyorum.

7.(7)T1p Fakiiltesi 6grencilerine yonelik Ingilizce hazirlik programinda yazma becerisinin
gelistirilmesi gerektigine inantyorum.

Oznel Gereksinimler

1.(3) Tip Fakiiltesi ogrencilerine yonelik Ingilizce hazirhk programinda basarisiz
olundugu takdirde Tip Fakiiltesi programina bor¢lu gecmenin uygun oldugunu
diisiiniiyorum.

2.(10)Tip Fakiiltesinde verilen dersleri Tiirkge alacagim icin Ingilizce hazirlik
programinin benim i¢in vakit kayb1 oldugunu diisiiniiyorum.

3.(2)Tip Fakiiltesi ogrencilerine yonelik Ingilizce hazirhk programinmn 1 yil siireli
olmasini yeterli buluyorum.

4.(12)Tip Fakiiltesi 6grencilerine yonelik Ingilizce hazirlik programinda siklikla habersiz
kiiciik sinavlarin verilmesinin beni motive ettigini diistiniiyorum.

5.(20)T1p alani ile ilgili ulusal ve uluslar arasi bilimsel etkinliklere ( konferans, seminer,
panel, vs.) katilmak i¢in Ingilizceye gereksinim duydugumu diisiiniiyorum.
6.(29)ingilizce yeterli alt yapim olmadig i¢in okuma metinlerini anlamada zorlantyorum.
7.(30)ingilizce yeterli alt yapim olmadig icin dinleme-anlamada zorlaniyorum.

8.(31) Ingilizce yeterli alt yapim olmadig igin yazili anlatimda (kompozisyon-paragraf)
zorlantyorum.

9.(32)ingilizce yeterli alt yapim olmadig icin konusurken zorlantyorum.

10.(25)Yabanci dili daha etkin 6grenmek icin teknoloji siniflarinin (bilgisayar donanimli,
multimedya destekli) olmas1 gerektigini diisiiniiyorum.

11.(26)Hazirlik  derslerinin  verildigi dersliklerin dil ©6grenimine uygun oldugunu
diisiiniiyorum.

12.(14)Ingilizce hazirhk programindan muaf olunabilmesi icin yapilan ‘Yabanci Dil
Yeterlilik’ sinavinda yazili anlattm oturumunun gerekli oldugunu diisiiniiyorum.
13.(15)ingilizce hazirlik programindan muaf olunabilmesi icin yapilan ‘Yabanci Dil
Yeterlilik’ sinavinda s6zlii anlatim oturumunun gerekli oldugunu diistiniiyorum.
14.(16)ingilizce hazirlik programindan muaf olunabilmesi igin yapilan ‘Yabanci Dil
Yeterlilik’ sinavinda Dinleme — Anlama oturumunun olmasi gerektigini diistiniiyorum.
15.(13)ingilizce hazirlik programindan muaf olunabilmesi icin yapilan ‘Yabanci Dil
Yeterlilik’ sinavinin giivenilir olmadiginm diisliniiyorum.
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Icerik Gereksinimleri

1.(22)Ingilizceden Tiirkgeye, Tiirkceden Ingilizceye metin cevirisi ¢alismalarinin alamm
ile ilgili derslere yardimci olacagini diisiiniiyorum.

2.(23)Yabanc1 dili daha etkin Ogrenmem icin derslerde konuyla ilgili sarkilarin
kullanilmasinin gerekli oldugunu diistiniiyorum.

3.(24)Yabanc dili daha etkin 6grenmem i¢in derslerde cesitli oyunlarin kullanilmasinin
gerekli oldugunu diistiniiyorum.

4.(27)Derslerde tip alanmina iligkin metinlerin kullanilmasinin  gerekli oldugunu
diistiniiyorum.

5.(28)Okuma metinleri alanimla ilgili oldugu icin seviyorum.

6.(9)T1p Fakiiltesi dgrencilerine yonelik Ingilizce hazirlik programinda ingilizce yap:
bilgisinin (gramer) dgretilmesi gerektigine inantyorum.

7.(8)T1p Fakiiltesi dgrencilerine yonelik Ingilizce hazirlik programinda geviri 6gretilmesi
gerektigine inantyorum.

Siire¢ Gereksinimleri

1.(17)Alanim ile ilgili kendimi gelistirmem icin kullanacagim Tiirk¢e kaynaklarin yeterli
oldugunu diistinliyorum.

2.(18)Alamim ile ilgili kendimi gelistirmem igin Ingilizce kaynaklarin gerekli oldugunu
diistiniiyorum.

