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ABSTRACT

The Ideal Foreign Language (English) Teacher Profile

by Zeynep Goneng Afyon

This present study aims to investigate “the ideal foreign languaggigEnteacher
profile” in the minds of the students and in consequence to find out students’
expectations from a foreign language (English) teacher. The folloessgarch

guestions are particularly addressed:

1. What is the ideal foreign language (English) teacher profile thatuterds put

forward?

2. Which qualities do the students find inappropriate for an ideal foreign language

(English) teacher?

3. Do the students at different institutions put forward different ideal foreign

language (English) teacher profiles?

4. How do students place the three aspects of a foreign language (Enatisbjte
namely, the individual identity, professional identity and classroom behaviours,

into order of priority?

5. Does the order of priority for the three aspects of a foreign language (English)

teacher change within different groups?
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Data were collected from a total number of 261 students who studied at Marmara
University, a foreign language course and a state high school. The dataaollect

instrument was a questionnaire which consisted of teacher qualities teatdbpts

were required to grade.

Findings revealed that although they study at different places, the student®all ha
similar ideal foreign language (English) teacher profiles in their mindshwheans
they all have more or less the same expectations from a foreign lar{guagjsh)
teacher. Moreover, the study findings revealed the fact that the studerssigt

more or less the same qualities as inappropriate for a foreign landgiragistf)

teacher.

Another finding of the study was that the students’ ideal foreign languagestigngl
teacher profile is quite in line with the related research done all througlotlte w

This shows that the students in the research are quite conscious about their beliefs
and expectations from an ideal foreign language (English) teacher. Tiopyitare
informed about the recent trends in the field of English Language Teaching. The
ideal foreign language (English) teacher they propose and their expesati

perfectly well into the learner-centered approach and the modern progtessiver

required by this approach.

Hence, the results of the study will hopefully serve teachers when frest on
their philosophy of teaching and roles they perform and guide them in their future

plans for instruction.
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KISA OZET

Ogrencilerin Yabanci Dil (ingilizce) Osretmen Modelineiliskin Beklentileri

Zeynep Goneng Afyon

Bu calsmanin amaci grencilerin ideallerindeki “yabanci dilr{gilizce) Gretmeni
modeli"ni ortaya koymak ve buna gaolarak “bir yabanci dil gretmeninden

beklentileri’ni argtirmaktir.

Calisma 6zellikle gagidaki sorulari yanitlamayr amaclar:

1. Ogrencilerin ideallerindeki yabanci dilngilizce) @gretmeni modeli nedir?

2. Ogrencilerin bir yabanci diliGgilizce) Gretmeninde olmasini uygun

bulmadiklar 6zellikler nelerdir?

3. Ogrencilerin ideallerindeki yabanci dilngilizce) @&retmeni modeli grenim

gordukleri okula gore farklilk gosteriyor mu?

4. Ogrencilerin @retmeni dgerlendirirken “bireysel kimlik”, “mesleki kimlik” ve

“sinif ici davranglari” kategorilerini yerlgtirdikleri Gnem sirasi nasildir?

5. Ogrencilerin kategorileri yerktirdikleri 6nem sirasi grenim gordukleri okula

gore farklihk gosteriyor mu?



iX
Calisma igin gerekli olan veriler 196’si Marmara Universitesi, 32’si bir dil kursu ve
33'U bir devlet lisesinde okumak tzere toplam 2gtedcinin 6rneklem tkil etmesi

ile elde edilmgtir. Katilimcilara @retmen 6zelliklerinden oban bir anket verilngi

ve bu ozellikleri notlayarak gerlendirmeleri istenngtir.

Elde edilen bulgularin ortaya ¢ikagmldugu sonugudur: Farkh kurumlarda
ogrenim goérmelerine ganen, katilimcilarin ideal yabanci digr@tmeni modelleri
ideal yabanci dil gretmeninden beklentileri ve ideal yabanci gitéimeninde uygun

bulmadiklar 6zellikler gruplar arasinda birbirine benzerdir.

Bunun yani sira, ¢almanin sonucunda katilimcilarin sunduklari idgaetmen
profilinin ve beklentilerinin ilgili literatiirde d&nilen argtirma sonuclarina ¢ok
benzer olddu ortaya cikmytir. Bu sonug katilimcilarin inang ve beklentilerinde
oldukga bilingli olduklarini gostermgtir. Katiimcilarin,ingilizce Gsretmenlg;
alanindaki ilerleme ve d@ssikliklerden haberdar olduklagiiphe gétiirmez bir
sonuctur. Katihmcilarin ideallerindeki yabanci diidilizce) Gretmeni modeli ve bu
ideal @gretmenden beklentileri, gamizin gerektirdii 6grenci merkezli gitim
anlayslyla ve bu moderngtim anlaysinin dahilindeki moderngetmen modeliyle

tamamen drt§mektedir.

Sonug olarak bu ¢amanin,ingilizce @Gretmenlerine gretme felsefeleri ve rollerini

belirlerken ve gelege ait ders plani yaparlarken yardimci olmasi beklenmektedir.



ABBREVIATIONS

ELT: English Language Teaching
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1. INTRODUCTION

1.1. Background to the study

The field of English Language Teaching has been subject to some chargmador
time. As Broady and Kenning (1996) state, recent trends in the twentieth century
symbolized by the concepts of humanistic approach, individualism,
learner-centeredness, self-directed learning, learner autonomy and resede have

brought challenges to the traditional foreign language education system.

Along with these changes in the educational system, as Grauberg (1997) and Crookes
(2003) declare, a considerable change has occurred in relation to the status of
English. English has become the dominant language of international communication.
Due to the current trend of globalization, the importance of professional, comimercia
contact between nations came into the scene. As a result, learning English has
become very important in all countries, including Turkey, where it is taught as a
foreign language. English has become compulsory nearly in all schools in Tarkey. |

is in all curriculum now due to students’ instrumental needs of completing their

education, getting a better job, engaging in international travel or communication.

All these changes may be viewed in a positive sense or maybe in a negativassense
some do. Claxton (1989) and Esteve (2000) claim that teaching a foreign language
has become demanding more than ever in this time of change, increased pressures

and conflicting demands.



The educational conditions in Turkey are not any better. As Akarsu (2000)

complains, Turkey is one of the few countries that allocate a minimum of its

financial resources to foreign language education. The prevailing trends of
learner-centeredness and learner autonomy are not in great evidence in thie Turki
education system. The limited space and time provided for students and the lack of
facilities such as libraries, laboratories, workshops and practice arkas thangs

much worse. Yet, foreign language teachers are faced with students who aed in gr

need of catching up with the latest trends in the world to fulfill their instrumenta

needs and who are craving to be autonomous as the latest approaches suggest them to

do so.

Under such difficult circumstances, complaining and waiting is not a solutign. It i
true that the changes have made teaching more complicated. It is quite tighk
that foreign language teachers have more roles to perform and more resgiessibil
to fulfill. However, as foreign language teachers of the modern educatiomsyste
they need to struggle with the difficulties and try to improve and remodel
themselves, as well as the education system, along with the changes thrdlughout

world.

In order to improve, foreign language teachers must agree to follow and adapt
themselves into the reforms in the education system. Firstly, as Posteriayed Kr
(1990) state, foreign language teachers need to fit themselves into the nest roles
facilitators of change and learning. Secondly, as Broady and Kenning (19963tsugge
foreign language teachers should be devoted followers of learner-centered approach
which requires them to respect learners’ opinions and autonomy. Besides, foreign

language teachers should accept that they are to be involved in continuous



improvement, that is lifelong learning and they need to impose on their students a
disposition for lifelong learning as well as Day (1999) suggests. Lastiygfor

language teachers need to be explorers as Gebhard and Oprandy (1999) recommend
them to do so. They need to explore their own beliefs and philosophies of teaching as
Crookes (2003) believes. They need to explore their students’ beliefs, expectations
and needs as Tudor (1993) declares. Finally, they need to synthesize what they have
explored in themselves and in the students and integrate this synthesis into their

practice.

The present study, which aims to find out “the ideal foreign language (English)
teacher profile”, and accordingly, students’ expectations from a foreign language
(English) teacher, was planned to serve the needs of modern foreign language
teachers described above. The study explores student views which are of vital
importance for a modern foreign language (English) teacher who is an adgbcat

the learner-centered approach and learner autonomy, who respects students, who is
willing to find out students’ beliefs and expectations, and who will enthusiagticall

integrate students’ views into his/her philosophy of teaching and practice.

1.2. The purpose of the study

The first purpose of the study is to find out the “ideal foreign language gBingli
teacher profile” in the minds of the students and accordingly students’ expectations

from a foreign language (English) teacher with the help of a questionnaire designe

Another aim of the study is to find out the qualities the students find inappropriate

for a foreign language (English) teacher.



The final purpose of the study is to make a comparison; a comparison between the
ideal foreign language (English) teacher profiles put forward by diffestudents.

With this idea in mind, the study is conducted in different educational settings as t
give way to comparisons between students in different contexts. As every context
provides different experiences and creates different needs, it is assuntbd that
participants of the study may put forward different profiles and come up with

different expectations.

1.3. The significance of the study

This study will be quite beneficial in revealing the inner workings of the sts’de
minds. The study will enable foreign language (English) teachers to seesswha

expected from them and what is not.

Hopefully, the results of the study will guide foreign language (Endléesdghers

when they reflect on their philosophy of teaching and when they try to decide which
roles to take on. The results might help teachers to avoid making errors of jmtigeme
and might guide them when they plan for instruction and prepare curricula.
Moreover, the results of the study might be used in foreign language teachegtraini
programs. The expectations of students might be beneficial when preparing the

foreign language teacher training curricula.



1.4. The limitations of the study

The population of the study is limited mostly to students who are within the same age
group, who all live inistanbul and who study at state institutions. This might be a
limitation as the results of the study can not be generalized to other contexts i

Turkey and to other people with different occupations in different age groups.

A second limitation is related to the instrument of data collection, the questmnnair
Because the questionnaire was quite long consisting of numerous items, the
researcher faced problems with some students. Some refused to completemt@nd s
left the last parts of it because they got tired. Some lost concentration eddfill

just for the sake of filling in without contemplating on items. As a result, many

guestionnaires had to be eliminated.

The last limitation is related to the method of data collection. All the studetits i
sample classes were asked to fill in the questionnaire. As a result, padicipahe
study might have been taken as an obligation which might affect the reliabdity a

objectivity of their answers.

Despite these limitations, there is much to be gained from this study asatsre
students’ opinions and expectations from foreign language (English) teachers. The
results of the study will help foreign language (English) teachetsaio an insight

into the mindset of the students and thereby to make the most appropriate decisions

in terms of behaviours and teaching practices.



2. REVIEW OF LITERATURE

This section will be presenting the related literature on teaching andreaoiie in
general sense and specifically in the sense of foreign languagenteantiteachers.
The overview of literature will firstly be focusing on teacher roles, quiscaf

lifelong learning and learner-centeredness and their impact on teacher roles
Secondly, the field of foreign language teaching and foreign languagertealelse

will be examined. Finally, the focus will be on good teaching, both in general sense

and in the sense of foreign language teaching, with definitions and studies.

2.1. Importance of teaching and teachers for the society

Teaching is one of the most vital, incomparable, invaluable and at the same time the
most demanding professions in a society. Teachers may be considered to be the
architects of the society as they continuously build up the character of the next
generation with their profound influence. No other profession requires shouldering
such tremendous responsibility. Naturally, so much has been said and written about

this unigue profession.

Hough and Duncan (1970) describe teaching as an incomparable, professional,
rational, and humane activity. According to Hough and Duncan, teachers, with their
creativity and imagination, must use their knowledge to promote the learning and
welfare of others. Teachers are supposed to be professionals who are capable of
using their specialized knowledge, making rational, professional decisions and

making these decisions on behalf of others.



Rogers (1983) and Leamson (1999) consider teaching as an activity which has the
deliberate aim of and potential for facilitating learning in another beimngal

process which aims to elicit learning in someone else.

McKeachie (2004) believes that teaching is an ideal career which is in hutaes na
Human beings are social species who are stimulated by interaction witlinobhan
beings. In times of stress, they rely on social support and learn from one another
They are also naturally unselfish and humanitarian. They get pleasure fronghel

others. Therefore, human beings possess an innate tendency to teach.

Day (1999) sees teachers as the society’s greatest asset. Theit kaosmedge,

skills and values. They are the moral agents of the society. They affectythe wa
students look upon themselves and others, the way learning is valued. They build the
foundations of lifelong habits of the learners. They shape students’ opinions, taste
likings, and aversions. They contribute to the growth of their character. Shortly, a
teacher is the one who helps to shape what a person becomes; therefore, a teacher is

the one who shapes society.

2.2. Teacher roles

Since teachers build the foundations of a society, it is not surprising that they have

been assigned various tasks to carry out which means various roles to perform.

Widdowson (1990) defines “role” as a part people play in the performance of social
life. According to Widdowson, roles compel people to assume personas in

conformity to normal and expected patterns of behaviour.



As far as education is concerned, Hedge (2000) defines “roles” as funetheits

and learners perform during the course of a lesson. Hedge believes that cultur
notions of authority in a society influence the teacher and learner roles in a
classroom. Therefore taking on a role is not very easy for a teacher. Weber and
Mitchell (1995) and Hedge bring the possible tensions caused by role taking into
mind. As Hedge supposes, the learning task may not suit with the role, or the role
may not appeal to students, or the role may not be appropriate for the culture, or the
teacher has to assume a role just because the culture tells so though it dbes not fi
his/her beliefs. Considering all this, Weber and Mitchell argue that tezateers

trapped into a role, therefore, into an image which is created by public memany, myt
and popular culture. Weber and Mitchell go on to say that teachers are born into
strong socializing metaphors. It is an unquestionable fact that theretarelger

some things which are supposed to be “teacherly” and “unteacherly”. Students come

to class with expectations of “teacherly” behaviours.

Weber and Mitchell (1995) hope that the teaching profession should distance itself
from many of the stereotypes and images of teachers and teaching veithitwi
saturated. They advise teachers not to be victims of “cultural imagery” and
metaphors. However, this does not mean that teachers should ignore the social
images and put them aside as conservative and futile. This would be just
oversimplification of reality. Weber and Mitchell invite teachers to tirstover and

face the powerful images which might be limiting their ability to trulggnate new

views of teaching into personal philosophies and practice. When we start uncovering
the roles assigned to teachers, we are faced with an abundant collectiomgpoisist

multifaceted teacher roles as Pettis (2002) states.



Hough and Duncan (1970), Bosch (2000) and Pettis (2002) see teachers as agents of
change whose primary purpose is to facilitate student learning. The madf role
teachers should be to change student behaviours and to help them understand the

potential and the implications of their behaviours.

McKeachie (1986) identifies six different roles for a teacher. Theshateacher as
expert, formal authority, socializing agent, facilitator, ego ideal ardpgsson. As

an expert, the teacher knows more about the field and transmits his/her knowledge.
As formal authority, he/she has certain legal rights and duties of instructiorglcontr
and evaluation. As socializing agent, he/she guides students in the socializirsg proce
in class. As a facilitator, he/she helps students find out their own goals and pursue
them. As an ego ideal, he/she is the charismatic hero in class who charms the
students with his/her enthusiasm and love of job. Finally, apart from all these roles

he/she is also a person just like the students.

According to Burns and Anderson (1989), teachers assume a very central, directive
and active role in classrooms. They spend majority of their time talkindkimgta
with and supervising students. They maintain control of their classrooms. They make

most of the decisions and arrange most of the activities.

Bowers (1989) lists some of the metaphors used for teachers since 1930 as parent
substitute, cultural social ideal, patriarch, love object and tyrant. Day (1999)gives
long list of roles indicating that teaching is a very complex process requitiyg ve
contradictory roles. Day claims that the responsibility of teacherslgmgnd
transmission of knowledge, experience and skills. They must not only be competent

technicians but also be knowledgeable. They must be respectful of those who are
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ignorant, kind and considerate. They must be demanding and stern, free of prejudice,
fair, responsive to students’ needs, able to maintain discipline and order. At the same
time, they must allow for spontaneity and caprice. They must be optimistic,
enthusiastic, able to deal with unexpected problems, and rude students. They must be

able to smile and appear cheerful even if they are unhappy.

Harmer (1991 cited in Hedge, 2000) identifies a number of teacher roles as controlle
in eliciting language, assessor of accuracy, corrector of pronunciation, @ganiz

giving instructions and organizing feedback, prompter while students are working
together, and resource if students need help with words and structures during the pair

work.

Larsen-Freeman (2000) lists the teacher roles that change accortliegeaching
methods used. In the Grammar-translation Method, teacher role is very tradisona
the only authority. The students do what the teacher says so they can learn what the
teacher knows. In the Direct Method, although the teacher directs the tiasesc
the teacher and the students are more like partners in the teachinggleanciess.

In the Audio-lingual Method, the teacher is like an orchestra leader directthg
controlling the language behaviour of the students. In the Silent Way Method, the
teacher is a technician, an engineer. In the Community Language LearnmagdMet
the teacher’s role is primarily that of a counsellor. In the Total PalyRiesponse
Method, initially the teacher is the director of all student behaviour. Studentsare
imitators of nonverbal language. As they progress they shift roles. Students start
directing the teacher and the other students. Finally, in the Communicatigedge
Teaching Method, the teacher facilitates communication in the class. Thertaats

as an advisor monitoring students and trying to promote communication. Students
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are actively engaged in communication. They are seen as more responghsée for

own learning than that of teacher-centered class students.

Among all these roles mentioned in literature, it would be interesting to know which
ones are actually adopted by teachers. Karavas and Dukas (1995 cited in Hedge,
2000) made a study and asked teachers what roles they assumed. The results show
that 64.2% of the teachers see themselves as facilitator of learning,dredpguide,
53.5% of the teachers see themselvesasce of advice, counsellor, advisor,

personal tutor, psychologist and listener, 46.4% see themselves as source of
expertise, instructor, presenter, actor, pedagogist, informant, input provider,
information provider, resource and source of knowledge, 35.7% take on management
roles as manager, organizer, director, administrator, public relations offiter a
arranger, 25.0% take on caring roledrasnd, sister, mother, caretaker and

supporter, 17.8% take on sharing roles as negotiator, participant, student, tatalyst
group discussion, prompter, mediator and cooperator, 14.2% see themselves as
creator of classroom atmosphere as entertainer, motivator and sourcerafiorgpi
10.7% see themselves as evaluator, and 3.5% see themselves as example of

behaviour (pp. 27).

Whatever roles teachers choose to assume, it should always be born in mind that
teacher roles should never be static. Johnston (2003) reminds that the role as a
teacher is always apt to change because it is determined by the unique context of
teaching. It may never be fixed or permanent; it is constantly changiagh@rs

should always consider themselves in progress and change.
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2.2.1. The concept of “lifelong learning” and its impact on teacher roles

One of the main reasons why teachers have to change and adapt roles is that
education is in a continuous change and adaptation itself. There is a new vision of

education, teachers and students based on the concept of “lifelong learning”.

Poster and Kruger (1990) point out that lifelong learning has become an important
facet of education. Lifelong learning means education continues throughout one’s
lifetime. Day (1999) states that teachers must first themselves be ttechtui

lifelong learning. as one of their main tasks will be to impose on their students a
disposition towards lifelong learning. Lifelong learning requires teactleosare
adaptable and who conduct high quality teaching. Teachers should improve their
roles if they want to contribute to the endeavor of the lifelong learning for drayw

first century which is so eagerly imposed.

At this point, Day (1999) makes it clear that nothing will ever replace the dentral
important role of the teachers. More is added to the teachers’ roles. The persona
relationship between the teachers and the students will be very important. The
teachers will be there to awake, initiate, guide, motivate students and transmi
knowledge such as moral values, personal and interpersonal development. They
should be knowledgeable about learners and learning, should be committed to
learning and set the right conditions for learning. They are not only resposible f
transmitting the necessary knowledge to pass the exams but they ars@issitde

to equip each student to confront problems.
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According to Dalin and Rust (1996 cited in Day, 1999) teachers will no longer be
expected to have the one and only right answer. They will be expected to raise the

curiosity of students and make them discover themselves.

Bernart (1994 cited in Day, 1999) also talks about various new roles teachers will
have to adopt. They will no longer only be the giver of factual information or
theoretical or practical knowledge but will be the facilitators of legrnimey will

help learners to discover, acquire knowledge, attitudes, skills, aptitudes or
competencies. They will stimulate within learners critical attisualed learning

styles which are the basis of lifelong learning process. In this lifé&arging

process, the teachers will be experts on effective learning with knowledgeidé
range of classroom methods, management styles, conditions and resources. The
teachers will have the capacity to think deeply about educational aims, values and
programs. They will be able to motivate and encourage students, assess their
progress and learning needs. They will be educators not only of the subject but of
imaginative, creative and critical powers. They will also have to encounadgnss

to question their personal and social values.

Smyth and Shacklock (1998) claim that the concept of lifelong learning has made
schools market places and made students customers. As a result of this, Smyth and
Shacklock argue that a managerialized, marketized, performance-basegl isult

being created for schools. In this context, the teacher is required to act as a kind of
pedagogical entrepreneur who continually has to sell the best points of the school,

promote image and impression.
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Day (1999) adds the fact that along with lifelong learning comes the
telecommunication revolution which enables people to have greater access to
information anywhere, anytime. As a result of this, gradually teachdreak their
“expert knowledge holder” role and they will become knowledge brokers and

learning counsellors instead.

Day (1999) concludes that teachers must be prepared for all these newables t
come with the concept of lifelong learning. As a first step, they should be afwvare o
their crucial role in making a difference in the lives of the students. Teachers a
potentially the single most important asset in the achievement of a vision of a
learning society. They are at the cutting edge. They hold the key to students’
growing, self-esteem and achievement. Because their roles will havengecha
continually, teachers will need to develop their understanding, critical thinkiliey s

emotional intelligence and intellectual flexibility.

2.2.2. The concept of “learner-centeredness” and its impact on teacher roles

Along with lifelong learning, another concept “learner-centeredness” lyoekich

is the second reason why teachers have to change and adopt roles.

Eggen and Kauchak (2002) define learner-centered approach comparing it with
teacher-centered approach. Teacher-centered approach involves instructiarhin whi
the teacher’s role is to present the knowledge to be learned, and to direatrting lea
process of the students rather explicitly. Learner-centered approach gwolve
instruction in which learners with the teacher’s guidance are made respoaossible f

constructing their own understanding with the teacher’s guidance.
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Widdowson (1990) argues that under the learner-centered approach, teachers are not
instructors but creators of environments in which learners learn and learn how to

learn. They should allow learners to use initiative.

Gremmo and Abe (1993) emphasize the fact that the traditional teacher role of the
only knower, the only sole linguistic model, the only informant, the only producer,
arranger of tasks, the only authority is left behind with the impact of the
learner-centered approach. Teacher is the guide now who makes students discover
knowledge themselves. The new kind of learning is called “self-directed learning

with support”. Teacher is the support, the consultant now.

According to Day (1999) and Mercer (2000), learner-centeredness involves a
movement away from the teacher’s traditional professional authority towamig a

form of relationship with students involving student autonomy and negotiation.

Hedge (2000) also talks about the new roles of the learner in the learneedente
approach. Learners can be asked to contribute to the overall design of the course
content and the design of activities. They are encouraged to take on more
responsibility for their own learning by continuing their learning outsidsesciThe
learner-centered approach demands more responsibilities from the learnbethan t

traditional teacher-dominated approach.

It is undeniable that teachers assume new roles brought by learner-centeredness
however, at this point, it should be kept in mind that prevailing of learner-centered

approach does by no means necessitate leaving teacher-centered approach behind.
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Widdowson (1990) asserts that learner-centeredness never means that teacher
no authority. Teachers are always in control whether they explicitly showrtha.
Teachers are always in charge even when the learners have the initiatioild be
reminded that it is the teachers who give permission to use their initiatamdr

autonomy presupposes teacher authority.

Tudor (1993) also maintains that the traditional teacher roles still persist in the
learner-centered approach. There are additional roles both for the teatiiee a
students. The teacher is still the knower, the figure of authority, the activity
organizer, the one who motivates and encourages students. Additionally, in
learner-centered approach the teacher assumes the role of the learnietjarodss

a learning counsellor, the teacher has to be mature and intuitive. The teacber has t
evaluate students’ potential, develop students’ awareness and shape their abilit
That is, the teacher has to get to know students well enough to understand their
intentions, resources, help students clarify their intentions, develop resources and
encourage student participation. On the other hand, the students have left their
traditional passive roles behind. They have responsibilities now. They should have
awareness as a language learner, awareness of their aims and optiorechidrste

main role is to help students develop this awareness.

As for Tudor (1993), learner-centeredness represents a partnership model of
teaching. Decisions about the form and content of teaching are shared between
teachers and students. This surely does not mean that responsibility is wholly
transferred to students. The teacher is ultimately responsible for enghaing
effective learning has taken place. The teacher’'s most important toldeside how

much and what areas of responsibilities should be transferred to students. To do this,



17

teachers should understand the students within their socio-cultural context.

Shuell (1996 cited in Eggen and Kauchak, 2002) argue that teacher-centered
approach can not be left behind being considered as traditional. For some situations
teacher-centered approach and for some situations learner-centered approach is
appropriate. According to Hedge (2000), this will be determined by contextual and
cultural factors. The learners’ culturally influenced learning stylepaditions and
motivations for learning English may affect the degree of teacher amedear

centeredness.

As a conclusion, in the light of aforementioned literature, it can be assumed that the
concepts of lifelong learning and learner-centeredness does not mean tiesteac
roles are lessened or change totally. On the contrary, they entail newndles
responsibilities for the teacher. What teachers have to do is to, first, becoreefwa
who they are and then to decide what sort of perspective fits them best and what

roles they are willing to undertake in that perspective.

2.2.3. The different roles the field of “foreign language (English) teaching”

assigns teachers

Many researchers argue that foreign language (English) tedshdifterent from
other fields of teaching. This difference presupposes the appropriacy and

inappropriacy of some of the roles mentioned before.

According to Widdowson (1990), traditional approaches of teaching and traditional

teacher roles are not appropriate for teaching English. The big differetveecn
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teaching English and teaching any other subject is that to teach other dikgects
physics, history is the transmission of inherited wisdom. The teacher is thvagtie
absolute authority and the learners are assigned the role of the redepaetsing

other subjects is teaching what is already there.

Widdowson (1990) asserts that teaching English is not teaching something that is
already there, something stable. Language teaching is not only teattahw the
grammar book or in the dictionary. Teaching is not just about methods. Teaching is
rooted in the values teachers hold and in the relation teachers have with their
students. What is done in class, how it is taught is not determined by scientific
knowledge in the books. Teachers’ actions in the class are determined by thé contex
they teach, by the unique relationship they have with their students. Every student is
unique and therefore each relationship teachers hold with each student is also unique.
Therefore, teachers’ actions can partially be derived from sciemtifjective

principles. Teaching English is based on the needs of the learners as futsia user
language. English as a subject is not something formulated; it is a kind of pogpara

to meet the requirements of new social situations.

Widdowson (1990) argues that language education is not the transmission of a set of
closed truths. It is a way of enabling learners to learn by their ownseffor
Communication can not be taught by transmission. Learners must be allowed to use

initiative.

Tudor (1993) also argues that under the concept of learner-centeredness, learners
should be seen as complex beings not simply as language learners any more.

Traditional classroom based approach which denies learner autonomy is nog feasibl
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in a language learning situation. The new modern approach allows studentsito attai

their goals with less direct teacher support.

Considering all the arguments mentioned, Gebhard (1996) gives a long list of roles
for English teachers to dwell on and to choose from: Drama coach, puppet maker,
creative-writing specialist, folksinger, mime, photographer, cross-altrainer,

public speaker, counsellor, film critic, poet, storyteller, discussion leader, te
builder, grammarian, jazz chanter, reading specialist, error analystiggapecialist,
values clarifier, computer program specialist, materials developeiGguium

planner, curriculum evaluator, interviewer, friend, language authority, ititarac
manager, cultural informant, needs assessor, language model, joke teller,
disciplinarian, language tester, text adapter, parent, strategy trachartet (pp.

55).

2.3. Good teachers

Whatever roles they assume, whatever they teach, as Stronge (2003) atats te
have a powerful, long-lasting influence on their students. They directly affect how
students learn, what they learn, how much they learn, and the ways they intéract wit
one another and the world around them. Considering the degree of the teachers
influence, it is important to understand what teachers should do to promote positive
results in the lives of students related to school and other aspects. At this point, the

concept of “good teachers” emerges.

Leamson (1999) talks about two schools of thought about how anyone comes to be a

good teacher. First school of thought is based on the idea that good teaching is a
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matter of genes. Good teachers are born, predisposed with the ability. The other
school of thought holds that good teaching is a matter of doing the right things under
appropriate circumstances and doing the right thing is something that esarrel
Leamson (1999) supports the second school of thought and believes good teaching
can be learned. Becoming disposed to teach well should be of greater concern to

teachers than worrying about their being predisposed to it.

Whether predisposed or disposed, the researchers have been looking for a universal
definition for good teachers and teacher effectiveness. Effectivenesdusian e

concept when the complex task of teaching is considered. This is why there gre man
researchers who believe that it is impossible to give a universal descaop#on

effective, good teacher.

Perrot (1982) believes that good teaching can not be defined due to the differing
criteria for every institutional situation and every teacher. Good teashantask

that is so creative and complex that it can not be analyzed.

Burns and Anderson (1989) also claim that there is no universal definition of an
excellent, good or effective teacher. They believe that the single; sesakured
criterion of teacher effectiveness should be replaced by a more complicated,
multi-faceted view of teacher effectiveness. The tasks that teacherbéen
expected to perform are numerous and it is quite likely that some teachdrs wil

successful in some tasks while others may be more successful on others.

Calderhead and Shorrock (1997) suggest a holistic approach towards teacher

education where they combine the behavioristic view of observable competencies
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and the humanistic view of teacher as a person. Calderhead and Shorrock go on to
list some orientations towards teaching that have shaped the definitionshef teac
effectiveness. The academic orientation emphasizes the teacher’'s sypgtise

and sees the quality of teacher’s own education as his/her professional streagth. T
practical orientation emphasizes the artistry and classroom technidueteficher
viewing the teacher as a craftsperson. For this orientation, classrooneezp®f

the teacher is very important. The technical orientation derives from behawvards
emphasizes the knowledge and behavioral skills that the teacher requises. Thi
orientation is associated with microteaching and the competency-basedchpprima
teaching. The personal orientation emphasizes the importance of interpersonal
relationships in the classroom. It is based on humanistic psychology and sees
teaching as a process of personal development. According to Calderhead and
Shorrock, all these orientations should be thought of as complementary, mutually
relevant and informative and teacher effectiveness should be evaluated based on a

holistic view.

Korthagen (2003) also states that it is difficult to give a definite univansaver to

the question “who is a good teacher”. Korthagen’s first argument is that a good
teacher can not only be described with a recipe of invalid, unreliable list of
competencies as suggested by the competency-based model in teacher education
around the middle of the twentieth century. Secondly, Korthagen argues that a good
teacher can not only be described with the humanistic based model in teacher
education which stresses only the personality of a teacher as opposed to the

competency-based model.
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Korthagen (2003), as Calderhead and Shorrock (1997) does, proposes an integrative
perspective to evaluate teachers. Korthagen believes a good teachee must b
characterized by a state of harmony between many variables. To eveacdiert
effectiveness, the context the teacher is teaching, his/her behavioursieocs,

beliefs about him/herself as a person, about his/her professional identity ief&l bel
about teaching should be considered. To describe who a good teacher is, the mutual
relationship between aspects of one’s personal virtues and one’s profes&pnal |
between personhood and teacher hood must be identified (Tickle, 1999 cited in

Korthagen, 2003).

Although many researchers rejected making the universal definition of good
teachers, there are many other researchers who made studies to degmibe a

effective teacher.

The studies defining good teachers are of three kinds. Some researchers studied
student achievements to give the definition of a good teacher, some wanted
supervisors and administrators to rate teachers and lastly some otleersmel
comments from students. Before 1960, studies only aimed to identify traits to selec
good teachers but after 1960 these studies have given way to studies whose intent is

to promote the education and growth of teachers.

2.3.1. Good teachers defined by studies based on student achievements and

teacher ratings

As Stronge (2003) states there is no single method for developing an effective

teacher. If such a method existed, such a teacher would be in every class. But the
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recent research concerned with teacher effectiveness has rairtfuggeotion that
specific characteristics and behaviours matter in teaching in termslehst
achievement as well as other desirable outcomes. Nonetheless, there aoencomm
attributes that characterize good teachers. Careful exploration afcfebetps to

confirm which practices are important and which require further invastigat

As a result of studies, there are many definitions of good teachers. The a&initi
are different and various because as Schwartz (1972) states the definitgodf a
teacher depends on the community, on what goals are set by the community, and the
school system. A good teacher is the one who brings about the outcome, process and

quality that seems desirable within a context.

Cattell (1931 cited in Kyriacou, 1997) made a study in which he asked 254 people
including directors of education, teacher trainers and school teachersetdewn

most important qualities of a teacher. The five mostly reported qualigies w
personality and will, intelligence, sympathy and tact, open-mindedness an@& a sens

of humour.

Ryan (1960 cited in Perrot, 1982) and his colleagues conducted an observational
study to identify factors associated with good teaching. Three main factergesn
Positive and negative poles of those factors are also defined: warm and
understanding versus cold and distant, organized and businesslike versus unplanned
and careless, stimulating and imaginative versus dull and monotonous. Teachers
rated nearer the positive poles of each factor are considered to be moreectifiacti

teachers rated nearer the negative poles.
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According to Smith (1969 cited in Perrot, 1982), a good teacher is the one who has a
command of theoretical knowledge about learning and human behaviour, who
displays attitudes that foster learning and genuine human relationships, who has
command of knowledge in the subject matter to be taught and who controls technical

skills of teaching that facilitate pupils’ learning.

Another set of research on teacher effectiveness was carried out byr&@ed@®

cited in Perrot, 1982 and Fontana, 1995) and his associates. Flanders’ studies observe
two contrasting styles of teaching: direct and indirect. Direct tegéhin

characterized by teacher reliance on lecture, criticism, jusiificaf authority, and

the giving of directions. Indirect teaching is characterized by teael@mnaee on

asking questions, accepting people’s feelings, acknowledging people’sndeas a

giving praise and encouragement. A substantial number of studies have found out

that pupils of indirect teachers learn more and have better attitudes towainagea

than pupils of direct teachers. However, Flanders suggests that both direct and

indirect behaviours are necessary in good teaching.

Rosenshine and Furst (1970 cited in Perrot, 1982) have written a useful review of
various studies and have identified five teacher characteristics asdogith gains

in pupil’s achievement: being enthusiastic, being businesslike, being ¢tlear w
presenting instructional content, using a variety of instructional matanéls
procedures, and providing opportunities for students to learn the instructional

content.

Schwartz (1972) defines a good teacher as someone who produces inspired, creative

students, who are good citizens, who can read, do arithmetic problems and write
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grammatical essays. Among other qualities that define good teachingiaat c
thinking, subject matter mastery, ideals, love of freedom, respect for lawderd ar

love of learning and devotion to arts.

Anderson (1990 cited in Kyriacou, 1997) and Cruickshank (1990 cited in Kyriacou,
1997) have identified ten characteristics of effective teaching in théiest These
characteristics are clarity of the teacher’s explanations andidirecéstablishing a

task oriented classroom climate, making use of a variety of learningiastand
examples, establishing and maintaining momentum and pace for the lesson,
encouraging student participation and getting all students involved, monitoring
students’ progress and attending quickly to students’ needs, delivering a
well-organized and well-structured lesson, providing students with positive and
constructive feedback ensuring coverage of the learning objectives and making good

use of questioning techniques.

Gremmo and Abe (1993) give examples from research to some attitudes that appear
effective in promoting learning. These are a transparent realness icitit@étdéa and

a willingness to be a person. When this realness involves prizing, caring, trust and
respect for the learner, the climate for the learning is enhanced. Good $esaehtbe

ones who revolutionize classroom methods. It is no longer accurate to call them
teachers. They are catalysers, facilitators giving freedom arahliféhe opportunity

to learn to students.

Cohen, Manion and Morrison (1996) relate two studies. The first example is data
coming from school inspections made in Scotland in 1990. Scottish Council for

Research in Education gave suggestions on how to develop good lesson organization
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and discipline. The report lists some teacher qualities to promote good discipline in
school: The teacher should mark classwork regularly and thoroughly, should make

materials and equipment ready and available, anticipate difficultiesaad r

positively to them, be fair, show an interest in the students and work, arrive at class
on time, make the objectives of the lesson clear and state them in the earlyagart, m
lessons interesting, speak clearly and audibly, use simple, clear and unambiguous

language, ask brief, snappy questions to check students’ comprehension, avoid

slowing down the pace of the lesson and be aware of what students are doing.

The second example is data coming from the Department of Education and Science
in England. The department gave a list of recommendations for good teaching
behaviours in 1995. According to the list, teachers should be hard-working, help
individual students without losing sight of the reactions of the whole group,
encourage students to contribute ideas, show careful attention to student
contributions, encourage student ideas, be flexible in adapting a lesson plan taking
account of students’ contributions and of the mood of the group, vary the pace of a
lesson to keep interest and momentum, be witty and humourous, and show

enthusiasm for the subject and for students.

Armstrong, Hansine and Savage (1997 cited in Eggen and Kauchak, 2002) briefly
summarized qualities of good teachers: They play a central dominant role in the
classroom but involve students in planning and organization. They set high goals and
communicate these to students. They work mostly with the entire class anddess of
with small groups, sometimes providing independent work. They maintain a brisk
lesson pace, requiring student participation. They use little criticism, shagents’

responses so that they are correct, hold students responsible for their work, and treat
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students fairly. They set and maintain clear rules for students’ acadersoeial

behaviour.

Sisman (1999) also describes a good teacher. A good teacher uses his/her native
language effectively, loves people and his/her job, is optimistic, toleranbang,|
friendly, cheerful, reliable and honest towards students. He/she is fair andvebject
patient and controls his/her feelings. He/she appreciates, encourages andsprizes

intellectual, cultured and creative, innovative and aware of all the chgameson.

Leamson (1999) states that motivating and bringing students to the point of readiness
are a significant part of good teaching. Besides, a good teacher should be very
careful about what he/she says and does, how he/she says it and does it, what he/she
requests of students, how he/she reacts to their successes and failureslgnd final
about his/her “persona” that is the teacher image he/she presents, thstedéns
perceive and interact with. A good teacher should make the students believe that
schooling is not a make-believe world. A good teacher should break down the walls

between school and reality.

Ozdemir and Yalin (2000) list being enthusiastic, friendly, humorous, trustworthy,

serious, organized and flexible as good teacher traits.

Gates (2000 cited in Eggen and Kauchak, 2002) gives some qualities that describe a
good teacher. Good teachers truly love their job and believe that they can make a
difference in the lives of students. They enjoy and care about students, and enjo
developing special relationships. They know what they are teaching, how to teach it,

and how to meet the needs of all students. They are lifelong learners. They can
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handle conflict situations. They improve and they are reflective. They are good
leaders and managers. They have initiative. They are honest, enthusiastic,

dependable, sensitive and patient. They have a sense of humour.

Cruickshank and Haefele (2001 cited in Stronge, 2003) noted that good teachers at
times have been called ideal, analytical, dutiful, competent, expertiraflec

satisfying, diversity-responsive and respected.

Darling and Hammond (2001 cited in Stronge, 2003) gives the prerequisites of good
teaching as the teacher’s verbal ability, subject matter expettigecsmatter

knowledge, certification within the field and experience.

Burke (2002) describe good teachers as teachers who believe that their stilbdents w
and can be successful, who make an effort to improve by reviewing and reflecting on
research findings, who have a deep knowledge of the subjects they teach, who use a
variety of teaching methods, who encourage students, who monitor students’
progress, whose discipline strategies are firm and clear and who créatata of

fairness in class.

Karacam (2003) gives some qualities good teachers should have: Good teachers
should love their jobs, be moral, patient, self-sacrificing, be good models, understand
student psychology, be competent in their field, well-educated, innovative and

cultured, intelligent, read books, have speaking skills, be sociable and sportive.
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So6nmez (2003) describes good teachers focusing on the teachers’ classroom
management skills: As effective classroom managers, teachers encsiuceggs to
participate, use eye contact and gestures efficiently, have audibée Nmge in

class, are competent in their native language, democratic, fair, wedrpefor the
lesson, give back homework regularly and give regular feedback and make regular

revisions.

Collinson, Killeavy & Stephenson (1999, cited in Stronge 2003) list some qualities
good teachers have as a person. The good teacher cares for the students, listens t
them, understands them, knows them personally, is fair, honest and respectful
towards them, is friendly, cheerful and self-confident, promotes enthusiasm and
motivation, has positive attitudes about life and teaching, maintains professienal r
while being friendly, responds to misbehaviour on an individual level, takes pleasure
in teaching, treats students equally, knows students’ interests both in and out of

school.

Shellard & Protheroe (2000, cited in Stronge 2003) list some skills for good teachers
Good teachers maintain discipline in class, strike a balance between aadety
challenge in student activities, anticipate potential problems, interpreésymoid to

inappropriate behaviours promptly, and maintain clear rules and procedures.

According to Cotton (2000, cited in Stronge, 2003), in terms of being an organizer of
instruction, good teachers are organized and consistent because they allow @éhe centr
focus of classroom time to be on teaching and learning. They maximize instructiona
time. They prepare for the lesson in advance. They have high expectations of

students which is a key component for student success. They identify clear lesson
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and learning objectives. They recognize the importance of linking instruotrealt
life. They give clear examples and explanations, use wait-time duringouegt

relate homework to student capacity, give clear and timely feedback.

2.3.2. Good teachers defined by studies exploring student views

With the effect of the learner-centered approach to teaching, gradualénst’

opinions, needs, expectations have come into the scene. Many researcherstagree tha
teacher-student relationship is the foundation of teaching (Papa, 1990). It i®dccept
that students’ success depends on their motivation and this motivation depends on

the behaviours of the teachers and the relationship they establish with the students.