3.(19)Alamim ile ilgili kendimi gelistirmem icin ingilizce siireli yayinlari izleyebilmenin
gerekli oldugunu diisliniiyorum.

4.(11)T1p Fakiiltesi ogrencilerine yonelik Ingilizce hazirlik programinda siklikla habersiz
kiiciik sinavlarin verilmesinin yabanci dil diizeyini artirdigini diigtiniiyorum.
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Appendix 10

SORMACA 111
OGRENCILERIN GEREKSINIM TURLERINE GORE SORMACA
MADDELERININ SINIFLANDIRILMASI
Asagida ayrag icinde verilen sayilar, “Sormaca III”’ deki madde numaralaridir.
Nesnel Gereksinimler

1.(4)T1p Fakiiltesi 6grencilerine yonelik ingilizce hazirlik programinda dinleme — anlama
becerisinin gelistirilmesi gerektigine inantyorum.

2.(5)Tip Fakiiltesi 6grencilerine yonelik Ingilizce hazirhk programinda konusma
becerisinin gelistirilmesi gerektigine inaniyorum.

3.(6)Tip Fakiiltesi ogrencilerine yonelik Ingilizce hazirhk programinda okudugunu
anlama becerisinin gelistirilmesi gerektigine inantyorum.

4.(7)T1p Fakiiltesi 6grencilerine yonelik Ingilizce hazirlik programinda yazma becerisinin
gelistirilmesi gerektigine inantyorum.

5.(8)T1p Fakiiltesi dgrencilerine yonelik Ingilizce hazirlik programinda geviri becerisinin
gelistirilmesi gerektigine inantyorum.

6.(9)T1p Fakiiltesi 6grencilerine yonelik Ingilizce hazirlik programinda Ingilizce yapi
bilgisinin  (dilbilgisi) gelistirilmesine  yonelik calismalarin  6nemli  oldugunu
diisiiniiyorum.

7.(10)T1p Fakiiltesi 6grencilerine yonelik ingilizce hazirlik prograninda Ingilizce sozciik
bilgisinin gelistirilmesine yonelik caligmalarin dnemli oldugunu diisiiniiyorum.

8.(1)T1p Fakiiltesinde Ingilizce hazirlik programim gerekli goriiyorum.

9.(33)T1p alam ile ilgili ulusal ve uluslar aras1 bilimsel etkinliklere (konferans, seminer,
panel, vs.) katilmak icin Ingilizcenin gerekli oldugunu diisiiniiyorum.

10.(35)Ogrenci degisim programlarindan yararlanmak igin Ingilizcenin gerekli oldugunu
diisiiniiyorum.

Oznel Gereksinimler

1.(43)Ogrencilerin fikirlerinin hazirlik programi olusturulurken alinmasinda yarar
gorilyorum.

2.(45)ingilizce yeterli alt yapim olmadigi icin okuma metinlerini anlamada
zorlaniyordum.

3.2)Tip Fakiiltesi ogrencilerine yonelik Ingilizce hazirlik programmmn 1 yil siireli
olmasin yeterli buluyorum.

4.(3)Tip Fakiiltesi ogrencilerine yonelik Ingilizce hazirhk programinda basarisiz
olundugu takdirde Tip Fakiiltesi programina bor¢lu ge¢menin uygun oldugunu
diistiniiyorum.

5.(34)Dénem édevi yapmak icin Ingilizcenin gerekli oldugunu diisiiniiyorum.

6.(48)Tip Fakiiltesi Ogrencilerine yonelik Ingilizce hazirhk programiin alanimdaki
yayinlar1 takip etmede yardimci olmadigini diisiiniiyorum.

7.(44)Ingilizce okuma metinleri ¢ok uzun oldugu icin derslerde sikiliyordum.
8.(42)Yabanci dili daha etkin 6grenmek i¢in tip alani ile ilgili yabanci konuklarin davet
edilmesinin gerekli oldugunu diisiiniiyorum.

9.(19)Tip Fakiiltesi ogrencilerine yonelik Ingilizce hazirlik program sonunda verilen
“Yabanci Dil Yeterlilik® sinavinin giivenilir olmadigini diistiniiyorum.

10.(38)T1p Fakiiltesi 6grencilerine yonelik Ingilizce hazirlik programinda “Yabanci Dil
Yeterlilik” sinavinin 1.donem sonunda da verilmesi gerektigini diisiinliyorum.
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11.(21)Tip Fakiiltesi 6grencilerine yonelik Ingilizce hazirhk programinda verilen ara
sinav ve yilsonu sinav sorularinin cevap anahtarlarinin verilmesinin gerekli oldugunu
diisiiniiyorum.