As Gremmo and Abe (1993) state the real goal of education is the facilitation of
change and learning. Both teachers and students should be part of the process of
change. Rudduck, Day and Wallace (1997, cited in Day, 1999) believe that it would
be a good idea if teachers start the change by inviting students to talk about what
makes learning a positive or negative experience for them, what makes them
motivated or demotivated. Taking account of the student perspective in planning for
change really makes a difference. Johnston (2003) also believes that telachlers s
learn how to consider student beliefs not as invalid but as starting points for their

teaching.

The perspective mentioned above set the background for all the studies which
explored student views on good teaching. There are various definitions made by
students determined by the different contexts they study, different backgrounds,

personalities, interests, motivations and needs they have.
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Taylor (1962 cited in Kyriacou, 1997) asked students what a good teacher is and
concluded that the good teacher is firm, keeps order in class, explains the work
students have to do and helps students with it and is friendly with students in and

outside school.

Gannaway and Nash (1976 cited in Day, 1999) concluded that teachers who were
firm but fair, who had a sound knowledge of their subject, were able to explain

difficult points and who were helpful and encouraging were favored by the students.

Davies (1978 cited in Day, 1999) found that the teachers who did not shout, let
students talk to them, explained things clearly, were interested and enthugastic

preferred.

Nash (1985, cited in Cohen and Morrison, 1996) made a study with twelve year old
students in a secondary school and found out that they favored teachers who kept
order, strict and punished, kept them busy with work, gave explanations, helpful,
clear to understand, interesting, unusual, different, fair, consistent, friendly, kind,

gently talking and joking.

Saunders (1990 cited in Cohen, Manion and Morrison, 1996) constructed a
composite picture of all studies made with students since 1960 which suggests that
good teachers are purposeful and in control of themselves, know what they want to
teach, and check if the students are learning, take positive action when theyrdiscove
that students are not making adequate progress, are sensitive to the readi®ns of t

students, and respond by changing role smoothly and appropriately, try to understand
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the point of view of the learner, show respect for others, are concerned for all the

students.

A different view of how students see effective teachers is to be found in Gannaway’s
(1990 cited in Cohen, Manion and Morrison, 1996) study. On the basis of interviews
and observations, Gannaway constructed a dynamic model by proposing that
teachers are progressively characterized by students in a givense=g@annaway

asked the students three questions about the teachers: “Can he keep order?, Can he
have a laugh?, Can he understand students?”. If the answer to all these thi€e is “ye

Gannaway suggests that the teacher is good and successful.

Brown and Mcintyre (1993 cited in Kyriacou, 1997) asked students to identify their
best teachers. The ten qualities found out as result were creating d relaxe
atmosphere at school, retaining control in the classroom, presenting work in a
motivating, interesting way, making clear learners’ aims, providing congiso
learners understand the work, judging what can be expected of people, helping
students with difficulties, encouraging learners to raise expectationsrogelves,

developing mature, personal relationships with people, and teacher’s persoral talent

In Rudduck’s study (1997 cited in Day, 1999), students were asked to identify
teachers who increased their commitment. The identified teachers wereetheho
enjoy teaching the subject, enjoy teaching students, make the lessongnigterest
link them to life outside schools, have a laugh but know how to keep order, fair, easy

to talk to and who do not shout.
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Wragg, Wragg, Haynes and Chamberlin (2000) made a study with 519 secondary
school students aged between 7-10 and 10-16. The researchers analyzed the two age
groups’ results separately to compare them. With the seven year olds the good
teacher was found to be someone who did lots of mathematics, let students do
whatever they want, who was nice, kind, fair, good humoured, and not excessively
bossy and who did not shout. The bad teacher was someone who was unnecessarily

strict and who punished them harshly.

The older pupils aged between 10-16 favored teachers who helped when they were
stuck, explained clearly, controlled the class, had a sense of humour, listened to them
and conducted interesting lessons. For them the bad teacher was someone who did
not treat fairly, who made unclear explanations, gave too much homework, who did
not cover the curriculum, who did not control the class, who did not have any subject
knowledge, who shouted, who made boring lessons, who gave poor exam results,
who were not punctual, who did not mark work regularly and who gave too little

homework.

Another study was made by the School Standards Ministry in England which
prepared a report in 2000 (see BBC homepage). The report is 234 pages. It is the
result of a 10-month detailed study in which 1200 students were surveyed and 172
teachers were observed. Although this extensive study was criticisethtodie,

the government is very serious about the results as they believe that thisitudy w
lead to new teaching standards. As a result, the most striking teachetatstres

were found to be being kind, generous, listening to the students, encouraging them,
having faith in them, enjoying teaching and enjoying the subject, taking time to

explain things, helping students when they are struck, giving feedback, allowing



34

students to state their opinions, making students feel clever, treating studehys equa

telling the truth and being forgiving.

Okcabol, Akpinar, Caner, Erktin, Gok and Unluhisarcikli (2003) made a study in 15
cities in Turkey with 5800 students. They asked students to write three important
qualities that a good teacher should have. The results showed that 40% of the
students want teachers to hold a positive attitude to them. 37% want teachers to be
successful in their fields. 12% want teachers to have positive personalityA¥4its

the students want teachers to love and respect their jobs.

Harmer (2003) gives the results of his study in which he interviewed secondary
school students and asked what good teachers must do. According to the results,
good teachers must make their lessons interesting, love their job, have their own
personality without hiding, have lots of knowledge not only of his/her subject, be
innovative, be an entertainer, approachable, have an affinity with the students, try
and draw out the quiet students controlling the more talkative ones, correct students

without offending them, help rather than shout and know students’ names.

2.3.3 Good “foreign language (English) teaching” defined by studies

exploring student views

Most of the studies look for answers to the question “who is a good teacher”. Foreign
language teachers are not considered to be different. However as Widdowson (1990)
and other researchers believe foreign language (English) teachingisrtifrom

other kinds of teaching in some aspects. Therefore, examining the qualitigsarf a

foreign language (English) teacher, as some researchers have donk, is vita
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The first study is of Bertrand (1969, cited in Girard, 1977) who interviewed 300 high
school last year students in France on how they perceived the ideal foreigaglang
(English) teacher. They said a good foreign language (English) teaabeasomeone

who had a youthful character whatever was his/her age, who was highly cultured and
who wanted to improve his/her students’ culture, who helped students to succeed in
life, who made them understand and have sympathy for foreigners, and who dealt

with present day problems and made them forget the restricted world of the school.

Another study was made by Girard (1977) who asked 1000 French students to make
a list of qualities that they felt a good foreign language (English) teabbetd

have. The good foreign language (English) teacher was found to be someone who
made the course interesting, who taught good pronunciation, who had subject
knowledge, who explained clearly, who spoke good English, who was cultured and
innovative, who showed the same interest in all the students, who made them
participate, who showed great patience, who made students work and who used an

audio-visual method.

Moreover, Altman (1981, cited in Peck, 1988) identified twelve qualities for a good
foreign language (English) teacher after a study he made with studeotsdifag to

the study, a good foreign language (English) teacher is someone who is on the
students side, who lets students to be what they are, who accepts students whether
he/she likes them or not, who is more interested in how students learn rather than
what they learn, who does not make students feel anxious and afraid, who provides
many choices, who lets students teach themselves although it takes longeaiks/ho t
and explains clearly by giving examples, admits it when he/she has madalemis

who shows feelings and who lets students show theirs, and who wants students to
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evalute their own work. All these results of Altman stress the need for goadl soci

relationships between students and teachers.

Finally, Hsin (1999) made a study with 111 Chinese university students. The
students were asked one open-ended question which required them to write three
important qualities of an ideal foreign language (English) teacher. Hduraés the

results as a whole and in different categories.

The qualities which rated high before being categorized were arousdenst
interest, teaching real life practical English, possessing a good sensaair,
speaking correct clear pronunciation, intonation and fluency, giving little or no
pressure, being democratic, being friendly, being a good communicator, making
learning English very enjoyable, demonstrating patience and endurance, being

objective, showing great enthusiasm and being diligent in instruction.

When Hsin divided all the qualities stated into three categories as psychblogi
traits, professional abilities and instructional skills, he found out that the inatralct
skills rated higher. This showed that the way the teacher instructed was mrgch m
important than the teacher’s personality, the interaction between students and the

teacher or the teacher’s language use.

The present study was designed on the basis of all the aforementioned literature
presented. The data collection instrument, which is a very detailed questionnaire on
good teaching, was prepared after a careful, thorough exploration of all thes studi
mentioned above. This study aims to serve foreign language (English)rgeiache

their lifelong journey of improvement by investigating students’ beliefs on good
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teaching and consequently their expectations. As Day (1999), Gremmo and Abe
(1993) and Johnston (2003) suggest, exploring students’ beliefs will help teachers in
developing a sound philosophy of teaching which results in effective practices. In
this respect, the study will hopefully be beneficial for teachers in thieiref

instruction and it will lead to future investigation of students’ beliefs and

expectations in different contexts in different fields of teaching.
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3. METHODOLOGY

This chapter describes the overall design of the study, research questionsijqropulat
and sample selection, development of data collection instrument, data collection and

data analysis procedures.

3.1. Overall design of the study

The purpose of this study is initially to investigate “the ideal foreign laggyua
(English) teacher profile” in the mind of the students and accordingly to find out
students’ expectations from a foreign language (English) teacher. Secbheditydy
aims to discover what the students do not expect to see in a foreign language

(English) teacher by revealing the inappropriate qualities assignée Isyuidents.

This study is a “descriptive” study in which a survey technique was used. The study
is limited to students ifstanbul who study at Marmara University at three different
departments (the English Language Teaching Department, the y8ctavol

Education Department and the Preparatory School of Foreign Languages), students
who study at a foreign language (English) course run by Marmara Univamsiity
students who study at a state high school. The subjects of the study wesslselect

from these institutions by using convenience sampling method.

The subjects were administered a questionnaire in English designed by the
researcher. The questionnaire consists of two parts. In the first part sthedetailed
student background profile designed to provide data about the subjects. In the second

part, there are teacher qualities which are classified under diftire@nsions
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related to teaching. Subjects were asked to grade these qualities as “gaddor

“not important”.

3.2. Research guestions

The specific research questions of the study are:

1. What is the ideal foreign language (English) teacher profile thatuterds put

forward?

2. Which qualities do the students find inappropriate for an ideal foreign language

(English) teacher?

3. Do the students at different institutions put forward different ideal foreign
language (English) teacher profiles?
4. How do students place the three aspects of a teacher, namely, the “individual

identity”, “professional identity” and “classroom behaviours”, into order of

priority?

5. Does the order of priority for the three aspects of a teacher change within

different groups?
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3.3. Population and sample collection

The population of the study consisted of five groups of students who had at least five
months experience of English study and who studied at different educational
contexts, namely, the English Language Teaching Department (ELT) atakéarm
University, the Primary School Education Department at Marmara University
Preparatory School of Foreign Languages at Marmara University, a foaeiguelge
(English) course and a state high school. The study was conducted at different

educational settings so that the results could be compared.

Initially the questionnaire was given to a total number of 500 students being
distributed to 100 students in each of the five groups. However, many questionnaires
had to be eliminated as they were not filled in completely. Consequently, a number
of 261 subjects were included in the study. 80 subjects were from the English
Language Teaching Department (ELT), 55 subjects were from the PiSohopl
Education Department, 61 subjects were from the Preparatory School of Foreign
Languages, 32 subjects were from the foreign language (English) course and 33

subjects were from the state high school.

Looking at the information the subjects gave when they filled in the first pdme of t
guestionnaire, the student background profile, it can be concluded that the subjects of
the study form a homogeneous group. Except the 33 high school students, the
subjects are mostly students between the ages of 20 and 23. Most of them were born
outsideistanbul and attended schools outdi&tanbul. Most of them either study or
graduated from conventional state high schools or Anatolian high schools. Finally,

they mostly have families with low level of education and low incomes.
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3.4. Development of data collection instrument

The data collection instrument used in the study was a questionnaire consisting of
two sections. The first section contained a background profile to be filled in and the
second section contained teacher qualities listed as items which students had to

grade.

Before the preparation of the questionnaire, firstly, a sample of 40 students were
selected randomly from the ELT Department and they were given a quesgannai

which they were asked to answer two open ended questions: 1) What are the qualities
of a good foreign language (English) teacher?; 2) What are the qualitidmdf

foreign language (English) teacher? (see Appendix A for students’ answers)
Secondly, a detailed literature review on good teaching was made (see Adendi

for sources of items included in the questionnaire). As a last step, informalantervi
were made with the lecturers in the English Language TeachingtbDeparto ask

for their opinions and suggestions on the items collected.

Consequently, the student answers to the open ended questions and the items found
as a result of the literature review were combined and a pool of teacher sjueaditee
elicited and classified under the following three main headings based on three
different dimensions: the qualities related to a teacher’s individual idethity,

qualities related to a teacher’s professional identity and the quaditaed to the
classroom behaviours of a teacher. The first and the last dimensiondseere a
classified into parts among themselves. Under the teacher’s individuatydenti
dimension, there are two parts: the teacher’s physical appearance aatkiee's

personality. Under the teacher’s classroom behaviours dimension, there are two
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parts: the teacher’s language use in the class and the teacher’sionarakills &
techniques (see Appendix C and Appendix D for the Turkish and English version of

the questionnaire).

Through the questionnaire, the students were firstly asked to grade thesjaaliti

“good”, “bad” or “not important”. A three point Likert-scale ranging from numbe

one to three was used (one for bad, two for not important and three for good).
Secondly, in the last item of the questionnaire, the students were asked to put the
three main sections of the questionnaire based on the three dimensions (the qualities
related to a teacher’s individual identity, the qualities related to a t&ache

professional identity and the qualities related to the classroom behaviaurs of

teacher) into an order of priority.

3.5.  Pilot testing of the instrument

A pilot study was conducted with a group of 40 students from the ELT department.
The students were asked to fill out the questionnaire and make comments. On the
basis of their replies and comments, the items which appeared unclear, atdpplic

misunderstood and which were mostly left unanswered were eliminated. Astaresul

pool of 175 items were chosen to be used in the questionnaire.

As a second step, the reliability of the items was assessed by anl icbesiatency
measure. The scores for all the items in the instrument were added up to form
summed scale scores and these scores were examined for consistentlye Afte

responses of the pilot group were coded, coefficient alpha score was edlcAlat
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alpha score of “0.93 (93%)” was calculated indicating that the items had high

internal consistency.

After measuring internal consistency, the split half reliability of thestjannaire
was assessed. A Guttmann split half score of “0.79 (79%)” was calculateld whi

indicated that the questionnaire had split half reliability as well.

3.6. Data collection procedures

The data needed for the study were gathered through the administration of the
guestionnaire to five different groups of students. The questionnaires were given in
the first week of the second semester of the academic school year 2004-2005. The
guestionnaires were given by the researcher herself (with the permistienctdss

instructor) in classrooms in one class hour, 45-50 minutes.

In the ELT department, the questionnaire was administered in 2 differesgs(ds

first year class and 1 fourth year class). Each class consisted atiBatst

In the department of Primary School Education, the questionnaire was admnnistere
in 2 different classes (1 first year class and 1 fourth year class). lBasttonsisted

of 50 students.

In the Preparatory School of Foreign Languages, the questionnaire was adeunist

in 4 different classes. Each class consisted of 25 students.
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In the foreign language (English) course, the questionnaire was adneithister

different classes. Each class consisted of 25 students.

In the state high school, the questionnaire was administered in 2 different Lycee 3

classes. Each class consisted of 50 students.

The administration of the questionnaire took five days. One day was allocated for
each student group. After the study was conducted with 500 students, the
guestionnaires were examined thoroughly, and the ones which were incomplete were
eliminated. Eventually, a total number of 261 questionnaires were chosen to be

evaluated.

3.7. Data analysis procedures

The data collected through questionnaires were analyzed using descripstiestat
All responses to items in the student background profile and to items in the
guestionnaire were entered for computer analysis. The data were analyr 8® 85

(Statistical Package for the Social Sciences).

The data were analyzed in three phases. In the first phase of the analyisi§, the

items graded by the students as good, bad or not important were evaluated. For each
item, the student responses (good, bad and not important) were calculated in
percentages (see Appendix E). Accordingly, items were put into a descending orde

of percentages (see Appendix F).
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In the second phase of the data analysis, the results for the last item of the
guestionnaire were evaluated. The order of priority of the three maiarsettithe
guestionnaire was determined firstly on the whole group basis and then for each
different student group. Each of the three positions in the order of priority, which
will hold the three main sections in the questionnaire, was given a weighteeffi

A coefficient of “3” was given to the first position, a coefficient of “2” wageg to

the second position, a coefficient of “1” was given to the third position. As a result
the total point of each section in the questionnaire was calculated according to the
position it was located in the order of priority. Hence, the way students put the three

main sections into order of priority was revealed.

In the third phase of the data analysis procedure, the analysis of variance ANOV
measure was used to see whether there were any differences basveen t

guestionnaire results of different student groupings.
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4. FINDINGS

The findings of the study will be presented in two parts. In the first part, thiésres
the questionnaire will be displayed on the whole-group basis. Firstly, the thmee mai
sections of the questionnaire (individual identity, professional identity assrotam
behaviour) will be examined separately. For each section, the student regponses
items (good — rating 3, bad — rating 1, not important — rating 2) will be presented
with tables that display a descending order of percentages. Secondly, thef order
priority the sections in the questionnaire were put into by the whole group of students
will be examined. In the second part, the questionnaire results of differentstude
groups will be evaluated. Firstly, the result of the ANOVA measure,whiitishow
whether there is a meaningful difference between different student grotgees of
the ideal foreign language teacher (English) profile, will be given. Segcahdl

orders of priority for the sections of the questionnaire by different studsumpgywill

be presented.

4.1. Questionnaire results of the whole group

In this part, firstly, the three main sections of the questionnaire (individuaitydent
professional identity and classroom behaviour) will be examined separately.
Secondly, the result for the last item (item 176) of the questionnaire whichsreveal

the order of priority the sections in the questionnaire were put into will be didplaye

These results will give the answers to the first, the second and the fourtichiesea
guestions. The items which the majority of the students rated as good arecssum

show the ideal foreign language (English) teacher profile (answer foralesea
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guestion 1). The items which the majority of the students rated as bad will show
which qualities are found inappropriate for an ideal foreign language (English)
teacher (answer for research question 2). The result for item 176 will show how the
three foreign language (English) teacher aspects (individual identityspiaial

identity, classroom behaviours) are prioritized by the students (answeséarch

guestion 4).

4.1.1. Questionnaire section 1: Individual identity

This section consists of responses to items belonging to two categories: physical
appearance and personality. The results will be displayed in Table 4.1 (physical

appearance) and Table 4.2 (personality).

Table 4.1

Descending order of percentages: Physical appearance

ltem| % ofl [ltem| %of2 |Iltem| % of 3
6 9.20% 6| 81.99% 2| 85.82%
3 5.75% 5| 74.71% 1| 80.84%
1 0.00% 3| 63.60% 4| 45.98%
2 0.00% 4 54.02% 3| 30.65%
4 0.00% 1| 19.16% 5| 25.29%
5 0.00% 2| 14.18% 6 8.81%

Looking at the descending order of percentages for the “rating 3” in #dhlenost
of the students idealize a foreign language (English) teacher who is goauglooki
(item 2, 85.82 %) and elegant (item 1, 80.84 %). The descending order of

percentages for the “rating 2” shows that the students do not give importance to the
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teacher’s gender (items 5,6), his/her being young (item 4) and attréive3)

because more than half of them rated these qualities as not important inghe scal



Table 4.2

Descending order of percentages: Personality

ltem| % ofl [ltem| %of2 |Iltem| % of 3
32 26.82% 44| 62.84% 30| 97.32%
45| 24.08% 27| 55.17% 10| 96.55%
171 21.07% 17| 43.30% 13| 96.55%
44| 16.48% 18| 33.72% 7| 95.77%
18 9.20%| 39| 24.90% 25| 95.77%
22 4.60% 45| 24.80% 12| 95.40%

9 4.21%| 22| 18.39% 23| 95.40%
21 2.75%| 15| 16.48% 26| 95.40%
16 2.68%| 32| 16.48% 34| 95.40%
27 2.68% 11| 14.94% 38| 95.40%

7 0.00%| 36| 14.94% 33| 94.64%

8 0.00%| 41| 12.64% 21| 94.25%
10 0.00%| 31| 12.26% 8| 94.23%
11 0.00%| 28| 11.88% 20| 93.87%
12 0.00%| 35| 11.549% 40| 93.49%
13 0.00%| 16| 11.119% 42| 93.10%
14 0.00%| 43| 10.34% 29| 92.34%
15 0.00% 19 9.20%| 14| 91.57%
19 0.00%| 14 8.43%| 24| 91.57%
20 0.00%| 24 8.43%| 37| 91.57%
23 0.00% 37 8.43%| 19| 90.80%
24 0.00% 9 8.05%| 43| 89.66%
25 0.00% 29 7.66%| 35| 88.46%
26 0.00% 42 6.90%| 28| 88.12%
28 0.00%| 40 6.51% 9| 87.74%
29 0.00%| 20 6.13%| 31| 87.74%
30 0.00% 8 5.77%| 41| 87.36%
31 0.00%| 33 5.36% 16| 86.21%
33 0.00% 12 4.60% 11| 85.06%
34 0.00%| 23 4.60% 36| 85.06%
35 0.00%| 26 4.60%| 15| 83.52%
36 0.00%| 34 4.60% 22| 77.01%
37 0.00%| 38 4.60% 39| 75.109%
38 0.00% 7 4.23% 18| 57.09%
39 0.00%| 25 4.23% 32| 56.70%
40 0.00%| 10 3.45%| 45| 51.12%
41 0.00%| 13 3.45%| 27| 42.15%
42 0.00% 21 3.00% 17| 35.63%
43 0.00%| 30 2.68%| 44| 20.69%

49
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The descending order of percentages for the “rating 3” in Table 4.2 reveastthe f
that almost all students expect the foreign language (English) teachesttedstul

(item 30, 97.32%). Other qualities the majority of the students (95% - 96%) want the
teacher to be, are consecutively being unbiased (item 10), responsible (item 13),
honest (item 7), innovative (item 25), self-confident (item 12), intelligent (item 23)
creative (item 26), trustworthy (item 34) and logical (item 38). Most ostilngents

(90% - 94%) consider being respectful (item 33), sincere (item 21), optilistic

8), determined (item 20), objective (item 40), democratic (item 42), witm (&9),

helpful (item 14), self-aware (item 24), realistic (item 37) and not having any
complexes (item 19) very essential for a teacher. For a considerable rmfmber
students (83% - 89%) the ideal foreign language (English) teacher is someorse who i
moral (item 43), friendly (item 35), organized (item 28), calm (item 9), takkati

(item 31), sociable (item 41), forgiving (item 16), self-sacrificingn(i 11), humble

(item 15) and someone who can control feelings (item 36). Many students give
importance to being punctual (item 22, 77.01%) and being practical (item 39,
75.10%). Some students render teacher’s being serious (item 18, 57.09 %), being
authoritarian (item 32, 56.70%) and being disorganized (item 45, 51.12%) as good.
Looking at the descending order of percentages for the “rating 2” it casshened

that being charismatic (item 27), emotional (item 17) and pious (item 44) are not

considered as important by students.