12.(20)T1p Fakiiltesi 6grencilerine yonelik Ingilizce hazirlik programi sonunda verilen
“Yabanci Dil Yeterlilik’ sinavinin degerlendirme olg¢iilerini biliyorum.

13.(24)T1p Fakiiltesi 6grencilerine yonelik Ingilizce hazirlik programu sonunda verilen
“Yabanci Dil Yeterlilik’ sinavinda Tip alanina iliskin metinlerin yer almasi gerektigini
diistiniiyorum.

14.(25)T1p Fakiiltesi 6grencilerine yonelik Ingilizce hazirlik programu sonunda verilen
“Yabanci Dil Yeterlilik® smavinda Ingilizce yap: bilgisi(gramer) sorularmin fazla olmasi
gerektigini diisiiniiyorum.

15.(26)Tip Fakiiltesi 6grencilerine yonelik Ingilizce hazirlik programu sonunda verilen
“Yabanci Dil Yeterlilik’ smavinda Ingilizce sozciik bilgisini 6lgen sorularin az olmasi
gerektigini diisiiniiyorum.

16.(27)T1p Fakiiltesi 6grencilerine yonelik Ingilizce hazirlik programu sonunda verilen
‘Yabanc1i Dil Yeterlilik® sinavinda yazma becerilerinin (kompozisyon- paragraf)
saptanmasina iligkin sorularin olmas1 gerektigini diisiiniiyorum.

17.(28)T1p Fakiiltesi 6grencilerine yonelik Ingilizce hazirlik programi sonunda verilen
“Yabanci Dil Yeterlilik’ sinavinda sozlii anlatim becerilerinin (konusma) saptanmasina
iligkin sorularin olmasi gerektigini diisiiniiyorum.

18.(29)T1p Fakiiltesi 6grencilerine yonelik Ingilizce hazirlik programi sonunda verilen
‘Yabanci Dil Yeterlilik’ sinavinda dinleme — anlama becerilerinin saptanmasina iliskin
sorularin olmas1 gerektigini diisiiniiyorum.

19.(40)Yabanci dili daha etkin 6grenmek icin teknoloji siniflarinin (bilgisayar donanimli,
multimedya destekli) olmasi gerektigini diisiiniiyorum.

20.(47)Hazirlik  derslerinin  verildigi dersliklerin dil 6grenimine uygun oldugunu
diistiniiyorum.

Icerik Gereksinimleri

1.(18)T1p Fakiiltesi 6grencilerine yonelik Ingilizce hazirlik programim zorunlu oldugu
icin gerekli buluyorum.

2.(22)T1p Fakiiltesi ogrencilerine yonelik Ingilizce hazirhik programinda habersiz kiigiik
sinavlarin verilmesinin gerekli oldugunu diisiiniiyorum.

3.(39)Yabanci dili daha etkin 6grenmek icin derslerde konuyla ilgili farkl: gorsel — isitsel
arag¢ ve gereclerin kullanilmasinin gerekli oldugunu diisiiniiyorum.

4.(46)Her yil hazirlik programi sonunda Ogrencilere programi degerlendirme formu
verilmesini gerekli goriiyorum.

5.(41)Yabanci dili daha etkin 6grenmek icin derslerde tip alanina iliskin metinlerin
kullanilmasinin gerekli oldugunu diisiiniiyorum.

6.(17)T1p Fakiiltesi 6grencilerine yonelik Ingilizce hazirlik programinda geviri becerisinin
yeterli diizeyde 6gretilmedigine inantyorum.

Siire¢ Gereksinimleri

1.(11)T1p Fakiiltesi ogrencilerine yonelik Ingilizce hazirlik programinda dinleme —
anlama becerisinin yeterli diizeyde gelistirilmedigine inantyorum.

2.(12)Tip Fakiiltesi 6grencilerine yonelik Ingilizce hazirlk programinda konusma
becerisinin yeterli diizeyde gelistirilmedigine inantyorum.

3.(13)Tip Fakiiltesi 6grencilerine yonelik Ingilizce hazirlik programinda okudugunu
anlama becerisinin yeterli diizeyde gelistirilmedigine inantyorum.

4.(14)Tip Fakiiltesi ogrencilerine yonelik Ingilizce hazirhik programinda yazma
becerisinin yeterli diizeyde gelistirilmedigine inantyorum.