51

4.1.2. Questionnaire section 2: Professional identity

This section consists of responses to items belonging to the section “teacher’s

professional identity”. The results will be displayed in Table 4.3.

Table 4.3

Descending order of percentages: Professional identity

ltem| % ofl [ltem| %of2 |Iltem| % of 3
46 0.00% 49| 55.38% 47| 100.00%
47 0.00%| 52| 20.31% 48| 100.00%
48 0.00%| 46 6.13%| 51| 97.32%
49 0.00%| 50 5.77%| 53| 96.93%
50 0.00%| 53 3.07%| 50| 94.23%
51 0.00% 51 2.68%| 46| 93.87%
52 0.00% 47 0.00%| 52| 79.69%
53 0.00%| 48 0.00%| 49| 44.62%

Looking at the descending order of percentages for the “rating 3” in Zahle can

be concluded that all students with no exception (100%) demand a foreign language
(English) teacher who is knowledgeable (item 47) and competent in his/ her field
(item 48). A great majority of the students (93% - 97%) expect the teacheeto gi
importance to self-progress (item 51), to be cultured (item 53), to be competent in
his/her native language (item 50) and to be experienced in his/her field (item 46). A
number of students (79.69%) want the teacher to have various interests other than
his/her field (item 52). The descending order of percentage for the “BAtsigpws

that the teacher’s having lived abroad in an English speaking country (itennd®) is

the students’ concern.
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4.1.3. Questionnaire section 3: Classroom behaviour

This section consists of responses to items belonging to two categories: language us
and interactional skills and techniques. The results for these items will beydspl

in Table 4.4 (language use) and Table 4.5 (interactional skills and techniques).

Table 4.4

Descending order of percentages: Language use

ltem| %ofl [ltem| % of2 |ltem| % of 3
58| 33.33% 57| 21.84% 54| 100.00%

99 26.44% 58| 12.64% 55| 100.00%

57 13.41% 59 9.58%| 56| 91.19%

54 0.00% 56 8.81% 57| 64.75%

55 0.00% 54 0.00%| 59| 63.98%

56 0.00%| 55 0.00%| 58| 54.02%

The descending order of percentages for the “rating 3” in Table 4.4 reveal that
students (100%) expect the foreign language teacher to have a clearbigellig
command of English (item 54) and correct pronunciation (item 55). Most of the
students (91.19%) are also concerned about the teacher’s having correct intonation
(item 56). Many students (64.75%) believe that it is good for a teacher to explain
basic important topics in English (item 57). Several students (63.98%) want the
teacher to speak English all the time (item 59). On the other hand, more than half of
the students (54.02%) idealize a teacher who reverts into Turkish whenever students

have difficulty in understanding (item 58).
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Descending order of percentages: Interactional skills and techniques

ltem| %ofl [ltem| % of2 |ltem| % of 3
60| 94.259% 157| 44.06% 155| 100.00%

71 84.67% 79| 35.25% 115| 98.08%

61| 83.46% 144| 33.59% 63| 97.32%

62| 80.77% 162| 31.80% 172| 97.32%

70( 76.25% 148 29.89% 112| 96.93%

170| 71.26% 149| 26.829% 117| 96.93%

109 70.50% 97| 26.05% 146| 96.93%

103| 57.85% 108| 24.70% 90| 96.55%

174| 56.329% 167| 24.629% 113| 96.55%

147( 50.96% 145| 24.60% 125| 96.55%

94 49.43% 175 24.50% 131] 96.55%

104| 42.919% 138| 23.75% 154| 96.55%

67| 42.53% 74| 23.37% 165| 96.54%

130| 38.70% 106| 21.46% 123| 95.79%

97 36.02% 130 21.46% 139| 95.79%

167 32.69% 121| 20.31% 152| 95.79%

148| 28.749% 103| 19.929% 122| 95.77%

106| 27.97% 126| 17.69% 127| 95.40%

108 24.07% 104| 16.86% 136| 95.02%
145| 24.06% 168| 16.86% 160| 95.02%
175| 24.05% 94| 16.48% 161] 95.02%
121 19.16% 147| 16.09% 92| 94.64%
74 18.39% 174 16.09% 105| 94.64%
88 17.24% 93| 15.71% 132| 94.25%
69| 16.09% 134| 15.33% 118| 93.87%
98 13.85% 156 15.33% 119| 93.87%
126| 13.46% 69| 14.949% 124| 93.87%
68| 10.34% 163| 14.94% 166| 93.87%
91 8.05%| 67| 14.56% 173| 93.87%
168 8.05%| 88| 14.18% 87| 93.85%
107 7.66% 95| 14.18% 83| 93.49%
138 7.66% 99| 14.18% 85| 93.49%
110 7.28%| 98| 13.85% 135| 93.49%
72 6.92% 170 13.03% 81| 93.46%
66 6.90%| 70| 12.26% 128| 92.72%
79 6.51%| 109| 12.26% 137| 92.72%
99 6.51% 169| 12.26% 141| 92.72%
111 6.51%| 142| 11.88% 80| 92.34%
144 6.18%| 129| 11.499% 64| 92.34%
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Descending order of percentages: Interactional skills and techrfprégued)

ltem| %ofl [ltem| % of2 |ltem| % of 3
171 6.13%| 96| 11.119% 86| 92.34%

100 5.75%| 171| 11.119% 101| 92.34%

76 5.36% 65| 10.73% 120| 92.34%

140 4.21% 164| 10.34% 153| 92.34%

169 4.21%| 76 9.96%| 75| 91.95%

73 3.83% 150 9.96% 77| 91.95%

82 3.83%| 133 9.62%| 102| 91.95%

159 3.83% 71 9.58% 158| 91.95%

80 3.66%| 78 9.58%| 73| 91.57%

162 3.45% 151 9.58%| 114| 91.19%

157 3.07% 62 9.23% 116] 90.80%

84 2.68% 82 9.20%| 143| 90.80%

137 2.68% 143 9.20% 78| 90.42%

153 2.68% 72 8.85%)| 151| 90.42%

164 2.68% 107 8.81% 89| 90.38%

89 2.31% 114 8.81% 133| 90.38%

105 2.30% 159 8.81%| 84| 90.04%

116 2.30% 68 8.05% 150| 90.04%

135 2.30% 77 8.05%| 65| 89.27%

64 1.92% 100 8.05% 96| 88.89%

75 1.929% 158 8.05%| 140| 88.89%

93 1.92% 61 7.69%| 129| 88.51%

101 1.92% 86 7.66%| 111| 87.74%

102 1.92% 89 7.31%| 66| 87.36%

120 1.92% 84 7.28% 159| 87.36%

134 1.929% 128 7.28%| 82| 86.97%

141 1.92% 110 6.90% 164| 86.97%

142 1.92% 116 6.90% 91| 86.59%

163 1.929% 140 6.90%| 100| 86.21%

156 1.15% 81 6.54%)| 142| 86.21%

63 0.00%| 83 6.51%| 95| 85.82%

65 0.00% 85 6.51% 110| 85.82%

77 0.00%| 87 6.15%| 76| 84.67%

78 0.00%| 75 6.13%| 72| 84.23%

81 0.00% 102 6.13% 107| 83.52%

83 0.00% 118 6.13%| 156| 83.52%

85 0.00% 119 6.13% 169| 83.52%

86 0.00%| 124 6.13%| 163| 83.14%

87 0.00% 166 6.13% 134| 82.76%

90 0.00% 173 6.13% 171| 82.76%




Table 4.5

Descending order of percentages: Interactional skills and techrfprégued)

ltem| %ofl [ltem| % of2 |ltem| % of 3
92 0.00%| 64 5.75%| 93| 82.38%

95 0.00%| 66 5.75%| 68| 81.61%

96 0.00%| 101 5.75%| 99| 79.31%

112 0.00%| 111 5.75% 168| 75.10%

113 0.00%| 120 5.75%| 149| 73.18%

114 0.00%| 132 5.75%| 98| 72.31%

115 0.00% 91 5.36% 69| 68.97%

117 0.00% 92 5.36%| 126| 68.85%

118 0.00% 141 5.36%| 88| 68.58%

119 0.00% 136 4.98%) 138| 68.58%

122 0.00%| 153 4.98% 162 64.75%
123 0.00%| 160 4.98% 121| 60.54%
124 0.00% 161 4.98%) 144| 60.23%
125 0.00%| 73 4.60%| 74| 58.24%
127 0.00% 127 4.60%| 79| 58.24%
128 0.00% 137 4.60% 157| 52.87%
129 0.00%| 122 4.23%| 175 51.45%
131 0.00% 123 4.21%| 145 51.34%
132 0.00% 135 4.21%) 108| 51.23%
133 0.00% 139 4.21%| 106 50.57%
136 0.00%| 152 4.21%| 67 42.91%
139 0.00% 80 4.00% 167| 42.69%
143 0.00%| 165 3.46%| 148| 41.38%
146 0.00%| 90 3.45%| 104| 40.23%
149 0.00% 113 3.45% 130| 39.85%
150 0.00%| 125 3.45% 97| 37.93%
151 0.00% 131 3.45% 94| 34.10%
152 0.00% 154 3.45% 147| 32.95%
154 0.00% 105 3.07%| 174 27.59%
155 0.00% 112 3.07%| 103| 22.22%
158 0.00% 117 3.07% 109| 17.24%
160 0.00%| 146 3.07%| 170] 15.71%
161 0.00%| 60 2.68% 70| 11.49%
165 0.00% 63 2.68% 62| 10.00%
166 0.00%| 172 2.68% 61 8.85%
172 0.00% 115 1.92% 71 5.75%
173 0.00% 155 0.00%| 60 3.07%
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Looking at the descending order of percentages for the “rating 3” in #dbitecan

be assumed that the teacher’s being able to make clear explanations (itesradl55) i
students’ (100%) priority with no exception. Besides, almost all students (97% -
98%) expect the teacher to use examples when teaching (item 63) and they want the
teacher to establish rapport with them (item 115) and to be understanding towards

them (item 172).

A great majority of students (96%) see a teacher who shows empathy towards them
(item 112), who understands their psychology (item 113) and who makes them feel
comfortable in class (item 117) as their ideal. They want the teacher tihge
self-confidence (item 131). They expect the teacher to give importancerto the
opinions (item 125) and to use them (item 123). Students also idealize a highly
motivated (item 165) teacher who is always prepared for the lesson (item 146) and

who is good at making analysis (item 154).

Most of the students (95%) demand the teacher to respect their rights (item 93), not
to humiliate them (item 94) and to be a guide for them (item 127) and to encourage
them (item 139). The ideal teacher is also someone who is active when teaching

(item 160) and is someone who uses his/her time efficiently (item 152).

A considerable number of students (93% - 94%) believe that the ideal teacher should
maintain complete control over class (item 105) and they want the teacheays alw
preserve his/her professional identity while being friendly (item 119).ddwd i

teacher is expected to be patient towards students (item 166) and to be open to
cooperation with them (item 118). The students also idealize a teacher whaespecifi

the aims of the lesson (item 81), who teaches learning strategies (item 85) who



57

prevents memorization (item 87) and who makes students correct their errors
themselves (item 92). The ideal teacher should be someone, who appreciates good
work (item 124), who does not cause exam stress (item 83) and who makes

constructive criticisms (item 135).

Most of the students (91% - 92%) idealize a teacher who is willing to solve their
problems (item 114), who facilitates and encourages their learning andpaaidici

(tems 141, 137, 101). They want the teacher to follow their progress (item 128), use
time for their advantage (item 153), to be flexible in pace and style (itermd3d a

make regular revisions (item 75). They believe that the teacher should brimggsvari
materials to class (item 80), encourage association (item 64), talk abutcur

issues when teaching (item 77) and make them aware of their learningisyhes (

86). The ideal teacher is also someone who is open to criticism (item 158) and who is

able to laugh with the students (item 120).

90% of the students want the teacher to use eye contact (item 151) and gestures (ite
150) efficiently. They want the teacher to ask them open ended questions (item 89) to
activate their schemata (item 78) and to encourage them to make regear@#j.

They expect a teacher who addresses them by their names (item 133) and who helps

them outside class when necessary (item 143).

Many students (85% - 89%) believe that the teacher should use current modern
methods (item 65), devote the lesson to practice rather than lecturing (item 66) and
use activities that are appropriate for students’ level (item 95). Acgptdistudents,

the ideal teacher should also force students to think and to solve (item 91), give them

regular feedback (item 96), show interest to students individually (item 142) and



58

encourage unwilling students to participate (item 100). The ideal teacherasrsm
who does not pressurize students (item 110), who is not grade oriented (item 82),
who is tolerant towards students (item 164) and warns them individually and

constructively when necessary (item 111).

A great number of students (81% - 84 %) expect the teacher to conduct
student-centered lessons (item 76), to encourage pair work and group work (item 93),
to devote the lesson to listening and speaking (item 68) and to use discovery
techniques (item 72). They want a stable teacher (item 171) who maintaipsreisci

in class (item 107) but who is also humorous (item 169) and entertaining (item 163)

and who does not shout at students (item 134).

Several students (72% - 79%) idealize a teacher who gives homework that does not
interfere with the students’ lives (item 98), who gives back homework regularly
(item 99), who is flexible towards students (item 168) and who uses the board

efficiently (item 149).

Some students (60% - 68%) want the teacher to devote the lesson to reading and
writing (item 69) and to draw attention when teaching (item 162). They expect the
errors to be corrected immediately (item 88). They want the teacherge firam

(item 138), to encourage autonomy (item 126) and to show interest to their lives
outside class as well (item 144). They demand the teacher to have high expeectat

from them (item 121).

A number of students (50% - 58%) expect the teacher to teach in an organized

systematic fashion (item 74), to give examples from his/her life (i@mnto be a
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good imitator (item 157), to be impatient (item 175), to make destructive eniticis
(item 145), to pressurize students (item 108) and to maintain total silence in class

(item 106).

Only a very few students (32% - 42%) expect the teacher to devote the lesson to
grammar (item 67), to be insistent (item 167) and distant towards students (item

130), to give importance to students’ attendance to lesson (item 148), to approve
students’ talking among themselves (item 104), to give homework constantly and

regularly (item 97) and make students do challenging activities (item 94).

Looking at the descending order of percentage for the “rating 1” in Tablecab i

be assumed that a great majority of the students (94.25%) do not want the teacher to
use traditional methods based on memorization (item 60). Most of the students (80%
- 84%) find the teacher’s spoon feeding the students (item 62), conducting teacher-
centered lessons (item 61) and sticking to the book (item 71) inappropriate. Many
students (70% - 76%) believe that the teacher should not react to student
misbehaviours inside class (item 109), be strict towards students (item 170) and
devote the lesson to lecturing (item 70). Half of the students (50.96%) believe it is
bad for a teacher to set firm rules (item 147). 56.32% of the students do not want the
teacher to be dominating towards students (item 174). On the other hand, some
students (57.85%) find the teachers’ approval of student talk without permission

(item 104) inappropriate.
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4.1.4. The order of priority for the questionnaire sections

In this section, the result for item 176 will be presented. The way the students put the
three main sections, “teacher’s individual identity”, “teacher’s professideatity”
and “teacher’s classroom behaviours” into order of priority will be reveaéed (s

Table 4.6).

Table 4.6

Questionnaire results of the whole group: The order of priority for the questi&nnair

sections
Order Section Section title
1 3 Classroom behaviours
2 2 Professional identity
3 1 Individual identity

Table 4.6 reveals the fact that for students the most important aspect of the forei
language (English) teacher is his/her classroom behaviours. Secondly, tiésstude
give importance to the professional identity of the foreign language (Bnglis
teacher. The personality of the foreign language (English) teaclessisnportant

than classroom behaviours and professional identity.
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4.2. The questionnaire results of different student groups

In this section, firstly, the result of the analysis of variance (ANOVA)smeawhich
compares the questionnaire results of different student groups will be presehted a
secondly, the result for item 176 which shows the order of priority for the

guestionnaire sections by different student groups will be displayed.

These results will give the answers to the third, and the fifth researciogae$he
result of the ANOVA measure will show whether there is a differencedeet the
ideal foreign language (English) teacher profiles of different studeapgr(answer
for research question three). The result for item 176 will show the order of priority
for the questionnaire sections by different student groups (answer forckesear

guestion five).

4.2.1. ANOVA measure

ANOVA was conducted to see whether there is a meaningful difference behgeen t
ideal foreign language (English) teacher profiles of students whooanedifferent
educational settings. When the answers of the groups were added up and compared,

no meaningful difference was found (F=0.4, p>0.05) (see Table 4.7).

As a result, it can be concluded that the ideal foreign language (Enghshgt

profile does not show a meaningful, considerable difference within groups.
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Table 4.7

Oneway ANOVA

ANOVA TOTAL | Sum of Square§ df| Mean Squafe i S|g.

Between Groups 2535.490 4 633.872| 0.400| 0.809
Within Groups 406144.49b 256 1586.502
Total 408679.98% 260

4.2.2. The ELT Department: The order of priority for the guestionnaire

sections

In this section, the way ELT Department students put the questionnaire’s thinee ma

sections into order of priority will be displayed (see Table 4.8).

Table 4.8

Questionnaire results of ELT Department students: The order of priority for the

questionnaire sections

Order Section Section title
1 2 Professional identity
2 3 Classroom behaviours
3 1 Individual identity

As seen in Table 4.8, ELT Department students prioritize a foreign language
(English) teacher’s professional identity. After professional idgritiey give
importance to the classroom behaviours. The teacher’s individual identity istthe las

aspect they consider when they evaluate a foreign language (Engsgrte
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4.2.3. The Primary School Education Department: The order of priority for

the questionnaire sections

In this section, the way Primary School Education Department students put the
guestionnaire’s three main sections into order of priority will be displayedTiae

4.9).

Table 4.9

Questionnaire results of Primary School Education Department students: The order

of priority for the questionnaire sections

Order Section Section title
1 3 Classroom behaviours
2 2 Professional identity
3 1 Individual identity

As seen in Table 4.9, students prioritize a foreign language (Englishgtsach
classroom behaviours. After classroom behaviours, they give importance to the
teacher’s professional identity. The teacher’s individual identity is thasagct

they consider when they evaluate a foreign language (English) teacher.

4.2.4. The foreign language course: The order of priority for the questionnaire

sections

In this section, the way the foreign language course students put the questisnnaire’

three main sections into order of priority will be displayed (see Table 4.10).
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Table 4.10

Questionnaire results of foreign language course students: The order ¢y foiori

the questionnaire sections

Order Section Section title
1 2 Professional identity
2 3 Classroom behaviours
3 1 Individual identity

As seen in Table 4.10, the foreign language course students prioritize a foreign
language (English) teacher’s professional identity. After prafieabkidentity, they
give importance to the classroom behaviours. The teacher’s individual idemti¢y is

last aspect they consider when they evaluate a foreign languages(Eiegicher.

4.2.5. The Preparatory School: The order of priority for the guestionnaire

sections

In this section, the way the preparatory school students put the questionnaire’s three

main sections into order of priority will be displayed (see Table 4.11).

Table 4.11

Questionnaire results of preparatory school students: The order of priority for the

questionnaire sections

Order Section Section title
1 3 Classroom behaviours
2 2 Professional identity
3 1 Individual identity
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As seen in Table 4.11, the preparatory school students prioritize a foreign language
(English) teacher’s classroom behaviours. After classroom behaviours, they give
importance to the teacher’s professional identity. The teacher’s indivatkrdlty is

the last aspect they consider when they evaluate a foreign languagsl{ftegicher.

4.2.6. The high school: The order of priority for the questionnaire sections

In this section, the way high school students put the questionnaire’s three main

sections into order of priority will be displayed (see Table 4.12).

Table 4.12

Questionnaire results of high school students: The order of priority for the

questionnaire sections

Order Section Section title
1 3 Classroom behaviours
2 2 Professional identity
3 1 Individual identity

As seen in Table 4.12, students prioritize a foreign language (English) teacher’s
classroom behaviours. After classroom behaviours, they give importance to the
teacher’s professional identity. The teacher’s individual identity is thasagct

they consider when they evaluate a foreign language (English) teacher.
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5. DISCUSSION OF FINDINGS AND IMPLICATIONS

In this section initially the results of the study will be discussed with cersite
reference to current literature in the field of English Language TregcBecondly,

possible educational implications will be presented.

5.1. Discussion of the results of the research question 1

Research Question 1 investigates the ideal foreign language Engtisartpeofile
of the whole group of students without taking the different educational settings int
account. At the same time this question aims to find out students’ expectations from

a foreign language (English) teacher taking the profile they put fdrasa basis.

When the responses given to the items are considered, it may be appropriate to
conclude that most of the items included in the questionnaire were rated as good, that
is in the positive direction, by the students. As a result of this, it is certaialltkize
qualities that were rated good are included in the ideal foreign language teache
profile. At this point, it would be a good idea to go over the ideal foreign language
teacher profile in its general sense emphasizing the most outstandingseatur

absorb the ideal foreign language teacher portrait depicted by the studirasgiA

the profile seems to consist of a long list of teacher qualities, it is cleze that all

these qualities come together and complement each other to form one, single,

composite ideal foreign language teacher.

The results show that the most profound features of the ideal foreign language

(English) teacher profile are about the teacher’s professional identtiarget
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language use. In terms of professional identity, the first thing all studerestdrom

a foreign language (English) teacher is a sound subject matter sgpAltistudents
idealize a foreign language (English) teacher who is knowledgeable mupetemt in
the field. This expectation is commonly seen in most of the research going on for
more than 30 years. Smith (1969, cited in Perrot, 1982), Schwartz (1972), Girard
(1977), Darling & Hammond (2001, cited in Stronge, 2003) and Stronge (2003) all
concluded in their research that subject matter expertise which means being
knowledgeable and competent in the subject area is essential to be an effective
teacher. Besides, the students’ ideal foreign language (English)rteasbmeone

who is cultured and innovative as Girard (1987jyman (1999), Karagcam (2003)

and Harmer (2003) also mentioned in their research.

In terms of target language use, all the students find having good command of
English and correct pronunciation vital for an ideal foreign language (Bhglis

teacher. Many students also expect the teacher to speak English all thehigme. T

quite in line with the related literature. Girard (1977) and Hsin (1999) found that the
students see constant target language use, having good command of target language

and correct pronunciation as prerequisites for effective teaching.

Apart from professional identity and target language use, the students also show
great concern for the foreign language (English) teacher’s intamatskills. The
students expect to see a foreign language (English) teacher who makdseahe
psychologically good as their ideal. They want empathy, understanding and
psychological comfort. They do not want to be humiliated. They want the foreign
language (English) teacher to respect them, to make them feel confideat an

establish rapport with them. They want to be guided and encouraged. The foreign
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language (English) teacher described here is quite in line with theedfeedcher
presented in related literature. Tudor (1993) and Gremmo & Abe (1993) depict
exactly the same teacher as suitable for a learner-centeredRilakluck, Day &
Wallace (1997, cited in Day, 1999), Gates (2000, cited in Eggen and Kauchak, 2002)
and Altman (1981, cited in Peck, 1988) have all found that teachers’ positive
attitudes towards students were of great importance to students. Moreover, this
foreign language (English) teacher model which makes students feel psycdibtog
good is presented in all kinds of books which give teachers tips to be effective.
Mager (1997), Stephens & Crawley (1994), Hancock & Settle (1990), Robertson
(1996), Hayes & Nikolic & Cabaj (2001) and Packard & Race (2000) have all
suggested teachers to make students psychologically feel good in class by

establishing rapport, sympathizing, comforting and encouraging.

Students also give importance to the teaching skills of the foreign landtragjesk)
teacher. The foreign language (English) teacher is expected to be good at making
explanations and giving examples. This is supported by Anderson & Cruickshank
(1990, cited in Kyriacou, 1997), Altman (1981, cited in Peck, 1988) and Stronge
(2003). Besides these teaching skills, the teacher has to be highly motivated,
prepared for the lesson and has to use his time efficiently. Stronge (2003), Mager
(1997), Stephens & Crawley (1994), Hancock & Settle (1990), Robertson (1996),
Hayes & Nikolic & Cabaj (2001) and Packard & Race(2000) have all given being
prepared for the lesson, being motivated and using time efficiently asweffect

teaching tips.

In the ideal foreign language teacher profile that the participants purthrisnally,

though not as many as the other aspect qualities, there are personal qualities of
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ideal foreign language (English) teacher as well. In terms of peityotiad ideal

foreign language (English) teacher has to be honest, fair, intelligentydrtst,
responsible, confident, creative and cheerful. This description is quite in time wi
Sisman’s (1999) and Stronge’s (2003) descriptions. Besides, the ideal foreign
language (English) teacher is also someone who is realistic, logicahandoss not

have any complexes. These three qualities are definitely worth mentasthgy do

not exist in the related literature. The reason why the students valued thosesguali
might be due to contextual and cultural reasons. Firstly, being realistiogiodl |

might have been ranked high as a reaction towards traditional teachers who
continously treat them emotionally shouting and threatening. Secondly, the students
favor foreign language (English) teachers who do not have any complexes. The term
“complex” is most commonly used by Turkish students when they describe a teacher
they do not like. When the students see teachers demonstrating negative attitudes
towards themselves, they immediately label this attitude as complex. \Wteshe
attitude is a complex or not is the concern of the field of psychology. However, what
is certain is that the students want foreign language (English) teacheasevho
self-confident and self-satisfied and who reflect this confidence anthstita

towards students.

Finally in terms of physical appearance, the students give importance toctertea
outlook as they expect him/her to be good looking and elegant as we see in literature

by Hancock & Settle (1990), Robertson (1996) and Packard & Race (2000).

All'in all, as far as the whole ideal foreign language (English) tegubéle
proposed by the students in the present study is concerned, it is obvious that students

initially and primarily give importance to the teacher’s subject matjgerése and
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language use. After these, they want the teacher to make them feel psyatiglogi
good in class. Along with psychological comfort, students want the teacher to be
good at teaching skills and to have a good personality by being honest, fair and so
on. However, it is apparent that teacher’s subject expertise, language usegteachin

skills and interactional skills are of higher priority than the personadiitst

Looking at the ideal foreign language (English) teacher profile, it would e qui
appropriate to say that the students were quite objective and conscious when they
formulated their ideal foreign language (English) teacher profile their ratings.

The ideal foreign language (English) teacher profile was depicted withajui
integrated approach as that of Calderhead’s (1997) and Korthagen’s (2003). The
students’ ideal foreign language (English) teacher profile includes qualitiak
aspects of a teacher, personality, professional identity and classroonobeha
Students neither ignore one aspect completely nor worship another. The ideal forei

language (English) teacher profile consists of a balanced combinatidraspatts.

5.2. Discussion of the results of the research question 2

This research question aimed to find out what the students do not want the ideal

foreign language teacher to be.

Looking at the answers, first of all, it can be concluded that the students in the
present study do not approve of a traditional teacher who conducts teacher-centered
lessons, who sticks to the book, who makes them memorize, who spoon feeds them,
and who devotes the lesson to lecturing and grammar. This portrait is quiterfamilia

with traditional teacher portrait depicted as a bad example in modern books of
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effective teaching such as Stronge (2003), Mager (1997), Stephens & Crawley
(1998), Hancock & Settle (1990), Robertson (1989), Hayes & Nikolic & Cabaj

(2001), Packard & Race (2000) and more.

Secondly, in terms of interactional behaviours, students believe that the idiegd fore
language (English) teacher should not be strict and dominating. He should not react
to student behaviour in class. This result is supported by research such as Wragg &
Wragg & Haynes & Chamberlin (2000), Altman (1981, cited in Peck, 1988), Harmer
(2003) and Stronge (2003) who all state that teachers who are not authoritarian and
who do not make students feel frightened are favored more. On the other hand, the
students expect the ideal foreign language (English) teacher to have sorokicont
class as to prevent talking without permission. This expectation is also sdgporte
research by Brown & Mcintyre (1993, cited in Kyricaou, 1997) who state that
although teacher is not strict, he/she should be able to retain control, by Rudduck,
Day & Wallace (1997, cited in Day, 1999) who state that teachers should know how
to keep order, by Stronge (2003) who argues that teachers should maintain control

while being friendly towards students.

Lastly, it is interesting to note that the students do not want to be challenged and they
do not want to be given homework regularly and constantly. This result is unique as

it does not exist in any effective teacher research. This might be bélcause

traditional education system based on giving too much homework, and challenging

students with difficult lessons and examinations might have made the students tired.

All'in all, looking at the qualities that are found inappropriate by students, it can be

concluded that students do not favor traditional authoritarian education based on
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memorization, books and spoon feeding. They dislike dominating and strict teachers.
However it is interesting to see that at the same time they expecathernt¢o use

his/her authority to some extent. This foreign language (English) teachgr ima

exactly fits the new teacher image of the learner-centered appeoteather who

gives autonomy but retains authority. This is exactly what Widdowson (1990) states:

Learner autonomy presupposes authority. Learner-centered approach never means

teachers lose authority and it is so good to see that students are quite atiare of t

5.3. Discussion of the research question 3

This research question aims to find out whether there are any considerable
differences between groups in terms of the ideal foreign languagks(grigacher

profile. Looking at the answers and ANOVA measure results, it can be concluded
that the ideal foreign language (English) teacher profiles of the studemtses or

less the same. There is certainly not a meaningful difference wortiomegt This

shows that although they are at different educational settings, the students’
perspectives on good teaching are the nearly same. This might be so becauge they a
quite a homogeneous group almost within the same age, and with more or less the
same background. All in all, they are all from the same culture. As cultapes our
beliefs and expectations, it is quite possible that there is a standarreeg f

language teacher definition in Turkey.
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5.4. Discussion of the results of the research question 4 and researalegtion 5

These research questions aimed to find out how students place the three aspects of a
teacher, namely, the individual traits, professional identity and classroom behaviours
into order of priority and whether this order of priority changes within different

groups.

Looking at the whole group results, it can be concluded that the first thing students
give importance to when they evaluate a foreign language (English) téabisher
classroom behaviours. This is result is in line with the result in Hsin’s (1999) study
Hsin also concluded that a teacher’s instructional skills which are an impoatrant

of classroom behaviours rated higher than psychological traits and professional
identity. This is quite natural when we think that teaching occurs in class and what
makes a teacher a good teacher for the students is initially his sucpestituhance

in class. The second important aspect students situated in the order of importance is
the foreign language (English) teacher’s professional identity. The ssudant to

feel themselves safe knowing that the foreign language (English) tescher
well-educated, competent and knowledgeable with solid subject matter expertis
Personality is the last aspect students consider when they evaluaigraltorguage
(English) teacher. Firstly the students want to see a foreign languagisiiEn
teacher’s successful performance that is appropriate classroom behawhidsg
proper language use, teaching and interactional skills, then his/her devhfithat

is subject matter knowledge and competency and lastly his/her persoadtsty tr
Students firstly give importance to tangible aspects of the foreigndaeg English)
teacher which directly affect them. They know that a foreign languaggigEn

teacher’s personality does not change and that they can not do anything about it.
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They expect the foreign language (English) teacher as he or she iseftey r
personality of the foreign language (English) teacher as distinctHisftrer
professional identity and his/her in-class behaviours. This is confirmed lookimg at

results of different groups. We see that students all put personality intstioeder.

Looking at the results of different student groups, it is concluded that excéipe for
English Language Teaching Department students and the language course, students
all the other groups made the same order of priority: classroom behaviours,
professional identity and lastly personality. The ELT Department studedts

students at the language school made a difference and they put professional identity
to the first order. It shows that for these students, the subject matter &xgentiore
important than the teacher’s classroom behaviours. These students might walnt to fe
secure first by seeing the education of the teacher. They might bislegvethe

foreign language (English) teacher is an expert in the subject, knowlézigedb
competent, he will be more effective. ELT Department students might thinkalgis

as they are taking the education of being a foreign language (Enghshgt. They

are going to be experts with solid subject matter knowledge themselves goiti¢ is
normal that they expect all foreign language (English) teachers tkettbdéimselves.

The reason why language school students think this way might be because of
financial reasons. Since they pay to learn English, they expect a foregyatge

(English) teacher of very high quality. According to them, high quality goeadhr

certification and expertise.



75

5.5. Implications for practice

With the impact of globalization, the changing status of English and the
learner-centered approach, foreign language (English) teachers’ rotegatien

have become more important than ever. Foreign language (English) teachers have
more active roles and complex responsibilities to fulfill now as opposed to their
former, one-faceted authoritarian role in the traditional teacher-cdradueation
system. Since foreign language (English) teachers have become suclpartiél
education, becoming a “good” foreign language teacher in real sense has become
really important. How can foreign language (English) teachers become geaphfor
language (English) teachers? To become good, a teacher should get, texiamime
his/her values and beliefs and make a synthesis of the training he/she recdihes
values. But all this is not enough to become a good foreign language (English)
teacher unless the teacher explores his/her students’ beliefs as wellimateugbal

of a teacher is to make his/her students improve and change. This becomes
impossible if teachers ignore their students. The students’ beliefs, needs and
expectations should be of vital importance for teachers. To be able to facilitate
student learning and change, that is to be of help for students, the teachers should
certainly make use of student beliefs as a guide to show the way. The pradgnt st
which investigates the ideal foreign language (English) teacheleprothe minds

of the students aims to find out students’ beliefs on good foreign language teaching
and their expectations from a foreign language (English) teacher. Suits nill
hopefully act as guides and be very beneficial for teachers and teaatenstrainen

they plan for and prepare their curricula.
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After evaluating the questionnaire results, it can happily and confidentlgibsed

that foreign language (English) teachers, are faced with students who know the
meaning of “effectiveness” quite well. The students draw the portrait of tak ide
foreign language (English) teacher quite objectively, being quite awaiafanted
about the latest reforms in the field of language education. The ideal foreign
language (English) teacher model depicted is the modern teacher of our era
progressing in a lifelong journey hand in hand with the students. The ideal foreign
language (English) teacher acts according to the current standagdslohg leaving
the traditional authoritarian roles and practices behind. He/she followsedhke lat
methods and techniques. He/she respects, encourages, and guides the students giving
them autonomy. At the same time, he/she retains his/her authority in a covestructi
way and leads the students towards progress. This beautiful picture students draw
shows that student views are invaluable and it is high time that teachers started

lending one ear to them and making use of their beliefs to improve.

All'in all, it should be born in mind that the days when the teacher was the only
authority are over. Today the students have become the center of education so it is
every foreign language (English) teacher’s responsibility to take studews and
expectations into account. So why not ask for the students’ beliefs and expectations
in the classes before assuming roles as teachers and planning foriams2ridy

not design the teacher training courses using student views as one of the sources?
The results of the present study undoubtfully guarantee that there will have much to

gain out of students.
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5.6. Implications for research

The present study is limited to studentdstanbul who study at state institutions. It
would be a good idea to replicate this study in different contexts in Turkey with
different student profiles to see if a different ideal foreign languaggliéh) teacher

profile and expectations come up.

Besides, other than replication, this study might be improved adding a qualitative

aspect to it. Interviews may be made with students to explore more of theis.bel

Finally, it will be very beneficial for the field of language education if cormupae
studies are made. Questionnaires of this kind investigating beliefs andatiopect

on good foreign language (English) teaching could be given to teachers ae well
that teachers’ and students’ views might be compared and integrated on a sound

basis.
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APPENDICES

APPENDIX A

THE RESULTS OF THE OPEN-ENDED PRE-RESEARCH

QUESTIONNAIRE

Students’ answers to the two open ended questions:

1) What are the qualities of a good foreign language (English) teackete?ds

least 3 qualities)

2) What are the qualities of a bad foreign language (English) teacher? {$taist a

3 qualities)

Student 1
1) A good foreign language teacher is close to his/her students.
2) A good foreign language teacher makes the lesson entertaining.
3) A good foreign language teacher makes use of students’ opinions about the
way the lesson is conducted.
4) A bad foreign language teacher threatens the students with grades.
5) A bad foreign language teacher sticks to the traditional methods.
6) A bad foreign language teacher tries to control class by authority instead of

love and respect.
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Student 2
1) A good foreign language teacher is competent in his field.
2) A good foreign language teacher is fair.
3) A good foreign language teacher is patient.

4) A good foreign language teacher uses Turkish when necessary.

Student 3
1) A good foreign language teacher is interesting.
2) A good foreign language teacher is motivating.

3) A good foreign language teacher loves his/her job.

Student 4

1) A good foreign language teacher knows and tries to understand students’
profiles.

2) A bad foreign language teacher is harsh to students who make mistakes.

3) A bad foreign language teacher encourages students who interfere with the

lesson.

Student 5
1) A good foreign language teacher respects students’ opinions.
2) A good foreign language teacher is fair giving all students a chance to
participate in the lesson.
3) A good foreign language teacher is knowledgeable about his field.
4) A good foreign language teacher is not authoritarian.
5) A bad foreign language teacher has complexes.

6) A bad foreign language teacher’s way of teaching is monotonous.
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Student 6
1) A good foreign language teacher is patient.
2) A good foreign language teacher is creative.
3) A good foreign language teacher shows empathy towards the students.
4) A bad foreign language teacher is not active when teaching.
5) A bad foreign language teacher is grade-oriented.

6) A bad foreign language teacher is not cultured.

Student 7
1) A good foreign language teacher is good looking, smart and attractive.
2) A good foreign language teacher is fair.
3) A good foreign language teacher is not strict.
4) A good foreign language teacher is friendly and modest.
5) A good foreign language teacher encourages students to speak.

6) A bad foreign language teacher sticks to the book.

Student 8
1) A good foreign language teacher is entertaining.
2) A good foreign language teacher uses gestures efficiently.
3) A good foreign language teacher is knowledgeable about his field.
4) A bad foreign language teacher is authoritarian.

5) A bad foreign language teacher gives too much homework.
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Student 9
1) A good foreign language teacher makes the lesson interesting.
2) A good foreign language teacher is practical and logical.
3) A good foreign language teacher does not take attendance.

4) A bad foreign language teacher threatens the students with marks.

Student 10
1) A good foreign language teacher is understanding.
2) A good foreign language teacher is fair.

3) A bad foreign language teacher threatens the students with grades.

Student 11
1) A good foreign language teacher is cheerful and young.
2) A good foreign language teacher is understanding.
3) A good foreign language teacher spends time with the students outside class.

4) A bad foreign language teacher only lectures, does not give students a chance

to talk.

Student 12
1) A good foreign language teacher loves his/her job.
2) A good foreign language teacher is patient and optimistic.

3) A bad foreign language teacher is nervous.



87

Student 13
1) A good foreign language teacher is helpful.
2) A good foreign language teacher loves his/her job.

3) A good foreign language teacher is knowledgeable in his field.

Student 14
1) A good foreign language teacher loves his/her job.
2) A good foreign language teacher is helpful.

3) A good foreign language teacher is knowledgeable about his/her field.

Student 15
1) A good foreign language teacher loves his/her job.
2) A good foreign language teacher is knowledgeable in his field.
3) A good foreign language teacher always speaks English.

4) A bad foreign language teacher is authoritarian.

Student 16
1) A good foreign language teacher likes his/her job.
2) A good foreign language teacher is understanding.
3) A good foreign language teacher is authoritarian.

4) A good foreign language teacher shouts at the students sometimes , otherwise

the students might become spoilt.
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Student 17
1) A good foreign language teacher is open to criticism.
2) A good foreign language teacher is fair.
3) A good foreign language teacher competent in his/her field.
4) A bad foreign language teacher does not make the students feel comfortable
in class.

5) A bad foreign language teacher uses traditional methods.

Student 18
1) A good foreign language teacher is talkative.
2) A good foreign language teacher plans and prepares for the lesson in advance.

3) A good foreign language teacher is serious.

Student 19
1) A good foreign language teacher should be competent in his field.
2) A good foreign language teacher has a good, clear accent.

3) A good foreign language teacher is young.

Student 20
1) A good foreign language teacher loves his/her job.
2) A good foreign language teacher establishes rapport with students.
3) A bad foreign language teacher is strict.
4) A bad foreign language teacher is boring.
5) A bad foreign language teacher conducts foreign language teacheedenter

lessons.