5.(15)T1p Fakiiltesi 6grencilerine yonelik Ingilizce hazirlik programinda Ingilizce yapi
bilgisinin (gramer) yeterli diizeyde 6gretilmedigine inantyorum.
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6.(16)T1p Fakiiltesi 6grencilerine yonelik Ingilizce hazirlik programinda Ingilizce sozciik
bilgisinin yeterli diizeyde gelistirilmedigine inantyorum.

7.(23)T1p Fakiiltesi 6grencilerine yonelik Ingilizce hazirhik programinda habersiz kiigiik
stnavlarin verilmesinin yabanci dil diizeyimi artiracagini diistiniiyorum.

8.(30)Alanim ile ilgili kendimi gelistirmem icin, kullanacagim Tiirkce kaynaklarin yeterli
oldugunu diistintiyorum.

9.(31)Alamim ile ilgili kendimi gelistirmem igin, Ingilizce kaynaklarin gerekli oldugunu
diistiniiyorum.

10.(32)Alamim ile ilgili kendimi gelistirmem icin, Ingilizce siireli yayinlar1 izleyebilmenin
gerekli oldugunu diisiiniiyorum.

11.(36)Tip Fakiiltesi ogrencilerine yonelik Ingilizce hazirlik programinin mesleki
ilerlememe yardimc1 olacagina inantyorum.

12.(37)Tip Fakiiltesi ogrencilerine yonelik Ingilizce hazirhk progranmu sayesinde
alanimdaki yayinlan takip edebiliyorum.
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Appendix 11

SORMACA IV
OGRENCILERIN GEREKSINIM TURLERINE GORE SORMACA
MADDELERININ SINIFLANDIRILMASI
Asagida ayrag icinde verilen sayilar, “Sormaca IV” deki madde numaralaridir.

Nesnel Gereksinimler

1.(1)T1p Fakiiltesinde Ingilizce hazirlik programim gerekli goriiyorum.
2.(29)Ogrencilerimizin degisim programlarma katilmalarini istiyorum.

3.(30)Her yil hazirlik programi sonunda &grencilere programi degerlendirme formu
verilmesini gerekli goriiyorum.

4.(4) Fakiiltesi 6grencilerine yonelik Ingilizce hazirlik programinda dinleme — anlama
becerisinin gelistirilmesi gerektigine inaniyorum.

5.(5)Tip Fakiiltesi 6grencilerine yonelik Ingilizce hazirhk programinda konusma
becerisinin gelistirilmesi gerektigine inantyorum.

6.(6)Tip Fakiiltesi ogrencilerine yonelik Ingilizce hazirhk programinda okudugunu
anlama becerisinin gelistirilmesi gerektigine inantyorum.

7.(7)Tip Fakiiltesi 6grencilerine yonelik Ingilizce hazirlik programinda yazma becerisinin
gelistirilmesi gerektigine inantyorum.

8.(8)T1p Fakiiltesi dgrencilerine yonelik Ingilizce hazirlik programinda geviri becerisinin
gelistirilmesi gerektigine inantyorum.

9.(9)T1p Fakiiltesi 6grencilerine yonelik Ingilizce hazirhik programinda Ingilizce yapi
bilgisinin (dilbilgisi) becerisinin gelistirilmesine yonelik ¢alismalarin olmasi gerektigine
inaniyorum.

10.(12)ingilizce hazirlik egitiminden sonra Tip Fakiiltesi Ogrencisinin en biiyiik
gereksiniminin alaniyla ilgili Ingilizce siireli yayinlari izleyebilmek oldugunu
diisiiniiyorum.

11.(14)Ogrencilerin tip alam ile ilgili ulusal ve uluslar arasi bilimsel etkinliklere
( konferans, seminer, panel, vs.) katilabilmeleri igin Ingilizceye gereksinim duyduklarim
diisiiniiyorum.

Oznel Gereksinimler

1.(26)T1p Fakiiltesi 6grencilerine yonelik hazirlik programi sonunda verilen ‘Yabanci Dil
Yeterlilik’ sinavinin degerlendirme 6lciitlerinin nesnel olmadigini diisiiniiyorum.
2.(15)Hazirlik egitimi alan ogrencilerle almayan ogrenciler arasinda Ingilizce diizeyi
acisindan bir fark olmadigini diisiiniiyorum.

3.(28)Yabanc1 dili daha etkin 6grenmek i¢in teknoloji siniflarinin (bilgisayar donanimli,
multimedya destekli) olmasi gerektigini diistiniiyorum.

4.(27T)Hazirlik  derslerinin  verildigi dersliklerin  dil dgrenimine uygun oldugunu
diisiiniiyorum.

4.(3)Tip Fakiiltesi ogrencilerine Yabanci Dil Hazirlik programi basinda verilen
“Yabanci Dil Yeterlilik ve Yerlestirme’ sinavindan hosnutum.

5.(22)Tip Fakiiltesi ogrencilerine yonelik Ingilizce hazirlik programi sonunda verilen
“Yabanci Dil Yeterlilik’ sinavinin icerigini biliyorum.

6.(24)T1p Fakiiltesi 6grencilerine yonelik hazirlik programi sonunda verilen ‘Yabanci Dil
Yeterlilik’ sinavinin igeriginin yetersiz oldugunu diigiiniiyorum.

7.(25)T1p Fakiiltesi 6grencilerine yonelik hazirlik programi sonunda verilen ‘Yabanci Dil
Yeterlilik’ sinavinin degerlendirme 6l¢iitlerini biliyorum.

8.(26)T1p Fakiiltesi 6grencilerine yonelik hazirlik programi sonunda verilen “Yabanci Dil
Yeterlilik’ sinavinin degerlendirme 6lciitlerinin nesnel olmadigini diisiiniiyorum.
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Icerik Gereksinimleri

1.(23)Tip Fakiiltesi ogrencilerine yonelik Ingilizce hazirlik programi sonunda verilen
‘Yabanci Dil Yeterlilik’ simnavinin Tip Fakiiltesi Hazirlik Birimi Koordinatorliigii ve
tniversitelerin Yabanct Dil Egitimi, Arastirma ve Uygulama Merkezleri tarafindan
birlikte hazirlanmasi gerektigine inaniyorum.

2.(2)T1p Fakiiltesi Ingilizce hazirlik programinin igerigini biliyorum.

3.(10)T1p Fakiiltesi 6grencilerine yonelik Ingilizce hazirlik programinda ingilizce sozciik
bilgisinin gelistirilmesine yonelik caligmalarin olmasi gerektigine inaniyorum.

4.(11)Tip Fakiiltesi 6grencilerine yonelik Ingilizce hazirhik prograninda dinleme,
konusma, okuma ve yazma becerilerinin ayr1 ayr1 degil birlikte gelistirilmesi gerektigine
inaniyorum.

Siire¢ Gereksinimleri

1.(13)Tip Fakiiltesi ogrencilerine yonelik Ingilizce hazirlik programinin 6grencilere
yabanci dildeki alan kitaplarin1 anlayabilmeleri icin gerekli beceriyi kazandirdigina
inantyorum.

2.(16)Tip Fakiiltesi ogrencilerine yonelik Ingilizce hazirlik programinda dinleme —
anlama becerisinin yeterli diizeyde gelistirilmedigine inantyorum.

3.(17)Tip Fakiiltesi ogrencilerine yonelik Ingilizce hazirlik programinda konusma
becerisinin yeterli diizeyde gelistirilmedigine inaniyorum.

4.(18)Tip Fakiiltesi 6grencilerine yonelik Ingilizce hazirlik programinda okudugunu
anlama becerisinin yeterli diizeyde gelistirilmedigine inantyorum.

5.(19)Tip Fakiiltesi o6grencilerine yonelik Ingilizce hazirlik programinda yazma
becerisinin yeterli diizeyde gelistirilmedigine inaniyorum.

6.(20)T1p Fakiiltesi 6grencilerine yonelik Ingilizce hazirlik programinda Ingilizce yapi
bilgisinin (dilbilgisi) yeterli diizeyde gelistirilmedigine inantyorum.

7.(21)T1p Fakiiltesi dgrencilerine yonelik Ingilizce hazirlik programinda Ingilizce sozciik
bilgisinin yeterli diizeyde gelistirilmedigine inaniyorum.
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Appendix 12

QUESTIONNAIRE I
THE CLASSIFICATION OF STUDENTS’ NEEDS

The numbers in the parentheses below indicate the number of the items in

“Questionnaire I”.

Objective Needs

1.(I)I think that the English preparatory education is necessary in the Faculty of
Medicine.

2.(4)I think that English preparatory education should improve medical prep. students’
listening skills.

3.(5)I think that English preparatory education should improve medical prep. students’
speaking skills.

4.(6)I think that English preparatory education should improve medical prep. students’
reading skills.

5.(7NI think that English preparatory education should improve medical prep. students’
writing skills.