89

Student 21
1) A good teacher is cheerful and talkative.
2) A good foreign language teacher is fair.
3) A bad foreign language teacher humiliates students.
4) A bad foreign language teacher talks about his/her private life.

5) A bad foreign language teacher sticks to the book.

Student 22
1) A good foreign language teacher is entertaining.
2) A good foreign language teacher is respected.
3) A good foreign language teacher maintains discipline in class.

4) A good foreign language teacher controls his/her feelings.

Student 23
1) A good foreign language teacher improves himself/herself.
2) A good foreign language teacher is self-confident and determined.
3) A good foreign language teacher is witty.
4) A bad foreign language teacher is nervous.

5) A bad foreign language teacher is passive.

Student 24
1) A good foreign language teacher talks about current issues to attractstudent
2) A good foreign language teacher loves his /he job.
3) A bad foreign language teacher reflects his/ her personal problems in class

4) A bad foreign language teacher criticizes students harshly.
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Student 25
1) A good foreign language teacher loves his/her job.
2) A good foreign language teacher has a good personality and is emotional.
3) A bad foreign language teacher is not innovative.
4) A bad foreign language teacher is too strict.

5) A bad foreign language teacher is offending.

Student 26
1) A good foreign language teacher shows empathy.
2) A good foreign language teacher is cultured, moral and pious.
3) A bad foreign language teacher is not serious.
4) A bad foreign language teacher is boring.

5) A bad foreign language teacher reacts to misbehaviours by insulting in class.

Student 27
1) A good foreign language teacher is tolerant.

2) A good foreign language teacher is well-educated and serious.

Student 28
1) A good foreign language teacher is entertaining.
2) A good foreign language teacher maintains discipline in class.
3) A good foreign language teacher is a good researcher.
4) A good foreign language teacher is a good imitator.

5) A bad foreign language teacher has complexes.



91

Student 29
1) A good foreign language teacher is understanding.
2) A good foreign language teacher loves his/her job.
3) A good foreign language teacher is innovative.
4) A good foreign language teacher talks about current issues and uses current
methods.

5) A bad foreign language teacher threatens students with marks.

Student 30
1) A good foreign language teacher is entertaining and talkative.
2) A good foreign language teacher uses the board efficiently.
3) A good foreign language teacher loves his/her job.

4) A bad foreign language teacher always lectures.

Student 31
1) A good foreign language teacher is flexible.
2) A good foreign language teacher preserves his/her authority while being
friendly.
3) A good foreign language teacher makes us discover things, she does not
spoon feed us.
4) A good foreign language teacher prevents memorization.

5) A good foreign language teacher is innovative.
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Student 32

1) A good foreign language teacher is patient.

2) A good foreign language teacher loves his/her job.

3) A good foreign language teacher has a good personality.
4) A good foreign language teacher is open to criticism.

5) A bad foreign language teacher humiliates students.

Student 33
1) A good foreign language teacher is objective.
2) A good foreign language teacher is fair.
3) A bad foreign language teacher reflects his/her personal problems in class

4) A bad foreign language teacher threatens the students with marks.

Student 34

1) A good foreign language teacher is knowledgeable not only in his /her field
but also in other fields.
2) A good foreign language teacher has a strong personality.

3) A bad foreign language teacher has complexes.
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Student 35
1) A good foreign language teacher is open to criticisms .
2) A good foreign language teacher is flexible.
3) A good foreign language teacher does not only lecture but also communicates
with students.
4) A good foreign language teacher does reading&writing and

listening&speaking practice in class.

Student 36
1) A good foreign language teacher does not pressurize students.
2) A good foreign language teacher is cultured and has lived abroad.

3) A good foreign language teacher shows empathy.

Student 37
1) A good foreign language teacher improves himself/ herself.
2) A good foreign language teacher is objective.
3) A bad foreign language teacher is strict.

4) A bad foreign language teacher always does grammar in the lesson.

Student 38
1) A good foreign language teacher should be cheerful so that students will also
feel cheerful.
2) A good foreign language teacher should talk about issues which are not about
the lesson. This will comfort and entertain students.
3) A good teacher should not bore students because if students are bored the

lesson will turn into a torture for them.
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Student 39
1) A good foreign language teacher makes the students feel comfortablesin cla
2) A good foreign language teacher addresses the students by names.
3) A good foreign language teacher shows interest to students’ lives outside

class and tries to solve their problems.

Student 40
1) A good foreign language teacher is aware of the students’ learnieg.styl
2) A good foreign language teacher is empathic.
3) A good foreign language teacher doesn’t only teach but also a friend to
students.
4) A bad foreign language teacher forces students to learn.
5) A bad foreign language teacher insults the students.
6) A bad foreign language teacher is dominating.

7) A bad foreign language teacher pressurizes students.
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APPENDIX B

SOURCES OF ITEMS IN THE QUESTIONNAIRE

Source 1: Students’ answers to the pre-research open-ended guestionnaire

ltems: 1, 2, 3, 4,8, 9, 10, 11, 14, 15, 17, 18, 19, 20, 31, 32, 33, 36, 37, 38, 39, 44, 49,
50, 51, 52, 53, 57, 58, 59, 60, 62, 67, 68, 69, 71, 77, 87, 108, 130, 148, 154, 157, 158,

159, 173.

Source 2: Anderson, L. W. (1991)

ltems: 63, 72, 73, 75, 117, 155.

Source 3: Brandes, D. & Ginnis, P. (1992)

Items: 27, 93, 105, 106, 107.

Source 4: Brown, H. D. (2000)

Items: 64, 85, 86.

Source 5: Burke, L. M. (2002)

ltems: 110, 112, 113, 126, 152, 153.

Source 6: Cohen, L. & Manion, L. & Morrison, K. (1996)

Item: 16.

Source 7: Coleman, P. (1998)

Items: 134, 136.



Source 8: Doyle, K. O. (1983)

ltems: 81, 82, 83, 96, 127, 162.

Source 9: Fontana, D. (1995)

Item: 172.

Source 10:  Gill, V. (2001)

Iltems: 74, 121.

Source 11:  Glasser, W. (1998)

ltems: 79, 122, 123, 124, 125, 132, 135, 142, 145.

Source 12:  Gunter, A. M. & Estes, H. T. & Schwab, J. (2003)

ltems: 81, 82, 83, 96, 127, 162.

Source 13:  Harmer, J. (2003)

Item: 42.

Source 14:  Hayes, L. & Nikolic, V. & Cabaj, H. (2001)

Items: 61, 76, 144, 166, 167, 168, 175.

Source 15:  Humphreys, T. (1996)

ltems: 24,170, 171, 174.

Source 16:  Karacam, A. (2003)

Items: 23, 41.



Source 17:  Mager, R. F. (1997)

Items: 66, 70.

Source 18:  Marland, M. (1993)

ltems: 133, 137, 138, 139.

Source 19:  McKeachie, W. J. (2004)

Items: 65, 128, 129.

Source 20:  Perrot, E. (1982)

Item: 26.

Source 21:  Poster, C. & Poster, D. (1993)

ltems: 90, 100, 101, 102, 143.

Source 22:  Robertson, J. (1996)

ltems: 109, 111, 116, 149, 150, 151, 156, 160.

Source 23:  Rogers, A. W. (2002)

ltems: 120, 147, 161, 163, 164.

Source 24:  Shinkfield, A. J.& Stufflebeam, D. L. (1995)

Iltems: 43, 46, 47, 48.

Source 25:  Stephens, P. & Crawley, T. (1994)

ltems: 29, 114, 115, 169.
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Source 26:  Stronge J. H. (2003)

Items: 7,12, 13, 12, 22, 28, 30, 35, 45, 54, 55, 56, 119, 131, 141.

Source 27: Sisman, M. (1999)

Items: 25, 34, 40.

Source 28:  Tileston, D. W. (2000)

ltems: 88, 89, 91, 92, 94.

Source 29:  Weber, S. & Mitchell, C. (1995)

Items: 5, 6.

Source 30:  Weimer, M. (1996)

ltems: 103, 104, 146, 165.

Source 31:  Wraqq, E. C. (1986)

Items: 80, 97, 98, 99.
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APPENDIX C

IDEAL YABANCI D iL (INGIiLizCE) OGRETMEN T IMGESI ANKET i

Degerli grenciler,
Bu anket idealngilizce @gretmeni imgesini ortaya ¢ikarmayi hedefleyen bir
arastirmaya veri toplamak amaciyla hazirlagtm Anketi yanitlarkeryu anki ya da

gecmiteki 6gretmenlerinizin nasil olduklarini gié sizce idealingilizce

Ogretmenininnasil olmasi gerelgini g6z 6ninde bulundurunuz. Elde edilen veriler

topluca dgerlendirilecek, kiisel de&gerlendirme yapilmayacaktiBu nedenle anketi

yanitlarken lutfen ¢cekingen davranmayiniz. Anketi yanitlarken gosggnece
duyarlihk mevcut durumun tespitini ve ileriye yonelik dizenlemelerin daha etkil

dogru yapilabilmesini ggayacaktir.

Ayirdiginiz zaman icin tekkir ederim.

Zeynep Goneng AFYON

Arastirma Gorevlisi

Marmara Universitesi, Atatirkgiim Fakultesi



BOLUM 1

1. Dasum yiliniz

2. Cinsiyetiniz Bay Bayan

3. Dogum yeriniz

4. Meslek durumunuz nedir? (Gaylorsaniz mesfgnizi belirtiniz.)

Ogrenci Calglyorum

[] []

5. Ogrenciyseniz nerede okuyorsunuz? (Sinif ve bolimiiniizi belirtiniz.)

[] [] [] []

Lise Universite Yuksek lisans Doktora

6. Ogrenim gormig ya da gérmekte olgunuz okullarin csitlerini isaretleyiniz.

Devlet lisesi / Uiniversitesi / enstitlisi D

Anadolu lisesi D
Meslek okulu []
Fen lisesi D
Ozel lise / tniversite / enstit D

7. Istanbul dginda @&renim gorduniiz mudstanbul dginda @&renim gordigiiniiz

sehri belirtiniz.)

[ ] [ ]

Evet Hayir

100
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8. Babanizin grenim durumu nedir? (En son mezun @dseviyeyi yaziniz.)

[] [] [] []

flkokul Ortaokul Lise Universite
Yiksek lisans Doktora

9. Babaniz ¢cagiyor mu? (Cakiyorsa meslgni belirtiniz?)

[] []

Calismiyor Calgiyor

10. Babanizin aylik geliri nedir?

[] [] []

Yok 500 milyon TL'den az 500 milyon — 1 milyar
1-1,5 milyar 1.5 - 2,5 milyar 2,5 milyardan fazla

11. Babanizin bilgsi yabanci dil var mi? (Varsa hangileri ofslunu belirtiniz.)

[] []

Hayir Evet

12. Annenizin grenim durumu nedir? (En son mezun @dwseviyeyi yaziniz.)

[] [] [] []

Tlkokul Ortaokul Lise Universite

L u

Yuksek lisans Doktora
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13. Anneniz ¢aliyor mu? (Cakiyorsa meslgni belirtiniz?)

[] []

Calismiyor Calgiyor

14. Annenizin aylik geliri nedir?

[] [] []

Yok 500 milyon TL’den az 500 milyon — 1 milyar
1-1,5 milyar 1.5 - 2,5 milyar 2,5 milyardan fazla

15. Annenizin bildgi yabanci dil var mi? (Varsa hangileri ofglunu belirtiniz.)

[] []

Hayir Evet
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BOLUM 2

IDEAL YABANCI D iL (INGILIZCE) OGRETMENI IMGESI ANKETI

ideal ingilizce 6 gretmeninin bireysel kimlik__ niteliklerini "di g gorunu " ve "ki silik 6zellikleri"

kategorilerinde de gerlendiriniz.

A ideal ingi_li;ce Ogretmeninin disg gérinusd ile ilgili niteliklerini notlayarak
degerlendiriniz. )

Koétu | Farketmez | lyi
1 2 3
1 Sik olmasi O O O
2 Bakimli olmasi O O O
3 Cekici olmasi O O O
4 Geng olmasi O O O
5 Bayan olmasi O O O
6 Bay olmasi O O O

B ideal ingili;ce Ogretmeninin kisisel 6zellik ile ilgili niteliklerini notlayarak
degerlendiriniz. L .
Koti | Farketmez | lyi
1 2 3
7 Dirust olmasi O O (@)
lyimser olmasi O ) O
9 Sakin olmasi O O O
10 Adil olmasi O O (@)
11 Fedakar olmasi O O O
12 Kendine glivenli olmasi O O O
13 Sorumluluk sahibi olmasi O O O
14 Yardimsever olmasi O O O
15 Alcakgonillii olmasi O O O
16 Bagislayici olmasi O O O
17 Duygusal olmasi O O O
18 Agirbasl olmasi O O O
19 Komplekssiz olmasi O O O
20 Azimli olmasi O O O
21 icten olmasi O O @)

Litfen arka sayfadan devam ediniz...
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Kot | Farketmez | lyi
1 2 3
22 Dakik olmasi O O (@)
23 Zeki olmasi O O O
24 Kendisini tanimasi O O (@)
25 Yenilik¢i olmasi O O O
26 Yaratici olmasi O O (@)
27 Karizmatik olmasi O O O
28 Duzenli olmasi O O O
29 Espirili olmasi O O O
30 Neseli olmasi O O O
31 Konuskan olmasi O O O
32 Otoriter olmasi O O O
33 Saygili olmasi O O O
34 Givenilir olmasi O O (@)
35 Arkadas canlisi olmasi O O O
36 Hislerine hakim olabilmesi O O (@)
37 Gercekgi olmasi O O O
38 Mantikl olmasi O O (@)
39 Elicabuk olmasi O O O
40 Objektif olmasi O O O
41 Sosyal olmasi O O O
42 Demokratik olmasi O O O
43 Ahlakli olmasi O O (@)
44 Dindar olmasi O O O
45 Daginik olmasi O O O
I ideal ingilizce 6 gretmeninin profesyonel kimlik___niteliklerini notlayarak de  gerlendiriniz.
Kot | Farketmez | lyi
1 2 3
46 Alaninda deneyimli olmasi O O O
47 Alaninda bilgili olmasi O O O
48 Konusuna hakim olmasi O O O
49 Yabanci llkede yasamis olmasi O O O
50 Anadiline hakim olmasi O O O
51 Kendini strekli geligtirmesi O O O
52 ilgilerinin cesitli olmasi O ) O
53 Genel kultirinin olmasi O O O
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ideal ingilizce 6 gretmeninin sinifici etkinli__ginde "dil kullamimini” ve "etkile  sim becerileri &

tekniklerini" de gerlendiriniz.

ideal Ingilizce 6gretmeninin sinif i¢i etkinliginde dil kullanimi ile ilgili niteliklerini

A notlayarak degerlendiriniz. )
Koti | Farketmez | lyi
1 2 3
54 ingilizce anlatiminin agik ve net olmasi O O O
55 ingilizce aksaninin diizgiin olmasi O O O
56 Ses tonunun diizgiin olmasi O O O
57 Temel, 6nemli konular Tirkge anlatmasi O O O
58 Anlagiimayan her konuyu Turkce'ye gevirmesi O O O
59 Siirekli ingilizce konugmasi O O O
B | ic;leql ipqili;qe 6gretmeninin sinif igi .et.kinliginde etkilesim becerileri & teknikleri ile
ilgili niteliklerini notlayarak degerlendiriniz. .
Koétu | Farketmez | lyi
1 2 3
60 Ezberci klasik metodlari uygulamasi O O O
61 Ogretmen merkezli ders islemesi O O O
62 Konuyu 6égrencinin diisiinme ve arastirmasina gerek kalmadan hazir sunmasi O O O
63 Konulari 6grencinin anlayabilecegi 6rneklerle anlatmasi O O O
64 Cagrisim yaptiran 6gretim yéntemleri uygulamasi O O O
65 Guncel metodlari uygulamasi O O O
66 Konu anlatimi yerine uygulamaya agirlik vermesi O O O
67 Derste agirlikh olarak dilbilgisi (grammar) alistirmasi yaptirmasi O O O
68 Derste agirlikh olarak dinleme ve konusma (conversation) alistirmasi yaptirmasi O O O
69 Derste agirlikh olarak okuma ve yazma (reading&writing) alistirmasi yaptirmasi O O O
70 Uygulama yerine konu anlatimina agirlik vermesi O O O
71 Kitaba bagh kalmasi O O O
72 Konuyu hazir vermek yerine, 8grencinin kesfederek anlamasini saglamasi O O O
73 isleyis tarzini dersin akisina ve égrencinin durumuna gore degistirmesi O O O
74 Sistematik ders anlatmasi O O (@)
75 Konulari diizenli araliklarla tekrar etmesi O O O
76 Ogrenci merkezli ders islemesi O O O
77 Guncel konulardan konusmasi O O O
78 Konu anlatiminda d8grencinin gegmis birikimini harekete gecirtmesi O O O
79 Kendi yasantisindan érnekler vermesi O O O
80 Sinifa degisik materyeller getirmesi O O O

Litfen arka sayfadan devam ediniz...
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Kot | Farketmez | lyi

1 2 3

81 Ders hedeflerini belirlemesi ve égrencilere aktarmasi O O O
82 Dersinin gayesinin not olmamasi O O O
83 Sinav gerginligi yaratmamasi O O O
84 Ogrencileri arastirma yapmaya yoneltmesi O O O
85 Ogrencilere, 6grenme stratejileri 6gretmesi O O O
86 Ogrencileri, 6grenme stillerinden haberdar etmesi O O O
87 Ezberciligi engellemesi O O O
88 Ogrencinin yaptidi ingilizce hatalarini aninda diizeltmesi O O O
89 Ogrencilere acik uclu sorular yonelterek diigiinmeye sevketmesi O O O
90 Ogrenciyi konugmaya yoneltmesi O O O
91 Ogrenciyi diisiinmeye, ¢bzmeye zorlamasi O O O
92 Ogrencinin yaptigi ingilizce hatalarini ipucu vererek 6grenciye diizelttirmesi O O O
93 Ogrencilere grup ya da ikili caligma yaptirmasi O O O
94 Derste zorlayici aktiviteler yaptirmasi O O O
95 Ogrencinin diizeyine uygun aktiviteler yaptirmasi O O O
96 Ogrenciye diizenli olarak geri-bildirim (feedback) vermesi O O O
97 Duzenli ve surekli ev 6devi vermesi O O O
98 Ogrencinin okuldisi yasamini etkilemeyecek ev 6devleri vermesi O O O
99 Odev geri tesliminde diizenli olmasi O O O
100 Derse katilmayani, ona s6z hakki vererek tesvik etmesi O O O
101 Derste soyleyecek sozii olan herkese s6z hakki vermesi O O O
102| Ogrenciyi derse dahil etmek igin caba gostermesi O O O
103 izin almadan konusulmasini onaylamasi O O O
104 | Ogrencilerin sinificinde birbirleriyle konusmalarina hosgoriilii olmasi O O O
105 Sinifa hakim olmasi O O O
106 | Sinificinde kesin sessizligi saglamasi O O O
107 | Sinifta disiplini saglamasi O O O
108| Ogrenci tizerinde baski kurmasi O O O
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Kot | Farketmez | lyi

1 2 3

109| Ogrencinin olumsuz davraniglarina karsi tepkisini sinif icinde gostermesi O O O
110| Ogrenciye baski yapmamasi O O O
111 Uyarilarinin bireysel ve yapici olmasi O O O
112 | Olaylara 6grencinin goziinden bakabilmesi, empatik olmasi O O O
113| Ogrencinin iginde bulundugu psikolojik durumu kavramasi O O O
114| Ogrenci sorunlarini dinlemeye istekli olmasi O O O
115| Ogrenciyle diyalog kurmasi O O O
116| Ogrencinin olumsuz davraniglarina karsi tepkisini bireysel ortamda g¢ozmesi O O O
117 | Sinificinde 6grenciyi rahat hissettirmesi O O O
118| Ogrenci ile igbirligine yatkin olmasi O O O
119| Ogrenciye arkadasga davranirken profesyonel yaklagimini siirdiirmesi O O O
120| Ogrenciler ile giilmesi O O O
121| Ogrencilerden beklentisinin yiksek olmasi O O O
122| Ogrencilerin haklarina saygil olmasi O O O
123| Ogrencinin fikirlerinden yararlanmasi O O O
124 | lyi calismayi takdir etmesi O ) O
125| Ogrencinin fikirlerine 6nem vermesi O O O
126| Ogrenciyi 6zgur birakmasi O O O
127 | Yolgosterici olmasi O O O
128 | Ogrencinin gelisimini takip etmesi O O O
129 | Ogrencileri gelisimlerinden haberdar etmesi O O O
130 | Ogrenciye karsi mesafeli davranmasi O O O
131| Ogrenciye 6zgiiven agllamasi O O O
132| Ogrenciye saygil olmasi O O O
133| Ogrencilere isimleriyle hitap etmesi O O O
134| Ogrenciye sesini yiikseltmemesi O O O
135| Ogrenciye yapici elestirilerde bulunmasi O O O
136| Ogrenciyi asagilamamasi O O O
137 Ogrenciyi cesaretlendirmesi O O O
138 | Ogrenciyi 6vmesi O O O
139 | Ogrenciyi 6grenmeye tesvik etmesi O O O
140 | Yanlislar hoggoriyle kargilamasi O O O
141 | Yonlendirici olmasi O O (@)
142 | Ogrenci ile bireysel olarak ilgilenmesi O O O
143 | Gerektiginde 6grenciye sinif diginda da yardimci olmasi O O O
144 | Ogrencinin okul digindaki yagamina da ilgi gostermesi O O O
145 Ogrenciye yikic elegtirilerde bulunmasi O O O

Litfen arka sayfadan devam ediniz...
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Kot | Farketmez | lyi

1 2 3

146 Derse hazirlikli gelmesi O O O
147 Kesin kurallar koymasi O O O
148 | Yoklamaya 6nem vermesi O O O
149 | Tahtayi verimli kullanmasi O O O
150 Mimik, yuz ifadelerini etkili kullanmasi O O O
151 | Goz kontagini etkili kullanmasi O O O
152 | Zamani etkin kullanmasi O O O
153 | Zamani 6grencinin lehine kullanmasi O O O
154 | lyi analiz yapabilmesi O O O
155 iyi agiklama yapabilmesi O O O
156 | Sinificinde hareketli olmasi O O O
157 | Taklit yetenegi olmasi O O O
158 Elestiri kabul edebilmesi O O O
159 Ders digi sorunlarini derse tagimamasi O O O
160 | Aktif olmasi O O (@)
161| Hevesliolmasi O O (@)
162 Dikkat gekici olmasi O O O
163 | Eglendirici olmasi O O O
164 | Toleransli olmasi O O O
165 Motivasyonunun yiiksek olmasi O O O
166 | Sabirli olmasi O O O
167 Israrci olmasi O O O
168 | Esnek olmasi O O (@)
169 | Sakacl olmasi O O O
170 | Sertolmasi O O (@)
171 | Tutarli olmasi O O O
172| Anlayish olmasi O O O
173 | Kararl olmasi O O (@)
174 Hukmedici olmasi O O O
175| Sabirsiz olmasi O O (@)

176

Tum anketteki G¢ bdlimi dnem sirasina sokun. Sizce en 6nemli bolim igin “1” yazili yere bolimin

numarasini yazin ve bu sekilde devam edin.