6.(21)I think that English is necessary to take part in a student Exchange
programme.(Common item in Questionnaire III)

7.(33) We should be given an evaluation form for the English preparatory Education at
the end of every Academic Year. (Common item in Questionnaire IV)

Subjective Needs

1.(2) I think that the English preparatory education for one year for the medical prep

students is sufficient.(Common item in Questionnaire III)

2.(3) I think that medical prep. students may be given a chance to take make-up

proficiency exams in undergraduate programme if they fail in the English preparatory

education. (Common item in Questionnaire III)

3.(10)I think that the English preparatory education is a waste of time because the lectures

in the Faculty of Medicine are in Turkish.

4.(12)I think that giving pop-quizzes frequently in the English preparatory education for

Medical prep. students motivate me.

5.20)I think that English is necessary to attend scientific activities (conference,

seminar,etc.) in Medicine.

6.(29)I have difficulties in reading comprehension due to lack of English. (Common item

in Questionnaire IIT)

7.(30) 1 have difficulties in listening comprehension because my English background is

inadequate.

8.(31)I have difficulties in writing (composition — paragraph) because my English

background is inadequate.

9.(32) I have difficulties in speaking because my English background is inadequate.

10.(25)1 think that there should be multi-media classes for an effective language

education. (Common item in Questionnaires III -1V)

11.(26)I think that the classrooms in the English preparatory education are suitable

enough for language learning. (Common item in Questionnaires III-IV)

12.(14)I think that there should be questions on Writing skill (composition-paragraph

writing) in the ‘Proficiency Exam’ given at the end of the English preparatory education.

(Common item in Questionnaire III)

13.(15)I think that Speaking skills should be tested in the ‘Proficiency Exam’ given at the

end of the English preparatory education. (Common item in Questionnaire III)

14.(16)I think that Listening skills should be tested in the ‘Proficiency Exam’ given at the

end of the English preparatory education. (Common item in Questionnaire III)
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15.(13)I think ‘The Proficiency Exam’ given at the end of the English preparatory
education is not reliable. (Common item in Questionnaire III)

Content Needs

1.(22)I think that translating reading texts from English to Turkish and Turkish to English
will help me in my lectures related to my field of study.

2.(23)I think that songs related to the teaching point should be used in classes in order to
learn the foreign language more effectively.

3.(24)I think that different kind of games should be used in classes in order to learn the
foreign language more effectively.

4.27NI think that there should be reading texts about Medicine in order to learn the
foreign language more effectively. (Common item in Questionnaire III)

5.(28)1 like the reading texts because they are related to my field of study.

6.(9)English grammar should be taught in the English preparatory education.

7.(8)I think that English preparatory education should improve medical prep. students’
skills in translation.

Process Needs

1.(17) I think that Turkish sources are said to be enough in number in order to develop
myself in my field of study. (Common item in Questionnaire III)

2.(18) I think that English sources are necessary in order to develop myself in my field of
study. (Common item in Questionnaire III)

3.(19) I think that it is necessary to read periodicals in English in order to develop myself
in my field of study. (Common item in Questionnaire III)

4.(11)I think that giving pop-quizzes in the English preparatory education for Medical
prep students will increase my level of English. (Common item in Questionnaire IIT)
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Appendix 13
QUESTIONNAIRE III

THE CLASSIFICATION OF STUDENTS’ NEEDS

The numbers in the parentheses below indicate the number of the items in
“Questionnaire III".

Objective Needs

1.(4)] think that the English preparatory education should improve medical prep.
students’ listening skills.

2.(5)I think that the English preparatory education should improve medical prep.
students’ speaking skills.

3.(6)I think that the English preparatory education should improve medical prep.
students’ reading skills.

4.(71 think that the English preparatory education should improve medical prep.
students’ writing skills.

5.(8) I think that the English preparatory education should improve medical prep.
students’ skills in translation.

6.(9) English grammar should be taught in the English preparatory education. (Common
item in Questionnaire IV)

7.(10) I think that the studies to develop vocabulary skills are important in the English
preparatory programme.

8.(DI think that the English preparatory education is necessary in the Faculty of
Medicine. (Common item in Questionnaire IV)

9.(33) I think that English is necessary to attend national and international conferences,
seminars, panels on Medicine. (Common item in Questionnaire IV)

10.(35) I think that English is necessary to take part in a student Exchange programme.
(Common item in Questionnaire I)

Subjective Needs

1.(43)I think that English is necessary to take part in a student Exchange programme.
2.(45)1 had difficulties in reading comprehension due to lack of English. (Common item
in Questionnaire I)

3.(2)I think that the English preparatory education for one year for the medical prep
students is sufficient. (Common item in Questionnaire I)

4.(3)I think that medical prep. students may be given a chance to take make-up
proficiency exams in undergraduate programme if they fail in the English preparatory
education. (Common item in Questionnaire I)

5.4)I think that the English preparatory education should improve medical prep.
students’ listening skills.

6.(48)I think that the English preparatory education can be said to be insufficient for me
to read the articles in Medicine.

7.(44) The reading classes were too boring for me, since the texts were too long.

8.(42) I think that foreign scholars in Medicine should be invited to the departments for
an effective language education.

9.(40)I think that there should be multi-media classes for an effective language education.
(Common item in Questionnaires I-1V)

10.(47)1 think that the classrooms in the English preparatory education are suitable
enough for language learning. (Common item in Questionnaires I-IV)

11.(19) I think “The Proficiency Exam’ given at the end of the English preparatory
education is not reliable. (Common item in Questionnaire I)

12.(38) I think that ‘The Proficiency Exam’ given at the end of the English preparatory
education for Medical prep students should also be given at the end of the first term.
13.(21) I think that in the English preparatory education for Medical prep. students the
answer keys of the Mid-Term and final examinations should be given after the exams.
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14.(20) I know the criteria of the evaluation in the ‘Proficiency Exam’ given at the end of
the English preparatory education.

15.(24) I think that reading texts on Medicine should be used in the ‘Proficiency Exam’
given at the end of the English preparatory education.

16.(25) I think that there should be more questions on English grammar in the
‘Proficiency Exam’ given at the end of the English preparatory education.

17.(26) 1 think that there should be less questions on English vocabulary in the
‘Proficiency Exam’ given at the end of the English preparatory education.

18.(27) I think that there should be questions on Writing skill (composition-paragraph
writing) in the ‘Proficiency Exam’ given at the end of the English preparatory education.
(Common item in Questionnaire I)

19.(28) I think that Speaking skills should be tested in the ‘Proficiency Exam’ given at
the end of the English preparatory education. (Common item in Questionnaire I)

20.(29)I think that Listening skills should be tested in the ‘Proficiency Exam’ given at the
end of the English preparatory education. (Common item in Questionnaire I)

Content Needs

1.(22) I think that in the English preparatory education for Medical prep. students pop-
quizzes should be given.

2.(39) I think that diverse audio-visual materials should be used in prep. classes for an
effective foreign language education.

3.(46) We should be given an evaluation form for the English preparatory Education at
the end of every Academic Year.

4.(41) I think that there should be reading texts on Medicine for an effective language
education. (Common item in Questionnaire I)

5.(17) I think that the English preparatory education does not develop the medical prep.
students’ skills in translation for proficiency.

6.(18) I consider the English preparatory education necessary for the Medical prep.
students, since it is a must.

Process Needs

1.(11) I think that the English preparatory education does not develop the medical prep.
students’ listening skills for proficiency. (Common item in Questionnaire IV)

2.(12) I think that the English preparatory education does not develop the medical prep.
students’ speaking skills for proficiency. (Common item in Questionnaire IV)

3.(13) I think that the English preparatory education does not develop the medical prep.
students’ reading skills for proficiency. (Common item in Questionnaire IV)

4.(14) I think that the English preparatory education does not develop the medical prep.
students’ writing skills for proficiency. (Common item in Questionnaire IV)

5.(15) I think that English grammar is not taught sufficiently in the English preparatory
education for the medical prep. students. (Common item in Questionnaire IV)

6.(16) I think that the English preparatory education does not develop the medical prep.
students’ skills in vocabulary for proficiency. (Common item in Questionnaire IV)

7.(23) I think that giving pop-quizzes in the English preparatory education for Medical
prep students will increase my level of English. (Common item in Questionnaire I)

8.(30) I think that Turkish sources are said to be enough in number in order to develop
myself in my field of study. (Common item in Questionnaire I)

9.(31) I think that English sources are necessary in order to develop myself in my field of
study. (Common item in Questionnaire I)

10.(32) I think that it is necessary to read periodicals in English in order to develop
myself in my field of study. (Common item in Questionnaire I)

11.(36) I think that the English preparatory education for medical prep. students will help
me get a promotion in my job.

12.(37)I can read the scientific articles thanks to the English preparatory education.
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Appendix 14

QUESTIONNAIRE IV
THE CLASSIFICATION OF STUDENTS’ NEEDS

The numbers in the parentheses below indicate the number of the items in
“Questionnaire IV”.