Bolum 1: Bireysel kimlik; Bolum 2: Profesyonel kimlik; Bolim 3: Sinifigi etkinligi

1 2

3

Anket bitti, katihminiz igin tesekkir ederim!
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APPENDIX D

IDEAL FOREIGN LANGUAGE (ENGLISH) TEACHER PROFILE

QUESTIONNAIRE

Dear Students,

This questionnaire has been prepared to obtain data for a study which aims to
identify “the ideal English foreign language teacher” profile. As yibinfthe
guestionnaire remember that you are not expected to evaluate your foreigagkang
teachers in the past or now. What you have to do is to consider how an ideal English
foreign language teacher should be. Your responses will be examined as a whole, not
individually. Therefore, there is no need for hesitation in stating your reabaopini
Your sensitivity in responding is hoped to contribute to future improvements in the

field or English Language Teaching.

Thank you for your cooperation.

Zeynep Goneng AFYON

Research Assistant

Marmara University, Atatlirk Faculty of Education
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PART 1

1. Date of birth

2. Gender Male Female
[ ] [ ]

3. Place of birth

4. Occupation (If working, comment your work)

Student Working

[] []

5. If you are a student, where do you study? (Write your department and class)

[] [] [] []

High school University Master class Ph.D.

6. Type / types of school you studied / study

Conventional state high school / university / institute D

Anatolian High School D
Vocational School D
School of Science D
Private High School / University D

7. Have you ever attended school outside Istanbul? (If yes, state the plamhypf st
Yes No
8. What is your father’s level of education?

[] [] [] []

Primary school Secondary school High school University

[] []

M.A. Ph.D.
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9. What is your father’s occupation? (State his occupation)

[] []

Not working Working

10. What is your father’s monthly income?

[] [] [ ]

no income less than 500 million TL 500 million — 1 billion
1 - 1.5 billion 1.5 — 2.5 billion more than 2.5 billion

11. Does your father speak any foreign languages? (State the languages.)

[] []

No Yes

12. What is your mother’s level of education?

[] [] [] []

Primary school Secondary school High school University
M.A. Ph.D.

13. What is your mother’s occupation? (State her occupation.)

[] []

Not working Working
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14. What is your mother’s monthly income?

[] [] [ ]

no income less than 500 million TL 500 million — 1 billion
1 - 1.5 hillion 1.5 — 2.5 billion more than 2.5 billion

15. Does your mother speak any foreign languages? (State the language.)

[] []

No Yes
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PART 2

IDEAL FOREIGN LANGUAGE (ENGLISH) TEACHER PROFILE QU ESTIONNAIRE

Evaluate the ideal English foreign language teacher  's “individual identity " qualities in the categories
of “physical appearance” and “personality ” by grad ing them as either good or bad or "not important"

Evaluate the ideal foreign language teacher's “phys ical appearance”

gualities" by grading them as either "good" or bad or "not important".
Bad | Notimp. Good

1 2 3
1 being elegant O O O
2 being good looking O O O
3 being attractive O O O
4 being young O O O
5 being a female O O O
6 being a male O O O
B Evaluate the ideal foreign language teacher's "pers  onality” qualities by

grading them as either "good" or bad or "not import ant".

Bad | Notimp. Good

1 2 3

being honest O O O

being optimistic O O O

being calm O O O

10 being unbiased O O O
11 being self-sacrificing O O O
12 being self-confident O O O
13 being responsible O O O
14 being helpful O O O
15 being humble O O O
16 being forgiving O O O
17 being emotional O O O
18 being serious O O O
19 not having any complexes O O O
20 being determined O O O
21 being sincere O O O

Please continue from back of the page...
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Bad | Notimp. Good

1 2 3
22 being punctual O O O
23 being intelligent O O O
24 being self - aware O O O
25 being innovative O O O
26 being creative O O O
27 being charismatic O O O
28 being organized O O O
29 being witty O O O
30 being cheerful O O O
31 being talkative O O O
32 being authoritarian O O O
33 being respectful O O O
34 being trustworthy O O O
35 being friendly O O O
36 being able to control feelings O O O
37 being realistic O O O
38 being logical O O O
39 being practical O O O
40 being objective O O O
41 being sociable O O O
42 being democratic O O O
43 being moral O O O
44 being pious O O O
45 being disorganized O O O

Evaluate the ideal English foreign language teacher
them as either good or bad or not important.

's "professional identity

" qualities by grading

Bad | Notimp. Good

1 2 3
46 being experienced in the field O O O
47 being knowledgeable in the field O O O
48 being competent in the field O O O
49 having lived abroad in an English speaking country O O O
50 being competent in the native language O O O
51 giving importance to self-progress O O O
52 having various interests other than the field O O O
53 being cultured O O O
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Evaluate the ideal English foreign language teacher
categories of "language use" and "interactional ski

's "classroom behaviour

lls & techniques”

" qualities in the

Evaluate the ideal English foreign language teacher

s "language use"

A qualities by grading them as either good or bad or not important
Bad | Notimp. Good

1 2 3
54 having a clear intelligible command of English O O O
55 having correct pronunciation O O O
56 having correct intonation O O O
57 explaining basic, important topics in English O O O
58 reverting into Turkish whenever students have difficulty in understanding O O O
59 using English all the time O O O

Evaluate the ideal English foreign language teacher  's " interactional
B §ki|ls & techniques"” qualities by grading them as e ither good or bad or not
important Bad | Notimp. | Good

1 2 3
60 using traditional methods based on memorization O O O
61 conducting teacher-centered lessons O O O
62 spoon feeding the students O O O
63 using examples when teaching O O O
64 encouraging association O O O
65 using current, modern methods O O O
66 devoting the lesson to practice rather than lecturing O O O
67 devoting the lesson to grammar O O O
68 devoting the lesson to listening and speaking O O O
69 devoting the lesson to reading and writing O O O
70 devoting the lesson to lecturing rather than practice O O O
71 sticking to the book O O O
72 using discovery techniques O O O
73 being flexible in pace and style O O O
74 teaching in an organized, systematic fashion O O O
75 making regular revisions O O O
76 conducting student - centered lessons O O O
77 talking about current issues when teaching O O O
78 activating students' schemata O O O
79 giving examples from his / her own life O O O
80 bringing various materials to class O O O

Please continue from back of the page...
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Bad | Notimp. Good

1 2 3
81 specifying the aims of the lesson and informing the students. O O O
82 not being grade oriented O O O
83 not causing exam stress O O O
84 encouraging students to make research O O O
85 teaching students learning strategies O O O
86 making students aware of their learning styles O O O
87 preventing memorization O O O
88 correcting student errors immediately O O O
89 asking open ended questions to make students think O O O
90 encouraging students to talk O O O
91 forcing students to think and solve O O O
92 making students correct errors themselves by giving them clues O O O
93 encouraging pair work and group work O O O
94 making students do challenging activities O O O
95 making students do activities that are appropriate for their level O O O
96 giving regular feedback to students O O O
97 giving homework regularly and constantly O O O
98 giving homework that doesn't interfere with the students' lives outside class O O O
99 giving back homework regularly O O O
100 | encouraging students who are unwilling to participate O O O
101 | giving a chance to everyone who wants to participate O O O
102 | showing an effort to make students participate O O O
103 approving of student talk without permission O O O
104 | approving students' talking among themselves in class O O O
105| maintaining complete control over class O O O
106 | maintaining total silence in class O O O
107 | maintaining discipline in class O O O
108 pressurizing students O O O
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Bad | Notimp. Good

1 2 3
109 reacting to student misbehaviours inside class O O O
110| not pressurizing students O O O
111 | warning students individually and constructively O O O
112 | showing empathy towards students O O O
113 understanding students' psychology O O O
114 | being willing to solve students' problems O O O
115| establishing rapport with students O O O
116 | reacting to student misbehaviours individually outside class O O O
117 making students feel comfortable in class O O O
118 being open to cooperation with students. O O O
119 | preserving professional identity while being friendly O O O
120 laughing with students. O O O
121 having high expectations from students O O O
122 respecting students' rights O O O
123 | making use of students' opinions O O O
124 | appreciating good work O O O
125| giving importance to students' opinions O O O
126 | encouraging student autonomy O O O
127 being a guide for students O O O
128 | following students' progress O O O
129 informing students of their progress O O O
130 being distant towards students O O O
131| giving students self-confidence O O O
132 | respecting students O O O
133 | addressing students by their names O O O
134 not shouting at students O O O
135 making constructive criticisms about students O O O
136 not humiliating students O O O
137 | encouraging students O O O
138 praising students O O O
139 | encouraging students to learn O O O
140 | tolerating student errors O O O
141 being a facilitator O O O
142 | showing interest to students individually O O O
143 | helping students outside class when necessary O O O
144 | showing interest for students' lives outside class O O O
145 making destructive criticism O O O

Please continue from back of the page...
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Bad | Notimp. Good

1 2 3
146 | being prepared for the lesson O O O
147 | setting firm rules O O O
148 | giving importance to attendance to lesson O O O
149 using the board efficiently O O O
150 using gestures efficiently O O O
151 using eye contact efficiently O O O
152 using time efficiently O O O
153 using time for students' advantage O O O
154 being good at making analysis O O O
155| being able to make clear explanations O O O
156 moving in class when teaching O O O
157 being a good imitator O O O
158 | being open to criticism O O O
159 not reflecting personal problems in class O O O
160 | being active when teaching O O O
161 being enthusiastic when teaching O O O
162 | drawing attention when teaching O O O
163 being entertaining when teaching O O O
164 being tolerant towards students O O O
165 being highly-motivated when teaching O O O
166 | being patient towards students O O O
167 | being insistent towards students O O O
168 being flexible towards students O O O
169 | being humorous when teaching O O O
170 being strict towards students O O O
171| being stable O O O
172 | being understanding towards students O O O
173 being determined O O O
174 | being dominating towards students O O O
175| being impatient O O O

Put the 3 main sections in the questionnaire into order of importance.
176| Part 1: Individual identity; Part 2: Professional identity; Part 3: Classroom behaviours
1 2 3

The questionnaire is over. Thank you for your contribution.




PERCENTAGES FOR THE QUESTIONNAIRE ITEMS

APPENDIX E

ltem| % of 1 % of 2 % of 3
1 0.00%| 19.16% 80.84%
2 0.00%| 14.18% 85.82%
3 5.75%| 63.60% 30.65%
4 0.00%| 54.02% 45.98%
5 0.00%| 74.71% 25.29%
6 9.20%| 81.99% 8.81%
7 0.00% 4.23%| 95.77%
8 0.00% 5.77%| 94.23%
9 4.21% 8.05%| 87.74%

10 0.00% 3.45%| 96.55%
11 0.00%| 14.94% 85.06%
12 0.00% 4.60%| 95.40%
13 0.00% 3.45%| 96.55%
14 0.00% 8.43%| 91.57%
15 0.00%| 16.48% 83.52%
16 2.68% 11.11% 86.21%
17| 21.07% 43.30% 35.63%
18 9.20%| 33.72% 57.09%
19 0.00% 9.20%| 90.80%
20 0.00% 6.13%| 93.87%
21 2.75% 3.00%| 94.25%
22 4.60% 18.39% 77.01%
23 0.00% 4.60%| 95.40%
24 0.00% 8.43%| 91.57%
25 0.00% 4.23%| 95.77%
26 0.00% 4.60%| 95.40%
27 2.68%| 55.17% 42.15%
28 0.00%| 11.88% 88.12%
29 0.00% 7.66%| 92.34%
30 0.00% 2.68%| 97.32%
31 0.00%| 12.26% 87.74%
32| 26.82% 16.48% 56.70%
33 0.00% 5.36%| 94.64%
34 0.00% 4.60%| 95.40%
35 0.00%| 11.54% 88.46%
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PERCENTAGES FOR THE QUESTIONNAIRE ITEMS (continued)

ltem| % of 1 % of 2 % of 3
36 0.00%| 14.94% 85.06%
37 0.00% 8.43%| 91.57%
38 0.00% 4.60%| 95.40%
39 0.00%| 24.90% 75.10%

| 40 0.00% 6.51%| 93.49%
41 0.00%| 12.64% 87.36%
42 0.00% 6.90% 93.10%
43 0.00%| 10.34% 89.66%
44| 16.48% 62.84% 20.69%
45| 24.08% 24.80% 51.12%
46 0.00% 6.13%| 93.87%
47 0.00% 0.00%| 100.00%
48 0.00% 0.00%| 100.00%

I 49 0.00%| 55.38% 44.62%
50 0.00% 5.77%| 94.23%
51 0.00% 2.68%| 97.32%
52 0.00%| 20.31% 79.69%
53 0.00% 3.07%| 96.93%
54 0.00% 0.00%| 100.00%
55 0.00% 0.00%| 100.00%
56 0.00% 8.81%| 91.19%
57| 13.41% 21.84% 64.75%
58| 33.33% 12.64% 54.02%
59| 26.44% 9.58%| 63.98%
60| 94.25% 2.68% 3.07%
61| 83.46% 7.69% 8.85%
62| 80.77% 9.23%| 10.00%

[l 63 0.00% 2.68%| 97.32%
64 1.92% 5.75%| 92.34%
65 0.00%| 10.73% 89.27%
66 6.90% 5.75%| 87.36%
67| 42.53% 14.56% 42.91%
68| 10.34% 8.05%| 81.61%
69| 16.09% 14.94% 68.97%
70| 76.25% 12.26% 11.49%
71| 84.67% 9.58% 5.75%
72 6.92% 8.85%| 84.23%
73 3.83% 4.60%| 91.57%
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PERCENTAGES FOR THE QUESTIONNAIRE ITEMS (continued)

ltem| % of 1 % of 2 % of 3
74| 18.39% 23.37% 58.24%
75 1.92% 6.13%| 91.95%
76 5.36% 9.96%| 84.67%
77 0.00% 8.05%| 91.95%
78 0.00% 9.58%| 90.42%
79 6.51% 35.25% 58.24%
80 3.66% 4.00%| 92.34%
81 0.00% 6.54%| 93.46%
82 3.83% 9.20%| 86.97%
83 0.00% 6.51%| 93.49%
84 2.68% 7.28%| 90.04%
85 0.00% 6.51%| 93.49%
86 0.00% 7.66%| 92.34%
87 0.00% 6.15%| 93.85%
88| 17.24% 14.18% 68.58%
89 2.31% 7.31%| 90.38%
90 0.00% 3.45%| 96.55%
91 8.05% 5.36%| 86.59%
92 0.00% 5.36%| 94.64%
93 1.92% 15.71% 82.38%

[l 94| 49.43% 16.48% 34.10%
95 0.00%| 14.18% 85.82%
96 0.00%| 11.119% 88.89%
97| 36.02% 26.05% 37.93%
98| 13.85% 13.85% 72.31%
99 6.51% 14.18% 79.31%

100 5.75% 8.05%| 86.21%
101 1.92% 5.75%| 92.34%
102 1.92% 6.13%| 91.95%
103| 57.85% 19.92% 22.22%
104| 42.91% 16.86% 40.23%
105 2.30% 3.07%| 94.64%
106 27.97% 21.46% 50.57%
107 7.66% 8.81%| 83.52%
108 24.07% 24.70% 51.23%
109 70.50% 12.26% 17.24%
110 7.28% 6.90% 85.82%
111 6.51% 5.75%| 87.74%
112 0.00% 3.07%| 96.93%
113 0.00% 3.45%| 96.55%
114 0.00% 8.81% 91.19%
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PERCENTAGES FOR THE QUESTIONNAIRE ITEMS (continued)

ltem| % of 1 % of 2 % of 3
115 0.00% 1.92% 98.08%
116 2.30% 6.90% 90.80%
117 0.00% 3.07%| 96.93%
118 0.00% 6.13%| 93.87%
119 0.00% 6.13%| 93.87%
120 1.92% 5.75%| 92.34%
121| 19.16% 20.31% 60.54%
122 0.00% 4.23%| 95.77%
123 0.00% 4.21%| 95.79%
124 0.00% 6.13%| 93.87%
125 0.00% 3.45%| 96.55%
126 13.46% 17.69% 68.85%
127 0.00% 4.60%| 95.40%
128 0.00% 7.28%| 92.72%
129 0.00%| 11.49% 88.51%
130 38.70% 21.46% 39.85%
131 0.00% 3.45%| 96.55%
132 0.00% 5.75%| 94.25%
133 0.00% 9.62%| 90.38%
134 1.92% 15.33% 82.76%

[l 135 2.30% 4.21%| 93.49%
136 0.00% 4.98%)| 95.02%
137 2.68% 4.60%| 92.72%
138 7.66%| 23.75% 68.58%
139 0.00% 4.21%| 95.79%
140 4.21% 6.90%| 88.89%
141 1.92% 5.36%| 92.72%
142 1.92% 11.88% 86.21%
143 0.00% 9.20%| 90.80%
144 6.18%| 33.59% 60.23%
145| 24.06% 24.60% 51.34%
146 0.00% 3.07%| 96.93%
147| 50.96% 16.09% 32.95%
148| 28.74% 29.89% 41.38%
149 0.00%| 26.82% 73.18%
150 0.00% 9.96%| 90.04%
151 0.00% 9.58%| 90.42%
152 0.00% 4.21%| 95.79%
153 2.68% 4,98%| 92.34%
154 0.00% 3.45%| 96.55%
155 0.00% 0.00%| 100.00%
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PERCENTAGES FOR THE QUESTIONNAIRE ITEMS (continued)

ltem| % of 1 % of 2 % of 3
156 1.15% 15.33% 83.52%
157 3.07%| 44.06% 52.87%
158 0.00% 8.05%| 91.95%
159 3.83% 8.81%| 87.36%
160 0.00% 4,98%| 95.02%
161 0.00% 4,98%| 95.02%
162 3.45%| 31.80% 64.75%
163 1.92% 14.94% 83.14%
164 2.68%| 10.34% 86.97%

" 165 0.00% 3.46%| 96.54%
166 0.00% 6.13%| 93.87%
167 32.69% 24.62% 42.69%
168 8.05%| 16.86% 75.10%
169 4.21% 12.26% 83.52%
170 71.26% 13.03% 15.71%
171 6.13%| 11.11% 82.76%
172 0.00% 2.68%| 97.32%
173 0.00% 6.13%| 93.87%
174 56.32% 16.09% 27.59%
175 24.05% 24.50% 51.45%
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APPENDIX F

DESCENDING ORDER OF PERCENTAGES FOR THE QUESTIONNAIRE

ITEMS

Descending order of percentages for “1” in the rating scale

ltem| % of 1
6 9.20%| being a male
3 5.75%| being attractive
A 1 0.00%| being elegant
2 0.00%| being good looking
4 0.00%| being young
5 0.00%| being a female
32| 26.82% being authoritarian
45| 24.08%4 Dbeing disorganized
17| 21.07% being emotional
44| 16.489% Dbeing pious
18 9.20%| being serious
22 4.60%| being punctual
9 4.21%| being calm
21 2.75%| being sincere
| 16 2.68%| being forgiving
27 2.68%| being charismatic
7 0.00%| being honest
8 0.00%| being optimistic
Bl 10 0.00%| being unbiased
11 0.00%| Dbeing self-sacrificing
12 0.00%| being self-confident
13 0.00%| being responsible
14 0.00%| being helpful
15 0.00%| being humble
19 0.00%| not having any complexes
20 0.00%| being determined
23 0.00%| being intelligent
24 0.00%| being self - aware
25 0.00%| being innovative
26 0.00%| being creative
28 0.00%| being organized
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Descending order of percentages for “1” in the rating scale (continued)

ltem| % of 1
29 0.00%| being witty
30 0.00%| being cheerful
31 0.00%| being talkative
33 0.00%| being respectful
34 0.00%| Dbeing trustworthy
35 0.00%| being friendly
| 36 0.00%| being able to control feelings
37 0.00%| Dbeing realistic
38 0.00%| being logical
39 0.00%| being practical
40 0.00%| being objective
41 0.00%| being sociable
42 0.00%| being democratic
43 0.00%| being moral
46 0.00%| being experienced in the field
a7 0.00%| being knowledgeable in the field
48 0.00%| being competent in the field
I 49 0.00%| having lived abroad in an English speaking country
50 0.00%| being competent in the native language
51 0.00%| giving importance to self-progress
52 0.00%| having various interests other than the field
53 0.00%| being cultured
58| 33.330 (rjgv.erting.into Turkish vyhenever students have
ifficulty in understanding
59| 26.44% using English all the time
57| 13.41% explaining basic, important topics in English
54 0.00%| having a clear intelligible command of English
55 0.00%| having correct pronunciation
56 0.00%| having correct intonation
1l 60| 94.25% using traditional methods based on memorization
71| 84.67% sticking to the book
61| 83.46% conducting teacher-centered lessons
62| 80.77% spoon feeding the students
70| 76.25% devoting the lesson to lecturing rather than practice
170| 71.269% being strict towards students
109| 70.50% reacting to student misbehaviours inside class
103| 57.85% approving of student talk without permission
174| 56.32% being dominating towards students
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Descending order of percentages for “1” in the rating scale (continued)

ltem| % of 1
147| 50.96% setting firm rules
94| 49.43% making students do challenging activities
104| 42.919% approving students' talking among themselves in class
67| 42.53% devoting the lesson to grammar
130| 38.70% being distant towards students
97| 36.02% giving homework regularly and constantly
167| 32.69% being insistent towards students
148| 28.74% giving importance to attendance to lesson
106| 27.97% maintaining total silence in class
108| 24.07% pressurizing students
145| 24.06% making destructive criticism
175| 24.05% being impatient
121| 19.16% having high expectations from students
74| 18.39% teaching in an organized, systematic fashion
88| 17.24% correcting student errors immediately
69| 16.099% devoting the lesson to reading and writing
98| 13.85% giving holmework th_at doesn't interfere with the
students' lives outside class
126| 13.46% encouraging student autonomy
68| 10.34% devoting the lesson to listening and speaking
I 91 8.05%| forcing students to think and solve
168 8.05%| being flexible towards students
107 7.66%| maintaining discipline in class
138 7.66%| praising students
110 7.28%| not pressurizing students
72 6.92%| using discovery techniques
66 6.90%| devoting the lesson to practice rather than lecturing
79 6.51%| giving examples from his / her own life
99 6.51% giving back homework regularly
111 6.51%| warning students individually and constructively
144 6.18%| showing interest for students' lives outside class
171 6.13%| being stable
100 5.75%| encouraging students who are unwilling to participate
76 5.36%| conducting student - centered lessons
140 4.21%| tolerating student errors
169 4.21%| being humorous when teaching
73 3.83%| being flexible in pace and style
82 3.83%| not being grade oriented
159 3.83%| not reflecting personal problems in class
80 3.66%| bringing various materials to class
162 3.45%| drawing attention when teaching
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Descending order of percentages for “1” in the rating scale (continued)

ltem| % of 1
157 3.07%| being a good imitator
84 2.68%| encouraging students to make research
137 2.68%| encouraging students
153 2.68%| using time for students' advantage
164 2.68%| being tolerant towards students
89 2.31%| asking open ended questions to make students think
105 2.30%| maintaining complete control over class
116 2 30% reacting to student misbehaviours individually outside
class
135 2.30%| making constructive criticisms about students
64 1.92%| encouraging association
75 1.92%| making regular revisions
93 1.92%| encouraging pair work and group work
101 1.92%| giving a chance to everyone who wants to participate
102 1.92%| showing an effort to make students participate
120 1.92%| laughing with students.
134 1.92%| not shouting at students
141 1.92%| being a facilitator
142 1.92%| showing interest to students individually
163 1.92%| being entertaining when teaching
I 156 1.15%| moving in class when teaching
63 0.00%| using examples when teaching
65 0.00%| using current, modern methods
77 0.00%| talking about current issues when teaching
78 0.00%| activating students' schemata
81 0.00% specifying the aims of the lesson and informing the
students.
83 0.00%| not causing exam stress
85 0.00%| teaching students learning strategies
86 0.00%| making students aware of their learning styles
87 0.00%| preventing memorization
90 0.00%| encouraging students to talk
92 0.00% making students correct errors themselves by giving
them clues
95 0.00% ma_king students do activities that are appropriate far
their level
96 0.00%| giving regular feedback to students
112 0.00%| showing empathy towards students
113 0.00%| understanding students' psychology
114 0.00%| being willing to solve students' problems
115 0.00%| establishing rapport with students
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Descending order of percentages for “1” in the rating scale (continued)

ltem| % of 1
117 0.00%| making students feel comfortable in class
118 0.00%| being open to cooperation with students.
119 0.00%| preserving professional identity while being friendly
122 0.00%| respecting students' rights
123 0.00%| making use of students' opinions
124 0.00%| appreciating good work
125 0.00%| giving importance to students' opinions
127 0.00%| being a guide for students
128 0.00%| following students' progress
129 0.00%| informing students of their progress
131 0.00%| giving students self-confidence
132 0.00%| respecting students
133 0.00%| addressing students by their names
136 0.00%| not humiliating students
" 139 0.00%| encouraging students to learn
143 0.00%| helping students outside class when necessarry
146 0.00%| being prepared for the lesson
149 0.00%| using the board efficiently
150 0.00%| using gestures efficiently
151 0.00%| using eye contact efficiently
152 0.00%| using time efficiently
154 0.00%| being good at making analysis
155 0.00%| Dbeing able to make clear explanations
158 0.00%| being open to criticism
160 0.00%| being active when teaching
161 0.00%| being enthusiastic when teaching
165 0.00%| being highly-motivated when teaching
166 0.00%| being patient towards students
172 0.00%| being understanding towards students
173 0.00%| being determined




Descending order of percentages for “2” in the rating scale
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Item| % of 2
6| 81.999%9 being a male
5| 74.719% Dbeing a female
A 3| 63.60% being attractive
4| 54.02% being young
1| 19.16% being elegant
2| 14.189% being good looking
44| 62.84% being pious
27| 55.179% being charismatic
17| 43.30% being emotional
18| 33.72% being serious
39| 24.90% Dbeing practical
45| 24.80% being disorganized
22| 18.39% being punctual
15/ 16.48% being humble
32| 16.48% being authoritarian
11| 14.949% being self-sacrificing
36| 14.94% being able to control feelings
41| 12.64% being sociable
31| 12.26% being talkative
I 28| 11.889%9 Dbeing organized
35| 11.54% being friendly
16| 11.1199 being forgiving
B 43| 10.349%q being moral
19 9.20%| not having any complexes
14 8.43%| being helpful
24 8.43%| being self - aware
37 8.43%| being realistic
9 8.05%| being calm
29 7.66%| being witty
42 6.90%| being democratic
40 6.51%| Dbeing objective
20 6.13%| being determined
8 5.77%| being optimistic
33 5.36%| being respectful
12 4.60%| being self-confident
23 4.60%| being intelligent
26 4.60%| Dbeing creative
34 4.60%| being trustworthy
38 4.60%| being logical
7 4.23%| being honest
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Descending order of percentages for “2” in the rating scale (continued)

Item| % of 2
25 4.23% being innovative
10 3.45%| being unbiased
I 13 3.45%| being responsible
21 3.00%| being sincere
30 2.68%| being cheerful
49| 55.38%4 having lived abroad in an English speaking country
52| 20.31% having various interests other than the field
46 6.13%| being experienced in the field
I 50 5.77%| being competent in the native language
53 3.07%| Dbeing cultured
51 2.68%| giving importance to self-progress
a7 0.00%| being knowledgeable in the field
48 0.00%| being competent in the field
57| 21.84% explaining basic, important topics in English
58| 12.64% reverting in'Fo Turkish whenever students have difficulty in
understanding
59 9.58%| using English all the time
56 8.81%| having correct intonation
54 0.00%| having a clear intelligible command of English
55 0.00%| having correct pronunciation
157| 44.06% being a good imitator
79| 35.25% giving examples from his / her own life
144 33.59% showing interest for students' lives outside class
162| 31.80% drawing attention when teaching
148| 29.89% giving importance to attendance to lesson
i 149| 26.82% using the board efficiently
97| 26.05% giving homework regularly and constantly
108| 24.70% pressurizing students
167| 24.629% being insistent towards students
145| 24.60% making destructive criticism
175| 24.50% being impatient
138| 23.759% praising students
74| 23.37% teaching in an organized, systematic fashion
106| 21.46% maintaining total silence in class
130| 21.46% being distant towards students
121| 20.31% having high expectations from students
103| 19.92% approving of student talk without permission
126| 17.69% encouraging student autonomy




Descending order of percentages for “2” in the rating scale (continued)
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Item| % of 2
104| 16.86% approving students' talking among themselves in class
168| 16.86% being flexible towards students
94| 16.48% making students do challenging activities
147| 16.09% setting firm rules
174/ 16.09% being dominating towards students
93| 15.71% encouraging pair work and group work
134| 15.33% not shouting at students
156/ 15.33% moving in class when teaching
69| 14.94% devoting the lesson to reading and writing
163| 14.94% being entertaining when teaching
67| 14.56% devoting the lesson to grammar
88| 14.18% correcting student errors immediately
95| 14.18% making students do activities that are appropriate for their le
99| 14.18% giving back homework regularly
98| 13.85% givin_g homework that doesn't interfere with the students’ live
outside class
170| 13.03% being strict towards students
70| 12.26% devoting the lesson to lecturing rather than practice
109| 12.269% reacting to student misbehaviours inside class
169| 12.26% being humorous when teaching
I 142| 11.88% showing interest to students individually
129| 11.49% informing students of their progress
96/ 11.119% giving regular feedback to students
171] 11.119% being stable
65| 10.73% using current, modern methods
164| 10.34% being tolerant towards students
76 9.96%| conducting student - centered lessons
150 9.96%| using gestures efficiently
133 9.62%| addressing students by their names
71 9.58%| sticking to the book
78 9.58%| activating students' schemata
151 9.58%| using eye contact efficiently
62 9.23%| spoon feeding the students
82 9.20%| not being grade oriented
143 9.20%| helping students outside class when necessary
72 8.85%| using discovery techniques
107 8.81%| maintaining discipline in class
114 8.81%| being willing to solve students' problems
159 8.81%| not reflecting personal problems in class
68 8.05%| devoting the lesson to listening and speaking
77 8.05%| talking about current issues when teaching

vel
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Descending order of percentages for “2” in the rating scale (continued)

Item| % of 2
100 8.05%| encouraging students who are unwilling to participate
158 8.05%| being open to criticism
61 7.69%| conducting teacher-centered lessons
86 7.66%| making students aware of their learning styles
89 7.31%| asking open ended questions to make students think
84 7.28%| encouraging students to make research
128 7.28%| following students' progress
110 6.90%| not pressurizing students
116 6.90%| reacting to student misbehaviours individually outside class
140 6.90%| tolerating student errors
81 6.54%| specifying the aims of the lesson and informing the students.
83 6.51%| not causing exam stress
85 6.51%| teaching students learning strategies
87 6.15%| preventing memorization
75 6.13% making regular revisions
102 6.13%| showing an effort to make students participate
118 6.13%| being open to cooperation with students.
119 6.13%| preserving professional identity while being friendly
124 6.13%| appreciating good work
166 6.13%| being patient towards students
1] 173 6.13%| being determined
64 5.75%| encouraging association
66 5.75%| devoting the lesson to practice rather than lecturing
101 5.75%| giving a chance to everyone who wants to participate
111 5.75%| warning students individually and constructively
120 5.75%| laughing with students.
132 5.75%| respecting students
91 5.36%| forcing students to think and solve
92 5.36% making students correct errors themselves by giving them c
141 5.36%| being a facilitator
136 4.98%| not humiliating students
153 4.98%| using time for students' advantage
160 4.98%| being active when teaching
161 4.98%| being enthusiastic when teaching
73 4.60%| being flexible in pace and style
127 4.60%| being a guide for students
137 4.60%| encouraging students
122 4.23%| respecting students' rights
123 4.21%| making use of students' opinions
135 4.21%| making constructive criticisms about students
139 4.21%| encouraging students to learn

ues



Descending order of percentages for “2” in the rating scale (continued)

133

Item| % of 2
152 4.21%| using time efficiently
80 4.00%| Dbringing various materials to class
165 3.46%| being highly-motivated when teaching
90 3.45%| encouraging students to talk
113 3.45%| understanding students' psychology
125 3.45%| giving importance to students' opinions
131 3.45%| giving students self-confidence
154 3.45%| being good at making analysis
1] 105 3.07%| maintaining complete control over class
112 3.07%| showing empathy towards students
117 3.07% making students feel comfortable in class
146 3.07%| being prepared for the lesson
60 2.68%| using traditional methods based on memorization
63 2.68%| using examples when teaching
172 2.68%| being understanding towards students
115 1.92%| establishing rapport with students
155 0.00%| Dbeing able to make clear explanations




Descending order of percentages for “3” in the rating scale
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Item | % of 3
2| 85.829% being good looking
1| 80.84% being elegant
A 4| 45.98% being young
3| 30.65% being attractive
5| 25.299% being a female
6 8.81%| Dbeing a male
30| 97.32% being cheerful
10, 96.55% being unbiased
13| 96.55% being responsible
7| 95.779% being honest
25| 95.779%  being innovative
12| 95.40% being self-confident
23| 95.40% Dbeing intelligent
26| 95.40% being creative
34| 95.40% being trustworthy
38| 95.40% Dbeing logical
33| 94.64% being respectful
21| 94.25% being sincere
8| 94.23% being optimistic
I 20| 93.87% being determined
40| 93.49% being objective
42| 93.10% being democratic
B 29| 92.34% Dbeing witty
14, 91.57% being helpful
24| 91.57% being self - aware
37| 91.57% being realistic
19/ 90.80% not having any complexes
43| 89.66%q being moral
35| 88.46% being friendly
28| 88.12% being organized
9| 87.749% being calm
31| 87.74% being talkative
41| 87.36%4 being sociable
16| 86.2199 being forgiving
11| 85.06%94 being self-sacrificing
36| 85.06% being able to control feelings
15| 83.529% being humble
22| 77.01% being punctual
39| 75.10% being practical
18| 57.09% being serious
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Descending order of percentages for “3” in the rating scale

Item | % of 3
32| 56.70% being authoritarian
45| 51.129% being disorganized
I 27| 42.159% Dbeing charismatic
17| 35.63% being emotional
44| 20.69%4 being pious
47| 100.00%9 being knowledgeable in the field
48| 100.00% being competent in the field
51| 97.32% giving importance to self-progress
I 53| 96.93% being cultured
50| 94.23% being competent in the native language
46| 93.879%q being experienced in the field
52| 79.69% having various interests other than the field
49| 44.629% having lived abroad in an English speaking country
54| 100.009%4 having a clear intelligible command of English
55| 100.009%4 having correct pronunciation
56/ 91.199% having correct intonation
57| 64.75% explaining basic, important topics in English
59| 63.98% using English all the time
58| 54.020 reverting in'Fo Turkish whenever students have difficulty in
understanding
155/ 100.009%4 being able to make clear explanations
115| 98.08% establishing rapport with students
63| 97.329% using examples when teaching
172| 97.32% being understanding towards students
112| 96.93% showing empathy towards students
i 117 96.93% making students feel comfortable in class
146| 96.93% being prepared for the lesson
90| 96.55% encouraging students to talk
113] 96.55% understanding students' psychology
125/ 96.55% giving importance to students' opinions
131 96.55% giving students self-confidence
154| 96.55% being good at making analysis
165| 96.54% being highly-motivated when teaching
123| 95.79% making use of students' opinions
139| 95.799% encouraging students to learn
152| 95.79% using time efficiently
122| 95.77% respecting students' rights
127| 95.40% being a guide for students
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Descending order of percentages for “3” in the rating scale

Item | % of 3
136/ 95.02%  not humiliating students
160, 95.02% being active when teaching
161| 95.02% Dbeing enthusiastic when teaching
92| 94.64% making students correct errors themselves by giving them ¢
105| 94.64% maintaining complete control over class
132| 94.25% respecting students
118| 93.87% being open to cooperation with students.
119| 93.87% preserving professional identity while being friendly
124| 93.87% appreciating good work
166| 93.87% being patient towards students
173] 93.87% being determined
87| 93.85% preventing memorization
83| 93.49% not causing exam stress
85| 93.49% teaching students learning strategies
135| 93.49% making constructive criticisms about students
81| 93.46% specifying the aims of the lesson and informing the students.
128| 92.72% following students' progress
137| 92.72% encouraging students
141| 92.72% being a facilitator
80| 92.34% bringing various materials to class
1] 64| 92.34% encouraging association
86| 92.34% making students aware of their learning styles
101] 92.349%q giving a chance to everyone who wants to participate
120| 92.34% laughing with students.
153| 92.34% using time for students' advantage
75/ 91.95% making regular revisions
77| 91.95% talking about current issues when teaching
102] 91.95% showing an effort to make students participate
158 91.95% being open to criticism
73| 91.57% being flexible in pace and style
114] 91.19% being willing to solve students' problems
116/ 90.80% reacting to student misbehaviours individually outside class
143| 90.80% helping students outside class when necessary
78| 90.42% activating students' schemata
151| 90.42% using eye contact efficiently
89| 90.38%q asking open ended questions to make students think
133] 90.38% addressing students by their names
84| 90.04% encouraging students to make research
150| 90.049% using gestures efficiently
65| 89.27% using current, modern methods
96| 88.89% giving regular feedback to students

ues
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Descending order of percentages for “3” in the rating scale

Item | % of 3
140/ 88.89% tolerating student errors
129| 88.519% informing students of their progress
111| 87.74% warning students individually and constructively
66| 87.36% devoting the lesson to practice rather than lecturing
159| 87.36% not reflecting personal problems in class
82| 86.97% not being grade oriented
164| 86.97% being tolerant towards students
91| 86.59% forcing students to think and solve
100| 86.219% encouraging students who are unwilling to participate
142| 86.21% showing interest to students individually
95| 85.82% making students do activities that are appropriate for their le
110| 85.82% not pressurizing students
76| 84.67% conducting student - centered lessons
72| 84.23% using discovery techniques
107 83.52% maintaining discipline in class
156| 83.529% moving in class when teaching
169| 83.52% being humorous when teaching
163| 83.14% Dbeing entertaining when teaching
134| 82.76% not shouting at students
171| 82.76% being stable
il 93| 82.38% encouraging pair work and group work
68| 81.61% devoting the lesson to listening and speaking
99| 79.31% giving back homework regularly
168| 75.10% being flexible towards students
149| 73.18% using the board efficiently
98| 7231 givin_g homework that doesn't interfere with the students’ live
outside class
69| 68.97% devoting the lesson to reading and writing
126| 68.85% encouraging student autonomy
88| 68.58% correcting student errors immediately
138| 68.58% praising students
162| 64.75% drawing attention when teaching
121| 60.54% having high expectations from students
144| 60.23% showing interest for students' lives outside class
74| 58.24% teaching in an organized, systematic fashion
79| 58.24% giving examples from his / her own life
157| 52.87% being a good imitator
175| 51.45% being impatient
145| 51.34% making destructive criticism
108| 51.23% pressurizing students
106| 50.579% maintaining total silence in class

vel
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Descending order of percentages for “3” in the rating scale

ltem| % of 3

67| 42.91% devoting the lesson to grammar

167| 42.699q being insistent towards students

148| 41.38% giving importance to attendance to lesson

104| 40.23% approving students' talking among themselves in class

130| 39.85% being distant towards students

97| 37.93% giving homework regularly and constantly

94| 34.10% making students do challenging activities

147| 32.95%  setting firm rules

Il |B| 174 27.59% being dominating towards students

103| 22.22% approving of student talk without permission

109| 17.24% reacting to student misbehaviours inside class

170| 15.719 being strict towards students

70 11.49% devoting the lesson to lecturing rather than practice

62| 10.00% spoon feeding the students

61 8.85%| conducting teacher-centered lessons

71 5.75%| sticking to the book

60 3.07%| using traditional methods based on memorization