Objective Needs

1.(1)I think that the English preparatory education is necessary in the Faculty of
Medicine.

2.(29) I want our students to take part in a student exchange programme.

3.(30) The medical prep. students should be given an evaluation form for the English
preparatory education at the end of every Academic Year. (Common item in
Questionnaire I)

4.(4) I think that the English preparatory education should improve medical prep.
students’ listening skills.

5.(5) 1 think that the English preparatory education should improve medical prep.
students’ speaking skills.

6.(6) 1 think that the English preparatory education should improve medical prep.
students’ reading skills.

7.(7) 1 think that the English preparatory education should improve medical prep.
students’ writing skills.

8.(8) I think that the English preparatory education should improve medical prep.
students’ skills in translation. (Common item in Questionnaire IV)

9.(9) English grammar should be taught in the English preparatory education. (Common
item in Questionnaire III)

10.(12) I think that the most important need of the medical prep. students after the
English preparatory education is to be able to read periodicals in Medicine.

11.(14) I think that English is necessary to attend scientific activities (conference,
seminar,etc.) in Medicine. (Common item in Questionnaire III)

Subjective Needs

1.(15)I think that there is no difference between the students who have studied in the
English preparatory education and who have not studied English in terms of their level of
English.

2.(28) I think that there should be multi-media classes for an effective language
education. (Common item in Questionnaires I-IIT)

3.(27) I think that the classrooms in the English preparatory education are suitable enough
for language learning. (Common item in Questionnaires I-I1I)

4.(3) I am satisfied with the “Proficiency and Placement Exam” given to the medical
prep. students at the beginning of the English preparatory education.

5.(22) I am informed about the content of the “Proficiency Exam” given to the medical
prep. Students at the end of the English preparatory education.

6.(24) I think that the content of the ‘Proficiency Exam’ given to the medical prep.
students at the end of the English preparatory education is insufficient.

7.(25) I know the criteria of the evaluation in the ‘Proficiency Exam’ given at the end of
the English preparatory education.

8.(26)1 think that the evaluation in the ‘Proficiency Exam’ given at the end of the English
preparatory education is not objective.
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Content Needs

1.(2) I know the content of the English preparatory education given for the medical prep.
students.

2.(10) I think that the English preparatory education for the medical prep. students should
include studies to improve their vocabulary.

3.(11) The English preparatory education for the medical prep. students should integrate
the four skills; listening, speaking, reading and writing.

4.(23) I think that the ‘Proficiency and Placement Exam’ given at the end of the English
preparatory education should be prepared by the partnership of the Academic
coordinators in the Faculty of Medicine and OYDEM.

Process Needs

1.(13) I think that the English preparatory education for the medical prep. students helps
them to achieve enough competence in order to comprehend the sources in English on
medicine.

2.(16) I think that the English preparatory education does not develop the medical prep.
students’ listening skills for proficiency. (Common item in Questionnaire III)

3.(17) I think that the English preparatory education does not develop the medical prep.
students’ speaking skills for proficiency. (Common item in Questionnaire III)

4.(18) I think that the English preparatory education does not develop the medical prep.
students’ reading skills for proficiency. (Common item in Questionnaire III)

5.(19) I think that the English preparatory education does not develop the medical prep.
students’ writing skills for proficiency. (Common item in Questionnaire III)

6.(20) I think that English grammar is not taught sufficiently in the English preparatory
education for the medical prep. students. (Common item in Questionnaire I1I)

7.2D)I think that the English preparatory education does not develop the medical prep.
students’ skills in vocabulary for proficiency. (Common item in Questionnaire III)
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Appendix 15

SEMANTICALLY IDENTICAL ITEMS IN QUESTIONNAIRES LIII AND IV

In the following items

‘a’ indicates the items in Questionnaire I.
‘b’ indicates the items in Questionnaire III.
‘¢’ indicates the items in Questionnaire I'V.

1.(b)I think that English is necessary to attend national and international conferences,
seminars, panels on Medicine.

(o)l think that English is necessary to attend scientific activities (conference,
seminar,etc.) in Medicine.
2.(a) We should be given an evaluation form for the English preparatory Education at the
end of every Academic Year.

(c¢) The medical prep. students should be given an evaluation form for the English
preparatory education at the end of every Academic Year.
3.(a) I think that there should be reading texts about Medicine in order to learn the foreign
language more effectively.

(b) I think that there should be reading texts on Medicine for an effective language
education.
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